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ABSTRACT

< Institutions of postsecondary education are 'of society'. That is to

say, they are created to fill a role that society has deemed necessary as it

relates to its well being. - Viewed in this light, postsecondary education takes

its place alongside elementary and secondary education, human service, housing,

transportation, and government as it attempts. to impact on the quality of life.

- During recent years, however, many Americans have become concerned about the

"return'' of their investment in-the college experience. Demands for accoun-

tability from tax payers, primarily through state legislatures, and the rising

cost of tuition provide cause to ask, '"What are the benefits of college for

individuals and the returns to society in general?"

K

Several researchers have presented data about the benefits of college for
. ) 1

individuals“and returns to society in general. What is needed are research

designs and methodologies that go beyond the Benefits to individuals and in-

clude measurements of (1) 'outputs" of institutions and. (2) '"impacts' on

society, casual relationships of "significant diffefence;” between the invest-‘
ment in postsecondary education and thevquality of life. Furthermpig; the
models must include a clear demonstration of the benefits of cpllegiate and
private and public sector ‘interagency coopération. To do tﬁis, institutions
need a way:(l) te diagnose the needs of society:of—which they aré a parﬁ,

(2) to translate-éelected needs of soéiety into institutional goals and*objec-
tives, and (3) to evaluate the éxtent to which an institutidn.reaches stated
gOAIS'and‘objectives, An institutionallplanning process is described along

with a model for evaluating the extent to which the college is making progress

on stated goals and objectives..

1

Howard R. Bowen, Investment in Learning (San Francisco: Josséy-Bass, Inc., 1977}
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In 1973, Dr. Edmund J._Gleazer, Jr., President of the American Aésociution

of Community ahd Junior Colleges, made the following etatement:

The community college that def1nes itself as a community-based,
performance-based, postsecondary institution will-have four
basic continuing obJect1veS'

1. Current; accurate, and comprehensive information about
the community and how the institution is serV1ng its
' : community.

2. Access to information that enables the college to develop
its human resources cons1stent with national needs and
trends.

3. A comprehensive plan expressed in terms that can be under—
stood and supported by the community. :

4, The ability to justify its need for resources.and to de-
monstrate that they have been used effectively.

In "Forward,'" Conducting Community Impact Studies,

A Handbcok for Community Colleges by J. Frank Armijo .

.National Center for Higher Education Vahagement ‘
S)stems 1978, -

* * * * * * * . . * * * * * *

As‘l began to work on the outline of this paper,-it seemed‘logical to

build it around four limited, but achievable objectives;

1.

To present a theoretical framework of the relationship of postsecondary"
education to society and the need to have a method to evaluate how an
institution functions. '

To review the Planning, Management, and Efaluation (PME). system at North
Central Technical College. s : '

To discuss the method of evaluation used in the NCTC- PME system, selected
data sources and selected results.

To present perspectives about the educatlonal and scientific importance
of the’ study

THEORETICAL FRAMEWORK

Institutions of postsecondary education are ''of society.' That is to

-say, they are created to fill a role’that society has deemed necessary as it

relates to its well being. Viewed in this light, postsecondary education takes

its place alongside elementary and secondary education, ‘human services, housing,

Fi1-
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transportation, and government as it attempts to impact on the quality of

life. The outcomes of these interactive relationships, which occur in a

dynamic as opposgd to a static context, can be described in terms of the
output of the independent variable (pdst%econdary education) and/or the impact
on the dependent variable (society/quality of life). A model toieyalgate in-

stitutional processes is needed as a first step of this design. A\ multi-year-

e -

‘design is needed to begin to mesh output and impact.' .
THE PLANNING, MANAGEMENT, AND EVALUATIOM SYSTEM

In Fall 1977, North -Central Technical Coliege.made a commitment to com-
prehensive institutional plénning. Tﬁe College examined numerous biannihg
médels'from private and public regional universities and two-year colleges.
The best models forﬁpianning sbécified assumptions on which to base subsequent

’ ' planning before setting goals and ijectives."The.C6llége defined the term- -
ﬁassumptionﬂ and generated a list of cétegories for arraying assumptions. The

definition of assumption is as follows:

An assumption is a proposition describing future
conditions, some of which the institution has
little control over. The level of certainty
N assigned to an assumption determines the level

of precision it is allowed in.subsequent planning.
The greater the uncertainty about the assumption
the greater must be the range of flexibility/ -
hedging/options the institution retains against
the non-assumed condition. Raising the certainty
level .of- an assumption yields greater planning '
precision, better long terin goals effectivéness
.and improved cost efficiency and program effec-
tiveness. A planning assumption proposition can
be internal to the institution or external to it.
One criterion which is used in making a decision

. about inclusion or exclusion of a specifi¢ prop-
osition at the institutional or cost center.levels
rests on whether or not the assumption has a
direct bearing on setting goals .and objectives
at that level. '

The list of categories for stating?assumptions is as follows:

1. Assumptions about the societal context within which NCTC exists

-2~
O
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2. Assumptions about external agencies
3. Assumptions about institutionalbleadership/management
4. Assumptions abogt NCTC programs (existing and potential)
* 5. Assuﬁﬁfions about potential students and enrollment
6. Assumptions about student services
7. Assumptions about staffing and professional development
8. Assupptions about physical plant
- 9% " Assumptions about equipment

10. Assumptions about fiscal resources
. T

()
.

. Planning assumptions about the societal context in which an institution

exists can focus on such issues of health, energy, transportation, lifelong

* training, quality of worklife, leisure, credentializing such as licensure and

certification and program and institutional accreditation. - Planning assumptions

about external agencies can focus on the relationship between an institution and
& P

_state and local governance, higher’education as_a system, articulation, and

communication. Planning assumptions about existing and potential programs in-

clude new credit and non-credit programs growing out of needs assessment or

L)

market anélysis segmentation studies.
Selected examples of assumptions are as follows;‘

-It is assumed that equal educational opportunity -
as a right of all persons will be a dominant theme
of federal and state legislation in the years ahead.
This will mandate a focus on '"packaging' higher
education programs as.we shift from the 20th
century goal of "education for all” to the 21st
century goals of '"education for ‘each,™ It will

" necessitate careful attention to remedial education,
programs -to ‘overcome academic deficiencies as well
as developmental “education, programs to develop
the diverse talents of students.

° ' We have moved from an era of. thinking about educa-
tion as somethlng given in the early ‘years of
youth and lasting throughout life to thinking-
about education as occurring throughout a life
span, It is assumed this trend. w111 continue

b
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. . ,
‘and objectives is the creative heart of the planning process.

as an-increasing number of Americans anticipate ‘
job or career changes, states mandate continuing

- professional education, and lifetime learning is
viewed as a basic soc1a1 right as well as an
economic necess1ty

It ®is assumed that the procedure for measur1ng
educational accomplishments will change’ in
dramatic ways., The system of amassing largely
time-related academic units to reach the re- .

. quired total for a degree will yield to differ-
ent output measures related to levels of com-
petency in reference to designated bodies of

. knowledge and sets of skills. @

PE

The process of spec1fy1ng assumpt1ons is to diagnosis as the derivation

' -

of goals is to develoEment. That is to say, the specification of assumptions

is a way to focus the goals of the institution on the realities of the external

and internal environment. The derivation of organizational and individual goals

.

The following: definition of goals and obJect1ves was adopted

Loals and obJectlves are the foundat1on of the

planning process; and it is -ital for them <to

be clearly defined. Goals ..e defined as the’

desired end results over long periods of time

(e.g. 3-10 years). Goals and obJectlves are ' .
often used ’nterchangeably, but this is wrong. ' ‘
They differ in terms of their time frame,

measurability and sequence: Goals are long ' ' -
run and the end result; objectives are short o
range and are steps in the direction of attain-

+  ing a goal. Objectives'are the .measurable

: antainments or desired results over a short

period of time (e.g., one year). Objectives

are generally regarded as progressive steps

toward a goal. Thus, a series of objectives

should lead to one's goal. Goals must be

established before objectives are specified. -

Vorth Central Techn1cal College found it useful to develop a l1st of
categories for settlno goala and objectives (l) as a means for st1mulat1ng
goals and objectives across a broad range of areas, (2) to provide a guide
for 51m11ar1ty .of goals and- ob3ect1ves for all. departments w1th1n the college
and (3) as a framework for ailocating dollars to goals and objert1ves across the
college. ~The college ultimately settled on seven aggregate categories of goals.

The categories of goals and objectives is displayed'ln FIGURE 1.

rd
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FIGURE 1 CATEGORIES FOR SPECIFYING GOALS AND OBJECTIVES

MISSION ATTAINMENT

“a.

b.
C..
d.

a,

-

v

Promote understanding of mission statement within the college

Promote understandlng of mission statement outside the college

Facilitate mission attainment (as:umptlons, goals and obJectlves, dollars to goals)
Develop means to evaluate mission attainment

' FUVCTIONAL RELATIONSHIPS

Identify agencies and organlzatlons

(1) Schoodl systems . (5) Governmental. agenc1es

(2) Business and indust:y (6) Religious oriented organlzatlons

(3) Service organiZations (7) Accreditation associations

(4) Professional organizations - (8) Other :

Develop policy and procedures ' :

Specify strategy for pursuing positive functional relationships oY,

(1) School Systems . (5) Governmental agencies.

(2) Business and industry - (6) Religious oriented organlzat10ns

(3) Service organizations (7) Accreditation associatiocns

(4) Professional organizations (8) Other i

QUALITATIVE IMPROVEMENTS

a.

(4) Link institutional rescurces to diagnosed student needs

Academic Programs
(1) Curriculum content and content formats

{2) Alternative teaching strategies and techniques

(3) Alternative ways for evaluating competencies

. (4) Minimum competency standards

(5) Interdisciplinary con51derat10ns
Student Services ' .o
(1) Define comprehensive;services in 11ght of contemporary needs A
(2) Analyze what exists in light-of contemporary needs
(3) Diagnose needs of students

Institutional Management
(1) Implement Planning, Management and Evaluation (PME) System

(2) Team leadership participatory mode of plannlng/management

(3)- Review policies, functions, organizational structure, and Procedures

(4) Program cost analysis ' _

MARKET ANALYSIS

a,
oy

C.:

d
e
8.
P
a.
b.
c
d
P
a
b

c.

Specify method of '‘market analysis . ' _
Develop programs in relationship to identified needs ' S .
Specify policy and procedures for marketing (promoting) programs I ) :
Analyze traditional college bound students by school district

Identify non-traditional client markets

Develop strategies to penetrate further tradltlnnal/non traditional students
Develop.strategies to. assist organlzatlons dlagnose training needs

o

ROFESSIONAL DEVELOPMENT . . . . ¢ e
Diagnose need °~ . : ) '

Develop programs

Allocate resources

Affirmative ‘action . - ' [

UBLIC RELATIONS

List the college's'major publics
Examine alternative ways to communicate with publics - :
Specify policy and prqcedure for systematlc cultivation of various publlcs

FUNDING SOURCES

a0 o

Specify resource requlrements over multi-year time- 11ne
Examine alternative funding sources :

" Create policy and procedure for pursuing: grantsmanship

Incorpor te grant management into college operatlons

©
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Aséumptions and goals and abjectives were sp-"ified at the institutional
and departmental levels using the above-described categorigs. There is»ﬁ re-
léfionship among selecFed categories of assumptions such 5; ”societa1 context'',
""external agencies', and "potentiallstuden:s”f There is also a relationship
amoné selected categories)of goals such_as '"functional relationéhips", "mérket
-analysis'', and "puBlic relatiohs”, _Aséumptions about ''equal educational oppor-
tunity" (a Societal social expectation) appiied to the ”fight:to work" cqn;ept
(an eéonomiq necsssity for orgénizations in the technological socief})‘has

" implications for é broad rapge of educ#tion, training, and retfhining'ﬁé;ds of .

‘pOténtial students in the "world of work".. This type of analysis yielded-a -

_number of specific ways to pursue functional relationships with business and. |

_ industry. (Goal 2-C-2):° .

(a) To host several early bird breakfasts for.représentatives
from business and industry.. :

- (b) To'sﬁpport;;ctivities'of the Mohican.Valley Chapter of
- " ° the American Society for Training and Development (ASTD)u
{c) To ékpand fhe number of calls on business anﬁ industry.
(d) To continue J;ntsite" classes iﬂ,response to identified,needs}
¢ (e) To make_Better use of Program aﬁd Placement AdVisdry Commitfées°

(f) To develop and'maintain'"targeted”-ﬁailing lists.

To assist ih the goal éetgingbprocéss at tﬁé departmental level the following
categories were specifiéd: (1) curficulum content, (2) teaching strategies and
teqhniques;-(sj éVéluating Student competéncies, (4) setting minimum compg%eh;y
standards, (5) intef&iséiplinary cénsiderétions such as data'procéssing apd
‘felééfronics,:té)'advising and céunséling_studénts, (7) institutional committges;
and (8)'programﬁadvisory committees, %heré is an:interrelationship Between éndb
among-categoriés} Setting of minimuﬁ competency'standards for obtaining academic .-
c;?dit for.experienées acquired outside tﬁe NCTCvconféxt has implications for
FUNCTIONAL RELATIQNSHIPS CGoaLCCategory'Z) with secondary school syétéms, buéiness
and iﬁdustry,iahd aftiéulétion agreementg with postsecondary education.

-5-
e - 7

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

METHOD OF EVALUATION

In the Planning, Management; and Evaluation (PME) system, that which is

planned for during one fiscal year will be managed (implemented and coordinated)

during the next fiscal year. Evaluation will occur both during the vears the

processes;of planning and managing take place as well as during the following

year. If an institution improves its planning-budgeting process in Year 1, a

i i

formative evaluation otcurs during that same year followed -by a summative evalua-

tion sometime later. During Year 2, an institution can improve its managing- -
. I »

budgeting process. A formative evaluation of the managing-hudgeting process

o ~
i

will be made’during that same year. A summative evaluation can be made sometime

. later and is the subject of this paper. The PME concept is disQlayed on FfQURE 2.

The issué central to either a formative or summative evaluation methodology .

lies in the question, "What evidence is acceptable. as completlon of goals/and ’

r -

objectives?'" As the PME methodology moves through various stages of sophistication,

it is important to keep the p;ocess‘simple enough to understand. The model for

-evaluating'the extent to which the College reaches stated goals and objectives

" “

is displayed in FIGURE 3. The model consists of the gist of the s=2ven aggregate

’ s

goal statements down the vertical axis and time arrayed along the horizontal . .
axis with broader lines separating biennia. During 1977-78 and 1978-79, the
College developed the first two components of the PME system and began to

analyze data in a more systematic way. ‘The first summative evaluation was
3 1 4
completed at the end of the 1979-80 year.

Pl

" The format was kept 51mple for evaluat1ng institutional and departmental

v

goals and objectives durlng the flrst year of a summatlve evaluation. The ngt

‘ of each goal and obJect1ve statement was listed in a vertical column with - space

to rate the ettent to' which 1978 80 goals and ob3ec?1ves were achieved: through

a.scale of 0 to 5 with 0 as unknown and 5 as outstandlng. Persons haV1ng pr1mary

~ responsibility for institutional .goals and objectives.were asked to rate the

SN

extent to which goals and objectives were achieved. Appendix A, contains an
evaluation format for the institutional goals and objectives..' . o

-67;
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- PIGUE 2 T PLANNING, MANAGEMENT, EVALUATION CONCERT
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In spring of 1979, the College began a gelf-Study as 5 part of the
accreditation process for the North Central Association o colleges and Schools.
As a part of that process, the College revieyed aNd TeWygte itS Mission statement;
the Board of Trustees adopted the revised ﬁissioﬂ Statement on May 23, 1979.

The June 1980 edition of goals and objectives for 1980-8; contained the follow-
ing statements ¥nder GOAL 1 - Mission Attainment:
GOAL 1 It =« the goal of NCTC to assess continually the impact of

its mission on the College's publjcs within the Technical

-College District. :

OBJECTIVES
In concert with the Board of Trustees:

1.1 To promote understanding of the mission grat€Ment wjtp the college

and incorporate its implications in the pjanning, Mapagement and
Evaluation System,

To develop a mechanism to share with vayious PUblles the MisSsion statement,
To specify a means to facilitate mission attalnment This would include
annual review of mission statement when 13nn1ng assumptiOnS are reviewed
and before.dollars are assigned to goals apd Obj€Ctjives.

1.4 To develop a means to evaluate missjon . gttzinment.

Persons having primary responsibility for payticul@T g0als and objectives

are asked to evaluate the extent to which they are achieyeqg,

This format is used to evaluate the extept tO Which goals and objectives
are reached at all levels throughout the instjgytion. Appendix B contains an
evaluation format for the goals and objectiveg foT the Vjce President for

. A , : : b
Academic Affairs. Divisional Directors and other P€TSOng sre asked to evaluate
the extent to which these goals and objectiveg are achieyeq,

The method of evaluation described above js eSSeéntiayjy ''internal" to
the College. This method-could be expanded to inClUde broader representation

from the College s community or publlcs 1nc1ud1ng Program Advlsory Commlttees

which nelped to specify assumptlons and state goals and’ obJectlveS
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IMPORTANCE OF THE STUDY

During recent years Americans have become concsrned about the 'return' on

‘their investment in the college experience. Demands for accountability from tax -

- payers, primarily through state legislatures, and the rising cost of tuition provide

cause to ask, "'Is support of postsecondary education worth the time and money in

terms of the iﬁdividual and value added to society?",

Postsecondary education at one time stc.il as the giant oak as the primary

source of knowledge/information generation and transmission. Postsecondary educa-

tion had exclusive right on a monopoly. Since an early study published in 1961

by the American Council on Education, business and industry hLas become involved
> ,

in education and training in a big way. An article in the October 1978 issue of
3

the American Association of Higher Educaticn Bulletin begins as follows:

An extensive education and training-system exists
in private industry-and government. The. National Confer-
ence Board, :o: “xample, reports that in the single recession
year of 1975 -~ nation's 7,500 largest private employers
spent over $2 billion on employee education--as much as the
recent annual totals of:all contributions- from all sources
to colleges and universities. And while college and univer-
sity-based education is stabilizing and/or declining, the
training and development sector in busifiess, industry, and
government is expanding rapidly. ’
Several years.ago Kenneth -Boulding gave us a warning
' _ by drawing an analogy between higher education and that
other industry in decline--the railroads., The problem, he
said, was that railroad managers did not view themselves
as part of"a larger transportation system, but simply as
manager of an isolated segment, the railroads.
v : 4

An article in The New York Times begins as follows:

Last year the American Telephone and Telegraph company
spent $700 million on-education programs for its employees,
or more than three times .the $213 million annual budget of
the Massachusétts Institute of Technology.

Sixteen courses run by McGraw-Hill for its employees
have been approved for college credit by the New York State

o Department of Education. At Honeywell, Inc., in Minneapolis
more than 3,500 employees enrolled this year in 183 courses
ranging from solar heating and cooling to women in business.

16
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The introduction to an article in the May 1980 issue of the Training and
- . . S - e —————————————

Develop@ent Journal is as. follows: .

Industry spends on employee education more than six
times the amount appropriated by all the states for all
of higher education! If money is power, then industry
occupies a power position in continuing education.

Industry is not only a major consumer of continuing
education provided by others, it is also a major provider
of continuing education, with large ''in-house'" training
staffs and facilities. If competition is conflict, then
industry is a source of conflict in continuing education,
competing directly with other providers and pitting pro-
vider against provider as bidders for its cont1nu1ng
education dollars.

Robert Kost points out that’ 1ndustry s principal
objective in continuing ediuication is pragmatic: Continuing
education should provide skills and knowledge that will
improve employees' capabilities and ‘be reflected in the
quality of their performance and.in their productivity.

" But ‘industry is not so pragmatically profit-oriented that
its concept of continuing education is totally restricted
to task-related training; there is considerable support
for Quality of Work Life programs. and the liberal arts
as well as industrial arts. . .

Industry, Kost says, wants to cooperate with educa-

: tional institutions, yet is not receiving the response
it expects from academic sources, which is surprising in
view of the widely-held assumption that such sources are
securing college-credit equivalents, and some programs
are even securing degree-granting accreditation.

Several researchers have presénted data about the benefits of college for
‘ ' : 6

individuals and the returns to society in general. The research evidence indicates

clearly that the college experience raises your level of knowledge and ‘cognitive

powerS' ineo<ss 3 personal self- discovery and psychological well -being; enhances

‘traits such as adaptability; and positively affectsvyouriearning ability. The

research evidence indicates the college experience makea_you more careful in child
raising, more efficient consﬁmers, better users of leisure time,vand healthier.
The research also indicates that the college experieace contributes to greater
interest in politica and community affairs; that it helps to pfoduce.more responsiale

c1t1’en5 and prOV1des profe551ona1 leaders who improve "social conditions

Research and evaluation must, however, go beyond the benefits of. college for

-

>

..9_
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inditiduais and include more in the way an institution or system impacts upoh
the quality of life iﬁ a region or state. This point is made in a'reeent iabor- -
backed study that contends that an epidemic of pIant shutdowns is.sweeping the
nation, with compdnles mOV1ng factories and leaV1ng beh1nd a trail of human and
community devastatlon. The study reports that between 1969 ‘and 1976, plant shut-
downs and relocaticns e11m1nated 15 m11110n JObS and created 16.4 million new ones,

. -7 .
a s}ight net increase overall. Fhe new jobs on an average, however, were lower-paying
and in different regions of the country andeid not go to the people who were left
unempioyed by shutdowns in the first place. . | |

In summary, the future of any institution, particularly postsecondary edueation,
rests on the degree to whieh it meets the needs of the society of which it is a

part. As society changes, so must higher education change. If bostsecondary educa-

tion is to remain viable in the years ahead, it must develop models which demonstrate

clearly thé returns to society for its investment in.the higher educaticn corporate

Ay

enterprise. The research designs and methodologies must gd‘beyond'the benefits

to individuals and must include measurements of casual relationships off”significaht

differences“fbetween rescurces (treatmeﬁts)»ahd changesvin,the quality.of life;g
Furthermore, theAmodelswmust include é‘clear»demonstration of the beﬂefits of collegiate
R 9 .
and prlvate and public sector 1nteragency cooperation. The'proceSs of diagnusing
societal needs, translatlng selected soc1eta1 needs into 1nst1tut10na1 goals and

obJectlves and evaluating the extent to wh1ch an 1nst1tut10n:peaches stated goals

and- obJectlves is -but one small step in that grand deS1gn o ‘ 4
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APPENDIX A
"EVALUATION FORMAT

. Institutional Goals and Objectives

&

Please rate the extent to which the 1980-81 goal’ and obJeLtlves have been met
u51ng the following scale'

O NWH~»
]

Goals and Objectives .. ' ‘ ' o

Outstanding, far exceeds reasonable expectations
Good, usually exceeds reasonable expectations but is not really outstanding
Satlsfactory, always meets reasonable expectations and occasionally exceeds them

Doubtful, in genetal meets reasonable expectations but occa51ona11y falls short

Unsatisfactory, often falls short of reasonable expectations

‘Unknown or non applicable

(5
|
|
[
|~
|©

1.0 MISSION ATTAINMENT .

1.1 Promote internal understanding of the

mission statement

2.0 " FUNCTIONAL RELATIONSKIPS

1.2 Share mission statement with various publics
1.3 Specify means for mission attainment 4
1.4 Develop means to evaluate mission attainment

.2.1 * Identify agencies and organizations
2.2 Develop policy and procedures
2.3 Spec1fy strategy for pursulng positive

relationships’

Comments :

-

20
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Comments:-

ERIC

Aruitoxt provided by Eic:

¢ o
w9 =

L]

RLES

(2 3 ST

'QUALITATIVE-IMPROVEMENTS

Academic Programs

Curriculum content and format
Teaching strategies and techn1ques
Evaluating competencies gained within
and outside ‘the NCTC context

Set minimum competency standards
Interdisciplinary considerations

Student Services

Define each service area.

Assess institutional level of each
service area, '

Diagnose needs of students in relation-
ship to each service area

“Link institutional -resources to dlagnosed

student needs

Institutional'Management

Design and Implementation of PME
Promote team leadership

Review institutional policies

functions _
organizational structure

decision-making processes ’
-procedures '

| &

jw

j

lo—d

o
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MARKET”ANALYSIS

5o
.
O

Spec1fy method of market analysis

‘Program development in relation to need
Promoting courses and programs

L]

Analyze students by school district .
Identify non-traditional -students

Strategies to penetrate markets
Strategies to assist organizations

L

o e
-]
RS @ AN 74 I S FS T 2N I

diagnose training needs

Comments:
o
5.0  PROFESSIONAL GROWTH
S.1 Diagnose need forlprofessional development
~ 5.2  Develop appropriate programs
.5.3 Resources

4. Minigrants
b. Consultants , _
c. Seminars and workshops N o o L
d. Membership in professional organizations .

5.4 Set and momjtor progress on afflrmatlon
act1on goals-

1

Comments: o . ) S

l))

b /«




PUBLIC RELATIONS

6.0
6.1 List College's major publics
6.2 Ways to communicate with College's publics
6.3 Policy and procedures for. systematic
« cultivation’ o
‘Comments:
7.0 FUNDING SOURCES
7.1  Resource requirements to meet goals and
. objectives over multi-year time-line
7.2 Examine alternative funding sources
+7.3 . Pursuing grantsmanship
7.4 Grant management
.
Comments; "

|. w
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L - APPENDIX B
EVALUATIOV FORMAT
Goals and ObJectlves of Academlc Support (3010 and 3520)

Please rate the extent to which the 1980-81 goals and obJectlves have been met

using the following scale: - ‘ .
5 - Outstandlng, far exceeds reasonable expectatlons '
4 - Good, usually exceeds reasonable -expectations but is not rPally outstandlng
_3~—_Satlsfactory, always meets reasonable expectations and occasionally exceeds them
. 2 - Doubtful, in general meets reasgnable expectations but occasionally falls short
. 1 - Unsatisfactory, often falls short of reasonable expectations
0 - Unknown or non applicable
~ Goals and Objectives ' 5 i_._ 3 2 1 0
. 01.00  MISSION ATTAINMENT
0l.1 Promote- 1nterna1 understandlng of the :
mission statement .
01.2 Share mission statement with various publlcs
Comments:
02.00 ° FUNCTISNAL RELATIONSHIRS
02,1 _ Presecondary education
02.2° Joint programming with other educational
) ~institutions” - s .
02.3 Articulation with postsecondary educatlon
02.4 .Graduate courses on campus '
02.5 OOTC.Council of Instructional Offlcers
02.6 Bu51ness and industry .
. ’ ‘ ™
- Comments: :
03.00 QUALITATIVE IMPROVEMENTS * ' : , : o

03.1 Content (single course, sequence of _
\Wh( courses, a complete; program) o .
052  Method of’deluyerln content (teachlng »
.. . . and 1earn1ng styles; ‘

- 03,3, Evaluating studeqp’acqu151t10n ‘of

© -+ " knowledge and skills,
03.4  Setting minimum pompetency standards,

: including conversion to the metric system o e

03,5 Academic service , . . . ‘ L

03,6 .Program‘adv1sory commlttees i . o -

03.7 Comprehensive'institutional plannlng,_'

.03.8 . Team'leadership part1c1patory process [ Y

~ i of management = . . v . - .
03,9 ﬁommunlcatlon , o B o . e

Comments ' o : . 2341— . I




04.00 -MARKET ANALYSIS

04,1 Review needs analysis studies

04.2 - Analyze methods for determ1n1ng training
‘needs

04.3 'Systems approach to ‘program development

04.4 - Protocol for deleloping new programs

04.5, Market-services

- Comments :

<

05.00  PROFESSIONAL GROWTH
05.1 Content -in a d1sc1pl1ne(§) or technology
05.2 Teaching method
05.3 Testing student achlevement
05,4 Stages of-adult and career: deVelopment
. 05.5 Advising and counseling students
05.6 Part-time ‘faculty -growth

’

Comménts :

.06.00+ - PUBLIC RELATIONS'

06.1 List college S publlcs
06.2 Examine alternative ways - to communicate w1th
: various publies
06.3 Specify policy and procedures for positive
' 1mage bulldlng

07.00 - GRANTSMANSHIP : R

- 07,1 Goals relatlng to grantsmanshlp :
. 07.2 = Clearinghouse for program information
. 07.3  Proposal preparation M

07.4" Coordinate submission of p osals

..

Comments:;

o
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