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TYDES TELWLINE T0 WRITING: THEORY AND TEACEIES
. | | Coy
» NEED FOR A THEORY f

) : v
' . \

Wimt doss =nyome meed to know in order to w—ite? Qumuek
answers to th: 4ueszoon sugg\est‘many' things, al- =£ then z—
pearixrg to 'be INBET . Writers‘ need to know a langusge, =hc ia=ass

they want to =Rpre=v=. ways to organu.e the ideas =rr expr' :SSIIT: -

[ -
PPN

":_“'Longer refiecticn raises problems with these answe=s. Wat ZIo

-,,._,,-Awrn.ters nead ¢ npsitdes what they know to speak 1ang:.aage'> F.ow ae

¢ .they f’orm*theu: i\‘deas for express:.on" : Can they have idesn

’w,__ltnc-ut _wo::uﬂ% Ry c:b they want to wrlte in the :c:.rst piace? .

7 mp:ove the:.r flrst hlntS of 1dea How does =

I
r

= es become a coherent persuaS1ve asssay vorth

) ) ; : Lo ) N _ - . g)
~Phe?tlme'°f a2 T
. . v . - “’.{
An ansﬂn -5 3hese quest:.ons must dlscuss*mi ideag deve-~

8 : 2,
_rs_.«, ~

sses ~requ1.1:e .

'Of course these ‘s==+ ; ares not al-
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5.

tail ua:ty or;the trafflc on the s:reet.

The hook mlght be the ‘thizce; 's name,. ..

11nes that resemble a sganol ;hat oncew

‘The hbok 1nvolves the motx=s ,0f

o q.»‘

1rev1ous knowTedge. The hoax catses a

Cohsiaerf for example, what ycur own mlnd mmzht do when 1t

\ :

econfronts what 1s on the.page at the end of th1 readlng.. That o

fpage could c0nta1n a p1cture, a werd in aay 1anguage, a name,

fan outllne, a’ symbol.i What 1s 1t- (Don t 1ook now. ) Wlll your.

m1nd stop to peruse 1t, or w111 you turn to the next page w1thout .

o %

paylng any attentlon? If xou pause, what dlscrete mental processes‘:
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' is unseer .=~ unheard, wmat'is blurred or whispered or hidden

in any way. It tries to make sense.

_ The mind tends to- name the perceptlon, or at least to -

A -

assoclatE -t w1ih prex-_ous 51mllar items that had some meanlng
1ln the:pastn Naming ﬁﬁa&idea_makes it'easier.to handle and

" gives a toal for contralling it;.:Naming also classifies it,
grouping it with similar-itema, perhaps ‘limiting it. Classifi-

catlon categorles may nelp to explaln the idea, or they may con-
. i straln it wrongfully, aspecially if they are applied too early.

The mlnd may recognlze that - somethlng does not make sense.

It may. go back with a“ sharper focus and. closer attentlon to 7,

recheck the facts perceived. It'distingulshes small ‘

k3

a

detallsgthat make a aifference. ~Before it'wanders‘or explains the

perceptlon as ‘an error, an - 1rre1evancy, or a Joke, the mlnd w111 o

¢

try to create a’ settlng where the perceptlon would make sens

ht thlS p01nt>itTis performlng the very compllcated process
- of 1nference.- The mlnd may nee4 to create and test hypotheses.
3” ThlS mind 1s reasonlng. ' | ’ | . -

0

P

Then the mlnd plays- with the 1dea' Arranges it in'order,

sees when 1t exlsted, wonders 1f 1t exlsts at all 1ooks for 1ts ,
B . /,-__

m;;ﬁﬁ
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Considér What happened' ~The mind became aware. It ==

1ts own motlvatlon to resFond to what 1nterested 1t._ Itz

-

motlv *edrresponse was quite different from reacting to =

A . . i T/
stlmulus.in.a manner exactly the same as that of every ofher
'anlmal »rain that had been tralned to do the same. The:mznd had

its ‘own purposes. It chose to pay attention to what had signifi-

cance for it. Then 1t_sharpened focus and percelved details,

o

both 1ndependently and 1n patterns. It searched the context for
clues. It set expectatlons._ It attempted to predict a classi-

flcatlon to deflne the perceptlon.‘ It comparéd?thékperception

o

p;w1th 1tems 51mllar to it e1ther llterally or flguratlvely The

‘ mlnd recalled the assoc1atlons of the perceptlon in past‘ex—

-

) perlence. It contrasted the perceptlon w1th what 1t was not,
‘lt mlght have dlstlngulshed 1t from 1ts settlng in tlme and = M
, ;o . 5 -

place. i L - "'r | 3

- . The mind abstracted the essential features of the perception
: andttxen trled to reorganlze them into somethlng with meanlng.-
Kk ) .Perhaps the perception suggested an 1n01dent in a story or a .
.. R ,step.ln'a process.--It_mlght have been part of/a problem or ‘its
solution.. ! I "
fﬁ ' The mind might have realized that it'beheld hot-just a part
| of a whole thlng but somethlngeso complex that 1t had to be o
d1v1ded before 1t could be analyzed and explalned. The mlnd”
g%“““f““_*"mlght*have re301ced at‘“—flash of”Inturtlon‘that*related features

_Whlch it had not known were re]ated Somethlng began to make

"sense. When the mlnd reallzed how one thlng related to another,

lt f0und meanlng.- Maybe 1t summarlzed the meanlng and embecded 1tf:

FullToxt Provid




. a

in more complex structures.  The mind wanted me€anings because .

'they showed~how two things relate, and if any two things relate,

o

. then pefhaps other thlngs relate, and perhaps the whole universe
A 3 -

‘could"make some,sense. .80 the mrnd elaborated on the perceptlon
. / s '
~N Jand'continued to manipulate it, go;ng back,when necessafy

.- through»all:the;processes;by which it had discoveréd meaning.

. . As the mind reviewed the perception;"it literally saw it again,

'»but w1th°a more’ 1nformed perspectlve. The~mind realized the
—~

meanlng of the perceptlon and evaluated it as-a full fledged

;ifv S idea.  What it dld-not llke or could-not make'sense of 1t

.

changed:' it revrsed, modlfled, expanded, deleted, reorganlzed
What the mlnd could not deal with, 1t rejected. Whag 1t

accepted, it wanted to express.and communlcate.

o
-]

L S When»writers.want to_communicatejanildea, they go through
Lo many of the processés of the"perceiver. @ood. writers are aware of
_:the purpose that motlvates thelr wrltlng. 'They attract,the

ireaders attentlon to s1gn1f1c nt detalls. They descrlbe, llst,_,

classify,' eflne, compare, contrast, negate, narrate, reason,

fd1v1de,'repeat, elaborate, modlfy, organlze, pattern, coordlnate,

etc*LrThe mental processes become rhetorlcal pro--'

~:subord1nate,

L
Wm&g



ﬁormal instruction in them, it was;only"later, after long prac-

‘{~tfce._ Even then, the 1nstructlon probably only asked for

app]1catlon of the processes. Courses in wrltlng and” speaking-

® 5 - kY u

ffoften assumed that the prlor mental Skllls have already developed;

;yw1thout spec1f1c teachlng. Instructlon usually covers only the

7 '_veneer -of Such toplcs -as the f1ne p01nts of deflnltlon, formal
- o
coutllnes, and labellng 51m11es and- metaphors and parts of speech.

, Most people who become teachers learned the mental processes
. " - \ . . . -
so naturally themselves that they never thlnk of teachlng them.

However, some adult bas1c wr1t1ng students ‘need 'help to perform

s

fl . these processes and express them 1n ertlng. In Plagetan terms,

they cannot do formal operatlons. All students,get a good'start

from reallzlng that they already have skllls that they can use N

to thlnk up somethlng to wr1te, some“thlngs worth writing; a : S

rev1ew of mental processes glves them a heurlstlc dev1ce to gather

-~ Y a

- _concepts already 1n»the1r,heads. Yet some students do not focus
'their attention on a sindle topic when they write. _gSome have
trouble w1th class1f1catlon and abstractlon,'even w1th negatlon
and contrast. Some are not prec1se. Some f1nd arlthmetlc hard
bk and some’ confuse the concepts behlnd almost and. barely uMany

. cannot .do the thlnklng that college courses requlre, they need help.

o -

".~chance to develop a wrltlng fluency.. Often students wr1te as

~

Few students have much experlence wrltlng, .50 they need a '_-

they speak,-not reallzlng how wrltlng d1ffers from speech.

};v They must slow down to conslder a/reader s need for 1nformatlon

o o

. ‘

;fk{; that 1s not spoken, such asﬂthe meanlng of now.. Too many f -

m;;ﬁﬁ
(LRI




- w

, %hat‘are longer than a~srng1e sentence.. These students haye' B

fexperienCGrv They know they often must evalua te and~make de— .

0151ons beforenall the factS*are in, However, when they try o

'J ! 0

" to, wrlte falrly, they seem 1ndec151ve. * When they try to wrlte

in an orderly ‘manner,. they are not aware of the’ strength of

’differentQWays of‘arranging material. ‘No one ever gonvinced

them to do more than tell how they reached a conclﬁ51on in order

to persuade readers oﬁ the general truth of that conclu51on.

a

Thus they need systematlc 1nstruct10n in the mental processes | o

S e
[ >

that wrltlng Lequlres._. o o, .

,3lopmental: .

In the absence of research prov1ng a
/ .
“mly trv a

nonplex steps"

- ]

there 13 re-cycllng. .Some

~f

the two types need

space and“tlme

b

r2

i

w.
S,

N €1

ar,




'3ﬂ - Instructlon on thlnklng ‘skills may surprlse adult baslc ' -

o writing students who are not aware of‘the true dlfflculty of

-

-

»;wrltlng, Often they say thelr problenm is. someoneLs Judgment

*aig" T of thelr grammar or spelllng. Such.surface'detalls dlstraqt

f{/'fb them from the deeper problems of wrltlng. Changingzshapelés§7 R
Lo s ‘

.

‘1deas into forms that mlnls can manlpulate. One way to a¥oid- o

thlS mechanlcal dlstracthn is . to’ promlse a later time for S

- . 14 _. - l
e, M

';ﬁ;:' error analysls and pollshlng, but to start off w1th a stlmula-

.\-~ v

~fﬁ)vgﬂ t1ng pnoblen. @he rlght proolem'can motlvate thouahtfpl wrltlng.x

14

Its solution'can reach the Students to perform the nextvstepi et

. o -
[T} .

The d1ff1culty of the problem challenges them.f *-‘»' L

When students need to learn how to perform a,mental process

Ca -
p « "

-y .
o _',,-xw N ot

to learn«somethlng‘new, the 1nstructor must teach it, not gust
’ b o«

.u. . °

foster 1t. WTeachlng a process means deflnlng 1t, d1v1d1ng 1t . l_“,

- -o_.

1nto parts or steps, and demonstratlng‘lt, .as well as supervrslng

-

e practlce of 1t. Demonstratlons using student ldeas ,can be lex- -

haustlng for 1nstructor but e'tremely benef1c1al for students.

'
M .

When students can do somethlng (maklng comparlson,,solvlng a -

problem) at the end of a week that they could not do at the be~

CPS

glnnlng, they hav@ 1earned SOmethlng. -They feel ood about thelr

’ “a e!

A learnlng. After they have wrltten somethlng wort. communidating - \

~ v ', .« . "

w1th pre0151on and pollsh,wedltlng has more valuelthan exerc1se'

- . P
e

drllls. c>Students then want to 1mprove and rev1se..

In reé 1s10n, —

tv"'yvn-v e [ . et N

thelr draft~ mproves. owever, to rev1se they flrst must shape. S

EC ..

= |m-‘ = vy
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MFNTAL PROCDSSES IN RHETORIC
i

. . ! -
v N S c B 04 . . . i . N
. X : . i . ‘s ~

A system of effectlve communlcatlon 1s known as a rhetorlc. :
N . . R . s o

-

I : :
erters are concerned W1th rhetorlc whether they know the word T

IR u o !

rhetorlc or. not.. Rhetorlc is galnlng renewed 1nterest nOW for,

"!s. sl “

several reasons. One lS thar the publlc is becomlng aware that
the technlques of rhetorlc can have effects. that are good as well

.

?as bad. Slnce these technlques have the power to sway oplnlon,

am o

they are useful to evtryone who wants ‘to communlcate. They are“

-, - . . N

1ﬁa’~' useful for people who are not advertlsers, pOllt cxans, llars,'; 2

poets, or preachers.: All klnds of soc1ab1e people want to 1n—

V fluence others., Thus they want to know more about many rhetorlcalf

@ . V-

technlques as wéll as about body 1anguage. People want to know

ARhetorlceteaches“a process.. Students have 11tt1e 1nterest, ;j’"

T §
SRR

B
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TR

-t

nger that teachlng” hetorlc_pver81m—i

mpllcated process; The publlc clemorlng

ie'thef'




11.

5vaﬁdﬂtﬁéY{re§iSe;their models and‘planS»according

a.

fto.thelr-own motlves.;“Pedple have motivation beyond simply

These cognltlve or.

Llngulstlc features reflect the processes.




=5

) : 0 Co :
representatlon is central Representation, of course, goes

o

'beyondvlanguage. Words and concepts have separate storage 1n

a11 of the major competlng models (Lachman et aly pp. 128 ff) .

«1mage, one must<acknowIedge 1ts re1at10nsh1ps to other wo*ds .

N

¥

o"con" p_s1or thlngs.; Theorlsts on 1nformatlon processxng

AR

In classlcal r,etor1c3 speakers 1earned to appeal to the

1t memorable.

v e \ -

K3 v

o

‘ectives'orblook atétopics Journallst1Ca11v*

-

ERI!

Aruitoxt provided by Eic:
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'heuristics,guide an imagination’as it wanders around an-area,

L [ o
»

looklng for supportlve arguments.w;: . o T

When Arlstotle dlscussed 1nventlon, he llsted common-

places or toplcs tor gettlng 1deas of. what to say.. His tOplCS

for gener ng content have come to be taught currently as
\ RECTIP R & e
patterns for developlng and organlzlng content. They 1nclude )

defhnltlon, comparlson and cdntrast, exempllflcatlon) classifi~ . .

s B

and cause and'effect. We Stlll use these patterns be- 7nf

n

catlon,

cause they have a psycbologlcal realitxﬁ(D Angelo, in. press) They

seem to be,ways the\human mlnd operate s The mind deflnes the

- Y
3 I

k3
Y

focus of 1ts attentlon; 1t percelves detamls that it: can compare

- o a . i

and contrast,“lt abstnacts to flnd eXamples and classlflcatlons,~

ERI!

Aruitoxt provided by Eic:
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i
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-

0 }",..zv’

1nventlon overlaps
@ good way to thlnk

:r organlze them 1n some way. In, -

synapse, slnce the

1970, .p. 205, E

make 1n—74

§‘
FRICES

JAruitoxt Provided
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_7iYet they-do'not'know how'to push their shapeless ideas into a
nsensible line of words on a page. They do.not kmow how to or-
anlze a system to pull the thoughts out of their heads because

they lack experlence w1th writing. They are"not aware of the

dlfferences Drtween speakrng ‘and writing, such as in the need
to speclfy context in an 1ntroductlon. As a result, they do not

take aavantage of all the resources of wrltlng. -

Students pract1c1ng organlzatlonal structures may reallze
how dlscovery or 1nventlon workso Uslng prescr1bed outllnes may

force them to put the1r ldeas 1nto*the expected form The- dls-

1]

-;'_,f cover new 1d;ES'to f111 1n blank spaces, they 6“ the same 1ng

[ L - - - .t.,\

e : that sc1ent1sts do., Organlzlng an - 1dea to wrnwazrt forces and

. *“..,". LAY a

creates thlnkrng.m The th1nk1ng changes the thrnker as mature ,,i¢¢

i . it Ca
: —_— s

ﬂo thoughtrdlffers from beglnnlng thought. Thlnkxng deVelops f' \.»* o

’/ e o .

LS

k-

Comp051tlon can test and develop unwrltten 1deas,=1

& .
s }~ . &

w1fh or W

R

mthout mak1ng formal out11nes beforehand 3y

3

= i



ldo. -

i
: .
.

Wien these’ conceptual frameworks arerweak, practice on the mental

- 't A ~ses in writing'can strengthen the patterns to accomodate

<

IR . =xperlences.

°

pifférent organlzatlonal frameworks have. dlfferent“effects.

~..

Rescarchers get unexpected results when they rearrange the 1n-'
. — ;

formatlon 1n a: paragraph (De. Beaugrande, 1978) . ThlS whole

.matter of psychologlcal effects of arrangement needs,more re-

. .// \\\

"search. Perhaps d1sorgan1zed presentatlons requlre reader\ to

L:process them more deeplyf/and the deeper process1ng makes them

T . - f : ¢

better rememb/red.:l

-
- !.\.. e

An 1nductlve cautlous organlzatlon has persuas1ve powers~

e

in dlfflCult 51tuatlon5‘ ‘Such arrangement has been called a b;

n:'.--.
“a

female mode of rhetorlc (Farrell,l979) Men and women difrer

sllghtly 1n thelr preferenoe for varlous tYPeS Of support

~ ~——

oo (Hlatt, 1978). Regardless of the reasons for dlfferences,

[

wrlters who know all the forms avallable can make the best \ . @

"'ch01ce., Poor readers need extra help mov1ng\from llnear se—

%

quences to=he1rarch1es, (Hartwell, 1979) S .

o Ideas are related 1n only a lzmlted number of ways for s

¥,
» '

WlnteroWd (1970) cOOrdlnate, obversatlve, causatlve,xconcluslve,

* ,‘:

Y alternatlve, ;ncluslve, and posslbly sequentlal. One way to

e w

tence in llnear order, another way 1s to f1nd a. pattern of

« R P ;\ 2"

C repetltlon or spatlal arrangement of the elements. The latter

B I

Y 1

paradrgmatlc and llnear analysls are more helpful than the ﬂ_i
-.rk .
tradltlonal concepts of unlty and coherence when students look-

1

n v

for patterns 1n wrltlng.3 He questlons whether chlldren can_
L .’) .;, ’ ‘ .. ) .:"-\ ‘-v4 . ) ‘[ 5 . -..; &

e L analyze how sentences relate to another 1ﬂ“to look at each sen-v o

—

R Angelo calls paradlgmatlc analysls (1975) He. feels that .‘;j 2




k4 | ' ‘ ' .;’v . ! " ‘, . .‘ | }- 17.

s E3

be,taught structure orfif they must discover it for themselves.

- Linear thlhklng has its uses. 'However; a narrative of’

L progress cannot substltute for the analytlcal thnklng that_
»college courses requlre (Flower, 1979) Students. need to learn:
) methods of loglcal and hlerarchlcal organlzatlon so that they W
can-. express and comprehend 1deas that llnear or temporal patterns“mhu
ﬁf' 'obscurel SRR .}urrl;llulw-.L,"< : : w;;: ¥
K After wrlters have chosen a pattern; they glve readers cues
that 51gnal the organlzatlon. ‘How to. use these cues 1s part of i
%\\;‘ii _inStruction_ln.readrng. The cues also may 1nd1cate style, | .
o \?éhichiﬁ&s manyffeatnres. L ., p - " - _‘?” "h.'“. "
¢ o T o . : . L 0 X
"ﬁ. “w | "”‘fﬁéntal;Processes in §tylg-l o “‘_;.”p:;,ﬂ:
Styles dlffer 1n thelr degree ot coheslon and detachment, i{

\

L




18. - ¢

- N | @
complex_in-argument-than‘in descriptionland narrationr(cromhufstQ
"and Piché, 1979; Brltton, et~al.,'l97g, p. 2).-.Perhaps-style
reflects’a wrlter s 1nd1v1dual conceptual orgcnlzatlon (Ohmann,
l§64),' At” any‘rate, recent research has found that . counts of
T-unltﬁ or such 1nc1dentals do not adequately predlct the quallty

of adult wr1t1ng (Emlg, l97l Nold and Freedman, 1977; Gebhard,

v EY

1978) o :fl{f 'ﬁ!qiv’/' T

Cognltlve psychologlsts have not yet agreed on the size. of
the smallest perceptual un1t. letter, syllable, word, etc.f'

(Lachman et al., pp.x492 ff ) They have experlmental ev1dence,

)

however, that people usually process S1mple, actlve, afflrmatlve,‘

N B

declaratlve sentences faster than other senténces.= People re-' n .

“ L4
'y -

member,meaning,ﬂnot form, but context 1nfluences theulnterpreta—

f.

.-‘. ¢ : et

'-_°_ Current theorles“about memory distlngulsh short term and

a . "'.--.(. o c "}

longlterm memory.l Long-term memory seems unllm;ted 1n s1ze and

t1me,:but recall 1s dlfflcult«- The content of short-term memory

b Cs

N
1s\eas1ly recalled 1mmed1ately, but it hs llmlted to about seven

l\- " . o

i.unltsv(Mllle;§ l956) To 1ncrease the capac1ty of short—term

o A e

memory,'one\gan chunk”materlal 1nto larger unlts. For example, T

3 o : L

v : .f

the flrst thre

::dlglts 1n a telephone number are remembered as a

.f,:slngle unlt. The\c‘unklng pr1nc1ple suggests the advantage of

> ¢

AN . Y

E I class1f1cat10n schemes\and hlerarchlcal outllnes over stralght

’ : AN R A

w C R
[

’”‘The cognltlve psychologlsts seem to- agree that lex1cal memory

m ‘ory; Up to nov;, experlmental

g /)
:

ST 5 FGATL T



'Fresults have not clarlfled how the memorles operate and connect

(Lachman et al., pp. 298-334).;\Some modelers draw. networks w1th

"-nodes of meanlng.f Many modern researchers have found that

o -

fyplctures are remembered better than abstract words (Reynolds.

"f& Flagg, l977Y’ A dual codlng system mlght account for th1s

':idlfference,_but relatlng the two codes to each other remalns b s

g . S o ) 4
‘a’ problem (Pa1v1o, l97l) v ’ A s N

. e

Other dlfferences in memorles are between the eplsodlc

lof autoblographlcal learnlng experlences and the semant1c.7

"memoryf
;_memory of facts and meanlngs. Semantlc memory uses 1nference,

‘;whlch a‘hlerarchlcal network model can prov1de for, but one such

.
. o

Red

'”mpdel (Qullllan s) has problems Wlth negat1Ve statements.

»"

:l:AnOther network%model (by Colllns and Loftus) traces spreadlng

‘network of concept nodes,‘each tagged to

.‘ A thlrd

Earller, Clcero‘




',succeedlng sentences when the relationship between sentences
"1s close., The degree of closeness can be measured by the
“ilgfipv numberfof repeated prop031tlonal arguments accord1ng to lesch
who based hlS theory of. readablllty on the work of many cog-~

sk . 3

”57n1t1ve psychologlsts.‘ He recommended that writers make the1r

"

'Eldeas‘memorable by dellverlng them w1th 1ntegrat1ve dev1ces

;such as tran31tlons and repetltlons.--

"-?‘;;i.ip;;fmentaliProcesses in.Delivery

R Although modern rhetor1c1ans often 1gnore dellvery, 1t
o.v_v 1 N [' . - ,

?a:3‘ causes problems fbr ba31c wrltlng students who Aare’not yet

accustomed to the demands ofﬂwrltlng that d1ffer from those of .

I?

s contend w1th thejmechanlcs of speLllng, punctuatiOn, edlted “fwgfs

S grammar and‘even the phy51cal effort of handwrltlng. :Whlle | E
f}; i' they are expendlng’attentlon on. low level skllls, they are dls—‘ C ;
f:;v~l' tracted frgm the1r communlcatlve purpose..fl u": . {b _i .zf"
TR fgf3;, The d1fference§ between wrltlng and speech are what make S
ffkv wrltlng essentlal for-th; hlgher cogn1t1ve functlons, suoh as o .
7U analysls and syntheSLSw; Careful analy31s ‘and’ synthesls requlreuﬂzli
'7} /V‘ preclse expre3310n of cla531f1catlons and relatlonshlps. fAs? .~éyw.s
Q,ff:'?{ students shape tHeln~g$ink”ng to the preclse.form of wrltten § o

“*ﬂ;sentences?and paragraphs, they sharpen 1t. rhus wr1t1ng can

"o . Y

it



I e o ) : ad_ o 2-1‘ i

ibecome a: mode of 1earn1ng, prov1ded the writers are not dis-

- v

' tracted by the mechanlcs of dellvery. D1stra~ted students o .

I
'wr1te less, .and shorter essays have more mechanical. errors

(Slotnlk and Rogers, 1973) .- o | ‘ | “.f .v o B

To av01d preoccupatlon w1th mechan1cal detalls, one can

-

?defer such concerns to the ed1t1ng stage.‘ Know1ng the certa1nty
‘f of later t1me for ed1t1ng can free .an- overloaded m1nd to attend
to hlgher prlorltles f1rst. Th1s arrangement nf the steps 1n»"
‘;;«7rc'compos1ng 1s ‘an advanttge of the process approach “to wr1t1ng; __~:Q“a
7f'~An edltlng step makes a place for error- analys1s, wh1ch glves
.grammar an. approprlate role. . " = - “"_ _; '

o =

R e Error analysLs con91ders errors to be a natural 1nte111gent e

5 2 .
the speclflc errors 1nd1cate how

ERI!

I
Aruitoxt provided by Eric
RO



‘It also prov1des teachers'

s .

"mmunlcatlve purpose.«

t1cal termlnolqu.i It.allOWS~a ,f'

P

”\\
case grammars

oﬁ;pOLnts. Other

contrlbute.'

.;n

AL deClSlon ‘on’ punctuatlon may

'H‘
» 2

5 )

-one of whlch needs an add;tlohal paragraph of explanatlen. .
“.—' _ T _»(,‘v o & W °

;,,,@in Dl%coverlng such a need can lead to changes in. organlzatlon..

3




e

alche. §or meaning,

- items

AR j

a word and

0ne'k1 d of relatlonshlp 1s~that betwee

, w f |

t

}-If meanang 1s in relatlonshlps,,

.

« n .

Aruitoxt provided by Eric



'related words that sensible readers expect afterwards, as

heat ‘ndfsmoke after fire.

1

i . N
o make a - ,
cohesive"u

The.‘ S

ERI!
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g{ : . ’3‘:

and grammatlcal relatlonshlp., For.a specific.meaning, the

e Iy

]

3_1 reader or llstener se arches elsewhere, prbbably in the.

* " ‘' -

e prev1ous sentence, but sometlmes in a. sentence yet to come.
. ‘."-4 . f

3;“~ The only pronouns that are cohesive ties are third per-

Lie

son pronouns. Flrst and second person pronouns get thelr - v

S meanlng from the context, not fr°m another sentence. For,

- +
.

speakers, the meanlng of z and I is obv1ous, but writers have
a more dlfflcult task 1n reveallng themselves ‘and in ldentlfy—
.01 ing-. thelr 1ntended audlence. The referents for I and you do

not change w1th1n a plece of wrltlng, but she can ‘mean a baby

v
@

jtmr”,lnronemsentence and her arandmofher~+wo sentencesalaters__mhe

I

meanlng of thlrd person pronouns rs whatever the antecedent 1s.

emoystratlve pronouns, 11ke personal pronouns, refer to

In addltlon, this, that,

Aruitoxt provided by Eic:



L)

Nathe speakers of Engllsh do not need to be taught to ‘use the'
'Lndefinlte art cle a £o . introduce a. subject and the def1n1te - e
art1cle=the to contlnue the d1scusslon of 1t. They feel pleased,

ey

‘to_learn that they already know a great deal more about

e

ﬂgood Enqlgsh than they had reallzed _ 45

A more d1ff1cult k1nd of t1e adds a comparlson to the orlgl-'Q

_nal reference. More, less, and the comparatlve forms of ad3ec~

.

ft1ves and adverbs haVe meanlng only 1n“re1atlon-to some ‘other’

1tem is not mentloned, con~ .

b e et n

ey

Ne; Superoo works faster. ?Faster than'“

He heard a. n01s1er cat. (Noisier. than-

'”somethlng else) T

nyhe cllmbed the hlchest mounta1n. (In«

'ﬂdependentfhnot cohes1ve)

To express comparlson exactly, wr1ters also use numbered

”5order and spec1f1c words 11ke same, slmllar, 1dent1cal, such,.

(4] \?
ERICHgsa
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A..:. . U' . "ri,ffl o - .l . : o ’
extremely wvague word for.a noun: phrase, a verb phrase, or a.

Y

'1' ; B

whole clauge. . Onissions are more common in speech, but they: ~

~‘occur in -cohesive writing ‘also. Answers often omit. parts of .
oceur in ‘conet W B . -Answ en o

".A word like so, not;

.

| the anestion. orsyes or no can sub- * |

P S '
. stitute for an: entire clause.

N I N c ‘ . 5_'(‘
‘Some people say that the*maiket can ‘continue~. -

I

P ~— .

3 -4

o >

e e 'grdwiﬁégforever.p_A'few of the legislators:

C e ‘.bélievgfso'too, but one senétdr thinks not. - g i

S T - . S A
‘A verb phrase may 1lose a word or words, including its object - .

i

and its tense marKer;:mdod, and voice. ‘Often’ the writer sub-

g T

/:”1‘
s

iy

j_stitutés gg} ff '7. f ' :_- S f v o -

"~\7‘;fJ;*?? D6'Yoﬁftaké;this"wbmaﬁ.to‘belypur lawfﬁ1.f;? L v

_ The extremely vague terms one and ones can replace a o

ts attributes. Some works in a similar =

& R

replace a count noun, a nominalized process, an

2
n

r




: " — ’ _28. -
S ! ” . s : .. -
@ To test for substitution cohesion, connect the’ sub— ) ‘
”fstltute word with the orlglnal expre551oﬁa To test for

f_omissioqs' draw a caret where the complete expre551on could ':3

'\ ' . A ~, L.

:;Cdnjunctive&Ties' Y

’ﬁjshlps without-expllclt statement.» A value Df‘ertlng, however,

ox remabsent.. ertlng must make ex-

hat: speech;only implies;7\00njunct1ve tles state speff'

.They;

he beglnn;ng of'sentences.u




nuity of tenses make smooth, co-

S

_Cdftéétfusé'of ¢§ﬁt;
L Wh n;w;itéfom%Kegé-shiftniﬁ their approach’ to

theyfméyxgorrecﬁlyfdﬁahgegteﬂses-dfvmoods;' Erroneous

'shift jar the.readers;—such-errors~may result from

o v

5

”réy;slonsho:;lﬁﬁerguptibhs;V*SQme students have so_many -prob-

'fléﬁsgwith;ﬁerbéfthatgitfis;yor£HWhile to attend to them as

G

PérailéifséﬁﬁéhééiS£fué£uteff6r Cootdination

‘not' necessarily identical, sen- '

ﬁéénihgf“j?arqiielf{'3=

ERI
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o . < \ e . h . . ) - .
. : a4 r ' . . .-
o : ; : : . 30." -

7§étﬁéf than repeated words. ’Tne-oonesive effect'oi these

i

»

M

methods 1s well - knoWn (Becker,:1965; D'Angelq, 1975; dhn}sten-

I
°

w'
- .

sen and Chrlstensen, 1976) They often ac comoany the t1es on .

&




THE' MECHANICS. OF WRITING -~ ' . - °

" ' e T N L .
Lo g AR » L “.."h'..'_', . b e Ee S ~ . ..c‘
‘Adult basic writing students expect to"work .on the mechanics
. R En e S : T T T S :

of ‘'grammar;, punctuation; and usage because these surface ‘conven-.

tions . distract:the fiQm.alijbﬁher conSiqéra;ions{-ngn f¥om the * -

mostﬂimpbrtant“ddnsidéfat;Oh 6£}thé,idé&s‘thatfmotivated}the' :

writing. Teachers face the three-fold problem of (1) holding .-
 ﬂ€he“f6

cﬁs;¢f5aﬁfgntioﬁ ohfidéé§;'where it belbngs,‘Wh;le](Z)' N

*?maihtaining £héiébﬁﬁéntiéﬁaljstaﬁdafds.¢flEdited”Engkish,_andﬁyet'_.

preventing thé~ddh?én£i¢ﬁs'ffbm'iﬁhibi£ing tﬁoughtfuin?itiﬁg‘
' é;féidf§¥6£1éhﬂhéélthféé’éiues.AQOne'
tHe purpose for writings the ideas and con-
. The second clue is to teach writing

ating:process tﬁatninc1ud§§7£hé S£agesfof tﬁihkiﬁjﬁbf»,Kf




oo ‘ a

] and punctuation marks. Thls approach of -

".-

gfx:x,,..‘ﬁlr,,-ﬂ

ERIC]
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 ASSUMPTIONS ANDAcoﬁ@Enfz_-,OF A COURSE IN BASIC WRITING

¥

~

i

- : The ratlonale for a course in basic wrltlng makes the

-
'

followxng assumptlons.?A;P; q" B L - .

A

"
/ z “ .

‘Al Rhetor1cal concepts such as audlence, purpose, organlzatlon,

"

SR etc. are guldes to effectlve communlcatlon. ' R . .e

.

. 'A ©

2. :Bhetorlcalnconcepts requlre some mental effort from a wrlter.

11;“ o 3-, Rhetorical’ concepts and thelr»requlred mental processes are

- . &
o .

\\expressed 1n certaln characterlstlc types of expres51on in S

«
Y

. \ ) . :
wrltten language. We call some expressxons coheslve tles )
\

(11 as\tn ‘use (b ) the rhetoricaiﬂcongeptsi__

et S RN
'they requlre, and (d ). the cohesxve




s | .’ 6 o oL . S P : . | - , .‘ . /
. :-:‘. g ) v: . ‘ : s “ S - o . ‘\, - - -
. 8. _The speclflc mental processes probably develop naturally -

\
‘ 1

'1n a sequence from 31mple to complex, which only suggests
Yoo o

:]fa‘practlcal sequence for teachlng them. o,

‘l' A : t .

vfby g01ng‘back over them, but‘for eachlngfpurposes 1t L R

flncludes the complex\steps of (a ) generatlng 1deas,b

'iﬁ(b ) draftlng them, (c;b,rev151ng them, and»(d ). ed1t1ng

: thexﬂ. _‘ . ::_. R i : “','i“ :‘. . : Tl L . N - !

[3

"?Althoughywrltlng dlffers from speaklng,uvf"students in a

fskllls;that-wrltlng requlres...,

Some of~these assumpclons are mentloned in “Standards for

;BasicVSkllls-ertlng Programs" (Tate,>1979) Others have been yf'ﬂf'g

/

vlsc ssed 1n detall.elsewhere.. All of these assumptlons_led to-

y‘45~mhtnk1n“‘fo ertlng. An 1nstructor of wrltlng PR

[

'3fwrote 1t 1n the second person to 1dult ba°1c wrltlng students.
‘;The "you" addressed ls always the student wrlters.’ Thelr readlng

vflalevel 1s not assumed to be much beyond elghth or nlnth grade
'flevels, although 1t may be. Nelther 1s it assumed that these

'articular methodsfand”a551gnments are the only p0551ble ways of




¥ : ’ .
_e’fif§€f§§$§i6n bf?a'Q;ifingﬁEQurgé.ushaliy;ihtludes |
Rébdién%ﬂa Pﬁ?POsés bf;fhe cégrse,
andprobabl ’vepl_lgat;on_dffﬁ#éééﬁéﬁtg“'ihiSQis tQéfidgaf“time Lo
 the’géélé“aﬁ§5é6mmﬁni¢atiVe,6:.rhétor}bai puﬁpoées

‘fit;igffhegﬁiméfﬁpfbeginfdiscussing*With studénts
ir self-awareness and motivation, reminding them of their . =

?

{éﬁﬁaéﬁtS{f§Cé-the:fi§st day with_doﬁbts,"' -

1f=consciousness. ‘Asking ‘students to name

cquainted ‘and gives each a chance

£ being wrong.' The teacher can respond '

Yy-'on 'he>k1na'bf»w;igiﬁg*dd§é ipgéaChﬁiiﬁe_

£s can encourage undecided: students to

ﬁﬁﬁmaﬁ'
rences:

,;ﬁ@ﬁ$_
rrconte

£ B

ERI!
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n,a sentence._'DiSCus510n;ofg

e .

‘ntent,ofﬂaﬁdienc “ana purpqse.f Wlth—-@

PAruitex: providea vy enic JEgg



ing of 'sentc

ginh cnces. and the object forms with
S : ‘ : «

ggs”or:;;s;that-appegr latgrw__..u ' B

e

~

a'compbgition coutseworks, wit out sacrificing an essential =

ER.1

pe' missed by students who enroll - ..

rﬁ;qn;oﬁ tﬁéfdi&sé ¢aﬁ dé#éidp“a"§00d éense‘m

: o

ting sentences. Verbs are . . -

-

T6 be realistic, How-

_tagksasﬁs;féfiéenfénbé:frégﬁéﬁts

Them the next dss igﬂm‘?ﬁtz*p#téf';ﬁhe "

format of a letter.. =

o @%591

e

Fica

£
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o

:flikg*huﬁting

Contrasts take.

 wHich,s£udentsg-

sions-like: and,-also, too, "
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e

e words with
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They can be treated 11ke

bﬂVOffspelllng..

They w111

o] n'vocabulartheeds;

lS the

however,

”~Such a rouEe,

W

ﬁaﬁ



students develop thelr p01nts of v1ew and\become

Twenty

‘a
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‘do’ not: know whdtgit:is tbat'they are

The certainly}néédﬁ;nétruction in

work in‘this course should increase

cannot “assume that students

y7ab$or5fevéfythingf _ f

Téli;nélstuaenﬁéﬁinif

hem"set expectations that

ollow:instructions more easily.. . *

his 1¢ve13will;£éa§ﬁtthé:Cénﬁent,Z J

P

Rl
A
e

ho.

i
%

7

]

[€)

ERIC

Aruitoxt provided by Eric






Aruitoxt provided by Eric

Add ‘details-at ‘ﬁQJéndfdf:a'baserséﬁﬁehdé.f

or’ information, using tie

... Separate your sentences

5 Ubject, ;,usé ':-gyh?nYms.

besides personal pronouns; use . - -

plural subjects ‘in. number.

and different. Use proper .

SIS
e

THARS




ssignment that you ;,wr‘m' earlier in the .
aluate its ‘strengths and weaknesses.

- .l@((-:f\:;“i‘s'ef-‘j
.."iChange J.t s-length

the ‘audience
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Progress was
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holistic'rafiﬁg”and;twiéé“faffCOheéion.

holistic -Fcore

-

of variance of |

analysis.

the holistic méasu:e‘éhafényﬁhéityéés off;

Aruitoxt provided by Eric



4

in--are they paying Off?




: . 52.
*Gdoanow;fJ.#J.,}& Austin,{G."A. A study of thinking.

New York~‘ John Wil%y & Sons, 1956.4

-Chrlstensen,,F, & Chrlstensen, B.‘-é new rhetoric. New York:

' . " .
¥ : N 6

o

';&ﬂOdélljﬁL; (Eds Yy Research on comPOSLQg- ‘points of

£

.WjUrbané 9Nati9nal Council of_Teachers of Enélish)

n syntact ¢ .compiex ty-ln wrltlng at two vrade 1evels.’ Research

_ConWay;;,

The psychology’Sf composition. -

ERIC:



53.

;flbéQQioplqg_iiteréqy:__Walter:J. Ong and basic

.writing.

-Basic Writing, Fall/Winter,, 1978, 1, 30-5l.

t f£Earréi1;:T,|Jt  The'fema1é and male modes of rhetoric, Collége
R . . - . . ' " X 1

. .. .English 40,8 (April 1979), 909-921. o S

ij.QfICWér;'L;-JWriter-based prose: a‘cognifive_basis for problems

_in'writing. College English, 1979, 41, 19-37.

N

‘a transformational

. 1]

* .Gébbard, A. 0. Writing quality and syntax:

I"f;ahalysis off£htééfﬁtpse samp1és. Research in the Teaching of -

‘English, 1978, 12, .211-231.. =

_f ngGobd9)}ﬁ,j& Wa£tfﬂi@'fThé»éonsequenées of literacy. In Giglioli, -

| \P-

o .

.z Lanquagélandfsoéi&l*Context,f,Miadlesex, England: . Lo

_&zﬁééén;;RLI*COhesion ié‘Engiiéh. :Qpndéh:_'tongmaniv

. i

. )

g compe-:.

i_»;;;if

‘Cohesion as a teachable measure of writin

o G R
Indiana“.U iversity;ofngnpsy1Van1a,,198050

Michigan, no. 80-26, 168,

e
o ﬁfér zﬁ,
R

By ¥,

B
i;%r
o0k g

ERI

PAruntext provided by enic [



Jr.r The phllosophy of com9031t10n. Chicago: -

»Unlver31ty of Chlcago Press, 1977.
Early bloomlng and late bloomlng syntactlc structures.

(Eds ), Evaluatlng ertlng,' Urbana:

¢

erlatlon.; (Trans-mE. A;’Lunzer'and E.

1964._

i

»ﬁvexcrk;:.Harqourt, Brace and World,

o
o

& Butterfleld, E C. ognltlve E X‘.‘

'inllsdale, N.WJ.-' Lawrence

i

v

il
.

.A 1aboratory approach to wrltlng

why students don t percelve ”5‘;f

=(1975 1, 23-42. Lo ““i°,‘_.

” Arlstot lian: rhetor1c~' let s get back to the c1a551cs._a¥

Journal of Basic Writing Fall/Wlnter 1978, 2 (1),. %&2.

Champalgn-

entence-comblnlng.ﬁ

iscourse:.




& Freedman, SQ'.Aﬁfanalysms of readers' ‘responses to

~¢ssays.‘ Research in ‘the- Teachlng of Engllsh, 1977, 11, 164-174.

Odell, L.- Measurlng changes ln 1nte11ectua1 processes. In Cooper

C.,x& OdeLl, L, (Eds ), Evaluatlng,ertlng, “Urbana: National

- i
3

Councll of Teachers -of Engllsh,\1977. . , .

Ohmann,,R. Generatlve grammars‘and the concept of literary style.v

In Lester, M. (Ed ) ad1n3351n applled transformatlonal grammar.

il

New York- Holt, Rlnehart + Wlnston, I&c., 1970-; (Reprlnted

ft“-.“‘ from WOrd 1964, 20.

‘

Pa1v1o, Allan., magerx and verbaprrocesses. Ney-xork:;'Holt,

Rlnehart and Wlnston, Inc., 1971.

\"‘. ;

Holt’ R1nehart and

e T

S




Shaughnessy, M.aP. Errors and expectatlons-' a guide~ror.the

LA

teacher of b551c wrltlng. “New York. Oxford Unlverslty Press,

’

*Slotnlk, H.,B., 4 Rogers, W. T. ertlng errors: .implicatioﬁs

about:student;wrlters.. Research in: The Teachlnngf Engllsh,

."

’dlscourse for-ba51cfwr't g students._ Research

Standards*for bas1c skllls writlng

”’.1979; 41, 220- 222. u"* | if;ﬁ?

 college Ehglish, 1970

o, . . E .-

.
IR

'va‘topographioal survey.wnIn?Tate,' (Ed ),hf

3110 blographlcal essays.»£Urbana§ Natlonal

'1976;“



