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TYliEn 11:111C.15; TD WRITING; THEORY AND 2EACEITO

124D FOR A THEORY

What dosfs --4,tvone ..need to know in order to 1..te?

answers to tit., 4ues- n suggest many things, al: they:

pearincr- to be mei= Writers need to know a language.,

they want to __.erstrim,. ways to organize the ideas expr-ss.:_ar,

Loiiger ref:Lectiam raises problems with these answers ittlat

writers need ,Asides what they know to speak lanvuzge?

they thrm :their 1.11isas for expression? Can they have ide.,1c.

WitifiCUt Wat&al *ahr cap they want to write in the ."'irst plid-ce?

-Eva do writ g4* -"opsove their first hints of ideas?? How does a

COI lqgti *Nr es become a coherent persuasive ./rsay

the time of ars2
$

.An--,,answar Chese questions must discuss-1=w/ deve-
.

;2*

lop, how sate. -zie =a. turn new 1 qe.aS into written ose,, and

what such pr- sses -require. Of course these 3 are- not al-
..

ways straicu.-:-- r.ward. A classroom essay assign ma precede

choosing th pic, and-.-sorfletipe-s an idea seems -tr laces: all

existence` wrifl.nd until words :appear to create et concept.

Often writ---arrgr- rev-lel/zing their completed drafts fingr.ly discover

'theraramm, to say. The, process is confused, to :student.

'writers .want: dte know ;'.everything at once. Teachers- of basic
. .

ing-,need to' loo whole writing. process -to aetezztune

embering that:adult students are .not
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Adr, idea begins When 4 mind ameronts the world,

dIrectl:ir'or symbolically, iagine-- unconscious, a= 1..eep4

mmuraftrWmg;:or ,dulled by the buzz the conversation at cock-

tail pm=ty or the traffic;Ntbe_srcreet. :The' mind

Adli-g7-amid a confused flurry of light and dark izza.ett,_ on thp

xret.lna- Suddenly something snags -the wandering razz mtops,

hatiatS fat/ and holds it. The hook might be the thin ray 's name,

tie cry of her child, or lines that resemble a symcol _hat once

Imad meaning for that mind. The hOok inyolves mot.: - aes of

the mind and all its previous knowledge. The ham( causes a

pause for attention. With that-pataise, the percepmion begins to

s.

become an idea. .A sleeper awakes.

Consider; for example, what your own mind Fltght do when it

confronts what is on the page at the' end of, this:readin4. That

page could contain a picture a word in any language, a name,

an, outline, a symbol. What is it: (Don't look now.) Will yOur

mind stop to peruse it, or mill you turn. to the next _page without' ,

paying -any attention? If pow pause, .what discrete mental processes

occur?

TO attend to a

it more sharply and

:sees just enough to

-Does the vision fit

-pare the perceptiOn-

to recognize enough

C

perception a mind focuses on .it, to look at

to verify its supposed identity. The mind

attribute some posiible value to the perception.

the mind's expectations? The mind might com-

with a pattern of previous exposures, trying.

familar details to predict what follows, what

;er iYA
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O

is unseer =r unheard, what is blurred or whispered or hidden

in any waY. It tries to make sense.

The rind tends to name the perception, or at least to

asiociatE=t with prevlus similar items that had some meaning

in the pealt Naming idea makes it easier to handle and

gives a total for contra_ling it. Naming also classifies it,

grouping it with similar items, perhaps'limiting it. Classifi-

cationcategpries may help to explain the idea, or they may con-

strain it wrongfully, especially if they are applied too early.

The mind may recognize that something does not make sense.

It may go back with a-sharpe focus and closer attention to

recheck the facts perceived. It distinguishes small

detailsthat make a difference. Before it wanders or explains the

perception as 'an, errca., an irrelevancy, or a joke, the mind will

try to create a setting where the perception would make sense.

21t this point it is performing the very complicated process

of inference. The mind may nebz..1 to create and test hypotheses.

R

This mind is reasoning.

Then the mind plays-with the idea: Arranges it in order,

sees when it existed, wonders if it exists at all, looks for its

causes, examines its effects, and relates it to all its immediate

and ultimate goals and to the recurrent problems it is trying to

solve. If it finds a :lace for the percdfition, it builds it in
. .

It uses the idea in, making a complete structure that constitutes

its view of the universe. .The initial perception has gained

such value. that the.mind, wants ,to .express it, either to 'question

.it further or to perSuade others of its.reality.
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Consider what happened. The mind became aware. It-

its own motivation to respond to what interested it. Its.

motivated _response was quite different from reacting to

stimulus in a manner exactly the same as that of every

animal brain that had been trained to do the same. The 2±ad had

its own purposes. It chose to pay attention "to what had signifi-

cance for it. Then it sharpened focus and perceived details,

both independently and in- patterns. It searched the context for

clues.. It set expect'ations. It attempted to predict a classi-

fication to define the perception. It compared,thAlperception

With items similar to it either literally or figurati4diy. The

mind recalled the associations of the perception in past-ex-

perience. It contrasted the perception with what it was not;

it might have distinguished it from its setting -in time and

place.

The. mind abstracted the essential features of the perception

and then tried to reorgnize them into something with meaning.

Perhaps the perception suggested an incident in a story or a _

step in a process.- It might have been part of a problem or'its

solution.

The mind might have realized that

of a whole thing but :something 0so

divided

it beheld 'not just a part

complex that it had to be

before it could be analyzed and explained. The mind

might-have-rejoiced-at-a-fla-sh-of-irit-aktion-that-related features

which it had not known were related. Something bdgan to make

sense. When the mind realized how one

it found meaning. `:Maybe it summarized

thing related to another,

the meaning and embedded it



in more complex structures. The mind wanted meanings-because

they showed how two things relate, and if any two things relate,

then peithaps other things' relate, and perhaps the whole universe

could make some ,sense. . So the mind elabOrated on the perception

and continued to manipulate it, going back when necessaiy

through all the-processes,by which it had discovered meaning.

As the mind reviewed the perception, t literally saw it again,

but withsa more' informed perspective. The mind realized the

meaning of the perception and evaluated it as a full-fledged

idea. What it did not like or could not make sense of, it

changed: it revised, modified, expanded, deleted, reorganized.

What the mind could not deal with, it rejected. What it

accepted, it wanted to express. and communicate.

When writers want to communicate an idea, they go through

many of the processes of the perceiver. Good writers are aware of

the purpose that motivates their writing. They attract the

readers attention to significnt details. They describe, list

classify define

_divide, repeat,

compare,

elaborate,

contrast, negate, narrate reason,

modify, organize, pattern, coordinate,

subordinate, etc. The mental processes become rhetorical pro-

'cesses. Writers give readers materials to

Now when and where did most competent

recreate, perception.

writers first learn

these procedures to use in.cOmpoSing7 Probably:nOt thrOUgh'

specific lessons on each at various stages in their formal edu-

,cation. Most competent writers and teachers of writinTlearned

these composing steps as mental processes. They recognized-

them in reading. They used them in speaking, and athey spoke"

used theth in thin}cing. If they ever received
-



formal instruction in them, it was only later, after long prdc-

tice. Even then, the instruction probably only asked for

application of the processes. Courses in writing and-speaking

often assumed that the prior mental skills have already developed:

without specific teaching. 'Instruction usually covers only the

veneer .of such topics as the fine` points of definition, formal

coutlines, and labeling similes and metaphors and parts of speech.

Most people who become teachers learned theimental processes

so naturaX1Y themselves that they never think of teaching them.

However, some adult basic writing students need'help to:perfdrm

these processes and express them in writing. In Piagetan terms,

cannot do formal operations. All students get a good'start

from realizing that they already have skills that they can use

to' think up something to write, some"things' worth writing;

review of mental processes gives them a heuristic device to gather

concepts already in theirheads. Yet some students do not focus

their attention on a single topic when they write.,aSome have

trouble with classification and abstraction, even with negation

and contrast. Some are not precise. Some find arithmetic hard,

and some cOnfuse. the.conceptsibehind'almostiand.barely. ,.Many

cannot.do the thinking that college courses remiire; they need help.

Few students have much experience writing, so they need a

chance to develop,a writing fluency. Often-students write as
.

they speak,mot realizing how writing differS from speech.

They

that not spoken, such as-the meaning of now. Too many

people believe that polished writing always floWs smoothly

, from the, pens of skilled writers. All need to feel authorized

must slow down to consider a4reader's need for inforMation

cr.,,W;a4 iL
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Adult pasic writing,students already have complex thoughts

.that are longer.than a-single sentence. These students have

experience. They know they often must evaluate and-make de-
.

cisions :before? all the;facts-are in. ,However, *hen they try

to write fairly, they seem indecisive.0 When they try to write

in an orderly manner, they are pot are of the'strength of

different ways of arranging material. No one ever convinced

them to do more than tell how they reached a conclusion in order

..tio-persuade readers of the general truth of that conclusion.

Thus they need systematic instruction in the mental processes

that writing requires.

In the absence of research prOving a 2lopmental

sequence of these mental skills, an instru ;;T:. -drily try a

.

practical sequence. Si4le steps must precede .rt-? complex steps'

that include them.. Purpose or motivation is basic of'course.

Attention must come before extonded discuision of perception-

and detail. Always, of course, there is re-cycling. Some

details are similar, and some are different; the two types°need

related discussions. Simple arrangements by space and time

precede logical arrangements. of cause-effect reasoning in

a 4.

very early, as identifica-
,-

ysis of all the details. Patternsmayd

stracting, is'related to defining and,

ii4n6- The

burt'.variable `v
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writing students

writing. Often

8.

on thinking 'skills may surprise adult basic

who are not aware-,of the true difficulty of

they say their problem is.someoneJs judgment

1

of their grammar or sPelling. Such surface 'details distract

them, from the deeper problems of writing: changing shapeless
-

%

ideas into forms that minids can -manipulate. One way to atoid'
-

%

this mechanical distraction to prOmise a later time for
ly

error 4nalysis and pOlisang,- but to start off with a stimula-

ting
-

picblen. The right problem can motivate thouahtfulwriting.

Its solution can each the-Students to perform the next step.
o

The .dif ficulty
(

, of the problem challenges them:'

;

Wheti:stUdents need to learn how, to perform a marital process

to learn-something .new, the instructor must ''teach it, not just

foster it. ) Teaching a propess means defining it, 'dividing it

into parts or steps, and demonstrating' it, as 4uperv,tsing.

practice of it. Demonstrations using student ideas ,can be )6c-

hauiting for instructors but etremely,beneficial for students.

When students can do something (making comparison, solving a

problem) at the end, of a week :that, they could not ,do at the be-
.,

ginning, they half& learned Something. They feel good about their

learning. After they have written something worth communicating

with precision and polish, -editing'has more value than exercise

drills. °Students then want to improve and revise.1 In *ision,

their draft improves. ilowever, to revise they tirst must shape.

their frameless thoughts into a .firm rhetorical fond..



MENTAL PROCESSES IN RpETORIC
1

,

0 . ..

iA system of effective communication is known as a rhetoric.
1

withWriters are concerned) ,rhe,foric whether they know the word

,1
,

rhetoric or not. Rhetoric is gaining renewed'interest now for-,----- o o

,

several reasons. One is' that the public is becoming aware that
a

the techniques of rhetoric can have effeets that are gdod as'well
I

as bad. Since these techniquee have the power to sway opinion,

they are useful to everyone who wants to communicate. They are'.

useful for people who are not advertisers, politicians,

poets or preachers. All kinds of sociable people want to in

V fluenceothers. Thus they want to know more about many rhetorical

techniques as wdll as about body language. People want to know

about rhetoric' because they want to communicate. more effectively,.
t,,

. .

and
41.
rhetoric is a system by which they can learn to do

Rhetoric teaches a process. Students.have little interest,

beyond a grade, in producing for a teacher ,a technically perfect

paper. Teacher's who want papers that exemplify the punctuation

\Wof ccordinate conjunctions may mark up the papers Ith red ink

until they get what they,want. Students learn the ctuation

..want-to express coordinate ideas. dent



Composition. . -A new, journal, Research' in the Teaching of English,

started:, in 1967 to- .report studies with implications that writing

'teachers need to know. Research takes a long time to ,filter

dm/ c14,ssroom teachers who -Were trained before the date of

'the 'research by .professor's trained -eons ,..before',that.
,.

eichers want to, know about rhetoric because It is a con-

strative response to publiC complaints about poor writing.

istic and pOeitive. It can present a list of steps.

however, some danger that teaching rhetoric oversim-
-

pkifies an extremely complicated process. The public cl4moring
, "

for a return to the "basics" may believe 'that gramMar is the

only. basic; they may become aware, of the rich traditi

*rhetoric, but writers'-need more than grammar` and rhetoric.

The human .deeire comunicate is a 'true basic. ,Turning

ea a .."iensible string of words "is a '`basic

etorical principleg try to meet the challenge.

ny' of :.the principles that ha 're survived since :the days, of

Aristotle have bases that Cognitive psychOlOgists ere "now ,

. ,
.. . . ,

demohstrating. It is worthwhile to locik at their work ,on th
.-.,

ways in which. the human mind operates and .then to relate them to -tra-. .

..

.
.,

.ditionar rhetorical concepts. Let us scan their theories 'an:s1 research,:

The Active Mind

Cognitive psychologists are still working at building, a

model. of 'how the human mind operates. They begin -'by 'assuming

that,peoPle7iie4-ailie ,:1=1d0Ple seek, out information; they

e riOWII-Internal.model Of. the 'universe they eact on

renVirOnment;,:theyevaluate
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their successi and they revise their models and plans according

to their own motives. People have aotivation beyond simply

responding to a stimulus.

Cognitive psychologists assume that complex thinking

arises from a small number of intellectual processes and that

linguistic features reflect the processes. These cognitive or

mental processes are the ways by which a human mind directs its

attention, observes significant details, and relates those

details to previous experiences so asr to find or create' meaning

and to build i*Anto its -universal understanding

Basiental'processee in the'study of cognitive lasy-
,

4

.:chology include'attention, perception, abstraction, problem-

solVing, learning, memory, and using language (Lachman! Lachman,

and Butterfield, 1979)- This list has various paralleli in,

.categories of educatiOnal objectives. For example, Bloom's

nitiVe leVels are knowledge, comiareheneion,,agplication,

nthesi and eValu:tioni and his affective leVels

attendin orghnizing, and generalizing-
.

se'lidts of Mental,processes.and

ves relate '.to the -analytic methods .

see.; and 'to the,five,parts-of-
,21,-'

arrangeMent,-Style, delivery,

6' cOnsiderations for:rhetorib'f f

"eta determined -the,

t
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representation is central. Representation, of course, goes

beyond language. Words and concepts have separate storage in

all of the major competing models (Lachman et al, pp. 128 ff).

The theorists assume that to understand a word, concept, or

image, one must acknowledge its relationships to other words

or concepts or things. Theorists on information processing

have replaced the idea . of associations that have no content

with a notion of links that specify the relationships.

A new untested theory.of sentence coMprehension by Herbert
, .

Clark (Lachman, Lachman, and Butterfield; 1979, pp°.-4417449),

says that listener and speaker have a contract expressing their

assumptions and expectations. The contract guides' them to re-

'late new information to known. 16 given data by adding,- biidging,

and restructuring, to create a new cohetive meaning in the re-

lationships. 1Let us consider how., these tneoriei work'inAetotic.

Mental Processes in Invention

In classical rhetoric, speakers learned to apPeal' to' the

_pathos or emotions oftthe audiende, through their own ethos" or

ethics, withthe logos or,logic and knowledge 'of the subject.

ithetoricians relate themselves to ,their audiences

.went their content, arrange it,,style it., deliver i

it' memorable.

4

and,make

inventionlis diScovering What to'say: Brainstorming and

meditation are examples of prewriting 'methods of invention.

Other SethOda raise questions sy'Ltematically- with,lists. Some

use' gridsrOf, perspectives or look at topics journalistically

or as.' if they:. were draMits.. ThOse systemS!, of invention,, ohne&



°

heuristics, guide an imagination as it wanders around an area,

looking for supportive arguments.,.,

When Aristotle discussed invention, he listed common

places or topics for getting tdeas of what to say. His topics

fore generating content have come,to be talight currently as

13.

patterns for developing and organizing content. They include

definition, Comparison and cdntrast, exemplification, classifi=

cation, and cause and effect. We still use, these patterns be-

cause they have a psychological reality, (D'Angelo, impress). They

seem to beiways' the, human:mind operates The -mind defines the

focus of its attention; it perceives details. that it-can .compare

and contrast, it abstracts to find examples and classifications.;

it .,solves problems by analyzing causes and effects; and it learns

relationships .remembers them, and .exp'resses' them in language<for

communication aid further. manipUlation.What results from these proces

People write to communicate, either with themselves or With.

oihers.. This basic reason for writing pervades' the ,process. so'

thoroughly that.anyone analyzing.zwriting.must begin with the
,

. ..
,

writer's,purpose: ...The .analysis must include both the redder and

the .context. -Ari, effective %miter cc:insiders what readers aireadY

kmoW andyhatk.the.need-.to know. The writer then shapes the

content:: to meet erreaders! needs.: A writer needs to imagine

the reader4a enefof- e reading: the physical setting

the emotional ee of privacy, etc. .These considera-
.

*itas of courpe

content.-

Styl and organization'as well as



Mental Processes Arrangement

1

Invented ideas seek a structure invention overlaps or-

ganization. The reverse is also true A good way to think

items is to list them or organize them in some way. In

620 Francis Bacon noted the natural human desire to assume

create structured .relationships.-
at ca,;' cognitive .psychologists know-.today about4the

orrnation "of cldssi ications and abstractions.? Little but

kreS used In seeing create some type" of early ..tansforma-

tion or organizing 'during-the synapse, .since the

hnin4a-.eYe' has more receptors

itiere::(Lichnian..et al. ,

than the optic nerve has ganglion
.

pp/./. 493-94) Thus perception

servers:Must organize their perception

emselves before they can report it to others.

nsequenc raeptive writing requires vision at some
.

( 1978). n states that none of the 'Wellicnown blind.
, . ,

writers were blirid at, birth. She Suggests that tvritiV

setting firin figureL-ground relationships so that thewriter:can

focus and subordinateproperly:
Children develop naturally in ,their ability, to make groups

e .

(Bruner, :1956; Inhelder and_Piaget, 1964; Britton 1970, ,p. 205;

As 'children mature they learn to make, in-
. ;-

creasingLy..fiigh level abStractions (Moffett, 1960. 'Qualifying
, .

thoUght and elaborating sentence ,structure develcip together.

Adult basic writing students are often good speakers faith
.

an excellent-memory 'and ,a wealth of -experience and information.



Yet they do not know how to push their shapeless ideas into .a

sensible line of word's on a page. They ,do. not know how to or-

gta.nize a system to pull the thoughts out of their. heads because

they lack experience with writing. They are not aware.of the

differences between speaking and writing, such as in the need

to ,specify context in an introduction. As a result, they do not

take advantage of all the resources of writing.

Students practicing organizational structures may realize

how discovery or invention works.:___Using Prescribed outlines may

force them to_pui their_ideaTi into-the expected form. The

cover new ideas- to fill in blank Spaces; they the same thing

that-scientists do. Organizing-an'idea'to It forces and

,

Creates thinking:- The thinking..cylanges the thiarker, as mature

thought differs from beginning thought.-;7-ThiPking develoPs' \

:through writing. Compoeition can: test and develop unwritten ideas

proviril-t-hem, with or.withouemaking forial outlines beforehand.

Since,writing deals with things in-their, absence,,
"courages.learninghow to deal with empty categories,,such

. in hypotheses-.',.those that -occur.'in-the'fitUre pr n hypotheSes. -Students-meed
r

PraCtiCe:in:tuch 'dealings. Writipg.changes the nAureof:thaught.

It objectifies,' for ,prolonged scrutipi, encouraging private

reflectiOn .and :siteliticism (Goody & Watt, 1972) . The 'consequences
...

'teracy,ineb*A0=-the ,ability" to,
"

anakIze the past-and to"pl4n

or the'future. 'Organizing thoughts paper enables writers to

manipulate maredeMst;',dnan their short-term memories cn.hold.

q2eopie:mse?-thirtaci4 pe0Onal..lexPendimg'.cOnceptUalframe-,

imirksto accommodate and assinalate,'Eheir experiences (Polanyi,1958),.



Wen these conceptual frameworks are weak, practice on the iiiental

,',r-ses in writing can strengthen the patterxis to accomodate

experiences.

Different organizational frameworks have different

Researchers get unexpected results when they rearrange the in-

formation-in a paragraph (`24a_46augrande, 1978). This whole

matter of psychological effects of arrange-tent needs-more

search. Perhaps disorganized presentations require -readers to

process them more deeply-,---and the deeper processing makes them

---

better remembered.

An inductive cautious organization has persuasive powers,

in difficult situations'.' Such arrangement has.been'called a

female mode of rhetoric (Farrell) 1979). Men andwomen differ.

slightly 'in their preference fOr various types of support

(Hiatt, 1978). Beaardlets of the reasons for ,differencei,

writers who know ali'the forms available, can make the best,

',choice. Pbor readers needextra heap, moving,from linear Se r:

quences.to.heirarchies; (Hartwell, 1979).
4

. ,

Ideas are related inonly a 1±mited number of ways-foe
,-

,
,

.

igintermid (1970e cOordinate,_obversative, causative, ,'conclusive,.

,

alternative, inclusive, and possibly Sequential. One way to

analyse howsentences'relate.to Another irP'to look at each een-.

,

tence in linear order; ano'ther way is to find a pattern of

repetition or 'spatial" arrangement of'the.elements. The latter

D'Angelo calls:paradigmatic analysis (1975). He:,feels:that
.

. ,

,

paradi=gmatic and hlinear analysis are more elpful than the

.
traditional concepts of unity and coherence when students loOk

or patterns, i4 writing. he questions whether children can
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be taught structure or if they must discover it for themselves.

Linear thihking has its uses. However, a narrative of-
.

progress cannot substitute for the analytical thinking that

/

college courses
brequire (Flower, 1979). Students need to learn--

methods_of logical and hierarchical organization so that they

can- express and comprehend ideas that linear or temporal patterns.

obspure.

After writers have chosen a pattern, they give readers cues

that signal the organization. How to use these cues is part of

instruction in reading. The cues also may indicate style,

Which has many.. features.

Mental- Processes in stylt

styles 'aiffer in their degree a cohesion and detachment,

aS9ording to qoos (1961.-P...38):' The traditilDni studieA

style classified figures and tropes as techniques used for

comparison.. Stylistic exercises Still Promote proficiency in

_-writing, and 'so, teachers such as Corbett-Offer tAem today A1971,

'P. 534). He-quotes Quintilian,"Write well and you ±will soon

write quickly." -

'As students mature and make increasingly explicit observa- .

,

tiont,,they may notice similarities and inherent relationships

in theirlithor entencesk and theyv rtiay *aturally7move to cymbine

them. As n.mature,, they embed: more ideas into the ,minimal',

terminal units at Hunt calls. T-uhits,whiCh consist of an
.

independent clause and all.itS attached dependent olauses,(1977)'.

children in, grades six and ten have written syntax that was more
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complex in argument than in description and narration -(crowhurst/

1979; Britton, et al., 1975, p. 2). Perhaps style

writer's individual conceptual organization (Ohmann,

any rate, recent research has found that,cCunts of

and Pich,

refleCts a

1464):. At

or such incidentals do not adequately predict the quality

of adult writing (Emig 1971; Nold SneFreedman, 1977; Gebhard,

cognitive psyChologiSts have not yet agreed on the Size.of

smallest perceptual unit: letter, syllable, word, etc.

(Lachman et al., pp. 492 ff.). They have experimental evidence,

however; that people usually process imple, active, affirmative,

declarative'seritences faiter than other Sentences, People re-

MeMber.lneaning 0no form, but context influences the,interpreta-.
.

about memorydistalguish short-term and

.long-term memory. Long-term, memory seems unlimited sin size and

time, bit recall is difficult, The content of.short-term memory

iseasily recalled immediately, but it is limited -to about seven,

units (Miller, 1956). To increase the capadity.of shOrt-term

memory, onecan chunk'material into larger units. For example,
NN b , ,

the first thre digits in a^telephone number,are remembered as a.'

'the c ing prInciple suggests the advantge, Of

` cla-ssification rlchemeSNAnd-hierarchical outlinesover straight
, 3

'The' cognitive psychologists seem to agree that Texical memory

-i.differs
.

froth visual ors;'Conceptual oryii, tip to now; exkriment411.
,

fLI



results have not clarified how the memories operate and connectmemories

(Lachman et al., pp. 298-334) Some modelers draw networks with

nodes of meaning. Many modern, researchers have found that

pictures are remembered better than abstract words (Reynolds

& Flagg 1977): A dual coding system might account for this

difference, but relating the two. codes to each other remains

a problem (Paivio, 1971)

Other differences in memories are between the episodic

memory of autobiographical learnth4 experiences,and the semantic

memory of facts and meanings. Semantic memory uses inference,

',which
.

a 'hierarchical network model can provide for-, but one such

model (Quillian's) ,has problems with negative statements.

AnOther networkmOdel: (by Collins and Loftus). traces spreading
.

:

activation- through, a network` of concept nodes, --eadh- tagged ,to

tell the relevance of the Concept, to other concept'S. A, third

model of semantic memory, cOmpares defining features; --thiS model,
.

by Smith, Shoben, & uses 'the' rhetorical concepts of
. .

"definition and comparison. All models of memory :.must account
"v;

for. all - the processes used in rhetoric.
-

A theMory .aid fdr RamUs, fou: hundred' yearS;ago was:.the

.array gement of :cat order. Earlier, Cicero

Aneniary aids".the. images that Aristotle

m id thinks in. Words showing, time .made- tenses
.

more
,

-
. .

e. in recent. experiments by Harris.. and Brewer .(Lachman,

i

A reader'.s memory 'benefits from'the usi..,of transitional _

ties' and etitions - of -a sinail :number of th'matic- tags . (HirSch,

,;
emories also benefit'. it is easier to recall
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succeeding. sentences when the relationship between sentences

is close. The degree of closeness can be measured by the

number'of repeated Propositional arguments, according to Hirsch,

who based his theory of. readability on the work of many cog-

-
-nitive psychologists. He recommended that writers make their

delivering theth with integrative devices
. . 8

such as transitions and repetitions. -

Mental Processes in,Delivery

Although modern rhetoricians often ignore delivery, it
o

>

causes problems, for,basid writing students who are.'not yet

accustomed to the-demands of,writing,that differ from those of

.sPeaking. For inexperienced, writers,' writing Can actuallY, im-

pede-thought. Although-loral situations provide 'their own

audience and context, basib writing students must imaginethe

.audiencei.dupply the context, and alfthe 'details needed, or

ganizeothe ideas, choose strap ie wor0s, and-at the same time

ontendwith the mechanics-of Spelling, punctuation, edited

grammar, and even the physical'effortof handwriting.' :While
. ,

they Are expending attention on low "level,skills, they are dis-
,

tracted from their communicative purpose.

The d;fferences between writing,and,speech,are what make

writing essential .for the higher-cognitive functions, Such- as

analysis and synthesis,. Careful analysis-and synthesis'require,

-

precise expression of classifications' and relationships., As

students shape tHeirethinking into the precise.form of written

sentences an paragraphs, they sharpen it.' Thus writing can
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become a mode of learning,'provided the writers are not dis-

tracted by the mechanics of delivery. Distra,--ted students

write less, and shorter essays have more mechanical, errors

(Slotnik and Rogers, 1973).

To avoid preoccupation withmechanical details one can

udefer such, .co to the editing stage. Knowing the certainty

of later time- for editing can free an overloaded mind to attend

to higher priorities first. This arrangement of the steps in

composing is an advantage of the process approach to writing.

An editing; step makes a place for error. analysis-, which gives

grammar an appropriate role.-
4

- Error analysis considers errors to be a natural intelligent

_stage in incomplete learning; the specific errors- indicate how

far the :student has progressed. . , Their pattern is a, clue that

the teacher can use to determine 'what.'the student is ready to
11

..
learn (.next'. The student ' s own writing also provides the, context

for communication via correct %-onVentions.. This perspective on

.

error keeps gramMar from .becomin an 'end in itself that inhibits
- .

. .

')writing espeai 1-11,:fOr adult students,. If they cdri speak and
-r .

read simple English,. 'they 'know. more than enough to begin Writingt

regardless 'of what- .they may say, believe, or expect: ,Indeed, it ,

is . .

s easier indless,drill
1

s on minute grammatical points

oughts into -communicative- sentences and paragraphs.

unCtuatiorr exercises are easier for a. teacher to grade

udent apPlies the point ,of , the exercise directly.

to original composiA0n, the oexeicise iS uSei BSS

2
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Q

ErrOr analysis in the editing stage foduses On the surface

featureS by which some critics judge the quality of writing.
Error analysis allows the teacher to uphold standards of
correctness of usage and Spelling without detracting'from, .they

primary communicative' purpose. at also provides teachers

with, motivation and materials for teaching correct usage. without

Unnecessarily complex-grammatical terminology. It allows a
teacher to be eclectic in presenting points front many gramma.rs".

-4.
Traditional, structural,. transformational, and case grammars
all have. strengths ix explaining certain types of points. .0ther

.7..

new grammars (Mantague, furictional, etc.) Also contribute.
-

Much of the valUe of knowincj, grammar is that enables the
. , '

teacher to analyze or diagnose, :a Studedt!s problem 'arid to,,pret
.

scribe a remedy.' Knowledge of -:grammar informs. the explanation.- .

Teacher's of .writing need to know a° great deal more grammar than

they teach.
Although editing is a lat. step -in the writi,ng. process,

the Whole. process is recursive. ..A decision on punctuation may

.make- a writer realize that asingle. 'sentence makes two poisits,

one Of which needs an additional" parigraph of explanation.

DiecoVesing such a need can ;lead .tO changes in organiiatiOn.

Thus' in revision writers literally see' the topic ; again. and 're-

,?

'cycle' 'through the complete rhetoric process.
. ,

When writers see-again-iti- revision, they become cognizant

of What they want to .say. They recognize it arid' want" -to make it

real. They want. to realize their once shapeless idea. in Solid

words connected' to' ea.ch 'Other .



\-* 49W SENTEkp9 RELATE

:N thing means anything if it stands aloiie.

tem iaust relate-in; some way to ,Something else. . °If items

For- meaning',

are not related, they are literally 'and etymologi.oally

relevant. One kind of relationship%is that betweeh a

what it stands for in

word. And

the Objective world. Another relation-

ship is the grammatical, coherence between the words in a sen-

tcnce: A third type of relationship is between senteAge$_;

is called the cohesive" relationship. A cohesive tie a

specific form in one Jentenc 6,, that relates to a

in another sentence in the text. If meahAng is

specific. form

In relationships,
; u

and if cohesive :.ties expreas relat'ionships cohesive ties

are, important carriers of Meaning. t is worthwhile to look.,

.C2.EiselY :at the kinds. words th t express ,cohesion. The
f . ...

following edcriptions classify 'cohesive ties

-0

Ties

ece



X.01Pted W tWorthat sensible readers.'expect afterwards, as
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heat and:smoke'after fire.

Writers name a higher level claseificationto make a

generalization. The classification or`-category_ is cohesive

because 'it includesrthe original item as a subset. The
.

-\

movement betWeen"general and specific'words does more than

makeTwriting interesting; it is What a writer must do in

c..-der to support a major point with details.,

Occasionally:writers express their attitudes with a

emonstrative pronoun or the article the

recede the general noun:.. .

oor thing; this whole business; that

=

matter4affair, place, question, or idea;- - .
.

'..theae4people: or creatures.

General nouns can appear indegendently, without being

hesive. A test for'any type of nxical cohesion is drawing

line between tife two words

the same thing or that 1,2e t

Reference Ties

reference tiew4tend..disauSin of.a.

entente. 2:.Retekende.,WOrd.OhO4e meaning"
.

.7atiOther'.senten'Oeeie,Obviously..: .4

ronouns (He,
.

-hirn

. - .

ecedent or;
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and grammatical relationship. For a specific meaning; the

reader. or listener searches elsewhere, prbb'ably in the
.

previous sentence, but sometimes in a sentence yet to come.

The only_, pronouns that are cohesive ties are third per-

son'pronouns. First and second person pronouns get their'

meaning from the bontext, not fromanother sentence. For

speakers, the meaning of.211 and I is obvious, but writers have

a more difficat task in'revealing 7themselves and in identify-

ing their inttnded audience. The \referents for I and you do

not change within a piece of writing, but she cane mean a baby

_ __ in _one,,_sentence and_her_grandmother two sentences-latex- The

meaning of third person pronouns is whatever the antecedent is.

Demortrative pronouns, like -personal pronouns, refer to

items named in a-Previous sentence. In addition, this, that

thesb,g,and those appear also in an adjective position before

I was bitten by two gigantic white cats.

Those. (animals)' frightehed me.

Myfear there was justified.

..now,:,: and then also point

at, points is the specific article

ral sensw.and sometimes a cohesive

o some ing,already named' or

rir
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Native speakers of English do not need to,be taught,touse the

'indefinite article a to introduce-a subject and the definite

article -the to continue the discussion of it. They feel pleased,

however, to learn that they already knOw a great deal more about

good Engnsh* than they had realized.

A more difficult kind of tie adds a comparison to

nal reference. More, less' and the comparative forms of adjec-

the

tives and adverbi have meaning only in relation to some other

If that other item is not mentioned, con-positive expression.

fusion can exist, as in misleading advertising.

New Superoo works faster. /Faster than

old Superoo or faster than other brands?)

Superlatives are not Cohesi themselves bedause they are

self - defining.
o

.
He heard a noisier cat. (Noisier than

something else)

She climbed the highest mountain.. (In-

dependent, not cohesive)

To express comparison exactly, writers also use numbered

order and specific words like same, similar, identical, such,

alike, as, other, other than,-different,

The test-for referential cohesion is to find in anotherI"
sentence the antecedent to which the tie refers.

Substitution aridOrdissfon Res

In the closest possible relationhip between sentences,

raters can omit .,.completely :What ,:they . Mean. or substitute ronly::an
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extremely .vague word fora'noun:.phrate, a verb phrase, or a

whole Clause. Omissions are more common in speech but they

,;occur in coheSive writing 'also. Answers often omit,parts of

the qnestion.:A. word like so, notiipryes or no can sub-

stitute_for an entire\ clause.

Some people say that the-makket can'confinueA.;

grOwing forever. A few of the legislators

believe so too, but one senatoi thinks not.

A verb phrabe may lose a word or words, including its object

and its tense markermOod and voice. Often the writer sub-

stitutes do.

Doyou take this woman to be your lawful...?

I do.

The extremely vague terms one and ones can replace a

named noun and all its attributes, Some works in a similar

ti.

way.; Same can replace a count noun? a nominaliied proCess, an

attribute or 'a fact.

He hates all cats. He even hates imaginary
. . .

ellates:soine'that are not-Worth

IVe,. or, prone un:substitute's fctr.

6rm:thia
;.,



Tp test fOr substitution cohesion; oonnedthe sub-

14titute word with4thb original,expression. To test for

28...

omissions,, draw a caret 'Where the completeexpression could

occur4

Conjunctive Ties

Listeners often infer the nature of conjunctive relation-

ships without explicit statement. A value of 'Writing, howeyer,
.,.... . , ...

is that it specifies relationships exactly, because the original

context, and- communicator are absent. Writing must make ex-
' .

plicit what speech only implies. -Comjunctive ties state,sPe:

clfically, the nature of the relationship between the ideas of

separate sentences.

Conjunctive ties "can be grouped according to the type of

e relationship that exists between the two sentences: addi-

tion, contrast, time order, came, consequence, summary, or

continuation. .Exalnples include' also, on the other hand, as a

result, inconclusion, then. Conjunctive expiessions can be

longer than .a single word; they often are prepositional phrases.

Ideally, they appear near the beginning of sentences. They

have adverbial functions. Sentendes of transition usually

ies if not other types of cohesive ties.

iin' sentences give them internal coherence.

To-test e cohesiveeffect of a conjunction, draw lines from it'

to°
, .

the two items it';connects. One of the items will be the

sentence ,with the;conjunctive tie, but the other' item will%be a

enteP9e'

kt1



Sequence Tenses
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Correct use of continuity of tenses make smooth, co-
,

herent writing. When writers make ,a shift in their approach to

a topic, they'may correctly dhange tenses or moods. Erroneous

shifts in tense jar the,readers;-such-errors-Maf result from

revisions or "interruptions. Some students have so many prob-

lems with verbs that it is,worthWhile to attend to them as

requently as possible.

Parallel. Sentence Structure for Coordination

A pattern of similar, but not necessarily identical

tence structure can match a. similarity of meaning. Parallel

sentences often contain several types of cohesive ties, such

as repetitions-of the same word, synonyms or associated words,

erases in se uence and conjunctive ties for adding and con-

e,TaralieLYSentenCe s.trUcture.matches ande-, .

coordinate thought showing that.the ideas.have equal

tt
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0

rather than repeated words. The cohesive effect of these

methods is well,knoWn (Becker, 1965; WAngelo,, 1975; Cixisten-
,

sen and Christensen, 1976). They often accompany the ties on

the first part of the list, which comprises the system that

.Halliday and 'Hasan published in 1976 in Cohesion in English.

An important reason for adding these last two cohesive featUres

of .a different nature, to Halliday and'Hasan's authoritative

.

list is that students of basic wilting often make errors with.



HTkE.MECHANICS-OF WRITING

Adult basic writing, students expect to%work on the mechanics

of grammar, punctuation, and usage because these surface conven-

tions distract them from all other considerations, even from the

most important consideration of the ideas that motivated the

writing. Teachers face the three-fold problem of (1) holding

the focus of attention on ideas, where it belongs, while (2)

maintaining the conventional standards of edited English, and'lret

(3) preventing the conventions from inhibiting thoughtful writing.

The solution to the three-fold. problem has three'clues. \One

is to focus first on thb purpose for writing: the ideas and con-

tent, of course, are primary. The second clue is to teach writing

as a repeating process that includes the stages of thinking of \

ideas to express, organizing them, turning them into words on

paper, =revising them, and polishing, them. The polishing or edit-

e'time for error analysis and correction.

a :correction stage can.allay some fears.

st

The

The re-

ibit adUlt:.stlidentsWho lack the.self.

.how to tart..-'
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and ends with letters and punctuation marks. This approach of

course parallels the top-down theory of reading comprehension.

This approach gives hints of how' to get started with the Imental

and rhetorical processes, because it ~shows 114W to haridie thee.

problematic forms and punctuation that express the mental ands..

rhetorical processes. This approach can work naturally, but

it needs to be Clone systematically, because a haphazard approach

may be incomplete and confusing. This approach takes planning.

Adult students need an adult course, not one designed for

seventh aders:, What helped seventh graders need not be repeated.

Other ,matters need 'a different approach. Adults have their own

expeiiences, problems and motivations that influence

learning.

ti



.

ASSUNTIONS AND CONTENT OF A COURSE IN BASIC WRITING

r.;

The rationale for a course in basic writing makes the

following assumptions:..

Rhetorical concepts such as audience, purpose, organization,

33.

etc. are iguides to effective communication.

2,, *Rhetorica' concepts.require some mental effort from a writer.

3. Rhetorical' concepts and their,required mental prqcesses are

/expressed in certain characteristic types of expresSion in
A

written language. We call awe expressions cohesive ties

.as they relate he content of one sentence to .the content of

another.'

The characteristic expressions follow the standard conventions

of edited Engli\sh.

. BaSic writing students need to be taught whatever,they do

not already know in Order to follow (a.) the conventions of
. .

0.

edited English as well as to use (b. ) the rhetorical concepts,

(c.) the -mental processes- they require,. Ihe cohesive

expressions` that

Students.:,,;deVel:0

relate them.

e'skille neede for writing through

,Creative co unicative.writing

t e skills composition is

seParate ite = andliuriting



. The specifiC mental processes probably develop naturally

in a sequence from 'Simple-to complex, which only suggests

Practical sequence for teaching them.

9: Writing is a messy, recursive process-t4at improves ideas

by going back over them, but'for teaching-purposes it

includes the complex. steps of (a.) generating ideas,

(b.) drafting theM,.(o.) revising them,' and editing

them.

10. Although writing differs from speaking

o

if students in a

basic writing class can already speak and read/they can

learn the rhetorical, mental,

skills that writing requires.

expressive, and mechanical

'Sope of thess.assumptions are mentioned in "Standards for

Basic Skills Writing. Programs" (Tate, 1970. Others have been
/

discussed in detail elsewhere. All of these assumptionsjed to

the text/___ainz-Thnki-n-gtc Writing. An instructor of writing

wrote it in the second person to -adult basic writing students.

The "you" addressed is always the student writers. Their reading

level is not assumed to be much beyond eighth or ninth grade

levels, although it may be Neither is it assumed that these

particular methods and assignments are the only possible ways o

teaching the material; other teachers with different strengths,

.personalities, and students will prefer variations. Tying Thinking

to Writing is.merely one poisible way of combining and presenting

-Matter that be taught.



first session of a writing course usually includes

35..

intro uctions, motivation, godls and pimposes of the course,

.and robablyverification of placement: This is the, ideal' time

to iscuSs acso the goals and communicative or rhetorical purposes

of riting: it is the timeto begin discussing ^with students

th ir self-awareness and motivation, reminding them of their.
D

v luest because many students face the first day with doubts,

esitation, and self-consciousness. Asking students to name,

their majors gets Classmates acquainted and gives each a chance

to, speak without fear of being wrong. The teacher can ,respond

by commenting bri'e.y on the kind of writing done in each line

work mentioned. Comments can encourage undecided students

. .

eppndent.an vise them"where to go cn campus for guidance.

The .placement'writing assignment can introduce the student

writer to theteacher...,. This assignment

wtorical concepts of purpose and, audience.

s to begin thinkingabout their

406hbe ye-.:the instrtic
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such = 1.1:..7oblems and convince each'student: "The teachers knows ,me,

my goals, my -strength's, and my weakriesses, and will help me."
. 4 ,

Composition;: courses often begin-With:description because

it tends to have the
.

simplest .syntax "DesCriptiont'pencourasjed:

perception of details. It.focuies On.a subject and thils illus-
trates the role of the subject a Sentence: Discussion,of

. . . ,
senteme structure quickly gets with the concepts

redicaiion,and completenesS.. For tiasplicity, separating the
jec't ro eaching pronouns within description

the: fO'CuS- on the' subject. Fronouns perform one
'

2

,Mental.AorOCesses- that students rriustprapticel holding

n oh ;.the; subject:

nouns appear

haire sre n television

cOndno

to beg

claim

. 'one

.often. iritroduction assignments Studdnt
. . .

interteWs and..can easily imagine how to

a partner. A natural and friendly way

n a writing course is to hove students read aloud to the
ntroductions of their partners.

Along withcompoiition assignments, student
that ,riovide a rhetorical'Ontent of .audience and purpose.
out context,- student can assume that writing may be purposelesS

mddhingless; S ce the! meaning of pronouns i_ s in. their

games might like antecedent hunts-.

at:combine form and content include,

1!"



vowels. at theAbeginning of sentc,Ices and the object forms with

short Vowels and'm's or is that appear later,:

P oriouns serve another useful purpose when they show haw
.

a compa iion course works, witliout sacrificing an essential
/,

element,to sessions' that. might" be missed by students who enroll

late. The prompt; portion of. the class can develop a good sense

of sublect's before.work on completing sentences. Verbs are

important. Predication is iMportarit. To be realistic, hoW-

every 'a beginning deicription task ask6 for sentence fragMents

in a lost-and-found want ad. Then:the next issignment puts th

content- of the want-ad into the format of a letter.

Students can quickly suggest a long' list of ways to extend a

descriptive,sehtence. Competing for length makes a good

ame. ways to report Aetails perceived are cumulative tech--

as appos tives, and list with colons, After re-

e and punctuation cf simple additive_ ties. like

abStrVe,. and cite-further-,....

1.ng.sehtehcet04edome

at4rihowever,



rates- well e,standard English requirements for

aught +about, repetitions arid.; demonstratives but that

on, ammatical focus in definition
41,,070

erqta definitions switch so often

.in-,technical topics and

custom: Both
...;

n11,01.ts, studentS need Modifier forms.

like or as''.inay raise again the

Now the students are ready

orever,after be held responsible for

eir,responsibilities build'up, cumulatively. They can

arn'several different methods of separating clauses: periods

or 'without transition words;

e. con unctions with commas. Subordination

at auses needs an introduction

sha3. comes in logical reasoning and
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ontrasts require; finding differences ,which, like hunting
Mila:ritieS,;MakOs ''a ch4-11enging game. Contrasts take

e-but and the more ,literate however, which students

istinguish from expressions like and ,_also, too,
addition. Students must master both the mean-

mUS

'Moreover' ,

--1ingandthe punctuation of , these words. Cloze exercises with
I -;,,,,,,,, ,...,,,, ,.

bl'aiiks .'t.si)l-fill',['iri".cane.-foster a .wOrthwhile discussion of the

,IxiconneCtioh ,with- contrast, negation needs to be taught.
I_ II

-_
,

-,:--$atChingT,Meaiii#0*,,ofhesiative, and near-negative words with

-theirYdefihitiOns,lehard;fOr.many basic students. Especially
_ -if scarcely, almost, and

indefinit .pronouns with negatives.

e as positive as possible, to'
- .oliapostrophes,

contreet include
,decision.

teatht,pciint of view,

esequenCe When,:

art4.0

ghttk.g_
%ssowal



Cloze exercises can', pro7

out Superstitions. In

insert eiitra in-

est riCtiird lthough 'that

the `y e''able -to,

oblern;

pay extra attention

heir vocabularies. They

1AAii,074"1-W
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Titling a picture will abstract and summarize its

content. It is a concrete exercise to introduce the concept

of summarizing. Related skills are quoting and paraphrasing,

and incidental ones are capitalization and punctuation of

introductory expiessions. After students practice summari-

zing their own work, summary can become. a study method for

textbooks in othei courses and a technique for writing their

own plans.

Summaries written,, in advance provide guidanCe for

for further writing;bedause they specify a

action'And

Summarizing can lead to, the all-American fifty-star five-

paragraph.thesis developed theme. 'Teachers who cover it can

easily work it in here, along with formal outlining if they

ic ,sentences also may be summaries. Introductions

e.after.summaries than before them.'e' easier:

rUCtUre esis7developed theme exemplifies

patterns. Its weakness is that it

recursion and exciting development--

z
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consonants are part of spelling. They can be treated like

42.

silent letters when they result from dialect variations.

'Spelling-instruction pays off more when it Is based on in-
,

dividual lists of misspelled words. StUdents vary in their

spelling needs as they do in vocabulary needs. They will

encouragedio to realize that their errors run in

::have mastered patterns that other

. Most :etudents' feel more pride

.

are told 'a two,- hundred word report

s a two-hundred word spelling test-

revisions, and evaluation run into, one

eserve separate attention. Proofreaders

eaudience A-need for-a specific tone and

of achieving it, such as omissions

son can include brdad matters; it is

ainat thee. topic. Writers know their

ey have onoe organized thei thoughts.

can consider themselves more authoritative

than before.

their knowledge to less-informed readers. The natural route

'MET can feel themselves authorized to send

for written messages is mOre-informed to less-informed. That

route holds fora technical writing even,when the audience is

higher levels of management, because such readers maintain

distance from daily details. Such a rolle, however,

reverse of most unnatural school writing, which is written to

is the

a teacher as audience. Intschool writing the criteria for in-

cluding a fact is the need to convince the instructor of

writerLs knowledge of the fact, not its relevance or value.

the



To evaluate an idea is literal3y to state its value. Basic

writers need some practice 'judging the value of their ideas duririg

revision; A concept not worth discussing is not worth polish-

ing. Basic writers need to learn how to decide what to expand

"

and what to condense.

Evaluating a composition, resembles evaluating -a course.,

Students' should, learn how to do both. A habit lof self-evalua-

tion will enable a student to continue learning long aftek

the course is done. Moreover, the effects of writing continue)

far beyond the obvious immediate feedback from the relder.

By writing, students develop their pointa of view and become

authorities. They remember what they have written. Twenty ..

years later they may not even recognize the outline of 'a

course they studied,:.but they can.discuss. the conclusions of

the \`reports,'Ithey wrote.;
\.

For :ey aivation mean:,much, revision needs to be inuded.

-
itera> do eveloping their. .thoughts on a topic of

isccivering What to Write

nding ideas. The heuristic devic

is a ,series,, of questions..

rm in the 'first unit ,an

assignments calling for

or :Pre-Writin

iiiersInee

sukor,

4>



age of each Unit'lists two typescI vocabulary

Imrds-needed .-for anti, thoughtful'dis-

udents should 'learn all of these words.

,some teachersIconsider essentkal

ikttedc Some of these

TO r-1efinedintiher text `or 'used only once . Some have

araltme* to learn.

.A*
ie4physician !, s knowledge'of the rare jungle

simple athlete's. foot--

,extensive knowledge to be certain of a

patient needs only the application of the

relevant term doeg. not appear on either

instructor .shculd find a way to paraphrase the

concept. Students e enough work .learning to:write without

101;adte earnin ine grammatical. distinctions or

Pre-Teaching

; written fcir',stuaents who

cf their- proble



writing may be that they do not know what it is that they are

attempting to pro,duce. They certainly need instruction in

1

readin rovement; the work inathis course should increase

e-teac in is necessary. Telling students

advances'Tk at a unit contains helps"them set expectations

enable t em:,to read and-follow instructions more easily

eally an instructor at this level will teach the content

e.nnitan serve as reference notes.

en how to take. notes on their

o transfer the skill to make

Allk iio 11713:nti Asst nments

t-V-

r ' 1%

amesvca easnre
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r teaching any point. Indeed, one purpose of a

nstructor apt the given content to the specific

}1i#tere`sts,may', modify e plan.. The -index can guide
tk

on ence for, students and teachers who

be completing all.of the objectives.
"

s in units 2, 4, 6, 7, 10,..'12, and 14

gress as they 'trove through the seven major two-unit sections

of the course. This sequence corresponds with the folloWing

oflist of mastery objectives.

1. Write a descri paragraph with enough ,supporting detai
.

of the description. Use pronouns

correct our .readers P' attention on something
-
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47.

sale and describe 'something that is new or strange to

yOur'readers. Add details at the end of a base sentence.

Add complete sentences with further informalion using tie

,wor
y,

at'ihOW.what'You are doing. Separate your sentences

'fer repeatedly to your subject; use-synonyms
. ,

word's, lOr it,''besides.personal -pronouns; use

OnPunptHat-pOint,to it. Make:yOtir verbs'

eir singular or plural subjects, in number.

ings are alike and different. Use proper

ve and a 1,rrb forms and words that express the

degree Of. difference. e negatives properly. Combine

ort closely related -,sentendes with a semicolon.

ranged in straight forward time order,

effects. Use past-tense Verb forms

between440er,

ealpgF917er-,



Review assignment that you wrote earlier in the

semester. Evaluate its strengths and weaknesses. Reitise

improving its tone. Change its length

Make meet the needs of the audience

all the'; words "cor±ectly. Show how much

rdved.,',this semester.

Ives
.

haVe a-general form so' that

erejv pretest can .fashion them ea.sily..
1,q

77,
.t.e..arnx ween the -,major assignments vary.

---; s.

amount
. . ,,

eY reqUie. Students, tutors,

sis ticiiis levels, can: help check if they..

,

Writing- an,improve thinking. It improves' writ-..'

.. . . . -
titu emselves ecause they can. take pride in

eir power to . .cciiiro creation. Writers need, to feel ,

. -

authorized: o-express themselves. Students often need to improVe..

terion for selecting assignments and material for examples.

Some 'material was written by psychologist specifically for

adult studen sic' writing courses. Other ieadings

develop he individual making decisions, improve--

for a full life. inally, furt
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EXPERIMENTAL STUDY OF TYING THINKING TO WRITING

An early form of Thinking to .Writing was tested to

find out if basic writing students improve the quality of theiir

writing when they study the mental processes, the usage, and the

rhetorical comiunicative purposes of cohesive ties. Two in-/

A

structors (not the author or researcher) .taught the control

F4 group_ in their usual manners.- Then they taught the experimental
. _ .

',.course, and the researcher compared the progress of . control stu-.

dents with the piOgkesa of experimental student's.

Pretests and posttests were timed essays on four matched

topics' in two modes, persuasive and expository. Progress was

measured in two ways. One was the rating on pretest arid posttdst

writing samples, graded anonymously with a six-point holistic

:tient

noun-T.;

ause, r es u

arallel sentence..stru9.1-1;e
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--was scoredtWice for a holistic rating and, twit-id for, coheSion.

en the scores wereprrelated.

Statistics reported include correlatioq o

er of tYpes. of cohesive ties,- analysis

ores'on' olidti6 measure and on

es, and comparison of in

erimen .60ntrol.students,

number f types of cohesive ties that

with writing competence

tdents in,the one experimental

treatment a$ planned did gain

ercontrol group in both types of tips

cscore. complete report of this .research

ssertation of Carolyn'V. Hartnett,

Measure 'of 'Writing-.Competence (Indiana

nns ,801. available through University

chigan, No. 8026168).
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