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Zecause rT=sidence life suprlements the students'’
clasSTuoR -exper=nces wi=h personal and group learning related %o
cognitinme, affective, ard zbkrsical development, the appropriate role
for resaje*tﬂ*u W$ving“t:::: in the Indianz University community, was
exglored. The Zzxtrning &=ng=ition of studes*s living in the
restdence kallw =23 examt==i, 1nclud1ng Striiznts! acclimation to
d_‘ﬁa:en* lif= syyles, imE=rnersonal relatirmships, study habits,
ri¥yEduel resporsibility. s=swsitivity to cultural differences,
aac“—Tfsﬁ._lq, and academ®— performance. Restdents (N=28%) and
rexidexcve I1ife £=ff (N=18) ra:domly select=r from three resideace: -
cer<ers comple==i interviews r— evaluation guestipnnaires. Results
theved that, :;Eibugh study co=iditions in t’u halls were reported as -
sz2*isfactory, ctudents vho ear=ed higher grzdies studied more and at
different? locztions than their :Tooms. Many :eswdents were uncertain
28 %0 whether —wx=idence life =xaff and prog—=ms could or should
{erlgence cer==in dimensions GZ thelr learning disposition. Many
sti1dente did met appear interested in -expending the effort to
i~ -réase theix Functizmning alaong many of ther dimensions although the
Heraviders wer= :considered impc—htant. The majorlty of re51dents
meprzted that zctivities relat=d to the lea”ning disposition
Zipersiaons and increased study time were nct approprlate foci for .
-esiderce life staff. (NRB) o
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An As%essment of the LitFaing - -position
. A

of Resident Students ar Indiamz Milve:ruity - Bloomington

During reﬁent mnﬁth§f the;apﬁ;opﬁakﬁe role for residential 1i§ing
1‘uhigs;%p the Indiaﬁa-UniyéfSIIy community A4S come: under scrutinf. Dr.:
bJohﬁ;Schuh,,Director of the Derzrtm=nt:-. tessdinree Life, authorizedk
aﬁ:gvaluation of certain.aspecxs of th: :epromme=t for at-leéstvthreé'l

reasons: -

1. The coming decade ¢£. declime in tZhe mumber and chénging.'
. . ) (].. : o

v

characteristics of tradition:zt 'ageclcol¥ege students
suggests a réexamination may be newded of the residence
_hail uses and staffing;

2. Some faculty and certain admi:u:- »atars have questioned

whe:hér residence hall progr. . - ! services complement

, qf enhance the lqafhing°grog

-3

3. A systématic evaluacior of tiu . -puisment of Residence

'Life has not been conducted “x. rhef TEsent past by an .
. . N et N -“. : . . ’ ) '.
é*ternalh(to,thg Departuent) :cy. ; St
While the Halls of Resideuce as : - ‘ministrative structure exists

. prfmarily_to provide shelter and sust -a- ze for students, the Department,

of Residence Life éﬁbpleﬁéﬁtgﬁthe'in:ﬁia;syexperiénceéAqf_stdenté with
ﬁersonal and group learﬁing experiences -hat a}evthought‘to be.felated

to cognitive, affective, amd physicai des=elopment. The Department pur-
o .y ‘ » ' : . -
ports’ to. meet students' needs and stimulsie student development: through

. a variety of policies, programs, and activities. ' Considering the breadth

of»activitiés in which the Department is:zmgaged, the diversity that

o




", characterizes the undergraduate population and therefore the respwctive
living mnits, and the ~Zme constrzints within which the evaluatizmw. team

had to operate, the Dezzrtment's s activities were not evalua*ed ircihelr
N entire:g. *ln the foo? lowing » fv*aphs, the scope,_specific objewinyes,

/

and questions pertir=mt to :ﬁn,:mziuation are outlined While th=s

activit: was a project for a -.rczZuate seminar in evaluation, the. evalua-

/

tion it=elf was authentiz. ’ /

Bacoworovmd Information/ - ~

. Opjective'of:the Evaluatfon

N

/,

The evaluagion was‘~onducted to describe the 1earning_disposition

I

' of students living. in the residence halls// Learning disnosition
included students acclimation to and-appreciation and exploratic of
different 1ife styles; appropriate expfrience with different types of
interpersonal relaticnships, evidence,of appropriate study habits,
individual responsib_,ity, sensitivﬂty to. cuituralwdifferences, and

- social skills; and satisfactory acfdemic performance in the tradirional

. sense (grade point average). / ' ¥ . _— <
, /- o ‘
Description of. the De=sartment of Residence Life
i ) / N . ' H
To place the evaimation fﬁ the proper pefspective, the"eValuation

team’ reviewed the follc+ing m?terials. The Key, the Department of

Residence Life "Staff: kﬂnualg," Residence Hall Options at Indiana Univer—

sity, results from the:£211;1979 Ecosystem Survey, and information about
/ - |

grade point,@verages by habl for the preceding year.
The Department of Eesidence Life strives to integrate and enrich

the living and 1earn1ng environment of each student by providing academic; :

\
N

s




cuitural,isociai, and recreaticnal wrogramming within a community atmos-
phere.
Obieztives:
1. Zorprovide for the sucr==sful developmert of those‘taSks'
which characterite groazh inbyoung aduir==3
2, .io_maintain an ennironman: in which stuaants are encouraged
to integrate tneir persczal and academi- _lives;
:.3. To deyeiop characteristias-of aaconmunizy that edueationaliy.
benefitslaii‘students;
4, To sunnort‘institutionai objectines by maintaining an
.orderly énviromnment in accordance with state iaws;»
5. To facilitate‘coﬁmunication within the Department;w
6. To maintainncdqperatine’contacts.with all other.reléVant
.'_institutienal offices (e.g.; IUfD, CAP3, University Divisien),

‘Rulesvand Regulatidnsa All the rules, proc;dures, and policies v

pertainiﬂg to the Depaxtment of Residence Lite may be found in The- Kez,

and the departmental staff manuals. These rules, procedures, and policies'
support‘the-belief that learning occurs thrqugh apprgpriate interaction‘
with others in -the' University community.
L. - Other. Indiana<University - Bloomington is a residential eampus‘
f?located in- the small,iurban eommunityiof Bloomington. .Althongh_a nnmber-
of students cheose to iive off campus, a majority of students' 1iviné<needs

arekmet through residence hall compiexes or fraternity and sorority houqes}_

As Chamberlain stated in Evaluation in Student Affairs (Kuh 1979),

there is a divers:ty in the age, type, .and size of residence halls

available to students on the Indiana campus. The range from older




. Lo
smaller Lnits,.built'prior to World War II t0'1arge,'mu1tistdfieq L

modern designed scructures, built during the growth years of the 1950's

and 1960's." o : e
There ate.lo.a:dcrgraduate resitence halls lgcated in three "tri-

quads,"” a term used to designate three halls in close proximity. One -

| hall, MRC-LLC, is g=ographically isolated. Aphroximatély,QlO Residenf

Assistants (RA) supervise"L0,000 undeigrﬁduatc’students, " Each Ra is
;éSpOnsible'fdr'EU-SS students, depending on the center and the floor ;'
iocatiqn. Assiszazz Coordinators (AC) supervise a staff of foupito'ten

RAs depending o= the hall or floor.

The studen: turnovei or attrition rate from the residence halls is

abOpt 50% per year., Students are assigned a room based on various factors, -
such as: application daté, length of time on the. campus, and visiﬁatign

choice., Facilities vary from center to.cehter to méé;'the_neéds of the

students. _Every center maintains a library.

Evaluation Deéign H
_anstraints. -
Decisions concerning the evaluafion's écopé, implementation,
 data énélysis, and repor;iﬁg ;ere made by’Dp,.George Kuh after consulta_
tion with.p;.zqohh Sch;h.and evé}uatioh team mémbgrs, eight graduate

§tudénts in education. The timing conStraints_wére inhibiting factoré.

RPN

Because of the composition of the evaluation team (graduate students in¥

an gvalua;ion'seminar), the project. was conceivgg”and implemented prior

° - -

- to ﬁhe end of the Féll, 1979, semester. The-flexibiiity and data gather-

ing capacity usually assoéiated‘wiph projects like this was attenuated

..,_‘j e

somewhét given that funds were not available to support the project.

g -
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: QgganizationalfFrame;ork for Evaluation

a

»

/

o
Ed

:.The evalﬁation emphasized eléments of thé Reéortér genre.of evalua=~
t@dh approaches (éee.ﬁrown, 1979). That.is, the'évaluation team
éndgavofed_to-désdribe the,beﬁavior of qp@érgraduate rgsidenf students
at Indiéna UniVetéify'-,Blonmington as it was related-tbllearningadis-

poéitiqu. The ;échnologies“aséocﬂdted.Qifh9Reportéreorieqted1eyélua—

tions .assume that an accurate portrayal of relevant.activities can

" Life. S

‘Evaluation Queétioﬁs

‘provide important evaluation infb;mation. In essence, the evaluation

served to provide a,vicarious,experieﬁée fof‘theuDepdftment'Of Residence

<

In addition, élements.of.the Systemétic'Planner'approaches were

incorpnrated (relating objectives to activitieé, and assessing outcomes).

",

. position toward.learning? : : o . TN

e

The overarching issue that servgd as a'guide for the evaluation

activity was whether.;ﬂe behavior of_resident’studénts was conducive

r
o

to the acquisition of a favorable learning disposition. More specific-

ally, the project sought answers to two questions: ‘What are the

relationships between ‘various resident student characteristics such as_~
, . ) . [UR— . ) . . _. B " .
residential unit, study habits (where, with®whom, how often), and .learn-

ing diéposition? What effo;ts[do students expend to improve their dis—i

- . RN
< 1y

The evaluation team took the position that for Fesidence life

staff and'programs to be effective, a receptive audience (students)

was required. 1In essehce, the project attempted to determine the

.. degree to which resident studgntsiat Indiana Univesity ~ Bloomington.

‘were interested in-and cqmmit:édftq acquitihg'g favorable 1earhing.

0

dispositibn.

)



Method_ .

Sample - - o ~

o

The target sample was comprised of residents and residence life
staff randole'selegted-from three residence centers: Forest, Willkie,
and Wright. The target ‘centers were se;ected based on' some general
: criter1a of representativeness related to other centers; e, g., active
.student government, hall grade point‘auerage, campus location,.and

"general ‘ambiance." The'degree-ofk"goodness of fit" or representative-
-ness of "these particular centers was validated'in discussions with Dr.

John Schuh and other residence life staff.

The‘names; addresses, and telephone numbers oflresidents_of each.

:

'of the three centers uere obtained. One hundred students were randomly
S SR : _ ' . &
selected (33 fron f;brv:,_BB from Willkie, 34 from Wright--417% male) for

telephone interviews...Anvadditional‘lOOIstudents from each'ot.the
7centersf(tbtalfn'é.BOO):were randomly’selected'for'their input via an
evaluation'QUestionnaire. vDue'tO'Samolelattrition;and ekclusion of soue

: resident assistants;who werelinadvertently included in the list of resi- —

dents; the target sample was~reduced to 285 undergraduate residents (ASZA ‘

a

j male). -

Face to. face interviews were, conducted with each of the center .

s

; coordinators (n = 3), Prom each center, about a half dozen assistant

cbordinators or resident assistants were selected'for telephone inter-. - ;

views;‘ The selection oflresidence life staff was based on seuerali

criteria.(experience as ‘an RA/AC length.of time in. the centerl The A
number of residence life staff including coordinators totaled 18' five'

from Foster, six from W1llkie, and - seven from Nright.
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"Instrumentation and Procedurés

The interview protocols and evaluation questionnaires were designed/
to obtainfessentially the samé information (see Appendix A):' The instru- ~

. ments were developed during September'and earl? October of 1979 After

.e

testing the forfns in late October with some - undergraduate students, the -

3 -

te]ephone interv1ews with” residents were conducted by se.2n graduate stu-
14

dents during early November, 1979./ nterviews were conducted with 75 (43/

male) of the 100 students targeted for this portion of the study.
N i
a Concurrently,;, the evaluation questionnaires were developed and sent

© e

on November 5 to. the 285 randomly selected residents of the three. target
centers (Appendix ‘B). Also enclosed in the packet sent t0\these residents
.(was an individually typed and signbd letter from Dr. John Schuh explaining
the purposes and importance of the progect. After Thanksgiving recess,
all those who had -not’ responded to the mailed questionnaire were given.
-‘another set of materials by the RA on their floor and encOuraged to partici-
pate. A response ‘Tate of 577 (41/ male) was realized
| This participation level is somewhar lower than shoulo be. expected
for his.type of project. At Indiana University,‘residents are an often
' sochited group; that is,"they tend to-be burdened with questionnaires,
etc. Most efforts to poll residents typically fall short of a;SOA return
rate. 'Therefore, although not a high responSe rate:was obtained in th;s .
' project, compared with efforts of this:tvpe in the Indiana University
campus, the 57% participation‘rate compares favorably. Nevertheleés,

the results should be interpreted with some caution.

Results '.-

'For reasons. of parsimony, the interview data have been combined

’
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‘with information from the questionnaire. In instances where salient

findings represent only one of these data sources, specific reference

to the appropriate source 1s made.. The resu‘ts are reported in several

' sections: Study HabLts and Conditions, Grades, Learning Disposition,

and Staff Insights. Prior to presenting the. results, a brier summary

r’ ~—

of demographic information about the respondents is .provided.

L4

_ Demographic Profile of'Respondents

The'views and behaviors of 98. men and:lBQ.women from three.residence
centers were.the source of the information that°follows. Almost a third:
of the- respondents reported maJoring in some area of businesc, withv‘
about lO/ divided among each of the following fields. natvral sciences
.and health ‘physical sciences and math, and education. .The.average"
age (mode) of respondents was 18, Over 50%.were'freshmen,95bout a
quarter were sophomores, and almost l77lwere juniors. For'99
respondents, the semester in which the study was conducted was their.
first in the halls. LeSs than 204 had lived in an IU residence hall
more than four semesters. For ‘139 respondents, this was the first
semester they. had lived in the center in which they were residing when
the study was conduc%ed. ,
h As a group'the_respondents who had been on campus at least one

full'semester.priorvto fall,_l979, reported a cumu ative grade point

average of 2.8, - This is comparable to the cumulative'grade point-’

=_.average of resident students at IU - Bloomington. - _ ,

Study Habits and Conditions

Better than half of the’ respondents who .were interviewed indicated

-~

thac they study in the eveninps between 5:00 P. m.,and midnight, Monday

: ey . L



throﬁghoThufsday. Only half of the students studied at any time on -
Friday or Sunday, and less than 20% devoted any time to academic
; métteré ohTSatgrday. It was no surprise that the data documented the

'pdpular imprgssion that on the weelends resident students suspend

i

'theirébursait of truth and knowledge!. - - .

Co . : N heo o '
"The average (mean) number of study hours per week was about 18.

"he range was from 2 - 68 hours per week, About three'ahafte;s studied *
) . . . 2 . .
20 hours-or less. Only 5% spent moré than 35 hours engaged in this o

activity. Studenté were asked hOW‘muchﬂthey‘Qéﬁid need to study to
" achieve their desiréd grade point average. This estimaté:of the rquiigd‘ L

o

. “ K . . - . e
number of{sgudy\hours rose to about 23 hours per week, while the range

‘stayed essentially the same. - . :
et A . %

Over three quarters of the respoqdénts believed study conditions

.in their residence hall, particuafly their dorﬁitory room, were satis«

. : : ‘ e
‘fg%tory; Indeed, the majority of studying by resident students was done

in their residence hall room.. Over a third spent more than 75% .of
4 - . - .

their study time in their room, A considerable pfoportion.(ovepﬁtwo {5

thirds) stﬁdied in tﬂe main 1i$;afy. Not quite half of the respbndehts
also used their hall lounge'as a study‘aréa. Relativeiy.few students — o
studied in academic buildings (llZ) or ;n‘thé_moﬁitored s:udy.hall located
in tbeir résident'centers (6%) . B
It should be noted thgp«the propor;ion of time'spenEthudying £n
one's room Aepeadsoon/therdeéree to Wh@ch'thé study*Con&it;ons in the
room are p%rceivéd as éatisfactqry (r‘;'Q39,,p < .01). Also,'studéﬁts'

'who studied fewer hours tendedf;o.spend more of their study time in their

_ﬂrooms (r %..12,fp < .08). The small number of/studéﬁté who found 1dcations




[y N -

te study other than,the usual places such as their room, the library, -

3

or other locations in the hall tended to study more (r = .37, p- ¢ .09).

L]

Grades - - ’ , - : L ..

e
b

. Several questions were.asked about grades. Respondents reported

2
I \

the grade point average they realistically would .l1ike to.earn that
L. Iy . . A
semester was 3,3 (mean). As-a group respondents believed they would : !
receive a mean-grade point averagebof about 3.0. Older students reported-
, n yerase

higher grade‘point averages (} =”:52, p‘< .01). The_more,hOurs respon; 3
.yentsvstudied,.the higher\their desired‘\expected; and'cumulative.grade;
.point°averaée.fh: | - | | | |
_Students who said tovearnftheir dciired grade_pointgayerage they - ) ;
wonld have_to study more‘than they did at Rresent did not do'so fé%'
varions reasons. .The greatestqproportion reported-being too busy with

1

'other things (e g., social life and co-curricular activities). .Almost

-

a quarter said they lacked motivation, and 10% reporteo it was‘"too N~
noisy" in- the halls to sxudy effectively.\ C . . o 5
-Learning Di;position ) . .' . ..«"» : jl'ﬂﬂ; [
Respondents considered the six‘dimensions comprising the concept . ‘ %
,of learning disposition to be important.. Most were generally satis—\_ L g
fied with their own degree of responsibility,'communication skill, and P

- S0 forth. And many reported a general senge of satisfaction in-the'

degree to which living in the halls facilitated their developmint along
- . :

-these.dimensions.' Men tended to be somewhat more dissatisfied with the .

:ektent'to which living in the halls favorably influenced their ability
to communicate effectively and their nnderstanding of and'appréciation

for women. Compared with their female counterparts, men were'quite
_ . : . _ : A, ,



satisfied'with'their.personal development concerning cultural activi-
. ties, T

Women tended to be,more satisfied than men on most'learning
disposition dimensions. However, they, too, were not satisfied

« with the degree to which residence hall living,increased the under~

v . . . . - *
a

/ standing-of_persons_of the opposite sex (men).
"_Although.most respondents- thought . these dimenSions were. important,

) . 4 . e S
. they did not neceszarily expend effort to increase\their own develop-
. g ' \ T .f ::: N
ment along the dimensions. For example, while almostrall respondents
: \.
(98/) believed it was important to act responsibly, only three quarters

A )
\ N,

)
put forth<gffort (discbssing their beliavior with others, seeking help

in making important decisions, etc.) to become a more responsible person

.

(Table-l). This phenomenon (i.e., not willing to expend effort even

though development was perceived as important) was more graphically .

. . Y .

portrayed on the dimension associated with developing -an” understanding

\

of and appreciation for. persons from other cultures.' While 93/ thought

that this was an important area of development, only about ‘half nnde

'any effopt td‘inqrease-their{;kill in this'area (it should beanoted that

at the‘timetthis project was‘being conducted, Iran had taken .50 American.

: hostages. This event may'have had a limiting effect on the nunber of

persons who might have reported beinp interested in reaching out to’

‘persons fron other cultures).

i

The more effort put forward in all six dimensions. related to learning

\
.

disposition, the more satisfied respondents cended to be with, their

development on thejrespective dimensions'(r [ range from .19 to .30,

all p < i01). 1In Table 2, the proportion of'respondents;who reported

\
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whether residence life staff and programs should and could infiuence

residents along the various dimcnsionsuare\reported: Note the diversity
in opfnion as to the appropriate role of residence iife staff and pro-. -
grams. Also note that while respondents were less certain whether
residence life staff and programs could be'helprul to themselves
personaliy, they were moreviikely to. agree that others in their resi-~
dence hail certainly could benefit from_programs directed toward the
various dimensions.
" Staff Insights
Responses varied somewhat hy staff roles and centers. Coordinators

tended to be more articulate. This could be attributed to their experi-
" ence as.full-time professionals and to the fact that their interviews yere

conducted in person. In general, coordinators responded similarly. . How-
o 7

ever, RAs tended to be more optimistic and positive about residents
behavio‘ and study habits than coordinators.’ Foster and Willkie staff?
responses were fairly similar while the views of wright staffdva{ied.

The issue, of greatest concern'to staff.dealt with student responsibiiityr

\,Reference to students exhibitingrresponsible behavior was made by all

v

the coordinators. ‘ v ' ; L k

Willkie staff goals were to provide an environment that encouraged

-~

personal deveIopment through cultural, educational and social programming.

The center was perceived as providing a balance of academic, social, and

recreational activities with unit of orientation, participation in the

3

arts, and a weak .student government.

a

Wright staff indicated that their goals wcre to promote a community

living atmosphere emphasizlng academic and social interaction. Wright

<

14

.

o
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. ] o o -
was -seen as an active center, involved\;n sports, and also unit oriented.

Staff reported that not much emphasis'h d been placed on academic or

-~

cu1tura1 growth,
. The goals of Foster as outlined by their coordinator were to pro-
vide'residents the opportunity to become involved in_informal social and

" educational opportunities and in personal and community development. Staff

tended to agree although they were' less specific in their articulation of
these goals. Foster was perceived by staff as'undergraduate,_lower
diyision, and floor orientediwith‘high'participation in social and

athletic activities. T
- ‘ X

Study conditions vere generally viewed as satisfgctory_across

- center staffs. The degree to which students acted responsibly and quiet
hours were oSserved probably accounted for'the;variance-in-the“reported

satisfaction'of.study.conditions. As. a group, residence'life staff'

reported that they were committed to their work although the degree of

Y

s the commitment varieds

* Encouraging responsible behavior on the part of students was per-

ceived as quite important. -Opinion was“divided on the degree to which
: :staff vere satisfied with the responsibility exhiblted by students.

Staff agreed that they should try to help students become more responsi-

ble but were not certain,whetherrthey couldgbe effective in this role.
Encouraging effective communication, understanding.of persons from
other cultures, and increasing\toleranceﬁfor persons'with different life-
'styles_were viewed to be of great?importance;»'Opinionfwas'once again
. o oo : :

split on the degree'of'satisfaction with residents' behavior. A1l } .

three coordinators were somewhat dissatisfied. Most staff agreed that
/ . i
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they could and should expend energies td increase the degree to which

residents communicate effectively.

Opinion was split on the issue of encouraging residents to form ‘
meaningful interpersonal relaticnships with persons of the opposite
sex, The degree of satisfaction to which this has occurred also varied

-_from very satisfied to somewhat‘dissatisfied. Nor did respondents
agree as to whether the staff could or should assist in this area,

s

However, encouraging residents to form meani"vful interpersonal

5

relationships with persons of the same: sex was of great or some impor-

tance to those 1nterviewed The staff vas fairly satisfied with resi~

dents' behavior in this area, and the majority fe1t that they could and -
‘.should assist in this area, Y A
Suggestions for improving the ouality of living in the’residence
"centers includedt improvement of physical faci1ities, staff develop-
ment efforts to increase competence along learning disposition dimen~
sions, increased programmihg, enforcement of quiet hours, awvareness of
gthe multipurpose r%}e of the RA and improving student government. -
) Coedification was consistently mentioned as potentially facilitative
’ \ of residents development along—all the learning dimensions.

-

lmplications

'Thé-findings,from this project suggest several‘salient implica—

tions for those concerned with the efficacy of the department of resi-
~dence 1life. First, it must be recognized that there is a great deal
. of diversity with regard to respondents perception of what residence

life staff and programs can and should do, It seems as though it would -

h_be extremely difficult to provide effective programs and services for -

ot

c-\ . . - 1 G N . . : y g K .
Voo 4 : : . . : .
. Lo .
-

E

[
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" students who have'quite/different expectations of what they need or

: !
want,

»

Another important implication is that it will ‘be difficult ‘and
probably impossible for residence life staff (or other student services
staff for that matter) -to influence students learning dispositioqkif
étudents themselves are_unwilling to expend effcrts to'develop along

~ these dimensions. That is, if students are not interested in and |

' committed to these areas of developmeat to invest their, own time and” ' .

" energy in the pursuit of these personal objectives, it does not seem

likely that other agencies or persons will be able to favorably influence
students, o :

e This 1is particularly-true of the amount of time students spend
studyinét It was not surprising that students s who tended;to_btudy more

~_,reported higher érades. Yet many students: who readily admitted they

“~

probably would not achieve their desired grade point average apparently

were not wiiling to commit more study time-perwweek. Of,course, for some
students-more studv timewmay merely bring them closer to a pointfof o

, diminishing returns.,.-- However ;- most studentsbcould probably benefit ‘from
_zdevotinb more out-of—class time to academic matters.. ’ |
A good deal of concern;has been expressed over the environment_

“of the resident centers as it relates to effective habits and academic
‘and personal development; A number of respondents did.e§press”dis:‘»

appointment that quiet hours Mere.not.enforced with more regularity

s

and resolve., lowever, those students who reported c>nditions to be
adequate for'studying'in their room tended to have lower grade point

. ‘averages and were less interested in pursuing development aiong other
o . o .
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»

learning'disposition dime~sions. While the environments of the halisl

could and should be mads ~« ~nducive for studying,'it is unlikely'
that such efforts will * ted to appreciable changes in student
attitudes and performance aanges along these dimensions (hours per (::;i

wéek spent studyihg.and graue point dAVerapge) are more likely to be

influenced by;'for example, attracting different types of. students to
Iy - Blooﬁgpgton}_thosg'whovare more ﬁighly moti;agcd to achieve in
an academic'and a pcfsonal developmégtfscnse.'
This intgrpreta;ion is tempered»sémewhAt by.the reafization that
.as'students bé;ome 6ider, they tend.to'study more and earn\higﬁet

grades. This phénomenon‘is probably related to theclearer sense‘of

purpose concomitant with physical and emotional maturation.: Because

greater numbers of oldcr'students'tend to'live.out of the halls, it
may be. unrealistic to assume increased learning disposition of ‘residents

&
-, . . ~

given the clientele who choose to live in the halls (i.e., younger o i
students ncw'td_iq'—'uldomingtoh). It also should be acknowledged that

as thé'next”deCade;unfoldé, more less able students are likely to att

fﬁfﬁﬁ“wﬁiﬁgfiﬁﬁfibﬁé"l1kéWibf:Tﬁibéﬁiﬁﬁton- ‘The_implicatioris of this trend are: -

~ .

. discussed elsewhére (sée'Kuh,'in”press).: Suffice it to say.that more

pfessureé Qill be placed oq_rcsidence‘life”staff to provide an environ-

’

ment consistent ‘with the ideals of  the uniﬁersity yet realiéﬁié giveﬁ

the changﬁng ppqradteristics'qf'students:(differénf'motivatiop, lowgf

abi%ity, léwer égpirgéipns, géc.j"thatiwill-cnroll in the'next few _ . .

.9eaf$. C . |
A more pervﬁsive'bféblem and one thatﬂisnlifel§ to continue is the

great diversity in sfudent'expectations concerning what residence life . -

B )

7]
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staff and programs could and should do. The interview data suggested

at least three reasons forhthis diversity. First, many students

recognize that development of a favorable learning dispoSition was a

the institution through the arm of residence life staff and programs. o N
Second, some students did not assign the same d ¢ree of importance to

‘issues surrounding learning disposition.\“Last, other'students did not

percelive this (facilitating development aloang learning di sposition
" dimensions) to -be the role oflresidence life staff. 'No matter which of\-éiy\;
these interpretations has the greatest explanatory power, the fact\ .
remains that the_function of residence‘life staff and prog:ams is not,.

necessarily appreciated in a personal way by many resident.students. >

However, most students did believe that a majority of residents |

other than themselves could benefit from activitieswthat'addressed '
the‘six_learn%ng disposition dimensions.

- ‘, "It may be that residence life staff and programs are not effec— "

V“tively communicating their roles and’ responsibilities to residents.
Indeed there is even some disagreement ‘among staff.as to what they
can.and should do. Of course, some residents will.not‘take advantage o

' of‘residence lifestaff or programs no matter how they are articulated

or.presented. Hovever, it-is possible that ongoing orientdtion of

. students to the role‘of'resident assistants; orientation"assistants,'

“ .

: -fand coordinators and assistant coordinators.is needed.~.0ften these roles~“—~——*‘

i : et

IO

", are described during the first few days on campus"hhen’students do‘not
I8 W

jrecognize -the need for. or have been overwhelmed with too much informa- .

tion to appropriately assimilate the rolev of residente life- staff

o




Staff may also benefit ﬁroﬁ‘periodic assessment of appropriate roles
and activities. No doubt other expianations and Stfategies:can be

\ identified that can help to ameliorate this situation,

A

f} Well under_hélf of thé;respondenth in this prbject,reported

v/

. _ that_activities related.-to the learning dispositigh dimensions and i

increased'sthdy time were not appropriate foci for residence life staff
" and programs. For the department of residence'life to favorably
gnhancé the’leérning environment and influence students along these

~.

“dimensions, this paradox will have to Bé addreésed.

I Y
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1 -2. .

13. ‘' Whete do you study? (Encourage a complete response) - Check as many as
apply. _ ‘ - :
. ’- ! : ’ A
R1-28 my residence hall room . 27-3% uUnion

>

'lq'?o.myﬂresidence“hailTiibrary . a"‘“’acadehic building

- 3/-32my residegce hall lounge  4//-“/2 main fibrary

v

3:3‘3Llfriend's hall room N ~/“"(/ another center (which one?)

. '35“536residence hall “study hall q/J'Jﬁfother location (please specify)

14. _What proportion of your study time do you spend in each of these (above)
locations’ (Write percentaye in above spaces)

. 15. (IF NOT 0% FOR RESIDENCE HALL LOCATIONS) When do you usually study (days, -
. time ‘of. day, etc,)? (4/7 -53) . _ . , ' )

Days see atlcched
Time of day $ee atlached
16, How satisfactory are the conditions for'studying'in your room? (%5‘0 - s
\ _ Vety Satisfactory 2. Satisfactory Z . Unsatisfactory
. —_— — L = _ L
17. If "unsatisfactory" to 7, what must be changed to improve study condi-
i . ) " l_ a . l . o . . 'p ) i ) ' . 'f . ... ¢
tions? - . : - o c o '
.18. If unsatisfactory to #17, what can residepce life staff do to improve -.
these circumstances? ' R .
. o~ . - ) Coam Y . ] :f . . ;—
"’&\ e ¥ i
o Voo “
. A T,\ .
v ' . ! ’ ' oo. E 3 L . - ’ R _:.
UWeiare about halfwayfthrough rhe'interview. I have some questions of a generai
nature to which “you can answer something 1§ke ‘the following. A Good Deal A LY "
7 ' L
'Little, Not at All Very Sat1sfied SomewhaEwSatisfied Somewhat Dissatisfied -
”‘Very Dissatisfied and s0 forth '
: ..
\.
& . .a
& v

27
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19. :How important to you is acting responsibly (in terms of respecting others'
fbelongings, studying enough etc.)? (’SZDJ

Sy

'/- Of,great importance R 0f some import h 2 Of little import Q Of.no'impor:

¥

20, How satisfied are you with your own’ sense of responsibility?(?>6)

! ‘Very satisfied _2 Somewhat satisfied = Somewhat dissatisfied S
: ' , o &
”LVery.dissatisfied T

21, How often do you expend effort or attempt to do things that will help you

i

become a more responsible person in making decisiohs, ete, )7 (-”7)

| Very often = 2 Often . 30cca9ionally g Never

22, To whatlextent has living in (name of cénter) increased your‘sense of

responsibility (being responsible for your own behavior concerning

studying, respect for personal belongings of others, and so forth)? (5 &)

’__L_;A good deal % A little 2 _= Not at all o _ -@;.'_ 'ha" ot };
23.. Could residence life staff and programs assist you.. in—increasing your%f)ﬁ
. sense of responsibility" (S % , : . : .3.'\.\ )
. . |' . .
1 Yes : __E;NO _ _:i_Dncertain,, o : R }il.

24, SHOULD residence 1ife staff and programs assist you in increasing your

. (Lo)

. sense of rzuponsibllity7

?

AL Yes ) 9- No - Uncertain

25. tWhat abour others in your center-could they benefit9 (kbi) _

S . ‘ S
: I Yes . 42 No .2 _Uncertain_ L " oL S

26. VWhat suggestionsAdo you have forfthe_University that'uould help'facilitatef_

=

“development of a strong sense_of responsibility?

[4

?

~ —— - - -~

27. low important to you is.heing.able to communicate effectively? (K,JZ)

/ Of great importance _20f some import < Of little import /_Of_no import L

“

4
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b

28, - How satisfied are you with the communication skills you presently have? (C 3)

l V'ery satisfied 2 Somewhat satisfied~ 3 Somewhat dissatisfied

[

“ Very dissatisfied

29. How often do you expend effort to become a more effective communicator?(é‘*‘)

u

! Very often ' —20£ten =z 0ccasiona11y { Never
"30, To what extent has living in (name of center) increased, your ability to
’ communicate effectively with others" . _ G5
.l A good deal 2 2 A little 7 Not at all

31. Could residence 1ife staff and programs assist you in increasing your'
‘ability to cormunicate effectively? (&é)

/ -Yes 2 No 5 .Uncertain

32. SHOULD residence life staff and programs assist you in incl:easing your
: ability to communicate effectively? (&: :

U -.‘ - . .
_ ) _Yes - 2 No = Uncertain

33. Vhat about other student.s\in your. center--could they benefit? (éf) /

2

lYes .lNo . .?Uncertain

b,

34, What suggestions do you haVe. for the University that would help you become

/ a more effective communicator? . - o - .. -
35. How important to you is being ablee to upderstand and. appreciate persons
"~ from cultures different from your own" F f}’
' l Of great importance Q»Of some import, = Of little import 4 0f no impor
36, llow satisfied are you with your development in this area? (79
) Very satis'fied 2 Somewhat satisfied _f Somewhat dissatisfied
“f M very dissatisfied |
37. . How often do you ‘expend efforts to become more understanding of persons B
 from other cultures" 7‘)
o _ / Very often :Z Often - = Occasionally ¢ N"ever
3 i c
O
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38. \Toawhat extent has living in (name of center) increased your u der-
standing of persons from cultures different from 'your own? =2 ‘

, \/ A good deal _ 2 e A little .? ,Not at all L . S e
‘ \ e - . .

39, Could residence life staff and programs ‘agsist you in becoming more
T understanding of persons from other cultures? //5)

. T l\ ‘Yes A No ‘ Ky Uncertain : ' T
40, SHOULD residence life staff/and programs assist you in becoming more _ .
understandin;, of pcrqons ‘from other cultures” ( LD

S

| Yes - _2 No j' Uncertain L , _ . . :
\ ' : . o : E2
41, What\about other students in your center-—-—could they benefit? . S .

__}_____Y\es o -7- 'No S Uncertain ) (7 5’1)' )

42. What suggestions do you have for .the University that would help facilitate
your understanding of persons from cultures different than yours?
\ .

- ‘ . — . .
{l\ Q(’Péa" } b “ . c'dl" W, [-‘ ' R . o “‘i

43, llow impo\rtant to you i bac;;ming more tolerant of persons with 1ifesty1es-

different from your own? (/0) . } @
/ O_f grfat importance N S 0f some import 3- Of little import

4 of no import

¢

. . ," . - N . .
"‘) Very satisfied £ 2 oomewhat satisfied 3 Somewhat dissatisfied R

‘\dissa tisfied

do- ou expend fort to become more tolerant of persons with
lifestyles? (12) ‘ o ‘

45, How ofte
differen )
I Very ften . Q-Often .3 Occas'ionally _ “ Never-

46, To what extent \has living in (name of center) increased your: tolerance

for individuals with' lifestyles different: from your .own? /3 ) ’ (‘
) A goo d'eal -r"(Alittle o .? Not at a11 o i o I'.*'zt

47, Could’ residence hall staff and programs be designed to assist you i ’
increasing your . |tolerance- for persons with diffe_rent lifestyles? (}L')

_3 Uncertain - . \

[
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48. SHOULD residence hall staff and programs be designed to assist you in 5,
increasing your tolerance for Persous with different lifestyles? (//5

-,\,

jon

~/ Yes 2 No - E? Uncertain

49, What’ about other students-—could they benefit?(/é)

-

[ Yes : 2 No "~ Z Uncertain : B S

i

|
50. What suggestions do you have for the University that would help facilita.e-
your understanding of persons with lifestyles different from yours?

\
4

v
o 1 . - . e . o Y
g . . . . . . : .

. L ’ i .

51. How important to you is- learning to form meaningful interpersonal relation-
ships with members of the opposite sex? (,'7 : : )

/ 0f freat importance R-Of some import » 5 Of little import ‘f Of ro import

52.‘ How satisfied are you with your development in this area? (/,5) _- f
- , ‘
N ! Very satisfied 2 'Somewhat satisfied . - J? Somewhat dissatisfied R

L/ I Very dissatisfied '
[ ) o
53. How often do ‘you expend effort to relate in a sincere, meaéﬁngful'wayrwith
members of the opposite sexﬁ’/q S, N : 4 o

Q

y) 'Very-often Lo -&Often © w3 Occasionally ‘/'Never E

[N

T A

‘545 To, what extent fLas living in (name of center) increased your capaci(y
' to form meaningful relationships wirh members of the opposite sex? (2 °3

B I A good deal ,‘2 7 A little .f Not at all. e
" 55, Could residence life staff and programs assist you.in establishing(?& C) v

'meaningful relationships with opposite sex?

1 _Yes - _2 No E\’Uncertain

-

56. SHOULD residence life staff and programs assist yqu in establishing
' meaningful relationships with opposite sex? (J?J

L l ) Yes 51 _°o No . 2 Uncertain .. ;P
o 57.'?What about other students, could they benefit7 CS:}) _ . .
/ Yes. 2 No 3 Uncertain .

© 58. -What could the University do in this area?
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594 How important is béing ‘able to form meaningful ihterpersonal relation-
: ships (friendships, tc.g with persons of the same sex, such as your
. roommate(s), etc.? (e-)‘l_ e L LW

! _tof great importance 2 ~_Of. some import Z Of 1itt1e' import .‘/Of ‘no import. .

60. How satisfied are y u with the. quality of your relationships with others
* (same sex) at IU? 2 b) . .

?

/~ Very satisfied .9 Somewhat satisfied 2 Somewhat dis"satisfied

8

: "i Very dissatisfied

61. 'How often; do you expend effort or attempt to improve your relationships
with your roommate, .kersons on your floor, center, etc.? (a?(o : o

, l Very often ' . 2 Often 2 Occasionally ’ [ Never'

--.v/ 'u

62, To what extent: has living in (name of center) increased your capacity to .
* form meaningful:interpersonal relationships, with (members of same sex)
- such as your roommate(s), friends, etc,? > ) ) :

) A pood deal. ;-Z A little _,) _.5 Not at all ' -

63.I Could ‘residence life staff and. programs ‘assist in this area" (2 g)

-~

f Yes o 2 2 No 'S Uncertain
.64, _SHOULD residence life:staff and programs assist in th1s area" (3 q> —' N
. R .
Z Yes , 2 No . _o3- Uncertain

65, What about others-cou1d ‘they benefit" éu\‘v

/ Yas ‘A Nof - 3 Uncertain

66. What could the University do in_ this area?

67. If yo_u'had the power to improve, in general, the quality of living int
your residence center, what would you:do? (Probe for specificity)

" 'THANK YOU FOR YOUR TIME AND COOPERATION. I REALLY APPRECIATE IT!

2
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RESIDENCE LIFE STAFF FORM : :
Name - =~ = = L ’ : Position
1. 1In your'own’words,iwhat are -the goals of S T Cehter?

2. To what extent do you believe sLaff in. your center are committed to the
“Center's goals?

‘ kN o B ) ) o
- L

_3.' Would you say the staff is:- T

. ‘Highiy_committed “ Moderatelyﬂcommitted : Somewhat committéd
Not at all committed
4. Please describe the persohality of the center: That 1s, what are the
' dominant characteristics, behaviors, and activities of the center's
residents? 4 : e

ERI!

Aruitoxt provided by Eric
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5. How satisfactory are the conditions for residents studying in their rooms?

- 3 Very satisfactory ¢ Satisfactory . Unsatisfactory

t . . . - N
. . . l

6. How can study conditions be improved? (What must be done, etc.)

NEE i .
L . . -

7. How important to you-is encouraging responsible behavior on the part of
residents (showinglrespect for belongings of others,,center property,
study1ng enough, etc, )?

Of great.importance" 0f some importance . Ofglittle importance

_Of no importanée . T R

.8.' How satisfled are you with the degree to whlch res1dents of your center

- act respons1bly° ‘ _ '“x “ L
____Very satisfiedA . Somewhat satisf%ed 'Somewhat'dissatisfied'
: ,-',é"ﬁ - ’ .

Y

o e Very dissatisfied

e .

o
A
Y

-“ . —

9,  Could residence 1life staff and programs increase the degree to which
et . 1\‘

resldents act responsi%ly” : : | i

Yes . No Untertain

10. Sliould residence life staff attempt to do so? .

- Yes No Uncertain'. i

_li. What suggestions do you have . for the University that would help facilitate N
' . a strong sense of responsibility on the part-of residents’ _




12.. How important to you 1is enconzaging erfectlve communication on the part
of residents iin y0ur center’ , i .
/ _ _ . o S e \i\\ ,

‘ 0f ‘great/ importance ;_“nﬂf SOWME CMpaLeance _ . 0f little importance
o / o b . . . ° ’ ' AN

- Of no 1mportance

713, How satisfied are you with the degree to which rewidtnCS of your center
conmunicate effectivcly (adequately)7

¢ T

Very'satisfied ___Somewhat satisfied = _ - Somewhat-dissatisfied
Very dissatisfied. I

14. Could residence life staff and programs increase the degree ‘to which
jresidents comriunicate effective1y7
Yes No Uncertain
15. Should residence life staff and programs increase the degree to- which
resldents communicate effectively’ ,ﬂmﬂ»k// R

! Yes No ' -Uncertain '
/

Lon

16. Nhat suggestlons do you have for the Univelsity that would help facilitate
-yeffectlve comnunicaticn on the part of res1dents7'
] t
/

|

‘1. .'_ . . . . . .~'
' . . N . - . .
|

: .
17.| How important to yeu is encouraging residents ‘of your center to understand
| and appreclate persons from different cultures7
1 .

L Of great importance _ Of some importance ___Of little importance'

.

Of no importance I . S o

t

How satisfied are you with the degree to which residents underqtand and
apprecilate persons from different cultures? :

18.;
|
I

t-dissatisfied"

y 1 Very satisfied Somewhat#satisfied - . Somewha

Very dissatisfied

-




o

" 19.

20.

21,

22.'

23.

" Of no:inportance

.verysdissatisfied f;n

m‘;.' ' . - . S . t\' '
-Could residence 1ife staff
residents are tolerant of pe

- Yes_ . . . No ) Uncertaih

33

Couid;residence.life staff and programs increase the degiree to which
-. residents understand and appreéiate persons . from different cultures? -

: .
Yes , __ No Uncertain

t

Should residence 1ife staff and programs increase the degree to which

residents understand and appreciate ‘persons from different cultures?

Yes - No - Uncertain N

What suggestions do you ‘have for the University that would help facilitate
an appneciation and understanding of persons from different cultures7 .

llow important to you: is encouraging residents to increase’ their tolerance
of persons with. lifestyles different than their own?

o

Of great importance_, Of scome importance,_ ____Of little importance

How satisficd?are you with the degrece to which residents are tolerant of
persons with lifestyles different than their own? .

Very—Satisfiedf*, ~_Somewhat satisfied Somewhat dissatisfied

\ .
e . . .
. - ;- —

A

. 8 .
and programs increase the:degree -to which
ons with lifestyles différent than their own?

t
H

‘Should residence life staff’ and programs increase ‘the degree to which

25,
. residents are tolerant of persons wifh\iifestyles different than their own’ B
S e LMo\ Umeemmatn o\
/ » - = o Lt . o . :
N




“jn

P

26, What suLgestions do ydu have for the University that wauld help facilitate
' tolerance of persons with diffcrent lifestyles’ .

, ‘ , : _ , et L
27, Howj{mportant tohyou;is;éncouragingwresidents to form meaningful inter- *
mvper'énal'relationships with members of the opposite sex? . e
jo

f great importance - Of some importance - Of 1ittle importance"!.

Of no imégrtanée o ':ﬁ”
. - v - _ ; - , - 5
' - .28, How satisfieﬂ are you witn the degree to which residents seem to have
' ormed mean}ngful interpersonal relationships with members of the
{pposite sex? - "
Very satisfied Somewhat satisfied ~ .Sorewhat’dissatisfied

e . \

Very/dissatisfied . ; "

Could r?sidence life staff and proLrams ‘increase the degree to Which -+ .

residents form meaningful interpersonal relationships with members of the
'opposi e sex7 ” .

. 3 s “No - Uncertain ; o

i . : I

/ .
Shodéd residence life staff and programs increase the depree to which, ]
residents form meaningful interpersonal relationships with members of . g

'/.' *

: ; - : /
Yes No . . Uncertain

residents in forming meaningful inserpersonal*relationships with members
of the opposite sex? / . :

th¢ opposite sex’ , Y . . : T L /

.What sug§—§tignswd0“ydu have for the. University that would help facilitate , ?f

T*
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. 6
<\\j , :
/ 32.‘ How important to you is encouraginp residents to form meaningful inter- ° - A,
' personal relationships with persons of the same sex (roommatos, etc. )? ,’
0f great importance Of some 1mportance. » Of.little importance
“ 0f no importanmce - : : al\__ ')j IR R
+33.- How satisfied are you with the degree 'to which quidents seem to have
‘ formed meaningful 1n§erpersona1 relationships wi h persons/of ‘the same
. sex?
P : . ' . : . o Lo o .
' __Very satisfied Somewhat satisfied _- | Somewhat dissatisfied -
. ___Very dissatisfied v | SRR ? .
34. Could recidence life staff and programs incredse the.degree'to_which’ ! _ .
! residents form'meaning 11 interpersonal relationchips with .members of the
same sex? ' . P : : ; -
{ . :
Yes FVNo ‘Uncertain‘f’ T o
’ :.35, Should residence life staff and programs increas% the degree to which
. residents form meaningful interpersonal relationships with members of the i,
sane sex’ , T !
e . . H . L. .
' 1" Yes . No Uncertain . . ‘ ; . R S
36, What suggestions do . you have for. the Urniversity thst would help facillitate &53/
_ residents in forming meanlngful interpersonal relatlonships with members I
- of the\same sex? _ : » com } - ’
i - .. . . " ”g . : , . / —-——l ,, -. . '(
- g ) ) ) L . ) : . ) . B ) }'» . . -"I{ . \/ .

} 37.. If you could improve the AT
* would you do? (Probe fo




