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A°Comprehensive Cverviewzsl [Meerd: .ssessment
- in Scudent =T ilrs )

w

Three frogs fell .into a barrel ofceranm. "= firgt frog -
failed to correctly identify the "probiem! at hanz. Thus being
poorlirmotivated to do much of :nythiﬁr'w~tmr he—plight, she
stopped kicking, sank to the botzom, an - —mwmac

‘Frog number two 1nappropri;£e1y di:- .uos=f tiz: problem as a
windfall opportunity. For ‘this ambirioc ampioikz=n, cream was
a resource to be utilized fully. So sk stzreed -in, frantically"
-gsopping up the cream., Of course the sh:zz' viizme of available
resources svon outgtripped the frog's crﬁesﬁ:rv::apacities., ‘Now
too bloated to swim, frog the second joined Frog the first in
toad heaven. : o

-The third.frog was a different bragd off critter, neither

. aimless like the first nor unrealistic '; ie cfie second. Learning
from her two ‘late frienas, she correctly diagnosed the problem as
one of survival. Not knowing exactly shmt =0 do, yvet realizing ©
that something had to be done, frog ttr2€ ‘tpzz+ lnzpt swimming, :
slowly kicking, and paddling constantis ai ths cream got thicker,
and thicker, and . . . thicker. After djy:s of unceasing effort,
the frog crawled up on top of the Lutter ! $umped. out. (Kuh,
Hutson, Orbaugh, & Byers, 1979)

~The moral of this story is really qui- nle. In most situations

‘that require a response, it is uncemmon’ te L, thy luxury of sufficient time

to analyze the problem at hand and the neews. ~ f racse: associated with the

problem in detail. This certainly is true ¢ cudent aft;;rs;;taéf, However, |
in order‘to deternine needs and, therefore. ippropriate lnetitutional ’ .
reeponse tola problem, correct identificatrnf . the problem 1is crrtica}.

. Needs aseeeSmentbcen ée considered ass =z udorm of:problem'eclring end

is a common topic of conversation among stude:t: affairs practitioners.

Hansor and Moore (1978) and Evans: (1980) E=ve-iéscribed ways in wﬁiéﬁ“gtudent'“ o

o

’needs %an be used ;to design prcgrams. Lennim and McAleenan (;979) have

. . . N . /—‘ .
presented some of the conceptual and practical issues associated with needs

-

assessments in student affairs: znd briefly summarized the eteps'in a needs




‘agsessment.procags, Yet ncwhere in the student d4ffairs literature has ayp

peared a thorough discussicn o< = comprexensive needs assessment process. In

. . IR P - . - B S

this paper; a problem-focused -m==ds asseiszment process for use in studen:

affairs is outl=hmed.

The Plan:ir= Perspective

Any attempz:to articulate = <o =nt‘—ationale for needs assessment in
student affairs is susceptible ™ ::ite"nnderstatement.~ Serving\students
Encompasses much of what stLdent,&IIairs staff do; therefore, it is a matter

of fact that'students' needs beznssessed:periodically for staff to decide

LYY -

«

how .to best serve students, Stznding alone, this perspective serves as a \
compelling argument for needs .assessment activities. Using a more compre'an-

’ .
sive perspective on the needsaassessment process, student ‘affairs staff

- Tecognize.that needs assessment is an early and necessary step in the Program

?lanning, Implementation and Debriefing Cycle.
;o . In Figure 1, this cycle s depicted as a planning process that begins with

o

motivation to do something, r==haps stimulated by perceived or felt nesds' or
wants, The Preformative“phasz‘of the“Cycle'representsmthe{time during which-a - -
student affairs- activity or~"~ogram is conceptualized and planned During this
phase: (l) institutional or szudent problems that demand attention are identi—
fied;-(Z) the extent to which vazious kinds of needs are exhibited by the target
group(s) is determined (needs -argmssment) S?}mf_gééESiqﬁ is_made concerning
whether the student affairs unit or division nas‘and_will commit tne required
_rasoutces to mount an effective‘“rogram directed toward the group 's needs
(front-end analysis), 4 and a—Dlan is devised that specifically recommends

goals for and components of a program designed to meet previously identified

needs. (Note that the\program 8 goals are established after needs are- determined

\\. ] L}




and. that these gozils should be compa=iuze with divisic~-and instifutionai
goals) The Pteformative phase is gwides. by questions such as: What are
*he needs of vz—ious target groups the'::ngram is to aiiressg? if the prggramwc___
is to.be.based cn a student developmez-=theory, what wazs the rationale for
selecting the tﬁeory?' Are the objecttzs&.of‘the-progzzzrceheistemt with -
tthwse of the:thzory? Does the staff;zxdemstand the tik=ory ;ell enough to

<d===gn a program based on the theory? Heow will program success be determined?

Insert Figure 1 about here 7 v .

The Pormarive thase represents the period of time during Wu;Ch the
>tivity or program is being delivered. A number of'questions can be raised
£ this tiﬁe.to improve the'program's chanceg for success: "Are theipersqns ;
n the‘program‘thcse for whom the program was designed? If not, whatvmodi- -
Zications can be made to the program to accomodate participants with differeht'
needS? Is.the program'beiné deiivered as planned?. Areuthe staff and.program
participants performing as"expected? What things are happening that are un-

~

expectedZ

-

_The Cycle concludps with a period of postnprogram ref lection. During

- )

this Summativevphaee. (1) an assessment is made conceruing the relative’ -
merit and .worth-of the program; (2) if needed, modifications are suggested for

subsequent iterations:dfwthe prdgram; (3) or a decision is made to terﬁinate

~ the program, Summative questions of interest are: To what degree wvere par-'

ticipant’s needs met? What other changes were exhibited by participants? Can

other activities facilitatewthese changes or outcpmes-more efficiently? Should

“this activity be provided again?

¢

¢y
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In Figure 1, the prop=rtions of Cycle time assigned to the'respectiveu

;phggesgarewpurposeful.,;Eu::awstudentmaffairs program.-to-be-guecessful, -con=-- e

LY

. siderable amounts of time =md. energy should-be invested 1n determining the

,

"importance of and estimatizg the organizatior's capacity to mount the
- desired activity (Prefnrma::ue). The time boundaries of the Formative phase -

are determined by the time toundaries of the program. The time required for'

the Summative phase depends . on the relative magnitude and_importance of thne a

program to be evhluated.

“This. planning perspsctive and i&s utility for improving the quality of

student affairs program. will be discussed in more- detail in a later paper,
_The purpose of this brief discussion is simply to underscore the importance
of the Prefornative phas2 and the role of needs assessment in the design of

Y a=student affairs program, h L o .

Five Types of Needs Assessments . oo

As experience with systematic needegassessment efforts has accumulated,

a

needs assessment as & planning tool has evolved into a complex set of pro-
A . I, . ‘__" a B . » .

cedures. Onejinsightful perspective on the varicus uses of needs asseasment °
was“suggested:by Myers and-koenig (19795; They stated that several different

types of neéeds assessments.are available, The‘challenge to needs-assessors'

vis to select the:most,appropriate type-for_a given situation, In order:to

choose correctly among these types; the purpose for which needa are to be

—“@ssessed Must be ‘determined (see Figure“Z) It seems’ that at least five """"
\
-types of needs assessments may be‘used at various times by student affairs S
_ staff. In practice, these are not\"pure types; that is,- when assessing :

needs several different purposes may be intended simul® aneously and, there- .
\ o
wmfore, two - or-more of these~ approaches may be used in combinatiqn.. For T

)
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. purpbseé of.éihplicity and cBhtinuity,_these typés are discussed separatel;

andneeds related. to tlhe issue of coeducational housing are used throughout

-

this section to illustrate the purposes of different needs assessments... ...

o

Monitoring Stakeholder Perceptions . 5

This type of needs assessment, essentially responds. to the question;
 "What might we do?"” This assessment attempts to stimulate new ways of
‘ . X . .

thihking about the present situation or environment by collating responseé

e

from various stakeholders (e.g., students, faculty, etc.). Some institutions,

such as the Uuivéréity of Rhode_Islénd,_survey students at the beginning of

. | each academic year to momitor Stgdénts' attitudés.or'perceptiohs ffom year to
g year. If, for_exémpi;:“éoeducaéional_hogsing was ah.issﬁe presgntly faced by
a piven canpus, an assessment would be conducted to.expldre students' pre-
fereﬁées fbr_various_;ypes_qf ﬂouéing options. In fﬁié'appfoéch, respondent
perspecti;esﬂﬁre interpreted ;6'guidé,subséquént blanning. 'Toﬁbg succes§fu1;'if
.and helpfulztovstudep; affairs ﬁlanqefg; creativity on both :he.part bf~r¢s§
-.pdﬁdgﬁtsvand neéds assessors should:bé encouraééd.' \
' . Insert Figure 2 about ﬁere

Program or Policv Justification

» In this type of aS§essment;'the guiding question is "Why are we doing

zithis?" In essénce, the needs -assessment is used to detefﬁiﬁéfwhéther the op=

- tions presently available are considered acceptable. It is possible to use

- " the data resulting from”this approach to document a favored position. ‘ﬁo;pe
most helpful, tlie needs assessment data should be presented in such & wﬁy '
.80 53 to help. both student affairs adﬁinisgratdrs and students understand the

. rationale for various decisions about housing options. TFor example, surveys

9

<t
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of -and interviews with students and parents may reveal that: (l)jmost first

lm:---_Myearmstudents‘preferrto—llve “in~single sex” halls, ‘and’ (2) most freshmen are =
. s
not well enough developed on the intérpersonal intimacy dimension to benefit
from the challenges ogzcomblned sex living units. In this case; these data
seem to iustify a single sex_housing.poligy for first year students;. However;
it can be argued that for many freshmen, living in a coeducational hall would
éwwm'Wéhé_developmentally powerful; that is, some students would develop more -

quichly'on certain dimensions. From this illustratlon 1t is clcar thPt policy
decisions supported by what appear to.be hard data are ripe for challengesi!}f‘

-« largely because of'the value differences that‘color variouS'persons' perceptious

of the data.

" satisfaction Indices ‘ K o . o

[

T "Yhat will happen if we implement each. of the available-alternatives?”
is the question‘ofvintereSI in this type of assessment, currently very.

rpopular on " most canpuscs{ It can serve as a reflection of the positions of

" .

AY

the iSSue or.problem at hand. Hopefully, the data gathered in this process
will provide an estimate of the trade—offs associated with each of the alter-'
native programs or policies. For example, if-a-single_sex residence ‘hall is |
5_;the only,acceptable option to the'majority of_alumni and academic‘administrators;
——how nany presently.enrolled students will choose to transfer'to anotliet insti-J
: ?

tution or how many prospective students will choose not to matriculate? What

student development opportunities for what types of students are associated

with_each alternative?

Participative Policy Haking

The question of interest in this approach is "What action should be taken?" o

© With. this approach there should he a;direct relationship'between;the data that




are gathered and subsequent'programs or policies-that are implemented. .This're-

flects the traditional expectation for this process. an activity that involves'

al
.

\ various stakeholders in identifying their own needs and determining what insti-
~/ ‘ tutional*interventions are appropriate.to meet the respective.needs.- For a
y _ .
/f_ . ;fneeds assessment to encourage participative policy making, the implications ef

v%rious a1ternativo policies should be determined bcfore the data are collected

]

(Myers & Koenig, 1979) “In other words, before the agsessment beﬁins, a com-"
PR

‘mitment is made to implement the policy or program that the d?ta suggest. ‘In

~ the coeducational housing option example, if most of the respondents preferred

o .

" a patticular housing alternativc that was- not presently avallable, the decision
maker would be committed to attenpt to implement such an option. Needless to

say, careful consideration must be given to the relative viability of'various

'options before asking‘respondents to share ‘their ‘opinion. By\adhering.to this
'caveat, studenv affairs staff can: avoid creating unwarranted enthusiasm on the

'.part of students auvocatinglpolitically untenable or developmentally contra-

‘dictory policies.

Measurable" Improvement

The question,."How well did our chosen altcrnative(sj work’" is essentl—
$a11y.a classic evaluation question. At this post-program revision point in
the Planning, Implementation, and Debriefing Cycle, data are coilected and -
ana1y7ed to. determine whether a previously identified need or want has been

met., Of course, the initial data collection process is-critical to determining
. : . : ) 13

~

-whether this type of assessment is necessary or advisablé. Using this approach,

&

.student affairs staff might compare measures of some dimensions of student

1

development between single sex and combined sex hall residents to determine

'whether the needs of the respective groups were adequately-” addressed—fin a

a

‘developmental sense--during the year. o . .”‘.. S ; "
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It should’be noted- thag in the various'types of needs'assessment compared'
. N / :
in Figure 2, the definition as welB“as the degree of. need 1is* not necessarily
/ - o .

% - the same’ in eachstype. Through framewcrhs such as thaL provided by Myers and

t \

- 3 Koenig and field experiences with different needs asséssment approaches, it PO

« has become cleqr that increased definitional . precision coﬁberning need" is

~. -~

¥ »

required to provide direction and_menning to subsequent_needs assessiment .pro-

. cessess N ' DU .
' Definitions ®f Need

3

Twd general definitions of need have been popularized during the past
fifteen.years. In the first defin*tion, democratic, "need" was thought -~

. to be a change desired'by a majority_of some reference group.“,In approaches

O

'usiqg.this definition, students are assessed using available instrumentationl , .
and a group of experts or reprﬁsentatives from interested constituencies
(the term "stakeholder" is now eing used in this context) such as alumni,i‘

faculty, and students determ*ne whether a need" exists. This method of - - -

s

Aidentifying need has been used in educatiopal settings for some time. One of

~

the more pervasive problems associated-with this as well as other . needs’ SRR

- assessment approaches is making certain that the process;correctly distinguishes .
-needs from wanis. That is, how ‘can student. affairs staff be certain that the

-

"needs" identified through a democratic process«are representative of critical 0

[y

and important elements that must be addressed in order for students to develop’

to optinal degrees durinp the college experience'7 What is inherent“in the.

assessment process_that ensures thatl 'need" does!not‘merely reflect activities

T

or changesuthat-are preferred or-demandedifcr'variouS»reasons? fItwmust_be

. _recognized that some wants, preferences, or demands on the part of students or

w7

others may, in fact,Maccurately-reflect.need. If ignored over a period of time,'\‘m

: ¢ ’ T ————

certain ‘wants or- preferences may, indeed evolve -Anto needs-zfenning“in\press) \‘f

“ '




«
.
- —

For exnmplt, student govermment's demand that it "he granted. auLonomy in

.

oistributino student fee monies to all elizi lle student organizations may be

)

refused by _the institution's trustecs. h7s,1ssue could receive ‘so.much

\

attention that- the institution's stakeholders become embroiled in debate and
¢ ; & e ' ’ ' V. '

student govcrnméut finds jtself paralyzed and unable to. dis:harge its other

'responsibilities.“jIn thisscase;'a demand has evolved into a‘need-that must
N : T | : ) . | 3
- be satisfied to permit a.minimal level of flnctioning. The point to remember

° / . - o
¥ : N

"+ is that outside-of un%sual circumstances Such as ‘those described above, wants
do not necessarily.represent neacds, : o “

s ] i ’ : i “

. - elated‘to the . important distinction betﬁeen want and need is the reali-

u‘ ) NS PP

-

A-'\F.-,/

, zation that the involvement of various stakeholders in the needs assessment
- v ‘. A ,. Lo i L A . .'// {
.process is a sine qua non for a successful needs assessment (see Kuh, Hutson,

re
4

Orbaugh & B}ers, 1080) Powever,npermittinn ‘some. groupkor person(s) to,‘
\"\4

. ultimately determine needs w1thout first systematically applying some con-

v . v

sensuaJ ly validated criteria is inappropriate in most instances._

¢ .A'second definition often employed in needs aSSessmentAefforts -usually -7
S !
referred to a discrepancy has been used in the majority of student ‘affairs

[ 2

>

needs assessment‘efforts in the“late 1970s. In’ thiS approach) need is defined

'as the,difference between a student's or group's present state of functioning

or performance level and’ the ideal or acceptable level of functioning or per-

.

formance (haufman, 1972) In cther vords, needs are thought to ‘be shortfalls
. W in edncational or.personalydevelopment outccmes., This method of:assessing
need has become quite . popular largely due to its conceptuabﬁsimplicity (i.e.,

»
-

' _need desired - present level of performance) and the apparent congrﬁence

between this/method and the'goal/ jective/outcome mentality that han qharac— v

. teiized higher education during mich of the past decade. While the relaﬁive

e clarity of this’ approach is attrattive, the discrepancy model of needs assess-

‘-

ment has the potential“to distort the_ﬁalidity_and, therefore, the usexnlness

of-the results.
Gl;.
ERIC
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gap or discrepancy often connotes

O

ERIC
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negativisn or the'?act>that sometning is missing. In reality, needs may "

P e ) i

exist without a gap being.apparent. For example, most students must devote

e — -

. . o »

a certain'amount:of-tine to studying in order to remain in good standing
¢ . . ' . . ) .
'academically. That is, ‘to earn passing grades, some student effort

d - \

(studying) must be expendcd to achieve this 1eve1 of performance. In this

o e

example, studying can be thought of as a maintenance’need in ‘that a certain:

amount of study time?is'rquired:Tor'studénts to remain‘ﬁn school.' If a. g

student elected to artempt to earn A grades instead of merelv Dassing e,rades

E A - 3

(c averagE),‘the:student probahly wouid hHave a "need" to spend more . time
studying. Thi§ is an incrementaLKneed'in that the student must study more

hours than thefnumber requié%d to merely maintain a minimum level of acceptahle

'
. .
' o N .

o - N
- < . -

b Another varialle to be considered in this example is - that of resources.

v .
Y 5

" Resources required by students to earn higher rades may include enough time

available for studying_and a quiet piace to - study. While these two particular
! N P . -

' resources seem rather obvious, they are less so to some 13 year old first year

. -

students-beyildered'by the challenges related to managing emotions. Naeds

assessment’s based on a discrepancy definition usualiy emphasize incremental
needs but typically are not sensitive to the existence of.maintenance_and'_,
resource needs. T e ' ‘ L .

The existence:of other kinds of needs further challenge the utility of

-,

the discrepancy definition.* Twojexambles are short-and long~term needs, and

sEecific and generic needs. A student and an academic advisor.who work together .

-

. in pianning the student's fall semester schcdule may -focus on the short term

_need——an acceptable fall sqpedule consistent with requirements for the degree

in a student's chosen maJor. ;ﬂowever a 1ong tern need for career planning P

~

w o

et
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also may be present and, perhaps, wore important. Consider the specific'needA

‘articulatedfbyAa student union programming board to have a particular musical

- group appear on campus. While the need for a musical group may be real, it
. Lo ‘ . ' -

could be questioned whether the need 1s generic (échedoling a group that per-

forns a particular kind of music) as_compared'with a specific need (a parti-

« cular musical group). The ‘point is that for. student affairs staff to help

R

S studentslinAmeeting‘certain needs, a concomitant step in the process 13 to

® ; ] .
. identify the kind of need : L N

4 X R .

| o
"Another persistent problem associated with the diqcrepancy ‘definition
Atoncerns the degree to which the desired levels of performance can be ac-
curately described.. In many instances, the desired or ideal state (e.g.,

instrumental autonomy exhibited by all ‘students) is difficult ‘and sometimes

‘impoésible to descrihe. Another”importantAconsideration not'accounted for by

Kt

the dlscrepancy approach is level of necesqity, warcioularly as it is con-
trasted with luyury or levels of’ perfornance that exceed minimal .requirements

' D
“for saqisfactory performance.” Gone critios of ‘higher education helieve that

~ )

- when assessinn oducational needq; ess entia skills. that will.enable students

”.% ' to function adequately in societv (e g., those. required for a minimal level

a

of. satisfactcry performance in a Oarticular vocation) should be evidenced before

3

dealing with issues that anpear to he superficial and tangential to the~higher‘*~
education enterprise such as. ‘the development of interpersonal intimacy.n Others
also have sugwosted that the kind of need identified will vary depending on

the perspective,from whfch,need is approached. For example, psychologists
) usnally adopt the frame of .reference of the individual and tend to cnphasize

e 4.

' personal, affgctive components of need. 'laslow (1954), for example, suggested

that personal needs are arranged in a hierarchy,:indicating that certain needs’
. !

19

o most be met before’ other neeads can be recognized by the indibidual. ‘Sociologists,

TR T TS SRR

\)‘ ‘...\> S . ,l.v'., N . . - . - ‘ M ’\. . .
wle ™ 15
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N

however, interpret needs from the perspective of the group and concern

themselves with issues that must be resolved collectively to improve
organizational_performance, thereby deemphasizing the importance-of the
individual's needs (Lenning, in press). As the;number of student affairg

divisions conducting needs assessments has increased, the problems

~alluded to above have been noted with increasing regularity‘and some n%eds

assesgors have taken steps to refine needs assessment procedures to account
for these concerns. For example, Scriven and ‘Roth (1978) and Coffing

and Rutchins (1974) have dealt with the issues. of level of necessity and

‘l

degree. of benefit (e g., maintenance vs. incremental needs) As a result
of their work, severalzmore complicated but increasingly precise defini—

tidns of need have emerged For example:
1? .

"Need is a factor or’ slemant without which a person

3' cannot function satisfactorily" (Scriven & Roth, 1978),

N
' "Need is something that can be shown to be necessary
{

or useful for the‘fulfillment of some defensible purpose
(Stufflebeam‘, 1977) : |

"Need is'a'necessary or desirable condition; state,'or ‘
situation--whether it oe an end result that is“actuality
(met need) or a discrepancy that must be closed between a
current or projected actuality and a necessary or highly
deeirable end result (unmet need)-—as judged by a relevant .
person or group-using multiple objective criteria that have _ ;

¢ ‘ . ,

been previously agreed.upon" (Lenning, in press).

The more recent .definitions consider "need" to be a combination of

<

/,.,

level gf:necessity and discrepancy on gome dimenaion(_). This definitional

P

14
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clarity has been a major conceptua}\advance for needs assessors. In
practice, however, the definition ofvneed~is usually determined by -
the procedures‘employed to identify and measure need. That is, it is
possible (but probably not preferable) to conduct a needs assessment
without defining need. 1In manyfinstances, the purpose for which the

activity is conducted ultimately determines the definition of need. .

LI

Common Errors in Needs'Assessment'

_ Although needs assessments often have been discussed, conducted,
and reported, few detailed descriptions of the procedures ézéloyed can -
be found in the literature (Stufflebeam, 1977). Some procedures used by

many. student affairs staff have inherent weaknesses that tend to undermine

v . ~

the validity and therefore, the usefulness of the results.: The suggestions
. provided in following sections of this paper are somewhat of a marked de— |
parture from wha% has been previously referred to in the 1iterature asb
needs.assessment. Therefore it may be helpful to consider what needs
assessmerit is not before moving to what needs assessment is and how. needs
assessment should be conducted. The following examples are not exhaustive

- but are'considernd representative of'commonly.made mistakes to which needs

assessors must remain sensitive.

sle The real reasons and purposes for the needs assessment*are not -
. . ~ Y . ¥ :
apparent or understood by staff and students.

Who wants to have needs assessment data available? Why° ‘What are ’

_ the stated*and’unstated reasons for the study? A needs assessment commis—'

/

sioned by the director of residence life who has already decided "what
residents need" could very well be used to validate what the director al-

... . ready believes to be true, or to conceal controversial needs that are

~

1 : thought to exist. : 1
v ‘ - ‘ , R Ry
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findings.

Even 1f the reasons for. the assessment are legitimate, these rercons
must be clearly articulated to. those requested to participate or to use the

Some staff have reported‘feeling uneasy with the results of a
mance, or bhotlr.

needs” assessment because they were uncertain whether the data were to be
used to plan programs, or to provide an indlrect estimate of staff perfor-

As a; result, staff morale suffered and the student affairs
unit had to res olve problems created by the needs assessment process before
they could nove on to

substantive issues identified in the process. It 1is
difficult to overestimate the potential debilitating e. fects of not com-
municating the authentic reasons-and purposes of a needs assessment.
2. The needs assessment is planned by one person.
a needs assessment.

One individual should never plan, implement, or interpret findings from

Several persons (e.z., four or five) representing
1

s

I

different stalieliolding audiences (e.g.;-faculty, administrators, students)

A Iy

will usually be more oroductlve when brainstorming the variety of dimensions
-that must be cons1dered in the plannin Stage;

problens by about 40%

Seeking assiStance from-a
second perSon will increase the number of poss1ble solutions to potential

B

A third person might well provide another 20&, and
perhaps 10%: can be expected from eacn of two more colleagues (Scrlven, 1978).

The plurality of ‘views will reduce tlie possib111ty that errors are made or.
1mportant issues are

In short, get as much help as, is fEdSible when conducting a needs assessment.
e

assessment data will

3..

overlooked and increase the- probabillty that Lhe needs
described

‘

ne used - in program planning and implementation.

s
3

5
- The target aud1ences are inappropriately selected or inaccurately
| . .

Whose needs are to he determined?
-planned

.(:, R -
Wﬂén“awrésidence hall program. is
is the target audience defined as~"all students in the living unit"
El{\l‘ic . L7
e -

o
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or "specific subsets of students?" If staff needs are to be determined,
which staff (division qide; specificllevel and assignment; present, past,
future, potential) comprise the target group? (See Lenning & McAleenan,
1979 for a more detailed discussion'of this issue.) . | .

4, A strength analysis is not performed.

Needs assessment presents an occasion for a thorough review of student

'life programs and an opportunity to inventorv the successes of the student
'affairs division,: Who is available on the:staff to assist in validating

- concerns and issues about which needs assessors should be aware? What human

and ‘financial resources are available to address ‘the problems identified

during the proceSS? what‘exceptional services and activities are provided

1

by the division and the institution?

Because the process ténds to emphasize deficits or shortfalls,'needs

1

assessors often focus on aspects of the institution or division that may not

'_be performing adequately. Lstablishing a list of .the strengths of thP instl-

tution can help to keep a balanced perspective as to its worth and bolster'_
the confidence and esteem of the needs=assessment ‘team as well as others in-

¥
s

5. Contextual and systemic factors (location, staff, and Student

dcharacteristicsg;political and economic climate, decisiorn making and problem

\

solving procedures, etc.) that may influence the study and the interpretation

of the findings are overlooked.

What is it that makes a particular residéence hall ox sorority unique? '

g

_ What are .the resources within each respectiue'group for enactlag change? .

How fluid or open to change 1is the group under study? If‘a central office

power struggle is dn progress in the financial aids office, will the needs

nmassessment data become a political football" of sorts? (see Williams, 1978).

)

'
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wWhat are the norms for professional behavior or for student behavior? What

conmunication patterns (who tali:: to whom) can be identified? How are the:: -« =

answers to these questions like_ -zfluence the needd assessment process?
6. The definition of need is based entirely on a discrepancy
formula; i.e., need defined as istance between, a desired or ideal

e

state of functioning and present performance.

"

The assessment of need is more useful uhenfthe definition used reflects
.a combination of discrepancy and level of necessity; that is, the degree to
uhich somethiné mustibe available for a person or grouo'to function in a2
satisfactory manner, Desirable or ideal states do not negtssarily infer

-necessity and therefore definitions. that make eiclusive use of desirable or

ideal as reference points can be misleading at best (Scriven & Roth,"l978).

7. A single'criterion or nethod is used to determine need (Stuffleheam,

1977).

' Common mistakes in this area include the exclusive' use of surveys and in~ ..

appropriate use of the democratic process.,

4 A

A, Surveys. Needs cannot be determined by asking students (orx faculty
’ for that matter) what they need no matter how. insightful honest, wise, and

mature the respondents may be (consider the issue of confusing, 'needs" ‘with

O . R

ﬁwants" alluded to;earlier). ﬁOf‘COurse, surveys'tend to be”politically and

a

-economically feasible. However, 'a standard rule of thumb should be” to use at
fleast three different types of data collection methods to increase the validity

“of 'the findings. That is, if a need" is identified‘through;this triangulation

A " &
I-7‘

process, the need probably exists and is not an artifact or a finding produced .

" by the wvay the :data. were gathered than by. the characteristics of the target‘

v
kS

' audience,
B. Democratic.Process. In some institutions or in certain residence

‘halls, students vote in some manner to determine whether a need exists.. The




consensus concerning imnortant issues or needs congistent with information .

iffrom emerging student and:organizational development_knowledge’bases.

rdationalé for ‘this procedure 1is based on the assumption that members- of-a e e

‘higher education community can identify and articulate their '"needs." In
‘ many\instances, this assumption may be faulty. Certainly there are a number

;of'issues\aBout\which students, faculty, and staff input is required; But

to allow the community members alone to determine what is "needed" is not =~ N

sufficient and may<evenvbe misleading: Furthermore, in some cases voting

e

' can serve to inhibit rather than encourage discussion ‘about issues of impor-

S

tance. . The.range of needs identified and addressed during this process can.__
be restricted by the inherent ' win—lose conSequences of3electoral processes. R
Rather than putting the determination of need to a vote, a.preferred'approach ‘

will include efforts to bring the various involved stakeholders to a reasoned

]

8. The information about .the study is withheld from general audiences.'

Needs assessors sometimes assume that no one can really understand or
‘ ¥ : . . o . o .

'.appreciate the needs'assessment process{' To do'so, however, is'misguided

: and can Jeopardize the validity and subsequ nt utility of the needs assessment

data. To the extent ‘that, it is feasible, students and student,affairs staff

members'fquestions’about the process should be”answered”asfcomﬁlétély"as _"

possible., Relevant information should be: shared at open meetings, through '

the student newspaper, and through 1nformal communication networks._'!w

9. Political pressure alone is allowed to determine need

w

- Scmetimes special interest groups convince administrators and trustees

\

whether certain needs exist (e, Bes exclusive single sex living accommodations)

.‘.

without substantial documentation; " Whether’ needs exist,‘however, should not be

4

determined’by special interest groups alone;. This.suggeStionvlike number

eight, is a departure.from,accepted pracii@ . Nonetheless,;@t is unacceptable

R

\
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to permit these processes to influence policy without recognizing and attempting

to ameliorate some of the negative consequences associated with each. As more
‘needs assessments recognize these constrafnts, more effective strategiles. for
coping with them may be developed.

10, Needs are prioritized.by a rating or rank ordering process.

° . \
Given the finite levels of resources, needs almost alwavs will have to be

Vo
1

prioritized However, an apportioning process——while not foolproof—-is pPre~
ferrable to simple rank ordering.ﬂ Apportioning or differential weighting re—:

quires that involved persons indicate the relative importance they place on

i

'\particular-issues or needs. For example, if students are asked to. determine

whether the lecture, film, and concert seri es are adequately meeting their

respective needs, “a survey might result in the following rank ordering:

~-films, concerts, lectures. A student affairs staff member could interpret this

: aSWa~mandatebfor“investing”the available programming’funds“for movies, Howévéf,V'
if the student respondents were asked instead to distribute $100 among the- ' "

. three areasfaccording to their perceptionS\of how much of.each they needed or - -

‘

\
wanted, perhaps the apportionment would be $40° for films, S35 for\concerts, and .

. §25 for lactures.: Clearly, in this case, students think all three are‘important\\‘r—
enough to receive some continued support. Rating or rank ordering merely indi-

cates ‘which-programs are'more:important.than,others, not how much more important.

11, Positive and negative‘side'effects are-overlooked;

'-:

‘A positive side effect of a needs assessment process could be increased

2

understanding on the part of students conterning issues related to ‘the needs 'ﬁ,w~f'

:assessment such as the importence of developing - autonomy and competence. A

~

‘f’ negative side effect could be. reduced psychological supnort for’ institutional

hpolicies related to’ the apparent inability of” the institution to meet students'

RN . ' |
Tay . ) “

needs intimated by the fact that an assessment is bein? conducted Whenever
N " .

!
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there 1s an inst1tutional intervention such as a needs assessmenc,. some
alteration in institutional dynamics can be anticipated. Although the exact
nature of these dynamics.cannot‘be'predicted with unfailing accuracy, the
general consequences usually=can he predicted. .In fact, some side effects
' could be so negative as to undermine the credibility of the. needs assessment
.itself or to require redesigning the needs assessment strategy. Other conse-
.'quences cannot be predicted but merely observed and dealt with after they have

¢ S B ®

been identified. 4 ?_

12. Needs assessment is viewed as an end in itself

It is not unusual for a needs assessment team to invest considerable time
and energy in the process and to look forward to“a~"finished.productfh For
some, the energy and comnitment required to complete the needs assessmenL may
be too great, and a "burnout' phenomenon%may be experienced. -The student

affairs staff desire;for closure is naturdl, However, this tendency reflects

~ the incorrect asSumption that when the formal needs assessment 1s completed,

Fu.

2 E ) . o

the needs assessment téam'has“completéd théir chargé.- Perhaps the conclusion

o~

,of a needs assessnent ‘does mark an end--an end to the beginning. Of'equal

';' importance is the next phase of the'Program Planning, Implementation and

Debriefing Cycle (Figure l)--applying the knowledge generated through the

e,
5 )

\\\\; process to the design of appropriate student development programs and systems.
T . Q

\\In fact to be most effect1ve, the needs assessment process should be recycled

— : -

[

.and.student: ard student affairs staff.encOuraged‘to remaihn responsive to

needs'that ay emerge over time,

PR X . RN




ment team, Of course, contextual factors in the institution may mitigate against

use of some of these principles. In general, however, they ‘ghould prove helpful.

1. Needs assessment iswproblem—focused

While needs assessment can be used to determine goals for a student affairs
‘unit, it perhaps is most appropriately viewed as a problem-focusing strategy -
that has as its primary obJective to identify unsatisfactory situations. In a

problem-focused needs'asseSSment,'parameters are”placed on the data‘gathering:

_ as a specific,‘narrowly drawn nroblem.is identified In this way, the risk of

B accumulating a good deal of general but not necessarily usah:

. concern to many people./ S o

A

e information
about students is reduced. Problem’identification_in and.o_Qitself can prompt

action in ways that recognition of goalsvor deficits mayfnot;, Problems demand

'responses because they tend to be inherently puzzling or troublesome. Goals

. . -
. ’ A . :
often are so general that they: are difficult to operationalize.and, therefore,

a

. knowing precisely where to begin sometimes proves troublesome. ’In other instances,

goals may be so specific that they do not apply and, therefore, are not of

~
-

2

Because problemefocused'needs assessment attemptsffo identify unsatisfactory_

conditions, this process maximizes the tendency.for persons to agree on what 1§

" not acceptable imn cases where what is preferrable cannot be.agreed-upon. For

v

example,'most Students:are"opposedjto the destruction of residence hall furniture;
o T ; , ,

but not all students agree on what should be done about it. _Needs.assessments
that adhere t0'the problem focused perspectiv have a-logical sequence, beginning

a : hi : -

"ﬁith the‘identification,of‘problems and~ending;Gfgh\récommendations'to ameliorate

ANeeds'ﬁ/Lessment is Continuous )

‘the.situations‘related to these‘problems. '..L- - . '_. .

FERY N

e . P
Py

- Needs. are not static, they change over time in kind and degree.‘ Therefore,

needs assessment should be viewed as a process that can never be completed It

N t
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mmcan,mhowever, perform a valuable "feedback" function to guide student affairs

planning as problems are continously transformed during the course of~examining'

B related information. During this process, priorities may shift, the problem

-~ ——Needs Assessment Guides Planning

_,fideas,vand new alternatives probably merit consideration.

definition may reouire revision, and so on. Meanwhile, new information, new

Ta

1@The-purposelof needs assessment is to inform and.guide‘the‘planninglof
interventions ov programs designed to bring about_certain\changes. Planning ;
may be thought of as an exploratory-response-to a problem;'it does not end
when~a plan has been drawn'and a problem has been."solved " ProaCtive planning

on the part of’ student affairs staff requires a continuing series of responses

to emergent student and environmental-challenges. Change implies improving

the student experience in h1gher education, not merely maintaining the present

level._ Change usually accrues through a series of small steps. In effect,.j

=N

.needs assessment helps student affaire planners to cHoose which small step

should be' taken next, ‘ ' . : : : - C e

Needs.Assessment is Hulii—Faceted Data Gathering'

Needs_assessment»proceedsbfrom a'wideQangled viewlof problems in which'manv'“

-ways of gathering inform tion‘(etg., surveys, archival data 'individuaf'or gruup-

interviews, observations, brainstormingmand~forecasting techniques, etc. ) are

wl

‘;used to arrive at a circumscribed view of student problems about which data

. . e ~

- gathering car be more sharply fbcused When an acceptable focus is achieved
-strategles can be devised to so%icit helpful answers’tb specific problems, “there- -

by making'the data gathering more purposeful. This broad.view-narrowing '
) G - . o \

sequence then is repeated as new data-and_new ot redefined problems surface.

6oL

o e e — RO



fNeeds Assessment is a Public,'Conscious Activityr
To be politically and logically defensible, needs assessment must be a
. public and *cns"ious effort to understand the requirements and perspectives of
r~\=mW~all individuals and groups associated with the problem. This approach requires

' collaboratlon—-that is, faculty, administrators, students, and important othersl
such as’ alumni and trustees should work together in a common problem solving
o effort. As discussed previously, voting to’ determine needs‘is not usualiy
-\J ) defensible because it usually 1s’ not public. A more justifiable strategy uses
collaborative decision mak ing and. prioritizing through apportioning to cheive
- .oa reasoned consensus about how.to proceed, |
| Because it is problem—focused need; assessment is to be distinguished

from strategies that rely,primarily on basic research and dissemination campaigns,

and from strategies that primarily utilize political power and coercion to serve

- -

the purposes of decision makers. Problem-focused needs assessment requires ;

le .

expertise, public involvement, and recognition of the’ pluralistic value o

| \uorientations of various stakeholders. o . .

Needq Assessment is Educational i e

¢

Conducting an effective needs assessment in studenr affairs will result in
assessors, planners, and decision makers learninb more about themselves and
S their students. Needs assessment results will have greater credibility if, after

Ve

~ the process, students as well -as the staff intimately involved in the process'

' know more about the institution, themselves, the living—learning environment, and

U, e i e, e oy s - —— O o [,

the process itself than they did at the outset. That is, participants should ;

o be kept abreast of the needq assessment design, the .preliminary findings, and

- of
A ' the consequences of various administrative responqes..‘?articipants also should '
' be provided an opportunitv to learn how and- why a needs assessment is- conducted and
3 \
.. ® to experience the complexities of translating findings into action—based alternatives
Lo . , L -8

< i l
] N . °

. ;o - : 1 -
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Experience has shown that needs aSsessments that follow a predetermined

plan often hé&é'a variety-of side effects that'prOVe to be beneficial both

b

from an educatiénal as well as a personal development perspective; Further-

. '/.—

respective roles in the instituti . As g result, various groups and indivi-

duals may benefit in very personal ways (e.g., increased self esteem and’

.

clarity of purpose) that in turn serve to improve the quality of their contri-

& .
butions to the educational and personal development process.f Ultimately,'the ,

e v . 2

learning env1ronment of the institution is enhanced.

‘Quéstions to be Answered- When Conducting a Needs Assessment j,tf

.

—ow oy

. part of a’few individuals to'alset of sysgematic_procedures integrated in the

/

- planning process, Nonetheless, needs assessment:is most'appropriately

’ mentation of a needs assessment strategy can be considered A thorough“dis—

referred to as an "art" because it is not yet known what works best in ident—.

J

ifying various types of needs in different types of institutional settings.

v

' Fourteen questions that should be answered. when planfiing and conducting a

Y

_ needs assessment in*studenf affairs serve as' the framework in which the imple-

&

cussion of each of the following quespions or steps is beyond the scope “of-

this presentation. Some of the inherent piLfalls in needs assessment are des—

vt

cribed more full by Kun et al (1979) and Lenningi&'McAleenan-(l979)

l. _What is the prohlem or’ situation out of which neéds will emerge’

)

Needs’assessment has evolved from informal, subjective judgment?bn the = fjj;:



A variety cf methods are-available for describing current states of.
. //affairs including~a ;qufied version of the ‘mominal group\ptocess developed -
f

”~

or the identificat‘on and solution of problems in a need assessment (see

e e L L. |

Kuh et al., l979 for an illustratio of the use“of the‘nominal'group tech- o e
'nique in needs assessment) In most divisions of student affairs, adequate

- human resources usually exist to er sure satisfactory accomplishment of this

. . 9~, (I ) )
. step. ' L N i
' . 2. Is'there a "need" for a n eds assessment?

’ \,.
In some instances, needs asse sments dre dictated or required by ex-"

L ternal audiences (state and priva e funding sources) or by internal politics. ' ,f‘ig

\

‘and policies. It is important ‘to|determine for what. purpose and Hy whom a'

. s

needs assessment is determined ne essary, wanted, or demanded zIn some sitqﬁ
. . / s - \

fations, the timinr for ‘needs ass ssment may oe inappropriate. In other S

'\'."- B E \ .

MR N

‘fsituations,‘the political climatz and 1evel of ‘trust in a residence hall or

o student services unit may requir attention before a needs assessment can be }"

'effective.‘ If the motivation fof -a. needs assessment is. authentic and legiti— PR
v mate, most rational planning groups can and_should decide wnether conducting _}ff:;f
.f,' - a fuLl qcale needs assessment is worth the time and effort in 1ight of the/ifiz Enfi“
~ °vfscope and potential'payoffs of the proposed needs assesqment broject.” This :'if o
' X ;yT‘*.jep essentially corresponds to a front end analysis (see Dalta, l978) in 1”,\’_¥((ff

which anxappraisal of - the organization S resources and commitmeﬁf 4 performed

to determine whether the planned activity is worth doing and is liPely to be

Loe

e-fectivexas it has.been'conceptualized,

-~ .3. Does the needs assessment team have.the support of high-level

. o \ . A . < r‘ N J 7 %
administrators° B . . X o L

. V-N previously alluded to, needs assessment is a ‘time consuming'set'of

v
e

:~act1vities that requires a cadre"gf committed ‘members representing’a variety. "

.

o i ) DI ¢ 1 “e
:‘ ) . o B . \ . ’a Y
i o d . . :
! . . . : ol . (. P BN N B T . L
: B ) . . . B .

O
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‘team can focus

this point:- . : -

24

of stakeholders. Howewer, gaining the support and commitrent of top—level

decision makers to the needs assessment process is critical .to the ultimate 7

success of the project. Without the endorsement and participation of central
' - 18

- administration andpstudent'affairs staff,“the needs assessment process pro-

bably will result in a futile exercise. Successfully completing this task

N -

'will continue to challenge needs assessors in student ‘affairs, ' .

Y

4, What are the purposes and expected outcoties of the needs assessment’ .

Guidelines for determining what the needs assessment could and should do

i

are available from several different sources (see Houston, l978) In the

planning of a needs assessment in student affairs, often the options suggested .

’

"win the Myers and Koenig (l979) framework discussed earlier .are not considered
' For needs assessment to deliver on its promises, more time must be devoted'to

Systematizingfthis step. Once reasonable parameters have been, identified con-

. 'cerning the s¢ope and function of the needs assessment, the needs assessment

o
- '

Nits energies more clearly on. an achievable_setJof;objectiQes.
The following are'suggestive;ef igsues that. should be considered at

'k’b 5 . ' o ! ;
- (1) Goals of the institution and division;

”(Z)ﬂThe instition'é readinésslfor-change.including.support from”key

stakeholders; - : o o -

(3) ‘Specificity of desired outcomes; "

(4) Resources available to respond to needs—ffiscal, physical, and human;

(5 Target groups' awareness of and ability to articulate needs;
§6) Previous experiences with and reaction.of the institution, division

of student affairs, and students to needs-assessment and planming.

One way for tha needs assessment'team.to surface these:kinds of issues is

. to brainstorm a list of conditions in;the institution'that facilitate or*hinder,'

5
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)

. question);

the identified problem and the needs agsessment process. To be useful, this

[

list should be as specific as possible. For_ example, if the‘academic dean is

opposed to changing the campus alcohol policy, the dean s position: must be

v

considered in the planning of a needs assessment around the 'alcohol issue.

B

* 5, Whose needs are to be assessed?

v Lot

. 1o | . Py ’
At first blush, this task seems to be fairly straightforward: select
the target student groups and find out“vhat ‘they need! Yet, within groups’
of students may be different types of subgroups that may have needs substan-

tially different from the larger group. " The more s€;dents in the target group,
the more likely one or more subgroups exist with sets of needs different :
enough from the larger group to question the validity of the findings and the .

utility of subsequent programs designed based ‘on the results. Therefore,

several related‘issues must be addressed;at this point. Is it feasible for the

&

' needs assessment team to consider the.various subgroups equally? Are adequate

’

resources_available to support these smaller scale. needs assessment projects?

. .
t . . s

This step~is cumbersome but critical to obtaining valid information for planning'_-

purposes (see Lenning & McAleenan, 1979 for a more thorough discussion of this

Y

All members of various subgroups need not be included to obtain an accurate

.s essment of needs. A series of data collection efforts with representative
samples will be more efficient and will probably provide data eoually reliable

to a more_expensive_process'thatﬁincludes all students. Usually including more

. than 200 respondents (not the target sample but number of persons who actually~

participate ) will not be cost effective..~Dependin? on the purpose of the » +

assessment ‘and degree of confidence required in the;results, smaller size samples

‘can be used (see Elliott, 1980 for an excellent'discussion_of this'issue).
e r I S ) .

s



Also, some thought should be given o the advantages and disadvantages of
early identification of the target population,‘ Early determination of indivi-

dual(s) or the group(s) to be dssessed usually results in more efficient and

Iperhaps more economical projects. However, it is possible that.a premature
A . Lo ’ .
determination of target groups may also result in" excluding other- groups of

students;that.may:haye "needs" related to the prohIem. If the target popu-

<

-lations are left undefined until the problem is clearly defined, needs asseSs;

AY

ment may become more complex and costly, but may also reflect student needs
with greater accuracy,

It is also possible that the nature of the problem can prov1de a clue as

1

to whether to specify the target audiences early or to postpone this decision, -
For instance, a history of continued resistance on the part of-studentigovern— .

ment to allocate student fees to certain student organizations might prompt
. ‘ | ) ."" ' ) o .
the needs assessment team to focus early on student government members as the -

target population. However, i1if a general negative attitude toward these student
organlzations prevalls throughout the institution, it would be inappropriate

to focus. early in the needs assessment ‘on ‘student goverment as the target popu:

.~

lation,

ks

. ’ . '.i . : -
6., What kinds of needs are to be assessed?

4

The existence and importanre of different kinds of needs were, discussed

_ earlier (e.g., incremental, maintenance, and resource needs) The popularity of

the discrepancy approach to' needs assessment in. student affairs has resulted in

a good deal of confusion in this area'-therefore, considerable attention must
- .;‘ . .
be given to this question during the planning_of‘a needs assessment., It seems'

\ ) . - ",
'reasonable’to expect that although student affairs staff may have-difficulty'

— - °
3

~specify1ng-various ‘kinds of needs to be assessed at the: outset of a project, they

can remain sensitive to the possibi11ty that different kinds of needs may emerge

:during the project other than those on which they expected to focus.
\) . -~ " ., t

A . ‘. | : : | nr‘..‘:
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< 7, How vill the reduired information be collected?

In spite of numerous caveats to the contrary, many student affairs staff

)

'continue”to rely on the residence hall or group -survey to docutient needs. _There'

i .
1
i

'is\no question that surveys can be effective and particularly efficient forms

of %athering information from a 1;£§é“ﬁumbef”of people. But a survey alone -

4 )
cannot document need. In practice, most needs assessments will probably include

\

.‘some\form of survey as onemcomponent of~the—datawco;1ection:process. Most

v\ . [ v - ) : K
agree that information from interviews, open forums, and existing records (see

Kuh gﬁ_gl.,tl979) are likely to inctease the reliability and validity of the

process. In other words, multiplekmeasures will improve the chances that the
o :

: | . : ) . o ‘ )

needs identified are, indeed, legitimate and should be attended to by program

‘planne;g. In Appendices A-T, some of -these methods. are briefly described

4

At this point, the data collection methods should ‘be considered tentative.

' The methods and strategies to be used must: be compared with the available

\ .
resources\to derermine their feasibility;, After this set of decisions, the

- needs assessment team moves from an ideal needs assessment design ‘to a revised

-

plan that can-be.implemented, A time-line including tasks assigned to specific

" individu 1s\should be developed to guide the team's activities through this

portion ‘F well as later portions'of the process (e.g., data collection,
analysis, and\reporting)

Aave\the data gathering devices been’ field tested7' '

By n cessity, most needs assessment instruments are "home grown'" that is,
they are wocally‘constructed'to;answer specific~questions about the residence,'
hall or imstitution. It is imperative to determine whether the datawgathering
methods w‘ll provide the type of 1nformation deemed appropriate by the variousm
1eve1s of the needs assessment pr03ect. Requthing that -a small numbér of

<

students ¢ mplete'the instruments prior to‘mass distributiOn is a valuable and -

B T T R

1
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_'a nmecessary step. In most instances,-revisions to the data gathering methods

and instruments serve to improve the re1iabi11ty and va11d1ty of -the process,

H

This step frequently is overlooked even: though it is mentioned in almost

every substantive discussion concerning needs assessment and research

methodology. e ' .

&

9. 1Is the desired information being collected’

If the eight preceding questions have been adequatelv answered, th1s

!
question usually is moot. However, during the needs~assessment process, a

variety of issues may surface that underscore additional points of interest or

[

"{1luminate different kinds of needs not”previously_considered. It must be em-
phasized that needs assessment should not be viewed as a lock step_process..

it is not unusual for unexpected findings.relevant to the project'to surface.,.
fhese should be considered.as potentially uéeful and gubsequentiy.could result N

in other duestions or groups being included in the process. The point is

t

4

simple but noteworthy: as needs assessors, student affairs'staff must remain

open and responsiue:to incoming-stimuli generated during-the'needs'assessment,
whether'it beifrom the data collection process or from.political statements by
'1oca1 stakeholders. "This information can procve quite valuahle 1ater:when
1nterpreting and drawing implicatlons from thehflndings;
It shouldvaIso be noted that periodic checkSamay be necessary.to make .
~certain that the information being‘collected is consistent withfwhat-was intended'
to be collected and rhat these data are reievant to subsequent steps in the
assessmeﬁt.process. - | o .
M_ 10. *Hom wili the data from the needs assessment process be analyzedé'

.“ . . o - ) o . i
In most needs assessments, this question may be the most difficult to

answer, Unfortunately,.the methodology presently available does not facilitate

>

straightforward interpretations by student affairs staff, Particularly 1acking

R
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are methods to integrate different kinds of information'from different res-
.pondent groups. For\example, how can information taken from a faculty/

- ’ student survey‘questionnaire be combined with interview or observational
:data from'students? ln many iuslances, elaborate statistical compilations  *
may notlbe necessary'for‘the needs assessment team but may be required for

1Y

continued éredibility with central‘administration trustees, - Usually the

from students, faculty, and staff ‘will prove most useful in subsequent

planning, -

11. What are the implications of the needs assegsment data?
'one aspect’of this ouestion,refers.to how the available resourcesdshould’
,be'allocated to meet the identified needs'of various student groups. These
are difficult decisions and the best. that can be done with existing technology

“4is to use. -good judpmend mixed with input from the stakeholders when the

/ ) : O = ”

available resources are distributed to meet needs. . Of cuurse, contextual

factors such as-political; social, and economic climates as well as calendar
& : . -
year considerations (timing) are va"iables of great import. Interpretation of

RS

the results should be made from several different perspectives as various

. audiences or constituencies will be affected in different ways'by the results

and have different roles to play in the‘planning process.

12, Are the results of the needs assessment communicated in the app;opriate

forms to various stakeholders’

N

/ - o . o .
' After substantial numbers of weeks and sometimes months involved in what

may have been avcomplex and difficult set of activities, theftemptation is great

t

for a needs assessment team to produce a thick document ‘with many tables of

information. Unfortunately, most students and staff are not intereqted in im-

mersing themselves in such a report ‘but prefer to learn as quickly'as possible the
L ' [N ’ L n \.

i
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relationship of the findings to their respective audierice. This limitation

.

'_seems to be felotively easy to remedy, providedhthe'reporting vehicle is

guided by the. following principle: 'Nhatever is»reportedhthrough whatever"

o

media (written, oral, story telling, pictures, etc. ) should increase the

consumers’ understanding of the needs assessed during the process, and the

process itself. In other words, needs assessment reports should address.

— e

institution including student affairs, (2) the original purposes of the
'assessnent and any purposes and obJectives added duriny the process, (3) the
procedures used to assess needs' (4). how the findings are to be used; (S) the
contextual'factors‘in«the institution and student ‘affairs that will influence
‘the interpretation of the-findings and the implementation of subsequent pro--
grams designed to address student needs. A more thorough discussion of - ‘
reporting methods s provided by Brown (1978).

" - \

13. 'Have the needs assessment data;. implication§, and recdmmendations ' T

I~

been inteqrated into the student affairs_planning process at the division,

y

unit, and individual staff member levels’ . E ' f :
ThlS is the most critical question, ‘the "bottom line" of needs assessment -

activities. For the f1ndings to influence planning, all of the above questions’
:will have to be raised in an open and collaborative manner and, as emphasized
'earlier, the‘commltment to the needs assessment‘process-on the part of decision
‘makers will have to be garnéred:at the outset of thegneeds assessment, To

date, there is a dearth of case.studies that report*changes in.student affairs
planning processes, policies, and programs based on needs assessment findings.-g
,Given the recent flurry of interest in needs assessnent, more detailed information

about the utility of needs assessment data probably will be available soon and

" hopefully, will provide insights.as to how needs assessment data can.be more

o
W




o effectively and efficiently incorporated in the student affairg‘program_ 0

-~ A i

planning, 1mplementation, and evaluation cycle.

l4.. Are the targ;t grouns being_monitored to document the continuing

validity of the identified needs’

‘these questions are based can be addressedgdaily by a student affairs staff

A comprehensive needskassessment‘may_take many months from start to

"finish,"’ nowever, needs-change-over time,in-kind, form, degree, and‘rela-hg

tive importance."Some monitoring is required to make.certain the needs

identlfied during the data collection are. consistent with those that should

dbe addressed—by~subsequent planning and programming modifications. It is

likely that many needs assessments ‘are judged to be ineffective because

'

student needs have increased, diminished, or changed in kind between the
1 . ™

time the original needs asgessment data were gathered and programs were

.’.generated to meet these "needs.” - Also- it is difficult to maintain the’ required

level of staff enthusiasm and energy_to continue the prOcess beYond what seems'
T ' : [

B

- to be a traditional terminating point. }Nevertheless, this is a critical step

and one that is overlooked'too often.

- .

Tnese fourtnen implementation questions suggest that needs assessment is a

B
K “

_very formal time consuming, and expensive process. In some cases.-this will

be true particularly in those situations in’ which the needs of many students or

cd

gtaff are to be assessed or when the relative economic and social costs and

benefits of the needs-assessment are great. However, the principles on which

R

member in a much more informal way. , This is not fo advocate that snap.judgements“
or' an individual®staff member's opinions can tahe the place of a comprehensive, .-

' well planned effort to assess staff and student needs. But, after becoming

familiar with a formal needs.aSSessment process and its underlying principles,’ *

it seems likely that many staff will be'able to adopt . some variation.of-the stebs
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involved and apply them.in their ownfspecific setting. TFor example,'two\\\

N
~

student activities/staff members who agree to serve as reality chetks on each™.

other can make a relatively informalIneeds.assessment process pay'dividends _ _\\<
L =7 .

“in the1r respective assignments. Not to be overlooked are student assistants

who could benefit from and contribute (in a cost effective manner') to

~ !

13388881ng needs to be addressed‘by\student affairs programs.

The questions included in Figure 3 correspond to the previous discussion.

This checklist can be used in two ways. A student affairs administrator can

»

review these questions with colleagues responsihle for conducting a reads

y

assessment'to make»certain the planning of_the process is sufficiently detailed
. - . - LA . \ . .
to ensure success. Also, the student'affairs staff members responsible for

conducting thevassessment'canduse thiS'checkliséAin concert with the_other_ap;
plicable gsections of this monograph\to.monitor thé'fidelity of the process.

(keep it on target) For this latter purpose, the list should be considered
/ : '
hierFrchial in that preceding questions must be answered satisfactorily before

1

~moving on to the_nextvquestion or.step in the needs assessment_process.

| As mentioned. earlier, broad scope or more comprehensive needs assessments‘

¥

‘require a team of student affairs staff. - To conduct an effective needs assess-—

'ment, the nembers of the assessment team should exhibit certain compentencies
S0 that_on the team the following skills are represented:

.; Process consultation skills (small group process,_nominal group process,

1

. ‘: . etc.\);l » . R . ) | . . . . ) . i
' Interview techniques (in. person and telephone);

lUnobtrusive data'collection techniques such as ohservation} o %

; ' e AN
: Knowledge of and experience With applications of human development theory, '

Management of—organizational change. o 7.



~ assessors follcws,

'Internal‘Needs Assessor

T
Y

' Other dreas of expertise often required for a needs'assessmentaprocess

_usually can be f0und on campus. Consultants from the institutional research

-~ - _

;office or psychology, sociology, and education departments often can provide

assistance with tasks such as instrumentation gevelopment, sampling, and - .

y

statistical treatment of data if required by the project.’.

These skills will probably be available on many student affairs s affs.

However, for some assessment proJects, it may not be desirable to use staff

1

members. Rather, .assessors external to the student affairs unit or- the =

¢

campus may be preferable in situations where the environment is politically ST

: charged and objective data gathered and interpreted by acknowledged "experts"

are required. A brief discussion of the merits 05 internal and external needs’

o
u

3

T . - - . K
N s .-
¢ * “

Vadvantages. Internal assessors are likely to: f

" An internal assessor is any individual who is employed by the institution

'rfor wh1ch the needs assessment is to be ccnducted oelecting assessors from

the institution, particularly from the Division of ctudent Affairs has several

I a o
“

) Be familiar with institutional and division contextual factors
including attitudes ‘of various stakeholdersitoward the issues

the assessment is to address and the political environment;

vi (2). Be advocates for doing.’hat.is best for the institution and the - -

_ division as well as forvencquraging utilization ofvthe.results."
Internal assessors'liverand.wo'k"in the settipgﬁ‘therefore,:their
interest in seeing needsvassessment7labors bear.fruit is quite high;.

(3) Intimately understand the prohlemband institution;k While knowledge'.

<

is important knowing the value of .know led ge. is equally important.

For example, being avare of imminent collec ive negotiations is 'd




W
| . - . ) C ' ~ ‘
knowledge. low ‘those negotiations are likely to affect students

= N . \
i requires a more thorough understanding of the variabhles

. /

involved;
° : (4) Haﬁﬁ rapport with thé apdienées involved. This can_shbrten_the
implementation process because the assessors, will be familiar with

important stakeholders or key informants in the institution and

e

. T . o s
. : will know how to conitact thein;

1 .{(5) Be relatively inexpensive. Internal assessors are already on the

3

. ' N : o ‘»_.:/ N L. . )
. ..payroll; there will be . few if any expenses associated with trayel, .

_long_distancé telephone calls, and so forth.

W

The disédvancages,of.internal assessors -are likely to include:

~a s .

- () A potentially biased perspective of the institution, divisiqn, or

progrém.,@Affiiiation with an inétitution,forbsome years may color

-

.one's perceptions of reality .and constrict creativity;
. 3

(23 Qﬁestions ofjéredibiiity»raisea by adﬁinistragoré; fécdity, éﬁd N

v

Studentsx Few ihdividuals-ate.cdnsidered expert in their own

settings, although they may be competent prbfessibﬁéls. The problem

intensifies when administrators use this argument to refute an .

~unpopular finding ("if we had someone who_knew'hp&.to do a needs

- .assessment, the findings would have been more accurate");

V

o b . . : * R : .o ‘
" (3) Decreased autonomy. Internal assessors are not likely to be given
_ any measure of authority beyond that vested in'their.réghlér position.

The credibility queétion qén also restrict their ability:to ekperi-
> ment with differenf, approaches to-problem solving. . | -

°

.

External Needs Assessor

The external assessor is a.consultant who is not-employed.hy the student

q

‘mdéfféifgwaigféigﬁwafmiiémihstié&gion}' This pﬁranfmay Iive in the community,
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but will more likely be from out-of-toim: The external needs assessor will
probably serve as the coordinator of a team of internal asgessors from the

. . . .' . . . ] . N '.:‘ i
divisioyn of,; student affairs.and is likely to:- - s ; L
(1) Have the confidence of administrators (bring in oqtside expert,
etc.); .

(2) Be relativelyhohjective (has less. of a.vestéd interest in the
outcones): ‘

(3) Bring a fregh or ‘different perspective to the institntion;‘

.(4) Enjoy more autonomy and freedom to. exercise creativeijudgment;_

(51 Lend more credibility Y the4§indings.
. . . . Tt L
Disadvantages of external‘assessors,are that they may tend to:

(1) fBe_relatively expensive; . : o PR
i (2) Not intimately understand contextual and svstemic factors;:

‘(3): Ingratiate themselves to program administrators in orderato"

acquire future contracts, - o ’ -

~

(4)  Be less available to assist system in making use of and interpreting

”'the needs assessment findings.‘

o

!

JA—

There are no clear rules for choosing between an: intlrnal 7r external

‘needs assessor. As in most oth\r decisions related .to needs as essment there

" !

_are trade-offs associated with th\\available choices.' Onevway to-capitalize on

the strengths of both internal and external perspectives is to contract for an
external person to supervise the planning and implementation of the’ assessment
,i

and make use of student affairs as collaborators and assistan s in the process.

- A Final Wor'd |

. ) - . p - :-‘ Lo /‘J

.The relatlvely recent conceptual ‘and methodological cont iburions to needs

c .

1.
- ' < 5

;assessment discbssed-in this monograph have not been communicateo adequately to

»
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" Y 1y H .
student affairs staff. It is likely that:the more. complex and comprehensive o

ot ’ \

_‘definitions of need are perceived by some to be imposing and cumbersome. Most

A
i

. \ .
‘recognize and understandﬁthe limitations inherent in earlier assessment efforts

1
: ~

o : S . ' A oo Lo
but, as with any innovation,.the'newer approaches have been“met with some

resistance‘and suspicion, Yat, the frustration experienced by both those who
A _ A ‘

Ahave had some' responsibility for conducting needs assessmenfs and those whose
‘needs have yet to be adequately add assed underscores the inportance of an .
understandable.yet:comprphensive approach to the problem of identifying'and

: meeting student.needs.in higher‘education;””Therefore, the.times,and circumr.
.stances seem to'warrant continuing'efforts on'the part,oftstudent affairs staff

" to improve needs assessment-procedures. ) W S I

\ . - \'. ) :“: '

Needs assessment seems to work best when conducted on a. re%atively small o

scale. That is, if the choice is het een a campus—wide or residence hall level
.uneeds,assescment, the hall-based" approach is ‘preferable since i _willwprovide,
Jmore_immediately useful results; AIf the needs'assessment.options include a_hall
or floor level intervention; theﬁlatter would be preferrable for the SAhe.

¢
reason, By encouraging staff and students to become partially responsible for

/‘%

assessing their own needs as well as the needs of othcrs, the process can become =

L2

' educative and synergistic.' In such 1nstances, the human connecﬁions'between o

-

- staff, students,'administrators, and others are not. relegated tJ an appendix, of
1 H

. - ' g - N

a report generated bv the d1vis10n of student affairs, but rather are emphasized

N
H

by those who personally experience and benefit - from the 1nteraction. : )

| I
Ia .

The art of needs assessment has improved immeasurably duriny the past
. * \
several years. As an integral part of theqplanning cyc)e, néeds assessment/has
: . - 4 .

» PRELE : \' .

4 A
affairs,staff—-if it 1s understood a

great potential as a.tool to fmprovegzhe student development efforts of studentfn_

used_by_staff,;students-and_administratorsf

A . . N

However,renough;ambiguity“re ins 1n existing needs assessmeént " processes that for.
. < R . ¥

’."v ?' ' - o l

o
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student, affairs staff to be successful in such assesspent\cfforts, it wpuld

)
be;wise to keep in mind the common sense and perserverance exhibited by tﬂe
" . g ) S ea \

third frog in the parable that introduced this paper. While creativlty,

. AN
hard work, and common sense have been underenphasized throughout the pre— C \\\
ceding discussion, these qualities are crucial to generating the kind of
information needs,assessments can provide to student affairs administrators
about the students we serve and the prograﬁs we design. 4.
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Decisions: to

Figure 1
Progran Planniog, Implemenration and .'Dobriefing'ilyole*

.

(Before the program)
.~ Telt need or porceived problem

| (Aft'er\the\ program) .

~continue,
.-——-"—"""'"‘——-—
modify or- terminate e

Judgmenta about program

Needs' asaessnent (5)
merit and worth .

" (’Student:\’ -

RS Affairs
Program )
.

‘T

FORMATIVE -
(During the program) -
Implementation 1ssues

t

~Front end analysis

*~Progran design :

*The tems Preformative, Formative, and Summative are also used by program evaluators to describe.
purposes for evaluat:ion activities.

Ton
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Figure 2

'tTTypee of Needs Assesapments

-~ Type

“Purpose

o
-

~ Disadvantages

onitor ‘
Stakeholder
Perceptions j

?rogfam/Poiicy
Justification

Satisfaction

U Indext

Participative
Policy Making ‘

" Measurable
~Improvement

Generate ideas and Ny

* document: perceptions
. about various campus issues

- Collect {nfornation to

support likely -

altefnatigee ,

L

’Estimate,reiative B
-acceptability. of various
~alternatives -

'

~Select the most acceptable

policy or program from

“alternatives

Determine vhether needs.

_have been met -

¢

Fxploratory in nature;

“telatively threat-free

”Allnws Anput into decision

making procesa

A

cod

Allows {nput; helps -

identify potentially =

‘controversial issues .

- Allows etakeholders.tof
~ influence ingtitutional
 response to, needs

| Document'effectiveness |
of student affairs division;

assess atudent development

Needs and vants may not be

- differentiated; not linked -

directly to action

. Needs and wants may not. be

differentiated

‘Tends"to emphasize: "vants"
- over "needs;" may generate °
“support for questionable
.ot controversial activities

“Potential to generete supnotl

for questionable or

controversial practices

May not attend to present -

" problens or needs; focus
~ on concerns previously \ -
Adentifted .\

Tt .+




"y .

.2..

3.

'Figure 3

‘Needs Assessment Operational Checklist

Has’ the problem or paradox out of which needs will ‘be addressed been
identified and adequately defined?

Is a needs assessment the appropriate response ‘to the problem

e 0.

What™ effects have previous needs assessments had on the student affairs

' _program planning, implementation9 and evaluatlon p1ocess?

5.

7.

8.
9.

10,

11."
.:15,
13,

15,

16.

_.assessment? o . - ‘ R NI

-Ho%~do these constraints affect the needs assessment plan?

‘Who'will conduct the7assessment?

. ment? ‘What are the tradeoffs in involving these groups? .

‘ \ o D .
What needs asseasment methods have been used in the past? . LT
Does the proposed plan or methods deviate significantly from previous o
efforts (an affirmative response may indicate that decision makers and *
participants should become. acquainted with . the need strategy prior to

‘the actual assessment process)? .

How can the needs assessment process be. made as relevant as possible

.(eug., involvement of students, faculty, others in. the planning, . etc.)’

>

~Do high level administrators and student leaders understand the need

for and ‘support the project?

Who will. sponsor the assessment (cover the costs)?

What -are" the fiscal constraints as to how much can be spent in the needs

.

o

Whose resourcés will be used (i.e., Student affairs staff)?

,Who will analyze the data?

When will the assessment be conducted?

©

Where will the assessment be conducted (all or certain resxdence halls,

union, etic,)? =~ ¢ - .

'What groups outside ‘the administrative structure (e.g., student government, -
'}'alumni, etc:) ‘have conducted needs assessments .in the past? How can '

information from those assessments or those: groups assist, in this assess—

roe .



Figure 3- (continued)

[

~+17.. Have the objectives and expected outcomes of the_needS'assessment been  *
o clearly articulated to all concerned including students? '

“ l8€ Whose needs are to’ be assessed:(specify subgroups, etc)?

19. In addition to the needs assessment, what other concurrent requests are

: -being made of students and other potential targets of the needs assess-
ment? . Can the neéds .assessment be designed and the administration of .
~the instruments timed so as to emphasize the importance of careful con-'y' e

ideration without putting undue burdens ‘on students?
20.. How do potential target audiences view needs? Are neceds perceived as
' . .deficits that must be hidden from peéfs and others to maintain a sense

- of worth’ Are needs acknowledged ‘as areas for.growth and development?

21, 'Whatvtypes of needs’are to be assessed?. R - .

22, .In what form and through what methods will the needs assessment data be

. collected? | T e T : _ oy -

23, What assessment instruments will be used- (e. g., active listening, inter-
‘views, questionnaires, observations-—see Appendices A—F)’ '_“

o>

- 24, Will the instruments to be used provide reliable and valid information
) about the’ groups to be assessed? . o .

25, Wwill the process generate the k1nds of information that were expected
,(see #17)? T . : : - .

26, _How will the data be analyzed and .reported?

[ - .-
53

-27.'_How will the implications of the needs assessment data be drawn’ o ;

‘“f28.;‘What will happen if the needs assessment findings ‘suggest an institutiional
or divisional policy change vather than additional student.behavioral or
skill development’ llow will decision makers respond to these data’

.29, How can rhe findings be reported S0 that the data are used by various
* groups? n S \
e . - . ” . . . . . '~\ /- - v . ¢,
30, What® changeq in student affairs policy ‘oY programming could accrue, ox
" have taken place as a result of ‘the needs assessment’

) 31.” Are students needs being met as a result of #30 and have other needs *w )
surfaced that require attention" \ . o . ;;;.ﬁéﬁﬂum

\

4

32, What have student affairs staff and-sthdents learned through the process?'
. . . \ _
. . \

.33, What changes qhould be. made in the process to optimize ‘the chances that
o R subsequent assessments can be effective’

R ' . . . W, \ . i)

. _ ¥ % - e v
. A .- .
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Active Listening .

" APPENDIX A . . L ' \\ .
Instrument'Categories*- _ - o v \\\\

¢

';ﬁ the active listening approach, students are sought out to

-

. discuss.their situation.'“The;student affairs staff member ‘(data

. collecter) explains that the- discussion is intended to illuminate needs

(system wide, individual or both) and encourages the student to present his
or. her view of needs. Only probing and clarifying questions are asked

and the disciission is recorded on audio tape or in extensive notes.

- or may not share them with the student. The questions are presented o

' Structured Interview @

In a structured interview, specific questions .are asked of all

-

“respondents._ Usually the interview has an approximate fixed length’

o
l

the'student affairs staff-member-works from a 1ist_of_questions,and may

in sequence° appropriate probing questions are often anticipated on the

‘interview protocol sheet. If the respondent strays from the question,

that information may be disregarded. If the questions are not/rglggant—f«’*f"'

e
*+

to the respondent,_limited.opportunity«iseprovided—for—restructuring,_

.

them. Data are usually recorded on a form° interviews may be audio-

taped as a. secondary so?rce of information.
< . .

Questionnaire }
The questionnaire can be relatively client centered Qr system
centered depending on its approach.[ It may include questions which

address needs directly, such as "Do you need help with : " .or it may

* A modified -version: of materials prepared by Martha. Williams, the NETWORK,
Andover, MA, for the l978 National Dissemination Forum. )
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A

'-nask for information only indirectly related to the respondent's
perception of need, such as "Do students on your floor seek quiet

places to study?" ~In the latter case, the- information—seeking question

Iy

;may'be followed by a:more‘openjendedsquestion, such as a why question.

These‘may require a forced'choice'response (selection of one response
! : Sl c 4 e o

from four or five options)

7. " The” questionnaire can probe information, opinions, or attitudes.

Because it is a paper-pencil technique, ins*ructions are usually con-

tained on the questionnaire form and 1itt1e guidance or oncouragementb'

is given for expanding the boundaries of the instrument. It can be '
‘ﬂ administered individually or in large groups, through the mail or in-
person. 3

Checklist . ;

areas) or items indirectly related to needs, such as a checklist of

) 'student characteristics or both. The respondent is requiredwto select

from among a airly extensive group of alternatives. The choices are ,

usually not limited to two; usually several responses can be checked

and often the respon:es are to be prioritized Also checklists-can

e

be used to codify arch\val data (information routinely collected such

as residence ‘hall damage reports, roommate changes, participation rates

\. .
R . N [

in‘various student activities, etc. ) Coe ' » REER,
. . / . - .

Observation

Student affairs staff u ing observation guidelines work at the

.‘\ . IV\
. site of activity and record with}m\coded or structured.data‘collectioh

S

'

”,



formats what they see and hear. This approach requi;Es

to adopt a perspective from which the clients'
]

© using the instrument should ‘be considered CIf for X :ple, int rviews

/‘_

v

)

Interviews -

1

g ‘ -__‘! Require time of both interviewees. and nterview

<

~1\ : . times and places,
; . Provide‘opportunity for clarificatio
responses with respondentS'

Questionnaires

. Require- initial staff time in deVeloping or. adapting a

questionnaire for local use,

g ~w\.“_\\\bit'may:“";nc-t--bt;/,.ret:u'i'ned; L
: Ty ST

AT

and questionnaires are used, the needs assessment

consider the following: : . L

of questions‘and'

reality a;'

z
I
I
I

.

s
N
|

i
{
i
‘

ary iﬁésxmation,i““reaﬂilyﬁqufntiﬁiabie form.

w

T . : .Can be self-administered4by{respon ents at their convenience -
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Observation
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I . _-APP‘ENDIx_fn
"\’P.J L o n Observation . A
Use observation techniquqs when? oo T R .

' \ PRI PO First hand exper ehce is required; S S

-1 B . wl . - ‘ : - - "
:§ - . 2, Respondents may not.be able ‘to provide required informatibn

\" 3. The data collecti n plan'can afford {fiscal and huuanyresources)

y | the time required forxlengthy observatiOns.,

\ .

//
| enare
IRPTC I

\Major Stéps.‘f’m o

-yl._ Determine the observation format includings' ' ': . _:::' e

B

o - < a, Extent to which observation guide is structured prior to‘“,~

\. “
. - v _ o
observations& _ Y - . -
. T \\ N . N . . . -

'\ o N  b. Extent to which observer is or is not a participant in the |
}f’ f_ : . activity being observed. *" ' jr‘. : ' , fﬂ?;'
S . , } P - I . S
‘Ce - Extent to which ‘the situation to be observed is natural
or qoﬁtrived; : ' o .\@{ o f" o L
4 ! W o o

d. fExtent“to‘which subjects are aware of cbserver's role and

R wl.,. purpose.

oot

. ’ L ’ e . .o {4 "
2...Identify site or_observational situation..

3. Gain access or’ permission to observe - establish an agreement.-

N N . b S o - : - "
b Lo " ) ) : ) /.' | N * ° v' '..

b, . Take overt or-covert role-of observer. 1

. ..] ) - ,; ) / ; \ .
, 5y vEstablish trust and rapport (may not. be necessary if observation
” B ‘
‘is unobtrusive) ‘ ' - o . L
6. Recorf observations using one or more of the following. :
: - - ; . : o
 a. Predetermined schedule or checklist; . = ¢ .+ /
Ao B " S /
o : . b..,Notetaking in narrative form;.L'* e ) /
s ' ; / R . . ” - - ¢ . '
" Co Tape record observations as they 7ccur. ; L f
1 o ] e | j
o 5 "f". ‘ . Co [
X L i S e el
; / » o I : B
" ‘ 54 b
KR !I e " “ I‘A . B
'? ! 4 : i - / S
% -~ / ) ,’ . S
/’/ 3 ! " . ) ) s
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7. Analyze obsérvations through focusing and‘cafegorizing pfocess.
8. -Write report summarizing QbServations.

For further informationh about observational téchniques:" : ’ .
* .Bogdan, R., & Taylor, S.J. .Introduction to- qualitative research methods.
' New York: Wiley, 1975. o D S . :

Jahoda, M., Deutsch, MQ.I& Cook, S.W. Research methods in social relations. :
New York: Dryden,.1951. I _ — — \vﬁl i

v

McCall, J., & Simmon§;,J.L; ‘Issues in*partiéipént observation. Reading, MA:
Addison-Wesley, 1969, . » T L A

B

- ] . M -

gy

.
(O
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APPENDIX C . !
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R
Qhestionnaires/Surveys/Inventories

.
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APPENDIX C

' Questionnaires/Surveys/Inventories

Usela survey questionnaire when:

1. Wide distribution 18 necessary (and resources will not permit
. g
telephone interview);
2. A sense of privacz is needed'

3. fCumplete uniformity in the manner in which questions are'

posed is necessary to,avoid biasing responses;

4. Presence of interviewers are‘likcly'to'affect responses'

AY

5. Respondent needs t*me to secure or check the required information'

6. Obtaining unanticipated definjitions of situations and

quantifiable reSponses is not desired~~ B

'

7. .Self administration and 1ogistica1 ease is desired'

\

8. Cost must be kept to a minimum.

.Majorrsteos: L
o N\
- 1. .Specify information to be gathered

2. Frame required questions according to the following criterias:

a. Clear and understandable;

5;”‘ngié$1'sequeﬁce;
C. Spacing and clear response format;
d. Pretest questionnaire and modify if needed1 - .

32‘vDeterminé to whom and how questionnaires will be ‘istributed
and how a hiph return rate can be realized. I \\\\ﬁ
a. Distribute and collect ‘at meeting of respondents, =
b. Self-addressed stampedﬁenvelope for ‘return,

N : S oo o

\ 4. Compile results of questionnaire:and summarize.

\\ ,.f_.' : ,‘ R . ;4; :;5571

N~ e




For further 1nﬁprmétidh abou:\questionnairé and survey. techniques::

, [

y

Berdie, D.R., & Andefson,'J.F. Questionnaires: Desipn and use. -

Metuchen, N.j.: .Scarecrow, 1974,

Oppenheim, A, Questionnaire design and attitude measurement. New.
. — v — .

" York: “Basic Books, 1966, il»_ S

llyman, H. The interview in social research. Chicégo: Uﬁiversiﬁy of.

Chicago ?ress,_1954.~ N

I3

s
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APPENDIX D

Interviews ..

- S
' Lo

1.

2.

&,

S

10.
N

Major steps. o o . : _,

14._

.

" Use interviews when:

It is necessary to build up. and maintain rapport to keep
.respondent interested and motivated to- finish questions,

nHigh,participation _x_target group is needed'

It is necessary to’ observe not only what students say but

el

how (e.g.,,evasive, reluctant),

Y

The target audience is accessible-

N Supplemental informatiOn may be needed for respondent s

,,understanding and to prevent misinterpretation of the

Resources will allow for expense of this method' "

It is necessary for respondent to react to, Visual materia -H

questions',

& T

/

s|(~

9. -

;Spontaneous reactions are necessary ‘with sufficient time and

probes to recall relevant information"
i
Information about the students personal characteristics

K9
-

and environment are needed to interpret results and evaluate.,‘

N

the representativeness of the persons. surveyed'

Time and resources permit proper training:and supetvision of

interviewers (otherwise inaccurate or ‘incomplete data may be

recorded).

Specify focus of interview;~information to be gathered and

N

, ‘targat audience characteristics.



T T 2 Establish time ftame and identify interviewets.
3.‘“DeVelop questions to be included in intetview.

a. Motivation fot.student to respond;

b. "Give the students an oppottunity to influence policy or
",_xptocedutes thtough the intetview, L

c¢. Be prepared for interview; Lot .
+d. Establish tappott!,' ‘ ‘ :

e, _Recdtd\teepqnses_using stu@ente' ewn words;
£ Be:ptepated to;bgouelfé; cletification, amplicationi etes
J;g. Summariée najot pcints with the teepqndent at the end ofrgh;’
interview as validity check, " f"'_ ‘ o o o

- 4. -Analyze and evalute each intetview as soon as it is completea-

e

5. _Cumpile information from seties of intetviews into categoties|

of tesponses and ptepate a summary.

. Fot futthet information on interviewing techniquesi

h »

Bingham, w., & Moore, B. How to interview. New Yotk:i Hatper, 1959,

Gotdon, R, Interviewing;sttategies, techniques and tactics. Hpmewccd, IL:
Dorsy, 1969.. . S

-

. Ldflan, J. Analz;ing social“settings. Belmcnt;fCA Wadswotth, 1971

Rlchatdson, S A,, Dohtenwend, Bey & Klein, D. Interviewing I 'g . forms
' and functions. -New Yotk- Basic Books, 1965,

WOlf; R, Sttategies for conducting,natutalistic evaluation in socio—
~educational settings. Occasional Paper Seriea of the Evaluation
K Centet, Western Michigan Univetsity, 1979.

- -Merton, R.s.Fisk, M., & Kendall, P.—The focused interview: A manual
of problems and procedures. Glenco, IL:. Free Ptess, 1956




~Use existing documents when:

) ‘Tiﬁe and space restriétions do not permit-direct access to target

7.

58

'_Appendik E
. /

LS ; - Existing Documents

, .App;bpriate records are easili'andi}fgally accéésible;

Resources limit the use of more:gﬁpéns;vé daﬁa gatheriﬁg methodé;

TER

population; L o

'_Natura11y 9ccurring data ffom the setting are désired_as opposed to .

more-cqntfived data’ from intérviews,_questionnéires, etc. ("Let the
record speak for itself."); .
Information is needed to_subpleﬁent_and substantiate information

.

obtained throdgh interviews and other methods;

> Pqténtiallerrors in records can be recognized and \ameliorated

;hrbugh other heeds‘aSSESsmeqp.féchniques;'. X
Comparisons across record-keeping systems are feasible (similar
formats, language, type of information); \_ '

- 841, Repeated mea?ufgg’;f values, attitudes, etc, are degﬁred”over time..

Major Steps:

1.

2.

" o Lo
Voo

Determine data desired frbm records;

Determine appropriate saurces or data (Random sFratifted or purposive

!

. _ - \

sample of available docuheﬁts is préfefablg);

-

__Contact peféons,in charge of,appropriate_recordsmaniigaén access -t - -

records. - : . " \
o o,

Rev;ew_recérds for desired information uging dbcpment anélysis_techm
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niques (More than one judge is deairable for subsets of‘doeumentsl;
5. Summariie_information~obtained f rom each record or document with
attention given to issues of comnleteness and accuracy ;

M

6;-'Collapae information across records using emergent categories to

N . . v
A i [,

'gain more general picture . : ' | B

Possible sources of archival material include, but are not limited to:

1) Official revorts and documents

" -Student transcripts;

Eyaluation of professors;’
'ﬁ;A..reports;
Student affairs-hnits' reports.on_particuiar programs§
Student goVernment/meetingdninntes; f.-'.. I
Library check'out records} |

" 7": Campus security reports. S -'.‘ o

‘ 2) Unofficial and personal records

- Student affairs staff plans and diaries,

Articles in sLudent newapaper.

:For further information about archival'material consult:

Anderaon, D., .& Benjaminson, P,. InVestigative reporting. Bloomington, IN:
Indiana University. Press, 1976, "

Guba, E. .Toward a methodology of naturalistic inquiry for educational o
=va1uation, CSE Monograph Series No. 8, Los Angeles, CA UCLA,
Center for. the Study of Evaluation, 1978._

Holati. O0.R. Content analysie for the social sciences and humanities,
geading, MA: Addison~Wesley.Pub1ishing Co., 1969,

~ Williams, P.N. InvestigatiVeIreporting'and editingl__Englewood Cliffs,
New Jergsey: Prentice Hall, 1978, '




C P i ' Appendix F

By

“ R Advantages and, Disadvantages of %tructured V8. Unstructured
o 3 Data Gathering Hethods

“
3
"y

Yore Structured Instruments And Procedures
7 . '

Advantages . R A

. -Can be efficiently}administered, . : : '

. Yield uniform responses that can be quantified and.easily categorized
More suitable for, problem verification;

. Relatively inexpensive.’ b

R (i

aDisadvantages ' i .

- Al

S ERENE TN
L]

.

1, May reflect assumptions and hiases that influence the results'
2 Limit the-range of responses;
3. Limit.the depth of responses, ::

r
S - .

- P ) * i . ’
Less Structured Instruments and Procedures

3

-Advantages L R .

‘1 More suitable for problem identification and expiuation; ¢
2, Less likely to systematically influence the results (CAVEAT .interviewer
bias may be present, however)y ‘ . .

3. Provides opportunity to clarify respondent answers;

b Permits in depth and” far ranging’ responses.

DisadvantagesA L o _ - o : ’ - ; y
1. Accessible to individual interpretation; o N ) \
T 2. Responses are’ difficult to collate and synthesize; o = . ﬂ \
‘ 3. Time consuming, ' o - ’ . |

"4, Relatively expensive . o . o ‘ '\

———
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