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ABSTRACT : ' ‘ _
/ Thls paper describes the Study Skills program at

’fSouthe*n Illﬂn01s University at Edwardsville, a project de51gned to

. help students from diverse backgiounds and educational experiences to"

succesefully complete their undergraduate education. The materials
focus on specific academic competencies such as taiing -notes,
designirg a self-management system, giving oral reports, completing
assigned readings, and taking tests. Changes in the project class.
over the past 10 yc=rs are reviewed and the current class structure
is presented in which :students meet in small heterogeneOLs groups for
2 hours each week cver a 10 week period. B laboratory iearning
environment is detailed in which, students learn effective
communication skills, assertion,;and\academic goal claszsification,
and profi: from specific experiences Qn goal setting, time
management, and aecmsion making. Findings from evaluations of the
program-are reviewed, indicating the studeats' improved scores on
self-concept measures, study hap-ts measures, and grade point

and greater self-*osurance are a15u dis cussed. (Author/ NRB)

averages. Student self-reports of easier adjustment to. college life.
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Southern Illinois University at Edwardsvilfe <an te descrrbed .2s an
urbam university located in a rural setting where unst of the =twndeats
commute. * We ‘are located in the seccnd most pupalzszd zr=s of Iiilirois.
: L R
The student body is —=gresented by u variety wf bochommmds rangizg from
impoverished inner-citw youth whose arents tmve 1 tcle or no edwcztion

beyond high school tm students whoauzs well prepared and can benefit from

‘moxrs challenging pregrazms. Our cagpus, .then, mist serve students zith a

wicie variety of backg’rmmds' and przmararion A

The Study. Skills program begam: ‘= 1969 as am attempt to s-:‘:em;t:heﬁ
‘the: ch‘ancl:es of success for students .o were ‘or «wcmémic warning or pro-
barion. At that time it was a nor-crediz offerimg. Iectumes deafimg with
note taking, test preinaratidn and time manazemsnt weye given inarm andi-
~grium setting with small group’ dis,cuss:,orz}‘,f “mliowing ke leczures. It
<2on became _appareht that our effo1/~fs Fre O T vell mereived e
wza:eimt accomplishing wﬂat wé had intencsd:.

'%Research féllowed,» which included examimi:g otther study skills mo-
d<is as well as _refin.ing our own. Over “thermaw: tem vedws the ch=ss 'ﬁas
un#ergone several changes which include the Saillliowifji:

1. We .found that not only low achievimg sitmdents benefit frem the
class. The well—pr;pared students zZsw finl that the class can
be effeé:tive in helping the;m o raiamy praiEpeint Iverages.

2. Hererogenous' ciésses in terrﬁs of eimitv Backerewnd, academic .
ability, class s.‘tanding, etc., provide gre.a-:e.r'mtivati‘onalh
effect for the lower achievers énd also proudde =nose students
with "'good stude_nt" role mddeis. At tize zame time it-provides
positive reinfdrcement for. better prepared simde—ts in attaining

their \gpals .

o
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3. General gmals for the;course,were developed which include:

a. faciliztating translfion toﬂcollege life'for students of
varyzng ethnic and socio—ecohomic'backgrounds |

b. increasing awareness of and improving communication;skills
and their effective use in the university community“

c. helgh:enlng awareness of the relatlonshlp among college
adJustment goal .setting, and academ1c ach1evement at
the uniyer51ty

- d. helping students deVelop a system of studying and time

| managementh. | N

e. helping students understand the institutional structure,

rules and procedures

N\

As was previously mentioned, the study skills class originally was
de51gned as a lecture - "let us tell you what to do" - type class. How-
ever, we soon~found that students in study skllls classes need the support
of others intEIested°in achlevement: Therefore, our'classes are composed
of students who want to change their study behaViorsJ who have specific
academic goals and who are comm1tted to- work1ng 1n’algroup We have
found that having students establish academ1c goals helps them ma1nta1n

: motivationdforbaccomplishment. Ly

From our experience we have concluded that 12 to 15 students in each
class is 1deal Further a heterogeneous group of freshmen to upperclass—
men, academ1cally successful students.and probatlonary students promotes
excellent dlscusslon |

>

The one- cred1t course meets for: two- hours each week for a’ ‘period of

ten weeks. Students are expected to read and part1c1pate ‘in dlSCUSSlOHS

.’&' :
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of assigned readings ffom the textbook How to Study in College by

_Waltef Pauk. Additipnal.quf-of¥cléss work includes an individual inter-
- view with the instrﬁctor, participation in a éommuni?étions¥5kills train-
ing laboratory3 individual interviews with each instructbr following es-
tablishing a grade gpal,Fﬁaintaining weekly study goals and time ﬁanage—
mént“forhs and réading other héndbﬁts relat=d to establishing -effective
stuay behaviors. |

‘ : ¥ :

Students receive a syllabus which -contains thg structure for each
élass“meeping. ‘This structure provides the framework for the discuss-
ions_that_occur. Included in the weekly meetings are such activities S
as esféblishing a projected g&ade point averggélfor‘the.term, detérmining
study goals for each week,. projecting a schedulé for use of time, main-
taining a calendar of majof assignments, examining ;everal systé;zﬁ3f
study.shch as the- Cornell hote-takihé systz=m, SQ3R, OK5R, eté, review-
ing tecﬁniques for Eaking notes-from lectures and reading materiai,;
.éXaminihg_individuél value structures and strehgths a;lthey relate to
educational goals and assessment of ?ndividual goal'accomplishmeny.

_Daté cdllection andlanglysis'in'the Stﬁdy Skills Program ﬁervés
several purposes} Fi}st, summative énalysis is used to assess shifté
in peréeptions of étudy orientatiqn, séif—concept and lo;us of control,
as weli és changes .in grade innt_aVérage:dur;ng'the quarter‘of_parti—- C

cipation.. Secondly, item analysis of pre—te§t datg using Eﬁgfsurvgz

of;Study‘Hébits and Attitudes provides formative data éoncefnihg student
-strengths énd weékneéges.in'the areas of delay avoidance and sﬁudy

.habits.HIWe adopted the position that the-SH“scale which measures delay’
avoiﬁance and work mefhdds'ié ﬁost aﬁproﬁrigte for our program.: Seem—'J

ingly, attitudes change witﬂ%sucpessful application of effective study

el . LT
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habits. Percentage break downs:-me used to #ii <taff in reinforcing

dévelopniental behavioral goals == well as rismtming if program and

3,

course goals are consist=at wit> the perceiv.zk ===ds of the students

in;the program. See Flows Chart—ata Amaly — .z,

FINDINGS

(O3]

We. have found that:
Students who set goals :.re like! - tc iz ver= them provided the

group leader is empathz=. goal ©: iemz¢: amd confrontive.

RSl

cdhcept, study habits (t=at iz, ~edzct’ g-of delay avoidance be-

.
T

havior and increase in:k=havicirs ref == to work methods), and

<

-

end-of-term GPA. » __ i

‘Students seem to adjust more oasify tc miversity life with less
_ emotional stress and carfusion..

- Students' use of effective inmterperson.. skills and risk-taking

behavior in groups inzsreases.

.'\5
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Pre/Post Test:

Survey of Stuc Habits and Attitutes

by Brown end firtznan  1966)

Tennessee Self Concept Scal |

- by Fitts (1964)

Rotter: Locus of Control Scale
by Rotter " (1%6) -

Grace Pqint Average
| |

- Smie Snores

SDesky Avoidence
e Methods

S~—Eczation Acceptance
Teagther Agproval

Tota] Bsitive Seore

- lnt'ern-‘al-External ‘Score‘

hnasts of Covariam:

(orzlation (Simmatioe)

o Tten dmalysis--SSH aaly
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