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ABSTRACT

This final report describes a project conducted to assist State
vocational education agencies in planning to meet the needs of special
populations. The project had three major objectives:

1. Design and develop a comprehensive planning system which

States can use to select strategies for planning for the
delivery of vocational education services to special pop-
ulations.

2. Train State personnel for the implementation of the system
in each of the States.

3. Provide for continued USOE assistance to State planning ef-
forts.

Procedures used to attain these objectives are reported.” Additionally,
| descriptions of major project products, i.e., a~State-nf-the-Art Repnrt,
the Voca;iona]‘E.S.P. Planning System, the Vocational E.S.P. Sound Film-
strip and a report éontaining guidelines for USOE technical assistance,
are presenteq. Workshops used to disseminate the Planning System and
supportive materials are evaluated, as well as participants' progress to
date in implementing the E.S.P. System in their respective States. O0b-
stacles which have hindered full use of the System are identified, and

recommendations far further action by the USOE are provided.
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INTRODUCTION

BATXGROZND _

-

N the pas". " dewEee ::ansidergb]e_ concern has been exprassed Tor
the vocatignal wmeedis ¢ /7" s=gments of society. In partizuilam, *:is
concern -n==:been %z -~gez=c "o those "special popukations" whose mesdss ax-.
tend beyowd thisse serwsd by régu]ar vocational - education prommams.
These sﬁs;*f'ral wopulat ons--the handicapped, -disadvantaged, Tiimited
English-speaking,, & splacaed: homemakers, single heads of househdsds who
lack adecuzmte Jjobb skills,, homemakers who work part-time but -who seek
full-time ecemployment, amt: those who seek employment in jobs not
traditiorzilly he.d by memoers of their sex--each have unique ‘nee_ds and
often v=syitre spgcial services to enable them to succeed.

Social and economic: equity is not a new concern in ihf‘s coun-.
try. TRez(ivil Rights Ac of 1964, which prohibited exclusion from

=y

federdll] ‘"undeg. programs on the basis of race, color or natianal ori-
gin, ladc==foumdation for legislation addressing the issue :cf social
equality "1 88-352].. Vocational educ‘:qtt"ion r‘es-ponded to the-needs of
special -pezulations as early as .1963;_‘;‘when Congress made ':éxgﬂﬁ?:it its
intent that vocational education provide for persons with “azemic,

socioeconomiz or other handicaps that prevent them from succeeziing in

regular vecatiznal education programs" [PL 88-210, Sec. 4 (c)J.



Subsequent -amendments ta whe 1963 vocational education legisla-

disadvantaged by previding Fedexs! support on a wmmatching basis, with
minimum Stater set-anifle requiremewss “for special suprort services to the
handicapped #rd d==zdvantaged [Pt 90-35]. Further incentives of up to
100 percent -~ costs were pravid=:: under a separate categorical
authorizatics - exsmplary programs. §di.projects for the disadvantaged.
In 1974 tik= anf:ndments vere expanded ét‘é"‘"‘include the provision of
bilingual “p=ogra~ for those with limited English-speaking abilities [PL
93-380], "&: imez=t of vocational =cucation to serve these special
populations+was reiterated in the 17 5: Amendments [pPL 94-482].

I~ Further recognition of " 1e unique needs of the handicapped,
Congress - massed ‘the Education o the Handicapped Act of 1971 [PL
91-230], t== Rehabilitation Act o‘f 1’973 [PL 93-112], and the Education
of the Hamzicapped Act as amended—¥n 1975 [PL 94-142]. The Education of
the Handic=pped Act of 1971 authorized the provision of funds for the
construction of facilities and the acquisition of equipment necessary
for improved educational services for the handicapped. States were
given support under Part B for the initiation, expansion and improvement
of pregrams for the education of tie handicapped. The Rehabilitation
Act of 1973 had a more pervasive and éloba] effect with respect to the
handicapped. Title V of the Act contained two sections that expanded
the basic rights of all handicapped individuals. Section 503 required
that businesses with Federal contracts of more than $2,500 must take af-

firmative action to hire qualified handicapped persons. Executive Order
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11246 as amended by 11375 subsequently extended the coverzze by re-
quiring that businesses with Federal contracts of more thar 350,000
which employed 50 or'more persons were required to develop and-implement
affirmative action plans. Section 504 of the Act prohimii=d dis-
crimination against handicapped persons in all programs r=ceiving
Federeal agsistance. The. Education of the Handicapped Act as zmznded in
1975 p;ovided that -all handicapped children are entitled o a free
public education with special services as appropriate to me=t their
‘needs. .

In the '1970"s another special population became “tne focus of
attention--women. During the year 1972, two significamt pieces of
legislation were passed aiﬁéd at the eradication of sex béaé, sex dis-
crimination and sex stereotyging. Title VII, enacted as an amendment to
the Civil Rights Act, prohibiked discrimination-against employees on the
basis of race, color, re]igioh, sex or national origin. Title IX of the
Education Amendments of 1972 [PL 92-318] prohibifed discrimination on
the basis of sex against stUdents and employees of education agencies
receiving Fedéral funds andl"covered such areas as admission and re-
cruitment, the provision of any benefits or special services, the pro-
vision of financial aid, and any conditions of employment.

The 1976 Vocational Education ‘Amendments [PL 94-482] gave par-
ticular attention to the vocational education needs of women. The |
amendments provided for the designation of fuil-time personnel to assist
the  State in the elimination of -sex bias and discrimination in‘

vocational education programs. Also, the amendments mandated that



women's concerns be :==pm=ented on the State advisory council for
vocational education zmm st policies and procedures for eliminating
discrimination be includ=d iin the Five-year State plans. Further pro-
visions were made for- wom=n by the requirement tha; Federal funds be
targeted to programs Tur .displaced homemakers, the provision for support
services for wdmen, amd grants to overcome sex bias and stereotyping.

A ﬁecessary prerequisite to providing effective services in
order to meet the unique needs of these special populations is
coordinated planning &t the State and Local levels. The roots of plan-
ning are deeply embziided in the history of vocational education. The
Smith-Hughes Act [PL 64-347], in authorizing Federal support for
vocational education, requfﬁed that States receiving assistance submit
an annual plan governing the expenditures of Federal funds. The
Yocationa] Education Act of 1963, by expanding the activities approved
for Federal suppori and the populations to be served, placed increased
importance on planning as a rational means of :allocating scarce re-
sources to satisfy the often diverse needs of a growing constituency.
The press for greater inclusiveness of those to be served and the ex-
tended latitude in the use of Federal funds was even more pronounced in
the 1968 Act. States receiving Federal support were required to submit
a five-year as well as an annual p]an;' Expectations as to content were
made more explicit. In recognition of the added reduirements and as an
incentive to promote improved planning, States were authorized to use

.Federal funds to support planning activities.



Congressional reliance on planning reached new heights in the
Education Amendments of 1976 [PL 94-482]. The primary purpose of Sup-
port for vocational education was declared to be:.

_to assist States in improving pfanning in the use

of all resources available to them for vocational

education and manpower training by involving a

wide range of agencies and individuals concerned

with education and learning within the States in

development of vocational education plans {Title

II - Vocational Education, Sec. 101).

' The role of planning shifted from the pfevibus considerations
as orincipally a means of allocating resources to a concern for planning
as a participatory:process. To promote increased involvement, the plan-
ning process was prescribed in terms of the organizations and agencies
to be represented and the procedures to be followed in the development
of five-year 'and annual plans. Public participation in the planning
prdééss was to be accomplished through membership on State and Local
advisory councils and by public hearings.

Planning for special populations is given specific attention.
States; in the preparation of their five-year plans, are to set forth
the explicit uses of Federal funds for meeting the special needs of the.
handicapped, the disédvéntaged, and those with limited English-speaking
abjlities. Policies and procedures which assure edual access to
vocational education‘for both women and men are to be described and are
to-include the incentives to be provided to encourage enrollment of the
under-represented sex in non-traditional courses. Procedures and pro-

grams'are to be set forth for assessing and serving the needs of dis-

placed homemakers, single heads of Doqsého]ds, persons working part-time

Y

10



who desire full-time work and those who seek employment in jobs

traditionally held by members of the opposite sex.




THE PROBLEM

Despite the history of legislation advecating planning and tar-
getting funds to various special populations, States currently lack a
coordinated, comprehensive approach to planning the delivery of
vocational education services to special populations. Olympus Rasearch
Corporation (1974), in a survey of handicapped progfams in 25 sample
States, found that:
Planning - the process by which program objectives,
hased on information about the world in which pro-
grams operate and on feedback from past operations,
" are established - occurred in only a handful of the
%tates surveyed. (p.41)
Tiey «esusided planning for handicapped prograﬁs as short-term and
directed «aiily &t the justification of special programs. Planning, ac-
cerding to their accéunt, “. . . consisted mainly of state program of-
ficers so1icifing profect proposals from local administrators" (op cit.,
p. 231).
Camaren (1975), in & survey to identify statewide vocational

education and service needs of handicapped youth, observed that career

“and vocational programs for handicapped students were virtually non-

existent with the exception of those serving the mentally retarded.. .. h

Based on his experience, he concluded that "State plans for serving the
handicapped are seldom plans or reflective of planning" (p.121).
Analysis of expenditure patterns indicates relatively less

State commitment to special populations in comparison to regular




progrdms. According to Office of Education statistics for FY 76 (QEI
No. I, 1978), the national average matching ratio for all programs was
- $8.48 of State and local money for $1.00 of Federal funds. However, the
match1ng ratio for the disadvantaged was $2.20 to $1.00 and $1.48 to
$1.00: for the hand1capped. This ratio reflects relatively little change
-from FY 73 when the matching ratio for disadvantaged was $2.19 to $1. 00
and $1 10 to $1.00 for the handicapped (House Report No. 94-1085,. p.14).
fStates in FY 76 spent 13 percent of State and local funds for programs
for the handicapped ahd djsadvantaged.és contrasted with 32 percent of
*Federal funds. This compared with seven percent of State and local
funds and 26 percent of Federal funds spent in 1972.

More recently, the Office for Civil Rights (OCR) found
vocational educatﬁon to discriminate against special populations and in
March of 1979 published guide]ines for eliminating that discrimination
[44 Fed. Reg. 17162-17175 ]. The guidelines cite Bureau of Occupatioﬁél
éndpAdult.Education data which'i]]ustraté gross differences in program
enrollment by sex. Furthermore, ndmérous discriminatory practices were
discovered in OCR comp]i%nce reviews condUctéd for the period 1973 to
1978. | |

iThe current status of State-level planning for the delivery of
services‘to special populations is not solely attributable to a lack of
concern 6n the part of the vocational education community. Rather, thé
state of the art in available procedures which‘can be used in planning

for the delivery of services to special popilations is severely limited.



An idealized sequence of planning activities was mandated by the 1976
Amendments for the preparation of State plans. Goals are to be
formulated based on assessed need for job skills, supplementary services
and projected enrollments. Programs; services and activities as means
for the achievement of goals are to be identified, and responsibilities
for their offering assigned to educational levels and institutions.
Financial resources necessary to impi:ment these progfams, services and
activities are to be allocated to local educational agencies or other
eligible recipients within the State.

This conceptualization of the planning proceﬁs has been
utilized by the Office of Education in structuring its review of State-
level planning as a component of the Management Evaluation Review for
Quality kMERQ). MERQ assesses the strengths and weaknesses of State
planning activities within six topical areas or components of planning:

e Policy development | .
. ® Needs assesSment

o Goal development
[ Develdpmenf of'objectives

e Identification of programs,
’ services and activities

o Allocation of resources
However, procedures which can be used to accomplish these planning

activities as ‘they relate to vocational education for special pop-

o

ulations were;ndtfreadily available. As a‘résult, States have been un-
able to complete what is considered "quality" planning for the delivery
of vocational education to spécial populations, and services to these

groups continue to suffer.



THE PURPOSE

In recognition of the lack of a comprehensive approach to
State-level planning for special populations, the U. S. Office of Educa-
tion (USOE) awarded ‘a contract to CONSERVA, Inc. to develop a system to
assist the States in planning vocational education services to meet the
needs of special populations. - This project, which was initiated in Oc-
tober of 1978, héd three major goals:

o Design and develop a comprehensive planning
system which States can use to select
strategies for planning the delivery of
vocational education services to special

populations.

e Train State personnel for the implementation
of the system.

o Provide for continued USOE assistance to
State planning efforts.

: This'final report describes how the goals of the project were
accomplished. Presented in the next chapter are the procedures used to
deYe]op and disseminate the planning system and to develop guidelines
for cbntinhed USOE technical assistance. :This.is fo]]owed by a chapter
on project results, inc]uﬂing a description of the four major products
of .the project and an evaluation of project activities. The final chap-
ter, Conc]usigps and Recommendationé, provides an analysis of the con-
tribution of the pfojéct to the state of the art in planning for special
populations and recommendations for future action at the Federal, State

and Local levels.
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PROCEDURE.S

This bhapter describes the methcdology employed in ac-
complishing project goals. Presented in the first section are the pro-
cedures used to develop the Planning System, which is the major product
of the“project. This is followed by a description of the means for dis-
seminating the System, including the preparation for and conducE of
three regional dissemination workshops. The final section presents pro-
cedures used to develop guidelines for the provision of USOE technical

assistance to the States. ‘ ‘ !
DEVELOPMENT OF THE PLANNING SYSTEM

“-The Planning System, which was named the Vocationa] E.S.P.
(Educatibn for Special Populations) 'Planning. System, was designed to
parallel the cpnceptua] model. of p]anning~described by the MERQ. The
System was origina?]y conceived as a set of phocedures fof accomplishing
each ofvthe components (policy deve]épmenf, needs”assessmgnt, etc.) of
the MERQ in planning. The procedures wouldi be accoébanieé by decision
heuristics.to assist Sggfes in selecting planning procedures most suited
to their “ndividual needs, conétraints and resources. |

This conception ofithé’E.S.P. System was shbsequently»expanded
" to provide procedures for each of the "key activities" or process items
in the MERQ. For exampie, the MERQ policy deVe]opment component con-

tains two key activities, one of which is the actual formulation of

11



policies ahd a second which is the: dissemination of policies. Since ac-
jcomp]ishing these key activities would require very different pro-
cedures, -alternative procedures which can be used’to both formulate and
disseminate policies were included in the E;§LE$“System. Other com-
pSnénES‘of the MERQ were expanded similarly. |

. Development of the System involved four major steps:

1. WIdentjfication of existing procedures
used to plan for special populations

2. Assessment of the state of the art in
planning for special populations

3. Incorporation of a]tﬂrnative’procedures
and decision heuristics into a usable
"System" :

4, Field test of the System in three
State vocational educat:sn agencies

Procedure Identification

fwo basic approaches were uSed to identify materials describing
brocedures cufrent]y used to plqn for special popu]ationé. First, per-
tinent documents were i&entified‘ through: conventional .litérature re-
views. A comprehensivevliterafure emarch was conducted of the holdings
of the North .Carolina State University library. This scarch was
augmented by searches of -the iibraries of the Center for Occupétional
Education at N. C. State University and the National Center“fof Research
in Vocational Education. The American Vocational Association and the
National Advisory bounci] for Vocationa],Eﬂucationvwere contacted to
ascertain their relevant holdings. A computer search was conducted ‘to

identify those ERIC documents pertaining to State-level planning for the

12
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delivery of vocat10ua1 eduCation to special populations. Existing
bibliographies on spec1a1 popu]at1ons and on vocational educat1on plan-
ning were also reviewed in an effort to conduct a comprehensive search
of the field of readily available published literature.

In.order to identify the 'fugitive' literature that exists in
the field but often is not formally disseminated, States were contacted
directly. Telephone contacts were made after the literature searches
had been completed so as not to inconvenience the States by requesting
materials available from other sources. Each State was asked to de-
" scribe briefly its on-going activities in special needs p]annin&gand to
send any materials considered to be descriptive of those activities;
e.g., reports, guidelines, pamphlets, bu]]etiné, forms, ‘policies and
technical memos . Phone contacts were followed up with letters to each
State Director of Vecational fducation, listing materials that had been
‘received and requesting vefification as'te currency’and EOmpleteness of

coverage.. Documents were'obtaiqed from 41 States.

Assessment .of the State of the Art

Identifiea ineteriéls were reviewed, enalyzed and incorporated
'into a‘picture»ef"the stete of‘the art in State planning for special
Populations;: Information was obtained from three basic sources: (1)
pr1nted mater1als whose t0p1ca1 coverage dealt d1rect1y ‘with p]ann1ng
for spec1a1 needs popu]at1ons, (2) pr1nted materials whose topical cov-
erage 1nc1uded or was otherw1se deemed to be re]evant to. spec1a1 needs
p]ann1n§, (3) verba] accounts of the p]ann*ng process and assoc1ated,

problems obta1ned from presentations at the 1978 American Vocational As-

13°




sociatjon convention and telephone contacts with Sfate agency personnel.
Inc]ud%d amung materials dealing directly w.th special néeds planning
were pé]icy statements, reports of completed studies, abstracts of cur-
rent p#ojects gnd requests for proposals. Instrumentation used in pTaﬂif“'
ning for special populations was frequently furnished. 1In some cases,
instruments were accompanied by procedures describing their purpose, how
they wefe used, and for whom they were designeﬂ. In other ca#es, this
information had to be inferfed as only the instruments themselves were
sent. State-produced guidelines for local planning for the delivery of
vocational educatibn_to special populations provided yet another.source
of information.‘ Bibliographies and literature reviews on planning for
special populations were Sxamined to identify references to pertinent
documents. Hisforical'overviews and summaries of re]evant.Tegislation
were reviewed to identify service delivery problems and to elucidate
planning issues per;jggg}_é9“§pecia1 needs pobuTatiohs. |

Because of ;heir relevancy - as source§ of information, ap-
proximately 30 State Plans for Vocational Education for fiscal years
1978-1982 were reviewed. Although State p]ans'are basically the pro-
duéts of the planning process, théy do contain ﬁesqkiptions of various
procedures used to plan. Tﬁis was especially t;ue for the topical area
concerning the allocation of resources. In this case, State plans
proved to be the majér source of information, in that they proVided the

only avai]éb]e documentation on funding formulas and constituent

criteria.
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A ffna? source of information consisted of verbal accox 5 77

the planning process as provided by State agency personnel. ' 2
course of the telephone contacts to obtain dgcumentation, State Y
personnel oftentimes described procedures forinhich there was no .. 1l
documentation and recounted problems encounteréd in planning for special
tpopu1at€ons. ;,N_,
As information was reviewed and ané]yzed, it was screened for
potential inclusion in a state-of-the-art report. That report con-
stituted the skeleton of thé E.S.P. System. It describes the
philosophical basis of each of the six MERQ planning components, and
currentzorocexures used to plan for special populations, provides a dis-
cussion -off ‘the state of the art for each of the MERQ components, and
evaluates: the state of “the art in terms of resu]tént services: to special
population groups or incdividuals and implications for the E.S.P. -System.

Development -of Pre]iminany System Documentation

Information iidentifﬁed during the literature review and suﬁ;fﬂ
sequent analysis of the: state of the art served as the primary basis for
the development of brocedures which SEAs can use in planning for spe-
cial populations. ’Thase‘matentals which were obtained were first c]asf
sified according to the.six:components of the MERQ and within each com-
ponent classified by key:acxivfty...At this point the available. planning
procedures -were evaluated as to ﬁheir pdtential benefit and ap-
:p]iéabjlity to the States and :were scneened accordingly. Factbrs which
TWEngfused to assess the procedures included the extent to which the pro-

cedure.met the intent of the MERQ criteria, evidence of past success of
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fhe procédure in planning for special populations and adaptability of
the procedure 1o various special populations and dffﬁsring State needs,
constraints and resources.

Itcwas discovered during the assessment of the. state of the art
that procedurés for planning for special populations are not available
fpr‘many of the MERQ key:acfivities. In these instances one of two
a]féfnatives was taken. wheré generic planning procedures were avail-
able, thase were adapted to planning for special populations to the ex-
tent that this was feasible.  In those iﬁstances wh;re no procedures
were dbcumented, discussions with State personhel and inferences made
from five-year State plans were the foundation for developing tailor-
hade procedures. This latter approach was particularly necessary for
the policy -development and resource- allocation components of the MERQ.
At least two procedures were selected/developed for each key activity of
the MERQ. A

Written descriptions were prepared for each of the procedures
to be included in the Sysfem. The procedural descriptions consisted of
five parts:

@ Overview

e ~Key Considerations

o Implementation Steps

o Sample Modifications

'@ References for Additional Inférmation
The overview provides a brief description of the procedure, a section

which is wuseful in making an initial comparison of alternative
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procedures; Key considerations are those factors--cost, time, staff re-
quiremenfs, etc.~-that an agency should consider prior to selecting and
“implemeriting an a]tefnative procedure. These are part of the access
component of the System, and their development is discussed in more
detail below. Described within the implementation steps are the actual—
steps to follow in implementing a procedure. .Sufficient information is
provfded within the description or through references to easily ob-
tainable documents to enabie the user to complete the planning pro-
cedures. Finally, modifications that have been made to the procedures

':are des;ribed, where applicable, and references to relevant documenta-
tion are provided.

The final step in the deVe]opment'of the draft P]anning.System
was the meshing of decision heuristics with the alternative -plamning
procedures. Essentially, the heuristics. were developed as an access
syétem, i.e., a. means for selecting zan appropriaté procedure for
imp1ementation. |

The accesslsystem was developed as two parts--one to be used to
select from among key activities and :a second. to select from .smong
a]féfnative procedureé.presented for -accomplishing the key activiities.
'Thé first part of the access‘system hadzas:a logical foundation the MERQ
p]anning'instrumentation. Each of the six components of the MERQ con-

S sist of a seriés'lofv,criterié representing quality aépects of S;ate:

_level p]anning.~‘By adapting these criteria to target in more directly

.........

on planning for special populations, an instrument for measuring a

State's strengths and weaknesses in various areas of planning for

17
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sﬁecial populations was developed. A three-point rating scale--
consisting of the values, 0= does not describe the existing situation,
1= partially describes the existing situation, and 2= accurately de-
scribes the existing situation--was developed for use with the revised
criteria as part of a se]f assessment process. Based on the‘results of
this process, States would be able to identify those key activities in
greatest need of strengthenfng (those rated with "0" or "1").

The second component of @hewaEcesé system that was developed
was a method for sé]ecting an a]térnaiive procedure for éécomp]ishing a
key activity which has been“dgtermined to be weak. Two subcomponents

were developed to serve this function. First, key considerations were

identified for each procedure. These considerations are factors which a

State agency must take into account prior to selecting a procedure. The

key ‘consideraticns addressed within each procedure are cost, staff,

time, equipment and facility requirements, participants, applications
and side effects. By reviewing theée considerations a State can evalu-
ate the strengths and limitations of alternatives in light of its par-
ticular needs; resources and constraints and come to a decision as to
which of the alternatives to implement. Second, the overviews were de-

veloped to provide a framework through which to review the key con-

—_—

siderations.

Preliminary dotumentation of the Planning System consisted of
seven volumes. #ix of these contained descriptions of alternative
procedures, one for each of the six MERQ components. The séventh volume

containad the self-assessment guide and procedures for conducting a self
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assessment. These seven volumes were then field tested as is described
in the following section of this report.

Field Test of the E.S.P. System

In order to test the effectiveness of the Planning System in
the field, pllot tests were conducted in three State vocational
education agencies: South Carolina, Pennsy]vaniﬁk"gnd~Texas. These
States were chosen as field test sites because they adequately met the
following criteria:

o a State must be selected that is representative
- of those with large urban populations;

¢ a State must be selected that is representative
of those whose populations are predominantly
rural;

e a State must bhe selected in which there is a -
large group of individuals of 11m1ted English-
speaking ab111ty, , .

e a3:State must be selected with a large minority
population 1ocated primarily in urban centers;

¢ a State must be se1ected in which the m1nor1ty

population is large, but is widely dispersed

throughout the urban and rural areas of the

State.
Furthermore, the States represented a diversity of vocational education
enrollments and expenaitures for both regular and special programs, a
diversity -in number and type of vocational programs offered, variation
in the number of teachers by program type, wide differences in the ratio

of Federal to‘ State/Local support and representation from different

'geographic areas. . . .
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The field test was designed to identify any limitations in the
structure and/or content of the System which should be modified prior to
its finalization. Accordingly, the field test had three objectives:

¢ To ascertain the effectiveness of the self-

assessment procedures as a means for SEA
personnel to use to (a) identify their plan-
ning activities in need of improvement and
(b) access those alternative procedures which
are appropriate-in light of SEA needs.

® To determine if the procedural Overviews and

Key Considerations provide adequate informa-
tion for SEAs to select procedures for review
from among the alternatives included in the
System. '

e To determine if the content and level of speci-

ficity contained within each of the alternative
‘planning procedures are adequate for SEAs to
make an. informed decision whether or not to
pursue implementation of the alternative being
reviewed. '

In order to achieve these objectives, project Ltaff visited
each of the fie]d-tesp SEAs on two occasions. On the i rst visit, SEA
staff were oriented to the plan for the field test, the structure of the
Planning System and the specific activities they would be performing in
conjunction  with the field test. Specifically, participants were
instructed in how to conduct a self assessment, how to identify
appropriate procedures for strengthening identified weaknesses -and how
to compare alternatives by reviewing Overviews and Key Considerations.
Finally, participants were asked to review the procedures within four of
the six volumes of the Systém.- The volumes were assigned so that each

would be reviewed by two States:




State Volumes

Pennsylvania - 1,2,3,4
South Carolina 1, 4, 5, 6
Texas . : : 2, 3, 5, 6

By- their own volition, however, each of the States consented to review
&11 six volumes.
During the SEA's reviews of the various volumes of the Pianning

System, they were asked to pay particular attention to the following

_considerations:

o Organization and format of the 1nformat1on
contained in Volumes I-VI.

9 Breadth and number of alternatives provided
within each volume.

@ Feasibility of 1mp1ement1ng the a1ternat1ves
~as described.

o Applicability to a variety of'special
-populations.

° Suff1c1ency of 1nformatlon to enab]e the o
SEA to make an informed decision concerning
‘its interest in further pursuing implemen-
tat1on of the a]ternat:ves.

SEAs were a]]owed two weeks to coﬁp]ete field test activities.

At that time a second visit was made to each of the agencies. The

purpose of the sec nd meeting was to elicit information concerning any

d1ff1cu1t1es eﬂcountered in us1ng the System, possible 1mprovements in

System structure and content ~and topics which shou]d be addressed

.during the regicnal dissemination workshops. Spec1f1c quest1ons used to‘
guide the second session are presented in Appendix A. Comments wh1ch N

: resulted from the fier:testjare also included in Appendix A. This

synthesis of field test resu]ts served as a means for discussing among
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project staff proposed changes to the Planning System. Those
suggestions which were incorporated into the System are preceded by a
check [V]. |

In addition to the field test activities, the preliminary Sys-
. tem was reviewed by Mr. Allan Holmes, a member of the p]anniﬁékstaff of
the California State Education Agency. A concurrent review was per-
formed by representatives of USOE. Comments resu]ting'from those re-
views were synthesized with the results of the field test in making

final modifications to the Planning System.
DISSEMINATION OF THE PLANNING SYSTEM

The E.S:P. Planning System was disseminated to SVEA personnel
primarily through a series of‘three regional dissemination workshops.
The planning and conduct of the workshops are discussed in the following

sections.

Workshop Planning

Procedures used to select the workshop sites, identify and
.notify participants and develop materials are presented here.

Site Selection and Facility Reservation

RFP #78-52 called for three regional dissemination workshops.
The following sites were proposed for these workshops: Atlanta,
Georgia; Philadelphié, Pennsylvania; and Denver, Co]drado. A major
factdr influencing site selection was geographic location. Since the
project budget was to be used to cover the expensés of three bar-
ticipants from each State, geographic distribution of sites would mini-

mize projett expenditures. Furthermore, close proximity to a workshop




site would make the workshops more accessible to other individuals whose
expenses would not be paid wifq project fgnds. Additional criteria
which were used to select the locations, and which resulted in the three
urban sites, were:

8 close proximity to a major airport;

® a wideichoice of adequate, barrier-

free hote]s with appropriate meeting
fac111t1es, and
& a broad se]ectlon of restaurant
cuisine and prices.
*
The cities of Denver, Atlanta.and Philadelphia best met all of the above
criteria.

Within each of the citfes, hotel arrangements were made to ac-
commodate both sleeping and meeting room requirements. Primary selec-
‘tion criteria included cost, location, barrier-free facilities, size,
availability at desired times, and overall adequacy of the hotel
facilities. This information was obtained from hotel personnel, tour
books, travel agencies, Vocational Rehabilitation Offices, and Regional
Offices of USOE. Based on the degreé to which the investigated hotels
met desired criteria the following facilities were selected:

Colony Square Hotel

Peachtree and 14th Street
Atlanta, GA 30361

The Hilton Hotel of Philadelphia
Civic Center Blvd. at 34th Street
Philadelphia, PA 19104

The P]aza'Cosmopolitan Hotel

1780 Broadway
Denver, CO 80202
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Participant Identification and Notification

The project called for the reimbursement of workshop travel-
related expenses for three representatives from each State (hereaftgr
referred to as paid participants). To identify the paid participants,
contacts were made with all State Directors of Vocational Education.
They each were requested to recommend threéﬁﬁarticipants, representing
those specialties most likely to beneji;Afromfthe workshops (e.g., plan-
ners, persons responsible for coordinating services to various special
populations), and an alternate- for each of the participants. A sample
of materials sent to the State Directors is presented in Appendix B.

Those persons recommended byvthe State Directors were invited

as paid participants to the appropriate regional diséemination workshop.

‘The invitation included a letter describing the project, the purposes of
the Workshops and reimbursement particulars sueh as tréve] and per diem
rates and deposits and receipts required. A preregistration form, de-
scribing the workshop dates, site, accommodations, pregistration fee,
and cancellation procedures was also enclosed. A tear-off response
form, which was completed by participants and returned to CONSERVA, re-
quested the following:

e name

o title

® eddress

® accommodafions desired

o special accommodations reduired

e person sharing room with

® arrivé] and departure dates, hours

24
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e room deposit and preregistration fee
For those participants who indicated they would be unable to attend or

did not respond by a set preregistration deadline, the recommended

alternate was invited as a paid participant. Each alternate received a

letter invitation and preregistration form. For those States where less
than thfee participants or alternates responded, follow-up telephone
calls were made to attempt to secure full representation.

Other individuals who it was expe;ted would have an fnterest in
the workshops were also invited; however, their expenses were not re-
imbursed. Announcements and preregistration forms were sent to the fol-
lowing State offices: '

Ao Vocational Rehabilitation

e Special Education

@ State Advisory Council on
Yocational Education

e Developmental Disabilities
Council

Sample copies of the materials used to invite paid and non-paid par-

' ticipants to the Atlanta workshep are presented in Appendix C.

A final 1ist of participants wWas derived from the responses of
paid and non-paid participants. A copg'af this 1ist, along with arrival
and departure dates, was sent to the hotels to guarantee sleeping ac-
commodations and finalize meeting room arrangements. Also, workshop
activities were designed‘around the types and numbers of individuals

indicating that they would be in attendance.
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Preregistered participants were provided with a workshop
information packet prior to their arrival at the workshop sites.
Included were more detailed information on accommodations, registration
format and a summary of workshop activities (See Appendix D). Paid par-
ticipants received, iﬁ addition to the above, a reimbursement form and a

descriptioh of expenses which could be claimed.

Materials Development

The final component of workshop planning eritailed the de-
velopment of materials. For these workshops two types of mate;ials were
developed--logistical support materials and | session  supportive
materials. In addition to the information mailed to participants, they
were provided . upon arriya] a workshop packet containing the following
logistical information:

o Workshop objectives and agenda

o List of participants

e Small group assignments

e Restaurant and city information
Packets also contained a corporate biography, tablet and pen.

An expandéd agenda or program book was developed as a logisti- -
cal guide for project staff. The program book assisted in the smooth

operation of the workshop by providing for coordination among those
workshop functions'ahd needs. For each session, the book provided the
following information:'

® Session title
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@ Date

¢ Time

e Meeting room and set up

e Number of participants

: Speaker/Leader

o Objective of session

e Description of activities

e Equipment requirements

o Materials required

Session supportive materials included a sound filmstrip and
handddﬁsﬁpfbvided to participants. The filmstrip was produced by a sub-
contractor, Bii?y E. Barnes of Chapel Hill, North Carolina. Its de-
velopment involved input from CONSERVA staff and a review by USOE prior
to 'fina]ization. The final product wag shown at the workéheps, and
prints of the filmstrip and cassette tape were made for distribution
(one each) to State vocational education agencies.

Four handouts were also prepared for use by workshop par-
tié?pants. Three of these were instructional in nature, designed to
guide participants' through worksnop activities. The fourth was a
workshop evaluation form. These handouts are presented in Appendix E,
and their functions are discussed in further detail in the next section

describing the conduct of the workshops.

. Workshop Conduct

The three major objectives of the dissemination workshops were
to: S
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1. Provide participants with an understanding
of the content, structure and use of the
Yocational E.S.P. Planning System.
2. Provide participants with experience in
using the Vocational E.S.P. Planning
System.
. 3. Provide for implementation of the
' Vocational E.S.P. System by workshop
participants upon return to the1r
States.
The activities designed to achieve these objectives and their associated
products are portrayed in Figure Ll. It is these objectives and

activities that the 2 1/2 days of workshop sessions were des1gned

Sy

around. (See the sample Ph11ade1ph1a workshop agenda presented as
Figure 2.)

The morning of the. first day functioned as a get acquainted
session as well as an orientation to activities planned for the re-
maihder of the workshop. After registration, the Project Director open-
ed the workshop with brief introductory remarks. A representative from
the State in which the workshop was held then had an opportunfty to make
some welcoming comments. Ms. Carol Gibson, Director of Edecation for
the National Urban- League and Chairperson of the National Advisory
Council on VYocational Education concluded the Opening Session with a
prazsentation setting the stage for a workshop on planning for special
populations. After a short break, workshop participants introduced
themseives and the project director gave an overviewr of workshop
activities. The final preliminary activity was a presentation of the

sound filmstrip introducing the Vocational E.S.P. Planning System.
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I.

II.

III.

| Activities

FIGURE 1

WORKSHOP OBJECTIVES

To provide participants with an understanding of the content,
structure and use of the Vocational E.S.P. Planning System.

Activities

System orientation and
instruction

-~

Products

Knowledgeable participants

To provide participants with experience in using the Vocational E.S.P.
Planning System.

Activities

]l

Assessment of current
State planning practices

Products

Perceptions of the current
status of State planning

2. Establishment of State 2. Ratings on Self Assessment
consznsus on Self Assessment Guide

3. Identification of priority 3. Priority areas in need of
areas for improvement improvement

4. Identification of approp}iate 4, Potential alternative planning

: E.S.P. planning procedure for procedure(s)
priority area :

5. Identification of barriers to 5. List of barriers
implementation : '

6. Group generation of strategies 6. List of strategies

to overcome identified barriers

To provide for implementation of the Vocational E.S.P. System by workshop
participants upon return to their States.

Products

Strategies for creating an
awareness of the E.S.P. System

1. Identification of Imp]ementat1on 1.
Strategies

2. Strategieslfor Stihulating
an interest in the E.S.P.
System

3. Strategies for facilitating
System implementation

_4.} Short«terﬁﬁactionvp]an



FIGURE 2

PLANNING VOCATIONAL EDUCATION FOR SPECIAL POPULATIONS
WORKSHOP AGENDA

Ménday, Januany 21

8:30 - 9:30 a.m. " Registration Salon D

9:30 - 11:00 a.m. Opening Session Salon C 8:0
Opening Remarks Donald W. Drewes,

Project Director
Welcome to Pennsylvania Paul Schalles,
. Assistant State Director
for Pennsylvania

"Targeting the Resources of Carol Gihson,

Vocational Education to the Director of Education,
. . Qccupational Needs of Special National Urban League
Populations" LT '
11:00 - 11:15 a.m, Coffee Break
11:15 - 11:30 a.m, ~ Introduction of Workshop Salon C &0
: Participants -
11:30 - 12:00 Noon Planning for Special Populations:
: An Overview Salon C 6§ 0 '
Purpose and Qverview of Donald W. Drewes
Workshop Activities
"Vocational E.S.P. Planning Sound=Filmstrip
System? Eresentation -
12:00 = 1:15 p.m. ' Luncheon Break
. 1:15 - 2:15 p.m. Orientation to the Planning -Sma1l- Group Assignments: -
: ' "System and Instruction in Its Use Franklin, Jefferson,
Temple, Wharton
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Monday, January 21 (Continued)

2:15 - 4:00 p.m.

4:00 - 4:15 p.m.

5:00 - 7:00 p.m.

Tuesday, January 22

9:00-- 11:00 a.m.

11:00 - 12:00 Noor

12:00 - 1:15 p.m.

1:15 - 2:45 p.m.

245 - 3:00 p.m.
' 3:00 - 4:30 p.m.
4230 -

4:45 p.m.

9:30 - 11:00 a.m,

11:00 - 12:00 Noon

wgdnu day, January 23

Completion of the Self-Assessment
Guide

Preview of Second Day's Activities

Attitude Adjustment (Cash Bar)

E.S.P. System Utilization:-
A Simulation Exercise

Identification of Strategies for

Overcoming Barriers to Implementing

E.S.P. Planning Procedures
Luntheon Break

Identification of Strategies
{continued)

- Coffee Break

Development of Planning Systaﬂ
Implementation Strategies

Preview of Third Day's Activities

Development of State Action Plans

Workshop Evaluation and
‘ Adjournment
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Small Group Assignments
Salon C & D

Penngield's Extension

Small Group Assignmenés

Smali Group Assignments

- Smali Group Assignments

Small Group Assignments

Salon C § D

-

Salon C 6 D

Salon C 6D




The remainder of the workshop consisted of work sessions which
were dirgctly related to the three objectives. After a brief ori-
entation to the E.S.P. System, participants individually completed a
self assessment of State planning for special populations using the
self-assessment guide. §tates then met as small groups, came to a con-
sensus as to strengths and weaknesses in various areas of planning, and
assigned group ratings to each of the items on the guide, thus com-
pleting the first day's work activities.

The second day continued with simulation of use of the Planning
System. Participants first identified and reviewed a]fernétive pro-
cedures for strengthening their weakest planning area (see Handout pre-
sented in Appendix E.l). Led by project staff within 3-4 small groups,
participants. then assisted each other in the identification of
strategies for overcoming barriers to implementing E.S.P. planning pro-
cedures. Strategies were identified using one of two techniques pre-
§ented in the £.S.P. System: brainstorming or nominal group technique. .
Th}s>§imu1ation addressed the second workshop objective.

The final session of the second day involved the generation of
. strategies to implement the E.S.P. System (see Handout in Appendix E.2).
ég;ategies so identified were synthesized and returned to participants
on the morning of the third day. The strategies generated by par-
ticipants at the Philadelphia and Denver workshops are presented in Ap-
pendix E.3. On the final morning participants reviewed the various
strategies and developed a Sfate action plan (see Handout, Appendix
E.4). Finally, they completed a Workshop Eva]uation, which is presented

in Appendix E.5, and the workshop was adjourned.
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The activities described above represent the basic approach
used -to conduct the workshops; however differences among the three oc-
curred. Each evening project staff met and evaluated the progress of
the workshops. Adaptations in the planned agénda were made at this
time %o better tailor the work sessioﬁs to specific participant needs.
Also, changes were made in the program after the Atlanta workshop, based
on an analysis of responses' to the evaluation queétionnaire. Major
changes were the orientation of participants to the System in a small
rather than large group session, and the addition of the sharing of
implementation strategies. /'.er the Philadelphia workshop, it was de-
cided to break into three ratker than four small group sessions. The
fourth room then served as a discussion area, where participanﬁs could
gain more content-related assistance after early completion 6f variods
segments of the simulation exercise. This allowed individuals in dif- '

ferent States to work more easily at.their own speeds.
FOLLOW-UP EVALUATION

A follow-up evaluation was conducted to obtain information on
the extent to waich workshop participants had implemented the Pianning
System in each of their respective States. Six weeks after the first
workshop the follow-up was initiated. At that time it was discovered
that insufficient time had passed to allow for éignificant progress in
implementing the Pianning System. Thus, with permission of “the con-
tracting officer to exténd‘the project, the fo]]oﬁ-up';vaTuation was

postponed for two months.
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After allowing the additional time for implementation, the
follow-up was reinitiated. An attempt was made to contact at lcast one
participant from each of the States represented at the workshopé. They
were asked what actions they had taken to promote'the use of the Plan-
ning éystem since the workshop. Also, actual and anticipated problems
in using the System were identified, and suggestions for changes to the
System and possible areas fnr further technical assistance were
elicited. A separate evaluation report produced as part of the project

describes follow-up procedures and results in more detail.
GUIDELINES FOR TECHNICAL ASSISTANCE

As part of'an effort to carry the results of the project into
the future, guidelines for the provision of further technical assistance
to the States were prepared. The guidelines were based on prcblems that
States are experiencing in planning for special populations. These
problems were identified in the course of four project actiyities:. ini-
tial phone contacts with State personné], field test of the Planning
System, evaluation of the dissemination workshops and follow-up evalua-
tion of System implementation. These problems were analyzed, and those
most common were iso]ated.. Guidelines which the U. S. Office of Educa-
tion can follow in providing technical assistance in response to these

problems were then developed and incorporated into a separate project

report.




DEVELOPMENT OF FINAL SUPPORTIVE MATERIALS

Additional System supportive materials were developed in re-
sponse to the needs of State agency personnel. These needs were iden-
tified at the dissemination workshops and during an analysis of workshop
eva1dation responses. Based on this information, an addendum to the
E.S.P. System was prepared .andA mailed to each of the workshop par-
ticipants. The addendum consists of the following components:

° Capsu1é of the E.S.P; System |

- Qverviaw
- Topical Outline
- Flow Charts of System Components and Elements

® Using the System

e Glossary of Terms




RESULTS

The results of the project can best be described in terms of
the products which fesulted from project activities and the impact of
those products; partiéular]y the E.S.P. Planning System, in the field.
Presented in the next settion is a description of the major projectzg;b-
ducts. This is followed by an evaluation of the dissemination workshops

and the implementation of the E.S.P. System.
MAJOR PRODUCTS

This project resulted ~in three major products for use by
individuals involved in planning vocational education for special pop-
ulations: a two-volume State of the Art Report, the Vocational E.S.P.
containing guidelines for USOE technical assistance to the States was

produced. Descriptions of these products follow.

State of fhe’Art~Report ‘ | A

| The state bf the art in planning vocational education for. spe-
cial populations is presented in two volumes. Volume I assesses the
current staﬁe.of the art by pfoviding a cbmparativé analysis of pro-
cedures which exemplify Stéte level planning for spetial populations and
a discussion of the implitations of current practices. Information

which was obtained from an extensive literature search is reported with-

in the six combonents ~f the Management Evaluation Review for Quality
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in P]annfng--po]icy development, needs assessment, goal development,
development of objectives, identification of programs, services and
activities, ané resource allocation--with the exception that procedures
used to formulate goa1s and objectives are presented together. Each of
these chapters begihs with a brief discussion of the meaning and
implications of that planning component for special needs populations.
This is followed by a description of the proﬁedures and practices con-
sidered to exemplify the current state of the art for that component.
" Each chapter cont]udes with a review and discussion of the éomparative
strengths, limitations and problems encountered in using various generic
procedures. Also contained within the report are introductory chapters
tracing the evolution of planning and concern for special poﬁu]apions
and a description of ﬁhe methodology used to identify and review
materials. A final chapter presents conclusions and an integrative
summary. | |
Volume II of ’the State of the Art Report is an annotated .

bib]iogfaphy of 6verv200vdochments pértaining to p]annfng for special
| pdpﬂ]htfons. :Biﬁlibgfaphita]';entfies are arranged a]phabéfica]]y by
author within each of ‘seven sections: | |

. ,P];nniﬁg"Appan¢hes

II. Pb}iéy[dgyéjbpmeht
III. - Needs Assessment

IV, .Fdfmﬁlatidnzbquoals and Obsectives

Ve ';déhtifjcétion of Programs, Services and Activit%es
V. Allocation of Funds

VII. Related Documents -
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Sections II-VI contain citations of documents directly related
to one or more of the components of the instrumentation used in the BOAE
Management Evaluation Review for Quality (MERQ) of State-level planning.
Entries in Sections T and VII are of documents which could not be clas-
sified within the framework of the MERQ. Those in Section I relate to

general planning approaches or models which could apply to special pop-

7 ulations. Section VII contains selected documents which provide back-

ground information considered useful in planning for special pop-

ulations. Each citation is supplemented with the number of pages con-
tained in theldOCUment, an ERIC access number if applicable, and an
abétract describing the ;ontent of the document.

Immediate1y fo11owing Section VII is an Index of Titles. The
index contains an alphabetical listing of titles of all the entries and
the page numbers where each of the annotations is presented. The Index
of Titles serves as a useful overview of the contents of the

bibliography and faci]itateﬁ access to individual documents.

Vocational E.S.P. Planning System

‘The-E.S.P. P]anning System consists of alternative procedures
which State vocational education agencies can use to b]an for special
populations and decision heufistics for selecting a planning procedure
most. suited to a State's needs, resources and- constraints.  Struc-
tura]]y, the System is organized into eight chapters. The first chapter

is an introductior to the System, tracing the evolution of planning and

special populations as national concerns. A rationale for planning for
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special populations is provided, as well as an introduction to the
Management Evaluation Review for Quality in State planning and the re-
lationship of the MERQ to the System.

The second chapter of the E.S.P. System is the access com-
ponent. It contains the self-assessment guide and instructions for its
use. By.completing the self-assessment process, the user is able to
identify those aspects of the planning process which require strengthen-
ing and is directed to appropriate planning procedures.

The. alternate planning procedures are presented in Chapters
Three throogh Eight of the E.S.P. System, one chapter addressing each of
the six MERQ p1anning components:

® Pclicy development

© Needs assessment

¢ Goal develupment

e Development of objectives

o Identification of programs,
services and activities

® Resources allocation
Each chapter is structured accord1ng to a standard format and contains
the fo]]ow1ng |
e A f]ow U art dep1ct1ng the impactors and end
‘products of. the component as well as its
‘relationship-to other: components of the
p]ann1ng process.

@ An 1ntroduct1on describing the compOﬂents of
- the chapter. :

e One to four sect1ons; which correspond to the
‘MERQ key act1vit1es involved in the planning

‘component, ‘composed of. alternative procedures
~ for accomp11sh1ng each key activ1ty.
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The sections and procedures within each chapter also follow a
standard format. Each section contains an introduction to the pro-
cedures presented and a table of ébntents for that section. Within the
various sections, each alternative procedure description is composed of
the following elements:

e A PERT (Pfogram Evaluation Review Technique)

Chart which illustrates the time and sequence
of activities involved in the procedure.

¢ An Overview presenting a short description of

the procedure.

o Key Considerations to be taken into account
in deciding whether to implement a procedure.
This element reviews costs, staff, time,

M equipment and facility requirements of the
procedure and describes participant charac-
teristics, applications of the procedure
and positive and negative side effects.

¢ Implementation Steps, which presents a step-
by-step delineation of how to implement the
procedure. '

e For Additional Information, providing (where
available) further sources of reference for
the procedure. : .

@ Sample Modifications, which are provided in
those cases where a procedure can be easily
adapted to suit different purposes.

A total of 39 alternative procedures, addressing the 16 key activities
of the MERQ, compose the System. Figure 3, which is a topical outline
of the E.S.P. System, illustrates the variety and range of alternatives

offered by the System.
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FIGURE 3
VOCATIONAL E.S.P. PLANNING SYSTEM

TOPICAL OUTLINE

Chapter One: Introduction

¢ Background and rationale for pianning
for special populations

® MERQ in planning as an organizing
framework

Chapter Two: Self-Assessment Procedures

® Description of a self-assessment process
@ How to locate and select plannlng procedures
® The self-assessment guide

Chapter Three: Policy Development

Sectlon 1: Policy Formulation

® Centralized Policy Formulation

e Decentralized Policy Formulation

® Mixed Central-Decentralized Policy
Formulation .

Section 2: Dissemination of Policies

® Targeted Dissemination
® ' Gerieral Dissemination

Chapter Four: Needs Assessment
Section 1l: Surveys of Out-of-School Populations' Needs

e General Populatlon sSurvey
K] Targeted Survey of Special Populations

Section 2: Surveys of Current Students' Needs

° ASSessﬁentﬁdfTCurrent‘Students'1Needs
e Survey of School Personnel

Section 3: Assessing Needs Through Analysis of Existing Data

® Ideﬁtifying‘SpeCialfPopuIations Using Existing
Data

® Analyzing the Prevalence and Characteristics of
Spec1a1 Populations Using Existing Data
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FIGURE 3 (CONT'D)

Chapter Five; Goal Development

Section 1l: Formulation of Goals

e Delphi Technigue
® Structured Group Process
¢ In-House Brainstorming

Section‘Z:'=Réview*of‘Preliminary'Goals

'@ Interactive Review Process
@ Non-Interactive Review Process
Section 3: Prioritization of Goals
® Edwards’ Multl-Attrlbute Utilities Method
- Wélghted Means Prioritization

Section 4:”‘Dlssem1natlon of Goals

® Mini-Plan

. ® . Flyer.
@ Dissemination Through Scheduled Agency
Activities

Chapter Six: Development of Objectives

e Section 1l: Formulation of Objectives

‘@ Delphi Technique A : '
@ Structured Group Process :
° In-House ‘Brainstorming

Section 2:. Review of Preliminary Objectives

'@ Interactive Review Process
® Non-Interactive Review Process

Section 3: . Dissemination of Objectives

@ Mini-Plan

® Flyer
"® Dissemination Through Scheduled Agency
Activities

Chapter Seven: Identification of Programs, Services and
Activities , :
Section 1l: Identification of Activities

e Survey Technlques

® Delphi Technigue

e Literature Search

e Nominal Group Technigue

42




FIGURE 3 (CONT'D)

Chapter Eight: Resource Allocation

Section 1l: Review of Local Applications for Funding

© Application Review under the Project Mode
e Application Review under the Programmatic Mode

Section 2: Prioritization of Local Applications

® Subjective Prioritization
® Objective Prioritization

-Section 3: Distribution of Federal Funds

® Fund Distribution under the Project Mode
e Fund Distribution under the Programmatic Mode
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Yocational E.S.P. Sound Filmstrip

- "~ The E.S.P. audiovisual, which was developed for use at the dis-
semination ‘workshops and distribution to the States, is a sound(
filmstrip of 10 minutes and 23 seconds duration. 1he package consists
of a cassette tape, 6ne'side for synchronization with automatic advance,

.the back side for audible pulses, and a filmstrip synchronized with the
tape. The sound_fi]hstrip creates an advocacy for planning for spéETEﬂ
‘populations through an overview of relevant Federal vocational education
1egis]étion, a description of the types of ahd numbers represented by
" the ‘varioué speéfaT {ﬁdhulations and a preséntétiqn of three case
studies: a mofher-_seeking to enter the 1ab§r force, a young dis-
~ advantaged woman, and a physically handicapped male stddent. Once the
problem is defined, the viewer is'fntroduced to the E.S.P. System as a
rational, flexible approach to planning for Specia] populations. The
MERQ, as a model for the S&étem, is described, and the structure of the
~ System, inc]uding definitions of its components, alternative procedures
and thé sel f-assessment process, is presented. The audiovisual con-
cludes with a call to action, challenging States to improye»thei? plan-

ning for and resultant services to special populaticns.

Guidelines for USOE Technical Assistance

This report contains recommendations for further action on the
part of the U. S. Office of Education for providing technical assistance
__to the States in planning for special populations. The Guidelines ad-

dress six general problem areas which are common to the States:
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9 Limited money and time to address planning functions

¢ Difficulties in coordinating planning activities with local
education agencies

¢ - Interpreting Federal legislation
¢ Coordinating planning with other agencies
¢ Obtaining administrative support and commitment

@ Intergrating the E.S.P. System into the ongoing p]ahning
process.

Modes and methods of assistance are provided,
EVALUATION

A separate evaluation report preﬁared as part of the project
describes the results of the workshop and follow-up evaluations. A

brief synopsis of those results is presented here.

Workshop Eva]uation
‘Reactions to the workshops bf the participants were veried and
in some instanées contradictony;. Many participants were of the opinion
thatkthé_workshops couid have been shorter, yet_some enjoyed the amount
offtjme,they Were’given to-work.together. Participants also differed in
their‘impfessidn§ of the seSsion actiVities and which types' of activi-
ties were ofvhdst benefit to them.
| It was detefmined. that participants' satisfaction with the
workshops was..highly re]ated to their expectations. For those par-

tiéipants whose expectations were consistent with workshop objectives,

the workshop provided them with information they hoped to gain. Those
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participants who hoped to learn more specific information regarding

service strategies were less satisfied with workshop activities. On the
R p

whole, the Atlanta and Denver workshops were the most successful in

terms of providing participants whai they wanted.

i

Evaluation of the E.S.P. System

The utility of the E.S.P. ?1anning System was assessed through
an analysis of theiinitia1 impressi%ns of wdrkshop particibants and the
'eitenﬁ to which the Sysﬁem(was}imp]%@gﬂﬁgqmiqrthe.fie]d.

Comments of - barticibants at the workshops pertaining to the
Systen weré ovefWhe]miﬁgly positive. The E.S.P. System was called a

"useful tool for:anyohé/ﬁﬁvolved in planning," a "concrete system to use
in ﬁfanning'.'. . was needed very définite]y." Recommendations for
changes fd the System were few and minor. Major criticisms of the Sys- .
tem claimed that the techniques provided were not specific enough to as-
sist the. user to day-to-day p]dnniﬁg. However, since the System was de-
signed»to be applicable to planning for any special population and us-
able by all of the States, this criticish was not Qe]]-founded. It dis
just this flexibility which will allow for variety in user applications
and continued use into the future.

In terms of implementation of the Planning System, it has been
used for diverse functions both within and outside the State vocational
education agencies. The System has been shared with a variety of types

of individuals. It has.been used in such functions as revising the

State Plan, as a tool for working cooperatively with other State-level-
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agéncies and as a means for assessing planning strengths and weaknesses.
A summary of the actions taken by the sample of workshop participants

"contacted in the follow-up is presented in Appendix G. \

N
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CONCLUSIONS AND RECOMMENDATiONS

It was the purpose of this project to provide assistance to the
States in planning for special populations through the attainment of
three major objectives:
1. Design and develop a comprehensive planning system
which States can use to select strategies for plan-

ning. for the delivery of -vocational education
services to special populations.

s

2. Train State_peréonne] for the implementation of the
R system in each of the fifty States.

3. Provide for continued USDE assistance to State plan-
ning efforts, thereby enhanciny the Federal leader-
ship role in the Federal-State-Local educational
partnership.
To accomplish these objectives CONSERVA produced the Vocational E.S.P.
Planning System and various support materiels, conducted three regional
dissemination yorkshops for representativeé of State vocational educa-
tion agéncies, and developed guidelines for use of the USOE in providing
further technical assistance to the States. ‘
| Pervasive throughout these activities was a recognition that
planning for special popﬁ]étions cannot be treated simply as an ex-
tension to an existing planning process. On the contrary, it represents
a new challenge with a different set of requjtemen;s and a multiplicity
of new participants. |
For instance, new policies must be developed, representing the

interests and concerns of a variety of identified and anticibated con-

sumers. In considering these interésté, policies must address the
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role of vocational education relative to other agencies in providing
services. Without the direction provided by sound policies targetted to
special populations, local efforts will lack coordination and can pro-
vide for inequities in services across districts and across groups.

Needs assessment 1likewise requires a new component when
considering special populations. Traditiona]]y, vocational education
needs assessments have consisted of measuring discrepancies between
employment opportunities/student interest and program offerings. These
discrepancies then represented the "needs" for vocational programs.
When assessing the needs of special populations, the planner hust go
beyond this. It is also necessary to identify the support services and
program modifications, such as tutoring, day care services,vor building
mbdifications, which will enable various special population groups to
succeed.

fhe development of state-wide goals ‘and objectives for the de-
livery of‘*vocationéi 'education to special populations requires a
coordinated effort on the part of all those with responsibi1ity for
serving specia] popu]ations; Service' prcviders all have. the same
genera] mission with regard to the success of the student. Thus, goaTS
of d1fferent agencies should not be contrad1cton/ or in compet1t1ony
Comprehensive*servfce de]iveny begins with coordinated p]anning, par-
t1cu1ar1y in the . deve]opment of consistent goals and. obJect1ves by the

agenc1es and groups serving or representing spec1a1 popu]at1ons. The

goal deve]opment process must also solicit LEA 1nvo1vement in order to .

strengthen 1oca1 support of the’ des1gnated goals and enhance their com-’,~.' E




mitment to achieving the objectives. Finally, the goals need to ad-
dress different 1legislation governing available resources and ap-
propriate population definitions. This again requires coordination and
cooperation.

In identifying programs, services and activities to achieve the
State's objectives with regard to special populations, it is necessary
to identify new services which are not traditional to vocational educa-
tion. Again, there is a need for cooperation in planning, to take
~advantage of the experience of those who have provided the services in
the past and to coordinate services which require multiple delivery sys-
tems. Additionally, it is the State's role to assure fhat activities
imp]emenfed at the local leve! do indeed provide for effective and com-
prehensive services to indi&iduals with special needs. In order to re-
tain a 1eadership position in serving special populations, technical as-
sistance and application review functions of the State must be conducted
to ensure that activities are consistent with state-wide goals and ob-
jectives for delivering vocational education to special populations.

Finally, procedures for the allocation of ‘resources require
more specific information than has been used in the past. Allocation
formu]aslneed accurate and up-fo—date measures of the prevalence of spe-
cial populations in order to target funds. Without accurate information
and reliable formulas, inequities will exist between the needs of some
special populations and the funds allocated fer meeting those needs.

The Vocational E.S.P. Planning System offers procedures which

States can use to accept these new challenges that characterize the




components of planning for special populations. However, the production
¢f a guide to planning is only the first step. Enthusiasm and action on
the part of State agency personnei and a continued priority by the
Federal government are required %o enable plannin¢ to go beyond its role
as a compliance function towards a foundation for the provision of
comprehensive vocational education services to special popu]ations.

Through the dissemination workshops, conducted as a part of
this project, the beginnings of individual commitments to the E.S.P.
System and philosophy were established. Follow-ups of Qorkshop
participants indicate that the System has been used for diverse
functions both within and outside the State vocational aducation
agencies.  The" System has been shared with a variety of types of
individuals. Each of the implementation actidns planned by the wdrkshop
participants seems™"to have been accompiished by at least one State.
However, implementation on a major scale has been slow in coming despite
positfve impressions of the System. Major obstacles which have hindered
full use 6f the System include: |

e Obtaining top 1level administrative support and
commitment

o Integrating the System into the existing ongoing
planning process

e Obtaining support of local education agenéies

¢ lLack of opportunity, because of :timing of planning
cycle, to implement procedures as of yet

o Length of time required to implement many of the
procedures included in the System

e Difficulties in coordinating planning with other
-agencies




| These barriers to full System implementation represent con-
siderable opportunities for the U. S. Office of Education to provide
assistance to the States. Guidelines for assistance in the following
areas are provided in a separate project report: |

e Individual assistance in implementing specific plan-
ning procedures

@ Assistance in modifying components of the System to
meet individual State's needs

@ Guidelines for interagency cooperation to promote
closer working relationships, to provide for
cooirdinated planning and to pool resources
e Interpretation of changing Federal regulations,
directives, categories and uses of funds
If planning and special populations continue to be Federal priorities,
such continued assistance must be provided to State and local education

agéncies._ If special populations continue to be State and Tlocal

priorities, coordinated, comprehensive planning must not be abandoned.
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APPENDIX A
FIELD TEST OF THE PLANNING SYSTEM

A.1. Field Test Debriefing Questions
and Related Objectives

A.2, Field Test: Synthesis of Comments
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Field Test Debriefing Questions
and Relatzd Objectives

Objective
Number Evaluative Questions
1 1. lkas there any difficulty in understanding the

intent of each item contained in the self-
assessment guide? What causad that difficulty?
How could the intent of the items be expressed
more clearly?

2. Upon completion of the self-assessment process,
was there any difficulty determining the speci-
fic planning activities in greatest need of im-
provement? Were SEA staff aware of those
limitations prior to the self-assessment? Do
those limitations reflect what the SEA previously
felt to be its major limitations in planning for
special populations?

3. MWere any difficulties encountered in locating
the alternative planning procedures keyed to
the items in the self-assessment guide? What
were the causes of those difficulties? How
could they be avoided?

4, Does the User's Manual adequately describe the
self-assessment procedures which SEAs are to
follow? Is it clear who should be involved in
the self-assessment process? UWere there any
difficulties in identifying the appropriate
personnel? How could those difficulties be
avoided?
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Objective

Number .
2. 1
2.
3. 1
2.
3.

Evaluative Questions

Do the Overviews provide an accurate represen-
tation of the activities described in the
descriptions of alternative planning procedures?
Should more/less detail be included in the
Overviews to facilitate selection from amcng

the alternatives provided in the system?

Are the categories included in the Key Considera-
tions those of major concern to the SEA when
comparing alternatives? - Should any topics be
deleted/added? Could the format of the Key
Considerations be improved? Should more/less
detail be included in the Key Considerations?

Do the Key Considerations facilitate making
meaningful comparisons among the alternatives
included in the system?

What major difficulties were encountered in using
the Planning system? What changes in the system
would help to avoid those difficulties in the

“future?

As a result of field-test activities, do the SEA
staff feel better prepared to plan for special
populations? Do they expect to pursue implemen-
tation of any of the alternatives they reviewed?
If not, why not? ‘

Wrat topics should be highlighted during the

regiona1 dissemination workshops to better en-
able other SEAs to implement the system?
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_ : Page 1 of 6
FIELD TEST: SYNTHESIS OF RESULTS

REACTION SC PA X

Self-Assessment

v// Difficult to understand relationship among "key activites" X

and "characteristics of processes and products®-- how should
the latter impact on rating of key activities. That is, how
should quality affect rating of key activity (which in many
instances is compliance). Perhaps could rate both compliance
and quality to identify areas in greatest need.

Telahpmship ,G—lleual in Gelf Aé%;swProceJJ—\(ej

How recently should the key activities have been accomplished. X

\// Suggest more side headings be used to break-up self-assessment X
irnstructions, e. g., purpose of self-assessment, self-assess- "
men: rzsponse, review of results - discrepancy analysis and
alternative procedures. )
T The Self Assesoment Guids |
(onduch~g ~ Self Assessment

Locahing and §e{cdu;ﬂ Planning Procedires
V/ In accessing procedures -- would be helpful if directed to X

table of contents within each component and from theres to
appropriate proceduve. (Makes it hard to tie together.)

v Unclear how involvement of people in the assessment should X X

occur and how this is coordinated in SEA, muitiple agencies, X
LEA's. _ ’

E;(PM}AM P pro ceduires

Reading level difficult. : X X

Suggest rate characteristics also. ‘ X

llakd b *key achvikie”




mf’agé é of 6
FIELD TEST: SYNTHESIS OF RESULTS

REACTION SC PA TX

Self-Asseisment, {Con't)

v/ Definitions of terms, e.g., policy, self-assess, goals, obj. X X X
Tacladed in m{Voducf\'a«\/' Glossary previded
A5 Supplemetnr mater o f

(/' Examples of terms. X X
e above .
/ Develop a rationale for application, make use of locals, how X X

to get it moving.

Advocace v p/ann] idded; how fo get iF
movirg ‘addressed  LF wWerleshgps

v Emphasize how parts of the system can be implemented and that X X
existing procedures can be built upon. Not starting from
scratch.

Tncloded 1n o Ascesement Frocodiwres

\/ Needs assess compchent of.self-assess unclear -- Special needs? X
General needs? Specific needs? Not specific enough.

7 14/(,1‘ JHr o~ Fhos /)a?(/

\/l Self-assessment difficult without reading alternative procedures X
suggest state -- refer to component if unsure of intent.

Use dichotomous rating. | X

D:Fk/@.,\a 9 Of'ahz'an /;Z/'sk’/

Change ratings to "things states should be doing", , X
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Page 3 of 6

- FIELD TEST: SYNTHESIS OF RESULTS

REACTION SC | PA TX
Self-Assessment, (Con't)
v// Change title of User's Manual to Introduction. 4 X
. Need commitment of authority figures, endorsement by USOE. X X
X
Mdressed o werskaops :
V' Needs assess -- characteristics of the product is the "key" -- X

what does it mean?

Xhrihens [ncluded

Difficult to reach conssnsus. - _ X
NA
/
\/ Flow chart in User's Manual showing system. . X

Tndindosd Llow chacts adAed

Procedural Overviews: Key Considerations

Easier to compare and select if overviews and key considerations | X
presented together -- in table format and keyed to where the
alternatives are located in the system.

Z>Vf¥%h/Z~bC¢/ 1} cv?[r‘l}n

Instead of key considerations -- provide>step by step method to X
assist SEA's in determining costs, staff, etc.
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h Page 4'_of 6
FIELD TEST: SYNTHESIS OF RESULTS

REACTION : SC PA TX

Procedural Overviews: Key Considerations (Con't)

v/ Don't put absolute values on cost --- will vary. i X
|
Enough information provided. ' X X
Alternative Procedures
General section of common information and separate sectinns of X X

..unigue information (Redundancy).
>17[rf///f%c& fa( qpima\«/ Cm#a/\? /0662517«-.
of §Zoh¢m‘é Jts  aceess,

Too much narrative -- suggest more tables, flow charts or system X X
diagrams, more headings within steps.

/4// /./\C/M.M

<

Identify procedures within current system that could be replaced | X
with planning system procedures -- some will fit in well and
easily, others will require getting support (key consideration).

6’“/‘0\"‘7 %0 Y M&{Lﬂ.ﬁmﬁ 4[{24@}/,}47
f5 aJ/ Stades 24 vses, i%°“%’

Needs assessment -- elaborate on objective of NA, RCU role, LEA X X
role, relationship to evaluations.

Pa,_r!—mléz acldee ssed

v One volume (though redundant). X

Combine goals and objectives. : X

Tnconsistent with f‘?‘%""&f

- =

67




FIELD TEST: SYNTHESIS OF RESULTS

— BVt cepsan

Page 5 of 6

REACTION SC PA TX
Alternative Procedure, (Con't)
Examples and forms in appendix. X
| ;3122 limitx s
! .
'Specific Comments
l
! v// Goals, p. 42 - include research personnei. - * X
|
v Goal development should include service providers. X
Goals, p. 33-8,9,10- combine steps and make substeps. X
V/’ Include tables at point of reference or in appendix (rather X
than on following page). —
Volume 6, p. 7 -- funding modes have internal and external re- X
strictions; funding criteria specified at outset; eligible
applicants identified and described.
User's Manua] -~ set off "it is the purpose of this document..", X
[,méir\-b/t M/;"m ore Vo [u.Mc/
_ v// User's Manual, p. 23; #3 -- wrong volume #, X

6368
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Page'6 of 6

FIELD TEST: - SYNTHESIS OF RESULTS

[
! REACTION L SC PA TX
Miscellaneous Comments
QJ!TW' Can't do anything without money and Federal and State commitment. X X
s ;
o Endorsement by SOICC would be useful for coordination. | X
U — ol
; |
o ) |
vf___ . Lack of total integration of effort of all agencies, respons1b1e X
i for spec1a1 ieed> :
i Workshops (&nd perhaps introducton) should emphaSize: X
£ ¢ Benefits of planning -- improved programs, ‘
economy (Incentive)
¢ Role of Merg
¢ The Merg process
e Preparation for Merq
o Accomplishment of long-range and short-range goals A
|
i
0 S
3 i i
|
|
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~ APPENDIX B

CORRESPONDENCE WITH STATE DIRECTORS
OF VOCATIONAL EDUCATION




. We recently sent you a brochure describing a project which CONSERVA

- is conducting fur the U.S. Office of Education to develop a system which
- States can use in planning to meet the needs of special populations. To
- assure that the States are made aware of -this planning system, CONSERVA

is conducting a_-series of three regional dissemination workshops. Each
-of the workshops will introduce potential users tc¢ the system and provide
them with hands-on experience in applying the system to their unique needs,
_resources -and constraints regarding planning for special populations. Fur-
‘thermore, workshop participants will be provided with system documentation
and supportive materials-and be instructed as to how to prepare other State
agency or local education agency personnel to use the system. A schedule
of the workshops is attached. : - :

In order that each of the States is represented at one of the work-
shops, project funds have been allocated to pay for travel expenses for
representatives from_.each State. The number of representatives per State
‘will.depend upon the effect of recent and pending airfare increases on the
project budget; however, at least two participants and perhaps three will
be sponsored- from ‘each State. ~Sponsored participants will-be reimbursed
for round trip airfare to.the workshop in their region and meal and lodging
expenses consistent with HEW .guidelines. Of course, additional partici-
pants are welcome to.attend at their own or State expense.

. We are asking vou, ‘as the State Director of vocational education, to

. identify individuals whom you would 1ike to represent your State agency at -
the workshops. ‘The types of individuals we feel would benefit most from
workshop activities are persons invoived in statewide vocational education
planning ‘and rapresentatives of special needs populations {e.g., sex equity
- coordinators, handicapped/disadvantaged consultants, coordinators of pro-
grams for limited &nglish-speaking populations). We would appreciate it

if you would also identify an alternate for each potential participant, in
the event that the participant is unable to attend.

A fbrm'for'résbondihé is enclosed. At least two, and hopefully three,
~of ‘the individuals whom you recommend will be contacted in the near future
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Page Two.

and invited to attend, at our expense, the workshop in your region. Addi-
tionally, they will be provided with information on the logistics and con-
tent of the workshop. Since we do.not know at this time whether we can
pay -the travel expenses of more than two participants from your agency,
please rank order the individuals whom you would 1ike to attend. Each
potential participant will be informed prior to the workshop whether his/
her travel expenses will be reimbursed by CONSERVA.

We would appreciate your responding at your earliest convenience.
Should you desire any additional information please feel free to contact
Ms. Sally Spetz, who is coordinatirj the workshops. .

Sincerely,

Donald W. Drewes
Project Director

DWD:bjt
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Planning for Special Populations
Schedule of Regional Workshops

Atlanta, Georgia

Participating States:

Alabama
Arkansas
.-Florida
Georgia
Towa
Kentucky -
~ Louisiana
Minnesota -
Mississippi

| Phitaderphia, Pennsytvania

Participating States:

Connecticut
Delaware

District of Columbia

IT4i s
Indiana
Maine

. Maryland
Massachusetts
Michigan

Denver, Colonado

Participating States:

Alaska
Arizona
California
Colorado
Hawaii
Idaho
Kansas
Montana
Nebraska

Monday, January 7, 1980 through
Wednesday, January 9, 1980

Missouri

North Carolina
Oklahoma

South Carolina
Tennessee
Texas

Virginia

- West Virginia

Monday, Januaay.él, 1980 through
Wednesday, January 23, 1980

New Hampshire
New Jersey
‘aw York

vhio
Pennsylvania
Rhode Island
Vermont
Wisconsin

Monday, January 28, 1980 through
Wednesday, January 30, 1980

‘Nevada

New Mexico
North Dakota
Oregon

South Dakota
Utah

Washington
- Wyoming

Conse/‘\/a!. /nC -




Please necommend three participants and three alternates fon the

negional workshop, "Planning for Special. Popuboiions."

The Zravel expenses of at Least two, and perhaps three, participants will

be neimbursed by CONSERVA. Please include addresses if they diffen grom

youns.

Partiéipant

Position

Participant

Position

Participénth

Position

Alternate

Positicn

Alternate

Position

A]ternaﬁe

Position

Signed,

State Director of Vocational
Education

Note: Please complete this form by October 26 and return to:

Sally H. Spetz

CONSERVA, Inc.

401 :Oberlin Road, Suite 112
Raleigh, North Carolina 27605
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APPENDIX C

A{LANTA.NORKSHOF INVITATICONS

c.1.
c.2.

C.3.

Letter %o Paid Participants

Announcement to Non-Paid
Participants

Preregistration Form




T e s )

Y N
:w/wa,/fﬂl

November 9, 1979

We are pleased to be extending you this invitation to attend the expense-
paid workshop, entitled "Planning for Special Populations." Your State Director
of Vocational Education has nominated you to represent your ‘State at the work-

shop to be held at the Colony Square Hotel in downtown Atlanta. Workshop acti-

vities will commence Monday, January 7 at 9:00 AM and continue until noon on
January 9.

This workshop will focus on a system designed to assist States in planning
for the delivery of vocational education to spec1a1 popu]at1ons The workshop
is a "how-to" session, providing working experience in utilizing the system to

.strengthen planning activities. In addition, participants will be 1nstrucced

1n how to prepare others in the use of the system.

WOrkshop part1c1pants will leave with several products to aid them in
their planning endeavors. These are the planning system, workshop and system
supportive materials-and an individualized- p1an for implementing the system,
including planning activities, people or: agencies to be involved and a time
frame for completion of the process. Af%er the workshops each State will re-
ceive a SOUnd -filmstrip for use in in-State training and dissemination activities.

: Enc1osed is a prepreg1strat1on form for your use in-indicating whether you
will be attending the workshop and your accommodation needs. (Be sure to note
special accommodation requirements, such as wheel chair rooms.) Please complete
the preregistration form and return it to us:by November 21 so that we may con-

- “tact an alternate from your State should you be unable to attend. Due to the -
~ “'nature-and: schedule ¢f the planned workshop activities we urge you to attend
" the entire two and one ha1f days of the workshop in order ‘to gain-full benefit

hsffrom workshor events : = : _

P1ease note that the prereg1strat1on form must be accompan1ed by a $55.00

,'gdepos1t ‘which includes; one n1ght s room depos1t and a registration fee. This
Cwilly enab]e us’ to reserve accommodat1ons and assure ample works’ > -Space. The

“entire.room depos1t aiid -3’ “major.portion of the registration fee. re- re1mbursab1e”

3A1though hotel “accommodations: w111 be handled through CONSERVA, part1c1pants are

“.responsible for making their own-airline reservations. " Participants will be

‘ re1mbursed for a1rfare and per d1em at the preva111ng U.S.0.E. rates..

Shou]d you deC1de to actend the workshop,.we will be sending you a detailed
agenda, an expense reimbursement form and further information on the workshop site.
We look forward to your rep1y and hope you will be joining us in Atlanta.

S1ncere1y,

64.%/# o 3

sally 4. Spetz
Research Associate




Planning for Special Populations

3DAY WORKSHOP
- CONSERVA is mvntmg representatives from

L your orgamzatlon to attend one of three re-
. gional workshops to be held in ATLANTA,

* DENVER and PHILADELPHIA. The focus of -

‘f these workshops isa SYSTEM designed to assist
. States in plamung for the delivery of vocational
educatlon to speclal populatlons

ffiij'-'_HANDs ON EXPERIENCE‘

f;-yﬂ;';ThlS workshop is a “how-to” session, providing
o workmg experience in utilizing the SYSTEM to
 " strenghten your planning process. In addition,
you will leave prepared to instruct otbers within
' _your organization in the use of the SYSTEM.

. COMPL ETE PACKAG E
','jf:"Partmpants wxll take w1th them several useful
:products
| « the PLANNING SYSTEM
s supportive matenals
o an individualized plan for
impleraenting the SYSTEM
in your organization
* i * *
Ptereglstered participants will receive a detarbd

= agenda and facility-related information piior to
.~ the workshop.

WHO SHOULD ATTEND

Anyone concerned with planniiig educational or
vocational services for the special populations
could benefit from the workshop. The SYSTEM
iv sufficiently adaptable to fit the planning needs
of various types of agencies and organizations
serving special populations.

ACCOMMODATIONS

For accommodation information concerning the
workshop in your region, refe: to the accompany-
ing pre-registration form. Hotel ro;servatid\n's must
be made through CONSERVA at least four weeks
prior to the workshop date. Refer to the pre-
registration form for cancellation inforination.

FEE

The registration fee is $20.00 per participant.
This covers the cost of the system documentation,
supportive materials and refreskments.

FOR FURTHER DETAILS

CONTACT: Sally H. Spetz

CONSERVA, Inc.
461 Oberlin Road
Suite 112
Raleigh, N. C. 27665
919/832-7717
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‘ .\ ® @ )
\@‘0 N A Workshop to Disseminate
Q a State Vocational Education Planning System
Sponsored by the U. S. Office of Education

e/gr/ . o e @ o 3

" Dates: January 7 - January 9, 1980

Site: Cclony Square Hotel
Peachitree and 14th Street
Atlanta, Georgia 30361

Rates: Single Accommodations = $35.00/night
Double Accommodations & $45.00/night
Conducted by: CONSERVA, Inc.
401 Oberlin Road
Raleigh, NC 27605

(919) 832-7717

Coniplete the attached Preregistration Form and return to CONSERVA. Preregistration
Form must be accompanied by a registration fee of $20.00. To secure room accommo- '
dations at the above special rates, enclose a deposit of $35.00 with your Preregistration
Fonm :Room deposnt and registration fee are- refundable for cancellations received by
CONQERVA prnr to December 6, 1979. Make checks payable to CCNSERVA.

RESERVATION

REGISTRAT!ON
~ INFORMATION

[ ]

[ ]
L@ i

(]

o'ooooo!x’»o-,‘ooo:oooooooooooooooooaoooooo

PRERE(:ISTRATION FORM :
ATLANTA WORKSHOF ON PLANNING FOR SPECIAL POPULATIONS

Name ' R - - Afi('i‘va:.';aDate — . Time

Tltle : . o "~ Departure Date - Time
Orgamzatlon : ~ - | Please reserve accommpdations as foilows: _
27 Address _ | B ” i “ Single Double

Phone Special Accommodations

uPre‘_.registra_tion:rfee ($20.00)

“Room deposit ($35.00) | * Sharing room with

Total enclosed L




APPENDIX D

- ATLANTA WORKSHOP INFORMATION PACKET

D.1.
D.2.
D.3.

' D.4.

Confirmation Letter
Workshop Program
Travel Reihbursement Policy

Reimbursement Form
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Conserva, Inc.

SUITE 110-112 e 401 OBERLIN ROAD o RALEIGH, NORTH CAROLINA 27605
919/832-7717

December 17, 1979 .

We have received your preregistration form and
would like to welcome you to the group of workshop partic-
ipants. As was mentioned in our initial correspondence,
this letter and enclosures are to provide you with the
necessary preworkshop information.

e The workshop w1ll be held on January 7-9, 1980
at the

Colony Square Hotel
Peachtree and 1l4th Street
Atlanta, Georgia 30361].

@ A program narrative outlining workshop
topics and activities is enclosed. You
will be *ece1v1ng a detailed agenda
whe:i. you register Monday mornlng at the
workshop

  §' ' ' e Reglstratlon -will begin at 8:30 a.m., \_‘_~_J///N

-Monday mornlng, check at the hotel desk
for the: room in wanich it will be held.

° Workshop actLV1t1es begin at 9:30 a.m.,
" Monday morning.

e For our guests who will be £flying in,
the: hotel provides limousine service
to and from the airport at $3 50 per
t~1p ,

e An expense reimbursement form - : ea
accompanied by an explanation of
reimbursable expenses is included.
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CONSERVA staff are delighted to be your hosts at
the upcoming workshop and are sure your contributions will
prove invaluable in guaranteeing the success of workshop
activities. We look forward to the opportunity of
meeting with you in January.

Sincerely,

Qe B

D. W. Drewes
Project Director

DWD :ebm

Enclosures
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PLANNING FOR SPECIAL POPULATIONS

Atlanta Werkshop Program

January 7, A.M. =--

January 7, P.M. --

January 8, A.M: --

o January 8, P.M., -

Donald W. Drewes, President of CONSERVA,
Inc. and Project Director, will open the
2% day workshop with greetings to the
participants and an overview of the work-
ghop's purpose and activities. Joseph
Prauand, Assistant Superintendant of .
Schools, Georgia Office of Adult and
Vocational Education will welcome those
in attendance to Atlanta. The keynote
address will be delivered by Carol Gibson,
Director of Education for the National -
Urban League and Chairperson of the
National Advisory Council on Vocational
‘Education. The morning session will con-
clude with a sound-filmstrip on planning
for special populations

The planning system will be introduced ky
the project staff. Following instruction
in the use of the system, participants will
be given time to react to the information
presented and ask.any questions they mlgh+

" have. The final activity of the day is

partic1pant assessment of their State
agency's planning for special populations
through the use of a self-assessment gulde.

Follow1ng a summary of the preVLous day' s
activities and outcomee, ‘an. overview:.of
scheduled activities will be presented

‘For 'the remainder of the’ morning, part1c1-dﬂ¢_w
pants will assemble by State in one of four

breakout. rooms. The purpose of these
sessions is to. allow- partlcrpants. to reach
a consensus on (1l) where they stand with

®,
regard “to .planning for special populatlons

and (2) where they snoula be golng ln thelr 'vt

plannlng process.

Part1c1pants will assemble as State groups .
- torgain further practice ln utilizing tne '
‘planning system.

LT




January 8, P.M. --
(continued)

January 9, A.M, --

January 9, P.M. --

The remainder of the afternoon will be
devoted to a serir- of conient saszsions
on each of the pli¢~ .ing cowponznts:
policy development, needs assessment,
goal and objective development, identi-
fication of activities and resource
allocation. Participants will have the
opportunity to attend one or more of the
sessions. They may select the sessions
dealing with the components which have
been identified as areas to be strength-
ened in the planning process.

Following a summary of the activities of
the previous day, an overview of schaduled
activities for :he third day of the work-
shop will be presented. Participants will
then be instructed in how to train others
in the use of the system. The final
activity of the workshop will be a brairn-
storming session on problems and solutions
in implementing the planning system within
the States. The official adjournment will
occur at 12:20 P.M.

CONSERVA staff will be available to answer
. questlons or provilie technical assistance
in addressing State-specific:problems for
the remainder of the afternoon.
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TRAVEL AND SUBSISTENCE REIMBURSEMENT

Workshop participants will be reimbursed for workshop

related travel expenses according to the following policy.

Transportation. Airfare will be reimbursed at the prevailing

coach rate. 1If coach seats are not available, first class
seating will be reimbursed if approved in advance. Receipts

are necessary for reimbursement. Airport limousine service

between hotel and airport will be reimbursed at $3.50 per trip.
Tﬁe use of personal automobiles will pe reimbursed at
the rate of 19¢ per mile or .the lowest air fare (whichever is
less). Mileage is payable to only one of the individuals
traveling on the same trip in the same vghicle. Detailed infor-
~mation, ihéluding dafes, mileage anrd travel poeints, must be

provided to obtain reimbursement. Receipts should be provided

for parking charges exceeding $5.00.

Lodging and Meals. Hotel bills will be reimbursed up to $35.00

(plus tax) per night, the established rate for a single accom-.

modation at the Colony Square in Atlanta. Receipts are necessary

for reimbursement.

The cost of meals will be reimbursed up to $15.00 per

day. Receipts are not required for reimbursement for meals.

Liquor or wine is not' a reimburseable expense.




s e

On partial days of travel, reimbursement for meals wiil
be allowed as follows: Breakfast, $3.00; Lunch, $4.00; Dinner,
$8.00. Breakfasts will be reimbursed when the individual leaves
home before 7:00 A.M. or returns after 8:00 A.M.; lunches will
be reimburséd when the individual leaves home before 12:00 Noon
of returns after 1:00 P.M.; dinners will be reimbursed when the
individual leaves home before 7:00 P.M. or returns home after
7:00 P.M. Reimbursement is not allowed'for“meals wbile the

traveler is on a flight during which meals are served.

Completed reimbursement forms should be mailed to:

D. S. Katz

CONSERVA, Inc.

Suite 110-112

401 Oberlin Road :
Raleigh, North Carolina 27605
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CONSERYA, Inc.

401 Oberlin Road .

Suite 110-112

‘Raleigh, NC 27605 TRAVEL REIMBURSEMENT

-y O e o W W > U WD D WD em e e e e T P B P P T D W e S D S W W A Gp e WP S S s e T W A P S AR W U Se W an SO

Employee
Departed (Date & Hour)

. Returned (Date & Hour)

Purpose of Trip: __attend Dissemination Workshop

e T e T D WP R P W W T M W T W S G Y S SR e G G Gu T D UE ST W G W e D W em D AT Ay Gp D W U R e S SD AR S WS N em U TR W Gp W SD R R e W W W

ITINERARY AND DAILY SUBSISTENCE CLAIM

Date Places Visited - Breakf. Lunch Dinner Hotel TOTAL

TRANSPORTATION EXPENSES INCURRED

Limo Own_Car
Date Air  Rail/Bus gervice parking Gas Miles @ ¢/Mi "TGTAL
" OTHER REIMBURSABLE EXPENSES
Date Item (Describe Fully) ‘ COST
_Registratjon fee (pérfia'l reimhursement) _
Signed _ Date | TOTAL AMOUNT CLAIMED §

~ Approved Date LESS ADVANCE

TOTAL KEIMBURSEMENT  $




APPENDIX E

WORKSHOP SESSION SUPPORTIVE HANDOUTS

E. 1.

Procedure Identification and Review
Imp]ementation Strategies

Synthesis of Participant-
genecated Implementation

Strategies

Davelopment of a State Action
Plan

Workshop Evaluation




PROCEDURE IDENTIFICATION AND REVIEW

1. Review the Key Act1v1t1es which were rated as being least descrip-
tive of the existing situation.

a. List implications of the current status and benefits that
may derive from change.

b. Based on the implications and anticipated benefits, rank
the Activities according to their needs for attention (i.e.,
which of the Activities should be attended to first, which
one second, etc.)

2. For the highest ranked Key Activity, review and discuss the alterna-
tive procedures contained within the E.S.P. System that are linked
to that Key Activity. E

. Select the alternat1ve procedure which anpears most appropr1ate for
1mp1ementat1on by your State agency.

ind

4. Identify and discuss problems or barriers associated with implement-
ing the alternative prccedure selected, and list the problems con-
sidered the most difficult to overcome.

. If time allows, repeat Steps 2-5 for the socond highest ranked Key
Activity.

o

At the conclusion of this process, each State ygroup should have
identified:

@ Priority Key Activities in need of attzn’ on
o Reasons why these Activities were choser:

e An alternative E.S.P. Procedure for accom-
piishing the highest priority Key Activity

e Barriers to implementing - ie selected pro-
cedure :

This information will serve as input into the group session to foifow.
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IMPLEMENTATION STRATEGIES

Full ow partial implezantation of the E.S.P. Planning System within
your state wiil depend upon your actions upon return to your state agency.
Therefore, we have provided this time for you to consider what you can do
to promote use of the E.S.P. iystem and thereby improve the“blanning and
delivery of services to special populations.

I. The first step towards implementation of the System is a small but
vitally important one: creating an awareness of the E.S.P. System and its
potential appiications to your agency's planning processes. How might you
create such an awareness within your agency?

Suggestions: i

a. Write a memo or brief repont to youn State Director which
descenibes this workshop and the generalizability of the
E.S.P. System;

b, Offer to Lend your copy of the E.S.P. System to others within
your agency who are concerned about vocational education
planning §or special populations;

c. Awvunge a showing of the slide/iape presentation provided
by CONSERVA. | |

What other stratégies for creating an awareness of the E.S.P. System

can you think of which would be more appropriate for you and ysur state
agency?
d.




II. While creating an awareness of the E.S.P. System is an important first
step, it is also important that you generate further interest in using the
System. You will need to convince other people that the E.S.P. System can
be of assistance to them in meeting their planning responsibilities and in
serving the special populations within your state. How might you further
their interest in the E.S.P. System?

Suggestions:

a. Inform other agency personnel that specific chapters of the
E.S.P. Sysiem pertain to planning activities which they are
involved 4in;

b. Photocopy the E.S.P. self-assessment guide and write an
accompanying memo to appropnriate agency personnel which
explains that these criteria parallel the MERQ planning
eniternia which will be used by USOE/BOAE to evaluate your
agency's planning procedures;

c. Recommend to your State Dinrector and other agency personnel
Zthat a self-assessment be conducted of current proctices
pertaining Zo. stat: planning for the delivery of services
to special populations.

How else might you stimulate further interest in using the E.S.P. System?

d.




III. Once yot :ave generated an interest in using the planning system,
vou will need to convert that interest into action. You or someone else
- within your agency will need to serve as a facilitator to initiate System
implementation. What might your role be as a facilitator to System imple-
mentation?
Suggestions:
a. Offer to serve as coordinator for an agency self-assessment
0f 4ts planning for special populations;
b. Develop an implementation plan and time schedule for an
agency self-assessment;

. ¢. TIdentify E.S.P. planning procedures which pertain to upcoming
agency activities, and necommend that these procedures be
consdidered when preparning for those activities.

How else might you serve as a facilitator to system implementation? .

d.

e.

--------------




IV. Now that you have identified some of the actions which you can take
to creste an awareness of the System, to stimulate interest in it, and to
facilitate its implementation, which of these actions do you intend to
exp]oré' further or to act upon during the next 4-6 weeks?

a.




15.
iG.
17.
18.
19.

20.

21.

AWARENESS
Renort to Siate directors and assistant directors;

Share system with planners, other'special needs consultants
not represented; - ’

Conduct study groups at the state level (include curriculum,
evaluation, personnel, planning and special needs people);

Make presentations at local workshops;

Put in library or resource center;

Include in curriculum dissemination information;

Use media to announce--radio, TV, newsletters, news releases;
Share with S0ICC; ‘

Share with state plan review committee;

Present at State Vocational Education Association meetings;

Prepare presentations for administrative council, occupational
consultants, SACVE, etc.;

Present tc directors and planners of other agencies (eg., Special
Education, Vocational Rehabilitation);

Make audio/visual precentations available to SACVE;

Arrange to be included on monthly meeting agenda to “ring
information before appropriate personnel;

Disseminate copies of basic information (overviews, etc.) to
all department heads;

Offer as a solution to specific problems or goals that the
system is applicable;

Make presentations to AVC directors describing the additional
services to special needs students; _

Present to task force (special needs advocacy groups) the intent
to provide more sound basis for serving special populations;

Present the system to the board members of the state special
needs organization (including visual presentations);

Bring system to the attention of the management council;

Use some of the specific strategies to implement key activities,
then when disseminating the results, show how the system was used;
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22.

23.
24.

25.
26.
- 27.
28.
29.
30.

Coordinate implementation of an activity through the RCU and
use the RCU newsletter to disseminate information to the field;

Promotion through posters, buttons, etc.;

Share the self-assessment results and identified procedures
with the state director and state agency staff;

Show state supervisors the applications of the system;

Show filmstrip at meeting of area vocational school directors;

_Publish in newsletter, flyer, etc.;

Get on the agenda of a meeting of local directors;
Photocopy self-assessment section and distribute to staff;

Give.presentation at special needs summer conference.
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10.

11.

12.
13.

14,

15.

16.

17.
18.

19.

20.

INTEREST

Conduct in-service workshops to disseminate ESP system and
conduct self-assessment;

Share system with chairs of MERQ committees; .

- - Send memo including recommendation that system be used for

state-lTevel planning to administrators;

Modify self-assessment %0 state needs--use results of this as

‘basis for in-service at local level;

Organize a retreat for special needs pecple;

. " Send to teac!er-educator institutions;

Deve;op materials to assist in presenting systems (visuals,
etc.); .

Introduce a proposal to state director for implementing a
specific procedure;

Present statistics/rationale for how system can be used in
the field; N

Cite areas in self-asce:sment where zeros were rated on the
activity;

Recommend tc the State Supervisor that sections of the System

- be forwarded to districts that show a weakness in a specific area;

Publish "success stories" in special needs-newsletter;

Recommend to the Management Council that a self-assessment
be conducted;

Since we have just finished our MERQ, it may be appropriate
to use the System to react to some of the MERQ suggestions;

Implement the simulation strategies which were used in our
group discussions;

Of fer course for professional development credits focusing on
E.S.P. Planning System;.

Photccopy iable of contents and distribute to staff;

Tie in local application review process to Tocal use of E.S.P.
procedures; '

Distribute selected sections of the system to appropriate state
and Tocal personnel;

Summarize system purpose and content before presenting it to

potential users;

Provide continued reminders through new$1etters,-etc.;
90

95




22.

24.

!

Advocate planning as a major priority and the system as a
priority within that;

Write RFP for state-wide training in the system;

Report that our self-assessment results didn't compare

favorably with other states at the workshop--there's room
for improvement.




FACILITATE IMPLEMENTATION

1. Send out a series of brochures for dissemination
--summarizing goals, objectives, activities
--defining terms '

--outlining application procedures;

2. Use current activity (e.g. State-called meeting) aé forum
for goal and cbjective input into formulation process);

fund mini-grants for implementing system at local level;
Require/sugyest use of system in 16ca1 p]anning;

Frovide technical assistance tv local planners;

(=2 BN ) B L Y

Provide training in systems implementation to those responsible
for planning and/or implementing the system; ' :
7. Encourage systematic prioritization of ESP planning procedures
emphasizing self-assessment; .

8. Through contracted services establish a workshop for state
personnel to show how ESP system ‘can be implemented;

9. Utilize the system to carry out our respective responsibilities
in the state for special needs populations;

10. Suggest reassignment of oersons/activities to assist in
facilitating the date collecting efforts; :

11. Work with the planning consultant so he can use these strategiees
in planning for next year; .

12. The systems may assist ué in implementing our MOA and the
person in charge ¢f that will so be approached;

13. Work to gain endorsement by state director, state board, state
advisory council or others in decision-making positions;

14. Make system available to teacher education institutions;

15. Notify neighboring states of successful implementation of
ESP strategies; ' e

16. Have follewup contact with CONSERVA staff;
17. Have teacher educators teach it as the method >f pianning;

18. Incorporgfe the redui~ement of the planning activities in
RFPs and/or local app icationg; :

19. Ask workshop represe- .x%ives from other states to conduct an
“in-service workshops -

20. Share results of usage ¥n their.state.
92
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ZEVELOPMENT OF A STATE ACTION PLAN

Provided. wizi*the action plan ‘form and:'this set ©f instructions are

~ lists of stra==gizs tmat were generated-in yesterday's small group sessions
for creating = mw@resness of, stimulaticg an -interest im amd 'faci'litating the
implementatic of Ite> E.S.P Planning System. Feel free 10 draw upon these
ideas in comcietinz your aczion plan.

INSTRUCTIONS F== COMPLETING THE ACTION PLEN:

1. Review e -wermmmmying list- of implesrt=iion strateqies and select’those:
which apgeay ~meme=i fesszible and =ffactive withmeszect to your State.
You can . o7 louarss, modiTy these as mecessary oro=&te-new strategies
which a2 rur= sufted to your partizullar siitmatior. Zmose several for
each im-Zememratm step (swareness.,“mterest. and impismentation). For
example, Dhe: strewegy Tor To==ting ZEmreness might 5 to arrange a meeting
inviting $%%4° members with.aa int===t in p.araing °ar-special popula-
tions (swzhiass the plamming—staff, == State.director, cansultants tor each
special pr=iattiom, etc.) '

N

For eacy. grovaddeny you have selecEsd . ~mdicate the desiwez: outcome(s) of that
action. “=%-ag=memle, the desirec eurmmes of a staff meeting might include:
(1) those “iz=rzmdance would furthm disseminate the “information to other
State agemig s==F,. to regional cammsultants and to LE= staff; (2) those in
attendance mfji request an in-servics: workshop on utilizing the system;

and (3) the.St=te.-direc*or might direct the planning staff to further inves-
tigate"the  ES.P, System and d=stewmire how it may be used %o augment or im-
prove State—-aw=di: planning for spsci=l populations.

3. Next, identfiy wivich person(s) $reom your State group (those represented é"c\.‘
this workshop) wiT1 be responsible for initiating and following thiough on
each of the stratagies. In the exammle presented above, one of you may wish
to take full wesmansibility for arr=nging the meeting or two or morz of you
may take part im-planning the :@=end=. inviting staff to attend and present-

ing the informs=ion.
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4, Fire' ly, detzmine fhe date: by wini® you intend to implement each strategy.
Yot “Hay have Taund &= useful to br=ak the total task into subtasks. If so,
it—mz be negessary to develop a -tiime: 1ine with intermediate dates. For
exrmple, in-armenging a staff meefizg you may want to indicate only the date
onwwhickt “the me=tf 3 wilil b2 held;==r you may wish =» set dates for the in-
termediate tasks af plamming an asssda, inviting si=TF and holding the
meeyttng.




STATE ACTION PLAN | . gl

IMPLEMENTATION IMPLEMENTATION DESIRED PERSON(S)  (COMPLETION
STEP STRATEGY OUTCOME(S) RESPONSIBLE | DATE

1, Create an
awareness of
the E.S.P.
Planning
Systen within
the agency.
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Page 2

INPLE-ENTATION
STRATEGY

DESIRED
OUTCOME(S)

"PESON(S)
RESRONS [BLE

COMPLETION
DATE

{in. e -

tET’&';'I i ?;“"5
usTen ek
Syt wadin
sy,

s6




STATE ACTION PLA e 3
PLEENTATION INPLENEATATION JESIAD PESTS]  [PLETO
STEP STRITER OUTCOHEL) QESPONSIBLE | DATE

3. Vacilitate the
inplenentation
of the Plan-
ming System
within the
agency,
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WORKSHOP EVALUATION

Please respond to the following items and return this form to us
immediately prior to your leaving the workshop.

1. With which type of agency are you most closely associated?
Secondary Vocational Education

Post-Secondary Vocational Education

- Special Education
Other: '

12. What is your job title within the agency?

3. Are your immediate job responsibilities more closely related to:
Planning
- or -
Provision of supportive services in conjunction with any of the
______________ following special populations (please check all that apply)
ﬂ Handicapped "
Disadvantaged
Limited English-Speaking :
Displaced Homemakers or Single Heads of Households f;
Persons Seeking Emplovment in Occupations Mot Traditionally f

Py e

' Held by Members of Their Sex
- Other Special Popu]ationsf

.* .

Other responsibilities:

4. Please indicate tHe extent to which you feel this workshop has proven to
" be beneficial to your understanding/knowledge of each of the following

areas:

S | : Quite  Moderately Of Little
" Beneficial Beneficial Benefit -

(A) (8) (C)

4.1 'Idéntifying'néw,strategies fdf =
- -planning for special populations: A - B o Co 0




Quite Modorately Of Little
Beneficial Beneficial Benefit‘

(A) (8) (C)

4.2 Conducting a self-assessment of

agency plannizng precedures: A B C
4.3 Identifying problems o barriers

to planning for special populations: A B C
4.4 Qvercoming barriers to the imple-

mentation of new planning procedures: A B C
4.5 Policy develcpment: A B8 C
4.6 Needs assessment: A B c
4.7 Goal formulation: A B C
4.8 Development of objectives: A B C
4.9 Identification of programs,

services and activities: ) A B C
4.10 A]]ocatfon of resources: A B

5. What did you hope to learn by attending this workshop?

- 6. Did the workshop,pkovide you with the information you hoped to gain?
Yes, very much so
Partially
Not very well

7. How do you plan to use the Planning System upon return to your State
agency? (Check all that apply): '
___ As a reference in planning for speciai pOpulations

As a principal resource in p]anning for special popu]atibns
As a means for developing higher pr10r1t1es for planning for

spec1a1 popu]at1ons
As an 1nserv1ce educat1on too]
Other '




8. Which of the following chapters ot tne E.S.P. System did you focus
upon during the second day's activities?

Policy Development _ Formulation of Objectives
Needs Assessment _ Identification of Activities
Goal Development Resource Allocation

9. Based on your Implementation Strategy review, what actions do you
intend to explore further or to act upon during the next 4-6 weeks?

10. What is your overall reaction to this workshop? What did you find
most beneficial? What was the least beneficial? }

X
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E.S.P. PLANNING SYSTEM FOLLOW-UP QUESTIONS




ESP PLANNING SYSTEM FOLLOW-UP QUESTIONS

State: Respondent:

1. (Introduction). Hello, , this is
with CONSERVA in Raleigh, North

Carolina. I'm calling to inquire about the progress or problems you have
experienced in naking use of the Vocational ESP Planning System which CONSERVA
(we) developed and disseminated at the regionaj work-
shop last month.

v
o

2.. Have you taken any action to promote use of the system since returning to
' your agency?- .

(If yes, "describe")

(If no, "why not?")

X

’q'3.,”What spec1f1c prob]ems have _you experienced--or do you anticipate exper1enc1ng
’ '--1n making use of the P]ann1ng System7

Q

ERIC

Aruitoxt provided by Eric:
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4. How might thoze problzms be alleviated?

Can you recommend any <hanges in the ESP Planning System that would
help in resolving those problems?

5. As a part of our contract with the U.S. Office of.Education, we will
be developing guidelines for technical assistance to be prov1ded to
the states by USOE. What types of assistance would you like to see
the Office ofEducat1onprov1de to promote use of the system, or to

further assist the states in planning vocational education programs w
. for special populations? . B

(€)

ERIC

 EEL



APPENDIX G : .

ACTIONS TAKEN BY WORKSHOP PARTICIRANTS
'T0 IMPLEMENT THE E.S.P. PLANNING SYSTEM

ERIC:

PAruiText provided by enic [
ARG TS



RESPONSE TO FOLLOW-UP QUESTION #2: What actions have you taken to promote

use of the System since returning to your agency?

Used general planning techniques (i)

*Number. of responses

Shared materials with:

- State planners (8)*

- Other vocational education staff/personnel (7
Vocational Rehabilitation/Special Education (

State directors (5)

Special populations representatives (5)

In-service/teacher educators (3)

LEAs (2) '

Public instruction personnel (1)

- State Board (1)

- National Center for Research in Vocational Education (1)

- Special Populations Task Force (1)

)
6)

L e

Being used as -a reference document by staff members (8)
Used at joint meetings/workshops (5)
Written/verbal presentations (4)

Submitted to Resource Center/Library for reference (3)

Used in revision of goals for Sfate Plan/other State
Plan uses (3)

In-service training (3)
Conducted self-assessment (2)
Assist LEAs with RFP process and conduct surveys (1)

Publicized in newsletter statewide (1)

Used as part of -staff member's: dissertation (1)




