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Factors Assc:.ate: »ith Suzzessful Complet¥ . of 4 Coll. -
Compenszcory Procram o< Program Ev: uator May Lea.

’ to "Bad" MNews

Institutions of highe: =duzztion have become sensitive and res as:i-ve to the

-

decline in public ed. .atics standarZs, and it has bzz ¢ - = find &
‘college or university 'n the United States witho@t“some Tune .ompensatory

B : e ] N
program (developmental, remedial, or _transiFional, stud:l . for = its
. ! ,

gnderprepared student populatico, The literature on collegs sompensatory
. H .,

i 3
'

programs (CCPS)'.;asﬂ-become massive; lhowever, ;thé overall quality ‘of the
1i£6ratﬁré is questionatle, ofren confusiég, and freguenz'y contradictory
.(Tinto, 1974; Gordon, 1976; a=d Dvu.ley, 1978).‘ Gordon 197 v;€2 stated in a‘
review of the iiterature on CIPs u=at ":f.v. éollggiate comzzme~tory programs-
" have failed to documénc the destgrn aslwell as the implemen:s:idn." Adélphusz

(1977:4) suggests . that one exp.znation for the unfavorable results -of

compensatory education at institutions of higher education is that "nobody's

LI

‘quite  sufe how to practige it (that is, compensatory education)." After

. i . ot . o
nearly six years of operation, Howard . University's Center £for Academic

N - - N

. : o SN | e

Reinforcement (CAR) is in a some; what better predicament. Even though the
. . R - . | . . °

Center 1§ unable to claim categorically that its program and practiced are

entirely. . productive, the Center, however, ~has become increasingly
knowledgeable and cognizant, through its research and evaluation efforts, of
what works, what doesn't work, and why.

'
!
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C.7. now enteri  its siwzh 3T = Howarc =.versity, has .served more than
2,000 first-ti - ip-collseze Zr2zuzez (FTI7 .. in lites primary program of
stuuies =  hi . intensizy. IImzressed  tITEs, . tranzitional  courses in

mat-ematics, ¢ =..-- skillz =22 “eThal! studizz for freshmen who have been
3 . .

azdmitted condizZonally b omz €2 Ide -en unde-graduate :zchool: and colleges..

in

In addition t: s opricary Trogcam >f . udi=s, .the _.R has developed and
implemented cc_latera. servides fow a;brO"_ﬂa—n-Y 1500 Unl"eralty secretaflal

staff members, upperciassmen, I :Ziz-. students and OCCaSsionally f0rbfaCU1tY

i}

members, through providing fr=2 ®mi:. .ourses, ~he mlnl~Ccursas are SP}“'OffS
from the- regular - CAR courses. 2. zze ipherew:ly comc: .ec with meaninzful

developmental reviews cZI bas: - :4~~-:aL1cu, zzglish cczpesizion, and study

skills,
a . . . R
This brief,article will focus izzan - research findings felating‘to-its state
7{?1 ' ' ' .

purboses and ooJectlve< whlc~ —=Zl.ax- the strengths and weaknesseg, succeSses
and faLlurPS of the- CAR proz“‘“‘é‘*ﬁmaratlon. SpeCifiCally;fthis,arbicle-WilI

discuss the academic and mo=—acmimmic factors “related . to the CAR students

successful completion ~of tk= I3E .zrogram; and finally, this article will

e
1

CoL _ . L _ o Neon
attempt to answer the questich, =& the CAR program @ 'success of failure?'

o "
Fel

Test Scores - Y ,

M. J. Sherhan stated iﬁ'Cha:ga (Oczsber, 1977:21) that, "There is no t%dy way

to predlct academic success. Yet, derermining'why some students succeed and
'others fa11 is 1mportant and necessary Each year more than three million

<

hlgh school senlors take the SChOlaStlc Aptltude Test (5AT), aad a little more

}\ - ' ' B

. . \ . o e - . . oL
. - oy . U ,4 ) : 2
A . \ B T .
. ¥ - . ) .
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than 490 percent of the students who are administered the* SAT—Verbal have

scores ranglng from 200 to 399 . Typically, nearly 65 percent of ‘the CAR
students who have taken the SAT-Verbal have scores. rang1ng from 200 to 399.

% . ’
Natlonal performance on the SAT~Mathemaths reveals a similar trend -- about
40 percent of the sLudents teSfed each year have scores ranging from 200 to

399. CAR students' - performance on the SAT-M Jis much better‘ than their

performance on the SAT-V. : Typieally, a-little mqreuﬁhén 50 percent‘of the CAR
‘students who ‘have . taken the cAT"M ‘have scores ranglng from 200 to 399
) iy

A ‘great -deal of conflicting evidence exists concerning the SATs and
minsrities.  William Boyd (1976) suggests that, at best, SAT scores

. underpredict the success of minorities" at institutisns of higher,edueation.

1

. An unpublished study developed by Mary L. Hunt: (1975) for the College of
Liberal Artd (CLA) at Howard University found that students enrolled in CLA;'
who scored below 350 on SAT-V probably would not compléte their studies at the

. college. - If they did remain, . they would probably find themselves in poor

- °

academic' standing. - P . ' ' [

&
)

Durlng the 1ast three years, CAR research has, found statlstlcal ev1dence that

'

the 'SAT can be'.sed as a.probable measure for predlctlng success of.. lack of

.

suecess’”ln Verbal reinforcement (CAR—V) _or Mathematlcal reinforcement

I3

‘(CARrM). For example,‘the °Ch001s/colleges with’ the lowest : SAT-V means had

tHe hlghest percentages of students failing CAR-V. " The same is true for SAT—M

A 3

) \§cores; the schools/colleges ' Wlth the. lowest SAT“M means had Ehg ‘hlghest

_peNcentages offsthdents!failing CAR-M. : , ." L e

U1
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The same trend continues with individuals, It appears that the lower

student's SAT scores the -greater are his/her chances of failure. For examp!
students whose SAT"V was -above 300 passed CAR-V more often than students wh:
SAT-V score was below 300. During the £fall 1976 semeste:,‘71 percent of r

students whose SAT-V sccres were above 300 péssed CAR-V while 47 percent

the students whose SAT-V - scores "were below 300 passed CAR-V. '~ (There 1is
significant - difference between the proportions /beyond the .01 1e§el- c
confidence.)’ g L .

Y ' o : : _ r
. % ‘ . %

\

During the first three years of operation, the 'CAR administered tn=

McGraw-Hill Basic Skills System (MHBSS) to more tham 1,000 FTIC's. The MHEZ.
: . — = . L

is a diagnostic test -battery which screens the students% abilities ==z

<

mathematics, writing, reading, and study skills., An'anélysis of this t==_
data is incomplete. at this writing, however, preliminary findings seem =

corroborate- the findings of the ‘CAR _GrédinngAT _sccres research;_ discus sz

“w o
I .

previously.  For éxémplé; stu&énts: with .extremely low mathematics scez:

rarely complete CAR-M in one semester, while students with average mathemar=:=:
- x : : : i )

v - : . . ’
scores seem ‘to be able " to cdmplete' CAR~M- 1n  one. semester. . Students wz==

"extremely low reading comprehension scores have a -great deal- of diffic——— -

compléting CAR-V ig ‘one. s;mésferg wﬁile CAR students wigh' average rééi:x;
,Eompréhension §kiils seem to ;ble to éomplete'lCARAV sé;isfactbrily in one
semesger, T B S, . e . ’ .

>
It seems apparent;thaéftherg éré diffefept_dggrees of!pnderﬁfepafedness émong

bthe'CAR student poﬁﬁiation. xhé undérprepéréd.student whose SAT_gcorés are

-
-~
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abov. 300:%. more tk-: ;ikel}" satisfactorily . complete t: : CAR studies. It

is ¢ .» appz-:nt thz: :x underprepared studenzs vhose I: 7 sceres -Te belbw

360 w- .1 experience a =2z deal of.difficulty completing = . CAR s-.Zies  and
"will zmore than likely ==d more than one semester of aci.izic = srcement. .
- . . . . - .

Zf, - ward Uni- 2rs:.z- _:z—afore, 1s committed to accz=pt.a:t xtremely

under——epared ~zudent; Ti=n it must realize that academ:. t:z- orozment for

>

. L : ’ ¢ y

Class Artendzz= and L-:==uing Laborateries
The developz: : of bzz:c skills cannot occur if the studez: i3 nc: present.

Of course, = -=zical p==sence ‘does not insure the developmer: of bzsic skills,

But frequent .:s=nces will deter appreciable growth and de-:lopmenz. Reésults
’ - ’ S c:;

of the "analvz-s of at==nddnce records of- CAR ‘students in CsR cour=es supports
the premise :zat devslcpment, growth, and success in the CAR preogram results

only when th: :tudent :s continuously present in the classroom.

<
.

. The _dominén: foci of the insd'truc!_t:ional programs in_‘ma;hemat'ics, _verbal and’
study skills .components are two laboratories. [The verbal/study skills. and

=
mathematics 1§b01_:atoriés ~ are. _fuily~ .ec'luipp_ed with m;éhixlle‘s, devices),” and
. Qelige;y ’.-syste“ms_n_'th'a;cv :-'are. a.udio,f., visual, and_ audio-visdal- fo;)‘ invd:i:\irid_u.a'll and
rgréup~ learning. Thé. 1a’p9rétories czoﬁt;;ibﬁ;é to the ’_deve“lb'lp,ment' of ',tﬁe-vvmajo‘vr :
thrust in the” CAR — ‘.ijn'cre,asefd st_ucﬁen“t,‘vrvésﬁqri‘sﬂibili’ty ;'f.o'r_ -'ih_depeﬁdenc"e in
iearn‘ing." Stuﬁd‘.ents’ gqrolied ] 1n E the CAR 'p.rolgram" must -spend time iin' :.nt‘h‘eshe
. : _ _ ] . -

learning. ~laboratories. Tentative -e\'{i_dénce presently available ‘seems - to

e R : o

0 N i

suggest that there is a'very strong relationship between success in CAR~V and
o - .
a’ 2 ’

ERIC

by ERIC. . . PRSI . S «t .
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/
!

. CAR-Learning/Studr Skills ¢ 3~L) and the awount of. time sper: in CAR
/ N . : - ' i
/ _ - : .
Aaboratory activi:ies. 1In ¢ @or words, the;mc:e.time the student erds 1in

/ the CAR labora:“%', 1ndepenc“";1" rc1nforc1ng t e dlrected class stuiles, the-

L _ ’
v better ar: his; .  chances oI :uccessful comp}et;on of the CAR program.
. Self-Conc= :3 . ' R Loy -
A careful -+ gis-of the lizzra . ~: on se%ﬁ—concepts and acadehic achievement -
suggests - 2r ieiming support f:—— che thesis that self-concept and academic
achieverm=-: - positively :or:;la:edﬁ%ﬁrookover, 1965{ﬂ8pru11; 1969; Olsen,
) - \
i \ : N o T
1972; &= D.zn 1977). It is= =:: exactly clear what the relationship 1s
between :self-. .cept and acade= achievemént of khe ¢AR student., In -fatt,
L . i , . 1
researc’ resul ; reported thus I - seem to be somewhat contradictory. N
5.

CAR rep:— ted in its 1976-1977 ir-ual Report that: .
""Ac. ordigg to the 'Améri=-n . Council on Education (ACE) survey
(P=—ear, 1977), whlcn>1- derived from the ACE Student Information
'For=, the CAR~ qtudents ha—e lower high school GPA's, feel less: we11
prepared in. varcious 'subj=zct areas, -have lesgf confidence’ ih  the
-academic ang intelléctual abilities, "and have less drlve to achleve ‘
than do the non-CAg freshm=n students." ~ ' '

. - &

Puryear's jconcluslon that _the CAR sgudents' perception of himself and his

‘academic/ach;evement ab111ty was 1ower fthan the average Howard University
‘ freshrian is well dQCUmented3‘ However, otner research results (Hawklns, 1976)

reported seem to contrédict Puryear s flndlngs., FOr.example, during the 197u

semester when a@ked to ant1c1pate their first semester -grade p01nt average,

o nearly 70 percent of thn CAR students 1nd1cated that the1r f1er semester s

.
*

* GPA would be we11 above a C+_ The total ant1c1pated mean for a11 CAR students'

0 : . ked

was 2 96, .5'1‘;.; i.f--. ‘_‘-.'wvon.

PAruiitex: provided by ERiC - R - - o s : e . il
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. a

Typically, mos t CAR. : students come from large‘ (560+) high schobls, and
’ surprislngly most- CAR studen s, roughly 60 to 70 perce=t, rank in the upper 40

percent of" their grladuating class. ‘Nearly‘(l;O percer._ ci the fall 1976 CAR

“

student '\opalat1on were ra‘nked in' .the upper‘ 20 per::nt o£ thzir gracaat1ng'

K . <
®

'higg school c]ass. Th1., 1mportant characteristiz f the CAR studént

K}

tugi '

& . . , . . -
;

. L4 . : ~
There appears to be conflicting evidence ccncerning ' tm= ZAR student and pis

¢

4

:Y '3

.'each CAR student as measured by the: Tennessee S.. :f-Concept Scale and the -

~ e o -

popul”ation also seems contradictory to Puryear's chavac:erization of the Caf-

percepti'on of himself. ’rgurrentla tbe. CAR is, lookiz - =t the s.:lf—-ccncept of -

-~

Brookover Se1f~Concept of Academic Ability; however .analysis of thls data is -

incomplete at this ‘t.'vriting. But it seems possible to suggest :hat"th'e

self-concept of the underprepared studeut w1ll not .be as®low as has been

' suggested and documented by research efforts in the past. : o ~

o
2, A @

. The Special Summer Program - S :

" Suchman (1967:67) claims that- in order 'tor‘determine how and x#hy' a pr'ogramw

” . R ©

works or does not work, one must evaluate the "conditions under which the

program is more or less successful: lccal, timing, auspices, and so omn."
. ) - 4 T e : . . - 3

Each year -prospective CAR students are invited to ‘complete the CAR studies

v,

to suggest that si"gnificantly more students Successfully complete the CAR

- . ? -

stud1es during the CARSP than during the regular academic school year. For

l
- v

o . . o T - . d

e S

Aruitoxt provided by Eic:

}durin.g':_a special six-week 'session. Dnuving summer 1976 and 1977, about 80

FTIC's participated 'in the CAR ' summer program (CARSP). _Reseai:ch to date seemS"~-...."‘
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example, during,Itte JISP .1976, more than éixﬁy .percent of the stgdents_
- . & :

v
¥

enrnolled in the CAZ-M -:-eived "Satisfactory" grades; howevén,;during the fall

‘seméster 1976 onl- .. percent of the students enrolled: in CAR-M received

Vo . ,

"Satisfactory" gradzs. : : o : L

P -
.
’ a

. Why. is';hé CARSP apparently msre successful than the:regular CAR p:ogram;which,

~ -

operates during the regular academic.school year? .vaiouslf, thé conditions

for success are much better during’ th: summer than they are during the fall:or:

Y > . -
spring: semesters. During the CARSP 'student enrollment is small, and fCAR
instructers are able to -give more individual attention to students'- needs.

. 9

N I3

L

The CAR gtudént, who participates “in “the CARSP, is. also iéolated Jfrom

y

Pl o~

i

- . } . v ’

) i 3 . . .'- . . . : N . . . .
participation in regular University courses. Based en the positive-results of

. s - .
the past CARSP, prospective CAR students should be encourage to complete the

e X . . a - ’ )
CAR studies during ' the sammer.: This option, however, takes; a financial

| o
o . i

“commitﬁﬁeﬁt which most CAR students- are probably not able to make. ' Perhaps
“ h . f ¢ - C] Lo ) .

distractions which are present during the regular acadenfic school - year. The

. R N . o N I
CAR “student's. time 1is not- divided between = academjc reinforcement and

" the University will make it eéonomiqally,geasible,"through,yarious'fbrms of

finarncial aid, for greater'nuﬁberSnof,prospective'CAR students to attend the
CARSP. . -

¥ . - : N
o o ., ..

A"

. THE CAR PROGRAM: A SUCCESS OR FAILURE? - .. ' T

~ . ¢ S o N

., " .-
oo .
I '

'Suchmaq (1967) suggests that  five ,éategqries of criteria be\\uSda'vfor.\

\,
Ny )

’ ' R Lo s 4 - e AN ra s
"“evaluating the svccess .or. failure of a.program. - In this short article, it is
: P : ez Lo : =N ‘o - \

N
. - . . . S

@ e

EMC"“ . S , . S T T R

[y
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. - ¢ - e -

- . . - . . ' . - o
impossible to relate znd discuss each of these categories of criteria to the
o - L : s . s ' .
CAR program. It is possible, however, to answer the more important research-
queﬁﬁignsfwhiph commonly confront college compensatory programs ‘in the United
R E P . . . : 7 . © & ' ‘o, ‘
States. Thf discussion "that follows, therefore, will. address the question,

"Is the CAR prugram a succeéss or failure?"

,_.. “ :; ‘ . 'f o ' ) /_? ‘ . ' . e ..‘F U ) - .

Does ‘exposure . to .the CAR program increase the underprepared student's

proficiency in the basic skills? Testing, esﬁécially pre— -and post-testing,
A . . ; . - : . ‘ )
¢ is extremely important for.CCP$, mainly because test rgshlts:ban be used to

measure the amourit of growth and development! that has. taken plasg;wiéhin‘ﬁhe

underprepared student' population. . Analyses of the -test performance Gof
S . U > B . s C o
student: Who participate in the CAR program reveals that significant growth

». " occurred  on Standagdizéd teSts’oféachievemeﬂt..,For example, ?uryear (1975) .

gound in t-test analyses of difference between pre- apd post-test means on the

McGraw-Hill Basic = Skills ' System (MHBSS) * that' CAR students . iimprove

4

significantly in five of the six skills areas measured. Joice (1976) found

'tHat,the 1975 CARwéfoﬁﬁ‘inctbased'aChievehent'téét (MHBSS) - performance over
. . . . . - . ) ﬁ‘ - ; . ¢
the 1974 CAR group, and that the CAR program generally 1increased the test

'perfdrmance'levels”of abouf 40 percent of 1its students. It has also been
_ , . ) . - o . .

LJ

documented  that students. who ‘satisfactorily complete the CAR studies

demonstrate greater growth on standardized tests of achievement .than CAR
@, ° " L - "\ o . , 7\. o

students who fail to :complete the CAR studies. For . example, students who--

£ oo

received "satisfactory" gradés in CAR-M scores significantly higher on\‘the“ :\'
. . 7 V ’ C e » _’ : 7 - \ ) - . '
post—tesd 6f Mathematics (MHBSS) than- students who received “grades - of .
s : : ) LT 4 : . .

& . Lo

~ ~

: ' . -
- "Unsatisfactory" or "Incomplete/Unsatisfactogy-" ‘ - , ' ) e
' ", ) o ' . S L o, ' ."".? ,
¢ _ ' PR ’ 4 : -
, i1
o " o , . ; . ‘ . N s

Aruitoxt provided by Eic:
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After exposure to the CAR program, how does the underprepared student perform'
' . - o - Nt
academicdlly? The answer  to thgﬁ questlon is extxemely compllcated, ma1nly

a .

‘because it can be answered in so many dlfferent ways. CAR verbal

e

re1nforcement should.lncrease the underprepared student s chances for success’
in such other verbal stud1es as Engllsh 002 and Engllsh 003. &hen the Engllsh
g;adeS-of CAR students were analyzed ‘in 1978, the.results"reyealedwthat the
majority of CAR.students'whochad passedZCAR—V also passed English 002 and

. English QOB; The.majority of the grades, however, received by_these‘students o

a

were "Cs". ' : g ‘

Y » . g
N .

-
\
AY

-

CAR mathematical reinforcément, like CAR76, should increase the underprepared
_student's chances forvsuccess;in other'ﬁathematical studles; however; when the
mathematrcs grades of arselected group of CAR_students were analyzed in 1976,‘

the fesults.reveafed that nathematical‘re}nforcement'doesrnot meag guargnteedn )
success'tin 'upper 'level nathematlés cdurses. This concluslonu seems to ‘Bé

7 ¢ .

supported by" the fact _that the majority of - the CAR etudents who did enroll in

. h i o B . e
upper level- mathematlcs ®courses rece1ved °1ther "Ds" or "Fs" in those ccurses.
. B - b, -

.-

) ,'— R . -
. -, . B

. The College Research Serv1ce at Howard Unlver51ty has found that the progress_

- ‘

'f;of CAR students in the. College of Liberal Arts is favorable. Hunt (1976 11) h

stated in' a report fhat' _ ’ e ' “ o )
= . . ) . . e
f’"Overall the*e is the 1mpre331on ' that CAR students are .moving -along - -

. more slowly, but meeting "the minimum standards’ of performance about
~as well in what.they do as student& who - do -not, or are not required -
Cto pa/rlclpate in the program, r/In terms of GPA, however, CAR studernt

: >
: perform more poorly. . ‘///
‘ o B Y .
. . N ~
- e ! : N - -
! 3 2. ’
o s 0
- - ] 2 . — ¥ 3
- v N v L ~ /// i - i
& e , | /
gﬂ? . ¢ -

elC
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CAR resedfch eofforts seem TO support Hunt's findings, sgixty-four percent of

the 6riginain,CAR' gtoup .. 232’ﬁ3thdeﬁfsy suryived twe years at Howarg

.Eniversity. The averagé Or mean grade polnt average for the Iemaining

£

.

students was 2.24 '(On' a scala of 0-4). ‘APpProx: matel/ 20 percent of the

" ctudent: had a GPA above 3.00, while 25'percerl\h8d a GPA below 2.00.
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- After four years, at Howard Unlver51ty acad;%ic records rev%31ed that

¥ \ :
aPP*0x1mate1y 100 studentS; or 43 percent of the Oriélnal 1974 CAR 8r”UP were

,stllx enrolled at ﬁoward UnlYﬁrs1ty¢ However, only 16 percent,: Of 51 outr of

’

the ovlglnal 232, graduated from Howard UnlverSItY afLeT four years-v»one very

'1nterest1ng fact ~stands out. about the CAR “student’ who graguated and* thelr .

parﬁ Cipation,in the CAR'PrOgram, that‘ls,-nfgrly all .of them sat1§f8¢u0rlly.

. . v o .
' - <,

complated the CAR re{uirement in one semester. o ST e
o e . . . R ’ : : '
"Th "Bad" News P CT e o
Over“the 1ast flve to sl? years selected a3pe6t° Of the CAR program haVe bEen K

R : © ? e
e o !

sfudigd 'thoroughly," dlothe_ research. generated to date« enables CAR”'

aaministrators go anawer the question, "is the -EAR‘ program a Success or -

[} 3
.

-‘failuré?" Détérmining the answer to ;hfs, question Qs not easyj however,

falllng ™ answer the questlon would be dlshonest. The data certalnay EEEE_EQ
“ .
3 0
suggESt that Howard Unlver31§1 has falled the maJorltz of its CAR StUdentsa

s

It  is. 1mportant to emphasize that tnere is a maJor dlStlnCtlon bEtWEen

,ﬁstudénts wﬁo.fail and colleges and universities jﬁaE_fall its students-- At
\

u

Howard the 1atter 31tuat1°n is evident. Con31der some add1t10na1 facts-'

u‘ii. Durlng the flrst .Semester (1977 78 S°h°°1 year) aPProxlmat81y 110,

students -ident1f¥ed for the CAR program~ were placed on. acadam%g
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e - —Who- fa11ed -a—CAR COUlSe returned toCAR "Jand aLtempted to earn a

_19% e ‘ praft - 7/30/80 :

probatioa. .School officials did nothing in the wcy of providing
additi:nal academic support for these students.
2. Durlng the fgff 1977 nearly elghty (80) FT1Cs who had been 1dent1f1ed

by the Office of Admissions for participation in the CAR program, |

o

failed to partiCipate in the CAR program. The mean grade point y

average of these students was 1. 61. School Offlclals dld nothing to -

’
i

lmpress upon thege students that they had to Partlclpate in the CAR

o

~Program, & i

‘\
-

3. Durlng the flrst two yearS of operatlon, only 1 out of A CAR ‘students

Satlsfactory grgde in he COurse fa11ed School officials‘did nothing "

to enc0urage students to _make-up uncompleted CAR course work.: : -

ES : . X -

Thesé facts seem to echo-a eommenp made by Roueche (1978:6) concerning the

success 0f'COllege compeﬂﬁatorY.Programs.-,RdUeChe stated, that: ". - - you '

1

(the lnStltutlon of hlgher educatlon) are probablv better off not to 1nv1te

&

peonle to yOUr party than to have them come--tO. the party and then ShOOL half

.

'Qofvthemf ObJect1ve1y,31t does appear that Howard Unlver31ty is admlttlng

. T
substantial numbers of "215 Students, yet, falllng to | lnsure rhat the ' 'Eisk'

4 -

g - . . . - R

Student COmPlete the CAR program requlrements. The "risk" students fallure to

complete the CAR program doesLEeem to be related to th&-consequent fhllure of
- h’\x,_.___.

_ B " t
"rlsk" students in the regular Unlver51ty curr1cu1um.m Co , .
o - . P u’

.

AWhen the same door that SWung w1de~open for the underprepared student beging .

i

o r€Vo1Ve, who 'is to blame, the gtudent OT Jthe lnst1tut10n °of hlgher_

- <
[} .
¢

'fairly easy out for the' institutionm tofﬁlame the .student;

r

education? I1g ig

- . . ’

1
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_after all yho really expected miracles from students whose composite SAT

‘doubt, and that the burden of blame should rest squarely on the institution's
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scores ranged between 400 to 600, But, casting blame is no easy process, 1n

fact, it is my belief that the student should be given the benefit cf the

‘shoulders. <This belief does not mean that the underprepared student has mno

responsibilities, no stake” in his reeducation. This belief, instead, says

_ that the lnstltutlon of h1gher 1earn1ng must have designed a program so nearly

fa11ure—proof that the Only way the underprepared student can get back out of

the door 15 by remov1ng the h1nges.»,_HOWard-_UnlverS1ty R CAR program is a

e — /

:fa11ure, not s1mp1y be cause the majority of its students ha\e fa11ed, but’

w -

because HOWard Un1vers1ty has fa11ed 'its students.

-_

o : S © FINAL THOUGHTS. .

I

When Howarq: Untverslty instituted . its CAR program in 1974 it w1se1y d -31gned
: o , 4
1nto the program a mechanisa for program evaluatlon. " Over the 1ast five ,years

-
v

the CAR program has become 1ncreas1ng1y knowledgeable and cogn1zant, turough .

o

its research and evaluatlon efforts, of what works, what doesn t work, and

.-why; Thls paper has d1scussed factor§'re1ated %o successful comp1etlon of - the

»

CAR PrOgram,.a college compensatory pnogram‘ It 1is 1mportant to note that the

'amajorlty of the literature on college compensatory programs ooncentrates onc’“‘

what haPPens tc che student after the compensatory program. This research is

@

L ) _
~valuable; however, more research must be focuSed on .factors_~re1at1ng to

success ful c0mp1etion of compensatory programs. This type of research. #ill, do
much to asgist programadevelopers in avoiding wasteful programming efforts.

4
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1f we know that irtense summer remediation programs work, especially when
-these- program° isolate the remedial student ,from the regular college
curriculum, then more should be dome to encourage Lhe development of these

., programs. ILf we know that_classroom 1nstructlon a1ded by learning 1aboratory‘
,reinforcement works bpetter than classroom instruction without the assistance

of lab reinforcement, .then more should be done to encourage the‘development of

1earning laboratories. The bottom line here is that more research must be

IR

a1med at reflnlng the college -compensatory” program that "works.

o ~ n . ) ) ) X
o . ) : [ ’ 4

But thiere is also another lesson ‘to be léarned- from the CAR program at Howard
DR

' ______,_,‘_1 R
—-—Unrversrtf—”“”ﬁ' that 1s, good research and evaluation  may lead  program

-

‘administrators  to the conclus1on that whlle some students succeed and‘We know

-Why they succeed,the maJorlty fa11 But those who fa11 fall mostly because‘

‘/

the 1nst1tut10n has fa11ed them. If anythlng the CAR program at Howard

University has learned throughg its emp1r;ca1 -research that. educatlng the

"educationally disadvantaged is a campu§"Wideuresponsihi1ity.. _ _ <
: ..'r ) . ‘ ) 1 o . .. . B— .
College compensatory program cannot exist in a vacuum., The problém at -Howard -
University is. that the ‘administration _has fajled to act, ‘failed to take .
‘advantage of the 'advantage it created by giving CAR the ‘mechanism° for

=

evaluating itself., 1t has fa11ed mostly in the  sense that it has not taken

useful researCh flndlngs and created helpful campus—w1de p011c1es ‘that would

stop the - Unlver81ty s doors.from,revolvingvat a.very dlzzy pace. A w18e

e

, researcher once Sald about the frustratlons assoclated with d01ng research .

o

"The road to inactioy is paved w1th‘research.reports.

0y
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