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-INTRODUCTIOF

The following report presemts the metlads and results of the hands-
offmdilot study of Skilis fexrZthical Actimr (SS8), an instrmctional pro-
gramr designed to teaciasamei—, eighth-,aas x¥==h-grade students a
stzategy, or process, W’ _emmbles them ta—ace athically in thedir daily
lives.l Since the £f== oi I9%4, SEA has umde—gome a number of small-
scaite f:lassroom tryor=s-fo- formative evaluatiomrpurposes and has been
rewksed accordingly. AlL &7 these earlier troars have'been conducted
with some degree pfanartiqipation by the SEA -=welopment staff in the
claasroom'preSentatﬁnuzof.SEA. The present = sndy differs from previous
omes in that a variess .of ®=yout sites were -—ployed and in that the SEA
dewelopment staff madstained a "hands-off" meelation to the teachers and
stmdents participatZ=mg in the study. The participating teachers re-
cexwed information £=om the SEA development—staff concerning SEA pre-
_semstations only when they were initially imtroduced to SEA in the site
recruitment éffort and when involved iu the three-hour training/orienta-

tion session prior to any SEA lesson presentations.

Purposes of the Present Study
Because the 1976-77 school year offered the first opportumity for -

study of SEA classroom use under conditions that were for the most part

Iogthical Action" is defined in SEA as action undertaken after ob-
jectively deciding what is fair, based on consideration of probable con-
sequences to all persons, including oneself.



free of direct influence by the SEA developers, a strong emphasisswas
placed on recording and describing in detail the implepentation o= the
1976-77 version of the SEA program and the teacher and student resmmmnse
. to the course as present=s, as weli as comsidering this SEA ve=rsimr S

" effectiveness. Because;Iirtle'was known about the extent of varZation
that might be expected in the implemeatation of, response to,_gnﬁ
effects of, SEA within the target population, a wide variety o% sertings
was sought. With the detziled description of SEA use in a varisty of
settings being a major concern, the hands-off pilot study was dsesigned
as a set of case studies.

Although the report of each of the case studies is designed to pre-
sent whatever types of information are necessary for a detailed por—
trayal of that case's use and outcomes of the 1976-77 version of SEZA,
certain fccal questions are considered in all cases. Grouped by gemeral
type of question, the focal questions are presented in Table 1.

In addition to the purpose of answering the focal questiomns in each
of the case studies, the hands-off pilot study provided other essential
data necessary for the revision of SEA. The use of the data for that

formative evaluation is described in Volume TI of this report.



e 1
Focal Questions o <= Hands-0ff Pilot Study

Implementation

1

Where (if at all), how, an¥ why <did the teacher depart from the con-—

"tent and/or procedures of tThe SEA lesson presentatlon intended by

the SEA developers?

How was SEA fitted into the schiool's curriculum, with regard to
(2) subject matter, (b) time required and rate of presentation, and
{(c) accountability of studemts for SEA work?

Acceptability

3.

4,

Did the teacher perceive tHat the SIEA Teacher's Manual provided
adequate guidance?

Did the teacher perceive that the SEA lessons and materials:
a. required no more than reasonable preparation time and resources?
b. provided for quality classroom instruction for their students?

What evidence from the students, the teachers, and/or the SEA evalu-
ation staff — through observation and/or testing —- reveals that SEA:

a. had modes of preseatation that weze well received?
b. resulted in no major classroom management problems?
c. was neither too easy nor too difficult for students?
d. resulted in no harm to the students?

e. 1Interested and i-volved the students?

Effectiveness

6.

7.

Did the students improve from before to after relevant SEA instruc-

tion in their performances on measures of SEA objectives?

Did the students improve from before to after the total SEA program
experience in their performances on measures of general moral and
value characteristics believed to be related to, but not directly
taught in SEA?

Did the students perceive that the SEA lessons helped them learn use-
ful informaticn and skills?

D w



Skills for Ethical Action, the 1976-77 Version

The version of SEA available for the hands-off pilot study con-
sisted of 38 lessons, each designed for half-hour instructional periods
and related to one aég;her in a fixed order of presentation. Salient
aspects of the program are the SEA strategy, the unit organization of
the instruction, the objectives, and some characteristics of the SEA
materials themselves. These topics are discussed in the following sub-

sections.

The SEA strategy. The instructional core of the SEA program is a

six-step strategy which combines actions consistent with self-held
values, ethical decision-making, and evaluation of completed actioﬁs.

In the first step, Identify the Value Problem, the students describe
a situation that presents a problem or that indicates they (the stu-
dents) are not doing enough to show that one of their values is meaning-
fui. They name the value involved and then‘formally state their
nrobiem. |

The second step, Think Up Action Ideas, asks the students to brain-
storm ideas for actions that might help them handle their problem. The
students then check their action ideas to make sure they are stated
specifically and are possible to implement. |

Consider Self and Others is the third step of the strategy. Here
the students think about how their action ideas might affect their own
valueé, feelings, health and safety, and possessions. They also obtain

information, using course-taught methods, about how others might be



affected in these four areas. Finally, the students consider what
might happen if everyone acted as they are fhinking of acting.

The next step,'Judge, asks the students to objectively review and
summarize the information g;thered in Step 3, and to decide whether
their actions would be ethical, i.e., whether the actions would have
mostly positive effects on everyone. - They can change or reject those
actions which they deem ot ethical.

In the fifth step, Act, the students choose one of the actioms
judged to be ethical and make a commitment to carry out that action.
They are also called upon to pefsevera until the action is completed.

In the final step of the strategy, Evalﬁate, the students examine
‘the effects of the action they have completed and ask themselves whether
it did indeed produce mostly positive effects on everyone. They also
review how well they used each strategy step and examine the importance
of the value which they acted upon. -

The units of SEA instruction. The 38 SEA lessons were grouped

. sequentially into four umits.

The first unit consisted of ten lessomns. Those lessions presented
the student responsibilities in SEA, analyzed the SEA defimition ¢f
"ethical action," and introduced the SEA strategy.

In the 11 lessons of the second unit, the students practiced using
the strategy in a simulation involving four case studies about teenagers
holding specified values. The practice involved working together with

classmates in small groups on the cases, utilizing the strategy steps.



The Act step was simulated by acting out the action in a drama form.
The definitionAof "ethical action," and the dispositions of caring for
others, of acting consistently with ome's values, and of being fair in
judging potential consequences were linked to the strategy séeps. In
addition, role-taking and decision-making skills were introduced.

The third unit contained nine lessons during which the students
practiced using the strategy to hkandle a value problem from am actual
situation of their own. The students were to expand their knowledge of
their own values by ranking general value terms and were provided with
further practice in application of th=z skills introduced earlier. This
unit empt:si:ed the subprocesses needed to complete zach step of the
stra“:r~. <=4 :ne students were expvected to actually carry out the action
they ted Zeoide s was ethical.

In the final unit, the students were asked to use the stratégy in 
order to make one of their own values more meaningful in their lives.
The unit stressed the value-orieamted initiation of the strategy use
rather than the séecific problem-oriented mode of the previous unit.
Again, the students were called upon to really carry out the actiomn.
The concept of "others" was expanded to include persons beyond those
immediately and obviously involved. The course endgd with the attempt
to have the students project future circumstances in which they might
use the strategy. This unit consisted of eight lessons.

SEA objectives. SEA was designed to teach the strategy described

previously. As the student practiced using the strategy, it was postu-

12



lated that the strength of several values or dispositions would be in-
creased also. These are the tendency to act on self-proclaimed values,.
concern for the welfare of others, and objectivity in decision-making.
Finally, in addition to fostering these dispositions, SEA was to de-
velop ‘the skills needed to use the strategy to translate values into |
actions which have been objectively considered and judged to have
mostly positive effects on everyone, including oneself.

SFA materials. The instructional materials included cassette audio
tapes from which 34 of 38 SEA lessons could be presented to the class.
(Although these taped lessons could be used, almbst three-fourths of the
parfs of the 34 lessons allowed for presentation by the teacher instead
of the tape.) The instruction on the tapes was provide& in Units I and
III by 2 male narrator who spoke slowly and in Units II and IV by a
female narrator who spoke more rapidly. Also, the tape presentations
included at times modeling of some of the content by boys and girls,
some Black, some White. Finally, music was used as a part of each lesson
introduction as well as durir the times allowed on tape for students’

" activity.

The lessons referred the students to visual materials in the form
of 44 study book pages and three filmstrips which gave visual support to
the primg?ily au&io instruction. In addition., there were 21 worksheets
to be é;mpleted in conjuncﬁion with the SEA lessons. |

The SEA Teacher's Manual included suggestions for materials prepara-

tion, classroom arrangements, and the objectives and lesson plans for

13’



each of the 38 lessons. It also included outline descriptions of all
presentation modes possible (tape, tape and teacher, or teacher) and
suggestions for remedial activities. In addition, the Manual contained
a reproduction of each audio script, annotated with suggested discussion
questions; guidelines for teacher participation; cl;ssroom management
recommendations; copies of studeﬁt materials and tests; and scoring di-
rections for each of the four course tests. In all the SEA Teacher's
Manual had about 680 typescript pages and was contained in a 2%inch-
thick, three-ring binder.

Contents of the Present Report

The présent report is divided into two volumes. The contents of
this volume, Volume 1, are described in the following paragraphs. The
contents of Volume II are described in the Introduction to that report.

As indicated previously the design used in this hands-off pilot
study of SEA is a set of case studies. The sampling of the cases, the
procedures for teacher participationA;n the stud&, and the methods of
data collection and analysis are presented in the following methods sec-
tion, with reference also to the Appendices,which contain copies of the -
forms and measures used.

After the methods section come the reports of the case studies.
Six cases were studied, and a section of this report is devoted to each
of the cases. in each case study section, relevant case background in-
formation, and the findings with regard to the focal questions presented

in Table 1 are presented for that particular case. At the end of each

14
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case study section there is a summary of all information, with the pur-
pose of answering for that particular case the questions: 'Was it a
godd test of SEA?" "Did the teacher and students value and enjoy SEA?"
"Was SEA effective in producing desired changes in the students?"
Following the six case study report sections there is a.summary
section. Not intepded as an averaging across the cases, the summary is
- instead an overview of the variability among the cases. Also, inter-
spersed in the summary is comméntary on the limitation of the methods

and findings of the study.



METHODS

In this section the sampling procedures, sample description, arrange-
ments for study participation, and data collection and analysis pro-

ceedures are presented.

Sampling Procedures and Sample Description |

The target population of'SEA was considered to be school students
in the seventh, eighth, and ninth grades. Two teachers in two separate
schools were sought for eaéh of the three grade levels. In order to pro-
vide for study of possible differences in implementation, acceptability,
and effects, a variety of school settings was sought. The major dimen-
sion of variety was the urban-suburban distinction with a seventh,
eighth, and ninth grade being sought for each of the settings. Also, as
another aspect of variety, the éampling plan called for obtaining one
religiously-oriented urban or suburban school, in addition to the other,
public schools.

Recruitment. The ;ecruitment procedure was initiated in most cases
by phone. contact by the SEA developer or evaluator with a school dis;
trict-lewel administrator responsible for curriculum and/or inStruction.l
If this phone introduction produced some interest, materials descriptive
of both SEA and the conditions for teachers' participation in the study
were mailed to the district administrator. The mailing was followed with
further imterchange, in which the administrator identified schools, and

in some cases teachers, who were to be contacted for further discussion

11 .
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of the study. At that point school ptinciﬁals were contacted, and they
determined what teachers might be inveolved. This saﬁpling procedure
was intended to be similar to a marketing procedure that SEA might
ﬁndergo in later dissemination, and insofar as there'is a similarity,
the teachers and students involved in the study can be assumed to be
similar to future users of SEA.

The major exception to the above sampling‘procedure occurred when a
teacher or principal heard about SEA through .a colleague and came to the
SEA staff to ask for further information and an opportunity to use SEA

materials. Because this circumstance was also considered similar to

_ possible future routes for dissemination, it was also considered an

appropriate route into the sample for the present study.

The.particular way in which each of the teacher and class cases was
obtained for the sample is described in the initial part of the back-
ground section of each case study report.

For prudeﬁtial reasons, more teacher and class cases were recruited
than could be reported oﬁ. Eleven teachers from nine schools rgceivgg
the three-hour orientation session and besam to present SEA. One
teacher was able to present SES only once a week, which was sufficient
only to complete lessons through Unit II. Thus, that teacher's classes
are not included in this sample.

~wn other teachers discontinued SEA presentation by the middle of
the first unit, and are also not included in the sample. One of these

teachers discontinued SEA after very strong student opposition to their

12



participation in the study, apparently based on negative reactions of
thése ninth graders to the pretesting sessions and the content and tone
of the first few audio t;ped lessons. The seco;d teacher discontinued
SEA with his Title I program eighth-grade class because he believed he
would have to slow the-pace of instruction so much that he would not
have time to complete SEA and the other subject matters he taught these
students. Both teachers who discontinued SEA presentations were in
schools in which other teachers were presenting SEA; the former teacher
was in tﬁe same school as the teacher and class reported iater as Case
89, whig.e the latter was in the same school as Case U9.

Finally, two of the remaining eight teachers completed SEA, but are
not included in this report because of the additional effort required‘to
go beyond the analyses and summaries for the six cases to which the SEA
staff waé committed. The two of the eight that were excluded from
analysis and summary were the last two of the eight to initiate involve-
ment with SEA." |

For practical reasons all schools contaéted were in a single large
city and 1its sgrrounding suburban areas.

The sample. Six teachers and the class(es) to which they presented
SEA constitute ﬁhe sample. A teacher and his or her c;ass(es) are dis-
cussed in the following pages as a '"case," Thus, there are six céses in
the saﬁple. The six cases are from six schools, three of which are in
'u;ban (U) settings and three of which are in suburban (S) settings.

Within each setting the three cases include a seventh (7), eighth (8),

181



and ninth (9) grade class or classes. Cases are labeled by these two
characteristics; e.g., S7 refers to the suburban seventh grade case and
U9 refers to the urbén ninth grade case. Both S7 and U7 involved two
'classes; these shall be identified by the labels S7-A, S7-B, U7-A, and
U7-B. Only one class was involved in each of the other four cases.
Table 2 provides other information concerning the cases.

Additional information is presented concerning each case in the

background section of each case study report.

Arrqggemeﬁts for Study Participation

In order to become involved in pre;enting the SEA program to their
classes, teachers had to be able to agree to present the full SEA pro-
gram of 38 1essoné, and assist the SEA field coordinator and evaluator
in data collection; They also were required to participate in a three~
hour training workshop prior to beginning the program. The workshop was
designed to familiarize them further both with the SEA program, a part
of which they were asked to'experience as students, and with the data
collection needs of the study.

In return RBS supplied the SEA materials free of charge and paid
the teachers an honorarium for time required sbove and beyond their nor-
mal preparation. Also, RBS indicated that steps would be taken to pre-
serve the anonymity of the students, teachers, and schools involved in
the study.

Data Collection

The overall purpose of collecting data on the classrooms involved

13
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TABLE 2
School, Teacher, and Class Characteristics of the

SEA Sample
Characteristics * Case
S7-A/S7-B__U7-A/U7-B S8 ug s9 U9
Schoo1?
Type Pub. Pub.  Cath.  Pub. Pub. Pub.
Grades 6-7 K-8 1-8 5-8 9-12 7-9
Size 400 600 260 1660 1530 1450
Z Non-White 1 35 4 99 1 100
Z Federal
lunches 5 50 N.A. —350 "Few" ‘'Majority"
Teacherb
Sex M M M F M
Raage w B W B W B
Years
teaching 13 24 14 29 13 I6
Class
Size 29:/28 30-35 each 18 35 27 18
Z Non-White None 33/33 6 100 Neme 100
Mean yerba.lc .
- ability
percentile
rank 70/64 30/34 53 38 29 4

o 3Information was obtzined throvgh a school administrator by either
the SEA field .coordinator-or the:SEA.:evabmator.

bInfo::matton concerming the-teacher-and the class —— with the exception
of the verbal ability messmre ——swasmobtzined either from a form the teacher
completed (presented as: Appendix 1) a:::ﬁ:mn classroom observation by the
SEA field&:coordinmator.

"'ﬂr_-figm:e given is the grade-related percentile rank of the class
mean on-tie verbal part of the Cooperative School and College Ability Test,
Series IT (SCAT) .administered by=the=SEA .evaluator prior to SEA instruction.
Form 3A«ni the SEXT was used for—all classes. For further information
concermimg-the .SEAT, see SCAT Series: ITI: Handbook. Educational Testing
Service: Primceton, N.J., 1967. : ' )
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in the hands—téf ;’ilot study was to provide amnswers to the focal ques-
tions presented in Tailde 1. For convenience here, the da=a collection
procedures are divided into four areas. These areas are:hnplementatioﬁ,
acceptability to the teachers, acceptability to students, and effective-
ness. Information was obtained in each of these areas by a variety of
methods. |

Implementation and teacher acceptance. The first two areas of con~

cern, implementation and acceptability to teachers, will be deglt with
together. .These areas of concern redate directly to the focal questions
1 through 5, presented in Table 1 of the Introduction to this volume.
Information in these areas was collected using four procedures —— the
SEA teacher report, the periodic follow—-up interview,‘ classroom observa-
tions, and the final interview.

The participating SEA teachers .complered a teacher's report form on
each of the 38 lesson presentations. The teacher report form is pre-
sented as Appendix 2. Some parts of this form relate to topics of imple-
mentation (e.g., time used and presemntation differed from procedure in
Ma.nual),- while others ;efer to issmes of teacher acceptance. of SEA as
impiemented (i.e., difficulty, management problems, and others listed in
the "Checkpoints" at” the bottom of the first page). All completed
teacher report forms are maintained in the SEA project’s files.

In order to review and clarify the teacher's reports on the lesson
presentations and to obtain additional teacher input Wi;:h regard to the

progress of the course, the completed teacher report forms were collected

2]
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and reviewed with the teacher in an interview conducted by the SEA
field coordinator after every third to fourth lesson presentation. This
interview session allowed the teacher to orally communicate perceptions
of~the course related to all the points on the teacher report form, to
further elaborate upon points differing from the way indicated in the
SEA Teacher's Manual, and to clarify evaluation checkpoints used. These
sessions also a%lowed the teacher-;o communicate his/her perceptions of
how the students were‘responding to the course. The comments prﬁvided
by the teachers duriné these sessions were either added into the
teacher's report for the lesson to which they referred, or, if the com-
ments were of a more general néture, pléced in a separate interview re-
port. Both the teacher's reports and the interview reports are main-
tained in tke SEA project's files.

The third procedure, the classroom obserwation, served to collect
more detailed implementétion information than the teacher could be ex-
peéted to remembe;. ?pg observations we?e conducted by the SEA field
coordinator usually every tﬁird-to fourth ]~2sson=presemt=tirm. On three
occasions intervals between observations were lomger, with-up to six
lessons intervening on one of those occasions. The observer focused on
a number of impiementation events during the obseréed,lesson presenta-
tions. These events fall into five categoriessz time, instruééional |
mode, differences between the actual presentation and that depicted in
the SEA Teacher's Manual, disruptions outside the presentation, and

supplementary assignments. See Appendix 3 for a more complete outline
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of the observation procedures.

An observation réport was written soon after each less presentation.
The heading of each report includes the unit and lesson number observed,
the school-class codes, the presentation dat;, observer's name, number
of students, and.the total time taken for that lesson. The instructional
mode chosen and the time utilized for each lesson part were also noted.
The main body of each report includes a description of the lesson pre-
sentation, except those aspects presented explicity in the SEA Teacher's
Manual. This description includes specification of piace in the lesson
where the evént oécurred, the specifics of what happened, aﬁ indication
of the number of students involved, and the duration of the occurrence.
All observation reports are maintained in the SEA project's files.

The final method used in the hands-off pilot Study to gain informa-
tion regarding the teacher's overall iﬁpressions of program-related
events was an interview conducted by the SEA evaluator with the indi-
vidual teacher after the program had been presented in its entirety.

The final interview covered both implementation issues (such'as how SEA
was fitced into the teacher's program ané what makeup procedures were
used for absentees) and acceptability issues (é.g., the adequacy of the
SEA Teacher's Manual and’perceptions of the taped lessons). A final
‘interview report was compiled based on the answers to these and other
related topics, and is maintained in the SEA projeét's files. See

Appendix 4 for a complete listing of the questions asked in the final

interview.
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Student acceptance. Student acceptance information was collected
to answer some aspects of focal questions 5 and 8, as presented in Table
1 of the Introduction to this volume. The two means for gathering
information regarding s:udents"acceptance_of SEA were a questionnaire
administered. to. all _the students upon completion of the program and the
classroom observations conducted by the SEA field coordinmator every third
to fourth lesson presentati?n. The classroom observations have beén
briefly described in the previous section, and a'more elaborate pre-
sentation is available in Appendix 3.

The purpose of the End-of-Course Questionﬁaire was to measure three
areas of student response: dispositibn, knowledge, and reaction to SEA.
The dispositioﬁal and knowledge items all relate to SEA objectives and
are discussed in thé following section on effectiveness. The third area,
student reaction to the program, covered a2 number of items in order to
measure perceived value of effects, difficulty, hurt or upset caused,
and interest. A copy of the End-of-Course Questionnaire and directions
for scoring are presented in Appendix 5. Individual item results were
réported in terms of percent of the students giving each'answér, and no
total or overall score was obtaiﬁed for this questionnaire. The results
. were reported and discuﬁsed in a report for each of the cases, which is
‘maintained in SEA project's files.

Effectiveness. Two types of learner outcomes were studied: out-

comes directly related to SEA objectives and outcomes more general than
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SEA objectives, but believed to be conceptually related to SEA themes.

. The former type of outcomes are referred to in this report as "achieve-
ment of objectives," while the latter are labeled either "general
effects" or "other effects.“ These types of data were collected to an-
swer focal questions 6, 7, and 8, as presented in Table 1 of the Intrd-
duction to this volume. -

Achievement of objectiveé was studied by use of test items that
were constructed to measure directly most of the specified objectives
associated with SEA lessons. These items, along with the instructional
objectives they were designed to measure and the directions for.scoring
the items, were reviewed for objective~item congruence by the SEA de-
veloper and two RBS evaluators not assigmed to the SEA project. Where
necessary, modifications were made in the item, or the objective, to
bring the two into agreement.

Most of the objectives~referenced items were grouped together into
tests by the SEA unit in which the related objectives occurred .as in-
structional objectives. These tests were administered by the teacher
both prior to and following presentations of thé respectivé SEA units.
With one exception, the same items appeared on both pre- and posttests,

though the pretests were titled "Unit Pre—Questions' and the posttests
were called "Unit Test." The one exception was the Unit I posttest,

which included an additional item calling for specific names presented
in the unit. Copies of each of the four posttests are presented in
Appendix 6, along with a listing of related instructional objectives and

scoring directions. For each test, the answers of at least five students
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in each of at ieast two classes were scored by two independent. scorers.
After a comparison of the results from the two scorers, scoring direc-
tions were clarified and additional double scorings were conductud

where necessary to obtain a high degree of agreement. The remainder of
the tests were scored by onl& one of the two scorers. The tests for
Units iI, III, and IV were scored by a person who was new to the clerical
stafi and knew very little about SEA or the'meaning of the pre- and post-
test labels. The Unit I test was scored by one of the SEA staff writers.
Reports were written on the pre—~ and posttest performances of each class

on each unit and are maintained in the SEA project's files.

Additional SEA'objgctiveé-referenced items were administered as
part of the End-of-Course Questicnnaire. These -are items 1, 2, 7, 8 and
. the "Test Question” on the third page of the questionnaire, which appears
in Appendix 5. This questionnaire was administered by‘the evaluator Ssoon
" after SEA presentation was completed. The items were scored by either
the SEA field coordinator or the §;A e%aiuator according to the scoring
directions, whi:h are alsb presented in Appendix 5. Item 8, which re-
lates to anticipated future use of tﬁe strategy, and the 'Test Questioﬁ,?
which has to do with recall of the st:at:gy, were especialiy critical
items in that they index dagree of achievement of the objectives for
which most other SEA objectives iaay be considered instrumental.'

One type of data collection concerning outcomes more general than

the SEA objectives-referenced measures is the gereral measure admin-

istered by the SEA staff to students withian =z week prior to their in-
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volvement in SEA and then again within a week after their completion of
the last SEA unit posttest. There were eight general measures, each of
which is conceptually relatable to some dominant theme presented in SEA,

though they are not designed to be directly associated with particular

-—

SEA objectives or acfivities. The relation of each to a particular SEA
theme is described briefly in the introductory pages of Appendix 7, in
 which the eight general measures are also presented.

?he general measures were administered by the SEA staff wifhin two
weeks before the presentation of the first SEA lesson and again within
two weeks following the presentation of the last SEA lesson. For Ffour
of the cases, comparable classes were obtained to gerve as test-only
comparison classes; these classes completed the measures within two
weeks of their related SEA cases. The exact dates of administration and
the particular nature of the test-only comparison class for each case
are presented in the general effectsvsubsection of that case study re-
port. For five of the six cases, two testing periods of from 35 to 45
minutes each were allowed for administration of the eight general mea-
sures; in the remaining case a.single 80- to 90- minute period was used.
The order in which the general measures were administered was the‘samé
in all cases, and is as the measures are sequenced in Appendix 7, with
the division of the measures into the two administrat;on periods occur-
ring between the first four, structured-response type of gcales and the
last four measures, three of which allowed for open-ended answers.

In all cases, the general measures were administered as the last
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two of a series of three types of tests. In the testing sessions prior
to SEA implementation, the general measures followed administration of
the School and College Ability test, Series II, Verbzl part, referred
to previously in Table 2. In the testing sessions following SEA lesson
presentations, the general meaéures followed administration of the End-
of-Course Questionﬁ;ire.

The scoring of the first four general measures was done by computer.
Footnotes on the measures as presented in Appendix 7 indicate for scoring
pufposes the reversed items and the subscale membership of each item,‘
where relevant. The scoring directions for the last four measures are
interspersed in Appendikx 7 after their respective measures. The last
four were scored by two independent scorers who underwent a two- to three-
hour preparation session prior to each scoring of each measure. The
preparation session included a short description by the SEA evaluator
of the purpose of the measure, practice independent scoring of 10 to 12
differing protocols, and a detailed review by the scorers and the evalu-
" ator of the two scorers' results on the 10 to 12 protocols. The two
scorers were members of the clerical staff. Though they scored protocols
as grouped by classroom, they were nof informed about any characteristics
of those classes: The scoring of the pretest administration of the mea-
surés occurred soon after the pretesting sessions themselves, and the
scorers had no access to pretest scores when scoring the posttests. An
index of interscorer agreement was ébtained by determining the correla-

tions between the pretest scores of the two independent scorers. The
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resultant correlation coefficients are presented in the column labeled
"interscorer agreement' in Table 3. For purposes of increased reli-
ability, the scores from the two scorers were added together for all

later statistical tests.
TABLE 3
Interscorer Agreement, Internal Consistency, and

Test-Retest Correlations of the General Measures

General Interscorgr Internal b Test-retest
measure : agreement consistency correlation
Mach's Scale : Objective 47 .62
Self-Description:
Reflectivity Objective .55 .32
Learning Enviromment : _
Scale: Friction Objective .67 46
Modified I-E Scale Objective .62 .30
Values Survey .94 N.A. 42
Putting Values into
Action ) .65 N.A. .45
What Happens to ]
Whom? .61 N.A. .56
Before You Decide... - .69 N.A. .59

2The interscorer agreement numbers are the Pearson correlation be-
tween two independent scorers' sets of over 350 pretest scores.

bThese values are the median values of the coefficieant alphas, cal-
culated on the basis of pretest item responses in each of the 13 classes
— eight SEA classes and five test-only comparison classes —— involved
in the study.

CThese values are the medians of correlations from the five test-
only classes. . Three were eighth grade classes; there was also one class
each of seventh and ninth graders. The interval between testings of 130
days in the ninth grade class was the shortest, though with no measure
was the correlation highest of all the classes. The longest interval be-
tween testings was 240 days in the seventh grade class; this class had
the highest correlations of all classes for three of the eight measures.
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Also included in Table 3 ié information related to the reliability
of the general measures. The second column preseﬁts the coefficient al-
phas for the structured response scales. These values indicate the ex-
tent to which the parts of the measures (i.e., the items) may all be
tﬁought of as measuring the same trait. The third column of Table 3
provides a second way of estimating the measures' reliabilities, based
upon the extent to which there is across time a stability of what is
measured. The time intervals between testings involved in these test-
retest estimations of reliability are from two to four times as long as
usual test-retest reliability estimation; thus the correlations might be
expected to be somewhat lower than usual. Also, both these correlations
and the coefficient alphas in the internal consistency columm of Table 3
reflect reliability of differentiation within classes; which, though con-
servative, is the most appropriate basis for estimating reliability for
the type of comparisons used in this study. Judging from the values pre-
sented in the second and third columns of Tsble 3, it seems that these
general measures have at best enly borderline acceptability as reliable
measures.

In addition to general effects measurement, therz was another type
of data collection for outcomes that differed from the SEA objectives.
These are labeled "other effects" and include any spontaneous expression
or other evidence of positive or negative effects of SEA perceived by the
teacher, the students, or the SEA field coordinator. Any such event was

noted by the SEA field coordinator or the SEA evaluator, and reported in
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an interview report or a classroom observation report, whichever was
more appropriate. The data collection for other effects also involved
items 3a and 3b of the End-of-Course Questionnaire, which relate to the
student's perception of the importance and usefulness of the topics
taught in SEA. The End-of-Course Questionnaire and scoring directions
are presented in Appendix 5. The data collected with these items are
included in the reports on the End-of-Course Questionnaire answers that
are maintained in the SEA project's files.

Data Analysis

Analyses of the data collected are best grpuped into three sub-
sections: one for all issues of SEA implementation and z~ceptability,

_one for achievement of SEA objeétives, and one related to general effects
~analyses. .

SEA implementation and acceptability. Analyses related to the de-
gscription of the SEA program implementation, the acceptability of SEA,
and the "other effects' aspect of SEA effectiveness were carried out
using the,"Analfsis and Summary Procedures...,’ presented in Appendix 8.

" In general, the procedures (a) refer to a specific question related tb
the general questions posed in the introduction section of this report,
(b) specify the particular reports (e.g., teacher reports, final inter-
view report, and report of Eﬁd-of-Course Questionnaire answers) that
serv> as a data source for answering fine question asked, (c) describe how
to analyze the data source for the appropriate inforuation, and (d)

specify how the outcomes of the analysis are to be summarized for pre-
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sentation in the case study reports. In order to obtain a greater de-~
gree of objectivity in the énalysis of the predominantly unstructured,
verbal report type data involved, the SEA field coordinator and the SEA
evalﬁator produced independent versions of the analyses for each case.
The next step of summariziné for purposes of reporting was carried out
by the SEA field coordinator and was checked for agreement with_the
analysis results and for organization by the SEA evaluator.

Achievement of SEA objectives. The analyses of changes from pre-
testing to posttesting on the objectives-reference unit tests were by t-
tests for correlated, or dependent, measures. On the Unit I tests, for
which the pretes:c Jid not include one Bf the posttest items, the scores
compared were the subscores with the added posttest item scores ommnitted.
The .05 le'-:l of significance was utilized with these tests, though-
values with probabilities between .05 and .10 are reported as "marginal
or "borderline."

The posttest scores for all unit tests and the performances on the
objectives-referenced items of the End-of-Course Questionnaire a?e also
described in tefms of level of final achievement. For each unit post-
test the level of final achievement is presented in terms of the
average score as a percent of the maximum possible score. For the stra-
tegy memory item cn the End-of-Course Questiomnaire, obtaining the level
of final achievement involved transforming scores as presented in the
scoring directions in Appendix 5, into a more general set of ordered

categories that have labels indicating extent of familiarity and useful-



'ness of the strategy knowledge, e.g., "basic knowledge only," "partially

functional knowledge," and "discursive knowledge." Performances on the
othér objectives—;eferEnced items on the End-of-Course Questionnaire
were discussed in terms of percent of students answering in the SEA ob-
jective attalmment direction. The purpose in presenting a level of
final achievement is to allow for evaluation of the degree of cl.mplete-
ness with which SEA objéctives were fulfilled at the completion of the
related SEA instruction.

General effects. Data analyses relatedvto the general measures in-
volved repeated-measures multivariate analysis of variance. There were
three such analyses per case. One involved the two‘gifferent measures
related to the self component of SEA: the Modified I-E Scale and Putting
Values into Action. Another involved the four measures associated with
the other persons'component of SEA: the Values Survey, Before You De-
cide..., Mach'; Scale, and Learning Environment Scale: Friction. The
third analysis was of the reflective aspect of SEA: What Happens to Whom?
and Self-bescription Questionnaire: Reflectivity. (The descriptionms,
copies, and scoring directions of these measures are_presented in Appen-
dix 7.) 1In the four cases for which tegt-only coméarison classes were
obtained, the statistical test of concern was the interaction between
time of testing (first versus second administration) and class (SEA ver-
sus test-only comparison). In the remaining two cases, U7 and U9, there
was no.test-only comparison class, and, therefore, the statistical test

of concern was the comparison of pretest scores with posttest scores.
33

28



Analysés following the multivaiiate analyses were contingent on the
outcomes of the multivariate ones. If the outcome was statistically
significgnt, the following discriminant function analysis was performed
in order to determine the measure(s) on which the differences were most
pronounced. If the outcome was not statistically significant, the re-
sults of the univariate analysis of variance were.investigated for sta-
tistical significance. A .10 level of significance was utilized for the
multivariate analysis results, while an .05 level was adopted for the

univariate results.
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CASE S7: A SUBURBAN SEVENTH GRADE
This section is devoted to a report of pertinent background infor-
mation, and SEA implementation, acceptance, and effectiveness results

for the suburban seventh-grade case in the hands-off pilot study of SEA.

Background

. SEA staff first contacted the school district's Assistant Superin-
tendent for Curriculum and expressed an interest in involving a class
of seventh grade students. The assistant superintendent suggested that
the principal of the only school in the district that enrolled'seventh
graders be contacted. The principal was interestgd in SEA and, notified
several teachers of the study.

The school. The school is a public middle school for sixth and
seventh grade students. The enrollment during the 1976-77 school year
was approximately 400 students, with about half of them being seventh
graders.

The school is located in a suburban area from which many commute

. to work in the nearby large metropolitan area. The guidance counselor

believed that as many as two-thirds of the families included personms in
professional oécupations, with a similar ratio being distinctly above
the natural average in income. There are very few students in the school

participating in the federally funded free lunch program. The community
g .-

. is stable with turnover being minimal. The counselor also pointed out

that Catholic, Jewish, and Protestant backgrounds were about equally



represented in the community. Almost all families were White; there were
three Black and fcur Asian students in the school. The number of stu-
dents suspended each year for fighting and/or conflict is low, according
to the guidance éounselor. |

The teacher. The teacher was a White man, who had been teaching at
the junior high school level and with mény of his present colleagues for
13 years. During the 1976-77 school year, he taught English to seventh
graders. He characterized his teaching style as "Eclectic: I firmly run
an authoritarian, structured classroom with occasional flights of whimsy
and a liberal sprinkling of individualization and independent study."
On the'teaching style scales presented in Appendix 1, he rated himself
as (1) much more structured than spontaneous, (2) about equally indivi-
dual- and class—-oriented, and (3) more process— than outcome-oriented.

The classes. Of his four seventh-grade English classes, the teach-
er chose to present SEA to the two he judged to be most capable. The
average score cf studentsin each class on the SCAT Series II, Verbal Part
test was well above the national average; one class' mean of 32.3 is at
the 70th percentile and the other's of 31.1 is.at thé,64th percentile in
norms for individual seventh graders. The standard deviation was 8.5 in
class A and 9.00 in class B. In one class, there were 29 stﬁaents, all
‘of whom were White. In the second class two of the 28 students were
Oriental-Americans and the rest were White.

Implementation

The implementation topics refer to various aspects of how the
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course was administered by the teacher. The major topic here is the ex-
tent to which the course was presented in the way intended by the SEA
developer. Other implemenﬁation toplcs are also included because each
reveals a feature of the student;' contacts with SEA.

Presentation congruence. The teacher departed only slightly from

the develcoer's intents as manifest-in the SEA Teacher's Manual. One

8] ".at departure occurred wheﬁ, in an apparently time-saving move, the
teacher had students volunteer to practice an exercise rather than have
everyone do it. The only other départure, a moderately serious one,

took place when the teacher constructed an outline review form for link-
ing the techniques presented in Unit II to the rélated strategy step —
a linkage he felt SEA did not present.adequately. This review form was
considered a moderately serious departure because the outline items might
have been confused later with the descriptions of what one does to fol-
low the strategy steps.

The teacher often modified and added to SEA with review forms and
different alloca;ions of time. However, all of these except the two
abo. = were considered by the developer to have st:engthened rather than
weakened the SEA present;tions.

Presentation time. The téacher began his lesson presentations of

SEA in both classes on October 20, 1976, and finished them in both
classes on June 6, 1977. He used 42 class sessions to present the les-
sons with class A, and with class B he used 44 class sessions.

When the teacher initially began preseniing the ccurse, there was a
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regular rate of presentation of three days per week in both classeé.
Toward the middle of Unit I, between Lessons 6 and 7, there was 2 ten~
week break in the schedule to allow for parental review of SEA (which is
described in the Miscellaneous subsection of this case study) and for
Christmas vacation. When lesson presentations were resumed, the rate
was two lessons per week for the duration of the course. The one-week
long spring break was the only holiday which subsequently affected the
rate of presentation, and it occurred between Lessons 3 and 4 in Unit
II1I. After.the break in Unit I the teacher spent three minutes reviewing
previous lessons; there was no review conducted in Unit III.

The teacher used a fifty-minute class period in which to present
the lessons: Ranging from 20 to 50 minutes, the times the teacher re-
ported was used for SEA iesson presentations averaged 32 minutes in
class A and 31 minutes in class B. However, the teacher reported times
may be conservative; when the SEA fieid coﬁrdinator was observing in the
class, her record of the time ﬁsed was four to five minutes longer than
the teacher's. |

The teacher was concérneﬂ with the time used to present only three
of the 38 lessons. In all three he suggested that the Teacﬁer's Manual
indicate that more time should be allotted for activities.

Fit within the program. How did the teacher relate SEA to other

subjects he or she taught? The teacher teaches English. Although he
made no conscious effort to integrate SEA into English (except for using

SEA ground rules for participation in discussions), he noted that the
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writing dorne for SEA was one type of seventh grade English activity.

The teacher had begun SEA presentations as replacements of the Eng-
lish subject matter for three of the five weekly class periods. Six
lessons were presented in that fashion. By that time he, and some stu-
dents' parents, had become concerned about insufficient study of English.
Then, with the cooperation of the mathematics, social studies, and
science teachers, he began to ﬁresent SEA lessons in these teachers'
class ﬁeriods as well as his own, cnce every two weeks. In other words,
any given subject matter was affected for’only one class period every
two weeks; By the time he had completed all SEA lesson presentations,
the teacher reported that the problem of placement of the course into
an already crowded school program was the only reservation he had to

N

using SEA again.

—

Student accountabiliiy procedures. What procedures were used by the

teacher to hold students accountable for their SEA studies? From the
.very beginning of the course, the teaéher indicated to the students that
they would be graded. He then thought he w.s going to base grades on the
unit tests, class participation, attitudé, and willingness to follow di-
rections. However, in the end he used only the test scores on Units II,
III,.and IV as bases for giving grades. The students were informed and
knew that these grades would be averaged in with the other grades they
received in English for the final grade report. The teacher believed the
students were as serious about SEA tests as with other tests.

Student absences. There were on the average six percent of the
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students absent from lesson presentations in class A, and five percent ab-
sent in class B. The variability of absences from one unit to the next
was not applicable in either class. There was no regular procedure for
making up the missed SEA lessons. However, individual attention was
givsen during the following lessons to students who seemed to be having
trouble. The teacher felt the students were bright and didn't seem to
need much help in picking up after absences. Even so, the teacher did
consider make-ups a problem he could not manage well. He suggested that
more teacher guidance should be included in the Manual on how to help
students make up missed lessons in the course.

Acceptability

In contrast with the above topics dealing with how the course was
presented, the following topics all relate to how whatever was presented
as SEA was received by the teacher and by the students.

Adequacy of the Teacher's Manual. With the exception of one minor

instance, the teacher thought the manual was very good, complete, and

well~organized.

Reasonableness of preparation time and resource requirements. There

was only one lesson (three percent of all lessons) where the teacher in-
dicated a longer than reasonable preparation time was needed. This
occurred in relation to a lesson the teacher deemed as particularly

worthwhile.

Instructional quality. Did the teacher believe that the lessons

provided good, or at least problem—free classroom instruction? The
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teacher was impressed with the development of topics and activiﬁies
‘throughout the course. He thought each of the units was well paced, and
many times he referred to SEA as having a "logical, thorough development
of content."

fhé teacher considered 83.5 percent of the lessons as resulting in
no problems and 6.8 percent as especially good in class A. In class B,
he considered 81.4 éercent as resulting in no problems and'8.6 percent
as especially good. He reported that these ratings were based on the
students' reactions to the materials. '

Appeal of presentation mode. What were the teacher's and students'

evaluations of the audio tape and visual features of-the lesson presen-
tations? The teacher stated that his students were "turned off" by the
tape mode of presentation. He believed the first narrator was too slow
for the students and always seemed to be talking down to them, and though
the second narrator's presentation role was better, it seemed as if she
were also talking dow: to the students. He used the tape for 48 perceng
of the SEA presentations that had a teacher presentation option. With
only about five minutes of tape instruction as an exception, he pre-
sented all of the last unit %n the teacher mode.

However, the teacher did believe that the tapes were helpful, es-
pecially for the presentation of detail in initially teaching the course

and for the effective modeling provided by the teenagers' voices.

Classroom management problems caused. The teacher reported that

with the exception of one occasionm, the SEA classroom activities did not



result in classroom management problems. This exception occurred in the
first unit when the stu&eﬁts got carried away with their role playing
during an unequal treatment exercise. This involved less than one per-

cent of the course.

Difficulty level. To what extent are the SEA tasks and objectives
at a level of &ifficulty appropriate for the students in géneral, and
for students of different verbal abilities in #articular? The teacher
had stated that these two classes were his best sections and could handle
most of the SEA material and directions without difficulty. However,
the teaéher did report that 1.6 percent of the lesson activities in
class A and 2.3 percent of the activities in class B caused difficulty
for his students. The difficulty arose in both cases with the under-—
standing of a few terms used and the following of directions on several
study book pageé. On the other hand, the teacher rated 4.1 percent of
the activities in class A and 1.8 percent of the activities in class B
as not providing enough of a challenge for his students. |

On the questionnaire administered after the SEA experience, the
students responded to the questions about the diffiéulty of SEA. The
modal response for absolute difficulty in class A was that the course
was‘abouﬁ right in its difficulty, and they rated the course as of about
the sanme difficulty as their other classes. In class B, the students
varied considerably in their assessment of absolute difficulty while
being more in agreement that SEA was easier than other courses. The

correlation between the answers given here and the verbal ability scores
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obtained just prior to students"participation_ip the SEA course did not
approach significance in class.A but was statisticaliy significant for
class 3, perhaps because of the greater Qafiability in class B's percep-
tions of difficulty. However, in both classes there was statistically
significént relations.between verbal ability scores and performances on
most of the objectives-referenced measures. These relations are dis-
cussed in the Achievement of objectives subsection of this Case S7 re-
port.

Harmlessness. Some stcudents in each of the two classes indicated
that they were hurt or upset by SEA. Im class A, 11 percent of the stu-

dents made comments on the End~of-Course Questionnaire that were classi-

fied as being an invasion of privacy issue (e.g., suggestions that class-
mates or the teacher saw what personal topics were noted in writing out
some of the SEA exercises). In class B, 14 percent of the students gave
such responses. Though invasion of privacy was an issue in both classes,
no particular aspects of SEA were specified as causing the difficulties;
i.e., comments were gegeral.

Student interest level. Did students indicate they were involved

and interested in SEA? 1In the beginning of the course, both teacher and
observer accounts indicated that the students seemed to enjoy the var-
ious role-playing activities and discussions in the first two units,
although geveral students indicated to the teacher they were bored with
Unit I. In the lessons observed in Units III and IV, the students re-

sponded appropriately and with on-task behaviors to activities presented,
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though full participation was not evident in discussions. At the ve-
ginning of Unit IV, the teacher indicated that there was a universal

negative reaction to the course which had been building up. He stated

that the students considered the course the "Great Bore," and "nasty"
comments had been written in the study books; also, pictures and car-
toons had been redrawn with new inScriptiéns downgrading the course.

The teécher was annoyed with the students' disaffecfions fer the
course, which héd been initially expressed when he first told the class
he would be teaching them a new course from Research for Better Schools.
(Some students had participated in 2RS tryouts of other courses.) The
teacher felt the students were just more verbal about'their negative
feelings later in the course, although those negative feelings were not
evident to any degree to the SEA field coordinator until the last lesson
of the course when étudents in class A indicated joy that the coﬁrse was
over.

In fesponse to an iteﬁ op-the End-of Course Questionnaire, the
overvhelming majority of students in both Qlasses indicated they were
'not gladAthef had the course. Im classAA 86 percent of the students
and in class B 70 percent of the students said they were not glad they
had the course because it was boring and a waste of time. On the other
hand, 11 pefcent in class A and 14 percent in class B said they were
glad they had the course because they avoided being bored by their regu-
lar classwork. The remaiﬁing>£hree percent in class A and 14 percent .
in class B said they were glad to have had the course because it taught
them to be ethical or to be bettexr peopie.
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?erhaps related to some students' attitudes toward SEA was the way
they were graded for their SEA work. There were a sizable number of
students in each class (Zi percent in class A and 18 percent in class B)
who answered the End-of-Course Questionnaire item related to hurt or up—
set by saying that their English grades had been lowered by haviné their
SEA performances entered into the grading. This aspect of their expe-
rience with SEA was, of course, a function of the way in which the
teacher chose to grade and not related to SEA itself.

.Effectiveness

The study of the effectiveness of SEA on the_s@udents included in-
vestigations of.the achievement of the explicit SEA objectives and the
effects on general moral and value characteristics. In addition, a
vérietj of other outcomes was rec;rded'and is presented under the title
of "Other effects" on the following pages.

Achievement of objectives. Students' performances in both classes

on thé.four objectives-referenced unit tests increased significantly
from before to after their respective units of SEA instruction.

Class A's unit pre- and posttest averages are presented in Table 4
as percents of the maximum possible scores. For all four units in both
classes the unit posttest'scores were below the maximum score possible.
As may be seen in the bottom line in Table 4, posttest averages ranged
from 45 percent of the possible points in Unit I to 76 percent in
Unit III. Across all four tests the average obtained was about 62 per-

~cent of all possible points.
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TABLE 4
Case S7-A's Unit Pre- and Posttests Averages as Percents of

the Maximum Possible Scores on Those Tests

Unit

Test | | U II III v
Pretest 18 23 22 42
Poéttest 45 64 76 59

Class B's unit pre- and posttest averages are presented in Table 5
as percents of the maximﬁm possible scores. This ciass' posttest aver-
ages were also below the maximﬁm score possible. As may be seen in the
bottom line in Tablé 5, thé posttest 3cores ranged from 52 percent of the
‘possible points in Unit III. The average across all four tests was |
about 66 percent of all possible points.

TABLE 5

Case S7-B's Unit Pre- and Posttest Averages as Percents of
the Maximum Possible Scores on Those Tests

Unit
Test ' | I II ' IIX v
Pretest 12 17 '26 39
Posttest 52 65 81 62

At the end of the course when students were asked to describe the

SEA strategy completely from memory, the majority of students in both
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classes presented the strategy quite thoroughly. In class A, 29 per-
cent of the students had obtained a detailed or discursive knowledge of
the strategy. An additional 54 percent outlined the strategy and most
major what-to~do zspects. Only 4 percent (one student) listed so few
aspects that he/she was judged to have less than a bare minimum of knowl-
edge of the‘strategy. Thus, using this task as an index, over four-
fifths of the students exhibited at least a functional knowledge of the
Mgtrategy. In class B, 32 percent of the students exhibited a detailed
or discursive knowledge of the strategy, going well beyond outlining the
steps .and recalling all the what-to-do aspects to adding supplementary
procedures taught and textual discussions. An additional 64 percent of
gﬁe students exhibited a functional knowledge of the strategy, outlining
the strategy aﬁd indicating over one-half of the what-to~do aspects. No
one had less than a basic knowledge of the strategy. Thus, almost all
of the students in this class exhibited at least a functional knowledge
of the strategy, using this task as an index.

The level of objectives achievement was related to verbal ability.
There were statistically significant (p<.05) correlations in both
classes between all five of the measures mentioned above and the stu-
dents' verbal abilities, which were assessed prior to the SEA experience.

At the end of the course experience the students were also asked
about their use of the SEA strategy. Considering their reports of past
use and anticipated future use, as well as their levels of knowledge on

the above discussed recall question, it is estimated that in class A
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less thaﬁ one-tenth of the class and in class B about one-third of fhe
class were sufficiently experienced, positive about future use, and
knowledgeable to put at least some aspects of the strategy into future
use. The low level of strategy use estimated here, especially in class A,
is most likely a funct;on of the negative attitudes of many of the stu-
dents'toward SEA. In addition, the teacher reported that many students
believed that the strétegy took too long to use to be of any value.

General effects. The general measures were administered in S7-A

and S7-B on October 13 and 14, 1976, and again on June 9 and 10, 1977.
The measures were also adminisvered in another seventh-grade class in the
's;me school on the same déyé. In thé statistical analyses that were con-
ducted, the two SEA classes and the testing-only control class were con-
sidered as three separate groups, and the initial test was for differ-
ences in pre-to-post changes among the three groups. None of the multi-
variate or univariate aualyseéayieldgd results even approaching statis—

tical significance.

Other effects of SEA. Were any non-measured effects of SEA per-

ceived by the teacher or the students? Because the teacher was certain
that the students learned the SEA content, he thought that the content

: <
would be available to them in the future if they were inclined to draw on
it. He believed that those students who were inclined to be ethical
would use the knowledge and those that were not so inclined would not ﬁse

it. However,.he said he could not.report any. observations of SEA's

effects on the students.
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On the End-of-Course Questionnaire, 68 percent of the students in
class A referred to some aspect of SEA as being useful or imp&rtant per-
sonaliy. However, when they compared the usefulness or importance of
SEA to their other courses, 89 percent rated the course as being less
useful, while the remaining 11 percent said SEA had:aboﬁt the same use-
fulness as thei; other courses.

Eighty;two percent of the class B students referred to at least one
aspect of SEA és being useful or important to them personally.' While

some of the students (32 percent) rated the course as about the same as

~ their other courses, most of the students (64 percent) rated the course

as less useful than their other courses. Only one student (4 percent)
said SEA was more important. | |

In summary, while about three-quarters of the students across the
two classes listed some aspect of SEA as being useful or important to
them_persgnally, the majority of students in both classes rated the
cou;se és being less important than their other courses.

Miscellaneous

A lengthy interruption in SEA lesson presentations after the sixth

lesson was precipitated by the concerns of several parents that their

children's study of English was being slighted. When the principal was
informed that parents were concermed, he asked that the SEA lesson pre-
sentations cease until a meeting with all possibly interested parents
could be held. He then notified all parents with children in the two

classes of a general evening meeting, at which the SEA deéeloper, the
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SEA evaluator, the teacher and the principal would be available to dis-
cuss the program. After the meeting was held, ome child was withdrawn
from thé SEA classes and the teacher gained the cooperation of the stu-
dents' three other academic teachers to present SEA as often in place

of each of ﬁhe dthér subject matters as in place of English. During
this time, the téaéﬁef and the SEA developer did confer with one another,
though the  interchanges concerned the substance of parent comments and

planning for the meeting, rather than how to present the course.

Summary and Conclusions

Overall, Case S7 provided a moderately good test of SEA. The tea-
Qher departed only slightly from the SEA developer's intents for SEA
lesson presentations. Time allowed to present the SEA lessons was ade-~
quate. Students had a high attendance rate, and were encouraged to
learn SEA concepts by the external motivation of being graded on their
work. Only the disruption in lessoa presentation and other possiﬁle
impacts'of the parents' meeting, and the initial negativity toward RBS
on the part of some students prevents the situation from providing an
ideal test of SEA. —

With the exception of a dislike for the pace and tone of the taped
instructional narration; thé teacher's evaluation of SEA was positive.
He was especi#lly enthusiastic about the "logical, thorough development
of content" in the course. He thought almost all the lessons were at an
appfopriate-level of difficulty for his class, and there was evidence

of only one occasion of a minor class management problem arising from
o
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SEA activities. The éEA Téacher's Manual was considered adequate, and
thé preparafion requirements for lesson presentatiops were considered
reagonable. He did find that fitting SEA into an already full curric-
ulum was difficult; he suggested that a shorter version of the course
would be easier to fit, but at the same time cautioned against abbre-
~viation that would disrupt the éood development of content.

Though the students seemed attentive and involved during lesson
presentations, the teacher believed that they were somewhat négative
about SﬁA even before lessons were begun. By the end of the course, the
overwhelming majority in both claéses were expressing strong dislike for
ﬁhe course. Most of these students did not think SEA was as useful as
their other courses. Some expressed upset with the course for leading
to an invasion of-their privacy; most expressed boredom and the corvic-
tion that SEA had been a waste of time. |

However, the students' achievement of SEA objectives was higher
than their course-related attitudes would imply. A high level of per-
formance was especially evident on the cognitive type of objectives,
such as knowlédge of the strategy. On the other hand, there was a very
low level of intent to use the strategy, and analyses of the general
moral and value charactéristics measuied revealed no statistically sig-
nificant changes from before to after SEA. Finally, although the teacher
and the students generally thought SEA was not too difficult, there was
a positive correlation between the students' verbal abilities and their
performances on the strategy knowledge measure and other objectives

referenced measures.
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The above comments concerning SEA effectiveness and acceptability
of the course to the students appiy aimost equally to both classes.
Class B was slightly more positive and achieved slightly more on the
unit tests, but the differences are so small as to leave no need for two
different summaries.

'In conclusion, SEA was well implemented in Case S7 and well received
by the teacher. Although SEA was effective in teaching many of its ob-
jectives to these students, the students generally considered the course
a waste of time. Also, SEA was not effective leading to changes in the

more general characteristics measured.
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BABE 1i7: AN URBAN SEVENTH GRADE

This section is devoted to a report of pertinent backgroﬁnd infor-
mation, and SEA imbleméntation, acceptance, and effectiveness results
for the urban seventh-grade case in the hands-off study of SEA.
Background

An associate of . the developer who had some know}edge of RBS work men-
tioned the p?ogram to the-rea&ing specialis£ at the school where she con-
sulted. The reading specialist talked with the principal and a teacher,
and alerted the SEA developer, who then sent course-related information.
The principal indicated that the.decision would be up to the teacher, who
subsequently indicated his desire to use the materials.

The school. . The school is a neighborhood public school containing
grades K through_?. The enrollment_during thg 1976-77 school year was
approximately 600 students, with about 65 of them being in the seventh
grade. .

_ The cultural variety of this urban community is reflected in the
school: 65 percent White, 33 percent Black, two percent Spanish-speaking,
and a few Orientals. The community is very stable and has maintained
approximétely the same cultural mix for at least 50 years. The principal
_ said that the families are predoqinantly blue collar workers with lower
than average incomes. About one-half of the students are on federally-

funded free lunch‘program.

Last year was the principal's first year at this school and he
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reporﬁed th;;e was much fighting, some of it raciali& related. This year
he said there was practically no fighting, due to his direct supervision
of several locations where conflicts had occurred (e.g., the lunchroom)
and the removal of one étudent instigator from the school.

The teacher. This seventh grade lénguage arts and social studies
teacher is a Black man, who has taught at junior high grade levels for
~ three years. He has spent 21 years teaching at the elementary school
level and has been at this school since 1967. EHe characterized his
teaching style as '"progressive with reservations. ' On the teaching styie
scales presented in Appendix 1, he rated himself as (1) much more spon-
tareous than structured, (2) much more class-oriented than individual-
oriented, and.(3) more outcome-oriented than process—oriented.

The classes. There were only two seventh grade classes in the
school, and both were involved in using the SEA program.for the study.
Each cia;s contained from about 30 to 35 students, with both classes
being about one-third Black. There also was a Persian-West Indian boy
in one of the classes. The teacher perceived one of the classes as being
slower academically (ﬁot having above a fourth grade feading level) than
the other. In this élower class, the average @#ore on the SCAT Series II,
Verbal Part was 15.7, which is at the 15th pemrentile for individual
seventh graders on the national norms for the-test. The other class had’
an average SCAT verbal score of 20.8, ﬁhich is about the 31lst percentile
for individual seventh graders. The standard deviations for the two

classes were 5.97 and 8.24, respectively. These SCAT scores were
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oobtained prior to any SEA presentations, and though the teacher shifted
students between classes,.the overwhelming majority stayed in their ori-
ginal class and the d;stinction between the classes that is indexed ty
the original SCAT scores is assumed to have been arproximately maintained
throughout course presentation.

Implementation

The implementation topics refer to various aspects of how the pro-
gram was administered by the teacher. The major topic here is the ex-
teat to which the program was presented in the way intended by the SEA
developer. Other implementation topics are also included because each
reveals a feature of the student's contacts with SEA.

Presentation congruence. Of a number of variations in SEA lesson

presentations, the developer judged several to be important and directly
related to SEA's stated objectives. In class A, the teacher omitted,
perhaps through oversight, essential discussion questions in two lesSQns.
The overall potential impact on attaimment of SEA objectives in class A
was judged to be slight.

In class B, students were allowed to make-up their own dramas in
Unit II, but no special guidelines were given to relate the dramas to
the strategy, and a worksheet that would have posed the necessity of
that relation was not used. This departure arose because the teacher
wished to allow students the freedem to do their own plays, and perhaps
did not realize.the importance of relating the strategy to the dramas.

On another occasion, the teacher omitted the last two parts of a lesson,

N
ot
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perhaps because of lack of time to complete the lesson, and did not
cover these parts at a later time. Together these departures in class B
represent a moderate level of departure from the developer's interests,
as presented in the Teachers' Manual.

Presentation Time. The teacher began his lesson presentations of

SEA in both classes on December 8, 1976, and finished them in both
classes on June 9, 1977. He used 45 class sessions to present the les-
sons with both classes.

When the teacher began presenting the course, there was no regular
rate of presentations in either class. Between Lessons 4 and 5 in Unit
there was a two-week break for the Christmas and New Year's vacation.
When lesson presentations were resumed, the rate was between one and two
lessons per week for the duration of the course. Spring break occurred
between Lessons 9'and 10 of Unit II in class A and Lessons 10 and 11 of
the same unit in class B. No reviews of immediately preceding lessons
were conducted after either one of the breaks.

The time period initially available to present the course was 55
minutes. During Unit III the teacher switched the period during which
the course was offered to a 45 minute one. In both classes the overall
average time the teacher reported using for SEA lesson presentations was
31 minutes. In class A the longest presentation was 60 minutes while
in class B it was 58. In both classes the shortest time period used was

12 minutes.

The teacher was concerned with the time used to present 12 of the

8.
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38 lessons. He suggested that shorter lessons were needed for his time
periods. However, he recommended in the final interview that the sug-
gested time for the lessons he presented be lengthened to a 45 minute
time period in order to incorporate elaboration of directions and defi-
'nitioﬁs, and cpportunities for students to discuss and to seek clarifi-
cation. He knew that the studeats thought SEA was too long, but he be-
lieved they ﬁould think that about any new and experimental course.

Fit within the program. How did the teacher relate SEA to other

subjects he or she taught? The teacher's regular subject matters are
language arts and social studies. He did not try to integrate SEA with
either subject matter, th;ugh he believed it should be a regular part of
language arts because it could be considered to deal with human relatioms.

Student accountability procedures. What procedures were used by the

teacher to hold students accountable for their SEA studies? Whenever
the students asked whether they would be graded on their SEA work, the
teacher alwafs said "yes." However, he never spegified to them how they
would be graded or gave them SEA test or other grade reports.

He actually did assign students grades of either satisfactory or un-
satisfactory on the basis of their participation during class time; he
did not score the tests or use the tests in any way for grading.

Student absences. There were on the average 10 percent of the stu-

dents absent from lesson presentations in class A, and 21 percent absent
in class B. These percents are approximations, as the teacher admitted

 to forgetting to record student absences for some presentations, and
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students would sometimes attend an SEA presentation in the other cless
rather than their own class. (Toward the end of Unit II the teacher
switched approximately nine students from one class to another.) There
was nc discernible trend in absences in either class; there were day-to-
day fluctuations throughout the course.

Complete makeups, including listening to the audio tapes for missed
lessons, were conducted only fof students who requested the makeups.
Partial reviews were conducted as it seemea A;cessary, and during the
group work in Unit II, absentees were brought up-to-date by other group
members. Missed worksheets were completed only if they were to be used
in later lessons.

Acceptability

In contrast with the above topics dealing with how the program was
presented, the following topics all relate to how whatever was presented
as SEA was received by the teacher and by the students.

Adequacy of the Teacher's Manual. The teacher said the manual

should have been organized to have everything relevant ﬁo a particular
lesson —— i.e., lesson plans, scripts, worksheets, and study books
pages — in the same location. He had been confused in preparation for
and during the presentation of some lessons, because he had to go-back
and forth in the manual. However, he thought the content was adequate,

and everything he needed was presented in the manual.

There was only one instance when the teacher considered the preparation

99|
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time beyond reasonable bounds. This occurred in relation to the time
and planning required to arrange the class for groups in Unit II and
amounted to approximately three percent of all lessonms. .

Instructional quality. Did the teacher believe that the lessons
provided good, or at least problem—free classroom instruction? Ninety-
one percent of the lessons presented in class A were evaluated by the
teacher as resulting in no problems and 1.8 perceni: were judged to be
especially good. On the other hand, the teacher evaluated 74.3 percent
of tﬁe lessons in class B as resulting in no problems and 4.9 percent
were judged to be especially good. The above percents include modifica-
tions made in about 14 percent of the teacher's codings to reflect his
comments rather than his ratings which were generally "no problems."

The teacher thought that the sequence of topics and activities in
SEA was logical. However, he did believe that coverage of directions
'and definitions was often too abbreviated. he reported this was espe=
cialiy true in Unit I, which he thought did not provide his étunents with
a thorough enough background f;r the following units.

Many of the Unit II leséons took a longer time for him to set up
- materials and student groups than he could readily manage. He thought
he could have managed Unit II better with a self-contained class. He
also reported that many of his students found the roles played to be un-
related to their life styles, which ﬁade it difficult for them to become

involved. In addition, the students thought the dramas were just plays,

without obvious reiation to the SEA strategy.
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In Unit III,he'believed his students did not personalize the activ-
ities as mﬁch as intended; he thought they had not been sufficiently pre-
pared to open up until later in the unit. Also, the teacher commented
that many of his students did not think in terms of their personal dif-
ficulties being 'problems." He felt this unit was better organized than
Unit II but that the steps and concepts were hard to distinguish from
each other.

The teacher thought that the outside acti;ities in Unit IV QEre
valuable in helping the students know their neighborhood better. He
felt this unit stimulated an interest whicﬁ was present in Unit I, but

had diminished in Units II and III.

Appeal of presentation mode. What were the teacher's and students'

evaluations of the audio tape and visual features of the lesson presen-—
tations? The teacher stated that the taped presentation of lessons was
adequate. He felt that his students did not seem to mind the narrators,
although several students told him that the second narrator presented
the information too quigkly. Although the teacher believed the narza-=
tors were hard to listen to, where a teacher option was available, he
used the taped mode of presentation 93 percent in class A and 88 percent
in class B. Both he and his students noticed the change in narrators,
and he was glad that two narrators were used insteaé of Jjust one.

The teacher believed the modeling in the tape was effective and pre-
sented some concepts better than the narrators. In additionm, hé—appre-
ciated the "quiet, soothing" music prasented as background for student
activities;
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Both the teacher and the students enjoyed the filmstrips. The teach-
er suggested that additional filmstrips be incorporated into the materials

in order to explain some of the more difficult concepts.

Classroom management problems caused. To what extent do the SEA

classroom activities result in classroom management problems? The teach-
er reported that some parts of the Unit II lessons were difficult for
him to manage. The problems which #rose in both classes were related to
the students working in their groups and having a tendency to get carried
away with the planning and acting involved in presenting the dramas. In
class B there was an additional management problem related to an unequal
treatment exercise. These management problems occurred in approximately
five percent of all SEA lesson parts.

In addition to the above, a mechanical problem arose at the start
of every lesson in both classes. This involved the passing out of stu-
dent folders. The confusion stemmed from a regular intermixing of the
students' folders in one class with those from the other class.

Difficulty. To what extent are the SEA tasks and objectives at a
level of difficulty appropriate for the students in general and for stu-
dents of different verbal abilities? The teacher had stated that these
two classes were somewhat homogeneously grouped, with the students in
class A having a higher reading level than the students in class B. (He
said that students in class B had reading abilities that ranged from the
second through fourth grade levels.) The teacher reported that 4.6 per-

cent of the lesson activities in class A and 8.6 percent of the
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activities in class B caused difficulty for his students. In both classes
tﬁe teacher believed that difficulty =rose for the students in under-
standirg the activity and exercise directions. The teacher perceived
the’gtudents in class B as having more difficulty with application of
chgcks for specificity and possibility of action ideas, understanding
the word ethical, and distinguishing between the Judge and Evaluate steps.
On the questionnaire administered after the SEA experience, the
students responded to the questions about the difficultv of SEA. Most
o< the students in class A believed SEA was about right in diffiéulty,
while saying it was either about the same or easier than other courses.
The majority of students in class B indicated also that SEA was about
right in difficulty, but said it was about as difficult as their other
courses. In neither class was there a correlation between their an-
swers here and their verbal ability scores obtained just prior to stu-
dents' participation in the SEA course. However, as disgussed later,
in class A there was a correlation between the objectives achievement
measures and the verbal ability scores, but this relationship was only
evident with the Unit IV test in class B.

Harmlessness. The teacher reported that,with the exception of ome

occasion, the SEA classroom activities could not be :onsidered harmful
to his students. This exception occurred in the first unit when some
feelings were hurt during-an unequal treatment activity, which amounted
to less thén one perggnt of the program.

None of the students in class A indicated on the End-of-Course
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Questionnaire any hurt or upset caused by the course. Two students
(seven percent) in class B were concerned about invasion of their pri-
vacy. Although neiﬁher reference was specific, one student referred to
"people snooping in my business," while the other said "pé;ple asked too
many questions.” Both comments may refer to the condition of being in
the study, rather than SEA's activities in themselves.

Student interést level. Did students indicate they were involved
and interested in SEA? The teache? reported that in both classes the
students were interested and involved with the SEA material presented in
Units I and IV, but their interest and iavolvement were less in Units II
and III. The SEA field coordinator's obserQation reports indicated that
students in class A were especially talkative — seemingly inattentive —
during all séven observed lesson presentations in Units I through III,
but a little more subdued during the two observed presentations in Unit
IV. On the other hand, students in class B demonstrated on-task behav-‘
iors during observed lessons in Units I, III, and IV but not during ob-
served presentations in Unit II.

In each of the two classes students were almost equally divided in
their opinions of the SEA course, as indicated by their responses on the
End-of-Course Questionnaire. In class A, 44 percent of the studemts
‘were glad they had the course because they found it useful or valuable
to self-understanding. The femaining 56 percent of.this class were not
glad because the course‘was."boring.h In class B, 52 percent of the stu-

dents were glad they had the course, because it helped them with difficult



situations. The remaining 48 percent were not glad because they
felt the course wac boring or a waste of time.

Effectiveness

The study of the effectiveness of SEA on the studgnts included in-
vestigations of the achievement of the explicit SEA objectives and the
effects on general.moral and value characteristics. In addition; a
variety of other outcomes was recorded and is presented under the title
of "Other Effects" on the following pages.

Achievement of objectives. Students' performance in class A on
‘ P

each of the four objectives-referenced unit tests increased signifi-
czntly from before to after their respective units of SEA instruction.
In class B, student performance increased significantly on two occa-
sions, exhibited no significant difference on a third occasion, and ac-
tually decreased significantly on the final testing. Class A's unit
pre- and posttest averages are presented in Table 6 as percents of the
maximum possible scores; class B's are presented in Table 7.

TABLE 6

Case U7-A's Unit Pre—- and Posttest Averages as Percents of the

Maximum Possible Scores for Those Tests

Unit
Test - 1 I 111 v
érétest 9 12 11 16
Posttest 30 31 42 27
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In both classes Ehe unit test scores were considerably below the
maximum score possible for all four units. As may be seen in the bottom
line in Table 6, class A's posttest averages ranged from 27 percent of
the possible points in Unit IV to 42 percent in Unit III. Across all
four tests the average obtained was about 33 percent of all possible
points. As may be seen in the bottom line of Table 7, class B's posttest
averages ranged from 9 percent of the possible points in Units I and IV
to 24 percent of the possible points in Unit III. The average across

all four posttests in this class was about 13 peréent of all possible

points.
TASBLE 7

Case U7-B's Unit Pre- and Posttest Averages as Percents of the
Maximum Possible Scores on Those Tests

' Unit
Test I II IIL IV
Pretest 5 7 18 16
Posttest 9 10 2 9

At the end of the course when students were asked to describe the
SEA strategy completely from memory, no student in either class exhibited
complete knowledge of all the strategy labels and aspects of what-to-do
to carry the steps out. In class A, 56 percent had obtained at least a
partially functional level of knowledge, outlining the strategy and three
.to nine of the 18 what-to-do aspects. Of the remaining 44 percent, 33

percent indicated a basic knowledge, recalling the strategy step labels



with few if any of the what-to—-do aspects. The remaining 11 percent were
judged to have less than a bare minimum of knowledge of the strategy.
Thus, using this task as ac index, a little over one-half of the class A
students exhibited at least some functional knowledge of the strategy.

In class B, 90 percent of the students were judged to have less than
2 minimum knowledge of the strategy. - The remaining ten percent exhibited
a basic knowledge, indicating the strategy steps but few if any of the
what to~do-aspects. None of the students in this class evidenced even
partially functional “howledge of the strategy, using this task as an
index.

It is reasonable to pelieve that one aspect of class B directly af-
fected their relatively lower achievement éf SEA objecti§es as measured.
The teacher was concerned that the studenté'.iow reading ability made the
SEA material difficﬁlf for them to comprehend. The extent to which the
low reading ability adversely affected achievement of SEA objectives 1is
difficult to estimate, though class B's performance was consistently
about 20 percent points lower than that of class A's on the posttests.

There were statistically significant (p < .10) correlations in
class A between all five of the measures mentioned above and the students{

Averbal abilities, which were assessed prior to the SEA experience. How-
ever, in class B the correlation was only statistically significant with
one of the measures, the Unit IV tegt. Thus there 1s evidence for a rela-
tion in one class but not the other between objectives achievement and
verbal ability.

Aﬁ the end of the course experience the students were also asked

about their use of the SEA strategy. Considering their reports of past
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use and anticipated future use, as well as their levels of knowledge on
the above discussed recall question, it is estimated that about one-
eighth of the class A students, but none of the class B students were
suffic;ently experienced, positive about future use, and knowledgeable
to put some aspects of the strategy into future use.

General effects. The measures of general moral and values charac-

teristics were administered to both classes of Case U7 on December 1
and 2, 1976, and again on June 14 and 15, 1977. There was no other
class tested as a comparison group for this case. The particular ef-
fects tested were those of time of testing; in other words, the purpose
of the analysis was to determine whether the two classes changed from
before to after the SEA instructiom. '

Due to problems of absences and also of reading and following di-
rections, an insufficient number of students in class B completed any of
the méasures to allow for analysis related to that class. The few
class B students who completed the measures were included in analyses
with clasé A students. Also, too few students in class A completed the
pretest measure that was administered last; thus, analyses involving
that measure, What Happens to Whoa?, are not reported. .

In the remaining analyses one multivariate analysis yielded statis-
tically significant results, F (4,27)= 2.77! P < .05. This analysis in-
volved the four measures related to the other persons theme in SEA. The
pre— and posttest means and standard deviations for each of these mea-

sures and the centroids for the pre—- and posttests are presented in
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Table 8. The follQWup discriminant function analysis revealed the stan-
darized coefficients. presented in parenthesis after the measure name,
as follows: Values Survey (.96), Mach's Scale (-.51), Before You De-
cide...(.40), and the Friction subscale of the Learning Environments
Scales (~.19). The major contributor to the effect is the Values Survey,
with both Mach's Scale and Before You Decide...alss being involved. ke~
ferring to the pre- and posttest means for tnese measures in Table 8, it
may be seen thét the directions of change are in agreement with the in-
tended directions of SEA influence.

TABLE 8
Case U7 Means and Standard Deviationsa of the

General Measures Related to the Other Persons Theme in SEA

Measure Testing

Pre ' Post
Values Survey 0.90 ( 1.45) 1.94 ( 1.75)
Before You Decide... 1.97 ( 1.64) 2.45 ( 1.98)
Mach's Scale 89.00 (11.73) 88.43 (10.79)

Learning Environments
Scale: Friction 42.76 ( 7.36) 41.94 ( 9.40)
Centroids -3.980 . -3.350

8gtandard deviations are in parentheses.

The other multivariate and univariate analyses presented in the
Data Analysis subsection of the Methods section revealed no statisti-
caliy significant differences.

Other effects of SEA. Were any non-measured effects of SEA
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perceived by the teacher or the students? the teacher thought that SEA
could be valuable to his students. However, he was not able to say that
he saw evidence of it being valuable to them.

Less directly related to the course objectives, the teacher told
the field coordinator during the early part of Unit II that he was sur-
prised that his slower class {(cl-ss.B) seemed to be following directions
.without needing to ask questions, while his generally brighter class
(class A) frequently had questions before they'd begin to do the
activiiies ov exs—zlgzg. |

On the End-of-Course Questionnaire, 74 percent of the students in
class A referred to some aspect of SEA as being useful or important per-—
sonally. When they compared the usefulness or importance of SEA to their
other courses, 52 percent rated the course as about the same. The re-
maining'44 percent were divided, with 22 percent indicating it was more
. useful and 22 percent less useful than other courses.

Sevénty-three percent of these students in class B referred to at
least oné aspect of SEA as being useful or important to them persomnally.
However, when they compared the usefulness or importance of SEA to thei;
.other Cdurses, 41 percent rated the course as about the same as their
other courses; and 38 percent rated it as more useful. The remaining 21
percent of the students rated the course as less useful than other
courses.

In summary, about three—fourths of the students in both classes

listed aifizgst one aspect of SEA as being useful or important to them
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personally. The modal rating of students in both classes was that the
course was about the same as their other courses, but a substantial per-
cent of students in class B ratgd'SEA as being more valuable than their
other courses.

Miscellaneous. There were two students (7 percent) in class A who

answered the End-of-Course Questionnaire item related to hurt or upset
by saying that their grades had been lowered by having their SEA perfor-
mances entered into the grading. This aspect of their experience with

" JA was, of course, a function of the wey in which the teacher chose to
grade, and not related to SEA itself.

Summary and Conclusions

Case U7 did not provide a good test of SEA. Class A provided a
better test situation than claés B, with the teacher departing from the
SEA developer's intents for lesson presentatica - .1y slightly in A, but
moderately iﬁ B. .Also, though absences were at a rate of about ten per-
cent per lesson in cléss A, they were over 20 percent in class B, an&
there was no regular provisions for ma#eups in either class. Both
classes were faced in the last half of the course with class periods
that were too short for lesson completion. Finally, it was probably un-
clear to the students in either class how they would be graded on their
SEA work. -

Although the teacher was generally positive about most aspects of
SEA, major among the coﬁcerns he did have was the need for greater ela-

boration and clarification of terms and-activities directioms. This
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concern was greater for class B, and in§olve& almost one-tenth of
class B's lessons. {(The students, however, perceived the course as
about right in its level of difficulty and as of about the same diffi-
culty as or even easier than their other courses.) However, with a few
reservations, he thought the SEA Teacher's Manual was quite complete, he
believéd that the preparation required for SEA lesson presentation was
;easonable, and he valued the audio tape lesson presentations. Finally,
he judged a large majority of the SEA lesson parts as po#ing no problems.

The students responses to aspects of SEA were mixed. The classroom
observation reports indicate that class B was generally quite attentive
to SEA lesson presentations, while class A was much less so. The teacher
thought that Unit II was not interesting to the students in either
class, primaril& because the roles'they were asked to play were not real-
istic in their life experiences; but he also pointed out that in Unit III
they were not ready to involve themselves personally by using the stra-
tegy with a problem éituation from their own lives. Nonetheless, about
one-half of the students in each class said on the End-of-Course Ques-—
tionnaire that they were glad to have had SEA and believed they learned
important things in,tﬁ;«course. The other half, on the other hand, said
they were bored.

SEA's effectiveness in Case U7 is also a mixed picture. SEA was
effective in increasing objectives—relateﬁ achievement in class A, but
was less effective with class B. The level of unit test scores was

generally very low, especially in class B. This distinction between
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classes became more exaggeréted'on a measure of strategy knowledge, with
over one-half the class A students exhibiting a functional knowledgéfcf
some of the strategy processes,.while no one in class B attained that
level of knowledge. However, among those class A students only about
20 percent of those sufficiently knowledgeable seemed disposed to ac—
tually use.the strategy. However, there was somé evidence that Case U7
students (mostly those in class A) changed in a positive way in their
orieutations toward others, on major SEA theme. . |

Case U7 should probabl& be divided into two subcases, U7-A and U7-ﬁ,
for purposes of some conclusions. Though neither subcase provided for a
good test of SEA, implementation in U7-A was much better than that in
U7-B. The objectives-referenced tests revealed that U7-A knew more of
SEA than U7-B, with class A's levels of achieveﬁent being low to medium,
while class B's was very low. Also, in agreement with test scores, the
teacher believed that whilF both classes had some difficulty with SEA
i;gtruction, U7-B was moreAdramatically affected. Only on indices of
student acceptance of SEA did the‘class differences decrease, with about

half of each class liking and valuing the SEA experience. The teacher

was generally positive about the course.
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CASE S8: A SUBURBAN EIGHTH GRADE

This section is devoted to a report of pertinent background infor-
mation, and SEA implementation, acceptance, and effectiveness results
for the suburban' eighth~grade case in the hands—off pilot study of SEA.
Background

In seeking an eighth-grade class in a parochial school, SﬁA staff
made contact with a high-ranking administrator of a diocese. He for-
warded the information to the Assistant Superintendent for Religious Educa-
tioﬁ, who himself made further arrangements with a teacher whom he
thought would be interested in SEA and the principal of that teacher's
school.

The ;chool. The school is a parochial school that includes grades
one through e’zht. There were 260 students enrolled in the school during
the 1976-77 school year, with 18 of these stuc:nts enrolled in the
eighth grade.

The school is located just beyond easy access to the major commuter
lines. According to the teacher, who had served as acting principal of
the school, the parents were primarily in blue collar factory worker oc—
cupations though there. were also a number who were office workers.

The teacher estimated that parents’' incdmes were generally below the na-
tional average. Of the 260 students, 250 were White and ten were Black.
The students bring their own lunches to school consequentiy there is no

federally spomsored lunch program, although milk was provided at a mini-

mal charge.
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The teacher stated there were no suspensions due to fighting. He

. noted what little fighting that occurred was between students in the

lower grades. The school'population was stabie, with the majority of
students completing all grades. The turnover rate amounted to five stu-
dents per year.

The teacher. The teacher was a White man who had begun the year
with ten years of teaching experience. He had taught English, social
studies and religion courses to the seventh and eighth grade classes in
the .school for four years. H; characterized his teaching style as being
"contemporary with good rapport with my students and e#cellent class
control;” he also said he used a variety of teaching techniques. He
rated himself.on teaching style scales ﬁresented in Appendix 1, as being
(1). about equally structured and spontaneous, (2) more individual- than

-

class-oriented, and (3) more outcome- than process-oriented.

The class. The class chosen for participation in this pilot study

was the only eighth grade class at this school; i.e., all 18 eighth

graders were in the class. Of these 18, one student was Black and the
other 17 were White. Six were boys; twelve were girls. The class aver-—
age score on the SCAT Series II, Verbal Part was 32.7, with a standard
deviation of 5.52. 'This average is a little above the national average,
standing ;t the 53rd percentile for individual eighth graders. .

Implementation

The implementation topics refer to various aspects of how the course

was administered by the teacher. The major topic here is the extent to
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which the course was presented in the way intended by the SEA developer.
Other implementation topics are also included because each reveals a
feature of the students' contacts with SEA.

Presentation congruence. . In general, the teacher presented the SEA

lessons as directed.in the SEA Teacher's Manual. There were only two
departures thaﬁ'wére judged by the developer to be at least moderately
_sérious. Both occurred in Unit II, and in both cases the teacher was
rushing to finish the lesson after a very lengthy class discussion had
been held. The quectives to which the changed lesson parts were di-
rectly related represent about five percent of the total course ¢ jec-
tives, which is considered by the SEA staff as having only a slight
impact. ’ )

Presentation time. Due to flexibility of his schedule the teacher

could present the course in time periods ranéing from 45 minutes to an
hour. ?roﬁ the teacher's reports, the average lesson lasted 43 minutes,
with the shortest lasting 30 minutes and the longest lasting 74 ﬁinutes.
There were six comments (foﬁr in Unit II, and one in each of the later
units) regarding the length of lessons. In all of these instances the
vteaéﬁer felt tha; more than 30 minutes were needed in order to present
the lesson adeqﬁatély.
-The ééééﬁér started the course on Oct;ber 12, 197¢, and completed
.tpe last lesson on April 29, 1977. Although the teacher on several oc-

. ° -
casions -stated he would teach three lessons per week, he generally did

not. There was no regular rate of presentation. The teacher presented
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only one lesson a week nine times, two lessons par week eight times,
three lessons per week three times, and once presented four lessons in a

week. One separate class session was devoted to each lesson presenta-
tion.
. s .

There were no exteanded interruptions‘of lessons in Units I and IIZ
Howeveé; Unit II was interrupted once for the Thanksgiving recess aﬁd
again for seven wceks between Lessons 4 and 5. This lengthy interrup-
tion was the result of a combination of the teachef's personal vacation
time, the Christmas break and a period of 3 weeks when SEA wasn't taught
because of disruptioms in the school schedule. When the teacher resumed
the course, he reviewed the previous four lessons iﬁ Unit II by replay-
ing the tapes to refresh the students' memories, but he did not require
thém to fepéat the activities and exercises in those lessons. A spring
break of two weeks oécﬁrred between Lessons 2 and 3 in Unit IV. No re-
view was Qonductéd after this break.

Fit within the program. How did the teacher relate SEA to other

subjects he taught? In interviews conducted éarly in Unit I, fhe teacher

said he plarned to integrate course concepts with social studies

and religion, which he was also teaching to the c;ass. By the end of

Unit II the teacher felt SEA was a separate cuzriculum and that he would

not be able to fully integrate SEA into social studies, or religion, be- ~
+

cause he was behind in teaching what he was wequired to teach in those

covrses. Nevertheless, the teacher felt that the concepts pres®ated in

SEA were similar to ones he was teaching in the religion course. On

T
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only one occasion was the teacher observed to alert the students that
a eoncept presented in SEA was related to something in another course
they had recently been studying.

Student accountability procedures. How did the teacher hold stu-

dents responsible for their SEA work? During the pretesting sessions
the studeats did ask aﬁout grades in the upcoming SEA course. The teacher
did not respond at this timre, and there was no indication that he

ever talked with them aboutvgrades for SEA work. However, he told the
SEA field coordinator that he was uncertain what to do about grades. Omn
the one hand, he thought grading their SEA work might help to keep t:am
interested in the course. On the other hand, he believed that grading
their work might detract them from seeing the immediate value of SEA to
their own lives. - Finally he decided that his own enthusiasm for SEA
would carry the students thicugh any potentially uninteresting parts,
and, thus, he did not need to grade their SEA work.

Because he did not grade the SEA tests as he did the tests he gave
in other subjects, he believed that the students' attitudes toward the
SEA tests wete not the same as with nther tests; he thouzht that the
students might have done bcttervon the tests than they did if he had been
grading them. ‘

Student absences. There was an extremely low rate (on the average

of less than one percent per lesson) of student absenteos from the SEA
lesson pre3nnﬂltions. Initially, the teacher allowed the students who were

absert -to make up the missed leseons by listening to the tape. Because

>
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he did not believe this type of review was sufficient, he began to re-
view the missed lessons with the students over the lunch period. How-

ever, there were a few times when no makeups at all were conducted.

Acceptability

In contrast with the above topics dealing with how the course was
presented, the following topics éll relate to how whatever was presented
as SEA was received, by the teacher and by the students.

Adequacy of the Teacher's Manual. The teacher considered the man-

ual sufficiently well organized for the lesson presentations. Only on
two occasions did the teacher vieé the Manual as incomplete. On both
occasions the teacher felt that the explanation in the manual was inade-
quate._ (

The teacher felt the whole manual was cumbersome, but easily man-
aged when he separated out all materials related to  the unit in use.

Reasonableness of preparation time and resource requirementg. The
teacher never indicated that the time needed to prepare for SEA lessons
or the resources needed were unreasonabie. For most of the lessons the
teacher Aistened to the tapes, viewed any included filmstrips, and read
the scripts. This took from 30 to 45 minutes depending on the content
of the lesson. The teaCher did indicate thev he would bave liked to do

-ﬁgéeblééébné witﬁbﬁfwfﬁéréﬁdiangapé;vbut he did not because he thought

he would Peed more time to prepare.

Instruﬁtional quality. Did the teaéher believe that .the lessons

. provided good; or at least problem-free instruction? The teacher evaluated
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- 46 percent of the lesson parts as especially good and an additional

49 pércént of the lesson parts as presenting no problems. He said his
primary basis'for the quality ratings was the students' fesponses to the
lesson parts. - |

In general, the teacher was pleased with the variety of activities
offered in Unit I. He «as ﬁot as enthusiastic about Unit II. He sug-
 gested redoing the explanation of people reading and eliminating some of
the role play activities. He thoughﬁ that ﬁany lessons in this unit
were redundant. The teacher was impressed with Units III and IV. BHe
said that the lessons ir these units were "pretty well—organized;" He
felt Unit III was especially va}uable for the .information conveyed.

Appeal of presentation mode. Wha: were the teacher's and students'

reactions to the audio tape and visual features of the lesson presenta-
tions? The teacher conducted 75 perceﬁt of the lesscn parts that had a
mode option using the audio tape presentaticn aode. He said he would
have used the teacher mode more had he felt he had sufficient time to
prepare. He felt he could adapt his presentation to fit tie student
reaction of the moment more than was possible with the tape. He also
thought that the students were less attentive and interested when he
used the tape, though they generally seemed to the SEA field coordinator
to be attenéive to the taped lessons.

The teacher d- not like either narrator's taped presentatioms. "
felt that the second narrator talked too fast for the students to under-

stand the directicns, and that the first narrator would have been better

-~
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- soothing.

if he had not sounded as if he were talking down to the students. Sev-
eral students elso presented these dissatisfactions in a class discus-—
sion held during Unit II. The teacher indicated that the teenage Vvoices
sounded phohy, and the intvoductory music wzs boring after the first few

lessons. On the other hand, the teacher felt the background music was

a

* -

The teacher was impressed with the filmstrips offered in Unit I.

He felt they were interesting and provoked student discussions.

Classroom ma:2gement problems, caused by SEA. An -examination of the

teacher'e lesson and interview reports reveals that the teacher never
attributed a classroom management problem to the SEA program. However,
the SEA field coordinator noted a problem among a few students who could
not locate an assignment completed much earlier in the course, but the
resulting confusion related to less than one percent of the course.
Difficulty. To what extent were the SEA tasks and objectives at a
level of difficulty app: opr‘ate for the students in general and for stu-
dents of different verbal abilities? The teacher indicated one instance
in which he perceived a lesson part to be so easy as to be trivial. This

amounted to much less than one percent of SEA lesson parts. He gave no

-indication oi the course being too di‘ficult for the students.

.On the End—of-Course Questionnaire the majority of the students in-
dicated that SEA was about right in its difficulty, although they found
it easier than their other courses.  Although there was some variation

among responses, there are no obvious associations between their answers
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here and the SCAT verbal abilify scores, obtained just prior to student
participation in the SEA course. However, as discussed later in the

.Achievement of objectives subsection of this case study report, there
was evidence that verbal ability was related to performancae oan severali
of the measures of objectives achievement.

Hovmlessnesg. The teacher diZ not record any instance of a harmful

repercussion of a SEA lesson. On the End-of-Course Questionnaire item
concerning hurt or upset caused bty SEA, only two (11%) of the %? students
wrote phrases which might possibly relate to: perceived *harmful effects.
Although the answers were difficult to ihterpret, they are not consid-
ered to be serious. (6ne wrote only "psychology of the course," while
the other wrote only "Step 2, Think Up Action Idezs.") .

Student interest. Did the stpdents indicate that they were in~

volved and interected in SEA? Accordiﬁg to the teacher and the obser-

ver's accounts of hehavior, the students were generally interested and

involved with the materials for the duration of the course. The teacher
evaluﬁted 46 percent of the lesson parts presented as "especially

good," based on student behavior and interest.

Accoxding to the téééher the lowest points of student interest and

involvement occurred during Unit II lessons. He said that the students
->were either.Qefy p;sitive §r very ﬁégative during that unit, depending

on their énjdyment of the role-playing activities. Both teacher and ob-

server accounts indicate that during Units III and IV studeant involve-

ment and interest were high.




On tbe Fnd-of-Course Questionnaire, 72 percent of the students said
they were glad they had had SEA. The reasons they gave were usually
either the course's usefulness in their lives or its value to their self-
understanding. Of the students who said théy were not glad they'd had
the course, two (11%) said it was boring, two said they didn't learn any-
thing new, and one was discouraged by the implication that the strategy
should be applied to everything.

Effectiveness

The study of the effectiveness of SEA on the students included in-
vestigations of the achievement of explicit SEA objeciives and the ef--
fects on general moral and vﬁlue characteristics. In addition, a variety
of other outcomes was recorded and is presented under the title of
"other Effects” in the following pages.

Achievement of objectives. Students' performances on all four of

the object{yffreferenced unit tests Increased significanfly from before
to after their respgctive‘units of SEA instrucrtion. Unit pre- and post—
test averages are presented in Table 9 as percents of the maximum possi-
ble scores. There was on each of the unit tests at least some rocm for
additional achicvement. As may be seen in the bottom line in Table é,
the posftest scores ranged from 87 percent cf the posgible points in
Unit III to GOAPércéﬁgnoé éﬁeléds;iblé'péints in Unit IV.‘ Acrosélall
four tests the average obtained was about three-quarters of all possible

‘points.
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_TABLE .9
Case S8's Unit Pre- and Posttest Averages as Percents of the

Maximum Possiblé Scores on Those Tests

| Upnit
Test T II IIX v
Pretest 20 20 32 47
_Pc;gttest | 67 75 87 60

At the end of the course when students were asked to describe the
SEA strategy completely from memory, 88 percent of the students demon-
strated at least a finctional knowledge of the strategy,.béing able to
recall the step names and ovetwgpe—half ¢~ zhe what-to-do aspects of the
strategy. Going beyond tha functional level, 55 percent of these stu-
dents gave detailed or discursive descriptions of the strategy-. Thus,
using this task as-an index of the strategy knowledge, the majority of
thé students seemed to have leaxned the strategy quite thoroughly.

The correlation betweea the students' verbal abilities, which were
assessed prior to the SEA experience, and s -ategy knowledge was .64
(p <.01). The correlatioﬁg of test scores cr Units II and IV with the .
verbal ability test scoros were in the upper .30's, but were only margin-
ally significant (p <.10) due to the small number of students invol?ed.
The qorrelations of the remaining two sets of scofes with the verbal
ability scores were much lower and did not even approach statistical

significance. In summary, there ig evidence for a relation in this
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class between strategy knowledge and verbal ability; however, the rela-
tionship is not as definite with overall objectives attainment in general.
At the ené of the course the students were also asked about their
use of the SEA strategy. Considering tﬁeir ¥epérts of past use and antic-
ipated future use, as well as their levels of knowledge on the above
-discussed strategy recall-éuestion, it is estimated that about two-
thirds of the class were sufficiently experienced, positive abov: future
use, and knowledgeable to put some aspects of the strategy into future
use.

General effects. The general measures were administered in S8 on

September 29, 1976, and again on May 5, i%577. The measures were also
administered in two comparison classes on approximately the same dates.
Because S8 was the only eighth grade class in the school, the comparison
classes had to be found in other schools. Two other schools were chosen
after discussing possible testing-only sites with the diocese's Assis-
tantiSuperinténdent for Religious Education, who suggested the schools
because he thought they were quite similar to S8 in terms of stafé and
student backgrounds. In both comparison classes, there :7as a program of
moral education that differed considerably in content and mode from SEA.
The following analyses were conducted by comparing S8 scores with both
comparison classes together; i.e., no distincrions among comparison
grovp scores were made on the basis of which compariéon class the scores
came from.

Nome of the multivariate or univariate analyses revealed statistically
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significant results. That is, the relation between before and after test
scores ‘'was not different for the S8 :and comparison class groups.

With one exception, thé,findings aboé; may be considered represen-
tative of all the students iﬁ the classes. However, compariséns involv-
ing the measure of breadth of consideration of others, called What Hap-
pens to Whom? and used as an index of the reflectivity theme in SEA, did
not produce representative results because too few persons had sufficient
time to complete this measure in the pretest sessions. Thus, the re-~

flectivity theme of SEA was not adequately tested in Case S8.

Other effects of SEA. The teacher indicated several areas in which

there were non-measured effects of SEA. In terms of the course itself,
the teaéher felt that the listening skills and trust level. attained among
class members would carry over into other courses. He noted an indication
of this was that the students interacted better with each other and with
students outside the class during gym and other physical education acfiv—
ieies. By the end of the course, the teacher believed the students would
use the strategy. He also believed that the students had a better under-
standing of themselves because the course gave them the opportunity to
look at themselves.

On the End-of-Course Questiornaire, the students were asked what
SEA topics they telieved were important or useful for them to know. All
students gave at least one such topic. The categories of topics, each
mentioned by a2t least 20 percent of the students, were (1) beiné fair,

(2) thinking before acting, and (3) using the strategy. In comparing
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the usefulness of SEA with that cf their other éourses, 67 percent said

SEA was more useful, 17 percent said it was about the same, and 17 per-
cent said SEA was less useful.

Miscellaneous

The other students and teachers in the school were aware that the
eighth-grade class was doing something special. A "Do Not Disturb" ='gn
was placed on the door during presentations to minimize disruptionms.

Two seventh graders once asked the SEA field coordinmator if they would
have the opportunity to have the course next year. On several occasions
the principal inquired how the ourse was going.

The teacher himself hoped the diocese would adopt the program in
all their schools. The diocesan Assistant Superintendent for Religious
Education was interested in haviig the SEA teacher visit other schools
and present the course to teachers within the diocese.

Summary and Conclusions .

-
-

Case S8 provided a situation favorable to the testing of SEA. A
diocesan administrator chose the teacher as the best teacher to work
with the course, and then encouraged the teacher in SEA presentatiops.
The teacher was enthusiastic throughout the presentations and weil pre-
pared, remaining quite close in lesson presentation to the SEA developer's
intents. The class was rathzr small, the students seemed to respect the
teacher, an& there seemed to be'good rapport between students and teacher
The students were about average in scholastic ability and were

absent very seldom. The class periods were considerably longer than
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required for SEA lessons, and the pace of the usual lessoﬁ presentation
seemed leisurely, often with extended, relevant discussions. Only a
somewhat irregular rate of presemntation, broken within SEA units two times
by an extended period of no SEA, prevented the situation from being the
ideal.

As presented abcve, the teacher's general reaction to SEA from
start through finisﬁ was positive, enthusiastic. He judged practically
one;half of the SEA lessons to be of especiallyfgood instructionalcsual-
ity and found no problems with almost all the rest. He believed there
were né problems of classroom managemeﬁt or hérﬁ to students arising
from SEA, and found less than one percent of the SEA lesson parts to be
at an inappropriate difficulty level. He thought the preparation time
and resource requirements for lesson presentation were reasonzble. He
thoust the SEA Teacher's Manual was adequate, except for a few minor
points. His only negative reactions were to the tonme and pace cf the
narrators and the tone of the tgenagers' voices used to model on the
‘audio taped lessons. The studen;s' reactions to SEA were also gener-
ally poéitive, with 13 of the 18 students (727} saying they were glad
they'd had the course, and two-thirds of the students saying that SEA
was more personally useful than their other courses. The majority
thoughz SEA w;s.about right in its level of difficulty, with most of the
remaining students believing it was easy.

With this class, SEA was effective in leading to a high level of

performance on objectives-related test items. Most students had a
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thorough knowledge of the strategy, with degree of knowledge being sig-
nificantly related to verbal ability. It wﬁs estimated that about two-
thirds of the class were sufficiently experienced, positive about future
use, and knowledgeable to put at least some aspects of the strateg,; inuo
future use.

However, the attempt in this study to find support for SEA-related
changes in the more general measures of effects was-not successful. In
c&ntrast, the teacher did believe that he had seen an improvement in the
interaztions of the students outside the class during gym and lunch time
sports.

In summary, under the pcsitive conditions provided by S8, SEA was a
generally well-liked course that did improve objectives-related knowledge
and skills, but did not iead to'the expected changes in the particular

general measures used.
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CASE U8: AN m:XBAN EIGHTH GRADE

This section is devoted to a repcft of pertinent background infor-
mation and SEA implementation, acceptance, and effectiveness results for
the urban eighth-grade case in the hands-off pilot study of SEA.
Background

SEA staff initially contacted the Director of Social Studies for a
large city school district. He reviewed the course materials, and then
gave us the names of principals who he thought might be interested in
having the course in their schools. SEA staff had indicated interest
in students in grades seven, eight, and nine. Thus, the Director of
Social Studies mentioned principals in both junior high and K-8 schools
in the city. SEA staff mailed course-related information to these prin-
cipals and then phoned them to follow up. This school's principal
shared the information with several teachers in his school, and one of
them indicated interest in using the materials with one of her classes.

The schpol. Tﬁe school is a neighborhood public middle school con-
taining the'fifth through eighth grades. The :.enrollment during the lat-

_ter half of the i976-77 school year was a{ppro'xima:ely 1660, with about
430 students being ir the eighth grade.

With the exception of one percent who are White, all the other stu-
dents are Black. The principal said the students come basically from
lower-middle class families. A large majority of the students (fxom 48
to 54 perceat) are on the federally-funded lunch program. The turnover

rate is low at the school, as the neighburhood is quite stable.
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There is very little fighting and $gspgnsions are low. This may be
due to the fact that thé school is set up on a house or little school
concept where supervision of students is closely monitored by teachers
and counselors.

The teacher. The teacher is a Black woman; who has taught junior
high school students for 15 years and other grade‘levels for an addi-
tional 14 years. She has taught with her present colleagues fﬁr six
years and. was teaching social studies at the time sheibggan presenting
SEA. She characterized her teaching style as both traditional and inno-
vative. On the teaching scales presentéd in Appendix 1, she character-

....ized herself as mostly scructured and class oriented but also viewed her-
" self as spontaneous and individually oriented when needed. She rated
herself as ;utcome- as opposed to process- oriented.

The class. The class of 35 students was one of four eighth-grade
classes that the teacher taught. The teacher chose this class because
they were her brightest students. All the students were Black; 20 were
girls and 15 were boys. The average score on the SCAT; Series 1II, Ver—
L.l Part was 28.7, which is about 38th percentile in the national indi-
vidual norms. The standard deviation was 6.28.

Tmplementation

The implementation topics refer to various aspects of how the crurse
was administered cv the teecher. The major topic here is the cxtent .o
which the course wac presented in the way intended »y the course devel-
cpe.s. Other implementation topics are also included because each re-

veals a feature of the students' concacts with SEA.
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Presentation ccngruence. In gemeral the teacher's departures from
the developer's intents in SEA lesson presentations wére considered to
have only a slight impact in relation to SEA objfctives. Only two events
were ‘considered by the developer to be departures. ﬁoth occurred in
Unit. III, and both were the result of the habit of the teacher to replay
part or all of the tape for the immediately preceding iesson before pre-
senting the next lesson. In one of the occasions this replay was deemed
to have the effect of an unduly great emphasis on a topic of minor im- .
portance. The other event was the complete omission of a lesson summary,
wirich emphasized a rather difficult and objective-related point.'

Presentation time. The teacher began her lesson presentations of

SEA on January 25, 1977, and finished them on June i4, 1977. She used 2
60 minute period in which to present the lessons. She used 39 class -
sessions to present the lessons, averaging 42 minutes per leséon. This
average time does not include twe occasions when the teacher repeated
lessons but did not indicate presentation times on the reports. The
longest lesson presented lasted 60 minutes, the shortest 30 minutes.
When the teacb~er initially began presenting the course, there was
no regular rate of presentation due to numerous séhool—wide disruptions
(e.g., standardized achievement tests, career assemblies, and guidance‘
presentations). Toward the end of Unit I and thereafter the teacher pre-
sented three lessons per week. However, on one occasion in Unit III,'
there was a week-long breck between lessonms. which‘occurred between Les-
sous 1 and 2. Spring break was the oniy holiday which affected the rate

of presentation and it occurred betweea Lessons 7 and 8 in Tmit II.

-
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The teacher was concerne& with the time used to present six cf the
lessons. She fel: in four instances that more time needed to be allot-
ted for discussions that made the lessons longer than thirty minutes.
The other two occasions concerned whether there was sufficient time for
both the review and the test in the same class period.

Fit within the program. How did the teacher relate SEA to other

subjects he or she taught? The teacher's main subject matter was his-
tory. Although the students related SEA concepts to historical topics,
the teacher made no formal attempt to integrate SEA with history. How-
ever, SEA was taught in place of some social studies classes and grades
given in SEA were average& with the social studies grade on the report
card.

Student accountability procedures. What procedures were used by

the teachér to hold students accountable for their SEA studies? From

_ the very beginning of the course, the teacher indicated to the stu&ents
éhat SEA was to be regarded as a serious undertaking on which they would
be graded and this grade wculd be averaged with their social studies
grades for a mark on their report cards. The teacher said the students
were graded on all of their schoolrwork. In SEA this included their
performances on the unit tests, types of participation in class (e.g.,
one student helping another understand something in SEA and applying SEA
to concepts in history or other topics being discussed), and homework. .

Even though homework was noé included to any great extent in the

SEA course design, the teacher gave outsid~ assignments. Those assignments.
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included the completion of worksheets, memorizing the strategy

step names and the glos;;ry of definitions on the SEA unit divider pages,

developing role play situatioms, and brainstorming extra action ideas.
Students could come to revieﬁ sessions after regular school hours

ta improve their grades. There the students would listen to tapes, do

written work and other activities, and discuss content with tne teacher

and other students.

Student absences. There were on the average eight percent of the

students absent from the lesson presentatioms. It was the séhool policy
for the students to make up work they missed when absent. Therefore,
after they returned to school, the, students caﬁe to the teacher to ask
for make-up sessions. In Unit I tﬁe absentee rate was four pércent per
"lesson. During Unit II, so many students (13 percent absent per lesson)}
were out sick that the teacher begén to hold regular zroup review ~es-—
sions after regular school hours. The reviews consisted of hear..y the
tapes, doiﬁg written work and other activities, and discussing content
with the teacher and other studeﬁts. These mandatory review sessions for
absent students lasted from Unit II on through Unit IV; The absentee
rates in both Units.III and IV were 11 percent per lesson.

Acceptability

In contrast with the above topics dealing with how the course was
presented, the following topics all reiate to how whatever was presented
as SEA was received by the teacher and by the students.

Adequacy of the Teacher's Manual. The teacher found the SEA Teacher's
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Manual informative and helpful. She Zeli Lhe students had little
difficulty with the content presented, because the d¢irections in the
Manual were clear and easily'understood by her. In adc¢ition, she appre-
ciated the leeway provided for in discussions and examples wnich allowed
her to tailor the instruction to her particular students.

Reasonableness of preparation time and fesource requirements. There
were no instances recorded which indicated that either the preparation
time or resource requirements were considered beyond reasonable bounds

by the teacher.

Instructional quality. Did the teacher believe‘that the lessons

provided good or at least problem—free classroom instruction? The

teacher thought the‘units-were sequenced in an instructionally sound fash-
jon. She commented that when one boy was absent for a long time with a
broken leg, he éaid after his third review session that all the SEA he'd
missed seemed to fall into place for him. When at some points the pre- |
sentations seemed initially répetitious, she cautioned the students to
listen, and they and she found something new was being presented.

She thought Unit I went quite well. In Units II and III, she be~
lieved that the students enjoyed applying the SEA concepts. The teacher
thought Unit IV went well, too, though there was some distraction because
it was so close to the end of school. Most students, however, wished to
coﬁtinue in order to complete the course.

The teacﬁer considered 71.8 percent of the lessons as especially

good, and 20.2 percent of the lessons as resulting in no problems.
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Appeal of presentation mode. What were the teacher's and students'

evaluations of the audio tape and visual features of the lesson presen-
tations? The teacher appreciate¢ the option to use the teacher modé of
presentation, even though she chose to present the lessons 93 percent of
the time using the tape. Although sge had used taped ins;ruction before
with her classes, she never had used it s§ extensively as with SEA. She
believed that the students' early reactions were interest, because of the
aovelly. The teacher perceived that as the novelty wore off, their in-
terest decrgased for a while, only to increase somewhat again. She
thought this last change came through increased appreciation of the music
and the young voices doing the :uc..2ling, and tarough increased attentive-
ness required by the fast-paced presentation of the second narrator.

The teacher reported that ske . d her students found the filmstrips

v

enjoyable and interesting.

Classroom management problems caused. There were no indications re-

corded in any of the teacher's or SEA field coordinator's accounts that
the SEA classroom activities resulted in management problems for the
teacher.

Difficulty. To what extend were the SEA tasks and objectives at a
level of difficulty appropriate for the students in general and for stu-
dents of different verbal abilities? On only o=e occasion did the teacher
report that the majority of sgudents encountered difficulty with the
the materials. This occurred in Unit II whe: students were reluctant to

proceed without constant supervision in ‘applying Step 4, Judge, to their




case studies. On two other ocecasions, a few students needed help ir under-
standing the directicns. One occurred in planning the dramas; the other
happened when very few students had difficulty distinguishing between

specific and possible. In both situations, the teacher gave homework to

increase understanding of ths instruction. Altogether, the teacher
judged betweén 1 arnd 2 percent of all SEA Lesson parts too diffiéult.

On the questiomnaire adwministered after the SEA experience the stu-
dents responded to the questions concerning their opinions about the
difficuity of SEA. With regard to absolute difficulty, tﬁe great major-
ity of students expressed the view that SEA was about right in difficulty.
Concerning relative difficulty, most students chose either to say SEA was
‘easier or the same as their other courses. What variation there was in
judgments of absolute difficulty was inversely related to the students'
verbal abilities, whkich were assessed prior to the start ok SEA. There
was some‘evidence for a relation between objectives achievement and ver-
bal ability, whict is discussed in the subsection of this case report

called "Achievement of objectives." .

Harmlessness. The teacher reported that an unequal treatment exer-—

cise in Unit I caused her some concern because the students told her it
upset them. She felt that a2 great many students were affected py the
roles they had to play. Many students who were the superior ones could
not treat the others as inferiors. Also, some students who were the in-
ferior ones had quite dominant personalities and did not like veing

treated as inferiors. However. the teacher felt the exerciszse was
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worthwhile, but would in the future 2llow each student a chance to play
both the superior and inferior person to alleviate any hurt feelings
which might occur. ’

Only one student indicated a hurt or upset caused by SEA. This per-
son reported that the event occurred when it seemed that he, or ;he,
might need to reveal to dthers a personal value situation. As a result,
he or she made up a value situation, so that the other person reading

about it would not be invading his/her personal life.

Student interest level. Did students indicate they were involved

and interested in SEA? The teacher rated over 70 percent of the lessons
"especially good," primarily because the students evidenced involvement
and interest in the course. During the first three units, there was a
high degree of participation in the acﬁivities and the discussions held.
Onirc I was appreciated for its wide range of acfivities. 'Unit II was
thoroughly endpyed because the students functioned well in the gromps
and understood the concepts presented. In Unit III the students en-
Joyed applying what they learmed. The teacher sgated Unit IV also went
well but.the students increasingly.beéame distracted because it was too
close to the end of the school yezr for them to remain involwed in'any
type of school-like activity.

On theAEnd-of-Course Questionnaire, 81 percent of the stadents said.
they were glad they had the SEA course. The reasons they gawe were
either the course's usefulness to them or its value to their . slf-under-

standing. Of the students who said they were not glad they > - the course,
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most said it-was boring. In summary, SFA wazs popmiar with these stu-
dents althomgirfor several reasons some SZmier—s waere negative.

Ef fectiveness.

The stuir of effectiveness ¢f SEA on=he =mdeents imluded invesci-—
gatimms of tiw=achievement of the explicit SEA smjectives and the ef—
fecrs on gemmpal moral and value characteri=m——ess. In ad&ition, a varf=ty
of mrher ostemmes was recorded and is presewswd gnder tis= title of “Otmer
Effests” on tte following pages.

of.ob] ves. Studen= wrcrmsares -~ tize last
three nbjectives-refexammed unit tests —meyeaigwsigyi FiogmeTy frombe—
foré-tos 266 Shelr vesp- -tive units of et ot The ssmlits fomac
the Uit I Xgw were=mpt wwailable, becamse . # ! .ucher hac. st o=
completed temgms it pyg— Sk posttest aomn jy2s are-presemred Ior
Table 10 as -saxc tFof-H{& meximum posaiihd srcores.,

TABLE 1B

Zase Mg Uit Pre—and Posttess— mewsgges as Percveuts
»¥ cig Mapximmxr—Possible Scoress an TEse Tests

Unit
Test —_ I IO IIL v
Pretests - B 27 30
Posttesss _— 44 48 42

The unit ==st :cores for these three wFEts:-were more than mows==xte-

ly below the mmeximme score possible. As may fe=seen in the bottomr “TIne

5
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in Tabie T0, the posttest asserages ranged £rom 48 mercemt of tiwe possi—
ble po¥mts in Unit III to-4Z percent of &Me possible poincs in Tmit IV.
Across all three tests the awerage obtaim:c was 45 percemt of the possi-
e pcimts.

At rhe emd of the course when stud=ars were asked to descrie the
SEA stra=z=gy completely from memory, 64 —se=rewn— of the smdecrs demor—
strated @t least a functional knowledge of == sCxategy, Petng abie T
recall uhe st=p names and at least one~=alf of the ssat—to-do asmects of
the straegy. Of the remaining 36 percent, 10 perrent Jid not have even
a begir xmmwledge of the strategy. Thus, usimg TRiie =ask as ar index,
i cam e maid- that an overwhelming majority == tne stodents seemed to
have Jesrmed the strategy quite thoromghly wsith st of the stwdents
bwving st least a functional knowledge of the str==egy amf a2 sme!l minoxr—
2=z belzmy a basic knowledge.

Camselations between performance on each of<Sree unif measures mere—
—Snred zHove .and the students' verbal abiliries, mitdich were assessed
perfor t» the SEA-experience, were in the .40%s amd .30"s sll of which
were sumristica¥ly significant (p < .05). Howeve=—. o reiat{om was evi~
denced petmeen werbal abilities and recall of the-strategy am the Enc-
of-Course Questionnaire. In summary, there is evidemte Ixr @ welatizm
in this c&kass between objectives achievement and veral aixility, but
verbal aisility was not correlated with knowledge of the srratewy.

At tie end of the course experience, the s_tudc._a_:ms aleso were asked

about thedr use of the SEA strategy. Considering thedr ==porre of past
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wse aand amticipated future use, as well as their levels of knowledge on
the ssisove-discuss=® strategy recall question, it is estimated that about
one-emarter of the class were sufficiently experienced, positive about
fatume use, and knowledgeable enough to put aspects of the strategy into
Thatueoe use.

General effects. The general measures were administered im U8 on

Jammary 13 and 14, 1977, and again o June 16, 1977. On the same dates
another. of the teacher's eighth grade classes, fhe one she said was com—
parable, was also given the- general measures. The analyses of primary
Interest as described below are those that compare changes from the
=irst to secomd testing in the SEA class v;rith the changes in the compari-
son class.

Two of time three multivariate analyses described in the Data analy-
sls subsectiom of the Methods section of this report yielcied statistic~—
ally vsignifimt results. Only the analysis of the measures of the self
component of SEA did not reveal statistically significant effects. With
the analysis related to the other persons :ocaponent of 'SEA, results were
significant at the p <.05 level (F (4.39)= 3.18). The n;eans, stq.gd#rd
deviations and the centroids for t_he SEA and comparison classes are pre-

sented in Table 1l.
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TABLE 11
Case U8 and Its Comparison Class' Mesms, Standard
Deviations, and Centroids on Measures B=lated to the
Other Persons Component of SEA

Measures Classes

SEA Testing—-Only

Values Survey

) Pretest 1.4 (1.29)a 0.9 ( 1.18)
. Posttest 1.0 ( 1.48) 1.4 -( 1.40)
Before You Decide...
Pretest 3.3 (2.77) 3.6 ( 2.43)
Posttest 4.5 ( 3.59) 3.1 ( 2.35)
Mach's Scale T
Pretest 85.9 ( 9.16) 89.5 (14.12)
Posttest 83.0 (11.77) 95.8 (13.16)

Learning Environments
Scale: Friction
Pretest 39.0 ( 9.07 41.0 ( 8.19)

Posttest 39.7 ( 7.35) 40.9 ( 8.06)
Centroids .5367 -.5792

2Standard deviations are iz parentheses.

The followup disc:ziminant function analysis resulted in standard-
ized discfiminant function coefficients, which are presented in paren;
theses after their respective measures as follows: Mach's Scale (-.73)
Before You Deci&e... (.66), Values Survey (~.16), and Learning Environ-
ment Scale: Friction (-.06). As implied by the=relative values of these
coefficients, the former two measures are the‘major contributors to the

multivariate effect, while the latter two make only minor contributions.
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Referring to the meamns for The twmommador Tme=——Shoring rcasures presented
4n Table 10, it may be seem —har tise-diTee—t<.as of clange are in agree-
ment wif.h the intended diree=ioms o="SRA& =¥lzence, which are to decrease
Mach's Scale scores == to tacrease Wefae= ITgat Becide... scores. s,
thris effect is supporrive m=-the ci=iz: Sar—=:Z2's Enfluence on posizive
orientations toward other yatnns:;'

The remaining multivariare amilysis = mmsesmres related to the-re—
flectivity component of SEAsakso yielded posctive reswlts, F (2,38) =
3.79, p <.05. Means and sammdari <deviz™>ms. for-the two measures —of
this component-and the centrxids Tox~ the taw classes are presented in
Table 12. The followup disr—fminan®t Smrryw analysis resulted in

TABLE 12
Case U8 and Its Comparissmn Class' Means, Standard Deviationsa,
and Centroids on Measures ¥eslatef ‘to the Reflectivity Component of SEA

Measures Classes

SEA Testing=-Only

TWhat Happens to Whom?

Pretest 5.8 (5.51) 4.8 (3.79)

Posttest 12.1 ( 7.12) 6.6 (4.57)
Self-Description: Reflecxi—y

Pretest 70.9 ( 8.81) . 66.0 (8.53)

Posttest 72.9 ( 7.16) 69.5 (7.42)
Centroids | | 1.098 -.225

2Standard deviations axe ggarmthses.

standardized coefficients, mresemted in parentheses after their respec=

tive measures as follows: Wt Jappens to Whom? (.99) and Self Description:
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Reflectivity 6-.27).' The relative magmitmdes imply tiar. =rores
on the former wesure made the major comtt-=imrion to i distinction be-
tween groups rese=aled by the multiwaeriate amalysis. Tme r=lation among
the means in Tameie 12 2re in agreemsest witr the intendsst dismctions of
SEA influence, mith the number of me»%wrs o groups li=sed =—the What
Happens t.: Whom= measure increasics = Ye-gramatically inm ®he SEA class.
In summary, there was evideace= .. :hamges in two of ‘t:=three gen-
eral characteristics thought to bei=inf! enced by SEA. All strongly evi-
dept changes on=single measures w-—e & the direction expe=red (i.e.,
the changes on Mach's Scale, Befuee You:.Decide..., and Wh- Happens to
Wacm?).

Other effeers of SEA. Were ssy moxe-measured effects £ SEA per-

ceived by the teacher or the stumsiats? The teacher beli=wed that SEA
provided .a valuzble and rewardims—experience for her stomeents. She
¢ited the appliration of terms (e=g., "brainstorming" and "role play")
and the posing cf the zuestion "Is that ethical?" as evidence of use
she had obcerved a number of times in class when students were talking
among themselves. 1In addition, the teacher noted an increasing willing-
ness on the part of students to share their opinions as the course pro-
gressed and increasing references to role play as a way to figure out how
someone else might reacti.

By the end of the course, the teacher reported that the students
themselves fel; they really had learned something that would help them

deal with problems next year in high school and in the future. They
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were proud of being involved in SEA to the extent that they requested
the rteacher to make an announcement in the senior awards assembly that
they each received a certificate forpaxrticipating in the course.

fn the End-of-Course Questionnzira, every student referred to some
aspect of SEA as bejang useful or.impnrzant personally. When they com-
pared the usefulness or importance of SEA to their other courses, 65 per-
cont said SEA was about the same as the others. Thirteen percent said
it was more important; 22 percent said it was less important.

Miscellaneous

The class met in an open-space environment, where two otner classes
were also held. On all twelve occasions when the SEA field coordinator
was present, the noise from the other classes distracted her, but didn't
seem to bother the SEA teacher and her students.

Also, the teacher emphasized through her SEA assignments and lesson
presentations the importance of SEA. Throughout .the course she assigned
lesson-related homework or assignments (e.g., to memcrize the definitioms
of each new term in the lesson). In Unit II she began to replay parts
or all of immediately preceding taped lesson before presenting the next
lesson. Soon after, she began regular after-school lesson review ses-—
sions that were mandatory for those who had missed lessons from the past
week.

Summary and Conclusions

Case U8 provided a very good test of SEA. The SEA lessons were

presented with only slight departure from the SEA developer's intents.

104

100



The time for lesson presentation was alwayys—=7 much more than enough.
The average percent of students. absent was =fght percent per lesson, but
those who were absent had ample opportunity to review missed lessons.
Also, the students were held accountable Zmr the SEA work by being graded
on it. Furthermore, the teacher provided mmch review and additional
homework assignments to supplement regular SEA instruction and review.

The teacher was qulte positive about— SEA. She rated over 70 per-
cent of lesson parts as being "especially good." She praised the SEA
Teacher's Manual and found lesson preparation requirements to be reason-
able. She found no management problems associated with SEA activities,
only one occasion of student difficulty with materials, and one occasion
of harm — which she believed could be e;sily corrected. Finally, she
appreciated and used very often tﬁe avdio tape presentation of lessons.

Practically every indication of student reaction to SEA was posi-
tive. Four out of every five studerts said that they were glad they had
the course. The tgacher reported high degrees cf siudent interest and
participation through the third unit; 2he said that attention and'ip-
terest waned somewhat during Unit IV because students were ready to
leave school for the summer. Most students believed that SEA w2s about
right in difficulty, but the students with higher verb#l abilities per-
ceived it as easy. Every student listed some aspect of SEA as being
personally useful, though SEA was not rated by most students as higher
in usefulness than their other courses.

The findings with regard to SEA effectiveness in U8 are mixed.

-
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First, there was definite improvement on the objectives-referenced mea-
sures, though the level of achievement was (sligh;ly) less than half the
possible points. Also, almost two-thirds of the students demonstrated
at leaét partiaily functional knowledge of the SEA strategy, though it
was estimated that only about one-fourth of the students were both suf-
ficiently positive about straﬁegy use and knowledgeable to put at least
some aspects of the strategy into use. However, the teacher noted sev-
eral instances of use of course concepts and techniques, and éEA may
have be=n effective in leading to some positive changes in less course-
specific characteristics, measured by sevéral of the general effects
measures.

In conclusion, Case U8 provided a good test of SEA. It was charac-
terized by positive teacher and student reaction to the course, and evi-

dence for SEA's effectiveness was partially obtained.
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CASE S9: A SUBURBAN NINTH GRADE

This section is devoted to a report of pertinent background infor-
mation, and éEA implementation, acceptance, and effectiveness results
for the suburban ninth-grade case in the hcnds-off pilot study of SEA.
| Background

The initial contact concerning the study was with the school dis-
trict's assistant suéerintendent of curriciilum and instruction, who laid
the groundwork for further contacts with administrators in a school.

RBS had expressed interest in involving ninth grade students. In this
district the ninth grade is in the high school, and there is only omne
high school in the districtf

The school. The schooi is a public high‘school, including grades
nine through twelve. The physical plant is new and was only in its
second year of use during the 1976-77 school year.. Enrollment during
this school year was aﬁout 1530 students, with about 370 of these in the
~ninth grade. The 1976-77 school year was the iirst year the ninth gra-
ders had been included in the high school; though problems had been an-
ticipated, none were realized before or during the participation in the
study. There has never been much fighting in the school.

The school is located in a Philadelphia suburb. The principal de- .
scrised the students' families as being middle to lower middle class,
and characterized the parents' employment as including many skilled

craftsmen, some self-employed, and foremen. The principal believed the
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community was r:=iatively stable; most studeants stay throughout their
high school years.: Thehgéhool populgtion is practically all White.

Very few students receive free lunch from the federally assisted lunch
prougram; however, the principal poirtad out that more were qualified for
the lunch program, but were too preund to enroll.

The teacher. The teacher was one of several notified by the pfin—
cipal of the opportunity to participate in the study. The teacher is a
White man with 13 years' teaching ir secondary school grades. His teaching
area is English. Eight of those years he has taught in the school
district. He characterized his teaching style as follows: "I usually
begin each year lecturing. question;and-answering, and after getting to
know the students, I :niis‘xuel’ze." On teaching style rating scales
presented in Appendix ., 'z =h:czxed that he was (l)‘slightly_more struc-
tured than spontaneous, (2) silzatly more individual- than class-ori-
ented, and (3) slightly more prccess- than outcome-oriented.

T::e class. The teacher chose the one of his ninth-grade English
classes that he believed had the best school attitude, the best rapport
with him, and the least concern that English be the only topic they con-
sidered in the class. There were 27 étudents in the class. All stu-
dents were White. About half the students were female. The class aver-
age score on the SCAT Series II, Verbal Part was 28.1, with a standard
deviation of 9.42. This class average was much lower than the national
average, and was at the 29th percentile for individual ninth graders.

Just before the presentation of SEA began, two students were
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transferred into this class from other English classes, after making trou-
ble for those other teachers. The teacher said that both had caused trou-

for him in this clgss, and he believed that one in particular had dam-

aged his relatiénships with the other students and the class atmosphere

" in general.

Implementation ) ‘

The implementation topics refer to various aspects of how the courée
was administered by the teacher. The major topic here is the extent to
which the course was presented in the way intended by the SEA developers.
Other implementation topics aie also included because each reveals a
feature of the students' contacts with SEA.

Presentation congruence. After examining the departures the teacher

made, the developer considered two of importance. The first de-

parture occurred in Unit II when the teacher omitted feedback from a

case study exercise. The teacher stated this was because he was con-
vfused by the terms. The second departure occurred in the last lesson of
the course when the teacher omitted stateme 'ts in which the students
wére to decide what component of ethical action was missing. Considering
the course as a whole, these constitute only slight departures from the

developer's intents.

.. Presentation time. Lesson presentation was begun November 8, 1976
and was completed on February 17, 1977. During this time, the teacher
presented the course in thirty-eight class sessions, usually. with three

lessons being taught per week. Lesson presentation was accomplished on
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a schedule so that school holidays generally fell between units. Thanks-
giving was between Units I and II and Christmas was between Units II and
III. The heating crisis whicﬁigécﬁrfeawéuging thé winter closed school
between the end of Unit III and the begimning of Unit IV. |

The course was presented during a 45 minute time period. The teachér
repérted he used an average of 33 minutes per lesson presentation.
The shortest lesson was 29 minutes, while the longest was 49. The
longer lessons'often‘were the result of overall stuﬁent participation in
the lesson discussions aﬁd the teacher's clarification.

The teacher was concerned with the presentation time of il lessons,
29 percent of all the lessons. He felt that more than 30 minutes needed
to be allotted to present eight of these lessons. In the three other
lessons, the teacher did not feel there was emough time allotted for ac-
tivities on the t;pe.

* Fit within the teacher's program. How did the teacher relate SEA

to other subjects he or she taught? The teacher taught ninth-grade
English, which focused upon fhe study of grammar, speliing,and the short
story. He saw SEA as rélated to their study of the short story. Imn par-
ticular, he stated he initiated commentaries on the fairmess of short
story characters' behaviors as part of the study of characterization.
Some students also got involved during di;cussions in related aspects of
characterizaticn in that effects on others were considered. The teacher
planned to assign at least some of the students to tye task of writing a

short story that convincingly depicted a character as being ethical.
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The teacher stated he had also tried to relate the SEA strategy
steps to decision points in a story. Some. students seemed pleased to
see this particular use of the strategy steps, while others were negative
to applying concepts from SEA to their study of English.

During Unit I, a few students approached. the teacher stating that
they were supposed to be having Engli;h instead of SEA. They were con-
cerned because there was an emphasis on tests at the end of the ninth
grade which affect their future and they felt they wouldn't be prepared
for them by having SEA. Also, they knew that their friends weren't
taking the course. On an observed occasion, which occurred late in
Unit IV, one student called out, "We need to do our English and read our
or we'll flunk." About one-half of the class yelled out "yes" in agree-
ment with this statement. The teacher reported that he tried to leave
some time for an English lesson or review of homework after he presented
each SEA lesson, though this practice did not occur sufficiently often
to be observed by the SEA field coordinator.

Student accountability. What procedures were used by the teacher

to hold students accountable for their SEA studies? At first, in Unit I
and early in Unit II, the teacher was uncertain as to what he would do‘
regarding grades for SEA. Wheﬁ asked during the first lesson by four
students what‘he was going to do about grades, the teacher responded he
would give a grade on their completion of the exercises. Toward the mid-

dle of Unit I, the teacher informed the class that grades from SEA would

be integrated with their English grade for the quarter. At the end of
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Unit I the students again asked if they were being graded. The teacher
replied to them he would be looking at their worksheets and folders in
order to give them a grade at the end of the quarter.

At the beginning of Unit II the teacher decided he would use the

unit tests as a basis for grading. He felt that since the‘student§
. weren't participating fully in the activities, he would need to give
them grades to motivate them. Toward the middle of Unit II, the teacher
told the students they would be receiving a grade for all work donme in
conjunction with the course. At‘the beginning of Unit ITIT, the teacher
collected their work and reviewed it in terms of giving them a grade.

The teacher gave grades for unit posttest performances from Unit II
onward. The grades'on the tests were combined with grades on the ﬁnglish
tests to determine marks for the marking period reports. The teacher
said-that several students received higher English grades because the
SEA results were édded in.

The teacher believed that the students tried as hard on SEA unit
tests as they did on their regular Eﬁglish tests. However, they felt
more pressured by the SEA testsibecause those tests were longer than

their regular English tests.

Student absences. The teacher did not confront the problem of ab-

sentees to any great extent because of a high attendance rate in his
classes, an average of less than two percent absent per lesson. When a
student was absent the teacher did not have the student review the les-

son. However, the student did complete all worksheets from'the missed
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lessons, and the teacher tried to explain enough during'thé following
lessons so there would be no confusion.

Acceptability

In contrast with the above topics deéling with how the course was
presented, the following topics all relate to how whatever was presented
as SEA was received by the teacher and by the students.

‘Adegua_cx of the Teacher's Manual. The teacher thought that the SEA
Teacher'é Manual was adequate, though he was at times confused by so
much to look through for eaéh lesson. At times he bhad to read all the
mode option descriptions, because these were references from one mode de-
scription to an example or something else covered in another mode de-
scription. He believed that the script was most helpful in obtaining a
complete overview of the lesson. During lesson presentations he was
annoyed by having to page back and forth in the manual to refresh his
memory of what he was to do. He thereforg made outlines of what he had
to present and carried those with him around the class as he preseated

the lesson.

Reasonableness of preparation time and resource requirewents. The

teacher felt the preparation time and resources reguired for the majority
of the SEA lesson presentations were within rezsomsble bounds. Howewer,
for 13 percent of the lessons the teacher reported that it would talke
mbrgﬂ;han_the ﬁsual time to prepare fof a 45 minute class.

He said he spent up to two hours preparing for most of the lessans
iﬁ Unit II and félt that someone teaching éther courses would not bz

able to spend that much time on one lesson.
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Instructional quality. Did the teacher believe that the lessons

provided good, or at least problem-free instruction? The teacher be-
lieved that 10 percent of the lessons provided especially good instruc-
tion and 75 percent of the lessons were problemfree. He liked the va-
riety of activities and presentation shifts in Units I, III and IV.
He felt the biggest instructional proklems encountered were in
Unit II. The teacher was "annoyed" at the unit's group work, which he
wﬁdidn't use in other courses because he didn't find it effective. He
felt that SﬁA's assumption that the students could hold discussions and
make decisions in 2 group was not valid. A further problem with Unit II
was the students' aversions for performing dramas in froﬁt of other
students.

The teacher also felt that homework or outside class assignments

should be included in the course.

Appeal'oggpresentatioﬁ mode. What were the teacher's and-students! —
evaluations of the audio tape and visual features :f the lesson presen-—
tations? The teacher liked the tapes in general. He used the tapes for

94 percent: of the tape-teacher instruction options. He believed the
taped lesson was often more efficient in presenting the lesson than he
would have been. However, the students seemed to have a hard time atten-
ding to instruction by'tape, because they looked to the teacher for in-
struction.

The teacher was particularly impressed by the quality of the film-

strips. He felt they were well-done and could be used in teaching both

adults and children.
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Classroom management problems caused. In general, the teacher re-

ported that the SEA classroom activities did not result in classroom
management problems. However, the teacher had difficulty in organizing
the'group activities in Unit II into a manageable classroom situation.
During observed lessons, there was much in-group talking that interfered
with the following of directions and there was overt resistance to role-
playing. It is estimated that these problemé related to 7 to 10 percent
of the SEA objectives.

Difficulty. To what extent Qere the SEA tasks and objectives at a
level of difficulty appropriate for the students in general and for stu-
dents of different verbal abilities? The teacher felt that the most
difficult aspect of SEA for his students was their inability to follow
directions presented on tape because they looked to him for Instruction.
The SEA fielé coordinator notéd in-her reports that students repeatedly
asked for clarification pf directions, which was provided by the teacher.

The modal responses of the students indicaté that SEA was considered
hard,”harder.than most of the other courses they were taking. However,
no single category on either the absolute or the relativé scale Qas
chosen by a majority of students; in fact, the figures indicate & wide
difference of opinions amoﬁg students. These differences of opinion
were related significantly (p <..05) to the students' verbal abilities
as aicessed before SEA instruction, with judgment of difficulty\increas-
ing wifﬁvdecrease in‘verbal ability. Also, there was evidence for a re-
lation between objectives acﬁievement and verbal ability with the corre-

.lation being statistically significaﬁt (p < .05) between verbal ability

scores and scores on each of the four unit testsi—
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Harmlessness. The teacher reported only one incident occurring

which might be considered harmful to the students; This occurred during
Upnit II whén a student was upset because he did not want to 'play 2 part

in a role play enacment_presented in front of the class. He threatened
to go to the guidance office and ask for a transfer from the class, but

did not.

When asked at the end of the course if there was anything in SEA
that hurt or upset them, 19 percent of the students indicated a concern
for the course's leading' to an invasion of privacy and one student (4%)
was upset when role taking%pixion of an SEA example character who
had no friemds.

In summary, about one—fifth of the students were upset. about re-
vealing their own values ami problems, and:another student was upset by
considering an unpleasant condition during role taking.

Student interest level. Did students indicate they were involved

and interested in SEA? The t;eacher noted student involvement and enjoy-
ment during .several sections of lessons in Units I and III. He also re—
ported that Unit IV wenr smoothly, perhaps because the students knew the
strétegy. He reported that the studentswere mot.able to handle Unit II;
he believed that the students were unable to participate in group dis-—
cussions among themselves and most unwilling to perform the etho—dramas
in front of the class. |

ﬁe SEA fie¥d coorddmator reported that the two lessons observed in

Unit I and the three observed in Unit III the students seem involved in
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the lessons and displayed on-task behavior. 1In all three Unit II les~
sons observed, there were a lot of notse and an almost complete lack of
attention on the part of the students,.with the teacher's request for
quiet and attention being virtually ignored. Small aud large numbers of
students were imvolved in overt negative responses in every lesson ob-
served in Unit IV; several students told thé observer they would be glad
when they finished the course.

) Almost 70 percent of the students recorded on the End-of-Course
Questionnaire that they were not glad they had the SEA course; the ma-
jority of these students said the Course was boring. On the other hand,
about 10 percent said they were gléd they had the course because they
got out of doing their regular class 'work, which they felt wés boring.
The rem~ining 20 nercent indicated they were glad to have had the course,
because it helped them with their problems.

Effectiveness

The study of the effectiveness of SEA on the stm?a‘ants included ip-
vestigations ofthe achievement of the explicit SEA -abjectives and the
effects on generzELmorﬂ and-value characteristics. In addition, a
v:;riety of other out.cmes was recorded as is presented under the titie
of "Other Effects™ on the following pages.

Achiewement of objectives. Students® performance: on the four ob-

jectives-referenced unit tests increased significantly from before to
after their respective units of SEA imstruction. In Table 13 the unit

pre- and posttest. averages are presented as percents of the maximum
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possible scores on those tests. For ail four units the unit test scores

‘were below the maximum score possible. As may be seen on the bottom

line in Table 13, the ﬁbéttest avérages ranged from 33 percent of the
possible points in Unit II to 48 percent of the possible points in
Unit III. Across all four tests the average obtained was about 38 per-

cent of all possible points.

TABLE 13
Case S9's Unit Pre- and Posttest Averages as Percents
of the Maximum Possible Scores on Those Tests

Unit
Test I II III IV
Pretest | 8 5 13 13
Posttest ) | 38 33 48 36

At the end of the course when students were agked to describe the
SEA strategy completely from memory, 32 percent listed .so- few aspects
that they were judg& to have less than a bare minimum: of knowledge of
tha gtrategy. An ‘é&éitional 32 percent were judged to be=at a lewel of
basic knowiedge only —— just strategy step. labels recalled, with few if
any aspects of what to do to carry out the steps labeled. Fourteen per-
cent more listed the strategy plus four to five of the what-to-do as-
pects and the remaining 18 percent, 'in addition to outlining the strategy
indicated_more than one-half of the what-o-do aspects. Thus, using this
task as an index, ‘about one-third of the students exhibited at least |
some functional knowledge of the strategy.
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- There were statistically significant (p < .05) correlations between
performance on each of four unit posttests and the students' verbal abil-
ities, which were assessed prior to the SEA experience. The correlation
with verbal abilities was not significant for the sfrategy recall ques-
tion. Thus, there was e#idence of a relation in this class between ob-
jectives achievement and verbal ability.

At the end of the course experience, the students were alsoiasked
about their use of the SEA strategy. Considering their reports of past
use anﬁ anticipated future use, as well as“their levels of knowledge gn
the above discussed strategy recall question, it is estimated that about
one-third of the class was sufficiently experienced, positive about fu-
ture use, and knowledgeable to put at least some aspects of the strategy
into future use. |

General effects. The general measures were administered in S9 on

October 21 and 26, 1976, and again on February 24 and 28, 1977. The
measures were also admiﬁistered in another ninth-grade class in the same
school on dates within three days of the above dates. The following
analyses were comparisons of S9 and this other ninth grade class, which
receivedlno special instruction on the topics‘presented by SEA.

The multivariate analysés relevant to changes in.both the self and
the other persons components of ethical action as presented in SEA, re-
.vealed no st#ti;tically significant dif%erential changes between S9 and
its comparison class. However, of the four measures of the other per-

sons component of SEA, the Values Survey did reveal a statistically
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significant differential change, F(1, 36) = 4.13, p < .05. The SEA
class went from 2.2 prosocial values chosen on the pretest to 1.5 chosen
on the posttést, while the testing—only.class moved from 1.2 to 1.5, re-
spectively. Thus, the direction of change on this measure is opposed to
that which was expected, but the iniﬁial differences between the classes
confound the interpretation of the effect. Of the general other persons
aspect SEA was thought to promote, there was no support in Case S9.

The multivariate analysis related to the reflectivity comﬁénent of
SEA yielded a significant differential change value, F(2, 32) = 4.00,
p <.05. Relevant means, standard deviations, and centroids are pre-
sented in Table 14. The standardized discriminant function coefficients
for theAtwo measures were .72 for What Happens to Whom? and -.61 for
Self—Describtion: Reflectivity. Because the magnitude of the coeffi-
cients are not greatly different from~ong another, it may be said that
both measures contribute similarly to the multivariate effect. Refer—
ence to the means in Table 14 does reveal, however, that while the
changes in What Happens to Whom? scores are in the direction of desired
SEA influence, the changes in the Self-Description: Réflectivity scores
are opposite from that intended. Thus, the evidence heré was only par-
tially supportive of the effectiveness of SEA.

In summary, the. analyses of general effects lent only slight sup-
port to the genmeral changes considered to be related to SEA. Scores on
: gne ggneral measure, What Happens to Whom?, increased more in the SEA-

class than in the test-only comparison class; the change is in support
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of the intended SEA effects. Though statistically significant, the
changes on two other measures, the Values Survey and the Self-Descrip-
tion: Reflectivity, were in a direction opposite to that expected.

TABLE 14
Case S9 and Its Comparison Class Means and Standard

Deviations® of the Measures Related to the Reflectivity Component of SEA

Measure : ' .. Clesses

SEA Test Only

What Happens to Whom?

Pretest 9.9 ( 3.61) 11.6 ( 3.37)

Posttest 14.6 ( 7.41) 10.8 ( 6.44)
Self-Descripiion: Reflectivity

Pretest €9.9 ( 8.66) " 62.3 (10.25)

Porttest . 64:9 (10.06) 64.4 ( 6.55)
Centroids 1.098 -.225

2Standard deviations are in parentheses

Other effects of SEA. The teacher felt his own decisions and be-

havior were affected, especially with regard to acting according to his
own values. The teacher believed that the course would be valuable to
his students in helping them to think things out. However, he had seen
‘no instance where this was so. In one particular case of a problém stu- '
dent, the teaéher was unable to use the course conéepts to convey to the
student what the teacher saw as the problem with the student's behavior.
Even'so tﬂé teachér believed that the strategy is emphasized so much that

there could not help but be an appropriate effect.
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Most of the students indicated on the End-of-Course Questionnaire
that they did not comsider SEA personally useful. While 77 percent of
the students referred to some content relevant aspect of SEA as being
useful or important to them,- 65 percent of the students rated the course
as being less useful than their other courses and only 8 percent saw SEA
as more useful. '

Summary and Conclusions

Case S9 provided a generally good test of SEA. The teacher varied
only sliéhtly from the developer's intents for lesson presentations.

The time.period available for SEA lessons was usually quite adequate.
After the first unit, tests were graded, and the students seemed serious
about’tneir test performances. Absences were few, and a coverage of at
least the essentials of missed SEA lessons was arrenged. However, the
teacher did believe that ome of the students in the class was quite dis—
ruptlve te most of the class meetings.

The teacher's view of SEA was generally positive, with some salient
negative points as well. The large proportion of lessons were considered
eizher problem—free or especially good. His major problems were with
Unit II group activities and dramas, which posed classroom management
problems. Only at .those times did he think that the SEA lessons required’
an unreascnably long preparation time. He himself believed that the
taped SEA lessons presented instruction very efficiently, but»his stu-
dents seened throughout the course to be unable to attend to directions

presented by the tape.
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“es

The reactions of most students by-the‘beginning of Unit IV vwere
negative. The majority believed the course was boring, too difficult,
aﬁd less useful than their other courses. Before the fourth unit, the
teacher and the SEA field coordinator had seen fewer signs of'ﬁegative
reaction to the course. However, as introduced above, there were Prob—
lems in doing the group work and reluctance in producing the dramas in
Unit II.

Although the SEA lessons were effectivé in increasing objectives-
referenced achievement, neither that achievement nor the strategy knowl-
edge and use orientation of the students revealed more than ﬁoderate
levels of objectives achievement. There were statistically significant
changes in scores on three of the gemeral measures, though only one was
in the direction implied by SEA themes. Finally, while the teacher did
believe that the students would use aspects of the course, he said that
he could offer no evidence for his~belief.

In conclusion, Case S9 is considered to have provided a good test
of SEA. The study of S9 revealed a generally positive teacher reactionm,
aﬁ increasingly negative student reaction from earlier to later in the

course, and a low to moderate level of SEA effectiveness.
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CASE U9: AN URBAN NINTH GRADE

This section is devoted to a report of pertinent background iifor-
mation and implementgtion, acceptance, and effectiveness results for the
urban ninth-grade case in the hands-off pilot study of SEA.

Background

The SEA staff initially contacted the Director of Social Studies for
a large city school district. He conductad a favorable review of the
coursé materials, and thén indicated the names of principals who he
thought might be interested in having the course in their schools. Be- |
cause it had been ind;cated that the target population was students in
grades seven, eight, and nine, he mentioned principals in both jﬁnior
high and K~8 schools in the city. SEA staff then mailed course-related
information to these principals and phoned and visited theﬁ to follow up.
This echool'§ principal was one who expfessed interest in hearing more
about SEA.

The school. The school is located in a large urban area in a neigh-
borhood public junior high school for seventh, eighth, and ninth graders.
The enrollment during the 1976-77 school year was approximately 1,450,
with about 386 students being in the ninth grade.

'Almost all the students are Black; a few have Spanish surnames.
The principal said that manr of the families are on welfare, with most
others being blue-collar workers. The school qualifies for Title I

Program monies and the large majority of students are on the federaily

Lad



funded school lunch progfanu However, the turnover rate is low at the
school; most students go there through all three grades.

There is a problem with fighting at the school, though the princi-
ral said that it is nc;t a major preoccupation. However, adult males with
serious demeanors do monitor the halls; and though the principal was un-
certain about the exact frequency of suspensions, the teacher said the
suspensions fBr fightiné were used quite often.

The teacher. The teaéher is one of four teaching in a special pro-
gram set up for no more than 40 eighth- and 40 ninth-grade students who
were either not easily managed in the normal classrooms or otherwise
could not cope with ﬁormal classroom pace and relations. The principal
believed that this special program wOuid be the only place to fit SEA in
her school at that time of the school year (i.e., in January). .

The teacher is a Black man, who has taught junior high school stu-
dents for 17 yéars, al?! of which have been spent at this school. He
taught all the basic subjects —— English, mathematics, social studies,
and science ~- to the ninth grade students in the special attention
clagses. He had also taught three years in the army. He characterized
his teaching style as "active, very much involved with the students.”

On the teaching style scales presented in Appendix 1, he rated himself
as (1) much more structure& than spontaneous, (2)4slightly more indivi-
dual~ than class-oriented, aﬁd (3) slightly more process— than outcome-

oriented.

The class. This élass of 18 students was chosen from the 35 ninth



graders in the school's special attention program, as being thelones'
most likely to be present in class often enough to be sufficiently ex-
posed to the course. All students were Black; seven were girls and 11
were boys. The average score on the SCAT Series II, Verbal part was
13.0 with a standard deviatipn of 6.31. The class average was extremely
far below the natioﬁal average, being at the fourth percentile for indi-

vidual ninth graders.

Implementation

The implementation topics refer to various aspects of how the course
was administered by the teacher. The major topic here is the extent to
which thé course was presented in the way intended by the course devel-
oper. Other implementation topics are also included because each re—

veals a feature of the students' contacts with SEA.

Presentation congruence. The teacher presented the SEA lessons in
a wav that departed considerably from the developer's intents as described
in the SEA Teacher's Manual. Approximately one-half of the course
was changed and presented in a way not congruent with the developer's
intents.

Presentation of Unit II leséons was extensively modified wTostly by
the teacher's introduction of his own case studies without the strategy
relatedness provided in the Manual. The teacher develrped the new case
studies in order to provide characters and situatibns more realistic to
his.group of students. Making the content more relevant to his students

was also the reason for a distorting modification of a Unit I lesson.
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In Unit III there was an omissic- of the critical point of a les-
son, possibly due to time pressure and/or belief that the point was too
difficult for his students.

Although the teacher presented the course information in Unit IV,
the students did not apply this information to their own use of the stra-
tegy and the teacher did not pressure them to do so. This circumstance
developed after the teagher, not realizing there was a fourth SEA unit,
told students that the third unit was the last.

Presentation time. The SEA course was started in mid-February and

continued through June 1 in this school. Thirty-eight class sessions
were used to present the 38 SEA lessons. The course was presented three
days per week, usually in the morning. With the exception of spring
break which lasted for one week and occurred between Lessons 10 and 11 in
Unit II, there were no extended interruptions of the lessons.

From the téacher's reports the average lesson lasted 44 minutes,
with the shortest lasting 35 minutes and the longest lasting 65 minutes.
There were many comments throughout the course by the teacher to the ef-
fect that the time recommendations for lessons would have made the pre-
sentations too rapid for the type of students he had in this class. He
chose to use a couple of 45 minute periods and one 50 minute feriod each
week for his presentation of the SEA lessons.

Fit within the teacher's program. How did the teacher relate SEA

to other subjects he or she taught? The teacher teaches all the basic

subjects ~— English, math, social studies, and science —— to the special
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attention program students who were in the SEA éléss. Although he took
time for SEA from the social studies and English parts of the program,
he taught SEA as a separate course, not attempting to integrate it with
any of the other subjects. As mentioned below, the teacher included SEA
grades in figuring the grades for the Work Habits section'of the report

card.

Student accountability procedures. What procedures were used by

the teacher to hold students accountable for their SEA studies? The teach-
er used test performances ("especially the first two") and classroom
participation as bases for grading the students. The teacher said that

he told tne students that he world be using these grades to determine
partially how to grade them on the Work Habits section of the report

card. He believed that the students were concerned about their grades
from SEA and took the SEA tests very seriously.

The teacher reported that the students viewed SEA as a "test' be-
cause of the worksheets, tape, and kind of .controlled discipline which
forced them to be quiet. The teacher said that this attitude prevailed
for the duration of the course and that each time the students took a
unit test this attitude was reinforced.

Student absences. The teacher's record indicates.that on the aver-

age 33 percent of the students were absent from SEA lesson presentations.
During Unit I the rate was 36 percent absent. For Unit II it dropped to
29 percent. Then it was 32 percent in Unit III, and 34 percent in

Unit IV. The SEA field coordinator's record of attendance differs from
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the teacher's, indicating that the teacher may be somewhat conservative;
the difference is three percent, making the average absences 36 percent
for the total course.

To provide for a review of missed lessons, the teacher said he re-
peated lessons on one cay each week, during Unit I. However, he discon-
tinued these thereafter, because he found that one-third to one-half of
the studen;s were either missing class to avoid Unit II of SEA or using
Unit II SEA lessons as a reason for missing class sessions. Thus, he
believed that the fepeated lessons woul& be avoided also.

Accegtabiligz

In contrast with the above topics dealing with how.the course was"
presented, the following topics all relate to how whatever was presented
as SEA was received by the teacher and by the students.

Adequacy of the Teacher's Manual. The teacher thought the manual

was very good, being one of the best he'd seen in all his years of teach-
ing. He said that it was easy for h:l.m_to use and was quite complete,
with straightforward directions that allowed him the opportunity to
translate the SEA material into the students' experience.

Reasonableness of preparation time and resource requirements. The

teacher did not report any instances in which the preparation time and
resource requirements for SEA were not within reasonable bounds.

Tnstructional quality. Did the teacher believe that the SEA les-

sons provided good,or at least problem—free instruction? The téacher

actually rated about two percent of the lesson part as "especially good,"
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and almost all the rest as having "no problems." However, upon consider-
. ing all comments made by the teacher about the lessons, 15 percent of
the teacher's ratings of no problems were revised. Specifically, when
the teacher commented elsewhere about problems of a given lesson part,
the rating was changed from "ﬁo problem” to whatever type problem waé re-
ferred to. After these revisions were made, the average was 80 percent
problem-free and 2.percent especially good. Another qualification to
these figureé is that the teacher claimed and the SEA field cooxrdinator
reported very little iﬂyolvement of the students in Unit IV's eight les-
lessons (as discussed later in the Student interest subsection), so that
-the percentages given above include ratings only for 30 SEA lessons through
Unit III. Finally, as discussed in the presentation congruence subsec-
tion of thié Case U9 report, there were marked modifications from the con-
tent of the lessons, so that the teacher's judgments - of problems might
bave been increased had he been rating the SEA lessons without the modi-
fications he made in them.

The teacher felt that Unit I was interesting because of the variety
of activities that evoked students' interest. The filﬁstrips were par-
ticularly involving. However, in subsequeat units he beiieved he had to
relate the course content more directly to.the students' lives because
what was presented was viewed aé too White, middle-class, and, in general,
irrelevant to nis students. The teacher recommended that the course pro-

vide characters with whom the students could identify and who would be

utilized throughout the course.
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The teacher believed that the delay in introducing the rple of the
strategy in relationship to other SEA content until late in Unit I also
confused the students. He thought the strategy should be introduced much
earlier and more time be spent on definition and elabor-ation of important
strategy-related terms.

Finally, as mentioned previously, the teacher was concerned that us-
uvally the time allowed in the taped presentation for students to think
and do the exercises was insufficient.

- Appeal of presentation mode. What were the teacher's and students'
evaluations of the audio zape and visual features of the lesson presenta-=
tions? The teacher said he liked having the taped lessons. When the
manual provided for an option'in using the tape, the teacher used the
taped lesson in 93 percent of the options. One reason he gave for the
value of the tape was that he did not have to remember the aﬁsung of de-
tail tc present the lesson by himself. Also, he was able to give more
i{ndividual student attention; he thought he might use the tape less if
his class were brighter and not in as much need of individual help.

The students complained that there was not enough time to follow
directions given on the tape; consequently the teacher had to turn the
tape on and off in order to allow for the additional time for students
to complete the tasks presented.

The teacher believed thét the second narrator talked too fast and
seemed to be automatically reading from the script. The first narrator
was all right, speaking #t an appropriste rate and directly to the stu-.

dents, with the right intonation.
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The tcacher could not form an opinion about the value of the chil-
dren's voices, used for modeling purposes, because -the content of what
they said was so foreign to his students that it was rejected.

Although at first the students laughed at the music, the teacher
thought thxt later it became a symbol of their special status. In fact,
they would stop talking and attend to the instruction as soon as he
turned on the tape and the music began.

The teather commented many times during the presentation of SEA
tl:at he was disappointed SEA did not make more use of ghe filmstrips and
cartoon type illﬁstrations. He reported that the students became partic-
ularly involved In class discussions after a filmstrip had been viewed;
he reported that a filmstrip used late in Unit IV dramaticall§ changed the
classroom atmosphere from neutral and apathetic to positive and involved.

Classroom management problems caused by SEA. The only classroom

management problems reported by the teacher occurred in Unit Ii. First,
none of the students wanted to be the recorder during group discussions.
This reluctance to record seems to be another manifestation of these stu-
dents' distaste for writing, as reported by the teacher. As a manage-
men£ problem, the disru;:Zon caused seems to be limited to about 20 per-
cent of one lesson. |

Difficultz. To what extent were the SEA tasks and objectives at a
level of difficulty appropriate for the students in general and for stu-

dents of different verbal abilities? From the beginning of the course,

the teacher viewed various components as too difficult for his students.
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Fourteen ﬁercent of the lesson parts were considered to be too difficult.
He felt that the t-rminology and multiplicity of concépts in single les-
sons were more appropriate for middle-class, white suburbanites than for
urban poor non-white youth. For example, to these students references

to a case involved going to court, not as used in Unit II as a presenta-
tion of a character's value problem activities. Also, the teacher be-
lieved thr nis students were rot generally able to imagine the "abstract"
situations used in SEA. And, even more directly related to SEA objec-
tives, he believed that the students never were able to relate the stra-
tegy to the content presented.

The teacher felt that the pace of instruction on the tape was tco
rapid, further complicating matters for what he described as "emotion—
ally disturbed underach;eVers." In addition; the teacher believed that
the writing load in SEA was difficult for his students to handle; he
stated they can discuss topics orally very well but encounter difficulty
in translating these thoughts to paper. When asked if he woula be in-
terested in teaching SEA again, the teacher indicated that he would, es=
pecially wi h an "academic" class.

_ On the questionnaire given at the end of the course, most of the
students believed SEA was either hard or about right in difficulty,
while saying it was either about the same or harder than other courses.
The®r perceptions of absolute difficulty were not related to their ver-
bal ability scores, obtained prior to the SEA expérience. And though

performance on the objectives-referenced measures were not significantly
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related to verbal ability scores, the correlations between these scores ‘
were moderate, as reported later in the subsection on achievement of ob-
jectives in this Case U9 report.

Harmlessness. In response to a question concerning any hurt or up-

set caused by SEA, no student mentioned anything relatable to invasion
of privacy or being offended. However, 24 peféent of the students men-
tioned missing their regular classes and six percent (one student) said
that SEA was "too complicated.” In summary, the main harm perceived by
the students was missing their regular classes.

In addition, the teacher felt that teaching the students not to
cheat as he perceived was presented by example in two SEA_lessons, was
unfair. He felt this was unfair because not cheating is foreign to
these particular students' lifestyles.

Student interest. Did students indicate they were involved and in-

- terested in SEA? From ;he beginning of the coﬁrse, the students did not
know quite how to respond. They were leery about participating, not
trusting the White evaluator and not knowing what the information he was
collecting was to be used for. From about the middle of Unit I the stu-
dents expressed the opinion that the SEA program in total was a "test."
The teacher felt this was due to SEA's controlled format which forced
them to be quiet, as well as the tests and worksheets used. This im-
pressioﬁ lasted for the duratibn of the course.

At times, especially when they didn't'understand the concepts, the

students became restless, talking among themselves, drawing pictures,
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and in general, not paying attention. On the other hand, at other times
the students became particularly involved with the course. These latter
times occurred during the viewing of filmstrips ard discussions which in-
volved incidents from theéir daily experiences, such as fighting or steal-
ing. However, the teacher believed that in general the students did not
. view the strategy or program content as something they could apply to
their problems.

It was the teacher's impression that in general the students were
involved in Unit I. However, t}.~7 strongly rejected Unit IL, prodably
because the situations and actions presented were silly and/or foreign
to them. He thought that the personal application in Unit I1I was pretty
much lost on his students because they would not present anything about
their personal lives that might be seen or heard by others. And Unit IV
was never accepted, because the students were ready to stop SEA after
Unit III. They felt the teacher lied to them because he himself had not
realized there were four units, and had told them that Unit III was the
last one. Therefore dﬁring this unit the students “ust bided their time,
listening but not becoming involved in the activities presented.

However, onithe End-of-Course Questionnaire 69 percent of the stu-
dents said they were glad they had the SEA course. The main reasons
-given were that they learned something new (30%) and that they leained
sometliing that was useful (19%). Of those whe said they weren't glad,
all except one indicated that SEA was boring. . The apparent contrast of

these students' reports and those of the teacher and the SEA field
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coordinéton may diminish if one interprets the students repors toﬂ?e prir-
arily a function of their pride in having the special status afforded by

' SEA study participatiﬁn (as described later in the Other effects sub-
section) rather than enjoyment of SEA itself.

Effectiveness

The study of the effectiveness of SEA on the students included in—
vestigations of the achievement of the explicit SEA objec;ives and the
eff;cts on genéral moral apd value characteristics. In addition, a
variety of other outcomes ﬁas recorded and is presented under the title
of "Other effects" in the following pages. |

Achievement of objectives. Students' performances on each of the

first three objectives-referenced unit tests increased gignificantly
from before to after their respective units of SEA instruction. For the
fourth unit test, the increase was marginaliy significant. Unit pre-
and posttest averages are presented in Table 15 as percents of the maxi-
mum possible scores.

TABLE 15
Case U9's Unit Pre- and Posttest Averages as Percents of the
Maximum Possible Scores on Those Tests

Unit
Test I II IIX IV
 Pretest 8 .6 2 ' 9
Posttest 20 8 34 16
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For all four units the posttest scores were dramatically below the
_Amaximum score possible. As may be seen in the bottom line in Tablé 15,
the posttest averages ranged from 8 percent of the possible points in
Unit II to 34 percent of ;he.possible points in Unit III. Across all
four tests the average obtained was about one-fifth of the possiﬁle
pﬁints.

At the end of the program when students were asked to describe the
SEA strategy completely from memory, 44 percent listed so few aspects
that they were judged to have less than a bare minimum of knowledge of
the‘Stratégy. An‘ééditioﬁal 25 percent were judged to be at a level of
basic knowledge only —— just strategy step labels recalled, with few if
any aspects of what to do to‘carry out the strategy step labels. Nine-
teen percent more listed up to one half of the what-to;do aspects of the
strategy, and the remaining 12 percent listed from one-half to all the
what-to-do aspects. Thus, using this task as an index, a majority of
the students had at least a rudimentary knowledge of the strategy, but
only 1Z percent knew aé least a majority of the strategy activities.

Correlations between pérformance on each of three of the five mea-
sures ﬁentioned above and the students' verbal abilities, which were .as-
sessed prior to tne SEA experience, were in the upper .40's and lower
.50's, but were only marginally significant (p < .10) due to the émall
number of students involved. The correlations of ‘the other two sets of
test scores — for Unit I and II — with the verbal ability test scores

were much lower and did not approach statistical significance at any
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respected level. In summary, there is some evidence for a relation in
this class between objectives achievement and verbal ability, though the
'evidence is not strong and does ne; include all SEA objectives. |

Also at the end of the program the students were asked about their
use of the SEA strategy. Considefing their reports of past use and antic-
- ipated future use, as wéll as ‘their levels of knowledge on the abové
discussed strategy recall question, it is estimated that about one-fourth
of - the :class was sufficiently experienced, positive about future use,
and knowledgeable to put at least some aspects of the strategy into fu-
tare use.

Two aspects of this class.directly affected their achievement of SEA
objectives as measured. The first is the high absentee rate. Absences
from SEA lesson presentations were especially critical -after Unit i, be-
cause the-teacﬁer had no makeup or added hélp procedures. The second‘as—
pect was brought up with SEA staff by the teacher several times. He was
concerned that the students would not be able to reveal fully their knowl-
edge - in their written answers on the test. The tests were ﬁore dissimi-
lar from SEA lessons for this class th;n for other SEA classes, because
this class' teacher had classroom discussions at many points where writ-
ten exercises were called for by the SEA Teacher's Manual. The extent
to which these two added considerations adversely affected achievement
of SEA objectives is difficult to estimate. However, both imply that
the findirgs presented in the preceding paragraphs are probably a con-

servative estimate of the achievement to be expected under improved
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conditions, including a makeup procedure and more use of the intended
written exercises during lesson presentations.

General effects. There was no comparison class of students for

Case U9. Therefore, all analyses conducted were solely for changes from
before to after the SEA program experience.

None of the three multivariate analyses revealed significant changes.
In addition, the number of students involved in each test was no greater
than one—third of the clzss, due to both the students' difficulties in
responding completely to the measures and the high rate of absentees.
And,lthough more studgnts' scores were in?luded in most of the univariate
analyses, results with those measures, too, were not statistically’signif-

icant.

Other effects of SEA. The teacher believed that the students de-

veloped over the school year and SEA probably contributed to that devel-
opment. This was evidenced on various occasions by students sticking by
their own opinions even when the ‘class was against them and by the stu-
dents examining their usual loyalty to the underdog, if that person

had committed a murder. In addition, even though the teacher felt that
teaching students not to cheat was unfair, because of the differences in
theif life styles, SEA started the students thinking that cheating as a
way of life is not good. The teacher élso said that the students dis-
‘cussed concepts such as fair more freely after examining their éxperience
in an unequal treatment exercise in one lesson.

The teacher thought most of the students derived a pride from-being—— -~
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in the SEA course, since they were the only ones in their school involved.
When they rgceived their SEA certificates, they asked the teacher why he
hadn't presented them at the school-wide graduation ceremonies. One stu-
dent who was abseant when the certificates were awarded and who had made
several negative comme;ts about SEA earlier in the year made a special
trip to scﬁool to pick hers up.

Also, when asked in the final inge¥view what were "particularly
pleasiﬁg‘features" of SEA, the teacher said that the most pleasing fea-
ture was the degree of participation in and concentration on SEA nuc evi-
denced in the other courses. He said it was gratifying to see the intel-

\lectually’slow and generally rejected studeﬁts try to learn.

. The students' reaction to the course was measured on the End-of-
Course Questionnaire by whether they listed SEA content-related topics
as being useful and how they compared the usefulness of SEA with that of
their other courses. Eighty-eight percent of the students listed at
least one such SEA content-related topic as being useful. The categories

- of those topics mentioned by more than 20 percent of the students were
(1) use of the SEA strategy, (2) think before acting about consequenées
on oneself and others, and (3) respect for other persons. In comparing
the usefulness of SEA with that of their other courses, 62 percent said
SEA was more useful, 31 percent said it was about the same and 6 percent
said SEA was less useful.

Summary and Conclusions

G Case U9 pdsed a challenge for SEA. In an inner-city type school
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with much interpersonal conflict and fighting, the class involved in SEA

was a special one for students who were more difficult to manage than the
regular students. Also, the tested.verbal ability of the students in U9

was extremely low.

Perhaps closely related to these features of the setting is the fact
the teacher presented SEA in a way that departed considérably from the
developer's intents. His comments on most of the modifications indicate
that the changes were meant to make SEA more realistic, interesting, and
intellectually available to his particular students. While his modifi-
cations may have made his o;;mand his students' evaluations of SEA more
positive than if the changes were not made, the changes also resulted in
considerable departure from the SEA objectives. Thus, Case U9 did not
pose a good test of SEA.

The study of Case U9 does,-howevér, indicate several possible major
limitations to the appropriate target population for the wversion of SEA
studied. First, a significant proportion of SEA may have been concept-
uaily beyond these .students. Secéndly, the example situations and char-
acters were often considered foreign to the experiences of the studengs.
And, finally, regarding the sequenced lesson aspect of SEA, the high
rate of absences would result in a heavy load on the teachers who try to
arrange for makeup work.

While the teacherfs judgment of the program was heavily influenced
by.his view of its inappfopria;eness for the special class students in

Case U9, he saw some positive aspects of SEA itself, including the best
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tgaéher's manual he'd_ever seen. He said he would especially like to
teach SEA to one of the "academic" classes in his school.

The students' responses to SEA were mixed, and probably were more
functions of being in a study than of SEA itself. On the one hand, many
students were suspicious and referred to all aspects of SEA as a "'test,"
perhaps becaqse of the controlled pacing of activities and use of work-
sheets, in addition to thé general measures and unit tests used and the
knowledge that they were involved in a study. On the other hand, there
were several indications that many were praud of the special status they
believed was attached to having been chosen to participate in the study.
Some very positive aspects of the students' responses to SEA itself were
their interest in the filmstrips and their greater degree ¢f effort in

SEA than in their other courses.

One aspect of the grg#ter degree of effort that the teacher reportéd
was that the students did take the SEA unit tests seriously. And, with
the exception of the last unit test, the students did exhibit definite
improvement in objectives-referenced performance from before to after
relevant SEA instruction. However, for the many reasons presented above
and perhaps others, the studeats' level of ijectives achievement was
never very high, averaging about 20 percent per studeﬁt across the tests.
With regard to the general measures, there were ‘insufficient numbers of
students taking both pre- and posttests to generalize about the whole

class. However, none of the statistical tests conducted re%ealed signif-

icant changes.
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In conclusion, because of the considerable departure from the de-
veloper's intents, the SEA implementation in Case U9 did not allow for a
clear test of either SEA's effectiveness in objectives attainment or the
acceptability of SEA to the students. On the other hand, the departures
in SEA implementation occurre& because the teacher judged considerable
SEA content and activities to be in néed of modification to make it more
intellectually'available to his class of special students and more con-—

gruent to theilr lifestyles.
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SUMMARY AND DISCUSSION

This section of tﬁe hands-bff‘pilot study report 1s devoted to an
overview of results from all of the previously repofted case studies.
The section is organized by the same topical headings utilized in each
case study report} The topics are directly related to the focal ques-
tions posed iniiable 1 of the Purpose subsection of the Introduction to
this reporﬁ, and are in the same sequence as ;hé‘focal questions were
pfesented in Table 1. Thus, this summary should be seen as presenting
an overview of‘the answers from each of the case studies to the focal
questions ofithe hands-off pilot stu&y.

The summary is not #n averaging or reduction of findings.across
cases. That type of summar& is not congruent with the purposes of the
hands-off pilot study of SEA, for which the case study orientation was
adopted. There was an intent to be sensitive to the variations among
SEA users, and, therefére, the summaries her: contain a presentation of

any variations revealed.

In addition to a presentation of the variations in findings among
cases, there are discussions of the possible reasons for those variationms.
Of course, with the limitations posed in making Interpretations based on
very small sample sizes, these interpretations must be viewed as tenta-

tive rather than solidly supported.

Finally, at some points there were methodological shortenings in

the study that prevented obtaining a clear answer to the focal question
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posed. In these instances, the summary shall include discussion of these
shortenings.

Implementation

The implementatioﬁ topcis refer to various aspects of how the course
was administered by the teachers. The major topic here is the extent to
which the course was presented in the way intended by the SEA developer.
Other implementation topics are also included because each reveals a
feature of the students'’ contacfs with SEA.

Presentation congruence. 1In all except two classes, departures

from lesson presentations as described in the SEA Teacher's Manual and
intended by the SEA developer were only sligﬁt. In one of these two
classes, U7-B, the teacher's departures were (a) several omissions,
possibly due to oversight, and (b) allowing students to develop their
own drams for Unit II, without having the dramas relate to the SEA
strategy. In the other class, U9, the departures were similar to (b)'
above in that examples, including the dramas, were changed by the teacher.
to make thém more relevant to the students’ liyes, but in the process |
the relation to basic SEA objectives was lost.

>U7—B and U9 afe similar to one another and different from the other
classes studied by virtue of having many students of very low verbal
abilities. Both classes had a special status in the eyes of their
teachers as being 1ﬁ need of special educational efforts. One device

that both teachers seemed to use to provide instruction to these classes

was to allow the students to relate thelir studies to theif lives.
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Perhaps because it was the teachers' first expefience with SEA, they ne-
glécted to clarify the relation of the modified examples, etc., to SEA
objectives.

Theréfore, in this sample, divergence from_the SEA developer's in-
tents seems to have‘been primarily a function of special treatment deemed
‘necessary for‘students with very low verbal abilitie;:n (The topic of
verbal capabilities and learning in SEA shall be discussed further in the
later subsection on Difficulty.) For all other classes, SEA lessons pre-
sentations éeemed.to have been very close to what the SEA developer had
intended, and contributed to good tests.of the acceptability and .effect-
iveress of SEA in those classes.' -

Presentation time. Presentation of SEA lessons usually involved

more than the 30 minute time period the lessons were designed for. How;
ever, there was no case in which class periods were less than 45 minutes,
so that teachers may have not felt pfessured to present fhe lessons.as
rapidly as they might have beén able to'present them. Nonetheless, when
teachers were limited by 45 minute periods in U7 and U9, they did indi-
cate difficulty in finishing some of the leséons completely within the
time available. Iﬁ general, sufficient time was available to present

SEA in a way that allowed for good tests of SEA.

Fit within the teacher's program. In every case SEA was taught as
a sepatate course, withou; integration into the subject mattei(s) regu—
larly taught by the teacher. However, the teachers in S8 and S9 indi-
cated that they believed the course could be integrated into what.they

t#ught, respectively, in religion and English, if they had suificient
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time to prepare. The other teachers did not indicate any dissatisfaction
with teaching it as a ;eparate course. Also related to SEA's fit is the
S7 teacher's comment that allowiné as large a course as SEA to be taught
as a separate course did involve cutting some time away from other basic

school subjects.

Student accountability. While all teachers taught SEA as a separate

course, they usuaily included any grades they gave for SEA as a part of
that given for the subject matter they were regularly assigned to teach.
One exception was in U9, in which the teacher graded students’ SEA work
in the "‘Woyk Habits" section of the report card.

In general, students iﬁ every class seemed to take the SEA tests at
least as ser;ously as they took other tests, whether or not the teacher
indicated that the test would be graded.

Absences. Absentees varied from an average of less than 1 percent
of the students absent per class session (in S8) to an average of at
least 36 percent (in U9). Only in U8, in which the rate was about 11
percent for the last three SEA units, was there a regular and complete

~makeup opportunity for students who had been absent. In U9, with the
highest absentee rate, there was a makeup class once a week for the first
unit, but the teacher did not continue these because he believed that
students were purposefully missing SEA classes. In all cases theré was
at least individua;vhelp given when a student absent from a previous

lesson would indicate he/she needed help.
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Acceptability

In contrast with the above topics dealing with how the course was
presented, the following topics all relate to how whatever was presented

as SEA was received, by the teacher and by the students.

The SEA Teacher's Manual. All teachers thought the manual was ade-
quate. The majority éraised it as complete, well-organized, and clear.
The‘te;cher in U9 said'it was the best he'd ever seen in his long years
of tgaching.'vﬂbﬁever, two»of the teachers (in U7 and S9) had difficulty

in finding all that was needed for a given lesson.

Reasonableness of preparation time and resource requirements. Al-
though audio tépes and filmstrips required equipment, no teacher commented
that resaurce requirements posed a problem; Only the teacher in S9 be-
lieved that prepafation time required w;s unreasonably long for more than
one lesson; he made that comment for five of the éroup work lessons in

Unit II.

Instructional quality. All teachers judged most of the parts of

SEA as providing at least problem-free instruction. Furthermore, the
teacher in S8 jﬁdged almost half of the lessons as being "especially
good," and the teacher in U8 gave that rating to 72 percent of the les-
sons. The teachers very often used their perception of the students'
reactions to the lesson components as their major basis for rating the
instructional quality of SEA, and the teachers' ratings of SEA's in-
structional qu#lity tend to b2 related to incidents of student interest,

. discussed later in this;section. While using such a basis for his
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ratings, the teaehef in B} went beyond student reactions to emphasize
his appreciation fer the "logical, thorough development" of content in
the course. Though not as emphatic, the teachers in U8 and S9 also com-.
mented positively on the design of SEA instruction.

Appeal of presentation mode. There was a general consensus that

the audio tape presentation of lessons was helpful, and even'efficient,
in pregenting the content of the lessons. Furthermore, wheﬁ there was
an option for the teachers to use thé taped lesson presentation or con-
duct the lesson themselves, four of the six teachers opted for the tape
over nine times out of ten. However, there was some negative comment
about the narrators in all cases except U8, in which extended taped in-
struction had been used before. The only other class in which the teacher
had used audio tapes for extensive instructional purposes was U9, and
the teacher in U9 said that the content of the SEA tapes was so fo¥eign
to ihe students, he could not comment on their reaction to the tape as a
mode.

Classroom'managemeﬁt problems caused by SEA. Only U7 and S9 ex-

perienced any classroom management problems arising from SEA activities.‘
In U7 the dissemination of student folders posed a problem, witk the
folderé for the two classes always becoming intermixed. In S9 the clus—
fering of;gg;;;;;;f;;;mé;oup work in Unit II was taken by these students
as #n opportunity to engage in‘many non—SEA related discussions.

' Difficulty. From the teachers' and SEA field coordinmators' reports,

SEA seemed to be genmerally at an appropriate difficulty level for all
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classes except U7-B and U9. This observed difficulty fof these particu-
lar students may have arisen from their relatively lower level of verbal
ability and/or from their relatively higher rate of absgnces from SEA
l?gson presentations. The éuggestion that lower verbal ability‘contrib-
utes to difficulty students have with SEA is supporged further by the
fact that the SCAT verbal ability scores very oféén were correlated posi—
tively with perf;rmance on objectives-referenced unit tests.

On the End-of-Course Questionnaire, the majority of students in most

of the classes — including those in U7-b and U9 — said they thought

SEA was about right in difficulty. Only in Case S9 did most of the stu~
denté report that SEA was too difficult.

Harmlessness. In every class except U7-A and U9, invasion of pri-

vacy by SEA was an expressed corcern of from one to four students. In

most cases, the reference was not clear. For example, "People should

mind their own business" may have referred to the fact that student work

and measures were collected (even though code numbers, not nemes were
used). Also, "I don't like sharing my values" possibly related to the
above mentioned coll2ction of written work or an embarrassment over Some-
thing said during a class exercise (even though the manual and tape con-
tain a warning when something personal might come up to be shamed in

class).
All teachers considered all except at most 1 percent of SEA instruc-

tion harmless. The teachers in U7 and U8 were concerned that an unequal

treatment activity in Unit I may have upset some of their students. In
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U9, the teacher was concerned that the suggestion that cheating is wrong
might be so foreign to his students' eyeryday lives as to be harmful to
them.

Student interest. There was considerable variation among cases in

the interest involvement of students. Indeed, there were irn some cases
differences in interest at different points in the course. Students in
Cases S8 and U8 maintained a rather high level of interest and partici-
pation througﬁout the course. On the other hand, students in Cases S7
and S9 became increasingly negative as tne SEA presentations continued.
On a different dimension students in Case U9 seemed glad to have been
singled out to be in the study, though they were suspicious and with-
drawn during most SEA lessons. Ip Case U7, about half the students in
each of the two classes were observed to participate in SEA and said
that they were glad to have been involved in SEA, while the other half
of tte students did not participate and were not glad to have studied

SEA.

Effectiveness

The study of the effectiveness of SEA on the students included in-
vestigations of the achievement of the explicit SEA objectives, the ef-
fects on general moral and value characteristics, and the value of the
course as perceived by the students.

Achievement of objectives. There was cdefinite improvement in ob-

jectives-referenced test performances in all six classes in which the

instruction was congruent with thHe SEA developer's intents.
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In these classes the average level of attainment on these measures varied,
however, from a high of 73 percent of objectives-réferenced unit test
items correct in S8 to a low of 33 percent in U7-A. The level of achieve-
ment was often related to verbal ability scores, with highest average
verbal abil;ty classes doing better than lower average verbal ability
classes and with students of higher verbal ability generally doing better
than fheir classmates with lower verbal abiiity.

' The major objectives of knowledge and use of the SEA étrategy were
attained or at least approached by most students in some cases, but were
exhibited by only a few students in other cases. First, a functiomal
knowledge of the strategy (which included uncued memory of the strategy
step labels and over oné half of the functions involved in each step)
was manifest by almost everyone in classes S7 and S8, by over half the
studeats in classes ﬁ?-A and U8, and by only 18 percent of the students
in class S9. 1In the reméining classes, U7-B and U9, in which the
instruction departed significantly from the developer's intents, the
percents of students demonstrating a functional knowledge were 12 and O,
respectively. Performances on the measure of strategy knowledge were‘
usually related to verbal ability test scores.

With regard to probable future use of the strategy, the percent of
students who knew at least some of the strategy functions, had tried
scme part of the strategy outside class, and thought they would use the
strategy in the future for at least some of their value problems ranged

from 2 high of 67 percent in Case S8 to a low cf O percent in class U7-B.
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The percéntages for other classes were between 10 and 33 percent.

General effects. Of the four cases for which there were comparison

groups, two resulted in statistically significant differential changes.
Students in U8 changed more than their schoolmates in the test-only com-
parison class on measures in the other persons and reflectivity com-
ponents of SEA. The changes in the measures that ﬁost influenced the U8
findings were all in the direction of proposed SEA influence. Specifi—
cally, students were indicating greater ethical sensitivity, less manip-
ulative orientations toward others, and greater breadth of consideration
of others. In the other case of significant differential change, Case
S9 students exhibited greater breadth of consideration of others, but
there was less self-description as being reflective and fewer prosocial
value terms being.high in their ranking of values. The studies of Cases
S7 and S8 and their respective comparison groups revealed no statistically
significant differences in the changes of general measures scores.

Of the two remaining.cases, U9 results for general effects are not

reported because so few persons completed the measures. In the other

ke,

case, U7, general effects were studied by comparing before-SEA scores
with after-SEA scores; One measure exhibite& significant change in U7;
after SEA the students placed more prosocial value terms aﬁong the to#
three values in their value rankings.

The results with the general measures bear no relation to results
on any indices of student interest, or achievement of SEA objectives.
Neither aré they related to other aspects of teacher or studept accep-
tance of SEA or to SEA implementation. Thereforé, there is no ready

-.-,-'x‘»'_‘:l 5 3
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interpretation of why the general measures exhibited the pattern of
changé described in tﬁe two preceding paragraphs.

However, the only borderline adequacy of the measures in terms of
reliability, as was noted in the Methods section of this repoft, must be
considergd in making an interpretation of the general measures findings.
If the measures, being used as they were in the present study, had a
large measurement error component, then they would be less sensitive to
any treafment effects, and there would be fewer significgnt differences,
with less comnsistency in which measures would reveal siénificant differ-
ences. The preceding methodologicai interpretation of the general ef-
fects findings is not offered to suggest that SEA would have the general
effects measured if measures had been more reliable. Instead, it is
offered to propose that the ggneral effects were not assessed well in
the present étudy.

Perceived value of SEA. This topic of students' perception of the

value of SEA was regularly included in the case studies in the Other
effects subsection. Only this aspect of other effects is reported here
because it is the only aspect related to the set of focal questions pre-
sented in the Purpose subsection of the Introduction to this report.

In two cases, S8 and U9, the majority of the students said that SEA
was more useful than their other courses; very few students in these
clas<es said SEA was less useful. . At the other extreme, in S7 and S9,
the majorit: of students said SEA was less useful, and very few said it

was more useful. In the remaining two cases, U7 and U8, either the class



divided its answers almost equally among the more, sa;é; or less useful
categories, or a majority said SEA had about the same usefulness as other
courses.
Conclusion

The case studies of the hands—off pilot study of SEA were conducted
to provide answers to the focal questions that were posed in Table 1 of
the Introduction to this report. The variety of answers from each of the
six cases in the study has been presented iﬁ the individual case study
r;ports that are the third through eighth sections of this report. The
answers fro? each case have been abbreviated and perceived in juxtaposi-
tion to one another in this final section of this volume of the report.
The answers have indicated that revision in the version of SEA tested
during the 1976-77 school year probably would improve SEA's acceptability
‘and effectiveness for a wider variety of school settings. The background
for, and nature of those revisions are presented in Volume II of this

report.
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APPENDIX 1

SEA TEACHER AND STUDENT

' BACKGROUND INFORMATION FORM




Teacher Date

School

SEA Teacher and Student Background Information

a. How many years have you been employed as a teacher of 7th,v8th
or 9th grade students?

b. How many years teaching at other levels? (Please specify level).

How many years have you taught in your present school or with most of

your present colleagues?

How would you characterize your own teaching style?

Within the constraints of the three following scales, please check (V')

on the line where you would place your own teaching style.

Scale 1: Structured \ | f ] | Spontaneous
Scale 2: Individual-oriented | | ! ] { Class-oriented
Scale 3: Process-oriented i ] } | { Outcome-oriented

Please check the one of the following that most closely characterizes

your own racial-cultural background.
Black American . Oriental

White American Spanish-speaking

Other, please specify:

© Using the above racial-cultural background categories, please indicate

on the reverse side of this sheet the background of the students in

the class(es) in which you shall be presenting SEA.
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APPENDIX 2

TEACHER'S LESSON REPORT FORM




lass

SEA TEACHER REPORT ON UNIT > LESSON

resentation date: Time Began: _ Time Ended:

Ther class sessions used (Give date(s) and time(s)):

3]
o +
. @ c o
© i
ode Numbers of Absent Students: o 2 g8=%
. heNo} o onm X O
0 =2 0 ag
= v o= ® OO
|13 [ S L L+
55 &3 W °&%
— T —_ 0 > C U Ox
gy o< o )
© = © O —_——
£ SCe F=wo o
C = C Qe © © a
O L~ ol © 3 [/}
no X 0n £ 3 — QO O W0
O<E ©6C © WD —
o ~m o= WS OF
. LESSON PARTS:
l.'
2.
3.
4.
5.
6.
7.
8.
—
9
E

laboration of the above, as appropriate:

(Go to reverse side of sheet)

h&ckpoints and codes for evaluation of some or all of each lesson part:

G

M O X I m O

wch for Better Schools, Inc. ©1976
161

Was especiaily'gpod

No problems

Too Difficult for the class

So Easy as to be trivial for the class

Had Harmful effects on one or more of the students

Caused a classroom Management problem

Was disrupted by events Qutside th2 presentation

Did not Fit satisfactorily with school goals or attitudes
The Teacher's Manual was Inadequate

Another type of problem or reaction occurred

1

<t

3



B. LESSON AS A WHOLE
Were preparation time and resource requirements reasonable?

Were there noteworthy effects of the lesson other than the stated objec-
tives? :

Were additional student assignments made?

Elaboration of the abeve, as appropriate:

C. Would you suggest any changes in the iesson? If so, please describe:

ivu
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APPENDIX 3

SEA OBSERVATION PROCEDURES

FOR THE HANDS-OFF PILOT STUDY
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SEA Observation: Procedures
for the Hands—off Pilot Study

This appendix contains the guidelines followed by the field coordinator
in her observations of the teachers and classes who participated in the
SEA hands—off pilot study.

ose |

To describe aspects of classroom presentation not presented as
described in the SEA Teacher's Manual and all SEA presentation-related
student behaviors, for use in determiniug needed lesson revisions and in
contributing to an overall summary evaluation of SEA.

Observation schedule

For any given SEA classroom, generally every third to fourth lesson

presentation was observed with the exception of nine ocassions where the

interval was from five to eight lessons. For any SEA lesson, at least

two different teachers' presentations were observed.

Position of the Observer

The observer was located unobstrusively at a writing surface from

which ali students and the teacher could easily be seen and heard.

.

Substance of the Observation

The observer attended to and recorded the following categories

of events:

Time required. For the ‘total lesson presentatiosn, for each of the

major parts of the lesson outlined in the SEA Teacher's Manﬁal, aud for

student activities and responses within the lesson part.




Instructional mode. Whether the teacher presented each part of the

lesson solely by him/herself solely by the audio tape, or by both modes.

Differences and incongruencies in the lesson presentation due to:

Complete omission. Specification of any part of a lesson or

activity that the teacher left out.

Teacher substitution. Specification of any replacement of the

essence of part of the lesson or activitzy.

Teacher reordering. Specification of any reordering by the
teacher of any lesson parts or activities. -

Teacher elaboration. Specification of any  teacher elaborations

of the lesson. such as repeated directions and additional manage-
ment directives or explanations.
Student behaviors observed and noted related to:

Student confusion. Students did not understand a term or

directions.

Student response or reaction. Student's answers to classroom
presented questions and indications of positive or negative responses
to the course presentation (e.g., either eagermess or unwillingness

to participate in a lesson).

~ Class management. ?robiéms arising directly from the course
when following SEA instruction which seemed to lead to ‘'unusual
difficulty in managing the class. (For example, students pushing
each other around while moving into groups, and, loud talking and
laughing when a student lesson activity calls for sturing answers

with classmate).
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Outside disruptions. Arising from outside the course, where some-—

thing cccurred that disrupted the cou=se presentation or attentiorn of
more than a few students. (For example, a fire drill, the school public
address system, someone entering or leaving the room).

Expression of course effects. Expressions by the teacher or student

as to the value or lack of value of something in the lesson. (For example,
spontaneous verbal reactions to a lesson: "That was awful," or "I really
learned something'; positive or harmful effects; and grumbling).

Supplementary assignments given by the teacher for the class as a

whole or for individual student(s).

Preparation of the Observer

Thé observer reviewed the functions, objectives, lesson procedures
worksheets, etc., for the lesson to te observed. The equipment she used
was a wall clock, stopwatch, lesson from Manual, pencils and paper.
Report

The Observation Report was written as soon after the lesson presen-
tation as possible. The heéding of the report included the unit number
and leséon number observed, the school-class codes, the presentation
date, observer's name, number of students, and the total time taken for
- that lesson. The instructional mode choosen and the time utilized for
each lesson part outlined in the SEA Teacher's Manual were also noted.

The main body of each report was a description of 211 details of
the lesson presentatiou (except those presented explicitly in the SEA

Teacher's Manual). The description included specifications of place in

b4




the lesson where the event occurred, the specifics of what occurred, an

indication of the number of students involved, and the duration of the

occurrences. In the report an abbrevation was used to identify the

category of event being reported as follows:

co

s

IE

s¢

B 18 12 I8

Comglete omission

Teacher substitution

Teacher elaboration

Student confusion

Student rasponses o rzactioms
Class managemut

Outside disruptions

Expression of course effects

Also, TM was the abbreviation used when, for contextual clarification,

it was necessary to refer to am event.explicitly prescribed by the SEA

Teacher's Manual.

Y
D
<
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APPENDIX 4

QUESTIONS FOR THE FINAL INTERVIEW

WITH THE SEA TEACHERS
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Questions for'the Final Interview

with the SEA Teachers

1. Looking back, how do you see SEA fitting or relating to the other topics
you teach to those students?

2. How did (or will) you go about grading students on their SEA work? Do
you believe that the SEA students perceived the unit tests in the same
way as other tests you have given? If not the same, how were the unit
tests perceived? "

3. When students were absent from an SEA lesson presentation, did they
usually make it up? If so, how?

4. Was the Teacher's Manual generally adequate?

Does it have any noteworthy strengths? Weaknesses? Too much or too
little?

5. What do you think about the audio tape presentations of SEA lessons?

6. Inlgeneral, what do you think about the flow or sequence of topics and
'activities in SEA? 1In particular, do you believe the four SEA units

. were well designed and sequenced for desired instructional effects?

7. Do you believe that the course was, or will be, valuable for come or
all of your students?

8. Did you encountér any par;icularly annoying problems in teaching the
course? Please gpecify. |

9. Did yoﬁ find any particularly pleasiﬁg features in teaching the course?
Pleasé specify..

10. If SEA were available, would you use‘it again?
11. Do you have any recommendations for changing the course or expanding

positive course aspects?
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APPENDIX 5

THE END-OF-COURSE QUESTIONNATRE

AND CODING/SCORING DIRECTIONS
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i Codé.Number

Date

END-OF-COURSE QUESTIONNAIRE

1. Write at least four things that describe the kind of person you
would like to be.

Write what you think is the best reason for acting ethically.

3. Think about the thin

gs you learned in the Skills for Ethical
Action course. ‘

a. List those things you learned in Skills for Ethical Action

that you believe are important or useful to "mnow or to be
able to do. ‘

b. In general, how important or useful to you are the things
taught in the Skills for Ethical Action course compared with
things taught in most of your other courses? (Check one)

More important or useful than other courses.
Less important or useful than.other courses.
About the same as other courses.

Resesrch for Bmorﬁehﬁoln. Inc. © 1976 A 175

Q. g




a. How hard were most of the things you were supposed to learn
or do in the Skills for Ethical Action course? (Check one)

Very Hard About Easy Very
hard right easy

b. How hard were most of the things you were supposed to learn
or do in the Skills for Ethical Action course compared with
those in other courses you are taking? (Check one) ‘

Harder than other courses Easier than other courses
About the same as other courses

If anything in the Skills for Ethical Action course "urt you or
upset you in any way, please write below what happened to hurt
or upset you.

a. Are you glad you had the Skills for Ethical Action course?
(Check one) ,

Yes NO

b. Wfitc about why you are glad, or about why you are not glad.

When you were having the Skills for Ethical Action classes, you
used the ethical action strategy. Have you used the ethical
action strategy any other times than for class assignments?
(Check one) Yes No

How much do you think you will use the ethical action strategy
between now and this time next year? (Check one)
I think that I will use wherever I have a value problem.
I think I will use it only for some of my value problems.
I probably won't use it at all.
I can't really say now whether I'll use it or not.
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TEST QUESTION

Write about what a person thinks about and does when he or she uses
the ethical action strategy. In otker words, write a camplete
description of the strategy, telling what to do for each step.

Include all you know about the’ strategy, sO you can get a high score
on this question.
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End-of-Course Questionnaire

Coding/Scoring Directions

General note: Credit is given to symonymous phrasing of each of the answers

given below.

Item 1: . Answers are coded agzimPIYing (@) sénse.of vontrol over one's own
life, (b) acting consistepntly with one's own values, (c) caring
for others, (d) being fair and/or (e) other, non-crgditable answers.

Item 2: Answer;'are coded as implying (2) respect for others, (b) following
personal standardé,»or (c) other, non-creditable answers.

Item 3a: Answers are judged as to relevance to the content of SEA, and are
categorized as being related to one or more of the following:

(a) courage of convictions and making one's own decisioms, (b)

not bhurting others and making others happy, (c) being fair to all,
(d) being reflective and considering séif:and others, {(e) use of
the strategy in general and (f) use of particular subskills of
the strategy (specify which).. Then a count is made of the SEA
content-related learnings listed, with no attempt to weigh some
more heavily than others. The score is the numbéf of SEA content-
related learnirgs listed.

Iﬁems 3b,-4a, and 4b: Chécked answers are recorded. No score is assigned.

- When more than one is .checked or a check is placed between the
spaces provided, the particular position of the check(s) is recorded.

Item 5: Ansﬁers are éoded as (a) no answer here or elsewhere,';elating to
this cuestion, (b) written response indicatirg no problem, (c)
written response indicating a dislike as a harm, (d) written
responée indicating an invasion of privacy to any degree, and/or

-(e) a written response iniicating harm from offense or other

psychologicallj damaging input. ~
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End-of-Course Questionnaire
éoding/Scoring Directions -(Cont'd)
. Item 6a: Recorded as checked. (See directions for Item 3b, et al.)
‘Item 6b: Answers are coded on dimensions of (a2) interest (i.e., boring --
exciting) #nd (b) perceived value (i.e., helpful — waste of time).
Items 7 and 8:A Recorded as checked. (See directions for Item 3b et al.)
Test Questions: A point is given for each (a) correctly ordered and labelled
step name (total of 6), (b) correctly placed substep process
(Total of 18), and (c) any additionai information concerning
the strategy (total of at least 16 points).
Sum the points of the three types above in order o obtain
a total score.
Then transform the total score into a verbal label

as follows:

Total Score . Levels of Knowledge . Label
0 - None No knoﬁledge

l1- 4 A few names or labels Below basic

5- 8 Most main names Basic

9-- 15 The above, plus 19 to Partially
50 percent of the pro- fuactional
cesses needed to use the
sl.ritegy.

15 - 24 "~ The above, plus 50 to 100 ~ Functional -~ =~ 7~

percent of the processes
needed to use the strategy
25 - 32 The above, plus up to 50 Detailed
percent of the specific
techniques to facilitate
exact use of the stategy

Above 32 The above, plus additional Discursive
specific techniques and/ :
or illustrations of use %
and contexts for use of 3
the strategy. 2

Total Score: No total, overall Séore is obtained.
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APPENDIX 6

~

THE INSTRUCTIONAL OBJECTIVES, UNIT TESTS,

AND SCORING DIRECTIONS
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10.

11,

12.

1976-77

UNIT I

INSTRUCTIONAL OBJECTIVES

To be able to write a definition of Ethical Action which includes the
idea of (a) doing something which is (b) fair or shows equal consider—
ation for (c) self, me, myself, und (d) others, other people. TEST
ITEM 2

To be able to list course-given reasons for acting ethically. TEST
ITEM 3

To be able to recall that acting consistently with one's values is an
important part of ethical zction. TEST ITEM 4

To be able to give as a reason for examining own values the need to
know one's values in order tc act in a way consistent with them.
TEST ITEM 4

To be able to define caring as a real concern for the well-being (health
and bappiness) of others. TEST ITEM 7

To be able to recall the two course-given aspects of caring: (a)
stopping to think how actions might affect others; (b) using the
information tec guide actions so they have mostiy good effects on
everyone. TEST ITEM 8 :

To be able to recall that caring about the well-being of others leads
to considering the effects of one's action on others, as an essential
part of ethical action. TEST ITEM 5

To be able to define being fair as giving others the same consideration
as yourself in everydsy life. TEST ITEM 9

Tc be able to identify the strategy steps from given rephrased defi-
nitions. TEST ITEM 6

To be disposed to comsider acting consistently with one's values as
a perscnally desirable trait. ‘TEST ITEM 1

Tﬁmsé“éiépéée&-tavééﬁéi&ér showing caring for others as a personally
desirable trait. TEST ITEM 1

To be disposed to comsider “hat being fair to all persoms is a personally
desirable trait. TEST ITE 1



CODE NUMBER : TIME YOU STARTED

DATE ' TIME YOU STOPPED

UNIT I TEST

1.-wEvefyone has ideas about what personal qualities or ways
of doing things are really important to show in his or her
1ife. List at least three which you think are important
to you.

2. This course is about Ethical Action. Tell us in a few words
what you think Ethical Action is.

3. . People give many reasons for acting in ways they think are
ethical. Write as many reasons as you can think of for acting
ethically.

L. This course shows that acting ethically includes knowing what
- is important to you. Why do you think you must know what is
impextant to you in oxrder to act ethically?

5. This course teaches that caring has a lot to do with ethical
action.  What do you think caring has to do with ethical action?
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UNIT I TEST (Cont'd)

6. Each paragraph below describes a step of the Ethical Action
Strategy. However, the paragraphs are not in the correct
order. Complete this item as follows:

a. Read each omne.

b. Decide which step is being described.. Then write
the name of the strategy step after the description.

c. Go back over the paragraphs and put them in correct
order by numbering them one through six.

Step number . Picture in your wind what might happen to
‘ you z.d to others if you act in a certain .
way.

'Step‘name

Step number . Find that something important to you needs
to be shown.

Step name

Step number . .Figure out whether something you might do
is ethical. ‘

Step name

‘Step nvmber . Vhern you decide what you should do, go ahead
. and do it. -

Step name

Step number . Think abcut whether what you did was ethical.

Step name

~ Step number _ . Think of possible actions that might shew
that something is important to you.

- Step name
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UNIT I TEST (Cont'd)

Tell us in a few words what you think the word "caring' means?

What are the main things you do in oxrder tc show that you care?

This course also teaches that being fair is an important part
of ethical action. What do you think the word "fairness" means?
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UNIT I TESTS
SCORING DIRECTICNS

Give 1 point for each of the specific aspecﬁs mentioned for each item below.
On all items, synonymous phrasings are permissible.

Item 1: Scored for inclusion of (1) acts comnsistently with one's values,
(2) shows caring for others, and (3) is fair to everyone. (Total
possible: 2 points)

Item 2: Scored for the inclusion of *“e four ideas included in the course
definition: (1) doing something, (2) that is fair, or shows equal
concern, for (3) oneself, and (4) other persoms. (Total possible:
4 points) ‘

Item 3: Scored for the inclusion of the six course-given reasons: (1)
personal standards, (2) respect for people, (3) self-benefit,
(4) keeping the soecial order, (5) approval from others and (6)
fear of punishment. (Total possible: 6 points)

Item 4: Scored for the descriptions presented in the course: (1) knowing
one's values helps one to act comsistently with those values, and
(2) acting consistently with one's values is z: important part of
acting ethically. (Tocal possible: 2 points}

Item 5: Scored for the descriptions presented in the course: (1) caring
*  for others leads one to consider others when deciding what to do,
and (2) comsidering others is an important part of acting ethically.
(Total possible: 2 points)

red for sequence numbering and correct step names. The sequence

‘Item 6: Sco
and labels for the directions in the order given are:

_3 Consider self and others .
_1l Identify the Value Problem \:x
_4& Judge
9 Act
_6  Evaluate

2

Think Up Action Ideas
(Total possible: 12 points)

Item 7: Scored for course-given definition: a real concern for the well-
being (health and happiness) of other people. (The "other people
should not be just particular others, such as friends or family,
but others in general.) (Total possible: 1 point)
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UNIT I TESTS
SCORING DIRECTIONS

Irem 8: Scored for the two course-given aspects: (1) stopping to think
. how one's own actions might affect others, and (2) using the
results of stopping to think to guide one's actions so that they
will have mostly good effects on everyone. (Total possible:
2 points)

Total score: Sum across all items to obtain the total score. Maximum

possible score is 33 points.
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UNIT IX

INSTRUCTIONAL OBJECTIVES

1. To be able to state the value problem for a given situation. TEST
ITEM 1 )

2. To be able to recall the characteristics that ‘make an action idea
specific. TEST ITEM 2.

3. To be able to discriminate specific from nonspecific actions. TEST
ITEM 3 .

4. To be able to recall three checkpoints used to determine if an action
idea is possible to do. TEST ITEM 4

5. To be able to recall that the use of situational, spoken and unspoken
clues facilitates considering the potential effects of one's actioms
on others and evaluating the actual effects of others. TEST ITEM 5

6. To be able to recall that the areas to consider when gathering infor-
mation about potential effects of actions on self and others are:
values, feelings, health and safety, and possessions (things one owns).
TEST ITEM 6.

7. To be able to describe the three course-given techniques for looking
at things objectively. TEST ITEM 7

8. To be able to describe how projected consequences are used to Judge
whether an action idea is ethical. TEST ITEM 8

9. To ve able to describe what you ask when evaluating whether or not a
completed action is ethical. TEST IYEM 9 -

-10. To be able to identify use of strategy steps by name and’ in prorar
. sequence from given examples. TEST ITEM 10
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_ CODE_NUMBER o N TIME YOU STARTED

DATE - TIME YOU FINISHED

UNIT II TEST

1. A. Tom thinks it's important to be a good neighbor. Some
people he knows are mad at Mrs. Hudson because she called
the police about tk=ir noisy party. They asked Tom to help
them smear paint on her car tonight. :

State Tom's value problem.

B. Being honest is very important to Carolyn. Today Carolyn
saw Betsy take some money out of the teacher's desk. No
cne else was in the room.

State Carolyn's value problem.

<

2. Name the kinds of details that make an action idea specific.

3. Read the sentences below. Check the sentences that are
specific about the action that might be taken.

. Show respect for older people at all times.

. Feed my sister's canary while she is away next week.
Teach my cousin to play.basketball.

Do something nice for my mother on Mother's Day.

. Sign up for the ban& tryout next month.

Take better care of my dog.

Mmoo 'a 'w e

199 1§82
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Name some things you should think about in order to decide
if something is possible for you to do.

You can get information about how people may feel by paying
attention to what they say and do and by knowing about: the

situation they are in. Waat are the uses that you can make
of this information: :

Pretend that you are trying to figure out what will happen to
yourself and other people if you do a certain thing. Name
the kinds of things you should think about.

When yoﬁ are trying to decide whether something would be

right or wrag to do, you need to be objective. Describe
some ways you can use to help you be objective.

You have thought about what might happen to you and to other
people if you do a certain thing. How do you use thzt inform-
atior in judging if that action is ethical?

You are trying to figure out whether something someone has
done is ethical. What should you ask yourself?
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10. Each of the paragraphs below describes one step of the ethical
action strategy, but they are not in the right order. Read
each parngraph. Write the name of the step it describes in
the blar space below the paragraph. Then number the para-
graphs in their proper order, using the blanks in front of
the paragraphs. ~

A. Alice felt uneasy when the other people in the class
laughed at George because he stuttered. She believed
being kind to © was very important. Alice thought,
"How can I show that being kind to George means a lot
to me?" Step Name

—————

B. Alice looked at all the information she had gathered
about her action ideas. She decided that most of them
would be ethical. ' -

Step Name

C. That night Alice looked back at what she had done.
She felt good about it. George seemed happy and the
other people seemed to feel good too. She decided
that her action had really beer ethical.

Step Name

D. Alice thought of a lot of things she might do. She
could try to be extra nice to George herseli. She
could ask the tzacher to speak to the people who
laughed at George. Or, she could try to talk to them
herself. Step Name . .

E. Alice waited uncu.Geor%e was out of the room. Then
she talked to the people who made fun of hix. She
told them how bad George felt when they laugind at
him. She asked them to be kind and not to tease
George any more.

Step Name

F. Alice imagined what might happen as a result of her
action. She pictured herself feeling proud of what
she had done. She imagined George being more willing"’
to talk in class.: She thought the other people might
feel -good about themselves too.

Step Name :
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10. Each of the paragraphs below descril~3 one step of the ethical
action strategy, but they are not in the right order. Read
each paragraph. Write the name of the step it describes in the
blank space below the paragraph. Then number the paragraphs
in their proper order, using the blanks in front of the para-

graphs.

A. The guys that Tyrone ran around with were hanging

. out on the cormer drinking beer every weekend. Tyrone
tried that once or twice but he didn't think much of
himself the morning after. Respecting himself was very
important to Tyrone. "How can I show that I value my
self-respect?" Tyrone asked himself.
Step Name :

B. Tyrone looked at all the information he had gathered
about his action ideas. He decided that two of them

- would be ethical.
Step Name

C. Later Tyrone looked back at what he had done. He
was pretty proud of himself. He knew his parents
were pleased. And some of the guys told him they
were glad he had spoken up because they didn't like
hanging out and drinking either. He felt he had
done the ethical thing.

Step Name

D. Tyrone asked himself, "What might I do? Well, I guess
I could just go along with the guys so they wouldn't
make fun of me. Or.I could pretend my parents wouldn't
let me go out. Or, I could just tell them I don't want
to hang around and drink beer."

Step Name .

E. The guys asked Tyrone if he would be on the cormer that
- night. "No," he said. "I don't feel good about my-
self when I just hang around and drink. I'd rather
have you guys over to the house and listen to records
or something."
Step Name

F. Tyrone pictured how he would feel if he carried out the
action he chose. HKe probably wouldn't get in trcuble
and he would save money too. He imagined that his
parents would be pleased. He tbought that some of the
guys might want to go along with him. But others in
the group, he thought, might get mad.

Step Name
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UNIT II TESTS

SCORING DIRECTIONS

General note: On all items, synonymous phrasings are permissible.

Ttem 1: Each subitem, A and B, is scored correct (2 points) or incorrect
(0 points) on the basis of the form presented in Lesson 1 of this
unit: Iow can the person show that the value is important (or
means a lot) to her (or him)? (Total points possible: 2 for each
subquestion = &)

Item 2: Score 1 point each for (1) what is to be done, and (2) where or
when it is to be done. (Total possible: 2 points)

T:zem 3: Score 1 point each for (1) checking B and not checking A or C,
and (2) checking E and not checking D or F. (Total possible:
2 points)

Item 4: Score 1 point each for (1) time to do it, (2) resources to do it,
and (3) permission to do it. (Total possible: 3 points)

Item 5: Score 2 points each for (1) considering how acticas might affect
others, and (2) thinking back on how actions did affect others.
(Total possible: & points)

Item 6: Score 2 points each for: your own and the others' (1) values,
(2) feelings, (3) health and safety, and (4) possessions.
(Total possible: 8 points)

Item 7: Score 2 points for all three: zime (or wait a while), place (or
get away from the confusion;, and persoa (or talk it over with
someone). Score 1 point for just two of the above; score 0 points
if jwust has one. (Total possible: 2 points)

Item 8: Score 2 points ror decide if it would have mostly positive effects
for everyone. (Total possible: 2 points)

Item 9: Score 2 points each for decide if it (1) did have mcstly positive

cffects for everyone involved, and (2) showed that the person's
value was important to him or her. (Total possible: & points)
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UNIT IT TESTS
SCORING DIRECTIONS

Item 10: Score 1 point for eachb correct numbering and each correct label.
Correct answers are the same on both forms of the item and are as

follows:
A. Identify the value problem

B. Judge

C. Evaluate .
D. Get action ideas
E. Act

F. Consider self and others

[ fo [ o e |-

(Total possible: 12 points)

Total score: Add scores from items 1 through 10 to obtain the total score.
(Total possible: 43 poiats)
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UNIT III

INSTUCTIONAL OBJECTIVES

1. To be able to indicate knowledge of the meaning of course-given value
terms. TEST ITEM I 5

2. To be able to recall the three things which are done ir each of the
strategy Steps in order to carry them out. TEST ITEM I la THROUGH
- Ilfo

3. To be able to state a value problem for a situation chosen by the
student. TEST ITEM II 3

4., To be able to list at least three diffef;nt action ideas for a value
problem chosen by the student. TEST ITEM II 4

5. To be able to restate a general action idea so that it is specific.
TEST ITEM II 5

6. To indicate coansideration of possible effects of student-generated
action ideas in four areas (values, feelings, health and safety, and
possessions) on the other persons involved. TEST ITEM II 6

7. To indicate consideration of possible effects .°f student-generated
action ideas in four areas (values, feelings, health and safety, and
possessions) on the other persons involved. TEST ITEM II 6

8. To be able to recall what is asked when thinking of the general effects
of an action: What might happen if everyone did this? TEST ITEM I 3

9. To be able to apply the question for general effects when réviewing
possible effects of a specific student-generated action idea which
has not been used previously in thke course. TEST ITEM II 7
10. To be able to recall the names of the three course—given ways of -
gathering information about the point of view/feelings of others:
roile taking, examining past experience, and asking directly. TEST
ITEM I 2

11. To be able to state what uses can be made of the information gathered

'in the evaluate step: (a) to help one act in the future that shows
that value; and (b) to help one use the strategy better. TEST ITEM I &
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_ CODE NUMBER _____TIME YOU STARTED
DATE | TIME YOU FINISHED
UNIT III TEST
PART I:

1. The steps of the Ethical Action Strategy are listed below. Under-
neath each step name the things you would do in order to carry out

that step.

IDENTIFY THE VALUE PRC3LEM

THINK UP ACTION IDEAS

CONSIDER SELF AND OTHERS

JUDGE
ACT

EVALUATE

2. 1List ways for getting information about the points of view
and feelings of other people.

183
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3. What do you ask when you check an action idez fcor general effects?

- -~ 4. How can you use the information you get from evaluating an action?

5. There are five general value terms below. In the space next to
each term write what it means.

RELIGION

HAPPINESS

EQUALITY

AN EXCITING LIFE

FREEDOM

198
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PART II:

For this part of the test you will need to think of a problem situation

you know about that involves values. It should not be one that you have
workad with in the course. It may be a problem situation of your own or
it may be one that someone else has. When ¥:u have thought of a problem

situation, answer the following questions:

1.

Briefly describe the situation:

Name the value involved:

State the value problem:

Now think up some action ideas for the +:lue problem you stated.
List three of the action ideas here.

Choose one of the action ideas you wrote above. In the space below,
write it so that it is specific.

Consider the effects this action might have on one of the people
who would be involved. First, write the areas you consider. Then,
use a plus (+), or minus (-), or zero (0) to show whether the effect
on that person would probably be positive, negative, or neutral for
that area. Do the same for each area.

Tell what the general effects might be for the action idea you chose.

o
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UNIT III TESTS

SCORING DIRECTIONS

General Note: On zll items, synonymcus phrasings are acceptable.
Yart I

Item 1: Score 1 point for each of the things you do to carry out each of
the strategy steps, as follows:

Identify the Value Problem: (1) describe the situation, (2) ask
which value is involved, and (3) state the problem.

Think up Action Ideas: (1) brainstorm, (2) make sure actions are
specific, and (3) check if actions are vossibie.

Consider Self and Others: (1) think of effccts on self, (2) think
of effects on others, and (3) think of gemeral effects.

- Judge: (1) be objective, (2) review and summarize information,
and (3) change or reject.

Act: (1) select, (2) commit, and (3) persevere.

Evalaate: (1) examine the action, (2) review use of strategy,
and (3) consider the valua.

(Total possible: 18 points)

Item 2: "Score 1 point each for (1) role taking (or role playing), ¢2)
examining past experience, and (3) asking direczly. (Total
possible: 3 points) .

Item 3: Score 1 point for inclusion of asking, "What might hapﬁen if every~
one did this? (Total possible: 1 point) :

~ Item 4: Score 1 point each for (1) to help one use the sﬁréfegy better
and {2) to help one act in the future in a way that show: the
value. (Total poesible: 2 points)

Item 5: Score 1 point for each term's meaning. A correct answer need not
be a dictionary type definition, and may stress the particular
meaning of the term for that student. However, an snswer such
as "Religion is important to me" is not to be scored as correct.
(Tctal possible: 5 points) )

PART II

Item 1: Do not score.
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UNIT III TESTS
SCORING DIRECTIONS

Item 2:

Item 3:

Item 4:

Item 5:

Item 6:

Item 7:

Do not score.

Score 1 point for the correct form: "How can I (or another person)
show that the value (in Item 2 above) is important to me (or the
other person)?"  (Total possible: 1 point)

Score 1 point for each of the action ideas presented that are
relatable to the value problem implied by the above 3 items.
(Total possible: 3 points)

Score 1 point each for the inclusion of information concerning -
(1) what and (2) where or when, in the chosen action idea. (Total
possible: 2 points)

Score 1 point each for the listing of areas as (1) values, (2)
feelings, (3) health and safety, and (4) possessions. (Total
possible: 4 points) '

‘Score 1 point for a reasonable answer to the question "What might
happen if everyone did this?" (Total possible: 1 point)

Total Score: Add points from all items in parts I and II. Total possible:

40 points. :
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UNIT I¥

INSTRUCTIONAL OBJECTIVES

To bemipleTa =rate a walue probsem prmmpted by ¢ vaime chosen by the
studemr=. TE=TTTEM IT 1

To be=mpile *r wecall That, in addftiom to a2 .probi.a sftuation, wanting
to do mmmetifmye to siow a value of ope's omr initisces use of the
Ethica: Actiomr strategy. TEST TEEM T 1

To be:afises t=x Tecall Tthat action fless may -be-scghtt Irom sources of
expeydemge urexpertiige, such as omgarizations, . ‘maries, and: school
persmmmel, TEST ITEREI 2

To dwe-abi:- cxrpmerapte Tor a self—«fosen valme aC lesst three specific
actSmw fdesrcesiiryi hemepot been meevicnsly mwmed in the course. TEST
ITEM =

To e sRle: to-indicaceperticadar SoUrCEETT cxpaEenCe and expertise
thar cauld Ge=mmed 0 sesiing a==vn idess for giwmrvalues. TEST
ITE* I 4

To e aku- ¢ sptmnceumy hr—wske othessmot mmediately involved,
vhen descTiwtas autrtrimmeed commesuences: for ocherss. TEST ITEM IS5

To be w¥e -= apply thesthings: gy do to.carry owt the Judge step:

(a) Se= skfiective; (b) reviewsasmdsmnumarize informerfon; and (c)
chaagee axr BEect for sedf~chasgmmection ideas whixh kave not been used
prevismmlyy £ the course. TSY TEEMS II 4a; II &bs 1T 4c

To ‘be --ife t-spontamconsly speek assistance from moTe knowledgeable .
otherss im aariiteving objectiwdtsy. TEST ITEM I 6

To be s> to apply the things yax do to carry out the Act step:
(3) selerss &) commit; (c) Pemsewere. TEST ITEMS II 4d; II 4e; II 4£

To -be === to recall at lesst fixee comrse-given methods which may be
used to ==t in persevering =@ accomplish/complete an ethical action.
TEST I'™F Y 3.

To be abde=to. apply the threes fings you do to evaluate an action idea
which bas bee=r acted upon: (&) «examine the action; (b) review use of
~trategys ang (c) considexr tisewmlue. TEST ITEMS II 5a; II 5b; II Sc

To be aéle=t.o apply the costmmesiefinition of "ethical action" by
determiniigg whether given stapmments describe ethical actions and by

indicatime=uflat componentf{s} @ ethical actifon is missing in the
statemesrs=Ymdged not to dese=iihe an ethical action. TEST ITEM I 7

=
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13.

14.

16.

To be: able:to wirite m descriptirm ®E the Ethic=l Action Strategy
whict “inc3ndes 3he six step names awE ways to mse the steps.

To de ~isposed to 1t~ itemm indiearSngy persomal control, caring for
otherd, and falrness a5 personally dewirable ckaracterstics.

To = able to —ecall three course-r=lated persemal characteristics
or id@f*ities which costinuned use of the SEA stmategy is designed to
enbamce: (a) sacting comsistently wi=x one's vaines; (b) & :ting in
a wgy thar shows gelmine camcern for—others; amd (c) makir g fzir
decaxioms. TEST ITERF I8

To Sy dupesexl to ewalmgte posittomely-the usefnimess of the Ethical
Actics Stroegly to tiems in teir 13wes in the nmewr future.
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CODE NUMBER TIME YOU STARTED
DATE | ' TIMS YOU STOPPED

UNIT IV TEST

PART 1:

1. There are two occasions when you might use the Ethical Action
Strategy. One is when you have a problem situation you want
to do something about. What is the second?

2. Yon are trying to think up some action ideas for one of your
va3ues. What sources could you go to for help in thinking up
action ideas?

3. List at least three ways you could use to make sure you =inish doing
something that is hard and is taking more time than you thought
it would. ‘

4. Pretend the: one of the values below is important to you. Under-
line the one you choose. .
"A World of Beauty"  "Religion” "Pezce" "Equality”

Then name some kinds of people or groups whom you might go to
for help in getting action ideas for a problem involving that
value.

5. Rudy's idea is to have a backyard buzaar to earn money to buy
sports equipment for the retarded children at the state school.
He is really excited about the idea. He has convinced his sister
Nancy to help him with the szle. What people might be affected
if Rudy carried out his idea?

Rasearch for Better Schools, inc. © 1976 1 9 8
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ONIT IV TEST (Cont'd)

6.

8.

Rudy is really anxious to carry out his idea, bur he deesn't
know much about retarded children. Tell how he =mbight == ab-
jective in judging whether his idea is ethical or not.

Remember = definition of ™ethical actfFon." Use the &*¥%ni-
tion to decixde whether items a, b, ¢, and d below desc=% ..

‘ethical actions. For the aones that do mot describe @ ¢ ~icsl

action, write what part or parts of the definitimm of e Hcal
action" is—missing.
"a. Freda decided to paint a picture and give it—tc®er
grandmether for Christmas. She thought that=aml& be

good for her and everyone else involved. She :a‘lazmd
to do tite painting, but she never got around tc dofme Ir.

Write here what is missing, if anything.

b. Patrick thought that fixing his brother's bike w 'd
have good effects for everybody. So he worked - ~e
bike mntil it could be used.

Write here what is missing,.if anything.

c. Willie's friends didn't like Willie's little ber wer,

because the kid was always pestering them. Wi}l _ wamted
to show that his family was important to him. he took
his little brother with him whexn he went to th: . -sket-

ball game with his friends.
Writz here what is missing, if anythimg.

d. Cimdy decided to spend all Saturday belping he=—sprents
with work around their apartment, inscead of fTm=amg fun
with her friends.

Write here what is missing, if anythipg.

In what ways could people expect to improve themselves if —hey

used the Ethical Action Strategy often?

1%7




UN]:‘ZIV TEST (Cont'd)

PART T

N

4

ot gert of the test-you will pes=si to think of a value
=Ft wew thinpk scgeone liles yourself migire wish %o show.
==imk of @ waiue for which you conld wr=r= actimm ideas.

=1 the walme you have chosen here:

Saate —fa. w=fne problem.

Think w :~tion ideas. Write three sperifie a—Fon ideas that
would = gmsible for somerxme like you I co.

Pieeenr +Hat for each idea you have lismed you have thought cf iise

possible effects for yourself and for aZl of the other peaple
jpvolvesi. You also have decided what tie gemeral effects-would
be. Nowtell how you would go about doing each of the following
t*hings.

&. be olisfective

. review and summarize information

&.s

ct=nge or reject

d. se¥ect

e. commit

138

f. persevere
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TNIT IV TEST (Comt"d)

5. Pretend you have earried out one of the action idems. You have
acted. 'Now tell mss—you go abou= doing each of the &=¥ilowing.

a. exzdiiere the ac==n

. rewi=w use of sEr=GEYy

.. ™eosider the valee
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UNIT IV TESTS

SCORING DIRECTIONS

GCeneral Note: On all items, synonymous phrasimes==are acceptable.

PART 1=

Item 1=

Item 2:

Item 3:

Item 4:

Item 5:

Item 6:

Item 7:

Score 2 points for an answer indicatimg “warting to do something
to0 show a value of one'’s own.” (Total possible: 2 poimts)

Score 1 voint each for up to 2 sources oS expertise or expertise
‘or experience, e.g., parents, teachers, coumselors, library
references, and special organizatioms. JTotal possible: 2 points)

Score 1 point-each for up to 3 of the romrse-given ways to help
one persevere: imagine the action campieted, write notes to your—
self, remember a hero or heroine, amd oee specified peesonal way.
(Total possible: 3 points)

Score 1 point each for-up to 2 sources, each of which =mst be
judged by the scorer to be specified sufficiently to be relatable
to the value chosen. (Total possibie: 2 points)

Score 1 point for up to 3 people or groups that are mot explicitly
mentione? in the question, e.g., Rudy's paremts, their neighbors,
gym teacher at the state school, and paremts of the r=tarded
children. (Total possible: 3 points)

Score 2 points for any suggestion that Rudy might taik with some-
ore knowledgeahle about retarded children. fTotal possible:
2 _points)

Score each subitem a, b, ¢, and d as follows:

a. Score 1 point for answer indicating only that that the action
part, doing something, is missing. (Total possible: 1 point)

b. Score 1 point for answer indicating that nothing is missing;
the action was ethical. (Total possible: 1 point)

c. Score 1 point for answer indicating consideration of others
is missing. (Total possible: 1 point)

d. ‘Score 1 poimt for amswer indicating consideration of self is
missing. (Total possible: 1 point) -
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UNIT IV TESTS
_SCORING DIREZTHERES

Item 8: Scome= 1 point each for (1) acting more to show their values, (2)
actTag T ways that show more cariag for other people, and (3)
more of their decisions would be fair. (Total possible: 3 points)

PART I

[ X)

item 1: Do mot score.

Item 2: Scare 1 point for the correct form: "How can I (or another person)
showr that (the value in Item 1 above) is important to me (or the
otimerperson)?" (Total possible: 1 point)

Item 3: Scere=1 point each for up to 3 action ideas that are both related

' to e value problem given in Item 2 above, and are "specific,"
i.=s., indicate clearly both what is to be done and when or where
it-is to be done. (Total possible: 3 points)

Item 4: Score each subitem a through f as follows:

a. Score 1 point for answers indicating any of the three course-
glven ways to be objective, e.g., wait a while to decide, go
someplace quiet to think it over, znd find someone who is not
involved to talk ic over with. (Total possible: -1 point)

b. Score 1l point each for answers indicating (1) make sure that
you are right about the possible effects on each person in-
volved and (2) then ask whether the action idea would have
mostly poeitive effects for everyone involved. (Total possible:
2 points)

c. Score 1 point each for answers indicating (1) if an action
idea does not have mostly positive effects for everyone in-
volved, see if you can change it so it does, and (2) thew if
you can't change it to be ethical, drop idea. (Total possible:
2 points)

d. Score 1 point for answers indicating choose one of the ethical
action ideas to do. (Total possible: 1 point)

e. Score 1 point for some method of promising yourself you will
do it. (Total possible: 1 point)

f. Score 1 point for specification of anything that would help
a person continue to carry out an action until completion.

{Total possible: 1 point;)
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UNIT IV TESIS

SCORING DIRECTIONS

Item 5: Score each subitem a, b, and ¢ as follows:

a.

Total Score:

Score 1 point for an answer such as see if the effects on
each person involved were mostly positive. (Total possible:
1 point)

Score 1 point for an answer such as see if you used each step
of the strategy or see where you can improve for each step of
the strategy. (Total possible: 1 point)

Score 1 point for an amswer such as ask if the value is more
or less important to you now. (Total possible: 1 point)

Add points from all items in both parts I and II. Total
possible: 36 points.



APPENDIX 7

GENERAL MORAL AND VALUES

CHARACTERISTICS MEASURES
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General Moral and Values Characteris%ics Measures

on the following pages are copies of the gcmeral moral and values
characteristics measures which were completed by students in SEA classes
and’by the comparison students not experiencing SEA instruction. .he
measures were administered in the order presented in the following pages.

Iwo forms of the fifth instrument, the Values Survey, are presented in

these pages; however, the students saw only one of the forms, with ap-
proximately one half of the students cgmg}eting each of the forms.

The nature and relation to SEA of each of the measures is described
briefly as follows:

1. Modified I-E Scale: A locus oi control scale, with items de-

signed by the SEA evaluator to relate a personal internal and ex-
ernal orientation in the moral values domain. The SEA materials
stress that by sufficient foréthought and self-evaluation onme can
achieve greater control over the ethical nature of one's own actioms.
Thus, SEA sgould lead to increased internal locus of control beliefs
in the moral value domain. |

2. Mach's Scale: The children's version of Christie's measures

- 1
of the Machievellian orjentation in interpersonal relationships.

One basic SEA theme is that a geawdne concera for other persoms is

lRichard Christie and Florence L. Geis. Studies in Machiavellianism.
New York: Academic Press, 1970.

213

T 204

e



both a positive personal charagteiistic and a basis for acting
ethically. Thus, SEA should lead to an increase in attribution of
positive charaéteristics to others and a decrease in the negative
attributions associated with,Machiavellianisﬁ.

3. Self-Description Questionnaire: Designed by the SEA evaluator

to relate to a planti.l-reflective orientation (12 items) and valuing
opportunities to present views about oneself to others (5 items).

The two sets of items are interspersed with one another in the Ques-
tionnaire. A salient characteristic of the SEA strategy is its em~
phasis on systematic planning and review. Thus, SEA should lead to
increased reports of a personal preference for reflective, as opposed
to impulsive, style; Also, because SEA does involve students in class-
room interchanges‘concerning their own views, the second scale is in-
cluded to indg; stﬁdent attitudes toward expressing their views to
others.

4. Learning Environment Scales: Perception of intraclass frictionm,

:ohesion, competition, and‘general satisfaction with the class. There
are seven items for each of the four subscales, which are interspersed
with one another in the form presented. The scales are from the
Learning Environment Invéntory, by Ande'son;z If the SEA theme of

gewuine concern for other persons is unanifest in the students' relations

_ 2Gary J. Anderson. The Agseésment of Learning_§nvironm¢n§§: A Manual
for the Learning Environments Inventory and the My Class Inventory. Halifax
Nova Scotia: Atlantic Institute of Education, September, 1974.
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to one another, then both intraclass friction (e.g., bickering and

a sense of competition among students in the class should be reduced).
On the ‘other hand, SEA's utilization of many activities that allow
for students' presentation of what is importént to ther should lead
to perceptions of intraclass cohesion (e.g., students knowing one
another) and a greater semse of satisfaction with the class.

5. Values Survey: One of the two lists of value terms are the

"Instrumental values" from Rokeach3; the other list was developed

by the SEA evaluator to contain terms parallel to the Rokeach list.

Only the second page, the choice of the to§>three values, is scored.

The Survey is scored for inclusicn of certain of the prosocial values
chosen as among the top three. Tﬁese values are "Forgiving," "Helpful,"
"Honest," and "Responsible," from the first list, and "Considerate,"
"Aiding," "Truthful," and "Reliable," from the second list. As with
Mach's Scale and the friction and competition scales of the Learning
Enviromment Inventory, this measure is related to the SEA theme of
genuine concern for others.

6. Putting Values Into Action: Designed by the SEA evaluator to

assess the extent that the students perceive their values are mani-
fest in their activities. Scored for the number of answers that are
(1) relatable to the value listed and (2) specific enough to indicate

activities, rather than general behavior dispositions. The strategy

3Milton Rokeach. The Nature of Human Values. New York: The Free

. Press, 1973.
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that is the core of SEA content involves the students' moving from
,thé specification of value terms representing what's important to
the student to the specificatién of actions that manifest those
values. (Though the value terms used in SEA are not those in the
measure's lists, the SEA instruction proceeds in such a manner as
to develop the process iné;pendent of the particular value terms
used.) Therefore, SEA should lead to an increase in the number of
actions students can relate to the values they claim to have.

7. Before You Decide...: Designed by the SEA evaluator to assess

sensitivity to ethical issues. Scored for number'of answers relating
to equity and humanitarianism. Not uniquely relatable to SEA, this
measure is included as a type of outcome that might be expected of
any moral/éthical education course: The perception of ethical issues
when they are not salient in problem situationms.

8. What Happens to Whom? Designed by the SEA evaluator to assess
the breadth of comsideration of others. Scored fer the number of
people listed for whom a reasonable consequence is given. SEA is
designed to increase the student's desire and capability to include
all possible affected persons in his/her consideraticm of the con-
sequences of an act. Thus, SEA ghould lead to an increased in the

number of others perceived as affected by an action.
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MODEEIED | — E SURVEY

DIRECTIONS: Read each question. Decide whether your answer is closer to “Yes” or “No”.

10.

11.

12.

13.

14.

If your answer is closer to NO, fiilin [1].
If your answer is closer to YES, fill in [2].

Do you feel that most of the time it doesn’t pay to try to do what you think is right because
things never turn out right anyway?

Do you believe that if things start out well in the morning that it’s going to be a good day no matter
what you do?

Do you feel that you usually can’t make your own decisions because other people don’t give you any
choice?

Do the things you do show other peopte what’s important to you?
Do you feel that when you do something wrong there’s very little you can do to make it ight?
Do you feel that one of the best ways to handle most problems is just not to think about them?

Do you believe that whether you try hard to treat others well has much to do with whether they
respect you?

Do you believe that you cgnnot do much to make others feel good?

Do you believe that whether or not you respect yourself depends on how you act?
Can you usually make things turn out well for you and other people, too?

Most of the time is it hard for you to get to do things that are important to you?

Do ybu believe that when bad things are goingto happen they just are going to.happen no matter
what you do to try to stop them? '

Do you feel that when someone doesn’t respect you there’s little you can do.about it?

Do you believe that you are able to decide what you should do and take the blame if you are wrong?

%
Revised. items.

s
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MACH’S SCALE

DIRECTIONS: Read each statement below. Decide if you agree with it. Then fill in your answer on the

15.
16.
17.
18.
19.
" 20.
21.
22.
23.

24,

25.
26.
27.
28.
29.
30.
31.
32.
33.

34.

answer sheetas follows:

If you Agree'Very Much, fill in the [4]

If you Agree a Little, fill in the [3]

If you Disagree a Little, fill in the [2]

If you Disagree Very Much, fill in the [1]

Never tell anyone why you did something unless it will help you.

Most pe.o,ple are good aryfi kind.

The best way to get al'ong with people is to tell them things to make them happy.

You should do something only when you are sure it is right.

It is smartest to believe that all people will be mean if they have a chance.

You should always be honest, no matter what.

Sometimes you have to hurt other people to get what you want.

Most people won’t work hard unless ybu make them. -
Itis better to be ordinary and honest than famous and dishonest.

It is better to tell someone why you want him to help you than to make up a good story to get him
to do it.

Successful people are mostly honest and good.
Anyone who completely trusts amyoneselse is asking for trouble.
A criminal is jusniliike other peopie except that he is stupid enough to get caught.

Most people axe Bave.

It is pussible to be good in every way.

Most people cannot be casily fooled.

Sometimes you have to cheat a littie.to:get what you want.
It is never right to tell a lie.

It hurts more to lose money than to lose a friend.

*Reversed items. 218 2 O 3
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SELF-DESCRIPTION QUESTIONNAIRE

DIRECTIONS: Read each statement below. Decide if it is something that you would say about

35.

36.

37.

.38.

39.
40.
41.
42.
43.
44.
45.
46.
47.
.
49.

50.

51.

yourself. Then fill in your answer on the answer sheet as follows:
If it is Definitely True About You, fill in the |4}

If it is Mostly True About You, fill in the [3]

If it is Mostly Not True About You, fill in the {2]

If itis Definitely&o_t_ True About You, fill in the [1]

[ like to try to figure out why [ do things.

It’s important to me to plan out things before | begin to work on them.
| fike to do things quickly, and get on to other things.

| enjoy talking about myself.

| don’t like‘ it when I have to do something so qu}ckly I don’t have time to think about it.
I seldom think about why 1 do what | do:

I like school assignments where | can write or talk about myself.

| \lavant to learn how to spend more time on things ! think are important.
I feel uneasy when | say anything to others about myself.

| think things out before { act.

| enjoy comparing my view of myself with others’ views of me.

| don’t think planning helps get things' done. |

Itis important. to me to let others know m)" opinions.

[ try to figure out why others do what they do.

| spend quite a bit of time thinking about what | see and hear.

| usually am impatient when a friend wants to plan the details of something we are going to do
together.

I like to spend more of my time thinking than most people do.

F o

E -

LR -

Reflectivity subscale items.
Expreesivity subscale items. 2 1 O

Reversed items.
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LEARNING ENVIRONMENT SCALES

The purpose of the following questions is to find out what your class is like. This is not a “‘test’”. You
are asked to give your honest, frank opinion about the class which you are now attending.

In answering each qﬁestiOn go through the following steps:

1. Read the statement carefully. ,
2. Think about how well the statement describes your class (the one you are now in).

3. Fill in your answer on your answer sheet according to your agreement or disagreement with
the statement, as follows:

If you believe the statement is Definitely True, fill in [4]

If you believe the statement is Mostly True, fill in [3]

If you believe the statement is Mostly Not True, fill in [2]

If you believe the statement is Definitely Not True, fill in {1}

H 52.. Members of the class do favors for one another.

S 53. The students enjoy their class work.

P 54. There is constant bickering among class members.

M 55. Most students want théir work to be better than their friends’ work.

s 56. Personal dissatisfagtion with the class is too small to be a problem.

H 57. A student has the chance to get to know all other students in the class.
xS 58. Many students are dissatisfied with much that the class does.

F 59. Certain students have no réspéct for other students.

H 60. Members of the class are personal friends.
%S 61. There is considerable dissatisfaction with the work of the class.

M 62. Students compete to see who.can do the best work.

F 63. Thereare ten;ions among certain groﬁps of students that tend to interfere with classactisities.

M 64. Students feel left out unless they compete with their classmates.

S | 65. The members look forward to coming to class meetings.

H 66. Allstudents kn;ew each other>very well.

S 67. After the class, the students have a sense of satisfaction.-

#M 68. Most students cooperate rather than compete with one another.
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Learning Environment Scales (Cont’d)

If yoﬁ believe the statemént is Definitely True, fill in [4]
If you believe the statement is Mostly True, fill in |3]
If you believe the statement is Mostly Not True, fill in [2]
If you believe the statement is Definitely Not True, fill in {
F 69. Certain students in the class are responsible for petty quarrels.
*H 70. Tk class is made up of individuals who do not know each other well.
M 71.. There is much competition in the class.
S 72. Students are well-satisfied with the work of the class.
F 73. Cer;ain students don’t like other students.
H 74. Zaginstudent knows the other members of the class by their first name.
F 75. Twheseis an undercurrent of feeling among students that tends to pall the class apart.
*M 76. 'Studenmseld.om comﬁete w'ith 6ne another. |
F 77. Certainstudentsare considered unccoperative.

*H 78. Students are notin clase enough contact to develop likes or dislikes for one another.

M 79. Afewof the class members always try to do better than the others.

F - Friction subscale—items,
H - Cohesion subscale items.
M - Competition subscale items.
S - Satisfactiomasubscale items.
* — Reversed items.
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CODE NUMBER DATE "

VALUES SURBEY

A. Belamw: these instructions there is a list of 18 value= Your task is to indicate their importance
to YOU,as guiding principles in YOUR life. Study each value carefully and decide whether itis
Very Important, Important, or Not Very Important to you.

Make your answer for each value by circling:

0, if that value is Not Very Important
1, if that .alue is Important

2, if that value is Verylmportant

Not Very Very

Values Important  lmportnt  Important
Ambitious (hard-working,-aspiring) 0 1 2
Broaaminded (opén-mindat) 0 1 2
Capable (compatent, effective) 0 1 v
Cheerfut (lighthearted, joyful) 0 1 2
Clean (neat, tidy) 0 1 2
Courageous (standing up"for your beliefs) 0 1 2
Forgiving (willing to pardon others) 0 1 2
Helpful (working for theswelfare of others) 0 1 2
Honest (sincere, truthful) 0 1 2
Imaginative (daring, creative) 0 1 2 .
Independent (self-reliant, self-sufficient) 0 1 2
Intellectual (intelligent, reflective) 0 1 2
Logical (consistent, rational) 0 1 | 2
' Loving (affec.:tionate, tender) 0 1 2
Obedient (dutiful, respectful) 0 1 2
Polite (courteous, well-mannered) 0 1 2
Responsible (dependable. reliable) c 1 2
- Self-controlled (restrained, self-disciplined) 0 1 2
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CODE NUMBER DATE

VALUESSSURVEY

A. Below these instructions there is a list of 18 values. Your task is to indicate their impor-
tance to YOU, as guiding principles in YOUR life. Study each value carefully and decide
whether it is Very Important, important, or Not Very Important to you.

Make your answer for each value by circling:

0, if that value is Not Very Important
1, if that value is Importart
2, if that value is Very Inmortant

Not Very Very
Values Important Important Important
““Able (Having needed -s-l;.ill) - [y 1 2
Aiding (working to assist others) 0 1 2
Brave (defending what you believe) 0 1 2
Calm (in control of yourself) 0 1 2
Considerate (willing to excuse athers) 0 1 2
Courteous (having geod manners) 0 1 2
Happy (merry, joyful) 0 1 2
Neat (well-gro;)me 1, tidy) 0 1 2
Open-minded (not prejudiced) 0 1 2
Original (bold, inventive) 0 | 2
Reliable (worthy of trust) 0 1 2
Respectful (doing your duty) 0 1 | 2
Self-éjrécted (managing on your.own) 0 1 2
Sensible (orderly in thought and:action) 0 1 2
Smart (bright, clever) 0 1 2
Striving (getting ahead in life) 0 1 | 2
Truthful (meaning what you say) 0 1 2
Warm-hearted (gentle, showing affection) 0 1 2
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CODE NUMBER DATE
VALUES SURVEY (continued)

B. Decide which of the values You just rated are your top 3, the 3 most important values in
your life. As you decide, write them down in the places provided below (just write the main

word, not the other words in parentheses):

Most important value:

Next most important value:

Third most important value:

GO ON TO THE NEXT PAGE
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DATE

CODE NUMBER

PUTTING VALUES INTO ACTION

First, look back on your Values Survey and write in the spaces below your 3 most important

values.

Then immediately below each value (Where it says “Things done’’), briefly describe some

things you have done recently that are related to that value. ‘
To be couriced as a “Thing Done”’, each of the things you list should tell when you did it.

Most important value:

Things done:

Next most important value:

Things done:

Third most important value:

Things done:
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Scoring Directions for
Values Survey and

‘Putting Values Into Action

There are three pages. (Two page one's are included in this appendix
in order to provide both forms of the measure).

Page 1: Do not score.

Page 2: Scoring depends on the list of words given on Page 1. One
list begins with "Ambitious,” the other begins with "Able." For the
"Ambitious"llist, score by counting the occurrences of the terms or synonyms
of the terms: Forgiving, Helpfui, Honest, Responsible. For the "Able"
list, score by counting the occurrences of the terms or synonyms of the
terms: - Aiding, Considerate; Reliable, Truthful. Do not score repeated

terms. Scores may be 0, 1, 2, or 3.

Page 3 — Putting Values into Action: There are three items (one
for each of the top three values: 'Most," "Next," and "Third"). For each
item, count the number of activities listed that are (1) relatable to the
value listed (for junior high school students), (2) stated to imply that
they were conducte& by the writer (not by someone else), and also are
(3) relatively specific (not just a behavior disposition like “always tell
the truth"). Note that instructions require some statement of gggé'the
action was taken. The reason for asking when is to get the writers away
from generalifies. Actually they need not state when explicitly, but the
scorer should be able to envision whét?s listed as a perceivable activity
or activities that the writer actually has done. Record the total scorable
activities for each item. Then add to get a total for the three items

together. : 2 1 7

226

J:,.‘mz‘a‘}éid/f}mh DN



CODE NUMBER _ - DATE -
BEFORE YOU DECIDE ...

In each of the four cases described below, you are a person who must make a decision. But on
each of the cases, you may need to know more.or talk over something before you decide.

Read each case carefully. Then write in the space after the description all of what you think
- you would say or ask before making the decision.

L

Case 1: Ydu are taking care of two little kids. They are fighting over who will get to play with
a toy. You think you could get them to stop fighting if you just take the toy away from both
of them. What more would you need to know or think over before deciding to take away the

toy?

~

Case 2: You were elected to the Teen Committe of 2 community center in your neighbor-
hood. The Committee might be able to get a famous jazz band for a party that has been .
planned for two weeks from now. If you get the band, instead of just having records for

" music, the center would have to charge much more for admissions tickets in order to pay
the band. What waould d you need to know or need to talk over before deciding whether to
“"vote to get the band or to have records for the party? 7~
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CODE NUMBER DATE

BEFORE YOU DECIDE. . . (continued)

Case 3: You are the President of the United States, and you are trying to do something about
the energy crisis. Your advisors have said that U.S. companies and other organizations should
not ;iend food to countries that charge too much for the oil that is sold to the U.S. What would

you need to know or need to talk over before deciding whether to use your power to cut out
food shipments to these countries?

Case 4: You are a member of the City Council. The Council is about to vote on whether some
old rundown houses may be torn down to make room for building new apartment buildings.
What would you need to know or need to talk over before deciding how to vote?
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Scoring Directions for
i "7 "Before You Decide-

There are four items: Cases 1, 2, 3, and 4. Score each item for the
number of "ethical" issues listed. An "ethical" issue is one related to
fairness, justice, concern for or dufy to others (including ggrporaté bodies);
humanitarianism, or equity for people possibly involved. Ethical issues

may be contrasted with for example, issues of practicality. social accept- .

ability, and preferences (likes and dislikes) of particular people. (Don't
try to categorize each thingllisted, Jjust count the ethical issues.) Here
are examples of each type of issue for each of the cases. (Give points for

ethical issues only.)

Case 1 examples: Ethical issue - a. Whose toy is it? b. Would they

take turns using the toy? c. Who had it first?

Practicai issue - Would it solve thé problem?
" Acceptability issue — Would kids like you if you took the toy away?
Preference issue - Would the kids be unhappyé»

Case 2 examples: Ethical -- a. Will kids be excluded if they cannot

pay? b. How would the kids who elected me want me to vote?

Practical - Will people corme if we have the records? Can we get the band?

- Acceptability -.What would the other people on the committee think of me if

I voted for the band/records?

Preference — Do I like the band?

Case 3 examples: Ethical - a. Would the people starve? b. What if

every country stopped sending something that was really needed?

Practical - Would it work?

Acceptability - Would other countries still like the U. S.?




SCORING DIRECTIONS FOR
BEFORE YOU DECIDE... (Cont'd)

{(Case 3 cont'd) |
Preference - How friendly are we with the cbuntry?
Case 4 examples: Ethical - a. What about the people in the rundown
houses? b. What's the best thing for all the city's people?
Practical - How much would it cost?
Acceptability - Would you get reelected?
Preference — Would the new buildings be more attractive?
If an answer is ambiguous, do not assign it a point.

When nothing is writtem in the item answer space and if the person

answered items after that one, assign the item a score of 0. Other-
wise, assign the item a dash (-) and do not obtain & total score that in-
volves that item.

Record the number of ethical issues raised for each of the four items.

Then, get sums £or items 1 and 4 and items 2 and 3. Finally, record the

total scoce.
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CODE NUMBER _ DATE
WHAT HAPPENS TO WHOM?

DIRECTIONS: Read the four paragraphs A, B, C, and D. Each of the paragraphs is really only the first
part of a story.

For each paragraph, think about what might happen in the rest of the story. Think about what would
happen to the people in first part of the story and to other people not in the first part of the story.
Then, under where it says “People”, write all the people you can think of that might be in the rest of the
story. _ ‘

And, under where it says ‘“What Happens to the People?”’, write for each of the people a couple of words
telling how they might feel or something that might happen to them in the rest of the story.

A. It was Mimi’s birthday party. She and ten friends, including you, went to the lce Cream Palace to
celebrate. It was fairly crowded, but the manager found two booths for the group. You were all having
a great time talking back and forth betweer booths. One man at the counter nearby looked over at
you and said “Can’t you quiet down!” You decided to ignore him and the party continued as before.

People What Happens to the People?

B. Your class at school was just finishing uy the school’s first “Saturday Family Festival”. The school
might have other Satiirday Festivais if this one worked out ckay. As you are leaving with your family,
you see that there s trash all over the place. You begir to pick up trash.

People : What Happers to th~ People?
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CODE NUMBER DATE

WHAT HAPPENS TO WHOM? (continued)

C. One day in class one of your teachers embarrasses you in front of the whole class. You are
really mad at the teacher. Three classmates who are friends of yours help you get back at the
teacher by spraying paint all over the outside of the two windows of the classrocm.

- People What Happens to the Pecple?

D. There is a new guy in your-neighborhood. Some of the neighbors, including some of your
friends, give this guy a hard time, because he is a foreigner and does talk and act differently
from other people around. But you get to know him, because you want to find out more

about things people do in his country.

People What Happens to the People?
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Scoring Directions for
What Happens .to Whom?

There are four items: A, B, C, and D. Score each item for the
number of people listed as affected, with the following qualifications:

1. Count as one pe}son each listing of a person or group of people
(e.g., "other friends," "family," "the three classmates," "neighbors").
That is, a group mentioned just counts as 1. Any group in question (e.g.,
family, friemnds) that is broken into parts (e.g., Mom and Dad, Carl and
Joyce) still receives only 1 point, unless different consequences are
provided for the different group members. A person or group may be listed

in any space under the question, even under the "What Happens“ﬁo the People
column.

2. Count only those people (or groups) for whom a consequénce is
presented. The conseqﬁence must be judged by the scorer to be possible

and to occur as a reéult of the last event in the story; that is, it should

not be just an elaboration or repeat of tﬁe events in the story. If the
same possible consequence is given for more than one person or group,
credit 1 point for each.

Record a score for éach itéﬁ. #ben nothing is.writtep and (a) if
the person answered items after that ome, score 0 for the item, or () if
the person did not answer items after that one, score as incomplete, using
a dash (=) for that item and all following items.

Then, record a score for items A and D together and a score for iéems
B and C together. Finally, record a score for all items added together.

Do not obtain a sum when any items involved are scored with a dash.
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APPENDIX 8

ANALYSIS AND SUMMARY PROCEDURES USED

WITH THE INTERVIEW AND CLASSROOM OBSERVATION REPORTS,
AND SOME OF THE END-OF-COURSE QUESTIONNAIRE

ANSWERS IN WRITING THE SEA CASE STUDIES



Analysis and Summary Procedures Used with the
Interview and Classroom Observation Reports, and Some of
the End-of-Course Questionnaire Answers in Writing'

the SEA Case Studies

The sections in this appendix deal with the procedures for analyzing
and summarizing the SEA Teacher Reports, the interview ane'classroom
observation reports, and the End-of-Course Questionnaire answers in
answering questions conceraing all topics covered in the case studies,
except those pertaining to background of the cases, to achievement of
objectives, and to general effects. The topics are presented here in the

sequence in which they are discussed in each ¢f the case studies.

Implementation

The implementation topics refer to variqus aspects of how the program
was administered by the teacher. The major topic here is the e#tent to
which the program was_presented in the way intended by the coﬁrse devel-
opers. Though the teachers were given a workshop orientation session
and were encouraged to follow the developers' intents as manifest in the
SEA Teacher's Manual, it was not expected that the teachers would follow
every;direction or that all of the developers intents were made explicit
in the SEA Teacher's Manual., If these departures were great and numerous,
the case study results have been reported with that qualification cleerly
presented.

Other implementation.topics are also included because each reveals

a feature of the students' contacts with SEA. In so far as the topics
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also are helpful in interpreting acceptability aand effectivemess results,

relevant aspects of them shall be. reported again under thouse topics.

Topic Title: Presentation Congruence

Question: To what éxtent did the teacher present the SEA lessoﬁs in the
way intended by the developer?

Data Sources: The teacher's lesson report, as followed up through the
periodic interviews, and classroom observation.

Analysis: Anything considered by the SEA evaluator or SEA field coordi-
nator to be a departure from the presentation guides givea in the
Teacher's Manual were noted, and then discussed with the developer,
who ‘judged whether the departure was trival or important. If impor-
tant, the departure was assigned a magnitude, an estimate §f the
impact of the departure on students' opportunity to achieve course
ébjectives. The magnitudg was taken from the percent of the course
objectives directly relate.. If the departure was considered im-
portant, the reasons for the departure were ncted, if such infor-

mation was available.

_ Summary: The above percentages were summed to obtain an estimate of the
magnitude from the developer's intent, and this estimate was converted
into categories of departure as "none" (a zero percent sum), "slight" _
(less than ten percent), "modetate“ (ten to thirty perceant), "con-

”  giderable" (30 to 60 percent), and "extensive" (about 60 percent)

and reported as such. Additional discussion was included in the

summary in order to present the reason for, and nature of any salient

points of departure.
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Toplic Title: Presentation Time
Question: 1. How much classroom time was used to present the SEA lessons?
2. How many class sessions were used to present the SEA
lessons?
3. What was the rate of lesson presentation (number lessons
per week)?
4. Between which SEA lessons, if any, were there extended
interruptions from holidays, etc?

Data Sources: The teacher's les;on report, as followed up through the
periodic interviews. Also, for question 1 the periodic classroom
observations were ugéd. (The time observations were more accu-
rate, even though only 1/4 to 1/3 of the class sessions were observed).

Analyses: Straightforward noting of dates each lesson presented, for
questions 2, 3, and 4. PFor questidn 1, there were two separate
analysis: One was the lesson time obtained from the teacher's
report. The second was the lesson time obtained from the observation
report, with such extraneous involvements as discussions unrélated
to the lesson and outside disruptions that completely stop lesson
presentatidn spbtracted from the total time. 1In addition, any
comments made by the teaéher concerning presentation time were noted.

Summaries: Straightforward summary of data related to questionms 2, 3, and
4. TFor question 1, there was a separate sﬁmmary for each of the two
an;lyses presented above. By comparing the teacher's and the obser-

ver's reports of time used for the observed lessons, a single estimate
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of the average per lesson time was derived and an indication of
variations was provided. Also, in order to provide a more complete
understanding of the time used, the standard time period for tke
class, the students' involvement in discussions, and the extent of
teacher feedback to students and omission of lesson parts may be
discussed. Finally, where appropriate the comments by the teacher
concerniﬁg presentation time were incorporated.

Topic Title: Fit Within Teacher's Program

Cuestion: How did the teacher relate SEA to other subjects he or she
taught?

Data Source: The periodic interviews, observations, and the final inter-
views.

Analyses: Recorded from the interview reports, and from the observations,
noting what was conveyed to the students, and when it was conveyed.

Summary: No further summary; analysis results reported.

Topic Title: Student Accountability Procedures

Question: What procedures were used by the teacher to hold students
accountable for their SEA studies?

Data Sources: The periodic observations and interviews and the final
interview.

Analysis: Recorded from the interview and observation report, noting in
so far as possible what the teacher led the students tolexpect.

* Summary: No fuxther'sumﬁary; analysis results reported.
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Topic Title: Student Absences
Questions: 1. To what extent were students absent from the SEA lesson
_  Presentations?
2. How did the teacher have students make up SEA lessons
they had missed? .

Data Sourcep: For question 1, the teacher's lesson reports, followed up
by the periodic interviews and checked for accuracy with the obser-
vation reports. For question 2, the periodic interviews and final
interview.

Analysis: For question 1,'the number of students the teacher said were
absent was recorded from each lesson. Also, the number from the
observer's report was recorded. For question 2, the substance from
the interview reports was recorded.

Summary: For questionAl, the average percent of students in the class
that the teacher said were absent per SEA lesson pr;sentation were
recorded and any evaluation relovant trends in the variability among
lessons was noted. . Aléo, any differences between the teacher's and
the observer's records were commented upon. For quasticn 2, the

analysis iesults were reported without additional summary.
=

e

Acceptability

In contrast with the above topics dealing with how the course was
presented, the following topics all relate to how whatever was presented

as SEA was received, by the teacher and by the students.
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Topic title: Adequacy of Teacher's Manual

Question: Did the teacher comsider the SEA Teacher's Manual sufficiently
complete and well-organized to provide at least adequate guidance
for lesson presentationé?

Data Sources: The teacher's lesson reports, supplemented by the periodic
and final interviews.

Analysis: All comments concerning the teacher's perception of the Manual's
adequécy,or inadequacy — e.g., degree of completness and ease of
reference were recorded.

Summary: The analysis record was reported, with no additional'summary
unless it was possible to describe a common nature of the comments.

Topic Title: Reasonableness of Preparation Time and Resource Requirements

Question: Were preparation time and resources required for SEA lesson
iiésentations within reasonﬁble bounds for the teacher?

Data Sources: The teacher's lesson report, supplemented by :hé periodic
interviewé.

Analysis: Record each lesson for which either presentation time or
resource requirements wéré considered beyond reasonable bounds.

(The anaiysis did not include the teacher's answers resulting from
his or her misinterpretation of the time issue as one of sufficient
classroom presentation time, or of time required by being in the
study). |

Sumﬁary: The percent of SEA lessons for which preparation time or re-
gsource requirement exceeded reasonable limits for the teacher was

determined.




Topic Title: Instructional Qualitj

Question: Did the teacher believe fhat the lessons provided good, or at
least problem free ‘instruct':;on?

Data Soﬁrces: The teacher's lesson reports, followed bf tye periodic
intervieys, and the final interview.

Analysis: For each 1esson,.the parcents of the l2sson parts that were
(1) considered espécially good and (2) resulted in no problems were
determined. (Analysis involved a review of the complete teacher's
report and related intérview, going beyond a simple counting of "G's
and "N's, in order to check the sometimes incomplete or inappropriate
use of the evaluafion checkpoint codes). Also, the substance of the
teacher's comments of this topic were recorded.

Summary: To sumrarize across lessons, a per lesson average of the two
types of percent given above was obtained. (A comment was included
in the summary when more than 5% of the teacher's codings in any
catégory were revised to obtain the average). Also, the substance
of the teacher’'s genmeral comments were reported, and either general-
izations about more specific comments were made or not included in
the case report.

Topic Title: Appeal of Presentation Mode

Qﬁestion: What were the teacher's and students' evaluations of the audio
tapeiand visual features of the lesson presentations?

Data Source: The teachgr's,lesson reports and the periodic and final
interviews, and bﬁservations of'student reactions and related comments
on end—of-course questionnaire. |
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Analysis: The substance of any teacher comment concerning the tapes
and choice‘of tape where there were'presen5§tion options was recorded.
Also, the substance and magnitude of the stﬁdent responses were
Tecorded.

Sﬁmmary: The teacher's and students' comments, and the percents of the
various presentatibn mode optioa choices were reported.

© Iopic Title: Classroom Management Problems Caused by SEA

Question: To what extent did the SEA classroom activitie; result in class-
room management problems?

Data Sources: .The teachef's lesson reports, supplemeqted by periodic
inte?views and classroom observations.

Analysis: For each lesson, activities, if any, which resulted in class—

* room management probleﬁs were determined and the percent of lesson

parts involved were estimated where possible.

Summary: The instances revealed in- the analysis were reported, the
nature of the problem was presented if possible, and the percent
of the course involved was estimated.

Topic Title: Difficulty

Qpestion:. To what extent were the SEA tasks and objectives at a level of
difficulty appropriate for the students in general and for students
"of different verbal abilities?

Data Sources: The teacherjs lesson reports, supplementéd by the periodic
interviews and observations, and the students' answers to the end of

course questionnaire items 4a and 4b.
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Analysis: From the teacher's and observer's accounts of each lesson,
the nature and esﬁimate of the percent of lesson activities or content
" that could be considered (1) too difficult for the students and (2
so easy as to be trivial was presented. From the student question-
naire,‘percent of students answering in each category to questions
4a and 4b was recorded and the relationship to the verbal ability

scores were determined. (Not included here was social appropriateness ——

e.g., embarrassment to putting on a drama. That event was included
under Student Interest or Class Management. Also, '"not used to
working in éroups," etc., was placed in Classroom Management). In
addition, the relat lonship of the verbal ability scores to perfor-
mance on the unit tests was recorded.

Summary: For a summary of the teacher's and observer's views, the per
lesson averages of both (1) percent too difficult and (2) perceant
trival was determined. For a summary of the students views present
the judgments of the majority, or at least plurality, on the basis
of percent of students answering in each category for questionnaire
igems 4a and 4b, and the variationlof answers and the relationship
with the verbal ability score was described.

Topic Title: Harmlessness

Question: What aspects, if any, were considered harmful to students?

Data Sources: The teacher'q lesson report, suppiemented by the periodic
interviews, obser;ations of student reaction, and the students'

answers on questionnaire item 5.
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Analysis: From the teacher's reports, any instance of a harmful reper-
cussion of an SEA lesson was recorded. From the students' question-
naire item 5 answers, the amswer was classified as refering 1) to
harmfulness of the course (e.g., invasion of privacy, being offended)
or (2) to some other fype éf,comment (e.g., some students indicate
here that they were bored). : -

iSummary:, All relevant (number 1 type) details from the above analysis
were reported and the percént of students listing harmful effects,
(i.e., 1) was indicated and their comments were described and
exgmplifie&. If (2), it was placed in Student interést topic.

Topic Title: Student Interest Level ‘

Question: Did students indicate they were involved and interested in
SEA? What were specific aspects of the course that especially ap-
pealed to or involved.students?...that were rejected by students?

Data Sources: The teacher's lesson reports: the periodic interviews,
the classroom observations, and the students' answers to question-
ﬁaire i;ems 6a and 6b.

Analysis: Tegchers reports, the éeriodic interviews, and observations
contained no checkpoints directly related to this topic. Therefore,
these sources most likely contained only ;hdse specifics that in-
dicated éxt;aordinary interest in or rejection of SEA. These were
categorized by the aspect of SEA in question and the positive or
negative nature of the student reaction. Also, each student's

answer to 6a was recorded and his or her amswer to 6b was categorized

on the basis of an a posteriori system.
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Summaiy: Each source was summarized separately. Qualitative summaries
were made for the information from the teacher and from the observer.
The students answers ﬁére,summarized in terms of percent of students
responding in each category.

Effectiveness

The following topic is one of three presented in the case studies
reports under the general category of effectiveness. The procedures for
' analyzing and summarizing the other two, achievement of objectives and

general effects, are solely quantitative and are presented in the Data

Analysis subsection of the Methods section of the report.

Topic Title: Other Effects of SEA

Quegtion: Were any other effects of SEA perceived by the teacher, the
students, or others?

- Data Source: The teacher reports on lessons, the periodic interview and
observation reports, the final interview (value to stﬁdents and
general sections) and the end-of-course questionnaire answers -(in
any of the open-ended items, but especial;y in items 3a and 3b)

Analysis: The nature and magnitude (i.e., number of students or othgrs)
of the effects and the source of the information were recorded;

Summary: The results of the analysis were presented, without further
summary, unless several reports of the effects warranted a general-
ization. The categories of responses to ECQ item 3a tﬁat had a

frequency of 20 percent and over were presented.

. 247

23R




