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In order for invitational education to realize its
potential as a positive, practical, and verifiable self-concept
approach, it must be clearly understood by educators and educational
researchers. The purpose ‘'of this paper is to clarify the ganeral,
research, practical, and theoretical concerns of invitatioaal
education. Broadly defined, invitational education is a system whi,
intentionally invites students to perceive themselves as valuable
able, and responsible and to behave accordingly. It can b2 undetstood
as a means Of treating students fairly, humanely, and effectively and
*inviting® school success. The documeunt is presented in focir
sections. Section one defines invitatiozal education and focuses on
two conceptual issues: (1) an analysis of invitations from the
_perspective of sender, receiver, and observer: aai (2) justification
for the practical necessity-of becoming fluent in sending and
receiving invitational messages. Section two offers specific
suggestions for additional research on invitational education.
Section three views invitational education from the point of view of
the practitioner and emphasizes its potential use in solving
educational problems. The final section identifies aspects of
invitational education which are open to various conflicting
interpretations. The .concluding comment calls for additional research
on the intended focus of invitationml education theory in the hope~
that, once key theoretical issues are resolved, educational -
.researchers can develop more substam¥ive research methods and
practical teaching strategies. (DB)
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CLAE. i BEGINS AT HOME: AR ANALYES

OF &Y ' DEAS OF INVITAITONAL EDUCATIUM

John ¥. Rovak
?oﬂage ¢f tduzatiym
Brock Umive-sity
St Catbarimes. Jntario
tamadz

Invitational Zducat=om 3im8 at becoming a pasitive, Jrza-tical.
and verifiable, self comcept app 9?.:!': to teaching anc learning 'ny .
" emphasizipg the importasce T© =*ding and hav*ng received, per re=—eed .
attractive and affirmat=ve mesages. This pasic zim however. = *nacp'ne
subverted by a lack of =“Z=tty on key issmes. Tms t™is paper = o
intended to cl=-ify gewm=m’ . veseardh, practical am-: —neoret'rf—
coneerns.. :

: “Two gemeral comrept il issies are dealt wizm in the st
part. An analysis of invitzzions from the perspective of sender.
receiver and observer is oftored. Im addltwn, a-Jtification Tor
the practical neressity oF= fluent 1ave] is stresses. Next a
definition of Invitaticmal =Zucatioh 35 given for the educationzl
researcher. This is follow=d by some speC:fic re===rch suggestions.

- The tirird section =€ the warer 1aok> atZmvitational Educat-on
from the point of view ofﬁe pract Lioner and emmmasizes the usabili—y
of taking an inviting stance in solviag educatioms: problems. The fimal
section however tries to shew hat —he meta-theor=tical inc=rests of
Invitational Education are ==t -0 various conf'n:' mg int=rpretations
which ultimately need to be Tiart:*fed. :
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- CLARITY BEGINS AT HOME: AN ANALYSIS
" OF KEY IDEAS OF INVITATIONAL EDUCATION

John M. Novak
Brock University
St. Catharines, Ontario

Introduction

‘ In the past few years educators have often askedkmevthe'same
quéstion:with a different intonation. Previously the question ed to
- be stated "Whaf is Invitational Education?" (artiﬁu?ated with{a
definife snicker and sneer.) Implied in»the questioner's tone of voice
was a strong pfotest against the already too high level of jargon
pcllution now present in education. This is quite understandable.
However, 1até]y the same question "What is Invitational Education?"
has been asked in a more concerned but still pefp]exed manner by those "’
involved in Invitationa]_Educatibn. This paper will attempt to address
the {atger intonation, concern and perplexity. =

The term ;nvi;ational Education was chosen .as a meaningful
and more specific.alternative ‘to the~overused and éhbﬁguous pﬁrasén
"Humanisiic Educaf%on",,which has already come to mean most anything
to anybody. With such a conceptuaily chaotic state of affairs existing
regarding "humanistic" it was thcught necéssary to develop a less

ambiguous concept which was also affirmative, practical, amenablé and

verifiable (Purkey; undated).
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However;.in spite of good conceptua]lintentiéns,.CFeeping

ambiguities, (some obvious, some perhaps ;ot SO obVﬁous) sometime sneak

jnf Thus it is the intention of this paper to attempt fo point out

some general conceptual confusion and sugges= direction for attain%ng

and mgintaining-meaningfuﬁmess in using the ~=rguage &f Invitational

Education. In'add%tion, this paper will examﬁne.certain issnes‘fnvolvaa

in takjng an inviting stan;a frdm the perspertive of a resezrcher,

pedagogist and theorist.

< N
General Conceptual Issues

- <

In answering the question "What is Invitationé] Education?”
the'prior quest%on "What is an invitation?" needs to be Heglt with

first. In the book Inviting School Success Purkey 4(1978) defines an

inyitatidh as a "sénmary description of messabes--verba]uand nonverbal,
formal and infbrma]--continuous]yhtransmitted to students with the
jntention of informing them that tﬁey are résponsib]e,.ab}e énd
valuabie" (péf 3). According td this'définition-an invitation is a
t&pe of deliberate, affirming message. These messages however are
not free ?Toatihg, readily identifiable, Tlatelled entities and thus
answering the que§ti;n "Who decides what fs inviting?" becomes crucial
'beca;se there areiobVioust S0 many different.perspectivés on exactly -
what is, 4ﬁght be and should be inviting.

A ﬁessage may seem to be inViting frbm the perspective o the
Sender, raceiver and bbserver. 'Althougﬁnthere may be some overlap-
these perépéctivés.ngeﬂ to be de]inéated in order tb-gvoid contusicar.

-]
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Fror —fe persper. v= =T the 'sender, a message _is intended
to be +witin i f it is @m= = affirming a p=—son's value. abiiity
or resprmsibiiiT and “= <= in such a manner o as toskescect the
recipienT s righ= to =c=: , reject °r hold the message in aoeyzmie.

For the -ake of —tario < 1- shoﬂ]d be calied an extended irter—icnal

jnvitat=em. Thiss=ceemad miemtional inviteticT may be suc=s-"ul o
unsucce== :1 and =7y B= =-nt & =h varying degrees of skill. Thc
~criteriz ~ affirme —ior. ~=esect and transmissica seem to be craciel
in decidimg if an invi- -3 -B=sage has been inte=ded and extencsr.
“rom the ser—z:z _ive of the receive'r a’messagé is fnviziee if
it is per—=ived tTo de =Tirwing and attractive. If Invitational c=ucation
has its rcots ix perc==ma2i psychology then the recipient's perm==tion c7

A

a niésség'e s the ementiz element. For the sake of clarity thi: should

N ~ be céﬂen‘ 2 perceyiest in‘j‘*‘:ation.' Sihce a recipient's perceptiz: cannot
bg.‘/dictat:zé but only "in-. —ed" this perspective has'a built in h‘mitation‘
on the =ower of —he sender. In addition, 'dependingloin the sochistication
of a recTFent‘s amalysi:, a message may be e\taluated accordi=g to
degrees o7 inter.cionality o fluency. Thus the recipient is -he one
who dez:s -mes txe invit’at’ronaﬂ level of thé message.
“nai”y, from the perspective of an obsérver, a tramsaction is
-deemed Ft==tiomally inviting if it is perceived te be intenc-ing a?'ﬁrma—_

~ tion am-:- spect and Ts observed to be received as such. For The sake

of clarity—=tis should be caUed ‘the observed inviting process. This
observed insting process may be extended to'include sender ackmowledge-
ment of respumse suggested by Russell (undated) and the behaviaw~ of the

3
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sender in following up on ths imwvitation (Novak, T=30). The inclusic
of these additional steps wouit seem then to constiztute the complete

¥

invitiﬁg process.’ With such ah<ervable possibiiities "Invitatioral

Education iends —-self to bom —===litative and cuancitative analyses"
(Purkey, undatef. =g 45;
~ "hus ‘rt:qdestioh "WeET CS invitihg?“ “s answered with the
-'further'qyestﬁsz-wfo WHon?". Tiis. <nal questiom is best answered by
diffé}entis:hﬂ' the perspectiw= 0~ —=e sender, receiver and observér.
zzomd general corcei-n=l concern has to dea1-with the notion
of ¥§ve1:m.f *vitiné. Purkey ( :7€) has suggested four Tevels, with
the higes=t 1 =1 béing intentionzi’y inviting. The suggestion of
fluency .lova 1980) sgems to psTTT to the poss{bility of two more
stages —z=< has not been‘anivérs, . accepted (Turner, undated). The
conflic- sver Zhis issue may be -re than "much ado about nothing"”, -it
‘may poi—-to z real conceptual aua practicai problem--do people have to
stop,.ra?iect and develop speci**:-inviting messages for every different
situatim? | : |
If_teaéﬁe?s are engasged ;n nearly one thousand inte;actions _
- bek'day (Jackson; 1968).then it wod]d seem impractical to.specifically
and inteﬁtibna]iy invite students for any sustained period of time.
‘Hence by emphasizing intentionality at the‘highest stage the conscientious
practitioner may be unintentionally invited to frustration and de§o¥a1i-
zation because-he =r she cannot possibly live up to-this eXpectati%h.
- If, however, a term sﬁch as'f1uency %s embhasized, then a.mur: general
pe-ceptual and behavioural babitual level can be aimed for. 'Because of
: . : !
y
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its generality, such a fluently inviting perspective could b= carried
to thé'mpltifude of professional interactions an educator iz involved

in daily. ngs f]uency'lgyel ;an'beigeen in people learninc 2 Tanguage.
: Cpmpare thgrgifférence of sdneone who hés to_th{nk about evw=rv word-and
£hé correct grammar with someone who is fluent in the langu=se. Ob-
- . viously the f]:;nt person can do morevand sd has'a higher i=w=1 of
skill. If there is some difficulty in fluently encoding a -= tence,
the person can stop, reflect and develop-the specific. messzzs ne=ded.
With more fluency this will be nevded less often.

The addition of‘fluenty levels would involve a s=2guance which
goes from f]uentfy disinviting fo fluently {nViting (Novaw. ~980). The
six lev:1s of inviting wpu]d emphacize, going.from Towes: to nighest,
(1) sending intended negative messages well Qithouf havirg to reflect
beforehand,"(Z).sending negative messages but having to stop and reflect,
(3) sending but not intending'negativg ﬁéssagés, (4) senaing but not
intend{ng poéifivé messages, '5) sending positive messages but having
péustop and ref!ect, (6) sending intendea positivé messages well withou:
having . to reﬂect.beforehand.~ The movement from 1evel§ 1-3 involves e
removal of something negativé while the movement up from levels 4-6
implies the addition of something positive. |

Most probably the justification of this ciarificétion wj]]
need.to be borne out in empirical reéearch. However, the distinction

- betewen intentiona]jty and fluency is useful in working with prabtitioners
_ wﬁo may continuaily pdint oUt;the impracfica]ity and artificiélity of .
sustaining inviting interactions. 'In practicing inviting skiils in

5
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-trainih& sessions, arti--Ticality may be a necessary stef to fluency.

= Reséarcher's Stgnce
_ ~ What is Invrm=jiomal Education to theiedutational reéearcher? ”
If it is a;fresh approacs o teaching'andv1earning it might also
provide a focused apmrmech to educafidnai research. But what is it

-that resedrchers wiTt Tocus on? Again®questions seem to lead to more

>
+

qUest{bns.v Rather than going through an infinite regression of questioné,
let it be said fhat reszarch in invitatidﬁé?;gducation.%hou]d focus on

a description and-am=lyses of hesﬁages (forﬁa1, {nforma1; vérbal and
noh-verba]) which are intentionally and'unfntentibna]]y transmitted
and/or received anc appropriated by persons ih'ihstitufionaf,'inté;Q
persd%al_and~intrapersoha] settingé, from the perspgcti;e of the effegfs
fthese message; have_aﬁ self concept deve]épment.\ | .

‘Research in Invitational Education %hen would focus on the :ﬁ**g

quaiity_and,huantity of unintended and intended messages exténded,
réteived and acted upon. ﬂithbut repeating the'guggestipns previously
made to reseafchers (Novak, 1973)hvothef interestihg studies might
_examine the cdngfuence between'nessages intended and extended, between
messages extended.and bérqgivad, and bet&een ﬁességes perceived and
eventually a;ted upbn. in addition.researchers might examine why some
invitations sﬁcceedfor fail. - Looking at this from the perspective of
'the extender viould seem tc emphasize asse§sment_of skill and steps taken
in deciding on, sending and:following through on mersageé eXtended;

From the perspective of the recipient of the message, researchers migﬁt

6
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probe the percevved comprehens1b111ty of the message, the receiver's
Judgement of the s1ncer1ty of the extender, and the receiver's assess-

ment of the truthfu]ness and proprlety of the ‘message extended. A

ivariety of obtrusive and unobtrusive measures could be used in gathering

this infprmatiqn; At some point in- time, however, it would seem that
certain standard methods or instructions Wou]d.need to-be developed to
1end credence to the whole enterprise.

| - Thus for the educational researcher Invitational Education
offers the poss1b111ty for focused, sustained and creative study.
Researchers in Inv1tat1ona1 Educat1on seem only Fam1ted by their sk111

imaginat1on and patience.

R -
The Practitioner's Stance -

Moving beyond'clerificétion and research issues, the next

quest:on to be addressed 1s "What does Invitational Education have to

=4
offer the practicing educator?” Certa1n]y this 1s 1mportant to an

- approach which makes strong c1a1ms regarding its practicality

-(Purkey, ggdated)

A]thouqh Inv1tat1ona1 Education can offer spec1f1c suggest1ons

for "what to do on Monday" (Purkey, Snyder. and Was1csko,‘undated),

(Purkev and Warters, undated), it is not intended to be limited to

2
©

these techniques. Rather, these specific 'suggestions are intended to

: stimu]ate thinking and action and are seen to be derived from the basic

“notion that educators can.intelligently and systematically choose to

send messages which inform recipiehts‘that they are valuable, able

7
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and responsible and can act accordingly: What énvitatiOnai Education
offers the practitioner then is a method for thefiking about and- de-
ve]oping behaviours for eoucationai situations Taking this inviting
perspective can enab]e the educator to deve]op reflective, dnteractive
and evaluational system 1mp1ement1ng skiiis and strategies. Each of
these possibilities needs to be briefly 1ooied at.y

Using the scheme for skill development (Novak, 1980) as a-
ggﬂde; reflective thinking would invo]ye‘an examination ot basic motives,
experiences, biases and environments fram a perspective whi ch aims, at |
least, at.the elimination ot disinviting messages. Interactive thinking
would include. Tooking at how trust is estab]isheo, reading situations-in
terms of'invitations needed, developing appropriate messages,.checking
their reception, negotiating alternatives and handling rejection.. In
evaluating the inviting process the practitioner attempts to determine
what went right or wrong.With the message, what.responsihiiitieS'resuit
by=sending specific messages, and how future invitations may best be
extended. Perhaps the culmination of invitational thin\king is the
ability to communicate it to others so that there can be cooperation
in deve]oping mutua]]y inv1t1ng systems. |

If practition rs take an 1nv1ting stance it would seem that
they. would view themselves as capable of sending genuine, affirming and
attractive nessages and their students as needing such messages.
U]timateiy, however, prob]ems cuch as teacher limitations- in sending
needed messages and student overdependence on such messages needs to. be
examinedj For the practitioner the inviting stance may offer“differenc

8?1 -
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_possibilities ﬁut‘alsdﬁnew problems. So, who'eVer‘said it was going

-

> _ to be easy? - § - , - N

' . - The Theorist's Stance
Finally, the basic question "What is Invitational -Education?”
. R \ . . ‘
needs to be exam?neq from the perspective of its theoretical concems.

Whatﬁﬁnd of tﬁ&Oxy is it? What does it say about people and what they

Ve

might becane? o Lo . —

QJest1ons such as these can be approachgd by using the analys1s
9

»,

of ccgnitive interests developed by Jgrgen Habermas (1671). According

- - //'\ . ) R "

_ to this approach, knoiwledge is ni7‘va1ue free but represents, to a great
extent, one of three primqu cognptive interests: the technical, the

heyrmaneutic and the emancipatory. Quite briefly, and withput‘doing

-

justiw; +o the richness and.complexity of Habermssi analysis, technical
- =, ) :
© #%.5 at producing law-iike pnopositipns which.enable control in

‘-'Cw iwiiitied world.  In dea]ihg wi-th hdhan.affairs this approach has

' : A L. : . .
been cailec positism or behav1our1sm. Heurmaneutic inguiry seeks
A -

1n-ersubJect1vp understand;ng. Phehomeno]ogital ana]ysiﬁ-is oﬁe
examp]e of this approach F1na11y, emanc1pat1ng inquiry "has as 1fs"
fundamen*a] interest the emanc1pat*on of individuals from 1aw-11ke ru]es
and patterns of action in 'nature' and h1story §0 that they can’ ref1ec*
andaact,on the d1a19ct1ca1 proces; of freat1ng ané recreat1ng themse]ves
and thelr institutions” (App]e 1975 Pg. 120) ' Th1s newest and most
undeve]oped type of.know1édge uses the model of psycthna1ys1s app11ed

to the social sphere. - L

A4




ACCOrdinj to the.interpretatipn used, Invitationa] Education

f might fit exy of these meta-thecretical- perspectives. A positivisttc

interpretation would would view an invitation as a type behaviour.

‘ Through ﬁrecise and systematic use of invitations human behaviour may
be more accurately predicted,and.contro1 d.” In this positivistic
perspective, human beings are seen as obJects to be moved us1ng invitiag
techn1ques Inv1t1ng skills wau]d be chosen to give eff1c1ency and

. smoothness of operat1on.‘ Th1s movement of human\be1ngs can be in any
direction. Advertising uses invitations in this nanner.

A heurmaneutic interpretation of invitational theory would

emphasize intersuhjective understanding as\the essentia] component of
the inviting process.. Seen in this 1ight human beings behave according

to how_the nor1d seems to them. The 1nv1t1ng process is viewed as a

dﬁa]ogica re]at1onsh1p through which humans attempt to develop behav1ours

ect and understand the sub3ect1ve aspects of human

wh1ch better

existente' :

*
<

F1na11y the emanc1patory 1nterpretat1on of Invitational
Educat1on wou]d see 1nv1t1ng messages as the vehicle through which humans
woutld be invited t 1 cogn1ze and act in accordance with their basic
value, abi}ityﬁand resnonsibility. From this‘perspective‘hwnans are
seen as co-strugg]ers in a quest to nnderstand and transform»distorted
system of retat‘onshipS'which negate their worth. Invitat ons are
seen as a medns of moving towards a more 1nv1t1ng society. |

A theory can move in many dzrect1ons. This heur1st1c poss1b111ty

‘adds to its richness'and'depth. However, whenvthese different directions |

10



are unstated and potentially contradictory a major meta-conceotual
consensus regarding the intended focus of the theory is necessary to
. : ~

adjudicate these conflicts. This is presently lacking in Invitational

‘Education.

Final Comment
Whét is Invitational Education?
At this point in time it seems to be an approach to teaching
and learning which has a certain intuitive appeal along with creative
and rich possibilities. With key theoretfcal issues resolved, substantive
research methods deve]qpea, and practical strategies readify avaf]éblg,v

perhaps the question "What was Invitational Education?" will not be

asked.
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