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suggestions are offered for using the following itenms

in the English as a second language (ESL) classroom: mail-order
catalogs, maps, photograph albums, and posters. A sample lesson plan
for one week is provided. (JB)
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Bl ezasers fresusmtly fird they need to supplement thei-
textbooxs «Ith outsid: mzterials Since students are indis’
viduas, each with a pa—=icular . earning style, every class is
different. Thus, any ==-syting urriculum requires tailoring
tr allsw fom ~manzing s*tdent.ne ig, Jseful in achiev;ng this
avs @:n be 42 creszti re zdaptatiz» 2 non-scholastic materials,
Tioage . 1% provides g—azter opporsucities for stuczsnis To de-
++1cs 19 use English lancuage skills in meaningZui. communi-
catiie ze*%ings. Secondly, it is a neans of introciei-z valu-
3 ~;;faral(1ﬂfor:ati:n. And .. -e.ly, it addes ve Lty To
- 2= alzseyeoh., ur-he-wii-:,such zz=Iz~ials are reac . - avail-
atle  Wirtuzlly anthins- nas the ::tential to becc-= a teach-
inz &z +=-17 only recuires a littls  wagination and co. :ativity.
= this paper w: c%%-r suggestions for creative :eaching
~ateriz=ls Jeralorment, stzgestions which ESL teacher: can
sa381lv adap* to fit thzir own classroo: needs. Whil: we may
nave z-med .ur suggestmons at particulzr proficlency Zevels,
—her: .3 m- reasom whr shese -feas coulZ not be usec at almost
any _zvel, T“=ls paper _s certainly no: meant to be an exhaus-
tive tre: "me=% - th_s subject; rather we hope ESL ‘-eachers
will find %.sey zzan uzilize some of our suggestions 28 spring-

boards . devel_ospins their own materials,
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1. The Mail Order Catalog

In addition to considering the four skill areas when select-
ing classroom materials, it is advisable to choose things which
will aid the ESL student in understanding American life and cul-
ture, and help him develop the ability to interact comfortably
in American sociéty. An example of a material that serves this
dual purpose is the mail order catalog.1 There are so many types
of catalogs that one can use--most are free or have a minimal
cos*, and all are easily obtained from department stores, equip-
ment manufacturers, and many more.,

Tnitial class discussion can center around some of the

technigues uged in mail-order catalogs to "sell" a prcduct. The

teacher may want to direct students/ attenticn to how wvocabulary

tone and grammar usage are used in advertisements to influence
buyers' choice., Students can compare how selling techmiiques
avry among different kinds ?f products and catalogs by consider-
ing such guestions ass To which senses are the advertisements
trying to appeal? What type of consumer is Catalog X trying to
attrac’~ What kinds of adjectives are used in advertisements
for troasct ® in Catalog Y? How do these differ from the adjec-
tiv.: use” -1 Catalog 2 for the same product? \
After the discussion, students can write their own adver-
tisements: using excerpts from catalogs as models. Students
can lster share their "ads®, and the class may even be encouraged
to vote on the advertisement that best "sold" them. Students
ean also prepare longer advertisements which would be suitalbe
for oroadcast as radio commeréials and present these tc other

classes.



VMost mail order catalogs contain extensive infors-1i~

WV
§

-2bout guarantees, credit plans, shipping and djelivery ER

tion and more, Reading for specific informz—-ion iz I 4o

0

in non-academic reading such as this, as well as f2:5 =cuz=

tional rurposes, and it .= important that thes stude: 7= bo
familiar with the techn_-ue of skimming for =+is tyr »f ze .=
ing. To start the students off, the instruct.> can .r ng .
severz]l rages from an old telephone ook whic: have

into columns. Attached to each column is a ssvies ¢ hrze
tasks which the students must complete. In thz firse :xer:i-z,
the students are given a name which they must loczt: oy c. - oLy

» scanning the cdiumn. When they have foan ‘th - nan:,

they must write the corresponding address and phone b T

The students must complete this exercise within a =s:=7 7. ™2
period, say one minute., In the second exercise <T:i' & .1dents
are given the address,and must supply the name and - none
number. For this task we aliow a little more time Yor the
previous one, In the third exercise the students - WNeroa
telephone number; and must furnish the name and ac’r¢ .. Tihils
activity is more difficult than the first two, ané =~  u&¥

time should be allotted, about Z% minutes.

We find using a telephone bcok more helpful = ~ s.ng a
reading passage for introducing the technigue of . . ing,
There is less distraction from surrounding words, - : making
it easier to focus the students' attentiorn on the =. -ming pro-

. ook S
cess. itself. The telephone,also employs a mmber ¢ .- vortant

vigual clues such as bold versus fine print, and alph oetiza-

tion, which students need to learn to recognize and uz: in
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readine . :Interpreting reading msterials. Zater, 3s students

Ze2l1 -= "zble using t-is technicue, they can »egin to work

>n v=c: - =aken from & satalog. it Zirst the teacher cis-

-mit ~ist of gquesticns zn inf -r Zior con—2ined in the

enc 2.73age, This way the =ftud:1? now b=:>rehand uct

a2 7 . -vnead to look for as they ::z<. Ar 1 -c students be=-

=xilled at simmizg, they T=:c"2r -« 23it to distribute

- - 275 until after :chey have :. .ady . nned the reading,
‘nf the mail order :atalog fcr zpoke :z_.Tivities can

3: 1 - - -sudents in develcoing culturel se s:it-vity. Possible

©.ois cludetr What items in a particil. cezalog reflect

= e -7 -acteristics of Am=rican cultur2? Whi:h items s=11

~''t . the rorth and not in the south. Why? Which items

mo.1¢ . most popular in a city? In th- country? With young

pscole’  With senior citizens? In whic: seasons? For what
(€%}
"oliday ? The 1list is endless, and s-udent ansers will sTimue~

-3tz T.r<her guestions and responses :=mong the members of the

Prozlem-solving activities basec on segments of a mail
order catalog can be done in pairs or 3small groups. For example:
You have 3XX, you want to buys

a) equipment for a camping trip
) a kitchen appliance

c) clothing for winter skiing
i) a wedding gift for a couple whc already has “everything®

, O O

Further activites for spoken and . iztening skills develop-
ment that can be incorporated into this 'nit are roleplays on

applying for a credit card, placing telsphone orders, returning

6



w\n;lc
merchandise =73 brokeAunder aprantee, znd ;- .iirz for infor-

m=t:on abou - product. Mors= proficient stuiz 'z can actua. .y

>
A =

=_% store:x -0 gather inf:rmation.3

- ..aps

Local, -ipnal and s te maps have a va . iy ol uses.
.- only car =h- be used T2 develop and/or i. —ove compets Yy
- <iving ar- r :iving directions, but they .:rn prcvias T
-=gis for cc—-- —ration practice, imprompftu spesches. and cr :ii-

<ive writing =z ss—znments., For example, giver the name of &

+swn such as W.liiamsville or Peterstown, a student pretencs

-z is one of Tm= fdunders of that town, and must explain wr -

-=e town was -d for that narticular person. Other acti- ities
focus on tow: ith somewhat unusual names--Fainted Fost, “lorse-
neads, Bath-- - for a foreign city or country--Geneva, Hariurg,

Peru, ¥exico. Students think of reasons why the original -esi-
dents might :-.ve chose such a name for their community; thay
invent imagi.ary characters from those towns; they describe the
¥inds of houses there., These can’ be oral or written exercises,
or a combination of the two. 4And certainly these are just a

few of the possibilities.

3., Photograph Albums

Photographs can provide the stimulus for unusual discussion$
and writing assignments., Students can write biographies of
family members and friends, or they can recount the story be-

hind a particular photograph. They :ay want to compare and

~I




contrast differences in clothing s—ylss over the /=zzrs or
among different cultures. Student: can describe »laces, feel-
ings or people in photograrhs; the - can discuss z significant

avent in thcir lives,
More specifically, one photog—=a=h can be us=3i for an in-

clzgs writing and discussion activi:rr such as the following.
Tr= teacher divides the class intc -mnall groups. -:-ows them a
protograph, and explains:

We are going to work together —o write a story about
this picture, Group one is ~c.ng to write the begin-
ning, Groups two and three t:c middle,and Group four
the ending,*‘As your group w—izes its portion of the Y
story, don't let the other groups see or wiEgmeEmH*" whol
you ate doirig, When everyon= nas finished, we'll put
all the pieces together, ar - have our storvy.

While the students are writing, :he teacher mov:s among the
croups to help them with any prcolems they are 1aving, and to
help fhem correct gramméticél Trurs.

This is @ rather fun writing exercise for students. They
have the opportunity to interact witr one i+ :her in English,
and the results are aiways humorous, The teacher can take this
activity even further by encouraging class discussion on the
story itself with qugstions such as: Why did group four: choose
to end the story this way? How would you have ended it?  Why?

Why did.Sroup three write such a middle? What does it do to

the beginning? And so on,

3*
The number and size of groups would vary with the size of the
class.



Posters

Posters are some of the most useful, easily found and
“tpensi;s teaching materials available. A pester need not
rarticularly beautiful or «riginal, but merely offer some-
TiLimE thaf may become part of a lesson. For instance, we
zane across a VISTA "Volunteers for America® postef which we
Tound quite.suitable for classroom use. It pictured a poverty-
stricken Appalachian family engaged in various activities around
tneir ramshackle farmhouse, To initiate a lesson using this
poster, the teacher can begin with a lecture on such a topic
as rural America, the plight of the poor, what is poverty, the
contrasts between rich and poor in the United States, etc. Or,
the te%cher can choose to start off with a resading from an
: apprdériate novel, magazine or newspaper artlicle. Once the
teacher has finished the presentation, the students can talk
about it, This discussion can begin with comprehension ques~-
tions, and later the students may take part in less-structured

discussion, perhaps centering around their personal reactions

to the poster and the lecture/reading.
5. Sample Lesson Plan

In this final-section we have choséﬂto present a somewhat
defailed mini-lesson to illi.strate the range of possibilities
for'using non-academic materials in the classroom. In reading
this section, please keep in mind that we are presenting this
particular lesson within a flexible framework that can be used

as a guide in developing similar lessons on a variety of other



topics gt different proficiency levels.,

The following is a general outline of objectives for a
week's lesson. We like to use such an outline in order to
remind ocurselves and our students just what we are doing and
why .

Lesson Objectives

1, To improve aural comprehension

2., To improve specific writing skills
(These are determined by students' needs)

3. To develop understanding of specific grammar p01ntd
(These are determlned by students' needs, previous
lesson material, problems that arise in the course
of assignments.)

L, To improve specific reading skilils

5, To develop the four skill areas in an 1ntevrated

manner by promoting better understanding and communi-
cation among class members and their s001a1 environ-
ment throuvha

a) simulations of life situations
b) encouraging class members to interact freely
with one another in meaningful contexts using
English,
First, the objectives 6f the week's lesson are briefly
reviewed with the gtudents, and they are given a schedule of

activities and assignment due dates. The lesson itself w—w

“The Trip“"--begins with an introductory reading of a selected

passage from a-travel diary, a travel brochure, a travel guide,

6r perhapé something.br{ginal by the teacher.

After the initial presentation, the teacher moves on to
comprehension questions, vocabulary review, and a discussion
which includes possible roleplay projects: Where the class is

going to travel to, possible roles and situztions.. For example,

it the students decide that the roleplay is going to be a trip

Q 10




g
to Florida, then roles can inclgde airline ticket clerk, travel
agant, hotel manager, restaurant waltress, taxicab driver and
tour guide. If, however, the students choose to take their
imaginary trip outeide the United States, others roles will be
nesdeds Dbank teller for money exchange, consulate officer for
visasg, and so on,

Next the students choose their roles and break into small
groups or pairs to prepare their roles. For homework, the
students must write a brief description as to who they they are
going to be and what they will be doing. The teacher, of course,
will here to help the students select roles appropriate to their
level of English, as well as provide useful vocabulary, phrases
21d structures,

On the second day, the students turn in their homework and
go directly into practicing their role-playing. To make this
more interesting and realistic, travel brochures, timetables,
and pictures can be brought to class, preferably by the students
themselves. By the eﬁd of the class period, every student should
be familiar with his role.

hig doy's ) )
homework assignment asks the students to begin

prepar ng their own travel brochures or itineraries. The stu-
dents, using commercial travel literature, must write and
design similar material for their role. For example, a student
who is roléplaying hotel manager would write a few paragraphs
describing his hotel, what it has to offer, etc. Likewise, a
student roleplaying travel guide would describe where the tour

is going. Thé-completed'assignment is not due until the end

11



10
nf this entire unit, but students are encouraged to consult
with the teacher on any problems they may be encountering.
7or lawer levels, the teacher may wish to allot clasg time for
working on this project.

The third day involves somewhat different class acti-
vities. The teacher reviews pertinent idioms,. does sohe pro-
numciation drills, and sound and word discrimination exercises
on problems that arose during the roleplays. The teacher also
has 2 number of mini-situations prepared on index cards which
s/he passes out to the students. These include such situations
ast going out for dinner and finding an error in the check;
losing one's way in a strange city; driving on the highway and
having the car break down; going to the theater 2and finding
one's zipper is broken; etc.. These mini-roleplays give the
students the chance to practice impromptu speaking, and the
opportunity to enact different roles within the context of
the travel unit,

For homework the students azre asked to iook in newspapapers
and magazineg for the idioms convered in class or othérs imilar

to them. They must also continue to work on their "brochures".

The fourth day is spént on structure review. By th}s.time
the teacher has had the opportunity to look at some of the
students' written work and notice their common trouble spots
and weaknesses. S/he incorporates thesé pfoblem areas into
a grammar lesson. For instance, the teacher sees that a numbe-

of students are having difficulty with the passive voice.

-
o



11
Accordingly the teacher goes over the structure and reinforces
it through written and oral exercises relevant to the unit.
Students can also refer to the travel literature to see how the
structure is used in context.

For the following day the students are requested to pre-
pare a short speech--3-5 minutes--on a trip they have taken,
as well as to finish their "brochures”.

On the last day of this unit, the students are givéﬁ a
short quiz. They must also present their speeches and turn in
their projects. Finally, the students are asked for a brief
oral evaluation of the week's lesson: Were the objectives
met? Did they learn anything? What? What did they like best?
Leasf? What would they change?

As a follow-up exercise, the students do further reading
on an area of interest to them. For instance, if in planning
the "trip"; soméone became interested in the history or geo-
graphy of a particular region, he is encouraged to read more
about it. The teacher may even want to také the entire class
to a library in order to assist the students in choosing

materiais appropriate to their reading ability.

In conclusion, we would like to emphasize our belief that
virtually anything can be -regarded as a potential teaching aid.
The one essential requirement is a teather with an active ima-
gination and a receptiveness to new and different ideas. 1In

thies paper we have tried to suggest some creative classroom

13



12
uses of non-academié materials. As stated earlier, this paper
is not an all-inclusive discussion of creative materials develop-
ment, but an att-mpt to offer some jdeas which will be stimu-
lating to other ESL teachers looking for ways to supplement
their curricula. Although in the course of this paper we have

concerned ourselves exclusively with the ESL teacher working

~in the United States, many of these ideas can certainly be

L)

used in other teaching situations.

14
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FOOTNOTES

For further information see also Timothy M. Scanlon, “French
Mail-Order Catalngs as Teaching Tools: Vocabulary, Culture
and Conversation," The ¥rench Review, Vol. LII, No. 2,
December, 1978.

Christina Bratt Paulston and Howard Selekman, “Interaction
Activities in the Foreign Language Classroom, or How to

Grow a Tulip-Rose", Foreign Language Annals, Vol. 9, No. 3
May, 1976. ‘

Ibid.,
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