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Farents And The Hz:»f:sa’y Of Scecial Educca

zrents have alw: = === an impor—=n- -oving force in providing
:pecial programs crair handic »p- children. They've fought
zany battles ove . vears to cc:mta——ct massive rejection and
neglect. In the ma< | more ofter = ;p not, a handicapped child's
2ducational neec .z= either met iL;:ne home or were left unmet.
Jntil: recently == ‘mmitment to mar-ds—ory and free education for
11 ‘American ch:z_ ¢ . fell short of ~n"ludlng ‘the disabled — es-
—ecially the un--us” dlsabled — chz13d. And so parents were left
Z0 represent ar pr Lde £0r this mimority as best they could.
Z“ducation that :et cecial needs ° -he handicapped — special.
zducation — is : - :tively new fu ion of state and local school
svstems. The f"st S ttempt to mee: -ecial needs goes.back only to
1e first half - th 19th century .en a few states established
sparate reside  -ial schools for ti blind, ‘deaf, and retarded. The
:udents were ienlated from their : -ilies and the mainstream of
iife, but some - ieast were havin:. zheir educational needs met.

Often the "sch: _s" for the retard:d were really no more than long-
Zerm care fac1_t_1es

;ocal public szzcol programs did not materialize until early in the
~0th century. These, whére they existed, only minimally provided
zervices — shcrter days and schocl year —! and almost never served
~he severely handicapped. Special education. teachers as well as
~heir students often were merely tolerated in the public schools,
znd wheére they were present, they were.kepti apart from the rest of
:he school enrollment.

By the end of the 1940's states began to mandate soec1a1 education
programs, and colleges and universities began turning out .teachers
trained in these special fields. This was due in part to influence
exerted by parents. By this time familjes of the handicapped had
united into advocacy and political action groups to lobby for pro-
grams from state and local sources. ;

Groups such as local Assoc1at10ns for Retarden Citizens, Easter
Seals, and Mental Health Associations-often went after funds them-
selves and provided 'services directly to their own children. They.
hired teachers, therapists, evaluators, social workers, and camp
counselors to d1rect programs for the retarded phys1ca11y disabled,
and emotionally d1sturbed Many of these same programs were even-
tually absorbed into the public school systems in the 70's. In
1963 the Association for Children with Learning Disabilitiee was
formed, and another immense group of, parents joined other parents
to demand change. _



The federal governmen:z responded in the 60's by giving =nancial
support to universities for teacher training programs ari o state . _
and local school systems for direct servicesto childrer. An agency
to oversee special education, the Bureau of Education fc— the Handi-
capped, was created by Congress in 1967. BEH is now knocw as the
Office of Special Education and Rehabilitative Services Bv the
-early 70's, the number of handicapped children served i- -:ihlic
schools was. six times larger than in the mid-40's.
During the past decade parents have turned to legal actzc: in pres-
sing for programs and services. They first had to pres:z, however,
for a reaffirmation of two seemingly obvious rights — Jn2 national
and the other natural. Those were: S

Em

1) The right of all exceptional children to have : free public
education. : ' ’

2) The right of the parents to play a role 'in the:r children's
education, the most important part being consenat.

The key case in which these rights were established wzs thz Penn-
svlvania Association for Retarded Citizens vs. Commonwzalth oOF
Pennsylvania (1971). B v :

In another important case, Mills vs. the Board of Education (1971),
the court ruled a school system cou’d not excuse itself from serving
handicapped children by claiming it did not have enough money.

These and other landmark court decisions ultimately led to more
state mandatory special education laws and two fedesral civil zights
laws guaranteeing a place for the handicapped in the scheme of so-
ciety and -public educaticn. . Section 504 of the Rehabilitation Act
of 1973 protects the civil rights of all individuals with handicaps,

~and the Education for-All Handicapped Ckildren Act (PL 94-142) of
1975 mandates a free appropriate public education for children with
special needs. o :

Parent organizations have had great impact on the entire process of
bringing special education to this point. The job of parents, how-.
ever, is by no means over. Parents arc needed to see to it that the
guarantees embodied in the laws are implemented. Advocacy groups
must continue watchdog efforts. : ' '

Parents need to reaffirm their role as active partners in the educa-
tion of their children. The old medical model which encouraged par- -
‘ents to accept their child's limitations as unchangeable must be re-
placed with a firm belief in the potential for human development in-
herent in all of us. ' ' ; o

‘Attitudes of the professionals are changing due to parent involvement.
‘Professionals are now more inclinad to recognize and accept the wide
range of feelings parents have, and to agree that parents do indeed -
-have valuable knowledge about their child and a role to play in

RIC . 2y




educational decision-mac-——_ .

Parents must continue t: 5= Znvolved in the education of their
children, by assisting wiz: the practical aspects of their own
child's program, and al=c bty overseeing the system as a.whole. This
~will require new ways o= thinking and relating by schools and par-
ents alike. Administra=srs will need to beware of falling into the
trap of serving the sysitsm to the detriment of the student, who is
after all, the crux of =he entire concept of an appropriate indi-
vidualized education. &nd parents will need to Tearn to not settle"
too easily for the path of least resistance.
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Introduction

. ]
The Task Force on Education for the Handicapped — a group of par-
ents of handicapped children — has developed this packet of ma-

terials for other parents-and advocacy groups who are interested
in the educational rights of handicapped school-aged children.

The main concerns .of the group since its founding in 1973 have been
to moritor local: special education programs and to assist parents
in securlng an appropriate education for their children, whatever
the child's thSlCul mental, or learning disability. ~

With the help of other Indiana parents, schcol districts, and ad-
vocacy groups, the information that follows was put on paper in

order to assist others with what at. first glance may seem =0 be an
enormous task: a consumer study of a local public special education
program. _ ' L o '
The guide provides an organized way of collecting information, re-"
viewing it, and drawing conclusions about the strengths and weak-
nesses cf the local program. For those interested in delving into
only one aspect of special education — for example, your group
mlght only wish to study transportation — this guide is de>1gned
to allow for separate smaller studles ‘ .

It is p0331b1e for any group to undertake an assessment study and
produce a good useable report, even if the members individually are
unfamiliar with the technical language of special education. . The
value of combined action cannot be over-emphasized. The odds are
that a group's combined knowledge about handicapping conditions, ad-
vocacy and special educational needs is considerable. What parents
especially know has been hard-earned through experiences fromr daily
living, from obtaining medical treatment, and from the never ending
search for better .services. This wealth of knowledge cannot be
underestimated. The data collectlon tasks have been developed so
that they can be independently accompllshed by a parent group with
at least one good leader.

This consumer guide is made available with the support of the U.S.

. Office of Education and the U.S. Office of Civil Rights. It has
béen field-tested by parent/school study groups in six special edu-
‘cation districts in Indiana, and refined over the course of a year
-and a half. The most common results have been the creation of parent
advisory boards for special education and 1mproved parent- school com-

munication.

.11
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Reasons for A Study

Your group may have a variety of reasons for making a study of your
local public special education system. .

e You already have an idea about some weaknesses that might
be present, perhaps you need tc document them'in a concrete
fashion before you can talk about them.

® Perhaps you want to draw a picturevof the system in its
entirety so that the community can have input into future
planning, change direction, or establish priorities.

@ If you are an advisory boarc constituted by the school
. system, perhaps your members need to acquire first- hand
knowledge and to develop monitoring skills.

@ If your group is undertaking parent educatJon programs,
. the study will help.you organize the details of_the system
for presentation

Its Value .to You

" The value of undertaking the study is that:

e It will: prov:de parents with knowledge and skills that will
enable them to advocate more fruitfully for their own chil-
dren's needs. '

o It will provide school personnel with evidence that parents
really care about the vital work schools perform. ,

e It will provide school administrators and board members w1th
a knowledgeable: group of ootentlaliadv1sors on special
“ education.

® Most specifically, it will provide your group with a written
report that can be used to document strengths and weaknesses
and encourage change.

Keep in mind that you are undertaking an evaluation from your per-
spective as a consumer. You are not required to produce professional
analytical results. ' In addition to becoming familiar with the me-
chanics of special education, it is a picture of the quality of the
individual child's school day that should be captured. This will
mean a picture of the 'educational settinp"-in its broadest sense.

The prevailing community attitudes about human nurturing and inte-
gration, the school's perception of its role as an educational ex-
tension of the parent, the rapport among the various segments of

the school community, the atmosphere within®’each school building —
all of these are elements only measurable through first-hand witness
and from the vantage point of each individual child.

The Guide for Parents and Advocates will help you organize thoughts,

compare information, draw conclusions, and write a comprehensive re-
port. You w111 need to add to it the ability to communicate

5.
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effectively and to adapt the materials to your situation as needed.
Although developed in Indiana, most element# of the Guide can eas-
'ily be adapted by almost any group in.any’geographic location
nationwide. Terminology for various elements of the IEP process
may, for ‘example, have to be changed. "However, much of the content
has the uulversallty afforded .by the language >f the federal regu-
lations.

a -

A Word to School Personnel

As a staff member of a state or local educaflon agency, you might
find the Guidé for Parents and Advocates valuable for several rea-
sens.  The parent perspective inherent in these materials might
serve as a model upon which to build or refine the parent’ input
cemponent of your own program evaluation procedures. The Task Force
Whopes that it will lead you to encourage more active parental in-
volvement so that school and parent alike are acknowledged as part-

ners in the education of children. .




How To Organize A Local Study Group

The follow1ng diagram will give you an idea of the steps necessary in
undertaking a complete or partia . assessment study.

—DETERMINE SCOPE OF STUDY
‘¥ o Partial or complete data collection . . o
e Plan use for t : .

. ORGANIZE AND ORIENT
! STUDY GROUP

STUDY BACKGROUND INFORMATION
e Laws

“ : e Assessment Checklist

. Worksheets '

..CONTACT SCHOOL, |.
SECURE COOPERATION

. COLLECT DATA |
e Administration and Policies .
®. Student Evaluation ~
"e Programs " . .
s Related Services- . | - , e
e Transportation- -
e Facilities '

‘ __e Parept Ipput

ANALYZE:
DATA

[WRITE REPORT | . S - '—_ E

{PRESENT REPORT}

T EFFECT CHANGE




MANPOWER - . :
Core Team of 6: Ideally, 4 parents of handicapped schocl-aged
children, I special education administrator, and 1 other in- -
dividual, such as a school board member, regular education
teacher,; etc. o .
Facilitator: One team member should agree to act as facil-
itator of the entire study. : _

Optional: 2-10 recruited helpers to disseminate Parent Inter-
view forms and visit schools. :

MATERIALS AND EQUIPMENT : |

-1 copy, ASSESSING SPECIAL EDUCATION, A GUIDE FOR PARENTS AND
- ADVOCATES* : ' . :
Access to zerox machine and typewriter
1-2 reams of duplication paper

Optional: envelopes, pOstage'

GENERAL' RESOURCE MATERTALS . |
@ PL-94-142, Education for All Handicapped Children Act of 1975
" (Regulations) o o . .
Section 504 of the Rehabilitation Act of .1973 (Regulations)
- Your state's special education regulations . -
Your state's Annual Plan for Special Education (submitted each
year to federal government) . A oo
' 94-142 and 504: A Guide for Parents and Advocates by Children's
Defense Fund, 1520 New Hampshire Avenge;.Washington,fDC 20036
($1.25) . S |
Ask for copies of federal regulations from 'either the State Depart-.
ment of Education ox one of two federal offices.. L
For PL 94-142, contact the Office of Special Education and ™
Rehabilitation Services: - s c B
. Fot Section 504, contact the Office of Civil Rights -
Both at this address: 400 Maryland. Avenue S.W..
' Washingten, DC. 20202 -

Keep in mind that regulations are written after a law has .been
passed and are more detailed in information for the purposes. of
study. Ask for copies of the regulations. '

Q - .

*Permission is granted for the duplication of ‘all worksheets and ,
interview forms for the purpose of data collectipn, provided credit
is given to the Task Force on Education for the Handicapped for their
development. Not for resale. : o




Closer Look, the national 1nrormat10n center for the handlcapped

Washington, DC 20036

" will also be able to provide you with information about your state's
special education program. Contact Closer Look, 1201 16th Street NW

SUGGESTED TASK ASSIGNMENTS

Using the Ass1gnment Sheet (see next page) ‘the facilitator may
choose to assign the data collection tasks as follows.

All Team Members:

Team‘Memberll:
Team Membef 2:

Team Membér
Team Member
‘Team Member

BN NIV, T

Team Member

Review all materials.

" Document Collection

Meet with the Director of Spe01al Educatlon

Student Evaluatlon
Related Services

Transportation

-Visit the schools -

Group discussion
Data from parents

16
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SAMPLE ASSIGNMENT SHEET

TEAM MEMBER | | TASK,

ALL TEAM MEMBERS ' | . - REVIEW MATERIALS

Become familiar with this guide, its ASSESSMENT CHECKLIST, PL 94-142,
Section 504, and the state special education regulations.

| o , T
TEAM MEMBER 1: o * DOCUMENT COLLECTION . | .
| Phode: ..« - N MEET WITH DIRECTOR OF |
' ——  SPECIAL EDUCATION

Collect written school documents, using the CHECKLIST OF
INFORMATION SOURCES.: Share materials with Team. Make ar-
rangements for school meetings. Interview Director using
INTERVIEW: DIRECTOR OF SPECIAL EDUCATION.

TEAM MEMBER 2: _ ‘ - | . STUDENT EVALUATION -

, RELATED SERVICES
Phone::

Arrange interview(s) regarding school testing services using
INTERVIEW: . STUDENT EVALUATION. Identify individuals responsible
for the various education-related services. Interview each using

WORKSHEET 1: EDUCATION~-RELATED SERVICES.
e 2

TEAM MEMBER 3: _ ! ) TRANSPORTATION - =, .
!  Phone: , ;
_Determine extent of' transportation study. _Simble study: .conduct

" interview using INTERVIEW: SPECIAL EDUCATION TRANSPORTATION.

' Complex study: recruit volunteers, undertake a survey using WORK-
SHEET 2: TRANSPORTATION SURVEY. Tabulate results and summarize.

TEAM MEMBER 4 < .~ . - VISIT THE, SCHOOLS
ﬂPhone , : : ' : o . , fi'

Determine number of schools to be visited. Recruit Volunteers
Make prearranged visits using. WORKSHEET 3: BUILDING VISIT/PROGRAM

INFORMATION AND WORKSHEET 4: BUILDING VISIT/PHYSICAL FACILITIES
TEAM MEMBER 5: : GROUP DISCUSSION

i

Phone: i : : R .

Schedule a group discussion meeting, inviting parents, teachers,
and others. Seleéct discussion leaders and recorders for each
small discussion group. Use D¥SCUSSION GUIDE, Summarize infor-
mation. ' " ' '

TEAM MEMBER 6: . S _ DATA .FROM PARENTS

Phone -

Determine number of parents to be contacted and manner of contact
(discussion group, through school, etc.). Recruit volunteers. SR
Have parents fill out and return INTERVIEW: PARENT, WORKSHEET 5: Lo
CHECKLIST /FOR REVIEWING YOUR CHILD'S IEP, and WORKSHEET 6: CHECK- - S
LIST FOR-REVIEWING YOUR CHILD'S RECORDS. . Tabulate results and A
summarize information.

10 .
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" NOTE
A étudy ofxspecial education budgeting and school
finance has not been included in this assessment
guide. It is a large complex-study which should
be undértaken separétély Your group may want to
make budget your second stage of consumer monltor-
ing. An excellent source of guidance for this is
The School Budget: It's Your Money; It s_Youfrc |
| Business by Rhoda E. Dersh Natlonal Ccmmit?%e for
Cltlzens in Education,. Su1te 410 Wlld Lake
Vlllage -Green, Columbla MD- 21044 19 9 ($4 95) .

Included 1is, background information about school

budgets and spec1f1c suggestlons for aterlals to
'collect techniques for analy51s, and citizen

srrategles for change. f ;

11
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Admiinist ?c ration And Delivery Of Specual

Education rograms

‘i

A review of the admlnlstratlve structure, policies, and proce-

dures of the school district's special educatlon program will.

give parents an idea.of the general philosophy that exists re-
garding special education. It might also help 1nd1cate areas where
more detailed information would be useful.

The school district should have establlshed :policies and proce-
dures which are clearly set forth and useful to both employees

of the schoo! -« istrict in their role in a881st£ng students, and
.to parents ir =heix efforts to secure adequate schooling for .

- . their childres.. Well-designed policies and procedures will as-

sist, rather :-kan impede, efforts to dellver approprlate educatlon
‘to handlcapped chlldren _ . :

¢

] ORGANIZATIONAL STRUCTURE

| There are several ways in which the special” educarion comnonent
....-of a school district can be orgauized. The den81ty of your area's .
ropulation and the local incidences of various’ handlcanplng condi«-

tlons both help determlne how the dellvery of serv1ces is organlzed.

R

For purposes of comparlsOﬂ the national prevalence rates for each

” handlcapplng condition is listed below, along with the.total per-

:centage of school-aged povulation expected or actually falllng
under the de81°nat10n of handicapped. ‘

The first column is a set of predicted rates developed at the’
Airlie House Conference in 1973. The second column.is the set of.

actual rates- derived- from the 1977 78 child count taken under .

PL '94-142 and PL 89-313.

12
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aetual (%)
Predicted (%) (1977-78)

“Mentally Retarced 3.00 1.84
Hard of Hearing 0.50 y.17
Deaf 0.07 | *
Speech Impaired \ 3.50 2.39
Visiially Handicapped , 0.22 0.07
Emotionally Disturbed . - 2.00 : 0.56

- Orthopedically Impaired 0.50 0.17
Other Health Impaired -~ - . =~ * 0.27
Learning Disabled - B 2.50 1.89
TOTAL, , ' 12.29% T, 36%

*This catecorv is 1ncluded in the one above,

Depending upon}the services that nea d to. be prov1ded the expense
of offering such services, and the availability of qualified
teachers and specialists, a district'may choose to do one of two
things. It may offer all educational services as part of the ex-
isting system of delivery, or the district max,301n with other
nearby school d1str1cts to offer combined. serv1ces

A school district's organlzatlonal structure for special education
will most probably be -a version of a single or a cooperative unit.

Single District. Here, the school district provides educational
services to all children within its bcundaries, including the en-
. tire range of programs. and services fcr hand1capped students.
Single district orcanlzatlon for special education program deliv-
ery is most common and workable in hlgh populatlon areas.

_ \ o 3 , _
.Csoperative District. Two ‘or more school d1str1cts join"to pro-
vide special educational services to all handicapped children with-
in their ‘combined boundaries. This may be!arranged’ informally .or
. by means of a joint legal agreement A slnyle administrative of-
fice’ may be created-and teaching personnel hired, or a golicy-
making governing board may be established to- coordlnate the spec-
ial educational efforts of ‘individual districfs. Member districts
.are usually ad301n1ng or within the same county or region,

However tHe or?anlzatlon\ls structured (it should be able to ef-
fectlvelywdellver special, education services. -One individual
should be primarily responsible for the coordination of all. el-
ementary and secondary programs and related services. - In most,
states, the individual heading up spec1a1 education programs must
have the credentlaIs and cert1f1cat10n in spec1a1 educatlon ad-.

'-m1n1strat10n

The person's title may be dlrector of spec1a1 educatlon spec1al
education coordinator, assistant superintendent, or dlrector of
‘pupil services. Worklng with the director .are other: staff persons”.

:
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in charge of soeclallzed segments of special education programming,
such as supervisors for eiementary or secondary programs, psy=-
chometrists, or coordinators for prcgrams of specific disability

" areas like mental retardation, learnln? disabilities, or speéech

and hearing. The school d1str1ct should be able to squly you with
an organlzation chart of the school district. Ask for specific
names and job descriptions of persons in special education.

INTERDEPARTMENTAL COOPERATTON

While 1t is desirable to have a dist:nguishable office with clear
responsibility for special education. all other departments of the
school systeun should.also understand their role in the education

of the handicapped. Those respons1ble for transportation, testrg
counseling, student employment, in-service training, athletics, fbc-
reation, art, music, physical educatlon and any other general edu-
cational service should be part of the coooeratlve effort. The
special education department should have, in addition, equal ac-
cess to program and adm1n1strat1ve dec1s1on-making '

In- serv1ce training for all principals, rpgular education teachens
and even secretarial staff should be o<fered .regarding referral
procedures for students with suspected needs and clear written pol-
icies distributed to all. : .

It is also des1rable for school administrators to have a good work-
ing relatlonshlp with the various service providers and advocacy
agencies that locally serve the handlcapped

FINANCING SPECIAL EDUCATION

'Educating a haﬂdicapoed student is expensive. The need for smaller

classes, aides, therapists, special transportation, and other re-
sources 1ncreases the cost cons1derably :

In order to meet money needs a local sc¢hool d1str1ct s soec1al edu-

‘cation program is -dependent upon funds from three, poss1bly four

sources: .. the lc.al tax base the state, federal monies, and spec--
1al grants. : : ' :

Local Tax Base. The majority. of revenue from local sources is gen-

erated from local property taxes. (The property tax is also used .
as a measure of fiscal ability when the state distributes its funds
for education. See follow1ng page.) Other likely.local sources of
tax money are auto excise taxes, optional county or city gross. in-

come taxes, and supplemental school taxes.

/ N
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State Sources. State school revenue comes from taxes on sales” and
use, gross income, corporation profits, fuel, cigarettes, alcoholic
beverages, inheritance, and insurance. Since the state generally

subsidizes the additiondl costs of special education, most special

_-education finance policies originate at the state level.

To, offset these extra costs, states have established formulas for

.supplementing local funds for special educatlon programs. Most -

states use oneof six general formulas.

1. UNIT FINANCING. Under this formula, school districts are
reimbursed by the state for each special education class or unit
(this includes the cost .of the teacher, administration, and trans-
portation). Some states, however, put a ceiling on the amount of
annual growth that can occur in specral education programs, and
this may limit the number of new classes that can be approved each
year. In addition, a school district may tend to increase the
size of special education classes because the state will reimburse
only for a given number of teachers and not for the number of stu-
dents enrolled.

Since the classes are often based on the number of chlldren in the-
average daily attendance (ADA) of the school (the dverage number

of students attending school during the year), meny ‘small school
districts are unable to qualify for units. Frv example, if the
state reimburses the school district for 20 special education units
for every 3,000 pupils in their ADA, school d1stc1cts with less than
3,000 ADA will not be able to quallfy _

Another problem with this. type of financing is that it causes, some
children to be placed in cldsses that don't suit their needs be-
cause some.programs-are ies$ expensive.to’ operate than others

2. PERCENTAGE REIMBURSEMENT. Using this formula, school d1s—
tricts are reimbursed for 'a partial or full percentage of all custs
incurred in providing education for handicapp2d children. When the
state provides 100 percent of the excess cost to° school districts,

‘this type. of: relmbursement is adequate. However, if the Dercentaqe
“'used is less,. a local ‘'school district may be tempted to nlace a

chlld in a program which is less expens1ve

3. WEIGHTED FORMULA SYSTEM. Using a welghted formula system
the state first determines what the average cost’ of educating a -

" non- hand1capped child is. This amount is then multiplied by a

*This 1nformatlon on the -state sne01a1 education financing is a-
dapted almost wholly .from Book I, "'The. Parent/Profess1onal Partner-
ship: The Right to Education," National Association for Retarded
Citizens (NARC Research and Demonstratlon Institute), 1977 that
was basded on a study done by Sister Marie Angele Thomas :
Exceptional Child, May 1973. :

Vg
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factor that is based on the additional amount of money it takes to
educate a child with a certain disability. For example, if it.is
determined that it costs 2.73 times as much to educate a multiply
handicapped child as it does to educate a non-handicapped pupil,
the local schecol district will receive 2.73 times the regular cost
per pupil. :

Although this system.is better than the.unit financi~g method, it

still has some major drawbacks. If the multiplier is based on the
average cost per pupil statewide, districts which have higher edu-
cational costs will not receive an -equitable amount of reimburse-

ment. In addition, it may discourage some from beginning programs
-for children whose handicaps require more expensive programs.

4. REIMBURSEMENT FOR PERSONNEL. Here, school districts are
reimbursed fotr the cost of hiring professional personnel needed
to serve handicapped children. If this method is employed by a
state, and nosimilar type of reimbursement is given for staff who
work with non-handicapped children, a sc¢hool district might be

- tempted to place children in special education classes who don't

belong there. They may also make these classes larger to decrease
- the cost per pupil. Another weakness,in this formula is that
teachers are not the only added expense in ‘the education of the
handicapped. There are.other necessary resources to pay for such

as supplies, equipment, and transportation, .
. - ¢

5. STRAIGHT SUM REIMBURSEMENT. School districts are given a
set sum of money to educate each handicapped child in their dis-
‘trict. This may encourage the school district to label children
and place them in special.education programs when it may be better .
for them to be mainstreamed. , oo ) - : :
This system also tends to encourage school districts to .increase
-the size of special education classes because it i§ to their ad-
vantage to put all of the students in. fewer classrooms and hire
fewer “teachers. : S ‘ '

6. EXCESS COST FORMULA. The school district subtracts the.
cost of educating a non-handicapped child from the cost of edu-
cating: a handicapped child. The state reimburses the school dis-
trict for the excess cost. This formula encourages school dis-~
tricts to place a child-in the most appropriate setting if it is
fully refunded for the excess costs, This is because an’ appro-
priate placement will not cost any more than an inappropriate one.
However, if the state does not fully reimburse the school dis- :
trict for the excess cost, a district might be tempted.to place

children-in less eXpensive_prbgrams.\

Federal, Sources. In addition to the %oney coming directly from
the state treéasury, a state agency can now receive and disperse
-funds to help local 'school districts cover the extra costs of
educating students under the Education for All Handicapped-Chil-
dren Act (PL 94-142). This federal law authorizes a gradually
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increasing percentage of the excess cost of educatlng handlcapped
children to be paid for by the federal govermment. The amount
should gradually increase until 1982, when the level of aid will
be at the maximum figure of 40 _percent. :

PL-94-1/42 requires each state educatlon agency to pass along fed-
eral monies to-the local school districts. In the first year of
the formula system, 50 percent of ihe monies going to the states
was passed to the local school district. For 1979, and thereafter,
75 percent of the total allocation will have gone to the local
district to prOV1de direct educational and support serv1ces

In order to qualify for fwderal funds, a local- d1str1ct submits an
LEA (local education agency) appllcatlon every year. In it, the
“s¢hool district describes its plan for the use of the money. The
money is to be used for additional oor new.special educdtion pro-
gramming.’ Tt cannot be used to supﬂlant whatever funds are cur-
rently spent on special -éducation. In the LEA appllcatlon the
district al&aglvesassurances that appropriate 'services are belng
prov1ded : v \

The state education agency can refuse to pass federal monies along
to a local district if the district does not conform to the Antnual
Program Plan turned in..each year to the U. S Offlce of Educatlon
by the state- special educatlon department

Spec1al Grants. Money for speclal educatlonal purposes is also
available on a- grant basis to,.local’school districts from a variety
‘'of sourcés. .Private foundationsand publlc agencies (both state ©
“and federal), offer 'funds- :to. those w1lllng to develop' or.test pilot
programs for such.things a$ adaptlve phys1cai\educatlon unique
‘teaching methods, educational materials, staff development train-
ing (of teachers and parents) and’school support services.! In
addition, ‘universities and @erv1ce agencleslsuch as the Mental
Health Center often have developed éxperimerital programs and ser-
wvices that are avallable to~school d1str1cts w1lllng to bvcome in-
Volved R ‘ y . :

| PROGRAM?P?LANNING ,\ .
" . ‘: . B \ - - Cp

B ’ . A_'\\I_-- C

The local school d1str1c should plan its special educatlon pro—

orammlno using four .points of reference -

l) The state's Speclal Education Regplatlons which will re-.
flect PL 94~ 152 and Section 504. - . -

2) The Annual State.Plan in which the state. ?1ves assurances.
of full service to all handicapped children within a spec- |

1f1ed tlmellne -
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3) Input received from the district's staff, advisory groups,
school bodrd, citizen and advocacy groups, and parents.

4) The current status of the local orogram, including gaps in
service, persovanel needs, budget realities, physical facil-
ities. etc. . -

Much of this will be reflected in the LEA applicatior, which des-
cribes the district's projected goals and planned use of its spec-
ial educAation monies: The LEA applications for the past, current,
‘and coming year are valuable study tools. They chow where emphasis .
is. placed and are usaful to compare to the current year's practices.

PERSONNEL

In order to provide an adequate special education program, the
school district should have personnel procedures that insure non-
discriminatory hiring practices, attract qualified persons, and en-
courage professional development through in-service training and

participation in professional activities. .

Teachers of special education students should meet the minimal cer-
tification requirements of the state. Teachers should be able to
demonstrate that they have (1) a basic knowledge and understanding
of the handicapping condition with which they will deal, (2) know
a varietv of teaching methods, and (3) have attitudes toward the
handicapped that reflect a belief that the purpose of education

for the handicapped is growth, not sheltering. _

Regular education teachers should have additional training regard-
ing the integration of handicapped children into regular education
facilities. The success of in-service efforts depends both on the
mechanics of how it is done and the attitudes of the people invo}ved.

EVALUATION

The local school district should have methods of evaluating its
staff programs and progress. ' '

Evaluation can come at different levels. Some might be:

e State Program Review. The state department of education
makes periodic (usually every two or three years) monitoring
visits to each local special education district. 'The re-
port resulting from this outlines the district's compliance
or lack of compliance with staté regulations. .

18
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e In- House'Program Review. The local district under=-
takes its own study of its policies, procedures and

effectlvenese . o .

° Staff Evaluation. Teaching, support and administrative
staff are regularly evaluated 1n terms of their. per-
formance.

e Fvaluatlon by Consumers. TFormal and informal evalu-
.ative comments can come from school advisqry boards,
school board study teams, parents, and local agencies.

PROCEDURAL SAFEGUARDS FOR PARENTS

Procedural safeouards have been written into spec1a1 educatlon reg-
ulations to insure that decisions regarding the.education of a ‘
handicapped_child are made in a fair manner. Each local school
district should have policies that spell out in writing and action
thehextent to which it safeguards . 1nd1v1dual and family. educatlonal
rights

~ Specific safeguards include:

o Notification before actions by the school are taken.
o Inclusion of parents when planning a child"s program.
® Confidentiality:of and free access to school records.
e Steps that can be taken if parent and school 4lsa¢ree

- Notification. The;achool district should be able to slow by its

forms and records that parents are duly notlfled before any action
is taken to: : . _

1) Identlfy a child or label him or har as handlcapned or a

special education student,
2) Give the child dlagnostlc or evaluative tests of any klnd

3) Discuss a child's school program. °
4)Place a child in anyspecial educatlon'program,

Parents should receive at one or more: points either a written or

- verbal .(or both if necessary) statement of all the rights and safe-

guards guaranteed them. Local school districts are usually re-
qulred by the state to show proof that such rights notices have in
fact been given. 'Records of your child's IEP (Individual Education
Program) meeting will often show where parents have signed a .state-
ment showing that they have been given a copy of their rights.

In whatever form it is done — - handbooks, lists, verbal explanatlon
sign lanyuage — such statements of parental rlzhts should be com-
municated in a clear form that can be easily understood by anyone.

- The school may generate a great deal of paperwork, but if it is not

written in.a readable format or if an attempt is only made once 1n
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the midst of mounds of other paperwork, it is useless. The effort
of the school district to communicate with parents cannot be eval-
uated solely on the quantity or.packaging of written materials,

but must also be evaluated based.upon the intent to communicate
clearly. Ask your school- distriet for a copy of its handout describzng parent
and student rzghts in spectal education.

Parent Participation. Parents should also be invited and encour-
aged to attend the meetings that are held to write or review each
child's IEP. At these meetings the parents can request that any
services they feel would benefit their child be included in the"
IEP. Often parents allow their feelings of gratitude for any pro-
gramming for their children or their feellngs of inadequacy to in-
hibit them from participating effectively in IEP meetings. Sch >l
personnel need to be sensitive to this and to accept Darents at
whatever level of involvement they wish to have. Some parents are.
not interested.  Others are content to 31mply understand what is’
going on and want only to be informed, Still others feel they
need to share what they know about their child to help the school
design a good program. And a few want equal involvement in the
total de31gn of obJectlves goals, and teachlng techniques.

No matter at what level a parent operates, tralnlng in the educa-
tional process and encouragement from the school are necessary to’
make their participation effective. Find out if there are any par'ent
education programs avatilable in your school district.

Access to Records and Confldentlallty The school is also requ1red
to allow the parents easy and automatic access to their children's

‘records. Parents have access not only to all the -records, but also

should be able to discuss the records with schoolvemployees if ex-
planations are necessary. Knowledge of the contents of the child's
evaluation records allows the parents to have a better understand-
ing of the child's needs, as well as giving them an even broader
basis for input into the education planning for their child.

The confidentiality of a child's educational records is important,
but it should not be used to exclude parents from access. All
school employees should be informed of.the proper use of education
records and the importance of maintaining confidentiality and pro--
viding parental access. Both school personnel and parents,need to
be aware that possibly detrimental descriptions of a child are not
to be included in records. If, in reviewing their child's educa-
tion records, parents find information which they feel is inaccur-
ate, mlsleadlng, or otherwise in violation of the child's rlghts
they can ask the school to amend the record. '

If the school provides you with coples of the records they ma
charge a reasonable amount for the cost of copying. No other charge
for. access can be demanded, however. 4 written polwy regarding records
and evidence of parent nottficatzon oy their rights should have been put in
place in the late 1960' J wtth the Famzly Educational and Privacy Act. Agk for

a aopy.
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Due Process Steps. If the school and parents cannot agree on an
action regarding the.identification, evaluation, or placement of
a special education student, or if confidentiality or access
rights are in question, steps may be taken to resolve it at the
state level. _ . ' ’ 3 .

‘In some states, there may be a mediation or formal complaint pro-
cedure parents may use to find a salution.

A parent may exhaust these steps or call directly for a hearing
before an impartial hearing officer who has been appointed by the
state. ' : ;

' The number of complaints filed and hearings called can-be a good in-

.dication of trouble spots within a school district, or the willing-
ness of school personngl ito negotiate. Information about.complaints

- and hearings can be gecured from either the local or state education agencies.

See ASSESSMENT CHECKLIST in Section 4 for specific points for
comparison. : L

ASSESSMENT AREA I: ADMINISTRATIVE POLICIES AND PROCEDURES

ASSESSMENT ARFA VI: PROCEDURAL SAFEGUARDS FOR THE STUBENT
AND PARENT _ - .
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‘Ifrite'rview;: Director Of Speciai Education

Ask for an appointment to meet with the director of your local dis-
trict's department of special’education. Tell him or her that the.
purpose of this meeting will be to explain your parent study of lo-
cal special education, to enlist his support in the project, to
collect some public documents for your. team's use, and to leave
with him or her an interview form to fill out. Use the Checklist
of Information Sources and the Interview: Director of Special Edu-
cation form for this meeting. ‘ .

" In dealing with svecial education administrators, a good place to
begin is to get them to agree that one of the school's jobs is to
provide parents with the information they need to make informed
joint decisions. Then, with a mutual understanding of the value
of information-sharing having been established, you and he or she
can proceed in-.a positive vein. ' . '

Before getting down to particular questions, give the director a
brief overall picture of the purpose of your group's assessment
study. Present yourself and the project as openly and confidently
as possible: who you are, why you're there, what you hope to ac-
complish. ' .

Some of the points about the study project you might want to make
are the following:

1) Your group is assembling a report on local education serv-
ices from its perspective as consumers or parents,

2) Your group has identified 2 specific problem, and needs to
assemble facts before making recommendaticns to the school
district for dealing with ir. '

3) Your group expects to be imvolved in future educstional
planning for the district's handizapped population of
handicapped students. :

The persons you interview will need to see that the time he or she
spends with you is important and worthwhile. Make clear that the

- purpose of the interview is to gather information that will be com-
bined with the information from other sources, in order to develop :
as complete "and accurate -a picture as possible. Reassure school
persons' and parents that the interview is not meant to evaluate them
personally. _ R :

+Completing the interview form will take about two hours of the di-
rector's time. Ask for ‘the form to be returned to you and for an
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" appointment to meet for about an hour and a half to discuss his or

her answers. See Appendix A for additional ideas on conducting
interviews, . K :

For analysis, compare sections I'through VI of the Interview form
for the d1rector of special education (which may be separated)

with the six assessment areas of the, ASSESSMENT CHECKLIST in Sec-
tion 4 of this guide.
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Checklist Of Information- Sources | IR\

C1t1zens have access to the Dolicies and documents of legal and - "
state public school systems. Personally identifiable information
and the confidential records of individual students are. however
excluded from pub11c view . : '

L1sted below are suggested sources from which useful data about
your local special education district can be derived. Not all pol-
icies and procedures will be in written form. Most documents can
- be acquired from the Director of Spec1a1 Education or the Office

of the- Superlntendent

. . . . ‘~ .
| .
_ASSESSMENT AREA I: ADMINISTRATIVE POLICIE% AND PROCEDURES
Description of the special educatlon district
Joint’ agreement with other school d1str1cts, if any

}
i

Personnel roster

Application for ASS1stance under PL 94 142 (LEA
"Application):

Previous year

Current year

Your district's most recent Program Audit Report
(compiled by state review team on, the quality of the
local special education program)

List of:non school service providers and contractors .
Descrlptlons of advisory boards, including membershlp
Current budget for special education '
LlSt of all sources of income (1ncluding grants)

l H'l'-*l'l !

Ogtlonal State appllcatlon forms for funds
Manual of staff procedures

Staff: evaluatlon policies and forms
Ogtlonal Employment policies

Policy: Hanidbook (see following sections for speciflc
types of policy: statements) :

I |<l'|'l"-.| | ﬂ



ASSESSMENT AREA I1: TIDENTIFICATION AND EVALUATION OF CHILDREN
WITH SPECIAL NEEDS :

 Written p011c1es on: i
Childfind : :
Screening ‘
Referral

Evaluation

‘List of non-school evaluation sources

I-IIII

List‘of tests used
Sample forms used for:

Referral
—J—- Evaluation
] PareFt notification and consent
ASSFSSMENT AREA ITI: INDIVIDUALIZED EDUCATION PROGRAM _

[

o

W11tten D011c1es on:
1 ,__:\\EP #eetings'
Vi Anr ual case reviews

-ESample fons‘used for:

IEP

—— Annual case\rev1ew

—_— Parez& notlflcatlon and consent
—— IEP mretlng summary report

i i
. i 1

/B

ASSESSMENT AREA'IV: PLACEMENT INTO EDUCATION PROGRAMS AND

RELATED SERVICES
Written description of each program

Written descrlntlon of short term or 1nnovat1ve
projects -

Aertten desctlptlon of related serv1ces avallable

:Llst of outSLNe sources avallable or used for
educatlon reld&ed services \

ASSESSMENT AREA V LDUCATIONAL SETTINC . ,/
Map of dlStr1CtL // h
—_— L1st of all sch

ol bulldlngs / f

ODtlonal ' Floor plans of each bulldlnv

Y

; 2 4 -a : ;
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ASSESSMENT AREA VI: PROCEDURAL SAFEGUARDS FOR THE STUDENT AND
- “"PARENT ~

Written policy on complaint procedures, mediation, or
hearings .

Notification to parent of rights (or Parent Handbook)

i
i

Written p011c1es on:

Surrogate Parent |
Administration of medication
Records and conf1dent1a11ty

Descrlptlon of parent education programs
List of local serV1ces available co parents

Forms for records |access
List of types and locatlon of records

I‘Ill«ll
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Interview: Direotor Of "’Special Eduoation

<

. Name and Position

Special Education District : Date

AREA I: ADMINISTRATIVE POLICIES AND PROCEDURES

1. In what way has your local school district organized its special education‘
programs and services7 ’

As one department of a single school district
As a cooperative effort with other districts
— Other

Please explain:

1
\

§

2. Describe the epeeial education administrative and supervisory staff.

Title Number . Responsibility

3. To whom is the director of special education‘reeponsible?

4. Is there a school boaru and/or special education board ultimately re-
sponsible? Describe.

S. Does the special education department have primarz responsibility for
administering any of the following activities?

Speci.i education transportation’ "
~——— Testing and evaluation
. —— Guidance and counseling
-—— Special education budget—finance
—_— Specialties such as art, music, physical education, - etc.

——— QOther

: - None

NOTE: To collect information on transportation, use "INTERVIEW SPECIAL EDUCA-
' TION TKANSPORTATION
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. How many children are served by this school district this year?

Total 1oca1 school population
Total number of students earolled in special education

, R *\\\\\\

o . _ -
. How many students in the following areas of exceptionality are provided
~educational programs in your district sehools or elsewhere”

Check a11 levels that apply.

Preschool
Intermediéte
Middle/Junior

Primary

Infant =
" Kindergarten

Secondary

Number

—

Communication handicapped.......oc0s.s eases e

Emotionally disturbed.......eovvvenuernnnnnns
Hearing impaired, deaf.......cv0vn esssesnse e

Multiply handicapped.......... tesessesettseens

Mildly mentally handicapped.......... teesaass

Moderately mentally handicapped.......cevvens

Severely mentally handicapped..... P RTEET
Physically handicapped......veevevvnvennncess

Learning disabled......vcvvveevcccoccens cenes

~ Visually impaired, blind..... sereinnmeseaanns R
Homebound, all disability areas...... cressess

Total |  ceeieeeeeeosscssscancssansssnsnsssas sesssenene

. How many of these students receive an educational program in a location

other than your local schools? For example, through tuition transfers,
at state schools, from non-school agencies. :

Number Exceptionality - Level Provider of Programs

=y

-~

. Are any programs or services provided to children not enrolled in public

school? / For example, preschool or private school handicapped students.

 Check all that apply and specify.

Identification
Evaluation

Special education programs

——— Related services
~—— QOther

254a
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10. Does your district contract for any educational or education-related
services from non*school sources? If yes, which and from whom?

Service ' : _ ‘Contrastor or Provider

11. Do you have written policies and procedures in the following areas?

Referral Evaluétion Due Process Procedu?es

—— IEP Placement : ~—— Surrogate Parent
—— Parent Rights ‘ Confidentiality and Records
—— Meddication : —— Personnel

- —— Discipline Code

12. Where, in your opinion, does special education fall in terme of your
school district's funding priorities?

Middle priority

~—— High priority Low priority

13. What are the sources of funding for special education programs?

Local
Statc: ' j
Grants, etc.:

14, What is this state's formula for supplementing local funds for special
education?

—— Unit Financing -
—~— Percentage Reimbursement
—— Weighted Formula

~—— Reimbursement for Personnel
~—— Straight Sum Reimbursement
—~— Excess Cost )

Q - . 25-b




15. What is the role of the following in preparing the school budget?
Director of Special Education:

S Office of School Budget Finance:

Superintendent:

School Board of Speiial Education Board:

Parent/consumers:

Who above makes the final decision about the special education budget?
Underline. .

16. In which month is the budget presented to the school board?

17. Have any special education programs been denied or cut in the past year
due to lack of funding? If yes, explain.

»

other than the state and local governments?

18. Does your district actively seek special education funds from sources
' money, grants, etc. If yes, specify.

For example, federal‘"ségd"{

r

£ 25-c
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19. How is public and parental involvement in special education encouraged by /
. your district? ; . :

Family interest in an individual child:

) , , /

Public interest in local programs and issues:

S T

. . i . . L . N \
20. Does your school system have an officially designated parent/community T
. advisory_group? If yes, describe its membership and role. ‘

PN

21. Have any ‘of the following types of evaluations of your special education

programs taken place? Check all that apply.

- By special education administrators

—— By school administrators outside the department of special
education

—— By the state education division
—— By a local citizen group ¢

~—— Other
None
22. Are there written job descriptions for the supervisery staff of your
special education department°'
23.

In what ways 1is information about. special education shared with a11 school
staff? Check all that apply. . 2

‘A handbook on special education

Required in-service training for all

Optional in-service training for all . *
.Informal sharing of information between trained principals or

. other administrators 'and all staff
———J Very 1itt1e '

R
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kel

~How are special education prothsionals encouraged to remain current and

update their knowledge and skilis? “

—— Special in-Service courses

~—— Release time to attend professional meetings
—— Reimbursement for the expenses of meetings, classes, etc.
~—=—— QOther -

What, in your opinion, are the current in-service needs of all school
staff — both regular and special education? :

Category of Staff Person’ - . ' In-gservice Need

.
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26. How many special education teachérs, specialists, and aides areuemployed
to serve special education students in your district?

Indicate the number

per grade level. Mark a "P" beside any that are part-time.
) HEARING MILDLY
COMMUNICATION |EMOTIONALLY IMPAIRED, MULTIPLY MENTALLY
HANDICAPPED DISTURBED DEAF HANDICAPPED HANDICAPPED
. N
" 2 | B o Bl | el | 2
L astale Pilatalslole | o b I W Ba b I A e -
Rimlulolmnlg | elulblolslg | olul Lol ulo | & el Bl ol ulo | s w9« o
sjotalglnl e (A old 8lsle |alojale(ne | &l dlals el afald glsl &
il S InlClElwSe ISI=lELiS S | ol 8-Sl 8 Siel a8
LR =] uqu,u-«c: Sl O lg‘: Sl O W ] Q] O] waf 2 \UHU
clrl mlelel o [eldlf] elo] e Aulalolo | gl Rlelol ol el nlelel o
HiMdiaH[ =l [HIMaHES[n [ HXajAls]ln | Slslalslsia | Hlsls H| =) v
r : ) ‘ - ‘
CERTIFIED E
TEACHERS i
1}
SFECIALISTS e
(specify)
i
AIDES j
MODERATELY SEVERELY " VISUALLY
_MENTALLY MENTALLY PHYSICALLY LEARNING . IMPAIRED,
HANDICAPPED HANDICAPPED HANDICAPPED DISABLED BLIND
CERTIFIED
TEACHERS
SPECIALISTS
(specify) ‘
AIDES -
25-f 42 L



27. How are aldes used for specialaeducation in your school district?

2

—" As tutors In resource rooms
- In restrooms ' ——— 0On buses and other vehicles
In occupational therapy For agsistance in movement
—~— In physical therapy within the building

: ' ~—~—— Other

28. Is_trqining provided to aidea? How and wﬁen?

o | ‘

[

- .
| ) . . .
29, Are anx of the following support persons available to regular classroom
teachers who have special education students in their classes? Check
all_thaF apply. Lo : .

Classroom;aide
Psychologist
Nurse - -
Social worker-- '
~Learning disabilities specialist
Other consultants '

JIRRAR
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INTERVIEW: DIRECTOR.OF SPECIAL EDUCATION:

AREA II: IDENTIFICATION AND-EVALUATION OF CHILDREN WITH SPECIAL NEEDS

1. What procedures are used to locate children who are either handicapped .
or suspected of having a handicapping condition’ '

Child find:

Screening programs:

Other:

4

2. Who is responsible for processing evaluation requests and contacting parents?

o

3. Who makes up the typical evaluation team?

School personnel . Non-school personnel

R

o

4. In what ways are parents routinely involved in the evaluation process?
Check all that apply. . )

—— Parents are invited to preevaluatlon meetings, at the time a re~
ferral is made.

—— Parents are asked to give written consent for evaluation.

—— Parents fill out a family and medical history form on child.

~——— Parents are invited to a post-evaluation meeting to explain test

results (prior to IEP.meeting).
Parents share their observations and knowledge of child at IEP

meetings.

5. Does the district'make and pay for outside referrals for evaluation?

25-h
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6. Which areas of exceptionality is your staff 1ea°t able to evaluate
thoroughly? -

Communication handicapped
Seriously emotionally disturbed
Hearing impaired, deaf
Multiply handicapped

Educable ‘mentally retarded
Trainable mentally retarded
Severely mentally retarded
Physically handicapped .
Learning disabled

Visually impaired, blind

7. What is your policy when the evaluation ‘results do not point to.a Specific
disability, but the student could profit from special educational programs?

NOTE: For more information on student evaluation, use "INTERVIEW STUDENT
EVALUATION"




INTERVIEW: DIRECTOR OF SPECIAL EDUCATION

AREA III: THE INDIVIDUALIZED EDUCATION PROGRAM

1 Has training been given to any of the following school personnel on the
IEP process? Check all that apply.

Regular education teachers . Princihals
. =——— Special education teachers ——— Evaluation staff
. ==—— QOther

Z. Hoﬁ are parents informed of their role in the IEP process?

: - In person before the IEP meeting
™~ —— At the time of the IEP meeting

—— At a training meeting sponsored- by the scnool -PTO - etc-. mvwn.,imt;.;“,_’

—— In the form of a written hand-out

3. Does your school district routinely give parents a copy of the IEP?
If not, how may it be obtained? :

4. How are parents informed of their child's progress?

Written notice:

Meetings:

5. Is an IEP meeting convened for every student on whom you have conducted an
evaluation?

. |
6. Are IEP meetings currently convened within your state's timelines? @ Time is
counted from the date a child is referred for evaluation. If no, at what
point/s does the process seem to be delayed?

&7

7. Who is responsible for: - \ o §
'Scheduling the TEP meeting? ’

Making a written report of the meeting?

-

o w4




!
8. How does the school notify parents when 1EP meetings or annual case reviews
are being planned? v

e -
: [ {
| A s

9E'Are IEP‘meeEihgs planned early enoﬁgh-to aliowipartihibante’time to prepafe?
'\‘-\ . . 1 A ‘I"\ ! 3 > '

10. Who generally attends IEP meetings in your district?
' Standing members . - Others Aypically present

25-k . 47
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INTERVIEW: DIRECTOR OF SPECIAL EDUCATION

AREA IV: PLACEMENT, PROGRAMS AND RELAT&D SERVICES"

T

1. Who is responsible for making the final decision on the educational place-
ment that will be offered a child? :

Z, How soon after the IEP meeting has bee heid are_parents'notified of the
school's proposal for placement? : :

3. Does the notification of placement include the following? Check all that.
apply. . \ ;g
—— The placement offered \ i '
—— A list of the parent's and child's rights

— An explanation of why one alter ative ‘was preferred over another
—— A request for written consent \L :

Other
4. Are the parents advised that they can refuse to consent to the special
. education placement proposed by the school?

* 5. Currently, how soon after parentai-consent is given is a child placed into a

special education program?

6. How do you determine the appropriate case load\or . class size for special
education programs’ :

7. What is the maximum age range pernitted in a special education classroom?

0

8. Under what circumstances are more then one handicapping condition served in
" a single classroom?

1 4g




or unit of study has b‘en designed apd is regularly being used \A \
—— Speech g ’ Art G ‘ \
-—— Audiology \ o Music : . \ \\ ‘ \
—-——— Occupational the apy T Home economics . IR
—— Physical therapy \ Consumer education Ny —
—— Counseling - Vo Industrial arts . Yoo\
—— Behavior modification ' ~— Vocational education i AN
— Routine testing —— \Career counseling I \ VS \
—— Medical/educational PR
\ evaluation

ex education L A‘ Voo
\ D ivers education \ RN




INTERVIEW: DIRECTOR OF SPECIAL EDUCATION

@A V: EDUCATIONAL SETTING

1. What is the district's philosophy regarding accessibility, the integration
of the handicapped, an@‘the least restrictive educational setting? -

3

Accessibility:

Integration of the Handicapped:

Least Restrictive Educational.Setting:

"\ i
¢ \

\\ 2. Who de¥3des which buildings house special education programs?

\ . B T “\. ? ;-l
.'Rho determ&nes'the location of special education classrooms within.buildings?

.}\\ 4. How, Well do\you feel the existing facilities make it possible for special
A »_education sbudents to be integrated educationally and - socially7 : :

‘*”“*S_*HaVe any buildings recently been modiried to accommodate a handicapped
\ student” icm\ .

\.‘ \ I |
6j'Are there any, approved. plans for future construction or modification of '

o fac1lit1es for special education use? = Describe.

Integrated into regular education buildings
Separate wings in regular education buildings
Within a local institution. -
— Within a local nursing home

: Other
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8. Are any of the following individualized accommodations currently being made
to permit handicapped students to remain in regular aducation programs?

Interpreters for hearing impaired students

Readers for visually impaired students

‘Notetakers for hearing impaired students or students who cannot
write .
Tutoring for students who require additional or remedial instruc—
tion

Special equipment such as tape recorders and typewriters
Mobility training for visually impaired

Adjustment of schedules

Consultative services to regular education teachers

Other - :

None A

.

IHIH-! I

9. Are there currently students whose right to the least restrictive environ-
ment possible must yet be met? If yes, in which area(s) of exceptionality?

10. In your opinion, what efforts must yet be made in order to insure that

special education students are provided W1th unrestrictive, comfortable,
and equal school environments?

- Buildings must be built or modified.

—_— Classrooms must be integrated to the extent possible with
handicapped students. :

— Dally building routines and schedules must be modified to include
students with special needs.

—— In-service training must be offered to regular education teachers.

—— Consultative and other support services must be offered to regular,
as well as special education teachers.

+—— The length.of a handicapped student's school day must be made
equivalent to that of a regular education student.

-—— Age-appropriate school settings must be created for special
education students )

—— Transportation must be improved.

——— Attitudes of students and staff must be shaped in more positive ,
ways.

- .—— Other

— None ’ .

25-0
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. INTERVIEW: DIRECTOR OF SPECIAL EDUCATION : \

AREA VI: PROCEDURAL SAFEGUARDS FOR THE STUDENT AND PARENT
! .

1. Are parents notified in writing at any of the following points in the
educational process? Check all that apply. \

- Screening of the child will take place.
The child has lLeen referred for evaluation. A
A change in placement is being considered. » \
-An IEP meeting is being convened. )
A final decision on placement has been proposed. . \
An annual case review is being held. Y
A request for access to the child's records is being made by a'
non-school employee.
‘ : The child's records are to be destroyed '
T — Expulsion, suspension, or other disciplinary action is being \
" considered. - , \\
Other ' , \

"

P

2. Do you have a handbook on rights of the child and parents for distribution to {
parents? A

3. At which points do parents receive written notifieation'of theirarights?‘

4; Who is responsible for insuring that the confidentiality of records is main-
tained throughout the special education district?

T

¢

5. Which of the following records are maintained by the special education
district? Check all that apply. \

Cumulative school history. (including grades, clubs, family informa- .
tion, 'disciplinary actions)

IEP meeting reports

IEPs _

School-given test and evaluation results

Reports from outside specialists

Copies of medical and tecst records shared by parents
Progress reports '

Correspondence

Anecdotal records written by school persons

Other

..IIIII'HII
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6. At which location(s) are. the confidential records of a singlel student

stored?

7. How soon after the request to view their child's records are parents given
access to them? ) -

8.QKEE\§Eren;sigh§Fged for copies of records?

.

9. How mény formal complaints have been.made to the State Division of Special
Education regarding actions taken or not taken by your special education
district in the past two years? :

Number initiated: _ *  Number solved at this level: -

Issue(s):

10. How many requeséqcfdr due process heafings on special education issues have’
been initiated and/or held in your special education district in the past
two years? ' . : -

Number initiated by pafents: Number settled prior to hearing:-
e | - v

Number initiated by school: Number hgld: ‘

Issue(s):

Summary of decision(s):

25-q
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: | : . v .. .
A crucial| tagk in-studying a special education district is jto ex-
amine the| digtrict's delivery of screening, testing, and other
diagnostic sgrvices to -current and potential special educafion
students.| ' . A

All states hdve been required since 1974 (by P1 93-380) t identify,
locate, and eyvaluate handicapped children, ages 0 through |21. This
does not mean| however, that once identified and ievaluated the
- school district must-go on to educate.all the children itﬁfinds.
Many states, because of more limited mandatory education laws, are
not required to educate certain age groups. Most commonly ex-
. cluded from education programs are preschool and post-secondary
students. -If, however, programs are offered by a given school dis-
trict to non-handicapped -students of any age, they musi be also of-
fered to handicapped children in that:same age group. And if state
laws are permissive, local districts may always go beyond the
-state's minimum requirements and provide programs for special
groups .of handicapped children. - An example of this would be in-
fant speech programs for the hearing impaired.. '

"CHILD FIND" PROGRAMS

Very young handicapped children, or handicapped children not being .
' Served at all, are tosbe located by the public schools through
/'child find" programs, which are ongoing public searches for spe- -
~cial children. A well-designed child find system allows the school
district to plan for the future. It also permits the identification
of disabilities as early in a child's life as possible. In loca-

: tions where there are few agencies serving the handicapped, the '
“school plays an important part in helping parents identify, assess,
~and plan-for a handicapped child's future. ' ‘

-A.school'district”s "child find" program could be cursofy ~ small
yearly notices in the newspaper -— or elaborate — a network of con-

tacts within the community. v -

\

'SCREENING PROGRAMS

Screéning programs may be one method of .identifying problems that
.need further investigation. In a screening, a brief measure is -
taken of one area of a child's performance, Often screening pro-
grams are routinely scheduled for all children of a given .grade..
level. Parents may or may not be notified in advance or asked to
give consent. Parents should always be routinely advised, however,
of any problems that may have been discovered. o ‘
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Screenings mavy range from informal teacher-made tests to specially

developed testing tools. Areas covered include vision, hearing,
speechl, learning difficulties, motor ecoordination, kindergarten .
readiness. Levels at which screening takes place might be preschool,
Elnaerggrtzn, or periodically throughout the school years (Example:
grades 2, &4,

Less formal screening programs depend upon-teachers and others having
sufficient information about school procedures, persons to contact,
services available, and signs in children that might indicate spe-
cial needs. ‘Schools should provide teachers and parents in particu-
lar with guidelineés that can help in the identification of children-

"with potential learning problems’

-

REFERRAL FOR EVALUATION

Any person who susvects that a child mav benefit from special edu-
cation may refer the child for an evaluation furnished without .
charge -by the public school district, If the parents were not the
source of the referral, they must be informed that a referral has
been made. A parent's written consent must also be obtained before
an evaluation can take place. . : .

Referrals come most commonly from teachers, social s=rvice agencies,
physicians, and parents. ’

WHAT IS AN EVALUATION?

When 'a student is evaluated, -an attempt is ﬁade to develop as com-
vlete'a picture of a child as -possible. Information about the stu-
dent.s intellectual., physical, social, and emotional development
should be collected through a variety of methods -~ by means of
screening, testing, and observation. Inh the case of measurement of
vocational oytitude, "hands on"ﬁfxperience would be an evaluative
method. . , ' oL i o

For the handicapped chilc, the purpose of evaluation is to deter-
wine the -extent and nature of the child's education needs. :

- A thorough evaluation can give answers to many education-related

questiqns:. _ _ :
(1) What has the child learned so far? What is the child not

. able to deo? . | _
" (2) How does the child learn best? Using which senses? 1In

#\ : what kind of atmosphere? With which approach?

AN (3) Where.do the child's potential strengths and weaknesses
v lie? ' : . - _
Y (4) How does the child feel ‘about himself? Interact with

Yo others? = o : . > ‘
. (5) What are the child's aptitudes and interests?

<



- WHO EVALUATES A STUDENT?

A thorough evaluation involves the efforts of a variety of indi-
viduals: 1) school personnel such as psychometrists and teachers,
2) professionals such as physicians and non-school psychologists,
and 3) parents. o ’ - :

Local public school ‘personnel are primarily responsible for making
available, without charge, evaluation and diagnostic services to
school-age children.. In cases where special diagnosis or testing

- would be useful, but is not available from the school staff, the -
- school and parents may jointly or separately enlist the services

of outside specialists. Such specialized testing may be found at
area universities, hLospitals, clinics, mental health centers, and

from privately practicing physicians or psychologists. .

Since special tests most often form the core of an evaluation, it

is most likely that the school's: psychometrist or psychologist will

be the individual primarily responsible for collecting and presenting

data about the child. ° - . . T

® A psychometrist is a person trained in psychological measure-

ment, with the ability to administer and interpret the re-
sults of individual and group tests, and make recommendations
regarding learning capabilities.

@ A psychologist is trained in psychology, usually clinical,
counseling, or school psychology. He or she may or may not
have strong skills in testing, depending upon the college
program under which hée prepared. ‘A skilled psychologist can

. provide consultation, make recommendations, and determine
social and emotional adjustment and learning capabilities by
interoreting test results. Psvchologists are also qple to

offer counseling or therapy in some cases.

Others who méy be able to administer and intervret diagnostic tests
~ are specialists in speech and hearing, learning disabilities, be-
havior modification, physical therapy, and occupational therapy.

Parents play several roles in the evaluatioﬂ-processn

e Parents give written permission before any»testing'of"their,
child can take place. ' , '

® Parents share what they know about their child — medical
history, physical limitations, behavior, social needs, per-
sonality, family background -- with the expectation that this
knowledge will be added to whatever other test and observa-
tion data 1is collected. ™ - T -

® Parents discuss with the testers and school program planners
the results of.any tests. - 3

28
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- HOW OFTEN IS A STUDENT EVALUATED?

An IEP meeting, which determlnes the placement of a child into a spe-
cial education program must take place within a specified number of
days from the time a child is referred for® evaluation. (See your
state's special education regulations.) Evaluation results must be
compiled, therefore, within that same time span,

In addition to the initial pre-placement evaluation, the school dis-
trict should routinely offer a new and complete re-evaluation to
each special education student every two to three years. Parents,
taachers, and others may request a new: evaluation, however, at any
time. Re evaluations need 'to be done in the same thorouph manner
as the first evaluation the child received, i.e.. with a team ap-"
proach, .a variety of tests, and parental consent. :

TESTS ARE ONLY ONE EVALUATION TECHNIQUE

Tests. are basic equipment in evaluation. They should not be, how-
ever, the only means of arrlving at a clear picture of an 1nd1v1dual.

, Observation of the.child in a variety of situations from the per-

spective of a variety of individuals — parents 1ncluded -~ 1is just:
as important, _ .
The purpose for whlch a test is glven will help determine whether
testing has béen fair and the results useful, '

e Tests can predict a .child’'s level of learning success,

¢ Tests can describe a child in terms of where learnlng
might begin,

o Tests can meagure and record nrogress

Testing 1nstruments need to be carefully chosen -Testing is useful
only insofar as it dlagnoses the child's strengths and weaknesses,
and results can be used in educational planning, :

A child requiring special education should have as comprehensiveka
series of tests as possible. Look for a variety of tests. See

Appendiz for a sample listing of each category described below.

e Standardized achievement teSts-measureAedueational achievement,

These tests measure what the child- has learned up to the date
~of the test in academic areas such as math, readlnp etc.
They are often grouo administered, :

e IN tests measure aptitude for learninﬂ,

Such tests permlt a comparlson of children at simllar age
levels. IQ tests measure mental age and are based on the
assumption that mental development parallels chronclogical
~development. Intelligence tests can tell where learning .
"might begin, They should never be used to limit a c¢hild to
~any -single category,
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® Adaptive behavior and personalltxrtests measure behavior,
personality, and social interastion,

Tests of adaptive behavior measure the child's independence
and social responsibilily, given his or her age and cultural
group. Such tests draw on the observations of parents and
others. Tests of adaptive behavior are used increasingly.
Personality tests provide information about the personal and
social aspects of a child's world. They can help describe
how a disabled child copes with being deperident, how he
sees himself, and how he deals with others. Traditional per-
sonality tests vary in quality and validity and are not al-
ways useful., Projective personality tests allow children to
< project their own thoughts, feelings, needs, and motives into
their responses,: Self—report personallty tests require the
child to describe himself,

-@ Special diagnostic tests measure brain functions or informa-
tion processing. |

' Tests of this kind measure sensory perceptlon motor SklllS
speech, memory, and learning styles. Theyv are based on the
assumption that in order to integrate learning, a child must.
go through a sequence of steps, A child may experience dif-
ficulty at one or more points along the line, These tests
can indicate the presence of a problem resulting from brain
injury, emotional maladJustment ~slow development 6 or a com-
bination of these. e

@ Vocational tests and interest inventories help predict
vocational aptitude, .

Aptitude tests measure characteristics that tell how well a
person may perform specific job-related tasks. Interest in-
ventories enable an individual's likes and dislikes to be
compared to those of persons considered successful in various
occupations, Like personality tests, they too can vary in
quality and validity and are often dlfflcult to adapt to the
needs of a handicapped individual,

ADAPTING TESTS TO THE INDIVIDUAL CHILD

Evaluation procedures may need to be adapted to the individual Chlld;_,

® Observation or teacher-made tests may be more approprlate for-
a: certain child than standardized tests.

‘e Individually-administered tests mlght be better than grouo
sadministered ones. . - . : N
o The length of time allowed to comolete a test micht be ex-

vpanded, or readers or tare recorders provided, and such.
adaptatlons noted in the report
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- @ Professionally-made tests already adapted to the hearing
or physically impaired could be substituted for regular ver -
sions of those tests, .

® If speech is a problen, interpreters (perhaps the parent)
could be present to assist, v

Tests need to be carefully selected., It is also important to know
that tests are designed to be scored differently, Some tests, norm-
referenced, are meant to compare a student with other students. A .
child's performance is compared with the performance of a similar
- group of students who took the same test in a nation-wide sample.
If the child has similarities with the group on which the test was
normed, and if such comparative information is valuable in helping
determine a child's placement, then norm-referenced achievement tests
would be appropriate,

Criterion-referenced tests, on the other hand, compare a student not
with other students, but with his or her own past performance,

These tests are des1gned to measure whether a child has mastered a
specific skill. The idea here is to ''teach for the test", to
measure whether the child has learned successfully or still needs

to learn. There are no. time limits on such tests and they can be
taken over and .over again so that the child's growth can be traced.
Often criterion-referenced tests are teacher-made.

The setting in which a specific evaluation procedure is used is also
pertinent to how well a child performs. Most tests require quiet,
non-threatening settings, ‘Observations of :a child can be made in
the classroom, on the Dlayground or in the home, Some diagnostic

' tests require special equipment (such as blocks or balance beams),
or specially devised rooms (such as soundproof areas for audio-

- logical testing).

¥

WHAT TO LOOK FOR

In studying your school district's use of tests, look for the fol-
lowing. evidence of a conscientious approach:

. @ More than one test is given ‘to each child

e The battery of tests offered each child is 1nd1v1dualized
to meet the varying needs of the: handicapnedg’ The same two
or three tests are not routinelv given to every Chlld re-
.ferred regardless of disability. -

@ Testing situations are adapted or adjusted when necessary to
accommodate the-needs of Eandicapped children and to allow
them the opportunity to show what they can do rather than

‘not do. While scores obtained under conditIons different
from those in the manual may not be statistically valid,: they
are useful diagnostically,

31
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7 oATesters;are knowledgeable and sensitive, with an awareness
of their own Ilimitations and the limitations of the testing’
instruments.

See ASSESSMENT CHECKLIST in Section 4 for specific points for
comparison. .

K7

ASSESSMENT AREA II: IDENTIFICATION AND EVALUATION OF CHILDREN
WITH SPECIAL NEEDS

-32



Interview: Student Evaluation

Use the interview form for Student Evaluation and information from
the Parent Interview form to piece together a picture of how -stu-
derits are tested and evaluated.

1) Determine the person or persons in charge of schedullng
.and admlnistering evaluations. This may be:

e The head of the Testing and Psychological Services
Department

o The head of Pupil Personnel
e A staff psychometrist

¢ The Director of Special Educatlon
\

2) Interview as many people as necessary to prov1de complete
information. _ :

. 3) Call each person prior to your visit to make an appointment
"and explain your purpose. You may want to mail the Inter-

view form for thé interviewee to see and/or f111 out in
advance

- See Appendix A for suggestions for conducting this interview.
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Interview: Student Evaluation

Name Department

Position s ~Date

4

1. Are the diagnostic and evaluation services part of, or separate from, the
department of special education?

\

2. To whon is the administrator of these services responsible?

3. Which of the following services are provided? Check only those for which
this department has direct responsibility.

List A: EVALUATIVE AND DIAGNOSTIC SERVICES PROVIDED.

. Screening to identify children

. Administering psychological tests

. Interpreting test results: Y

. Consulting with teachers and parents - ‘\\\

SERVIC§§ RE TED TO THE ABOVE. \\‘

Processing réferrals and contacting parents
Attending IEP\ meetings - \ e o
. Assisting in developing IEPs \' Y
‘Providing -individual counselling [N
. Providing in-service training = | BT \
Acting as liaison with outside agencies S

OWwWow~NOWL W W

List

—

{

4 Describe the staff persons who provide the above serviCes

\ . : Full or Responsibilities (by T
\ SN L - |\No., | -Part Time umber\from Lists & & ‘B) \\
stchometrist ' ' \ N k \
Psych t | . | N \
syc ologis : \ l n _ .\ — 9{
\ S

Spe ialists\Qspecify) SR |

" Guidan counselor \ | \t\ | | x | \o ' _ ‘\‘\.L
. . W\ . ] \ . ] \ N . ‘ \ |-
- Social worker \ _ : - : \

School nutse \ \ . \ : i \ \ \

Teachers ‘\ ‘\\"l \\7 1 . \ . B \ z :\' \; . , }
Other -\ \ \\ \ii, § \' % ‘ L

». - \ & . \‘\ \\ . \
) ' \ : T
S~ : ' \ ’ f"?l’ 4 e '
T . ’ \ : Yo (¥ £ A\
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5. In terms of the current range of professional skills available from your

* 10,

11.

staff, which areas of exceptionality is your staff least able to evaliate

thoroughly? .

Communication handicapped

Seriously emotionally disturbed

Hearing impaired, deaf

Multizly handicapped. ’
Mildly and moderately mentally handicapped
Severely mentally handicapped

Physically handicapped

Learning disabled

Visually impaired, blind

IHIHH

. What is the testing caseload per psychometrist[psychologist?~
. What 1s the average time spent evaluating one child?

. Which school personnel makes up a typical evaluation team?

A}

. Do you ever refer students to outside agencies for testing? If yes,

specify service provider.

In what ways are parents routinely involved in the evaluation process?
Check all that apply. :

-

Parents are invited to pre—evaluation meetings at the time a
/referral is made. :

Parents give written. consent for evaluation.

»Parents f111 out'a family and medical history form on child.
Parents are invited to a post-evaluation meeting to explain
.test results. (prior to IEP. meeting)

Parents share their knowledge of child at IEP meetings
— Other s ) B

!

'From,where are referrals for evaluation accepted?

i
\,
\

-
el

e

e
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12.

13.

14.

15.

. 16.

i7.

/
During the past school year, how many children in the following age groups
have been referred? .
0-2
— 3 -5
— b - 18

19 - 21.

of thosé'children referred for an iniciél evaluation this year:

—— 7% were evaluated within your state's timelines.
4 ! \
\'\

— Z_ére.backlogged.

Average length of delay is . . ‘ . o

How 1ong‘does it currently take from the time of referral to the completicn
of one student's evaluation? ’

Of those children due for a rouiine 3-year re-evaluation;

% are served on time.

% are backlogged.

Average 1engtﬁ of delay is

In what wa}\does the 3-year re-evaluation differ from a child s initial

pre—placement evaluation?
\\ '

A
v

Are -any screening programs offered to help identify children with special
problems? .

Through your department:

Offered by other departments: - \

Y

Programs sponsored by non-school sources:
N .

| 34-b



18. Briefly describe the types of tests that are used to measure.thelfollowing
areas: .

Educational Acnlevement

\ Aptitude for Learning (IQ)

\ Adaptive'BehaVior, Personality, Social Interaction

Spécial Diagpoéis (perception, motor, communication skills)

19. whicﬁ\school department offers vocational testing? Briefly describe the
types, of evaluation procedures used. L

v

\.\




20. How are tests adapted when the handicapped child has problems with:

Reception or Perception (does not understand question)?

Expression (cannot communicate)?

Processing Information (brain damage, different culture)?

21. In addition to standardized testing, what other methods of evaluation are
used? :

"~ 34-d




Education-Related Services /

Education-related services are an essential part of special educa-
tion. A good school includes whatever developmental, corrective,
or other support services are needed to help a handicanped child
in benefitting from the special educatlon program.

As with other elements of z handlcanped child's program, education-
related services should be available to all school-aged children
without charge, and should meet the state certification standards.

Any related services to be provided under the school's supervision
‘should be stated in the child's individualized education program
(IEP) The type of serv1ces, frequency, duration of service, and
who is (v provicie it should be clearly spelled out.

SERVICEQ SPECIFIED BY LAW

g

~ All but Number 14 of the following related services.are spec1f1cally
suggested in federal regulations (PL 94-142, paragraph 121a.5).

1. Audlology
2. Counseling services
3. Early identification of preschool children
4. Medical services for educational dlagnostlc purposes
5. Occupational therapy ' :
6. Parent counseling and training L

7. Physical therapy

8. Psychological services

9. Recreation
10. School health:services

11. Social work services

12. Speech pathology

13. Transportation - .

14. Behav1or modlflcatlon . ' ‘ i

Education- related services may be provided by school spec1alists or
by contract with private specialists or service agencies. Because
of the new demand for specialists in fields like physical or oc-
cupational therapy, school districts often have diffieculty finding
qualified persons. A district should be able to show evidence of

. serious attempts to recruit, however.

B gy
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\

WHAT TO LOOK FOR

!

-In studylng your school district's provision‘of related services,
look for the following indications of .a conscientious approach:

® All necessary support services are available to enable
students to benefit from their educational programs.

e Each child's IEP clearly states which related services
are needed and how they are to be provided. :

See ASSESSMENT CHECXLIST ir Sectlon 4 for sp901f1c points for
comparison.

/ ASSESSMENT AREA IV PLACEMENT INTO SPECLAL EDUCATION FROGRAMS
AND RELATED SERVICES

36




Wo:frksheet 1:- Ec!ucation-»ﬁelated Services

o \

Education- related services are usually the responsibility of a
-variety of school departments or staff persons. Your local
director of special education should be able to list the services
currently available. : . ) o e

1) Dete?h1ne the persons in charge of each serv1ce This
may be either a department or the person actually per-
formlng,the service, i.e. therapist or social worker

¢ Audiology and speech may be found together under
the direction of a superv1sor for language and
speech. .

- o Counseling services and social- work may ‘be offered
. through .a separate guidance and counseling ‘de-
partment, by testing and psychological services,
or pupil personnel services.

e Adaptive phys1ca1 education and.recreation may be,
under the. superv1sor for physical educatlon or the
physical therapist. -

-

e The director of. spec1a1 education may have. selec-
tive responsibility. .

)
¢ 2 4

2) Use one worksheet per serv1ce Ul

(Y

3) Plan to- 1nterv1ew ‘as many people as’ necessary Lo provide
complete information. Keep in mind that. there may be -
divisions of responsibility that requlre more than one
person to.be 1nterv1ewed ) .

4) Call each Derson.prlor to yout visit to make an appoint-
ment and explain your purpose. You may want to mail
Worksheet 1: Education-Related Services 'in advance of -
your visit to allow the interviewee time to- prepare.

. 5) If there are a number of people to interview, recruit
others to assist in the process.or send forms to each
person to complete and return. . Conduct a follow-up inter-
view later regardlng any issues on which there are

questions. .
! . 1

<2




Date

v

Adaptive physical education Parent education Counseling
Circle one. : : .
) t ¢ ]. th . P Al . R
Use one Worksheet Occupational therapy : hysical therapy ecreation

wer service School health services | Social work Speéch‘

' Behavior modification = ‘_ Audiology , ~ Other

. HOW SERVICE 1S PROVIDED .. b ERSONNEL PROVIDING SERVICE

.. Direct service/therapy to handicapped child - Title/Position - Caseload

O an individual basis
__Ina group

.+ Size range of group:
_ Consultation to the teacher
. Counseling for parents

Assgnmt

Full time
Part time

Private -
Contractor

Permanent

ITtinerant
Bldg .

L AN

. NUNRER OF CHILDREN SERVED,

Comuuricat*~r "nqicapped
Seriously = - ciroally disturbed
Hearing im-aired | ' : :
Deaf . o . 3. SETTING WHERE SERVICE IS AVAILABLE
Multiply handicapped : _ : )
Mildly mentally handicapped o BUTLDINGS Adequate Inadequate
Moderately mentally handicapped SR . Space | Equipment | Space| Equipment
. Severely mentally handicapped ” —
_Physically handicapped
- Learning disabled _
. Visually impaired k¥
____ Blind -

_ Other

Children identified but not yet served

LT

3. AVERAGE TIME SPEAT PER CHILD

N N <

Mininum per week/month

Maxinum per “eek/month




Transportation

Transportationis one of the education-related services that almost
always needs to be provided in order for handicapped children to
benefit from the public education programs and services that are’

* now available to them. Broadly defined, transportation means
(1) conveying the child to and from school at the beginning and
-conclusion of each school day, (2) conveying the child between
buildings if his or her programs are located in more than one place,
and (3) providing the child with moblllty assistance within each
abulldlng if necessary A
Transportatlon has been assumed by American school systems as a

“public respons1b111ty, and is available without charge to all ch11-
-dren requiring it, including handicaoped students :

The issue of . transportation is a big concern for parents of spec1a1
education students because many students do not attend school in

the same bulldlng as other children in their neighborhoods. Trans- -
portation is also a big concern for publlc school districts be- ‘
‘cause of all the complexities involved in.providing the service:
,schedullng, the costs of buses and gasoline, the. long distances
that mlgnt be covered, extra aides, etc. '

WHAT TO LOOK FOR

Transporting children raises many issues in the minds of parents:

1) How far away from home is the child"s assigned school?
2) How long will the child's bus ride be?
3) Will the child transfer from one bus to -another in the
course of a one-way tr1p9
4) Will the child ride in a safe, properly equipped veh1c1e9
5) Will the driver be trained to deal with the mobility or
; emergency problems a chandicapped child may have?
.6) Will there be an aide to assist the driver?
7) Will the child arrive at school on time?
8) Will the child's *school day be lengthened or shortened
- 1in any way?
9) If the child crosses 1nto another school district, are
school calendars of each district coordinated so that
- » transportation will not be interrupted by vacations?
10) If a parent transports his or her own child, will the
school give reimbursement for mileage? .

Attending a schrol at a distance could involve bus transfers and
long rides which are difficult for some children. It might also
-cause the child to arrive at school late or have to leave early.

[RIC ne e
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‘This could interfere with the child's instructional day, and could
also single the child out as being different. If the child depends
upon buses from more than .one school district, there may be days
the child will not have transportation to.school if some buses are
not in operation due to school vacations. : ‘

Drivers need -to be aware of the special needs of. the handicapped

. children for whow they are responsible.  Some children may need to
be accompanied by trained aides. Drivers and aides must know what

action to take in the case of a medical emergency, signs to notice

- that would indicate the child is having difficulty of some sort,

and instructions as to the movement of the child if assistance is

necessary. Training is essential for all drivers, whether they are

employed by the school district or by private companies that supply

the service.
—

Specially equipped vans or buses with wheelchair restraints, seat
belts, guard rails, grab handles, power 1lifts, special lights, and
SO on are also important for handicapped children with specific mo-
bility needs.

Your local school district may have written standards for the trans-
portation of handicapped children that reflect the minirum school
bus standards of the state. It may be valuable to acquire a copy

- if your study of transportation:'is to be in-depth. : :

See ASSESSMENT CHECKLIST in Section 4 for specific points for -
comparison. .

ASSESSMENT AREA I: ADﬁINISTRATIVE POLICIES AND PROCEDURES

ASSESSMENT ARFA IV: PLACEMENT INTO SPECIAL EDUCATION PROGRAMS
' AND RELATED SERVICES “ ’



Interview: Special Education Transportation

The Interview form for Special Education Transportation ~and a part
of the Parent Interview form are designed to help your study team
collect information about how tranportation is designed and admis-
istered in your local school district.

1)

2)

3)

4)

Determine the person or persons in charge of Dlanning
and scheduling tranportation. This may be one or more of
the following:

® Director of special education or an assistant.

° Coordlnator of transportation for the school district
(or the coordinators for each of the several member
dlStrlCtS if it is a pec1aI education cooperat:ve)

e SuDerlntendents of schools.

o.Representatlve.of the nrivate transportation firm
with whom the school contracts.

& Representative of the bus drivers, if buses are pri-

vately owned by independent contractors.

Plan to interview as many people as necessary to provide
complete information. Keep in mind that there may be
divisions of respon31b111ty that requlre more than one
person to be interviewed.

Call each person prior to yo' : visit to make an appoint-
ment and exolain your Duroose You may want to mail the
Interview form in advance of your visit teo allow the inter-
viewee time to prepare.

If there are several people to- interview, others might be
recruited to assist in the interview process or the forms
could be sent to the persons to complete and return. A
follow-up would be conducted later regardlng any issues on
which there are questions. '

If more detail about individual children's transportation schedules
is needed, use Worksheet 2: Transportation Survey.

40
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Interview: Special Education '\Trfanspor_,tation
. y o . | ' .

\

Name and Position

Special Education District \ Date

. 1. Who makes the following decisions regarding travel arrangements for special
education students? \

a) Creating the budget ‘ \

. \

b) Purchasing equipment \

¢). Contracting with drivers and tranqurtaﬁ}on firms

d) Cooperative agreemencs bet-reen distficts\

\
e) Hiring aides ' : |

f) Designing the bus routes and scheduling
g) Solving problems and answering questions of parents ;7

2. How many special education children travel to school in each of the following
'ways° Indicate number: :

School bus.with regular education students.
~——= School bus for special education students only
~——— Specially equipped van or bus
-——— Private car or taxi with costs paid by school
——— Private car with costs paid by parent
_ Public (city) bus

—~—— By foot

— Not requiring service

3. Must any ehildren yet be served? If yes, approximately how many?

-~




- 10.

11.

A

' v N
<
. "

. Does your school system provide .the following. Check all that apply

Transportation between school buildings? e

— Transportation between the school and an outside agency providing
) a school-related sgervice?

—— Transportation to special school functions and. field trips

(when also~provided for regular education students)7
‘ //

. What issues are considered when deciding_ the route and mode of transporta-

tion that will be provided for a special education student? .

“

. Do you contract with any private transportation firms (cab companies, special

transportation servieces) to provide all or a portion of the needed transpor-
tation? If yes, with whom and to what extent? ,

. Who owns the vehicles used to transport hindicapped students?

’

. Are buses/vans used to transport specis. education students proper.y equipped

to accommodate handicapped children? 7If yes, check all that apply.

Safetytdevices, such as Power wheelchair 1{fts
guard rails and handles -~ Seat belts
—— Wheelchair restraints —— Other

. How is proper.maintenance orovided for the vehicles used to transport special

education students?

How are drivers trained, .both school and non-school emjloyees?

Are any of the following procedures included in. :® . special education trans-
portation program? Check all that apply. ‘

—— In-service training for drivers-and aides .
—~——~ Regular unannounced safety inspections
~—— Emergency drills for passengers

4l-a



13 Are parents reimbursed if they provide transportation9 If yes, what is the
rate of reimbursement?

14. Do transportation schedules to and from school cause any special education
students to miss part of the instructional day?

\

15.-Do special education students who attend school outside their home district
miss days during the school year because the school calendars are not co-
ordinated and transportation is not available?




‘\Worksh'eﬁet 2" Transportation Suy

ve
id

If a Droblem with transportation appears
might need to be requested from a large
contracted for the Parent Interview.

Information about an individual child's

length
school

directly from the school district, or t
information regarding non-handicapped c
. parison to determine if handlcapped chi
educatlon programs.

corLLCTm_G INFORMATION

o

to ekist, more information
number of parents than were

1ode of transportation ard
ts. Information on the
may have to be collected
bulldlng principal. The
illdren is necessary for com-
e

of school day will come from par
day for non-handicapped children|:

en are gettlng equivalent

B

Information from parente could be: collecFed in one of four ways:

Meetings. Call a special meetlng\oﬂgparents whose children
attend buildings where transportation;scheduling problems
exist. Or request time at a regularly scheduled PTA or PTO

. meeting to publicize the survey and requeét input.

"the calls. A list of names would probably not be directly

_other methods of contact and the percentage of parents re- :

Teleohone survey. To accompligh thlS a llSt of names and
relephone numbers of children enrolled in sgéclal education.
are needed, ‘as well as several dependable volunteers. to make

available from the school because of confidentiality factors |-
but PTO membership lists or lists compiled by word of mouth, |
etc., could be collected. :

Walllng The cost of a malllng campaign is greater than

spondlng would probably be lower.- Again, securing a com-
plete or well-balanced list of names and addresses could
present a problzm.

Cosponsorship with the schuol. Ask the pr1nc1pal of schools
with special transportatlon problems to assist in documenting
gaps or weaknesses in transportation services. Send out a @
questionnaire destgned from Worksheet 2: Transportation

- Survey to-individual parents asking for facts on tlme dis-

tance, length of school day, etc.

7 42
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DIRECTIONS FOR USING WORKSHEET 2
Column: .

1) INITIALS. The initials of the individual students being studied
in the transportation survey .

2) AGE} The chronologlcal age of each student
3) GRADE/LEVEL.  The cateaory into which each student is grouped.

a) By grade - give number.
b) By level - spec1fy infant, preschool, primary, 1ntermedlate
iddle school, junior hlgh secondary.
sou s

CHOOL DISTRICT. The scho 1 district in which each student
r;?ides and with whlch responsi 111ty for providing transporta-
o )

4)

tion rests. —_— /

5) MODE OF TRANSPORTATION. The manner in which the handicapped
t moves to and from school. ’ ‘

-BUS/REG. - Regular school bus.

- Special education school bus.
VAN - Specially equipped van. ’
TARI - Private car or taxi with costs paid by school.
CAR - Private car w1th/e;sts paid by parent.

PUB. BUS - Public bus
FOOT - By foot.

SCHOOL -BUILDING. The schoo’/building to whic zhe child is as-
signed for the maJorlty of is or her day (the| receiving school).
Do not include, for 2 poses of this. survey, other buildings
to which the child ik pht e transported in theicourse of a day

6)

SCHOOL DAY, BEGIN-END, NON-HANDICAPPED. The time the school day
begins and ends in the s¢hool Dul”dlng noted above. Example:
8:15 - 2:30. NOTE: If the building is a separste special educa-
tion facility that serv 3 only han 1capped stugeﬂts rlark N/

7)

| (not "applicable). Or, for purpéses ‘of comparison| seleét a #eg-
ular education bu11d1ng nearby serving childre t the /same age
or level and use its scho 1 iay (to measure agalnst. -/

8) | INSTRUCTIONAL TIME, KNoN-HA CAPPED The amouqt ofi ‘time ac ually
spent by regular educatﬂon students in learning, activ ities durlno
the course of one school day. De07nd1ng upon state 1aw /thils may
or may not include rece@s time lunch periods. N?DS /should

ot be\;n"luded Example héurs 30 mlnutes 5 |

/

/ i

9) CHOOL AY,,BEGIN END HANDlCAPPED - The times the SChool da&
d@glns avd Enas for th;kstudent/ln the school building; noted\ln

[Example: 8:15'- 2:30 .

10. I TRUCT%ON L TIME, HANDICAPPED. The amount of time aéttally
snszt bythf student in learning activities. This may, include

lunch period, \if feeding skills are a legltlmate part of the
ent's prog am, and retess Naps or extensive tlme spent

l
'

st
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11)

12)

L 13)

A

P

belng transported between, bu1ld1ngs should not be 1ncluded
Example: 5 hours 14 minutes.

DIFFERENCE/INSTRUCTIONAL TIME The difference between instruc-
tional time otfered to nonJEandlcapped students and handi- :
capped students. Subtract Column .10 from Column 8. Example:
+30 minutes or -16 minutes. '

AM/TRAVSPORTATION TIME. The amount of time the student spends
in transit in the morning. Include time spent on a.vehicle and
any waiting time spent between boarding vehicles, if the stu-
dent must transfer from one vehlcle to another. Example: ‘

45 miautes.

P.{/TRANSPORTATION TIME. The amount of time the student spends
in transit or transferring between vehicles at the end of his
or her school day. Example: 30 minutes.

TOTAL TRAVELING TIME. The total amount of time the student
spends in transit in the course «f one day. Add Column 12 to
Column 13. Example: 1 hcur 15 minutes. .
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B, SCHOL, TYRORATION

(., TRANSPORTATION INFORMATION

2

| Non-Handicapped Students Handicapped Students

1

Home Hode ] Differeny &M B | Total
- Progran | School of | School | School Day Instructional School Day | Instructionel | in Instr, | Transpo.| Transpo. | Traveling
Initfals| Age| Level |District | Transp,| Building | Begin-End Tine | Begin-End | Tine Time | Tine Tine | Time
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Programs And Educational Setting

-

The most appreoriate educational setting for a handieapped child-
. is one that is comparable in as many ways as poss1ble to that of .
~any typical child.

4 the ootinmum, this means:

o The child is 1ntegrated to the greatest extent appropriate
into regilar school programs thaf are located in nelghbor—
hood school buildings.

e The child has the same ovbportunity to pursue a course of
< study. that W1ll suit his or: her personal and occupational
,needs. |

i _

e\The daily school routine of lunch breaks recesses library
}Rgrlods music and art.classes, bus r1des and so on are
the same or comparable for the handlcapped child.

e Group activities include the handicapped Chlld whenever pos-
sible, and ‘that school-sponsored recreation, clubs, ath- :

- letics and job opportunities are available and open to
qualified handicapped. students.

e Involvement in the- educational mainstream will. promote
rsoc1al 1ntegratlon whlch is the right of all.

“That's the icdeal, based on'the assumption that the handlcapped
child's educational- needs can be fully met in the typical school
.setting. Rarely, however, is the typical/.school Settfing perfectly
suited to meeting the unique educational needs of a handlcapped in-
dividual. Section 504 makes the point that, in order to insure
equality of educatlonal opportﬁnlty'aswell as quali tz in individ-
valized - procrammln dlfferent or special treatment may be nec-
essary. \ :

. The ke 0 2 good educatlonal setting for a handlcapped student is
- flexibili ity on the part of the school system. This means flex-
ibility in both programmlng and ‘physical fac111t1es. .

. -
‘ P -

INDIVTDUALIZED APCOWMODATIONS IN PROGRAMMINF ' '

-

'The mere avallabllrty of school programs even spec1a11y designed-
qrograms is not enough. ~~School programs must be accessible, that
.is, able to be used by a handicaoped siudent.-- Public. schools need
to be alert to ways in which they can reéasonably accommédate éach
individual handicapped child so that he or she can best proflt
\ from the educatlon offered

! . - ’ f [
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The basis from which to build, of course, is a well-:lecigned
Individualized Education Program (IEP), which reflects the child's
current level of ability. Beyond the IEP, reasonable accommoda-
tions can take many forms. . .

e Education-related support services. Some services can be
crucial in making programs accessible in the real sense of
.the word, as in the case of transportation to and from
- school. Other support services accommodate by enhancing
the child's potential for learning, as physical therapy does.
Special tutors, resource teachers, consultants, and aides
could also be utilized.

-# Personal =3sistance. Interbreters for the hearing-impaired,
readers for the blind, and notetakers for the physically
.disabled are examples of individualized accommodations that
enable the student to benefit from the program. .

o Special equipment. Specially-designed equipment can be
“ bought 6r adapted to suit a learning task to a child. Tapes
and visual or tactile devices can he used in instances
where traditional textbooks are not enough. Typewriters,
language boards, and tape recorders could also be used to
enable a child to communicate

@ Careful scheduling. The conscientious scheduling of pro-
grams an%;daily school .activities is another methcd of sen-

sitively(handling 2 handic¢::~~d student's needs. For ex-
ample, a Jjoirtly scheduled l.nch hour with advance entrance
(if necessa’v) by wheelchair-bound students, would strike

a balance between malnotreamlng an¢ individualization. An
all-school field day might includes adapted or special ath-
letic events for the handicapped students.*

<

*As far as traditional athletic nrograms are concerned the U.S.

- Office of Civil Rights has suggested that el;glblllty for soorts
- be determined in the follow1ng manner: :

1) The opportun;ty could be given to all, including the handi-
capped, to demonstrate their skills, measuring against the
nlnlmum skills necessary for participation.

2) The criteria for skills could be based on the goal of the
activity (for example: getting the ball into the basket)
rather than the technique (perfectly positioned side shots).

3) Separate or different specialized sports. programs could be
offered, if dppropriate to the needs Jf the handiczapped '
person. ~ :

"Civil Rights, Handicapped Persons, and Educatlon Section 504

Self-Evaluation Guide for Preschool, Elementary, Secondary, and
Adult Education'" (August 1978) p. 74 ;

"_;_46.> \
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INDIVIDUALIZED &CCOMMODATIONS IN FACILITIES

;Occasiomally, sc%ool programs are not accessible or buildings safe
becaus: physical|barriers exist. For example, a second floor
science lab may pot be access1b1e to a  wheelchair-bound science
student, d00rwayﬂ may not be wide enough, or hazards such as sllp—
pery floors may exist. in hallways.

Under such c1rcumstances, if cthere is no other feasible way to make -
an activity access1b1e the school building or parts of it (in-

_ cluding walkways and equlpment) may need to be structurally modi-

> .fied or adapted.

Adaptation may be -as s1mp1e as non- sk1d strios on floors and paper

cup dispensers at water fountains, or more complicated, such as.a
-~ redesigned entry to the swimming pool or the installation of a

chair lift. ‘

"It is not required by Section 504 that ever bulldlng or part of a.
building be barrier-frée or totally accessible. A single child's

. program and the location in which it is provided needs to be acces-
sible to hln or her, however. : T

Often moving .the child's program to a dlfferent floor or building
will meet the accessibility needs of a child or group of children.
This is often the most reasonable solution. It needs to be bal- -
anced however, with several considerations:

1 1) Facilities chosen for handicapped students should be com-
\ parable in as many ways as possible to those for the non-
2 handicapped. Separate wings or basement storage rooms
"+ would not be suitable substitutions, for example.

2) The setting should be as close to home as possible in ap- .
propriate surroundings. A school building on the out-
skirts of a neighboring town would-be less desirable than

a building centrally located in the communlty 1

3) A separate special school should be cons;:ered only if the
fac111ty is comparable to a regular settlng in as many |
ways-as possible and only if it meets unique needs. A ,%
round-the-clock behavior modification program at a school |
for the serlously emotloaally disturbed would be an example.

' 'x
l

In the case of new bulldlngs all current constructlon must comply
with the accessibility standards of the American National Standards
Instltute Inc or an equivalent state standard. v : \ 2
Parents and handlcanped students themselves can play an 1mportanq E'
role in determining how facilities and drograms can be made acces- a
sible. Section 504 in fact requires the involvement of the handi-
capped in the planning process to aseist in identifying barriers -
and ordering pr.orities. Often accommodatWOns individualized to




meet the needs of a student cen be simply and inexpensively

accomplished. |

Adaptations of the enviroAment can take many forms. Whatever they
are, the goal of =elf-suffiiciency for the handicapped individual is
as important a consideration as comparability of facilities, ap-
propriateness of program, and the integration of all. ‘

WHAT TO LOOK FOR

In studying your school di trict's provision of programs to handi-
capped students and the setitings -in which they are provided, look
for the following indications of a conscientious approach:

@ Frograms are designed to meét the individual needs of
students for whom they are provided. :

based ‘on their individual needs,. are
ndicapped students to the greatest

e Handicépped students,
integrated with non-h
extent possible.

' ¢ A zontinuum of educati nal?Settings%are available'so_thatﬂ
each handicapped student can be educated in the least re-
strictive environment fior him or her. ‘

o Both physical and progr mmatic accommodations are made to
enable handicapped students to benefit .from their education-
al programs. - S -

See ASSESSMENT CHECKLIST in Séct?on.4'for speciﬁic points for
comparison. L \ S :

i

 ASSESSMENT AREA IV: PLACEMENT INTO SPECIAL EDUCATION PROGRAMS
’ AND RELATED SERVICES

ASSESSMENT AREA V: EDUCATIONAL SETTING

s

.“‘ : | :: R b i
o L .
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Worksheets 3 & 4: Building Visits

Before maklng each v1s1t,»carefu1 groundwork must be laid.

The purpose of visiting individual school bulldlngs will be “two-
fold:

e To gather first- ha‘d“knowledge about the programs and serv-
ices offered to each building's handicapped students.

e To learn\whether the physical facilities and the schooi's
use of the facilities offer an.accessible and integrated
educatlonal settlng to the handlcapped student

'COLLECTING INFORMATION o .

l) Meet wtﬁﬁrthe dlrector of spec1a1 education. Indicate the
purpose of your teams' visits, as well as the data collec-
stion methods you intend to use.

\ '2) Find out hich buildings house handlcapned students. Ask
\ . for a listi of buildings and their locations. A map of the
school district will be helpful as well.

3) Select the buildings you will visit. This may range from‘
- every building within the special educatlon d1st*1ct to
only a selected 'sampling.

4) Assign teams of two to visit the bulldlngs If possible,
select 'a parent of a ch11d sefved in each bulldlng to be
. one of the two visitors. ‘\ ~

5) Request tiiat the director of special eduvatlon give. the '
building principals advance notice that one or. two 1nd1—
viduals will be visiting his or her building. \' |

6) Contact each principal by phone to 'set up an app01ntment
Explain the purpose of your visit and offer to send along
copies.of two Worksheets that will outline the kind of

~ infzrmation you would like to collect. It will not be
necessary for the principal to fill out the Worksheets
prior to your visit. Conduct the building visit 1n two -
parts:

® A 30-minute interview with the principal, ahd/or
| spécial education teachers at which.time you col-
\ lect information on the program, facilities and
staff using Worksheet 3: Bulldlng V1s1t/Program
Information..

M \

e A 20-minute tour of the bulldlng us1ng Worksheet 4
Bulldlng V1s1t/Phys1cal Facilities. ! -
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INTERVIEWING THE BUILDING PRINCIPAL AND/OR TEACHERS

It is very important to set a non-threatening tone. Not all prin-
cipals will react with sympathy or interest when you explain the
purpose of your visit. Be very careful not to convey anything about
anproprlateness or 1nappropr1ateness of the facilities or the pro-
gram. Your major concern is to ask questions and collect data in
an organized fashion.

Unless the building serves only special education students, don&t
be surprised if the principal does not have ‘a clear picture of ex-
actly what is required in the way of an appropriate educationa;\
setting for handicapped students. He or she should be able, howr
ever, to convey information about professional and itinerant stéff
serving students. Use Worksheet 3: Building Visit/Program Informa-
tion as your guide in asking questions. Details not known by the
principal may “need to be asked of the teachers, either during the
building tour or at another scheduled meeting.

TOURING THE BUILDING

Spend the final 20 minutes considering the physical aspects of the
bu11d1ng Be sure to explain to the principal that it is your
group's understanding that not every building ox part of a building
will need to meet complete accessibility standards. It is the pro-
grams, rather than the buildings, that must be accessible to the
handicapped student. The purpose in collecting this information is
to combine it with data about the programs for the handicapped in
order to determine whether the district has overall program acces-
sibility for its handicapped students. :

Using Worksheet 4: Building Visit/Phyvsical Facilities, briefly in-
quire about the type and number of rooms available within the .
building. Ask that the principal or someone else accompany you on
a walking tour of, the bulldlng\ This will permit you to make note
of the location of special rooms, the overall physical condition,
and any adaptatlons‘or spec1a1‘equ1pm@nt If conditivns .re espec-
ially poor at the bulldlng youimight want to delay your written
notetaklng until after you leave the rremises. Complete your re-
port on that building as soon after you leave it aS\90331b1e

. The fact regarding the usage of general use areas willl have a bear-
 ing on how well-integrated the handicapped are into 'the .daily
school routines. If any additional information is offered regarad-
ing meals, recess, arrival and departure, and other scheduled ac-

tivities, make note of it.

See Appendix for fuf;her do's and dont'’s of interviewing.

.
. R -
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DIRECTIONS FOR USING WORKSHEET 3: BUILDINGC VISIT/PROGRAM INFORMATION
Column:

1)

2)

3)

4)

5)

\n;

PROGRAM/HANDICAP. Identify the students served, either by pro-
gram into which child is grouped, or by child's primary handl-
capping ‘condition.

NUMBER OF STUDENTS Ind1cate the number of children enrolled of
the above description.

GRADE/LEVEL. Indicate the categories into which the children
are grouped. _

~a) By grade. - give number :
b) By level - spec1fy infant, preschool Drlmary, inter-
mediate, middle school, Junlor high, secondary

AGE RANGE. Describe each grade or level in terms of the young-
est and oldest child currently served within that group.

TEACFTRS — SPECIAL EDUCATION. Indicate the number of full time

teachers whose primary assignment is a special education class-

room. Note with an asterisk (*) any who are not properly cer-
tified for their assignment.

TEACHERS — REGULAR EDUCATION. Indicate the regular classroom
teachers from who handicapped students receive instruction. Use

the following. code:

CT - Claseroom teacher to whem child is primarily assigned
or in whose room a child is "mainstreamed" for the
majority of the day.

MU - Music teacher

ART - Art teacher .

PE - Physical education teacher

HE - Home economics teacher

SHOP - Industrial arts, woodshop, etc,

VOC -, Vocational education teacher

LIB - Librarian

LANG : Foreign language teacher

MATH - Math teacher

SS - Social studies teacher

SCI - Science teacher :

BL - Bi-lingual teacher ' Sy

RM - Remedial math \

+ RR - Remedial reading L .

Other - specify
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- 7) SPECTALISTS — NUMBER and TYPE. Using the code below, indicate
 the number and types of specialists, therapists, and aides pro-
viding specialized in*vruction or an education- related service

to handicapred studen;s

PA - Paid aides

VA - Volunteer aides

OT - Occupational therapist
PT - Physical therapist

SP - Speech therapist

LD - Learning disabilities teacher

BM - Behavior modification specialists
APE - Adaptive ohysical education teacher
C - Counselor

N - Nurse

- Other - specify

8) SCHEDULE. 1Indicate the actual amount of time the specialists
spend serving handicapped children in the building. Example:

M-W-F, 60/min./day, or 5 hrs./wk.

9y FULL TIME REGULAR CLASS. Record the number of children assigned
© full time, to a regular classroom.

10) REGULAR CLASS plus RESOURCE ROOM. Record the number of children .
assigned to a regular classroom with less than half of their
. time spent in a resource room with « special teacher.

11) FULL TIME SPECIAL CLASS. Record the number of children assigned
full time to a special education classroom. -

12) COMBINATION SPECIAL AND REGULAR CLASSES. Record the number of
children assigned to a special education classroom with less
than half of their time spent in regular classes.

¢

WORKSHEET 4: BUILDING VISIT/PHYSICAL. FACILITIES

Wor&sheet 4 will serve as a means of arerLng at the follow1ng

: information: : : \

‘ \ ! \

\a The quality and accessibility of indiviaual school buildings

-@ The availability of'special equipment forpcpecial'needs
@ Whether free integrated use of the fac111ty takes-place

Use one Worksheet per building v1s3ted o

a ‘
|

\
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General Tnformation

Fill in general information about the school. Indicate.the total
number of handicapped students served in that building. Also in-
dicate the number who have any of the follow1ng physiecal. 1ncapac-
ities:

1) Non—ambulatoty.' For all practical opurvposes, individuals
< confined to wheelchairs.

2) Semi—ambulatogy. Individuals who walk with difficulty or
insecurity such as those using braces or crutches, ampu-.
tees, and those with spastic or arthritic limbs.

3) Visuallz,disabled Individuals whose sight is affected to
the extent that they are insecure or exposed to danger in -
public areas. :

4) Hearing disabled. Individuals who are insecure in public
areas because they are unable to communicate or hear warn-
1ng signals.

Sectlon I - REGULAR EDUCATION CLASSROOMS -

" For purposes of comparison, describe the number, location,

and overall physical condition 6f the rooms available to regu-
lar education students. Use the CODE indicated at the top of
Worksheet &. - S

Section II - SPECIAL EDUCATION ROOMS

Type and Number. Indicate the type and number of each room
available for the specialized use of students in special edu- -
cation programs. 7Types of rooms likely to be found are:

1) Self-contained classroom. Contains a separate program
and serves children with approximately the same abil-
ities and needs. Usually only cne teacher is respons-

. ible for ti:e act1v1t1es within that room. For example
there may be self contained classrooms for the mildly
mentally handicapped, deaf, multiply handlcapped etc.

- List each self- contalned classroom by ropm number,
teacher's name, program name. 1

2) Resource Rooms. Rooms to which spec1a1 needs students
go for a portion of a day's programming. Resource
rooms are usually staffed by & teacher who spe.ializes
in a specific area. Example:

® Learning disabilities
e .Speech :
. @ Hearing, visual or physical 1mpa1rr°nts
. @ Remedial reading or math \ :

A multi-categorical. room may be a resource room if it
. serves a variety of children on a part-time basis
Y throughout the course of a day.
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3) Therapy Rooms. Rooms specially designed or equipped
fo serve children with special needs. Example:

® Speech . '
® Physical or occupational therapy
e Adaptive physical education

4) Other. Other rooms that special education students
riay need are ‘areas for: ‘

© Daily living skills. Such rooms are equipped
as kitchens, living rooms, bedrooms, etc. and
permit students to learn basic skills relating
to food preparation, cleaning, laundrying,
.money exchange, etc.

@ Prevocational workshops. Specially equipped
to teach job skills, crafts, building, sorting,
etc. .

Location. Specify the location of the special education rooms.
TInformation will be useful in determining whether rooms are
located in accessible areas and if handicapped students are
integrated into the building's physical space. Use the CODE
‘indicated at the top of Worksheet 4.

Physical Condition: Indicate whether the size, appearance,
Reat, light, ventilation, and acoustics of the rooms are com-
parable in quality to those of non-handicapped children being
served in the school district.  (Good acoustics, the quality
of sound production and effects, is important for rooms serving
the deaf, hearing impaired cr communication handicapped. “For
example, high ceilings, hard floors, and over-sized spaces
would all contribute to poor acoustics.) : '

Section ITI - ADAPTATIONS AND EQUIPMENT

_ Rooms serving handicapped students may need specialized equin-
: 'ment and/or require building modifications. Specify by name
those that are |present and/or those that are needed. Examples
of adaptations: Ramps, wide doors, non-skid floors, handrails,
special lighting, lowered fountains, fire alarms, sinks, etc.
Exanmples of equipment: Devices for speech, hearing, occupa-
tional or physical therapy, vocational education, physical -
education, recreation, etc. ' '

Sectior IV - GENERAL USE AREAS

Indicate under "Usage' the way in which each area is usLd by
handicapped scudents. Use CODE. This information will \have
implications for wirether the handicapped students are f&lly
integrated into the scheauled activities of that building.
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Date

BUILDING VISIT/

‘ayw] o
(I

"Iiuildiﬁg' - Total Ne. Handicapped Served in Building ‘
ocation ' — — N Non-ambulatory N Visually disable
Age of Buillding 0. . Nommambuiatory Or—— g
Total No. Classrooms No. Semi-ambulatory No. 'Héaring Disabled
" Location . Overall Physical Condition
B,1,2,3 - Floor on which room P - Poor
is located A - Adequate : 2
S - Separate wing or unit X - Excelle t '

Code
Usage

S - Available to special education students, but.for separately scheduled use only
~J - Available for jointlvy scheduled use by regular and special education students

N - Present, but not available for use by special education students

I. REGULAR EDUCATION CLASSROOMS

Number Location ) Overall Physical Condition

Size Maintenance Appearance | Heat, Light, Ventilation Acoustics

IT. SPECIAL EDUCATION ROOMS ®
Q 'fypc'and Number Location Physical Condition of Each
Maintenance, Heat, Lighting,
Classrooms: Size Appearance ~ Ventilation Acoustics’
Resource: i ¢ .
Therapy: . . ; . B | {
o b : S _ I
Other:; . ' ‘ ' i
, — , » : T
! — . - \
IIT. ADAPTATIONS AND EQUIPMENT -
.. Physically Disabled Visualiy aisabled B HearingﬁDisébled

<

IV. GENERAL USE AREAS -

‘ - Ty'-,ﬁe ' Usage, {° Type - Usage o Type - o Usage
Entrance. . B ' Locker room . Home ec. room. Y
Hallways® . Swimming pool - _Wood ($hop) ' '
Rest rooms ' Auditorium : .. Playground - :

, Nffices ' ) : " Music room . ' Science 1lab

EI{I(jafeteria .| _Art room o - Library

e VIR - : . . Other \j - .
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SECTION 3

COLLECTING ' INFORMATION FROM PARENTSl

Discussion Guide: Information from Parents and Teachers ...... e

‘TOOL—Discussion Guide

Parent Interview Collecting Information from Parents ...... e

TOOL——Interview. Parent of a Student Enrolled in
' Special Education - .

TOOL__Tally Sheet for Tabulating Results

Using Worksheets 5 and 6 iiveeninenannn ,....,.....,.ﬁ ..... Teeeane
- ' TOOL—Worksheet 5: Checklist for Reviewing Your
: Child's IEP ' .

. » " \
TOOL—Worksheet 6: Checklist for Reviewing Your
.Child's Records

A




Discussion Guide: Information From
Parents And Teachers

One very good way 'to collect information from both parents and
teachers about local special education strengths and needs is to
sponsor a group discussion. A public meeting of some kind gives
parents an opportunity to share aloud the1r concerns for their
chlldren—-somethlng parents love to do.' It alse gives your study
team a chance to have direct input from both spec1a] and regular
educatlon teachers. .

. i)

An effe"tlve way to get teachers involved is to ask as many par-
ents as possible to bring their child's' teacher. If you can get
a teacher or other school person to help you sponsor the meeting,
work the process in reverse. Ask the teachers to bring with them
several parents of children they teach. )

Invite regular as well as special educators and members of com-
munity groups interested in the handicapped.
Explaih'that the purpose of the discussion will be to find out:
o’ How much knowledge parents have about special education
® What the areas of concern are in the local special educa-
tion program : o

The meetlng may also be an opportunity for your team to recru1t
parents who are willing to share detailed information about their
child's program by filling out the Parent Interv1ew form and Work-

sheets 5 and 6.

. . R ' /
METHOD OF CONDUCTING THE GROUP DISCUSSION'

1) Choose eight persons, if possible four parents and four
teachers, who will e willing to-act as d1scuss1on leaders

and recorders

2) D1V1de the participants into four groups. Assign each
grouo ‘one discussic~ leader and one recorder.

a) D1scuss1on 2aders williintroduce each topic on
the Discusc mn Guide for comment. (See ApDendlx

. .for ideas leading discussions.)
. b) Recorders ® make note of all comments ‘ 1
3) Spend approximate's 2% minutes ‘on .each of the four toplcs
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Dlscusszm {3uicis

For use by grou
education.

v o s

at a

Purposes of Disco.. om:

13 To fin: oo

w auch ko leedge parerccs

cxyemt and t

o
)
s
I3
]
B!

hove zbou:

sste aliut local special

2) To firc our c2 the zreaz of concer= == in wo: ,.,czz special educa-
- tion p—og:-
TOPIC 1: THE = .. EC CZTI0F - ICESS
TIME FRAME: _. & oo = [ diz: .« _mm
FOCUS: How mu -+ i+ -ac— abous : steps - be tezsen segct. ": a good
educa:z . -z acdizapp hild
Are tk=re vorolEms 100 3y ir —is prc 2se

ww ~much ie knowz :ici- @ #Te tnere zny pr- .==s wit.:

A. Iden-  :ut. .oz of Chilc—en w:'': Sagpectad Need:
1) s .ou.1" school's raspomsih ity to find childr=n?
gy Gr-c.z=— with doc-ors, »pr.:—hools, agencies
c ~oas ag programs for s~isxon, speech, hear . i, etc.
d, xz:i_*- of regular tea:h=srs to meptify pre-..=ms

2) The wuezz= .a which childrer. are referred for_ an evaluation?

B. Complec= T.. 1ation of Child

1) What ==XKe=s an ‘evaluatica therough?

a) T .= _  tests (achi=vesmz=—, I0, personality, behavior, :
scoi: interaction, _ar;:_::_ion, motor skllls, brain function)
b) Obs=—=»+-ion

2) The sch:01"s policy and pr=c=dure for evaluation?

a) Time ines and personzel
b) Usz - .on-school speciz’_sts -

3) Paren: izvolvement in the -w=ziluation process?
" a) No=xf=-ation and consent '

b) Rizit- - o share



I8

The Individu:il_i-=d Zducaticn ““an

g

) What --nstizutas 3 good ZF meeting?

a) Particin=ats
b) O=js=ctives

Z) A Good IEP?

a) Desz—ipiion =f child's —-esent le: ming level
h) Goals arxi oTiaccives feoo zhild

2) Frograme acZ s« vices t— be:provic:ud

2} How progress will be me=sured

< ‘lazeme-n: {~tm =z Specizl Isduration Progrsn

. The cass coifisencs comm——tee’?
2, The zv=lwatiza tea=m?’
3" The -cie % che parent?
4 Pr—=r siiceTsat Trocedurzsi!

Claeilnes
fid==img rthe pTmicram to i child

TOPIC 2: THE 7’“{5"7;'131_01‘] ov RPECIAL EDUTATCON PRCGSRARE : D SERVICES
TIME FRAME: 27 mi:- tes of fiscussion

FOCUS: How mu=~- .=t %mown £sodT the edu=z%:’ onal programs avd related
services = zred v a spacial enucttion distr=ct? -
What are mae diser'zt's strengt—- z=nd weaknesses?

How much is :nown zhout/ate tlerz any p-otlems with:

A. Yrogr=s Zmr Childy=n with t=- Various Handicapz:ng Conditiqns

1" Wh=ch progr:uns are offered?
a) comrun--ztion Hr (arz=wm:_'atior. fluency, wzice, language}
b) Tm:iiiczzllv He (seriows dehavior problems schizophrenic,
—utisriz. .t mot sccialy maladjusted)
c) Hear: -g Impe:v=d (deaf, hard of hearing) .
'd) Menta. v iz (ssverely profoundly, moderat=1ly, mildly)
e) Physic:_. %  orthopedically impaired, k=alth impaired)
£) LeaTning !Zsab.2d (perceptual problems, E-ain injury)
g) Visuzally =z (b ind, partially seeing)
h) Mul=:j !~ Hc (:ombin=d disabilities)
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2)

The education related services

Speech

Audiology .
Occupational °‘therapy
Physical therapy
Counseling

Behavior modification
Routine testing -
Medical/educational

-evaluation

Regular transportation
Special transportation
Health services of
school nurse

_Parent education

offered?

Regular phys. ed.
Adaptive phys. ed.
Art-

Music

Home economics
Consumer education
Industrial arts
Vocational education
Career counseling
Sex. education -
Drivers education
Age 18-21 program
Summer school
Work experience

3) The_quality‘of the students' programs and classroom settings9

a) Appropriateness and lack of restriction
b) Class size, age range
c) Use of regular education services
- d) Settings: self—cqptained, resource rooms, etc. .

<

TOPIC 3: EDUCATIONAL RIGHTS OF HANDICAPPED CHILDREN AND THEIR PARENTR’
TIME FRAME: '

FOCUS: How much is known about the handicapped student's right. to an ap-
propriate education in the most normal setting?
How much is known about the rights and responsibilities of the parent?
Are there any problems locally with these areas?

20 minutes-of discussion

How much is know: su.v+/are there any problems with:

‘A, Tbs weasry Fio-rictive Environment and Accessib;lity
1) 5ol eehogl setting for & disabled child?
uy LTat. ‘ated as much as possible

b) Appropriate to learning level

2) Involvement of students in school activities?
a) Lurich, recess, etc. '
b) Extracurricular activities

3) Physically accessible buildings? -

a) Individualized accommodations for the handitapped student
b) Appropriate construction or adaptation :
c) Appropriate scheduling and space utilization

. ) . 56-b
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B. Parent and Child Rights

1) The rights of parent=z: involvement Zn the educez zion of =olld.

" a) Notification prio: =o proposed step or chanc«
b) Right to consent r=ior to evaluation and plz:sment
c) Assigning educaticmal advocates (surrogate -zrents)

' 2) The right to confidenriality of reccwds?
3) The right of access by parents to records?

4) The complaint, hearing and aopeals rrocedures zrailable pEmeT

OPIC 4: ADMINISTRATION OF LOCAL SPECIAL EDUCATION ° !
TIME FRAME: ‘20 minutes of discussion

0CUS: How much is known about the organization of the local specia’ edmmestden
district?
What are the district’ s strengths and weaknesses7

How much is known about/are there any problems with:

A. Organization and Coordination of Services

1) How the delivery of special education services are or.ani .@d?

2) The working relationship between school departments c. 34
districts? ] .

3) The existence of written policies and uniform procedu

B. Communication i o

1) With state and’fe&eral levels? %
2) Between administrators and staff? ;
3) With advisory ; boards7
C. Personnel ' S | ‘
1) The quality of the teaching and support staff?
2) In-service training? |
3) Employment pdlicies?J

D. Budgat and Finance

1) How priorities are set for special education7

a) Planning,
b: Budget requests

'2),The.budgeting process?

a) Sources of income
b) Utilization of funds
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Porem e - view: Collectmg Informsan
?*ur Darpy g

Jererm—me ¥ &Iy parents you w=nt to int=—view. Ty to inter-

tew p=Uem—r .z —nll provide irmformation -z “iff. -~z areas of the
rogrez. = zat include parznts:
e T -oo J.tfﬂr—ent geographlc areas (in the cas -I a co-
ope: . .we :
e Vtt o dren having various handicap:
%

& %105 - ;ildren”attend different school bu:i-. .dings.

Tur swtily —ohpp wrll need to discuss the best "way to> reach an 2d-
s zuate sem o= of parents. Here are some possitilitizs:

1 Meezing. Use Group Discussion Meetlnr (see page 32) as an
.operIanity to recruit willing parent: and to convey back-

zrou=: information. Give the form to che-parents to f£ill
sut, working at their own pace. The >aver: Interview form
may bt filled out at the meeting (all-w a gcod hour) or .

may t- given to parents to take home and return to the col-
lecto: at a later specified date.

" Mailing. Parent interV1ew forms ma— be mailed to a well-
rasearched mailing list. - The cost _f a mailing will be
high and the return low, however. In addition, securing a
well-bzlanced malllngllist may be d: fficult.

3} Cosponsorship with the School. Ask =he principals of the'
various °*schools where handlcapped s—dents are served to
send them home with the. children :

-) Use of Local Parent Meetings. Pare“_ group meetings such
as local chapters of ACLD (Associat-ocn of Children with
Learning Disabilities) or ARC (Association of Retarded
Citizens) may be a good source of pzzznt participants
Also consider bullding PTO and PTA me=tings.

If rou plan to interview a.large'sahple of pa:ants, recruit other
parznts to nelp you pass out and collect the Xzrent Interview forms.

Afte— all the forms have been’ collected, use tze score sheet con-.
cainzd in thlS guide to tabulate the 1nformat ‘

 WOTE: 1IF YOU WISH, USE THE PARENT IN”ERVIEW FORM 'IN CONJUNCTION
WITH WURKSHEET 5 CHECKLIST FOR REVIEWING YOUR CHILD'S IEF
and ET _ CHECKLIST FOR REVIEWISNG Y
RECORDS . o

: .57“ ‘
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Interview: Parent Of A Student E’mmlled in
Spemal Education | —

Attached is a series of questions designed to g=v- a picture of how well your
local school -district is doing in providing spe=z: = education tc vour child.
Youf answers will tell us,how'local parents feel =bozt:

¢ How well the school 'district communicate: with parents,

® The quality of-local special education r—ograms and services,

o How well the school district is doing ir complying with new
state and federal special education laws.

It will require about one hour of your time t- ccmplete this interview form.

-,
~

Directions:
'Answer each question, working at your ow— pacs. .
1) Circle Yes or No for: each question tbat apa;ies to your situation.
2) Circle NA if the question does not apply o you or y«ur child.

3) For questions with number scales before them, circle one number in-
dicating the degree to which you agree.

4) Questions that are boxed require more detailed ansi+:s. .ome will
require that you make choices from among answers givenm. Others ask

. for written comments. Amnswer each.
. 3o 1

Return. this form by
date

Return to:

Phone




BACKGROUND TION ABOUT YOUR CHILD:

Child's Hz—.oiczoping Condition:

Zeomzmnication Handicapped

Zmntionally Handicapped

Jearing Impaired .

JE'U

Severely/Profoundly Mentally Handicapped
Yoderately Mentally Handicapped (trainable)
‘Mildly Mentally Handicapped (educable)
Physically Handicapped )

Learning Disabled
Visually Impajred
Blind -

Multiply Handicapped

IHIIIIIIIII!

Other Health Impaired

When was your child'e handicap diagnosed?

At birth =
Between birth and age 2

Preschool years (age 3-5)
Kindergarten (age 5-6).

School years (age 6-18)

Child's age

Male or female‘

Number of cl.ildren in family
Position of child among siblings __ _

Do child's natural brothers and sisters have any landicaps?
Type of community in which child's family resides:

—— Urban
Rural
Suburban

School district serving your family

Name of school child -attends

Is this school your nefghborhood school?
: Is this school in_another district?

Describe’ the school program to which child is assigned.

, 59-a
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vrogran Level:

Preschool
Kindergarten
Primary
Intermediate.
Junior High
Secondary

[T

BACKGROUND INFORMATION ABOUT YOU:
Your relatien to the child:

Mother
Father .
-foster parent

1
f

j How long have you known the child?
surrogate parent L

other

What level of ‘education have you complefed? .
"Grade 4 5 6 7 8 9 10 ‘11 12 College 1 2 3 4 5 6 7

59-b
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AREA I: THE POLICIES AND PROCEDURES OF YOUR LOCAL SPECIAL EDUCATION DEPARTMENT
7 ) '

Very

Well Poor : ) : )

5 4 3 2 1 . How well do you feel yo understand the organization of
your local school district's department of special
education?

5 4 3 2 1 . How well organized do you feel the local special education

- programs are? :
5 4 3 2 1 . How well do you feel that the special education teachers
' ‘do their jobs7
5 4 3 2 11 . How well aware do you feel the regular education teachers
‘ 5 are of the district s special ediication policies and

: procedures7 ‘

: . How we11 do you think the following'departments of your
school district work with the special education depart-
ment to serve handicapped children?

5 4 .3 2 1 a. Regular education administration

5 4 3 21 b. Transportation {

5 4 3 2 I,L c. Testing and evaluation

5 4 3 2 1 d. Regular education specialities (art, music, vocational

i education, etc.) '
5 4 3 2 1 e. Guidance and counseling
5 4 3 2 1 . How well do you feel the school district funds special

"|||_|'IHI

5

education programs?

. In addition to your child's teacher and principal, have

you ever dealt with any of the following school persons?

School Board

Superintendent

Director of Special Educatlon

A supervisor in the special education department
Director of Pupil Perscnnel Services ;
Director of Finances ,

‘Director of Testing and Evaluation

Director of Transportation

None ’ ‘

at were the discussions about? Check all that apply.

- My own child's special education program
Other special education issues

General education issues

Other

1]

>

59~c
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Very
Well - | Pobr .
5 4 3 2 1 9. How wel> do you feel the school district communicates
with parents?

AREA II: IDENTIFICATION AND EVALUATION OF YOUR CHILD

Yes No ° * 1. Have you seen notices in aewspapers or elsewhere en-
' ccuragin’ the community to refer handicapped children
to'the schools for help with learning needs?
2, What kinds of schqolrsponsored screening programs. has
your child taken part in? . (Note: Screenings are
simple tests routinely scheduled for all children of
a given age throughout the district.)

Readiness for kindergarten

——— Hearing" ®
— Vision: =

—— Speech

'~ Motor coordination
—— Other . ~ -

None ‘that I'm aware of -

C =

‘BEFORE YOU ANSWER THE FOLLOWING QUESTIONS PLEASE INDICATE'

I will be referring to: the verz first evaluation given by the school
before: my child was placed into a special education program. Year 19

‘———- I will be referring to ‘'the most recent evaluation given by the school
! to my child. Year 19 B

‘
$

u§Very
iWell ; Poor Co ‘ : '
v 5 4 3 2 1 3. Before yourchild wag tested, how well do you feel the
P ' " school explained to you what an evaluation would include -
_ the kinds of tests, whe would do the testing, and so on?
i i
Ej 5 4 3 2+1 4. After vour ehild was evaluated ‘how well do.. you feel the
h results were explained to you?
‘5 4 3 2 1 5. How well do you feel the knowledge you have ‘about your
' o ’ child (medical background, learning level, personality,
i v etc.) was given consideration? ‘o »
5 4 3 2 1 6. How well qualified do you feel that the school testers
ware, considering your child s handicapping condition?

59-d
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A .
Great Very :
Deal Little 7. .Do you feel that enough tests and observations were
made in the following areas: '
5 4 3 2 1 a. Learning potential (intelligence or aptitude)
5 4 3,2 1 b. Achievement (what has been learned so far),
5 4 3 2 1 c. Adaptive behavior (ability to deal:withqurroundings)
5 4 32 1 d. Special diagnostic areas (speech, motor, héaring,
vision)
5 4 3 2 1 e. Social interaction (getting along with others)
‘.5 4 3 2 1NA} f. Vocational aptitude (ability to perform job skills)
Very g
1Well Poor '
54 3 2 1 8. How well do you think the tests were adapted to fit your
child's way of communicating? (For example, if your -
i " child cannot speak, were tests used ‘that .do.not require
_ i speech°) / .
5 4 3 2 1 9. How well do you think the tests accurately measured what
© : ' your child’ can do?. , _ N .
Yes No i 10. Did you sign a form giving the school permission to evalu-
C ! ate your child? . :
S '
Yes No ' 11, Did you know that’ you could withdraw your permission at-
_ y any time? : :
Yes ' No 3 12. Was an evaluation/giwen within 40 school days (Indiana
: v ? timelines) after<the request’ for testing ‘was made?
l 13. Who made up th//school evaluatién team? (For example, o
b ?i ) psychometrist, speech therapist, doctor, psychologist,
-i : physical therapist, teacher, etci),
School persons _ Non—school specialists :
1. : 1.
2. - L .2,
3. » 3.
y Yes 'No NA| 14. If it was agreed that non-school specialists would test
. your child, did the school pay for it?
Yes- No - NA| 15. pid you have any- test results from your own sources that
' you wanted the school evaluation team to consider as
‘ _ well? _ _
Yes No " NA 16. Did the team use the above test results?
59-e N




Yes No NA| 17. Do you feel that the safeguards protecting you and your
child during the evaluation process were overlooked by
the school? .

NA| 18. In what way(s) were your rights cverlooked?

My child was identified as a special education
student without my knowledge. '
——— My child was tested by the school without my
written permission.
—— My request that the school retest my child was
‘ denied.
—~—— Evaluation methods were not adapted to my child's
handicapping condition.
—— The. school would not pay . for additional non—school
specialists to make my child's evaluation complete.
~——— The test results I+ had from my own sources were
‘not considered at the TEP meeting.
~—— Other

AREA III:‘ THE IEP MEETING

y

BEFORE YOU ANSWER THESE QUESTIONS, please indicate

| —— I'will be referring to the initial IEP meeting held before my child was
first placed into a special education program. Year 19

o — I w1ll be referring to my child's. most recent IEP meeting. Year 19

'; %v‘ . 1. Who requested the meeting to plan your child s program?.
\ | I requested the meeting. : oo o
- o —— The school requested the meeting.
i " —— Other ~
% Yes No- ' 9. Was the meeting to discuss your child's program planned®’
' early enough to give you time to prepare?
Yes No f 3. Do you feel enough time was set aside to carefully plan
: .your child's program'7 v :
h Yes No ‘ 4. Did you invite, or ask the school to invite, a specific
° i ; person?
i

5. In addition i ; yourself, who attended_the IEP meeting?

i : School persons ' Non¥sehodl persons
1. | A ¢ |
2. ' 2.
3. - ¥
59-~f




Yes

Yes

Yes

Yes

Yes

Yes

Very
Well
"5 4

Yes

No NA
No

No

No NA
No.-

No

. Poor
3 2-1

3 2 1

3 2 1

3 12. 1
3'2 1
No s .

10.

11,

12.

13.

If this was your child's first IEP meeting (before he

or she was first placed into a public ' special educa-
_tion program), was at least one person who evaluated

your child present?

Was the IEP meeting held within 40 school days (Indiana
timelines) after the request for an evaluation was made?

- Was a written report made of the IEP meeting’

If there was disagreement, were the differing opinions

‘put into the written report?

Was a copy of the IEP available to you’

Was it explained\to you that you could request a new
IEP meeting. or case review at any time?

©

How well did you understand how an IEP was to be ‘
developed? :

How did you learn about the IEP process?

 From school persons at the time of the meeting \ 17
From a. written hand~out provided by the school z .

. —— From a school—sponsored training session

14,

15 .

16.

0

On my own, from non-school sources
How well do’ you feel the IEP .
a._described your child's abilities and needs?

b. included annual goals that fit your child s abilities|
~. and needs’ : . :
. spelled out methods for measuring your child'
progress? - .
d. spelled out the degree of . involvement in regular-

education programs and activities?

How were you made aware of the school s decision on
your child's placement’ Check all that apply

“At the IEP meeting.. ‘

~—— By letter shortly after the meeting (within 10
school days in Indiana).

~—— On my child's first day of school.

Other

Do you use your child's IEP .to measure his or her school

,progress’

59-g
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his or her teacher?

'a’ 17. How frequently do you discuss your child's progress with
! Yes No 18. Is your child’s program studied at least once a year at
: ' -an annual case review?
Very | : " - ‘.\\. . v
iWell . Poor ' ’ 2 ‘
‘ 19. What were your feelings about the Hevelopment of your .
child's IEP? \ .

5 4 3 2 1 a. I felt 1ike a fully participating member of the

i planning team. ‘ \

{5 432 1 |  b. The IEP developed fits my child's educational needs.
;

{

i

3 2 1 c. The IEP is complete.

' . ) . 1\,
fAREA IV: SPECIAL EDUCATION PROGRAMS AND RELATED SERVICES |

Very ' ' - ’ -7
. [Well  Poor . | S

5 4 3 2 1<} 1. How well do you feel that the school explained your right,

‘ o ' to help choose’ your child's program? \

[

.j 5.4 3 2 1 2. How well do you feel that all possible options for your
. child's program were discussed? l

-2 4 3 2 1 3. How well did you feel you understood the proposed program
b ' before your. child was’ placed into it7 W ,

. Yes No _ 4, Did you sign a form giving permission to place your child
' : -into a new or changed special education|program?

] . . 1

59-h
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5. Does you child currently receive any of the following
programs or services from the school? Check all that

apply. -
SCHOOL PROGRAMS

Regular school program :

Learning disabilities program

Program for deaf and hearing impaired
Program for blind and visually impaired
Program for mentally handicapped
Program for emotionally disturbed
Program for the physically handicapped

Other

EDUCATION—RELATED'SERVICES
Speech . Art -
Audiology Music

.Home economics

£3

LConsumer education
)Industrial arts
\Vocational education
‘Career counseling -

Occupational therapy
Physical therapy
Counseling :
Behavior modification
Routine testing

N Medical/educational Sex education -
evaluation - Drivers education
Regular transportation ——— Age 18-21 program
Special transportation = Summer schaool
Health sexvices of | : Work experience.
school nurse: E ——— Other
Parent education o B

Regular Phys. Ed. |

Adaptive ‘Phys. Ed. None

i

__jl. L] | | ..I| LTHEETT

6:.Look ‘at the apove list again. Mark an "™N" before those
- you feel vour child needs to receive from the school,
that are mot now being provided :

7. Look again at the programs “and services 1isted in item 5
above._ Circle any programs or services_you pay for your--
self, but feel the SChool should provide. :

8. How ‘does your handicapped child travel to and from school?

" School bus with regular education students
School bus for special education students only
Specially equipped van or bus

Private-car or taxi with costs paid by school .
Private car with costs paid by me

Public bus -

By foot.

None required

111 H |;
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.Very _
Well Poor
5.4 3 2 1
5 4 3 2 1
5 4 3 2 1
P54 3 2 1
5 321
.Strongly Dis~-
Agree Agree
5 4 3 2 1
5 4 3 21
Yes No
NA

10.

11.

12.

. How much times does your child spend on é one-way trip

to or from school? -

i
i
;

, / | |
How. well do you feel the size of /our chzld's class al-f
lows the teacher to work effectively with each student? -

/
Bow well do you. feel the students- are grouped in your [
child's class? . (Note: Children/can be grouped according
to age and/or similar ability )/ :

‘How well do you feel the following needs of your child .

are being met by his or her schOol program?
a. The need to learn daily 1iving skills

" b. The need.tovlearn academic kills . ' o l/

13.

14.

15,

c. The need to have his or her health safeguarded.

d. The need to ‘be involved in|the regular activities of /

'children

k-
4

:What areﬁyour feelings about how the‘programs‘and_serw-

ices offered to your child were chosen?

‘a. My! child's schooling was/determined by . his or her edu- ~

"cational needs.
b;‘My child's schooling was| determined by what was avail—
able in the school system -

Do you feel that any safeguards protecting you and your
child in the placement process were: overlooked by the - -
school? -

In what way(s) were your rights overlooked7
Check all that apply: :

My child was assigned to a special education program

without my written permission.

———— My child's program was changed without my written g
-permission.

—— No action was taken when I requested a change in
program.

— The appropriate program or related services was not

.available. x _ - ' '

—— Other ___. __ | - | B
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!

AREA V: EDUCATIONAL SETTING |

NA |

NA| |

"4, /In what kind_of

1. In what ﬁind of classroom testing is your child
-educated? ;

Regular classroom with no special help
o Regular classroom with hel by specialisrs or
aides f
Regular classroom with visits to a resource room
Special education classroom full time
- Combination regular and special education classes
"Diagnostic classroom - full or part time
t home, by tutor . or special telephone
esidential school -
ther :

2. Does you child currently receive any of the following
special helps that enable him,or her to be included
as much as possible'in .a regular classroom setting?

: Chejr all .that apply. o :

Modified schedule !

Tutor or aide/ , -
Special- equipment /
Specially designed room . ,
Transportation between classes
'Transportation between buildings
Interpreter ;

Reader o , f}
Notetaker | :

Other ' / .

\|+|+u;|;|

at the abovirlist again.

: with an "N"/any special helps you feel your child
feeds that could| be provided him.or her to take advan-
vtage of a regul7 classroom setting.

w
=
i)
R 0
~ &

/ . -
building is your child educated?

His or her| | regular neighborhood school -
A regular special education’ building

A separate special education building

A residential school

Home or hOSpital

Other :

—

s .

G' ~

/5. Is your child s school building adapted to allow him or

her to move freely from place to place?

6. Does your school have a separate wing or floor for
education classrooms’

—




: | : 7. Are the following general use ar ilatle to your
; ’ child?
Yes No ‘ : Restrooms
f Yes No : Cafeteria
’ "Yes No . Playground
; Yes No S Gyv auditorium
f Yes No  NA \ . Locker roome
| Yes No , Nl Swimming' pool
[ Yes No ‘ Music ‘
/ . Yes No : - -Art room
Yes No /  Librazy’
Yes No ] NA Labs, Home Ec room, Shop
Yes Mo | Other ‘ )
i P ' . ’ .
N | / 8. Are the following daily school routines. of your child
’ / © similar to the routines of regular education students?
N Yes No! a. Meals -
; Yes No NA b. Recess
j Yes No NA © Co. Arrival and departure
| Yes Mo NA d. Lengtﬁyof school d:wy
"Yes No X . e. Lehgtﬁ of school year
Yes /No f. 0the7 ' , o
/ ' . . ’
; , 9. Are any,of the following extra-curricular activities
available to your child?
Field trips . S L
—— Clubs . B ~ o
1 School assemblies
i ‘ , . ——. Athletics '
‘ ‘ Regularly scheduled recreation (activity. days,"
‘ dances, etc.) .
/ None
’ ' 10. Look at the above list again. ' ‘
. Mark with an "N" those activities you feeél your child
\/ ' ‘ - needs to have available to him or  her that are not now
/ , . being provided. -
‘ . . /7
59-1




) : : : / ' |

/

“ Yes No 11. Do you feel that any rights your child has toIas_normal a

school se’.ting as possible are being overlooked by the
school? |

NA |12. In what way(s) are his or her rights overlooked?
:Check all that apply.

The building in which my child: is placed is un-
necessarily separate. :
o —— Thie classroom in which my child is placed is un-
B ﬂecessarily separate.
— Myvchild s program does not include encugh regular
.education activities.
—— The programs and buildings necessary to my child ]
education a;e not physically accessiblm
—— Other ;

AREA\VI: ' PROCEDURAL SAFEGUKRDS FOR THE STUDENT AND PARENT

Yes™ No 1, Has the school given you an. explanation of your parental
rights in the educational process? ... - . .

2. HoW/were your rights sharecd with you? Check all that
apply. i

B means of a written handout or booklet.
S _ —— At special meetings for parents.
o ‘ + == At each school conference or IEP meeting

. - —— Other
" |{Very . Very | y - i
Clear ' Unclear] ' '
5 4 3 21 3. How clear do you feel the school 's explanation of your
i ' s rights has been?
Yes No . ' 4.~Have “you ever asked to see 'your child s school records?
Yes No "NA | 5. Did ‘the schoocl comply w‘th your request within a reason-
‘ ’ : ‘able amount of time (in no case later than 45 days)?
Yes 3No " NA 6. Was someone available to answer questiols you had about
- ‘ éﬁ _ . - the information in.the records?
- Yes . No NA | 7. Were all your, child's school records easy to tocate?
Yes. No - NA | 8. If you asked for copies of the records, was there a_

charge? .
_;NA 9. What was the charge for a copy?

_59-m
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Yes No NA| 10. Have you ever asked that’any information Be removed ‘or
changed from your child's records? )

NA| 11. What information did you want removed or changed?

: Inaccurate or misleading statements
— Labels that could be detrimental. to my child's
future
Personal impressions by teachers
Outdated or wrong test results

Yes No .| 12. Have you ever been asked for your permission before in-

formation about your child was shown to anyone other
‘ than an approved school person? o
Very 5
Well - Poor | . : :
5 4 3 2:1 ‘13, How well do you feel the teacher uses the records to
T ‘ learn about and better teach your child? @
Yes No o 14. Do you feel that any rights you or your child have re-

garding confidentiality ‘and access to records have been
overiooked by the’ school7 :

NA| 15. In what way(s) are your. child's or your rights over-
looked? Check.all that apply. : - .

My right to see and examine my child's school
records was (circle one) denied / made unduly
s ' difficult

My renuest to remove or correct misleading or in-
accurate information on records was denied.

A4

misleading or inaccurate records was denied. ,
The confidentiality of my child's records was not
réspected. ’ 4

\
»

P
gYes" -No 16. Have you ever written a formal letter of complaint to
] S - resolve a school problem? : :

i

NA | 17. To whom was the letter written? .

School Board’

: . p —— Superintendent ‘ :
oo T —— State Division of Special Education . e
] ’ Other :

NA ié. What was the issue?

Yes ‘No . - NA| 19. Have you ever requested a due process hearing?

NA | 20. What was the issue?

l
|
!

My request to attach a statement of explanation tomi,

l;ﬁkl(;i o ii L B | L. ii-lsal S




21. What were the results of the hearing?

Yes  No 22, Do you feel that any rights yo& had in the complaint or
o . hearing process were overlooked by the school? .

NA 23. In what way(s) has this happened? Check all that apply.

! - My formal complaint was not responded_to.
~—— The school did not give me a clear description of
. my rights in the complaint or hearing process.

——— The hearing officer at my due process hearing was
not impartial.

——— Specific procedural safeguards were not followed
at my hearing. :

-Other

Yes No 24, Are you .presently considering either making a formal
- ' complaint or requesting: a due process hearing?

NA |-25." What is the issue you hope the complaint or hearing
will resclve? . N\

e
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Tally Sheet For Tabulating Results

To compile results from the Parent Interview Forms £il1ll i the total number of
responses for each category.

Child's Handicapping Condition

Communication Handicapped
Lo Emotionally Handicapped
' Hearing Impaired
: . _ Deaf
¢ o : Severely/P*ofoundly Mentally Handicapped
_ Moderately Mentally Handicapped (trainable)
____Mildly Mentally Handicapped (educable)
Physically Handicapped
"Learning-Disabled
; Visually Impaired
g Blind
‘Multiply Handicapped
Other Health Impaired

Child's Program Level
‘ Preschool
Kindergarten;
_ Primary '
) e ~ Intermediate
' P Junior High
Secondary .

M

AREA I:  THE POLICIES AND PROCEDURES OF YOUR LOCAL SPECIAL EDUCATION DEPARTMENT—{.
Parent Knowledge 1.
B S 5 4 3 2 1
Qualify/Syétem : 2.
o 5 4 3 2 1
Quality/Staff 3. =
: | 5 4 3 2 z
4. i
5 4 3 2 1
60
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Quality/System 5a. —
' ‘ -5 4 3 2 1
5b.
) 5 4 -3 2 1
5¢. - P
5 4 3 2 1
5d.
) . 5 4 3. _ 2 1
Se. ' S
’ » 5 4 3 - 2 1
6.
5 4 3 2 1
Parent Involvement 7. -School Board
Superintendent

. Director of Special Education

A supervisor in the special education
department : :

Director. of Pupil Personnel Services

I S - ' : Director of Finances _

_ Director of Testing and Evaluation
Director of Transportation

1
None - L

8. - i: My own child s special education program
‘ Other special education- issues
General.education issues

. Other

——

Quality/Communication ° 9.

AREA II: IDENTIFICATION AND EVALUATION OF YOUR.CHILD

o

Quélity/Communicatien 1. - :
' T Yes . . No

.

60-a
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-
Quality/Tusting 2.

Readiness for iindergartgﬂ
Hearing | v//
Vision . ,/
"Speech '/
Motur coordination

Other

Quaiity/Communication 3.

5 4 3 1
4, /.
5 4 /3 "1
5. . /
. 5 G 73 1
// -
Quality/Staff 6. )
- ' 5 4 3 1
/
Quality/Testing ' 7é. 44[
. ) 5 4 /;a 3 1
7b. . '
5 4 : 3 1
Te. //
' 5 .4 3 1
7d. Z
5 «/% 3 1
Te. o
/ & 3 1
7f. /
4 3 2 NA
8. -
5 4 3 1
9, ‘ '
5 4 ' 3 1
School Sensitivity .
to Rights -~ 10. : o
, ) o Yes = . No
Parent Knoﬁlé&ge , i 1. '
) ' Yes No
° 60-b |




Quality/Testing 12. :
: T Yes o ‘No

1.-3.
14. :
Yes . No
_Earent Involvement 15.
Yes ' No ,
Quality/Testing 16. -
. Yes, - No
School Sensitivity
to Rights 17. N
Yes No

18. Child was identified without my knowledge.

Child was tested without my written
permission..

My request for retest was denied.
e . _ Evaluation methods were not adapted.

The school would not pay for additionai
non-school testing.

The test results I had from my own sources
were not considered

Other
> AREA.ITII: THE IEP MEETING
Parent Involvement 1. I requested the meeting. -
C The school requested the meeting.
Other
J
’//’/
’/ d,
,'// i
! 60-c




Qality/IEP Process 2. :
. - ' Yes . No . : 4
3. :
Yes No
Parent Involvement 4, s
Yes No .
3 ' '
'Quality/IEP Process 5.
6.
Yes - No
7.
Yes No
8.
Yes No
Quality/Communication 9. 3 .
o Yes No
~10. :
| Yes - No
11.
Yes - No
Parent Knowledge 12. .
' ' 5 4 : 3 2 1
: bQuality/Communication :13. From school persons at the :time of thé

meeting

From a written handout provided by the school

"From a school-sponsored training session

ES

On my own, from non-school sources

[N




Quality/Written IEP l4a.
~14b,
5 4 3 2
l4c.-
< _ 5 4 3 2
144d.
5 4 3 2
Quality/Communication = 15. At the IEP meeting_.
' By letter shortly after the meeting
. '~ On my child's first day of school
Parent Involvement 6. - .
" Yes - No
17. |
"%
Quality/IEP Process = 18. - :
: : Yes No
Quality/Written IEP 19a. ' -
| 5 & 3 3
lgbc ) :
» 5 T 4 E 2
! 19¢c. - ‘
5. 4 3 2
AREA IV: SPECIAL EDUCATION PROGRAMS AND RELATED SERVICES
. Quality/Communication 1. - ;__ . . '
| o T s 4 T3 2
) 20 ' ) - ‘
: - 4 3 ) 2
Parent Knowledge 3. ‘
5 4 3 2




Schooi Sensitivity

to Rights g 4,

: Yes . No.
Availabili;y/Pfograms
and Services 3 5a. School Programs

Regular school program

Learning disabilities program .

Program for deaf and hearing impaired
Program for blind and visually impaired
Program for mentally handicapped
Program for emotionally disturbed .
Program for the physically handicapped
Other

5b. Services '

Speech
Audiology
Occupational therapy
Physical therapy '
- Counseling
Behavior modification
Routine testing
Medical/educational evaluation
. Regular tramsportation
Special transportation
Health services of school nurse
Parent education
Regular physical education
Adaptive physical education
Art '
Husgle
Aome economics
Conawmmer education
Industrial arts
Vocationzl education
Career counseling
Sex education
Drivers education
Age 18-21 program
Summer school
Work experience
- Co ‘Other

O TS £ M e

None

60-£f

B -




Program Needs

Transportation 8. School bus with regular education students
‘ "School bus“for special education s;udents;
' only : o o '
Specially equipped van or .bus _
Private car or taxi with costs paid by
school . : A :
Private care with costs paid by me
Public bus '
; By foot ’
None required
9. ‘
|- Quality/Child's .
Program 10.
. 4 3 2 1
11, -
o 4 3 2z 1
' 12a. -
4 3 2 1
12b. :
' o 4 3 2 1
12¢.
- 4 3 2 1
124.
4 3 2 1
- 13a. :
' , 4 .3 2 1
' 13b.
4 3 2 1




| School Sensitivity - . , L o o
to Rights 14, ' , : ‘ - X

Yes - : No

15. . My child was asa&gned to. a ‘special edu~- .
~ cation program without my written per- 1 7/
missioa. / .
My child's program was changed . without
. my written permission.
I _ ' No action was/taken when I requested a

' change in program. ,
The appropriate program or related serv-
- 1ices was not/ available. g
" Other . /
AREA V: EDUCATIONAL SETTING - |
Integration/ - _ : ’ , : S 'Jlﬂp ca

‘Accommodations 1. . Regular classroom with no-special help

Regular diaseroom with help by special-
ists or aides

Regular classroom with visits to a re=
source room

:Special/ education classroom full time

Combination regular and special educa=
tion ¢lasses

"Diag ostic" classroom - full or part
time
At home, by,tutor or special telephone

Residential school
0t7ér‘
2. _Modified schedule
Tutor or aide
Special equipment
Specially designed room

Trahsportatioﬁ'between classes - P

i

Transportatioﬁ between Suildings
Interpreter f
.Reader. o
Notetaker
Other '

I D | 6o§h_» /
RIC .~ 7 'lfg I




Progrg&iNeedé ' o3, . ' B _ /u
Facilities . b4, _ .Régular neighborhood schocl
| o ' A'regﬁiérischool not in our neighborhood
f ' A separateespecial'eduqation building
/ 7' "A residential school
/ T | Home or hospital
| Other
i 5.
/ , . Yes’ No
i ; 6: |
/ : ‘ : ~ Yes No - NA
/ - 7. Yes No NA
/ . , ; . a L - Restrooms ‘
// ' o ‘ : ‘ __ cafeteria . - :
j | | 1 - ___ Playground /
/' ‘ . ‘ _ Gymé'éﬁditorium. " ]{
./ : o . -~ Locker rooms /
/ . , " ' Swimming pool
Music '
Art room
. _. iibrary
’ _Labs,-Homé‘ec rdbm,ﬂ
“shop o
Other
\
/




Integration/ - v A _
Accommodations 8. Yes . No NA

; . ) . ’ . Meals

P 4

Recess

Arrival and
departure :
Length of school
day

Length of school
year

Other

9.  Fleld trips
' " Clubs .
School assemblies
Athletics
Regularly scheduled recreation

]

‘None

Program Needs .10,

School Sensitivity
to Rights 11.

”Yes ) - No

12, _ The building in which my child is placed
- 1s unnecessarily separate.

The classroom in which my child is placed
is unnecessarily separate.
My child's program does/ not include
enough regular education activities.
The programs and buildings necessary: to
my .child's education are not physically

,,; Ce accessible. i
'yﬁ\ ' Other /-
. . [

- 60-1
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VI: PROCEDURAL SAFEGUARDS FOR THE STUDENT AND PARENT

Quality/Communication 1. .
Yes -No -
2. By meéns of a written handout or booklet
At special meetings for parents
At each school conference or IEP meeting
‘Other
3. B
5 4 3 2 1
!
Parent Involvement 4. ’ -
Yes . 'N0§
Records/Access 5.
T Yes No
Quality /Communication 6. 4
o ‘ Yés» No )
l Records/Access
No
‘. <
" No
Records/Accuracy . : *
g No NA
Inaccurate or misleading statements K/
i
Labels that could be detrimental to my '
child's future ‘
Personal impressions by teachers
Outdated or- wrong test results |
Records/Access

No

N
<

0k 132




Quality/Staff 13.

School Sensitivity
to Rights 14.

Yes No -

15. My right to see and examine my child's
' records was (circle one)
denied / made unduly difficult.

My request to remové or correct mis-
leading or inaccurate information on
records was denied. '
My request to attach a statement or ex-
planation to misleading or. inaccurate
records was denied.
The confidentiality of my child's records
was not respected. - -

Formal Complaints 16.

Yes . No
17. ; ‘School Board
Suﬁerintendeht
~State Division of Spécial Education
Other o
18. '

Hearings 19.

. Yes . ' No
. 20.

21.

A KK




School Semsitivity .
to Rights ' 22.
: ! s ) Yes No .
23.. My formal.cbmplaint was not responded to.
The school did not give me a clear de-
scription of my rights in the complaint or
. hearing process. ‘ .
The hearing officer at my due proces
hearing was not impartial.
Specific procedural safeguards were not
followed at my hearing,
Other
Possible
Complaints/Hearings 24,
Yes No
25.
/ 5
60-m




Worksheets 5&6: IEP. and Records Check
By Parents - S -

Us¢ the same sample of parents who are willing to fill out the
Parent Interview form to also provide your study group with in-
formation about individualized education programs (IEPs) and stu-
‘dent records. These should be parents whose children represent a
~ variety of grade levels, teachers, buildings, and handicapping
conditions. v
Undertaking an IEP and records check will require that the parents
be willing to review the record folders and IEPs of their .own
school-age children.. ' : o

WORKSHEET 5: CHECKLIST FOR REVIEWING YOUR CHILD'S IEP.

The parents may wish to either share their children's IEPs with
you or review the IEPs themselves, using the Worksheet as a guide.

Worksheet 5 deals only with the written contents of an IEP. In -
.order to secure information about the IEP meeting, degree of par-
"ental involvement, success of the program, etc. the parent will
need to complete the Parent Interview form.

The quality of a child's IEP reflects in many ways the quality of
local special education programming. This study will help your:
team de ~rmine whether IEPs are present in a complete and usable
form fc each handicapped student.

WORKSHEET 6: CHECKLIST FOR REVIEWING YOUR CHILD'S RECORDS

Ask the same parents to examine their child's record folder. Each
- parent will first need to contact the school principal in order to
find out exactly where the student's complete school records are
stored. Ideally all records should be kept in one location and be
easily- available to the child's teachers. '

Each parent should then visit the school and examine the record
folder, using the guidelines on the Checklist for Reviewing Records.

4




By reviewing individual reéords your group will be able to- learn:

e Whether or not parents can ea511y obtain access to their
children's records. .

o If the approprlate 1nformat10n consent fOrms, and test”
results are included. : :

e If the conf1dent1a11ty of student and family 1nformat10n is
~ honored.

o If there is evidence that the records are being utilized by
the teachlng stdff.




Date

N .Y CHECKLIST FOR REVlEWING
WORKSHEET @& __YOUR CHILD'S IEP

: . Child's :
DIRECTIONS: Age Grade/level
Respond to each item wiih Yes, No, " Bandicapping Condition -
or NA (Not Applicable) ” School -

WERE THE FOLLOWING PURTIONS OF YOUR CHILD'S IEP FORM THOROUGHLY FILLED IN?

l | DESCRIPTION OF CHILD'S PRESENT LEVEL OF PERFORMANCE
' Self-help and daily living skills
Academic and learning level
Physical abilities
Social behaviors
'  Pre-vocational (Job—related) skills
Reference to recent tests .
My child is described in terms of his strengths as well as needs.

ANNUAL GOALS _

Indicate what my child should be able to do by end of the
school year.

Seem to fully meet the educational needs of my child.

Can be accomplished during school year.

Written in understandable language.

|

]

SHORT—TERM OBJECTIVES
Describe specific tasks in which my child will engage.
Objectives that will be given the most emphasis are indicated.
Written in understandable language. -

DESCRIPTION OF PROGRAMS AND DATES FOR SERVICES
Indicates program to which my child will be assigned.
: Speclfies all education-related services.
__ Specifies dates services will begin and be re- evaluated

i

L TIME IN RECULAR SETTINGS
__ Indicates amount of time my child will spend in regular classes

" and other activities.

L__;] EVALUATION OF CHILD'S PROGRESS
Describes how and when progress will be checked
Indicates who is responsible
Indicates how it will be reported.

2

WHAT ARE YOUR FEELINGS ABOUT THE DEVELOPMENT OF YOUR CHILD'S IEP?:Cﬁeck all that apply.

Based on services that fit my child's educational needs.
Based on school services currently available.
Falls short of meeting my child's needs.
3 Incomplete.
Written with my full involvement
_ Written "behind the scenes" before I became involved.
[SRJ!:‘ - Written, but. not used by teachers. : | ' K

Used by teachers. ' 1_?‘7




CHECKLIST FOR REVIEWING

) Date _ : : ‘ Child's 2ge Grade/Level
Location(s) of Records ' Handicapping Condition
School

Indicate with "Yes' or ''No"

Were you given prompt access to your child's records?

Is there a charge for making copies of records? If yes,-cost:

Was someone available to answer questions about the content of the records?

__Is a dated list maintained of persons who have had access to your child's records:
Were you, as a parent, asked to sign anything before given access?

WHICH OF THE FOLLOWING ITEMS ARE CONTAINED IN YOUR CHILD'S RECORD FOLDER’

Checkrall that apply. Indicate date given on each item.
. Yes No Dates

CUMULATIVE SCHOOL HISTORY
Includes information regarding SChoolé attended, days present,
_grades earned, extra activities, disciplinary actions

REFERRAL AND EVALUATION
Form referring. child for testing¥*

Notice of parent rights in evaluation (presented at time of
referral)+

Parental permission to evaluate

a

.Test results from school-given evaluations

MEETINGS AND IEP
Notices inviting parents to IEP meetings

Summary report of initial special education placement meeting*

Summary report of each annual review meeting

Summary reports of other parent-school meetings

‘Child‘s IEPs (initial IEP and yearly revisions)

Notice to parent of proposed special education placement

Notice of parent rights (presented at time of placement)

Parental;germlssion to place child in special education
OTHER POSSIBLE ITEMS - ’

Parental permission to release records to non-school persons

Actual tests taken»by child

Test results from non-school sources . : e

Copies of medical records provided by parent

Letters from parents or teachers

Record of telephone conversations with parent

Progress reports

Written description of child's history by parent

Anecdotal records (personal impressions of child by school
persons) .

Other ) PINANS
LJIO

‘*May not be included if child was placed in special education prior to October 1, 1979.
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‘ ANALYZING THE COLLECTED .
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SECTION 4 .
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ANALYZING THE CCLLEC-TED INFORMATION

Organizing Your Data and Using the Asseséméht Checklist
for Analysis ‘

oooooooooooooooooooooooooooooooooooooooooooooooooooo

TOOL—Assessment Checklist

For.Diécqssibn: Another Kind of Assessment Checklist

Guidelines for Writing the Final Report

" Strategies for Effecting CRAnEe '« .e.evesevnsennennenns

¢
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\
Orgamzmg Your Data And Usmg The Assessment
Checklust For Analysis

ORGANIZATION

After completlng the information- -gathering stage of the assessment .
process, your group will need to organize the data collected prior
to its analysis. :

‘1) Some information will be already well-organized and simple
enough to use as collected by the interview or worksheet
forms.  Very little addltional pre-analysis preparation is-
needed for:

o The Interview from the Director of Special Education (may'
be pulled apart and sections given to study subgroups if
needed)

® The Interv1ew on Student Evaluatlon
e The Interview on Special Educatlon Transportation
® Worksheet 1: Education-Related Serv1ces

2) Some information will need to be tabulated and summarized
on Analysis sheets. (see attached sample ) This extra
step is needed for: :

e The Parent Interview form (use scor1ng device for tabu-
lating information prior to summarizing on Analysis sheets)

e Worksheet 2: Transportation Survey (tabulate by building)
® Worksheet 3: Building Visit/Program Information
(] Worksheet 5: Checklist for Reviewing your Child's IEP

Y ) Worksheet 6: Checkllst for Reviewing your Child's ReCords

3) Oraanlze Analysis sheets according to the six assessment
areas of the ASSESSMENT CHECKLIST :

THE ASSESSMENT CHECKLIST

The Assessment Checklist is a starting point against which to compare
the special education programs in your school district. Use it in

two ways:
1) As a Study Guide before beginning an assessment study.

2) As an Analysis-Tool with which to examine the results of
the study

63
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The ‘Assessment Checkllst outlines the requirements of the law and
gives examples of good special educatlon practlce Included is/in-
formation from

o Section 504 of the Rehabilitation Act of 1973 (PL 934112).

o The Education for All Handlcapoed Children Act of 1975,
(PL 94-142). :

e The Family Educational Rights and Privacy Act. (Sec ion 513
of PL 93-380). /

e Educational Amendments Act of 1974 (PL 93-380).
e Suggested Practices from a Parent/Consumer Perspective.

The checklist is divided into six assessment areas:

- I. ADMINISTRATIVE POLICIES AND PROCEDURES

Gives overview of the components of an appropriate edu-
catlon for a handlcaoped child.

Outllnes the school administration's obligatign in guar-
anteeing .the dellvery of appropriate spec1al ducatlon
programs and services.

' 11. IDENTIFICATION AND EVALUATION OF CHILDREN WiTH SPECIAL
NEEDS ‘ o |

Treats methods of referring chlldren into t e educatlonal
process ard glves information on appropriate evaluatlon
of a student s strengths and needs.

ITII. THE INDIVIDUALIZED EDUCATION PROGRAM

Prov1des guidelines on the development ané content of the
IEP. :

IV. PLACEMENT INTO SPECIAL EDUCATION PROGRA.S AND RELATED
SERVICES .

Deals with Dlacement of students into educatlonal programs
and provision of support services.

V. EDUCATIONAL SETTING
Outlines the elements of a .school setting adapted when

- necessary to accommodate the physical, educational, and
.social needs of the handicapped student.

64
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VI PROCEDURAL'SAFEGUARDS‘FOR‘THE STUDENT AND PARENT

States guarantees'which parents have in the identifica-
tion, evaluation, and placement process.

AN ANALYSIS SESSION ]

After organizing the data, set up an analysis session for your as-

' sessment study group.. . P1an on allowing 6 to 12 hours for discussion,
drawing conclusions and writing the final report. Use the ASSESS-
MENT 'CHECKLIST as your primry tool. A suggested procedure for con-
ductlng an ana1y81s session follows. - ) :

Of the six-member study team - there should be one leader and one -
recorder.

1) Review. First review br1ef1y as a group all documentsvand‘
data collected by .each member. Give each person an oppor-
.tunity .to explain how their data collection activities pro-
gressed and where the data is complete or 1ncomn1ete Al-
low the group about an hour for this.

'2) Small Group Analysis. Divide into two smaller groups for
analysis sessions to develop summaries of the assessment
areas of the ASSESSMENT CHECKLIST. -Assign three assessment
areas to each group. (Suggested d1v181on Assessment Areas

- I, II, and VI in one group and Asdessment Areas III, IV, and V

" in the second group.) Use the ASSESSMENT CHECKLIST as a
guide, but do not rely on it so heav11y that it replaces a
free discussion of the local data..- Focus on thoruughly di-
gesting and drawing. conclusions about' the local data. Each
of the two small groups should spend 2 to 4 hours on this
stage of analysis. :

3) Group sharing. Come togethe as as an ent1re group. to re-

view each Assessment Area and suggest additions or, changes.

In addition to discussing your individual. groups' conclu-

~sions, use ANOTHER KIND OF ASSESSMENT CHECKLIST as a tool

. here to put your facts into a broader perspective. Allow
about 2 to 3 hours for this phase

4) Final Report. Summarlze your flndlngs on paper, following
the points listed in the ASSESSMENT CHECKLIST. The section
beginning on page 8 will give additional guidelines for .
the report writing phase. ertlng the first draft of the
final report will take &4 to 6 hours.

65
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YOUli COMI?’ENTS OR SUGGESTED. RECOMMENDATIONS
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Aspeqr

Assessment Checklist
—_—L-m-—‘-

/

/

‘AN OVERVIEW

* Each state is now required to provide a free appropriate public
education to all handicapped children ages |3 to 18, and after
September 1, 1980 to those between 18 and 2]. States .are not re-
quired to serve children between 3 to 5 or 18-21, if state law .
or a court decision prohibits it. (PL 94-142, the Education for’
All Handicapped Children Act of 1975, paragriaph 121a.300)

* A FREE APPROPRIATE PUBLIC EDUCATION is ''special education-and re--
lated services. provided at public expense|. .-: in conformity
with an 1nd1v1duallzed educatlon program.' (PL 94- 142/121 4)

1* The educaticnal services are'"de51gned to meet individual educa-

tional needs of handicapped- persons’as adequately as the needs

of non-handicapped persons are met." (Section 504 of the Rehab-

-111tat10n Act of 1973, paragraph 84. 33)‘

In offerlng a free apDroprlate publie educatlon eaeh local .
school dlstrlct i 1/ : i

* 1. Locates every handlcapped chlld in the dlstrlct and notifies
' their parents of services offered by|the school system. (PLf
94-142/121a.220) : : \
* 2. Develops and implements an 1nd1v1duallzed education program
for each handicapped child. (PL 94-142/121a.341-349) \
* 3. Provides without charge special \education programs that meet
the educational needs of all handicapped schooltage children
residing in the district (1nc1ud ng .thbse in private or par-
ochial schools). The education'will be provided either-di-
rectly by the local school dlstr}ct or \by arrangement with
. other agencies or school: dlstrlcrs (PL 94- 142/ 2la. 14 and 1o
121a.452) + 1} I
* 4. Provides w1thout charge whatbver correct've or educatlon- .
related support services are \necessary to héip a handicapped
child benefit from special education, such as speech, physical.
and occupational. therapy,_testlng, and colyms llng (PL 94-142/
121a.13).
* 5. Employs qualified teachers and spec1allsts to prov1de all
special education:services. (PL 94- 142/12 a 12) L
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|* 6. Gives special education students the same opportunities’ as
regular education students to —

* a. Pursue courses of study that meet individual needs.
(PL 94-142/121a.14) : : .

* b. Participate in physical education courses, sports, and

- other recreational activities. (PL 94-142/121a.306)

* c¢. Obtain guidance, counseling, and employment placement’
services. (PL 94-142/121a.306). : o

* d. Pursue individual interests and personal and occupation-
al goals. (PL 94-142/121a.227)

1* 7. Educates handicapped students in school settings that are

comparable in as many ways as possible to the regular student's

environment. (PL 94-142/121a.550 and Section 504/84.34)

Checklist items marked with an asterisk (*) are required by federal
regulations. Items without the asterisk are examples of good prac-
tice, or alternatives that meet requirements, but are not .specif-
ically required by law. ' '

\




ASSESSMENT AREA I: ADMINISTRATIVE POLICIES AND PROCEDURES

A. The local school district has policies and'procedureé that in-
sure the effective delivery of special aducation services. The
administrative structure -for special education is well-designed

and efficiently organized.

1) The unit of organization chosen (single district, co-
operative, joint) permits a broad range of programs and
services to be offered to the local population.

—— 2) An administrative department for special education as-
sumes the primary responsibility for. developing pro-
grams and for disseminating information regarding the
services available to handicapped children and their
parents. Specifically the department provides:

-a) Written policies on referral, evaluation, and
placement for use by all teaching, administra-
tive, and secretarial staff. _ . )

—— b) A designated person to contact for information

on programs and services. - ' ,

c) Appropriate forms.and. procedures to be used in
the screening, referral, evaluation, and place-

ment procedures. o ' '

"—— 3) The delivery of special educatibn is the coqpérative ef-
fort of all departments in the school system. ‘

a) The special education department enters into
~ agreements with other. departments to provide
services such as: )
- 1 Well-designed transportation.
Parent counseling. \.

Testing for evaluation purposes. .
. The_services of regular education ‘spe- ,
cialists, such as art, music, and shop

teachers, : :
5.In -service training for regular educa-
tion teachers. . : :

I

e

—— b) The special educatign department shares in the
over§11 program-planning and decision-making of
‘the ‘school district. .
—— 4) There is a désignated individual who is responsible for

coordinating Eransportation and insuring that appropri-
ate services are provided to students with special needs.

#*——— 5) Services provided handicapped children enrolled in pri-
vate or parpcﬁial schools are equitably planned and of-
fered. (PL'94~142/121a.450-460)

\ 66-b
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B. The local school district makes available enough funds to pro-
vide the services called for in the educational plans of handi-"
capped students.

1) The special education department helps defermine the dis-
trict's budget priorities.

~

—— 2) A separate special education budget is maintained.
—— 3) All allowable state reimbursements are claimed.

—— 4) Federal funds available for special education are sought
- . to the maximum extent. :

5) The federal money received through PL 94~142 Part B is
used only to supplement and increase special education
programs and services. (PL 94-142/121a.182-186 and
121a.230) ‘ ©

—— 6) Cooperative arrangements with other districts and serv-
vice providers are made whenever costs can be effective-
ly lowered. ' : "

—— 7, Valuable programs developed with special federal or
grant resources are maintained when funding ends.

. —— 8) Provision is made for unexpected expenses, such as in-
‘ dependent evaluations, private placements, or special-
ized transportation.

C. The school district plans its service deliVery using whatever

!

local services are available.

1) The district enters into agreements with other school
districts, private schools, clinics, universities, and
private agencies to-provide educational or education-

. related services whenever advantageous. \

a) Examples of contracted services are:
(1) School programs
——(2) Evaluation’
‘ ——(3) Medical services for diagnostic
. purposes, o '
——(4) Psychological services
——(5) Transportation
(6) Therapy

2) The school is responsible for insuring programs ad-
ministered by non-school agencies meet IEP and least

restrictive environment requirements. (PL 94-142/
121a.341 and 121a.347c)

*

D. The local school district uses the assistance of local, state,
and federal resources in planning, offering, and evaluating .
. special education. E ’

1) There are advisory panels made up of parents and rep-'
resentatives ci the community.

66-c - ' f
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——= 2) Communication is maintained w1th the state education
~ agency in order to:

ay Benefit from state planning and tra1n1ng
assistance.
—— b) Assist the state in:its development of a com-
prehensive state plan. (PL 94- 142/1213 124)
—— c¢) Profit from regular state program reviews of
’ the local special educatlon program. (PL 94-142/
121a.556) , .

*—— 3) A local education agency . application {LEA appllcatlon)
is submitted yearly in order to. qualify for state and
federal funds and to give assurances that appropriate
education&l services are being provided. (PL 94-142/
121a.180-240)

_— 4)_Parents'an&'others are involved in the school s-pldn-
ning and evaluation procedures. Public participation
includes: ,

- a) Public input into ‘the local educatlon agency .
application (LEA application). (PL 94-142/
121a.226 and 121a:234)° For- example,

(1) The draft LEA application and all re-

: lated documents are available to par-

' , : ' ents and general publilc.

' —(2) Pub ic hearlngs are held.
—(3) Sub itted comments are \used to modify
the LEA application, where appropriate.,

A-—w-(4) The\ inal LEA appllcatlgn is made ava11—

" able \to parents and to e general public.

*

~—— b) An active advksory group with parent members.

*—— ¢) Training for ‘parents, volunteers;\ and surrogate
parents that e"u1os them with sk1 1ls for ef-.
fective partic; patlon in their chilld's educa-
tional process.\ . (PL 94-142/121la. L .and 121a.382)

— d) Pub11c12ed meet ngs where parental input. is én-
- couraged ]\ ' e

\

E. The local school district Drov1d s the spec1a1 education serv-
ices of qualified teachers and suj port persons. N '

1) The LEA appllcatlon indicates how the local chool w111
use:the state's system of ‘ersonnel development\
(PL 94 142/121a. 224) ' '

*¥—— 2) The d1str1ct employs qua11f ed persons who meet tate
education agency's requirements for the area 1n,wp1ch
they provide educatldn or related services (PL 94r142/

' : ‘ 121a. 12) _
\
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— 6)

The district provides on-going in-service training to
all persons involved in special education (ie: teachers,
therapists, aides, administrators. (PL 94-142/121a.382
and 121a.555)

Employees are encouraged to pursue professional develop-
ment activities such as attendance at special education
workshops and professional: meetings. (121a.382)

Employment practices. insure that qualified handicapped
individuals are gi'ven the opportunity to hold staff

positions. (PL 94-142/121a.150 and Section 504/84.11)

Efforts are .made to provide the staff with the materials,

.equipment, and administrative -support services that al-

low them to meet their primary responsibilities.

-



ASSESSMENT AREA II: IDENTIFICATION AND EVALUATION OF CHILDREN
WITH SPECIAL NEEDS

kThe local school district locates and identifies all children from

" birth through 21 who-may need special education services and gives
each child a full and individual evaluation (PL 94-142/121a.300
and 121a.531- 504/84.32 and 35) : ‘

*A. The location and identification of handicapped children 1s ac-
complished in several ways. (PL 93-380)

1)'"Child *Find" programs are undertaken, including

a) Notices or articles prominently placed in local
newspapers and newsletters, spot announcements
on radio and TV, brochures, posters, telephone
calls, and oresentations before community groups.

>

— b) Systematic contacts w1th hospitals, clinics and .
physician's offices, organizations of handicapped
.persons, and others. » ’

c) When undertaking identification er forts the
- school indicates:

(1) That it provides free evaluation serv-
ices for any child from birth through
age 21 suspected of having a handicap.

——(2) That it provides a, free education to

' - all school-aged handicapped persons re-

s1d1ng within the school district. (age
varies according to state) ’

—— 2) Screening proprams are offered by. the school where state
‘ 7law permits, or in coooeration w1th other gmnoups. For
example:

. a) On-going .screening programs for v1s1on hearing,
e ‘ ’ } speech, or learning difficulties.

—— b) Screening at certain 1ntervals such as pre-
school, kindergarten, and specific grade levels:

—= c) Notification of parents regarding the school s
scheduled screening activities.

~—— 3) All classroom teachers and principals assist in screen-
ing and referral procedures.

a) In-service training is prov1ded on:
(1) Signs indicating which children might
) benefit from special education services.
——(2) The services offered by the school
} system.
’ : ——(3) The procedure for making referral.

i° ' - 66-f.
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’ -—— b) Proper forms and information regarding referral
are readlly available to them.

B. The local school system has written procedures regarding refer-
ral of children for evaluation of the1r strengths and needs.

. C. Safeguards Drotectlng parents and students are in force through- :
out the evaluatlon process ,

1) Each chlld referred receives an evaluation before.any
placement into special education is made. (PL 94-142/
121a.531 and 504/84.35)

——— 2) Evaluations are scheduled as .soon after a referral is
made as possible. 1In no case are there delays that
have the effect of denying a child an appropriate edu-
cation. ,

*

3) Each child in a special education program is re-evalu-
- -ated once every three years, or more frequently if re-
quested by parent or teacher. (PL 94- 142/121a 534)

*——— 4) The child's parents are notified before any evaluation

‘- takes place. ' The notice is communicated in a way under-
stood by the parents and conralns (PL 94- 142/lZla
504 505) - .

. (a) A statement of the parent's rlghts (see Assess-
0 ment Area VI for details).

*—-—-(b) A descrlntlon of tests, orocedures, and records -
that will -be used. .

(c) A full descr;ptlon ‘of the proposed activities.

*——— 5) Parents give written consent before the initial evalua-
tion of a child takes place (PL 94-142/121a.500 and
121a.504) :

*——— 6) The parent who wishes may have the Chlld S educatlonal
needs evaluated by specialists other than those employed
by the school. (PL 94- 142/lZla 503)

7) If the parents disagree with the results of the school's
evaluation of their child, they may obtain an evaluation
by a qualified person. not employed by the school dis-
trict. (PL 94~ 142/lZla 503

(a) The school prov1des 1nformatlon to parents to
help them obtain an independent evaluation.

*———(b) Unless the school shows at a hearing that their
evaluation is appropriate, the 1ndependent eval-
uation is paid for by the school.

%

J
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(c) The results of an independent evaluation,
~whether obtained by the school or the parents,
is considered in developing a special educa-
tion program for the child.. -

*—— 8) If parents do not give their consent the school may pro-
ceed only by taklng the following steps: (PL 94-142.
121a.504) . .

(a) Request a hearlng to allow them to evaluate or
- place the child.

*——4—(b) Follow state law for. overriding the. parent s
refusai if such 1aws exist.

*

*D. Evaluations are thorough and carefully designed:ﬂxrthe 1ndividua1
child. (PL 94-142/121a.500)-

*¥—— 1) The evaluation is made by a team of persons, 1nc1uding at .
: least one individual specializing in the child's area
of suspected disability. (PL 94v142/121a 532 and

- 504/84.35)

*——— 2) A wide var1ety of tests and diagnostic procedures are
-used to measure more than simply IQ. The tests cover:
(PL 94-142/121a.532 and 504/84.35) :

(a) The nature and extent of the child's disab11ity.

————(b) The child’s present and potential lévels of
> . learning, soc1a1 sk111s, and emotional develop-
' ' ment.

(c) The child's perception and motor abilities, in-
' c1ud1ng speech, hearing, and vision. '

*———4.3) Tests are selected and administered so that the’ child's
abilities, -and not just his or her impairments, are
.measured. Tests are: (PL 94-142/121a.532 and 504/84: 35)

* (a) Given by qualifled persons .according to the
specific test instructions.

*—— (b) Properly validated (1 e. they measure what they
say they measure)

(c) Adapted to the child's manner of communication and
racial or cultural background.

A

*
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Ways of evaluating the child in addition to testing are

rnade a part of the student evaluation process. These
may include:

(a) Observation of the child in home and schdpl set-

: tings. :
——(b) Interviews with parents and others familiar with
the child. )
(c) Possible assignment to diagnostic kindergarten
placements. S ‘

——(d) "Hands on" experiences for vocational testing.

E. Results of the evaluation are considered wlien developing a child's
individualized education program.

e 1)
* e 2).
ke 3)

Results are ihterpreted by a team of persons who are
familiar with the child and know about evaluation pro-
cedures. (PL 94-142/121a.533 and 504/84.35)

Parents are fully informed of the results. (PL 94-142/
121a.502 and 121a.562)

The evaluation team's recommendations about teaching
methods, services, and necessary accommodations are con-
sidered while writing the IEP and.when making the place-
ment decision. (PL 94-142/121a.533) : _



ASSESSMENT AREA III: THE INDIVIDUALIZED EDUCATION PROGRAM

*A. The local school district develops and implements.an Individu-
alized Education Program (IEP) for each of its handicapped
students. The IEP is a specific statement of the special edu-
cation program and educaiion-related sarvices that an individual
child will receive for one year. The IEP is developed jointly
by the school and the child's parents. (PL 94-142/121a.340-49
. and 504/84.32) ‘ o .
. | o .o

~ B. An IEP meeting must 'be held“before each handicapped child is

placed into a special education program: (PL 94-142/121a.342) o

1) The meeting to develop the IEP must be held within 30
calendar days after it. is determined that the child -
needs special eduCatiqul'services._ (PL 94-142/121a.342)

*—— 2) An IEP meeting is attended by the following individuals:

- (PL 94-142/1213.344—345) ' :
*.

*

a) A qualified representative of the school's edu-
cation program. S '

~*—— b) The child's teacher.

*—— c) The child's parent(s) or surrogate parent. (If
parents are not present, the school must have
detailed documentation of phone calls, letters,
home visits, and other contacts made in an ef-
fort_to involve them). :

* ~d) The child, if‘appropriate.

*-—— e) Other individuals invited by the parent or -
school. . ‘ _
*--— f) A member of the evaluation team or an individual
familiar with the test procedures used and their
- results,.if the.child was evaluated for the first
time. - : o

*—— 3) IEP meetings are scheduled far enough in advance:to al-
' low participants time to prepare. (PL 94-142/121a.345)

F— 4) Parents'are'fully informed in advance of the purpose of
the meeting and understand their part in writing the
IEP. (PL 94-142/121a.500) ' : '

*—— 5) A meeting to discuss and revise a child's special édu-
' cation program is held once a year. (PL 94-142/121a.343)
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C. The IEP is written in a way that addresses the child's needs.
B 1) Each IEP contains the following: (PL 94-142/121a.346)

a) Adescription of the child's present level of
. performance.

*—— b) Ahnual'goals proposed for the child. -
*—— c) Short-term objectives or specific steps the
’ child will take. . o

‘ *¥——— d) A description of the érograms and services that
- . will be provided.

*—— e) The dates services will begin and be re-evalu-
' ated. ‘ :
H f)'When, how, and by whom the child's progress will
© be measured.

*—— g) The amount of time the child will spend in regu-
- lar education activities.

—— 2) The IEP describes the child in terms-of his or .her:
a) Academic éhd‘learning levels. .
____-b) Physical abilities._
. —— ¢) Social behavior.
: d) Self-help skills.
—— 3) Information brovided by the parents such as medical
© history, physical limitations, learning style, social

needs, personality, behavior, and family background is
used in writing the IEP. : : - -

—— 4) The annual goals describe the educational growth expected
of the child before the end of that school year. Geals
may be behavioral, self-help, and social, as well as
academic, depending upon the priorities established by

-Mmeeting participants.

—— 5) The short-term objéctives'are written as specific steps
' to be taken in the child's progress roward the annual
| goal, O o -
—— 6) The proposed programs and services are developed by all
 meeting participants including parents. ,
—— 7) The IEP may be very specific about transpbrtation ar-
rangements, frequenqy and duration of related services,
and tne way in which the child's progress will be
: meagursd. : - ) _
*¥——0 8) A copy“bf the IEP is given to the child's parents upon
: request. - (PL 94-142/121a.345) ,
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#—-— 9) An IEP is on file at the beginning of the school year
for each'child enrolled in special education, including
private school children receiving public school serv-
ices. (PL 94-142/121a.347 (a) and 121a.342)

%*—— 10) The IEP is implemented as soon as ﬁossible following
‘ the meeting. (PL 94-142/121a.342)

$



ASSESSMENT AREA IV: PLACEMENT INTO SPECIAL EDUCATION PROGRAMS
' AND RELATED SERVICES

A. Each handlcapped child is placed in an education program that
fits his or her needs, according to-the IEP which has been. de-'
veloped.

1) Chlldren with the following handlcapo are served:
(PL 94- l42/lZla 5 and Section 504/84. 3)

K a) Communication handlcapped
*— b) Seriously. emotionally disturbed.
*——— ¢) Hearing. impaired.

d) Multioly handicapped.
*—— ) Deaf—blind.

*——— f) Mentally handicapped (sometimes referred to as
‘ mildly, moderately, or severelv/procoundly re-
tarded) .

e ) Phy51cally-handicapped.
*—— h) Learning disabled.
#—— i) Visually impalred and blind.

j) Other health impaired (such as’ asthmatlc
diabetic’, etc.)- :

.-———2) ‘Ahandlcapped student is educated in a regular school en-
vironment, unless it can be demonstrated the supplemen-
taryservlces and aides in the regular school setting
does not provide the child with an appropriate education.
(PL94-142/121a. 550)

B. The placement decision is made in a way that safepuards ‘the
rlghts of the child and parents. :

#*~—~—— 1) An IEP is written before the Chlld is placed in special
education. - (PL.94-142/121a.342 and 121a.542)

2) The placement is based on the educatlonal needs of the
" child, and not only upon the services currently avail-
abie in the district. (PL 94- l42/d21a 551 and'552)

3) The placement deci31on is made by’ a aroupIW1th knowl-~
edge of the child, the evaluation results, and the
‘ placement options. (PL 94-142/121a.533) L
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*— 4) Before a chlld s special educatlon program is begun cr
‘ changed, the parents are glyen a written|notice stating
their rights, and outlining the prooosed 1acement in de--
tall. (PL 94-142/121a.504- 505) The not*ce \

a) Contains a statement of the rlghts of parents
(See Assessment Area Wl for more detail) \

*—— b) Gives parents a fullexplanation of the proposed

activity. . \

*—— c) Communicates with the parents in their usual
manner of communication.

—_ d) Tells the parent that consent is voluntary and
‘may be revoked at any time. (lZla 500) W

kY

* 5) The parent gives written consent before a chilld is placed -
‘ into a new or changed special education program.
L (PL 94-142/121a.504) ‘ /\

*¥—— 6) If there is disagreement and a hearlng has been re-

quested, the child remains in his or her prese t place-\
ment until the issue is resolved (unless the parents '
and school, with the parent's consent, prov1dés a pro- \
gram for the child until the placement issue 1s re- =
solved. (PL 94-142/121a.513)

C. The programs accommodate the chlld s special needs

1) A good placement assigns the child to a class:

a) That is an aporoprlate size cons1der1ng the
nature and severity of the handicapping con-
dition(s) of the class members.

—_ b) With children whose ages differ by not more
than five-years.

*—— c) With a teacher who is qualified to work with
the child's handicapping cond1tlon(s)
(PL 94-142/121a.12)

*——— d) That provides aporooriate instruction for the
child based upon the assessment results and
IEP. (PL 94-142/121a.533)

e) As close as possible to .the childfs home.
(PL 94-142/121a.522 and Section 504/84.34)

*—— 2) The continuum of placement alternatives (from least re-
strictive to most restrictive) are considered when
meeting educational needs on an individual bas1s
(PL 94-142/121a.550~ 554)

a) Regular education classrooms and consultants
available to the teachers. The child benefits

" indirectly (through the teacher) from the ex-
pertlse provided to the teacher by consultants.

%,
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‘ .
! ——— b) Régular education classrooms with direct serv-
Iy ‘ices to the child. The child receives direct
'\ . serv1ces from specialists, theraplsts, or itin-
o ant teachers who work with the/child in the
i ‘ rfgular classroom. / -
L——— c) Regular education classrooms with resource
room available. The child spends most of the
! day in the regular classroom and receives sup-
1 port services from one or more,speclallsts
§ therapists, or itinerant teachers in a resource
\ room separate from the regular classroom.

\ . — d) Special classrooms in comblnatlon with regular
\ , | zducation classroom. The Ch%ld spends ‘the
\ \ S ‘ | greater part of the day in aj special education

\ - S 4 classroom and a small portlon of the day in a
‘ o H class with non-handicapped students
%
4 ~——— 'e) Special educatlon classrooms for full time! ‘
: \ programs. The child spends alI'day in a cﬂass Y
. ' \\ w1tﬁ Eandlcapped students. \\ \ e

\ \
—— f) Self-contained .special educatlon classrooms 1n\-' V
‘ a special education building. The child is edu ‘
cated in a totally special education settlng“ \\

\

—— g) Home stugz The child 1s/conf1ned at home or’
In a medical hospital due to illness and cannot\
attend school. The child's educational program \
is\provided through the telephone or visits from \ -
itiperant teachers, spec a11sts, and theraplsts \

-— h) Resndentlal settings. The child lives in a res-' |
1dent1a171nst1tutlon ‘for| the handicapped and is \
educ ited within that setting. \ |

*D. Education-related services are prov1ded to enable the students .
to benefit from their educational programs Examples of re-: B
lated services include:\ (PL 94-142/121a{13) . - : \ ‘

* 1) Speech therapy ang 'audiology proTlded by qua11f1ed speech

‘clinicians and audlologlsts k
ssical therap% services pr7v1ded by\ L
* 3) bqunsellng serv1ces/prov1ded by qhallfred persons. \ |

4) School social work/s rvices. | /7 ' \ ,/

~— 5) Parent counsellng or 'training des1gned to ss1st the par-y
ents in understan 1ng and coping w1th\the pec1al needs A‘
of their child. . , S :

{' *—— 2) Occupational and ph
’ quallfled therapist

V-

«

*—— 6) Recreation programS\ _ ‘\ 3/

it
\ [

\ .
'\ \ 4 i
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.

*—— 7) Transportation serv1ces including (also sce Section
504/84.33)

a) Special transportation to and from school, be-
tween buildings, and within buildings when nec-
~essary at no dost<to the family.

*

*—— b) Vehicles with special equipment. e
*—— ¢) Trained drivers| and aides.

*¥——— d) Travel time of not more than one hour each way -
between home and\school

" e) Reimbursement for parents in cases where they
transport their own child to and from school.

— f) Cooperative arrangements with other d1str1cts
‘ or service provxders whenever possible for out-
| ' of-district or unlque transportation situations.

l——- g)'Equlvalent lengths of the school day and school

\ year for special education students and regular
education students unless the TEP states other-
wise. . | (

%

. \
8) Medical services for educational diagncsis or evaluatlon

*—— 9) Sch\ol health services provided \by a quallfled school .
- person, such as a nurse _

*E. A variety of'iother. educatlonal options are available to handi-
capped students (PL 94-142/121a.14 and 121a.305)

' 1) Those\avallable to non- handicapped students shou™d also
be avallable to handlcapped students For example:

. , . \a) Art

’ ' *—— b) Music :

a * c) Consumer - education
‘ SR e d) Home economlcs
S H i e) ‘Regular or adaptive physical education
WA ! * f)'Vocational edugatlon

/ Y * e )\Industrlal arts
L R h) Sports \ \ =
[ \ ‘\ —— i) Sex education

\

' ‘ . —— j) Drivers education
i Vol —— k) Bi -lingual classes
71) F1e1d trips

\ .
————\2)\Other educatlonal poss1b111t1es that might be d1rect1y
;o \ benef1c1a1 to- handicapped students are:

\ a) Preschool programs
\ —— b) Post*secondary programs (ages 8 to 21)
| ‘ c)aSummer 'school

. —— d)' Work' .experiences

) \
\ \
\ | \ \
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ASSESSMENT AREA V. EDUCATIONAL SETTING

Handicapped children are educated with non-handicapped children to
the greatest extent possible. This includes school programs, ac-
ademic and social .as well as recreational activities. This set-
ting is frequently called "the least restrictive environment."

*A. The education of handicapped students takes place i as normal
a school environment as possible. (PL 94-142/121a.550-554 and
Section 504/84.34) :

1) Students receive the necessary special services while
attending a neighborhood school with non-handicapped
children whenever possible. (PL 94-142/121a.552)

—_— 2)'Handicapped children are educated in schools with chil-
dren of approximately the same age. :

*

*-—— 3) Special education classrooms are near regular education
classrooms serving the same age range, and are not con-
fined to separate levels or wings cf the building.
(Section 504/84.4) : '

4) General use areas within a ‘'school building, such as -
library, gym, shop, lunchroom, and restrooms are avail-
able to all students. (Section 504/84.21) ‘

—— 3) The daily school routine is the same or comparable to

that of non-handicapped students. in as many ways as
possible.

a) Meal times and recesses. (PL 94-}42/121a.553)

b) Music, art, physical education and other regu-
lar education specialties. (PL 94-142/305 and
Section 504/84.37) RN

¢) The length of the school day.
d) Arrival and departure times and procedures.

*

*

b4

%

Fe——— 6) The opportunity to be involved in school-sponsored ac-
: - tivities such as recreation, clubs, athletics, and
school jobs is given to handicapped students: -

(PL 94-142/121a.306)
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*B. An effort is made to adapt the re?ular school setting in order
to make educational programs accessrble to the handicapped -stu-
dent. . (Section 504/84.22) .

1) Daily schedules are designed to permit integration of
handicapped students. into regular education programs
~and into as many school activities as possible. -
(PL 94-142/121a.553)

—— 2) Individualized accommodations relating to educational
programming are made. For example, '

*

a) Interpreters for hearing-impaired students.
—— b) Readers for visually-impaired students.
—— c) Notetakers for hearing-impaired students or

students’ who cannot -write. .

d) Tutoring for students who require. additional
or remedial instruction.

e) Special .equipment such as tape recorders and
typewriters. -

“f) Mobility training for wvisually-impaired.

—— 3) Training and consultative services are offered to
teachers regarding alternative teaching methods for
involving and’ working with the handicapped

*C. Fac111t1es serving the educational needs of haﬂdicapped chil-
dren are as comparable as possible to the district's other fa-
cilities. (Section 504/84.34)

The range of physical settings include:.

-— 1) Regular classrooms in neighborhood schools.

e

—— 2) Regular classrooms in school buildings not in the child's
: neighborhood

—— 3) Special education classrooms in regular school buildings.

_4) Soec1al eoucation classrooms in separate special educa-
“~ tion facilities. .

———-'5).School programs in the home or hospital.

—— 6) School programs within residential institutions or
total-care facilities. (See.Assessment Area IV: Place-
ment into Special Education Programs and Related Serv-
1ces for an explanation of "least restrictive environ-
ment'as well.) ,

66-r" -
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*D. Physical facilities alloy handicapped students access to all
educational programs and services. Buildings are remodeled or
specially constructed only if the program or service cannot be
made accessible to handicapped students through other means.

(Section 504/88.22-23)

. 1) One or more of the following steps are taken if no other
means of accommodating the handicapped student can be
offered. : .

* . a) Redesign equipment. o -

*—— b) Assign classes to accessible floors or buildings.

c) Provide aides for assistance. : o

*—— d) Alter buildings to provide access to:

— (1) Water fountains and fire alarms
—— (2) Restrooms ' '
—— (3) Library
—— (4) Cafeteria P
—— (5) Auditorium : , .
—— (6) Gymnasium and locker rooms . ‘
~~ (7) Laboratory and shop classes
— (8) Administrative, guidance, and placement

offices '

- — (9) Swimming pool ¢ : .
~——(10) Playground . ,

——(11) Classrooms hgusing classes’ that cannot
* be relocated . o

*—— 2) Each new facility is censtructed so that the facility
is usable by handicapped students and staff.

—— 3) Facilities housing_separaté- special education programs

are integrated into the ‘community as any neighborhood

school would be. ' : ' o

3
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ASSESSMENT AREA VI: PROCEDURAL SAFEGUARDS FOR THE STUDENT

AND THE PARENT

The local dlStrlct follows procedures that protect the educatlonal
rights of the child, the right to the involvement of parents, and
the prlvary rights of the famlly ,

*A. Parents are notified before the school takes any action re-
garding the identification, evaluation, or placement of their.
handicapred .child. (PL 94— 142/121a. 504)

*

1) The notrce is given far enough in advance to allow the

parents time to prepare for involvement. (PL 94-142/
121a.345 and 121la. 504)

¥..—— 2) The notice contains a full explanation of the rlghts'
of the poirents. The following rights are included.
(PL 94-142/121a.505- 506) '

x

. a)
*—— b)

ke )

e d)

* . e)

Ko £)

% . g)
SN

K e h)

The right to give, withheld, or revoke consent
of a proposed school action.

The right to examine thelr Chlld s educatlon
records.

The right to obta1n an 1ndependent evaluation.

The Tight to request a hearing, conducted by °
an impartial hearing officer, if they are not
satisfied with evaluation or placement. :

Their rights during the hearing.

The right of administrative appeal if they dlS-
agree with the results of the hearing.

The right to take action in a civil court if-
they disagree with the décision of. the appeal .

The right of the child to receive education’
services during the proceedings.

*—— 3) The notice is written in language that is understood by
parents or communicated. orally or by sign if necessary.
(PL 94-142/121a.505)

AJ

o}

\
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*B. The local school district gives parents and quallfled students
easy access to the appropriate educational records. (PL 94-142/ -
g 121a 560-576, Section 504/14.36)

%*

1) A parent or student over age 18, may review the stu-
dent's educational records at any time, or before any
meeting or hearing, and in no case later than 45 days
»Sgter)a request. (PL 94-142/121a.562 and PL 93-380/

.11

a) Parents are given, upon request, a list of the
types and locations of education records col-
lected and used by the school. (PL 94-142a.565
and Section 504/84.36) : '

%*——— b). Explanations of the records are given to the
parents upon request. (PL 93- 380/99 11)

c) Copies of the records are Drov1ded to parents
" if requested. I1f there is a charge for the -
copies, it is only for the cost of copylng

“(PL 94-142/121a. 566)

* 2) Parents may comment upon or request changes in records

Y if they feel that the information contained is in-
accurate, misleading, or in violation of their child's
rights. (PL-142/1213 567 and PL 93-380/99.20) ,-

*—— 3) Parents may request a hearing, 1f the school refuses to
amend the record.

*

%

*—— 4) If the decision of the hearlng is that the information .-
is not in violation of the child's rights, parents may
include their comments as a permanent part of the child's
record : :

*C. The local school district has p011c1es and procedures that in-
. sure confidentiality of all education records. (PL 94-142/
121a.571-572 and 93-380/99a.30-37)

1) One school official is responsible for safeguarding the
' confidentiality of personally identifiable information.

%—— 2) The names ‘and positions of all employees who have access
to personally 1dent1f1able information are avallable for:
+ public inspection. :

* e 3) All employees who have access to the records are trained
in p011c1es and procedures regarding confidentiality.

%*—— 4) The parent's consent is obtained prior to releasing per-
sonally identifiable information for other than specific.
educational use, or to persons other than those author-
ized to have access to the records.
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H e 5) A dated list is malntalned of any persons (other than
- the parents and authorized school employees) who have
“had access to the records. (PL 94-142/121a.563)

p— 6) The school notifies parents: when their child's education
records are no longer needed. (PL 94-142/121a. 573)

a) Records are destroyed or persorally 1dent1f1able
information removed at the request of the par-
ents. (A record of attendance including the
child's name, address, phone number, class
schedule, grades, ‘and attendance may be per-
manently maintained by the school.)

7

*—— b) The school explains to parents ‘the possible con-
" . sequences of destroying the records. (Some
records may be of use in securlng beneflts for
the child at a later date )

e 7) Parents and eliglble students are notified annually of
itheir rights in regard to confldentlallty of records
(PL 93-380/99.6)

*D. The local school distrlct assigns a surrogate parent to act as -
an educational advocate for the handicapped child who is a ward
‘of the state or a publlc or . private care agency or whose parent
cannot be-identified. (PL 94-142/121a.514)

1) The surrogate parent is selected and a531gned in a man-
ner that insures that there will be no conflict of in-.
terest when educational" decisions are made for the child.

*

" —— 2) The surrogate parent is adequatelv tralned for his or

\..L Lv c.

E. The local school district follows policies and procedures that
- insure that disagreements regarding the identifiication, evalu- .-
ation, or-educational placement will be fairly resolved.

*

1) Due. process hearings may be requested by either the par-
ent or .the school. (PL 94-142/121a. 506 507>

a)Allhearlngs requésted are conducted either by
‘the state or local agency, as determlned by
state law. o

¥

*

(1) The hearlng decision 1s reached withln
45 days of the request for the hearing.
(PL 94-142/121a/512)

*———(2) The hearing.is scheduled at a time
‘ and place that is convenient for -the
parents. (PL 94-142/121a.512)
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*——— b) The school district keeps a list of the names
and qualifications of hearing officers who are
not employees cf the school district and do not
have a personal or professionzl interest that
would affect objectivity. . -

c) The school district informs parents about their
rights before and durlng the hearlng process, a
such as:

(1) The right to be informed‘of.IOW-COet
legal or other helpful services that
might assist in their preparation.

*

*——— (2) The right to request a hegriﬁg with or
. without other steps, such as formal
complaints and medlatlon taking place

first.
#——(3) The rlght of the child to continue to
S receive education services during the
proceedings. \

*—— d) The school district informs parents about the
specific rights of the school and parent at
the hearing. (PL 94-142/121a. 508)

(1) To be accompanied and advised by legal
counsel’ and/or othet persons knowl--
edgeable about the 1ssue ’ ‘

*——(2) To present evidence, cross examine, and
require the attendance of witnesses.

*.

To prevent evidence be1ﬂg introduced
_that was not available™at .least flve
days before the 'hearing. '

r\a‘

—— (4) To obtain a written or taped- record of
the hearlng b

To obtaln the written dec151on of the
hearing offlcer

*——(6) The addltlonal parental right to bring
- the child to the hearing..

*——(7) The additional parental right to open
the hearlng to the public. :
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*—— 2) Disputed hearing decisions may be.appeéled by either
the parent or the school to ‘the State educational
agency. (PL 94-142/121a.510 and 512)

a) The schopl and parents may give oral and/or
written argument. )
*——— b) The review decision is mailed to each party
: within 30 days after the request for review
is made. _
*—— 3) Both the school and the parent may bring suit in a

civil court of public law, if agreement on an educa-
‘tional issue cannot be reached in any other way.

%
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For Discussion: Another Type Of Assessment :
Checkhst o A

A portlon of your analysis time should be spent putting the facts
and figures you 've collected into a broader perspective. The pol- -
icies and practices you have examined in your study,are only one
slant to the variety of tangible and' intangible factors that inter-
play to create local special education. Give yourselves an op-
portunity to move beyond describing tpe purely procedural.

Don't 1limit.your study to only those uhlngs that are "empirically"
documentable (although it may be desirable to limit your written
report to this). Distinguish in your own minds two kinds of facts:
1) those that are measurable and easily cited, and 2) those that
.are based on reality but are less measurable. A thorough study
should consider both sources of information as valid.

Your group has probably ventured away frbm the purely factual
often with comments like: | :

a "That's the way it should\work but undar*Dr SM1th zt s not like that

at all.”

o "Why don’t they take better advantage of what the parentu have to
offer?"

o "Sometimes I thznk the. rzght hand doesn't know what the left hand is
doing."

e "The school board is supposedly the last word, but nothzng gets by with-
out the recommendation of the superintendent.'

@ "Every buzldznq principal has his oun wax of handlzng sckool suspenszons
- There is no uniformity.” :

e ""There is only Zzp service given to serving the handicapped."
While statements like the above seem only conJecture or opinion,

" there is probably more than a grain of truth in the patterns or )
feellngs sensed. Give yourselves credit for your collectlve ability

to ''read between the lines.

- POLICIES AND PRACTICES

If you've used most or all of the data collection tools contained
in this guide, you should have collected an overwhelming quantity
of information on local special education practices, and the pol-
icies upon which they are based.
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The volicies are the off1c1al rules about the way thlngs are sup-
posed to be done. Practices may actually follow the ‘written rules,
but may also be based on unoff1c1al unwrltten understandlngs about
the way thlngs really work. .

It may not be difficult in modern day special education to hdve ac-
cess to very specific written policies reflecting the detailed reg-.
ulations of the state and federal branches. Whether they are used
or not, and in what ways benéfit or hinder Spec1a1 education stu--
dents, are the 1mportant qupstlons v

Your flnal report-on the six assessment areas of special educatlon
won't be complete without considering whether or not to include ref-
erence to these additional points. Cnn51der / ’

' l) Where do practlces match or not match’ formal written pollcy7

Exemple: AZthough policy cZearZy acknowledyes the parental right to
tnvolvement in a special education placement decision, details may not
be routinely given unless the school spofs/ "trouble-maker" — a
parent who kncws the law. : ' : '

2) Are the policies detailed enough so that the necessary
rules of conduct are known by all? '

Example: In one schocl building, the peceésary parent imvolvement in
the IEP process is achiev. i by sending the IE® home taped to the -
wheelchairs. In another building, thanks to une teacher who has re-
‘cently had a special education graduate course, IEP meetings are held
with parents present.

3) Are both written and unwritten uctlnins flaid enough to
respond to changing values and patterns of behav1or7

Example: Although maznstream7ng special educatton studtnts into regu-
lar classes is .theoretically done with cooperation between. teachers,
in reality special education teachers are reclutant to. offer help to

" regular education teachers on the unspokcn understandzng that "you
Just don't go into another teacher's class.”

4) What happens when existing policies are v1olated7

, gmgle Several teachers were guilty of slapping minority students
'Instead 07 using the clearly spelled out due process steps to in-

vestigate and end fbculty migbehavior, the. teaohers were stmply trang~
ferred to other schools..

5) Are p011c1es and practices perlodlcally examlned?

Example: The state's program audit team visits the special edication
district every three years. The district banks on the fact that the
etate 18 too overburdened with its monitoring responsibilities to
check back and hold the diatrict responsible for making corrections
in its system. While rightfully pointing out that it is regularly
evaluated, the district does not use the audits as an opportunity to
make improvements, nor does it conduct any but the most superficial
self-evaluation periodically.
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\ 6) Do any Dollcles/pracrlces encourage or 1nterfere with
\ dec181on~mak1ng, ommunicatlon or the prov181on of-

services? | , , ‘/

\ Example: The n%w spectial educaticw regu7atzons regarding student
evaluation have ‘substantially reduced the number of minority or
bilingual studen?s migplaced in special educatzon/classes On the
other hond, the state's pegulatzons permit tzmelznes for evaluation
or due process het rings to De counted by "gehool/ rather than
. "ealendar" days. w%zs has the effect of delaying progress durzng
summers “and vacatzons

AUTHORITY: "THE POWER TO_ CAUSE CHANGE )

|
1y

~Peop1e — those in p081t10ns of power, their adV1sors and mple-
menters, and those recziving the services — are in a p031t10n to /
create or change an action. Such change can be elther immediate

or gradual over the course %f time.

Lines of power can be traced in terms of the off1c1al organiza-
tional chart delineating who is responsible for what and to whom.
The chart can show where both direct or support responsibilities
lie, as well as where overlapping or no responsibliity is taken.
Such a chart can also suggest the attitude the school district
has about the 1mplementatlon of certain programs. :

The realities of power, howeverﬂ move beyond the organizational
chart and rest ultimately with individual people with individual
beliefs and goals. FPower may rest with a handful of friendly cohorts who,
regardless of their titles or job deseriptions, are the real decision-makers.
fhzemay be a group who rose from the ranks of a single building, or a "gang "
~f administrators who side together agatnst some perceived "enemy."

Tradition also olays a big role in power .- Your school board, for
pxample may really be. a rubber stamp to the superintendent because
“that''s the way it's always been and new members are specifically
chnsen to flt the mold.

There may be individuals within. the system with whom parents or ad-
vocates have found they can work. These individuals may be willing

to share information or allcw themselves to be forced to deal with -

an issue if an appropriate threat suggested by them is made. This
~may range from a strateglcaxlyDlacedschool secretary on up to the,
head of a department. - . }

Groups of individuals not usually assumed to be part of a school
powev structure also have the capacity to effect change. Consider
students who demund attention because of a strike, parents who have
organized over a single largc issue, or advisory boards who repeat
and repeat their recommendatlons oY engage: in benind the scenes
regotiations.
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1) With whom does the power to effect change really or
potentlallj lie?

School board

Superintendent

Department administrators

Principals "

Teachers | N

Teacher association or union

Students

Parents .

Advisory boards

General ‘community

Suppliers of materials . » :
State-level policymakers.: : ' //
Federal regulatory agencies : :

2) How much communication goes on between those dlfferlng
degrees of power?

Example: The superzntendent may know virtually nothzng about the
needs of special education students because parents are silent and
the department of special educaiion doss not want ‘to share “ts power
by ~ommunzcatzng even more than the barest minimum. ,

'3)‘Who 1nfluences the part1c1pat10n of other groups?

Exa IEZe Whether regular education teachers have in-service on main-
streaming is an issue that may rest, not with them, their prznczﬁals,
or the staff development coordznator, but with the teachers' union.

F

S

- a0

Which groups have the power to reward or penalize other
groups? ' ' .

Example: One superintendent, his district’s representative on the
Special Education Board of Managers, has consistently blocked special -
education expansion by threatening to pull his resources out of the
cooperative each time new proposals are discussed. Since his is the.
largest district providing the most special education classroom space,
he usually gets his way. '

RESOURCES \

£~
L g

A school district's resources 1nclude all that it. holds of value—
both its real property and the intangibles of its human elements.
The presence of these resources will have a bearing on how well a
district functions and in what way changes need to be made

Money is commonly thought of flrst as the schiool dlstrlct s most
important resource. The way money is spent will reflect what ‘the
real priorities of a school district are.
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1) To what degree are your school Qistrict's yésources found

among these? , N - |
The community tax base  / //1' o z
~——— Funds and other support ﬁ%pm state/and federal sources
——— Buildings, equipment, and sugplies/ ;
—— Competent or inspiring dministrators - . /
—— Caring teachers ' / N
- f

/

Supportive parents : /
Positive community stgtus or reputation

i Example: In comparing two spectal education districts of similar size,
numbers, and income, District ] bursts with innovative projects while
Districr 2 struggles to provide the minimum. The difference 18 due
to the ingenuity of District 1's Director of Speetial Education, who
actively seeks out grant\r_qon;fes and paz/v%icipates in local special
activities. . "d/ I S

/ 2) What resources are needed by,éabh‘group of students, teach-
ers, specialists, and administrators? '

Example: Rather than investiing in.a new but separate building for

special education students, a way was found to add special facilities,
such as pools and specially equipped gyms, to existing schools. Now,
all children assigned to thzse buildings benefit from the uge of this

addition. ¢
3) Which of the 1iskrict's resources can be bhrought -into ful-
' ler play to improve the quality of education?

Exgmple: There are 22 elementary and 10 secondary counselors on the .
Faculty rolls. Yet only a handful of children recetve individual coun-
seling, and this is provided by contract with the local mental health
aenter. -The school counselors are not providing counseling because
their. jobs have been allowed to evolve into paper shuffling for the.
building principals. ' "

4) Which groups have the greatest amount of resources available
to them? '

Example: The distriet's newly hired special education teachers, be-
cause of their,commitment and sense of embarking on a freeh frontier,
are by far, collectively, the best service providers to the district's
children. ' ‘ ’ ,

5) Does the school's population of handicapped students suffer
in the process of distributing resources? : '

‘Example: '[he school district, in trying t% balance its upcoming bud-
get, is leaning: toward curtailing some of the extras offered spectal
education students.. They rationalize that handicapped students have
gotten along before without much and that the federal government will

pick up the tab for spectial education anyway.
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B . UNDERLYING VA/’ UES

y
Nt

complete W1§nout a. searchlng look at the values held by the domi-
nant individuals involved in special education. Such values are
the) standards against which to measure what is acceptable for the
edu ation of the handicapped. This is usually the bottom line
when uality is Kelng studied.

1) Do the 4alues h2ld regarding the handlcapped dlffer from
grouv o group?

’F1§t1ng all the pieces of the schools’ puzzle together wouldn't be

Q E&roy in their purenthood parents are forced to face the
\ ‘re Zz " yhat they will be part of only a emall minority willing to
\ fight fbr more than the minimun for their.handicapped children.

) Whﬁ; ba51c assumptlons are going unquestioned regarding the.
\ha di/capped, their parents, and the school?

ample: "As teachers, we know how childrer learn best and how much
or' ﬁow little to expect. That's why we went to school for all these

yea@s "

3) D/\the scrool district's values reflect belief in the
potential of handicanped individuals?:

xample: "We believe in/a Zoonely structured daily living skills pro-
[ gram for our severely mentally handtcapped students. Job gkills.are
entirely unrealistic.”/ ‘ :

2

/) How are positive and%nagative values communicated?

/ . . .

/ Example: "The normal otudents say it's distasteful to eat with the

handicapped stuaents It's such a mess that I asked to be taken ofT
lunch duty this year."

. As a group, discuss what you've learned within the context of the

above guidelines. Then use this information in one or both of the
following two ways:

e To give realistic nuaiices to the factual content that will
be written into your final report, and/or

e To help you later in finding the pressure points that will
effect positive change. \ \

i

*Based upon concepts outlined in "What Is a Systém? How Does It

Work, Some Strategiws for Change' by Beverly Ann Scott. (American
Association of University Women) 1977, and Getting the Facts: Map-
Making, School Improvement Series, De51gns,f61 Change, Chicago,

1579 (first draft). . -
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Guidelines For Writing The Final Report
Suggested Format For Your Report

Title Page: Date

Special Education District
Superintendent (s)
Director of Special Educntion

Title of ﬁéport
Members of Assessment Team

Introductory Page: State purpose of ‘the report and methods used in gather-
- ing information.

Content of Report: Comment on each of the assessment areas by making a
' . statement about the current status of special edu-
cation. Follow it with recommendations, if any

A. CURRENT STATUS OF . SPECIAL EDUCATION
1. Cite Accomplishments

\ .

e ‘Describe accomplishments made in meeting the mandates
of the law. S

® Describe accomplishments made over and above the rej
\quirements of the law, including exemplary programs
\and practices.

° Cite significant improvements in specific areas, if
comparative information was available.

2. 'Cite Weak.Areas\

® Describe areas where the delivery of services is absent,
poor. or only partially in place. _ :

° Describe areas where present practice is in violation

p of the mandates of the 1aw .

B.. RLCOMMENDATIONS 3 }
1. Follow each statement of problem area wi,h a clearly

' identified recommendation. » .
2. Begin each recommendation with a direct verb. {For ex-

ample, "Initiate", "Review", "Plan".)

3. Specify the school department(s) with which responsibil-
. ity for treating the problem might rest. -
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' Concluding Statement: -End the report with a summarizing statement,
' which might:

q

Reiterate significant facts.

B. Convey the overall impressions of the system and its
philosophy . 5

C. Pinpoint the overriding issues that need to be addressed.

Role Of Chalrperson " |

1. Introduce each area of consideration Use the” Assessment Checklist for a
~ guide. -

Encourage the participation of all team members.

Establish a consensus about each area.

Write down the report as it is developed.

AW N

Agree in advance how questions of wording will be handled.
Suggestion: jesign one team member to rewrite the statement in question.

\ .

Othe,r Suggested Gundelmes

1. Base comments on Well -documented evidence from a variety of sources.
2. Cite individuals by title only, not naue.

3. Be speciflc about the degree dnd lecation of the problem area
(ex* system-wide, at buildiug 1eve1, in 7% of cases, etc.).

See APPENDIX E for a sample section of a final report.
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Strategies For Effect‘ing Change

r'USING-THE FINAL REPORT

Your study of special educatlon in the local public school has
‘measured whether -each handicapped ‘child is receiving an appropriate
education. ' Your final report shows what you have found out so far.
But even a final report is never final. If you are satisfied for
the' most part with what you have seen, you want to keep it that
way. If you are not, you want to work for change. Unless you
" press forward to encourage the school to preserve its .good points,
or correct its deficiencies, your report has served no purpose.

If your report is by and largr positive, five years from.now-.you
might find the school still using it to pat itself on the back -
whlte the quallty of special education remains stagnant. If it is
a negative, report, you might find the same deficiencies in flve

» . years unless you put your final revort to work for you. -

To make it work, here are some suggestions about how to get the
informition from your final report to the people who count, and
about how to get action out of the ‘decision makers and the public
to whom they are flnally accountable :

PREVIEW BY THE DIRECTOR OF SPECIAL EDUCATION'

As a matter of courtesy,,you should give the -director of special
education a first look at your final report: This is often re-.
quired in the case of an on-site visit by a professional review’
team. or you, it is more than just a/matter of courtesy: imagine-
‘what hapbens to your credibility if you are caught in an error of
fact, no matter . how reliable, the rest of your report. By giving
the dlrector of special education d chance to react first, you have.
'the opportunity to correct any 1naccurac1es for which you might be
respons1ble e T .i ' A .
Explain to the dlrector that your. group will release 1t°.report by
. a certain date. Give a reasonable amount: of time for him or her
to point .out any errors of fact that should be corrected .but don't -
delay the release of your report because of no reaction. If the
. director of special educatlon tries to talk you into changlng a
< judgment or softering a recommendation, stand firm and explain thuc
the responolblllty for Judgments and recommendatlons in the report
is"yours. The situation is unlikely to occur, because special edu-
‘cation directors.are accustomead to profess1ona1 reviews, but there =
is always a chance that vou w1ll be treated less than profess1ona11y

———
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REPORT DISSEMINATION

The director ¢f special education has reacted, you may have made
some changes, and you are now ready .to go ahead with making your
report public. Who is the public that you want to reach? If you
have hopes that the school administration will listen to you and:
can make some changes, you will want every echool board member,
superintendent, department head 'and principal to have a copy.

If your budget is tight, start at least with the school board.

Give a copy of the report to the secretary of the school board and -
ask that it be shared. You may have a key ally on the school -
boa>? who can see that the school makes copiés for.everyone.
Teachers will probably be your best friends from within the school
system; after all, they want to lower the teachsx-pupil ratio as
much as you do, and they wont a safe, decent, pleasant place in
which to teach. If you can't afford to print copies for every-
one, at least give copies to the leaders of the teachers" union or
bargaining agent and education association. Most special educa-
tion teachers belong to the Council for Exceptional Children. If
there is an active local chapter, find out who the leaders are and
ask that your report be the topic of a meeting, - Request ‘an invita-
tion. - ' - '

©

Be selective about w7 '+ administrators receive a copy. People
" like the superintendc:i:t. and the director of special education will
be the ones miking whatever changes should be made, so they belong
on the top of your distributizn list. ' '

The parents of special education students should be the most im-
portant target of ali. They are the ones who can organize for
change by keeping'the pressure on. Whatever your printing budget,

. {ou must reach the parents somehow. If you can't mail a copy of
-the final report to every parent you kiuiow-—and most consumer groups
can't—try come of fhese strategies: '

e Approach a civic-minded group such as the League of Women
Voters, the Junior League, or the American Associationjof
University Women, for printing costs. A form letter. Sent
out to the presidents of social clubs, asking for small do- '
nations no -larger than $10 per club and promising not to
come back for more, may bring in enough money to help.,

‘@ Print a short summary of your final réport, placing the -,
greatest emphasis on the recommendations. Make this smaller
~version the one you distribute in quantity. Print it on a
single sheet of paper, both sides, pamphlet style, -on eye-
-catching colored paper. Tell who you are, how.you came to-
gether to survey,special education, what school districts
you locked at, and how you proceeded. Summarize the ma’r.
‘things you. disccvered, as well as the strengths and weii-
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nesses. of the system. End with your specific recommenda-
tions. State where readers can see a copy of the final re- -
port. - ' : ’

[ Approach the leaders of local parent groups-—The Association
for' Children with Learning Disabilities, United Cerebral
Palsy Association, Spina Bifida, and others They" may be
able to help you dlstrlbute the report or the summary :to
their own members, and they may give you a page or two in
their newsletter. ' o o

e Use your community library. Take a copy of your final re-
port to each branch, and talk to the 11brar1an about puttlng
it on dlsplay and dlstrlbutlng it.

\

® Contact your communlty ] 1nformal leadership: the Y's, the
leagues, -the chambers, the mayor's citizen advisory commlt—
tee, the ministerial assoc1atJons and the church and tem-
ple groups. Offer to speak at their. meetings, and let them
know what the problems are and what the remedies can be.

e Send a news release about your study and the result:lno re-'
port to the local news media. o, :

‘F'OLLOW UP WITH ACTION

Cettlng the 1nformat10n out is one thing; effecting change in the
school system is something else, and harder work. Many groups

tend to be cynical about the school" ability to change, or doubt- "
ful about their own power to makechangehapoen The following ad-
vice won't work for every group, but it should help those who are
just getting started.

KNOW WHAT YOU WANT

1

Prioritize the recommendations contained in your final report. Note
which changes are the most important, and which you will work on
first. Then decide who is capable of making the changes you want
to see. It does no good for you to blame the director of special
education for.long bus rides and: shorr class days'if it is the di-
rector of transportation or the business manager who buys the.
buses and schedules the drivers. In-the same way you are wasting .
your ‘time if you. blame the school board for the. 1nadequate fundlng
‘for which the state Leglslature is responsible. Know who's in
charge, and make some friends in the system who mlght be able to
“endorse your position when you take your problems to the decision
makers. : :

The most important change won!'t necessarily be the one your 'group
‘works on first.  You may want,to take on an issue that can be

tackled immediately and 'solved scon or ea31ly, and reserve the big

issue that takes more time for-a ldter date. " An administrator can
- change a lunchroom policy - overnlght but it. takes ‘months to get a




-van with a wheelchair 1lift. You haven't abandoned your priorities
if you go first for the quick one. Your group may need a success
or two to-convince the public (and perhaps yourselves) that you're
capable of handling big issues. :

'WORKINC THROUGH THE SCHOOL BOARD -

Find out from the superintendent's office how to get on the agenda
and request t1me G1ve the board advance coples of your report

Meet to prlorltlze your recommendations and select a speaker who
knows how to deal with the school board, get their attention, and
convince them that your group means business. A good speaker isn't
necessarily the leader of your group or the head of your assessment
project. Those individuals might serve best by s1tt1ng in the
“second row, ready to answer questions.

Always start w1th appropriate, pcsitive comments emphas121ng how
much the school's personnel cooperated with you during the survey,
hlghllghtlng some of the best parts of the school system. Then sum-
marize your recommendations. Explain that you hope to work with

the school administration on some of these recommendations, and that
you expect the school board will want to kncw from time to time what
successes you are having.

Let them know that you are aware of the many things beyond the power
of the school board to change, but that you hope the school board
will support you in your approaches to the state education depart-
ment, the budget agency, the tax board or the state legleature

Tell the board that you will want to know its pos1t10n on the is-
sues you propose to address : : -

Then let the board know what recommendatlons for change you feel
are in the local school's power -to make. :Say that you expect to’
hear. whether the board agrees with your assessment and your recom-
mendations, andithat you -expect to bei invited back toireport prog-
ress., Let them know that your group W1ll be looklng for their re-
sponse A _\ : :
Don't let the school forget your cause. Someone from your group _
may need to be present at every school board meeting.  That person
 should| 1dent1fy himself or herself asi representing your group at
each meetlng He or she should ask at least ‘one questlon at each
- meeting: '"When will we see that 1lift van you discussedilast May?7"
"There ‘are rumors that Hayes School will serve only |retarded stu-
dents next year; is that a serious proposal?"” ."Are 'thére concrete
plans to hire another LD teacher in the middle school?"i Chocse a
different issue for comment each month. If you can, pr;nt a state-
ment for the audience and for the press. S
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Your delegate to the school board should have a good memory, too.

If you 've been put off at the May meeting with a remark like,
“We'll look into it," take that literally as a promise. You can
then come back in June and ask who really did look into it, ask
what they found and what tliey will do next.

One word of warning: if you group's delegate to the school board

- always makes the school board or the administration look ridicu-

lous, it may make good theater, but it will slow down or pre-
vent change. Always keep the focus on the issues, not the person-
alities. Offer to work with the school board on the solutions.

FORM A PARENT COMMITTLE

A few people can work well with a school board, but. not everyone
can be a leader. You need numbers, footsoldlers, and you need to
be able to claim validly that you speak for a large number of par—
ents representing all disabilities. You will have to decide
whether to work from outside the school system or from within. The

advantage of forming a parent group outside the system .is that you

preserve your independence, you.'set the agenda, you do the work,

and you guarantee your integrity.

Or you mlght want to work partlally w1th1n the system by hav1ng
someone from your group participate in your district's parent ad-
visory board if one exists. If one .does not exist, your group
could take the leadership in encouraging its formatlon. _ Remember,
federal and'statc laws encourage parental input at-.all levels of.
the special education process. Having participated in the study
of your special education district, your group would have knowl- -
edgeable members to cot:tribute to an adv1sory board

Whatever methods your group choose ‘'keep in mind that parcnt apathy

- leac: nowhere. Many of the pos1t1ve changes that have come about

in the education of handicapped children have been the result of

parents continually advocating for the rights of ‘their children.

Don't; get dlscouraged if changes don t occur overnight, and don't

expect "the otheriguy!" to do the, work Work with other parents ito

affect. change in an organlzed pers1stent and informed manner. *
!

|

] - . - NOTE

For hore ideas, see Let Our Children Go, An Organizing
Manual for Advocates and Parents by Doug]as Bilklen,

Humaq Policy Press, P.0. Box 127, Un1vers1ty StatLon
Syracuse NY 13210 ($3 50) o o : i
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Appéndix A
Suggestions For Conducting Interviews

o R L

In the course of an assessment study, parents will have &= oppor-

tunity to communicate with school personnel and with other parents.
While the educaticnal goals of both groups will be similar, school

personnel and parents will each approach the issue of education

for handicapped children from two distinct perspectives.

As a parent conducting an interview, your manner of dealing with
both groups should reflect an understanding of possibly differing

‘'views on school and parental roles. The fact that you are a par-

ent initiating the dialogue will have a bearing as well on the man-
ner in which a response is. given. :

A parent conducting an interv1ew has an opportunity to not only
collect information, but to possibly establish or modify lines of
parent- schocl communication. For-this reason, you as an inter-
viewer should be very conscious of the importance of your role and

the positive conseq:ences it can have.

While the actual process of interviewing requires neutral behavior
and low-key encouragement to share information the lead-in Will

‘need to be: done carefullv

- In dealing with speCial education administrators and teachers, a

good place to begin is to.get the professionals to agree that one

‘of the school's jobs is to provide parents with the information they

" their effort in the 1nterv1ew nrocess,

need tq make informed joint, decisions. Then, with a mutual under-
standing  of the value of information-sharing haVing been estab-
lished, you and the interviewee can proceed in ‘a. pos1tive vein

. Before getting down to particular questions give the interv1ewee

a-brief overall picture of the purpose of your group's assessment
stuay. Present yourself -and the prOJect as: openly and contideht1y

'as possible: who you are, why you! re there what you ‘hope  to- ac-

complish , ) F | , |
The persons you interview will need to see that the time he or she
spends with you is important ard worthwhile. -Be alert to the X
doubts the school person or parent may have about the.wvalue of

v/’ . ', . . o .\‘
Make clear that the ‘purpose of the interview is to gather informa- \
tion that will- be combined with information from othe* sources, in

order ho develop as comolete\and accurate a picture az. pos31ble

\
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Reassure school persons and parents that the interview is not
meant to evaluate them personally In the case of a parent-inter-
viewee, it should be conveyed as well that you are not measuring
the degree of their 1nvorvement or lack of involvewent in their
child's schoollng

Be prepared that school admlnlstrators and service providers may
exhibit responses to you that range from defensiveness and un-
certainty, to respectful openness. Parents of handlcapped chil-
dren served by the school will reflect a variety of‘attitudes in
their interviews as well. In addition to insecurity 'about their
knowledge or rights, parents may show complacency, frustration, or
distrust. One important feeling often expressed is a reluctance
"to rock the boat'" with the schools, because of the fear of re-
percussions to their child.

Do what you can to keep the interview as free as possible from

any kind of pressure. In order for the interviewee to cooperate
comfortably, he or she needs to feel that the meeting with you w111
be pleasant as well as worthwhile. :

One additional point to keep in,mind: Be careful not to meke as-
sumptions about the level of knowledge that the person being inter-
viewed may or may not have. Also, do not presume that he or she
knows everything because of the title or position. Neither should
you presume the interviewee knows nothirng, '

SPECIFIC TECHNIQUES OF INTERVIEWING

An interview is roughly structured into three phases: an Ovoening,
the Exchange, and Closing.
Phase 1: Opening the Interview

It should not be necessary to consciously try to, establish rapport
with the individual being interviewed. Putting a lot of effort 'into
being friends with the interviewee will be a poor use of time and,

in any event, will only raise suspicions. Going through the 1nter-
view process in a business-like yet: friendly manner should be a
sufficient 1nd1cat10n of the tone you wish to convey.

fAfter vou have expleined the purpose of your visit and your group's

efforts, deal with the issue of time - the time-that you are asking'
the interviewee to give answering your questions and the time he is
prepared to eoend with you. T ‘

i \

Estahblish your own role as a member of a .study team in such a way ‘
that' you do not diminish yourselF ‘n the eves of the interviewee.
Avoid statements such as "I'm nct a profe051onal and' I don't know
much about special education at all,” or, "I never have ‘been able
to understand psychometrist's jargon.ﬂ :

\
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. Phase 2: The Question and Answer Exchange

‘educated with children approximately t

¥ . purpose cf your groun's data collection efforts is to essemble
and present a public report from the parent perspective. However,
if confidentiality regarding the sharing of certain pieces of in-

formation is requested, give it and then be sure to honor it.

Nonverbal as well as verbal communication is important in your in-
jtial behavior. Smile, use a normal tone of voice. Maintain eye.
contact, and keep a relaxed body posture. Be conscious of your body
signaling rigidity, restlessness, defensiveness, or shock. Avoid
creating the impression that this is a cross-examination or quiz.

Several techniques can be used to encourage the sharing of infor-

mation or to elicit additional details.

If you are using a questionnaire, be faithful to the manner in which
the questions on the questionnaires are phrased. Read the questions
slowly. Avoid paraohrasing. In asking the question, don't attempt
to answer the question Ffor the person. Don't apologize for the
question. Let the individual being interviewed react and choose to

~answer or not answer.

If you are pursuing your own line of questioning, db not use leading
questions that state the respondent's conclusion for him or her, or
inadvertantly cue the person to give responses you might. consider
extremely desirable. Do use, however, some open-ended questions to
encourage the interviewee to share information.

Open-ended questions allow the person responding to fully express
as much as he or she desires. OQuesions phrased in this way are good
at the beginning of an interview because they allow the interviewee
an opportunity to think about the topic and express general feelings,
before treating specific areas of a topic. An example of an open-
ended question is '"How are the transportation needs of your handi-
capped students met?" ‘ 5 H I :

\

|

By contrast,}in closed questions, there are several answers from
which the respondent can choose .- usually either yes/no or multiple
choice. An example of a closed- questign would be "Is your child

e same age? -Yes? 4No?"

If the interviewee tends to digress, lead him or her back to the
topic at hand with brief, closed questions. Shorten long personal

anecdotes by anticipating their ending.. But be careful not to in-

‘terrupt directly or abruptly. |

If vou want the interviewee to express his or her own feelings as
well as thoughts, you may deliberately express your own feelings to
show that open szharing is the tone ycu would like to set. State-
ments as "I kaow I'd be terribly upset if I had a 5th grader who -
couldn't-read," could be used. : ,
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Silence is often an effective way to encourage someone to respond.
Neutral comments such as "mm - hm,'" or "I see'" also encourage sher-
ing bacause they signify that you hear and understand what is being
said without necessarily . .expressing agreement or ccutradiction.
Also, simple probing phrases such as "Anything else?" or 'What do
you mean?" will indicate that you are interested and encourage ad-
ditional sharing. ' ‘

Repeat what the interviewee has said if you want an idea elaborated,.
or if you want to summarize several stateme: 3.

: Restate in vour own words the parson's teelings about his position
: in order to clarify or check your interpretztion or, acain, if you
want to surmarize.

If something awkward has just been.said, give the interviewee time
to think and regroup his or her thoughts. Keep eye contact and re-
main in the same posture. Don't rush in to fill up the void of
silence with your own words. Never question the validity of a re-
sponse during the interview.

i . . .

Don't be afraid to comment on the nonverbal communicatio- you are
picking up on, especially if it appears to contradict what is being
conveyed verbally. Saying something like, "I felt your hesitation
before you responded," or "Are you uneasy because you don't under-
stand the question?" will hopefully encourage the interviewee to ‘
clarify the message. Ask for clarification also whenever you feel'
you have received two pieces of information that appear contradic-
tory. For example, "You said that you had a case conference, but
that you didn't helpo write the IEP.™ ‘

Phase 3: Closing

Abide as closely as you can to the agreed-upon time limits. Don't
prolong the closing of the interview, but do allow the interviewee
an opportunity to clear up any questions or doubts that he or she
| may have about the interview. Avoid offering any closing advicc .
|\ If problems are put before you, show that you|do understand the )
o problgm expressed, and that pérhaps you and/or some other sﬁecific
h\' person\(name them) could meet to discuss the other’ issurs at\a'later
' time. Warmly thank the interviewee for his time jand covuperation.

: o . l .
The ‘orinciples.of interviewing in may, ways are those same principles
basic to any form of communication. Mutual respect is a prerequi-
site. The interviewer must convey his\awarenéss that he or she ac-|
knowledges and. accepts whatever differences exist ‘between himself
or herself and the person responding. When an involved parent is
dealing with .a non-involved or reluctant parent, for example, it ]
might be reassuring to say: something like "Sometimes I feel that !
only another parent can understand the demands made on' a parent of A
‘a handicapped child." "With c¢l: ol personnel, acknowledge whatever . -

Al

general truths. that 'can be a reed upon, such as, "The shortage of
physical therapists must make it verv hard for you to add tc your

staff.ﬂ
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Appendix B
| 2ading Group Activities -

e 2

‘Group activities, such as discussions and meetings for plannizng
or.data analysis, will be an integral part of your team study of
local special education. How successful these activities are will
depend upon how conscious he group leaders and members are of the
many factors that can affect people working together.

When your group comes togeth r, its members will do two things:
"1y woirk on a task, and 2) interact among themselves:. Even with a
clearly stated task and detajiled methods for approaching it, a
variety of group, individual) or leadership problems can get in the
way of success. It may help \to be aware of some of the pitfalls
and possibilities of group interaction.

Q

THE GROUP AS A WHOLE

A group may sometimes havejdifficulty beginning a task. Members
may unconsciously be avoiding it, in fact, for a variety of reasons.
Check out the following Doss1ble negative reactions that may pre-
vent the group from getting underway

Fear of the size of the task. = - , S |
Fear of che corsequences of making a decision. 1
Frustration because of a lack of enough clear information. |
Feelings of inadequacy in dealir~ with the issue.

Fear of conflict that airing vi may bring.

Feelings of uninvolvement. T

Lack of desire to work hard.

Fear of hostility toward the leader or dominant member of

the group.

9090000

L ]
eertaln kinds of behaviors w111 glve you clues that one of the above -
problems exist. It is usually easy to see when a group is on edge.

. Members sveak more vehemently and reﬁectlbn of suggestions occur

‘_eas11y Subtle personal attacks may eep into the d1scuss10n
aroups or 1nd1v1aua1s may polarlze around an issue or divide up
accordlng to* loyalty, i.e. teachers vs. parents. '

Thc below-the-surface problems and the . re\ultlng behaviors need to
be cleared away as quickly as they are identified. The best way to
do this is to acknowledge them aloud and discuss them. Point out |
the effects of such behavior on group functioning. Invite members
to describe what they see as impediments. Focus attention on the
problem or behavior, not the person. Labeling a person as hostlle
fearful, or disinterested will only increase defehsiveness. Mem-
_bers w1ll participate more effectively when everyone understands ’
why events take the turns they do.

g4 " | | |
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Consider using consensus rather than majority rule as your group's
method of decision-making. To reach a consensus there needs to be
enough communication so that everyone is willing to go along with

a proposal.

Complete approval from all is not the goal of consensus. You Lave

reached a’ consensus when: \

e All group members have had a chance to air their views.

® As wide a range of alternatives as possible have been
presented.

@ Enough psychological space has been given to allow members
an opportunity to modify their stands if they wish.

® Areas of disagreement have been narrowed down by working
on underlying agreements. .

® Each member has accepted the group voint of view as logical
or feasible for basically similar or -complementary reasons.

When this happens, a group decision has been made. The consensus
prc :ess still allows a single person to block the group if he thinks
it necessary, but by looking for the acceptable alternative for all
parties, win-lose situationscen bte avoided. When a dissenting mem-
ber finally agrees, don't feel that he must be regarded later by
having his way on some other point. That would be bargaining rather
than consensus. '

THE ROLE OF INDIVIDUAL MEMBERS .

Being a member of a grocup can fill an individual's emotional' and
social needs. Opportunities for recognition, a feeling of belong-
L .5 and self-expression should all be rightfully expected and a-
vailable to each member. Sometimes, however, an individual's per-
sonal needs may run a meeting or discussion aground.. Persons guilty

of using distracting behavior to meet their own needs may try to:

i

n Demand recognition by interrupting others, relating long
personal experiences, or engaging in whisjering Qr clowning.

e Dominate the meeting by speaking authoritatively on all sub-
jects, attacking ideas before they are, freel, exoressed, or
showing intolerance for ovbposing opinions. . '

o Seek power by challenging.the leader consistently, or at-
tempting to attract supporters in order to lead his or her
own subgroup. :

o Push their own special interest by steering the discussion
to a personal agenda of issues, or attempting to put their
words’ into the mouths of others. : S

[ :

\An\ihdividual member may also, for reasonsthat, may or may not be

evident, -attempt to block progress by bringing’ back dead issues,

or .repeatedly forecasting failures. ‘At the opposite extreme is
someone who withdraws from participation by adopting a helpless:

attitude or avoiding sharing. ' ; .
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A leader can forestall or control some of these behaviors by ne-
gotiating at the outset a '"contract" stating timelines, how de-
cisions will be made (majority rule, consensus, or authorlty rule),
and hew problems (sidetracking, dispute, etc. J will be handled.

In addition tc reminding individuals of such previous agreements,
.a good lead:. or strong member can act as a model for-a direct:
firm, and fr:endly style that others can emulate.. Some of the
roles a léader can assume to help maintain good member relations
are ones of: :

e Encouragement. Being responsive to others; accepting their
contributions; oftfering praise; seeking out and giving all
a chance to be heard. S

e Monitor of tension. Sensing Aeelihgs and moods; removing
personal attack from differences in oplnlon Dlac1ng a
tense situation in a broader context.

e Spokesman for group feelings. Describing reactions of the
group; sharing feelings sensed.

e Harmonizer. Mediating dlfferences ~ pointing out the.
strengths of alternative solutions. g

THE ROLE OF - .iE LEADER

-

.There are at least three styles of leadership: 1) authoritarian,
2) groun-centered, or 3) neutral. - While no one style is right or
wrong, 3 group-.centered approach ‘can be productive and, at the
same time, conducive to good~member relations.

In addition to monitoring group interaction, the traditional o
leadershio activities that keep the groun on task are also nec-
essary, such as:

; ¢ Seeking and shari.z information : Co

Pinoointing issues o :
Clarifying ‘ : 1 ‘
Outlining alternatives

Summarizing

Pacing the group, within established tlmellnes
‘Testing for consensus

"Good leaders are not orily concerned with making the group pro-
ductive but they also help develop a climate of trust, and deal
with internal Droblims that can disrupt a weeting.
‘ 1
Based on intormation <cained 1n - '
: Techniques for Organizational Effectlveness by Claire Fulcher
. and Marv Grebe, American Association of University Women, \
- Washington, DP, 1978 -
Makineg Meetings Work, A Guide for Leaders and G- )Lp Members by
Leland P. Bradford, University Associates, Sar Diego, CA 1976

o
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Appendix C

Examples Of Tests That Can Be Used ln Whoie
Or ln Part By Dlsabled Chlldren

The tests that your school distrlct usés for evaluatxon may be
. similar to those listed below. -This is only a partia) sampling
of the.variety of testing instruments available.

Achlevement Tests

.Wide Range Achievement Test. (WRAT)

Gray Oral Reading Test

Key Math Diagnostic Arithmetic Test
Woodcock Reading Mastery Test '
Stanford Diagnostic Mathematics Test -
Stanford Diagnostic Reading

Stanford Early School Achievement Test

1Q Tests

Weschler Preschool & Primary Sca]e of Intelllcence (WPPSI),
Apes 4% -- 6%

Weschler Intelllgence Scale (WISC-R), Ages 6 - 16

Weschler Adult Intelligence Scale (WAIS), Ages 16 —

Stanford-Binet, Form LM, All Ages

Nebraska Test of Learn1no Aptitude for Young Deaf Children

Interim Hayes-Binet Intelllpence Test for the Blind "

Peabody Picture Vocabulary Test, Ages 2 - 18

Columbia Mental Maturity Scale, Ages 3% - 10

Leiter Internatiomnal Performance Scale, Ages 2 - 18

Cattell Infant Intelligence Scalef

Bayley Scale of Infant Development (Callfornla Fqut Year Mental
Scale) - . ‘ _

Adabtive-Behaviot and Personality Tests -

Projective personality tests:
Thematic Apperception Test (plcture stories)
Children's Apperception Test (picture stories)
Goodenough- Harris Drawing Test, Aces 3 -15
Blacky Picures (Blum, 1967)
Holtzman Inkblot Technlque (Holtzman, 1966)
Jr.-8r. High School Personality Questlonnalre (Cattell, Coan,
& Belloff 1969) .
School Apperceptlon ‘Method KSolomon & Starr, 1968)

Tebts of adaptive behaV1or &
“AAMD Adaptive Behavior Scalie - Public School Ver81on
Ages 7 ~ 13 (revised 1974%) _
Vineland Social Maturity Scale, Ages Birth - 30 yrs
Ca1n Levine Social. Competency Scale Aees 5-13 -

.87
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Balthazar Scales of Adaptlve Behavior for the Profoundly and
Severely Mentally Retarded, Ages 5 - 57
The Denver Developmental Screening Test, Ages 2 wks - 6.4 yrs

Special Diagnostie TestS"

- Bender Visual-Motor Gestalt Test
Frostig Developmental Tests of Visual Perception
Screenlng Test for Identifying Children with Specific Lanvuage
. Disability (Siingerland)

Auditory Discrimination Test
Memory for Designs Test (Graham & Kendall 1960

Illinois Test of Psycholinguistic Abilities - '
Individual Screening Test Using Pure-Tone Audiometer
Wassachusetts Vision Test j

Vocational Tests

Aptltude Tests: '

Differential AptltJde Tests, Ages 8 -13 X

Flanagan Aptitude tlassiflcation Tests, Grades 9 - 12 and
adults |

General Aptitude Test Battery, Grades 9 - 12 and adults

Manual Dexterity Tests

Mechanical Aptitude Tests, Grddes 8 - 12

Minnesota Clerical Test, Grades 7 through adulthood

Minnesota Mechanical Assemble Test, Grades 11 through
adulthood - :

Scholastic Aptitude Test '

Seashore Musical Talent Test, Ages &4 - 16 and adults

Interest Tests:
Kuder Occupational Interest Survey
Strong Campbell Interest Inventory
Strong Vocational Interest Blank for Men and Women,
Ages 16 and over :

For more information on tests and evaluatlon, see the following
sources: :

* Almost Everything You Ever Wanted tS'Know,About Testing "

Available from:
Parent Irtormation Center
P.0. Box 1422
Concord, ™ 03301

* The Directive Teachér M: -azine

Subscription avallable Jm:

- Busines: fice
356 Arpr Hzll, 1945 North High Street ;|
Ohio Stats dnlverslty ~ i
Columbu: O 43210 ' o
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CAvailanle

Educator's Rescz—ce Gu;de to SpeciaZr =ducati-

"'C-’

T2 Library

=-1lyn and Racon, Inc.
—aston, MA
— 380

Exceptionz_ Tzt Macazine

==21labl: from:
7.0. Bzx 4944
:anchef:er, NH

3zandarcized Scheol Tecstirs

Subscript =

A Héndbo:;
Availabl: =~

- William E. Davis

2. Cv“‘zens for Zztmer T::1i  Iducation, Inc.
2 M Strzer SUW. '
vzzmincTer. DC 20024
Labelin: : ai.dmen - ‘1liar ?rzsne
Availab_=z . rr
: . wTiomzi Atit-:. of Feant_ . Hea _h
T ov=zzom : Sei-—=fic nd Z:-Ti~ Information/
phama zz1th _—uadiec anz ¥ . -e:'z Branch
S0 ‘_s-;rs La—
s::xv--le MDD LES
The Menta .. .rements Tsarbr = - Osczar Buwc:. Zditor
Availab : ==

e Libra=w

e Gryphon Press
zighland Park, WJ
.78 (8th Editioz)

Parents Ca:' mmd:rstand Testing

Available _~ox:
" itional Commitz:e
volumbia, MD

Parents Gu::z . Understandimg Tests

Available from:
g >TB/MceGraw-Hi1ll

Del Monte Resza—ch Park

Monterey, CA -

- A Consumer’'s Guide -

for Citizens in Education

\

= -

ngcholog;ca_ Tz-ting of Childxren:
Stanley D MD. .

Available fran-

: "ne Exceptionmal Fzrent Press

. T yston, MA

(NOTE: . Some ::tzmles in this —ock were printed
Paren— M==zazine 1n 19/~ znd 1973)
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* Test: 3 and Public Iow 94-142: - Handbook for Parents

Avai. ~le freor: _ .
Cl:-ser Look
Par=nts” Campa-zn for Hardicapped Children and
Touth
P.O. Box 1492 ,
Washingto=, DC 0013

Test _ng: Its Uszs and ibutses

Avai’_z=le fr-m:

12@- “5th :t‘_ge:‘ ER 8
Wighiagton, ILZ 20036

CLE-.RING:iDUSY TR ATPLIET PERFORMANCE TESTTIG

Sponsorez b -*e Warional Institcte of Educ .:tion
Northwes- Rez=pm..l Educzticndl TzHorator:

710 S.W. se:r-"ﬂvenuﬂ

Portlanc CR 7204

CCGUNCIL T-7 TIZATIONAL TIAGNOSTI. SERVIT

A diviszor -2 The Comcil for Tzasptiomal Z=_ldren
1620 Ag=oc_ sz "o De_ws

Reston, L'/ 1 |

Vocatiorz. fszsessmer: Center
3300 Certurv Awenue
White Bear _zka, MK 55110

* Highly recommendec for marents
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Appendix D

~ Sample Page- From A Final»'--Repo;rt

i

ASSESSMENT AREA IV: PLACEMENT INTO SPECIAL EDUCATION PROGRAMS
AND RELATED SERVICES

Placement Decisions

Decisions on placement are based on needs of the child as well as
what is available in the school corporation. Parents may not be
aware they can ask for programs and services that may not currently
exist. Although the dlStrlCt hasn't the staff to create programs-
"on all needs "in all cases, in the past two years several new proc-
grams hzve been created on the basis of individual children's needs.
This is very encouraglng and commendable and it is hoped that this
trend will continue to grow. Some examples of programs developed
in this way are the middle and secondary learning disabilitiss pro-
grams, the diagnostic klndergarten and the special needs program
at Morningside. :

Programs

. _Educational programs exist for all areas of dlsabillty for ctildren -«
aged 5 through 18. A preschool deaf-blind program is alsc ir place,
‘and the district is te be commended for prov1d1n¢ such a nrozram to
children outs ide the mandated age: lrmlts

Since January of 1974 the school corporatlon has played an active
role in the development of summer programs for handlcapped children,
i.e., SMR-PMR, mederate, and deaf-blind. Although the major fundlng

source has be¢ .: the Local Association for Retarded Citizens, the dis-
trict has wids e erials, facilities, and equipment available for
-these proguams, T2 district is to be commended for thlS educational

program ac - o cently mandafed by state 1aw

There are PLERs o expand programs in the area of dlagnostlc kinder-
garten and secondary mentally handlcapped

RECOWMENDATIOV * Areas in which program ‘growth is needed include

1) expansion of all LD. programs, ‘particularly at secondary level,

. 2) well-defined vocational programs, 3) expansion of the programs
for emotionally disturbed, 4) expansion and improvement for the pre-
~'vocational education programs, and 5) increased occupational therapy:
-and services (see below). ' .

Related Services

There are 31gn1f1cant needs in the area of . orov1d1ng educatlon -re-
lated services. While many required related services are offered
within the school district, such as speech, adaptive physical edu-
catlon physical therany, occupat10na1 therapy, and limited coun- -
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seling, some are not available across the board => hanc;;apcet 1-

dren in need of them. The zttempts at placing children =n (! « _s=zst
restrictive snvironment (su:r as keeping a chiid ~.a his msieh  hood
school) somezimes limits the =zvailability of such servizss . Th:

limited siz= of related ser—ces staff also often prohit '’ s extzr-

sive implememtation. For ez=mple, the sopeech cl:zwicianz casel ==
is 1,200 students with an average of 40 minutes pse~ weel ¢ = ci__.3,
and 2.9 children per group. The occupational the-zpy cz:=~ .. % =—:io
is 99 children to 2 therapists, at 30 minutes twic: a ue
RECOMMENDATION: Increase the related services stz=f in . e
in order to serve more children for long=r period:.
A limited amount of counseling is available to students .. ne==

" This service could be expanded by redefining-the job cecs. .ipt. = of

the corporation's currently employed counselors. Cur—entls, coun-

-seling is not a direct service of the special education Zeps=ttment,

and is not designed to help a child with emotional prab. =ws. The
counselor's role now includes career guidance, scheduli:: ar71 as-
sistant principal activities.

RECOMMENDATION: Counseling services by qualified perso-s 7.2-1l: be

provided at all grade levels. The job description of s“is -zg coun-

selors who are qualified should be redesigned to allow !o; thera-
peutic counseling of children with those needs.

The specialists working in all areas of related service . to in-
crease their communication with parents and other teact 2 that
their programs can be better, integrated.

RECOMMENDATION: Develop communication between specialis.  .n.i par-

ents by encouraging specialists to meet informally with ps -anis,

to attend parent-teacher meetings, or to create parent - ne~.mg
programs. Specialists-teacher communication éan be impr: . by in-
service programs that allow the specialists to share the snowledge-
and .skills and secure the cooperation and suoport of tt achers.
Transportation v

Transportation for special education students is provis irectly

by the  /school corporation or through contract with out-—_ non- '
school/ employed persons. While transvortation can be : = .y com-
‘plicated problem, strides have been made. We commend : := :ransporta-
tion department for cutting travel time significantly == -any chil-

dren, although'there are still some problems with shor—=:""“school
days and cases of bus rides lohger than one hour which zes: to be

addressed.

RECOMMENDATION: ‘Bus scheduling should be carefully studie - and ex-
panded, if necessary, to allow for-a full school day for ezch child.
The new transportation plan designed for racial integratior should

include special education transportation as well.
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ERIC

Aruitoxt provided by Eic:

g

For=zmus . vzcfit from more sharsd inssraztion abaut transporta- -
t.or 1op- - zmrs and services
FOCCCMENTT 7. Make parents zware of impzovad tremsportation

L'z nen making ‘decisiors about a :=71d's plz-cement away

“ome= school. This is aspeciall~ crus . . “msportation

kas p==" = zmificant deterrar: discouraz=-ng pzr=ar from choosing
gpprotriz = - zzwams for their children m—=- % - -—a judged to be
Z00 Tw omwes -
’arent: & m=c to be informed that 1) they zrc - be reimbursed
Lf taey € o ooort their own child, and 2) thes ' .an=portation does

:xist Lets w2y s121dings for svezial services an programs on a lim-
ited b. zi. '

“here is . .cad for additional zaides on spec_x’ eduzation buses te
nsuris sa - Tv e .
RECC:™kn 0. ”C.1:  Increase the number of aides assigned to buses or

van: ranscrrring handicapped children with :zhecial needs.

'
Regu. .»cx Eduz.ozion.Specialties

Regula= 2duc .zion classes, such as art, musi:, and physical educa-
zion, are a <ilable to special education chiidren when appropriate.
itk -'rozrar alteration or adaptation, mors regular activities, such .
as. s p or Lime economics“and driver's education,. could be made a-
vailz2le for students with'special needs. The district is to be
comm: ~ded [~ including special students i= the school's sports
Jrogy -mg, alrhough, this too is an area th=t might be expanded. .
schec. jobs are also open to special educa-ion students. In addi-
‘icz o cafeteria, office, and custodial w:vk, some act as aides to
eazhiars in rsgular education classrooms s=—h as at Hill School.

- .
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Resc:ving Dif*zrences Wizh School Offic:als

~: ic znevitable —a: sarents and school officials i1 sometrimes
i:-7== wWith eacz ¢ -m=r on largs and small educat_-n=l issieax.

sze brings —o> : - encounter its own views on school capabil-

L parental r-ies and educational goals. Parents and schoo:

—=r~ ns have, in zZ ;:zon, their own set of persona’ attitudes an:

__TiES about thams.e:7es and the handicapped.

- ¢ e hand, school >fZicials may sométimes-be'secretive about fzcts
zsn. rning a child. 3Some may be defeatist about the value of edu-

:at  t the severely Zisabled. Because .of old traditions, they mz~v,
it iz thinking, e—:iude parer-s from decision-making on the gr:unds
che. .zrents do not =:=ve professional expertise, are dlSlntereatwd

c>r = -tionally hamr i by the pressures of rearing 2 handicappe:
~hil :

-areiits, on the ot! = hand, have often been guilty of unfairly ex-
9ecting school pro: :sionals to know all and do all. Parents some-
timers Ke re31ste\ _aelp out of fear or hopelesness, or have reazted
;0 professional advice as if their integrity were threatened. Par-

snts have\often do-*ted their own ability and perceptions and have
ot been .as involvacd as they could be. Add to this individual per-
sonalities, -and sometimes opposite value systems, and you have
enough complicaticns to make on-going dialogue a definite impossi-
b111ty \ _ ° ‘

In spite of all this, it is still necessarv for schools and parents
to work together for a Chlld ‘s benefit. _ i

BELIEVE IN YOUR;RIGHTS BEFORE YOU BEGIN _ .
Before you decide on the best method of handling a school problem,

remind yourself of those thlngs you have ‘a right %o expect as a
parent:

.1) The right to be present in discussing a very 1mportant
concern - your child.

2) The right to function in a role of parent as you do for
all your children.

3) The right to expect people to view your handlcapped Chlld
as a child first with the same ba31c needs as any other
child,

4) The right to ask for and recelve;clear explanatlons from
people whose actions affect your family. :

5) The right to air your concerns without criticism or
intimidation. ’ :

'6) The right to say "I'don't know'" or "I don't understand."
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7) The right to refuse inappropria—s —equests or pressures
without feeling guilty, selfish. or ignorant.

3) The right to "shop arcund" for —ie kind of professional
advice you respect. = ‘ .

9) The right to hope and work for sm—= improvement :in your
child's functioning. '

10) The right to encouragement in tks difficult job of
-rearing your child.

Once you've acknowledged your own right t©> have a respected role
in educational decision-making, you are r.:ady to confront the
problem. : ' '

DIFFERENT'KINDS OF DISAGREEMENT

The type of conflict you face will hel- determine your manner of
dealing with it. Try to. pinpoint the atsgory in whizh your prob-
lem lies. ‘ . o ' '

o Problems of Poor Communication. It's possible that mis-
understanding or miscommunicatisn is the cause of a parent-
school problem, and there is nc real conflict at all.

For example, a parent knows that her son has been scheduled for speech
therapy, and yet the child has not a-tended any sessions the first week
of school. His name had been inadvertentlu omitted from the thera-
pists list. This type of prxoblem can be easily resolved by
asking the aroropriate person to run the correct message
through .the channels of communicaticn cne wore time. )

e Problems Requiring Structural Change . - The »ay _a which an
activity is designed may cause a proolem that can be re-
solved by an adjustment in its structure. ’

For example, several parents and the school are in conflict over bus
routes that make students from one neighborhood late for school each
day. The best recolution of this kind of conflict is to have
parents collect facts about the problem arnd present them to
.the direcoor of transportation, The director can then mak
the changes necassary to Fedesign the bus routes. - :

- @ Problems Requiring Behavioral Change. The solution becomes
difficult to reach if you must not only adjust an activity,
but change behaviors that are heavily colored by the feelings
of persons involved. : s L '

In the case of the transportation issue above, problem-solving may also
depend on how well each side deals with the varying individual reactions:
1) the willingness .of the building principals to adjust schedules,

2) the willingness of drivers to juggle assignments, 3) the responsive-
ness of other parents to the idea of reworking their child's routine for
the benefit of another, 4) the reaction of the transportation director
to complaints, and 5) the feelings parents have about their children

.

migging school time or being exhausted from long trips.

1
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= .= it is appropriate and evfa necessary for individual
—==_ings, fears, etc. to be expresspd the accual problem-
z 2 i7ing process be21ns when the issue has been narrowed
Zown to facts. :

[ Z:n:licting Basic Values. The fourth type of conflict is
zsed on differing values and is often impossible to re-
zoive. Here the ba81s for conflict is not fact or sub-
stance, but rather the feelings each side has- about the
values they hold. ' .

Jor example, there may be basic disagreement on whether there is
value in offering education for the handicapped at all. If the
director of transportatton or the superznterdént really believes
that the amount of time spent in school is of little benefit to a
nandzcapped child or society, he i8 not likely .to agree with a par--
ent who Zg pushing for us fuZZ a day of programming.as possible, for
his ehtl

Agreement in situations like this is not poss1b1e unless
one or the other side changes the values it holds. The
other alternatives are 1) fo*CLng win-lose situations upon
one side or the other, or 2) appealing to a higher author-
ity to enforce a_thlrd -party judgment on the issue. In

the case of an impasse on a special education issue, third-
party judgments could come frcm the state education level,
through a due process hearing, or by suic %o a civil court.

'FIVE METHODo FOR SOLVING A SCHOOL PROBLEM

As a parent, you will need to guage how much is to be gained by
tackling a school problem.

l) Peaceful Coexistence.- When conf]icts are minor or témpbrary,'
making your own personal adJustmeats may be the best ap-
proach

2) Compromise. If the stakes are higher, a compromise may be
-worked ou+ Parents should not automatically assume, how-
ever, that compromise is in 211, or even most cases, the
best or most reasonable solu“ion for them or their child.

Accepting a compromise can sometimes be a way of avoiding
a confrontation with the reéal issues. And it can often be
‘only a postponement of- what will eventually need to be
handled in another way later.

A compromise may, on the other hand, be a perfectly valid -
way to buy time in the search for a solution or a legitimate
way to avoid a destructive power struggle. :

3) Direct Problem Solving. When the issue is of 1moortance,
and there 1s a reasonable.change that positive communication
can be achieved: direct problem-solving is the best process.’
It will mean 1) clearly defining the problem in unemotional
terms, 2) collecting information to support your statement
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STEPS

of the problem, 3).expressing the need for change, and

4) working in some way with those in a position to make
change. The following section will spell out this method
in more detail. : '

4) Filing a Formal Complaint. Most states have a complaint
investigation process designed to handle special education
issues when local resolution is not passible. 1In this proc-
ess, parents file a written complaint with the state depart-
ment of education. A complaint investigation usually has

_timelines attached to it to insure that an answer will be
forthcoming within a specified length of time. A complaint
response can be appealed elsewhere if parents find it un-
acceptable. An appeal may or ‘may not have timelines at- _
tached to it,-and this may present a problem if speed is a
factor in solving the, issue. ,- ' '

5) Due Process Hearing. Parents may choose to resolve serious
problems or questions that require an immediate answer by
requesting a hearing before a hezring officer chosen in an
impartial manner according to very specific state and federal
regulations. Such-third party judgments can and do effect
positive change. .The burden of expense rests with the local
school, regardless of who requests it. - -

IN DIRECT PROBLEM-SOLVING -

Step 1: Define the Problem. The first step in problem-solving

1s to pause and clearly {dentify what it is that you as a par-
ent need to communicate to the school. Define the problem in
terms of actions. that are present 6r missing. Avoid burying
the statement of the problem in language expressing how you
feel about present practices. . . ' ' '

For example, your 12-yedr-old- son Kent has been diagnoeed as. learning

‘disabled. He has moved into.junior high. You, ae his parent, can de-

fine the apparent problem in terms of .emotion or in terms of:fact.

" ® AS A STATEMENT OF EMOTION: "Nobody at his new school even cares.
It gseems 1like Kent's learning has really gone downhill."

e AS A STATEMENT OF THE INDIVIDUAL PROBLEM: "Kent needs different
teaching methods and more help in order to benefit from his -

. classes.” _ o A

o AS A STATEMENT OF PROBLEM IN A BROADER CONTEXT: "My son Kent who
is LD, 18 now in junior high. The learning disabled students
assigned to his building do not have resource rooms or specialists
available to them.'" C o ST

Step 2: Collect information to Support Your Statémenb of the

Problem. Once you have defined the problem to yourself, you're

ready to go through a process of researching it. Research can
be as simple as making.a list of facts to share about your
child and his program, or as complicated as undertaking a
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_ thorough review of policy, existing programs, identified needs,
"~ and so on. The information you collect to support your state-
ment could include:

e Information that points up the current problenm in comparison
- to better past situations or future,goals.

You, as Kent's parent, assemble evidence of your son's past school per-
formance, his present lower level of achievement, and a deseription of
the too-high expectations his current junior high teachers have of him.

e Other people's opinions cf the problem and their recommenda-
tions for changes.

You agk Kent's past and current teachers and the LD specialists to =
discusg how Kent's program can be made more indinidualized. Parents  °
-of other students with special lecrning problems might also explain to
you the similar needs of. their children. '

The laws that support your right to changed or improved
services.

You may need to point out that Kent, other LD students at the junior
high level, and in fact LD studente of any age, are eligible to have
their individualized needs for special education met, decording.to
state, federal, and local.regulations. You might also check to see
which, if any, junior high buildingsare served by LD specialists.

During the process of clarifying the issue and documenting
it, you will have probably come up with suggestions for
solving the problem that you will want to recommend. Con-
- clude the.research stage of problem-solving by identifying
as many of the alternative solutions as possible. Identify
those to which you would like the decision-makers to give
priority consideration. § )

In dealing with Kent's problem, your list, in order of priority, may
le % like this: S ’ S ‘
1) Deston and put into place a complete LD program on the juntor
high level throughout the school district.
2) Develop an LD resource room program for Kent's building alone.
3) Find an LD teacher or specialist to design a study program that
Kent's regular junior high teachers can carry out. '
4) Find an already existing LD program and assign Kent to another
: school. ' .
5) Have the school hire an aide for one-to-one tutoring.
6) Have the principal assign one building staff person, such. as
the gutdance counselor, to be responsible for overseeing the
_ teaching methodology of all of Kent's teachers. ,
7) Talk to each of Kent's teachers regarding adapting their teach-
* ing methodology to his needs. _

Step 3: Express the Need fof.Chénge. Decide with whom the
problem should be discussed. Tt is usually best to start first
with the person who deals most directly with the problem,
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rather than beginning at the top of the administrative ladder.

In the cage of securing LD seriices for Kent, the level at which to begin
will be determined by what your first vriority suggestion will be. If
your goal ie to -have :ll of Kent's classrcom teachers modify their teach-

- tng methods and learning objectives, a meeting with the building principal
would be a likely starting point. If, on the other hand, you are asking
that all new services be designed and offered to all students like Kent,
begin your discussions with the echeol district's director of epecial
education. S

If you find that there is a lack of-reSponsivenéss or an un-
~willingness to tackle the problem at the first level, you may
then want to give it credibility. ' :

State your position clearly with spoken and/or written words.
Remember, too, that there are additional helps to getting the
message across and keeping in control of yourself and the
situation. - :

1) Maintain good body composure. ‘ S
a) Good eye contact. Look into the eyes of the person

with whom you are speaking, but don't stare.
- 'b) A relaxed, but straight body posture.
. c) Even voice.. Speak in your normally expressive
voice, neither too loud, nor too whispery.
d) Facial composure. Maintain composure and use - -
-expressions that agree with the words. you are
saying. ‘ . :

2) Manage tansion phys;gally and verbally.

a). Take several deep breaths. :
b) ‘Tense and relax some muscles, such as arms or legs.
c) Stand up and stretch-. o RS
d) Ask..-for a one or two minute break. L '
e) Find someone in the room who looks relaxed and try
to model your behavior after his. . ‘
~£) Shift your attention to some physicdl activity -
. (have coffee, write notes, etc.). : ' C
g) Momentarily shift the topic. :
h) Say something humorous. RN
1) Say out loud that vou do feel .tense..., ’
j) Ask for the meeting to:be re4sdpebuled if 'you feel
sure you won't be a prpductive.thgribupor,
4 \ (s

3) If you missed an opportunity to say sciuething:.

T , a) Write yourself a note to use later. .
ST b) Take a break and discuss the -matter with-a friend.
-¢) Bring the incident up anyway during or after. the
conference. . - S

'd) Write a letter to the conference coordinator im- .

. mediately after the meeting. K

e} Plan to bring it up at.another ‘conference: (and prac-
- tice the statement-you wanted to make before you go).
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4) 1f someone has just made a provoking statement:

You might choose to:
1) Ignore it and continue.
2) Use silence and a direct gaze to under
'scotre the comment's inappropriateness.
3) Label the comment for what it is in a
calm voice (good luckl) and express your
feelings about it.

5) If the meeting is repeatedly sidetracked:

Memorize a phrase stating simply and clearly what you
would like to see happen and repeat it whenever nec-
essary.

Step 4: Work to Help Make the Chang;p If you feel you have
expertise, time, or energy to give toward the solution of the
problem, by all means make the offer to do so. Don't feel or

:be made to feel, however, that because you have identified the
problem, the burden rests on you to engineer a. plan, find the

money, and see the problem to its’ final resolution. School
persons usually -have a strong notion about their responsibil-
ities as public prov1ders of valuable services and should do

~in good faith whatever is in their power to do.

Often, however, a problem can arise at this point. Educators
might be tempted t6 place back upon you, the parent, the re-
sponsibility for finding a solution. It can be a useful tac-
tic for intimidation or shutting off an argument, or simply an
expression of the enormity of the problem. "Well 1f you can

- find the money, I'"1ll be glad to hire the teacher.

The best response ‘to a statement like this is to lndlcate that .
your role is that of parent, and that the responsibility for

“‘managing the problems rest with them, the school, and that you

will rely on their expertise.

The opposite response to an offer to help mlght be extreme re-.
luctance. on the part of the school to share:its responsibil—
ities with parents. - Parents have often -felt: this hesitancy

.and, in fact, expect to not'be included in planning, decision-

maklng, or- evaluating programs,. even when it comes to programs
for their own child. This has been the traditional "separa-
tion of" professional and consumer'” prevalent for decades, if
not centuries, 'in American public education. "They're ours.
from 8 to 3, and yours again after that."

One of the most positive outcomes of the entire movement to

' create space for the parent in the handicapped child's educa-

tional process may well be the breaking down of the lines of
education's rigid division of territory. 1In this instance,

parents of handlcapped children may have moved from the back
of the line to the front as potential leaders ‘in new and better.

“home-school relatlonshlps and community involvement. .
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Each time you as a parent decide to openly deal with the
schools on a mutual problem, you are opening doors for
other parents who might otherwise still be doubtful about
the value of '"rocking the boat."
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Parent's Network Publlcatlons National Committee for Cltlzens in
Education, Suite 410, Wilde Lake Village Green .Columbia, MD
21044, "Parents Oroan171ng to Improve Schools", 1976($2. 25)
"Who Controls the Schools7", 1978 .($2.50), "Fund Raising by

- Parent/Citizen Grdups'", 1977 ($2.25) | - : ’

Research and Training Center in Mental Retardation, Citizen 'Advocacy
Resources, Texas Technical University, Box 4510, LuEEocE, X /9509’-

:Salv1a John and Ysseldyke James E., Assessment in Spec1al and
Remedial Education, .Houghton Mifflin Co., 1900 South Batavia
Arenue, Geneva, IL 60134, 1978 ($12. 76)

+Scott, Beverlv Ann, What Is A System? How.Does It Work? Some -
‘ Strategies for Change American Association of University Women
' 2401 Virginia Avenue NW, Washington, DC 20037, 1977 ($4.00) -

State Education Department, Suggested Program Assessment Checklist,
University of the State of New York, Albany, NY 12234 (no ‘charge) =
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PARENT GRdUPS AND COALITIONS

Parent s Campaign, Closer Look Box 1492, Washington, DC. 20013

Federation for Children with Spec1a1 Needs, I/c., 120 Boylston St.
Suite 338, Boston, MA 02116 F

Coordlnatlng Council for Handlcapped Chlldren 407 South Dearborn,
Room 1070, Chicago, IL 60605 :

Southwestern Ohio Coalition for Handlcavped Children, 3024 Burnet
Avenue, Clnc1nnat1, CH 45219 - . -

Neéw Hampshire Coalition for Handlcapued Citizens, Inc. Eagle
Center, 5th Floor, 110 North Main Street Concord NH 03301

Task Force on Education for the Handica ped, 812 East Jefferson -
Boulevard South Bend 'IN 46617 '

Parent Advocacy Coalition for Educational Rights, 4701_Ch1cago
Avenue, S. Minneapolis, MN 55407

~Team of Advocates for -Special Klds 8100 Ganden Grove Boulevard
Suite 12 - Unlted Way Plaza, uarden Grove4 CA 92641 .

!
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