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7:2ALl'ATION OF THE RETIREMENT POWER IN EDUCATION PROJECT

SUYNARY AND RECOMMENDATIONS

Summary

The nee. : :_ assessment which led to the development of the Retirement

Fow-7,-: in Edu::L.:ion (RPT.E) Project indicated that some of the students in

21E. Ct.= schools needed individual tutoring in reading and mathe-

Tlatics, and Lditional positive relatiopships with adults in order to

increase their feelings of self-worth. The RPIE Project was proposed to

-ring r,l-tired parsons from the Lenoir City area into the schools to

:rovide tutoring and adult role models for these students.

The RPIE program was successful in that it provided fourteen students

in grades four and seven in the Lenoir City schools with reading tutors;

and at least at the fourth grade level, the tutored students, their parents,

their teachers, and their princi)als perceived that the one-to-one relation-

ship with an adult role model du:ing seven months of tutoring had a favorable

impact on student self-concept. In. addition,

All elementary school principals and two-thirds of the fourth grade
,

teachers felt the tutoring program helped to build better relation-
ships between school and community.

. A year of serving as a tutor in the schools did not: diminish the
u:lunteers' self- confidence, enjoyment of young people,
enthusiasm for helping students, or their level of approval
of the Lenoir City schools, their administrators and teachers.

. All volunteer tutors, all principals, and more than 80 percent of
the teachers and parents touched by the RPIE program liked it
weLl enough to recommend that it 1:;; cuai:inued during 1980-81.

Seventy percent of the fourth, grade students who were tutored
during 1979-80 considered t'Ae experience sufficiently worth-
while to say that they would like to have a tutor again. for
1980-81.

. Sixty percent of the persons -1t,u vol:rateered their services as
tutors in 1979-80 believed. strongly enough in the program to say
they would tutor again in 1980-n.

. Several of the tutors said the year's experience had increased
their own feelings of self-wort%.

The RPIE program had its most ppsiLive impact at the fourth grade level.

Only one-fourth of the seventh ,;ride students who u-:re tutored, compared

with 90 percent of the fourth grc,ders, agreed that "Having a tutor makes me

feel important"; and not one of the seventh graders wanted to be tutored

again during 1980-81.

5
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Many more than fourteen students in the Lenoir City schools needed

incividual tutoring in reading, but the RPIE recruiting effort was not

successful in producing more than fourteen volunteers. A number of students

expressed a need for tutoring in math, but this was not provided. Teachers

and principals were enthusiastic at the beginning of the school year about

the idea of bringing volunteers in:o the schools to .s,,re as resourc&

persons--telling classes about the-.= hobbies, their and other exper-

iences. No program for utilizing resource persons was developed during

1979-80.

In general, the Laubach approach to the teaching of reading was viewed

with favor by most tutors, students, parents, principals, and fourth grade

teachers. However, the Laubach reading materials were too easy for most

of t..e seventh graders, and for many of the fourth graders, who were tutored.

One of the greatest needs expressed by tutors was for more assistance in

selecting and obtaining supplemental reading materials.

Substantial majorities of tutored students, their parents, their teachers,

and :heir principals believed that tutoring actually improved the students'

reading skills. Unfortunately, the one objective measure of improvement in

reading achievement which was available--pre- and post-tutoring California

Achievement Test reading scores--did not support this belief. CAT Vocab-

ulary, Comprehension, and Total Reading score gains for tutored students

did not exceed gains for a nontutored comparison group when scores obtained

in April 1979 were compared with those obtained in another administration

of the CAT in April 1980. In Fall 1979 the self-report of tutored students

concerning their reading for pleasure indicated that they did less of this

kind of reading than their nontutored classmates. This difference was not

altered by the tutoring experience.

While 90 percent of fourth graders and 72 percent of the parents of

tutored students expressed the opinion that.the tutoring experience had

improved student performance in school subjects other than reading, the

perceptions of most tutors and school professionals did not support such

an opinion. When grades in two subjects other than reading were compared

for tutored and nontutored comparison students at fourth and seventh grade

levels, no significant differences -a ere found.

Ninety percent of the fourth graders who were tutored, and 83 percent

of the parents, expressed the feeling that having a tutor had made the child
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"want to go to schc eve- '1:1, :gachers and no rincipal cold

say that tutoring i. _ imp- att_ r. absenteeis for tntore

students was compar pit 7S in the nontlit:red =7-Jeri

group, no differenc.

Substantial ma- questioned --tutorec students ar-j

their parents, tutor. te.ache177_ -7ipals--expressed pc_Ative atti-

tudes toward tur:orin, TriO to=7. 7rogram and it = lez-riership, anc

believed the project sid b, _71 :he Lenoir City

Nevertheless, Criere % strcT. :hat the overall effectiveness

of the RPIE program ulu_d be 11pLov erl-ain changes were made in its

operation.

me Dns

The less than ent of seventh graders to the tutoring

experience suggests th_. the ry L number of volunteers that appears

to be available in Lenoir Cit. itilized more efficiently if con-

centrated at a grade level lc.:e-:--ohao -,venth. Conversations with the

Middle School faculty T=Dduced h su .stion that fifth graders rather

than seventh graders b= 7utore a: tha school. If tutoring for seventh

graders is continued. _ much ea:er ort must be made to acquaint their

teachers and their par-:ali..-s w: tae F-

Tutors, parents 1 su staf_ believed strongly in the value of

the RPIE program. T r.s princtoals also believed that more volun-

teers could be recru: to me=t the nee :is of Lenoir City schools students

for tutoring in read_ nd :.-Eath and for resource persons in the classroom:. .

The Project Director lot. Id c:_pitalize on the enthusiasm of his profe ssion,__

colleagues: With a 2oca=tr=led publicity effort in the schools - 'every stu-

dent, teacher, and ac.- .7 tra:or could be enlisted as a recruiter for the

volunteer program. PCTS- 0: all ages should be encouraged to volunteer.

Recruitment and training 'ould produce resource persons for classes at

every grade level and mat:. :utors as well as reading tutors for as many

children as possible.

Cross-age and same-age _utoring by students should be explored in

order to increase the number of potential tutors for students needing

assistance.

In general, teachers and principals wanted to know more about the

tutoring process, and they were willing to assist in the RPIE program in
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to make the best possible elperien,1.1 for their stude::Ls. Teache=s
lid be asked' to review the Competenci.E _Jr Tutors develope_ in 1979 to

if experience has proven their worth instead has create,: a need for
c.1ages.. Teachers and princis should involved in planning and con-
L: ling the orientation and 3i .ling of v _seers. If LauT.2h reading

vials continue to be us.=, mcre teach-a- Fhould be give released time
t _tend the Laubach train___:. sessions s t they will c_ 3rstand the
a: :ach being used b: tutors. T. 'chool profesa_pnals who
dc Dt take part in :leuld be givn a-T Ipportunity :o increase

th= understanding o: :=nam by obse:--. it simulated tutoring

Teachers should 7 tutors befufe begins so that they
car_ share with each much information s possible about the academic
str-ngths and weakneE le attitudes and b .savior, and the family back-
grcJnd of the studen' 1:tored Tutors :17.cl teachers should maintain

ope-1 channels of comp 71; tutors should:, 7 vide perijic reports

to teachers about st ant 2.-ress during to g sessions, and teachers
sho-_,:d provide perir 3dback for tutor gardingany student be-
hay r or academic p prma.ie that appears be related to tutoring.

Tutors, teacher and administrators sh. _d meet informally at least

twice during the yea: n a social situation--fcr lunch or for coffee after
school - -to exchange eral c nformation and strengthen tutors' feelings
the:: the tutoring efl=7: is :onsidered important and worthy of commendation
by E-2hool personnel.

A one- or two-page newsletter
containing contributions from tutors,

teachers, and students should be produced and distributed on a regular

ronthly basis in order to increase communication between tutors and school

personnel, and to provide timely information about coming events in the
life of the program.. Tutored students should be encouraged to share the

newsletter with their parents.

A volunteer association should be initiated to promote camaraderie and

mutual support among Lenoir City Schools volunteers.

Students and tutors should be asked periodically to use a brief printed

form to evaluate the quality of the tutoring experience. Results of this

assessment should be used to adjust the program to meet more effectively

the needs expressed, including site for tutoring, teaching methodology,

learning materials, and interpersonal relations. Additional training for



ix

tutors should be conducted throughout the schcol year as needs arise.

Each tutor should send a letter to the tutored student's parent(s

prior to, or just following, the first tutoring session. The letter

should explain what will be done in tutoring sessions and express the

tutor's interest in talking with the parent about the student. ParentE

who do not respond to the initial letter should not be badgered, but th.:7

should continue to receive inforrntion about the tutoring program via r=

project newsletter, and perhaps vfa quarterly or semi-annual letters fr:7

the tutor concerning student progress.

A measure of student self-concept such as the Tennessee Self-Conc-=

Scale should be administered to ,--utored students and to a nontutored c=p-

parison group prior to, and following, the year's tutoring experience.

Tutors, teachers, and principals expressed the belief that improvement it

student self-concept was the most important outcome of the 1979-80 tutu 7ir..-;

effort. However, tutored students' feelings about self as measured h

their responses on the Student Opinionaire for fourth and seventh gra_ers

did not improve between September 1979 and May 1980, and no additions_

evidence was available to support or refute the belief that the RPIE

tutoring program had improved student self-concept.
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CHAPTER I.

GENERAL PROGRAM DESCRIPTION AND SETTING FOR THE RPIE PROJECT

Introduction

In September 1978 the Lenoir City (Tennessee) school system initiated

a volunteer tutoring program called the Retirement Power in Education Proj-

ect (RPIE). The program originally was proposed for all four of the schools

in the Lenoir City system, but it actually began in two elementary schools

and the middle school.

Lenoir City teachers had indicated in a survey administered in Fall

1977 a need for more one-on-one tutorial experience for students in reading

and in mathematics. At first parents were considered as potential volun-

teers to provide tutoring assistance, but a survey of parents conducted in

the same year indicated that few parents were available for volunteer work.

Fifty-six percent of the students whose parents responded came from families

in which both parents were working, and seven percent of the students came

from one-parent families. A third survey indicated that 11.7 percent of

Lenoir City's residents were 65 years of age or older and that these indi-

viduals had more free time than did parents. It was hoped that members of

the 65-or-older group would volunteer as tutors for students in the Lenoir

City Schools.

The project derived its name from the fact that the initial RPIE Project

proposal in 1978 ,specified that retired and semi-retired persons would be

asked to serve (1) as volunteer tutors for individual students, and (2) as

sources of enrichment experiences designed to supplement and/or expand the

curriculum. An insufficient number of retired and semi-retired persons to

meet student needs for tutoring brought about a project amendment for the

1979-80 school year. The amendment specified the utilization of volunteers

of all ages in order to expand the potential resources. In addition, the

program was limited to tutoring in reading alone rather than reading and

math, as originally proposed. The criteria for volunteer selection were:

ability to meet minimal education requirements and willingness to work with

a student.

15



First Project Year: 1978-79

Between September 1978 and June 1979, the first project year, plans

were made for implementing the RPIE Project. RPIE staff, including the

Pro -sect Director and an assistant, developed goals and objectives, reviewed

materials, and identified potential volunteers and students to be tutored.

Teachers were surveyed through questionnaires and interviews to determine

their desire to work with and/or train volunteer tutors.

The initial RPIE proposal specified that the staff would select stu-

dents in grades three, four, six, seven, nine, and ten, according to their

needs in reading, mathematics, and self-concept. To assess student needs,

surveys were administered to teachers, parents, and students. In addition,

results from the following standardized tests were to be analyzed:

The California Test of Basic Skills

The Gates-MacGinitie Reading Test

The Key Math Test

The Piers-Harris Children's Self-Concept Scale

The Tennessee Self-Concept Scale

All students were to complete the first three tests; students in grades

three, four, six and seven were to complete the Piers-Harris Children's

Self-Concept Scale; and students in grades nine and ten were to complete

The Tennessee Self-Concept Scale.

Second Project Year: 1979-80

Program Structure

When the program was actually put into effect in September 1979, ten

fourth graders and five seventh graders were selected to receive tutoring

in reading. The students were referred by teachers and parents and/or vol-

unteered for tutoring assistance. Students were not selected from the other

four grades initially proposed because only fifteen persons volunteered to

work as reading tutors and this number was insufficient to serve all stu-

dents at all grade levels who wanted and needed tutoring. Fourth and

seventh graders were chosen because they had originally been surveyed and

were representative of grades from the elementary and middle schools.

Crades 9-12 were omitted primarily because the volunteers who were selected

lacked interest in tutoring high school students.
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Although the proposal initially spe::ified utilizing tutors to provide

assistance with reading, mathematics, and self-concept, tutors were utilized

in reading only. It was hoped that studnt self-concept would be improved

by interaction with the tutors. Mathematics was eliminated because tutors

indicated they were not as proficient in teaching math as in teaching

reading. Individual reading needs were determined by results on the Cali-

fornia Achievement Test, not the tests proposed during the first project

year.

The project proposal indicated three phases in which the students could

interact with the volunteer tutors. Students could be a part of the class

or group with which a volunteer was involved, i.e., interact with the volun-

teer resource person who would share with a class or group their hobbies,

skills, and knowledge; they could work individually with a volunteer; or

they could help volunteers increase their own sense of worth by participating

in the program. A student could participate in one, all, or none of the

phases. As the program evolved, only the second phase -- individual work

with a tutor -- became a reality. Tutors had no interaction with classes of

students, only with individuals.

The RPIE Project was designed as a pilot effort which, if successful,

could be expanded to include enough volunteers to provide assistance to any

student in grades K-12 who needed and wanted help.

The RPIE Project Director coordinated the volunteer program at the three

Lenoir City schools. Initially, students were selected from six classrooms- -

two at Nichols Elementary, one at West Hill Elementary, and three at Lenoir

City Middle School. The teachers of the tutored students were to be respon-

sible for interacting with their students' volunteer tutors and reviewing

instructional plans and student progress. In most cases only the Project

Director interacted with volunteers; no structured opportunity was provided

for teachers and volunteers to confer about student needs.

Orientation and Training

In August 1979 a one-day orientation session was conducted to present

to all faculty and staff of the Lenoir City Schools a detailed explanation of

the RPIE Project, to specify operational procedures, and to describe the vol-

unteer tutors' roles.
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In September 1979 the volunteer tutors participated in a ten-hour

training session: four hours one day and t=ree hours on each of two days.

The training session oriented the tutors to :he instructional techniques

utilized in the Laubach Reading Method. Th Laubach Method is a synthetic

phonetic procedure, i.e., a memory-aid technique that uses pictures with

superimposed letters to associate sound with sight. Progressing from the

known to the unknown, the Laubach Method uses key words to illustrate each

sound. The method also includes a review of previous material, writing

practice, and homework. Instructors skilled in the Laubach Reading Method

taught the volunteer tutors by demonstrating methods of presentation, admin-

istering activity sheets, answering questions and discussing personal

experiences associated with use of the Laubach Method.

Program Operation

When the program got under way each volunteer tutored one student for

one hour each week. Time blocks that were convenient for both teachers and

volunteers were arranged. Volunteers used the Laubach Reading Method to

facilitate individualized instruction. Supplemental materials such as books

and activity sheets were utilized when deemed appropriate by the volunteer

and/or Project Director.

Initially, newsletters reported the progress of the RPIE Project to

teachers and volunteers.

A formal evaluation was conducted to assess program effectiveness via

questionnaires and interviews for principals, teachers, volunteers, students,

and their parents.

The Setting for the Program

The Community

Lenoir City is a small industrial zity located in East Tennessee on the

west bank of the Tennessee River in Toulon County, the 39th most populous

county in the state. Lenoir City was named for General William Lenoir who

had been giv "n the property on which the city was built in return for his

services in the American Army during the American Revolution. In 1907

Lenoir City was incorporated and was given the power to create a school

system.
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Census data supplied by the Tennessee State. Planning Office (TSPO)

indicate that Lenoir City grew from a population oC 5,324 in 197n to 5,445

in 1979; it was estimated that. the population tild rea(h 5,8:46 during 1981)

(Lenoir City Regional Planning Commission and TSPi, 1979). in 19'0 .oudon

County had a population of 26,900 and the labor force totaled 17,170, The

unemployment rate was 8.5 percent; at the same time the 1.11, .nployment rat,_

for Tennessee was 6.3 percent.

According to a survey conducted by TVA Sales and Marketing ;Janagement

the median family income in Loudon County increased from $12,906 in 1975

to $15,901 in 1977 (LCRPC and TSPO, 1979). The per capita income was

$4,388 in 1975 and $5,406 in 1977. This increment in per capita income was

attributed to an increase in the number of residents earning upper incomes

($15,000 or above) and a decrease in the number of residents earning lower

incomes ($9,999 or below). Between 1.975 and 1977 an increasing percentage

of Lenoir City residents sought and obtained higher salaried positions in

the surrounding cities of Knoxville, Oak Ridge, and Maryville-Alcoa. Al-

though more families moved to Lenoir City to live, they did not earn their

livelihood in Lenoir City.

The 1970 U.S. Census Report contained the information that 2,089 Lenoir

City residents were employed in the following areas:

Manufacturing - 829 employees

Truck services and finance - 814 employees

Construction - 160 employees

Agriculture - 17 employees

All other - 269 employees

The large number of residents commuting to Knoxville, Oak Ridge, and

Maryville-Alcoa gave Lenoir City the designation of residential community.

These three cities are equidistance from Lenoir City, approximately 25 miles,

and principally provide employment in:

Professional and technical work

Construction and mechanical work

Operatives - transportation and other equipment

Clerical work

Although current statistics for the number of workers who commute from Lenoir

City could not be obtained, the 1970 U.S. Census Report indicated that 30
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percent of workers who lived in Loudon County commuted to surrounding areas.

Of the 9,457 workers who resided ,.. Loudon County in 1970, 313 commuted to

Maryville-Alcoa, 750 to Knoxville, 755 to Oak Ridge, and 243 to Monroe County.

In 1979 30 percent (1,634) of Lenoir City residents were seventeen years

of age or younger, 55 percent (2,994) were 18 to 61 years old, 15 percent

(817) were 62 or older, and the median age was 31.5. The majority of residents

were white (99.9%) and female (52%), and the median educational level was 8.9

years (LCRPC and TSPO, 1979).

Physical Facilities at the Three RPIE Schools

Physical facilities at the three schools involved in the Retirement

Power in Education Project were relatively old. The schools were located

within a one and one-half-mile radius of each other.

The Lenoir City Middle School was constructed in 1908 and had additions

in 1924, 1952, and 1953. The building capacity was 450 students and was

considered adequate for the 418 students enrolled there during 1979-80.

Due to outside space limitations, there was no playground. The city blocked

off an adjacent street during school hours to provide a play area for stu-

dents. The building housed a cafeteria, a library, a gymnasium, and an

auditorium. Tutoring sessions were conducted in any available classroom or

the cafeteria.

Nichols Elementary, constructed in the early 1920s with additions in

1924 and 1938, had a capacity of 480 students, which was adequate for the

419 students in attendance there during 1979-80. The playground was small

and much of it was covered with asphalt. The building was generally in

fair condition but reports indicated that a potential fire hazard was posed

by inadequate wiring. Wooden floors helped to create a relatively high

noise level. Nichols housed a library, auditorium, gymnasium, and cafe-

teria. Food was not prepared in the Nichols cafeteria; instead the food

was prepared and brought from Lenoir City High School, one and one-half

miles away. Since all classrooms were utilized by teachers and students,

tutoring sessions were held in the attendance officer's room, the speech

teacher's office, or the cafeteria.
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West Hill Element 7 was constructed by the Loudon County school system

in 1950 and Lenoir Cit annexed the school and surrounding area in 1960.

The estimated student .,ncity of West Hill was 13] and was termed adequate

for its 115 students. est Hill had the large13t playground of the three

RPIE schools, and the building housed a library and a cafeteria, but no

gymnasium or auditorium. The cafeteria was not utilized for food prepara-

tion; instead the food was prepared at the Lenoir City Middle School cafe-

teria and brought one and one-half miles to West Hill. Tutors had access

to several available classrooms and a large resource room.

Some Characteristics of Teachers and Administrators
at RPIE Schools

The Lenoir City school system employed 101 educators during the school

year 1979-80. The superintendent held an education specialist degree and

the assistant superintendent a master's degree.

One of the three 1......1pals of schools involved in the RPIE Project

was female. She was . Leaching principal at West Hill Elementary and held

a master's degree. Th., principal at Nichols Elementary had an education

specialist degree, and the principal at Lenoir City Middle School held a

master's degree.

In 1979-80 there were 22 teachers at the Lenoir City Middle School.

Fifteen were female; all were white. The median number of years of teaching

experience was 12.9. Eighteen held bachelor's degrees, four held master's

degrees.

There were 21 teachers at Nichols Elementary in 1979-80. All were white;

one was male. The median number of years of teaching experience was 10.7.

Eighteen teachers held bachelor's degrees, two held master's degrees, and one

was non-degreed.

The West Hill School faculty consisted of six teachers and one teaching

principal. All were white females, and the median number of years of teacher

experience wa= 8.9. Four held bachelor's degrees and two held master's degrees.

In October 1979 the Lenoir City school system ranked 71st of 147 state

school systems for number of teachers having at least a bachelor's degree

(98.99%), and ranked 33rd in the state for number of teachers with at least
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a master's degree (36.3%). The Lenoir City system ranked 97th in estimated

number of students per teacher (23.9%), and 31st in average annual salary.

A school nurse and a school psychologist served all schools in the system.

The school psychologist worked four days per week and was employed by the

Little Tennessee Valley Coorative.

The Lenoir City school board was eected by the residents if the city.

One position on the school Lard was a six-year term; the other three

positions were two-year terms. The mayor served as chairperson of the five-

member board. Lenoir City's founding fathers designated that the mayor

serve as chairperson in order that this person might be the liaison between

the school system and the community. During 1979-80 the mayor, a local

attorney, was the only school board member employed in Lenoir City, Three

of the members worked in Oak Ridge and one worked in Knoxville.

Organization of Instruction in the RPIE Schools

Instructional organization plans at each of the three schools partici-

pating in the RPIE Project were provided by the Project Director.

Both elementary schools, West Hill and Nichols, housed students in

grades K-4. All classrooms were self-contained with the exception of resource

classes, special music, and reading. Nichols Elementary grouped students

according to reading ability for daily instructio7.

Both schools reserved blocks of time for lanuage arts, including reading,

writing, language, spelling, and phonetics, for instruction on a daily basis.

Blocks of time for mathematics, science, health, and social studies were a

part c each week's schedule. At least once a week each student received

instruction in music and art. Physical education was a part of each day's

schedule.

Students assisted by reading tutors (five students at West Hill and five

at Nichols) met with their tutors on a weekly basis and were generally tutored

during the time block scheduled for language arts.

Lenoir City Middle School contained grades 5-8. Fifth grade was divided

into two groups and two teachers were scheduled to instruct each group. The

two teachers assigned to a designated group did not team teach but exchanged

students at the end of the morning teaching session.

92ti
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All fifth graders received reading instruction from 8:15 to 9:15 a.m.
daily. The students were grouped into four reading ability levels, and the

Title I and resource teachers instructed the lowest level students.

Blocks of time were scheduled for daily instruction in language arts,

including literature, grammar, and spelling. Mathematics, social studies,

science, and music were also part of the daily schedule. Each middle school

student had at least 45 minutes of instruction per week in art and music,
and at least three weekly sessions of physical education.

Two of the fifth grade students who were tutored met with the volunteer

reading tutor during their reading class, two met with their tutor during

a study period, and one was tutored during a physical education class.

Students in the Lenoir City Echools

During the school year 1979-80 a total of 1,906 students attended the

four schools that made up the Lenoir City system; 99 percent of the students
were white and the remaining students were black. The number who attended

each school is listed below:

Lenoir City High School (grades 9-12) 954

Lenoir City Middle School (grades 5-8) - 418

Nichols Elementary (K-4) - 419

West Hill Elementary (K-4) -115

Two school systems served Loudon County: Lenoir City and Loudon County.

Since Loudon County did not provide a high school for students who lived in

the north end of the county, Lenoir City's Board of Educaticn accepted the

county students at Lenoir City High School. Some county parents also sent

their children to Lenoir City's elementary and middle schools. During the
1976-77 school year, the latest for which figures were available, the fol-

lowing percentages of students attending Lenoir City schools were residents
of the Loudon County school district:

Lenoir City High School - 69.1%

Lenoir City Middle School - 42.6%

Nichols Elementary - 48.1%

West Hill Elementary - 27.8%
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Students were expected to attend school for 175 days between the months

of September - and June. Each school operated on a semester system, and summer

classes yRre available to students at the high scnool level.

At the end of the 1978-79 school year, 89 students were retained: 43

at the high school, 3 at the middle school, 30 at Nichols Elementary, and 13
at West Hill Elementary.

The June 1979 high school graduating class consisted of 189 students.

An estimated 92 students dropped out of grades 9-12 that year. Two eighth
grade girls dropped out.

The following chart indicates the number of transfer students at each
of the Lenoir City schools during the 1978-79 school year:

Transfer In Out

West Hill and Nichols Elementary School 55 59

Lenoir City Middle Sc_ 19 23

Lenoir City High School 29 31

Student average daily attendance for the 1979-80 school year was 91 percent

at the two elementary schools, 93 percent at the middle school, and 89

percent at the high school.

Reference

Lenoir City Regional Planning Commission and the Tennessee State Planning
Office. Selected Socio-Economic Characteristics and Land Use Data.
Lenoir City, Tennessee, September 1979. 9 pp.
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CHAPTER II.

VOLUNTEER TUTORING PROGRAMS--A REVIEW OF LITERATURE

Introduction

A volunteer program can serve as a link between a school or school

system and the local community. Continuing commitment of all persons

associated with a program is essential for success. The program director,

staff members, and volunteers, working as a team, are instrumental in the

success of each of the five phases of the volunteer program: initiation,

recruitment, training, maintenance, and evaluation. Some pertinent guide-

lines which have been successful in volunteer programs throughout the

United States are given in the following review.

Initiation

Initiation is an important phase of any volunteer program because the

support of all school personnel--administrators, principals, and teachers-

must be secured. Without such support a program may falter before it can

become established. One means for obtaining the support of school personnel

is to survey their perceptions of need for a volunteer program and to identify

area(s) in which a program could be most useful. Iu the Minneapolis Public

Schools (How to Initiate, 1971), for example, initial program promotion came

from the superintendent in charge of elementary education who discussed with

elementary school principals a plan to investigate community members' in-

terest in becoming volunteers.

Teacher support must be secured early in the initiation phase. This

should involve identification of teachers who are interested in working

with a volunteer. Failure to make such identification can result in neg-

ative attitudes. For example, one Minneapolis school invited speakers from

the community without surveying teachers to determine their interests. As

a result of the apparent imposition, the teachers refused to use the speakers

in their classrooms.

The School Volunteer Development Project (Jackson, 1974) in Miami,

Florida, always surveys teachers before implementing a volunteer program

in a school or system. If a teacher does not wish to work with a volunteer,

care is taken not to place a volunteer in that teacher's classroom.
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Initiation of a volunteer program must include an assessment of the

community to identify individuals willing to donate some of their time in

service to the schools. One method used by the Minneapolis Public Schools

involved sending letters of explanation to area civic, service, and educa-

tional organizations. Also, questionnaires were mailed to parents in order
to:

-alert parents to the program being initiated;

-recruit parents with backgrounds, skills, experiences,
occupations, and hobbies who could make a worthwhile
contribution in the areas of need identified by teachers; and

-provide an opportunity for these parents to suggest other
community members who could contribute to the program.

Those individuals who responded to a letter or questionnaire were then

mailed a letter briefly outlining the program and noting how an individ-

ual's competencies could be utilized.

If availability or potential usefulness of volunteers is not firmly

established through surveys, other means of obtaining this information

might be implemented. Nova University in Ft. Lauderdale, Florida, con-

ducted a pilot test of the Student Volunteer Out-of-School Tutoring

Service (Keen, 1973). This small-scale trial program evaluated ten

volunteers in terms of time, energy, and results in order to determine

the feasibility of establishing a full-fledged volunteer program.

An effective volunteer program requires sound management under a

director who is responsible not only for initiating the program but also

directs the following:

-supervising and training all staff and volunteers;

-linking the volunteer program with various schools;

-heading the recruitment effort; and

-attending to maintenance procedures.

Initiation, then, links the needs of school personnel with the

availability of community members in order to c-!stablish program proce-

dures. Needs assessments, interest surveys, and well-founded plans serve

to support the next phase of the program -- recruitment.

Recruitment

An intense recruiting effort is critical at the beginning of a

volunteer program. Moreover, recruiting should continua throughout the
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program in order to meet new needs and to compensate for attrition. Those

involved in recruiting should be fully acquainted with both the school's

needs and the requirements of the volunteers' roles.

Three principal types of recruitment are:

-self-referral, in which the volunteer seeks out the project
and thus does not have to be asked;

-recruitment vi r. media such as radio, television, and
newspaper ads; and

-recruitment via personal contact, which would include
speeches, letters, and phone calls.

One recruiting procedure which is useful in determining volunteers'

skills, interests, characteristics, and commitment to the program is the

interview. An interviewer can present a brief overview of the program and

clarify the responsibilities of volunteers to alleviate any false expec-

tations or fears the volunteers may have. Once the volunteers have been

selected, individual teachers and/or administrators may interview them

individually or collectively to determine their tutoring activities, the

age of student they would most like to tutor, the most convenient time

schedule, and other information.

Recruitment may be conducted by the program director, principals,

teachers, volunteers, or a combination of these individuals. In one

volunteer program, principals were the most involved persons in the

recruiting process, and teachers were the second most involved. In the

Good Friends Volunteer Program, established in the Davidson County

Metropolitan Public Schools (Hooper, 1976), students' parents were found

to be the primary source of volunteers. In another program, volunteers

themselves were instrumental in soliciting other volunteers.

Personal individual contact is a most successful recruiting technique.

SVDP staff (Jackson, 1974) found particularly effective the verbal

individual approach, i.e., direct person-to-person contact, which can

include students recruiting students or parents recruiting parents. Pupils

Advancing in Learning (Tennant, 1975), a parent involvement program

developed in Adams County, Colorado, found that phone calls added a personal

touch and were instrumental in increasing the number of volunteers in that

program. PAL suggested using a "phone tree" in which one person calls five

persons, each of these five calls five others, etc. The four techniques

2?
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which PAL used to involve parents were:

-planning good dissemination techniques;

-alleviating fears through social activities;

-letting the parents recruit parents; and

-training parents to serve as leaders.

Social gatherings and "fun" events are additional techniques that

maybe used to stimulate interest in the volunteer program. During social

gatherings staff members can informally discuss program plans and

activities.

Mass recruitment techniques may be used when many positions must be

filled. One technique involves sending letters which describe the program

and asking interested readers to respond by selecting job preferences from

listed categories. Other techniques include community contact through

radio, television, and newspaper articles; bulletins, display booths and/or

posters in highly frequented public places; and talks to organizations

such as retied persons' clubs, PTA, church groups, business clubs, and

college classes.

The most successful recruiting efforts for Volunteers In Education

(LeVine and Schmitz, 1973) conducted in the Kansas City School District

were:

-talking to college professors, instructors and students
and to organizations in the community;

-talking to PTA and parent groups; and

-stationing information and recruiting booths in public
places.

People need to hear about a program from several different sources

so that the idea can become internalized. PAL staff (Tennant, 1975)

found that greater parent participation resulted from a combination of

recruiting techniques such as the phone call, a letter, a talk at PTA,

etc.

Special considerations need to be made when seeking volunteers and

organizing the volunteer program. Usually more females than males are

available as volunteers. The Canadian Education Association, in a summary

of the use of auxiliary personnel in some Canadian school systems (Notes

on the Use of Auxiliary Personnel, 1975), reported that one system had

developed a community school program which included study and sports

nights designed to increase the number of male volunteers. The key was

28
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to appeal to the males' special talents and interests. Because many

married women have occupations outside the home, volunteer programs

must consider women's working hours when scheduling tutoring sessions.

Retired teachers are not the most receptive persons to volunteer

their time, accoring to SVDP (Jackson, 1974). Most are more interested

in spending time pursuing activities other than those characteristic

of the classroom.

Peers can tutor before and/or after school hours and some junior

and high schools create elective courses so that these volunteers can

receive credit. A review of volunteer literature provides evidence of

the effectiveness of peer group tutoring and cross-age tutoring for

various age groups. However, much of the literature--The Volunteer

Mother Program (Castellucci, 1976), the Good Friends Volunteer Program

(Hooper, 1976), SVDP (Jackson, 1974), HOSTS (Gibbons, 1974)--supports

the utilization of volunteers as long as they have a sincere desire to

help, a cooperative attitude, are in good health, and are able to perform

at a higher level than the student in the tutored area.

The Good Friends Volunteer Program (Hooper, 1976) has found that the

special attention which the volunteer gives the student is as important

as the tutoring in reading or math. Volunteers who can identify with the

student's lifestyle, as well as those who can stimulate the student's

interest as a result of having different cultural and educational expe-

riences, can make important contributions to the student's growth. Some

desirable traits of volunteers are: dependability, enthusiasm, accuracy,

neatness, a positive attitude, a pleasant personality, and a willingness

to serve. Mental ability in general, and educational level, seem to have

little bearing on the volunteer's effectiveness.

The time period between recruitment and the next phase of a program- -

training-- should be short. If volunteers are forced to wait several weeks

or longer before going to work, they may lose interest in the program.

Training

Providing training for volunteers gives them a greater feeling of

security about their new roles and serves to stimulate a greater commitment

to the program. Staff of the Volunteer Adult Basic Reading Tutorial Program

(1974), a demonstration project established at 16 different sites, asked

29
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volunteers to commit themselves to the program for one year and provided

an 18-hour training session. They found that those volunteers who were

least interested and least sincere in their commitment dropped out at the

beginning of the program rather than in the middle.

Volunteers have certain rights and responsibilities and these should

be verbally and nonverbally communicated to them during training and con-

tinually throughout the program. Volunteers' responsibilities include:

-to be dependable, loyal, willing to learn;

- to accept supervision;

to maintain confidentiality;

-to attend regularly;

- to accept all school rules.

The rights of volunteers include:

being treated as a co-worker;

-having a job description;

-being given a suitable assignment with consideration for
personal time preferences, grade level, etc.;

-having initial and continuous training about the program and
school;

- having opportunities to express their opinions and to submit
their ideas;

being recognized for their contributions.

Some potential volunteers may have unrealistic expectations, and many

fear that they would not perform capably as tutors. An orientation session

to explain the program and to define the volunteers' roles may help alleviate

false expectations and fears of prospective volunteers. An interview also

can be used at the beginning of training as a "get acquainted" technique.

The orientation session and interview can be used individually or in com-

bination as basic steps in presenting the purpose and functions of the

program, clarifying the volunteers' responsibilities and roles, and en-

couraging them to discuss aspects of their personal selves. The orientation

session, however, may have a broader purpose than the interview, e.g., that

of providing volunteers with information about the students with whom they

will work, acquainting them with the school's policies and procedures, and

giving them a tour of the building.

Specific objectives taken from a needs assessment should be used to

determine the training content. The Volunteer Adult Basic Reading Tutorial

Program (1974) first determined the needs of the volunteers through a survey
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Pr
and then incorporated these needs into the training process. Results of

the survey indicated that volunteers needed:

-orientation in the chosen role;

-exploration of the commitment required;

-training sessions that were well-prepared;

-support through positive interactions with staff and
volunteers; and

-expressions of appreciation and assurance that they were
worthwhile.

Orientation sessions for faculty help acquaint them with responsibil-

ities involved in using volunteers; however, only those teachers who request

or want volunteers should have them placed in their classroom. SVDP (Jackson,

1974) places more emphasis on training teachers than on training volunteers.

The SVDP trainers say that teachers are the ones who direct the activities

and thus need the most training. The St. Paul Open School (1976), an

independent school district in St. Paul, Minnesota, provided a workshop for

teachers on the effective use of volunteers.

The attendance of administrators at training sessions, as well as their

involvement in the recruiting process and recognition activities is stressed

by SVDP staff. SVDP literature also notes that administrators need suffi-

cient knowledge necessary to PIan realistically for program implementation

and to commit the staff and/or community resources to that end.

Whereas orientation sessions help inform volunteers and teachers of

their duties/responsibilities, actual training sessions give more detailed

help. A series of workshops and/or inservice meetings can be conducted in

order to:

-familiarize the volunteers and teachers with the pr',ram
materials, methods, and techniques;

-initiate a scheduling and record-keepimg pro;:ess;

-focus on human relations skills;

-establish rapport with the teacher or other staff member
who will act as supervisor;

-discuss problem areas and any other issues that may be
deemed necessary.

The major objective of the training process should be the development

of good human relations skills--skills which perpetuate the support group

and team work. Also, according to an evaluation report conducted on

volunteer programs in Ohio, emphasis of the program as a partnership of all
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program participants usually produces success. Some techniques employed

to promote human relations skills and to stimulate problem solving include

brainstorming, role playing, and values clarification.

During the initial training process, the teacher and volunteer should

work together to write lesson plans for each student--listing areas of

deficiency and specifying methods and materials necessary to upgrade the

student's skill level(s)--and to initiate a session information chart. The

session information chart, used to record the student's activities and

behavior and the volunteer's activities and feelings, is planned during the

training session and used at the end of each tutoring period. Volunteers

in Prince George's County Public Schools in Columbia, Maryland (Gold, 1976),

completed a session information chart at the conclusion of each tutoring

period with information such as:

-procedure and materials;

-students' reactions;

-evaluation of procedure and materials; and

-suggestions for further instruction.

The chart served as a direct line of communication between the volunteer and

teacher.

During training some programs specify that the volunteer present a

lesson to an entire group of students, usually after first observing a

teacher's presentation. The teacher and/or trainer then discuss the

strengths/weaknesses of the volunteer's presentation and/or student inter-

action. The volunteers may not need to understand the specific reading or

math process, but they do need to be adept at following the directions

indicated by the lesson plans.

The number of initial training sessions is contingent on the needs of

those involved in the particular school and/or school system. The typical

length, however, is usually one or two weeks with two- to three-hour training

sessions each day. Schools that are using a large number of volunteers may

need to schedule the same training session twice. Project Upswing (Evalu-

ation of Project Upswing., 1972), a pilot study conducted in Denver, St.

Louis, Oxford, MS, and San Francisco, included a two-week training session

for two to three hours a day; each morning session was duplicated in the

afternoon and volunteers came at the most convenient time.

Additional training sessions may be warranted throughout the year. The

project director or supervisor, with the aid of the teachers' and volunteers'

32
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reports, and conferences and student interactions, can determine the need

for further instruction. The New York City School Volunteer Program

(Hooper, 1972), which has served as a model for similar programs established

in other cities as well as abroad, suggests that training be conducted

monthly throughout the school year with continuous on-the-job training;

however, unwarranted mandatory training sessions that are too frequent may

be detrimental to the morale of the volunteers.

Trainers are usually those who are most available, such as the school

staff and/or the program development team; however, some programs use

specialists and consultants in the training process. Other programs use

experienced volunteers to help train new and inexperienced volunteers.

Staff assistance is very important, not only in training, but also in

establishing and maintaining the program. It is not necessary that staff

assistance be full time, but their availability is important, especially

with on-the-job training. The trainers need to be sensitive to the concerns

of both volunteers and teachers and to promote an openness to opportunities

for personal growth. Much individual attention at this stage of program

development is important in building volunteers' self-confidence and in-

creasing their commitment.

Volunteers can be a valuable and low-cost supplement to the school and/

or school system as long as they are well-trained and organized. A trend

toward an increase in volunteer programs indicates that volunteers will be

more in demand in the future.

Maintenance

Guidance, support, and positive interactions are instrumental in main-

taining the program that is in operation. Maintenance is crucial to any

program, but especially so for the volunteer program in which volunteers are

freely giving their time and attention for a sense of personal satisfaction.

Any problems that arise need to be solved immediately to prevent volunteer

dropouts and to ensure each student's progress.

Volunteer program literature stresses the importance of keeping morale

high in order to maintain the climate that is conducive to a successful

program. Keeping an open communication system, giving positive feedback,

sharing through support groups such as a Volunteers' Club, showing appre-

ciation with a "thank you" or an honorary plaque or dinner are collaborative

33
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functions which promulga'e enthusiasm. The SVDP (Jackson, 1974) maintains

that enthusiasm shown by teachers and volunteers, and responses from

students characterize a voll..,teer program's success. Volunteers express

the satisfaction they feel by giving of themselves to a school; and students

are usually anxious to thank those who have given time and attention to them.

Successful experiences are also important to maintenance of the volun-

teers' morale. An unsuccessful experience could lower the volunteers' self-

esteem and commitment to the program. Guidance and support are essential.

Individual conferences between the teacher and volunteer, either before

or after each tutoring session, lead to an exchange of ideas regarding each

tutored student. This mode of interaction between the teacher and volunteer

allows for identifying other instructional methods whenever one approach

fails, for discussing attitudinal and behavioral concerns, and for reviewing

the volunteer's weekly log. Paying attention to details can help increase

those observed changes which may denote a need for inservice meetings and/or

training sessions in which common problems, demonstrations, new materials,

and experiences may be shared.

Interaction between the teacher and volunteer is very important because

they work more closely with each other than with anyone else. The teacher

should be sensitive to the needs of the volunteer and should also capitalize

on the volunteer's strengths. The volunteer may have interests and special

capabilities that are more appropriate for another area and/or grade; if

so, it is advantageous to change the volunteer to that area. If frequent

and/or irresolvable clashes occur between the teacher and volunteer, then

the supervisor or program director may need to place the volunteer with

another teacher.

Some schools or school systems provide a manual for each volunteer.

The manual helps promote understanding regarding the volunteer's role, the

school's policies and procedures, and the program's directions and methods.

Since a manual makes information immediately accessible to each volunteer,

there tends to be less confusion, anxiety, and role conflict among the

volunteers, especially if they have been unable to attend all of the

training sessions.

Attendance and confidentiality are major problem areas for volunteer

programs. Each volunteer's supervisor needs to review attendance sheets at

specified periods and contact volunteers who are continually late or are

missing appointments. It may be that a change in the time schedule is the
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only action necessary. The need for confidentiality with regard to infor-

mation concerning the students and staff must be impressed upon the volunteers.

It may be necessary to dismiss those volunteers who are indiscrete.

Maintenance is a continuous effort and requires careful monitoring of

all persons, methods, materials, etc., that are part of the program. The

staff members of the St. Louis Upswing Program (Evaluation of Project Upswing,

1972), call the trained volunteers every two weeks; also six two-hour work-

shops are scheduled for additional training throughout the year. The San

Francisco Upswing Program (Evaluation of Project Upswing,1972) uses a

volunteer to chair specific volunteer tutorial groups and to act as liaison

between the volunteers and the school staff. This volunteer chairperson is

supervised by a field coordinator who is also a teacher; the individual

volunteer is supervised by the classroom teacher whose student(s) he/she is

tutoring. Also, meetings with individual parents and/or parent groups help

keep them informed about the experiences, methods, materials, and the pro-

gress of the child. When several schools are involved, short (two-hour)

monthly meetings of lead teachers are valuable in keeping the program

progressing smoothly.

Maintenance must be an ongoing process in order to achieve success.

The key elements of such a process seem to be commitment, support, and

guidance.

Evaluation

Evaluation is essential to determine the quality of a volunteer program.

Formative and summative evaluation procedures have been employed by several

programs (e.g., PAL-Tennant, 1975) in order to detect and deal with problem

areas as they arose and to determine the overall effectiveness of the pro-

gram.

Initially a needs assessment should be administered to all persons

involved in the program to determine the objectives for recruiting, training,

and maintenance. Surveys, administered on a regular basis to teachers,

volunteers, and students, help provide insight into the effectiveness of

methods, materials, and interactions. Data gathering should be ongoing and

should be recorded via checklists and charts in order to analyze and to

evaluate the findings at each phase of the program.

A useful formative evaluation technique is to have volunteers assess

each session with respect to training, materials, and communication procedures.



22

Staff of Helping One Student To Succeed (Gibbons, 1974) were able to make

many improvements in their training process by eliciting ideLs from tutors.

Project Catch-Up (1975) used criterion referenced testir_g, adapted to

each child's progress, throughout the year in order to monitor and assess

accomplishment of objectives. Other programs used observational instruments

such as the Burke Behavior Rating Scale to assess student attitudes and

behavior change.

In a typical evaluation strategy, two groups of students, both tutored

and nontutored, are pre- and post-tested with instruments such as the SRA,

CAT, CTBS, or Random House Criterion Reading Test. The pre-test helps

identify those students with skill deficiencies so that a tutoring program

based en the individual student's needs can be developed. A nontutored

comparison group of equal size is then randomly chosen from the remaining

students. The post-test administered at the completion of the tutoring pro-

gram helps provide information on each student's growth and on the effective-

ness of the volunteer program.

Denver Upswing (Evaluation of Project Upswing, 1972), in a two-year

experimental study to determine the potential contributions of volunteers

in helping children overcome learning difficulties, used three groups of

first grade students: one group was assigned to trained volunteers; a

second group to untrained volunteers; a third group had no volunteers. The

Metropolitan Primer was used to obtain the baseline reading level and the

Metropolitan Primary Test was administered at the end of the year. Results

indicated that children taught by trained and untrained tutors made greater

gains in achievement and self- esteem, than the control group that had 7.i.o

volunteer tutors.

The results of evaluation are usually compiled to build a more successful

program for the next year in those cases where the program is to continue.

For example, Project Upswing (Plantec, 1972) found no difference in student

outcomes for the first year and, as a result, the training process was

revamped to include more specific instructional techniques and to focus on

the individual needs of volunteers.

Administrators, teachers, volunteers, and students share in a team effoit

in the evaluation process and in identifying major strengths and weaknesses.

Some strengths of volunteer programs include:

-broader.and more meaningful experiences through personal
contact;
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- more convincing and interesting reading sessions;

-an increase in skill level; and

-increased feelings of well-being of both students and
volunteers.

Weaknesses of volunteer programs include:

-inadequate assessment of participant progress;

-unsystematic reporting procedures;

-poor communication;

-inadequate, or lack of, supplies and materials;

-unclear identification of individuals/groups to be
recruited;

- too few training sessions; and

- volunteers inflexible with regard to needs of students.

Evaluation is an integral part of the volunteer program and is essential

at each phase in order to help promulgate the success of the 'total program.

In summation, each school or school system must individualize the

volunteer program to meet its own needs. Planning, attending to immediate

concerns, communicating, and interacting positively with all involved

persons are very important in individualizing the volunteer program and in

gaining the support and commitment necessary for the program's success.
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CHAPTER III.

METHODOLOGY FOR THE RPrZ PROJECT EVALUATION

RPIE Program Objectives

Early in 1979, prior to the information-gathering phase of the RPIE

evaluation, the Evaluation Director, in consultation with the Project

Director, developed a set of specific, measurable objectives for the program.

These objectives, which are stated below, then became the basis for formulat-

ing the evaluation design.

1. Establish a management component
a. Hire staff.
b. Determine need for project--talk with teachers, administrators.
c. Determine methods for implementing, managing, and maintaining

the project. Orientation, research, collection of information,
visitation, and consultation.

2 Explain project to and assess needs of (i.e., obtain estimate of
student referrals from)
a. Lenoir City Schools staff, via

(1) Professional staff meetings (in-service).
(2) Flier describing program.

b. Students in Grades 3, 6, and 9, via survey to determine:
(1) D2ficit skills for which tutorial service is appropriate.
(2) interest and/or potential skills in an area for which

retired expertise is available.
(3) Interest and skill in an area for which a task,

such as physical assistance, as a service to a retired
or semi-retired person is appropriate.

c. Parents of students in Grades 3, 6, and 9, via survey to determine:
(1) Interest in referring their child.
(2) Amount of time the parent(s) spent with child each day.

3 Identify the students to participate in the tutoring component of
project using the following criteria:
a. The needs of the student. (Identify deficits in reading.)
b. Willingness, as indicated by self-referral, to try to help

themselves.
c. The parents' willingness to cooperate by referring their

children.
d. The recommendation of the students' teachers.
e. Willingness and ability of the student to help in some way the

tutor, and the need of the tutor for help.
f. The recommendation of the school psychologist.
g. The number of parents at home or working full-time; number of

children at home.
h. The ability of the project to meet the needs of the students.

4
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4. Determine areas of need and skill deficit to establish basis for
individual tutoring for each student selected, via scores on the
California Achievement Test, Grades 1-9, or on a criterion-
referenced test of reading.

5. Determine areas of need/interest (among classes or groups of
students) for resource persons from retired population.
a. Survey teachers via questionnaire.
b. Survey students in Grades 3-12 via questionnaire.

6. Utilize information concerning the project and identified student
needs tn recruit retired/semi-retired persons.
a. Ask teachers to refer prospective volunteers.
b. Ask students to refer prospective volunteers.
c. Contact community organizations (senior citizens' centers, etc.).
d. Conduct media campaign.

7. Orient teachers, ask them to assist in preparing a list of tutor and
resource person competencies, and to assist in training of tutors.
a. Obtain teacher input.
b. Determine ability and desire of teachers with tutored students

to participate in the training of tutors.

8. Identify and assess the interests, skills, knowledge, and talents of
the volunteers recruited using:
a. Questionnaire.
b. Interview.
c. School staff recommendations in lieu of requiring references.
d. List of competencies.

9. Place volunteer in tutoring or resource slot, matching skills of
volunteer with needs of students.

10. Set individual goals for each participating student with RPIE staff,
student, and tutor taking part.
a. Based on the students' needs.
b. Based on what is determined to be reasonable attainment.
c. Informing students and their parents concerning what is expected

of the students,

11. Determine training needs for each volunteer, using a listing of
competencies and a job description as bases for a pre-training
assessment instrument.

12. Establish individualized training program for each volunteer.

13. Train the volunteers.
a. Volunteers' orientation by the superintendent, priicipals, and

RPIE staff.
b. Provide training concerning tutoring.

14. Train and orient students to work with and/or aid retired/semi-retired
persons.

15. Maintain the volunteer program.
a, On-the-job training using periodic evaluation of tutor/resource

person competencies.
b. Volunteer association for social interaction and feedback to

Project Director concerning training and support services.
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c. Newsletter during the year (communication) to provide:
(1) Information about schools.
(2) News of coming meetings and events.
(3) Names of other tutors and resource persons.
(4) Helpful hints.

d. Meetings with tutors in groups to discuss common concerns.
e. Retraining according to observed or expressed tutor needs.

16. Evaluate the impact and effectiveness of the training and maintenance
processes and activities of the project while they are in progress.
a. Observations.
b. Interviews.
c. Questionnaires.
d. Determine true reasons why tutor or student leaves the program.
e. External evaluation.
f. Information that develops in meetings of tutors.

17. Respond to evaluation findings during operation of the tutoring
component of the project.
a. Determine if changes are needed and make them where it is

feasible.
b. Determine if additions are needed and make them where it is

feasible.
c. Provide additional training if needed.

18. Evaluate the impact, effectiveness, and amount of change brought
about by operation of the project.
a. Test results.
b. Interviews.
c. Questionnaires.
d. Observations.
e. External evaluations.

Development of Tutor Competencies

In order to provide (1) information for prospective tutors about the

work they would be doing and (2) direction for tutor training, the evaluators

suggested thatsthe Project Director and a group of teachers involved in the

tutoring project develop a set of competencies for tutors. The competencies,

and a job description for tutors, were written during Summer 1979. The

evaluator reviewed drafts of these documents and suggested modifications.

The final forms of the job description and competencies (see Appendix A)

thus were available for prospective tutors prior to their training in Fall

1979. The competencies formed the basis of the instrument "Tutor Feelings

About Competencies Following Training" which was used to evaluate the

effectiveness of the training program for tutors. The competencies were

used again in formulating the evaluation instruments administered at the

end of the tutoring project in May 1980.

42
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Evaluation Design

Based on the RPIE program objectives a four-component evaluation

design was developed:

(1) Collection in Fall 1979 of baseline information from target groups:
teachers, administrators, students, volunteer tutors;

(2) Collection of monitoring information at mid-year (December 1979);

(3) Collection in Spring 1980 of quantitative information about student
progress and attitudinal information about the program from targetgroups: teachers, administrators, volunteer tutors, students, and
parents; and

(4) Continuous contact with the Project Director to inform him of the
results of data collection and to provide suggestions for program
improvement based on those results as well as information derived
from review of literature related to volunteer programs throughout
the country.

Collection of Baseline Data in Fall 1979

Teachers and administrators. During in-service sessions for Lenoir City

Schools staff in August 1979 the RPIE Project Director presented current

information on the project to teachers and administrators. Following this

presentation a member of the evaluation staff administered the instrument

"Questions for Teachers Concerning the RPIE Project" to teachers in attend-

ance and the instrument "Questions for Administrators Concerning the RPIE

Project" to the administrators present. (Appendix B contains both

instruments.) These questionnaires were designed to assess (1) the level

of understanding of, and interest in, the RPIE Project among staff members;

and (2) the willingness of staff members to become involved in such project

tasks as recruitment, selection, orientation, and training of volunteers.

Volunteers. The evaluator's review of literature on volunteer programs

yielded a body of information about the characteristics of successful school

volunteers. This information was used to formulate the instrument "Opinionaire

for Volunteers" (see Appendix B) which was administered to each volunteer

tutor prior to the training program in September 1979. The Opinionaire was

given to volunteers again at the end of the tutoring project (May 1980) in

order to determine what changes, if any, the tutoring experience had effected

in the volunteers' responses. In both instances the Opinionaire for

Volunteers was considered a preliminary draft of an instrument which, with

appropriate technical work to establish reliability and validity, could

eventually be used as a screening device for prospective volunteers.

43
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In September 1979 each prospective reading tutor participated in ten

hours of training conducted by a team of persons experienced in using the

Laubach reading materials and methodology. Prior to the training sessions

the volunteers should have been given the listing of competencies for tutors

so that they could acquire a more concrete understanding of the skills they

needed to develop in order to teach reading according to the Laubach method.

Immediately following the last training session the evaluators administered

the instrument "Tutor Feelings About Competencies Following Training" (see

Appendix B) in order to determine the level of confidence which the

volunteers had developed with regard to their achievement of the com-

petencies. The instrument also asked the new tutors to specify additional

training needs and to suggest improvements for the training program.

Students. In April 1979 all students who were to be tutored during

1979-80 were given, along with their classmates, the California Achievement

Test (CAT). Thus grade-equivalent reading achievement scores were available

for all fourth and seventh graders in the three Lenoir City schools where

students were to be tutored. These scores for tutored students at each

participating school were listed from low to high; then a second listing

was prepared of all the tutored students' classmates whose reading

achievement scores on the CAT fell within the same range. From the list

of classmates a number of students equal to the number of tutored students

at that school were chosen at random to form a "nontutored comparison group."

A t test was employed which showed that the mean CAT reading achievement

score for the nontutored comparison students was not significantly different

from the mean CAT reading achievement score for tutored students at each

school.

A measure of attitudes toward school, parents, reading, self, and

tutoring entitled "Student Opinionaire" (see Appendix B) was administered

in September 1979 to all fourth grade students at West Hill and Nichols

schools, the two elementary schools where students were to be tutored, and

to all seventh graders at Lenoir City Middle School, the intermediate

school where tutoring was to take place. The Opinionaire was coded to

differentiate between responses of tutored, nontutored comparison, and

other nontutored students at each school. The September administration

of the instrument provided baseline data on student attitudes which could

be compared with data obtained via the same instrument in May 1980 following

the conclusion of the tutoring program.

4.
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Collection of Monitoring Information in December 1979

At the mid-point of the 1979-80 RPIE volunteer tutoring program--in

December 1979--the evaluators interviewed a sample of tutors and teachers

of tutored students to acquire information for purposes of process

evaluation. The outlines which were employed in the structured interviews

with tutors and with teachers are included in Appendix C. Tutors were

asked how they felt at the end of two months of tutoring experience about

their tutoring competencies and the adequacy of their training in the

Laubach methodology. They also answered questions about their relation-

ships with the student they were tutoring and with that student's

teacher(s). When teachers were interviewer: they were asked to assess

the adequacy of the Competencies for Tutors and the Laubach training,

methodology, and materials. Both tutors and teachers were questioned

about the extent of their contacts with each other related to the needs

and progress of tutored students.

Data Collection in Spring 1980

Teachers and principals. Instruments to assess the attitudes toward

the RPIE program of teachers and principals directly associated with the

program were designed by the evaluators to be administered in May 1980.

Sources of items for these instruments included (1) the Competencies for

Tutors constructed for use during tutor training in Fall 1979, (2) concerns

expressed by the RPIE Project Director, and (3) instruments used to

evaluate volunteer tutoring programs elsewhere in the country. The

opinionaires, which were entitled "Teacher Assessment of RPIE Tutoring

Experience" and "Principals' Assessment of RPIE Tutoring Experience" are

included in Appendix D. The evaluators were present when teachers and

principals completed these instruments so that any questions about the

items could be addressed and additional comments about the RPIE program

could be obtained.

Tutors. The Competencies for Tutors, suggestions from the Project

Director, and evaluation instruments from other volunteer tutoring programs

were used to develop a set of items to assess tutor attitudes toward all

facets of the RPIE program. The opinionaire "Tutor Assessment of RPIE

Tutoring Experience," which appears in Appendix D, was administered to
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all volunteer tutors in May 1980, approximately ten days after most tutors

had met with their students for the final tutoring session of the school

year.

The Opinionaire for Volunteers which was completed by the prospective

tutors in September 1979 was administered again in May 1980 in order to

determine what effect, if any, the tutoring experience had had on tutors'

feelings about the items included.

As was the case with the instruments for teachers and principals, the

evaluators were present when the tutors worked on the two instruments

designed to assess their reactions to the RPIE program. A substantial

amount of additional evaluative data was gathered during the discussion

period which took place during this meeting with tutors.

Students. April 1980 California Achievement Test scores were obtained

for comparison with April 1979 CAT scores for tutored and nontutored comparison

students. Report cards for 197';-79 and 1979-80 were obtained for both groups

in order to compare school grades
. Finally, comparative information about

school attendance was collected and analyzed to test the hypothesis that

tutoring would reduce absenteeism. The Student Opinionaire which was given

to all fourth and seventh graders in September 1979 was re-administered to the

same students in May 1980 to assess any changes in student attitudes about

school-related matters which might have taken place between the beginning

and the end of the school year. In addition, tutored students were asked

to complete the opinionaire "Student Assessment of RPIE Tutoring Experience."

Sources for items in this student instrument were the same as those utilized

in developing the assessment instruments for tutors, teachers, and principals.
Parents of tutored students. In order to determine how parents felt

about the tutoring experience, an instrument entitled "Parent Assessment
of Reading Tutoring for Students" (see Appendix D) was developed by the
evaluators and sent home with the tutored students in May 1980. The
opinionaire for parents included some of the same items to which tutored
students, their teachers, principals, and tutors responded.

Information for Project Director

During the 1979-80 school year members of th' ovaluation Ntaff woro
in contact, by phone or visit, with the RPIE Project Director an average
of once every two weeks. These contacts involved a mutual exchange of
information about the program. The Project Director described his proposed

46



34

techniques for managing the volunteer program, and the evaluators provided
relevant suggestions based on (1) evaluative data obtained from RPIE project
participants and (2) information derived from published descriptions of the
management of other volunteer tutoring programs.

On August 30, 1979 the Evaluation Director met with the Project Director

to present the results of the administration on August 20 of the instruments

"Questions for Teachers Concerning the RPIE Project" and "Questions for

Administrators Concerning the RPIE Project." Implications for program

management were discussed.

Later in the day on August 30 the Evaluation Director met with a dozen

teachers and all principals who were to be involved in the RPIE tutoring

program. The Project Director was not present at this meeting. The purpose

of the session was to explain the evaluation design and to solicit the co-

operation of the staff. During the ensuing discussion, however, a number

of concerns about the project were expressed, and on August 31 these were

shared with the Project Director in a general way so as to ensure confiden-

tiality for those providing the information.

On September 27 the evaluators met with the volunteers for the first

time. The evaluation design was described, and the importance of cooperation

on the part of the volunteers was emphasized. Since the Laubach training

sessions had just been concluded, the evaluators administered the instrument

"Tutor Feelings About Competencies Following Training."

During the September 27 visit in Lenoir City the evaluators left with

the Project Director two items for use at his discretion:

(1) "Suggestions for Maintenance of the Volunteer Program" (see page 36)

which was derived from review of descriptive information concerning the

management of other volunteer programs throughout the country; and

(2) "Tutor Assessment of Tutoring Session" (see page 37), an instrument

designed for use by the tutor and review by the Project Director following

each of the tutoring sessions taking place during the first month of the

program.

In early October a written report based on data obtained from the

instrument "Tutor Feelings About Competencies Following Training" was

given to the Project Director. The findings indicated that there were

several potential problem areas that should be monitored as the volunteers

began their work with students.
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During November the evaluators conferred several times with the Project

Director in order to obtain descriptive information about the school system

and the community for inclusion in the RPIE evaluation report.

On December 7 the evaiutors visited in Nichols School with a sample

of teachers and tutors to collect interim data on program operation.

Several problem areas were identified, and suggestions for dealing with

these were communicated to the Project Director.

Contact with the Project Director was limited to telephone conversa-

tions and written communications during the early months of 1980. The

final data-gathering phase took place in May 1980 when follow-up instruments

were administered to students and their parents, tutors, teachers of tutored

students, and principals of the schools involved in the RPIE Project. As

soon as the responses of each group were summarized and interpreted, the

results were shared with the Project Director.
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Suggestions for Maintenance of the Volunteet Program

1. Encourage volunteers to turn in periodic (weekly or bi-weekly reports
or logs.

2. Review these reports and give tutors suggestions concerning techniques
and materials.

3. Encourage classroom teachers to note behavioral, attitudinal, and
other student changes and give feedback to the volunteer.

4. Provide for volunteer in-service meetings to discuss common problems,
observe demonstrations, share experiences, view new materials/techniques,
and to promote group cohesion and support.

5. Encourage regular (before and after each tutoring session) conferences
between the teacher and volunteer to identify another mode of instruction
whenever one approach fails, to discuss attitudinal/behavioral concerns,
etc.

6. Schedule conferences with the parents.

7. Provide workshops for additional training, as needed.

8. Provide further role clarification of volunteers and teachers, as needed.
9. Encourage volunteers' confidentiality with regard to students and staff.

10. Maintain open communication channels.

11. Obtain on-going feedback from teachers, volunteers, students.

12. Review attendance sheets monthly or bimonthly to be sure that the
volunteers are on time and regular in their attendance.

13. Contact volunteers who are missing appointments and make any changes
that seem needed.

14. Offer encouragement and positive reinforcement to volunteers and
teachers from time to time.

15. Provide an "information center" on a bulletin board where information
can be posted.

16. Encourage volunteers to submit new ideas.

17. Honor the volunteers periodically with such activities as appreciation
parties, recognition at meetings, posting stories/pictures of volunteers
on bulletin board, sending articles about volunteers to local newspapers,
etc.

18. Encourage students to draw a picture or write an appreciation note.
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TUTOR ASSESSMENT OF TUTORING SESSION

1. Very briefly, what did you and the student plan to do during this
tutoring session?

2 Did you accomplish what you had planned? Yes No

3. How would you describe the student's attitude during this session?

Excellent Good Fair Poor

4. Were the materials/techniques you used helpful? Yes No
If no, please explain.

5. Did you talk with the teacher either before or after this session?

Yes No

6. Would this session have been better if you had had more help from:

the teacher? Mr. Augustus? other (please explain)

the principal? the Laubach trainer?

What kind of help would you have liked?

7. If you could do this tutoring session again, what would you do
differently?



39

CHAPTER IV.

EVALUATION FINDINGS

Baseline Data Collected in Fall 1979

Responses of Teachers and Administrators to Questions Concerning RPIE

During an in-service meeting on August 20, 1979 eight Lenoir City

Schools administrators (including principals, assistant superintendent

and superintendent) and sixty-five teachers at all grade levels responded

to questions concerning the RPIE Project. All administrators in attend-

ance at the in-service meeting completed the questionnaire for administra-

tors, but only 65 of the 83 teachers at the meeting turned in a completed

teacher's form.

Copies of the questions for administrators and for teachers appear

in Figures 1. and 2 with the percentage of responses recorded for each

response alternative.

Half of the administrators felt they were "well informed" concerning

the RPIE Project. Thirty-eight percent said they were "somewhat in-

formed," and 12 percent felt "uninformed." Only 31 percent of the res-

ponding teachers felt "well informed," while 65 percent said they were

"somewhat informed" and 4 percent felt "uninformed." A subsequent group

interview with a dozen of the teachers and four administrators produced

the explanation that while the RPIE Project had been sufficiently ex-

plained to the staff early in the 1978-79 school year, little informa-

tion about progress during that year had reached the school staff and

they wondered what was planned for 1979-80. They were disgruntled at

having spent time gathering data about students to be tutored during

1978-79, then finding that no tutoring program emerged.

Those administrators who felt "well informed" were "very satisfied"

about the extent to which they had been given information about RPIE.

Those who were "somewhat informed" were "partially satisfied," and those

who were "uninformed" were "dissatisfied" with the extent of their in-

formation about the project. Thus the response percentages were 50

"very satisfied," 38 "partially satisfied," and 12 "dissatisfied." Some
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FIGURE I. RESPONSE PERCENTAGES FOR
"QUESTIONS FOR ADMINISTRATORS CONCERNING THE RPIE PROJECT"

1. HOW WOULD YOU RATE THE EXTENT TO WHICH YOU HAVE BEEN GIVEN INFORMATION
ABOUT THE RPIE PROJECT?

I Am: 50._ Well informed _38 Somewhat informed 12 Uninformed
(3) (2) (1)

2. WITH THE EXTENT TO WHICH I HAVE BEEN GIVEN INFORMATION ABOUT THE RPIE PROJECT,

I AM: 50 Very satisfied 38 Partially satisfied 12 Dissatisfied
(3) (2) (1)

3. MY INTEREST IN SEEING OUR STAFF USE VOLUNTEER RESOURCE PERSONS TO EXPLAIN
HOBBIES, OCCUPATIONS OR EVENTS TO OUR STUDENTS IS:

100 Very great 0 Moderate 0 Nonexistent
(3) (2) (1)

4. MY INTEREST IN SEEING OUR STAFF UTILIZE VOLUNTEERS AS TUTORS FOR STUDENTS
IN NEED OF REMEDIAL ASSISTANCE IS:

75 Very great 25 Moderate 0 Slight
(3) (2) (1)

5. SO FAR, I FEEL THE RPIE PROJECT IS:

88 Much needed, and on its way to being effective
(3)

12 Needed, but organization of the projeet could stand improvement
(2)

O Not needed
(1)

6. IN PLANNING THE RPIE PROJECT, I THINK THE SCHOOL ADMINISTRATORS SUCH AS
MYSELF NEED TO BE:

25 More involved than they are 13 Less involved than they are
(4) (3)

O Not involved at all 62 As involved as they are now--I'm satisfied
(2) (1)

7. IN PROVIDING ORIENTATION AND TRAINING FOR THE VOLUNTEERS, I THINK THE
ADMINISTRATORS SUCH AS MYSELF NEED TO BE:

57 More involved than they are 0 Less involved than they are
(4) (3)

O Not involved at all 43 As involved as they are now--I'm satisfied
(2) (1)

8. IN RECRUITING AND SELECTING VOLUNTEERS, I THINK ADMINISTRATORS SUCH AS
MYSELF NEED TO BE:

43 More involved than they are 0 Less involved than they are

O Not involved at all 57 As involved as they are now--I'm satisfied
(2) (1)

9. AT THIS POINT MY SUGGESTIONS FOR THE RPIE PROJECT ARE:
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FIGURE 2. RESPONSE PERCENTAGES FOR"QUESTIONS FOR TEACHERS
CONCERNING THE RPIE PROJECT"

1. HOW WOULD YOU RATE THE EXTENT TO WHICH YOU HAVE BEEN GIVEN INFORMATION ABOUTTHE RPIE PROJECT?

I AM: 31 Well informed 65 Somewhat informed 4 Uninformed-TY7 -Ti7

2. WITH THE EXTENT TO WHICH I HAVE BEEN
GIVEN INFORMATION ABOUT THE RPIE PROJECT,

I AM: 43 Very satisfied 48 Partially satisfied 9 Dissatisfied(3)
(2)

(1)
3. MY INTEREST IN USING A VOLUNTEER RESOURCE PERSON TO EXPLAIN A HOBBY,OCCUPATION OR EVENT TO MY STUDENTS IS:

56 Very great 39 Moderate 5 Slight
TIT

4. IF A VOLUNTEER TUTOR WERE MADE AVAILABLE
FOR STUDENTS IN THE GRADE I TEACH,MY INTEREST IN USING SUCH A VOLUNTEER WOULD BE:

63 Very great 33 Moderate 4 SlightTIT
TIT

5. SO FAR, I FEEL THE RPIE PROJECT IS:

51 Much needed, and on its way to being effective7-3T

42 Needed, but organization
of the project could stand improvement-07

7 Not needed
TIT

6. IN PLANNING THE RPIE PROJECT, I THINK TEACHERS SUCH AS MYSELF NEED TO BE:
47 More involved than they are 5 Less involved than they are(4)

(3)

3 Not involved at all 45 As involved as they are now--I'm satisfied7-21- 717
7. IN PROVIDING ORIENTATION

AND TRAINING FOR THE VOLUNTEERS, I THINK TEACHERSSUCH AS MYSELF NEED TO BE:

38 More involved than they are 5 Less involved than they are70-
TST

16 Not involved at all 41 As involved as they are now--I'm satisfied715-

8. IN RECRUITING AND SELECTING VOLUNTEERS, I THINK TEACHERS SUCH AS MYSELFNEED TO BE:

29 More involved than they are 6 Less involved than they are(4)
(3)

3 Not involved at all 62 As involved as they are now--I'm satisfied(2)
(1)

9. AT THIS POINT MY SUGGESTIONS FOR THE RPIE PROJECT ARE:
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of the teachers who were only "somewhat informed" about the project

evidently were "very satisfied" with that amount of inrormation because

the percentage of teachers who were "very satisfied" (43) with the ex-

tent of heir Ihrormatton about RPIE was greater than the percentage who

felt they were "well informed" (31). Forty-eight percent of the teachers

were "partially satisfied," and 9 pexcent were "dissatisfied" with the

extent to which they had been given information about the project. Since

only half of the administrators and 43 percent of the teachers had as much

information as they wanted about RPIE, further efforts to educate the

staff about progress to date and future plans appeared to be warranted.

All eight administrators said they had a "very great" interest in

seeing members of their staff "use volunteer resource persons to explain

hobbies, occupations or events" to their students. Fifty-six percent of

the teachers who responded said their interest in utilizing volunteer

resource persons was "very great," while 39 percent said their interest

was "moderate" and 5 percent said it was "slight."

When administrators were asked about their level of interest in

utilizing volunteers as tutors, 75 percent said "very great" and 25 per-

cent said "moderate." Teachers were not quite as enthusiastic about the

use of tutors: 63 percent had a "very great" interest and 33 percent hard

a "moderate" interest, while 4 percent had only a "slight" interest in

using volunteer tutors.

Administrators were much more convinced than teachers that the RPIE

Project was "much needed, and on its way to being effective": 88 per-

cent checked this response, while only 1.2 percent said it was "needed,

but organization of the project could stand improvement." Once again,

teachers were not as enthusiastic: 51 percent said RPIE is "much needed,"

42 percent said it was "needed, but organization could stand improve-

ment," and 7 percent said it was "not needed at all."

Sixty-two percent of the administrators and 45 percent of the teach-

ers were "satisfied" with their level of involvement in planning the RPIE

Project. One-fourth of the administrators and 47 percent of the teachers

said they would like to be "more involved than they are" in this planning.

Thirteen percent of the administrators and 5 percent of the teachers
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wanted to be "less involved than they are." No administrator did not want

to be involved "at all," while 3 percent of the teachers did not want to

be involved "at all."

In providing orientation and training for the volunteers, 57 percent

of the administrators and 38 percent of the teachers wanted to be "more

involved than they are." Forty-three percent of the administrators and

41 percent of the teachers were "satisfied" with their level of involve-

ment. Five percent of the teachers wanted to be "less involved than

they are" and 16 percent did not want to be involved "at all." Feedback

obtained during the follow-up group interview revealed that teachers

whose students would be tutored wanted to know "exactly what the tutors

would be taught" concerning reading instruction. This led to the sug-

gestion that these teachers be involved in the Laubach training sessions

for tutors. The evaluators suggested that RPIE funds be utilized to pay

substitutes to fill in for the teachers if they wished to participate in

the training sessions.

In recruiting and selecting volunteers, 43 percent of the adminis-

trators and 29 percent of the teachers felt they should be "more involved

than they are." However, substantial majorities (57% of the administra-

tors and 62% of the teachers) were satisfied with their involvement in

this procedure. Six percent of the teachers wanted to be "less involved

than they are," and 3 percent did not want to be involved "at all."

Only 8 of the 65 teachers who completed the questionnaire for teach-

ers provided written suggestions for the RPIE Project. Two said teachers

needed more information about the project, while five indicated that they

had waited long; enough for the project to get started and were eager to

have it underway.

On the basis of (1) resporses to these questionnaires for staff and

(2 subsequent interviews with the staff most directly involved with the

RPIE Project, the evaluators suggested to the Project Director that ad-

ditional work be done to provide staff with information about the impend-

ing program by (1) written communication via newsletter, (2) personal

contact, and (3) involvement of teachers and principals in orientation

and training of volunteers. The communication and public relations

0 55
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benefits of arranging for interested teachers to participate in the Lau-

bach training were emphasized.

Responses of Prospective Tutors to Items on the "Opinionaire for Volun-
teers - Fall 1979

Volunteers for the RPIE program were asked to complete an applica-

tion form; at the same time they were given the "Opinionaire for Volun-

teers," a questionnaire designed to determine the volunteers' percep-

tions of themselves, their ability to work with young people, the Lenoir

City Schools, and the RPIE program. Fifteen prospective tutors com-

pleted the Opinionaire prior to the first Laubach training session.

Most of the volunteers seemed to enjoy people and to feel comfort-

able with children. However, only 67 percent of the respondents felt

very comfortable with teenagers, as shown by the following percentage

responses to items in the Opinionaire:

No, Not
At All

Not

Much
Yes,

Somewhat
Yes,

Very Much

Do you enjoy people? 7% 93%

Do you feel comfortable with
children? 7% 93%

Do you feel comfortable with
teenagers? 6% 27% 67%

All of the volunteers t.aid they enjoyed listening to young people

and felt they understood them. Only 40 percent felt that they under-

stood young people very well, however. Sixty percent of the volunteers

said they were very patient, around young people, but 7 percent indicated

a lack of such patience.

No, Not Not Yes, Yes,
At All Much Somewhat Very Much

Do you enjoy listening to
young people (children
and youth)? 20% 80%

Do you feel you under-
stand young people? 60% 40%

Do you have patience when
you are around young people? 7% 33% 60%
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Responses to the following questions indicate that the volunteersenjoyed helping people solve problems but had some doubt about their
ability to help young people with problems. All felt they would enjoy
teaching, assisting a teacher, and having

an opportunity to help stu-dents learn.

Do you enjoy helping some-
one solve a problem?

No, Not Not Yes, Yes,
At All Much Somewhat Very Much

33% 67%
Do you feel capable of help-
ing young people with prob-
lems?

7% 64% 29%
Do you think you would
enjoy teaching?

43% 57%
Would you enjoy assisting
a teacher by working with
students?

36%

Do you feel good about hav-
ing an opportunity to help
students learn?

13% 87%

In response to the question, "Do you enjoy life?" all of the
tutors said, "Yes, very much." Fitting into new situations was "very"
easy for 47 percent of the tutors and "somewhat" easy for 53 per-
cent of them.

The volunteers considered themselves good listeners and they
said they found it easy to talk with other people. They felt that
young people were somewhat more likely than adults to understand
what the volunteers said to them:

No, Not Not Yes, Yes,
At All Much

. Somewhat Vefry Much
Do you find it easy to
listen to other people?

40% 60%
Do you find it easy to
talk with other people?

27% 73%
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No, Not Not Yes, Yes,
At All Much Somewhat Very Much

Do other people (adults)
usually seem to understand
what you say to them? 7% 50% 43%

Do young people usually
seem to understand what
you say to them? 62% 38%

Apparently the prospective tutors had no difficulty following

directions given by authority figures, and only one expressed any

doubt about the ability to keep appointments on time.

No, Not Not Yes, Yes,
At All Much Somewhat Very Much

Do you find it easy to
follow directions given
by those in authority? 36% 64%

Do you find it easy to
keep appointments on
time? 7% 36% 57%

In general, the volunteers approved of the job being done by

teachers and administrators in the Lenoir City Schools. However, there

was less enthusiasm concerning student learning: only 3 percent of the

tutors gave the most positive response when asked if they believed

students currently were learning what they needed to learn in the Lenoir

City Schools. In addition, 23 percent of the volunteers responded nega-

tively to the question about behavior of students in the Lenoir City

Schools.

No, Not Not Yes, Yes,
At Much Somewhat Very Much

Do you approve of the job
the Lenoir City Schools are
doing these days? 14% 14% 72%

Do you approve of the job
the teachers in the Lenoir
City Schools are doing? 7% 21% 72%



Do you approve of the job
the administrators (that is,
principals and superintend-
ents) in the Lenoir City
Schools are doing?

Do you believe students are
learning what they need to
learn in the Lenoir City
Schools today?

In general, do you approve
of the behavior of the stu-
dents in the Lenoir City
Schools today?

47

No, Not Not Yes, Yes,
At All Much Somewhat Very Much

7% 31% 62%

15% 77% 8%

23% 62% 15%

In response to open-ended questions, the volunteers indicated that

they would enjoy working as a school volunteer because they wanted to

help others, to share with them, and had in the past found it rewarding

to do this. Others said they loved children; that being a school volun-

teer would allow for an exchange of ideas, enthusiasm, and experience

between generations; that they wanted to keep physically and mentally

alert; and that they had time to help someone else.

The prospective tutors indicated that they hoped the RPIE training

program for tutors would help them develop the qualities of patience and

promptness, listening and responding skills, spelling skills, and tech-

niques and methods of teaching and learning.

The tutors provided no response to the item which requested their

suggestions for improving the RPIE Project.

To summarize, volunteers' responses to items on the Opinionaire

were quite positive, indicating that they generally were very satisfied

with themselves and their relations with others--especially students.

They seemed to be approaching their work as tutors with confidence and

enthusiasm. The volunteers' least positive responses--and even here

77-86 percent of the responses were positive-- concerned attitudes to-

ward the Lenoir City Schools, student learning in those schools, and

student behavior.
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Responses to "Tutor Feelings About Competencies Following Training"

RPIE Project staff guided the development of a document entitled

"Competencies for Tutors" (see Appendix A). The competencies consisted

of those abilities bind skills that the staff and teachers concerned about

the tutoring project believed each tutor should possess in order to do

an effective job of tutoring students in reading using the Laubach ap-
proach.

The instrument "Tutor Feelings About Competencies Following Train-
ing" was designed to assess the level of confidence tutors had after

training concerning their ability to demonstrate the competencies formu-
lated by the Lenoir City Schoolsprofessional staff. Following the last

session of the Laubach training program on September 26, 1979, the

evaluators administered the form "Tutor Feelings About Competencies

Following Training" to 13 individuals who had attended all three half-

day training sessions. Two of the respondents were males, eleven were
females. Tutor responses are recorded in Table 1.

TABLE 1. PERCENTAGES OF RPIE TUTORS RESPONDING IN VARIOUS CATEGORIES
TO ITEMS IN "TUTOR FEELINGS ABOUT COMPETENCIES FOLLOWING TRAINING"

1 N
NOW THAT I HAVE COMPLETED THE TRAINING PROGRAM FOR TUTORS

r4.
4 '

Ac 0(4 ...V

a 4c

y.
..1"."

y.

1. arrive on
if unable

2. understand
other mate

3. assist eac

4. assist eac
exercises.

5. assist eac
workbooks.

6. evaluate e
suppl2ment

7. structure
student in
specific t

8. actively 1
student's
rather tha
which cuts

9. provide po
student's

10. relate the
of that sk
how can th

11. complete t
time speci

FEEL ilixr I CAN:

time for each scheduled tutoring session (or call
to come).

8% 2%

procedures for using the Laubach workbook and
rials.

8% 6!17. 237

h student to complete the written skill exercises. 87. 54% 38%

h student to work on basic reading skill

697. 31%

h student to read aloud the exercises in the

237. 77%

ach student's progress, introducing
al materials when appropriate.

77% 237

each tutoring session by determining, with
put, the amount of time to be spent on each
spin.

927 8%

isten to the student (that is, reflecting the
feelings and encouraging further conversation
n taking over and relating a personal experience
off the flow of the student's thoughts).

467. 54%

sitive reinforcement (verbal praise) for the
sfforts.

317. 697.

reading skill being developed to an application
L11 in the world outside the classroom (that is,
st skill be used in everyday living?).

85% 15%

se agenda for each tutoring session within the
fled for the session.

77% 23%
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In general, tutor responses indicated that the Laubach trainers

had done an effective job of communicating the Laubach methodology. On

only two tutor competencies was there a single negative response: one

tutor checked the "No, not very well" response alternative concerning

(1) the ability to "use the Laubach workbook and other materials" and

(2) the ability to "assist each student to complete the written skill

exercises."

The two items which received the smallest percentage of "yes, very

well" responses, 8 and 15 percent respectively, concerned the tutors'

ability to (1) structure each tutoring session to determine the amount

of time to be spent on each topic, and (2) relate the reading skill

bt.!:Ing developed to an application of that skill in the world outside

the classroom. Just 23 percent of the tutors expressed the maximum

degree of confidence in their ability to (1) evaluate student progress

and introduce supplemental materials when appropriate, and (2) complete

the agenda for each tutoring session within the time specified for the

session.

In response to the question "Do you have any personal needs for

training or information which were not covered by the training pro-

gram for tutors?" three of the respondents provided concrete responses.

One said the RPIE tutors needed more information on younger persons,

not just adults. (The Laubach methodology was developed for the teach-

ing of adult non-readers.) Another said they needed more information

concerning the sounds of letters. A third said they needed a clearer

understanding of just where to begin in the skill book with students

to be tutored.

Only one suggestion was given for improving the training program.

One tutor was concerned because the trainees were "rushed" through the

last two books. This individual suggested that more time for training

would have been helpful.

While the training program appeared to have been effective in

promoting most tutor competencies, tutors' responses to the instrument

just described indicated a need for close monitoring, and possible

re-training, of tutors in the following areas:

(1) use of the Laubach workbook, written skill exercises, and
other materials;

(.) 61



50

(2) plaaning and management of each tutoring session to accomplish
reasonable objectives within a specified time frame;

(::,) evaluation of student progress and introduction of supple-
mental reading materials at appropriate times; and

(4) illustration of the application of reading skills outside
the classroom.

Student Responses to Items on the "Student Opinionaire" - Fall 1979

Two weeks prior to the first tutoring session, the "Student Opinion-

aire" was administered to all fourth grade students at Nichols and West

Hill elementary schools and to all seventh grade students at Lenoir City

Middle School. The Opinionaire was designed to measure students' feel-

ings about their school, their classmates and teachers in 1979-80, their

parents, themselves, reading, and the concept of having/not having a

reading tutor.

Student responses in grades 4 and 7 were grouped in three categories.

The first category consisted of tutored students. A second category- -

nontutored comparison students--was selected randomly from all nontutored

students having reading scores in the same range as the tutored group.

Each of these two categories included five fourth graders at Nichols

School, four fourth graders at West Hill School, and five seventh graders

at Lenoir City Middle School. The third category included all other non-

tutored fourth and seventh graders not classified as tutored or nontutored

comparison students.

The Student Opinionaire included ten items. The response format for

eight of the items was a Likert scale with five response categories:

Very Good/Excellent (5); Pretty Good (4); Not Bad/Not Good (3); Not So

Good (2); Very Bad (1). Item 9 asked, "Do you ever read a book that you

don't have to read for school?" and used a Yes-No response format. Item

10 was an open-ended question: "What do you like to read about?"

Data from the Opinionaire were keypunched and analyzed by computer.

Response frequencies, means, and tests of significance (analysis of

variance and t-tests) were calculated.
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Responses of Tutored, Nontutored Comparison and Other Nontutored

students. Response percentages for each Student Opinionaire item are

recorded in Table 2. In general, the responses were quite positive.

In most cases, 80 percent or more of all students felt "very good" or

"pretty good" about school, their classmates and teachers, their parents,

and themselves. Somewhat lower percentage:, of students in all categories

expressed good feelings about reading: 73 percent of the tutored stu-

dents, 64 percent of the nontutored comparison students, and 56 percent

of ocher nontutored students.

All the tutored students felt good about "having a reeding tutor,"

while only 75 percent of nontutored comparison students and 55 percent

of other nontutored students expressed positive feelings about having a

reading tutor "if they could" have one.

On only one Student Opinionaire item was there a statistically

significant difference between tutored, nontutored comparison, and other

nontutored students. As the data in Table 3 indicate, when mean stu-

dent responses were compared using an analysis of variance, the only

significant difference occurred in connection with responses to the

question, "Do you ever read a book that you don't have to read for

school?" Tutored students read fewer books that were not required than

did either of the other groups of students in their classrooms.

When asked, "What do you like to read about?" 20 percent of the

tutored students did not respond. Of those who did, five said they

liked to read about animals and three said mysteries. Other responses

included "people," "cars," "sports," "funnies," "girls," and "sun and

shadows."

All nontutored comparison students provided responses to the'

question, "What do you like to read about?" As with tutored students,

mysteries and animals were the most popular subjects. People, sports,

and funnies were also mentioned, as well as flowers, cowboys, ghosts,

and love stories.

The majority of other nontutored students (23) answered the question

"What do you like to read about?" with the response "sports." Nine-

teen responded with "animals" and "mysteries," and seventeen with

"history" or "war stories." Other responses included "funny stories,"

"people," "space," "fiction," "cars," and "love." One student responded



TABLE 2. PERCENTAGES OF TUTORED, NONTUTORED COMPARISON, AND OTHER NONTUTORED 4TH AND 7TH GRADER!
RESPONDING IN VARIOUS CATEGORIES TO "STUDENT OPINIONAIRE" ITEMS

FALL 1979

How do you
feel about:

TUTORED STUDENTS NONTUTORED ALL OTHER
COMPARISON STUDENTS NONTUTORED STUDENTS

Very Good/ Not Not So Very Good/ Not Not So Very Good/ Not Not So
Pretty Bad Good/ Pretty Bad Good/ Pretty Bad Good/
Good Not Very Good Nct Very Good Not Very

Good Bad Good Bad Good Bad

My school

My classmates
this year

My teachers
this year

My parents

Myself

Reading

Having a reading
tutor (answer
either 12 or 13)

If you will be

87% 13% 93% 7% 82% 15% 3%

94% 6% 79% 14% 7% 90% 8% 2;

94%
6% 100% 86% 8% 6%

100%
93% 7% 95% 2% 3%

81% 13% 6% 79% 14%

64% 7%

7%

29%

79%

56;

9%

18%

12%

26%
73% 7% 20%

100%

having a tutor,
how do you feel
about that

If you won't be

75% 8% 17% 55% 21% 24%

having a tutor, how
would you feel about

having one if you
could?

Do you ever
read a book
that you don't
have to read?

YES NO YES NO

75% 25% 92%

0'1

8% 94% 6%



TABLE 3. COMPARISON OF MEAN SCORES OF TUTORED, NONTUTORED COMPARISON AND ALL OTHER NONTUTORED
STUDENTS TO ITEMS ON THE STUDENT OPINIONAIRE

Fall 1979

Now do you feel about?
Tutored
Students

Nontutored
Comparison
Students

All Other
Nontutored
Students F Ratio df 2

My school
4.25 4.50 4.19 0.748 2;171 .05

My classmates this year 4.38 4.14 4.34 0.431 2;170 >.05

My teachers this year 4.44 4.93 4.44 2.046 2;167 >.05

My parents
5.00 4.64 4.76 1.187 2;171 >.05

Myself 4.31 4.07 4.06 0.353 2;168 >.05

Reading 3.67 3.57 3.39 0.328 2;170 .05

Do you ever read a book that
you don't have to read for
school? 1.75 1.92 1.94 3.520 2;171 4.05*

The response cel,,:ories and their corresponding numerical values for the first six items on the Student Opinionaireare: Very Cood/Exce:1. (5); Pretty Good (4); Not Bad, Not Good (3); Not So Good(2); Very Bad (1).This table shows cue results of a comparison between Tutored and Nontutored
Comparison and all Other Nontutoredstudents. Only Tutored students responded to Item 6, "If you will be having a tutor, how do you feel about that?" andonly Nontutored Comparison and all Other Nontutored students responded to Item 7, "If you won't be having a tutor, howwould you feel about having one if you could?"; therefore, these two items could not be analyzed.Item 9 "Do you ever read a book that you don't have to read for school?" used a Yes-No response format: Yes = 2and No = 1.

*Significant at .05 level
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with "nothing" and one with "hardly anything." Six students gave no

response.

Apparently, mysteries, animal stories, and sports were the favorite

reading topics of all students surveyed. This finding, coupled with t a

data obtained from other Student Opinionaire items, leads to the con-

clusion that tutored, nontutored comparison, and other nontutored students

had similar feelings about school, classmates, teachers, parents, and

themselves. They did not differ in their reading interests either, but

students to be tutored read significantly fewer books for pleasure than

the other groups of their classmates.

Responses of fourth and seventh grade students. Student Opinionaire

responses of fourth graders at West Hill School and Nichols School were

compared with those of seventh graders at Lenoir City Middle School to

determine whether there were significant differences. T-tests performed

on mean responses for fourth graders and seventh graders revealed that

there were significant differences on two items: "How do you feel about

your school?" (t=4.38; df=172; p<.05), and "How do you feel about your

teachers this year?" (t=4.17; df=168; pC05). (See Table 4.) In both

cases fourth graders expressed more positive feelings than seventh

graders.

Fourth graders most frequently responded to the item "What do you

like to read about?" with "animals" (22 responses). Second choices

included "mysteries" and "sports" (16 responses each).

Seventh graders most frequently responded to this question with

"sports" (12 responses). Eleven students said "mysteries" and eight

responded with "scary stories." Other topics named were "wars" (7),

"comedy" or "iokes" (5), "love" (5).

Responses of fourth grade students at Nichols and West Hill. Ana]-
yses of variance were used to determine if Opinionaire responses differed

by school attended at the fourth grade level. Indeed student!: nt Went

Hill did express more positive feelings about school, their teachers,

and reading than did students at Nichols.

Implications. In general, Tutored students did not differ appre-
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TABLE 4. COMPARISON OF MEAN SCORES OF FOURTH AND SEVENTH GRADE STUDENTS

How do you feel about: 4th Graders

My school 4.43

7th Graders

3.81

t value df

172 4.05*4.38

My classmates 4.32 4.34 -0.18 171 >.05

Hy teachers this year 4.67 4.10 4.17 168 .G.05*

Ay parents 4.73 4.86 -1.46 172 >.05

Myself 4.11 4.03 0.43 ' 149 >.05

Reading 3.32 3.64 -1.43 171 > .05

If you will be having a tutor,

4.80 4.25 2.10 12 >.05
how do you feel about that?

If you won't be having a tutor,

3.69 3.19 1.94 125 >.05

how would you feel about having
one if you could?

Do you ever read a book that you
don't have to read for school? 1.92 1.91 0.20 172 >.05

The response categories and their corresponding numerical values for the first eight items on the Student Opinionaire
are: Very Good/Excellent (5); Pretty Good (4); Not Bad, Not Good (3); Not So Good (2); Very Bad (1).

The last item, "Do you ever read a book that you don't have to read for school?" used a Yes-No response format:
Yes = 2 and No = 1.

* Significant at .05 level

67
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ciably from their classmates with regard to attitudes toward school,

self, and associates. Tutored, Nontutored Comparison, and Other Nontu-

tored students felt good about school, their cltssmates and teachers,

their parents, and themselves. Eighty percent or more of all students in

the three RPIE-related classificacions expressed positive feelings about

these concepts. Feelings about reading were somewhat less positive: 73

percent of Tutored students, 64 percent of Nontutored Comparison students,

and 56 percent of Other Nontutored students said they felt good about

reading. All Tutored students felt good about "having a reading tutor,"

while Nontutored Comparison and Other Nontutored students felt somewhat

less positive about the idea of having a reading tutor.

Students in the three tutoring classifications differed signifi-

cantly. on only one Student Opinionaire response: Tutored students

read fewer books that were not required than did Nontutored Comparison

or Other Nontutored students.

Students in the three tutoring classifications did not differ

with regard to the reading topics they enjoyed most: mysteries,

animal stories, and sports were favored by all groups.

A comparison of the responses of fourth graders with those of

seventh graders showed that fourth graders had more positive feelings

about their school and their teachers. This finding is consistent

with other current research which shows that in general student atti-

tudes become more negative with increasing age, at least until Grade

10 (DeGracie, 1980). Fourth grade students at West Hill School ap-

parently felt better about school, their teachers, and reading than

did fourth graders at Nichols School.

Monitoring Information Collected in December 1979

Interviews With Teachers

On December 7, 1979 two fourth grade teachers at Nichols School

were interviewed using the structured interv12w form for teachers which

is included in Appendix C.

In response to the question "Do you use California Achievement

Test scores as diagnostic tools in individualizing the teaching of

reading?" both teachers said that they had had no part in making the
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decision to use the California Achievement Test and that they would not

begin to use the CAT to diagnose reading level or reading problems for

their students until 1980-81. Both teachers considered tests associa-

ted with their reading series to be more reliable tools for establish-

ing students' reading levels than CAT score:,.

One of the Nichols teachers had participated in the Laubach train-

ing sessions, having been told about the possibility of attending "five

minutes before the first training session" after the Nichols principal

had acquired a substitute to take over classroom responsibilities in

the teacher's absence. The teacher enjoyed the sessions and considered

the knowledge gained to be of value.

The other teacher was not aware that teachers could have attended

the Laubach training sessions. This teacher expressed disappointment

about the missed opportunity to participate because this experience

might have helped to explain the increased self-confidence displayed

by the teacher's tutored students at mid-year.

The Project Director said following the teacher interviews that

The Volunteer, the RPIE project newsletter (see Appendix E), carried a

notice that all interested teachers would be offered substitute teach-

ing assistance if they wished to attend the Laubach training program.

He contended that teachers would have known of that opportunity if

they had read The Volunteer.

The Nichols teachers were asked to review the "Competencies for

Tutors" and to make additions or modifications if these seemed to be

warranted on the basis of their experience with the tutoring program.

Both teachers expressed satisfaction with the list as it was.

The interviews with teachers established that teachers and tutors

did not confer at all before tutoring began. Tutors were not system-

atically given any information about students' reading strengths or

weaknesses or about personal or behavioral characteristics. Some

tutors requested information from the Project Director, who supplied

information after conferring with the tutored students' reading or

homeroom teachers. A few tutors took the initiative and requested

information directly from the students' teache7J.

Although parental permir,sion was obtained for each student who

was placed with a tutor, no further information about the tutoring

6J
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process was offered to parents by the schools. Tutors did not communi-

cate with parents except in rare instances, and there was no planned

communication between teachers and parents concerning the tutoring

program.

In general the teachers expressed positive reactions to the RPIE

tutoring program. They also offered the following suggestions for

program improvements:

(1) A place offering more quiet and privacy than the presently
used room under a stairwell should be made available for
the tutoring sessions at Nichols.

(2) Students who "really needed help" with their reading should
have been selected for tutoring. The teachers said the
students who were being tutored were not the students who
were having the mos difficulty in reading.

(3) A related concern which the teachers expressed was the
perception that the Laubach materials which the tutors
introduced in the initial sessions were "too easy" for
the Nicho_ fourth graders. The use of alternative or
,arp material!: ,,as suggested.

(4) Both teachers were anxious for a verbal report from the
tutors concerning student progress in the tutoring sessions.

(5) One teacher mentioned that the newsletter was a good source
of information about the RPIE Project and expressed the
desire to have editions produced more frequently.

Interviews With Tutors

The evaluators also met with two tutors at Nichols School on

December 7, 1979. The structured interview format for tutors which

appears in Appendix C was employed with each tutor.

The first question was, "Before you began your work as a volun-

teer, were you told exactly what your job as a tutor would be like--

that is, exactly what you would be expected to do?" Both tutors said

they had been informed of their job in general terms in a telephone

conversation with the Project Director during Summer 1979. The tutors

said that they were not given the "Job Description for Tutors" or

the "Competencies for. Tutors" (see Appendix A) prior to their training

despite the fact that these materials were designed to provide a con-

cise standardized initial introduction to the responsibilities of tutors.
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Both tutors said that their needs for training had been "ade-

quately assessed" prior to training and "adequately met" during the

training program. Neither felt the need for any further training.

The tutors were asked to review the "Competencies for Tutors"

and to suggest additions or modifications. Both said that a major

concern early in the program was that the Laubach materials were too

easy for some of the fourth graders. These students had mastered

basic reading skills and primarily needed to improve their compre-

hension. Consequently, the tutors had asked for additional supple-

mental materials at a more advanced reading level. The tutors

questioned on December 7 suggested that the competency concerning

use of "the Laubach workbook and other materials" be changed to read

"the Laubach workbook" alone. Then a new competency could be added

concerning the ability to use supplemental materials.

The two tutors were well satisfied with their tutoring assign-

ment: both with the grade level and with the individual student.

Neither had been given an opportunity to confer with a teacher to

ascertain student characteristics and individual needs or to estab-

lish goals for the tutoring process. Nevertheless, both tutors had

taken the initiative and requested a meeting with the reading or

homeroom teacher of their tutored student.

Neither tutor had been in contact with the parents of the child

they were tutoring. They were uncertain about the impact of such a

conversation; they feared that the parents might not understand their

intentions.

The "change" which tutors said they had made since their work

with students began involved the use of more supplemental reading

materials. The Nichols fourth graders quickly read levels 1, 2 and

3 of the Laubach materials and were ready for more.

The Project Director developed cross-word and find-the-word

puzzles for some of the students, using words from the Laubach

materials. The newspaper, books from the school library, and books

that had to be read in connection with school assignments were other

sources of supplemental materials. The tutors indicated that their

Laubach training had not given them sufficient experience in selecting

supplemental materials.

71
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Despite some minor concerns about program operation, both tutors

said they were still enthusiastic about the tutoring program and hoped

to be able to continue as tutors during 1980-81.

The tutors said there was no association for volunteers, but they

thought it would be a good idea to meet periodically with each other,

and with the teachers of tutored students, to discuss mutual concerns.

Both tutors had found the newsletter The Volunteer to be helpful

and worthwhile. However, they said that there had been only two edi-

tions of The Volunteer. They hoped that more issues would be developed.

Interim Recommendations

On the basis of the mid-year evaluation visits with RPIE teachers

and tutors and with the Project Director, the evaluators suggested a

series of actions which the. Project Director might implement during

Winter and Spring 1980 to improve program operation:

(1) Bring together each tutor and the appropriate reading
teacher for a face-to-face discussion of the tutored
student's reading problems and progress.

(2) Increase communication between tutors and all teachers
of tutored students in order to facilitate mutually
supportive dialogue concerning problems and progress
of the tutored students. Methods for achieving this
increase in communication could include:

(a) Two-on-one sessions involving the tutored student's
homeroom teacher and reading teacher with the tutor.

(b) A school-wide meeting of all teachers and tutors
associated with the RPIE program at a given school.

(c) A system-wide meeting of all administrators, teachers,
and tutors associated with the RPIE program.

(d) Publication in the project newsletter of case studies,
or brief comments about tutoring, provided by indi-
vidual tutors or tutored students.

(3) Publish the newsletter The Volunteer on a regular basis.

(4) Organize a volunteer association to foster camaraderie and
support among the volunteer tutors.

(5) Convey important messages to tutors and teachers in person
as well as in writing (via newsletter or memorandum) since
there was some evidence that written communications were not



61

always read. This appeared to be feasible since tLe
Project Director saw Svc °y volunteer, and most teachers,
on a weekly basis.

(6) Assess the extent to which each tutored student considered
the reading materials used in the tutoring sessions to be
appropriate for her/his reading level. Both teachers and
tutors expressed concern that the Laubach materials were
too easy for many of the tutored students, and supplemental
reading materials had been supplied in several cases.

Evaluative Data Collected in Spring 1980

Quantitative Indicators of Student Progress

At the end of the 1979-80 school year the Project Director supplied

the evaluators with several kinds of quantitative information about tu-

tored and nontutored comparison students. It was hypothesized by the

evaluators that the tutoring experience would have positive effects on

the tutored students that would cause them to show greater gains in

reading achievement over the year, earn better grades, and miss fewer

days of school than nontutored comparison group students. Consequently,

the Project Director was requested to furnish the following information

for tutored and nontutored comparison students:

(1) Spring 1979 and Spring 1980 reading achievement scores on
the California Achievement Test,

(2) report cards for 1978-79 and 1979-80, and

(3) attendance figures for 1978-79 and 1979-80.

California Achievement Test scores. In April 1979 the California

Achievement Test was given to the third and sixth graders who would be-

come fourth and seventh graders in September 1979. Using CAT grade-

equivalent Vocabulary, Comprehension, and Total Reading scores for

tutored students, a nontutored comparison group was randomly selected

from that group of their classmates having CAT reading scores in the

same range. There were no differences between 1979 CAT reading scores

of tutored and nontutored comparison students. This meant that the

two groups were essentially equivalent in their reading abilities prior

to the beginning of the RPIE tutoring program.

The California Achievement Test was administered again in April

1980 to fourth and seventh graders. Mean grade equivalent Vocabulary,
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TABLE 5. MEAN VOCABULARY, COMPREHENSION, AND
TOTAL READING GRADE-EQUIVALENT SCORES ON THE

CALIFORNIA ACHIEVEMENT TEST
FOR TUTORED AND NONTUTORED COMPARISON FOURTH AND SEVENTH GRADERS

1979 vs. 1980

Fourth Graders

Tutored Nontutored Comparison

1979 1980 1979 1980

Seventh Grade,.1

Tutored Nontutored Comparison

1979 1980 1979 1980

Vocabulary 1.95 3.24 1.93 3.05 5.32 6.36 4.78 5.50

I

Comprehension 2.12 3.43 2.09 3.17 5.58 5.42 5.36 6.52

Total Reading 2.05 3.38 2.05 3.17 5.44 5.88 5.12 6.18

TABLE 6. COMPARISON OF MEAN GAINS (OR LOSSES) IN
VOCABULARY, COMPREHENSION, AND TOTAL READING SCORES ON THE

CALIFORNIA ACHIEVEMENT TEST FOR TUTORED AND NONTUTORED
COMPARISON FOURTH AND SEVENTH GRADERS

1979 vs. 1980

Fourth Oraders

Nontutored
Tutored Comparison t df

Seventh Graders

Nontutored
Tutored Comparison t df

Vocabulary
Gain 1.39 1.76 -0.62 17 >.05 1.04 0.90 0.22 17 k05

Comprehension
Gain 1.30 1.54 -0.49 18 ).05 -0.16 1.16 -1.48 18 ).05

Total
Gain 1.33

i
I

1.61 -0.57
1 18 >.05 0.44 1.06 -1.19 18 >.05
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Comprehension, and Total Reading scores for tt.tored and nontutored com-

parison students are recorded in Table 5. A comparison o mean gains (or

losses) is shown in Table 6.

At the fourth grade level the results of t-tests indicated that there

were significant gains between 1979 and 1980 in mean Vocabulary, Compre-

hension, and Total Reading scorns for both tutored and nontutored com-

parison groups. There was no difference, however, between the gains

registered by tutored and nontutored comparison students.

At the seventh grade level t-test results showed no significant

gains between 1979 and 1980 for tutored students on any of the three

measures of reading achievement. The CAT Comprehension score actually

declined slightly (the decline was not statistically significant) for

the tutored students. On the other hand, seventh graders in the non-

tutored comparison group showed a significant mean gain on the Total

Reading scale between 1979 and 1980, though not on the Vocabulary or

Comprehension scales. T-tests employed to compare mean gains (or

losses) for seventh graders who were tutored and their classmates in

the nontutored comparison group revealed no significant differences.

Student grades. The Project Director was not able to furnish

report cards for students at West Hill School. For fourth grade stu-

dents at Nichols School social studies and math were the only subjects

for which grades could be compared for the school years 1978-79 and

1979-80. Chi square analyses indicated that there were no differences

between the grades of tutored and nontutored comparison students in

social studies or math in 1978-79, and again there were no iifferences

in 1979-80. Thus the tutoring experience had no demonstrable effect

on the grades of Nichols fourth graders in the two subjects for which

comparative data were available.

For seventh grade students math and history were the only subjects

for which comparable grades were available for 1978-79 and 1979-80.

In math there were no differences between the grades of tutored and non-

tutored comparison students in 1978-79 nor in 1979-80. Tutoring had

no demonstrable effect on grades in math at the seventh grade level.

In history chi square analyses showed that students in the non-

tutored comparison group had better grades in 1978-79, and during 1979-

80 these students increased their advantage over students in the tutored
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group. In view of all the other data which indicate that the tutoring

experience had no effect on reading achievement or school grades, It

does not seem appropriate to interpret this difference in history

grades to mean that tutoring in reading placed the tutored seventh

graders at a disadvantage in history when they were compared with their

peers in the nontutored comparison group.

A second type of analysis was carried out using school. grades. It

was hypothesized that the tutoring experience would cause tutored stu-

dents to improve their grades more than nontutored comparison students

improved their grades during the 1979-80 school year. This hypothesis

was rejected. In fact, neither group of fourth graders showed any real

improvement in social studies during 1979-80, and neither group of

seventh graders showed any improvement in math or history during the

year. During 1978-79 the tutored fourth graders at Nichols demonstrated

more improvement in grades in math than did nontutored comparison stu-

dents, but they did not maintain this advantage during;1979-80. Again,

in light of the other evidence it does not seem appropriate to speculate

that tutoring had a negative effect on math grades for the Nichols

fourth graders.

Attendance data. The mean number of days, als,s,t during 1978 79

and 1979-80 for tutored and nontutored compar:,:xn students (data pooled

for fourth graders from both schools and seventh graders) is shown

below:

1978-79 (TO

1979-80

Tutored Nontutored Comparison

8.69 11.15

8.54 10.00

Chi square analyses indicated no difference between tutored and

nontutored comparison students in the number of days they were absent

in 1978-79 or in 1979-80. T-tests showed that there was no change for

either group in the number of days absent in 1978-79 vs. the number of

days absent in 1979-80. Apparently tutoring had no de .nstrable effect

on absenteeism. The hypothesis that the relationship with a tutor made

students miss fewer days of school was rejected.

Responses of Tutors to Items on "Opinionaire for Volunteers" - Spring 1980

On May 27, 1980 the Opinionaire for Volunteers which was first util-
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ized with prospective tutors in September 1979 was administered again to

ten of the volunteers who had spent the school year tutoring fourth and

seventh graders. Response percentages for each item are categorized Iii

Table 7. As was the case in Fall 1979, the volunteer tutors' responses

were very positive: 78 percent or more gave positive responses to all

items. All tutors said "Yes, very much" in reply to the questions, "Do

you enjoy listening to young people?" and "Do you feel good about having

an opportunity to help students learn?"

T-tests applied to Opinionaire data revealed no significant dif-

ferences between volunteer tutors' responses in Spring 1980 and Fall 1979.

Student Responses to Items on the "Student Opinionaire" - Spring 1980

In May 1980 the Student Opinionaire which first was given in Fall

1979 was Leadministered to all fourth graders at West Hill and Nichols

Schools and all seventh graders at Lenoir City Middle School. Table 8

contains the percentages in each response category for each item for

tutored, nontutored comparison, and all other nontutored students.

Tutored, nontutored comparison, and other nontutored students. A

comparison of Table 8 (Spring 1980) and Table 2 (Fall 1979) reveals re-

markable similarities in responses for all groups. The year of experi-

ence at school, including the tutoring experience, seemed to make little

or no difference in the students' attitudes toward themselves, their

parents, school, teachers, classmates, reading, or reading tutors. As

was the case in the Fall, at lea :3t three-fourths of all fourth and seventh

graders felt "very good" or "pretty good" about school, classmates, tea-

chers, parents, and self. Slightly more negative feelings were expressed

with regard to reading, but again as happened in the Fall, tutored stu-

dents felt better about reading than did nontutored comparison or other

nontutored students. With respect to reading books not required for

school, however, once again tutored students said "Yes" less frequently

than their nontutored comparison or other nontutored classmates.

At least 68 percent of all fourth and seventh graders expressed

positive feelings about the volunteer reading tutors, but tutored students

were most positive of all.

In response to the question "Wlat do you like to read about?", mys-

teries, animals and sports remained the favorite topics of fourth and

seventh graders in the Spring as they had been in the Fail.

1 77
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TABLE 7. PERCENTAGES OF VOLUNTEER TUTORS RESPONLING IN VARIOUS CATEGORIES
TO ITEMS ON THE OPINIONAIRE FOR VOLUNTEERS

SPRING 1980

Yes, Very Much Yes, Somewhat Not Much No, Not at All

Do you enjoy listening
to young people
(children and youth)? 100%

Do you feel you under
stand young people? 40% 60%

Do you have patience when
you are around young
people? 70% 30%

Do you enjoy helping
someone solve a
problem? 90% 10%

Do you feel capable of
helping young people
with problems? 22% 78%

Do you think you would
enjoy teaching? 50% 40% 10%

Do you enjoy assisting
a teacher by working
with students?

.

80% 20%

Do you feel good about
having an opportunity

to help students learn? 100%

Do you find it easy to
fit into new situations? 30% 70%

Do you find it easy to
listen to other people? 60..

....,

40%

Do you fine it easy to
talk with other people? 70% 30%
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Yes, Very Much Yes, Somewhat Not Much No, Not at All

Do other people (adults)
usually seem to under-
stand what you say to
them?

30% 70X

Do yo wig people usually
seem to understand what
you say to them?

10% 90%

Do you find it easy to
follow ditectioas given
by those in atahority?

70% 30%

Do you find it easy to keep
appointments on time? 80% 20%

Do you approve of the job
the Lenoir City Schools
are doing these days?

40% 60%

Do you approve of the job
the teachers in Lenoir
City Schools are doing? 80% 20%

Do you approve of the job
the administrators (that
is, principals and

superintendents) in
the Lenoir City Schools
are dciwe

60% 40%

Do you belie,re
stude ..ts

are learning what they
need to learn In the
Lenoir City Schools
today?

20% 70% 10%

I
In general, do you
approve of the behavior
of the students in
the Lenoir City
Schools today?

11% 67% 22%

From what you know of
the RPIE ilrogram,

do you think the
program is effective?

90% 10%



TABLE 8. PERCENTAGES OF TUTORED, NONTUTORED COMPARISON, AND OTHER NONTUTORED
4TH AND 7TH GRADERS RESPONDING IN VARIOUS CATEGORIES TO STUDENT OPINIONAIRE ITEMS

SPRING 1980

Tutored Students

How do you feel Very Guud/
about:

Pretty Good
Not bad
Not Good

Not So

Good/
Very Bad

Nontutored
Comparison Students

Very Good/

Pretty Good
Not Bad
Not Good

Not So

Good/

Very Bad

All Other

Nontutored Students

Very Good

Pretty Good
Not Bad
Not Good

Not So
Good/
Very BadMy school 90% 20% 87%

13% 81% 15% 4%My classmates
this year 87% 13%

87% 7%

.

6% 85% 13% 2%My teachers
this year 100%

87% 13%
82% 13% 5%My parents 87% 13%

93% 7% 97% 2% 1%Myself 80% 7% 13% 77% 17% 6% 74% 18% 8%Reading 90% 13% 7% 43% 30% 27% 61% 16% 33%
The reading tutor
I had this year. 93% 77 t

I

Ithe reading tutors
:hat some of my
:lassmates had
this year.

75% 25%

i

1

i 68%
.

22% 10%
10 you ever read

book that you
on't have to
ead for school?

Yes No Yes No Yes No

73% 27% 83% 17% 94% 6%

.
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Comparison of mean scores of tutored, nontutore6 comparison and other

nontutored students at the three schools. Student P,inionaire responses

of tutored students at Nichols, West Kill and Lenoir City Middle Schools

were compared to determine whether thee were significant differences.

An analysis of variance indicated that tutored students at West Hill

responded more positively than tutored students at Lenoir City Middle

School to the item "How do you feel about your teachers this year?"

(F=5.20; df=2,12; p<0.05).

A comparison of nontutored comparison students in attendance at the

three schools revealed a significant difference in responses to the item

"How do you feel about reading?" (F=6.65; df=2,11; p<0.05). Nontutored

comparison students at both West Hill and Lenoir City Middle Schools

felt significantly better about reading than nontutored comparison stu-

dents at Nichols.

Student Opinionaire responses of other nontutored students at

Nichols, West Hill and Lenoir City Middle Schools were compared. Analy-

sis of variance showed a significant difference in responses to the item:

"How do you feel about your teachers this year?" (F=4.71; df=2,140;
p<0.05). Other nontutored students at West Hill expressed more posi-

tive feelings about their teachers than other nontutored students at

Lenoir City Middle School. Student responses at Nichols were not sig-

nificantly different from student responses at the other two schools.

Responses of fourth and seventh grade students. Table 9 contains

response percentages and Table 10 contains a comparison of item means

for fourth and seventh graders. In Fall 1979 fourth graders expressed

more positive feelings about school and their teachers than did seventh

graders. In Spring 1980 there was no difference between students in the

two grades with respect to their feelings about school, but fourth grad-

ers still felt better ebout their teachers than did seventh graders.

Responses of fourth grade students at Nichols and West Hill. Table

11 provides the Spring 1980 data to confirm the Fall 1979 findings that

fourth graders at West Hill felt better about school, their teachers,

and reading than did fourth graders at Nichols.

Analyses of variance indicated that tutored students at West Hill

also expressed more positive attitudes toward school, their teachers,

and reading than did tutored students at Nichols School.



TABLE 9. PERCENTAGE OF FOURTH AND SEVENTH GRADERS RESPONDING
IN VARIOUS CATEGORIES TO STUDENT OPINIONAIRE ITEMS

SPRING 1980

How do you feel Very
about: Good

4th Graders

Not Bad
Not Good

Not So Good
Very Bad

Very
Good

7th Graders

Not Bad

Not Good
Not So Good
Very Bad

My school 76% 14% 10% 86% 12% 2%
My classmates
this year

79% 16% 5% 88% ' 12%

My teacher
this year 83% 10% 7% 73% 21% 6%
My parents 93% 6% 1% 947 4% 2%

Myself 75% 1:'". 10% 81% 13% 6%
Reading 52% 17% 31% 65% 29% 6%
Do you ever read
a book that you
don't have to
read for school?

Yes

92%

No

8%

Yes

86%

No

14%



TABLE 10. COMPARISON OF MEAN SCORES OF FOURTH AND SEVENTH GRADE STUDENTS

How do you feel
about:

SPRING

4th Graders

1980

7th Graders F Ratio df 2

Your school 3.97 4.04 0.20 1,172 >0.05
Your classmates
this year 4.16 4.35 1.71 1,171 >0.05
Your teachers
this year 4.27 3.92 4.52 1,170 e 0.05*

Your pari-): 4.72 4.73 0.02 1,170 0.05
Yourself 4.04 4.10 0.10 1,172 0.05
Reading 3.31 3.65 2.65 1,170 0.05
Do you ever read
a book that you
don't have to
read for school? 1.92 1.86 1.24 1,171 -, 0.05

The response categories and their corresponding numerical values for the firstsix items on the Student Opinionaire are: Very Good/Excellent (5); Pretty Good (4);Not Bad, Not Good (3); Not So Good (2); Very Bad (1).

The last item "Do you ever read a book that you don't have to read for school?"used a Yes-No response format: Yes = 2 and No = 1.

* Significant at .05 level
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TABLE 11. COI1PARISON OF MEAN SCORES OF STUDENTS' RESPONSES TO ITEMS ON THE STUDENT OPINIONAIREBY SCHOOL ATTENDED
SPRING 1980

How do you feel about:
Nichols
School

West Hill
School

Lenoir City

Middle,School
F Ratio d f

2.

My school
3.85 4.52 4.04 4.58 2,1;71 <0.05My classmates this year 4.11 4.43 4.35 2.06 2,170 >0.05My teachers this year 4.15 4.81 3.92

' 6.48 2,169 <0.05My parents
4.73 4.67 4.73 0.09 2,169 > 0.05Myself
4.08 3.86 4.10 0.42 2,171 > 0.05Reading
.s.14 4.10 3.65 6.49 2,169 K 0.05Do you ever read a book

that you don't have to
read for school?

1.91 1.95 1.8 0.78 2,170 >0.05
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Icipals' Assessment of RPIE Tutoring Experience

On May 27, 1980 the three principals involved in the RPIE program

completed the instrument "Principals' Assessment of RPIE Tutoring Ex-

perience" (see Appendix D) which contained 38 statements accompanied by

a Likert-type response format. Response categories included Strongly

Agree, Agree, Disagree, Strongly Disagree and Not Sure.

Familiarity with program. The first set of items was designed to

determine the extent of principals' contact and familiarity with the

tutoring program. The responses indicate that all three principals

felt they knew what was going on during tutoring sessions and usually

saw the tutors when they were in the school. But only one of the three

had observed a tutoring session.

Item Number of Principals Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

1. I know what the RPIE
tutors are doing in
their tutoring ses-
sions. 2 1

2. I usually see the
tutors when the are
in the school. 2 1

3. I have observed a
tutoring session.

Tutor training. A second set of items was related to tutor training.

The principals were divided in their assessment of the training provided

for tutors. Two felt the tutors had been given as much training as they

needed, but one was not sure. One principal thought that tutor train-

ing should have taken place in several training sessions during the year

rather than one at the beginning of the year, but the other two prin-

cipals disagreed. One principal said the tutors knew how to help stu-

dents improve their reading skills, but one disagreed with that state-

ment and one was not sure.
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Number of Principals Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

4. The tutors were
given as much
training as they
needed to do
their work as
reading tutors. 2 1

5. Tutors should
have had sev
etal training
sessions during
the year instead
of just one ses
sion at the be
ginning of the
year. 1 2

6. The tutors know
how to ht...p the

students improve
.their reading

skilis. 1

Tutorstaff relationships. A third set of items dealt with relation

ships between school staff and tutors. Two of the principals agreed elat

tutors and teachers of tutored students had a good working relationship,

but one principal was not sure of that. None of the principals could say

that tutors and teachers talked often about student needs and progress.

All of the principals said that teachers should be more involved in

helping tutors plan their work with students, and all said they them

selves Gould like to be more involved in working with the tutors. How

ever, only one principal felt that the tutors could have been more ef

fective if school personnel had given them more onthe:-job super

vision; one principal disagreed with that course of action, and one

was not sure about it.

Two of the three principals felt that the school system should

have given more recognition to the tutors for their work, but one was

not sure.
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Number of Principals Responding in Each Category
Strongly Strongly Not

Agree Agree Disagree Disagree Sure

7. There is a good
working rela-
tionship between
the tutors and
the teachers of
tutored students. 2 1

8. Tutors and the
teachers of tu-
tored students
talk often a-
bout student
needs and prog-
ress.

9. Teachers should
be more involved
in helping tutors
plan their work
with students. 1 2

10. I would like to
be more involved
in working with
the RPIE reading
tutors.

11. The tutors could
have been more
effective if
school personnel
had given them
more on-the-job
supervision.

3

1

2

12. The school sys-
tem should have
given more rec-
ognition to the
tutors for the
work they have
done. 2 1

Site for tutoring. One principal indicated that a better place with-

in the school was needed for tutoring sessions, but two apparently were

satisfied with the site(s) for tutoring in their schools.
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Number of Principals Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

13. We have trouble
finding a good
place for tu-
tors to meet

with students
at our school. 1 2

Laubach materials. All of the principals agreed that the Laybach

Reading Materials were effective teaching tools for the tutors to use.

Item

14. The Laubach
Reading Mater-
ials are ef-
fective teach-
ing tools for
the tuto7s to
use.

Number of Principals Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

3

Tutor effectiveness and program impact. The bulk of the items in

the principal assessment instrument were related to tutor effectiveness

and overall program impact.

All three principals agreed that tutors arrived when expected for

their tutoring sessions.

All three believed that tutors were genuinely interested in their

students, that students liked their tutors, and that students were not

bored in their tutoring sessions.

One -,rincipal felt that the tutor') did not spend enough tune with

the students to improve reading skills very much, but one disagreed

with that statement, and one was not sure. No principal thought the

tutors had spent too much time on technical skills .11(1 not enough on

reading practice.

All of the principals expressed personal satisfaction with the

RPIE program, but only two agreed that their teachers were generally

satisfied with the program (one was not sure). Two believed that the
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tutors had helped tutored students improve their reading skills, but one

was not sure of that.

Only one of the three principals felt that the RPIE tutoring ex-

perience had given tutored students more interest in reading; one prin-

cipal disagreed; the third was unsure. One principal said tutoring had

improved the students' interest in school, but one was not sure and the

tr.'-d gave no response. Not one of the principals believed that the

t,a,L1:ing experience had had the effect of improving any of the following

for tutored students: (1) attendance record, (2) behavior, or (3)

achievgment in subjects other than reading.

Two principals believed that the tutoring experience had made the

tutored students feel better about themselves, but one was not sure.

None of the principals felt that parent involvement in their

child's learning had increased as a result of the tutoring experience.

However, two of the three agreed that the RPIE program had helped build

better relationships between school and community.

Two principals gave satisfactory marks to the leadership of the

RPIE program, but one did not.. All felt, however, that the program

should be continued; and all wanted volunteer tutors in their school

again in 1980-81.

Item Number of Principals Respondin in Each Category
Strrngly Strongly Not
Agree Agree Disagree Disagree Sure

15. The tutors come
when they are
expected. 2 1

16. The tutors are
genuinely in-
terested in the
students. 2 1

17. Students like
their tutors. 3

18. Students are
bored in their
tutoring ses-
sions. 2 1



Item

19. The tutors have
nrt spent e-
nough time with
the stud nts to
improve reading
skills very
much.
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Number of Principals Responding in Each Category
Strongly Strongly Not

Agree Agree Disagree Disagree Sure

1

20. The tutors spend
too much time
teaching tech-
nical (reading)
skills and leave
too little time
for the students
just to practice
reading. 2 1

21. I am satisfied
with the RPIE
volunteer tu-
toring program. 3

22. Teachers in this
school who have
worked with tu-
tors are gener-
ally satisfied
with the RPIE
volunteer tu-
toring program. 2 1

23. The tutors have
helped the tu-
tored :students

improve their
reading skills. 2 1

24. The tutoring ex-
perierce has gi-
ven the students
more interest in
reading.

25. The tutoring ex-
perience has gi-
ven the students
more interest in
school.

1

1 1
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26. The tutoring ex-
perience has im-
proved the at-
tendance record
of tutored stu-
dents.

79

Number of Principals Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

3

27. The tutoring ex-
perience has im-
proved the stu-
dents' behavior. , 2 1

28. The tutoring ex-
perience has im-
proved the stu-
dents' achieve-
ment in subjects
other than read-
ing.

29. The tutoring ex-
perience has
made the stu-
dents feel bet-
ter about them-
selves.

30. The tutoring ex-
perience has in-
creased the in-
volvement of
parents in their
child's learning
experiences.

31. The RPIE volun-
teer tutoring
program has
helped to build
better.relation-
ships between
school and com-
munity,

32. The RPIE volun-
teer tutoring
program has had
good leadership
this y'ar.

1

1

1

9.



Item

33. The RPIE un-
teer tutor

program should
be tried again
next year.

80

Number of Principals Responding in Each Category
Strongly Strongly Nat
Agree Agree Disagree Disagree Sure

1

34. I would like
to have volun-
teer reading
tutors in this
school again
next year. 2 1

Items requiring a written response. Principals first were asked to

descrne ways in which they had "worked with the RPIE volunteer tutoring

program." Only one principal -- the fourth grade teacher who was also a

principal -- responded. She said she had the tutored students in her

class and discussed student progress with the tutors.

Two principals responded to the item which asked them to identify

the best thing about the tutoring program. Both said improvement of

students' feelings about themselves and their abilities was the most

positive outcome of tutoring. One principal added that tutoring had

helped the students maintain interest in reading.

Only one principal identified a problem associated with tutoring:

"Occasionally we are cramped for space, especially if tutors change

their regular time."

In response to the question "How could the RPIE volunteer tutor-

ing program be improved?" two principals wrote an answer. One said,

"More students need help!" The other said communication between tutors

and teachers needed to be improved so that each would know what and how

the tutored student was doing. The principal at-ked that tutors give

teachers a progress report on student skills periodically so that teach-

ers might plan correlated activities to build those skills in the class-

room.

Teachers' Assessment of RPIE Tutoring Experience

On Hay 27, 1980 the instrument "Teacher Assessment of RPIE Tutoring
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Experience" (see Appendix D) was administered to all teachers who had

taught the tutored students during the year, including seven fourth grao

teachers and seven middle school teachers. The instrument contained

49 statements rith the five-point response format: Strongly Agree, Agree,

Disagree, Strongly Disagree, Not Sure. Since the responses of fourth

grade teachers differed markedly from those of the teachers who taught

the seventh graders, the two sets of response percentages have been re-

ported separately.

Familiarity with program. The first set of items assessed teacher

contact and familiarity with the tutoring program. Eighty-six percent

of the fourth grade teachers said they knew what the tutors were doing

in their tutoring sessions, but only 29 percent of the middle school

teachers said they knew this. Eighty-six percent of the fourth grade

teachers said they usually saw the tutors when they were in the school,

but only 28 percent of the middle school teachers usually saw the tutors.

None of the teachers at either level had ever observed a tutoring session.

Item Percentage of Teachers Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

1. I know what the
RPIE reading

4th 29 57 14
tutors are doing
in their tutor-
ing sessions. Mid. 29 14 43 14

2. I usually see
4th 14 72 14

the tutors when
they are in the
school. Mid. 14 14 29 43

3. I have observed 4th 86 14

a tutoring ses-
sion.

Mid. 29 57 14

Tutor training. A second set of items was related to tutor training.

Half of the teachers were not sure whether the tutors had been given suf-

ficient training. One (14%) of the middle school teachers and 71 percent

of the fourth grade teachers thought the tutors had received as much

training as they needed. A majority of all teLchers, including 86 percent
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of the fourth grade teachers and 43 percent of the middle school teachers,

thought tutors should have had several traiing sessions during the year

instead of just one at the beginning of the year. Seventy-one percent

of the fourth grade tecchers, but only one (14%) of the middle school

teachers felt that tors knew how to help the students improve their

reading skills.

Item Percentage of Teachers Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

4. The tutors

were given as
much training
as they nez,l-
ed to do 4th 14 57 14 14
their work as
reading tu-
tors. Mid. 14 86

5. Tutors should
have had se-
veral train-
ing sessions
during the
year instead
of just one 4th 14 72 14
session at
the beginning
of the year. Mid. 14 29

6. The tutors
know how to
help the stu- 4th 14

dents im-
prove their
reading skill. Mid.

57 15 14

14

57

86

Tutor-staff relationships. A third set of items dealt with rcdation-

ships between tutors and school staff. More than half of all teachers

had not talked with tutors about specific learning needs of tutored stu-

dents. Seventy-two percent of the fourth grade teachers had had such

talks with tutors, but only one (14%) of the middle school teachers had

done so. Only 29 percent of all teachers (43% of fourth grade and 14%

of middle school teachers) felt that they had good working relationships

with the tutors.
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Middle school teachers (672. of them) showed more interest in becom-

ing involved in helping rutors plan their work with students than did

fourth grade teachers (43% said they should be more involved). On the

other hand, only 14 percent of all the teachers agreed with the statement

shat tutors could have been more effective if school personnel had given

them more on-the-job supervision.

Most of the teachers (83% of the fourth grade and 75% of the middle

school teachers) expressed the opinion that the school system should have

given the tutors m,.re recognition for their wor

Item

7. I have talked
with each tu-
tor about the
specific
learning needs

of her/his
student.

8. I have good

working re-
lationships
with the tu-
tors.

9. Teachers sucT
as myself
should be more
involved in
helping tutors
plan their
work with stu
dents.

10. The tutors
could Ilv-e

been more ef-
fective if
school per-
sonnel had
given them
more on-the-
job super-
vision.

Percentage of Teachers Responding in Each Category
Strongly
Agree Agree Disagree

Strongly
Disagree

Not
Sure

4th 72 14 14

Mid. 14 14 72

4th 14 29 43 14

Mid. 14 29 29 28

4th 43 14 29 14

Mid. 17 30 33

4th 14 43 29 14

Mid. 17 83



Item

P4

Percentage of Teachers Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree D=.6.-agree Sure

11. The school sys
tem should have
given more rec
ognition to the 4th 33 50 17

tutors for the
work they have
done. Mid. 75 25

Tu'ors' teaching methods and materials. A fourth set of items for

teachers was designed to obtain their: opinions of the teaching methods :and

materials being used in the tutoring sessions. These responses mu;: be

viewed in light of the fact that six of the seven fourth grade teachers

said they knew what tutors were doing in their tutoring sessions but only

two of the seven middle school teachers were this familiar with the tu

toring program.

Seventytwo percent Of the fourth grade teachers and one (14%) of

the middle school teachers said they were familiar with the teaching

materials used by the tutors. Oily a few of the teachers (29% of those

at fourth grade level and 14% 77- the middle school) had suggested ma

terials for tutors tc use with students. Eightysix percent of the fourth

grade teachers thought the Laubach Reading Materials were effective teach

ing tools for the tutors to use, but every middle school teacher checked

the Not Sure response for this item.

During the design of the teacher assessment instrument the RPIE

Project Director asked that items be added to help him determine whether

teachers thought supplemental reading materials for the tutoring ses

sions should be drawn from materials being used in the students' class

room work or from materials not available in the classroom. Response

to two items indicate that teachers had no.clear preference for either

type of materials. In fact, they seemed confused about the issue.

Fiftyseven percent of the fourth grade teachers agreed that tutors

could help students most by using classroom materials, but 72 percent

also agreed with the opposing alternative given in the next item.

While 29 percent of the middle schcol tear favored the use of class

room materials and none favored the outofclass alternative, 57 percent

9
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and 43 percent, respectively, checked the Not Sure response for these

items.

Only 29 percent of all teachers (43% at fourth grade and 14% at

middle school level) were ready to agree that tutors had been able to

select the appropriate level of reading materials for the tutored

students. Seventy-two percent of the fourth grade teachers, but only

one (14%) of the middle school teachers felt that tutors knew how to

evaluate student reading progress.

Only two (14%) of all teachers were able to say that the tutors

finished their tutoring sessions on time. All other teachers (86%)

checked the Not Sure response for this item.

Eleven of 13, or 85 percent, of the teachers responding to the

item were not sure whether tutors were spending too much time on

reading skills and not enough on reading practice. Of the two fourth

grade teachers who expressed an opinion (not one middle school teacher

did so), one agreed and one disagreed that technical skills were being

emphasized too heavily.

Most teachers (all fourth grade and 43% of middle school teachers)

believed the tutors were genuinely interested in the students they

tutored.

Item Percentage of Teachers Responding in Each Category

12. I am fami-
liar with
the teaching
materials
the tutors

4th

Strongly
Agree

29

Agree

43

Disagree

14

Strongly
Disagree

14

Not
Sure

use. Mid. 14 29 29 28

13. I have sug-
gested ma-
terials for 4th 14 15 57 14
tutors to

use with
students. Mid. 14 29 57
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Item Percentage of Teachers Respondin.2 in Each Category
Stron.-;ly Strongly Not
Agree Agree Disagree Disagree Sure

14. The Laubach
Reading Ma-
terials are
effective
teaching
tools for
the tutors
to use.

15. Tutors can
help stu-
dents most
by using
for reading
practice
materials
that teach-
ers are us-
ing in the
classroom.

16. Tutors can
help stu-
dents most
by using
for reading
practice
materials
that are
not avail-
able in
the class-
room.

4th 86 14

Mid. 100

4th 57 43

Mid. 14 15 14 57

4th 72 14 14

Mid. 43 14 43

17. Tutors have
been able to
select the
level of
reading ma-
terials
that is best 4th 43 29 14 14
for the stu-
dent they
tutor. Mid. _4 86



Item entL

13. The tutors
know how to
evaluate 4.

student

of TeLhers Respor.ling
. Each Cater,:.-=-.

trongly
Disag-ee )isagree .re

14

Str-

72

reading
progress. MI__ 14 ,11.?

19. The tutors
often have
trouble
finishing 4

tutoring
33

sessions on
time.

20. The tutors

spend too
much time
reaching
:echnical

reading)
Allis and
,-,ave too

Tttle time
r the

Lu0- its 4:h
just 17-o

17

Drac_f:ce

11
t-.utors

,7a genuine- 4: 67
interest-
in the

students. Mir] 34 57

Perceptions of students ra:i7onses to tutc:ialET,. Saver:ill items on

:eacher assessment instr :oncerned the ::,.rceptions of

,nts' resnonPes to the t_i;r7j.mc; experience. (J:,i1 our of the five

all seven middle schoo: tacers checked the Nc.: Sure response,

.ating once again their iac of knowledge -7;at went on in

ing sessions.

lost teachers were not sIrz ,ether tutoreL s ::__:ents often talked

11-c Aers about their tutorinL EEZ-arience. However- one-third of the

f= a grade teachers and one (1,-, ) of the middl, scrool teachers felt

1:1



C.:

th a the students cA not oft:17_ th en=arience.

1.1ost teachers EiK) were not E_:17--L- it stuc Nad diL_culoy under-

stardotling what tuto 3 said tc 7'711 faeir Two fe::rth grade

teahers strongly sagreed =tors had difficulty

cc7- :icating wit :udants.

-wo-thirds o: e teachers be__eyed that soudents

1L:E2t: :their tutor. .'o but 7G 7ercent of all teachers

-..ot sure abo.: This. i L-y-:L'e percent o= :The teache s had no

OP, n concernir.: e s2ctl-venss of _icing soc stud-ats

Lifferent t 'rs.. One ,acher -eed and

agred with the vo_i_ C:.at c7ne t'dtoored st. Je:-.7-= would

more. p!ogress if c=or

While one fcu:-.L. 77-ad cea_ten- 1,Ls wfLiin ao soy that tu:

students were not Jor in Lair tuz_-ring -sessionz., 2 percent '= all

teachers were no sure abol.

Item

22. The t:ored
stude7Los

often oalk
to others
about fln2.ir

tutoring
experience.

.:_e. of To,- :_-_77E Re,=7.17.17.ng in I_ ._:egory
:....:17.--.,w7x StrIn._:_. Not

Agre D_ ..:. ,:e Di - Sure

33

86

23. Studenos
have Iffi-
culty dnder-
standing
what tutors 4th 33 67
say to them
about their
work. Mid. 00

24. Students 4th 33
like their
tutors.

Mid. 100



Item

89

Percentage of Teachers Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

25. Some tutored
students
would have
made more
progress if
they had
been placed
with a dif-
ferent tu-
tor.

26.. Students are

bored in
their tu-
toring ses-
sions.

4th 16 17 67

Mid.

4th 17

100

83

Mid. 100

Site for tutoring. Fourth grade teachers (83% of them) were not

satisfied with the places in their schools for tutors to meet with stu-

dents. Half of the middle school teachers had no objection to the site(s)

for tutoring in their school, but half of these teachers had no opinion

on the matter.

Item Percentage of Teachers Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

27. We have
trouble
finding a
good place
for tutors
to meet

with stu- 4th 50 33 17
dents at
our

school. Mid. 25 25 50

Tutor effectiveness and program impact. The largest group of items

in the teacher assessment instrument was related to tutor effectiveness

and overall program impact.

A majority of all teachers (71% of fourth grade and 33% of middle

school teachers) expressed the opinion that tutors arrived for their

101
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work when they were expected.

Only one (14%) of the fourth grade teachers believed that the tut:ors

had not spent enough time with the students to improve their reading

skills very much. Eighty-six percent of the fourth grade teachers ap-

parently considered the time spent on tutori--: to be adequa':e, but not

one of the middle school :_aachers expressed in opinion in tnis regard.

One group of items daalt specifically w..1:1-h the impact cf tutorinF.

on students who participated. On six of seven of these items all midd_,

school teachers checked the Not Sure response_

Eighty-si:,: percent of the fourth grade teachers felt the tutors

helped students improve their reading skills; no teacher disagreed.

Eighty-three percent of fourth grade teachers believed the tutoring ex-

perience had given students more interest in reading, and none disagreed.

Half of the fourth grade teachers agreed, without any opposing opinions,

that tutoring had increased student interest in school. Only one teacher

believed tutoring had improved attendance, and one disagreed. Two fourth

grade teachers felt the experience had improved student behavior, but

one middle school teacher and one fourth grade teacher felt that tutoring

had not improved behavior.

One-third (two) of the fourth grade teachers expressed the opinion

that tutoring had improved stuent achievement in subjects other than

reading, but one teacher disagreed and three were not sure how to respond.

Two-thirds of the fourth grade teachers agreed, without opposition,

that the tutoring experience had made tutored students feel better about

themselves.

No teacher at either level felt the tutoring experience had in-

creased the involvement of parents in their child's learning. Two-thirds

of the fourth grade teachers agreed that the RPIE program had helped

build better school-community relationships, but one middle school

teacher disagreed.

Items designed to assess global impressions of program impact

elicited more response from the middle school teachers than did items

focusing on specific details.

Forty-three percent cf all teachers, including 71 percent of the

fourth grade teachers and one (14%) of the middle school teachers,
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express sat= -17 7.PIE volunteer :utoring program. No

middle aclher L-_-_fsfied, but 29 ercent of tl:e fcrth

grade t __her: aff_sfaction. Hal: of all teacc.rs ,Jere

not sur -ow : :IS satisfaction with the pr

Only 29 --ce-- -relieved other teachers 77ho 7-kee

with tut_ the tutoring program. Again fc=i-I.

grade .7=7 :ve impressions (43`- than middL.L.L- 7loo1

teaL:hers

The as Sc: .:7ent (80%) among teachers, .

. wit.. 1 that the RPIE pr gram had ha] :ccd

leadershi-.2. ---rent of all teachers, without oit-pis;-.

tion, fei 1:-at rc nculd be tried again in 1980-81.
SevenL jerc f eachers, including fr percent of the :h

grazie teach :s anr: if le middle school teachers, said that r:-.== of

the student :utor--

There was r. dish.

Almost 90

at middle school

0

-80 needed to have a tutor again in L';-Fn.3-31.

..:h this observation.

teachers (83% at fourth grade and 1, .77

they would like to have volunteer re. _Ling

tutors for scnie of -Their E ..tints during 1980-81.

Iter

28. tu::i

are

29.

hire- not

e-

scud,-`s
to iu-7 -ove

read177--

v( nn. .

Per ..:age cf Teachers Responding in Each Category
-7.rongly Stron,eLy Not
,,gree Agree Disagree Disagree Sure

4th 14 57 14 15

Mid. 16 17 67

14 72 14

Mid.
100



Item,

9 7

PercentL_ of Teachars Resp=ding in Each Cater=
St----glv Strongly :7:-

Agree Disa,:ree Disagree

30. The tuto77
ha e hel:

the stu-
dents
1--.prove 4th 72

ling

s Ths. Mid. 1C

31. T

:er-

32.

di

e
en

:dent.!,

Mt:or-

lool.

33. e tutor-

experi-
once has

=proved
:he attend-
ante record
of tutored
students.

34. The tutor-
ing experi-
ence has
improved
the stu-
dents' be-
havior.

4th 33

Mid. 100

4th 50 50

Mid. 100

4th 2C 20 60

Mid. 100

4th 33 17 50

Mid. 14 85



Item

35. The tutor-
ing experi-
ence has im-
proved the
students'
achievement
in subjects

other than
reading.

36. The tutor-
ing experi-
ence has
made the
students
feel better
about them-
selves.

37. The tutor-
ing experi-

ence has in-
creased the
involvement
of parents
in their
child's
learning ex-
perience.

93

Percentage of Teachers Responding i: Each Category
Strongly :rcngly Not
Agree Agree Disagree :__scree Sure

4th 33 17 50

Mid. 100

4th 17 50 33

Mid. 100

4th 16 67

Mid. 2f

38. The RPIE
volunteer
tutoring pro-
gram has

helped to
build better
relationships 4th
between

school and

67 33

community. Mid. 25

39. I am satis-

fied with the 4th 14 57 15 14
RPIE volunteer
tutoring pro-

75

gram. Mid. 14 86

105
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40. Other teac-

ers in thiE
school whc

have worke
with tutors
are gener-
ally satis-
fied with
the RPIE
volunteer
tutoring
program.

41. The RPIE
volunteer
tutoring
program
had good
leadershi7
this yeaL.

42. The RPIE
volunteer
tutoring
program
should be
tried again
next year.

43. Most of the
students who
were tutored
this year
need to have
a tutor again
next year.

44. I would like
to have
volunteer
reading tu-
tors for scme
of my stu-
dents again
next year.

94

-)ercentage of Teachers Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

4th 43 29 14 14

Mid. 14 86

4th 50 33 17

Mid. 50 25 25

4th 33 50 17

Mid. 25 50 25

4th 83 17

Mid. 50 50

4th 33 50 17

Mid. 100
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Items requiring a written response. The teacher assessment in-

strument contained five items which provided teachers with an appor-

tunity to construct their own response. The first item asked that

teachers describe the ways they had worked with tutors during the year.

Four of the seven fourth grade teachers wrote an answer. One said she
had "talked twice" to one of the tutors. One said, "I gave some ideas

about areas needing to be covered." The other two indicated that they

had had periodic brief conferences with tutors to talk about students'

progress and to make suggestions about materials. One middle school

teacher said she had provided "use of classroom" for tutoring. No

other middle school teacher described any contacts with tutors.

The second open-ended item for teachers asked what reading or

teaching materials tutors should use to do "the best possible job of

tutoring students in reading." Four fourth grade teachers responded.

Their remarks indicated that they would approve any materials which

interested the student and reinforced the skills the child needed to

develop. Two teachers of seventh graders responded. One said, "Not

sure" and the other said, "Subject matter according to field."

In response to a que;:tion about the best feature of the RPIE
volunteer tutoring program, four fourth grade and four middle school
teachers wrote a comment. One fourth grade teacher said the student
had made some progress; the other three indicated that the one-to-one
relationship with the tutor had increased the self-confidence and
self-concept of tutored students. One middle school teacher said the
best feature of the program was "getting 'outsiders' working in our
schools." The other three commented that they were unfamiliar with
the program and therefore could not comment on it.

Teachxs were asked what problems, if any, had been "caused by
having volunteer tutors in the school." Only three fourth grade

teachers replied, and two said there were no problems. One said,
"My volunteer did not always show up during the latter part of the
year." Three middle school teachers said there were no problems and
one said, "I'm not familiar with the program."

Three fourth grade teachers commented when asked how the tutoring
program could be improved. One said, "Everything was fine." One said
there should be more tutors, including some who would tutor in math.
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One teacher wante:( "more interaction between the volunteer and the

teacher." Five middl: school teachers suggested improvements: one

asked for more tutors and four indicated that teachers should receive

more communication about the program.

Interviews with Principals and Teachers

Following administration of assessment instruments for principals

and teachers on May 27, 1980 the evaluators met separately with fourth

grade principals and teachers and with the middle school principal and

teachers.

At the meeting of fourth grade teachers and principals those in

attendance said that the tutoring program should begin in September.

Information about student academic performance, attendance, reading

weaknesses, and family situation should be provided by the teacher

who had the student during the prior year. They expressed reservations,

however, about the ability of teachers to find time to communicate with

tutors about student progress when they had no planning period during

the day. They argued strongly for provision of released time so that

they could meet with tutors to exchange information.

Apparently the attendance record of tutors was excellent. They

were reliable and came when expected.

The fourth grade teachers wished the tutors would tutor students

in math as well as in reading. They felt that students could be given

flash cards or math games to help them review their addition and multi-

plicatior facts. This might take only a brief period of time during

the tutoring session, 1,,It would be very helpful to both students and

teachers.

In an effort to suggest ways to improve communication between

teachers and tutors, the teachers said the tutors might provide them

with a check-sheet which would help teachers assess student progress

in the tutoring session from the tutor's perspective. The check-

sheet might include such information as:

(1) a reading comprehension score from an earlier tutoring session
compared with a comprehension score taken at a later date,

(2) number of words on some list spelled correctly at an early
session compared with number correct at a later session,
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(3) number of addition facts answered correctly at an earlytutoring session compared with number correct at a laiersession,

(4) number of multiplication facts correct at an early sessioncompared with those correct at a later session,

(5) pre- and post-tutoring scores on other measurer of reading
or mathematics performance.

In order to increase the number of tutors available for fourth

graders, teachers expressed interest in having eighth graders walk

over from Lenoir City Middle School or having high school students

transported to the elementary schools to assist as tutors. They

emphasized that one would not need to seek out the top students to

do tutoring because even the average student could be very helpful

to a younger student. Same-age tutoring also was considered.

With regard to student progress in reading and other subjects,

the teachers were not convinced that tutoring had actually improved

academic performance, but they certainly believed that self-concept

had been improved.

The teachers and principal at the middle school were concerned

because there were more students who needed tutoring than had been

served with the limited number of tutors available. The teachers

said that there had been a poor match between those who needed read-

ing tutoring and those who actually received it. They felt that

those students who had been chosen for tutoring were behavioral

problems rather than poor readers.

The middle school faculty denied the contention of some of the

seventh grade students that they had asked to be tutored in math,

not reading. The principal speculated that the students simply

changed their minds about their needs during the course of the school

year. The evaluators suggested that student and tutor opinion be

assessed at mid-year. Then tutoring might be stopped for those who

did not want to continue, or the tutoring sessions might be made

more relevant to students' needs.

Some interest was expressed in having tutors at the fifth grade

level at the middle school during 1980-81 rather than at the seventh

grade level.

Although the middle school faculty was quite interested in ob-

10D



98

taining a larger number of volunteer tutors, they expressed doubt

that parents would volunteer because so many were employed. A lengthy

discussion ensued concerning the use of same-age tutors under the

supervision of a teacher. Problems noted included the fact that

Lo leave its cl:.ss in older to tutor students in lowcq- ffoups. The

evaluators pointed out that students with the highest ability would not

necessarily make the best tutors, so that even average readers or math

students should be considered as tutors for those students who most

needed help.

Finally, it should be pointed out that the teachers who were not

directly involved as English teachers for the tutored students did not

even know who was being tutored. Therefore, they could not answer the

questions posed by the evaluators with any real confidence. These

teachers should have been kept fully informed of the program during the

school year.

Tutors' Assessment of RPIE Tutoring Experience

On May 27, 1980 the evaluators met with ten of thirteen RPIE

volunteer tutors and administered the instrument "Tutor Assessment

of RPIE Tutoring Experience." This assessment instrument contained

42 statements accompanied by a five-point response format: Strongly

Agree, Agree, Disagree, Strongly Disagree, Not Sure. Seven of the

tutors worked with fourth grade students and three worked with stu-

dents in the seventh grade. Responses for tutors of fourth and

seventh grade students were sufficiently different to report their

responses separately.

Tutor training. The first set of items was related to tutor

perceptions of their training for the job of reading tutor.

All of the tutors felt that the Laubach trainers had given

them enough training to do their work as reading tutors. Just 30

percent of the tutors preferred several training sessions during the

year to one session at the beginning of the year, and all of these

were tutors of seventh graders. None of the fourth grade tutors

preferred having several sessions during the year.

Seventy percent of the tutors agreed that they knew how to

help students improve reading skills. This statement could be con-

strued as an indication of general approval of the training tutors
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had received. Moreover, not one of the tutors felt that on-the-job

supervision by school personnel would have increased their effectiveness.

item Percentage of Tutors Responding in Each Category
Strongly
Agree Agree Disagree Disagree Sure

1. The Laubach
trainers gave
me enough 4th 16 84

training to do
my work as a
reading tutor. 7th 67 33

2. Tutors should
have had sev-
eral training
sessions dur-
ing the year
instead of
just one ses-
sion at the
beginning of
the year.

3. I know how to
help a student
improve his/her
reading skills.

4. I could have
been a more ef-
fective tutor
if school per-
sonnel had given
me more on-the-
job supervision.

4th 71 29

7th 33 67

4th 71 24

7th 67 33

4th 57 29 14

7th 67 33

Tutor-staff relationships. A second set of items dealt with relation-

ships between tutors and school personnel. Seventy percent of the tutors

said they had talked often with the teacher about the specific learning

needs of the student. The two tutors who had not talked with the teacher

were tutors of fourth graders.

Forty-four percent of the tutors said teachers had suggested materials

for them to use with students. Two-thirds of the tutors of seventh grade

students provided this response, but only one-third of the tutors of

fourth graders said this.

Tutors at both levels were satisfied with the recognition they had

received from the school system for their work as tutors.



Item

5. I often talk
with the tea-
cher about the
specific learn-
ing needs of
the student.

6. The teacher has
suggested mate-
rials for me to
use with the
student.

7. I am satisfied
with the recog-
nition I have
received from
the school sys-
tem for my work
as a tutor.

100

Percentage of Tutors Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

4th 29 43 14 14

7th 67 33

4th 33 33 33

7th 67 33

4th 43 57

7th 33 67

Tutors' teaching methods and materials. A third set of tutor assess-

ment items was designed to obtain tutors' opinions of the teaching methods

and materials they were using in the tutoring sessions with students. All

tutors agreed that they understood how to use the Laubach Reading Materials

and all believed the Laubach materials to be effective teaching tools for

tutors to use.

Tutors were divided in their opinions about the most effective mate-

rials to use for reading practice in the tutoring sessions. There were

inconsistencies in the differences by grade level, but while 30 percent

of all tutors favored the use of practice reading materials obtained from

the classroom, 60 percent felt tutors could help students most by using

for reading practice materials that were not available in the classroom.

All tutors had found the Laubach workbooks to be helpful in teach-

ing reading skills. Eighty percent of the tutors said they had been

able to select the level of reading materials that was best for the stu-

dent, while 20 percent were not sure that they had hit the target.

Seventh grade tutors were more enthusiastic about the effectiveness of

the Laubach written exercises than were tutors of fourth graders: two-

thirds of the tutors of seventh graders strongly agreed, and all agreed,
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that the written exercises haE been effective, while one of the fourth

grade tutors said the written ,xercis2s had not been effective and one

was not sure.

Sixty percent of the tutors felt that they knew how to evaluate

students' reading progress, but 40 percent were unsure of this ability.

Most (80%) tutors disagreed with the statement that they had spent

too much time teaching technical skills and too little time on reading

practice. One seventh grade tutor, however, agreed wit:- the statement.

Item

8. I understand

how to use the
Laubach Reading
Materials.

9. The Laubach

Reading Materi-
als are effect-
ive teaching
tools for tu-
tors like my-
self to use.

10. Tutors can help
students most
by using for
reading prac-
tice materials
that teachers
are using in
the classroom.

11. Tutors can help
students most
by using for
reading prac-
tice materials
that are not a-
vailable in the
classroom.

12. The Laubach
workbook has
been effective
in helping me
teach reading
skills.

Percentage of Tutors Respondinginachgategory
Strongly
Agree

Strongly Not
Agree Disagree Disagree Sure

4th 29 71

7th 100

4th 29 71

7th 100

4th 14 14 71

7th 67 33

4th 57 43

7th 33 33 33

4th 29 71

7th 100



Item

1.3. I have been
able to select
the level of
reading mater-
ials that is
best for the
student.

14. The written

exercises I
have used have
been effective
in helping me
teach reading
skills.

15. I know how to

evaluate the
student's
reading prog-
ress.

16. I have spent
too much time
teaching tech-
nical (read-
ing) skills
and left too
little time
for the stu-
dent just to
practice read-
ing.

:39

PercerL ;e of Tutors Respondino Ln Fleh Chteaory

4th

Strongly
Agri

i4

Agree

71

Strongly
.Disagree Disagree

Not

Sure

14

7th 67 33

4th 71 14 14

7th 67 33

4th 57 43

7th 67 33

4th 71 14 14

7th 33 67

Tutoring sessions. A series of items was designed to assess tutors'

perceptions regarding the operational derails of tutoring. All tutors

said they arrived when expected for tutoring sessions. Seventh grade

tutors were much more decist7e than fourth grade tutors in their posi-

tive response to the item concerning the planning of work for the tu-

toring session. Two of three tutors of seventh graders strongly a-

greed that the student helped in planning the session; all agreed. One

of the fourth grade tutors disagreed with this statement.

Apparently tutors of seventh grade students had more trouble

finishing the work planned for tutoring sessions than did tutors of
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fourth graders. Two-thirds of the seventh grade tutors confessed to

having this trouble while more than 85 percent of the fourth grade

tutors did not perceive finishing the planned agendum to be a problem.

All tutors said they enjoyed talking with their tutored student.

Tutors of seventh graders were somewhat more enthusiastic in their

response to this item than were tutors of fourth graders.

One seventh grade tutor expressed the opinion that the tutored

student had trouble understanding what the tutor said about the stu-

dent's work. Eighty percent of all tutors perceived no difficulty

in communicating with tutored students.

All tutors agreed that the tutored students had helped their

tutors in some way.

All tutors said they liked the student with whom they worked.

Seventh grade tutors expressed stronger positive feelings for stu-

dents than did fourth grade tutors. All tutors said they were

interested in what students had to say, but again seventh grade

tutors were somewhat more enthusiastic in this response than were

tutors of students in the fourth grade.

Apparently there was a good match between tutors and students

from the tutors' perspective. No tutor was willing to say they could

have done a better job if they had worked with a different student.

One seventh grade and one fourth grade tutor believed their

students were bored during tutoring sessions, but 80 percent of all

tutors did not agree that this was the case.

One of the seventh grade tutors felt she would have been more

effective with a student at a different grade level, but 90 percent

of all tutors and 100 percent of the fourth grade tutors indicated

satisfaction with the grade level of the student they had tutored.

Item Percentage of Tutors Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

17. I usually ar-
rive for my 4th 71 29
tutoring ses-
sion when I
am expected. 7th 100
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18. The student
and I usual-
ly plan to-
gether the
work we will
do during
each tutor-
ing session.

19. We usually

have trouble
finishing
the work
planned for
the tutoring
session.

20. I enjoy

talking with
the student.

21. The student
has trouble
understanding
what I say
about her/his
work.

22. The student

has helped me
in some way.

23. I like the
student with
whom I work.

24. Most of the
time I am in-
terested in
what the stu-
dent has to
say.
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Percentage of Tutors Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

4th 86 14

7th 67 33

4th 14 71 14

7th 33 33 33

4th 43 57

7th 67 33

4th 71 14 14

7th 33 67

4th 29 71

7th 33 67

4th 57 43

7th 100

4th 43 57

7th 67 33



25. ,:ould have

__me a more

effective job
if I had

worked with a
different
student.

26. The student
seems bored
during the
tutoring ses-
sions.

27. I could have
done a more

effective job
if I had tu-
,red a stu-

2t a

ifferent
=de level
that is, an

older or
younger stu-
dent than the
one I had).
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Percentage of Tutors Responding_ in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagre Sure

4th 71 29

7th 100

4th 14 71 14

7th 33 67

4th 71 29

7th 33 67

Site for tutoring. Thirty percent of the tutors agreed that they

had had trouble finding a good place for their tutoring sessions. Ap-

parently 70 percent of the tutors were satisfied with the site for tu-

toring, however.

Item Percentage of Tutors Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

28. The student
and I have
had trouble
finding a
good place 4th 29 57 14
for our tu-
toring ses-

sions. 7th 33 67
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iTpact of tutoring experience on studcnt,;. Several items were de-

signed to assess tutors' perceptions of the Lup;:t of tutoring the

tutored students.

Ninety percent of the tutors believed they had Aelped to improve

the reading skils of the students with whom they LA worked. Half

thought the students were more interested in readirlg than they were

before tutoring, but 40 percent were not sure of this, and one seventh

grade tutor did not feel the tutoring experience had given the student

more interest in reading.

Forty percent of the tutors said tutoring had improved interest

in school, though one seventh grade tutor disagreed.

No seventh grade tutors thought tutoring had improved student at-

tendance, and only 26 percent of the fourth grade tutors thought this

was the case. One fourth grade tutor thought tutoring had improved

student behavior, but moFt (67%) tutors were not sure of this. Thirty

percent of the tutors were willing to say that tutoring had improved

the students' achievement on subjects other than reading.

Sixty percent of the tutors believed the tutoring .experience had

made tutored students feel better about themselves, but 40 percent were

unsure.

Item Percentage -pf Tutors Responding in Each Category
Strongl,. Strongly Not
Agree Agree Disagree Disagree Sure

29. I have helped
to improve
the reading 4th 14 86
skills of the
student with
whom I work. 7th 67 33

30. The tutoring
experience has
made the stu- 4th 14 43 43
dent more in-
terested in
reading. 7th 33 33 33



Item

31. The tutoring
experience has
made the stu-
dent more in-
terested in
school.

32. The tutoring
experience has
improved the
student's at-
tendance re -.

cord.

33. The tutoring
experience has
improved the
student's be-
havior.

34. The tutoring
experience has
improved the
student's a-
chievement in
subjects other
than reading.

35. The tutoring
experience has
made the stu-
dent feel bet-
ter about her-
self/himself.
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Percentage of Tutors Responding in Each Category
Strongly Not

Agree Disagree Disagree Sure

Strongly
Agree

4th 14 29 57

7th 33 33 33

4th 14 14 14 57

7th 33 67

4th 17 17 67

7th 33 67

4th 1.4 14 71

7th 33 67

4th 14 57 29

7th 33 67

Overall program impact. The final set of tutor assessment items

dealt with the overall effectiveness and impact of the RPIE program.

All seventh grade tutors and 71 percent of the tutors of fourth

graders thought the RPIE program had helped to build better relation-

ships between school and community.

Two-thirds of the tutors of seventh graders felt that they had not

spent enough time with the students to improve reading skills very

much, but 84 percent of the fourth grade tutors disagreed.

All tutors expressed satisfaction with the RPIE program leadership.

All felt the program should be continued during 1980-81 (86% of the
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fourth grade tutors and 33% of the seventh grade tutors agreed that the

program should be continued).

Seventy percent of the tutors believed the student they hnd tutored

needed to have a tutor again the Following', yunr; one seventh grade tutus

disagreed.

All seventh grade tutors and 60 percent of all tutors said they

would like to serve as volunteer tutors the following year; 57 percent

of the fourth grade tutors were not sure that they would like to tutor

again. The tutors expressed mixed feelings about tutoring the same

student for another year. Not one of the seventh grade tutors wanted

to tutor the same student again, but two of three were unsure of their

response. Fifty-seven percent of the fourth grade tutors expressed in-

terest in working with the same student the following year.

Item

36. The RPIE vol-
tutor-unteer

ing program
has helped to
build better
relationships
between
school and
community.

37. T have not
spent enough
time with the
student to
improve read-
ing skills
very much.

38. The RPIE vol-
unteer tutor-
ing program
has had good
leadership
this year.

Percentage of Tutors Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

4th 71 29

7th 100

4th 16 84

7th 67 33

4th 100

7th 67 33



Item

39. The RPIE vol-
unteer tutor-
ing program
for students
should be
tried again
next year.

40. The student I
tutored needs
to have a tu-
tor again
next year.

41. I would like
to serve as
a volunteer
tutor again
next year.

42. If I could
serve as a
tutor again
next year, I
would like
to tutor the
same student
I tutored
this year.
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Percentage of Tutors Respondi[Igiachqategory
Strongly Strongly Nrit
Agree Agree Disagree Disagree Sure

4th 86 14

7th

4th

33

43

67

29 29

7th

4th 43

67 33

57

7th

4th

33

14

67

43 14 14 14

7th 33 67

Items requiring a written response. Tutors were asked to respond

in their own words to five items. The first item requested a description

of the ways tutors had worked with teachers of tutored students. Six of

the seven fourth grade tutors and all seventh grade tutors provided a

written answer.

Five of the six fourth grade tutors said they had talked with a

teacher: one specified that personal problems of the student were dis-

cussed; the others indicated that academic concerns were the topic of

discussion. One tutor said she had asked for the "teacher's opinion"

but had not received "a very satisfactory answer."

One of the three seventh gra.le tutors said the English teacher had

made suggestions and loaned the tutor a student book to use in the tu-

toring sessions. Two of the seventh grade tutors had had no contact
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with seventh grade teachers; one of these said that it had not been nec-

essary to talk with the student's teachers.

A second question asked what kinds of help, if any, the tutor had

needed but not received from school personnel (teachers. principal, RPIE

director, etc.). All tutors wrote some response, and 90 percent were

positive. Most said they had not needed any assistance that was not

provided; one said "Everyone was kind and helpful." But one fourth

grade tutor said she had "no help at all from teachers."

A third question asked tutors to specify the kinds of reading ma-

terials that seemed to be most helpful in assisting students to improve

in reading. All fourth grade tutors and two of three seventh grade

tutors provided a written response. Two fourth grade tutors found the

Laubach materials most helpful, two mentioned crossword puzzles, and

two liked the combination of Laubach materials and the word puzzles

developed by the Project Director. One fourth grade tutor said, "Maps,

magazines, pictures, and articles related to lesson material."

One seventh grade tutor said the student did not need much help

in reading so she asked the student to bring textbooks used in school

for reading practice in the tutoring sessions. The other seventh grade

tutor said the student brought books from the school library for use in

reading practice.

All tutors answered the question, "What has been the BEST thing

about the.RPIE volunteer tutoring program?" Seven,ef the ten tutors

said the one-to-one relationship with the student was the best thing

about the program; three expressed the feeling that this relationship

had given the student a feeling of importance and security. Three

tutors said the tutoring experience had been helpful to them, had

made them feel important and needed by someone outside their own

families.

Eight of the ten tutors wrote an an7;,,Ter when asked how the ME

program could be improved, but five of the eight indicated that no

improvement was necessary. Two fourth grade tutors said more volun-

teers were needed so that more children could be tutored. One seventh

grade tutor said more suggestions were needed for helping students

"who can read but have a short attention span." A second seventh grade

tutor requested suggestions for using "student books to help them keep

up with their class work."

122



111

Interviews with Tutors

Following administration of the "Tutor Assessment of RP[E Tutor-

ing Experience" to the ten tutors on May 27, 1980, the evaluators

talked with the tutors about their reactions to items contained in the

instrument as well as .ssues not addressed therein. The substance of

elat discussion is summarized in the following paragraphs.

Tutors expressed the wish that they could have been provided very

early in the year with pertinent information about the students being

tutored. Such information should have included:

(1) behavioral problems, health concerns, physical handi'caps;

(2) any family situations that might have an impact on the child's
performance in school;

(3) grades in all subjects;

(4) attendance;

(5) detailed information about reading deficiencies.

The tutors were quite interested in having more contact with teach-

ers in order to find cut more about (1) their student's needs which

might be addressed during the tutoring sessions, and (2) any progress

which the teacher observed that might be attributed to the tutoring ex-

perience. The tutors expressed real concern that they had not received

any feedback throughout the year regarding their impact on the student's

behavior and classroom performance.

Two of the reading tutors volunteered to tutor in mathematics.

They said they felt they were capable of tutoring in reading or math,

but preferred to work with students in math.

The problem of enlisting the cooperation of seventh graders in

tutoring was discussed. The students earlier had expressed frustra-

tion because they had volunteered for tutoring in mathematics but had

received instead tutoring in reading. The students were also con-

cerned because the Laubach reading materials were too easy for them',

and they said the tutors did not seem to be sufficiently interested

in finding alternative reading materials that would keep them inter-

ested. The tutors felt that there should be a much better match be-

tween tutoring needs of students and the kind of tutoring to be
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offered. There should also be a periodic check (at least at mid-year)

to determine whether the needs of students were being addressed by the

tutors. If these needs were not being met, perhaps the tutoring should

cease.

There was some discussion about tutor contact with parents. The

recommendation of most of the tutors was that at the beginning of the

year a letter be sent from tutor to parent describing what would be

taking place in tutoring sessions during the year and including an

offer to confer with the parents at any time. The letter should in-

clude the name, address, and phone number of the tutor so that the

parent could make the initial contact. If the tutor did not hear from

the parent, the tutor would assume that the parent preferred not to

confer with the tutor, and would respect that decision.

The tutors expressed concern that the Project Director spent a

good deal of time meeting every tutor every time a tutoring session

was to take place. The tutors did not feel it was necessary for the

Project Director to make every tutoring session. They felt that after

an initial introduction to the school, they could make their way on

their own without his assistance. This is not to say that they did not

need any further contact with the Project Director. On the contrary,

they welcoNed the information that he was able to give them about the

students. This information, however, could have been supplied by the

teachers who knew the students best.

Some of the tutors came in for the May 27 meeting saying to each

other, "I haven't seen you since our training session in the Fall."

All of the tutors seemed to be interested in having additional oppor-

tunities to get together during the year just to talk about their ex-

periences as tutors. They also wanted to meet with teachers. The

evaluators suggested that released time for teachers could be used to

provide quarterly or at least semi-annual meetings of tutors and teach-

ers. The meetings would be informal, with refreshments, and combine

social interaction with information about students' performance and

needs.

The tutors were concerned, as was everyone else connected with the

program, that there were not enough tutors to tutor all of those students

who needed tutoring. The tutors suggested that parents be recruited, but
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no parent should tutor his or her own child. The parent should tutor

at a different school, or at least at a different grade level, from

that of his or her children.

In response to a question about the appropriateness of the Laubach

materials, the tutors said they used the materials as a guide for what

they did in the tutoring sessions; then they brought in newspapers and

magazines that contained stories related to the Laubach themes. Tutors

of seventh grade students used library books chosen by the students,

and textbooks, and just permitted the students to read, then tested for

comprehension.

The tutors were unanimous in their feeling that, regardless of

whatever impact they might have had on the students' academic per-

formance, they had helped to increase the self-esteem of the student

due to the one-to-one relationship established during tutoring.

Student Assessment of RPIE Tutoring Experience

On May 15, 1980 the evaluators met with four tutored students at

Nichols School, five at West Hill School, and four at Lenoir City Middle

School to talk with the students about their experiences in the RPIE

program and to administer the instrument "Student Assessment of RPIE

Tutoring Experience." This instrument contained 26 statements accom-

panied by a five-point response format: Strongly Agree, Agree, Dis-

agree, Strongly Disagree, Not Sure. Responses of fourth and seventh

graders are treated separately in the following discussion.

Students' feelings about tutors. Several student assessment items

dealt with students' feelings about their tutors. Ninety percent of the

tutored fourth graders, but only one-third of the tutored seventh grad-

ers, said they liked to talk with their reading tutors. Just 10 per-

cent of the fourth graders, but half of the seventh graders said it

was boring to be with their tutors. Eighty-nine percent of the fourth

graders and 75 percent of the seventh graders said, "I like my tutor."

Only 10 percent of the fourth grade students and 25 percent of the

seventh grade students felt they would have learned more if they had

had some other person as their tutor. Seventy percent of the fourth

graders, but not one of the seventh graders, expressed the desire to have

the same reading tutor during 1980-81 as they had in 1979-80.

125



Item

1. I like to
talk to my
reading
tutor.

2. It is bor-
ing to be
with my
tutor.

3. I like my
tutor.
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Percentage of Students Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

4th 70 20 10

7th

4th

33

10 50 40

67

7th

4th

25

89

25 25

11

25

7th 75 25

4. I would have
learned more
if I had had
some other 4th 10 50 40
person as my
reading
tutor. 7th 25 25 50

5. I would like
to have the
SAME reading
tutor next 4th 70 10 20
year that I
have this
year. 7th 50 25 25

Quality of experience in tutoring sessions. A second set of items

for students dealt with their assessment of the quality of certain ex-

periences in the tutoring sessions.

Ninety percent of the fourth graders and all the seventh graders

said they understood most of the time what the tutor said to them about

their work. Ninety percent of the fourth graders and 75 percent of the

seventh graders felt that their tutor listened to what they had to say.

Apparently most students were satisfied with the amount of time allo-

cated for tutoring: only 10 percent of the fourth graders and 25 per-

cent of the seventh graders indicated that their tutor did not spend

enough time with them.

Ninety percent of the fourth graders, but only one-third of the
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seventh graders, were willing to say that their tutor made it "fun" for

them to read. Most students (100% of the fourth graders and 75% of the

seventh graders) seemed satisfied that the tutors knew what to do to

help them learn to read, but one seventh grader felt strongly that this

was not the case.

Eighty percent of the fourth grade tutored students and half of

those tutored at the seventh grade level expressed approval of the

books and other materials brought by tutors. Response percentages

for the two groups were much more similar (80% approval by fourth grad-

ers and 75% approval by seventh graders) for the item "I like to do the

written lessons my tutor brings."

Seventy percent of the fourth graders had the perception that

their tutor taught them things they would not learn in school, but not

one of the seventh graders considered this to be the case.

No tutored student expressed the perception that student and tutor

often had trouble finishing the work they needed to do when they were

together. Only one fourth grader and one seventh grader felt that too

much time was spent on reading skills and not enough on reading practice.

Ninety percent of the fourth graders and half of the seventh graders said

their tutor showed them how to use reading skills in their life outside

school.

Item Percentage of Students Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

6, Most of the
time 1 under-
stand what my 4th 50 43 10
tutor says to
me about my
work.

7. My tutor
listens to
what I have
to say.

8. My. tutor

does not
spend enough
time with
me.

7th 100

4th 60 30

7th 25 50

4th 10

7th 25

70

50

10

25

10

25



Item

9. My tutor
makes it fun
for me to
read.

10. My tutor does
not know what
to do to help
me learn to
read.

11. I like to
read the
books and o-
ther materi-
als my tutor
brings.

12. I like to do
the written
lessons my
tutor brings.

13. My tutor
teaches me
things I
would not
learn in
school.

14. My tutor and I
often have

trouble fin-
ishing the
work we need
to do when we
are together.

15. When we are to-
gether my tu-
tor talks so
much about
reading skills
that I don't

have enough
time just to

read.
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Percentage of Students Responding in Each Category
Strongly Not
Disagree Sure

10

Strongly
Agree

4th 80

Agree Disagree

10

7th

4th

34

60

33

40

33

7th

4th

25

50 30

75

20

7th

4th 50

50

30

25 25

20

7th

4th 30

75

40 10

25

20

7th

4th

75

70

25

30

7th

4th 10

25

50 40

75

7th 25 50 25
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Percentage of Students Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

16. My tutor
shows me how
to use rend-
ing skills 4th 60 30 10
in my life
outside _ _ _ _ _ . _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ . _ _ _ _

school. 7th 50 50

Site for tutoring. Seventy percent of the fourth graders and half

of the seventh graders agreed that "My tutor and I have a good place to

work together."

Item Percentage of Students Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

17. My tutor and 4th 40 30 10 20
I have a good
place to work
together. 7th 50 50

Overall program impact. A final set of items concerned student per-

ceptions of the overall effects of the tutoring experience.

Eighty percent of the fourth grade tutored students and 75 percent

of the tutored students in the seventh grade provided positive responses

to the item, "My tutor helps me learn to read better." A very similar

item produced somewhat different responses: 90 percent of the fourth

graders, but only 50 percent of the seventh graders, agreed with the

statement, "I can read better because I have had a tutor." All the fourth

graders, but not one of the seventh graders, said they were reading more

books on their own than they had before they had a tutor.

Ninety percent of the fourth graders, but just 25 percent of the

seventh graders, said having a tutor helped them do their other school

work (i.e., other than reading) better. The same percentages at each

level agreed that "Having a tutor makes me feel important."

Eighty percent of the fourth graders and 50 percent of the seventh

graders were willing to say that their tutor made it "more fun" for them

to be at school. Ninety percent of the fourth graders, but not one of

:1 2:f1
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the seventh graders, believed that having a tutor was responsible for

making them "want t:o come to school every day."

While 70 percent of the fourth grade students said they would like

to have a reading tutor again in 1980-81, not one of the seventh grade

students wanted a reading tutor for the following year. Sixty percent

of the fourth graders expressed interest in having a reading tutor dur-

ing the summer, but none of the seventh graders wanted a tutor in the

summer.

Item

18. My tutor

helps me
learn to
read bet-
ter.

19. I can read
better be-
cause I
have had a
tutor.

20. I am read-
ing more

books on my
own now
than I did
before I
had a tu-
tor.

21. Having a
tutor helps
me do my
other

school work
better.

22. Having a
tutor makes
me feel im-
portant.

Percentage of Students Responding in Each Category

4th

Strongly
Agree

80

Agree Disagree
Strongly
Disagree

20

Not
Sure

7th 75 25

4th 70 20 10

7th 50 25 25

4th 90 10

7th 75 25

4th 50 40 10

7th 25 75

4th 70 20 10

7th 25 25 25 25
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Percentage of Students Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

23. My tutor
makes it
more fun 4th 60 20 20
for me to

be at
school. 7th 50 25 25

24. Having a
tutor
makes me
want to 4th 90

come to

school
every day. 7th

25. I would
like to
have a
reading
tutor a-
gain next

year.

26. I would
like to
have a
reading
tutor to
help me
with my
reading
this sum-
mer.

4th 40 30

7th

4th 30 30

7th

10

25 50 25

30

25 50 25

30 10

50 25 25

Response differences at Nichols and West Hill. For the 26 state-

ments on the student assessment instrument, fourth graders at West Hill

School expressed more positive responses than Nichols fourth graders on

20 of the statements, similar responses on 5 of the statements, and a

more negative response on 1 statement. Seven of the response differences

seemed worthy of note.

Whereas 80 percent of the West Hill fourth graders strongly agreed

with the statement, "My tutor helps me learn sco read better," 40 per-

cent of the Nichols students strongly disagreed with the statement.

1331
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While 100 percent of the West Hill fourth graders said they liked
to do the written lessons brought by the tutor, oily 60 percent of the
Nichols fourth graders a?proved of the written lessons. The same per-
centage of students at each school agreed with the statement, "My tutor
makes it more fun for me to be at school."

All West Hill fourth graders who were tutored during 1979-80 ex-
pressed interest in having a reading tutor again during 1980-81. Only
40 percent of the Nichols students expressed a similar interest. The
same percentages at each school said they would like to have the same
reading tutor during the following year as they had had during 1979-80.
All West Hill fourth graders said they would like to have a reading tu-
tor during the summer, but only 20 percent of the Nichols fourth graders
expressed such interest.

Items requiring a written response. The student assessment instru-
ment contained two items for which students were asked to provide their
own answer. In response to the question "What is the BEST thing about
having a reading tutor, six fourth grade students said the tutor helped
them learn to read better; one said, "She was nice"; and one liked the
things the tutor talked about.

Only one seventh grader provided a "BEST thing" response: the re-
ply was, "I made a new friend."

When asked for suggestions for helping the reading tutors do a
better job, most fourth graders said the tutors should come every day.
One said, "Get a younger person." Two seventh graders requested
"harder things" to read, and one wanted tutoring in math.

Parents' Assessment of RPIE Tutoring Experience

On May 15, when the evaluators visited with tutored students to ob-
tain their reactions to the RPIE program, each student was given an en-
velope containing a parent assessment instrument. The student was in-
structed to take the "Parent Assessment of Reading Tutoring for Students"
(see Appendix D) home for a parent to complete and then to bring the
instrument sealed in the envelope back to his or her teacher within two
days. Teachers were requested to remind students who had not returned
envelopes to ask their parents to complete the form. Responses were
received from parents of eight of the fourteen tutored students. Un-
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fortunately, half of the parents did not indicate the grade level of

their child who had been tutored, so ft was not possible to distinguish

the responses of parents of fourth grade students from those of parents

of seventh grade students.

The parent assessment instrument contained 39 statements accompanied

by a five-point response format: Strongly Agree, Agree, Disagree, Strong-

ly Disagree, Not Sure.

Parent perception of tutoring sessions. The first set of items in

the parent assessment instrument was designed to assess parent percep-

tions of the tutoring sessions in which their child had participated.

Three-fourths of the parents responding said their child often

talked to them about what went on during the tutoring sessions. All

parents perceived that their child liked what happened during tutoring;

not one believed their child was bored. All felt they understood what

was going on in the tutoring sessions. Forty-three percent of the par-

ents said they had talked with their child's teacher(s) about the tu-

toring sessions, and 29 percent said they had talked with the child's

tutor.

All parents agreed that their child enjoyed the reading materials

used by the tutor. All had the impression that their child liked the

tutor. Only one parent believed their child would have made more prog-

ress with a different tutor. Parents indicated approval of the alloca-

tion of time in the tutoring sessions by disagr'e.ing with the notion

that the tutor spent too much time teachiag skills and not eiiorgh al-

lowing the child to practice reading. No parent said their child had

trouble understanding the tutor, and two-thirds of the parents felt the

tutor showed their child how to use reading skills in life outside the

school.

Item PerceLtage of Parents Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

1. My child often
talks to me a-
bout what goes
on during the
tutoring ses-
sions. 37 38 13 12
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Percentage of Parents Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

2. My child likes

what happens
in the tutor-
ing session!-;. 57 43

3. My child is
bored in the
tutoring ses-
sions.

4. I understand
what goes on
during the tu-
toring ses-
sions.

5. 1 have talked
with my
child's teach-
er(s) about
the tutoring
sessions.

6. I have talked
with my
child's tutors
about the tu-
toring ses-
sions.

7. My child en-
j .)ys the read-

ing materials
the tutor uses.

8. My child likes
the tutor.

9. My child would
have made more
progress if
she/he had had
a different
tutor.

50 50

67 33

29 14 29 28

29 29 28 14

57 43

57 43

17 33 33 17



Item

10. The tutor
spends too
much time
teaching
technical
(reading)

skills and
leaves too
little time
for my

child to
practice
reading.

11. My child
-has trouble

understand
ing what the
tutor says
about his/
her work.
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Percentage of Parents Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

34 33 33

67 17 16

12. The tutor
shows my
child how
to use read
ing skills
in life out
side the

school. 33 33 17 17

Tutor competence. Two items dealt with parent perceptions of tutor

competence. Eightysix percent of the parents indicated that they thought

the tutor knew how to help the child improve in reading and knew what

skills the child needed to work on in order to improve.

Item Percentage of Parents Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

13. The tutor knows
what to do to
help my child
improve her/his
reading skills. 29 57 14
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Percenta e of Parents Res ondin in Each Cate or
Strongly Not

Disagree Disagree Sure

Strongly
Agree Agree

14, The tutor knows
the skills my
child needs to
work on (the
child's spe-
cial needs)
in order to
improve his/her
reading. 29 57 14

Site for tutorin &. Most parents seemed to be satisfied with the

place within the school for tutoring sessions; only one agreed that the

tutor and child had trouble finding a good place to work together.

Item

15. The tutor and
my child have
trouble find-
ing a good
place to work
together at
the school.

Percentage of Parents Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

17 50 33

Tutor effectiveness and program impact. A majority of the items in

the parent assessment instrument were related to tutor effectiveness and

overall program impact.

Two-thirds of the parents believed that the tutor spent sufficient

time with their child to improve reading skills. Eighty-six percent be-

liev2d tutoring had helped their child read better and enjoy reading

more. Eighty-three percent said tutoring had increased their child's

interest in reading. Seventy-two percent said their child was reading

more things not required for school than before tutoring began.



Item

16. The tutor does
not spend e-
nough time
with my child
to improve
reading skills
very much.

17. The tutoring
sessions have
helped my
child read
better.

18. The tutoring
sessions have
helped my

child mica
reading more.

19. The tutoring
sessions have
given my child
more interest
in reading.

20. My child is
reading more
things that
she/he does
not have to
read for
school NOW
than she/he
did BEFORE
tutoring be-
gan.

21. The tutoring
sessions have
given my child
more interest
in school.

22. The tutoring
sessions have
made my child
want to go to
school every
day.
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Percentage of Parents Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

17 33 33 17

57 29 14

57 29 14

50 33 17

57 15 14 14

33 17 17 33

50 17 17 16

137
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Percentage or Parents Responding, in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

23. The tutor
teaches my
child things
she/he would
not learn in
school. 33 17 17 17 16

24. The tutoring
sessions
have helped
my child be-
have better
in school. 17 50 17 16

25. The tutoring
sessions
have helped
my child do
better in
school sub-
jects other
than read-
ing. 15 57 14 14

26. The tutoring

sessions
have helped

my child
feel better
about her-
self/himself. 33 50 17

27. The RPIE vol-
uLteer tutor-
ing program
has helped me
to become

more involved
in my child's
learning ex-
periences. 29 57 14

Half of the parents felt the tutoring sessions had given their child

more interest in school; only one of the six responding to the item dis-

agreed with this statement, while two were not sure. Sixty-seven percent

said the tutoring experience had made their child want to go to school

every day.



127

Half of the parents had the impression that the tutor taught their

child things the child would not have learned in school.

Two-thirds of the parents said the tutoring sessions helped their

child behave better in school. Seventy-two percent believed tutoring

had helped their child do better in school subjects other than reading.

Eighty-three percent had the impression that the tutoring experience

had improved their child's self-concept.

Almost all (86%) parents agreed that the RPIE program had helped

them become more involved in their child's learning experiences. How-

ever, only 28 percent felt that the program had given them more op-

portunities to talk with school personnel than they had had before. In

addition, just 33 percent agreed that the program had helped to build

better relationships between school and community.

Eighty-six percent of the parents thought the RPIE program should

be tried again during the 1980-81 school year and felt their child

needed to have a reading tutor at that time. Eighty-eight percent said

they would like for their child to have a reading tutor during the next

year if funding for the RPIE program continued. Eighty-four percent

said they would like their child to continue with the same tutor the

following year; no parent disagreed with this idea. Seventy-two per-

cent of the parents said they would like their child to have a tutor

during the summer if funding for a summer program were available.

Item Percentage of Parents Responding in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

28. The RPIE Vol-
unteer tutor-
ing program
has given me
more oppor-
tunities to
talk with
school per-
sonnel (tea-
chers, prin-
cipal, etc.)
than I have
had before. 14 14 29 14 29
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Item Percentau of Parents Respcindin_g in Each Category
Strongly Strongly Not
Agree Agree Disagree Disagree Sure

29. The RPIE vol-
unteer tutor-
ing program
has helped to
build better
relationships
between school
and community. 16 17 17 50

30. The RPIE vol-
unteer tutor-
ing program
for students
should be
tried again
next year. 86 14

31. My child
needs to have
a reading tu-
tor again next
year. 29 14

32. If funding for
the RPIE pro-
gram continues
I would like
for my child
to have a
reading tutor
again next
year. 75 13 12

33. I would like
my child to
have the SAME
reading tutor
next year that
he/she had
this year. 67 17 16

34. If funding for
a summer pro-
gram were a-
vailable, I
would like my
child to have
a reading tu-
tor during the
summer. 43 29 14 14

14o
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Items requiring a written response. The parent assessment instru-

ment contained three items for which parents were asked to provide a

written response. The first item gave parents an opportunity to des-

cribe any contacts they had had with their child's reading tutor during

the school year. Seven of the eight respondents provided a comment, but

every one indicated that there had been no contact with the tutor. One

parent said, "I have had several conferences with (my child's) teacher

this year; neither she nor my child ever mentioned a tutor. So how can

I answer these questions?"

The second item asked parents to describe the best thing about the

RPIE volunteer tutoring program. Gnly four parents responded. One said

"No comment," and another said, "It helped the child and the school." A

third parent said the child was beginning to want to read more. A fourth

said, "The tutor has helped my child in reading, spelling, writing, and

especially in pronouncing words and speaking plainer."

The fin81 item asked parents to suggest ways to improve the tutoring

program. Five parents wrote an answer, but one said "No comment"; a

second said, "I really don't know that much about it"; a third said,

"Keep up the good work"; and a fourth said, "Just a lot more of it is

all I could say." The fifth respondent said, "I would have liked to

talk to the tutor before the program began."

Reference

DeGracie, James S. "Grade Level Appears to Affect the Attitudes of
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(March 1980), pp. 1-2.
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CHAPTER V.

INTERPRETATION OF DATA

Quantitative Indicators of Student Progress

The hypotheses that tutored students would show greater gains in

reading achievement, earn better grades, and miss fewer days of school

than students in the nontutored comparison group were rejected.

There were no statistically significant differences between mean

gains in California Achievement Test Vocabulary, Comprehension, and

Total Reading scores for tutored and nontutored comparison students

between April 1979 and April 1980. Apparently tutoring had no demon-

strable influence on the reading achievement of the fourth and seventh

graders who were tutored.

There were no statistically significant differences in 1978-79 or

1979-80 social studies and math grades (the only subjects for which

comparative data were available) for tutored and nontutored comparison

students in the fourth grade at Nichols School (the only school at fourth

grade level for which grades were provided by the Project Director).

There were no significant differences in 1978-79 or 1979-80 math grades

of tutored and nontutored comparison group seventh graders. Neither

group of fourth graders showed any real improvement in their social studies

or math grades during 1979-80, and neither group of seventh graders im-

proved their math or history grades during that year. Based on the data

available, tutoring had little or no effect on the school grades of tutored

students.

There were no statistically significant differences between tutored

and nontutored comparison students in the number of days they were absent

in 1978-79 or in 1979-80. There was no significant change for either

group from 1978-79 to 1979-80 in number of days absent. Based on statis-

tical analyses of data on school attendance, tutoring had no effect on

student absenteeism.

Tutor Opinionaire Responses

Responses of volunteer tutors to items in the Opinionaire for

Volunteers did not change significantly between September 1979 and May



132

1980. The experience of serving as a tutor in the Lenoir City school

system apparently had no effect on the kinds of attitudes measured by

the Opinionaire. The volunteers continued to express confidence in their

abilities to work and communicate with persons of all ages; to say they

enjoyed young people; to feel good about having an opportunity to help

students learn; and to give positive marks to the Lenoir City schools,

their administrators and teachers.

Student Opinionaire Responses

The year of experience with the RPIE volunteer tutoring program had no

measurable effect on fourth and seventh graders' attitudes toward self,

parents, school, teachers, classmates, reading, or reading tutors, if

items on the Student Opinionaire provide valid indications of such

attitudes. Remarkably high correlations (.85 to 1.00) were found to

exist between item scores on the Fall 1979 Student Opinionaire and those

obtained from the Spring 1980 administration of the instrument. As was

the case in the Fall, tutored students expressed more positive feelings

about reading tutors and about reading than did their nontutored com-

parison or other nontutored classmates. But tutored students continued

to read fewer books not required for school than either of the other groups.

Substantial majorities of principals, teachers, tutors, and parents

of tutored students indicated in their assessments of the RPIE tutoring

program that they felt tutoring had improved the students' self-concept.

Student Opinionaire responses did not confirm this impression: there

was no significant difference between the mean rating of feelings about

"myself" for tutored students in May 1980 and that rating obtained from

the same students in September 1979.

Fourth graders maintained their edge over seventh graders in expressing

positive feelings about their teachers in May 1980. Fourth graders at West

Hill School continued to exhibit more enthusiasm for school, their teachers,

and reading than did fourth graders at Nichols School. Fourth graders at

West Hill who were tutored expressed more positive attitudes toward school,

their teachers, and reading than did tutored fourth graders at Nichols.

Assessment of RPIE Tutoring Experience

Following the last tutoring sessions in May 1980 five groups associated
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with the RPIE Project--principals, teachers, tutors, tutored students,

and the parents of tutored students--completed similar instruments designed

to obtain their impression of the tutoring experience. An overall assess-

ment of program effectiveness requires a pooling of these impressions.

The following sections provide a combined summary of the responses of

principals, teachers, tutors, students and parents to the items contained

in the assessment instruments.

Staff Familiarity with RPIE Program

All principals at RPIE schools and 86 percent of the fourth grade

teachers whose students were tutored said they knew what the RPIE tutors

were doing in tutoring sessions. Only 29 percent of the middle school

teachers whose seventh grade students were tutored said they knew what

the tutors were doing in tutoring sessions. Just one principal and no

teachers had observed a tutoring session.

Both principals and teachers were asked to describe the ways in which

they had worked with tutors. Only the principal who was also a fourth

grade teacher indicated that she had worked with tutors. Just four of

fourteen teachers, all at the fourth grade level, said they had met with

tutors to talk about student progress and make suggestions about materials.

On the basis of this information, the evaluators concluded that the middle

school teachers were not sufficiently apprised of what was going on in

connection with the RPIE tutoring program. All teachers and administrators

could increase their knowledge of the program by having an opportunity to

observe a simulated tutoring session.

Parent Familiarity with RPIE Program

Three-fourths of those parents of tutored students who completed an

assessment instrument said their child often talked to them about what

went on during the tutoring sessions. All felt they understood what the

tutoring sessions were like. However, only 43 percent of the parents had

talked with their child's teacher(s) about the tutoring sessions, and just

29 percent had talked with the child's tutor. Parent involvement in the

education of their child probably could be increased if teachers and tutors

offered parents an opportunity early in the school year to discuss the

objectives and operational procedures of the tutoring program.
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Perceptions of Tutor Training and Competence

Apparently the Laubach training program held at the beginning of the

1979-80 school year provided adequate training for the reading tutors.

All tutors felt the Laubach trainers had given them enough training to

do their work as reading tutors. In addition, all tutors agreed with the

statement, "I understand how to use the Laubach reading materials."

Two-thirds of the principals and 71 percent of the fourth grade

teachers, but only 14 percent of the middle school teachers, thought

tutors had received sufficient training. The same percentages of teachers

(71% fourth grade and 14% middle school) felt that tutors knew "how to

help" students improve reading skills. All fourth grade students and 75

percent of the seventh grade students thought their tutor knew "what to do"

to help them learn to read. Eighty-six percent of the parents felt the

tutors knew "what to do" to help their child improve reading skills. Dif-

ferential responses of fourth and seventh grade students and teachers pro-

vided an indication that training for tutors of seventh grade students

was not as effective as that for tutors of fourth grade students. Student,

teacher, and tutor comments indicated that the Laubach reading materials

generally were too easy for the seventh grade students and supplementary

materials had to be located.

There was some justification for a recommendation that tutor training

continue throughout the school year: one-third of the principals, 30

percent of the tutors, 86 percent of the fourth grade teachers, and 43

percent of the middle school teachers said "tutors should have had several

training sessions during the year." Apparently tutors felt reasonably

confident of their competence in tutoring, but teachers--the professionals

most concerned with the results of tutoring--were not as certain of that

competence and thus were more likely to recommend additional training.

Site for Tutoring

Majorities of tutors and students (70% fourth grade tutors and stu-

dents, 67% seventh grade tutors, 50% seventh grade students) were satis-

fied with the site within the school which had been provided for their

tutoring sessions. However, 83 percent of fourth grade teachers expressed

dissatisfaction with sites for tutoring at the elementary schools. When

asked to identify problems associated with the tutoring program, one
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principal said, "Occasionally we are cramped for space, espectaljy if

tutors change their regular time."

Two-thirds of the principals and 83 percent of the parents of tutored

students perceived no particular difficulties with the locations for tutoring

sessions. Those most directly concerned, i.e., tutors and students,

generally were satisfied with the tutoring sites. Nevertheless, tutor

and student satisfaction with tutoring sites should be assessed early in

the school year and efforts should be made to locate alternative sites

for tutor-student pairs expressing significant dissatisfaction.

Details of the Tutoring Experience

Tutor-staff relationships. Neither principals nor teachers were

thoroughly satisfied with the working relationship that had evolved during

the year between tutors and teachers of tutored students. Two of the three

principals thought this relationship was a good one; only 29 percent of

the teachers agreed.

None of the principals felt that teachers and tutors talked often

about student needs and progress. Less than half of the teachers said

they had "talked with each tutor about the specific learning needs of her/

his student." On the other hand, seventy percent of the tutors perceived

that they had often talked with the teacher about specific learning needs.

This suggests that a few teachers (less than half of those touched by RPIE)

were responsible for most of the contacts with tutors. In fact, the fourth

grade teacher-principal at West Hill School single-handedly carried out

the majority of teacher-tutor contacts that were made during the Proiect.

Not one of the tutors agreed that he/she "could have been a more

effective tutor if school personnel had given . . . more on-the-job

supervision." In general, principals and teachers supported this as-

sessment: only one principal and 14 percent of the teachers agreed

with the statement about on-the-job supervision by school personnel.

All of the principals said that "teachers should he more involved

in helping tutors plan their work with students," and all, said they

themselves would "like to be more involved" in working with the tutors.

Two-thirds of the middle school. teachers agreed that "teachers such as

myself should he more involved in helping tutors plan their work with
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stdonrs," ohi!c jw4t: 63 percent of the fourth grade teachers gave a

simiidr response.

Responses to the foregoing assessment items and conversations with

tutors and school personnel led the evaluators to conclude that while no

cne was interested in having school personnel tell. tutors what they should

be doing, both teachers and tutors would have' welcomed more opportunities

for mutual discussion of student needs and progress. The RPIE Project

Director should find ways to bring tutors and teachers together period-

ically, in grade-level groupings or in individual pairs, or using a com-

bination of both strategies.

All of the tutors expressed satisfaction with the recognition they

had received from the school system. However, two-thirds of the principals

and more than three-fourths of the teachers thought the system should have

given the tutors more recognition for their work. If tutors and teachers

were brought together more often, there would be additional opportunities

for school personnel to provide tutors with the recognition they feel they

deserve.

Tutor-student relationships. All principals, all fourth grade teachers,

and 43 percent of the middle school teachers believed the tutors were

"genuinely interested in the students."

Ninety percent'of the tutored fourth graders and one-third of the

tutored seventh graders said they liked to talk to their tutors. Approx-

imately 90 percent of the fourth graders and three-fourths of the seventh

graders agreed with the statement, "I like my tutor." All tutors said

they enjoyed talking with their student, were interested in what the

student had to say, and liked the student. All parents agreed that their

child liked the tutor and liked what happened in the tutoring sessions.

All principals perceived that tutored students liked their tutors.

Middle school teachers indicated a general lack of knowledge about

students' reactions to the tutoring experience. In response to the item

"Students like their tutors," all middle school teachers checked the "Not

Sure" response. Two-thirds of the fourth grade teachers thought their

students liked their tutors. The majority of teachers at both levels

were unsure whether tutored students often talked to others about their

experience; 86 percent of the middle school teachers checked the "Not Sure"

response and not one agreed that students often talked with others, while



137

one-third of the fourth grade teachers checked "Not Sure" and one-third

agreed that students did talk often with others about tutoring.

Only 10 percent of the fourth graders, but half of the seventh

graders agreed with the statement, "It is boring to be with my tutor."

Just 14 percent of the tutors of fourth graders and one-third of the

tutors of seventh graders thought their student seemed bored during the

tutoring sessions. No parent believed his /1 . -r hi Id hid during

tutoring. Two-thirds of the principals did not perceive that the

tutored students were bored, but teachers were not sure: all middle

school teachers and 83 percent of the fourth grade teachers checked

"Not Sure" in response to the statement, "Students are bored in their

tutoring sessions."

Ninety percent of the fourth graders and 75 percent of the seventh

graders said their tutor listened to what they had to say. Almost all

of the tutored students agreed with the statement, "Most of the time I

understand what my tutor says to me about my work." Tutors had similar

perceptions: 85 percent of the fourth grade tutors, and 67 percent of

the seventh gre.de tutors believed their students understood what they

said to them about their work. No parent perceived that his/her child

had trouble understanding the tutor. Teachers were not at all sure

whether the tutored students understood their tutors: all middle

school teachers and two-thirds of the fourth grade teachers checked

the "Not Sure" response to this item.

All tutors agreed with the item, "The student has helped me in some

way," and in response to the open-ended question "What has been the BEST

thing about the RPIE volunteer tutoring program?" three of ten tutors

said the tutoring experience had been helpful to them, had made them

feel important and needed by someone outside their own family.

Apparently the placement of students with tutors was a relatively

successful procedure: only 10 percent of the fourth grade students and

25 percent of the seventh graders felt they "would have learned more" if

they had had "some other person" as their reading tutor. Moreover, not

ono of the tutors helieved that they "could have done a more effective

job" if they had "worked with n different student." No fourth grade

tutor, and only one-third of the seventh grade tutors, said they "could

have done a more effective job" if they had "tutored a student at a

different grade level (that is, an older or younger student)." Only
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17 percent of the parents felt their child "would have made more progress"
with a different tutor. Teachers were uncertain: 100 percent of the middle

school teachers and two-thirds of the fourth grade teachers checked "Not
Sure" in response to the same item that was asked of parents.

The differences in relative satisfaction with tutoring among students
at the two grade levels was quite apparent in their responses to the

statement, "I would like to have the SAME reading tutor next year that
I have this year": 70 percent of the fourth graders agreed but not one

of the seventh graders agreed.

In general, tutor-student relationships were good; relationships

between fourth graders and their tutors were noticeably better than those

between seventh graders and their tutors. By and large, teachers were not

aware of the real nature of tutor-student relationships. Closer tutor-
teacher relationships should increase teacher awareness of these rela-
tionships.

Materials and methods used in tutoring. Seventy-two percent of the

fourth grade teachers, but only 14 percent of the middle school teachers,

said they were familiar with the teaching materials used by the tutors.

All principals and all tutors considered the Laubach Reading Materials

to be "effective teaching tools" for tutors to use. Eighty-six percent

of the fourth grade teachers agreed with the principals and tutors; how-

ever, all middle school teachers checked the "Not Sure" response when

asked to assess the effectiveness of the Laubach materials. All tutors

indicated that the Laubach workbook had been "effective in helping" them

teach reading skills. All middle school tutors and 71 percent of the

fourth grade tutors said the written exercises associated with the

Laubach approach had been "effective" in helping them teach reading skills.

On a different level of analysis, majorities of the tutored students

and their parents apparently were satisfied with the Laubach materials.

Eighty percent of the tutored fourth graders, and 50 percent of the

tutored seventh graders agreed with the statement, "I like to read the

books and other materials my tutor brings." Eighty percent of the fourth

graders and 75 percent of the seventh graders also liked "to do the written

lessons" provided by the tutor. All parents agreed that, "My child enjoys

the reading materials the tutor uses."

Tutors expressed confidence that they had been able to "select the

level of reading materials that is best for the student." Eighty-five
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percent of the tutors of fourth graders, and 67 percent of the tutors of

seventh graders agreed that they had been able to do this. However, only

43 percent of the fourth grade teachers and 14 percent of the seventh

grade teachers expressed the same level of confidence; 43 percent of the

fOUilh glade Leachers did not feel tutors had been able to assess student

reading level and 14 percent were unsure, while 86 percent of the seventh

grade teachers marked the "Not Sure" response.

In a related response, fourth grade teachers expressed a higher level

of confidence than fourth or seventh grade tutors in tutors' ability to

evaluate student reading progress. Seventy-two percent of the fourth

grade teachers and 57 percent of the fourth grade tutors agreed with the

statement, "Tutors ("I", for tutors) know how to evaluate student reading

progress." Only 14 percent of the middle school teachers agreed with the

statement, while two-thirds of the seventh grade tutors did so.

Few teachers (29% at fourth grade level and 14% at the middle school)

said they had suggested materials for tutors to use with students. Fourth

grade tutors shared this perception: just one-third said teachers had

suggested materials. At the seventh grade level, however, there was a

significant discrepancy between what teachers said, and what tutors per-

ceived: only 14 percent of the middle school teachers indicated that they

had suggested materials, while two-thirds of the seventh grade tutors said

the teachers had done so.

Fifty-seven percent of the fourth grade tutors and 72 percent of the

fourth grade teachers agreed that tutors could "help students most by

using for reading practice materials . . . not available in the classroom."

Several fourth grade tutors said they brought in magazine and newspaper

articles, as well as library books, for the tutored students to read.

The tutors liked the combination of Laubach materials and word puzzles

developed by the Project Director. The teachers said they approved of

any materials that interested the student and reinforced the skills the

child needed to develop. Fifty-seven percent of the fourth grade teachers,

but only 14 percent of the fourth grade tutors, favored for reading prac-

tice materials being used in the classroom.

Tutors of seventh graders expressed no clear preference for in-class

or out-of-class practice reading materials: two-thirds said each kind

of material was most helpful. Tn response to an open-ended question about

reading materials one of these tutors said the student brought textbooks
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to read and a second tutor said the student brought library books. Middle

sc-,1 teachers were not sure what source of materials they preferred

either: only 29 percent favored "materials that teachers are using in the

classroom" and none favored materials "not available in the classroom."

(For both items the "Not Sure" response was used more often than any

other by the middle school teachers.)

In summary, the Laubach Reading Materials seemed to be perceived by

most tutors, students, parents, principals, and fourth grade teachers as

effective teaching tools for tutors. Most middle school teachers admitted

that they did not know enough about the materials to make an informed

judgment about their effectiveness. Middle school teachers needed assis-

tance in learning more about the Laubach materials and methods.

More than two-thirds of the tutors felt that they had been able to

select the level of reading materials their students needed, but few of

the teachers agreed with this perception.

Less than 30 percent of the teachers said they had suggested materials

for tutors to use with students. Fourth grade tutors and teachers thought

materials not available in the classroom were better for reading practice

in the tutoring sessions than materials used in classes. Neither middle

school teachers nor seventh grade tutors had a preference for the source

of materials used for reading practice.

Use of time in tutoring. All principals said tutors arrived when

expected, and all tutors agreed with the statement, "I usually arrive for

my tutoring session when I am expected." Seventy-one percent of the

fourth grade teachers, but only one-third of the middle school teachers

said the tutors came when expected (two-thirds of the middle school

teachers were not sure).

Apparently most students were satisfied with the amount of time

allocated for tutoring: only 10 percent of the fourth graders and 25

percent of the seventh graders indicated that their tutor did not spend

enough time with them. However, iu response to open-ended questions, and

in conversation with the evaluators, several of the fourth grade students

said they wished their tutor could come every day.

All seventh grade tutors and 86 percent of the fourth grade tutors

agreed with the statement, "The student and I usually plan together the

work we will do during each tutoring session."
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No student at either grade level agreed with the statement, "My tutor

and I often have trouble finishing the work we need to do when we are

together." However, two-thirds of the seventh grade tutors and 14 percent

of the fourth grade tutors disagreed. Most teachers (two-thirds of the

fourth grade teachers and all the middle school teachers) said they were

"Not Sure" if tutors often had trouble finishing tutoring sessions on

ttme.

Apparently most of those concerned were relatively satisfied with

the mix of time for reading practice and time spent on the teaching of

technical skills during the tutoring sessions. Only .10 percent of the

fourth graders and 25 percent of the seventh graders agreed with the

statement, "When we are together my tutor talks so much about reading

skills that I don't have enough time just to read." Not one of the

fourth grade tutors, and only one-third of the seventh grade tutors felt

they had spent too much time teaching technical skills and too little on

reading practice. No parent expressed dissatisfaction with the mix of

time for skills and time for reading practice. No principal was dissat-

isfied with the allocation of time, but one of the three principals was

not sure about this matter. All middle school teachers and two-thirds

of the fourth grade teachers checked "Not Sure" when confronted with the

statement about the allocation of time during tutoring.

Two-thirds of the seventh grade tutors, but only 16 percent of the

fourth grade tutors, believed they had "not spent enough time with the

student to improve reading skills very much." Parents were more satisfied

with the amount of time spent in tutoring: only 17 percent agreed that

"not enough time" had been spent to improve reading skills. Likewise,

only one of the three principals, and 14 percent of the fourth grade

teachers felt that tutors had spent insufficient time with students to

improve their reading skills. One hundred percent of the middle school

teachers checked "Not Sure" as their response for this item.

To summarize the use of time in tutoring, most of those concerned

felt that the tutors arrived for their tutoring sessions at the time they

were expected. Approximately 80 percent of the students believed their

tutor spent enough time with them, through some of the fourth graders

wished their tutor could come every day. Majorities of every group ex-

cept seventh grade tutors and middle school teachers (all of whom were
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unsure) felt that tutors had spent sufficient time with students to im-

prove their reading skills.

Students did not perceive any difficulties in finishing the work in

tutoring sessions, but two-thirds of the seventh grade tutors said they

had trouble finishing the work they needed to do during the sessions.

Teachers did not know if tutors had trouble finishing tutoring sessions

on time. Seventh grade tutors needed more help than they received, and

middle school teachers, especially, needed more information about the

details of the tutoring sessions. The need for more information for

teachers was underscored by yet another finding: majorities of every

other group were satisfied with the allocation of time during tutoring

to reading practice and to the teaching of technical reading skills,

but more than three-fourths of the teachers felt they had insufficient

knowledge to assess how time during tutoring was being allocated.

Overall. Assessment of the Tutoring Program

Use of reading skills outside school. Apparently tutors did a

creditable job of relating reading skills to their usefulness in every-

day activities: 90 percent of the fourth graders and 50 percent of

the seventh graders agreed with the statement, "My tutor shows me how

to use reading skills in my life outside :school." Two-thirds of the

parents of tutored students agreed that, "The tutor shows my child

how to use reading skills in life outside the school."

Seventy percent of the fourth grade students and half of the

parents, but not one of the seventh grade students, were willing to

say that the tutors taught the students things they "would not learn

in school."

Impact of tutoring on students' reading. Ninety percent of fourth

graders, but only one-third of seventh graders, agreed with the state-

ment, "My tutor makes it fun for me to read." Eighty-six percent of

parents expressed the feeling that tutoring had helped their child

"enjoy reading more."

All fourth graders, but not one seventh grader, said they were

reading more books on their own than they had before they had a tutor.

Seventy-two percent of the parents believed their child was reading
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more things rhnL we re not required for school than was the case before

tutoring began.

Eighty percent of the fourth graders and 75 percent of the seventh

graders were in agreement that their tutor had helped them "learn to read

better." Ninety percent of the fourth graders and half the seventh

graders expressed agreement with the statement, "I can read better because

I have had a tutor." Eighty-six percent of the parents believed tutoring

had helped their child "read better." All tutors of fourth graders and

two-thirds of the tutors of seventh graders agreed with the statement,

"I have helped to improve the reading skills of the student with whom I

work." All of the fourth grade teachers and two of the three principals

involved in the RPIE Project believed tutoring had "helped the .tudents

improve their reading skills." All of the middle school teachers, and

one of the three principals, marked the "Not Sure" response for this

item.

Fifty-seven percent of the fourth grade tutors perceived that tutoring

had "made the student more interested in reading," but 43 percent were

unsure of this. Only one-third of the seventh grade tutors thought tutoring

had improved interest in reading; one-third disagreed, one- frh'r,' nnid

"Not Sure." Eighty-three percent of the parents of tutored students were

willing to say tutoring had increased their child's interest in reading.

Two-thirds of the principals, and 83 percent of the fourth grade teachers,

agreed that tutoring had given the students more interest in reading; how-

ever, one principal, and all middle school teachers, checked the "Not Sure"

response.

While the tutoring experience was obviously more positive for fourtli

graders than for seventh graders, majorities of all students who were

tutored believed tutoring had helped them improve in reading. Most parents

and tutors agreed with this assessment, as did two of three principals and

most fourth grade teachers. One principal and all the middle school

teachers apparently knew DO little about the program to assess its impact.

Impact of tutoring on students' school performance other than reading.

Ninety percent of the fourth graders, but just 25 percent of the seventh

graders, said having a tutor helped them do their "other school work bet-

ter." Seventy-two percent of the parents perceived that tutoring had

helped their child "do better in school subjects other than reading."
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Seventy percent of all tutors were unsure what impact tutoring had had on

achievement in other subjects, but 28 percent of the fourth grade tutors,

and one-third of the seventh grade tutors thought tutoring had improved

achievement in subjects other than reading. Only one-third of the fourth

grade teachers believed tutoring had improved student achievement in

other subjects; one fourth grade teacher disagreed with that assessment,

half were not sure, and all middle school teachers wce unsure. Two

principals disagreed that achievement in other subjects had been affected

favorably, and one was not sure.

Eighty percent of the fourth graders and half of the seventh graders

felt that their tutor made it "more fun" for them to be at school. Half

of the parents said tutoring had given their child "more interest in

school." Just 43 percent of the fourth grade tutors, and one-third of the

seventh grade tutors, said tutoring had "made the student more interested

in school." Most of the tutors checked the "Not Sure" response for this

item. Half of the Fourth grade teachers, and one of the three principals,

expressed the opinion that tutoring had improved the tutored students' in-

terest in school. Half the fourth grade teachers, all the middle school

teachers, and one of the principals, were unsure of this.

Ninety percent of the fourth graders, but not one of the seventh

graders, agreed with the statement, "Having a tutor makes me want to come

to school every day." Two-thirds of the parents were willing to say that

"The tutoring sessions have made my child want to go to school every day."

Sixty percent of all tutors marked the "Not Sure" response, but 28 percent

of the fourth grade tutors believed tutoring had "improved the student's

attendance record." Only 20 percent of the fourth grade teachers perceived

that tutoring had had a positive impact on attendance, 20 percent dis-

agreed; 60 percent of the fourth grade teachers, as well as 100 pgrcent of

the middle school teachers, checked the "Not Sure" response. All three

principals disagreed with the concept that tutoring had improved attendance.

Two-thirds of the parents of tutored students said tutoring had helped

their child "behave better in school." Two-thirds of the tutors were not

sure if tutoring had improved the students' behavior; just one fourth grade

tutor believed tutoring had improved behavior, while one fourth grade tutor

and one-third of the seventh grade tutors disagreed with this assessment.

Half tb, fourth grade teachers and 86 percent of the middle school Leachers
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were not sure of the effect of tutoring on behavior; of those teachers who

did have an opinion, approximately half agreed that tutoring had improved

behavior and half disagreed. All three principals expressed disagreement

with the stltement, "The tutoring experience has improved the students'

behavior."

In the opinion of those surveyed, the tutoring experience had more

impact on the tutored students' reading than on any other aspect of their

school performance. While most fourth graders and most parents believed

that tutoring had improved student achievement in school subjects other

than reading, the perceptions of most tutors and school professionals did

not support this belief.

Roughly half of every group surveyed felt that tutoring had improved

the tutored student's interest in school; only fourth grade students, per-

petuating a trend toward more positive opinions by fourth graders, provided

a more enthusiastic response. Tutors and school professionals did not

perceive that tutoring had improved student attendance or behavior.

Impact of tutoring on students' self-concept. Ninety percent of the

fourth graders, but just 25 percent of the seventh graders, agreed that

"Having a tutor makes me feel important." Eighty-three percent of the

parents indicated that tutoring had helped their child "feel better about

herself/himself." Seventy-one percent of the fourth grade tutors, but only

a third of the seventh_grade tutors, believed tutoring had improved self-

concept. Two thirds of the principals, and two-thirds of the fourth grade

teachers, said the tutoring experience had made students feel better about

themselves. One-third of the fourth grade teachers, and all of the middle

school teachers, were unsure of the impact of tutoring on self-concept.

As has been shown in previous sections, tutoring was a much more posi-

tive experience for fourth graders than for seventh graders. Having a tu-

tor made 90 percent of the fourth graders "feel important," but only a

quarter of the seventh graders were made to feel important by the tutoring

experience. Also as previously illustrated, middle school teachers did not

know enough about effects of tutoring on seventh grade students to speculate

about its impact on self-concept. The mean score on feelings about self

expressed by tutored students on the Student Opinionaire in May 1980 did not

show an improvement over the mean score on that item which was obtained from

tutored students in September 1979. A measure of self-concept such as the

Tennessee Self-Concept Scale should be administered to students to be
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tutored, then again following the tutoring experience, to see if indeed

changes do take place as a result of tutoring.

Impact of tutoring on parent involvement in children's learning.

Parents seemed to want to convey as positive an impression of the RPIE vol-

unteer tutoring program as possible in their responses to the Parent Assess-

ment instrument. Eighty-six percent of the parents said the program had

helped them to "become more involved" in their "child's learning experience."

But not one of the teachers or principals perceived this to be the case.

In a related response, only 28 percent of the parents expressed the

opinion that the RPIE program had given them "more opportunities to talk

with school personnel" than they had had before.

Impact of RPIE Project on school-community relations. All ..tutors of

seventh graders and 71 percent of the tutors of fourth graders expressed

the belief that the RPIE Project had "helped to build better relationships

between school and community." Only one-third of the parents of tutored

students responded similarly to the same item. Two-thirds of the prin-

cipals, and two-thirds of the fourth grade teachers, but not one of the

middle school teachers (75% of whom were unsure) agreed that the tutoring

program had improved school-community relationships. If it could be assumed

that tutors, principals, and fourth grade teachers were in the best position

to judge the impact of the RPIE program on school-community relations, then

the program could be judged a success on this dimension.

Staff satisfaction with RPIE Project. All tutors agreed with the

statement, "The RPIE volunteer tutoring program has had good leadership

this year." Two principals agreed, one disagreed, with that statement.

Eighty-three percent of the fourth grade teachers and three-fourths of

the middle school teachers felt the project had had good leadership; the

remaining teachers checked the "Not Sure" response.

All principals said they were satisfied with the RPIE program. Sev-

enty-one percent of the fourth grade teachers and 14 percent of the middle

school teachers expressed satisfaction with the program; the remaining 86

percent of the middle school teachers checked "Not Sure," but 29 percent

of the fourth grade teachers were dissatisfied with the program.

Two of the three principals responded positively to the item, "Teachers

in this school who have worked with tutors are generally satisfied with the

RPIE volunteer tutoring program;" the third principal was not sure. Only 43

percent of the fourth grade teachers and 14 percent of the middle school
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teach7Ls perceived that other teachers who had worked with °Cutors were sat-
isfied. Again, the remaining 86 percent of middle school teachers were un-
sure, but 43 percent of the fourth grade teachers apparently thought other

teachers were dissatisfied.

In general, all concerned groups approved of the leadership of the

RPIE Project, but some dissatisfaction with the program surfaced, prin-
cipally among fourth grade teachers.

Thoughts about the future of RPIE. All tutors expressed the opinion

that the RPIE Project should continue for another year. Eighty-six percent
of the parents agreed, but one parent did not. All principals wanted the

program to continue, as did 83 percent of the fourth grade teachers and 75

percent of the middle school teachers; the remaining teachers were unsure.

Eighty-six percent of the parents agreed with the statement, "My child
needs to have a reading tutor again next year." Seventy-one percent of the
fourth grade tutors, and two-thirds of the seventh grade tutors expressed

the feeling that the student they had tutored needed "to have a tutor again
next year." Eighty-three percent of the fourth grade teachers, and half of

the seventh grade teachers agreed that, "Most of the students who were tu-
tored this year need to have a tutor again next year." The consensus seemed
to be that one year of tutoring was not enough--the first year's tutored

students needed additional help for at least a second year.

Seventy percent of the fourth grade students who were tutored during

1979-80 said they would like to have a reading tutor again in 1980-81, but
not one of the seventh grade students wished to continue having E. tutor.

Eighty-eight percent of the parents said they would like for their child

to continue to be tutored for a second year.

All seventh grade tutors said they would like to volunteer to tutor

again in 1980-81, but just 43 percent of the fourth grade tutors said they

would do it again (57% were net sure). More than half (57%) of the fourth

grade tutors, but not one of the seventh grade tutors, indicated that they

would like to tutor the same student again in 1980-81. This response cor-

responds closely with student reactions: 70 percent of the fourth graders,

but none of the seventh graders, expressed interest in having the same tu-
tor again in 1980-81. Eighty-four percent of parents wanted their child

to have the same reading tutor for the following year.

Parents and tutored students were asked to express their interest, if

any, in a summer tutoring program. Seventy-two percent of the parents

1 58
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favored summer tutoring in reading for their child. Sixty percent of the

fourth grade students were interested in continuing their tutoring throu0

the summer, but none of the seventh graders wanted a summer tutor.

Finally, all principals responded positively to the statement, "I

would like to have volunteer reading tutors in this school again next year."

All middle school teachers, and 83 percent of the fourth grade teachers (the

rest were unsure), said they would like to have reading tutors for some of

their students "again next year."

Responses of all groups to items on the assessment instruments provided

ample justification for continuation of the RPIE volunteer tutoring program,

at least at the fourth grade level (not one seventh grader wanted a tutor

for the following year). Apparently even students who received tutoring in

1979-80 needed tutoring again in 1980-81. In addition, the school staff

told the evaluators in conversation that there were many more students who

needed a tutor in 1979-80 than had been served by the limited number of

volunteers who were recruited. More than half of the tutors in the first

year program were willing to continue to serve as tutors for another year.

Parent interest in summer tutoring was high, but seventh graders were

not at all interested. A majority of fourth graders expressed interest in

having a tutor during the summer.

"Best thing" about the program. Principals, teachers, tutors, students,

and parents were asked in their respective assessment instruments to describe

the "best thing" about the tutoring program. Fourth grade students said they

had learned to read better. They also liked the tutors and enjoyed talking

with them. One seventh grader said, "I made a new friend," but the others

ignored the question.

Few parents commented when asked about the best feature of the RPIE

program, but one thought the child's reading had improved and one detected

an increased interest in reading on the part of the tutored student.

Tutors, teachers, and principals agreed that the best thing about the

tutoring experience was that the one *o-one relationship with the tutor had

increased students' feelings of self-wolth. Several tutors said the contact

with the students had been good for them, too. They had felt needed and

important as a result of their work as volunteer tutors.

Considering all the groups of respondents, only among fourth graders

was there consensus that tutoring had improved reading. Although parents

did not mention it in their comments, tutors, teachers and principals

153



149

provided written evidence of their belief that tutoring had improved

students' self-concept. Unfortunately, there was no objective evidence

to confirm or disprove this hypothesized effect on self-concept. The

Tennessee Self-Concept Scale or another measure of self-concept should

have been administered before and after the year of tutoring in order

to assess the impact of tutoring on students' feelings of sell-worth.

Suggestions for improvement. All groups assessing the ItPIE program

were asked to suggest ways that the program might be improved. Fourth

grade students wanted the tutors to come more often. Seventh graders

asked for harder things to read, and tutoring in math. In general, the

parents of tutored students did not know enough about the program to

suggest improvements, but one suggested that parent and tutor have a talk

early in the school year.

Tutors, teachers, and principals felt that more tutors--more volun-

teers--were needed because so many more students needed to be tutored.

Tutors of seventh graders said they needed more .?uggestions from the

school staff concerning reading materials and techniques for dealing with

individual student needs.

Teachers and principals suggested that communication between tutors

and teachers of tutored students should be improved. Tutors indicated that

they would appreciate knowing how the tutored students were performing in

the classroom, and teachers were interested in finding out from tutors how

students were progressing in the tutoring sessions.

Interviews with Tutors, Teachers and Principals

Tutor Interviews

At the interview session following administration of the tutor assess-

ment instrument, the volunteer reading tutors told the evaluators that:

1. tutors needed more information from teachers about students'
abilities, needs, behavior, and family situation;

2. tutors wanted to hear from teachers about the classroom progress
of tutored students throughout the year;

3. some of the tutors would like to tutor in mathematics, especially
in light of the fact that some of the tutored students at the
seventh grade level initially had requested to be tutored in
math, not reading;

4. tutors would like to make an effort to communicate with parents
early in the tutoring experience;
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5. tutors would like to meet informally on a periodic basis with
each other, and with the teachers of tutored students;

6. every effort should be -mde co recruit more volunteers because
many more than 14 students needed to be tutored; and

7. the primary benefit of tutoring was its positive impact on
student self-concept.

Teacher-Principal Interviews

At the interview session with fourth grade teachers and principal.;

following administration of the assessment instruments, the following points
were discussed:

1 Tutoring should begin as early as possible in the school year.
Teachers who taught tutored students reading the previous year
should provide tutors with information about academic perform-
ance, reading skill deficits, and behavior.

2. Tutors should assist students in learning mathematics, not just
reading.

3. Teachers wanted feedback from tutors regarding student progress
in reading (and math, if added) during the tutoring sessions.

4 Teachers felt so strongly that more students needed tutoring
that they were willing to consider older students and even same-
age students as tutors.

S Teachers were not convinced that tutoring had improved academic
performance, but they did believe that self-concept had been
improved.

At the interview session with the principal and teachers at the middle
school:

1. Teachers said there had been a poor match between the students
who most needed tutoring and those who actually received it.
In fact, the students chosen for tutoring were students having
behavior problems rather than students who could not read,
according to some of the teachers.

2. It was suggested that tutor and student opinion about tutoring
be assessed at mid-year in order to determine the extent to
which the expectations of both were being met.

3. Teachers favored having tutors for Grade 5, rather than Grade 7,
during 1980-81.

4. The possibility of using same-age, or older, students as tutors
was considered.

5._ Middle school teachers needed to be told much more about the
tutoring program because they said in a number of ways that they
knew very little about it.
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CHAPTER VI.

RESULTS OF EVALUATION BASED ON RPIE PROGRAM OBJECTIVES

Process Evaluation

Process evaluation of a program is based on the investigation of

operational details, i.e., assessment of the extent to which the operations

specified in the program objectives are accomplished. The program objec-

tives for the RPIE Project appear at the beginning of Chapter III and will

not be repeated in their entirety here. However, a general assessment of

the extent to which each was accomplished during 1979-80 follows.

Program Objective 1

Establish a management component. Early in the first project year,

1978-79, a Project Director and an assistant were hired. A needs assess-

ment was conducted which indicated that Lenoir City teachers and admin-

istrators perceived a need for individual tutoring for students in reading

and mathematics. An informal survey of parents of students in Lenoir City

schools confirmed this need: 56 percent of the children lived in family

situations in which both parents were employed, 7 percent in one-parent

families. Thus many students were perceived to need additional positive

relationships with adults in order to increase their feelings of self-worth.

The RPIE Project Director and other school personnel determined that

retired persons in the Lenoir City community could meet the needs of stu-

dents for individual tutoring in reading and mathematics and for adult

role models.

In establishing a design tor management of :he RP1E Project, the

Project Director reviewed literature describinp, details of other volun-

teer tutoring programs throughout the country, wrote to some of these

programs for additional information, and visited a few program sites.

Program Objective 2

Explain project to, and assess needs of, school staff; students in

Grades 3, 6 and 9; and parents of these students. Teachers of Lenoir City

students in Grades 3, 6 and 9 were asked to complete a form entitled

"Referral Questionnaire for Teachers." Approximately 100 teachers
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completed this form during Fall 1978 and the responses produced referrals

of 15 ninth graders, 12 sixth graders, and 3 third graders for tutoring.

This process was to be repeated in Fall 1979. but it was not repeated.

Therefore, students in grades three and six :in 1978-79 became with some

additions, the tutored students in grades four and seven in 1979-80.

During Fall 1978 a student questionnaire which solicited self-

referral for tutoring was administered to students in grades three, six,
and nine. Twelve of 116 third graders expressed an interest in having a

tutor, 13 of 104 sixth graders referred themselves, and 3 of 318 ninth

graders said they would like to have a tutor. Student referrals were not

solicited formally in Fall 1979, as specified in the program objectives.

However, the small number of individuals who volunteered to serve as tutors

necessitated that a selection process be utilized to decide which of the

students in grades three and six in 1978-79 would receive tutoring in

1979-80.

Student interests that could be addressed in a presentation by a

resource person were identified during 1978-79, but no resource persons

were brought into the schools by the RPIE Project Director during 1979-

80 due to lack of time.

No attempt was made to ascertain needs of volunteers which might be

addressed by students. Any assistance rendered to a tutor by a student

took place in an unplanned, informal manner. Nevertheless, three of ten

tutors who responded to a tutor assessment instrument in May 1979 said

the best thing about the RPIE Project was the effect it had had on their

lives: they had been made to feel important and needed by someone outsi3e

their own family.

During 1978-79 parents of students in grades three, six, and nine

were surveyed to ascertain their interest in referring their child for

tutoring. Fifteen parents of third graders, eight parents isf sixth

graders, and three parents of ninth graders said they would like to have

their child tutored. Parents were not asked how much time they spent

with their child each day, as was specified as a selection criterion in

the program objectives.

Program Objective 3

Identify students to be tutored. Students in grades 4 and 7 in Fall

1979 were selected for tutoring on the basis of three criteria used in
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combination: (1) self-referral, (2) parent referral, and (3) teacher

referral. Neither the specific needs of the student (i.e., reading

deficiencies) nor the student's willingness or ability to assist a tutor

in some way were used as selection criteria. In some cases the rec-

ommendation of the Lenoir City school psychologist was used to strengthen

evidence which had already been produced in favor of the selection of cer-

tain fourth and seventh graders.

Program Objective 4

Determine areas of need and skill deficit to establish basis for tu-

toring of each selected student. Only one test score, the California

Achievement Test reading score, was used in determining areas of need for

students to be tutored. Even this score was used chiefly by the evaluators;

it was not shared on a systematic basis with tutors prior to tutoring

sessions. Thirty percent of the tutors indicated that they had not talked

with a teacher about the specific learning needs of their tutored students.

Consequently, tutors had to make theirown assessment of students' reading

skills and deficits using diagnostic exercises in the Laubach materials.

Apparently the tutors were effective in making such an assessment

because 86 percent of th.2 parents of tutored students perceived that the

tutors knew what skills their child "needed to work on" in order to im-

prove his/her reading, and 80 percent of the tutors agreed that they had

been able to select the level of reading materials that was best for the

student. Eighty percent of the fourth graders who were tutored and half

of the tutored seventh graders said they liked the books and other mate-

rials brought by their tutors--further evidence that the materials were

of appropriate difficulty.

Program Objective 5

Determine areas of need/interest among classes of students for re-

source persons. During Spring 1979 students in Grades 3-9 were surveyed

to determine their interests, but due to lack of time for related organ-

izational activities the Project Director did not utilize volunteers as

resource persons in 1979-80.
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Program Objective 6

Recruit retired persons to serve as volunteers. The Project Director

utilized the newspaper and word of mouth, as well as visits to organizations

of senior citizens, to recruit volunteers. When these procedures yielded

fewer volunteer tutors than the number needed, school personnel were asked

to recommend parents and/or other ciLizens who had not reached retirement

CW- At !fL, yolnnteers were on;i:L;t1:d: ono dropped out during the
first: month.

Program Objective 7

Orient teachers; ask them to help prepare listing of tutor competencies

and to assist in tutor training. On several occasions in 1978-79, and

again in August 1979, the Project Director spoke to Lenoir City teachers

about the RPIE Project. On August 20, 1979, 31 percent of the teachers in

attendance at a pre-school-year inservice program said they were "well

informed," and only 4 percent felt "uninformed" (the remainder, 65%, being

"somewhat informed") concerning the RPIE Project.

Teachers of students in grades four and seven--those directly affected

by the tutoring program--received further information about the RPIE pro-

gram through the project newsletter The Volunteer. Some of these teachers

participated in the drafting of a set of competencies for tutors (see

Appendix A).

Training for tutors was provided exclusively by a cadre of Laubach

trainers. No Lenoir City teachers or administrators participated in the

training or orientation of volunteer tutors. The teachers were given an

opportunity, however, to participate as learners. Pay for substitute

teachers was provided so that teachers could take the Laubach training

sessions if they wished. Two fourth grade teachers took advantage of

this opportunity. There was some indication that other teachers were not

aware of the opportunity to participate in the training process.

Program Objective 8

Identify and assess the interests, skills, knowledge, and talents of

volunteers. Volunteers' special intersts were not assessed formally prior

to the tutoring experience, nor were they utilized in any systematic way

in the program.
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Program Objective 9

Place volunteer in tutoring slot by matching skills of volunteers with

needs of students. Since the needs of neither students nor tutors were

assessed in a systematic way, there was no objective basis for matching

the needs of each during the placement process. However, the Project

Director employed his knowledge of student and tutor characteristics in

a subjective matching procedure.

Program Objective 10

Set individual goals for each participating student with RPIE staff,

student, and tutor taking part. This objective was not met. Teachers and

tutors did not meet: before tutoring began to discuss student needs. In

general, individual goals for students were not set. Parents were not

systematically informed of specific goals or expectations for the outcome

of the tutoring experience.

-ctiv,.: 11

Determine training needs for each volunteer, using a listing of com-

petencies and a job description as bases for a pre-training assessment

instrument. This objective was not accomplished. An instrument was de-

signed for tutors to provide a self-assessment of their tutoring com-

petencies following training, but the instrument was not administered

prior to training.

Program Objective 12

Establish individualized training program for each volunteer. This

objective was not met. The only training program provided was that fur-

nished by the Laubach trainers. These trainers did not attempt to individ-

ualize their instructional program.

Program Objective 13

Train the volunteers. As stated earlier, all training of tutors was

provided by the Laubach trainc-s. School staff such as the superintendent,

principals, and teachers were not involved in the training program. Vol-

unteers were trained to tutor in reading, not reading and mathematics as
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originally proposed. There were too few volunteers even to provide the

reading tutors that were needed. Tutoring in mathematics was eliminated

due to the small number of volunteers available.

Program Objective 14

Train and orient students to work with and/or aid retired/semi-retired

persons. This objective was not accomplished.

Program Objective 15

Maintain the volunteer program. There was no additional training for

volunteers after the initial sessions with the Laubach trainers. There

was no on-the-job training or re-training based on periodic evaluation

of competencies. Nevertheless, majorities of those groups who were most

concerned about the program considered the tutor training effort to be

adequate and saw little need for on-the-job training or supervision.

No volunteer association was formed during 1979-80, though volunteers

expressed a strong desire to establish such an association when they were

interviewed by the evaluators in December 1.979 and again in May 1980.

The Volunteer provided written communication about the tutoring pro-

gram for tutors, teachers, and principals when it was published. However,

there were .only three issues of the project newsletter during the year.

Teachers, administrators, and tutors who were interviewed at the close

of the project year expressed regret that there had been so few issues.

Tutors were not brought together to discuss common concerns during

1979-80. In May 1980 the tutors interviewed expressed disappointment that

this had not occurred.

No re-training of volunteers was conducted on a formal basis. The

Project Director did provide supplementary reading materials and individ-

ual assistance for volunteers who requested these things.

Summative Evaluation

Summative evaluation is based on an assessment of the outcome of a

program or the quality of the processes involved in the operation of that

program. Program Ojectives 16, 17, and 18 were summative in nature.
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Program Objective 16

Evaluate the impact and effectiveness of the training and maintenance

processes and activities of the project while they are in progress. The

training component and maintenance of the RPIE Project were evaluated via

questionnaires and interviews constructed and administered by the evalu-

ators. The Competencies for Tutors developed by Lenoir City teachers and

the Project Director formed the basis for an instrument entitled "Tutor

Feelings about Competencies Following Training," which was administered

to the volunteer tutors at their last Laubach training session. Tutor

responses indicated that the training program had been effective in pro-

moting most tutor competencies. However, a need was indicated for close

monitoring, and possible re-training, of tutors in the following areas:

1. use of the Laubach workbook, written skill exercises, and other
materials;

2. planning and management of each tutoring session to accomplish
reasonable objectives within a specified time frame;

3. evaluation of student progress and introduction of supplemental
reading materials at appropriate times; and

4. illustration of the application of reading skills outside the
classroom.

Structured interviews with a sample of tutors and teachers in December

1979 provided information about maintenance processes and activities asso-

ciated with the project. Volunteers had been given a general description

of their responsibilities as tutors prior to the first training session,

but they were not given the more specific explanations contained in the

documents prepared for this purpose, the "Job Description for Tutors" and

the "Competencies for Tutors." Thus the objectives for training were not

as clear to the volunteers as they should have been.

Tutors and teachers expressed concern with the selection process by

which tutored students were identified. They felt that there were other

students who needed tutoring in reading more than the students who were

chosen. In fact, those selected were not the poorest readers in the class,

and tutors found the Laubach materials too easy for them. The Project

Director received requests for supplemental reading materials as soon as

tutoring began. Tutors felt their Laubach training had not sufficiently

prepared them to select supplemental reading materials.

The interviews with tutors and teachers in December were used by the

evaluators to formulate a series of suggested actions which the Project
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Director could implement during Winter and SpriLg 1980 to improve pro-

gram operation:

1. Bring toge-h9: each tutor and the appropriate reading teacher
for a face-to-face discussion of the tutored student's reading
problems and progress,

2. Increase communication between tutors and all teachers of tutored
students in order to facilitate mutually supportive dialogue
concerning problems and progress of the tutored studeats. Methods
for achieving this increase in communication could include:

(a) Two-on-one sessions involving the tutored student's homeroom
teacher and reading teacher with the tutor.

(b) A school-wide meeting of all teachers and tutors associated
with the RPIE program at a given school.

(c) A system-wide meeting of all administrators, teachers, and
tutors associated with the RPIE program.

(d) Publication in the project newsletter of case studies, or
brief comments about tutoring, provided by individual tutors
or tutored students.

3. Publish the newsletter The Volunteer on a regular basis.

4. Organize a volunteer association to foster camaraderie and support
among the volunteer tutors.

5. Convey important messages to tutors and teachers in person as well
as in writing (via newsletter or memorandum) since there was some
evidence that written communications were not all7ays read. This
appeared to be feasible since the Project Director saw every
volunteer, and most teachers, on a weekly basis.

6. Assess the extent to which each tutored student considered the
reading materials used in the tutoring sessions to be appropriate
for her/his reading level. Both teachers and tutors expressed
concern that the Laubach materials were too easy for many of the
tutored students, and supplemental reading materials had been
supplied in several cases.

Only one volunteer tutor dropped out of the RPIE program during the

year. Due to the illness of a son, one of the tutors left during the first

weeks of the program. The Project Director assumed the responsibility for

tutoring the student who had been assigned to the tutor who had to leave.

Program Objective 17

Respond Lo evaluation findings during operation of the tutoring com-

ponent of the project. Many suggestions were made to the Project Director

by the external evaluators, but few of these were incorporated in program

operations. On September 27, 1979, the Suggestions for Maintenance of the

Volunteer Program and the checklist entitled "Tutor Assessment of Tutoring
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Session" (see pages 36 and 37 in Chapter HI) were :iven to t;le Project

Director. The checklist would have provided useful feedback concerning

the early tutoring sessions, but it was not used. If the Suggestions

for Maintenance had been followed, many of the criticisms that emerged

from data collected at the conclusion of the program might have been

eliminated.

Following tutor training a report containing the recomendations

for continuous monitoring and possible re-training in the areas specified

under Program Objective 16 above was prepared and delivered to the Project

Director. No re-training was conducted during the year. In fact, tutors

did not get together as a group for any purpose following their training.

In December 1979, following interviews with tutors and teachers, the

six specific recommendations for program improvement recorded above under

Program Objective 16 were presented orally to the Project Director. Not

one of these recommendations was implemented on a systematic basis.

In August 1979 school administrators and teachers expressed great

interest in having volunteers serve as resource persons, sharing ideas

and experiences in informal sessions with students. The evaluators pre-

pared materials for the orientation of resource persons and evaluation

of their impact on student learning, but few resource persons even were

recruited, those who were enlisted did not receive orientation, and their

availability was not made known to teachers.

Program Objective 18

Evaluate the impact, effectivene 3, and amount of change brought about

operation of the project. No significant differences were found between

tutored and nontutored comparison group students in reading achievement,

school grades, or absenteeism during the 1979-80 school year.

Although tutoring had no demonstrable effect on student achievement,

grades, or attendance, all adult groups (principals, teachers, parents,

volunteers) felt the tutoring experience had increased students' self-

confidence and thus improved their self-concept. Unfortunately, no measure

of self-concept was incorporated in the final program design, although such

a measure was included in the original project proposal. Therefore, there

was no objective evidence of what may have been the most positive student

outcome of the RPIE Project.
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General reactions to the RPIE program, which have been summarized

in Chapter. V, were uniformly positive. Substantial majorities of all

groups associated with the program agreed in principle with the concept

of having volunteer tutors and felt the RPIE program should be continued.
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APPENDIX A

Job Description for Tutors

Competencies for Tutors

17r)
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JOB DESCRIPTION FOR TUTORS

Tutors are retired/semi-retired persons who volunteer, without
monetary reward, to work individually with a student to improve
predetermined needs. The students' needs will be determined by the
students themselves, their parents and/or teachers through referrals
for tutoring. Diagnostic testing and standardized test scores will
also be utilized to determine the students' needs.

Working with the teacher and the above data, materials and training
will be provided for the tutors to work with the student in improving
basic skills in reading.

Tutors:

1. will attend all training sessions for tutors.

2. will meet with the assigned student for two (approximately)
one hour sessions per week; the time and place to be
determined as circumstances dictate.

3. will determine the amount of time per session to be utilized
on each basic skill.

Le will utilize the Laubach Reading Materials for development of
reading skills.

5. will encourage, rather than criticize, the student's efforts.

6. will listen, if the student wishes to talk, without making
judgments or decisions for the student.

7. will consult RPIE staff before leaving with the student
material other than that recommended initially by the staff.
(If the material is not working out the project staff needs
to know for evaluation purposes. Changes may be made, but
this should not be done without consulting the RPIE staff.)

8. will not assign grades, but should note the progress of the
student. Procedures for recording progress from tutoring
will be developed for each student.

9. will complete evaluation forms dealing with their training,
students, themselves and the RPIE Project. They will meet
with RPIE staff and evaluators for evaluation purposes.

10. will notify the student's school as soon as possible if unable
to meet with a student at the scheduled time.

11. will arrive on time for the tutoring sessions and end sessions
on time, especially during school hours.
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12. will not attempt to discinline students. There should not be
any discipline problems, but if a problem develops it should
be reported to the teacher, RPIE Office or the school
principal immediately.

l3. will recognize before assuming the role of tutor the necessity
to continue tutoring a student until the end of the school
yenr. (OF course volunteers arc not ohti.gated to continue
iF circumstances change and prevent the completion of their
tutoring commitment.)
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COMPETENCIES FOR TUTORS

As a result of RPIE training for tutors, the tutors will:

I. arrive on time for each scheduled tutoring session (or call if unable
to come).

2. understand procedures for using the Laubach workbook and other materials.
3. assist each student to read aloud the exercises in the workbooks.
4. assist each student to complete the written skill exercises.

5. assist each student to complete basic reading skill exercises.

6. choose the correct beginning level of materials for each student.

7. evaluate each student's progress, introducing supplemental materials
when appropriate.

8. structure each tutoring session by determining, with student input,
the amount of time to be spent on each specific topic.

9. actively listen to the student (that is, reflecting the student's
feelings and encouraging further conversation rather than taking
over and relating a personal experience which cuts off the flow of
the student's thoughts).

10. provide positive reinforcement (verbal praise) for the student's
efforts.

11. relate the reading skill being developed to an application of that
skill in the world outside the classroom (that is, how can that skill
be used in everyday living?).

12. complete the agenda for each tutoring session within the time
specified for the session.
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APPENDIX B

Instruments Administered in Fall 1979
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Carr; Column

(1-2) Form 01
(3-4) ID

(S.6) CR_

Grade Level at Which You Teach

QUESTIONS FOR TEACHERS COMCERN1DC THE RPIE PROJECT

;. HOW WOULD YOU RATE THE EXTENT TO WHICH YOH HAVE RELN GIVEN INFORMATION AROUT THE
RPIE PROJECT?

I AM: Well informed Somewhat informed Uninformed--(3) (2) (1)

8. WITH THE EXTENT TO WHICH I HAVE BEEN GIVEN INK/RW(1'10N ABOUT THE RPIE PROJECT,

I AM: Very Satisfied Partially Satisfied Dissatisfied
(3) (2) (1)

9. MY INTEREST IN USING A VOLUNTEER RESOURCE PERSON TO EXPLAIN A HOBBY, OCCUPATION OR
EVENT TO MY STUDENTS IS:

Very great Moderate Slight
(3) (2) (1)

10. IF A VOLUNTEER TUTOR WERE MADE AVAILABLE FOR STUDENTS IN THE GRADE I TEACH, HY
INTEREST IN USING SUCH A VOLUNTEER WOULD BE:

(3)

Very great Moderate Slight
(2) (1)

II. SO FAR, I FEEL THE RPIE PROJECT IS:

Much Needed, "rd on its way to being effective
(3)

Needed, but organization of the project could stand improvement
(2)

Not Needed
(1)

12. IN PLANNING THE RPIE PROJECT, I THINK TEACHERS SUCH AS MYSELF NEED TO BE:

More involved than they are Less involved than they are
(4) (3)

Not involved at all As involved as they are now--I'm satisfied
(2) (1)

13. IN PROVIDING ORIENTATION AND TRAINING FOR THE VOLUNTEERS, I THINK TEACHERS SUCH AS
MYSELF NEED TO BE:

More involved than they are Less involved than they are
(4)

(3)

Not involved at all As involved as they are now--I'm satisfied
(2) (1)

14, IN KECRUITTNG AND SELECTING VOLUNTEERS, I THINK TEACHERS SUCH AS MYSELF NEED TO BE:

Mere involved than they are Less involved than they are
(4)

(3)

Not involved at all As involved as they are now--I'm satisfied
(2) (1)

15. AT THIS POINT NY SUGGESTIONS FOR THE RPIE PROJECT ARE:



Card Column
(1-2) Form 02
(3-4) ID
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QUESTIONS FOR ADMINISTRATORS CONCERNING THE RPIE PROJECT

5. HOW WOULD YOU RATE THE EXTENT TO WHICH YOU HAVE BEEN GIVEN INFORMATION ABOUT THERPIE PROJECT?

I AN: Well informed Somewhat informed Uninformed
(3) (2) (1)

6. WITH THE EXTENT TO WHICH I HAVE BEEN GIVEN INFORMATION ABOUT THE RPIE PROJECT,
I AM: Vely Satisfied Partially Satisfied oissatisfled

(3) (2) (1)

7. MY INTEREST IN SEEING OUR STAFF USE VOLUNTEER RESOURCE PERSONS TO EXPLAIN HOBBIES,
OCCUPATIONS OR EVENTS TO OUR STUDENTS IS:

Very great Moderate Nonexistent
(3) (2) (1)

8. MY INTEREST IN SEEING OUR STAFF UTILIZE VOLUNTEERS AS TUTORS FOR STUDENTS IN NEEDOF REMEDIAL ASSISTANCE IS:

Very great Moderate Slight
(3) (2) (1)

9. SO FAR, I FEEL THE RPIE PROJECT IS:

Much Needed, and on its way to being effective
(3)

Needed, but organization of the project could stand improvement
(2)

Not Needed
(1)

10. IN PLANNING THE RPIE PROJECT, I THINK THE SCHOOL ADMINISTRATORS SUCH AS MYSELF NEEDTO BE:

More involved than thov are Less involved than they are
(4)

(3)

Not involved at all As involved as they are now--I'm satisfied
(2)

(1)

11. IN PROVIDING ORIENTATION AND TRAINING FOR THE VOLUNTEERS, I THINK THE ADMINISTRATORSSUCH AS MYSELF NEED TO BE:

More involved than they are
(4)

(3)

Not involved at all As involved as they are now--I'm satisfied
(2) (1)

Less involved than they are

12. IN RECRUITING AND SELECTING VOLUNTEERS, I THINK ADMINISTRATORS SUCH AS MYSELF NEEDTO BE:

More involved than they are Less involved than they are
(4)

(3)

Not involved at all As involved as Lhey are now--I'm satisfied
(2) (1)

13. AT THIS POINT MY SUGGESTIONS FOR THE RPIE PROJECT ARE:

1 78
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OPINIONAIRE FOR VOLUNTEERS

PLEASE BE HONEST! CIRCLE THE NUMBER ON EACH SCALE WHICH INDICATES HOW YOU FEEL.

(5) Do you

(6) Do you

(7) Do you

(8) Do yot

(9) Do you

(10) Do yo

(11) Do you

(12) Do you

13) Do you

(14) Would

(15) Do you
learn?

(16) Do you

(17) Do you

(18) On you

(19) Do you

(20) Do of

say t

(21) Do you

them?

(22) Do you
author

(23) Do you

(24) Do you
these

(25) Do you
School

(26) Do you
pals a

(27) Do you

in the

(28) Ingen
the Le

(29) From

volunt

Z A

4F)
;.?

o'
,se.

enjoy people?
1 2 3 4

feel comfortable wit's children?
1 2 3 4

feel comfortable with teen-agers?
1 2 3 4

L enjoy listening to young people (children and youth)? 1 2 3 4

feel you understand young people?
1 2 3 4

have patience when you are around young people?
1 2 3 4

, enjoy helping someone solve a problem?
1 2 3 4

feel capable of helping young people with problems? 1 2 3 4

think you would enjoy teaching?
1 2 3

you enjoy assisting a teacher by working with students? I 2 3 4

feel good about having an opportunity to help students

2 3 4

enjoy life?
1 2 3 4

fl.nd it easy to fit, into new situations?
1 2 3 4

find it easy to listen to other people?
1 2 3 4

find it easy to talk with other people?
1 2 3 4

her people (adults) usually seem to understand what you
, them?

1 2 3 4

nl.; people usually seem to understand what you say to

2 3 4
find it easy to follow directions given by those in

ity?
1 2 3 4

find it easy to keep appointments on time? 1 2 3 4
approve of the job the 7.enoir City Schools are doing
days?

1 2 3 4
approve of the job the teachers in the Lenoir City
s are doing?

1 2 3 4

approve of the joh the administrators (that is, princi-
nd superintendents) in the Lenoir City Schools are doing? 1 2 3 4

believe students are learning what they need to learn
Lenoir City Schools today?

1 2 3 4

2ral, do you approve of the behavior of the students in
noir City Schools today?

1 2 3 4

hot you know of the plans for the school system's
eer 2rogram (RPTE) do you like the plans? 1 2 3 4

PLEASE ANSWER QUESTIONS ON NEXT PACE
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(30) Why do you think you might enjoy working as a volunteer in the
schools?

(33) Considering what you know now about the RPIE Project, what
do you most need to develop during the training program?

(32) Do you have any suggestions at this point for improving RPIE Project?

180
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(1-2) Form 04
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TUTOR FEELINGS ABOUT COMPETENCIES FOLLOWING TRAINING

Now that I have completed the training program for tutors,

I FEEL THAT I CAN:

(5) arrive on time for each scheduled tutoring session (or call

(6)

if unable t

understand
other mate

(7) assist eacl

(F) assist eac
exerciser:.

(9) assist eac
workbooks.

(10) evaluate ea
supplements

(11) structure e
student inp
specific to

(12) actively li
studert's f
r: '!ter than

which cuts

(13) provide poe
student's e

(14) relate the
of that ski
how can tha

(15) complete th
time specif

V COMU).
1 G .11 g

nraceduros for using the Laubach workbook and
'ials.

. 1 2 3 4

t student to complete the written skill exercises. 1 2 3 4

1 student to work on hasic reading skill
L

1 2

[ student to read aloud the exercises in the

1 2 3 4
ch student's progress, introducing
1 materials when appropriate.

1 2 3 4

ach tutoring session by determining, with
ut, the amount of time to be spent on each
plc.

1 2 3 4

sten to the student (that is, reflecting the

1 2 3 4

eelings and encouraging further conversation
taking over and relating a personal experience

off the flow of the student's thoughts).

titive reinforcement (verbal praise) for the
fforts.

1 2 3 4

reading skill heir' developed to an application
11 in the world outside the classroom (that is,
t skill be used in everyday living?).

1 2 3 4

e agenda for each tutoring session within the
ied for the session.

1 2 3 4

(16) Do you have any personal needs for training or information in specific
areas whieit were not covered by the training pregram for tutors? Plenne explain.

(17) What suggestions do ynu have at this point for improving the RPTE training
oro.sam for tutors?
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(1-2) Form 07
(3-5) ID
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STUDEN1 OPINIONAIRE

Please use the following numbers to show how you feel.

5 = Very Good or Excellent
4 = Pretty Good
3 = Not Bad, Not Good
2 = Not So Good
1 = Very Bad

Example:

My pet
4 3

(I circled 5 because I feel very goo about my pet.)

NOW CIRCLE THE NUMBER

THAT BEST DESCRIBES YOUR FEELINGS ABOUT:

(6) My sch

(7) My cla

0) My tea

(9) My par

(10) Myself

(11) Readin

Having

(12) If you
about

(13) If you
feel a

1

of

Very

Good or
Excellent

5

Pretty
Good

4

Not Bad,
Not Good

3

Not So
Good

2

Very
Bad

1

5 4 3 2

smates this year 5 4 3 2

hers this year 5 4 3 2 1

nts
5 4 3 2 1

5 4 3 2 1

5 4 3 2

a reading tutor (ANSWER EITHER la (21( IX

5 4 3 2 1

will be having a tutor, how do you feel
hat?

won't be having a 'tutor, how would you

5 4 3 2 1
out having one if you could?

(14) Do you ever read a book that you don't have to read for school? Yes No
(2)

(15) What do you like to read about?

182

(1)
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APPENDIX C

Outlines for Structured Interviews

with

Tutors and Teachers

in

December 1979

183
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TUTORS

1. Before you began your work as a volunteer, were you told exactly what
your job as a tutor would be like -- that is, exactly what you would
be expected to do?

2. Before the training took place were your needs for training adequately
assessed?

3. Were your needs for training adequately met during the training program?

4. Doou have further need for training NOW?

5. Use Form 04 to ask tutors about their competencies.

6. How do you feel about this list of competencies -- would you want to
add or subtract or modify any of these competencies statements at
this point? That is, do these competencies adequately describe what
you do as a tutor?

Are you pleased with your tutoring assignment? That is, did you get
the grade level you preferred, and do you have a good relationship
with the student you are tutoring?

8. Did you work with the teacher and the student to establish goals for
tutoring? What sources of information were used in this process?
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TEACHERS

1. Do you use California Achievement Test reading scores as diagnostic
tools in individualizing the Leaching of reading? Would another test
he hotter for your diagnostic purposes?

2. Did you participate in the Laubach training? Why or why not? If not,
do you wish you had?

3. Use Form 04 to ask about tutor competencies.

4, Are you pleased at this point with this listing of tutor. competencies?
Would you add or subtract or modify any of the competency statements?

5, Before tutoring began did you, the tutor, and the student establish
goals for tutoring? What sources of information were used in this
process?

6. Did you inform parents of these goals?

7. In ganeral, are you pleased with the RPIE tutoring program s far?
Are there any suggestions for change that you would like to AL:ke?
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APPENDIX D

Instruments Administered in Spring 1980

188.



Card Column
(1-2) Form 20
(3-4) ID
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PRINCIPALS' ASSESSMENT OF 112IE TUTORING EXPERIENCE

Please place a check (V') in the column which best describes your feeling about
each statement.

Check 5 if you STRONGLY AGREE
Check 4 if you AGREE
Check 3 if you DISAGREE
Check 2 if you STRONGLY DISAGREE
Check 1 if you have NO OPINION or are NOT SURE

NOTE: Whenever the work STUDENT is used, think only of STUDENTS BEING TUTORED.

(5) I know wha
are doing
sessions.

(6) I usually
are in the

(7) The tutors
expected.

(8) I have obs

(9) The tutors
with the st
skills very

(10) The tutors
as they nee
reading tut

(11) Tutors shou
sessions du
one session

V

6

the RPIE reading tutors
n their tutoring

5 4 3 2 1

ee the tutors when they
school.

come when they are

rved a tutoring session.

have not spent enough time
udents to improve reading
much.

were given as much training
ded to do their work as
ors.

ld have had several training
ring the year instead of just
at the beginning of the vearJ

(12) The tutors know how to help the
students improve their reading
skills.

(13) There is a good working
relationship between the tutors and
the teachers of tutored students.

187
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Form 20

(14) Tutors and the teachers of tutored
students talk often about student
needs and progress.

5

o,

v." e
0 0 c.

to to o-.1 9P
i°
r. rfa a°0 e., e

(.0
Pc.g 0
3 2

0

1

(15) I am satisfied with the RPIE
volunteer tutoring program.

(16) Teachers in this school who have
worked with tutors are generally
satisfied with the RPIE volunteer
tutoring program.

(17) The Laub
effectiv
tutors t

(18) Teachers
in helpi
with stu

(19) The tuto
effectiv
given th
supervis

(20) I would
in worki

tutors.

(21) The tuto
students
skills.

(22) The tuto
teaching
and leav
students just to practice reading.

ch Reading Materials are
teaching tools for the
use.

should be more involved
g tutors plan their work
ents.

I

s could have been more
if school personnel had

m more on-the-job
on.

ike to be more involved
g with the RPIE reading

1

s have helped the tutored
improve their reading

s spend too much time
technical (reading) skills
too little time for the

(23) The tutors are genuinely interested
in the students.

(24) Students like their tutors.

(25) Students are bored in their
tutoring sessions.

41.88



Form 20

(26) The tutoring experience has given
the students more interest in
reading.

.183

d eP 4-r e
tP r.' 6 0,4

...- c) <-.
116 csa

1 0
4 3 2 1

(27) The tutoring experience has given
the students more interest in
school.

(28) The tutoring experience has improved
the attendance record of tutored
students.

(29) The tutoring experience has improved
the students' behavior.

(30) The tutoring experience has improved
the students' achievement in subjects
other than reading.

(31) We have trouble finding a good place
for tutors to meet with siaidents
at our school.

(32) The tutoring experience has made the
students feel better about themselves.

(33) The tutoring experience has increased
the involvement of parents in their
child's learning experiences.

(34) The RPIE volunteer tutoring program
has helped to build better relation
ships between school and community.

(35) The school system should have given
more recognition to the tutors for
the work they have done.

(36) The RPIE volunteer tutoring program
has had good leadership this year.

(37) The RPIE volunteer tutoring program
should be tried again next year.

(38) I would like to have volunteer reading
tutors in this school again next year.

18a
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Form 20

(39) Please de6cribv the wayu in whi.h you have worked with the RP)E volunteer tutoring
program this year.

(40) In your opinion, what has been the BEST thing about the RPIE volunteer tutoring program?

(41) What problems, if any, were caused by having volunteer tutors in the school this year?

(42) Now could the RPIE volunteer tutoring program be improved?



Card Column
(1-2) Form 16
(3) Cr

(4-3)
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Please CIRCLE the grade level az which you teach: 4 or 7

TEACHER ASSESSMENT OF RPIE TUTORiNC EXPERIENCE

Please place a check () in the column which best describes your feeling about
each statement,

Check 5 if you STRONGLY AGREE
Check 4 if you AGREE
Check 3 if I DISAGREE
Check 2 if you STRONGLY DISAGREE
Check 1 if you have NO OPINION or are NOT SURE

NOTE: Whenever the word STUDENT is used, think only of STUDENTS BEING TUTORED.

(6) I know wha
are doing

(7) I usually
are in ''e

(8) The tutors
expected.

(9) I have obs
session.

(10) The tutors
time with
reading sk

(11) The tutors
training a
their work

(12) Tutors shoo
training se
year instea
at the begi

A
N0

the RPIE reading tutors
n their tutoring sessions.

5 3
v
2 1

ee the tutors when they
school.

come when they are

rved a tutoring
I

have not spent enough
I

1

I'e students to improve
lls very much.

were given as much
they needed to do

as reading tutors.

1

id have had several
ssions during the
d of just one session
nnine of the year.

(13) The tutors Ilow how to help the
students improve their reading
skills.

(14) I am familiar with the teaching
materials the tutors use.
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Form 16

a

4

(1S) I have zaled with each tutor
about the speeifi: learning Heeds
of her /his student.

1

(10 I have gond work relation-
ships with the tUt.,-3.

(17) I have suggested materials for
tutors to use with students.

4 0 2.
U3 o

tn re , r
C3 o 0
crl V 0 cri

a
A C2 13

artA
a a -i c.a
3 i 2 I 1

(18) The Lauback Reading Materials

are effective teaching tools for
the tutors ro use.

(19) Tutors can help students cast
by using for reading practice

materials that teachers are
using in the classroom.

(20) Tutors can help students most by
using for reading practice

materials that are not available
in the classroom.

(21) Tutors have been able to select
the level of readin-: materials
that is best for student
they tutor,

(22) The tutors know how to evaluate
student reading progress.

(23) I am satisfi d with the LE

volunteer tutoring program.

(24) Other teachers in this school
who have worked with tutors are

generally satisfied with the
RIIE volunteer tutoring
program.

(25) Teachers such as myself should
he more involved in helping tutors
plan their work with students.

6) The tutors could have been more
effective if school personnel had
given them more on-the-job
so. vision.
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Form 16

(27) The tutors often have trouble
finishing tutoring sessions on
time.

0 d 0 .47 r's d 0,A 0 eo0 V
,-
0 N0 0 `t%

di0 (30

5 1 4 3 02
i

1

I

(28) The tutors have helped the students
improve their reading skills.

(29) The tutors spend too much time
teaching technical (reading)
skills and leave too little
time for the students just to
practice reaning.

(30) The tutors are genuinely
interested in the students.

(31) The tutored students often talk
to others about their tutoring
experience.

;

(32) Students have difficulty under-
standing what tutors say to them
about their work.

(33) Students like their tutors.

(34) Some tutored students would have
made more progress if they had been
placed with a different tutor.

(35) Students are bored in their
tutoring sessions.

(36) The tutoring experience has given
the students more interest in

(37) The tutoring experience has given
the students more interest in
school.

(38) The tutoring experience has improved
the attendance record of tutored
students.

(39) The tutoring experience has improved
the students' behavior.

(40) The tutoring experience has improved
the students' achievement in
subjects other than reading.

193
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Form 16

(41) We have trouble finding a good
place for tutors to meet with
students at our nehool.

U,7 0 d10 r+
r'' crA 0 N r'' rt fr

N ?3 '7,
V

)
cia

Co0 0 tr

%
A
0
0

C0

1%A.
CA

0
rt.'.

A

0,
4 3 2 1

I

(42) 'The tutoring experience has made
the students feel bettor about
themselves.

(43) The tutoring experience has
increased the involvement of
parents in their child's
learning experience.

(44) The RPIE volunteer tutoring
program has helped to build
better relationships between
school and community.

(45) The school system should have given
more recognition to the tutors for
the work they have done.

(46) The RPIE .olunteer tutoring program
has had %ood leadership this year.

(47) The RPIE volunteer tutoring program
should be tried again next year.

(48) Most of the students who were
tutored this year need to have a
tutor again next year.

(49) I would like to have volunteer
reading tutors for some of my
students again next year.

(50) Please describe the ways you have worked with the tutors this year.

(51) In your opinion, what kinds of reading cr teaching materials should the tutors use
in order to do the best possible job of tutoring students in reading?

1 9 4
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Form 16

In your opinion, what has hen the EY.,r thine; ut thu RP1E volunteer :;rinr, program?

(5: What problems, if any, were caused b av:= 77_unteer tw:Drs in the sch thi year?

kS: iow could the RPIE volunteer tutoring 7-- :S17, improve:



Column
(1-2y Form 17
(3), C=

(4-5) ID

190

Please CIRCLE ..4-iveL of t:- iTtua:Int you tu=1-71: 4 or 7

TUTC lSESSMENT F.Y,PERIEN.

base place a el,

7..itemont.
17) III C., oh: J'h.I.'11 b eat dt,;ci

; your fool inc; .bout

Check 5 if VL- -RONGLY
Check 4 if :REF.

Check 3 if %. :iAGREE
Check 2 If STll07:CLY
Check 1 if A have NO OPIN72.1., :r re N..:7

:.11TE: Whenever d 'llTUDE',7 user.., tb is m v of STUE=S BEING TET::::.D.

(6) I usually arrive for .y tutoring
sussIon when I am ex;cred.

(7) The student and I usually
together the work we will do ri7;
each tutoring session.

(8) We usually have triable
work planned for tac. tutoril

(9) I know how to help a studon- imr
his/her reading sk.;.:Is.

(10) The Laubach trainers gave no eno:2h
training to du my work as a rea:=
tutor.

(11) Tutors should have had severr,l

sessions during the year instad of t=t
one session at the beginning -1 the 7.2ir

(12) I understand how to use the Laubacl.
Reading Materials.

(13) The Laubach Reading Materials are
effective teaching tools for _stars
like myself to use.

(14) Tutors can help students most by
for reading practice materials that
teachers are using in the classroom.
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Form 17

IP

14:A 10 70 0 CP
<4 IP IA

..C. P

5

(15) Tts===s can help students most by
ue=g for reading practice materials
th== are not available in the class-
roc=7.

4

trO 0 e

o IA
02 02 02

0 -40 0
3 2

°e

0

1

(16) The Laubach workbook has been effective
in helping me teach reading skills.

(17) I have been able to select the level
of reading materials that is best for
the student.

(18) The written exercises I have used have
. been effective in helping me teach
reading skills.

(19) I have not spent enough time with the
student to improve reading skills
very much.

(20) I often talk with the teacher about
the specific learning needs of the
student.

(21) The teacher has suggested materials
for me to use with the student.

(22) I could have been a more effective
tutor if school personnel had given
me more on-the-job supervision.

(23 The student and I have had trouble
finding a good place for our
tutoring sessions.

(24) I know how to evaluate the student's
reading progress.

(25) I have helped to improve the reading
skills of the student with whom I

work.

(26) I enjoy talking with the student.

(27) The student has trouble understanding
what I say about her/his work.

:?""

197
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Form 17

(28) The student has helped me in some way.

(2") t have spent too much time tea:hr.:1g
technical (reading) skills and
too little time for the student lust
to practice reading.

(30) I like the student with whom I work.

(31) Most of the time I am interested in
what the student has to say.

5

7
A

4

d d cr,el
.2.
o

r" A 0
0 0 0
0 0 cr,

ao al al C.A A e A
0 0

(32) I could have done a more effective
job if I had worked with a different
student.

(33) The student seems bored during the
tutoring sessions.

(34) I could have done a more effective
job if I had tutored a student at a
different grade level (that is, an
older or younger student than the
one I had).

(35) The tutoring experience has made the
student more interested in readinR.

(36) The tutoring experience has made the
student more interested in school.

(37) The tutoring experience has improved
the student's attendance record.

(38) The tutoring experience has improved
the student's behavior.

(39) The tutoring experience has improved
the student's achievement in subjects
other than reading.

(40) The tutoring experience has made the
student feel better about herself/

himself.

(41) The RPIE volunteer tutoring program
has helped to build better relation
ships between school and community.

(42) The RPIE volunteer tutoring program

has had good leadership this year.
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C

cf"'
<:)e A

5 4

(43) I am satisfL. ;it' the coc7
I have recet' Pr- -a tt;.

system for r -.ark as a

(44) The R'tE voiat7=r2er

for s-_-_1;_denr: ul] be t:-

next ear.

(45) The student Ired

a tutor agaiL year.

(46) I would like :o -.erve
tutor again n..\'

(47) If I could sere a tt
next year, I wou__.: like - 'tor
the same student 7 tutor this
year.

(48) Please describe _The wa7, ,-)11
(

tutored.
ad..this year with the teachers of the student you

(49) What kinds of 'redrc., if any.. did you ±_d_but not receive from school personnel (teachers,
principal, RPIE !:irrecto7. :tc.) 'au were working as a tutor?

(50) What kinds of--7t,..!ing n.. ,ials (LaLaael materials or other materials) seemed to be
most helpful - in the student improve in rending?

(51) In youropinic: why has leen the BEST thing about the RPIE volunteer tutoring progra=7

(52) How could the EFL. lunteer tutoring program be improved?
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Card Column
(1-2) Form 19
(3-4) ID

PLFASE HONlST! r ..h item c number that hh: err how vorm left

(5) Do you enj
(children a

(6) Do you fee

(7)

people?

Do you ha"
around you

(8) Do you enj
solve a pr

(9) Do you feel
young peop

(10) Do you thi
teaching?

(11) Do you enj

by working

(12) Do you feel
opportunity

(13) Do you fin

situations?

(14) Do you find
other peopl

(15) Do you fin

other poop

(16) Do other p
seem to and
say to them

(1 7) Do your.;; p

understand

(18) Do you fir
directions
authority?

Y L.: young people
nc

3 1

3 2 1

=land young
3 2 1

Z7 .hen you are
g 2 1

_pi:. =one
b 3 2 1

abl_ ,lping
e I:h 7:. .,:.7.s? 2

1 wou: enjoy

3 2 1

;mating a teacher
w!r. students? 3 2 1

2 about having an
-Ielo students learn?

,.easy to fit into new

3 2 1

4 3 2

.: easy to listen to
e:

it easy to talk with
e? 4 3 2

ople (adults) usually
erstand what you
1?

ople usually seem to
what you say to them?

4 3 2 1

4 3 2 1

it easy to folloci-
given by those in

4 3 2 1



Form 19

(19) Do you
appoint

(20) Do you
Lenoir
doing?

(21) Do you
teache
School

(22) Do you
adminis

and sup
City Sc

(23) Do you
what t
City Sc

(24) In gen
behavi
Lenoir

(25) From wh
volunte
think t

195

or,

r'

4 3 2 .. 1

find it easy to keep
ments on time?

4 3 2 1

approve of the job the
City Schools are

4 3 2 1

approve of the job the
s in the Lenoir City

4 3 2 I
are doing?

approve of the job the
trators (that is, principals
erintendents) in the Lenoir

4 3 2 1
hools are doing?

believe students are learning
hey need to learn in the Lenoir

3 2 1
hools?

ral, do you approve of the
r of the students in the

4 3 2 1
City Schools?

at you know of the RPIE
er tutoring program, do you
he program is effective? 4 3 2 1



Card Column
(L-2) Form L2
(3) Gr
(4-6) ID
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Please, circle your grade: 4 or 7

77DENT OFINIONAIRE

Please check () or 'Llie following numbers to show how you feel about the thin.2s
named below.

5 = Very Good Exz-.1 lent

4 = Pretty Goo:.

3 = Not Bad, N:= .;,110(.1 (or Not Sure)
2 = Not So Goo,:
1 = Very Bad

EXAMPLE:

Your pet
5 4 3 2 1

(You would. put a check in the column under 5 if you feel very good about
your per-_)"

Please put a CHECK (V) in the column under the number that best describes your feelings about:

(7) Your sch

(8) Your cla

(9) Your tea

(10) Your pare

(11) Yourself

(12) Reading

(13) The readl

Good or
Excellent

5

Pretty
Good

4

Not Bad, Not So Very
Not Good Good Bad

3 2 1

of

smates this year

hers this year

nts

ng tutor you had this year

(14) Do you ever read a book that you don't have to read for school?

(Check () Yes or No)

(15) What do you like to read about?

Yes No
(2) (1)



Card Column
(1-2) Form 13
(3) Cr
(4-6) ID
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Please circle your grade: 4 or 7

STUDENT OPINIONAIRE

Please check () one of the following numbers to show how you feel about the
things named below.

5 = Very Good or Excellent
4 = Pretty Good
3 = Not Bad, Not Good (or Not Sure)
2 = Not So Good
1 = Very Bad

EXAT LE:

Your pet
---

(You would put a check in the column under 5 if you feel very good about
your pet.)*

5 4 1

f L

Please put a CHECK ./ in the column under the number that best describes your feelings about:

(7) Your sch

(8) Your cla

(9) Your tea

(10) Your par

(11) Yourself

(12) Reading

(13) The readi
classmat

Very
Good or
Excellent

5

Pretty
Good

4

Not Bad, Not So Very
Not Good Good Bad

3 2 1

4)1

smates this year

hers this year

nts

ng tutors that some of your
s had this year

(14) Do you ever read a book that you don't have to read for school?

(Check (r) Yes or No) Yes No
(2) (1)

(15) What do you like to read about?

203



Card Column
(1-2) Form 14
(3) Gr
(4-6) ED
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Please cirols your grade: 4 or 7

STUDENT OPINIONAIRE

Please check (1..-) one of the following numbers to show how you feel about thethings named below.

5 = Very Good or Excellent
4 = Pretty Good

3 = Not Bad, Not Good (or Not Sure)
2 = Not So Good
1 = Very Bad

Example:

Your pet

5 4 3 2 1

(You would put a CHECK in the coluiml under S if you feel very good
about your pet.)

Please put a CHECK in the column under the number that best describes your feelings about

(7) Your sch

(8) Your cla

(9) Your tea

(10) Your par

(11) Yourself

(12) .Reading

(13) The read
classmat

Very
Good or
Excellent

5

Pretty Not Bad, Not So Very
Good Not Good Good Bad
4 3 2 1

;o1.

smates this year

.hers this year

nts

ng tutors that some of your
s had this your

(14) Do you ever read a book that you don't have to read for school?
(Check (1/) Yes or No)

Yes No
(2) (1)

(15) What do you like to read about?

204



Card Co (Limn

(1-2) Ferrara.
(3) Cr

(0 ltd .....

199

Plo;u:o CIRCLE your },,ratio: 4 or 7

STUDENT ASSESSMENT OF RP1E TUTORING EXPERIENCE

Please read each sentence and decide how you feel about it. Then put a
check () in the column that best describes your feeling.

5 = I Strongly Agree
4 = I Agree
3 = I Di..agree

2 = I Strongly Disagree
1 = I have no opinion,or I'm not sure how I feel

(5) I like to talk to my reading tutor.

(6) Most of the time I understand what
my tutor says to me about my work.

(7) My tutor listens to what I have to
say.

0 ,r,
0 I

-I
S

Js,
so .e'

o,s, 00 Of
e tf, e'

`1,-'0 0 et ''...t. 146, 0 o
4 3 2 1

(8) My tutor does not spend enough time
with me.

(9) My tutor helps me learn to read
better.

(10) It is boring to be with my tutor.

(11) My tutor makes it fun for me to
read.

(12) My tutor does not know what to do
to help me learn to read.

(13) 1 like to read the books and other
materials my tutor brings.

(14) I like to do the written lessons
my tutor brings.

(15) My tutor teaches me things I would
not learn in school.

(16) My tutor and I have a good place to
work together.

(17) My tutor makes it more fun for me.
;:o be at school.
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Form 16

(18) I can read better because I have
had a tutor.

(19) I would have learned more if I had had
some other person as my reading tutor.

(20) My tutor and I often have trouble

finishing the work we need to do when
we are together.

(21) I like my tutor.

(22) Having a tutor makes me feel
important.

(23) When we are together my tutor talks
so much about reading skills that I
don't have enough time just to read.

(24) Having a tutor helps me do my other
school work better.

(25) I am reading more books on my own
now than I did before I had a tutor.

(26) My tutor shows me how to use reading
skills in my life outside school.

(27) Having a tutor makes me want to come
to school every day.

(28) I would like to have a reading tutor
again next year.

(29) I would like to have the SAME reading
tutor next year that L have this year.

(30) I would like to have a reading tutor
to help me with my reading this
summer.

(31) What has been the BEST thing about having a reading tutor?

(32) What suggestions do you have that would help the reading tutors do a better job?



Card Column
(1-2) Form 1$.
(3) CR
(4-5) ID
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My child who has a tutor is in Grade: 4 or 7

(Please CIRCLE one)

PARENT ASSESSMENT OF READING TUTORING FOR STUDENTS

The following statements will allow you to tell how you feel about your child'sexperience with the RPLE volunteer tutoring program in reading.

Please place a check (V) in the column which best describes your feeling abouteach statement.

Check 5 if you STRONGLY AGREE
Check 4 if you AGREE
Check 3 if you DISAGREE
Check 2 if you STRONGLY DISAGREE.
Check 1 if you have NO OPINION or are NOT SURE

(6) My child often talks to me about what
goes on during the tutoring sessions.

(7) My child likes what happens in the
tutoring sessions.

0 d '/: V.
o

N N'l; rA 0
w Co i; IP

o o

3 2 1

(8) I understand what goes on during the
tutoring sessions.

(9) I have talked with my child's
teacher(s) about the tutoring
sessions.

(10) I have talked with my child's
tutor about the tutoring sessions.

(11) The tutor does not spend enough
time with my child to improve
reading skills very much.

(12) The tutor knows the skills my child
needs to work on (the child's
special needs) in order to improve
his/her reading.

(13) The tutor knows what to do to help
mY child improve her/his reading
skills.

(14) My child enjoys the reading
materials the tutor uses.

(15) My child is bored in the tutoring
sessions.
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Form LS

(lb) My child would have made more progress
if she/he had had a different tutor.

(17) My child likes the tutor.

5

0 cP 18

/ co
cf'

elcA :,Fry ot,
,- ..i. 0o
o
23 1

i

(18) The tutor spends too much time
teaching technical (reading) skills
and leaves too little time for my
child to practice reading.

(19) My child has trouble understanding
what the tutor says about his/her
work.

(20) The tutoring sessions have helped
my child read better.

(21) The tutoring sessions have helped
my child enjoy reading more.

(22) My child is reading more things that
she/he does not have to read for
school NOW than she/he did BEFORE
tutoring began.

(23) The tutoring sessions have given my
child more interest in school.

(24) The tutor and my 'child have trouble
finding a good place to work
together at the school.

(25) The tutor shows my child how to use
reading skills in life outside the
school.

(26) The tutoring sessions have given my
child more interest in reading.

(27) The tutor teaches my child things she/
he would not learn in school.

(28) The tutoring sessions have made my
child want to go to school every
day.

(29) The tutoring sessions have helped
my child behave better in school.

(30) The tutoring sessions have helped
my child do better in school
subjects other than reading.
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Form 1.8

(31) The tutoring sessions have helped my
child fool better about herself/
himself.

(32) The RPIE volunteer tutoring program
has helped me to become more in-
volved in my child's learning
experiences.

cao

4S

0 -I-0 `IA oe
to e
to

o

Y;.o o
) to ,p

moo
ca
rA
00

3 2 1

(33) The RPIE volunteer tutoring program
has given me more opportunities tc.

talk with school personnel (teachers,
principal, etc.) than I have had
before.

(34) The RPIE volunteer tutoring program
has helped to build better relation-
ships between school and community.

(35) The RPIE volunteer tutoring program
for students should be tried again
next year.

(36) My child needs to have a reading
tutor again next year.

(37) If funding for the RPIE program
continues I would like for my
child to have a reading tutor
again next year.

(38) I would like my child to have the
SANE reading tutor next year that
he/she had this year.

(39) If funding for a summer program
were available; I would like my
child to have a reading tutor
during the summer.

(40) Please describe briefly any contacts you have had with your child's reading tutor thisyear.
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Form 18

(41) In your opinion, what has born the BEST t- :og about the RI IF volunteer tutoring, program?

(42) How could the RPIE volunteer tutoring program be improved?

/2-1
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APPENDIX E

The Volunteer
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\
THE 1JOLUNTEER

L:WIF CITY SCHOOLS, T2NNEf7.2EE VOLUi: I .ATIE72. $ NOVEMBER 6, 1979

MEETING mEETINn

If possible all tutors need to meet on Monday, November 12, 1979
at 2:00 for about 45 minutes to an hour in the Volunteer Office at
the Middle School. No need to discuss general program progress and
recording stueent progress. If you cannot attend please contact us.

NEM NUMBER 9S6-2038
NEM MATERIALS

The Volunteer Office telephone
number has been changed effective New supplemental reading mater-
:lov. 2, 1979 from 986-9673 to ials have been ordered and received.
986-2038. If you call our office These materials are in the volun-
you will new be reaching the Len- tee Office and are available to
oir City School secretary, the tutors to borrow for working
Mary 'Thompson, 'rho when you ask with their student.
for our office will connect you.
You may leave a message with the If teachers have suggestions for
Middle School secretary if we are supplemental reading material or
not in cur office, would possible lend material to

tutors to use with students please
Because there are only two out-contact Gerald Augustus or Helen

side lines to the Middle School McCabe.
and the volume of calls early in
the morning* from about 8:00 to RESOURCE PERSONS
9:00 and in the afternoon from
about 2:45 to 3:30, it would be In the near future the Volunteer
best if possible to call other Office will be contacting teachers
than at these times. about some of the resource persons

we have available.
If the secretary or someone

else is not in the Middle School NF!'! VOLUNTEERS
Office it will be impossible to
reach us as the nhone will not ,If anyone knows of someone who
ring in our cffice, which is in 'mwe make a good resource or tutor
another part of the building from please let us know.
the Middle School Office. You
may, if it is impossible to reach VOLUNTEER CONFERENCE
us, call the Superintendent's
Office 986-8058 or 986-3821 and nerald Augustus will attend the
have them contact us. Second Annual Tennessee Volunteer

Conference in Chattanooga the 15th
CHANCE IN STUMATS TO BE TUTORED and 16th of November. Hopefully

some good new ideas will come from
It has been necessary to ',a- this conference.

duce the number of grades in
which tutoring will take place.
Tenth grade students will not be

NEWS

tutored this fall as had been Volunteer Mrs. Irene Foshee's
planned. Dottie Patrick, Resourcehusband has had a serious heart
Teacher at the high school has, attack but is recovering.
however, taken the training with
the tutors and is working with Volunteer Mrs. Ida Kate Cusick's
several high school students. husband has had an operation and

recovering very well.
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