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FOREWORD

Instruction in communication skills is of highest priority in our
schools. Students mastering the skills of listening, speaking, reading,
and writing during the early years of their formal education are at a
decided advantage in school and throughout life. Because of the im-
portance of the early years in establishing good habits and a firm
foundation for future learnings, it behocves us to search for and
utilize instructional approaches that would most effectively effect the
kinds of behavior we would like to see in our children.

This handbook on language arts basic strategies for students in the
kindergarten, first, and second grades has been developed to assist
teachers to accurately assess student strengths and weaknesses in order

mastery in the language arts. This guide emphasizes preventative rather
than remedial measures and views the learner as being of prime impor-
tance--that all efforts be ultimately expended for his/her well being
and success.

It is anticipated that schools will find this handbook an invaluable
resource in bringing out positive effects among our students in the
language arts.

Appreciation is expressed to all who have contributed to the development
of this handbook,

Superintendent %SE%\
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INTRODUCTION

The purpose of this handbook is to nrovide assistance to the classroom
teacher, grades K-2, in assessing student needs and implementing
stfategles to increase student achievement and mastery of the basic
skills in the languzge arts.

Part I of this handbook presents the underlying considerations in deter-
mining appropriate instructional strategies. These considerations include
(1) the basic goals and objectives of the language arts program and their
relationship to performance expectations, (2) instructional strategies,
their rationale and prccedures, (3) assessment of student needs through the
development of student profiles, and (4) analysis of needs and planning for
instruction.

A word about performance expectations seems appropriate here. Performance
expectations areintended to help teachers, principals, and the school
system in general to¢ gauge actual student performance in relation to a

set of agreed upon standards. They are specific tasks which represent
important or valued learnings and are not substitutes for a total curric-
ulum. They may be used as checkpoints to determine the degree to which
instructional strategies are successful.

Part II of this handbook provides specific aids in the selection and
utilization of instructional strategies that are most effective and
appropriate, based on objectives and assessed needs. Some teachers may
want to briefly thumb through Part II first to orient themselves with
the various instructional strategies provided and then return to Part I
for the assessment and analysis procedures.

The assessment and improvement process is based upon five major
assumptions:

Assumption One: An early elementary intervention strategies
program is developmental in nature, emphasizing preventative
rather than remedial measures. A preventative program stresses
systematic planning of the growth of both the cognitive and
affective aspects of the learner and is positive in its approach.
A remedial program, on the other hand, assumes deficiencies and
leads to instruction and learning which is deficit-oriented.

Assumption Two: A language arts readiness program is conceptual
in scope and approach, emphasizing language, experience, and
thinking relevant to the learner. This developmental view of
readiness is consistent with the first assumption.

Assumption Three: Meaningful assessment begins with the assess-
ment of the functional use of the listening, speaking, reading,
and writing skills. Specific sub-skills that lead to functional
use are assessed only if necessary. However, all instruction is
based on the view that the learning of the sub-skills serves a

functional purpose.

vi
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Assumption Four: The teacher is the person in the educational
system who can directly affect student achievement,

Assu mptlgn Five: The learner, teacher, and curriculum are inter-

related compoilents which function as a system. This interrela-
tionship 1s like that of the EHTdtﬂ&Tg plant, and environment.

(Gardener)

"

Learner
(Plant)

i

CUTIlLUlum
(Env1ranment)[

L

Consequently, the development of intervention strategies must
consider the learner needs, the philosophy and capability of the
teachers, and the curriculum presently in use. Changing one compo-
nent without adjustment in others reduces the effectiveness of

the system.

These assumptions reinforce the underlying philmsophy of a language arts
prugram that is positive in its emphasis, broad in its scope, comprehensive
in its character, and integrative in its approach. Central to the philosophy
is the belicf that the learner is of prime importance, that all efforts are
ultimately expended for his/her well-being and success.

all encomp3551ng ‘and complete, They are but a beglnnlng for the 1nformed;
creative, and imaginative teacher and school to modify, expand, and/or delete
in reinforcing existing district and school efforts in the language arts.
Teachers are encouraged to add their own effective instructional strategies
to the various sections of this handbook and to share them with the state
program specialists through appropriate channels for inclusion in future
revisions,



PART 1
DETERMINING APPROPRIATE INTRUCTIONAL STRATEGIES

A. Relationship among Foundation Program Objectives, Language
Arts Program Objectives, and Performance Expectations

Two major documents guide educational activities in Hawaii: Master
Plan for Public Educatlon in Hawaii and The roundation Program for the
Publlc Schools of Hawall -

The Master Plan reaffirms the State's commitment to provide all students
with equal opportunity in education through the establishment of overall
guidelines.

The Foundation Program synthesizes the educational purposes identified
in the Master Plan into eight broad objectives:

To develop basic skills for learning and communication

To develop positive self-concept

To develop decision-making and problem solving skills
at one's proficiency level

To develop independence in learning

To develop physical and emctional health

To recognize and pursue career develnngﬁt as an

Tl P

oL e

7. To develop a contanQIly grow1ng ph11950phy such that
one is responsible to oneself as well as to others
8. To develop creative potential and aesthetic sensitivity

The Foundation Program, derived from the Master Plan, is the basis for
curriculum improvement efforts through the Foundation Program Assessment
and Improvement System (FPAIS).

The language arts program objectives are statements of intent which
provide direction for planning resources and program development. Program
objectives delineate what the program should provide students (Figure 1);
they are further translated into learner outcomes which specify the kinds
of learning students need to achieve. The learner outcomes, attained
through the implementation of instructional objectives, direct the planning
or resources and program development at the school level.

Performance expectations are the competencies which can reasonably be

expected of each student who has been given instruction in a specific area.

They are drawn from either program or course objectives, but do not necessarily
represent a total scope and sequence of learning objectives for all students.
The performance expectations for grades 1 and 2 have been developed to
facilitate early identification of developmental needs. They should not be
considered the only objectives to teach toward. The performance expectations
are merely checkpoints to monitor learner progress. For example, take the
following performance expectation for grade 3:

'""Read and orally paraphrase a short paragraph from a variety of
materials used by the student.”

Y10
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If students fail to achieve this performance expectation, it may not be

the best strategy to begin giving them more of the same type of tasks.
Because performance expectations are viewed as the results of learning,
instruction should attend to the reasons for students not learning. For
example, in order that students learn the main idea of a selection, teachers
must provide activities directed toward develcplng thinking, vocabulary,

and content knu.ledge rather than lessons on main idea, per se. In other
words, the teacher may need to look at a broader base of prerequisites to
attain a performance expectation.

This is important consideration, for it ensures that the learner has
a broad based, strong developmental program.
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Figure 1

Relationship of Levels of Objectives to
Performance Expectations to Instructional Strategies

Master To assure thdt each %Ludént acquires, to the f 1 st [
Plan extent possible, the basic skills of speaking, reading,
Purposes wrltlng, llgtenlng§ computlng, and thinking.
Foundation To develop delC skills for learn1ng and effective !
Program communication with others. ‘
Objectives - _ — .
To assist learners to devé;ap the highest '
Program degree of informed control of which they are e
Goals capable over their use of language FEI{G!mQPLE
- T - TE oeTTe Fxpectations
Program To assist learners to use reading and
Objectives listening to gain information and knowl Grade 2
edge to understand themselves and
ather% and to derive eﬁjoyment Reads an:! orally
I = . ' 1 paraphrases a
Learner The learner summarizes, orally or|—— short r.ragraph
Qutcomes I in writing, a paragraph stating a from a variety
| main thought or generalization. _ of materials
— B used by the
Instructional The learner can: learner.
Objectives 1. structure paragraphs B B B
into 1 of 4 thinking
structures
2. select and discriminate
the major ideas or con-
cepts
3. develop appropriate vo-
Labulary knawledgc
Instructional Develop the learner's thlﬂklng/ ;
Strategy structuring process by involving !
the learner in activities to
provide the bases for understandirng
ideas and vocabulary related to
Fhe concepts in any content area.
Selection of an instructional .

‘pattern based on the combination of:

1. Language, Experience and Think-
ing Based

2, Integrated Skills

3. Specific Skills

Fd




B. Instructional Procedure: Rationale

The proposed procedure to be utilized for the achievement of
instructional objectives includes three instructional types:

1. L age Experience, and Thinking (LET) Based
2. Type 2: Integrated Skills
3 3: Specif

p f c Skills
Each type has a definite purpose and addresses a specific need (Figure 2).
A full description answering the following questions is presented for each
type of instruction:

. What are the basic steps in instruction?

What should be assessed, when, and how?

How is the best type of instructional method decided?

What kinds of activities may be used under each instructional
type?

L S e

Type 1: Language, Experience, and Thinking (LET) Based

In this type, the learner's oral language and thinking are emphasized,
utilizing experiencee as the starting point to develop new or reconstructed
ideas. This step is a prerequisite to any learning activity, The LET-Based
type includes the language, experience, and thinking of the learner. With-
out the appropriate vocabulary, sentence understanding, and knowledge of

the phonics of the language, one will not be able to understand the meanings
of the printed or spoken language and will not be able to use sentence
context and structural analysis skills (prefix, root, suffix). This

results in parroting, word calling, or mimicking words and sentences with-
out meaning.

If the ideee being leerned _are out ef the direet experiences of the 1eerner,

with tentetlve vicarious experlenees that he/she can use to epprox1mete
the ideas presented in the oral and Prlnted materials.

In order to develop concepts and functional use of the concepts, the
student must not only remember the details but reorganize them, generalize,
apply the generalization, and evaluate them. If the task is to generalize
from an oral or printed context, the student will not eutemetleelly process
the information unless guided through the thinking proc

To provide a practical and logical procedure for instruction, a develop-
mental instructional procedure has been outlined in Section C.

Characteristics of LET-Based type of instruction are:

1. Language is not taught, but language experiences are
used and heard in natural and functional situations.

13
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Figure 2

Characteristics and Purposes of the Three Instructional Types

WHAT

PRPOSE

CRESULTS

Type 1

i m——

LET-BASED

Development of the language,
experience, and thinking of
—— the learner in natural
LET discussions, content area
- study.

To provide the basis from
which the learner can
learn the language arts

Student has the adequate
language, experience
(direct or vicarious), and
thinking skills to under-
stand and use ideas and
concepts.

Type 2

INTEGRATED SKILLS
(LET plus
related skills
simultaneously)

Development of the language
arts skills by using the
learner's present language,
experience, and knowledge,

LET

6

SKILLS

To provide assistance to
the learner who cannot
learn to integrate,
use, or apply skills
independently,

Student knows how to
use and apply the skills
he/she has learned in
functional or real
situations,

e
SPECIFIC SKILLS
(Skills not

related to
LET)

Instruction of specific
skills as discrete tasks.

SKILLS

To provide the learner
precise and specific
instruction in skills

at a particular develop-
mental point,

Student learns the

skills as content and

can perforn a particular
task at the mastery level,

15



2. The content of the learning is first related to
the experiences of the learner, rather than
starting with abstract ideas or symbols, and then
extended.

3. Instruction is meaning-oriented and stresses ideas.

4. Language use is stressed, rather than language skills,

The emphasis on the LET provides the learner with an oral language base
from which to learn word recognition skills, including vocabulary and
concepts with which to comprehend ideas in discussions and in reading.
Without the basic LET, problems will arise in word recognition,
comprehension, writing and in expressive language situations. To
provide the LET first strengthens any developmental program regard-
less of learning/teaching method.

Type 2: Integrated Skills

Instruction of this type purposefully uses the learner's LET simultaneously
with the teaching of skills. This strategy is necessary to use with a
student who needs to learn skills in a meaningful setting or who needs to be
helped to integrate or apply skills appropriately and effectively.

Characteristics of the Integrated Skills are:

1. Natural language is used as the content of instruction
or is used to help the learner learn the language of the
writer/author.

2.  The symbols or abstract ideas in listening or reading
are related to the learner’s experiences and conceptual
knowledge.

3. This instructional approach teaches skills only in
relation to the extent they help the child comprehend.
Skills became important not in a structured sequence,
but as they affect the learner's comprehension.

4. The language skills are used and applied in functional,
real life settings.

This type, which provides the learner with a process and content
combination, is important for children who need to be guided in the "how
to learn'" process. It provides the maximum guidance and cueing to learners
and therefore requires a great deal of teacher-student interaction.

Type 3: Specific Skills

The third type of instruction is the specific skills strategies. In this
type, skills are taught as discrete tasks. The learner's LET is not
consciously used to support the learning of skills. (Students need to
have a good LET background and ability to integrate ideas and skills
independently.)

6 16
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Characteristics of Specific Skills type are:

1. Specific skills are identified and taught as discrete
elements.

2. Repetition, stimulus-response reinforcement, and
retention are major emphases in the learning/teaching
process; meaning is de-emphasized.

3. Instruation concentrates on correct performance on the
task.

4. Skills are usually highly structured and sequenced.

5. Tasks are usually abstract in nature, not stressing
the learner's experience.

6. Parts (skills) of language, rather than the
functional use of language, are stressed.

This type provides the learner a specific structure and separates
tasks into small units on the premise that smaller elements are
easier to learn than combinations of elements. This type provides
for specific intervention and allows independent learners to proceed
at the high rate of achievement in skill learning.

In summary, important aspects of the instructional procedure are:

1. The development of the learner's LET is a required step,
no matter what the learning activity is.

2. Once the LET has been established, there is an option of
using integrated or specific skills approaches.

3. The chosen instructional activities are based upon
learner needs in relation to the purpose of instruction
‘(Figure 2). '

17



C. Instructional Management Procedure

Based on the first assumption stated in the introduction, i.e.

an early elementary intervention strategies program is develupmental

in nature, emphasizing preventative rather than remedial measures, the
instructional management procedure described here outlines the bas;c
steps to instruction, adhering to the rationale contained in the preced-
ing section.

Six basic steps and an explanation of each are presented as follows:

Step 1 - Basic Developmental Program.

Programs are based upon different philosophies and methods.
Some are more comprehensive than others, and some have
different functions and goals. But no matter which language
arts or reading approach is currently being used, it is the
basic developmental program, including concurrently used
supplementary materials and techniques.

Step 2 - Assessment of LET-Based Learnings.

If students have difficulty learﬁlng in the b351: develop=
mental program, the first step is to assess the learner's
facilityin LET. This assessment is made by observing student
performance in the on-going developmental activities in the
classroom; findings are recorded on the Student and Class
Profile form (page 12). As needs are identified, LET-Based
instructional strategies are decided upon and lmplemented

Step 3 - Instructional Adjustments to the Learner's LET.

As instruction is continued in the basic program, on the spot
adjustments are made to strengthen the LET of the learner.
Instructional strategies based upon the assessment information
are selected. These strategies may emphasize language, experi-
ernce, thlnklﬂg or any combination of these. (See Part II. )

As these adjustments are made, constant teacher monitoring
verifies the success or fa;luze of the adjustment. If the
adjustments are successful, they are maintained as part of the
basic program.

Step 4 - Assessing Attainment of Learner Qutcomes.

Based upon assessment information recorded on the Student
and Class Profile form, a decision has to be made whether to
use the integrated skills approach or the specific skills
approach. A review of the characteristics and effects of
each (Figure 2) should assist in making that decision.

18




Step 5 - Adjusting Instructional Strategies for Skill Learning.

techniques utilize the learners' LET to facilitate simul-
taneous skill learning. If the strategies are successful,
they should be included as part of the basic program.

If the strategies are not successful, perhaps the specific
skills approach, which concentrates on learning specific
skills, should be used.

Step 6 - Assessing Performance Expectations.

At a point when the teacher wants to obtain interim information
about student performance, the performance expectation test
(Appendix A) is administeraed. The test provides an indication
of how well the student is progressing in meeting performance
expectations. If the student does well, the current strategies
are maintained., If the student does not do well, instructional
readjustments should be made. '

The instructional management procedure is graphically displayed as
Figure 3. The solid lines moving from top to bottom on the left hand
side of the schema indicate the developmental nature of instructional
responses to learner assessed needs. The dotted lines moving from
bottom to top on the right hand side of the schema indicate the feed-
back of successful instructional strategies into the basic program,
thus making the basic program more preventative in nature.

The teacher can start at any point in the instructional procedure. How-
ever, as the teacher continues to collect learner information, a full
pattern should emerge; this can then be related to instructional strategies.

The profiles may be related to other criterion referenced tests given
by the teacher or the school.

Because of the developmental nature of the K-2 approach, the student assess-
ment data cannot be collected on all items at one sitting or in a short
period of time. The process requires a gradual accumuiation of information.
It is also important to note that all kindergarten students are not expected
to achieve all the objectives on the profile. The teachers must use the
experience and knowledge of the learner to determine realistic expectations.
This does not mean, however, that some children will not meet all the profile
objectives while in kindergarten, The performance expectations serve as
guideposts to help the teacher determine expected levels of performance

for students.



Flgure 3 SCHEMA FOR A DEVELOPMENTAL/PREVENTATIVE INSTRUCTIONAL PROCEDURE

. Meeting Developmental Learner Needs Developing a Preventative Program of
Successful Instructional Strategies

Basic Developnental Program mmmsssssmcess sssssseses

Step 1

-
[ P T

step 2 o T N
ot ) Assessment gf LEFB;;;@ Le;rnings TrmSmSmnasEaass bbb

Step 3
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Experience Bgséd Strategy

Language Based Strategy
Thinking Based Strategy
Combinations - Literature/language in the

Content Area
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] e L
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Step 4 Assessing Attainment of Learner Qutcomes

- (Integrated/Specific)
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Sten § Adjusting Instructional Strategies o
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i ot s e e, . e o . . . B e et i e . s __.._‘.*‘_‘_ it e e et e e -*

*

Solid lines indicates instructional responses to learner needs,
Dotted lines indicate inclusion or continuation of successful strategies as part of the basic progran, hence preventative in nature,
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D. Analysis and Planning for Instruction

The following checklist and charts provide the teacher with a way of
assessing each student's level of performance in the three major areas
of instruction (LET-based, integrated skills, and specific skills).
Assessment refers to analysis (observing student performance and
determining strengths and weaknesses in each of the three areas)

for purposes of planning appropriate instruction.

The "Student and Class Profile" is an informal checklist that is broad in
scope to accommodate the widest range of curriculum content possible in

an early elementary language arts program. Because some of the items on
the checklist may not be as critical as others in determining progress or
change in instruction, those that are most critical for that area have
been identified by an asterisk. This checklist is meant to be used by the
teacher while students are working on an activity.

To use the checklist and chart to determine the appropriate instructional
pattern, the teacher:

1. Observes the student and checks does or doesn't on the
checklist for the behavior observed. -

z, Indicates in the box at the bottom of the page a plus (+)
or a minus (=) for each of the three major areas. A plus
is determined by demonstration of all the behaviors which
are marked by an asterisk. If any one of these behaviors
is not demonstrated by the student, a minus is recorded
in the box.

3. Takes the pattern from the box at the bottom of the check-
list and matches the +/- pattern with the chart, "Matching
Assessment Profile to Instructional Pattern."

4. Teaches to the first minus on the left. The starting
point of instruction is where the first minus (-) occurs.
(If the instruction that follows is effective, the learner's
pattern may change. The basic strategy is to continue
moving from the left minus to the right one until all
minuses are eliminated.)

5. Refers to the '"Description of Instructional Patterns" for
samples of instructional strategies.

6. Transfers information from individual profiles to the
'"Class Record" form. Collective data then could be used
to plan for grouping and further instruction.

¢ 11
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STUDENT AND CLASS PROFILE

Name. — — e __School _________ _ e

Teacher_______ N -  Grade_______Room______ o .

LANGUAGE/EXPERIENCE/THINKING BASED
I. LANGUAGE o

Does| Doesn't

- - Muitiple Mesnings - The learner uses

A F ﬁnﬂtians ! . : !
o —_— the context to select the appropriate

Does| Doesnt] ) ] meaning of a word with more than
_ 1 - _ - one meaning. When listening to a
*Insi sntal he learr ces story or senténce which contains
:!15‘,',‘,"“3,“‘5,! - The learner uses word(s) with multipie meanings, the
language to ask for things or get IS RFMEr . s Ay
. = Ak~ il " learner understands the correct
things done. It is the "I want. . . meaning of the word
iél;ﬁiigﬁlgnguage usually used at an _ _ eaningoftheword.
edry age. . Figurative Language - The learner,
1 T oo o understands figurative language.
Requlatory - The learner uses lan- When listening to a sentence or story
guage to regulate others by giving which contains a figurative language
instructions or directions. phrase, the learner understands the
- T I TS ——r The lnn = meaning of a sentence. Far example,
S:;m:g!n;z; ;ﬂ;tlt?;naém?‘nlgilsa;ﬁﬁaé the learnar Enﬂérs}aﬁés metaphﬂgs
T ; P such as “The early bird gets the
validate one's self concept and self Worm " and analogins Such as She
worth. This is the language used to moved as slowly as a turtie.”
relate opinions, information, and —— ] - — —_—
_ experiences. . D. Phonology
*Heurist:c - The learner uses lan- ~ Intonation - The learner uses into-
guage to learn, inquire, or investi- nation patterns which show an
gate. It includes wsrds which allow | understanding ot meaning.
the learner to ask or respond to N S = rmnr ieme ctrane
questions, and phrase inquiries. g;‘;?g‘r‘ns’ ;rvg?ch'“s’.:‘s; usss f':;e;f
—_——— standing of meaning. o
fﬁepfaseatah@n;l; the learner uses | Distect - The learner reconstructs
anguage to Jransmit information meaning without interference from
and knowledge. Thisis the language ~ | the s 'u%ds'm the first language or
emphasized in the schools and dioaoune the f guage o
found in content area textbooks — | clalect =~
B such as science and social studies. Il. EXPERIENCE
‘lmagiﬁiative - t‘I’hé learner uses lan- léf Concrete . _
guage lo create one's own environ- *The learner has actually experi-
ment. This is the language used in enced a variety of events, actions,
activities such as creative drama, or objects in real life,
creative writing, and literature. L — —_—
B. Vicarious
B. Syntax - *The learner has not expsrienced a
— — — — _ variety of avents, actions, or objects,
Word Order - The learner uses but has enough similar or com-
syntactic cues (word order) to pre- - parable experiences to imagins,
dict words. For example, in Hatening—{-- - infer or reconstruct experiences of
to sentences, the word selectad by o | close proximity. )
the learner to complets the sentence l C. Abstract ) -
must be the corract part of spesch. = ——— ————e-
[ o . - - | The learner can relate prints, pictures,
C: Vacabrulary (Semam;gs) - - . graphics to connect axperiences.
Nounz - The learner uses different - ' The learner understands concepts
kinds of nouns to name objects, which are in themselves abstract
B places, peaple. and events. such as honesty, liberty.
Action Words - The learner uses II!L THINKING - -
words of action such as finish, fold, LA é = :f — Ij\ni';'a —
draw. . Cognitive Memory )
7Eii:l;'ﬂﬂ|ﬁ! WQrED;Thé learner uses | *The learner can recall specific
words to describe the immediate aspects of a story, narrative, or
environment. 1 description. For example, after the
S S aarner hears a story, he or she can
Relational Terms - The learner uses retell a story by racalling either _
words such as longer, most, yester- specific details, the main idea, the _
day, first, on. under, over, before. ~| the sequence of events, cause and w
i Synonyms - The learner uses many effect, or comparison and con-
different words to express a similar 1 _ Irast details stated in the story.
B ) idea. } - — ]
l § 23
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[E., Convergent-Structuring 'NTEEE;@TE”:LSEILLS _ —
Does| Doesn't - - A. Oral Communication
1 — - - - T T ) Nfgg 7B§7135ﬁ't e 7 o
‘The learner is able to organize a DE’ - — — —
variety of data or information. For “The learner conveys information,
example, after listening to a story. gives descriptions and directions
the learner is able to: to another in order to accomplish a
; ) . _ prescribed task.
—imagine - create a mental image -— — — —_—
of what was read. *The learner elicits information
—categorize the details of the mate- needed to complete a task through
rial or story. ) 7 interviews and questioning.
—compare and contrast details — _— ———————
from the story. The learner works with another
—determine a pattern or sequence. learner exchanging information in
—determine the cause and effect _ i ,; order to complete a task,
pattern or structure. s Beadine o e
—s00 t,hhg relationship of the part to B. Reading ] o
the whole. T 1 5 or applies reading skille
L AT Lo The learner applies reading skills
_Vﬁi?égie:t?;?mahgn into a to utilize library and reference
I physical setfing. - B 7 materials. o
C. Convergent-Analyzing/Generalizing The learner reads special forms and
. et s = e is able to explain maps, charts,
*Tha learner is able to form a mean- graphs, tables, illustrations with 75%
ingful conclusion from the infor- | 1 accuracy. -~
organized, “For examole. aiter The yisarnor reads and comore-
THR A Nl mr e SO . ends informational materials
gi}g’"‘t'gg to a story. the learner is | (representational language) with
T 80% accuracy in detail and generali-
—mauke assumptions. - zations. -
.igséa:rgé?iig?éfshgns; The learner reads and responds to
e ine the DUrDP f the questions (heuristic language) and’
gf;fg?ég? the purpnse of the similar materials requiring responses
—determine the main 'Heas. _— __| with 80% accuracy. I
. A T T The learner can read and apply
D. Divergent with 80% accuracy, directions
I — ——— - and instructional (regulatory)
*The learner is able to apply and use i _language. _
the information and conclusions T - arrar ameliae oo e oite o
reached in a meaningful and pro- | - The learner applies reading skils to
ductive way. For example, after the other content areas.
listening to a story, the learner can; | e ot T
istem ,g astory. the learner can The learner retells a story he/she has
—predict relevant outcomes and read with 80% accuracy.
projects his or her thinking ) — BEEEE—
beyond the information given. *The learner applies a generali-
Rebididotabila et Lol € arner & 85 a generali-
—lake a concept ar idea and pro- zation to a similar situation derived
idied ”5;.‘3; impiication (hypoth- from reading a story or paragraph
L __eszeanainfer) =~ at his/her ievel of word recognition
E. Evaluative competency.
The learner makes judgments and T | *The lezrner summarizes, orally or in _
draws conclusions using criteria wriling. a paragraph stating a
from different sources. For example, main throught or generalization
after listening to a story, the learner after reading a paragraph at his/her
can: level of word recognition.
—determine the appropriateness of ~ | The tearner begins to structure
a judgment by citing evidence information he/she reads con-
from the story. sciously into categories, cause
—differentiate between what is fact and effect, comparison and
and what is opinion. ) and contrast and part-whole
—evaluate the motives, qualifi- relationships.
cation, and validity of the = = — —— —
authority. o The learner recodes written language
—decide on the adequacy of infor- as oral language by supplying
mation from which to make a intonations which indicate under-
decision or statement and can standing. -
the evidence and decide or = YT — = Tt
ﬁgsi%%pfev'“"“a cideon The learner can utilize function
_ I e words, inflections and inflectional
 Aerit A agreement as an assist in meaning
Iv. A“j‘md37 _ o o ) | comprehension.
The learner relates literature to own ‘The learner .utilizes meanings’
nezds, values and Lehaviors. (semantic cues), sentence context
1 e — e (syntactic cues). or situational
T:ﬁg Igar;ner . disi readgr'\g as 3 source B context to predict unknown words.
of data for pioblem solving. RS RON — — —
o _ of data for pioblem salving.  _____ IC Writing
= The {earner shows he/she enjoys L — — R — .
reading by choosing to read books “The learner organizes information in
and printed materigls other than writing in an order that is easy to
instructional texts and workbooks. follow and is identifiable (sequen-
- - _ ___{ tial, chronological, ete.)
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Does| Doesn't LE Writing .
- *The learner's writing displays [A. Idea Development B
effective use of details and suppori- —— = =
ing informatior: All necessary infor- Does | Doesn't — -
mation is incluosd and irrelevant The learner develops a main idea to
B information is excluded. logical or imaginative conclusion.
*The iearner combines words and - The learner's writing has clarity and |
phrases effectively into permitted does not rambla, )
and appropriate patterns of lan- — = = —— — PP —— -
guégég("spympg;);' patierns o 1B The learner uses simple description.
- — I Ty —— ——— The learner uses supporting details,
The learner uses words in writing that (B Baramranh Paral - - ———
are clear, accurate. and appropriate LB._Paragraph Development , I
to the purpose. )
T The learner applies punctuation and ~ The learner's paragraphing fits the
capitalization conventions appro- subject matter. -
priately in writing. - - - ! _ . . .
= — praey w;'tf 9 — = The learner orgaiizes saquentially
The learner's wrmn'g ﬂ:fpxays no and chronologically as appropriate.
spelling errors or only a few errors = — The Ioa P ———— T
in diffieult w he learner's paragraphs ara devei-
_ | 'ndifficult words. - . oped around a single thought.
The learner handles dialogue appro-
- ~ priately. B
[C. Syntax_ S 3
_ ] The learner uses complete sentences,
SPECIFIC SKILLS _ _ - B avoiding fragments or run-ons.
léf Reading ) ) B The learner uses a variety of sentence
The learner recalls and/or recognizes . structures. -
80% of the words he/she learnsin his/ The learner uses eonsistent tense.
her reading pragram. N 1| The learner tene omesoooionn o
_ _ —_— he learner uses possessives appro-
The learner utilizes recurring parts of priately.
known words as an assist in word = — = e e T
recognition. T gggtélegamer- uses pronouns appro-
The learner Jeneralizes and utilizes T - —— S T
structural syllabication for pronun- I The iearner uses correct subject-
) ciation. ] ] L1 | verbagreement.
The learner generalizes about (D. 5§E'|iﬂ§-,!§GEE!JJEFY§ﬁd Word Choice
phanemefgrspnemg relationships of The learner spells common words
double and triple consonant clusters | “correctly.
and vowel pairs and trigraphs. - S - - - — _—
— = e —— : The learner uses descriptive words;
The learner generalizes about ar win o H PRTES,
phoneme-grapheme relatiaﬁsrnips of , — _Bttempts a wider vocabulary. -
single short and long vowels and The learner uses adjectives and
- _singleconsonants. =~ adverbs appropriately. -
The learner shows understanding of 1 I T
letter sound relationships by e jseamner uses recently learned
sttempting to pronounce unknown 1 _ _words in own writing. _
— 4 jwods, [E. Capitalization, Punctuation '
Auditory-Discriminatien - The T — — P —
learner differentiates iikenesses and iT,h,E ;‘iaiffﬂi'gaﬂ“g"zes the first word
diﬁarentéshin letter sounds. ,Fa: _ _ In a senience. . _
example. the learner can detect The learner capitalizes Dron
whether or not two words are the nafns'gpp';éprigte?y; H1ees proper
same (cat-cat) or different (rat-cat, - — P — —
cat-col, pot-cot), The learner uses end marks appro-
— - - - o —_— priately (period, question mark,
iludlmfy Ilarnnryls«pqugdnﬁlng i The _ _ exclamation point). .
earner remembers and recalls in — learmer 1 “auntation rark
correct order, information that has , ;Ssrt:g'?ig}gfyuses quotation marks
hean heard. For example, the learner — ol il Al . .
can repeat a specific sequence of The learner uses apostrophes appro-
numbers.. sounds, or wg;ﬂgx - priately,
- | Visust Discrimination - The learner ~ | The learner uses commas appro-
differantiates Iikiinesses a‘r_'n:l ﬂii? priately.
ferences in visual prasentations o [ —_— —_—
;;nbigctsi pictures, ,aFnd syrﬁ_bﬁlls Iti;e [F. Handwriting . .
letters and words. For sxample, the . The learner generally writes leqibly.
learner car: match identical objects, l | | The tearner generally w ites legibly.
pictures and symbols. »
- | Visual Memory/Sequencing - The TR IR TIA Al —r i
learner recalls prior visuad axpeFri—- INSTRUCTIONAL PATTERN 7 7 “
ences in the rect order. For — — — o
éxéfnsple'?afiei fﬁéra is shown and LET-Based Integrated Skiils Specific Skills :
then removed, the learner can iden-
tity that word from among a group of -_— —'E —_— + —_— +
words. After a slsriies of ébjaé:gs. - —_— - —
pictures or symbols is presented in More than 15 Doesn't = —
a certain order and then scrambled, ° > Boesn
the learmner can place tham In their
originai order. o
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Matching Assessment Profile to Instructional Pattern

N Integrated Specific Instructional
LET-Based _Skills _ Skills _Strategies
- - B o (Part II)

= + + Pages 20-45

LET-Based

- + -
- L. S

Pages 46-82

Integrated Skills

Specific Skills + Page 83

-

Fully Functioning + + +
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Description of Instructional Patterns

Eight possible patterns may emerge from the assessment as displayed

on the preceding chart. These patterns combine the LET-Based, inte-
grated skills and specific skills discusscd ecarlici. Each pattern

is related to a particular set of needsand in turn represents a category
of instructional strategies. 7

LET-BASED

The LET-Based category provide the learner with the language, expe-
rience, and thinking prerequisites the learner needs to comprehend
oral and written language. This category is a prerequisite to mean-
ingful skills learning.

For this reason, should a minus appear in the LET-Based column,
regardless of the results in the other columns (integrated or
specific skills), the LET of the activity should be attended

first before skill instruction proceeds. Learners may learn "siills"
in isolation; but without the foundational LET, the learners will have
difficulty understanding or comprehending the materials. They may be
able to identify sounds and decode words but not understand what they
mean in context.

o

The four (4) possible patterns in the LET-Based category are:

Integrated Specific
LET-Based _Skills ~Skills

i
[
I
4

L]
[
v
1

— =
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Description of possible LET-Based patterns

. Integrated Specific
LET-Based Skills _Skilis

This pattern is not '"normal” in that one cannot usually apply skills

(I) without a basic knowledge of the LET of the subject. If this
pattern should emerge, it might be that the assessment may have been

in error. The learner has the LET of the particular activity, although
generally weak in LET background. However, instruction would attend

to the LET, either to verify or to teach the necessary LET learnings.

-
-

This is a common pattern among learners who are "language different"
such as pidgin speakers or learners who are not familiar with the
vocabulary of the story or activity. The learners can do the skills
tasks such as sounding out and identifying letters and punctuating
- but do not apply skills functioaally or comprehend the ideas. The
. instructional strategy would be to build the LET so that the learner
can now apply and use the skills learned or comprehend the ideas better.

0 O C

This pattern indicates that the learner has needs in all areas and that
the LET is necessary so skill learnlng can begin. To begin spe:ific
skill instruction would only result in pattern 2, or frustration in
skills. The strategy could be to build a strong LET, possibly starting
with the learner's LET, since the learner needs to have some ''knowns'
in the instructional processes.

This pattern indicates that the learner can or is trying to integrate

skills (prccess) but does not have the content knowledge. This

pattern is not a common one and the strategy is to develop the learner's
. LET and then utilize the learner's integrative strengths.

28

(]
w




INTEGRATED SKILLS

The two (2) possi.le patterns in the integrated skills category are:

. 7 Integrated Specific
LET-Based __Skills Skills

Description of possible integrated skills patterns

1. + = !-E
L

This pattern indicates that the learner has the necessary LET
background and the ability to learn specific skills. Where the
weaknesses lies is in the learner's application and use of skills
to gain meaning. The strategy is to teach 'skills in a meaningful
way which forces the application and use of skills in a functional
setting.

This pattern indicates that the learner has the LET background but
has not learned the skills and how to apply and use them. The
strategy for this iearner is to address the first minus (integrated
skills) because the learner has the LET background. In integrative
teaching, the LET is used to support :the learning of skills. This
way, the strength of the learner is utilized to compensate for
weaknesses, Once the learner begins to integrate the skille well,
concentration on specific skills can begin.

SPECIFIC SKILLS

There is one pattern in the specific skills category:

16 E?E)




I

ntegrated Specific
_Skills

This pattern is used when the learner has the LET and the integrative
ability but has not adequately learned the skills. In this strategy,
the emphasis is on direct and specific concentration on skills without

FULLY FUNTIONING

Integrated Specific
LET-Based _Skills Skills

1. + + +

The student who displays this pattern is learning adequately and
no intervention is necessary. The present program should be imple-
mented.
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PART I1

SELECTING AND UTILIZING INSTRUCTIONAL STRATEGIES

This portion of the handbook provides strategies which may be utilized
in planning for instruction based on the analysis described in Part I

INSTRUCTIONAL STRATEGIES

A. LET-Based
(Yellow pages)

(Elue pages)

Integrated Skills

C. Specific Skills
(Pink page)

1. Experience Based

a. Using Experiences
of Students
b. Journal Writing
2. Language Based
a. Syntax
b. Vocabulary
Development
(Semantics)

3. Thinking Based

a. Using a Thinking
Strategy

4, Combinations
a. Literature

b, Other Content
Areas

Language Experience
Approach to Reading

2, Small Group

Discussion

. Communication

Activity

. Orai/Class

Composition
Individual Dictation

Expansion

. Sentence Combining

. Directed Reading/

Thinking Activity

. Cloze Procedure

Meaning Based Word
Recognition -

a. Situational Context

b. Sentence Context
¢. Structural Analysis

d., LET-Based Phonics

. Language in the

Content Areas

Specific skill strategies
are not included at this
time since most commercial
materials emphasize this
approach and teachers have
an ample repertoire of kits,
workbooks and dittoed materials.
Teachers, however, can begin
to include in this section
their own specific skills
techn -ues which have proven
highly effective.



® A. _LET-BASED INSTRUCTIONAL STRATEGIES

1. Experience Based

I
Lt

a. Using Experiences of Students

I
[}

b. Journal Writing

2. Language Based

[N
—

a. Syntax
b. Vocabulary Development (Semantics) . . . . . . . 29
3. Thinking Based
Using a Thinking Strategy . . . . . . . . . . . 34
4. Combinations
a. Literature e e e e e e e e e e e e e 36

. b. Other Content Areas . . . . . . . . . . . . . . 43




A. LET-BASED INSTRUCTIONAL STRATEGIES

The underlying premise for strategies described here is that language,
experience, and thinking form the basis for learning.

The relationship between language and experience is symbiotic. Language
enables the learner to relate and communicate experiences to others and

to think abstractly and vicariously, providing for the development of
creative and original ideas. As experience expands, there is more to relate
language to. As language increases, thinking is facilitated. As thinking
is facilitated, experiences are used more creatively or in different ways
and for different purposes.

Ultimately, the student who is fully functioning in the LET will be
using, responding to, and applying language, experience, and thinking as
a foundation for learning. Some of the characteristics of such a student
are listed below:

o A student using LET can:

express his/her own ideas

create art forms and dictate feelings about them

draw a picture and dictate a sentence reflecting an
appropriate idea

occasionally initiate conversation with his/her class-
mates or the teacher instead of merely responding
to questions

share own experiences, ideas, feelings, or perceptions
with others

glve 51mple dlrectlans and 1n5trULtlons to accomplish
a task

tell a story or event

describe objects, persons, settings

ask questions to get information

give information

explain how something works

use oral language to solve problems

A student res'ondln’ to LET of others can:

enjoy stories read to him/her 7 7
listen to others and relate ideas to his/her own experience

O
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look at a picture and describe details and feelings
or draw an appropriate conclusion

retell stories, organizing his/her thinking so it can
be shared in an interesting manner

contribute to a discussion

adapt oral language to communication situations

respond to and use nonverbal cues such as facial
expressions, gestures, and body movements

A student applying LET can:

locate books, simple charts, graphs, magazines,
newspapers, A.V. materials in the classroom

ask for information to complete a particular task

seek answers to his/her own questions through
questioning and experimenting

Suggested strategies related to LET ars presented on the following
pages to assist teachers to focus on the three areas. They are
presented in this order:

Experience Based Strategies.
Language Based Strategies.
Thinking Based Strategy.
Combinations,

PN U )
. .
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LET-BASED INSTRUCTIONAL STRATEGY: EXPERIENCE BASED

1.

ggiggAE;perien;esjquStudents

What is meant by 'using experiences of students"?

Experience based strategies are those which seek to identify the
experiences of the learner. These experiences are then related
to ideas or concepts to be _earned. In this way learning
progresses from known to unknown. This approach capitalizes on
the direct experiences of students and the language base students
bring to school to develop and refine language and thinking
skills in a way that will bring about the integration of all
learning. )

What are the benefits?

This approach includes all aspects of language development
(receptive and productive) and concept development. It can be
used successfully with beginning readers, culturally different
students, in conjunction with any other approach, and in any
content area. The approach insures success and confidence in
learning rather than bewilderment and frustration.

What are the limitations?

Teachers need to understand, accept and be committed to the
theoretical basis for this approach. They need to be willing to
accept the student's existing language as a point of departure
and to be able to relate abstract concepts to the direct or
vicarious experiences of the student.

What are some learner characteristics which indicate that this
technique is appropriate?

levels, particularly those who do not seem to have the experi-
ences necessary to comprehend an idea or concept.

Instructional Procedures

If the student does not seem to have the experience of the lesson
to be taught, use a questioning technique to:

a. Try to find an experience he/she can base a vicarious
experience upon.

1) Have you ever seen one like this before?

_2) At home, what do you do at a time like that?

O

ERIC

Aruitoxt provided by Eic:



of Students (Continued)

3) When have you done something liké this before?
4) What do you think is happening in this picture?

b. Then try to draw the similarities with the learner's own
experience and the one to be learned or experienced so he/she
can relate it to the one to be learned.

Then relate the language (vocabulary, labels) tec the experi-
ence to establish a meaning vocabulary and a basis for
comprehension.

i

d. Go back to the original sentence, concept, or materials and
have the students reread, rethink, and discuss the meanings.

w37
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EASEDrlNSTRUCTIDNAL STRAFFCY EXPERIENCE BASED

JournaT Writing

1.

What is journal writing?

Spontaneous personal writing used to help make writing natural

and habitual, to enhance the value of everyday occurrences and

feelings, and to encourage recording of these for later uses in
public composition.

What are the benefits?

This technique frees children to feel and think and to express such
feelings and thoughts in writing. It is often a hlghly motivating
technique beceuse it is so personal, enabling children to record
their own significant experiences and to express themselves fr eely
aud spontaneously without regard for audience ov correctness.

What are the limitations?
Since audience and correctness are not features of this technique,
it needs to be used in conjunction with other public forms of writ-

ing where learners can receive directed assistance.

What are some learner characteristics which indicate that this
technique is appropriate?

This technique seems to be appropriate for all learners at all
levels.

‘uctional Procedures

a. Journal writing is most effective if done everyday for a brief
period (15-20 minutes). Each child is given a notebook and
told that it is a private journal in which he/she may write
whatever he/she wishes. Tt is not to be read by anyone else,
teacher or peers, unless the student wishes to share it and
offers to do so. It can provide ideas for 'something to write
about" later. :

Students are instructed to date each entry, tn write what they

are thinking about or something that happened to them today

that they want to remember, how they felt when someone said .
., did . . ., etc.

[»n

¢. Many students at this age will want to share their journal
entries with the teacher. When a student offers, the teacher
should receive and accept what he/she reads without criticism.
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LET-BASED INSTRUCTIONAL STRATEGY:

LANGUAGE_BASED

Syntax

1.

What is syntax?

Syntax refers to the ordering of relationships among words in
sentences, which includes the functions and classes of words, word
order, and function words.

What are the benefits?

This process helps the child to listen to various syntactic
patterns which are considered desired language models. It helps
learners to:

a. Use oral language and determine how meaning is transmitted.

b. Become aware of redundancies (common patterns and sequences in

langauge use) so that they can predict word order, functions,
or class., -

c. Use context clues (cloze procedure) and become aware of
patterns they may be using.

What are the limitations?

Syntactical development really cannot stand alone, apart from vo-
cabulary (semantic) development.

Syntactical development in and of itself does not guarantee that a
student will be able to read or use contaxt clues in a reading
setting.

What are some learner characteristics which indicate that this
technique is appropriate?

The learner:

a. Does not use a wide variety of sentence patterns in oral
language or .in writing.

[+

Does not use natural or appropriate intonational patterns
in relation to the meaning.

c. Has difficulty substituting appropriate words or phrases
in oral language or in cloze procedure activities.
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Syntax (Centinued)

d. Has difficulty adding words and phrases to a basic sentence
pattern such as "The bird sings,'" '"The red bird +  -s happiiy,"
and "The rare red b.rd sings happily in the wild

5. Instructional Procedures.

Procedure A
a. Expose the students to a variety c¢f{ syntactical patterns
in a variety of materials such as songs, poems, and
stories,

b. Have the students listen for the ideas and make them aware
of the different words and intonational patterns.

¢. Have the students say or repeat the sentence and discuss
the meaningsand their feelings and reactions to the way it
is said,

d. Discuss any differences or changes in meaning when words
or intonational patterns are changed.

Procedure B

a. Select dictated sentences or sentences from a story, poem,
or song.

b. Model the sentence by saying it to the student.
¢. Have the student repeat the sentence.

d. Discuss the meaning of the sentence.

e. The teacher can then

(1) Repeat the sentence with a word or phrase substituted,;
e.g., "The man sang a song."

"The lady sang a song."
"The boy sang a song."

and have the student repeat.

(2) Use a poem which follows a substitution pattern.

(3) Say the sentence and leave a word put, asking
students to fill in a word of comparable meaning and
function and discussing any meaning changes if
unacceptable words are volunteered.

L]
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a. Select a basic sentence pattern and have students add
phrases, adjectives, and adverbs in relation to a picture
or situation being studied. For example,

(1) Show the students a picture of a field of flowers.

(2) Basic sentence: "I see flowers."

(3) Have students add to the basic sentence based upon
the picture clues.

Some students may be having difficulty comprehending and using
standard English because their first language is different. In
this case, students should be provided with a language rich
environment with many opportunities to listen and use language
for various purposes and audiences. The students' ability to
- comprehend and use language is dependent upon their facility
with the syntactic, semantic;phonological, and morphological
aspects of language. Listed below are some suggestions for
focusing on the syntactical aspects of language; focus on the
semantic, phonological, and morphological aspects is included
on the next instructional strategy. )

a. From the reading materials or oral discussions, have
the students hear the sentence spoken (taped or live).
Have the students repeat the sentence. Discuss the
meanings and any differences in meanings if the
students say it incorrectly.

b. Use the cloze procedure orally or in written form
to emphasize different aspects or functions of
language.

c. Contrast the syntactical differences in picture
context and sentence context (additional ideas in
the "Thinking Strategy' are included).




LET-BASED INSTRUCTIONAL STRATEGY: LANGUAGE BASED

Vocabulary Developnent (Semantics) |

1.

What is vocabulary development?

Developing preciseness in self-expression and thinking; creating
an awareness and desire to expand one's listening, speaking and
reading vocabulary; process of labelling experiences and expanding
concept development.

What are the benefits? ;
A student with a good vocabulary usually understands more

difficult materials and comprehends better than a student witha Lm-:
ited vocabulary. Also, a good vocabulary usually helps students
write more clearly. —_—

What are the limitations?

There is a danger that the study of vocabulary, if isolated, could
become an end in itself. The teacher needs to ensure that new

'words are read or heard in a meaningful context and used in

writing and speaking.

What are some learner characteristics which indicate that this
technique is appropriate?

The learner:
a. Does not express himself/herself precisely or clearly.

b. Has difficulty sharing or understanding ideas because he/she
does not have enough words to label ideas or experiences.

c. Is unable to give more than one definition or meaning for a
word (multiple meanings).

d. Is unable to comprehend what he/she hears and reads because
e. DNoes not know prefixes, suffixes, and root words to help
understand unknown words.

Instructional Procedures

Procedure A

a. Begin by selecting a commonly used word and asking the students
to give you other words which mean the same (synonyms).

29
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Yogabulary, Developuent (Semantics) (Continued)

samples: big laugh answer

large giggle reply

gigantic  chuckle response

huge cackle comeback
crow

Write the word and its synonyms on large cards and place thenm
on the chalk ledge, doors orwalls where students will see
them. Throughout the day, in conversations with individual
students or the class, use the words in such a way that
students have to understand the words in order to respond.

Have students write their own sentences using the words learned.

Additional activities can include having individual students
select words from the newspaper; paste them on cards, and
paste or write words which mean the same on the back of the
cards.

Procedure B: Developing Basic Vocabulary

When students ask for the meaning of a word, there are a number of
ways the teacher can define those words. For example:

a.

o

Definition by example - give the word and an example

chop when someone cuts something into pieces such as a
cook chops vegetables or a camper chops wood for
a fire. :

Definition by description - describe the word being defined

an apple is sometimes red, green and yellow; is crunchy,
sweet and smooth skinned

Definition by antonym - defining a word by using an
opposite idea or words

fat - one boy was skinny,while the other was fat

Frank's bag of popcorn was overflowing, while Ethel's bag was
empty o

Definition by synonym - (same as A)

Definition by sentence context (cloze procedure)-based on the
sentence, have the student try to guess what the word might be

30
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Vocabulary Development (Semantics) (Continued)

f. Definition by word parts - use the meanings of prefixes,
suffixes or root words to determine meanings

unhappy

un - not
happy - glad

help - to aid someone
ful - to be full of

fents may be having difficulty camprehendlng and using
standdrd English because their first language is different. In
this case, students should be provided with a language rich
environment with many opportunities to listen and use language
for various purposes and audiences. The students' ability to
comprehend and use language is dependent upon their facility with
the syntactic, semantic, phonological, and morphological aspects
of language. Listed below are some suggestions for focusing on

the semantic, phonological, and ggrphclgg}cg;ggspgcts of language.

a. Semantic Aspects

(1) 1In any oral language activity, be aware of expanding
the use of:

(a) Different kinds of nouns to name
objects, places, people, and events.

(b) Common words of action such as
finish, fold, draw.

(c) Common words of description relating
to the immediate environment.

(d) Relational terms such as longer,
most; yesterday, first, on, under,
over, and before.

(e) Common words of feeling.

(f) Multiple meanings of words.

(g) Synonyms.




Vagabuiary Development (Semantics) (Continued)

(2) Create situations and games where the development
of vocabulary can be emphasized.

(3) Arrange the room environment so that materia;s are
displayed and labeled to arouse curiosity and
questions.

(4) Use events that occur within the classroom, school,
and community to develop vocabulary.

b. Ehgnplogi;gl Aspects

(1) In any oral language activity, be aware of expanding
the use of:

(a) Sound differences that change the meaning of
words.

(b) Intonation patterns that signal differences
in meaning,.

(c) Stress patterns that signal differences in
meaning,

(2) Create situations and games where the phonological
aspects of language can be emphasized.

c. Morphological Aspects

(1) In any oral language activity, be aware of expanding
the use of: :

(a) Derivational affixes such as un-, re-,
=1y, and -er.

(b) Inflectional affixes such as -s (plural),
-ed (past tense), and -er (comparative).

(2) Contrast the morphological differences in picture
context and sentence context.




LET-BASED INSTRUCTIONAL STRATEGY: THINKING BASED

U51qg_a Thlnklng Strategy

1. What is a thinking strategy?

A thinking based strategy focuses on important stages of think-
ing and guides students to process information so ideas and con-
cepts become more usable and relevant. A thinking based strategy
concentrates on four major thinking stages:

Seeing relationships.

Identifying ideas and concepts.

Using and applying ideas and concepts.
. Evaluating ideas and concepts.

ST o T = ol

2. What are the benefits?

This strategy helps students use information more functionally
and read and listen with better comprehension.

What are the lihitafioﬁs?

,s

[

This stratféy requires much interactive time with students and
requires. that teachers have skills in questioning strategies.

4, What‘are some learnér characteristicswhich indicate that this
technique is appropriate?
The learner:

Does not see relationships.

ai

~b. Does ndt understand the main ideas.
c. Does'not apply or use the ideas learned.
d. Dges not evaluate ideas effectively,

#
'5. Instructional Prgceddrgs

Sometimes the problem with thinking is that the language or the
labels required to help students think are abstract, At other
times, students do not have the experiences, real or vicarious,
to infer meanings. To help students think, student-teacher
interactiom is important. The teacher can help the student
clarify ideas, develop new ones and see new relationships and
alternatives. One of the more important ways to help students
think is to use questioning strategies.

a. By questioning, determine at what level of thinking students
need help.




Using a Thinking Strategy (Continued)

b!

If students are having trouble in one thinking stage, go back
to the previous stage. If students cannot even recall infor-
mation, this may indicate that they do not have the language
or the experience to engage in that activity. (Go back to

an earlier LET strategy.)

As students begin to participate and answer at a particular
level, proceed to higher levels. The thinking stages are
coritinuous and interdependent.




LET-BASED INSTRUCTIONAL STRATEGY: COMBINATIONS

As stated earlier, utlimately the student who is fully functioning
in the LET will be using, responding to, and applying language,
experience, and thinking as a foundation for learning. The following
are ways in which LET instruction could be integrated and applied to
various areas including literature and other content areas.

a. Literature

b. Other Content Areas

[N ]
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LET-BASED INSTRUCTIONAL STRATEGY: COMBINATIONS

Outcomes of Literature in K-2 Grades

A willingness and capacity to engage in and to respond to the
experience of literature; a fund of experience with different types of
literature, with basic literary elements, and with common literary
conventions; and a willingness and capacity to express feelings and
ideas imaginatively in a variety of media (print, various visual arts,
and drama) are the major outcomes of the study of literature for K-2
students.

Although these outcomes contribute to a continuing process of growth
in ability to handle linguistic, emotional, and intellectual responses
to literature and thus must be considered in the perspective of a
life-long education in literature, they have velidity of their own.
Literature has something to say to students at every stage; they can
experience it, respond to it, understand it, and enjoy it.

These outcomes are somewhat different from the outcomes of a reading
program, though the two are related. To achieve the goals of a
literature program, students must be able to read; to learn to read,
students must be exposed to books of literary quality. A good reading
program helps students become independent readers so that they can 2
use reading for purposes which are relevant to them. A good literature ) .
program helps students become sensitive to the artful use of language, :
and develop the capacity to enter into and respond to the imaginative
world of literature. The foundation for these capacities must be laid
in the early years of the students' educational program.

The outcomes for the K-2 years imply that the literature program must
be a pleasurable and satisfying one. It must involve the students with
a variety of works and types (fairy tales, realistic stories, tradi-
tional tales, poetry, and non-fiction) and with a variety of explora-
tory activities that encourage them to reflect on the work to discover
its import for them, and to express their responses in verbal and non-
verbal modes. The general procedure includes both reading aloud to
students, and students readingon their own. Experiencing the work
through the ear and eye is fundamental in the study of literature. At
the pre-reading level all selections should be read aloud; atlater )
levels most of the selections could be read aloud. This procedure might
be supplemented by taped presentations where appropriate and by story-
telling, if the story teller is an accomplished one.

"Talking about," acting out with or without music, painting, drawing,
sculpting, and puppetry are means of providing a concrete base to
experience and understand the literary elements of character, setting,
and stery action, and the literary conventions of language and style, W
character types, plot patterns, theme, and motif. Students who are ‘

36

49



O

ERIC

Aruitoxt provided by Eic:

familiar, through repeated involvement, with literary elements and
and conventions, will have an experiential base for the study of
literature at more sophisticated levels. If some students have
difficulty in understanding parts of a work, they may be given

the work. Activities before the reading may be to develop

certain concepts or vocabulary necessary to the understanding of

the work, or to raise the essential question or conflict the work
deals with, Activities during the reading may include questions
and discussions related to the interpretation of the work, its tone
and language, or any other aspect that may be difficult. Post-
activities may be those dealing with the students' responses to

the work, to the extent that they were able to grasp it.

Although the outcome described are the major ones of the study

of literature, this section focuses only on the LET in literature
to help teachersutilize the students' LET to the tullest in the
reading of literary works.

Language in Literature

art. Language is the medium that the author or poet works with.

If language is the essence of literature, it is important for

teachers to be aware of how literature communicates its meanings and )
its effects. There is no special language of literature; there is
only the craft of the artist in bending language to purpose. The
means are similar whether the work is a story, a poem, or a play:

Werds are chosen for their connotative rather than

denotative meanings, because of the associated meanings,

feelings and attitudes connotation suggests or implies.

The rhythmic patterns and sounds of words are

exploited to create desired effects.

In poetry particularly, sometimes in fiction,

word order is altered to enhance the effects of

language.

Allusions, references to something real or

fictional which lies outside the work, are used.
Even in the simpliest of literature for children,
there are references to many parts of our culture -
to Greek, Roman, and Norse mythology, to history,
to the Bible, to real and legendary heroes, to
folklore, to other pieces of literature.

(]
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Analogies are used to say one thing in
terms of something else. The analogy
may be at the metaphor level or at the
complete structure level. For example,
a boy's growing into manhood may be
presented as a physical journey through
space and time.

Symbols are the most complex device
used in literature. An object,
character, scene, situation, or some-
times the entire story is given a
meaning .deeper than is obvious. For
example, the cross is a conventional
symbol for the whole of Christianity.
Complex symbols may not occur often
in literature for K-2 students.

Experience in Literature

The content of literature comes from the world of human experience.
Thus the study of literature provides a means for expanding our
experiences and deepening our knowledge and understanding. When
we read or hear a work, we participate imaginatively in the events,
and in the acts, thoughts, and emotions of the characters. This
experiencing has many parallels to real experiencing -- we almost
actually live the action, feel the emotions, think the thoughts,
and voice the utterances. In so doing we push out immeasurably
the boundaries set by real-life experiences.

Consequently, it would be limiting to think that students can
understand and appreciate a work only to the extent that they

can bring to it comparable past experience. All students have
fundamental human emotions and awareness of basic human relation-
ship, inborn feel for language, ideas and information of amazing
variety, a feel for people and practical circumstance of living,
and the power of imagination. The teacher must encourage them to
bring to the work whatever may be relevant for the fullest possible
understanding.

If students have difficulty in understanding some aspect of a work
and .experience.is the root of -the-difficulty -- not-language;
thinking, bias, or other -- the teacher may help them by such means
as manipulating representative objects, role playing, involvement
in a simulated situation, viewing picture or films related to the
problem, and in other ways building up an appropriate situational
context,
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Thinking in Literature

Literature offers students ample opportunity for exercising
their powers of thinking. Cognitive memory is exercised when
students are asked to recall a story sequence and details of
setting and character, or to reproduce a dialogue or repeat
lines for a choral presentation. When they draw upon their
recollection of the story or poem to paint, sculpt, or dramatize,
they are exercising their power of recall.

Concentration is required when students are asked to keep in
mind a particular point or question as the story progresses or
when they are asked to focus on a special aspect, like settlng
‘or a particular character's problem, e

Literature provides numerous opportunities for fantasizing, for
expressing underlying needs and wishes, Students in the primary
years identify readily with fairy tales and fanciful stories
because these forms express their needs and desires.

Imagining is at the very heart of a literature program, since
stories and poems arise from the human imagination and literature
has the power to stimulate that faculty. Students are exercising
their power of imagining, when they are asked to think ahead to
possible solutions; reconstruct characters, settings, and events
from the language of the story; and project the known into new
combinations and relationships.

Valuing occurs naturally in students' responses to literature.

"I like this story" is the step before "I like stories like this"
and "I like this story better than that,'" which in turn precede
"I like this story because...," and utlimately leads to "This
story is artistically superior to (or better constructed, or more
convincing than) for these reasons.'" Matters of preference,
taste, and attitudes involve this kind of thinking.

Although literature provides many opportunities for students
to exercise the mental powers concerned with fnrmlng conclusions,
JudngﬁtS, generallzat;ans hypntheses, w1th ra151ng pEItlﬂEﬂt

valid comparlsans, and 5&31ng cause and effect cunnections

students in the primary years should not be pushed into concep-

tualizing at the adult level. .However,-there-are-activities-and e
many kinds of questions that can be used to invite the students '
to speculate, to compare, to reflect on the story, to make judg-

ments, and to predict outcomes.

Non-verbal thinking -- the modes of some of the other arts --
should also have a place in the literature program, Students
should be encouraged to express their ideas in a variety of non-

r
X




verbal ways -- through painting, collage making, drawing,
sculpting, music, dance, and body movement.

Suggested Types of Questions and Activities

There are limitless possibilities in the use of questions and
activities that the teacher might devise to help students not
only to apply and expand their LET but also to achieve the out-
comes of a literature program. The following are samples of
questions and activities that might be used. The choice the
teacher makes would depend greatly upon the work itself.

Language

Discussions on the special ways in which writers use language
might be conducted as they occur in the work being read, The
questions asked will depend on the specific uses. Students
should not be pushed to verbalize the ways in which writers

use language; rather, attention should be focused on developing
the students' awareness of it.

This word(s) was used for a reason (connotative meanings,
sounds, rhythmic pattern). What does the word(s) make you
think abaut? What kinds of feelings do you get from the
word(s)? '

The word order has been changed in this sentence. What
happens when the word order is changed? How do you feel?
Discuss the allusions. What meaning is conveyed by the
allusion? 1If students are not familiar with the allusion, the
teacher might want to go back to the original source.

Discuss the analogies. What two things are being compared?
How does the use of the analogy affect you?

Experience

What does the story make you think of? Does the character remind
you of someone you know? What does he or she do or say that is
like someone you know?

If you were the character, would you have done the same thing?
What would you have done?

Would you like to be like the character? Why? Why 10t?
Is this story like another you have read or heard? Why?

How does the story make you feel? What other things (objects,
events, people) made you feel the same?
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How would you solve the problem the character had? Have you
faced a similar problem? How did you solve the problem?

(2n you think of a time when what happened in the story
happened to you?

Does the place where the story occurs remind you of a place
you know? How are the places alike? How are they different?

Do the characters act like real people?

Thinking

What kind of persons were the main characters? Are the main
characters alike? How are they alike? How are they different?

What did the character do that was so important?

What did the character want? How did he or she go about getting what
he or she wanted? Was it a good way to do it?

In what kind of place does the story take place?
What happens in the story?

Why is it that different people can look at the same thing and feel
differently about it?

Why are differences important?

Does the writer like what he/she is writing about? How do you know?
What was the character's problem? What caused the problem?

How did the character solve the problem?

What else could have happened in the story?

What do you think happened before the story took place? What do you
think happened after the story took place?

Did the character change in the story? How did he or she change?
‘What caused the changes?

Why do you like or not like the story?
Activities
1. Written Composition:
(a) Write solutions to certain problems presented in a piece of

literature.
(b) Describe a character who entered the story toward the end of

the story.
94
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(c)
(d)

(e)
(f)
(g)

Describe own feelings about the story.

Give alternative reasons for causes of a certain problem
‘n the story; how problem was solved; who solved it.
Luscribe another way of ending the story.

Write what you think about the character.

Write a short story telling what else a character in a
story read might want to be or do.

Dramatization: (Role playing, re-enacting, pantomiming, body
movements)

{a)
(b)
(c)
(d)

Portray sclected episodes or events in story.
Portray the characters,

Portray the setting.

Portray feelings and moods created by the story.

Various Visual Arts: (Painting, drawing, sculpting, montage and
collage making, dioramas, puppetry)

(a)
(b)
(c)
(d)

(e)

Illustrate scenes to show setting and mood.
Illustrate characters.

Illustrate important events.

Illustrate what the selection says to the student
(interpretation).

Illustrate ownexperiences as related to the story.

Through Small Group Sharing:

(a)
(b)

(¢)

Share with others works/books read or heard.

Read to each other favorite portions of a story,
especially to show how effectively author uses style to
make the episodes interesting, exciting, humorous, or sad.
Relate and disucss similar experiences in personal life
with those of the characters in the story.

T
In 3
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‘ jiEj: BASED INSTRUCTID,\J/\L STRATEW COMBT \TIONS

Dther7an;enffAr eas

General procedures for the application of LET in-
structional strategies to content areas such as
3021a1 StUdlCS and SElEﬂEe are Dutllﬂéd belcw

1. Developing interest, awareness, andrpurpasei

a. Have students generate problems. interest areas, and
topics in a discussion.

b. Delineate areas or géneral citegDTies and have students
c. Discuss relevant (to your goals) issues of the day,
noting intercst generated.

d. Develop a list, or have students develop a list, of
questions for which they would want answers.

e. Bring objects and pictures and ask students to share
their personal reactions.

Share your own interests so that your interests and
enthusiasm are transmitted.

h

Select controversial or popularly accepted ideas and
take an unpopular stance.

[l

Example: All kids are rotten.

h. Use bibliographies and almanacs to stimulate 1nterest
research, and questions.

i. Use forms of expression which capture the natural talents
of the learner.

j. Have some functional end goal to apply the knowledge and
concepts .learned.

2. Determining the extent of present knowledge of the learners in

language experience, and thlnklnggjconceptual read;ness)

a. Diagnostic/testing approach

e Use cloze testing and procedure
e Identify key vocabulary concepts

i3 06
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b. Discussion approach

® Classify student responses
® Emphasize language, experience, and thinking

[

Question approach

® Ask language, experience, and thinking questions

d. Language-vocabulary decoding level approach

@ Have students read text orally. If the language,
experience, thinking level is too difficult,

discard/modify the lesson.

3. Accommodating the language and experience of the learners so

they can b begin to engage in the ideas of the lesson.

a. Relate, translate, associate the experience and ideas
to the learner's background and experience.

b. Relate, translate, associate the vocabulary to the
learner's existing language by different defining
techniques.

4. Negotiating alternative goals on purpos ses.

a. Question and cue to elicit the students' opinions,
guesses, or predictions.

b. Validate a list of predetermined ideas or concepts.

c¢. Find information to document or prove a point.

d. Read or listen for fun or to satisfy a personal goal.

5. Reading and listening as processes of validating goals or
purposes. o -

6. Structuring or restructuring concepts or ideas.

(Refer to section on "Thinking Based Strategy," page 33.)

7. Teazhlqg and re;nforclng ﬁeeded Skllls
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a. Vocabulary - in context by
defining, by
thinking

b. Meaning based word
recognition - structural analysis
context clues
situational clues

¢. Thinking - information processing
validating
analytical processing

(Refer to "Vocabulary
Development' page 27.)
(Refer to '"Meaning Based
Word Recognition'

page 74,)

(Refer to "Thinking
Based Strategy,"
page 33.}°

8. Applying ideas to validate learning in artificial or simulated

situations.
a. Questioning, divergent

b. Problem solving

c. Apply the same idea to a different situation

d. U

W

e the idea to prove

9. Using ideas to increase use and transfer to real situations.

(Same as above but used in real life situation.)

In summary, some of the important questions to ask when teaching

the LET of the content areas are:

1. 1Is the topic interesting, relevant, or purposeful to the learners?
Can I make the topic fun, spirited, or challenging?

2. Do the students have the necessary background infcrmation,

vocabulary and concepts to understand the

selections?

3. How do I fill in the gaps enough so they can learn without being

overwhelmed?

4. How do I help students understand the major ideas and concepts?

5. What language, experience and thinking skills do I have to teach?

6. How do I know students have learned the concept and can use it

in their daily life?
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11.

B. INTEGRATED SKILLS INSTRUCTIONAL STRATEGIES

Language Experience Approach to Reading

Small Group Discussion
Communication Activity .
Oral/Class Composition

Individual Dictation

Expansion

Sentence Combining

Directed Reading/Thinking Activity

Cloze Procedure

Li]

Mecaning Based Word Recognition
a. Situational Context

b. Sentence Context

c. Structural Analysis

d. LET-Based Phonics

Language in the Content Areas

09
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76

80
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B. INTEGRATED SKILLS INSTRUCTIONAL STRATEGIES

As menticoned earlier, integrated skills instruction purposefully uses the

learner's LET simultaneously with the teaching of skills. This type of
instruction provides learners with a meaningful setting based on thejr
own LET to assist them in applying skills in a functional way. The

I ic concept of integrated teaching is to start with an idea, teach the

skills, and end with an idea,

Sugpested strategics are presented on the following pages to assist
teachers to focus on the interrelationships between oral language, reading

and writing.

()
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’ INTEGRATED SKILLS INSTRUCTTONAI, STRATEGY

Language Experience Approach to Reading
|
|
r

1. What is language experience approach to reading?
Use of the students' own cxpericences and language as a base for
developing reading skills; creating a link between what students
have experienced, what they have thought and felt, what they have
said, what the teacher has written, and what they can read. ;

2. What are the benefits?

This approach emphasizes reading as a communication skill grounded
in the personual experiences of the learners. It is usually a
highly motivating approach because the reading material, which
consists of the student's own experiences, is very meaningful to
the students.

3. What are the limitations?

Because this is a highly integrated, holistic approach to reading
emphasizing meaning, the teacher needs to ensure balance in skill
development.

g 4. What are some learner characteristics which indicate that this
. technique is appropriate?

This technique appears to be effective for all learners at all
levels. It is especially useful for students for whom the teacher
i cannot seem to find appropriate reading materials.

, 5. Instructional Procedures

a. Discuss any activity, event, interest, book, article, or
photo with the students.

b. Develop an experience chart, class composition, or story from
the discussion (See pagessg ). Use large chart paper so all
members of the group can see you writing what they say.

¢. Read thecompleted story back to the group. Then have the
group read the story back to you.

d. Ask different students in the group to read back their contri-
butions or point to specific sentences and ask individual
children to read these back. (Youmay have to assist with some
words.)

. ,—")5'! )
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e. Select words and phrases from the expecrience chart for
developmental work.

Samples: -- words beginning with the same letter.
-- words that rthyme or sound the same st the end.
-- words and phrases that tell what someone did.
-- words and phrases that tell how someone felt.

These words and phrases can be put on flash cards for drill
work or written on another chart and kept posted in the room.

f. As soon as thev are able, students should write the words
selected from the story and try to come up with additional
words beginning with the same letter or following the same
pattern. Students can also be asked to create sentences
using these words and nhrases.

g. Leaving the story posted for individual students to read on
their own or for class review is recommended. Periodic review
of the selected words and phrases is necessary for skill
development.

h. Refer to integrated instructional strategies for word
recognition (pages 74-81) for additional skill development
suggestions,

What is presented here are oniy a few possible samples. Teachers
are encouraged to expand upon these and also to refer to commercially
available materials focusing on this approach.
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' INTEGRATED SKILLS INSTRUCTIONAL STRATEGY

Small Group Discussian

1. What is small group discussion?

Pupil-to-pupil free talk in small groups used to develop thought
and speech.

T

What are the henefits?

small group discussion provides learners with the opportunity to
particinate and interact. Through discussion learners can pick up
ideas from each other and develop them, corroborate, qualify and
challenge, uild on and vary each other's sentences, statements,
and images therehy devecloping their thinking and verbalizing skills
for reading and writing.

What are the limitations?

ol

The effective usc of this strategy is dependent upon a)a good
climate in the classroom for peer-talk and listening to talk; h)
learner motivation which in turn, depends upon the nature of the
topic and how it was chosen; and c)the number and personalities
of the people forming the group.

. 4. What are some lecarner characteristics which indicate that this
technique is appropriate?

This technique appears to he appropriate for all learners at all
levels.

| 5. Instructional Procedures

One of the major purposes of small group discussion is to develop
and maintain certain speaking habits such as listening and
responding and certain conceptual habits such as defining, summa-
rizing, and evaluating. '

The teacher needs to:

a. Establish a place in the room where a small group of students
can work without too much distraction. (The younger the
learners, the more difficult it is f them to concentrate on
a specific topic and to listen to o 5 and adapt their talk
to others.)

b. Provide a model for the class by listening to and valuing
student pecer talk,
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Small Group Discussion (Continued)

1)

(]
ot

[
-

4)

5.

¢. Encourage participating, listening and sticking to the topic.
Set up the basic conditions (as rules if needed).

Group membzrs need to agree on a topic (if self-

selected;, or have it clearly explained so that each
member understands what the purpose of the discussion is.
Say what they think about the topic.
Listen to what others say about it.

Respond to what others say.

Stick to the topic.

d. Provide necessary guidance and encouragement to the shy,
reluctant student.

e. Increase the sophistication of the discussion when learners
are ready for it by sparingly interjecting questions calling
for elaboration, clarification or qualification.

Small group discussion works most effectively when the topics
are embedded in integrated language arts activities such as:

reacting and responding to stories, poems and other forms
of literature.

sharing, reporting on, &=d extending a group or personal
experience.

sharing art work, responding to pictures and developing
captions and titles for these.

creating dialogue for a given comic strip.

ERIC

Aruitoxt provided by Eic:
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" Communication Act1u1ty

INTEGRATED SKILLS INSTRUCTIQNAL STRATEGY

1. What is a comrmunication activity?

Purposeful use of language in a small peer group in order to
complete a predetermined task.

T

What are the henefits?

This technique provides for a controlled, but unpredictable, func-
tional use of language. Tasks can be iﬁqUEﬂLLd to develop control
over specific aspects of the communication process; linguistic cues
are left unpredictable. Students determine, select, and use the
language elements which will be of most benefit to them in accom-
plishing the prescribed task. Communication activities integrate
thinking, language, and problem solving in a social setting.

What are the limitations?

L]

This approach will not necessarily develop a pattern of speech
related to a standard dialect since getting the message across and
completing the task are emphasized more than language form.

4. What are some learner characteristics which indicate that this
technique is appropriate?

The learner:

i)

a. Has difficulty comprehending the flow of oral language|
b. Is not consistently able to follow and give directions.

¢. Is not task oriented and does not interact purposefully
in peer groups.

5. Instructional Procedures

a. Set up a series of tasks which require different types of
thinking skills and language use. Examples: Tasks which
require learners to:

1) give directions
2) describe something
3) give information

4) ask questions to elicit information




Communication Activity (Continued)
5) interview others

6) exchange necessary information with another learner
or a group of learners. !

b. TFrovide the materials and guidelines necessary to perform the
tasks. (Some teachers may want to set up communication i

activities centers.)

Form small peer groupsof 2, 2 or 4 learners.
P 2 P

Le]

d. Orient the class to the prncedures emphasizing thar the aim
is to work together to perform the task (group) or to get your
pa.tner to perform the task. They must figure out the best |
we/ to do this and, if the task is not performed correctly, J
ttey must try again, changing their directions, questions, :
etc., until they can achieve their purpose using verbal !
language alone, :

|
i
1
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INTEGRATED SKILLS INSTRUCTIONAIL STRATEGY

Oral/Class Composition

T

el

(¥ ]

What is orul/<lass compcsition?

The use of a common experience, interest, or activity to elicit
discussion, thinking, and the composing of a group story which
is recorded by the teacher. i
What

]

H}

(=8

i

are the benetfits? ,

process allows the students to dictate thelr reactions to

dependence or concern for the mechanical aspecets of writing. It
provilecs emphasis and attention to the act of "composing."

Studc its are able to see their own words in writing and begin to
acquire an understanding that "what [ can think and say can be

i

shared experience, activity, book, etc., freely without !
i

|

1

1

written and is worth writing."

What are the limitations?

The process is dependent upon a commonly shared experience, activity,
interest, so that the entire group (whatever the size) is involved

in the discussing, thinking, and composing process. ;

What are some learner characteristics which indicate that this ,

technique is appropriate?

The learner:

d,

Instructional Procedures

ger to talk about his/her experiences and wants to keep

i
Is not yet able to do independent writing (cannot form letters,
spell, punctuate, etc.).

Thinks he/she doesn't have anything to write about.

Thinks his/her thoughts and expressions aren't good enough
to put down in writing.

a.

Elicit from the group a discussion of a shared interest,
experience, or activity.

After some preliminary discussion, let the students know that
you are going to write down or record this experience or ask
them if they wish to keep a record of what happened.
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Oral/Class Composition (Continued)

¢. Use either chart pap - or the chalkboard. Ask questions
which direct the groun's attention toward composition and
organization: How shail we start this story? Can someone
think of another way? Which way do you like? What should
we say next? Is this the way the story shcold end? Have
we told the story in the proper order? Let's go back over
this and decide which sentences to keep in the story and
how they shouild be arranged.




Ind1v1dual chtatlon
1. What is individual dictation?

The use of a studert's own speech and experience as recorded by
the teacher.

2. What are the benefits?

This technique allows young children to express themselves freely
and fluently without having to worry about the mechanical problems
of writing and without having to limit themselves in length.
Seeing their own words on paper helps students establish a tie
between oral speech and writing. Also, students begin to acquire

an understanding that "What I can think and say can be written
down."

This technique requires time, both to plan and to execute.

4, What are some learner characteristics which indicate that this
. tezhnique is appropriate.

The learner:

a. Is able to talk about topics of interest and personal
experiences., 7
b. Shows intercsts in having his/her words recorded.
c. Is not able to write yet.
d. Needs to learn that reading and writing are related to
speaking.
T T 5 Instructional Procedures

a. A general method of initiating individual dictation is to
have students tell about an artwork they have created or
about a picture. The teacher records the student's speech
either directly on the student's artwork or on a note pad.
Later, the student's ''story" is copied on a story strip and
pasted on the bottom of the picture. The teacher reads i
back and assists the student in reading his/her own words
back.

b. News items or information shared spontaneously by individual
students can be written on the chalkboard.




ERIC

Aruitoxt provided by Eic:

Individual Dictation CCpntiﬁpgg)

c.

d.

The teacher can take dictation directly on the typewriter
if one is available in the classroom.

]
Students can be encouraged to make a sequence of pictures l
for a story. After stories have been dictated, they are ;
typed either directly on the pictures or on attached story
strips and then bound into individual books.

dictated labels and sentence captions will be able to

dictate longer, more complex stories (including setting,
characters, sequence of events, and climactic experiences).
Older children in the school can learn to take dictation.
When it becomes impossible to record the full language of an .
individual student, the student, should be asked to summarize
the main ideas.

i
Students who listen to stories regularly and have already ‘
i
!

i

Students may want to tape record their stories in a quiet
corner which has been set up for this purpose, and teacher
and student together will listen to the story while the
teacher writes the story.




@ INTEGRATED SKILLS INSTRUCTIONAL STRATEGY
Expansion e ML

2. What are the benefits?

This technique provides students with a model which they can build
upon or add to in their own way. ‘

It focuses on integrating technic:1 skills, language resources, and?
imaginative thinking and helps to develop and expand syntactic and |,
semantic skills. §

!
What are the limitations?

wd

The content of the core sentences and unfinished stories needs to
be of interest to students or familiar enough to stimulate an
imaginative response.

4. What are some learner characteristics which indicate that this
technique is appropriate?

. ! The learner: o

a. Has difficulty writing complete sentences.

b, Writes only simple sentences.
¢. Doesn't know what to write about or is afraid to write.
d. Writes stilted, brief compositions.

5. Instructional Procedures

Unifinished stories g
a. Have students listen to a taped story (or one the teacher '
reads) which stops at an exciting point and is left

unfinished.

b. Students are then asked to write what they think happened
next and how the story ended.

c. Students' writing can be shared within small peer groups or
with the total class and discussed.
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Expansion (Gontinued) -

d. Discussion should focus on whether the ending was realistic

Kernel Sentences

a. Begin by eliciting from the students one statement about
something someone does. For example: '"George goes fishing."
Write the students' statement on the board.

b. Ask another student to add to the statement. If he/she can't
think of anything, ask when? or with whom?

¢c. Keep asking students to add to the sentence. All additions
are written on the board. The object is to build as long a
sentence as possible and.still make sense.

Sample expanded sentence:
George goes fishing.

After school George goes fishing.
After school George goes fishing with his friends.

Everyday after school George goes fishing with his friends.

Everyday after school George goes fishing with his friends until
they get too hungry. :
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INTEGRATED SKILLS INSTRUCTIONAL STRATEGY

Sentence Comb;nlng

1.

What is sentence combining?

Taking the information found in two, three, or more sentences and
restructuring it into one sentence.

What are the benefits? i
This process enables the student to develop syntactical flexibility
and maturity. It increases the students use of complex sentences
and develops an awareness of how much information can be included
in a single sentence (conciseness and clarity).

What are the limitations?

The process is dependent somewhat on the students ability to
understand most of the language of the sentence or paragraph.

What are some learner chaTﬂLterlstlc; which indicate that this

technique is appropriate? |

The learner:

Writes only in simple sentences or writes using a string of
simple sentences joined by the word and. i

Does not have ''sentence sense."
Demonstrates poor grammar and usage in writing.

tructional Procedures

Start by giving students two or three simple sentences and
ask them to combine them into one sentence,

Have students share their products and discuss them. How many
different varieties of sentences were written? Was any
information left out? Do any of the sentences produce a
change in meaning? If yes, why?

After an initial session or two, students are usually able to
grasp the idea and work on their own.

Give students a paragraph with mostly simple sentences and ask
them to combine as many sentences as possible.
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Sentence Combining (Continued)

e. Share and discuss student products. How many sentences used?
Was information distorted, changed? 1Is it easier to read?
More interesting?

Sample sentences:
That lady is my mother. The busy lady is my mother.
She is busy. My mother is the lady who is busy.
The lady who is busy is my mother.
My uncle planted tomatoes. My uncle plants tomatoes each

He likes to eat tomatoes. December because he likes to eat
them.

plants them each December.

61
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INTEGRATED SKILLS INSTRUCTIONAL STRATEGY

| Directed Reading/Thinking Activity (DRTA)

1. What-is a directed reading/thinking activity?

DRTA is a process which closely follows the natural process of
thinking and processing information. It starts with a self
questioning or predicting phase, which requires the student to
come up with a goal or purpose for reading or listening. The
student is directed to read or listen in order to invalidate or
validate that goal or purpose. In the last phase, the student is
asked to document or give evidence to support the validation.

The process provides the student with a learner based, concept
oriented, comprehension approach to reading.

2. What are the benefits?

The Directed Reading/Thinking Activity approach to comprchension
has its primary emphasis on involving the reader totally before

reading, while reading, and after reading. It assumes that
reading-tRinking becomes much more effective when the reader is
involved in personal purposes for reading anything. The
"involvement" includes the reader's freedom and responsibility
of setting definite purposes for reading before reading the total
- selection,

Skills of scanning, skimming, reading for details, and using
meaningful word recognition skills can be well integrated.

3. What are the limitations?
In group settings, the process requires that the teacher be
skilled in questioning techniques and that students read or
listen to the same material. Because of this, there may be some
problems related to grouping and to the development of the neces-
sary climate for students to interact freely.

4. What are some learner characteristics which indicate that this
technique is appropriate?

The learner:
a. Does not seem to comprehend well.
b. Does not relate the events, ideas to own life,

¢. Does not seem interested in reading for ideas.

d. Does want to set own goals and purposes for reading.
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5.

Instructional Procedures

a.

In narrative (story type) selections:

1)

2)

3)

4)

The children in the group are directed to set purposes
for reading by making predictions regarding the content
(events, characters, etc.) of the story by looking at
the title and pictures, etc. (See other suggested
procedures for this step on another page.)

After all predictions are voiced, the children are
directed to read the selection silently remembering
their predictions to determine which are supported by
evidence, completely, partially, or not at all.

After the selection is read, discussion is carried on
with the predictions as starting points. The teacher
should have in mind the specific comprehension questions
which he/she feels should arise and ask such questions
at appropriate points in the discussion.

When certain responses are given, the teacher should ask
part;cular children to verify their points by asking

the point aﬁd to read that part out loud E.g., Child:
"John's prediction that Mr. Brown was angry was right."
Teacher: '"Find that part and read it to us." Discussion
on that point continues, Such skills as making infer-
ences are bound to arise in such a proce’ure, A child
who reads literally may disagree with another child who
has gotten the point by reading inferentially. Such
interaction among children should be encouraged,

When the discussion with the use of children's predic-
tions (purposes) has been completed, the teacher may
raise other questions which might not have arisen in
the natural course of the discussion.




Directed Reading/Thinking Activity (Continued)

b.

For expository or factual selections:
1) Alternative 1

a) Ask children to give all information that they have
or think they have regarding the topic. Write each
given information on the board, classifying the
information according to such tGpiL% as Who, What,
Where, When, Why, How. ___

b) Follow steps #3 and 4 above.
2) Alternative 2

a) If very little information is known to children on
the given topic, have them use the pictures, main
title and Sub titles tapic SentenLEq fr@m some
paragraphs, and raise questi
would like to flnd out abaut the %ubgegt
questions serve as purposes.

The

procedures for silent reading,
oral reading as suggested for story-

b) Follow the same
discussion, and
type selections.

6. Additional Information about DRTA

a.

(v

The materials

Graded basal or supplementary readers are appraprlate,
provided that the material is at the children's independent
or instructional level,

The procedures are applicable when working with one child or
with a group of children. -

How to handle new words

Since the material is at the child's independent or instruc-
tional level, only a few words are assumed to be new. New
words are not introduced as typically suggested for each
selection before the selection is read in most teacher's
guides to basal readers. Instead, when students come to a
word they do not know, they are directed to use context
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Directed Reading/Thinking Activity (Continued)

clues combined with phonetic/structural skills. ("Read to
the end of the line. Break the word into parts.' 'Read to
the end ¢{ the line. What are the beginning and ending
sounds of the word?") When students cannot figure the word
out themselves, the teacher helps them, using whatever method
is best suited for them at the time.

7., DRTA Purpose Setting Techniques.

The following suggestions are made to begin the prgdicting process|
a. Title and first picture
b. Title and first two pictures
:1 pictures and title
d. First and last pictures and title
¢ First, middle and last pictures and title
f. Title and unit title
g. Title only
h. No title but first picture
i. Read to end of first page and then report on purposes
j. Read to middle of story and then report on purposes
k. Read up to last page of story and then report on purposes
1. Read last page and report on purposes

m. Use title and first picture and r=ad one-third of story and’
then report on purposes. Then read on until two-thirds of
story has been read and again report on purposes.

n. Use title and first picture and read one-fourth of story and
then report on purposes, Then read on until one-half of story
has been read and again report on purposes, and rcad on

on purposes.




Directed Reading/Thinking Activity (Continued)

8. Validating Predictions.

The predictions are validated by guiding students to reach one

a. Predict
(Use all clues, i.e., if a picture is being used, usé all
possible clues from the picture; the same for the use of a
title as clue source; the same for reading the first page,
etc.)
b. Read to find out if predictions were
1) Right
2} Almost right
3) Half right
. 4) Wrong
7 5) Not yet answered
'6) Should be changed
¢c. Share findings

d. Predict again

9. DRTA--As Related to the Individualized Reading Program.

An individual DRTA is designed to teach children the skills of
book selection and critical reaction. These skills are a major
attribute to maturity in reading and can only be taught well in
a circumstance in which children work with varied materials of
their own choice. It is in this sense, each child reading a
different book, that these lessons are individualized. Other-
wise the lessons are conducted in a group setting. Pupils meet
in their regular reading groups; they discuss book selection
under teacher direction as a group; and they present the final
outcome of their critical reactions for group evaluation.




Directed Reading/Thinking Activity (Continued)

Also during an individual DRTA an opportunity is presented to
apply vocabulary and comprehension skills. This is a particu-
larly important learning setting because here the teacher has an
opportunity to guide these skills when students are reading
books of their own choice for their own purposes. Consider,

for example, the fifth or sixth grade beginning for the first
time Heidi, or Twenty Thousand Leagues under the Sea It is
here that the advancing reader needs the support of a group
setting and the watchful guidance of a trained teacher.

Fram thé foregcing it can be seen that the reading Df %elegted
free to check vacabulary and ccmprehen31on and to 33515t in the
adjustment of purposes. Further it should be understood that
the individual DRTA is not the same thing as independent
reading which pupils do more or less on their own. The latter
should be carried on in addition to the individual DRTA, It
might be well to alternate group DRTAs with individual DRTAs.
(1 week/1 week; 2 week/2 week; 3 week/3 week basis.)

An outline of the three principal steps, using the 3 week/3 week
plan follows. Notice-that several days or more may be devoted
to Step I. A week or more may be spent on Step II. And during
this period group discussions may be called to work on vocabu-
lary skills, or any other basic skills need related to the
activity. Step III is usually completed on one or two meetings
though outside time may have been devoted to the preparation
of the particular reaction to be shared.

A question frequently asked by teachers new to this activity is:
""How do you check comprehension if you have not read the book?"
A good reader always thinks ahead and can say what it is he
anticipates when asked. So to check comprehension ask: ''What's
going to happen next? Why?" or '"What do you wonder right now?
Why?'" or "What are you expecting to find out about in the rest
of this page? Why?"

I. Directing selection skills
A. Assessing

1. Background experiences
2. Respon51b111tles
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Ditected Reading/Thinking Activity (Continued)

3. Interests
B. Appraising trends in reading selection

1, Variety of choice
2. Quality of choice

C. Exercising selection skills
1. Sharing goals
2. Finding books
3. Declaring purposes for reading
II. Guiding silent reading
A. Directing basic skill application
1. Vocabulary
2. Comprehension
3. Adjustment of rate to purpose
. B. Appraising selection and purpose
1. Pursuing purpose
2. Exchanging or extending selection
3. Modifying purpose
III., Eliciting critical reaction
Evaluating purpose attainment
Finding supporting evidence

Selecting the appropriate means of presentation
Preparing and sharing outcomes

Bl I

10. Variation of DRTA for students who are rot independent readers

A similar approach in which the teacher reads to the students
can be used as a directed listening-thinking activity. General
procedures for the teacher:

a. Consider the following when selecting materials:
1) Appropriate length of the story or material

2) Interest, relevance to the children
3) Language level of children

@ 6
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Directed Reading/Thinking Activity (Continued}

b. Consider the following instructional aspects:

1)
2)

Identification of ideas and concepts
Identification of appropriate questions to foster
comprehension through questions to develop word
meanings and thinking skills

Prepare discussion questions such as:

What do you think this stary is about?

From the picture
and tltlg, ‘what da you thlnk the stery will be about?
Have you ever (been, seen, heard) .....7

When do you think it occuryad?

Where do you think it occupy.+l?

Do you know the meaning of .....?

c.
1)
2)
3)
4)
5)
6)

d.

e.

Read the selection to the students.

At different inteivvals, stop to check on the meaning of
a word or tiw development of the concepts by using
questions such as:

1)

What events or state-
you to select that

What is the meaning of =7
ments in the selection helped
meaning?
Do you agree with ?
teacher will ask the students
disagreed with the statements
What is happening in the story?
_1is acting the way he/she is?
a similar situation? Why?
should do? What do you think will

Why or why not? (The
if they agreed or
made by their peers.)
Why do you think
What would you
What do gOu think
appen?

f. Question students after the reading of the selection.

1) What was the main idea of the story?
2) What part of the story gave you the idea?
3) Were your predictions correct?
4) Do you feel the information in the selection is
' correct?
5) Why or why not?
6) Would you have acted the same way as 7
69
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e
[

If you were in the same situation, do you feel
you would have done the same thing as 7
8) Was the story interesting? T

9} Did you learr. anything from the story?

10} Was it worthwhile?

-
forl
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Cloze Procedure

1.

L

What is it?

Cloze procedures utilize the meanings of passages and sentences to
help the learner to predict or guess at unknown words, It is a
"fill in the blanks' approach which emphasizes meaning and compre-
hension. The student can read aloud or silently. The student

can "say" the word or write the words they feel should be in the
bianks,

! 'DDTSﬁ 1 ‘."71‘15\ K;E# SF’E\ISEE' P

The basic question is

The clore procedure utilizes the learner's language and conceptual
knowledge. Based upon these "knowns,'" the learncr engages in the
process of anticipating and predicting ''unknowns.' The cloze
procedure is a process of divergent thinking, restructuring or
matcli ng of past experience and knowledge, as well as an evalua-
tion or checking process,

Because of this, reading instructicn closely parallels the natural
language learning processes, somewhat eliminating the artificial-
ity and abstractness in teaching reading. This gives the learner
the advantage of ''knowing something about' what he/she is reading,
or if not, cues the teacher that the materials are inappropriate

or too difficult. It emphasizes meaning or comprehension as the

sole goal of reading and allows for educated guessing, capitaliz-

depending on phonics or letter-sound relationships alone. Simi-
larly, as in language learning, the learner is more willing tc
risk and make errors; visual accuracy and tracking do not become
the primary goals in reading instruction.

An important consideration: reading in the content field is made
more practical by using the cloze process. It can be used with
any content field materials without drastically changing the
content of what is read.

The blanks in the cloze procedure could be specific--verbs, nouns,
figurative expressions, key meaning carrying words, or the blanks
could be arbitrarily determined by deleting every 5th or 10th
word.

What are the henefits?

The cloze procedure is easy to employ with any printed material
from any source, including language experience stories. It can
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Cloze Procedure (Continued)

be used for comprehension as well as for attacking words. it
p g

not content bound so it can be integrated into the content .re:
It is a diagnostic as well as an instructional tool. ‘The :tudent

is encouraged to read for meanings rather than words.

Somu purposes for using the cloze procedure in re:

ng are:

4. Recognizing the referent tor pronouis,

b. Using correct inflectional endings,

.o Appreciating figurative language.

d. Comprehending details, relationships, and wiin ideas.
e. TImproving vocubnlary development.

and function words.

some uses of the cloze procedure in writing are:

a. Writing more complex sentences.

b. Using thinking lationships.

¢. Expressing 1dea5 more clearly,

d. Increasing use of adjectives, synonyms, and antonyms

e. Writing complete sentences.

What are the limitations?

The students need to understand most of the language of the
sentence or paragraph. 1In order to use the sentence context,

student must possess a sufficient vocabulary and coi 1cept kﬁuw—

ledge of the tepic.

What are some learner characteristics which indicate that this

technique is appropriate?
The learner;

da. Is not reading for meaning but for decoding of words,

b. Does not comprehend what he reads.

¢. Has dlfflgulty decoding but seems to he able to get the
meaning of the sentence.

d. Does not apply skills,

Instructional Procedure.

2. Vocabulary Emphasis, No. 1

t. Understanding grammatical relations ships, word classes,

i

oL

the




Cloze Procedure (Coi:inued)

d.

Vocabulary Emphasis, No.

1)

C

O

mprehension Emphasis, No. 3

Select a passage and delete vocaobulary items.

Have students read the passage silently and fill in the
blanks with the words tney feel are appropriate.

fave individual students read their passages and discuss
the reasons why specific words were chosen.

Compare the student's words with those of the original
passnee,

Discuss differences and similarities in words and
meanings.

A

Have students read a story or paragraph silently. Have
them delete or mark off words in the passage depending
on what you want emphasized--actions, events, people,
prunouns, words with a certain sound, prefixes,
suffixes.

Have them substitute other words for those deleted.
Discuss the reasons why those words were selected.
Compare words with the words in the original story or
paragraph.

Discuss differences and similarities.

and sentences which relate to key concepts or the main
idea.

Have students read the passage silently and fill in the
blanks. -
Have individual students read their passages and discuss
reasons for their choices,

Have students compare their passages with the origina
Discuss differences or similarities in meaning.

Ll

mar Emphasis, No. 4

Select a passage and delete specific word classes or
function words (for example, nouns, verbs, adjectives,
adverbs, and prepositions),

Have the students read the passage silently and fill in
the blanks,

Have individual students read their passage and discuss
reasons for their choices.

Have students ¢ mpare their pasrcages with the original.
iscuss any differences which change meanings.

ERIC
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PSTEGRATED STRATEGY i
Meaning Ba: i tional Context |
i

L. What is it?

The use orf the situational context is the process of using the main
idea of a4 group of sentences or a paragraph to have a student

predivt whaot an unknown we nd 15,

i

Tdentify o

o What are rhe henctits?

alressces meaning and therefore emphasizes thinking, especially
generalizing main ideas, [t helps the student to read through a .

This process encourages the student to read for ideas. It
+
15

paragraph rather than to stop at every word or syllahl~ he/she '
does not bnow.
[t fits well into the style of the learner who would rather read
tor ideas and meanings and who would get bored with repetitive
tasks and skill activities.
3. What are the limitations?
. The learner needs to understand most of the language of the para-

! graph and has to comprehend an idea in order to provide good

| predictions. The teacher needs to accommodate the learner's LET |

i background to cffectively use this techniquc, It is not a ;
complete word recognition approach in and of itself. !

I 1, What are s=omec learner characteristics which indicate that this
i technique is appropriate?

The learner:

i e o e
; a. Knows specific skills but does not apply them in context or
! when recading a line.
: h. Can decode satisfactorily but does not get meaning from para- |
| graphs or groups of scntences.
; ¢. Has difficulty decoding but seems to be ..Llv to get the ideas
! of the paragraph.
5. Instructional Procedu:es _
a. In any reading situation, have the student skip the wurd and
read the rest of the paragraph looking for cues to help
identify the unrecognized word. |

O
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Then have him/her guess at what the word(s) might be based
upon his/her interpretation of the paragraph.

Also, ask the student what could substitute for the word or
what he/s . thinks ~nuld fit into the same slot.

m\
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INTEGRATED SKILLS INSTRUCTIONAL STRATEGY

Meaning Based Word Recognition--Sentence ( ntext

1.

(%)

5.

What is meaning based word recognition--sentence context?

Sentence context is a process in which the student uses the
meaning of the sentence to identify or predict an unknown word.

What are the benefits?

This process encourages the student trn ad for meaning and
ideas, rather than reading word by wor

What are the limi.ations?

The student needs to understand most of the language of the
sentence.

In order to use the sentence context process, the student must
possess a sufficient vocabulary and appropriate skills in using
speech to communicate ideas.

What are some learner characteristics which indicate that this
technique is appropriate?

The learner:

a. Knows specific skills >ut does not apply them in
context or when reading a line.

b. Can decode satisfactorily but does not get meaning from
the sentence.
c. Has difficulty decoding but seems to be able to get the
meaning of the sentence.
Instructional Procedures

a. Have the student skip the word and read the rest of *ie
sentence looking for cues to help identify the unrecog-
nized word.

b. Then have him/her guess what the word(s) might be based
upon the meaning of the sentence.

c. If his/her answer is semantically correct, give him/her
the correct word and use a synonym strategy. ''Another
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Meaning Based Word Recognition--Sentence Context (Continued)

m

!

word which means the same is
Cover unrecognized words when they are encountered,
forcing children to use syntatic and semantic information.
If they have difficulty, ask questions which will enable
them to capitalize on previous langu-ce learnings. For
example, if a child does not recogni. : the word "slowly"
in the sentence, '"The turtle walked siowly," cover

the word and ask the child how turtles walk. Soon

children will realize the ~ffectiveness of such a strategy|

That is, they will learn tou recognize words using non-
visual information from the text,

Read the sentence or phrase containing the unrecog-
nized word orally, substituting the word "blank' for
the troublesome word. This also forces children to
consider the syntactic and semantic cues by directing
their attention back to their oral language.

Simply ask the child, "Can you think of a word that makes
sense?"

ERIC
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What is it?

Meaningtful structural analysis emphasizes roots, prefixes, and
suffixes. Those elements carry or affect meaning, as aopposcd
to those w)l]lhluf which do not, e.g., syllables as sound
aree r TR e T supreme .dfhfl tha pre’ which carries

iomeaning) .
What are the benefitrs?
4. The student seces word attack as o meaningtul process.

i, lhe student can tdentity meaningtul puarts of words which
provide clues in determining their meanings (vovaboliary),

¢. Structural analysls serves as a transition between
synthetic (letter by letter analysis) and group analysis
which speed: perception.

Jd. It helps the student analyze longer multisyilabic words
which may not he phonetically consistent.

What are ti.. limitations?

Structural analysis is not . complece word recognition process.
It serves as a transition hetween whole words and letter by
letter analysis. Teaching only structural analysis results

in students with poor sight vocabularies.

| o
r‘
d"ﬂ
f_.l
y..-u
":‘
‘:i

CL‘
=
ot
]
[

nstri

a, Use the cloze praicdure (see page 71) by omitting

ix ts
cter to vocabulary development, page 29, and use ideas
Q

¢. From the students' reading material or language e Xp rience
story, seloct prefixes or root words to be used as assists
to word recognition,

rom the context in which a prefix (pre) occurs
see cloze procedure, sentence context page 76)

L) Ir
(s
have students determine the meaning of the word.

78




Meaning Based Word Recognition--Structural Analy. - (Continued}

"The man will predict when the next storm will
arrive here." —

(2) Discuss the mecaning of "pre" and "dict," also
reinforcing the visual form of 'pre."

(3) Have the student determine the meaning of "pre"
in prejudge (place in fron: of).

""The man was prejudged and did not have a fair
chance, "

(4) Present a list of words which contain the prefix.
Have the students analyze the words.

) Have them apply their knowledge to reading in
context,

(¥

(

(6) Reinforce with context (cloze) activities.

ERIC
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APPENDIX A
Performance Expectations Handbook

Language Arts Strategies for Basic Skills, K-2
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Introduction

The purpose of this 'Performance Expectations Handbook' is to provide
teachers a means to test how well students are achieving in relation to
language arts performance expectations. The test included here should
not be viewed as a substitute for a full assessment as in Part I, but
should be used by teachers to feel the pulse of the learner and to get

a total picture of the achievement of the class in general. A profile
for the individual student and for the entire class is provided for this
purpose (page 12).

It should be noted that performance expect:tions are selected tasks which
represent important or valued learnings of the curriculum. They are not

a substitute for a total curriculum but are intended as checkpoints to
determine whether instructional strategies are successful or need to be
adjusted or changed. Tiy are a starting point for instructional planning
and are intended to hiclp the classroom teachers and principal make decisions
about instructional strategies for individuals as well as program modifica-
tions on a school-wide basis.

Using performance expectations should help the teachers and principals
focus on key indicators of program success and ensure a continually
responsive school program. The performance expectations should not be
regarded as absolute and fixed. There is no ultimate knowledge which can
determine this. The determinaton of performance expectations as standards
can only be made a. a result of applying the experiences of teachers and
principals and trying out the process. Whatever the result, it should be

a consensus among educators, parents and the community.

35
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Performance Expectations, K-

The performance expectations (See Figure 1) were developed for Foundation
Program Objective 1, "Develop Basic Skills for Learning and Effective
Communication with Dthers,” and are arranged in 3 major clusters:

oral language (listening/speaking)
writing
reading

P

within each grade level and within each cluster there is a range of
expectations from simplc to complex. This test attends to only the
easiest expectations, iitended to provide help to those students who
need early attention in order to prevent an accumulation of problems .
Instructional planning for the higher expectations is covered in Part
"Determining Appropriate Instructional Strategies.'

[
-

The earlier levels stress oral language, and reading and writing appear
later. The tasks are arranged so that the complexity increases with the
gracz level. Attempts were made to keep the performance expectations as
meaningful and functional as possible, emphasizing processes rather than
merely "knowing about."

o)
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Figure |

PROGRAY: l\ﬂl

Perfarmance Fxpe

ctations, k-3

Kindétgaftﬁﬂ

Grade 1
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sharing of
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Dictotes and reads the sentence.
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1 sentence and matches it
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{irade 1
Uives oral direction.
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Writes and reads a sentence.
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¢ @ short paragraph on a topic
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materials used by the student.

md avents |
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Uses language appropriately in
communicating an idea, sxperience
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onds to simple oral directions.
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describing people, places, objects,
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Writes a paragraph on a given topic

with adequate punctuation and
capitalization,

Reads sentences and matches them
vith others which mean the same.

Reads and orally paraphrases a
short pafagraph from a variety of

materials usad by the student.

Reads a paragraph from a variety
of materials vsed by the student

and tells the relevant details,

ises language cppropriately in
communicating an idea, experience
or information.

deapongs Looghiaple ovud directions.
Respouds to oral directions,
sescriptions, non-verbal messages,
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Uses appropriate vocabulary in

describing people, nlaces, objects
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ong interactions.

Yrites a short paragraph on a

topic with adequate punct ati 1.
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netuation and

Writes a paragraph on a
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capitalization,
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a paragraph from 2 variety
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and tell; the relevant details,

Reads a paragraph from a variety
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central idea and supporting ideas.

ERICYT

Aruitoxt provided by Eic:




General Description of the Test

The test is divided into the three major clusters (sub-tests):

oral language
writing
reading

Pt bt

et

Oral Language. The easiest cral language performance expectations
are:

Kindergarten Grade 1

Responds to mean- iives oral direction. Cont
ings conveyed by sion on a speci
pictures. '

[

Writing.

Kindergarten Grade 1 Grade 2

Writes and reads a Writes sentences on
sentence.

Dictates a sentence.

O

ERIC
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Kindergarten

Follows the text as
a story is read
orally.

Grade 1

Reads a sentence and
matches it with the
picture which repre-

The easiest reading performance expectations are:

Grade 2

Reads sentences and
matches them with
others which mean

sents its meaning. the same.

General Information

Administering the tests:

One subsection (oral language, reading, writing) may be
given at any time or in any combination.

What:

Whenever information is desired to determine the level of
attainment of the performance expectations.

When:
Why: To plan program changes or to validate the success of
instructional practices,

How: The students may be tested individually or in groups when
feasible.
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[NTEGRATED SKILLS INSTRUCTIONAL STRATEGY
‘leaning Bused Word Recognition--LET-Based Phonics

The LET-based phonics strategy teaches phonics to the student
within the contcext of the reading process as in the cloze
procedure. Wo 1s which exist in the learner's LET, rather than
words from a phonics program, are used to teach the sounds.

2. what are the benefits?

a. The student goes from known to unknown since his/her own
words are used,

bh. The student attends to meanings rather than isolated sounds.

There is an increase in speed since the student focuses on
words rather than each sound.

i

What are the limitations?

l

The student needs to understand most of the language of the
sentence. In order to guess the unknown word, the student must
possess a sufficient vocabulary.

1. What are some learner characteristics which indicate that this

technique is appropriate?
The learner:
4. Remembers better when tasks are put in a meaningful setting.

b. Knows specific phonics skills, such as letter names and
sounds, but does not apply them to words in sentence context.

v. Concentrates so much on sounding that he/she does not get
meanings from reading.

d. Tends to sound out words alceady known.

Instructional Procedures

Introductory Phonics

contain the sound being taught, The sound may be at the
beginning, middle, or ending of the word.

a. Write on the board words suggested by the students that

80




Meaning Based Word Recognition--LET-Based Phonics (Continued)

b.  Pronounce the words and discuss the meaning of the words,

¢. MHave students write the letter and the words containing the
letter.

d. Have students find and cut out words containing the letter
being taught.

Using Clc

1

e Procedure to Teach Phonics

! (2]

a. Blank out the words which contain the sound needed by the
student.

b. Add initial, medial, or ending letters to the bhlank to assist
in teaching the sound.

Example: Mary picked aw _ in the garden.

(See also strategiecs on cloze procedure and sentence context)

D
fat'
|

81
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MATED SKTLLS INSTRUCTLONAL STRATEGY

Qe in the Contont Areas

1np

o
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BUTFIC SRTLLS ENSTRUCTIONAL 8

RATEGL

Soecitie VI atpartegies e nat o jncbhded o this o rime since most

commercial materials emphasize this approach and teachers have an ample

repertoire of hits, werkbools and dittoed marerinls.  Teachers, however,

can begin ro include in this section  their own specitfic skill techniagues

which have proven highly efffective.

o
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APPENDICES
APPENDIX A: Performance Expectations Handbook
B: Student and Class Profile for Student
Assessment

C: Assessment Instrument with Criterion

. Tasks
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ADMINISTRATION PROCEDURES

{Teacher's Manual)
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Procedures for Administration: Reading

Grade 1
Performance Expectation - Reads a sentence and matches it with the pic-

ture which represents its meaning.

Assessment Items

or Strategy Given a set of

pictures and a cue sentence, the
learner will select a matching picture.

The learner is given a set of pictures with a
sentence and is asked to read the senrence
and select a picture that matches.

Criteria or
Standard The sentence and picture meanings match.

td

Each learner should have the test booklet entitled "Reading."
The l:arner is given a set of pictures and a sentence. The teacher says

"Please read the sentence. Below each sentence are three
pictures. Put an X on the picture which means the same as the
sentence above."

(Give the learners a reasonable amount of time to

finish the task.)

Find number __1 . (Repeat above instructions.)
Find number 72 ( i J
Find number . " )
Find number ( " )

I} )

|

ﬂ“

Grade 2
Performance Expectation - Reads sentences and matches them with others

which mean the same.

Assessment Items
or Strategy ‘The learner reads a cue sentence and a set of

four others and selects one that has the same
meaning as the cue sentence.

The learner is given a cue sentence and a set

of four other sentences. The learner is asked
to select which of the four sentences has the

same meaning as the cue sentence.

Criteria or
Standard Learner identifies the matching sentence.



Each learner should have the test booklet.

[

[N

The lear, is given the booklet and is asked to find the appropriate
section.

The teacher says:

""Read the sentence on the left in the box. Then read the four
sentences next to 1it. Circle the sentence that means the same
as the sentence on the left."

(Give the learners a reasonable amount of time to finish the task.)

"Continue on your own to Number 5."

> approximately  minutes and then say "stop."

=
i
<
v

O
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Reading - Grade 1

The birds fly.

Q,,

The girls like to jump rope.




Reading - Grade 2

1. I like to eat candy.
a. Candy 1s good to eat.

b. Candy is for eating.

el
.
[

tating candy is not good for you.
d. Good candy is hard to find.
2. The football game was so exciting, he dropped his soda.
b. The football game was dropping his soda.
c. His soda fell because he was excited by the football game.
d. The football game was exciting and the soda was cold.

3. The dog chased the cat up the tall tre

)

a. The dog was chased by the cat up the tall tree.
b. The dog ran up the tree to chase the cat.
c. The cat climbed up the tree when it was chased by the dog.
d. The cat chased the dog up the tall tree.
4, The water at the beach was cold.
a. We were cold in the water.
b. It was cold at the beach.
c. The water was cold at the beach.
d. The beach was wet and cold.
5. After dinner, we watched television.
a. We watched television and ate dinner.
b. We watched television after we ate dinner.
c. Television before dinner was éxciting:

d. After television, we ate dinner.
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Procedure for Administration: Oral Communication

Grade 1
Performance Expectation - Gives oral direction,

Assessment Items

or Strategy Given a picture cue, the student will formulate
an oral direction and get another student to
perform a task.

Sample cue: Picture of pencil in a box.

1. Student looks at the picture.

2. Student is asked to give directions to
another student to do the task represented.

3. After task is performed, students check
the picture cue,

4, Student receiving the direction must
perform the task correctly. If not, the
student giving the direction must give the
direction again, modifying the message.

Criteria or

Standard 1. Student should state the object (pencil)

“and the task (to put it in the box) in the
direction.

. Student should use the appropriate sentence
pattern for giving directions. (verb + object +
locational phrase, if any) Put the pencil in
the box.

P

Grade 2
Performance Expectation - Contributes to discussion on a specific topic.

Assessment Items

or strategy The student contributes information about a topic
under discussion. The topic might be a recent
_experience such as a trip to the zoo, shopping
center or a discussion of fec.iigs and reactions,

or a favorite food, pet, telev®=ion program, etc.

Criteria or ,

Standard The student's verbal participation displays an
understanding of the specifics of the topic under
discussion.

The student's comment are related .o the topic

and are understood by other members of the nram

] Lip
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Procedure for Administration:

Grade 1
Performance Expectation:

Azsgessment Items
or Strategy

Criterion or
Standard

Grade 2
Performance Expectation:

Assessment Items
or ‘Strategy

Criterion or
Standard

Writing
Writes and reads a sentence.

The learner is given a picture and asked to
write a sentence about it.

The learner is then asked to read the sentence
to the teacher. oo

The learner's sentence should display sentence
sense and approptriate word choice.

The sentence should contain a subject and a
verb. These may or may not be modified by
adjectives and adverbs.

each sentence unit contains a subject and a
verb.

Writes sentences on a topic.

asked to write a gentence for each one.

The learner is given a picture and asked to
write three or four sentences about the picture.

Sentences should be related to the topic of the

Sentences should display sentence sense and
appropriate word choice.

Each sentence should contain a subject and a
verb. These may or may not be modified by
adjectives and adverbs.

Compound sentences are acceptable as long as
each sentence unit contains a subject and a
verb.
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Student/Class Profile
Perfornance Expectations

paragraph from a variety of
materials used by the student,

Kindergarten ~ Grade 1 v Grade 2 4
0/L
1, Responds to meanings chVeyEd by 1. Gives oral direction, == «-«-- L, Contributes to discussion on a
pletures, - -----oaonn specific tople, == ------=-. )
2. Responds to oral {nstructions and 2, Shareg information, =« ==~---- 2. Describes objects and events using
requests, - -----a-s---.. relational concepts,= === === -
3. Responds to others' sharing of J. Contributes to discussion on a 3. Uses language appropriately in N
experiences and information, = - - - specific topie, == -mcan | communicating an idea, experience _
4 Responds to meanings conveyed by b. Describes objects and events u51ng ' or Information, B
differences in sounds, vocabulary and relational concepts, = = = ~ = - = - b, Responds to simple oral directions.
gramma, | 5. Uses language appropriately in comnu- 5. Responds to oral directions, des= |
5. Shates own experiences, = - = = = = = nicating an idea, experience or criptions, non-verbal messages, and |
information. comnon visual symbols,
6. Cives oral direction, ==« «=-- 6. Responds to simple oral directions. 6. Uses appropriate vocabulary in
' deseribing people, places, objects,
1. Shares information, = ==« ---- and actions, _
1. Dictates a sentence, 1. Writes and reads a sentence. L. Writes sentences on a topic,
2. Writes a short paragraph on a topic
4. Dictates and reads the sentence. 1, Writes sentences on a topic. || with adequate punctuation,
3. Writes a short paragraph on a toplc | | 3. Writes a paragraph on a given topic
3. Writes and reads a sentence, with adequate punctuatisn, with adequate punctuation and
capitalization, _
- —— — — ———
L. Follows the text as a story s read 1. Reads 4 sentence and matches it with 1. Reads sentences and matches then
orally, ' the picture which represents its with others vhich nean the same, |
L. Reads a sentence and matches it with meaning, 2. Reads and orally paraphrases a short
the picture which represents its J, Reads sentences and matches then with patagraph from a variety of materials
meaning. others which mean the same, used by the student, B
3. Reads and orally paraphrases a short 3. Reads a paragraph from a variety of

materials used by the student and
tells the relevant detajls,

* + = Does meet the expectation,

= Doesn't meet the expectation
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Test Booklet: READING
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Reading - Grade 1
The birds fly. .

[

The cans are open.




Reading - Grade 2

. 1. I like to eat candy.

) a. Candy is good to eat.
b. Candy is for eating.
c. Eating candy is not good for you.
d. Good candy is hard to find.

2. The football géme was so exciting, he dropped his soda.

a. He drank his soda because tie was excited.
b. The footbal® game was dropping his soda.

oda fell because he was excited by the football game.

c. His

W

i

d. The football game was exciting and the soda was cold.
3. The dogvihased the cat up the tall tree.
a. The dog was chased by the cat up the tall tree.
b. The dog ran up the tree to chase the cat,
. c. The cat climbed up the tree when it was chased by the dog.
d. The cat chased the dog up the tall tree.
4, The water at the beach was cold.
a. We were cold in the water.
b. It was cold at the beach.
€. The water was cold at the beach.
d. The beach was wet and celd.
5. After dinner, we watched television.
a. We watched television and ate dinner.
b. We watch:d television after we ate dinner.
c. Television before dinner was exciting.

d. After television, we ate dinner.
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APPENDIX B
Student and Class Profile

for Student Assessment



_Name

STUDENT AND CLASS PROFILE

School __

Weord Order - The learner uses
syntactic cues (word order) to pre-
dict words. For example, in listaning
to sentences, the word selected by
the learner to completa the sentence’

must be the correct part of speech.

c. \!a;abglary (Sémantics)

Q

E

Aruitoxt provided by Eic:

Noiins - The learner uses different
kinds of nouns to rame objects,
places, people, and avents.

Actlon Wards - The lsarner uses
words of action such as finish, fold,
draw.

Descriptive Words - The learner uses
words to describe the immediate
environment.

Relstlonal Terms - The learner uses
words such as longer, most, yester-
__ day, first, on, under, over, before.

“Synonyms - The learner uses many
different words to express a similar

idea. o

RIC

-Teacher_________ ===~ = — ___Grade __ —__Room _
LANGUAGE/EXPERIENCE/THINKING BASED
. LANGUAGE Does| Doesn't
;;A_ Fungrﬁéiﬁ; ) - ' Ilulllpli M’iiﬁing;j The learner uses
- — — - - the contaxt to select the appropriate
Does | Doesn't meaning of a word with more than
_ I _ ) _ _ one meaning. When listening to a
‘instrumental - The learmear i story or sentence which contains
o e juarner uses word(s) with multiple meanings, the
nguage to ask ngs or get learner undersiands the correct .
things done. It is the "I want. | . meaning of the word
type of language usually used at an _ ] fmeaning ol the word. i
_ | early age. o o Figurative L:ﬁ?uggg - The learner
*Regulato The learner uses lan- understands figurative language.
equlatory - The learner uses lan- When listening to a sentence or story
guage to regulate others by giving which contains a figurative language
-~ _Instructions or directions. phrase, the learner understands the
= “Paraonallntarantinrel - Tre lnmee meaning of a sentence. For example,
5:;:“:;:1 !T:';c!?m:“a?i':ii':g?:é the learner understands metaphors
uses languags o maintain anc such as “The early bird gets the
validate one's self concept and self worm " and analogies such as "She
worth. This is the language used to moved as slowly as a turtie.” )
relate opinions, infermatior., and — L - —_— — —_
| experiences. - - IE Phonology
*Heuristic - The learner uses lan- i | | Intonation - The learner uses into-
guage to learn, inguire, or investi- nation patterns which show an
--gate, It includes wsrgs which allow understanding of mesaning.
the learner to ask or respond to - - e traas . The lonrear teac -
questions, and phrase inquiries. ?é’;?é:ns Lgfcgairgﬂe:v ”;55 ;F}rdiif
- — - - standing of meaning.
“Representational - The learner uses ————— P S —
g agge o tormation e o wiows nartoons et
and knowledga. This is the language thms o Ao af tha Fieat Bea
emphasized in the schools and gyel sgtunds of the first language or
found in content area textbooks I | dialect. — —
such as science and social studies. Ii. EXPERIENCE
‘Imaginative - The learner uses lan- LAf (;:Encrete - e I
guage to create one’s own environ- ‘The learner has actually experi-
ment. This is the language used in encad a variety of events, actions,
activities such as creative drama, or objects in real life.
creative writing, and literature. - — — — -
N - [ B. Vicarious o 7 ]
B. Synta ) *The learner has not expgrienced a

vatiety of events, actions, or objects,
but has enough similar or com-
parable experiencas ito imagine,
infer or reconstruct experiences of
close proximity.

B

Thé !ea}ﬁar can rélate Dfiﬁlé; ﬁiétgres.

graphics to connect experiences.

The learner understands concepts
which are in themselves abstract

such as honesty, liberty.

THINKING

L.

A Cognitive Memory

*The learner can recall specific
aspects of a story, narrative, or
description. For exampla, after tha
learner haars a story, he or she can
retell a story by recalling sither
specific details, the main idea, the
the sequence of events, cause and
effect, or comparison and con-

trast details stated in the story.




—_— e  INTEGRATED SKILLS

Does | Doesn't A. Oral GErTi[ngnu:ah@n - -

[ — 1 = —— Does| Doesn't
The learner is Eble to urgamze a — —
. variety of data or information. For ‘The learner conveys |nfnrmatmn
example, after listening to a story, gives descriptions and directions
the learner is able to: to another in order to accomplish a

N I prescribed task.

—imagine - create a mental image g e — ——
of what was read. *The learner elicits information

—categorize the details of the mate- needed to complete a task through

| or story. ‘interviews and quesuamﬁg j

—compare and contrast details
‘The Iearner works with sm:ther

from the story.
—determine a pattern or sequence. learner exchanging information in
{ order to complete a task.

—determine the cause and effect ] ittt il

pattern or structure. S oo i
—sae the relationship of the part to B. Reading
the whaoie. 1T
: P I The learper apphes readmg skills
—visualize information into a to utilize library and reference
physlgal setting. materials.
C. CDﬁVEFgéI"It Analyzung/GEﬁerallzmg .TS"EESE'"E' fEigf:ﬁPEﬁ"gggﬂ”’gﬁggs
L - “The learner is able 1o ﬂ:rm a m%éﬁ" ~ graphs, tables, illustrations with 75%
ingful conclusion from the infor- s accuracy. e
matmq or datE wpi@h rhas been The Iesrnér reads and compre-
ﬁ;%;;'zf‘gdia ang.:Dr'extEhrgp:sérzue*; hends informational materials
able I—SE 0 a slory, Ihe learner | (representational language) with
O 80% accuracy in detail and generali-
—make assumptions, b ~zations.
:gs;a*z;eﬂllg%lﬁshansg The lsarner reads and responc's to
detarmire the o . questions (heuristic language) nd
?néatgggg the purpose of the similar materiais requiring respor. ses
with 80% accuracy.

—determ.ﬁe the rnam ideas N T )
I . — , The learner can read and aﬁply

D. Divergent with 90% accuracy, directions
g —_ — and instructional (regulatory)
*The Iearner is able to apply and use language.
the information and conclusions R - o
- reached in a meaningful and pro- The leharner applies readmg skills tD
. ductive way. For example, afier the other content areas.
| ta — - - —
istening to a story, the learner can: The learner retells astory he/she has
—predict ralevant outcomes and read wnh 80% EchfEEy
projects his or her thinking — = = —
beyond the information given. *The learner applies a generali-
—take a concept or idea and pro- . zation to a similar situation derived
jectits u.;ecn;nmphcatmn(hypmhé from reading a story or paragraph
1} | esizeanainfer). _ at his/her level of word recognition
E. Evaluative competency.
The Iearner makes judgments snd T ‘The Iearnersdﬁgaa;l?:eé ;‘Jrally orin
fdrswsd':;nnsltusmns u.;mg :rlterina wrmngt,h a %atragraph sta'ungt a
rom different sources. For example, main roug or generalization
after listening to a story, the learner after reading a paragraph at his/her
can: level of word recognition.
—deterdrnme t:ﬂebapﬁr;:pnatengss of 1 The learner beglﬁs to structure
a judgment by citing evidence information he/she reads con-
from the story. sciously into categories, cause
—differentiate between what is fact . and effect, comparison and
and what is opinign, B and contrast and part-whole
—aevaluate the motives, qualiti- relationshipa.
cation, and validity of tne D —— .
authority. Y The learner recodes written Ianguaga
—decide on the adequacy of infor- as oral language by supplying
mation from Whlt‘;h to make a intonations which indicate under-
decision or statement and can standing.
{aésaésrmgéwdence and decide on ~ | The learner can utilize function
I _ — e - words, inflections and inflectional
o agreement as an assist in medning
7“{ 7A“'t'i‘§7§ o L - | comprehension.
The learner ralates literature to own "(Tﬁé ) i'iexa'rnér )utﬂizé{é 7meanitng§;
needs, vslues and behaviors. semantic cues), sentence contex
— — - — (syntactic cues), or situatiopal
The learnar uses reading as a source h gantext to predlct unknown words.
. of data for problem solving. |§7Writing’7 — — -
The learner shows he/she enjoys = S e e
- reading by choosing to FEﬁd barc‘:ks *The learner organizes lﬁfarmshanm
and printed materials other than . writing in an order that is easy to
_instructional texts and workbooks. 1 1 8 follow and is |de'm|1|able (sequen-
o __tial, chronological, etc.) -
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Does| Doesn't| ) [ B. Writing - - -
1 | ‘The learners writingd displays IA—- Idea Development -
effective use of details and support- T Trans R T - B
ing information. All necessary infor- Does|Doesn't] _ o
mation is included and irrelavant The learner develops a main idea to
| information is excluded. i logical or imaginative canclusion.
"The learner combines words and o The learner’s writing has clarity and
phrases effectively into permitted does not ramble. i
nd appropriate patterns of lan- — ———— TP ——
guage (syntax). o oA — | _The learner uses simple description,
— 7'1”-Ef| —_— oy o t'l;fi N The learner uses supporting details.
e learner usas wordsin writing tha E=I P ysr— e Al .
are clear, accurate, and appropriate IB’ F’aragrapﬁh?gvelnpmgnt;; — —
to the purpose.
- The learner applies punctuation and T " | The learners paragraphing fits the
capitalization conventions appro- subject matter. )
riately in writing. — —— e —e —
- - praely w':' mg_ P ET—— The learner organizes sequentially
Ths,_learners writing displays no and chronologically as appropriate.
spelling errors or only a few errors D The learner's paragraphs are devel- |
1| 'ndifficult words. _ ] oped around a single thought. _
The learner handles diaiogue appro-
- __priately. o o
[C. Syntax -
o - The learnar uses complete sentences,
SPECIFIC SKILLS } - , - avoiding fragments or run-ons.
|A. Reading B ) - The learner uses a variety of sentence
The learner recalls and/or recagnizes . _ | Structures. N I
80% of the words he/she learns in his/ The learner uses consisient tense.
her reading program. | The learner uses possessives appro-
— s e s — - The learner uses possessives appro-
The learner éltllizés recurring parts of priately.
Know {2 assist in worc - T — — =
e ré‘fﬁ"g}ﬁ;{;’,{'s asan 35577'5‘7'? warci zpigml‘ayarnér uses pronouns appro-
The learner generalizes and utilizes - e o
structural syllabication for pronun- The learner uses correct subject-
| ciation. - e 1 | verbagreement. =~ @@
The learner generalizes about [D. Speiing, Vocabulary and Word Choice
phoneme-grapheme relationships of The learner spells common words
double and triple consonant clusters correctly.
and vowel pairs and tri — —_ —_— — —
T — —— The learner uses descriptive words:
The learner generalizes about o oLt rds;
phoneme-grapheme relationships of _ ____ | atempts a wider vocabulary.
single short and long vowels and The learner uses adjectives and
1 _Single consonants. _ adverbs appropriately.
The learner shows understanding of I “The learner ene oo A
letter sound relationships by Tge,ﬂ!gf“‘“é,’ uses recently learned
attempting to pronounce unknown 1 1 | wordsinownwriting. _
— | words. — — [E. Capitalization, Punctuation
Auditery-Diserimination - The T R T Y P
isarner ditierentiates likenesses and [ The learner capitalizes the first word
difterences hiﬁ iatter saunds& For in a sentence. e
example, the learner can detect he learner capitalizes bror
whethar or not two words are the ngns'gi'p’}g;ﬁg{‘é?;;a‘EE"' proper
same (cat-cat) or different (rat-cat, - —_— — —
cat-co!, pot-cot). The learner uses end marks appro-
—_—e e - — priately (period, auzstion mark,
iAu’d’Hﬂry Mﬂmggylsgqugnclnﬁ i The _ exclamation poiny). B
earner remembers and recalls in The learmar o T e
correct order, information that has ;‘gperglgfi:;eé{yusas quotation marks
been heard. For example, the learner — e I -
can repeat a specific sequence of The learner uses apostrophes appro-
ﬁgmbérisist;pnfs.rﬁr words. ) _priately. - . o
o Visual Discrimination - The learner N The learner uses commas appro-
'diﬁereniialés likainesses tatl?ﬂ ﬂif; priataly.
ferences in visual presentations o = e - —
Fb{erzts. pictures, aFnd symba'ls !iga IF;EE'“de!‘—"?Q, — e ,
etters and words. For example, the ~he le enerally writes legibly.
learner can match identical objects, l ] ,,l — J Ne rearner generally writes legibly
pictures and symbols. B
) Visual Memory/Sequencing - The - TTERN
leamar rocalls’ prior visual expor INSTRUCTIONAL PATTERN
gggiﬁplei?afttgs g;g;r%cgis 35.53;? 5,?5 LET-Based Integrated Skills Specific Skills
then removed, the learner can iden- : ) -
tify that word from among a group of - + - —f’ - +
words. After a series of objects, — - — —— —
picturas or !ymbﬂ's is presanted in Mare than 15 Doesn't = —
a certain order apd than scrambled, )
the learnar can place them in their ;
| | originai order. 7 1 20

E

Q
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APPENDIX C

Assessment Instrument

. with Criterion Tasks




The following pages are intended to provide

teachers with examples of tasks for integrated and

specific skills items. These might also be helpful
to teachers who are looking for assessment items for

currently used materials in the classroom.
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Name

School

Teacher - i o Grade
INTEGRATED SKILLS
LET and Skills e _ _ — -—
Does | Doesn't I

The learner applies reading skills to utilize library and
reference materials.

The learner reads special forms and is able to explain
maps, charts, graphs, tables, illustrations with 757%
accuracy.

Given special forms such as maps, charts, graphs,
tables, and illustrations, the learner is akle to
demonstrate personal knowledge by expl: ~ing, draw-
ing, or interpreting the form accurately.

The learner reads and comprehends informational
materials (representational language) with 80% accuracy
in detail and generalizations.

Given written materials which are informational in
nature, the learner can retell the information with
B80% accuracy of detail.

The learner reads and responds to questions (heuristic
language) and similar materials requiring responses with
80% accuracy.

Given written materials which contain questions to
be rea’l, the learner indicates understanding by
rephrasing questions orsally, answering questions
correctly or finding correct answers from the text.

The learner can read and apply with 90% accuracy,
directions and instructional (regular) language.

Given a set of written directions or instructions
at the learner's word recognition level, the learner

can perform an operation or behavior which fulfills
the intent of the directions of instructions.

[
Low]
Lo ]
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The learner applies reading skills to the other content
areas.

Given a reading task in other content areas (science,
soclal studies, math, etc.), the learner applies word
analysis and comprehensioen skills.

The learner can read and retell a story with 80%
accuracy.

Given a story or paragraph to read, the learner can
retell the story orally or in written form with 80%
accuracy in details.

The learner applies a generalization to a similar situation
derived from reading a story or paragraph at the learner's
level of word recognition competency.

The learner summarizes, orally or in writing a paragraph
stating a main thought or generalization after reading a
paragraph at the learner's level of word recognition.

The learner begins to structure information read,
consciously into categories, cause and effect,
comparison and contrast and part-whole relationships.

iven a paragraph from any content material, the
earner can rearrange the information given into
categories, comparison-contrast, cause and effect
and part-whole relationships by explaining, writing
or drawing visualizations of the relationships.

The learner recodes written language as oral language by
supplying intonations which indicate understanding.

Given a sentence or more to read orally, the learner
uses natural intonations, pauses and stresses which
coincide with the author's meaning, even if in pidgin
dialect,

124




Q Integrated Skills -

Cont.

Does | Doesn' - e . o

The ! _arner can utilize function words, inflections and
infl.ctional agreement as an assist in reading comprehen-
si0..

a. Given any function word, inflection or
inflectional agreement found in reading,
the learner indicates comprehension by
reforming of those elements and retelling
an idea more accurately, or performing a
physical operation.

b. Given a preposition that signals positicnal
and time relationships, the learner explains
the locational or time relationship
accurately.

c. Given a pronoun-antecedent relationship,
the learner explains the relationship of the
referent with accuracy.

d. Given a sentence having word(s) with
.inflectional endings, the learner utilizes
the inflectional endings to understand or
correct the perceived meaning of the
santence.,

The learner utilizes meaning (semantic cues), sentence !

context (syntactic cues), or situational context to

predict unknown words. |

i

Given a sentence or paragraph, the learner guesses 5
an unknown word by utilizing the context of the
sentence or general idea of the paragraph which
maintains the correct meaning or an acceptable
substitute.

O
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Specific Skills _ _ - - ) 7 L -
Does | Doesn't ) _ . _ — ) ~
The learmer recalls and/or recognizes 80% of the words
learned in the reading program.

a. Given a list of words or word in sentence
context, the learner can say 807 of the words
with reasonable facility.

b, Given a list of words or word in sentence
context, the learner can recognize 80% of
the words presented visually by saying the
word or associating it with a meaning or
visual representation (e.g., pictures).

c. Given a list of words, the learner can creare
and read the sentence(s) using the words
until 80% of the words are read correctly.

The learner utilizes recurring parts of known words as an
assist in word recognitinn.

a. Given known words composed of the vowel-
consonant phonograms, the learner utilizes
those phonograms to recode unknown words.

b. Given known words with prefixes, roots, and
suffixes, the learner can recode unknown words
which have a prefix-root-suffix composition.

The learner generalizes and utilizes structural
syllabication for pronounciation.

a. Given a known word that jillustrates the
the vowel-double consonant-vowel principle
where only one consonant is sounded, the
learner pronounces other words illustrating
this principle.

b.  Given words with known syllable combinations,

- the learner can pronounce other words
containing these combinations, e.g., er, ar,
or, soft c, vev, cve, accented and unaccented
syllables,
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The learner generalizes about phoneme- -grapheme
relationships of double and triple consonant clusters and
vowel pairs and trigraphs.

a. Given words with double and triple consonant
clusters or vowel pairs and trigraphs, the
learner can express a relationship or general-
ization orally.

b. Given rnknown words with double and triple
consonant clusters and vowel pairs and tri-
graphs, the learner can say (recode) those
words with 75% accuracy using phonic
generalization.

The learner generalizes about phoneme=graphems
relationships of single short and long vowels and
single consonants.

. a Given words with single shortor long

vowels or single consonants, the learner

can express a relationship or generalization
orally,

b. Given unknown words with single short or
long vowels or single consonants, the learner
can say (recode) those words with 75%
accuracy using phonic generalizations.

The learner shows understanding of letter sound
relationships by attempting to pronounce unknown words.

. As the learner reads any written material, the
learner tries to sound out the word or parts
of the word, regardless of accuracy.

Auditory-Discrimination - The learmer differentiates
likenesses and differences in letter sounds. For example,
the learner can detect whether or not two words are the
same (cat-cat) or different (rat-cat; cat~cot; pot-cot).
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Specific Skills - Cont'd,

Does | Doesn't

Auditory Memnry/Sequencing ~ The learner remembers and
recalls in correct order, information that has been heard
For example, the learner can repeat a specific sequence
of numbers, sounds or words.

Visual Discrimination - The learner differentiates
likenesses and differencies in visual presentations of
objects, pictures, and symbols like letters and words.
For example, the learner can match identical objects,
pictures, and symbols.

O
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Name

Teacher

LET and Skills e _ _ — -—
Does | Doesn't S

The learner applies reading skills to utilize library and
reference materials.

The learner reads special forms and is able to explain
maps, charts, graphs, tables, illustrations with 757%
accuracy.

Given special forms such as maps, charts, graphs,
tables, and illustrations, the learner is akle to
demonstrate personal knowledge by expl: ~ing, draw-
ing, or interpreting the form accurately.

The learner reads and comprehends informational
materials (representational language) with 80% accuracy
in detail and generalizations.

Given written materials which are informational in
nature, the learner can retell the information with
B80% accuracy of detail.

The learner reads and responds to questions (heuristic
language) and similar materials requiring responses with
80% accuracy.

Given written materials which contain questions to
be rea’l, the learner indicates understanding by
rephrasing questions orslly, answering questions
correctly or finding correct answers from the text.

The learner can read and apply with 90% accuracy,
directions and instructional (regular) language.

Given a set of written directions or instructions
at the learner's word recognition level, the learner

can perform an operation or behavior which fulfills
the intent of the directions of instructions.
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The learner applies r
areas.

Given a reading
soclal studies,
analysis and com

The learner can read
accuracy,

Given a story or
retell the story
accuracy in deta

The learner applies a
derived from reading :
level of word recognif

The learner summarizes
stating a main thought
paragraph at the learr

The learner begins to
consciously into categ
comparison and contras

]

Given a paragraph
learner can rearr
categories, compa
and part-whole re
or drawing visual

e

The learner recodes wr
supplying intonations -

Given a sentence .
uses natural into:
coincide with the
dialect,




’ Integrated Skills -

Does | Doesn' - L :7 o

infl.ctional agreement as an assist in reading comprehen-
sio..

a. Given any function word, inflection or
inflectional agreement found in reading,
the learner indicates comprehension by
reforming of those elements and retelling
an idea more accurately, or performing a
physical operation.

b. Given a preposition that signals positicnal
and time relationships, the learner explains
the locational or time relationship
accurately.

Given a pronoun-antecedent relationship,
the learner explains the relationship of the
referent with accuracy.

(0]

d. Given a sentence having word(s) with
.inflectional endings, the learner utilizes
the inflectional endings to understand or
correct the perceived meaning of the
santence,

The learner utilizes meaning (semantic cues), sentence

context (syntactic cues), or situational context to

predict unknown words. |

i

Given a sentence or paragraph, the learner guesses 5
an unknown word by utilizing the context of the
sentence or general idea of the paragraph which
maintains the correct meaning or an acceptable
substitute.
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Specific Skills ) . _ o . Y -
oes Doesn't i ) _ _ _ —_— _ _

The learnmer recalls and/or recognizes 80% of the words
learned in the reading program.

a. Given a list of words or word inm sentence
context, the learner can say 807 of the words
with reasonable facility.

b. Given a list of words or word in sentence
context, the learner can recognize 80% of
the words presented visually by saying the
word or associating it with a meaning or
visual representation (e.g., pictures).

c. Given a list of words, the learner can creare
and read the sentence(s) using the words
until 80% of the words are read correctly.

The learner utilizes recurring parts of known words as an

assist in word recognitinn.

a. Given known words composed of the vowel-
consonant phonograms, the learner utilizes
those phonograms to recode unknown words.

b. Given known words with prefixes, roots, and
suffixes, the learner can recode unknown words
which have a prefix-root-suffix composition.

The learner generalizes and utilizes structural
syllabication for pronounciation.

a. Given a known word that jillustrates the
the vowel-double consonant-vowel principle
where only one consonant is sounded, the
learner pronounces other words illustrating
this principle.

b. Given words with known syllable combinations,
the learner can pronounce other words
containing these combinations, e.g., er, ar,
or, soft c, vev, cve, accented and unaccented
syllables. ~  ~—
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Doesn't

relatiaﬂshlps Df dauble and trlple consonant L]ustefs and
vowel pairs and trigraphs.

a. Given words with double and triple consonant
clusters or vowel pairs and trigraphs, the
learner can express a relationship or general-
ization orally.

b. Given rnknown words with double and triple
consonant clusters and vowel pairs and tri-
graphs, the learner can say (recode) those
words with 75% accuracy using phonic
generalization.

The 1earn2f

SLngle conaﬂnants.

a Given words with single shortor long
vowels or single consonants, the learner
can express a relationship or generalization
orally,

b. Given unknown words with single short or
long vowels or single consonants, the learner
can say (recode) those words with 75%
accuracy using phonic generalizations.

The learner shows understanding of letter sound
relationships by attempting to pronounce unknown words.

. As the learner reads any written material, the
learner tries to sound out the word or parts
of the word, : regardless of accuracy.

Auditory-Discrimination - The learmer differentiates
likenesses and differences in letter sounds. For example,
the learner can detect whether or not two words are the
same (cat-cat) or different (rat-cat; cat~cot; pot-cot).
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Specific Skills - Cont'd,

Does | Doesn't

Auditory Memnry/Sequencing ~ The learner remembers and
recalls in correct order, information that has been heard
For example, the learner can repeat a specific sequence
of numbers, sounds or words.

Visual Discrimination - The learner differentiates
likenesses and differencies in visual presentations of
objects, pictures, and symbols like letters and words.
For example, the learner can match identical objects,
pictures, and symbols.
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