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FOREWORD

Education has traditionally been associated with the three R's of
reading, 'riting. and 'rithmetic. Over the years, the scope and sophis-
tication of teaching these skills have certainly increased, but the teach~
ing of communication and computation skills remains a primary instructional
objective for our schools. After conducting major assessments in reading
and in mathematics for program improvement, the Department in its commitment
to quality education recently completed an assessment on writing.

On the surface, writing may appear to be a simple act of puttiryg down
thoughts on paper; but in reality, writing is a complex activity involving
many skills and different kinds of knowledge. Its effectiveness a= a commu-
nication process is determined by the degree to which it accomplishes a
given purpose with an audience. It is an important and useful skill that
must be taught not only in language arts courses but also in content areas
such as social studies and science.

The Department's recently completed state-wide writing assessment has
attempted to determine the extent to which students in the public schools
are achieving the goals and objectives identified for writing. The assess-
ment has indicated strengths and weaknesses; it has analyzed possible reasons
for student performance; and it has led to specific implications and recom-
mendations for improvement. These have been translated into the State Writing
Improvement Framework, which sets the direction for the entire Department. The
Framework challenges all in the Department to continue working together to
provide our students with quality instruction in writing,

o ) e haia

Charles G. Clark, Superintendent
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INTRODUCTION

The Hawaii Writing Assessment was conducted to determine the extent to
which students in Hawaii's public schocls are achieving the goals and
objectives of writing as related to Foundation Program objective l: Develop
basic skills for learning and effective communication with others. As with
earlier assessments in reading and in mathematics, the writing assessment was
designed to identify strengths and weaknesses to provide a basis for improve-
ment in curriculum and instrucction.

The assessments of basic skills were implemented as part of the Foundation
Program Assessment and Improvement System (FPAIS), which is the Department's
curriculum management system. Consisting of an assessment and an improvement
component, the system provides a process for conducting assessments, review-
ing and analyzing findings and related data, and using the r‘'sults to plan,
program, implement, and evaluate educational programs and related services in
the public schools of Hawaii.

The writing assessment effort proceeded through the following major steps:

1. TIdentifying the essentials of writing instruction for Hawaii's
schools: (a) definition of writing, (b) goals and objectives

for the teaching of writing, (c) agreement on the traits important

for each type of discourse, and (d) awareness of the importance

of aim and audience.

2. Determining an assessment procedure that would focus on student
performance in writing, instead of on student knowledge about
writing.

3. Identifying, adapting, and/or developing assessment exercises to

elicit complete writing samples, rather than excerpts.

4. Utilizing a sample design that would provide sufficient and
reliable data from which to develop a state and seven district
profiles.

5. Using both the holistic and trait methods for scoring.

6. Developing a State Writing Improvement Framework, which is based on

an analysis of the findings and which includes instructional impli-
cations and recommendations for program improvement.

inception of planning to all aspects cf the collection, analysis, synthesis,
and interpretation of data, The task force was composed of personnel from
the state and district offices and from the University of Hawaii, the Hawaii
Council of Teachers of English, and the community-at-large.

A task force was appointed to administer the writing assessment from the

The ultimate goal is the improvement of the writing performance of all
students, K-12, in the public schools of Hawaii. This report, the State

on specific recommendations for the accomplishment of this goal. It delineates
areas of responsibilities so that personnel in the state and district offices

-
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and in the schools may work together more effectively in making an impact
the quality of writing done by students. The Framework further suggests
approximate time spans for each of the major phases in the implementation

the recommendations.

11
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PART ONE: OVERVIEW AND RECOMMENDATIONS
1. Rationale
The State Writing Improvement Framework is based primarily on the analysis

of the assessment data as presented in Part Two of this report. The data were
interpreted with two principal considerations in mind:

analyzed and

1. The essentials of writing instruction.
2. The current status of writing instruction in our schools.

The recommendations for improvement are categorized into four areas:

1. Program Development and Implementation
2. Staff Developmeant

3. Instructional Management

4. Community Relations

These categories correspond to the components of the Instructional Develop~
ment Model (IDM) developed by the Office of Instructional Services as displayed

below:

Instrugtianal Develapment “Model | State

7 iting Improvement Framewark

Program Development and
Implementation

Changs Process rx.':it.gi\ff Develapmeﬂt
Community Relations

Content

Inst*uctiuna Process Instrgctional Managgnent

The Instructional Deveiopment Model provides a basis for relating the

State Writing Improvement Framework to the Department's overall effort in
implementing the Foundation Program.

Under program development and implementation are listed concerns that

relate to the ~ontent of writing as described in the Language Arts Program
=12 and that have been identified as essentials of writing instruction

Guide, K
—e s T2
(presented in the next section of this report). The recommendations point to

the need to translate general directions into more specific objectives and

delineations.

1FQf further information, refer to "Instructional Development Model,"

Office of Instructional Services, Department of Education, December 24, 1979i

-3- 12



Under staff development are listed concerns that relate to human consid-
erations: the importance of a favorable climate for learning, the quality of
leadership that motivates others to learn, and the collaborative efforts that
involve others in problem-solving and decision-making. Specific areas to be
addressed are based on the recommendations in the program development and
implementation and instructional management categories.

Under community relations are listed concerns that relate to the important
role that parents and the community-at-large have in encouraging good writing
and in supporting the efforts of schools to teach writing.

Under instructional management are listed concerns that deal with steps
in the process of instruction:

® Identifying goals and objectives

¢ Assessing student needs

e Analyzing data and planning for instruction
e Identifying instructional strategies

e Delivering instruction

e Evaluating Student growth

II. Writing Instruction

Definition of Writing

Writing is a process of communicating ideas, feelings, and experiences
through the graphic mode; it is an individual, idea-centered activity involv-

ing imagination, thinking, and self-expression.

Primary Goal of Writing Instruction

The primary goal of writing instruction is to teach students to communicate
c_.early, coherently, and effectively to accomplish a specific aim with a specific

audience.

Objectives of Writing Instruction

Objectives for writing have been derived from Foundation Program Objective #1
Develop basic skills for learning and effective communication with others. A
sub-objective focuses on writing aims: Use language in writing to express
feelings, to give information, to promote ideas, and to entertain.

For the purpose of the assessment, the following objectives were
identified:

1. Students will write to a given audience to accomplish the following
aims:

a. To express feelings (expressive discourse)2
b. To provide information (referential discourse)

2
Refer to Language Arts Program Guide, K-12, Department of Education,
State of Hawaii, June, 1979, pp. 17 and 18.

4= 13




c. .To promote ideas (persuasive discourse)
d. To entertain (literary discourse)-

2. To accomplish the above, students will:
a. Present ideas in an orderly manner:
1) Select and arrange ideas to achieve a particular purpose.

2) Use appropriate logic in sequencing ideas or information
in sentences, paragraphs, and longer pieces.

\'ue‘

Utilize the resources of language:

1) Use words correctly, appropriately, and effectively.

2) Combine words into sentence patterns permitted by the English
language. ' ,

c. Use conventions of writing:

1) Use capitalization, punctuation, spelling, abbreviation,
and penmanship to enhance the communication process.

2) Use space according to conventional practice and rules—-
including indenting paragraphs, leaving margins, and placing
titles,

d. Adapt the resources of languages, arrangement of ideas, and
conventions of writing to aim and audience (style).

The Important Traits

Writing is composing~-taking ideas and expressing them in clear, appro-
priate language with consistency in tone and style to accomplish a purpose (aim)
with a given audience. Each of the four purposes requires the writer to adapt

conventions of writing) by focusing on those traits which are important to a

particular type of discourse (expreassive, referential, persuasive, or literary).

the four purposes and indicates the importance (primary, secondary, and tertiary)
assigned to each. (Refer to Appendix A for the traits which were scored for
apecific purposes.)

14



Writing Objectives and Traits

Primary Secondary | Tertiary -
- Objectives 7 Traits Traits ___Traits
1. Expressing Feelings: _Expressiveness Syntax Spelling
To express personal Punctuation,
feelings clearly and Capitalization,
vividly. snd Other
Conventions
2. Gilving Information: Organization Wording Syntax
To give clear, Completeness and Spelling
accurate, and Relevance Punctuation,
complete information Capitalization,
to others. and Other
Conventions
3. Promoting Ideas: To Clearly Stated Wording Syntax
present a convineing Position Spelling
argument. Use of Supporting Punctuation,
Information Capitalization,
Tone and Other
Organization Conventions
4. Entertaining: To use Invention of Syntax Spelling
language artfully to Structure Punctuation,
move the reader into Invention of Capitalization,
the imaginary world Details and Other
of the writer. Wording Conventions

III.

A. Program Development and Implementation

1!

The role of writing in the language arts program
to provide more specific directions to districts

a. There is a need to establish and/or identify

Recommendations for Progam Improvement

of an effective writing program for Hawaii.

should be redefined
and achools.

the criteria (or standards)

b. Writing should be part of an integrated approach to the teaching of

the language arts,

1) Guidelines for the integration of the five areas (reading,

writing, oral communication, language study, and literature)
should be developed for both the elementary and secondary

levels,

2) On the secondary level, specific objectives, approaches, and
activities should be identified for the phase program, grades

15

7-12.
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3) Alsa on thé sééandafy 1EVEl thé gurrent course réquirEs

¢, There is a need to delineate the specifig agpects of writing on
bath the éleménzary and secandary levels in relatign to the

Writing in the content areas should be emphasized and practiced.

a. Guidelines for the application of writing in the content areas
should be established.

implementatian of this recommendation.

Resour

rce
or revis

guides and other extant materials may have to be expanded
ed or adapted.

Basic Skills, K-2 could be expanded

a. Language Arts S trategies for ic Skil
by including writing strategies which address aim and audience.
g5]

A supplementar y document is a possibility.

The current secondary course guides in writing will have to be
redesigned and made more consistent with the State direction of
integrating the five areas of the language arts program.

[w

c. Comprehension in the Content Areas should be used as a basis for

the thinking strategies appropriate to writing tasks.

made ccnsistent with Stata philasgphy, gaals, and abjectivas in writing.
Other viable options should be identified and made available to

distriets and schools.

ment of basic skills amnng special grgups of studants 5hauld be plaﬁnéd
and implemented. These groups include the following:

a. Handicapped (Special Education)

b. Students of Limited English Proficiency

¢. Educationally Disadvantaged

d. Gifted and Talented

A comprehensive evaluation plan incorporating formative as well as
summative data should be developed. Summative data should focus on
pre- and post-program sampling of complete pieces of writing, utilizing
a recognized procedure (e.g., holistic and trait scoring) to arrive at
reliable judgments about the quality of the program. Evaluation of’
the program might also include assessment of a sample of student
attitudes, the gathering nf pertiment quantitative data (e.g., frequénc"
data (evidemcé of prewriting activities, clsss anthalegies writing
folders, and student writing displays). The Competency-Based Measures

16
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to be developed for grades 3, 6, 8, and 10 should be a valuable means
of collecting data. Also, evaluation efforts of the Hawaii English
Program, Secondary, should be coordinated with the total language
arts program of the State.

Staff Development

1—-

5.

Staff development efforts should follow the staff development plan
written by the Office of Instructional Services as part of the
implementation of the Foundation Program.

The current cadre of reading and language arts resource teachers at
the district level should be trained to implement the State Writing
Impravement Framewnrk.

As part of the implementation of the State Writ;¥grimprav2ment Frame-
work, principals should be provided trsining in:

a. The essentlials of writivg instruction, including the definition
of writing, the goals and objectives of writing instruction,
writing standards, etc.

b. The Instructianal Develnpment Mﬂdél, specifically the Instruc-

In planning for in-service programs for school staffs, the following

topics, as revealed by the State asseasment, should be considered:

a. Assessment/improvement process
1) Collecting assessment data.

2) Analyzing findings and relating them to instructional stra-
tegles (planning for instruction).

3) Utilizing appropriate and effective instructional strategies
and activities,

4) Evaluating classroom instruction.
b. Writing process

1) Teaching students each step in the writing process: pre-
writing, drafting, revising, editing, and rewriting.

2) Basing writing assignments on students' experience.
3) Developing the different levels of thinking as a prerequisite
to good writing.

and eunducting Eanférences and meetiﬁga spanscred by local pfafessinnal
1anguage arts organizations such as the Hawali Council of Teachers of

e A7



English (HCTE) and Ka Hui Heluhelu (IRA). Involvement in special coop=

- erative projects with ron-DOE organizations, e.g., the Hawail Writing

Project (The Bay Area Writing Project), should comtinue.

The Department should continue to work with local teacher training
institutions in the following ways:

a. Serving on teacher education committees related to language arts.
b. Participating in evaluation faccréditatian) activities.

¢. Recommending courses.

Title II resources should be used for the training of cadres and teachers.
The model used for the Bay Area Writing Program should be reviewed and
adapted to meet Hawaii's needs.

In-service training plans should include awareness sessions for content
area teachers to delineate their role in the teaching of writing.

Those who are interested in more than an awareness session should be
provided further training.

Instructional Management

1.

The systematic instructional process described in the Imstructional
Development Model should be followed by districts and schoolg in
determining needs. The state assessment/improvément effort under the
Foundation Program Assessment and Improvement System (FPAIS) is an
example of the instructional process. Another example is the Reading
Assessment and Improvement Process (RAIP).

a., Districts should assist schools in following the guidelines in
implementing the instructional process.

b. On the school level, the systematic instructional process should
be followed in the development of a school curriculum for writing.
The writing curriculum should be based on assessment and analysis
of school data and be consistent with the State Writing Improvement
Framework. -

The three approaches to instruction described in the Instructional
Development Model should be used in identifying appropriate teaching
strategies.

a. LET (Language, Experience, Thinking)-based instruction--emphasis
on identifying, developing, and using what students bring with
them to the writing act. The LEi-based approach provides the
richest sources for the subject matter of writing and is appropriate
for all students, especially for those who are having difficulty
in generating ideas.

b. Integrated Skills Approach--emphasis on the application of skills
to communicate. This approach provides an excellent means to



practice writing for specific purposes and audiences; it is
appropriate for students who do not easily apply the skills of
writing in a given context, :

c. Specific Skills Approach--emphesis on isolated skills instruction.
This approach is recommended for students who have facility and flu-
ency in expressing ideas, zve able to transfer and apply skills,
and have demonstrated needs in specific skills.

3. Writing instruction should follow the folluwing process:

a. Pre-writing activities to motivate, stimulate thinking, plan the
structure, and clarify purpose and audience in order to decide on
tone, format, level of formality, etec.

b. Drafting the paper by providing an overall structure (outlining),
selecting supporting details, and using sentences and words appro-
priately.

¢. Revising based on feedback and on careful reading and rethinkiag =
of topic. Assessment exercises indicated that students seldom made
major structural or content revisions. Feedback from fellow stu-
dents is a very appropriate source of information for revision of
papers. T

d. Rewriting by using appropriate form, correct language, and correct
mechanics.

e. Editing for errors in usage, spelling, punctuation, etc.
4. Meaningful ways to evaluate writing must be identified and used.
Evaluation of student papers:
4., Must be based on complete pieces of writiﬁg.
b. Must be conducted in line with the writing objectives for the

assignment.

c. Must be humane and positive.
B S :

D. Community Relations

Efforts should be made to inform parent and eamﬁunity groups about
the place of writing in the school program and to involve them in ways to
support writing.

1. Parents and the community in general should be informed about writing
and the emphasis given it by the Department. There 1s also a need to
.inform parents of the importance of viewing writing as a communication
function as opposed to the limited view of writing as correctness in
spelling, punctuation, and capitalization.

19




2. Parents should be encouraged to participate in an advisory capacity.
Their active participation in the Title II Advisory Council and other
committees is highly recommended.

3. Parent information/involvement programe such as the one conducted by
the Right-to-Read Program and 0XIS efforts should be continued,
Brochures on writing that suggest ways parents can help should be
developed and disseminated.
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STATE

_ DISTRICT

SCHDOL

1. Progran

Development and

Implementation

¢ Identifies standards for a

writing program for Havail
through collaboration with
district.

o Establishes guidelines for
Integrating writing with other

language arts skills and subject

matter,

o Developa/identifies/expands
resource guides and handbooks.

» Coordinates other prograns teach—?
Ing vriting, e.g., special educa-

tion, educationally disadvantaged,
and SLEP,

» Assists In the development and

implementation of a comprehensive

evaluation plan for writing,

Collaborates with State in devglgp_
r ing standatds and guidélines by
providing input.

r Assists schools in translating
standards for school use and in
implementing guidelines for
integration.

p Works with state on guides and other
resources by providing input.
uriting.

p Assists State in implementing
evaluation plan for writing.

Coordinates evaluation effort for
nnhnnls in the district.

% Implements IDY process in
developing school writing .
program; uses guidelines and
+ standards In {mplementing IDM.

Assesses and maintains effec-
tive instructional practices.

]

Coordinates other programs teaching w Coordinates various programs

in the school related to the
teaching of writing.

2. Staff

Development

o Tralns cadfes tn implement Statg b Selects members of cadre and vorks

Writing Imprnynngn;ffggnnwnfE vith them to implement State Hriti':r

o Collaborates with district in
developing in-service training
for principals and teachers.

Improvement Framevork.
lﬂﬁﬁh!ﬂﬂﬂ%ﬂfﬁmﬂﬁhz
calls on State for assistance in
planning and training.

trnining sessions with cadre,

p Participates In tralning

sesaions.

o Works with professional organiza-p Works with professlonal organiza-  Participates in professional

tions, institutions of higher
learning, and private schools in
~ gooyerative efforts and staff
dnvelnpnent in vriting.
o Goordinates Title IT resources
for tfain ing.

tions, institutions of higher learn-
ing, and private schools in coopera
tive efforts and staff development

organizations by providing
leadership and serving as
active members.

in writing,

p Coordinates Title II ressutces for
funding

r Uses Title II resources.

3i7instfuctinnnl

Management

| ' Cnllabnrazes with district in th

inplementation of I as relatgd
to vriting,

» Providee/recommends various
Instructlonal strategles and
materials to match learner and
teacher styles.

tion of the IDM.

b Works with schools by recommending
various {nstructional atrategles

naterials, especially those found

to be effective in the schools of

_the district.

EP Asaists snhnnln in the implemnntn‘ L Inplements IDH 1n maintaining

an nffentive writing program,

# Reviews strategles and mate-
rials and worke with districts
to select appropriate ones.

4, Gnnnnnitj
Relations

e Cnllsbnrates with distfint in i

planning parent involvement
activities,

¢ Formulates State Advisory
Council and coordinates
meetings,

o Works with ﬂistniciinnd school
advisory councils and other parent
groups.

* Participates in State Advisory
Council meetings.

o Toforss *pafengg"g} Wity

o Organizes School Advisory
Councils and coordinates
thelr activities,




TIME LINE FOR TMPLEMENTATION

1980-81 1381-82

198283

Phage I

Planning and
Development

Establishment of standards for
writing progran

Development of guidelines for
Integrating writing with other
language arts

Revigion of resource guides for
vriting

Coordination of 8l prograns
related to the imstruction of
writing

Development of a comprehenstve
evaluation plan for writing
Cadre training
Patent Involvement

Phase I

Dissemination and
In-service Training

State Hriting Inprovenent Franevork——

Cadre traininge——-———— B R

N

“r

Leadership traindng for principalgmmmmemmmmmme

Parert {nvolvement ——————medee o

b4

Phage 111

Inplementation

23

State Vriting Improvement Framework..

I
Coordination of Programs
Related to the Ins:ructinn
of Writing——eeee

Work on guides, resources——




PART TWO: RESULTS, ANALYSIS
AND INTERPRETATION,

AND INSTRUCTIONAL
IMPLICATIONS

I - State (canary)
II - Central District (pink)
ITII - Hawaii District (blue)

IV - Honolulu District (golden rod)
V = Kauai District (white)

VI - Leeward District (salmon)

VII ~ Maui District (green)

VIII - Windward District (buff)
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‘, 1. STATE

Results, Analysis and Interpretation, and Instructional Implications
of State Holistic and Tralt Scores
GRADE FOUR
HOLISTIC SCORES

Results Analysis and Tnterpreration

P

_Percentage of Scores for Bach Rating ¢ The scores for the four objectives varied congidor-
T Ratingst - ably, indicating that all four objectives are ot
Objectives [ 4 [ 3] 2 1oy consistently taught.

L Expressing | 1.14110,2%) 5.1% 30,47 .22 6.0 ¢ Stude s performed best in glving infornation,
Fealing objective 2 (as indicated by the combined scores of
) "excellent" and "good"), and poorest in expressing
2. Giving 5.1% 28.0% 29.8% 1302} . 2% 3,97 feelings, objective 1. Some reasons for the rela-
Tnfornation tively high scores on objective 2 may be that (1) the
iten was one that students could easily relate to
3. Promoting 9%15.5] 57,07 23,440 .42l 2. 0 because of the comonality of the experience (making
Tdeas a peanut butrer~jelly sandwich); (2) of all four
objectives, | ‘ving information is probably most
4 Entertaining | .9%/15.79)48.24{ 25.42] .22 9.5 enphasized in the early grades because of its import-
—— S A — : ance In daily life: (3) the task of providing inform-
AVERAGE | 2,0%) 17.4% 52,31 23.19] 2% 5.0 ation focuses on the message (or reality) that
—— already exists--that 1s, students need not necessarily
generate or create ideas ag In, for example, enter-
talning and promoting ideas; and (4) the Hawaii
__Percentage of Scores When Combined English Program (HEP) includes practice in glving
- | Conbined | Conbined directions,
band 3 |3 and?
_ Objectives Ratings | Ratings o There were very few papers that were unscorable
1. Expressing Feeling| 11,31 | 64.3, (rating 0) because they vere 1llegible or incompre-
2. Giving Information| 33.1% | 77.8¢ hensible or contained little or no vriting, The
3. Promoting Ideas | 16,41 | 72,51 total numbex of 0 papers was five (out of 2,118
4, Entertaining 16,67 | 63,97 papets).
ARG | 1967 | 8.7 ,
b Exeellent - o Five {5.1) per cent of the papers were not scorable
Good holistically because the authors did not write on
Fair the assigned topics or deviated markedly from the
Poor directions provided. (These are papers rated X.
: Not Scorable (holistically as well ag
for traits) -
t ot Scorable (holistically) ) /

[}
L]
]

-t




They were scored, however, for individual traits.)
Entertaining, objective 4, received the most X
scores.

The 1li vest number of papers (52.3%) for all four
objecti+2s were given a rating of "fair" which
indicate: that the qualities identified as impor-
tant for a particular writing objective were present

detracted from the effectiveness of the writing. The
fact that a large percentage of papers (52.3%) was
rated "fair" (rating 2) may indicate that audience,
in addition to aim, is not stressed sufficiently.

Slightly less than a fourth (23.1%) of the papers
were rated "poer" (ratingl). Papers rated ''poor"
generally displayed such weaknesses as unawareness

of audience, lack of unity, lack of imagination, trite
language, and distracting errors in the conventions

of writing (spelling, punctuation, and capitalization).

A very small percentage (2.0%) of the papers was
rated 4, "excellent.'" This is due to the faét that
papers were rated against an ideal standard, not on
a curve. These papers were outstanding in all

audience and were clear, coherent, and effective.

A large majority of the paperswere in the 2 and 3
categories (69.7%). This indicates that the writing
of most students can be considered '"fair" or "good."
The potential for better writing is definitely
present. Moreover, the fact that the number of 0
papers was very minimal also indicates that students
are able to communicate at least some of thelr ideas
in writing. The scorers observed that students did
very little revising and editing. The first draft,
in most instances, was the final product.
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TRATT SCORES

Results Analysis and Interp:gtagigp

Percentage of Scores for Bach Rating
Ratings

_Objectives | 4 ] 3

¢ The trait with the greatest number of 4 and )
scores for the fourth graders was spelling (73.77)
folloved by organization based on chronological
CBJECTIVE 4] ardgr (62.2%,scgred for gbjective 2). The trait
with the smallest number of 4 and 3 scores was
wording (9,6%).

3
& i

P: Expressiveness | 1.27)13.4% 61,37 2,11
St Syntax 2,20 26,67 61,57/ 11,67
RS C 617 34.3%) 46.72 12.87 + Traits vere categorized according to their relative
OBJECTIVE 4 Importance as primary, secgndary, tertiary, The
o tertiary tralts received the greatest number of 4
P: Organization |12, 4 49.8% 33,50 4.3 and 3 scores (56.9%), folloved by the primary (26.81)
P: Completeness/ | 7.6%| 33,74/ 47.81{10.81 and secondary (26.8%) traits. The relatively better
Relevance I 7 performance on tertiary traits indicates the effect
T: Spelling 3314 40.6% 20.8%) 5.5 of {nstructional emphasis,
I -
? OBJECTIVE #3

P: Clearly Stated | 2.57{38.2/47.4% 11,97

B T e
[ TR
s

o A comparison of the average percentages for each
rating (for all thirteen traits) shows that the
Position | , ‘ largest percentage of papers was rated ) (54.0%).
P: Tone af 13,84 73,10 12,73 | This indicates that the level of attainment of the
PioOrganization | 6% 15,47 69,81 1432 traits was "fair," although there vere lapses which

E?z{ Uge ﬁfﬁ_SUpprE 1.0 17.3%) 56,1%) 25.5% interfered with communicatign,
—ing Information|

Audience o A comparison of the tralt and holistic scores
T T indicates that trait scores were better than
Yes | No | 7 holistic scores. When the average percentages of the
e T8 2ma8 0] . 4 and 3 ratings on tralts vere conbined, the per-
OBJECTIVE #4 centage of papers totaled 32 (ag compared with the
o , _ 19,47 rated 4 and 3 holistically).,
P: Invention of | 1.9%]28,2%/51.7% 18.3
Structure
Pt Tnvention of | 2.518,7% 59.0¢ 19.7%
Details
P! Wording 0% 9.07 73,5 16.82

¢ 78.24 of the papers specifically addressed the given
audience in promoting ideas, but 21.8% failed to do
50,

R R B ) e o Students did better in organizing papers based on
AVERAGE | 6.0% 26.0% 54.02| 14,07 chronological order (required in giving information)
AT o ——— ﬁ@inﬁgﬂﬁ@p@ﬁsﬁﬁdml@hﬂﬂﬂa
*Although audience 1 an - 1t considers — . - e ‘
Although auélen?e ;s an iypgrtant c?§§ideratinn fgr (equired in pronoting idess).
all four objectives of writing, audience as a trait ' '
was scored for gbiective J for the purpose of gathering

‘R ecttie infornation related to audience avaresess. 5 JU




Ranking of Tralts and Percentage of Papers for

Primary, Secondary, and Tertiary Traits

for Combined 4 and 3 Scores

Ranking of Traits
_High to Lov)

J&4

Scores

Primacy

lartiary

L Spelling

B

3.7

2. Organization

(obj. 12)

62,21

62.2%

3. Completeness/
—-lelevance

41,37

41.3%

b, Clearly Stated
_Dosition_

60,74

40,71

5. BOSG_

40,41

.4

6. Invention of
___Structure

30.1%

30.1%

I Syntax

0801

8. Invention of
_Detalls

21.2%

1.2

9. Use of Supporting| 18.3% | 18.3

Informatdn | ]
10, Organization 16,07 { 16.0%

L TSE.2) N N D e
11, Expressiveness |14.64| 64| |
12, Tone 16,20 | 16,2 |
13 bording | o6t 91| |

AEmMGE || 268 6.0 | 5692

o Students scored lowest on wording (9,67). BRecause
this trait is related to entertaining (objective 4),
the low score may indicate & lack of development in
inagery and a lack of experience with figurative
language. It may also indicate a lack of experience
with mulciple meanings, a narrow range of vocabulary,
or inability to vary words and expressions to fit aim
and audience.

o Students were relatively weak in syatax; only 26.8%

of the papers scored for objective 1 were rated 4
and 3 for ayntax.

J7



Instructional Implications

Students should be taught fron the early grades to write for all four objectives in meaningful situations.

et

Writing activities should capitalize on the interests and experiences of students,

(]

3. The comnunication function of writing should be emphasized, and writing should be done for a variety
of audiences for specific purposes,

b, Students should be given opportunities to express their feelings freely, use their imaginations, and
be creative and inventive in their idess, Discussions as well as sensory experiences should be encouraged,

Different levels of thinking should be deliberately developed as a pre-requisite to good writing,

6. The entire process of writing should be systematically taught: pre-writing, writing, revising, rewriting,
and editing,

1. Students should be glven many opportunities to develop the skills in which thig study has shown they are
weak:

_HEE_

8. Using vords that are vivid, precise, and appropriate.

b. Maintaining unity and coherence through the use of a consistent tone, a consistent point of view, and
appropriate transitions,
¢. Planning papers based on logical oraer,

d. Selecting details that are relevant and selecting supporting information that is relevant and convincing,

8. The primary traits should be systematically taught {n relation to the four purposes of writing,

9. ALl traits should be taught in relation to purpose, to audience, and to the total effect of the paper, not
in isolation; evaluation of student writing should give primary consideration to the whole piece of
writing (holistic evaluation).

10. Students should be glven opportunities to strengthen their control gver syntax by combining sentences,
moving their parts, using a variety of modifiers (adjectives, phrases, and clauses), and using various
sentence lengths.
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Resu "s, Analysis and Incerpretation, and Instructional Inplications
of State Holistic and Trait Scores
GRADE EIGHT
HOLISTIC SCORES

kesults

Analysis and Interpretation

_ Percentage of Scores for Each Rating o Students performed best in entertaining, objective 4
7 _ -;-T—~-=- Ratings* (as indicated by the combined scores of "excellent"
_Objectives | 4 | 3 | 2 |1 10 iX and "g00d"), and poorest in giving nformation,
] objective 2; however, the scores for all four objec-
tives were not significantly different, This may
indicate that, by the eighth grade, students have been
given practice in writing for all four purposes,

1. Expressing | 2.8%{27.4% |53.37 13.87| - 12.8%
Feelings

2. Giving 6. 2%123.3% 146, 8% 25.5% (. 2% {1.0%
Information o Scores for the elghth graders for objective 2,
providing information, were lower than those for
fourth graders. This is most protably due to the
weaknesses of the assessment item itself, Scorers
all agreed that the informatiun provided was not
sufficient; moreover, students in the eighth grade
are not very famillar with driving, and thus were

unable to describe an accident clearly.

3. Promoting 2,1%125.67150.5%120.6%] - 11,22
Ideas

—vz—

b, Entertaining | 3.1%|30.6%(49.8%)14.7%| - |1.62

AVERAGE | 3.12126.7830.1318.43) 057/ .78

o There were very few papers that were ugscorable
Percentage of Scores When Combined (rating 0) because they vere i1legible or incompre-
T - |Combined | Combined hensible or contained little or qo writing, The toral
band 3 | 3 and? ounber of 0 papers was only one (out of 1,985 papers)
o __|Ratings | Ratings o 7
1. Expressing Feeling | 30,27 | 80,74 ¢ L.7% of the papers vere not scorable holistically
2. Giving Information | 27,5 70,17 because the authors did not write on the assigned
3. Promoting Ideas 21,14 76.1% topics or deviated markedly from the directions
4 Entertaining [ 3070 | 80.4% provided, (These are papers rated X, They were
T AVERACE 2982 | 76.87 scored, however, for individual traits,) Expressing

T Bcellent feelings, objective 1, recelved the most X scores,

3: Good

2: Fair

1: Poor ? ‘
0: Not Scorable (holistically as o
well as for traits)

Xi Not Scorable (holistically)

*hatings:




O

ERIC

Aruitoxt provided by Eic:

# The largest number of papers (50.1%) for all four

objectives were given a rating of 'fair)' which
indicates that the qualities identified as important
for a particular writing objective were present
although there were weaknesses and problems which
detracced from the effectiveness of the writing.

The fact that over half of the papers were rated
"fair" may indicate that audience, in addition to aim,
is not stressed sufficiently.

As compared with the fourth-grade scores, the percentage
of upper sceres (4 and 3) for the eighth grade
increased from 19.4% (grade 4) to 29.8% (grade 8).

» Moreover, fewer papers (18.4%) were rated "poor" as

compared with the fourth grade (23.1%), indicating that
students are improving. However, some of the
woaknesses evidenced by fourth graders still persisted:
unawarenass of audience, lack of vivid use of language
and details, and use of incorrect information and weak
supporting evidence.

A very small percentage (3.1%) of the papers was

rated 4, "excellent." This is due to the fact that
papers were rated against an ideal standard, not on

a curve. These papers were outstanding in all respects;
they showed an awareness of purpose and audience and
were clear, coherent, and effective.

A large majority of the paperswere in the 2 and 3
categories (76.87). This indicates that the writing
of most students can be considered "fair" or "good."
The potential for better wrifing is definitely
present. Moreover, the fact that the number of 0
papers was very minimal also indicates that students
are able to communicate at least some of their ideas
in writing. The scorers observed that students did
very little revising and editing. The first draft,
in most instances, was the final product. '
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TRALT SCORES

Results Analysis and Interpretaticn
__Percentage of Scores for Each Rating e The trait with the greatest number of 4 and 3 scores
] Ratings for the eighth graders vas spelling (82.1%), folloved
_ Obfectives ] 4 | 31 2| 1 by organization based on chronological order (68.8Y
OBJECTIVE 41 scored for objective 2). The trait with the smallest

number of 4 and 3 scores was wording (19,1%),
P: Expressiveness | 3.7%|36.5%|51.1% 8.7%

§: Syntax 697138, 20 de 900 12,02 o Traits vere categorized according to their relative
T: PC&C 13003820 62,970 106 {mportance ss primary, secondary, tertiary, The
e e tertiary traits recelved the greatest number of 4 and
OBJECTIVE #2 3 scores (63.87), folloved by the secondary (43.17)
Pi Organization  [23.0%|45.87[25.8% 5.4% and primary (38.34) traits, The relatively better
P Completeness/ | 6.7%]21.47%49.0%( 23.07 performance on tertiary traits indicates the effect
Relevance of instructional emphasis,
T: Spelling 48,87 33,37 13.5% 447
e g o A comparison of the average percentage for each
, OBIECTIVE 43 rating (for all thirteen traits) shows that the
v P Clearly Stated | 6,74 51.4%) 33.64 8.4% largest percentage of papers was rated 2 (45.1%).
i Position This indicates that the level of attainment of the
P: Tone 4,81/ 18.0% 68.57 8.8% traits vag "falr," although therewere lapses which
Pt Organization | 5,07 23,09 52,07 20.,0% interferedvith communication.

P: Use of Support~ | 2.7 2174 47,84 27,81 -
__ing Information i} o ¢ A comparison of the trait and holistic scores indicates
i that trait scores were better than holistic scores.
Audience*
- When the average percentages of the 4 and 3 ratings on

e
desf Mol ! traits were combined, the percentage of papers totaled
L  agne0m o | 42.6 (as compared with the 29.8% rated 4 and 3
h S S B o ) 3 ¥ i d 1'_

OBJECTIVE #4 holistically).
P: Invention of  [10.6% 45.27 35.57] 8.57 0 19.7% of the papers specifically addressed the given

Structure audience in promoting Ideas, but 80.37 failed to do so.
P: Tnvention of | 5.87 31,37 50.8% 12.07

Details o Students did better in organizing papers based on
P: Wording | 2.3%16.84 1184 9.1 clironological order (required in giving information)

WERMGE 10,21 32 47 5. 1/ 12.3; than in organizing papers based on logical order

| : (required in promoting ideas). This finding seeus
*Althaugh audience 15 an 1mpDrtant consideration for to be directly related to the data obtained from
all four objectives of writing, audience as a trait

was scored for objective 3 for the purpose of gather-
ing specific information related to audience awareness.
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teachers about current practices in writing instruc-
tion, which indicated that the relationship between
WIitlng and thinking 1s not consistently emphasized.
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- Steucture

Prinary, Secondary, and Tertiary Tralts
for Combined 4 and 3 Scores

Raﬁiiﬁgrﬂf Traits

(High to Low)

Ti4

i ScareslPrimﬂrY

Secondary

Tertiary

L. Spelling

.11

82,14

2. Organization

(objective #2)

68.8%

68,81

3, Clearly Stated
Position

58,14

8.1

4, Invention of

56,04

5, PCC_

455

6. Syntax

4303

_ - _
. Expregeivencss | (020 0.2
Detalls | _ _
9, Completeness/ 28,1% 28.1%

_Relevance .
10, Organization 28.0% 28,07
(objective #3) | | f

11, Use of Supporting 24.4% 24.4%

Infornation | | | —

12, Tone 22,84 22.8% )

13. Wording

o Students scored lowest on wording (19.1%). Because
this trait is related to entertaining (objective 4),
the low score may indicate a lack of development in
Inagery and & lack of experience with figurative
language. It may also indicate a lack of experience
with multiple meanings, a narrow range of vocabulary,
or inability to vary words and expressions to fit
aim and audience,

i



10,

11,

Instructional Implications

+ Writing Instruction should provide for the development of creativity and use of imagination,

Students should be provided instruction in the use of vivid language and figures of speech,

The entire process of writing should be systematically taught: pre-writing, writing, revising, rewriting,
and editing,

The Havali English Program, Secondary, should be used where appropriate, e.g,, crafting units,

» Form (report writing, paragraphing) should be taught,

Writing for the various purpoges and for various audiences should be integrated in all English courses as vell
a8 In other courses such as social studies, science, and health,

Initially, writing should be based on student interest and experiences,
The primary traits should be systematically taught in relation to the four purposes of writing,

Thinking skills should be consistently taught in relation to writing, especially in organizing papers,

deternining supporting evidence, and selecting details, Thinking skills should be emphasized in relation
to purpose and audience,

Traits should be taught in relation to the whole plece of writing, not in isolation,

A variety of resources should be used to improve and expand upon the use of words: literature, oral
activities, real 1ife experiences, sensory activities, etc.
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Results, Analysis and Interpretation, and Instructional Implications
of State Holistic and Trait Scores

HOLISTIC SCORES

Results Analysis and Interpretation

_Percentage of Scores for Each Rating o Students perforned best in expressing feelings,

o Ratingst objective 1 (as indicated by the combined scores of

Qmm@_jjjfle 0} X %mMﬂm%mmmhmmEQMg

L Bopressing 2,28 30,74 46,14 121 - | [niomation obfective 1. 0us seaso for the

Feelings relatively high scores on cbjective 1 may be that

_ ’ the item was one that the students could eapily

2. Glving 3,20 28. 3% 45.92121542 JH 5 telate to because of the faniliarity of the topic.

Information

U Denester |2 9] an 2o i ol ol e MMMMMmuﬂmﬁMHummm

lﬁf@ > Th 30605018 16020 1 feelings, this score (40,9%)was not very different

MMMmmﬁHEMﬂWEMmMEﬁE

4. Entertaining 3,74 31,24 48.8%‘13;72 - | 2.4% homogeneity of the four scores may be attributed to

T T T 1 the continued instructional emphasis on all four
AVERAGE] 3.27) 32,2 47.S%|15.42 281,07 objectives in high school.

- o There were very few papers that were unscorable
(rating 0) because they were illegible or Incompre-
Pareantans af Canvae Ueae Aot hensible or contained little ot no writing, The
mmmmﬂmﬁMNmmﬁ, EEMMHHEMHHMHMﬁLm
Combined | Combined . '
band3 |3and?2 papers).
1;“Exg:2§§§§§E§eel1ng R§§%§§§f Rgzig%i.s ¢ Only 12 of the papers vere not scorable holistically
2, éiving Iﬁfarmatién 11,51 74f22 because the authors did not write on the assigned
], Pronot ing Ideas .3 8077z topics or deviated markedly from the directions
i, Enééfzéiniﬁg ' 34:92 adfoz provided. (These are papers rated X, Ihey vere
L1104 _AV_TEE{AEE TR Sﬁ:dz!f scored, hovever, for individual trai_ts;) Entertain-
ﬁmﬁ;fw’*’*w’**~ i@@ﬁﬁﬂﬁmmuﬁmﬂnmm

: Excellent
: Good - e e e o
Fair o The largest number of papers (47,8%)for all four
Boor objectives were given a rating of "fafr! which
hnm;mwnuﬁ mmmmwmmmmmmm@mmm
o7 veoreble tnolistically as | for a particular writing objective were present
vell as for traite) ‘ although there were veaknesses and problens which
X: Not Scorable (holistically) | 10U HIEre Were veaknessea and problems which




detracted from the effectiveness of the writing. The
fact that a large percentage of papers (47.8%) was
rated "fair" (rating 2) may indicate that audience,
in addition to aim, is not stressed sufficlently.

e Slightly less than a fifth (15.4%) of the papers

were rated "poor" (rating 1). These papers generally
displayed such weaknesses as unawareness of audience,
lack of unity, lack of imagination, trite language,
and distracting errors in the conventions of writing
(spelling, punctuation, and capitalization).

» A very small percentage (2.8%) of the papers was
rated 4, "excellent." This is due to the fact that
papers were rated against an ideal standard, not on
a curve. These papers were outstanding in all
respects; they showed an awareness of purpose and
audience and were clear, coherent, and effective.

A large majority of the paperswere in the 2 and 3
categories (80.0%). This indicates that the writing
of most students can be considered "fair" and "good."
The potential for better writing is definitely
present. Moreover, the fact that the number of O
papers was very minimal also indicates that students
are able to communicate at least some of their ideas
in writing. Scorers observed that students did very
little revising and editing. The first draft, in
most instances, was the final product.

4%



TRAIT SCORES

Results Anslyals and Interpretation

Percentage of Scores for Bach Rating o The trait with the greatest number of 4_and 3 scores
T Tty for the eleventh graders was spelling (79.2}),
~ (bjectives V3] 7 ' followed by clearly stated position (60.4%), The
e 11T trait with the smallest number of 4 and 3 scores was
OBJECTIVE 1 wording (27.4%). The high score on spelling indicates
P: Expressiveness | 4,07 39.5247.82 8.5¢ the effect of instructional emphasis on this trait,
§: Syntax 2,991 42,47 41,32 13.3¢ It may also indicate that students find security in
T: DCAC 4,00 47,47 35,29 11,24 resorting to common, essy-to~spell words. The low
o score on wording indicates that students lack the
OBJECTIVE #2 necessary vocabulary to comunicate effectively to a
P: Organization  (14.0% 41,3 34.72| 10,0% variety of audiences to accomplish different purposes,
+ Completeness/ | 4.7%(29.6%| 44.82( 21,01 o ’ ,
Relevance o Traits vere categorized according to their relative
: Spelling 28,22 51,02 14,94 5.81 importance as prinary, secondary, tertiary, The
o tettiary traits recelved the greatest number of 4 and
OBJECTIVE #3 3 scores (65.3%), folloved by the secondary (45.3%)
B: Clearly Stated 13.3047.190 33,62 6.1 and the prinary (41,5%) traits, The relatively better
Position perfornance on tertiary traits indicates the effect of
P: Tone 4920 38.24] 52,07 4,97 Instructional emphasis,
P: Organization | 5.6%] 30,92 45.9%] 17,62 |
P: Use of Support~ | 3,72 25.13f 52,22 19.0¢ ¢ A conparison of the average percentage for each rating
ing Information (for all thirteen traits) shows that the largest
| hedtkncer || percentage of papers vas rated 2 (42.61), This indicates
Yes[ o | 1 that the level of attaimment of the traits was "fair,"
G200 29 764 although there were lapses which interfered with

—
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OBJECTIVE #4 |

P: Tnvention of | 5,43 43.1% 39.3% 12,32 o A conparison of the trait and holistic scores indicates
Structure that trait scores were batter than holistic scores. When

P: Invention of | 4,9%| 31.9% 50.0%( 13,2 the average percentages of the 4 and 3 ratings on traits
Details vere conbined, the percentages of papers totaled 45,4

P: Wording 3,140 24,37 61,29/ 11,59 (a8 compared with the 35.4% rated 4 and 3 holistically.)

¢ 14.2% of the papers specdfically addressed the given
audience in promoting ideas, but 11,2% failed to do so,
Scorers vere unable to deternine whether papers
addressed an sudience for 74.4% of the papers; these

vas scored for objective 3 for the purpose of gather=
Tx 3¢ specific information related to audjence avareness,

1" | | 48
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Ranking of Traits and Percentage of Papers for
Prinary, Secondary, and Tertiary Traits
for Combined 4 and 3 Scores

Ranking of Traits
(High to Low)

N

Scores

Prinary

Secondary

Tertlary

L Spelling

19,2

LYE

2. Clearly Stated
_Position

60,42

60,41

3. Organization
(objective f2)

55,34

53.3

T ) J LA

5. Invention of
_Structure

48,51

48,57

6, Syotax  [45.3%] | 453

1. Expressiveness |43.5% | 43,5

B.Tme  [014] W30 _
9. Invention of 36.8% | 36.8%

_Detalls | | 1
10. Orpanization  |36.5% | 36,51
objeettvedd) | L 1 1
11, Completeness/  |34.3% | 34,31

_ Belevance _ I

12, Use of Supporting

Infornation

28.81

13, Wordlng

2741 D

AVERAGE

papers agsumed that the reader knew who the audience
vas and did not explicitly or even implicitly indicate
an audience.

o Students did better in organizing papers based on
chronological order (required in giving information)
than in organizing papers based on logleal order
(required in promoting ideas).

o Students scored lowest on wording (27,4%). Because
thistrait is related to entertaining (objective 4),
the low score may Indicate a lack of development in
imagery and a lack of experience with figurative
language, It may also indicate a lack of experience
with nultiple meanings, a narrow range of vocabulary,
or inabillty to vary words and expressions to fit aim
and audience,



Instryctional Implications

L. Continued emphasls should be given to writing for ain and audience, As much as possible, a real
audience should be addressed,

2+ Instructional time should be set aside for pre-vtiting activities, These activities should provide
an opportunity for students to exanine their own feclings, share thelr ideas, and learn through group

dynanics how to comunicate clearly and effectively, Plamning a paper should also be an {mportant
focus of pre-writing activities,

3. ALl four purpeses should be taught in meaningful situations.
4 Prinary traits should be emphasized in relation to each of the four purposes of writing,

3, Thinking should be taught and encouraged; thinking as & pre-requisite to good writing should be
emphasized,

6, Traits should be taught in relation to the total discourse, not in isolation,

1. Euphasis should be placed on instruction in those traits in which the students were found to be weakest:

wording, uge of supporting infornation, completeness and relevance, organization (cbjective #3), and
1nvention of details. .
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Results, Analysis and Interpretation, and Instructional Implications
of State Holistic and Trait Scores
COMPOSITE OF GRADES FOUR, TIFHT AND ELEVEN

Res 1ts

Percentage of Scores for Each Rating

o Rstin'e* .
Objectives | 4 | 3 7 2] 110X
1. Expressing |2,07) 25.4% 51,27 18.8% .17 [2.6%
Feeling
2. Giving b3 26,57 47,570 19.67] .47 1,87
Information
3. Promoting [ 2.27)23.97) 52.5% 19.5% .27 |1.6%
Ideas
17,9% . 1% 14,57

4 Entsrtsining 2.67/ 2

3,87 48.9% 17.9

AVERAGE Q!SZ 25.41

_Percentage of Scores When Combined

| Combined | Combined
band3 | 3and 2
. Objectives | Ratings | Ratings
1. Expressing Feeling 27,47 76.6%
2, Glving Information| 30.7% 74.0%
3. Promoting Ideas 26.1% 76,47
4 Entertaining | 28.4% | 7471
o AVERMGE | 8.2 [ 7.0

3¢ Good
2: Fair
1: Poor
0

) Exeelleet?'“

: Not Scorable (holistically as

well as f

or traits)

X: Not Scorable (holistically)

iR

HDLTSTIC SCDRES

Analysis and Interpretation

¢ Overall state averages for all four objectives were

not very different from one another, indicating that
students in grades 4, 8, and 11 performed about the
sane for each of the four objectives, This overall
finding indicates that all four objectives are taught
In our schools although the emphasis in the fourth
grade seems to be on giving information. However,
the fact that only 0% of the papers were rated
"excellent" and "good" indicates that there {s a

need for some modification in current instructional
practices in writing.

(reting D) beeeuse they were illegible or ineempre-
hensible or contained little or no writing, The
total number of 0 papers vas ten (out of 5,813
papers).

beeeuse the euthers did net write on the assigned
toples or deviated markedly from the directions
provided. (These are papers rated X. They vere
scored, however, for individual traits.) Entertain-
ing, objective 4, recelved the most X scores,

o The largest number of papers (50.0%) for all four

objectives were given a rating of "falr) which
indicates that the qualities {dentified as important

for a particular writing objective were present
sltheugh there were weaknesses and probleme which
The fset thsswerlsrgs percentsgs of pspers was reted
"fair" (rating 2) may indicate that audience, in
addition to alm, is not stresged sufficiently, The
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Percentages of
Coubined Scores
(4 and 3 Ratings)

‘Grade [ Percentage

4 19.4%
8 29,83

11 3.4

Percentage of Combined Scores
(4 and 3 Ratings) for Objectives

_Objective | Grade | Grade § [ Grade 11

Lo Expressing +f 1137 | 30.20 | 40.92

Feeling
2, Giving CERY VA Y LA I T
Information

3. Promoting 1657 | 2.7 | 3431
Ideas

4, Entertaining | 16.67 | 33.77 | 34.97

0

second largest number of papers (25.47) were glven a
rating of "good."

¢ Slightly less than a fifth (19,0%) of the papers were

rated "poor" (rating 1). Papers rated "poor" generally
displayed such weaknesses as unawareness of audience,
lack of unity, lack of imagination, trite language,

and distracting errors in the conventions of writing
(spelling, punctuation, and capitalization),

A very small percentage (2.8%) of the papers vas rated
b, "excellent." This is due to the fact that papers
were rated against an ideal standard, not on a curve,
These papers were outstanding {n all respects; they
showed an avareness of purpose and sudience and vere
clear, coherent, and effective,

» A large majority of the paperswere in the 2 and }

categories (75.4%). This indicates that the writing

of most students can be considered "fair" or "good,"
The potential for better writing is definitely present.
Moreover, the fact that the nusber of 0 papers was very
nining] also indicates that students are able to
comunicate at least some of their ideas in writing,
The acorers observed that students did very little
teviging and editing, The first draft, in most
instances, was the final product.

o The percentage of scores for the combined 4 and 3

ratings for all four objectives combined increased
frow grade to grade (grades 4 to § to 11), This
poeitive trend s encouraging and indicates the
influence of maturit:, broader experience, and
insttuction,

The percentage scores for the combined 4 and 3 ratings
for each of the four objectives considered separately
Increased from grade to grade for three of the four
objectives, The objective for which scores did not
consistently improve from grade to grade was glving
infornation (there was a drop in scores from grades
four to eight), The decline in scores for grade eight
was undoubtedly due to the weaknesses in the asgessment
item itself,

ob
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Results Analysls and Interpretation
Percentage of Scores for Fach Rating o The tralt with the greatest number of 4 and 3 scores
Rgtings o was spelling (78.3%), followed by organization baged

_Objectives | & [ 3 1

] on chronological order (62,17 scored for objective 2),
OBJECTIVE #1

The trait with the smallest number of 4 and 3 acores
was wording (22,77).

P: Expressiveness | 3,07 29,87 53,47 13.8% o , ) o

S: Syntax 3,3 35,1 49,29 12. 37 o Traits vere categﬂfiged according to their relative

T PCAC 5,87 40,07 41,62 12.17 Inportance ag primary, secondary, tertiary. The
o tertiary traits received the greatest number of 4 and

OBJECTIVE #2 3 scores (62.07), folloved by the secondary (38,4%)

P: Organization | 16,57 45,6033 6.6 and primary (35.5%) traits. The relatively better

P: Completeness/ | 6,34 28,24 47,21 18.3¢ perfornance on tertiary traits indicates the effect
Relevance i of 1nstructional emphasis.

T: Spelling 36,77 41.6%) 16,47 5,37

) ¢ A conparison of the average percentage for each
OBJECTIVE 43

. rating (for all thirteen traits) shows that the
P: Clearly Stated | 7.57 45,67 38,290 .87 largest percentage of papers was rated 2 (47.1%),
Position This indicates that the level of attainment of the
Pt Tone 3,44 23,39 64,57 8.8 traitswas "fair," although there were lapses which
P: Organization | 3,7% 23,12 55.9% 17.3 interfered with comunication.
P: Use of Support~ | 2,57| 21.4%|52.0%) 24,14 , , ,
ing Infornation | | » A conparison of the trait and holistic scores
I A R Indicates that trait scores were better than
Audience ®) holistic scores. When the average percentages of the
Yes | No | 2 4 and 3 ratings on traits were combined, the percent-
37,40 37.8% 26 .80 age of papers totaled 40,17 (as compared with the
T O A 28,21 rated 4 and 3 holistically),
OBJECTIVE #4
P: Tovention of | 16,03 38.8% 42,12 13.07 o 31,47 of the papers specifically addressed the glven
Structure ' | audlence in promoting ideas, but 37.8% failed to do
P: Tnvention of 6.49127,3% 53,34 15.07 50, Scorers were unable to determine whether papers
Details addressed an auddence for 24,81 of the papers--all
B Wording | 6,00 16,72 68.8% 12,5 {n the eleventh grade.
AVERAGE B'lz 32,00 47.14 12 1 o Students did better in organizing papers based on
S e chronological order (required in giving information)
*Although audience is an {mportant cansideratiqn t' . orpanizing papers based on loglcal order

for all four objectives of writing, audience as
a trait was scored for objective 3 for the purpose

athering specific information related to
E;EKLS;EHEE awareness,

(t&quit&d in promoting ideas).

Ll ) |
L]




fanking of Traits and Percentage of Papers for ® Students scored lowest on wording (22.7%). Because
Primary, Secondary, and Tertiary Traits thistralt is related to rntertaining (objective 4),
for Combined 4 and 3 Scores the low score may indicate a lack of development in
inagery and a lack o. experience with figurative
Ranking of Tralts |38 1 T language. Tt may also indicate a lack of experience
(High to Low) |Scores| Prinary| Secondary| Tertiary  with nultiple meanings, a narrow range of vocabulary,
o o I inability to vary words and expressions to fir
L Spelling LLIE 1 IO L sim gndiiidience Y e S

. Organization 62,17 | 62.1% -
(objective #2) b | o The general indication is that students improve in
3. Clearly Stated  |50.11 | 53.12 their traits from grade to grade. The decrease of

_Position | o excellent papers in grade eleven, however, should be

= : Ch COnCern.
N 1Y N R

5. Invention of 44,87 | 44.8%
__Structure

[T
1

b Syntay  IMBR| | g | ’

L 1. Completeness/ | 3475% | 34.51
i ___Relevance

8. Expressiveness |30.8% | 30.87 |

9, Invention of JLTE | 3LTY
_Details

10. Organization.  [26.87 | 26.8%
(objective dd) | | |
11, Tone 126,741 26.73 _

. Use of Supparting 23.9% | 23.9%
o Infnrmatiun

—
\M

W ordlg 73] mg

AVERAGE 35.5%0 | 38.4% | 62,07

 Ratings
Cale | & | 3 | 7 [ 1
b 60N | 260 [ 5607 | 14,0 |
. b110.20 | 3040 | 45,08 | 12,3 b
W el e ee Wy




Instructional Tnplications

1. All four purposes of writing should be taught begioning in the early grades and continuing through
high school. During grades 9-12, specialized courses focusing on specific purposes should be
offered, These courses should be planned within the school's comprehensive framework of writing
based on the assessed needs of students,

2, Writing activities should be based on student interest and experience, and assignments should be
related to the students' experience.

3. The communication function of writing should be emphasized--audience and purpose should be stressed.

a. Pre-wrlting=--motivating students, allowing for discussion of the topic, providing for the
generation of ideas, etc, '

b, Writing--providing an overall structure, selecting details and words, maintalning unity and
coherence, etc.

¢, Revising--receiving feedback, making improvements, testing clarity of commnication, ete,
d, Rewriting--using appropriate form, language, ete.
e, Editing--checking for correctness.

5. Thinking should be deliberately taught as a pre-requisite to good writing, and the different levels
of thinking should be addressed.

6. Writing should be Integrated in all language art courses (with oral communication, reading, literature
and language study), and it should be practiced in courses such as soclal studies, science, and health.

1. Students should be given frequent writing assignments, and holistic evaluation should be used by both

teacher and students--not only to expedite evaluation but also to sscertain how well the paper fulfills
its purpose,

b




I1, CENTRAL DISTRICT
* Results, Analysis and Interpretation, and Instructional Implications
of Central District Holistic and Trait Scores

CRADE FOUR
HOLISTLC SCORES

Results Analysis and Interpretation

. Jercentage of Scores for Fach Rating o The scores for the four objectives varied, indicating that

. Natinge all four objectives are not consistently taught,

a3 12 1T 0| X

L. Expressing ¢ Students performed bes: in giving infornation, objective 2
Feeling 13116790 55.1%) 26,69 0,07 2,69 (as indicated by the combined scores of "excellent” and

"g00d"}, and poorest in expressing feelings, objective 1.

lfornation | 5123 67 50 07 0 ool o o+ <o Some reasons for therrelatively high scores on objective 2

ormation 3. 19 36,64 50.0% 9,04 0.0 1.5 may be that (1) the item was one that students could easily

J. Promoting Telate to because of the commonality of the experience

Objectives

2. Giving

Ideas 1.2% ZSESQ 61.271 27,52 0,09 1.27 (naking a peanut butter=jelly sandwich); (2) the task of

providing information focuses on the nessage (or reality)
that already exists--that is, students need not necessarily

%5 Entgrta;ning 1.3%19.22 52,671 21,87 0,07 5.1¢

AVERAGE | 2.2%) 24,8 49.7% 20,71 0.01] 2.6 generate or create ideag as in, for example, entertaining

S . l. 1 and promoting ideas; (3) the Hawali English Program (HEP)

-ncludes practice in glving directions; and (4) the think-

ing demands vere simple (recall details, steps, procedure)

Percentage of Scores When Combined as compared with thinking demands for the other objectives,

Conbined | Combined

band 3 |3 and 2 o There vere no papers that were unscorable (rating 0) because
__Objectives | Ratings Ratings they were llegible or incomprehensible or contained 1ittle

L Expressing Feeling | 18.07 | 7189 0 no yritlng.

2, Giving Information | 39,79 84.67% _ L o

3, Pronoting Ideas 30,08 | 70,0 o 2,6 of the papers were not scorable holistically

. Entertatning 0.5 | 1.8 because the authors did not write on the assigned topics
—— — or deviated markedly from the directions provided. (These

AVERAGE | 74.5% are papers rated X. They vere scored, however, for

Iigtingéz '42';é&kéiiéﬂé' - individual traits,) Entertaining, objective 4, received

Good the most X scores.

Fair

Poor

Not Scorable (holistically as

well as for traits) )

K Not Scorable (holistically) ¥

L

27,00

e e I - I




e The largest number of papers (49.7%) for all four objec-
tives were given a rating of 'fair," which indicates
that the qualiries identified as important for a particu-
lar writing objective were present although there were
weaknesses and problems which detracted from the effect-
iveness of the writing. The fact that a large percentage
of papers (49.7%) was rated "fair" (rating 2) may indicate
that audience, in addition to aim, is not stressed
sufficiently.

e Slightly less than a fourth (20.7%) of the papers were
rated "poor" (rating 1). Papers rated "poor" generally
displayed such weaknesses as unawareness of audience,
lack of unity, lack of imagination, trite language, and
distracting errors in the conventions of writing (spelling,
punctuat on, and capitalization).

e A very small percentage (2.2%) of the papers was rated 4,
"excellent.'" This is due to the fact that papers were
rated against an ideal standard, not on a curve. These
papers were outstanding in all respects; they showed an
awareness of purpose and audience and were clear, coherent,
and effective,

e A large majority of the papers were in the 2 and 3 cate-
gories (74.5%). This indicates that the writing of most
students can be considered "fair" or "good." The poten-
tial for better writing is definitely present. Moreover,
the fact that there were no zero papers indicates that
students are able to communicate at least some of their
ideas in writing. The scorers observed that students did
very little revising and editing., The first draft, in
most instances, was the final product.




Results

_Percentage of Scores for Each Rating

_Objectives | 4 [3 1 1_1_;
OBJECTIVE #1
P Expressiveness | 1,37 14,57 59.24| 25,07
§: Syntax 1,37/ 26.37) 61,87 10,52
T: P& C 3.3 35,59/ 51,31 7.9
0BJECTIVE #2
Pi Organization | 18,27 58.2% 18,2 5.2
P: Completeness/ | 11,77 29,97/ 49.4% 9.1%
Relevance
T: Spelling 31.2% 46.87%) 15.6%] 6.5%
OBJECTIVE {3
P: Clearly Stated| 6.3%45.6% 39,24 8.9¢
Position
P: Tone 1.3% 16,44 74,74 7.6%
P: Organization | 1.3% 17,74 64.6% 16.47
P: Use of Support{ 3.8% 26.6%40.5 29.1%
ing Information
Audience*
Yes | Mo 1
| 81,0719.08
OBJECTIVE #4
P Tovention of | 2,7429,74 48,61 18.91
Structure
P: Invention of | 4.1 21,67 56.8% 17,67
Details
P: Wording 0.0% 9.5%77.09413.5%

AVERAGE

5.9%29;12

50.5%

13.6%

TRALT SCORES

*Alth@ugh dudience is an important consideration for
all four objectives of vriting, audience as a trait

was scored for objective J for the purpose
specific information related to audience ay

Q

66

of gathering
areness.

Analysis and Interpretation

o The trait with the greatest number of 4 and 3 scores for
the fourth graders was spelling (78%), followed by
organization based on chronological order (76,47, scored
for objective 2). The trait with the smallest number of
& and 3 scores was vording (9.57).

¢ Traits vere categorized according to their relative
importance as primaty, secondary, tertiary, The tertiary
tralts recelved the greatest number of 4 and 3 scores
(67.4%), followed by the primary (32,07) and secondary
(27.61) traits, The relatively better performance on
tertiary traits indicates the effect of instructional
emphasis,

¢ A comparison of the average percentages for each rating
(for all 13 traits) shows that the largest percentage of
papers was rated 2 (50.5%), This indicates that the
level of attainment of the traits was "fair," although
there: were lapses which interferred with comunication,

¢ A comparisc of the tralt and holistic scores ifdicates
that trait scores were better than holistic seores,
When the average percentages of the 4 and 3 ratings on
traits were combined, the percentage of papers totaled
36.04 (as compared with the 27% rated 4 and 3
holistically),

o 8L.0% of the papers specifically addressed the given

audience in pronoting ideas, but 19.0% failed to do so,

¢ Students did better in organizing papets based on chrono-
logical order (required in giving infornation) than in
organizing papers based on logical order (required in
promoting ideas).



Ranking of Traits and Percentage of Papers for
Primary, Secondary, and Tertiary Traits
for Combined 4 and 3 Scores

Ranking of Traits
(High to Low)

Scores

38

Prinary

Secondary

Tertiary

1. Spelling

78.0%

78.0%

2. Organization

(obj, #2)

76.47

76.4%

LRCEC 56.8¢ 56.87
b, Clearly Stated | 51.9%| 51.9%
Position
3, Completeness/ | 41.6%| 41.6%
Relevance
6. Invention of 3.4%1 30,47
Structure
1. Use of Support-| 30.4%| 30.4%
ing Information
8. Syntax 21.6% 21.6%
9, Invention of 5.7%| 25.7%
Details
10, Organization 19.0%1 19.0%
(obj. #3)
11, Tone 1.7 10.1%
12, Expressiveness | 15.8%| 15.87
13, Wording 9.5 9.3%
AVERAGE 32,00 | .61 | 67.4y
Q — . I R

AR

# Students scored lowest on wording (9.5%). Because the
trait is related to entertaining (objective 4), the
low score may indicate a lack of development in imagery
and a lack of experience with figurative language, It
may also indicate a lack of experience with multiple
meanings, & narrow range of vocabulary, or inability to
vary words and expressions to fit aim and audience,

o Students were relatively weak in syntax; only 27,63
of the papers scored for objective 1 were rated 4 and
3 for syntax,
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10,

Ingt:gct;ongl_;@plicatiéns

The communication funetion of writing should pe enphasized, and writing
audlences for specifi purposes,
Students should be glven opportunities to ey

press thelr feelings freely, use their imaginations, and be
creative and inventive in thei ldeas. Disc

ussions as well as sendory experiences should he encouraged,

Different levelg of thinking should be deliberately developed gg dpre-requisite to good vriting,

The entire process of writing should be Systematically taught:

pre-uriting, writing, revising, rewriting,
and editing,

Students should be given many opportunities to develop the skills in which this study has shown they are weak:
L@MWmmﬂmﬂmem&ﬁmmm&

b. Maintaining unity and coherence

through the use of 3 consistent tone, a consistent point of view, and
appropriate transitions. :

&Mm@wmﬂmnmmmmmi

d. Selecting details that are relevant and selecting Supporting information that 1s relevant and convineing,

The prinary traits should be Systematically taught in relatiop £ the four purposes of writing,

ALl traits shoyld be taught in relation to purpose, to audience,

1solation; evaluation of student writing shoyld glve primary cons
(holistic evaluation),

and to the total effect of the paper, not in
1deration to the whole plece of writing

Students should be glven opportunities to strengthen their control over g
moving their parts, using a variety of modifiers (adjectives, phrases,
Sentence lengths,

yntax by combining gentences,
and clauses), and using various

11
oo |




___Percentage

Results, Analysis and Interpretation, and Instructional Implications
of Central District Holistic and Trait Scores

Results

of Scores for Each Rating

GRADE EIGHT

HOLISTIC SOORES

__Objectives

Ratlngt

ENFN S

1. Expressing
Feeling

2, Giving
Information

3. Promoting
[deas

4, Entertairing

0.0 30.7% 52.0% 17.3% 0.0%

5.0 17.5% 47.5% 27,54 1.3% 1.

0.0%

1,37} 30.8% 50,0 17.9%] 0.0% 0.07

Percentage o

f Scores When Combined

__Objectives

Combined | Combined
band 3 |4 and 3
Ratings |Ratings

1, Expressing F
2. Giving Infor
3. Promoting Id

4, Eﬁt&ttainingi 4,2 1 S%.Qz

eeling | 30.7% | 8.7}
mation| 22.5% | 65.0¢
eas 32,17 | 88.2%

NERAGE 3.4

B9

Matings: &
3

7
1:
0

X

“Excellent

Good

2: TFair

Poot

: Yot Scorable (holistically as

vell ag for traits)

Not Scorable (holistically)

12

Analysis and Interpretation

¢ Students performed best in promoting ideas, objective 3

(as indicated by the combined scores of "excellent" and
"g00d"), and poorest in giving information, objective 2,

Scores for the eighth graders for objective 2, providing
information, were lower than those for fourth graders,

agsessment item ltself, Scorers all agreed that the
information provided was not sufficient; moreover,
students in the eighth grade are not very familiar with
driving and thus were unable to describe an accident
clearly,

There wete very few papers (0.3%) that were unscorahle
(vating 0) because they were illegible or incomprehensi-
ble or contained little or no writing, Giving informa-
tion, objective 2, was the only objective for which there
vere any 0 scores.

Less than one percent (0,7%) of the papers were not
scorable holistically because the authors did not write
on the assigned topics or deviated markedly from the
directions provided. (These are papers rated Y. They
vere scored, hovever, for individual traits.) Only
objective 2, glving information, and objective 4,
entertalning, received X scores.



® The largest number of papers (46.8%) for all four objee~
tives were given a rating of "fair," which indicates that
the qualities identified as important for a particular
writing objective were present although there were weak-
nesses and problems which detracted from the effective-
ness of the writing. The fact that almost half of the
papers were rated "fair" may indicate that audience, in
addition to aim, is not stressed sufficiently.

® As compared with the fourth grade scores, the percentage
of upper scores (4 and 3) for the eighth grade increased
from 27.0% (grade 4) to 32.4% (grade 8).

® Moreover, fewer papers (19.9%) were rated "poor" as
compared with the fourth grade (20.7%), indicating a very
small improvement. However, some of the weaknesses
evidenced by fourth graders still persisted: unawareness
of audience, lack of vivid use of language and details,
and use of incorrect information and weak supporting
evidence.

» A very small percentage (2.9%) of the papers was rated 4,
"excellent." This is due to the fact that papers were
rated against an ideal standard, not on a curve. These
papers were outstanding in all respects; they showed an
awareness of purpose and audience and were clear, coherent,
and effective.

® A large majority of the papers were in the 2 and 3 catego-
ries(82.9%). This indicates that the writing of most
students can be considered "fair" or "good." The potentia
for better writing is definitely present. Moreover, the
fact that the number of 0 papers was very minimal also
indicates that students are able to communicate at least
some of their ideas in writing. The scorers ouserved that
students did very little revising and editing. The first
draft, in wmost instances, was the final product.
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TRATT SC0RES

Results Analysis and Interpretation
Percentage of Scores for Pach Rating ¢ The trait with the greatest number of 4 and 3 scores for
i Rat ings ] the eighth graders was spelling (78.31), folloved by
_ Objectives | 4 [ 3 |2 |1 organization based on choronological order (67,9%, scored
OBJECTIVE #1 for objective 2), The trait with the smallest number of
P: Expressiveness | 1.4 40,5 44.6 | 13.5 4 and 3 scores vas tone (21,87).
8: Syntax 1) 32.4052.7110.9 _
T BC & C 8.1028.4]56.11 9.5 | o Tralts were categorized according to their relative
I importance as primary, secondary, tertiary, The tertiary
OBJECTIVE 12 , , traits recelved the greatest number of 4 and 3 scores
P Organdzation | 23,11 44,8/ 28,2 3.8 (37,48), folloved by the primary (42.6%) and secondary
b: Copleteness/ | 7.7/ 17.91 500 24.4 (36.5%) traits. The relatively better performance on
Aelevance N _ tertiary traits indicates the effect of instructional
T: Spelling 4.2132.1117.9( 3.8 emphasis,
OBJECTIVE 13 ) ,
P: Clearly Stated | 5.1056.4] 3211 6.4 ¢ A comparison of the average percentage for each rating
Position (for all 13 traits) shovs that the largest percentage of
P: Tone 2.6019.2] 1.8 6.4 papers was rated 2 (44,3%). This indicates that the level
P: Organization | 6.4(30.8]39,7{23.1 of attalnment of the traits was "fair," although there
P: Use of Suppor.  .1[26.9]48.7(19.2 vere lapses which interfered with communication,
ing Information
U R I N ® A comparison of the trait and holistic scores indicates
' Audience* that trait scores were better tham holistic scores. When
S maen T the average percentages of the 4 and 3 ratings on traits
fes | No | ! vere combined, the percentage of papers totaled 44.4%
1671831 (as compared with the 32.4% rated 4 and 3 holistically),
OBJECTIVE #4 o ¢ 16.7% of the papers specifically addressed the given
P: Invention of | 17.1 46.1]27.6] 9.2 audience in promoting ideas, but 83,34 failed to do so.
structure
Pi Tnvention of | 53|47 211 7.9 ¢ Students did better in organizing papers based on chrono-
Details N o logical order (required in glving information) than in
%1 Wording 26224 165.8) 9.2 organizing papers based on logical order (required in
WERGE | 10.4 16,0 146,31 113 promoting ideas), This finding seems to be directly
related to the data obtained teachers about current

*Althaugh audlence 1s an 1mpcrtant consideration
for all four objectives of writing, audience as a
trait vas scored for objective 3 for the purpose of

‘;LL

practices in writing instruction which indicated that
the relationship between writing and thinking is not

consistently emphasized,
ring specifig Information related to audience J epnasiie

..... | MR
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Ranking of Traits and Percentage of Papers for
Prinary, Secondary, and Tertiary Traits
for Combined 4 and 3 Scores

Ranking of Tralre
(High to Low)

166 |
18§

cores

Primary

Secondary

Tertin

L. Spelling

LA

18,

2, Organization

_{obj. #2)

67,9

67.9%

3. Invention of
___structure

63,27

63.2

hi Clearly Stated
_Position

61.5%

61.54

5. Invention of
_Detalls

50.0%

50,04

b, Expressiveness

0L.9%

491

I, Organization
{obj. #3)

3.2

3.2

8, Syntax

36,51

9. 060

.51

10. Use of Support-

7 ingrinfgrmaﬁiﬂnf

32.01

32,0%

11. Completeness/
. Eélevance_

25.6%

23,64

12, Wording _

25.01 |

B0 |

13. Tone

218

21

AVERAGE

b4, 41

42,67

¢ Students scored lowest on tone (21.8%). Because this
trait is related to promoting ideas (objective 3), the
low score may indicate confusion over the intended
dudlence (friends and clagsmates, not the Department
of Education). Only 16.7% addressed the correct
dudience; therefore, the tone may have been inappro-
priate for the audience,



Instructional Implications

1, Writing instruction should provide for the development of creativity and use of imagination,
2. Students should be provided instruction in the use of vivid language and figures of speech,

3, The entire process of writing should be systematically tawght: pre-writing, writing, revising, rewriting,
and editing,

4, The Hawaii English Program, Secondary, should be used where appropriate, e.q., crafting units,
5, Form (report writing, paragraphing) should be taught.

6, MWriting for the various purposes and “»r various audiences should be integrated in all Englich courses as well

7. Initially, writing should be based on student interest and experiences,

8, The primary traits should be systematically taught in relation to the four purposes of writing.

-Dg —

9, Thinking skills should be consistently taught in relation to writing, especially in organizing papers,
deternining supporting evidence, and selecting details. Thinking skills should be emphasized in relation
to purpose and audience,

10, Traits should be taught in relation to the whole piece of writing, not in isolation.

11, A variety of resources should be used to improve and expand upon the use of words: literature, oral
activities, real life experiences, sensory activities, ete,
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Results, Analysis ayd [nterpretation, and Tnstructiogal Implications

of Cenreal Distrier Holistic and

GRADE ELEVEN

Trait Scoreg

HOLISTIC SCORES

Results

Percentage of Scores for Fach Rating
T Ratinga*

e AN

hjectives

L. Expressing
Feeling

6,971 40,27 45,87 6,97 0,04 0.0

. Giving .40 29,4

Information

47,14 16,2/

0,07 0.0

0,07 0,07

| 5
;IézamoaéLzz b4
f 1 |

3. Promoting

Ldeas | |
4, Entertaining & QE‘AOEBingilz 7,920,07 1,9
| |

‘ i
‘ '

AVERAGE 747 39.47 44,13 8,97 0,07 0.3
] ' e :

Percentage of Scores When Combined
T | Combined Conbined
band 3 "3 and 2

_Ratings _ Ratings

47.1% 86.0%
36.8% 16,57
24,47 88, 21
48,74 82.91

Objectives

+ Expressing Feeling .
. Giving Information
. Promoting Ideas

. Entertaining

[ R e R

=~

AVERAGE 4,87 83.5/

*Ratings: &: Excellent

J: Good

2y Falr

l: Poor

0: Not Storable (holistically as well
as for traits)

Xi Not Scorable (holistically)

Inalysts and Interpretation

Students performed hast in promoting ideas, obiective 3
(as indicated by the combined seores of "excellent" gng
"g00d"), and poorest ip giving information, objective 2,
One reason for the relatively high seores on objective 3
mey be that the item was one that the students could easily
relate to because of the familiarity of the topic.

Although students perforned best in promoting ideas, this
score (54,4%) was not very different from the scoreg for
‘e other three objectives, The homogeneity of the four
3C0res may be attributed to the continued {nstruetional
emphasis on all foyr objectives in high school,

There were no papers that were unscerable (rating 0) because

they were 1llegible or incomprehensible ar'cantained little
or ne writing,

Only 0.3, of the Papers were not scorable holistically
because the authors did myt weite op the assigned topics or
deviated markedly frop the directions provided, (These are
papers rated X, They were scored, hovever, for individyal
traits), Entertaining, objective 4, recelved the most ¥
seores,

The largest number of papers (44,1%) for all four objectives
Were given a rating of "fair," yhich indicates that the
qualities identifieqd as important for a particqlar writing
objective were present although there were veaknesses and
problems which detraeted from the effectiveness of the
writing, The faet that large percentage of papers (44,47)
was rated "fair" (rating 2) u3y indicate that auddence, i
addition to aim, is not Stressed sufficiently,

5
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e A large majority of the papers were in the 2

@ Slightly less than a tenth (8.9%) of the papers were rated

"poor" (rating 1). These papers generally displayed such
weaknesses as unawareness of audience, lack of unity, lack
of imagination, trite language, and distracting errors in
the conventions of writing (spelling. punctuation, and
capitalization).

A small percentage (7.4%) of the papers was rated 4,
"excellent." This is due to the fact that papers were
rated against an 1ideal standard, not on a curve. These
papers were outstanding in all respects; they showed an
awareness of purpose and audience and were clear, coherent,
and effective,

2 and 3 catego-
ries (52.9%). This indicates that the writing of most
students can be considered "fair" and "good." The
potential for better writing is definitely present. More-
over, the fact that there were no 0 papers also indicates
that students are able to communicate at least some of
their ideas in writing. Scorers observed that students
did very little revising and editing. The first draft,
in most instances, was the final product.
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Percentage of

fesully

scores for fach Ratdng

.. Ubjectlves

fatings

b

IR

OBJECTIVE #1

P: Expressiveness
§: Syntax

T2 P06 ¢

UBJECTIVE #2

P: Organization
P: Completeness/
Re levanze

T: Spelling

0BJLCTIVE 13

Py Clearly Stated
Position

: Tone

: Organization

: Use of Support-
ing Information

L v e o I = |

8...
6,97
9.7

162!
5,97

2115

23,5

11,8

1.2

1.4%

56,97 26. 31

b4.,19 35,9
61,17 38.29

51,46 14,7y

51,55 23,5

5L5% 36,8,
50,07 35,
.8 50,01

41,67 45,87 4.17
43,07 41iéj 8.3

1,57

0.0%
1.5
5.9

) Audiénee%’”

Yes

No | !

L

13,25 12,00

OBJECTIVE #4

P: Invention of
Structure

P: Invention of
Details

P: Wording

13,3
10,7

6. 71

|
49,3 % 30.7

60,0 3 45,3

.07 5.3

6.7
b0

4,07

AVERAGE

12,0

15,87 37,0

3.2

*Although audience {s an important consideration
for all four objectives of writing, audience as

a trait was scored for objective 3 for the
purpose of gathering specific information
talated to audience avareness,
© "

i

W

TRALT SCORES

Analysis and Interpretation

o The trait with the gr.atest number of 4 and 3 scores for
the eleventh graders wag spelling (79.57), followed by
clearly stated position (75.0), The trait with the
smallest number of 4 and 3 scores was wording (38.77).

The high score on spelling indicates the effect of
Instructional emphasis on this trait, It may also indicate
that students find security in resorting to comnon, easy-
to-spell words, The low score on Werding indicates that
students lack the necessary vocabulary to communicate
effectively to a variety of audiences to accomplish
different purposes,

¢ Traits were categorized according to their relative impor-
tance as primary, secondary, tertiary, The tertiary
traits recelved the greatest mumber of 4 and 3 scores
(73.1%), followed by the primary (53.3%) and the secondary
(49,9%) traits. The relatively better performance on
tertiary traits indicates the effect of instructional
euphasis,

¢ A comparison of the average percentage for each rating
(for all 13 traits) shows that the largest percentage of
papers was rated 3 (45.87), This indicates that the level
of attannent of the traits was "good," although there
were lapses which interfered with communication,

o A comparison of the tralt . d holistic scores indicates
that trait scores were better than holistic scores,
When the average percentages of the 4 and 3 scores on
traits were combined, the percentage of papers totaled
51.8 (as conpared with the 46,87 rated 4 and 3 holisti-
cally),

o 16,70 of the papers specifically addressed the glven
audieace in pronoting ideas, but 13,24 failed to do so.
Scorers vere wnable to determine whether papers addressed
an audience for 72,0% of the papers; these papers assumed
that the reader knew who the audience was and did not
explicitly or even implicitly indicate an audience

5



7"'""41? £ Triite and Parsan 3 sf s o f oo if H j H ¥ i
h¢n&1 , OF Traits and Percentage of Papers for o Students did better in organizing papers based on
Primary, Secondary, and Tertiary Traits ‘

for Combined 4 and 3 Scores

chronological order (vequired in giving information) than
In organizing papers based on logical order (required in
promoting 1dous).

ﬁlﬁﬁiig of raifs
(High to Low)

Scores

Teh |
Primary

Secondary

Tertiary
. o Students scorad lovest on wording (38,7%), Because the

L. Spelling

19,5

19,59 trait is related to entertaining (objective 4), the low
, score may indicate a lack of development in imagery and

2, Clearly Stated 7:77: 7W7777777i77 7 2 lack of experience with figurative language, It may
Position 15.0% | 75.07% also indicate a lack of experience with miltiple meanings,
S I S a narrow range of vocabulary, or nability to vary words
T 6.6 6.6 and expressions to it a/+ and aydience,
&, ‘lone 63,37 | 63.37
;hiﬂéﬁﬁrr )
(obj. #3) 63.2% | 63.21
6. Tnventlon of o
Structure | 62,67 1 62,67

5; Gfgéﬁiﬁétiaﬂ

(obj. 12)

e

LR

8, Invention c;;:f ]

Details

50.7% | 50,74

— ]
9, Expressiveness

49.9% | 49.9%

10, Syntax

49,9y

11. Completeness/

Relevance

§.09 1 47,0
B

12, Use of
Supporting

Information

420 4h2%

13, Wording

|
I

Wi eI |

O RAGE

49,97
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be addressed,

Instructional time should be set aside for pre-writing activities. These activities should provide an opportunity

for students to examine their own feelings, share their ideas, anc earn through group dynamics how to communicate
clearly and effectively. Planning 2 paper should also be an important focus of pre-writing activities.

ALL tour purposes should be taught in meaningful situations,
Primary tralts should be emphasized in relation tu each of the four purposes of writing,
T <ing should be taught and encouraged; thinking as a pre-requisite to good writing should be emphasized.

Traits should be taught in relation to the total discourse, not in isolation,

Emphasis should be placed on instruction In those traits in which the students were found to be weakest: wording,
use of supporting information, completeness and relevance, svatax, and expressiveness,

Wy
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sl HAMAIT DISTRICT
Results, Analysis and Tnterpretation, and Instructional Tmplic: ione
of Hawaii District Holistic and Trait Scores

HOLISTTC SCORES

CRADE,_FOUR
1

— e

Results Analysis and Interprecation

e PETCEDLAGE OF Scores for fach Rating o The scores for the four objectives varied considerably,
1. __ Ratingeh N indicating that all four objectives are not consistently
_Objectives | 4 EN l 0| X taught,

I E A g ¥ |cg e [ 99 19 A7l o1 9
]! E:ii?;é;n” PO BB 395 R0 L ¢ Students perforned best in giving {nfornation, objective 2
o (as indicated by the combined scores of "excellent" and
L. Clving LG 32,97 | 48,75 (14,57 | .02 | 0.6 "good"), and poorest in expressing feelings, objective 1.
[nformation . Some reasons for the relatively high scores on objective 2
J. Pronoting B ARUR AR A R TR mayibe ;haprgii thgiitgm was Q?é th;t stuéants cqu;d easily
[deas :Elg;e to because of the QQQmanality of the experiam;e
h (naking a peanut butter~jelly sandwich): (2) of all Zour
4 Entertaining | 2,74 12,201 37.8% | 28.4% | .07 | 18,97 objectives, glving infornation is ,iobably most emphasized
= I R ) R e e S In the early grades because of its importance in daily
¥ MVERAGE | 172 16,72 49.7% ] 25,3 001 6,77 Life; (3) the task of providing information focuses on
T e e— nessage (or reality) that already exists--that is,
students need not necessarily generate or create ideas
a8 in, for example, entertaining and promoting ideas; and
(4) the Hawail English Program (HEP) includes practice in
glving directions.

ST -

_Dercentage of Scores When Combined
" [Conbined | Conbined
band? |3 and 2
. Objectives i Ratings | Ratings

. Expressing Feelings| ¢,g 5.3 ¢ There were no papegs_that were unssgrable (ra;ing 0)

. Giving Information W2 | 816 because they were illegible or incomprehensible or

g Pramating Ideas 167 | 61.4 contalned little or no' writing,

. Entertaining 14,97 | 50.07 o ) o

T NWERAGE | 18.4 | 8397~ ¢ 6.7% of the papers ware not scorable holistically
BN S because the authors did not write on the assigned toples
or deviated markedly fron the directions provided,

+ Good (These are papers rated X, They vere scored, however,
Fair for {ndividual traits.) [ntertaining, objective 4,

Poor recelved the most X scores.

Nat Scorable (holistically as

vell as for traits) '
X: Not Scorable (holistically)

1
2
3
4

-
o]
L
~r
e
=]
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7]
A

[l
[
o
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o

oo

= J

=

lome BTSSR

The largest number of papers (49.7%) for all four objec-
tives were given a rating of "fair," which {ndicates
that the qualities {dentified as important for a par-
ticular writing objective were present although there

Jl
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Aruitoxt provided by Eic:

effectiveness of the writing. The fact that large
percentage of papers was rated "fair" may indicate
that audience, in addition to aim, is not stressed
sufficiently.

Over a fourth (25.3%) of the papers were rated "poor"

7 (rating 1). Papers rated '"poor" generally displayed

such weaknesses as unawarenesg of audience, lack of
unity, lack of imagination, trite language, and
distracting errors in the conventions of writing
(spelling, punctuation, and capitalization).

A very small percentage (l1.7%) of the papers was rated
4, "excellent." This is due to the fact that papers
was rated against an ideal standard, not on a curve.
These papers were outstanding in all respects; they
showed an awareness of purpose and audience and were
clear, coherent, and effective.

A majority of papers were in the 2 and 3 categories
(63.9%). This indicates that the writing of most
students can be considered fair" or '"'good." The
potential for better writing is definitely present.
Moreover, the fact that there were no 0 papers also
indicates that students are able to communicate at
least some of their ideas in writing. The scorers
observed that students did very little revising and
editing. The first draft, in most inscances, was the
final product.






Results

__Percentage of Scores for Each Rating

Ratings

B

,2 —

OBJECTIVE #1
P: Expressiveness
Syntax

rLac

- o

OBJECTIVE #2

P: Organization

P: Completeness/
Relevance

T: Spelling

OBEJECTIVE #3

P: Clearly Stated
Position

P: Tone

: Organization

P: Use of Support-
ing Information

ot

1;0%3
77
.97

Mol
ol
o

[P
a~

[ S

oo
.
i
T
POy |
oo 3
O~
»a

(%]
*

o]
i

40.87%

0 ]
C.0% 118
0.07 ;18

9%
3z
3

07 1e,
8.3%

65.8%
63.07
47.9%

36.5%
44.6%

Ayéiéﬁée?ii

| Yes | No

80. 3%

19.7%]

OBJECTIVE #4
P: Invention of
Structure
: Invention of
Details
P: Wording

]

1.7% ] 25.0%

1:7%) 21.7%

0.0%]11.72'

78,37

AVERAGE |

5.2% | 26.8%

- 10. 0%

54.1% | 14.0%

*Although audience

for all four objectives
a trait was scored for objective 3 for the purpose

is an important consideration
of writing, audience as

of gathering specific information related to
audience awareness.
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TRAIT SCORES

Analysis and Interpretation

¢ The trait with the greatest number of 4 and 3 scores for

the fourth graders was spelling (77.0%), followed by
organization based on chronnlogical order (59.5%,
scored for objective 2). The trait with tne smallest
number of 4 and 3 scores was expressiveness (11,0%).

e Traits were categorized according to' their relative

lmportance as primary, secondary, tertiary. The ter-
tiary traits received the greatest number of 4 and 3
scores (58.4%), followed by the secondary (27.4%) and
tertiary (27.1%) traits. The relatively better
performance on tertiary traits indicates the effect of
instructional emphasis.

® A comparison of the average percentage for each rating

(for all thirteen traits) shows that the largest
percentage of papers was rated 2 (54.1%). This indi-
cates that the level of attainment of the traits was
"fair," although there were lapses which interferad
with communication.

® A comparison of the trait and holistic scores indicates

that trait scores were better than holistiec scores.
When the average percentages of the 4 and 3 tatings on
traits were combined, the percentages of papers totzled
32.0 (as compared with the 18.4% rated & and 3 holis-
tically).

® 80.3% of the papers specifically addressed the given

audience in promoting ideas, but 19.7% failed to do se.

8 Students did better in organizing papers based on

chronological order (required in giving information)
than in organizing papers based on lozical order
(required in promoting ideas).
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Ranking of Traits and Percentage of Papers
for Primary, Secondary and Tertiary Traits
for Combined 4 and 3 Scores

Ranking of Traits
(High to Low)

Primary

Secondary

1. Spelling

Z. Urgawizarion 59.5% 55.5%
__(objective #2) _ - o -
3. Clearly Stated |43.6% 43.6%
7Pasit;@nr ) B - B
4. Completeness/ 41,97 41.9%
Relgvaﬁqe B

7. Invention of
Structure

8. Invention of 23.4% 23.47

Details
9. Organization 18.3% 18.3%

{objective #3)
10. Use of Support- |18.3% 18.3%

ing Information |

s Meaabetilitntslahiadtl DR e

11. Tone 16.9% 16.9% i

= - = i ——— :li — =
12, Wording 11.7% .7z 1
13. Expressiveness 11.0%  11.0% :

 AVERAGE

® Students scored lowest on expressiveness (11.0%).
Because this trait is related to expressing feelings
(objective 1), the low score may indicate a lack of
development in expressing personal feelings clearly
and vividly and a lack of experience with figurative
language. It may also indicate a lack of experience
with multiple meanings which convey fresh and orizinal
ideas, a narrow range of vocabulary, or inability to
vary words and expressions i¢. fit aim and audience.

96



_Egu_

1

11,

O

ERIC

Aruitoxt provided by Eic:

Instructional Implications

Students should be taught from the early grades to write for all four objectives in meaningful situations.
Writing activities should capitalize on the interests and expriences of students.

Student assignments should be functional, i.e., based on srudent interests and the need to communicate
with a special reader,

Students should be given opportunities to express their feelings freely, use their imaginations, znd .
be creative and inventive in their ideas. Discussions as well as gensory experiences should be
encouraged.

Different levels of thinking should be deliberately devaloped as a pre-requisite to good writing.

Teachers should teach writing systematically by teaching how Lo pre-write, write, revise, rewrite and
edit,

Students should be given Many opportunities to develop the skills in which this study has shown they
are weak:
a. Using words that are vivid, precise, and appropriate.
b. Maintaining unity and coherence through the use of 2 consistent tone, a consistent point of
view, and appropriate transitions.
c. Planning papers based on logical order.
d. Selecting details that are relevant and selecting supporting information that is relevant and
convineing,

The primary traits should be systematically taught in relation to the four purposes of writing,

All traits should be taught in relation to purpose, to audience, and to the total effect of the paper,
not in isolation; evaluation of student writing should give primary consideration to the whole piace
of writing (holistic evaluation).

Students should be given opportunities to strengthen their control over syntax by combining sentences,
moving their parts, using a variety of modifiers (adjectives, phrases, and clauses), and using various
sentence lengths,

Teachers and students shouid participate in preparing to write and writing jointly by practicing the
skills that have been identified as deficient.
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Results, Analysis and Interpretation, and Instructional Implications
of Hawaii District Holistic and Trait Scores

GRADE EIGHT
HOLISTIC SCORES

Results Analysis and Interpretation

__Percentage of Scores for Fach Rating e Students performed best in giving information, objective
Ratings* 2 (as indicated by the combined scores of "excellent"

___Objectives 4 3 12 1 JO0 X and "good"), and poorest in expressing feelings,

1. Expressing | 4.1% | 13.5% [60.8% | 16.2% | .0% | 5.4 objective 1.
Fealings

2. Giving 3.9% 132.9% |36.87 | 23.7% | .0% it was illegible or incomprehensible or contained little
Information or no writing. The total number of 0 papers was only

3, Promoting 0.0% | 28.8% | 46.67 | 24.7% | .0z one (out of 1,985 papers) for all three grades.
Ideas

T
-

o)
it

o]
]
]

e 2% of the papers were not scorable holistically because
4. Entertaining |2.7% |30.1% |45.2% {21.9% | .0% | 0.0% the authors did not write on the assigned topics or
R I S I — deviated markedly from the directions provided. (These
AVERAGE | 2,77 | 26.3% | 47.4% |21.0% | .0% | 2.0% are papers rated X. They were scored, however, for
, e individual traits.)

Percentage of Scores When Combined ¢ The largest number of papers (é7ﬁAZ) for all four 7
e e objectives were given a rating of "fair," which indicates
Cgmb;nEﬂ Cﬂﬁb%ﬂ?d that the qualities identified as important for a parti-
Obiectives band 3 |3 and 2 cular writing objective were present although there were

— Jbjectives = | Ratings | Ratings weaknesses and problems which detracted from the
1. Expressing Feelings| 17.6% 74.3% effectiveness of the writing. The fact that over half
2. Giving Information | 36.8% 69.7% of the papers were rated "fair" may indicate that audi-
3. Promoting Ideas 28.8% 75.4% ence, in addition to aim, is not stressed sufficiently.
4, Entertaining _32.8% | 75.3%

AVERAGE 129,08 | 73.7% ¢ As compared with the fourth grade scores, the percentage
*Bapioone T - of upper scores (4 and 3) for the eighth grade increased

Ratings: & gzgsllanL from 18.4% (grade 4) to 29.0% (grade 8).

Fair 1
Poor 40
Not Scorable (holisticallv as well
as for traits)
X: Not Scorable (holistically)
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Aruitoxt provided by Eic:

unawa [ idience, lack 5 n
and details, and use of incorrect information and weak
supporting evidence

A very small percentage (2.7%) of the papers was rated
4, "excellent." This is due to the fact that papers
were rated against an ideal standard, not on a curve
These papers were outstanding in all respects; they
showed an awareness of purpose and audience and were

clear, coherent, and effective.

A large majority of the papers were in the 2 and 3
categories (73.7%7). This indicates that the writing
of most students can be considered "fair" or "good."
The potential for better writing is definitely present.
Moreover, the fact that there were no papers rated 0
also indicates that students are able to communicate
at least some of their ideas in writing. The scorers
observed that students did very little revising and
editing. The first draft, in most instances, was the
final product.
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TRAIT SCORING

Results Analvsis and Interpretation

_Jercentage of Scores for Fach Rat ing 8 Like their fourth grade counterperts, the eight
Ratings - praders scored best in spelling (82.4%) and organization
Objectives | & 1 3 ] 2 1 1. in giving information (67.5%).

OBJECTIVE #1

, _ , N o , o The greatest problens seem to be with wording, invention
P: Expressiveness | 4.3%127.1%| 54,37 | 14,37 "

: i Bt Bl Bt of details, tone, organization when promoting ideas,
S: Sgn§a§ 5. 7% 38.64 40,04 15i?% expressiveness, completeness/relevance, and use of
LR 11.4% | 38.6% | 35.72 | 14,31 supporting information, In addition, it is puzeling
OBJECTIVE 49 that writing to an audience in grades 8 and 11 completely
P: Organization 27,001 40,57 { 28.4% | 4.1¢ reverses itself from 80.3 - 19,7 (grade 4) to 18,5 - 81.5
P: Completeness/ | 9.5%(25.74|39.2% | 25.71 (grade 8) to 7.6 = 92.4 (grade 11).

Relevance
T: Spelling 68,67 (33,87 12,22 | 5.4 o Traits were categorized according to their relative

importance as primarv, secondary, tertiary, The

OBJECIIVE #3 N D tertiary tralts received the greatest nunber of  and 3
P: Clearly Stated | 4.1%50.7%|34.2% | 11.07 X

Positien
: Tone LIR| L5000 75,50 | 6.87
: Use of qupGTt— L% | 23,30 | 42,57 | 32,92

primary (34;12) traits. The relatively better perform-
ance on tertiary traits indicates the effect of
instructional emphasis.

Audiencet » A comparison of the average percentage for each rating
Yes | Mo | 1 (for all thirteen traits) shows that the largest

18571 81,541 percentage of papers was rated 2 (45.5%). This indicates
T T T that the level of attainment of the traits was "fair,"
although there were lapses which interfered with
communication,

OBJECTIVE #4
P: Tnvention of 8.27 | 42.5% | 38.47 111,07
Structure

s é::??f;ﬂn of 8.2% | 19.2% ] 56.3% | 16.4% » A comparison of the trait and holistic scores indicates
UBLA1 L5

L . that trait scores were better than holistic scores,
Eijardlng _ | L 9 6/ _§Q_8/ 8.2 When the average percentages of the 4 and 3 ratings on
AVERAGL 10 3/ 29 Sél 43.51 '14 T traits were combinel, the percentage of papers totaled

— 39.8 (as compared with the 29.0% rated & and 3
holistically),

*Althaugh audlence is an lmpartant CDHSIdEfEtlDH for
all four objectives of writing, audience as a trait
was scored for objective 3 for the purpose of gathering

e s - y o Students did better in organizing papers based on
Spéﬂlflc information related to audience awareness. (GERZANG pap '

chronological order {required in giving information)
than in organizing :zpers based on logical order




Ranking of Traits and Percentage of Papers for

Prinary, Secondary, and Tertiary Tralts

for Combined 4 and 3 Scores

“Ranking of Traits
_(High to Low)_

Prinary

Secondary

,Te:tiary

L Spelling

82,47

2, Organization

lobi 1))

67.5%

3. Clearly Stated
__Position

54.81

b, Invention of 50,77
_ Structure ] )

3 BEC

15001

b Syntax

1. Completeness/
__Relevance

3100

8. Expressiveness

9, Invention of
__Details

10, Use of Support-

_ AQEE,Iﬂfp?matiD? '

11, Organization
(obf. #3)

12, Tone

13. Wording

11.0%

AVERAGE

(required in promoting ideas), This finding seems to
be directly related to data obtained from teachers
about current practices in writing instruction which
indicated that the relationship between writing and
thinking is not consistently emphasized,

v Students scored lowest on wording (11.0%). Because

this trait is related to entertaining (objective 4),
the low score may indicate a lack of development in
imagery and a lack of experience with figurative
language. It may also indicate a lack of experience
with multiple meanings, a narrow range of vocabulary,
or inability to vary words and expressions to fit aip
and audience,
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Instructional Iuplications

1. Writing to all four purposes should be systematically taught with special attention to expressing
feelings and promoting ideas,

[ o1

Writing assignments should be explicitly directed to specific audiences.

3. The entire process of writing should be gystematically taught: pre-writing, writing, revising,
revriting and editing,

4 Small group and class activities should be organized to practice revising the writing with special
enphases n wording, invention of details, use of support information, organization when promoting

5 Writing for the various purposes and for various audiences should be integrated in all English
courses as well as in other courses such 2s social studles, sclence, and health,

b Initially, writing should be based on student interest and experiences,

1. The primary traits should be systematically taught in relation to the four purpoges of writing,

§. Thinking skills should be consistently taught in relation to writing, especially in organizing
papers, deternining supporting evidence, and selecting details, Thinking skills should be emphasized
in relation to purpose and audience. ‘

9, Traits should be taught in relation to the whole piece of writing, not in isolation,

10, A variety of resources should be used to improve and expand upon the use of words: literature, oral
activities, real life experiences, sensory activities, etc.
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Results, Analysis and Interpretation,

and Instructional Inplications

of Havaii District Holistic and Trait Scores

GRADE ELEVEN

Results

Percentage of Scores for Each Rat ing

| . Ratingg¥ ]
,ﬂbjeetiv_ers b1 3 ?

ST TTT

L. Expressing 66.1% 140,07 113,89

Feelings
2, Giving
Informatiop

0.0

L.6% | 34,34 | 45,31
3, Promoting
Ideas

A0 3330 143,80 16,71

4. Entertatning| 3,13 24,6% | 43,11

1.2 |1,

23!12 ¥

43,011 17,

. Tercentage of Scores When Combined
T TCowbine Conbined

band 3 |3 and 2

Ratings |Ratings

b7 | 861y
3.9 | 19,61

Object ves

1, Expressing Feelings
2, Giving Informatigy
3. Promoting Tdeas ¥4
4 Entertaining 0.0 | 61,7
_ AVERAGE L33 T e

Ratings: 4 Excellent

+ Good

+ Fair

Poor

+ Not Scorable (holistieally

ol S L

as vell as for traits)
X: Not Seorable (holistically)

Analysis and Interpretation

¢ Students performed best in expressing feelings,
objective 1, (as indicated by the combined scores of

"excellent" and "300d") and poorest iy entertaining,
objective 4,

0 6.2% of the papers were not Written on the assigned
tople or deviated from the directiong ("1" scores): al]
of these papers wvere for entertalning, objective 4,

o The largest percentage of papers (43.07) was rated
"fair." This large nunber 1 sinlar to those for
grades 4 and 8,

¢ 1,61 of the papers were 1legible or incomprehensible
&wM%MmmmeuﬁHMym
MMMMﬁMmmmmm%ﬂ'

(and

¢ There 15 a marked improvement from grades § to 11 in
expressing feeling (17,64 to 46.1%) when scores of
'ﬁ%ﬂm@WmMMLMMMmt
for promoting ideas (26,87 to 39.4%) 1s also good,
But scores for the other twg objectives show a slight
decrease,

¢ Slightly less than a Fifth (17.7%) of the papers were
rated "poor" (rating'1), These papers generally
displayed such weaknesses g unawareness of audience,
lack of unity, lack of inagination, trite language, and
distracting errors n the conventions of writing
(apelling, punctuation, and capitalization),

10§



® A very small percentage (2.7%) of the papers was
rated 4, "excellent." This is due to the fact that
papers were rated against an ideal standard, not on a
curve. These papers were outstanding in all respects;
they showed an awareness of purpose and adience and
were clear, coherent, and effective,

¢ A large majority of the papers were in the 2 and 3
categories (77.6%). This indicates that the writing
of most students cen be considered "fair" and "good."
The potential for better writng is definitely present.
Moreover, the fact that the number of 0 papers was very
minimal also indicates that students are able to
communicate at least some of their ideas in writing.
Scorers observed that students did very little revising
and editing., The first draft, in most instances, was

| g
s
<
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TRAIT SCORES

Results ‘

Percentage of Scores for Each Rating
Ratings
Objectives | 4 13 21

P: Expressiveness
§: Syntax
VR C

OBJECTIVE 42

P: Organization

P: Completeness/
Relevance

Tt Spelling

OBJECTIVE #3

P: Clearly Stated
Position

P: Tone

P: Organization

P: Use of Support-

_ing Information

44,62
3.3
64,67

IS
35,3
20,68

L5
0.0%
0.0

12.7%
3.2

49,2
LT

28.67
62,95
23.8%

30.8% | 20,67

19.7% 151.5% | 22,71
7,64
1.6%
6.1%

3.8
31.8%
31.8%

37,9
31.9%
31.9%

0.7
2.2

Aﬁﬁien;%?.;."
Yes | No [T |
AR

OBJECTIVE #4
+ Invention of
Structure
: Invention of
Details
! Wording m
AVERAGE

L =]

3.3% | 36,1

g~ |

§.9% 27.9

§

_L6L st | %,

= — = e T e o

*Mthough audience is an important consideration for

all four objectives of writing, audience gs 4 traipe- -

was scored for objective 3 for the purpose of gathering
specific information related to audience avareness,

Analysis and Inte:pre;atiag

o The highest trait scores were in spelling, clearly
stated position, punctuation, organization based on
chronological order, syntax, and tope. The remaining
traits were scored low, which follows the trend of the
previous two grades, Evidently, the primary traits
are not systematically taught or practiced.

¢ Traits were categorized according to their relative
importance as primary, secondary, tertiary, The
tertiary trajts received the greatest nusber of 4 and
3 scores (69.2%), folloved by the secoudary (52.37)

mhﬁﬁwﬂﬂ@mm§MEMMEMms

perfornance on tertiary traits indicates the effect of
instructional emphasis.

¢ A comparison of the average percertage for each rating
(for all thirteen tralts) shows that the largest percent-
age of papers was rated 3 (41.57). This indicates that
the level of attainment of the traits was "good,"
although there vere lapses which interfered yith
communication,

* 4 conparison of the trait and holistie seores indicates
that trait scores were better than holistic scores,

¢ Students did better in organizing papers based on
chronological order (required un giving information)
than in organizing papers based on logical order
(required in promoting ideas),

¢ Students scored lowest o vording, Because this trait
15 related to entertaining (objective 4), the low score
may indicate a lack of development {n imagery and a
lack of experience with figurative language. It may
also Indicate a lack of experience with multiple
meanings, a narrow range of vecabulary, or inability
to vary words and expressions to fit ain and audience.
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Ranking of Traits and Percentage of Papers
for Primary, Secondary and Tertiary Traits
for Combined 4 and 3 Scores

i

Ranking of Traits
(High to Low)

3 & 4
Scores

Primary

Secondary

Tertiary

1. Spelling

74.6%

_74.6%

2. Clearly Stated
Position

71.2%

3. PC & C

64.6%

4. Organization

61.9%

(obj. #22,_h

5. Syntax 152.32z | 52.3%

6. Tone ___]50.0% } 50.0% } -

7. Expressiveness 46.1% 46.1%

8. Organization 39.4% 39.4%

_ (obj. #3) I ~

9. Invention of 39.4% 39.47

Structure e 7 o

10. Use of Support- |37.9% | 37.9%
ing Information , —-— —

11. Completeness/ 34.9% 34.9%
Relevance - -1 _ -

12. Invent:ion of 32.8% 32.8%
__Details — — -

13. Wording

AVERAGE _




Iggtrug;ipnal Implications

L meﬁwpﬁmﬂsﬂwﬂﬂ%smﬂdﬁcmﬁmﬁtn

be taught in meaningful situations, 1i.e,, {p
all subjects where writing is required,

4 The process of writing should be

ystematically taught, 1ncluding pre-writing, writing, revising,
rewriting, and editing, |

5. Much practice should be provided students in the assessed veaknesses, especially planning the stryc-
ture and organizatlon, selecting the relevapt details, using appropriate words, and developing
coherence by maintaining details, using appropriate words, and developing coherence by maintaining
8 consistent tone and cohesivepegg through appropriate transitions. Perhaps 1ike "Sustained Silent
Reading," schools should Install "Sustained Sifept Writing" (SSW),

.

b, Espectally 1n the Upper grades, thinking through the Writing assigment should be (ope in pre-writing
exercises before every a8signment,

" | 113
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IV, HowoLULY DISTRICT

Reeulfe, Analysis end Interpretetien, and Ieetruetienel Tnplications
of Hooolulu District Holistic end Trait Scores

Results

e T e

Percentage of Scores for Fach Rating

GRADE. FOUR

HOLISTIC SCORES

Ratingst

_Objectives| T

31

2

1, Fxpreasing (0.0
Feeling

2, Giving 6.3%
Information

3. Promoting  [1.3%
Ideas

10,1

4, Entertaining 10,08

3L.67

8.9

16,52

3191
3.2

60.8%

811

T

2

8.9%

26,6%| 1

21,84

0,02

0,08 3.

0.02] 0.

1.8

— &L —

5350

b L

16,87

2.

3

32

_Percentage of Seores When Gembined

[ Conbined|Combined
band 3 |3and?
Objectives | Ratings |Ratings
1, Expresaing Feeling| 10,13 | 62,0%
2, Giving Infornation| 37.9% | 84.8%
3. Promoting Ideas . | 10.2% | 69.72
4, Intertaining | 16,51 {6460
AVERAGE 18,70 { 70,3
ting & Excellent
31 Good
2: Fair
1: Poor

Analysis and Interpretation

o The scores for the four ebjeetivee'veried conaidersbly,
indicating that all four objectives are not cons '
sistently taught.

¢ Students performed best in giving informatien,

objective 2 (a3 indicated by the combined scores of
"ezcellent" and "good"), and poorest in expressing
feelings, objective 1. Some reasons for the relatively
high scores on objective 2 may be that (1) the item -
vas one that students could essily relate to because
of the commonality of the experience (meking a pesnut
butter-jelly sandwich); (2) of all four objectives, = -
giving infomation 1s probably most emphasized in the -
early grades because of its importance in daily life; -
(3) the task of providing information focuses on the
nessage (or reallty) that already exists--that is,
students need not necessarily generete or create

~ ideas as in, for example, entertalning and promoting

ideas; and (4) the Hawail English Program (HEP)
Includes practice in glving directions,

iOﬂymemtﬁBMp@ﬁeﬁeMRwﬁk(mﬁgﬂ)

because 1t wag illegible or Incomprehensible or
contained 1ittle 0t 1o writing.

-'e,zz of the papers were not scorable helieeieelly

0: Not Scorable (holistically as well as
for traits)
X: Not Scorable (holistically)

ERIC 11§

Aruitoxt provided by Eic:

because the authors did not write on the assigned
topics or deviated markedly from the directions
provided, -(These were papers rated X. ' They were
scored, however, for individual traits.)
Entertaining, objective 4, received the most X
scores,




e The largest number of papers (53.5%Z) for all four
objectives were given a rating of '"fair!) which
indicates that the qualities identified as important
for a particular writing objective were present
although there were weaknesses and problems which
detracted from the effectiveness of the writing. The
fact that a large percentage of papers (53.5%) was
rated "fair" (rating 2) may indicate that audience,
in addition to aim, is not stressed sufficiently.

@ Slightly less than a fourth (24.47) of the papers were
rated "poor" (rating 1). Papers rated "poor"
generally displayed such w.zknesses as unawareness
of audience, lack of unity, lack of imagination,
trite language, and distracting errors in the conven—-
tions of writing (spelling, punctuation, and
capitalization).

@ A very small percentage (1.9%) of the papers was rated
4, "excellent." This is due to the fact that papers
were rated against an ideal standard, not on a curve,
These papers were outstanding in all respects; they
showed an awareness of purpose and audience and
were clear, coherent, and effective.

@ A large majority of the papers were in the 2 and 3
categories (70.3%Z). This indicates that the writing
of most students can be considered "fair" or "good."
The potential for better writing is definitely
pregent. Moreover, the fact that the number of 0 papers
was very minimal also indicates that students wereable
to communicate at least some of their ideas in
writing. The scorers observed that students did very
little revising and editing. The first draft, in most
instances, was the final produect.

118




—G . —

Results

__%@@E@pi&@%fgﬁﬂhh@@fﬁ_

. Ratipgs
_ Objectives |4 | 3 | 2 | 1
OBJECTIVE {1
P: Expressiveness | C.0% | 13.2% [60,57| 26.3%
St Syntax 2,61 | 27.6% |63.2%1 6.6
T!PC&C 6.6% | 38,27 | 43.4% | 11.8Y
0BJECTIVE {2
P: Organization  [13.9% 149,47 [34,2%] 2.5%
P: Completeness/ [L1.4% | 30,4% 50.6%| 7.6%
Relevance
T: Spelling H0.5% | 41,80 |15.2%| 2.5%
OBJECTIVE {3
P: Clearly Stated (3,97 |31.27 |50.6%| 14.37
Position '
P: Tone 1.3 | 10.4% 177,971 10,42
P Organzation | 0,07 10,47 |75.3% 14,3
Pi Use of Support~ | 0.0% | 10,0% |67.57 | 22,12
_Ang Infornation) |
Audience*
Yes | Mo 1
_ N R 32 0
OBJECTIVE #4
P: Invention of 2,70 28.9% | 49,3% (19,27
Structure '
P! Tovention of 1.4%) 13.7% | 63,07 | 21.9%
Details
P: Wording L.44] 12.3% 169,97 |16 4%
_MVERAGE | 6.6 24.5% ) $5.4 13,32

- related to audience avareness,

TRATT 500838

Analysis and Interpretation

o The trait with the greatest number of 4 and 3 scores for the
fourth graders was spelling (82.3%), followed by organization
based on chronological order (63.3% scored for objective 7),
The tralts with the smallest number of 4 and 3 scores were

' organization based on logical order (10.4%, ecored for obiec-

© tive 3) and use of supporting information (10 0%),

o Traits were categgfized according to their relative importance
a8 prinary, secondary, tertiary, The tertiary traits
fazeived the greatest number of 4 and 3 scores (63, 6%,
folloved by the secondary (30.2) and primary (22,7%) traits.
The relatively better performance on tertiary traits indicates
the effect of instructional emphasis,

o A comparison of the average percentages for each rating (for
all thirteen traits) shows that the largest percentage of
papers vwas rated 2 (55,4%). This indicates that the level
of attaiment of the traits vas"fair," although there vere
lapses which interfere with communication,

o A comparison of the tralt and holistic scores indicates that
tralt scores were better than holistic scores, When the
average percentages of the 4 and 3 ratings on traits vere
combined, the percentage of papers totaled 31,1% (a5 compared
with the 18,7% rated 4 and 3 holistically),

0 72,7% of the papers specifically addresced the glven
audlence in nromoting ldeas, but 27.3% failed to do so.

v Students did better in organizing papers based on
chronological order (required in giving information) than in
organizing papers based on logical order (required in
promoting ideas),

*Althaﬁéﬁﬁaudienre'is an impaftant consideration for all four
objectives of writing, audience as a tralt was scored for
objective 3 for the purpose of gathering specific information
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Ranking of Traits and Percent: : of Papers for
Primary, Secondary, and Tertiary Traits

¢ Students scored lowest both on or t t
for Combined 4 and 3 Scores X " organization, objective

N 7 3, and use of supporting information. Because both
Ranklﬂg of Traits | 3 & & ) o traits were related to promoting ideas, objective 3,
(H;gh to Law) Scores| Primary| Secondary | Tertiary the low scores may indicate that students lacked
— . — S USSR K A experiences in (1) organizing information {n a logical
1, Spelllﬂg |83 _ 7 82,31 order; (2) in selecting details that were relevant and
o o comvincing and (3) in writing for a specific audience,

2, (Qrganization 03.3% | 03.3%

_(0b]. #2) A— - e 0 A comparison of trait and holistic scores indicates
3. X&C 4.8 | b that trait scores on the whole were better than
i ] e | B R holistic scores. This finding supports an earlier
“. Comleteness/ | 4181 | 41,8 conc”1sion that instructianalgempggsis was greater
_Relevance — —— on traits than on complete discourse. _
5. Clearly Stated | 35.1% | 35,19 '
~ Position

f, Invention of .60 | L6

Lo Syntax 1 30.% 1 | 30, |
0
@ 8. TInvention of 15.1% | 15.1%
_Details | 1 1 .
§. Mording | 13T 13T _
10, Expressiveness | 13.2 | 13,24 |
I R R i
12. Qrganization 10.4% | 10.4%
BN (\:N P52 I N I ;N
13, Use of 10.4% | 10.4%
Supportin Info | | B ]

_wmme | | 0. | 6.6
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10.

;gstru;tignalVlggliegﬁiaps

Students should continue to write for all four objectives in meaningful situations.
Writing activities should capitalize on the interests and experiences of students,

The communication function of writing should be emphasized, and writing should be done for 4 varlety of
audiences for specific purposes,

Students should be given opportunities to express their feelings freely, use their Imaginations, and be
ﬁﬂﬁﬂﬁmﬁﬁﬁ%hm%DMmmmwmﬁEMQQMmﬁMMEmmm%

.DﬁmﬂmmﬁﬁmmﬂMHMﬁmmhmmmﬁnwmmmthmmi

The entire process of writing should be systematicaily taught: pre-writing, writing, revising, rewriting,
and editing, |

.smmmmwmmmmmmmmmmmmmmMMMmMQMMmm

veak:
8. Using vords that are vivid, precise, and appropriate,

b, Maintaining unity and coherence “arough the use of a consistent tone, a consistent point of view, and
appropriate transitions, '

¢, Planning papers based on logical order.
d. Selecting detalls that are relevant and selecting supporting information that is relevant and convineing,

The primary traits should be systematically taught in relation to the four purposes of writing,

+ ALl traits should be ‘taught in relatien to purpose, to audience, and to the total effect of the paper, nat

in isolation; evaluation of student writing should give primary cons!d -ation to the vhole plece of
writing (holistic evaluation),

Students should be glven opportunities to strengthen their control over syntax by combining sentences,
moving thelr parts, ysing a variety of modifiers (adjectives, phrases, and clauges), and using various
sentence lengths.

1
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1, Expressing Feeling

Results, Analysis and Interpretation,
of Honolulu District Holistic and Trait Seores

Results

_.Percentage of Scores for Fach Rating

and Instructional Implicationg

 CRADB BIGHT

HOLISTIC SCORRS

Retingst

Objectives | b

-

2

,1

1, Expressing | 5.3Y
Feeling

2, Giving L4,
Information

3. Promoting 0.0%
Ideas

4, Entertaining| 1,57

26,7
21.47
32,84

3.3

307 | 13,3

JL.4% | 2

3. 7%

50,06 | 14,14

L50.0 | 13,61

AVERAGE 2.0%

_..Percentage of Scores When Combined

16,77

B

_ Objectives

Combined
4 and 3
Ratings

Combined

dand 2
Ratings

2, Giving Information
3. Promoting Ideas
& Entertaining

32,07
22,87,
32,8
34,87

72.8%
§2.8%

REE

78; 7771/5 o

3: Good
2: Fair
1; Poor
0: Not Scorable (holistically as well as
for traits)
X: Not Scorable (holistically) -*

0.6

|

Analysis and Interpretation

o Students performed best in entertaining, objective
4 (as indicated by the combined scores of "excellent
and "good"), and poorest in giving information,
objective 2; however, the scores for all four objec-
tives were not significantly different, This may
indicate that, by the eighth grade, students have
been given practice in vriting for all four pur-
poses,

¢ Scores for the eighth graders for objective 2,
providing information, vere lower then those for
fourth graders. This 1g most probably due to the
weaknesses of the assesgment {tem itself, -Scorers
all agreed that the information provided students
vas not sufficient; moreover, students in the eighth
grade are not very familiar with driving and thus
were unable to describe en seeldent clearly,

¢ There was no paper that was unscorshle (rating 0)
becauge of illegibility or Incomprehens{bility or
becauge it contained little or mo writing,

0 1.8% of the papers were not scorable holistically
because the authors did not write on the assigned
toples or deviated markedly from the directions
provided. (These were papers rated X, They were
scored, however, for individual traits.) Promoting

@Eﬁ,@kﬂﬁelrﬁﬂwdmemﬁXSEE&



e The largest number of papers (50.8%) for all four
objectives were given a rating of "fair," which
indicates that the qualities identified as important
for a particular vwriting objective were present
although there were weaknesses and problems which
detracted from the effectiveness of the writing.

The fact that cver half of the papers were rated
"fair" may indicate that audience, in addition to
aim, is not stressed sufficiently,

¢ As compared with the fourth-grade scores, the per-
centage of upper scores (4 and 3) for the eighth
grade increased from 18.7% (grade 4) to 30.6%
(grade 8).

¢ Moreover, fewer papers (16.7%) were rated "poor".
as compared with the fourth grade (24.7%), in-
dicating that students were improving. However,
some of the weaknesses evidenced by fourth graders
still persisted:: unawareness of audience, lack of
vivid use of language and details, and use of
incorrect information and weak supporting evidence.

e A very small percentage (2.0%) of the papers was
rated 4, "excellent." This was due to the fact
% that papers were rated against an ideal standard,
not on a curve, These papers were outstanding in
all respects; they showed an awareness of purpose
and audience and were clear, coherent, and effec-
tive.

® A large majority of the papers were in the 2 and 3
categories (79.4%). This indicates that the writing
of most students can be considered "fair" or "good."
The potential for better writing is definitely
present. Moreover, the fact that there were no 0
papers also indicates that students were able to
communicate at least some of their ideas in writing,
The scores observed that students did very little
revising and editing., The first draft, in most
instances, was the final product.
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TRAIY SCORES

Results nalysis and Interpretation

_Percentage of Scores fﬂ;'Eizziiiging — 5 The trait with the greatest nunber of 4 and 3 scores for
Objectives |7 "jf_'_'rz T the e%ghth graders vas 3pellingr(83.32); fallowgd by |
OECTIVE F1 | T Organization based on chraz}glagieal order (63,37 scored
P: Expressiveness | 5.5% {35.6% (52,19 | 6.8 for objective 2). The trait with the snallest number of

. - e R b and 3 scoreg was use of subporting infarmatian (10 49
S+ Syntax 5.5 o 35,61 | 151 and 5 scores was use of supporting information (10.4%).
T:C&C 0.8% 141,79 37,00 | 15.1%

o Traits vere categorized according to their relative

OBJECTIVE 42 importance ag primary, secondary, tertiary, The tertiary
P Organization  [26.3, 6.6 |18.60 | .61 traitf regeived the greatest nuaber of 4 and 3 scores
b Completeness/ | 6.3 [18.61 | 52,91 %1 (54;1&), followed by the sgcandary.(BDﬁZZ)_and primary

Relevance (24,§A) traits, 'The relatively bettéripérfﬁrmEHEE on
" Spelliug 6.6 3.6 11000 | 247 tertiary traits indicates the effect of instructional
TR X ' emphasis,
OBJECTIVE #3
P: Clearly Stated | 4.87 D320 |32.37 | 0.7 o A comparison of the average percentage for each rating

Position (for all thirteen traits) shows that the largest per-
P: Tone 6.5 RLO% [s59,7% | 12,9 centage of papers was rated 2 (43.2%), This indicates
P: Orgenization | 487 PLO% 5077 | 1451 that the level of attainment of the traits vas "fair,"
P: Use of Support~ | 3,29 [4.2% 156.5% | 16,19 although there were lapses vhich interfered with cormunie
_ing Information | | catlon,

- Thudlence T ,

Yes [fo |7 ~ o A conparison of the trait and holistic scores indicates
7 AR - that: trait scores were better than holistic scores, When
OBJECTIVE 6 | T the average percentages of t1e 4 and 3 ratings on traits
D: Tavention of 10,8 61,55 | 38.57| 9,28 were combined, the percentage of papers totaled 44,3} (as
' Structure compared with the 30.7% rated 4 and 3 holistically),
P Tovention of | 9,24 32,3 [ 4775 | 10,8 o e - -

Dotai L ¢ 11,77, of the papers specifically addresged the given
Pidording | L3 lonwlensy| s audience in promoting ideas, but 82.%% failed to do go,

AVERIGE 10,44 (33,99 (3.2 | 12,4

oot ot 2o LS LR o Students did better in organizing papers based on
*Although audience s an important consideration cronological order (required in giving infornation) than
for all four objectives of writing, audience as a in organizing papers based on logical order (required in
trait was scored for objective 3 for the purpose ﬁM%M&MﬁMﬁmmmmb

of gathering specific information related to related to the date obtained from teachers about current
gudience svareness, i practices in writing instruction, which indicated that the
relationship between yriting and thinking 1s not congigtently
enphasized, '

il
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Ranking of Traits and Percentage of Papers for
Prinary, Secondary, and Tertiary Traits
for Combined 4 and 3 Scores

Ranking of Traits |

(High to lLow)

K
Scores

Primary

Secondary

Tertiary

L_Spelling

2, Organization
(0b3., #2)

“Clearly Stated
3, Josition

4, TInvention of
_ Strg:;ture .

5, Syntax 49,3% 49,3

6. PC&C 47,9% 41,91
“Tnvention of | ) i

Lodeatls | aylu _

8, Expressiveness

b1,1%

Y

9, Tone

“Use of Support~

10. ing Information | 27

h A

Organization
11, (0b1, #3)

5|

12, Wording

23,04

13, Completeness/ |
Relevance

22,9%

9.7 |

§7.5%

# Students scored lowest on completeness and
relevance, folloved very clogely by wordiag,
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2,

3

b,

1.

il traits Ehﬁﬂld be taught in felatian t& pu:pose, taaaudienne, and ﬁa the tatal effsetinf the paper;vnat

Instructigﬂal I“'licatians_‘

- szudénts shpéid continue to write f@r all Egu: abjegtives in méaningful situations,

The communication function of writing should be emphasized end vriting should be done for a varlety of
audienees for specific purposes,

Students should be piven opportunities to express thelr feelings freely, use their imaginations, and be
creative and {nventive in their ideas. DiEEﬂEEiGnF as well as sensory experiences should be encouraged,

 Different levels of thinking. should be deliberately develﬁped 88 a pre~zequisiteto good writing!

ThmmwMaﬁmmHMMﬁmmMMWmm-mmﬁ%%ﬁ@&ﬁMJMM%
and editing,

Students should be given many appartunities to develop the skills in which this study has shown they are
weak; _ _ |
a8, Using worde that are vivid, precise, and apﬁéﬁptiaté.

b, Malntaining unity and caherence thyough the uge of a consistent tone, 2 ggngigtgﬁt painf of view, and
appropriate :ransitiuns. o

¢, Plaﬁning papezs based .on lngieal u:de:.

d, 5e1ecting details that sre relevant and seleeting guppnrting;informatian that ia relevant and ennvineing. .

The ptima:y traitg shguld he ayaﬁemstieally taught in relatiﬁn to the fnu: purpaaes af writing

iy

- 1in isolation; evaluation of studs ‘writiﬂg ahauld give pfimary eunsideratian tn the whole piece nf

- writiﬂg (haliﬂtig evaluatian)c

E

fStudgnts ahauld ba given appu:tunities tg stzengthen their guntral over. syntax by cambining sentencea,

- moving their parts, ustog ¢ vxriety of, mndifiers (adjaetives, phrases, ol zlauses), and using varlous g
| untenze langths. e e e T e e T




Rgsglts, Analysis and Tnterpretatinn, and Instructianal Implicatiuns
of Honolulu District Hollstic and Tralt Scnres |

GRADE FLEVEN
~ HOLISTIC SCORES

Results

____Petcentaiefaf Scnres fngEa:h_lf Iy

e REELDY
Objectives [4 13 17 11 10 |
1. Expressing 16| 48,3 41,68 | 6 J% 1L
- Reeling o i

2. Giving 1.9% | 33.3% | 0.7 | 22.2% | 0.0% |L.9%
© Information | | | o
% promotlng  |6.24|37.5% [43.0% [12.5% | 0.0% |0.0%
Ideas | | o |
b, Entertaining |1.6%139.5% | 36,14 [16.4% | 0.0% (6.6

H; Pereeutage nf ‘Scores When Cambined

Combined '{Combined
band 3 |3 and 2
| ije:tives o [Retings - Ratingg ,
~_l; Expressing Feeling 9.9 8.9, |
2, Gving Information | 35.24 | 7.0
ﬁngﬁlﬂ‘t&il_ﬂﬂg ’ 4019?_; - ,75J}Z ——
SR T S X S

“%Ra ting s 4 Ezeellent
‘ 3: Good

2: Falr

1: Poor

0: Not Scorable (halisti&ally g8 vell L

~ for traits)
X: Not Scorable (holistically)

o Students performed best in expressing feelings,
objective 1 (a8 indicated by the combined scores of
excellent" and “gund") ‘and the poorest in glving
{nformation, objective 2, One‘resson.for the.
relatively high scores on nbjentive 1 may be that
the itenm vas one that the students could essily
relate to because ﬁf the iamiliafity of the tupie

I Althaugh students pe:fezmed best in expressing
feelings, ‘the: gcore (49 9%) was not very different

 from the!gcores for ‘the dther: thrde objectives: - The
honogenelty of the four scores may be attributed to
the contioued ingtructional emphasis on all faur |
ubjectives in high s:hnal

‘MMMMWMMWMMMMMW‘

- because of iliegibility or inaamprehensibilify or

because it eantained little nr no writing.‘.

el E% of the papers were not s:arable hnlistizally

| "'becauae the authors did not write on the assigned

‘topira or deviated narkedly from the directions
;gwﬁﬁ;(ﬁQEﬁmp@usmﬁdm ﬁ@Wﬁe'
“scored, hovever, fot individusl traits.).

Pramnting ideas, ubjective 3 ‘received the most
R sea:es,kii S »
‘ The largest numbe: af papers (40 6%) for all feur
objectives vere glven a rating of "fair! vhich
indicates that. the qualities identified g8 impottant
for a particular writing abjective were -present
although there vere weaknesses and problems which

15




detracted from the effectiveness of the writing. The
fact that a large percentage of papers (40.6%) was
rated "fair" (rating 2) may indicate that audience,
in addition to aim, is not stressed sufficiently,

Slightly less than a fifth (15.4%) of the papers

were rated "poor" (rating 1), These papers generally
displayed such weaknesses as unawareness of audience,
lack of unity, lack of imagination, trite language,

and distracting errors in the conventions of writing
(spelling, punctuation, and capitalization).

» A very small percentage (2,8%) of the papers was

rated 4, "excellent." This was due to the fact that
papers were rated against an ideal standard, not on
a curve. These papers were outstanding in all
respects; they showed an awareness of purpose and
audience and were clear, coherent, and effective,

o A large majority of the papers were in the 2 and 3

categories (80.1%). This indicates that the writing

of most students can be considered "fair" and "good."
The potential for better writing is definitely present,
Moreover, the fact that there were no 0 papers also
indicgtes that students were able to communicate at
least some of their ideas in writing. Scorers observed
that students did very little revising and editing. The
first draft, in most instances, was the final product.
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Reéulte

Eereenrage ef scores for Eaeh Betin'e

f ?*ﬁltheughfrudieneeiiex

| Ratiys
— GhiggtiY%ETf;.: S 12 [T
OBJECIIVE 41 1
P: Expressiveness - | 5,00 [6.0% |47.00| 3.3
S: Syﬂtai 5-0% lﬂilﬂ; 40 6% 6171 |
OBECTIVE #2 |
P: Orgendzation  [L7.0% 43.4% [30.25 | 9.4
- Do Completeness/ | 3.8% [37.7% |41.5% | 17,0%
" Relevance SREEN R B
1: $pelling B 0% 169,13 {1700 | 0,0
omrEs || ||
Pi Clearly stated  |6.20 (47,95 |37.5% | 8.3
" Position B O
P: Tone 4,20 [37.5% |56.20) &2
P: Organization 6.2% 1333 [45.8% | 14.6%
Pt Use of Supporting {4.24 127,14 152,14 16.7%
~nformation 1 | 1 |
| Audfence* = | %
 OBJECTIVE #6
Pt Tovention of 3,57 52.6% | %,6% 19,3
. Strueture . .
i :P Toventfon of - |5,3%/36.8% [43.8% |14.0%
© Detaily o

eegimpertant'eeneideretien fer

; all four objectives of writing, audience as a trait-

wee scored for objective 3 for tha purpeee of fgather-
| peeifie ;nfermerien related to audience awareness, -

C\__

s The trait vith the greatest nusber of 4 gnd 3 gcores for
~ the eleventh graders vas spelling (83.1%), followed by

- punctuation, capitalization and conventions (67.7%), Th
trait with the smallest. number of 4 and 3 scores wvas
wording (29.8%). The high score on spelling indicates

‘ﬁnmnﬁmmmmummuumum It
- nmay-also indicate thatistudents find securitydn
| reeerting tn eemmen, eeeysre-erell werde. The lew

‘eery veeehulary te eemmueieete effeetively to veriery

“; ef eudieneee to ereempiieh differenr purpoeee.

Iiﬁﬂuwaeﬂﬂgﬂﬂdmmﬁmsmrmnrﬂﬂﬂe

importance as primary, secondary, tertiary, The
‘tertiary traits veceived the greatest number of 4 and
- 3'scores (75,4%), folloved by the secondary (52,4%)
and prinary. (44.6%). traits, The relatively better
performance on tertlary itraits indieete the effeet of

‘rinetruerionel empheeiei ’ -

e A eemperieen ef the everege percentage fer edch rating

 (for all thirteen traits) shows that the largest per-

. centage of papers vas rated 2 (35.4%), This indicates
that: the“level ‘of attainment of the traits vas "fair,"
although:there were lapses’ whieh interfered with

"reﬂmmnieatinn e

Y. eemperisen uf rhe rreit end helietie eeeree

-helierie eeeree, the differenee was nat very greet |
(44 3% helietie end 32 4% traite)

" 6 2% ef the papera epeeifieelly eddreeeed the given |

;mﬁmhgmMﬂﬁmM&ﬂﬁM@hm 

1| “Scorers vere unable to determine whether - papers. -
";eddrersed ‘an audience £or 85.47% of -the papers; these

papers: aggumed that the reader knew vho the audience

“weg ¢nd did not explieitly or. even implieirly indieare
an eudience- R LN 0
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Ranking of Traits and Percentage of Papers for
Primary, Secondaty, and Tertiary Trajt . o
i ar}f_:ng;;giig,éa:ndTgrS;gETr e | ¢ Students did better in organizing papers baged on
S T chtonological order (required in giving information)
S—— e o o — —— L th T ) 5TH D £ 1 r{cal or B
Ronking of Tt 1753 hen in organizing papers based on logical order

_(High to low) | Scores | rinary Secondary [Tertiary

(tequived in promoting idess),

L . N o Students scored lovest on wording (29.87). Beéausé |
Lo Spelling 8| | |60 this trait 1s related to entertaining (objective 4),

o . . the low score may indicate a lack of development in
L XSS 61T e e LS TH Inagery and & lack of experience with figurative
o o | on i language, It may also indicate a lack of experience
3 Organizgtian 60.4% | 60.4% with nultiple meanings, a narrow range of vocabulary,

_(0b], #2) o {nability to vary words and expressions to it aim
and audience,

4, Tnvention of 56.1% | 56,17
. Structure

5. Clearly tated | 56,17 | 5.13
Position

6. Syntax

s |

s

L. Bxpression | 49.0% | 49.0% |

8, Invention of [YRVYRS
Details

Jan fun

Ar=]

 Tone

10, Completeness/ | 41.5% | 41.5%
Relevance - . i
11, Organization 3.5 | 9.5,
(ond. %) I _ _
12, Use of | LA | 3L
..Supporting Data | -

L. Wording 28 o | |
__ ARG Ll | s | 5

ST

Full Tt Provided by ERIC.
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_,,Cuntinued emphasis shuuld be given tg Wfiting for gim and audienge. As much 48 posatble, a real

Inatructinnal Imglieaticns

'audience shnuld Be addreased

lInstruntianal time ahﬂuld be set aside for pre-writing aEEiViEiES. These aetivities shuuld provide

&n opportunity for studenta to examine their own feelings, ghare thelr. ideas, and+learn through group

dynanies how to’ :emmunieate elearly and affeetively. Planning 8 paper should alsa be an impnrtant

focus of pfe-wrlting activities..ﬁ i‘;;

R

Al fuur purpnses shauld ba taught in. meaﬁingful situatignsi :
. B imary traits shauld be emphaaized in relatiaL tn each nf the faur purpases af writiﬂg

' Thinking shguld be caught and encuuraged thinking a8 pze!requisite to. goad writing should be

emphaaized

Iraits should be taught in relatinn ta the tutal disgaurse, not in iiﬂlatian. ‘ :‘

-Emphaais shauld be: placed on inst:uctian in thase traits in which students were found to be' weakest-

wordi:;, use of suppﬂrting iﬂfarmation, campletenesa and relevance, organizatign (abjeetive #3)

and 1nventian uf détails.




SR V. RADAT DI TRICT |

- Résults,’Aﬂglysis?and Interpratation, and Instructional Inplications
of Kauai District Bolfatic and Tralt Scores

GRADE FOIR

Jesults

_Percentage of Scores for Each Rating The scores for the four objectives varied congiderably,
' 1 "Eatigggf_ T indicating that all four objectives are not consistently
___ Objectives 3T 2T T T ~ taught.
. gzgiigging PRG3R 6ALOE 1142 (10,1 ¢ Students perforned best in giving infornation, objective
o 2 (a8 indicated by the combined scores of "excellent"
2, Civing 1,47 [18.8% /59,42 120,1% (1,47 | .70 aﬂ%whmmmnmmmmﬁmmmmﬁl
Information | Some reasons for the relatively high acores on objective
" me s P N s | zwmmmmmmmmmmMm
S‘Egm DORLLBLIGNER T 0.0 | 598 emhMmmhmuﬁm@mmmﬁme_
o experience (naking a pesnut butter-jelly sandwich); (2) of
4, Entertaining 0,0 |L1.9% l46.3% 26.9% 10,07 (14,93 mﬁﬁmmmmwmhmMMﬁwmwmﬂ
—_— —t L emphasized in the early grades because of its {mportance
AVERAGE [1.8%]11,7%156,9% (20,92 | .7x | 9,99 mamnmemmmnnmmuMmmm

e focuses on the nessage (or reality) that already existe--
that is, students need not necessarily generate or create
_ B | ideas ag in, for example, entertaining and promoting idess;
.. Tercentage of Scores Wien Combined (4) the Hewaii English Progran (HEP) inclues practice in
Conbined| Combined giving directions, o
babd 3| 3and 2
__Objectives Ratings | Ratings _ ’

L, Expressing Feeling [10,11 | 50.7; because they vere illegible for incomprehensible or
L Giving Toformation 0, | w2 contained little or no writing, The total number of 0
3. Promoting Tdeas 11,61 N4 papers was tvo (out of 788 papers), or 71,
4, Entertaining JIL9T | 8. - |
e AVERAGE 113,57 6,031 ¢ 9.9% of the papers were not scorable holistically
tinoas be Bypallane because the authors did not write on the aspigned

"hatings: g; g:;ﬁllgnt toplcs or deviated markedly fron the directions

% Palr provided, ~(These are papers rated X They were

1t Poor scored, however, for individual traits.) Entertaining,

. —c6—

Theré‘were few papers that vere unscorahle (rating 0)

0: Not Scorable (holistically as vell objective 4, received the most X scores.
a8 for traits) . 4
- X: Not Scorable (hﬁlistigally)

143




_.IE,E._

Percentage of Scores for Each Rating

Results

e ]

_ Objectives

Ratings

- '. 4,

N

OBJECTIVE #1

P: Expressiveness
St Syntax
T: PC&C

OBJECTIVE 2

P: Organization

P: Completeness/
Relevance

T: Spelling

OBJECTIVE #3

P: Clearly Stated

Position

Tone

Organization

Use of Support-

__ ing Information

el

s v

6.6%
3.3
13,17

1.6%
1i62

.14

314

0.0
0,07
0.0%

8.2%)59,0
29,57(60, 7%
31.1%|49.21

58,1%|35.5%
32,2756, 4%

45.2%)14.5%

43.8% (40,67

12,5%170,3%
18.87107,2¢
21.9%154.7%

12,54

17.2%
23,41

Audtecet

fe

No | 1

9.J1

20,311 0,07

OBJECTIVE #4

P: Invention of
Structure

P: Invention of
Details

P: Wording

a[21.17%(61.4%

410,5%163,27

AVERAGE

I
|

1AL
,EC4D

Full Tt Provided by ERIC.

TRAIT SCORES

Analysis and Tntetp;étaziqq

¢ The trait with the greatest number of 4 agg 3 scores for
the fourth graders vas spelling (82.3%), followed by
organization based on chronologieal order (39,74, scored
m@mmﬂhﬁumwmmnmmmmﬁﬁ

4 and 3 scores wag vording (8,87).

¢ Tralts vere categorized according to thelr relative
importance as primary, secondary, tertiary, The tertiary
tﬁnsE@hﬁtkgﬁﬂﬁt@ﬂﬁ@fﬁﬂdBﬁﬁﬁ
(63.3%), folloved by the secondary (32.8%) and primary
ummmm.mﬁmmthﬁmmmm
tertlary traits indicates the effect of inatructional
euphasis, |

¢ A comparison of the average percentage for each rating
(for all thirteen traits) shows that the largest percentage ™
of papers vas rated 2 (33.50), This {ndicates that tne
level of attainment of the traits was "fair," although there
vere lapses which interfered with communication,

o A comparison of the trait and holigtic scotes indicates
that trait scores were better than holistic scores, When
the average percentages of the 3 and 4 ratings on traits vere
conbined, the percentages of papers totaled 31.8 (as compared
with the 13,57 rated 3 and 4 holistieally),
0 79,71 of the papers specifically addressed the glven
audience in promting ideas, but 20,31 failed to do s0.

¢ Students did better 1n organizing papers based on chronolo-
glcal order (required 1n glving information) than in
organizing papers based on logleal order (required in
promoting ideas),

*Altﬁaugh aﬁdienﬁe is an important consideration for all four

objectives of writing, audience as g trait was scored for

- Objective 3 for the purpose of gathering specific information

related to audience awareness,
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Ranking of Traits and Percentage of Papers for
Privary, Secondary, and Tertiary Traits
for Combined 4 and 3 Scores

Ranking of Traits
(High to Low)

E

__Prinary [ Secondary
__ Briuary | Second

| Tertiary

1. Spelling

82-32 !

|
—
—

8Ly

2, Organization
(objs #2)

M. .T

3, Clearly Stated
Position

66,971 46,9

LPCEC

b2y |
: |
) l .

be. 20

5, Completeness/
Relevance

Bo 08

6. Syntax

7. Use of
Supporting
Information

!
1
|
]
!
|
'

n_l
|

LI 9

8. Invention of
Structure

I' =
'
i

091 .,

9, Orgmtaation | 18,8 18,8
(ij: #3) ; ‘
10, Tovention of | 15,8 15,81 |
Details ! |
11, Exptessiveness | 14,87 14,87
e e - _ —
12, Tone 12,50 1251

13, Wording

00 B8

O

L B B

¢ Students scored lowest on wording (8.8%), Because this
tralt {s related to entertaining (objective 4), the low
ﬂﬁemymﬂﬁﬁalﬂkﬁdﬂﬂwmﬁinﬁ%ﬁymd
a lack of experlence with figurative language, It may
also indicate a lack of experience with multiple mean-
ings, a narrow range of vocabulaty, or inability to
vary vords and expressions to fit aln and audience,

6 Students were relatively veak in syntax; only 32,87 of
the papers scored for objective 1 were rated 4 and 3 for
syntax,



1i

b,

10,

Instructional Inplications

Students should continue to write for all four objectives in meaningful situations,
Writing activities should capitalize on the interests and experiences of students,

The comunication function of weiting should be emphasized, and writing should be done for 4 varlety of audlences
for spectfic purposes,

Students should be given opportunities to express their feelings freely, use their imaginations, and be creative
mMmﬁwﬁMhm&DmmmnwmﬁﬁmWWMMEMMEmmm&

Different levels of thinking should be deliberately developed as apre-requisite to good writing,

MﬂmwmmﬁHMMMMEquMMH@EMﬂﬂ@ﬂﬁﬁﬁﬁM&WMMJﬁ

+ Students should be given many opportunities to develop the skills in vhich this study has shown they are weak:

8, ~Using vords that are vivid, precise, and appropriate,

b, Maintaining unity and coherence through the use of a consistent tone, & consistent point of view, and
appropriate transitions, ;

¢ Planning papers based on logieal order,
di Selecting detalls that are relevant and selecting supporting inforuation that {s relevant and convineing,

The privary traits should be systematically taught 1n relation to the four pueposes of writing,

. ALl traits should be taught {n relation to pucpose, to audience, and to the total effect of the paper, not fn

isolation; evaluation of student writing should give primary consideration to the whole plece of writing
(holistic evaluation),

Studeats should be given opportunities to strengthen thelr control over syntax by combining sentences, moving
thhpum,umgaﬂﬂﬁyﬁm@ﬁuﬁ(ﬂkﬁh&,ﬁmwaaﬁchmﬁhaﬁuﬂ@vﬂhﬂsaﬁme
lengths.

4
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Results, Analysls and Interpretation, and Inst.sctional Implications
of Raual Distriet Hollstic and Trait Scores

_Percentage of Scorey for Bach Rating

GRADE ETGHT

HOLLSTIC SCORES

__Ratingst

T12]

T

1, Expressing
Fealing

2, Glving
Information

3, Promoting
Tdeas

4 Eniartaining

1.1

34-31 5.0
17,97 40.34
2.7%| 46.42

1438 55.7

12,9

R,

26,14

18.6%

b 5-72

3,04

3 2.9

AVERAGE

BiZZ

2.1%| 47,0%

3T

Percentage of Scores When Coubined

Objectives

Conbined | Combined 7
band3 |Jand?
_| Ratinge | Ratings

1, Expressing Feeling
2, Giving Information

3. Promoting Ideas
4, Bntertaining

B

19,44

26,68
4T

0.0

A2
68.1%
70,00

WERGE

7;i 225 32;:;

[N

'*Ratings' b Dcellent

3: Good
2: Fair
1: Poor

0: Not Scorable (halistically ag vell as

~ for treits)
% Yot Scorable (holistically)

ERIC

Aruitoxt provided by Eic:

§F{

¢ Students perforned best in expressing feeling, objective
 (as indicated by the coublned scores of "excellent"
and "good"), and poorest in glving {nformation,
objective 2; however, the scores for all four objectives
were not slgnificantly different, This may indicate
that by the eighth grade students have been glven
piactice in writing for all four purposes,

¢ Scores for the eighth graders for objective 2, glving
inforvation, vere lover than those for fourth graders,
This is most probably due to the veaknesses of the
agsesgment item itself, Scorers all agreed that the
information provided was not sufflclent; mireover,
students in the elghth grade are not very familiar with
driving and thus were wnable to describe an accident
clearly.

o There vere no papers that were wiscorable (rating 0)

~ because they were 1llegible or incomprehensible or
contained little or no writing, The total number of
papers scored for grade eight was 276,

hulistically because the authnrs dd nut write on the
assigned topics or deviated markedly from the directions
provided. (These are papers rated X, They vere scored,
hovever, for individual traits.) Expressing feelings,
objective 1, received the most X scores,



e The largest number of papers (47.0%) for all four
objectives were given a rating of "fair," which
indicates that the qualities identified as important
for a particular writing objective were present although
there were weaknesses and problems which detracted from
the effectiveneas of the writing. The fact that a large
percentage of papers (47%) was rated "fair" (rating 2)
may indicate that audience, in addition to aim, is not
stressed sufficiently.

@ Slightly less than a fourth (28.7%) of the papers were
rated "poor" (rating 1). Papers rated "poor" generally
displayed such weaknesses as unawareness of audience,
lack of unity, lack of imagination, trite language, and
distracting errors in the conventions of writing
(spelling, punctuation, and capitalization).

® A very small percentage (3.2%) of the papers was rated
4, "excellent." This is due to the fact that papers
were rated against an ideal standard, not on a curve.
These papers were outstanding in all respects; they
showed an awareness of purpose and audience and were
clear, coherent, and effective.

® A large majority of the papers were in the 2 and 3
categories (69.1%). This indicates that the writing
of most students can be considered "fair" or "good."
The potential for better writing is definitely present.
Moreover, the fact that the number of 0 papers was
very minimal also indicates that students are able to
communicate at least some of their ideas in writing.
The scorers observed that students did very little
revising and editing. The first draft, in most
instances, was the final product.
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TRALE SC0R3S

Reaults

_Percentage of Scores for Bach Mathag
Ratlngs

T3 [ 1

OBJECTIVE #1
S1.54) 4,33

48.33(16, 7%
N.8%)18.2

4, 5%
1,64
3.0%

39,44
21.3%
41,04

P: Expresalveness
S; Syntax
T: & C

0BJ: JITVE #2
15.4%
1.5%

53,8
15,44

23.1%) 1.7%
50.84(32.3%

P: Organization
P; Completeness/
Relevance
Ti Spelling 16,9%

38,3% | 35.4%

0BJECTIVE #3

P: Clearly Stated 1.5 1 40,37 | 38.87) 7.
Position

P: Tone

P: Organization

P Use of Support-

___ing Infornation

68,7410, 4%
41,84(25,4%
46,3738, 8%

1.3%
4.5%
1.5%

13.42
28,47
13,74

Mudlencek

Yes | No 1
19.4%180,6% |08 |

OBJECTIVR #4

P: Invention of
Structure

P: Invention of
Detalls

P: Wording

10,4%) 38.8% |37.3%(13.4%

k.53 20.9% |55.20)19.4%

154 11,9% | 73,13 13,42

WERACE | 8.32030.18 |44.9% 1671

¥Although audience 1s an lmportent consideration for all
‘=5 ~bjectives of writing, audience as a tralt was

r

- ERIC for objective 3 for the pufgase of gathering
A depeciiic infornation related to sudience avareness,

o The tralt with the greatest number of 4 and 3 scores
for the elghth graders was spe!ling (73,9%), followed
by organization based on chronological order (69.7%,

scored for objective 2), The trait with the smallest
number of 4 and 3 scores was vording (13.4%).

o Traits were categorized according to their relative
importance as primary, secondary, tertlary, The
tertiary tralts received the greatest number of 4 and
3 scores (62,67), folloved by the secondary (34.97)
and primary (34.0%) tralts, The relatively better
performance on tertiary traits indicate the effect of
ingtructional emphasis,

o A comparison of the average percentage for each rating
(for all thirteen traits) shows that the largest percen-
apers . This indicates
that the level of attaingent of the traits was "fair,"
although there were lapses which interfered with

comunication,

o A comparison of the tralt and hollstic scores indicates
that tralt scores were better than hollstic scores.
When the average percentages of the 3 end 4 ratings on
traite were combined, the percentage of papers totaled
38,4 (as compared with the 25,31 rated J and 4
holistically),

¢ 19,4% of the papers specifically addressed the given
audience in promoting ideas, but 80,67 failed to do
80,

¢ Students did better in organizing papers based on
chronological order (required in glving information)
than in organizing papers based on logical order
(required in promoting ideas).
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Ranking of Traits and Percentage of Papers for
Urinary, Secondary, and Tertiary Traits
for Combined 4 and 3 Sgores

® Students scored lowest o wording (13.47), Because thig
trait is related to eutertaining (objective 4), the 1oy
Score may Indicate a lack of development 1in inagery and
o ahhhmMMﬂmmmmﬂm@&hmy

S N R 41 a lack of exparience with multinle pesn.
Prinary Secondary | Tertary also indicat aaﬂafﬁpﬂﬁmwuhmk@hmﬁn

Ranking of Traits | 751"
(High to Low) Scores

———— o

- 7 0g8, @ narrov rauge of Vocabulaty, or Inability to vary
L. Spelling 13,9 3.9 words and expressions to fit aim and audience,

2, Organtzaticy ' T 8 Students were relatively weak in syntax; only 34,9 o
) (ns' #5) | | 69.25 | 69 2% the papers scored for objective 1 were rated 4 and 3 for
,.—J-:‘_!.i_r- | (XY 7i,' 7 ) " syntax!

3. Clearly Stated i 53,81 53,8
Position

]
|
e

bR 6 | soga%j‘ 50,03

5. Invention of 49.2%; 49,24
Structure :

: ————— -
6. Expressiveness 43i9%: 43.9%

7. Syntax | 34;9%; 3,9 =

8, Invention of 32.9% 32,9
Detalls

9. Orgndution | .95 3,99
(0bg, #3) i

10, Use of 9% 191 e g |
Supporting 25!4%! 25,49 |
Information !

11, Tone 0.9 209

12, Completeness/ . 16.9% 16.9%
Relevance

13, Hording 13,46 13,40

g B8 w0
R Come 1
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. The entire process of writing should be Systematically taught:

The Havaii English Program, Secondary, should be used where appropriate,

.mm@mmnmunmmmwmmnﬁmmmwm%

Instructiqn&l_;m@li;atipns

Writing dnstructions should provide for the developuent of cfeati#ity and use of imagination,

&ﬁmﬁsmﬂd&pmﬂﬁdﬁﬁmﬂhnhthuuafﬁﬂdhmmgSMEumgnf@&ﬁ.

pre-writing, writing, revising, rewriting,
and editing,

&8, crafting units,
Form (veport writing, paragtaphing) should be taught,

Writing for the various purposes and for various audiences should be integrated in a]] English courses ag well
88 in other courses such as soeial studies, sclence, and health,

Iniﬁially, writing should be besed on student interest and expertences,

The primary traits should be systematically taught in relatfon to the four purposes of vriting,

especially in organizing papers,.
deternining Supporting evidence, and selecting details, Thinking skills sl suld be enphasized in relation to
purpose and audience, '

Traits should be taught in relation to the whole piece of writing, not in isolation,

A varlety of resources should be used to improve and expand upon the use

of words: literature, oral activities,
real life experiences, sensory acitivities, ete,
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Results; Analysis énd Interpretation, and Instructional Implicati.ng
of Kaual Distriet Holistic and Trait Scores

GRADE_ ELRVEY
- HOLISTEC SooRis

nalysis mé Interpretation

¢ Students perforned best i expressing feelings, objective
— 1 (a8 indicated by the conbloed scores of "excellent" and
o Objectives %'z; ST TTTTT X "g00d"), and poorest in glving infornation, objective 2.
S S R e T ~-One reason for the relativel; high scores on ohiective 1
o A pressdag  3.40) 36,28 48,28 | 12,08 0,08 0,08 nay be that the dten vas aneythaghthe students iould
Feelings easily relate to because of the fandLiarity of the tople,
2, Glving 1.6 | 17.5% | 54,00 | 27,0% [ 0.0% | 0,01 | |

Information

¢ Although students performed best in expressing feelings,
N ol ol . the score. (39.6%) was not very diferent frog the scores
J. Prooting | 0,00] 20,78 .14 13.5% 0.0t | 1.7 for the other three objectives, The homogeneity of the
1dess four scores may be attributed to the continued instrycs
4. Entertaining | 3,34 26,7% | 60,01 | 10,07 | 0,03 | 0,01 clonal. enphasts on all four objectives 1 high school,

Avmgg 7 211 25 ) 5511 16,11 ggz 70,_41; ¢ There vere no papers that _:ieré unscorable (rating ()
N— S — S — because they were illegible or incomprehensible or
contained little of no writing, The total nuiber of

Pepezs acored for grade eleven vag 239,

-
Yo
W
i

' Percentage of Scores When Combined ¢ Only 4% of the Papers were not scorable hal;ist_i_c-ally_ .
A ——— Combined | Combined because the authots did not write on the assigned topics
bandd | Jand? or deviated narkedly from the directiong provided. (These
Objectives  |Ratings | Ratings are papers rated X, They were scored, however, for
— | individual traits,) Pronoting idess, objective 3,
b Enpresaing Reeling | 3067 | 80,08 received the mat X soores,
2, Giving Tnfornation | 19,13 1137 e -_
3, Promoting Ideas 2074 2,8 ¢ The Largest nunber of papers (56,1%) for all four objecs
4 Intertaining 0.0 | 868 tives were glven & rating of "fair," vhich 1indicates
oWV | B Ea that the qualdties dentifed as {mportant for g particu -
*ﬁatings: 4t Excellent lar writing objective Were present although there were
3: Good wesknesses and problems which detracted from the
2: Vair effectiveness of the writing, The fact that a large
percentage of papers (56.1%) was rated "fair" (rating 2)
nay indicate that audience, in addition to aim, 1s not
stressed sufficiently,

1: Poor 7

0: Not Scorable (holistically as
vell as for traits)

Xi Not Scorable (holistically) | |




Less than a fourth (16.1%) of the papers were rated
“poor" (rating 1). These papers generally displayed
such weaknesses as unawareness of audience, lack of
unity, lack of imagination, trite language, and
distracting errors in the conventions of writing
(spelling, punctuation, and capitalization),.

A very small percentage (2.1%) of the papers was rated
4, "excellent." This ia due to the fact that papers
were rated against an ideal standard, not on a curve.
These papers were outstanding in all respects; they
showed an awareness of purpose and audience and were
clear, coherent, and effective.

A large majority of the papers were in the 2 and 3
categories (81.4%)., This indicates that the writing of
most students can be considered "fair" or "good." The
potential for better writing 1s definitely present.
Moreover, the fact that there were no 0 papers also
indicates that students are able to communicate at least
some of their ideas in writing. The scorers observed
that students did very little revising and editing. The
first draft, in most instances, was the final product.
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Senults

©_Percsitage of Scores for ach Rating -
T Tathy o
- j' .v;'i . — 4 . 3_ _. 2 *_ 1 .7
OBJECTIVE §1 e
P Expresaiveness
§: Syntax

T80 § ¢

46,54
2,3
3.4

9,61
46,51
44,88

6.8
3
4

6,81
40,63
ma

 oHTIvE £

. P Organization
P: Completeness/
Relevance

Tt Spelling

15.91
1.6%

3.3
19.0

3.1
47,6

1271
I/
28.6% | 55,61

IR

OBJECTIVE #3

P Clearly Stated
Position

P: Tone

P: Organization

P: Use of |
Supporting

__Information

.08 41,48 | 3n.68 | 7,01

0.02
0,0%

3,81
21,18
14,00

34.4%
39,61
66,73

3.3
19, 3%
19.3%

_udle
Yoo [ o [ 7
'._7__ 65:3%

ancet

OBJECTIVE #4
P Tnvention of
Structure
- Pt Tnvention of
Detafls |
Blording | Lm 8.0

AVERAGE | 6.4y | 35,31

5.0 43,38 43,31 8.3

.72 | 31,72 | 50,08 | 10,71
63.31

| 10,01
Wbt

13.43

* *Although audience 15 én important conatderstion for
- -all four Objectives of writing, audlence as a trait
. ¥aa scored for objective 3 for the putpose of
 ERICIag speetfie tnfornatton ze

nalysis and Tnterpretation

8 The trait vith the greatest numbar of § and 3 geores
for the eleventh graders vag spelling (84,2), folloved
by use of -upporting-infornation (14,00, The trait
with the guallest mumbes of 4 and 3 scores wag vording

(26.72), The high score on pelling indicstes the

- effect c:f;.;,in's;ruét‘iﬁna; enphasis on this tralt, I tay

also lndicate that students find gsecurdty In restoring

| tﬁ"Eﬂmﬁoﬁ-,'_‘é'ajs)r‘_-‘tb—;ipéll vords. The low seore on wording
 indicates that students Lack the necessary wocabulary to

comnnicate effectively to a variety of audiences to

accomplish different purposes, |

¢ Traits were categorizeq according to thedr relatise
laportance o5 privery, secondary, tertiary, The tertiary
traits recefved the Breatest nunber of 4 and § goopeg
(49.9%) and the prinaty (35,9%) traits. The velatively

better. perfqmnge-on_teﬁia:y tralts indicates the effpet

of instructianal-emphaaiQ; o | |

o A comparison of the average percentage for each rating
(for all thirteen t aits) shows that the largest percen-.
tage of papers wes rated 2 (44.8%), This {ndfcates that

the level. of attatmment oF the trats vas "falr," glthough
there were lapses wich interfered with comunieation,

o A comparison of the trgit and holistic scores indfeates
that trait scores vere better then holistic scores, When
the average Dercentages of the 3 and 4 ratings on traits
were eqmbingd;-‘,ﬁghe ‘Percentage of papers totaled 41,7

- {88 compared vith the 26,41 rated 3 aud & holistically),

¢ 21.9% of the papers specifically addressed the glyep
sudfence “i:i"’pr;pmntii;g"fidégs, but 12,3% failed to do go,
Scorers were unable to deternine whether papers addregged
an auddence for 65,8y of the papers; these

lﬂlﬁéﬁd'."}tblaﬁdiégée o | -



Ranking of Traits and Percents
Primaty, Secondary,

and Te

ge of Papers for
rtiary Traits

for Combined 4 gnd 3 Scores

Ranking of Traits

_{High to Loy)
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| Scores

Prinary

Secondary | Tertiary

1, Spelling

84,2%

8,25

3 Clearly Stateq
Position

54,4

36,4

3. Syntax

0.9

49,9

4 Organizatiop

(obj, #2)

49,28

19,24

5. Invention of
Structure

48,3

48, 3%

6PC&EC

48,2

. —80T—

I8 Expressiveness

46,44

8, Tone

40, 3%

9. Invention of
Details

38,4

— e e
| I
|
|
1

10, Wording

2.1

h 11, Organization
(obs. £3)

21,00

12, Conpleteness
Relevance

20,64

13, e of
: Supporting
~ Information

14,06

o AVERAGE

4.7

l' .98 66,24

A Tox: Provided by ERIC

i

: LG

papers assuned that the reader kaow yho he audience
was and did not explicitly or eyen implicitly
indicate an audience, -

¢ Students did better {p organizing papers baged op
chronologleal order (required i glving dnforuation)
then in organizing Papers based on logical order
(requiring in promoting idegs),

¢ Students scored lowest on use of supporting
- Information,

10D
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Continued emphasis should be glven to writing for ain,and sudience should be addressed,
MmMMHMQMMHﬁMﬁmﬁHMMnMMmTﬁuﬂMMﬂmnmm@
Opporcunity for atudents to examine theis ovn feellngs, share their 1deas, and learn through group dynamics
mmum@&u@@mﬁﬁﬂ@mHm@am&Mﬂﬂmhmmmmﬁmﬁ
pre-vriting activities,

ALl four purposes should be taugh. in meaningful situations,

Primary traits should be emphasized in relation to each of the four Furposes of writing,

Thinking should be taught and.encouraged; thinking as 4 pre-requisite to good writing should be emphasized,
kﬂﬁsmﬂdﬁtm@fhrﬂﬂhnmtﬁtnﬂdhwuﬁ,mtmiﬁhﬂm.

Byphasis should be placed on ingtruetion on those traits in which the student were found to be weakest:

vording, use of Supporting information, completeness and relevance, organization (objective #3), and
Invention of details,
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" ¥I. LEZWARD DISTRICT =
Resﬁltsi Analysis and Interpretatién,‘and Instructional Implications
of Leeward District Halistie and Trait Scores

GRADE FOUR
EDLISTIC SCORES

Results | Anslysis and Interpretation

Percentage of Scores for Each Rating "o The scores for the four objectives varied congider~
| Ratings* | ~ ably, indicating that all four abjectives are not
Objectives | 4 | 3 [ 2 |1 |0 (X ~ consistently taught
1. Expressing | 1.24]13.47 56,11 125.6% 0.0% 3.67 ' o Students perfarmed best 1n glving information,
Feeling | N abjective (a¢ indicated by the combined scores of
| \ "excellent" and "good"), and poorest in promoting
2, Giving 5.1%(27.8%139,2% |25.3% |0,0% |2.5% ideas, objective 3, Some reasong for the vela= .
| Information tively high scores on objective 2 msy be that (1) the .
w iten was one that students could eagily relate to
‘B3, Promoting 1.3%| 7.7%159.07 25.6% |1.3% 5.1% because of the commanality of the experience (making
| Ideas a peanut butter-jelly sandwich); (2) of all four
| objectives, giving information is probably most
b, Entertaining | 0.0%|15.6%|51.9%27.34|0:0% 5. 2% enphasized in the early grades because of its import- .
| _ ance in daily life; (3) the task of providing inform- -
i | - o ation focuses on the message (or reality) that |
AVERAGE | 1,9416.1% 151,64 125,92 10.3% 46, 14 already exists--that is, students need not necessarily

generate or create ideas as in, for example, enter~ -
tajning and promoting ideasy and (4) the Hawall S
English Progran (HEP) includea practice in giving

Ccmhined Cembined - directions,
14 and 3 [.3:and 2 e e R
(Objectives Ratings. Ratigggﬁi | o Ihere;we:E'very few papers that were unscorable
1, Expressing Peeling| 14.6% | 69.5% * (rating 0) because they were illegible or incompre-
L Giving Tnformation|” 32 9% 1 67.0% hensible o cantained little or no writing
3, Prouoting: Ideas o0 | eeT
(I Entertaining :&7147_:; e : 061 af the papers vere ¢ not sgorable hnlistically y
1800 LeL% . +  because the authors did not write on the assigned ‘

o fﬂ?ies ar deviatgd markedly fram the directions
PEEVi&Ed (These are papers tated X, They werescsrei :

ﬁ.;=..n b s e

[ i

P
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however, for individual traits.) Entertaining,
objective 4, and promoting ideas, objective 3,
received the most X scores (5.2% and 5.1%).

» The largest number of papers (51.6%) for all four

objectives were given a rating of "fair" which
indicates that the qualities identified as impor-
tant for a particular writing objective were present
although there were weaknesses and problems which
detracted from the effectiveness of the writing. The
fact that a large percentage of papers (51.6%) wus
rated "fair" (rating 2) may indicate that aim, in
addition to audience, i s not stressed sufficiently.

o Slightly more than a fourth (25.9%) of the papers
were rated "poor" (rating 1). Papers rated "poor"

generaliy displayed such .weaknesses as unawareness

of audience, lack of unity, lack of imagination, trite
language, and distracting errors in the conventions

of writing, (speliing, punctuatici:, and capitalization).

A very small percentage (1.9%) of the papers was
rated 4, "excellent."” This is due to the fact that
papers were rated against an ideal standard, not on
a curve. These papers were outstanding in all
respects; they showed an awareness of purpose and
audience and were clear, coherz=nt, and effectlive.

» A large majority of the papers were in the 2 and 3

categories (67.7%Z). This indicates that the writing
of most students can be considered "fair" or "good."
The potential for better writing is definitely
present. Moreover, the fact that the number of 0
papers was very minimal also indicates that students
are able to communicate at least some of their ideas
in writing. The scorers observed that students did
very little revising and editing. The first draft,
in most instances, was the final product.
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_Percentage of Scores for Each Rating

fatings

_Objectives | 4 | 31 7 ]I

OBJECTIVE #1

P: Expressiveness 1.3% | 21.5%) 59.5% | 17,71

5 Syntax 1.3% | 25.3%) 60.8% | 12.67

i P& C 2.5% | 34,20 45.6% | 17,71

OBJECTIVE #2

P: Organization 13,00 | 41.6%| 37.7% | 7.8%

P: Completeness/ 738 3124 62.5% | 18,21
Relevance

T: Spelling 32,57 | 40.2%] 20.8% | 6,50

OBJECTIVE #3

P: Clearly Stated 0.0% | 31.5%] 57,57 | 11.0%
Position

P: Tone 0,04 | 8.27) 719,47 | 12,34
P: Organization 0.0% | 12.37) 64,47 | 23,37

P: Use of Support- 0,07 | 12,34 58,9% | 28,87
_ing Information

Audience .
Yes | Mo | 7 |
— B 1.2 | 28, 0 0.0%
OBJERTIVE 4 - B
P: Invention of L% | 27,4%1 49,3% | 21,99
Structure
P: Invention of 1,47 | 19,2 54.8% | 24.7%
Details *
P Wurding 0,04 4 lZ 71;22 24,7
AVERAGE 8 OZ 23, OZ 53 DZ 16.0%

*Althaugh audien;e i an impartant cnnsideratian for

all four objectives of writing, audience as a trait

vag gcored for objective I for the purpose of gathering |

speciﬁig information related to audience awareness,

IRALT SCORES

Analysis and Interpretation

o The trait with the greatest number of 4 and )

scores for the fourth graders was spelling (72.77),
folloved by organization based on chronological
order (54,64, scored for objective 2). The trait
with the smallest number of 4 and 3 scores was
vording (4,17),

p Traits were categcfized aﬂcarding ta their relative

teztiary tfait? received the greatest nuzber of 4 and
3 scores (34.74), followed by the secondary (26.6%)
and primary (23,4%) traits, The relatively bettet
performance on tertiary traits indicates tle effect
of instructional emphasis.

A comparison of the average percentage for each
rating (for all thirteen traits) shows that the
largest percentage of papers was rated 2 (53.0%).
This indicates that the level ofattainment of the
traits vas "fair," although there vere lapses which
interfered with communication,

A comparison of the trait and holistic scores
indicates that trait scores were batter than

holistic scores, When the average percentages of the.
4 and 3 ratings on traits were combined, the per-
centage of papers totaled 31 (as compared with the
18.0% rated 4 and 3 holistically).

0 71,2% of the papers specifically addressed the given

audience in promoting ideas, but 28.0% failed to do
80 |

¢ Studerts did better in organizing papers based on

chronological order (required in giving information)
than in organizing papers based on logical order
(required in promoting ideas).
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Ranking of Traits and I centage of Papers for o Students scored lowest on .ording (4.1%). Because
Primary, Secondary, and Tertiary Traits this trait is related to entertaining (objective 4),
for Combined 4 and J Scores the low score may indicate a lack of development in
imagery and a lack of expreience with figurative
- language, It may also indicate a lack of exper :nce
Ranking of Traits |3 &4 | - with nultiple meanings, a narrow range of vocabulary,

(H;gh ;g_;gg) Scores | Primary [Secondary| Tertiary or inability to vary words and expressions to fit aim
' - and audience,

1. Spelling | 7L7A 12,74

I o ¢ Students were relatively weak in syntax; only 26,67
2, Organization 54,64 | 34,64 . of the papers scored for objective 1 were rated 4
(ob]. #2) B , and 3 for syntax,

. Completemess/ | 39.0% | 39.0%

__ Relevance

4, PCKC LR N

5, Clearly Stated |31.5% | 28.8%
Position

—9TI-

6. Invention of 28,87 | 28.8%
__ Structure

| T, Syntax 126,64 26,67

8, Expressiveness 22,87 | 22,04

9, Inventionof |20.7% | 20,74
~ Jetalls

10, Use of Supporting 12.3% | 12.3
. [nfornation

11, Organization 12,30 | 12,3
(obj. 13)

12, Tone |82 828 |

13, Wording | 4A4 | AWM | o - 15
e TBST[ B WH [ ST

O
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Instructional Implications

2, Writing activities should capitalize on the interests and experiences of students,

3, The connunication function of writing should be emphasized, and writing should be done for a variety of
audiences for specific purposes.

be creative and inventive in their ideas. Discussions as well as sensory experiences should be encouraged.

f+ Thinking skills should be consistently taught in relaticn to writing, especially in organizing papers,
determining supporting evidence, and selecting details, Thinking skills should be emphasized in relation
to purpose and audience,

6, The entire process of writing should be systematically taught: pre-writing, writing, revising, rewriting,
and editing,

. Students should be given many opportunities to develop the skills in which this study has showm they are
weak:

—&EL—
|

a. Using words that are vivid, precise, and appropriate,

b, Maintaining unity and coherence through the use of a consistent tone, a congistent point of view, and
appropriate transitions, 4

¢, Planning papers based on logical order.
d. Selecting details that are relevant and selecting supporting information that is relevant and convineing,

8, The primary traits should be systematically taught in relation to the four purposes of writing, audience
and to the total effect of the paper, not in isolation,

9, 'Evaluatfon of student wfiting ghould give primary consideration to the whole piece of writing (holistic

evaluation),
10, Students should be given opsortunities to strengthen their control over syntax by combining sentences,

moving their parts, using a variety of modifiers (adjectives, phrases, and clauses), and using various
gentence lengths,

T8 , : 17
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Results, Analysis and Interpretation, and Instructional Implications
of Leeward District Holistic and Trait Scores

GRADE Eil :HT
HOLTSTLC © (ORES

Results Analysis and Interpretation
_Percentage of Scores for Each Rating ¢ Students performed best in expressing feelings,
. _Ratinge* ~ objective 1 (as indicated by the combined scores
_Objectives | 4 13 |2 | 1 10 [ X of "excellent" and "good"), and poorest in giving
R ' inforuation, objective 2, and promoting ideas,
1, Expressing | objective 3; however, the scores for all four
Feciings 4,17132,97152,1% 111,14 10.0%10.0% objectives were not significantly different, This
o aa 1017 19 lvg 19 |n ne " {ndicate that by the eighth grade, students
L. Giving y 4.40129,4% 47,17 19,14 10.0210.0% L2 been given practice in writ%ng for all four
Information o -
purposes,
3+ Promoting 5.6% (28,24 50,74 115,5% 0., 0% {0.0%
Tdeas o Scores for the eighth graders for all four objectives

were higher than those for fourth graders, This is
nost probably due to greater instructional emphasis

4, Entertaining| 2.67(34,24(51.32(10.52]0.0% [1.31
SRS NS— S B Rt aa na on writing during the intermediate grades,

AVERAGE | 4.1%31.1%{50,3%114.0%{0,0% 0,37

——— - o None of the papers were unscotable (rating 0) because
they were 1llegible or incomprehensible or contained
_Percentage of Scores When Combined - Letle or no weitiag.
SQSEingd gBZ§§n§d o A little over one per cent (1.3%) of the papers were
Ratings Rgtings not seorable holistically because the authors did

T Txpressing Feeling| T T 80 not write on the assigned topics or deviated markedly
) G:Ein nformation| .87 | 6.6 fron the directions provided, (These gre papers rated
e M ey | o X, They were gcored, however, for {ndividual traits.)

3. Promoting Idea 33,87 8.9 o , . . T AT
2 gz:;:;zgﬁléeas gg §§ | ;5 gé Entertaining, objective 4, received the only X scores,

AVERAGE 35 4% ’ Bl 5%

3, Gaud
2; Fair
1: Poor ,
0: Not Scorable (holistically as
well as for traits) | 1,7{}

X: Not Scorable (holistically)




e The largest number of papers (50.3%) for all four
objectives were given a rating of '"fair."' which
indicates that the qualities identified as important
for a particular writing objective were present
although there were weaknesses and problems which
detracted from the effectiveness of the writing.

The fact that over half of the papers were rated
"fair" may indicate that audience, in addition to
aim, 1s not stressed gufficiently.

e As compared with the fourth -grade scores, the per-
centage of upper scores (4 and 3) for the eighth.
grade increased from 18.0% (grade 4) to 35.4%
(grade ).

# Moreover, fewer papers (14.0%) were rated "poor" as
that students are improving. However, some of the
weaknesses evidenced by fourth graders still persisted:
unawareness of audience, lack of vivid use of language
and datails, and use of incorrect information and weak
supporting evidence.

e A very small percentage (4.1%) of the papers was
rated 4, "excellent." This is due to the fact that
papers were rated against ar ideal standard, not on
a curve. These papers were outstanding in all respects;
they showed an awareness of purpose and audience and
were clear, coherent, and effective.

A large majority of the papers were in the 2 ard >
categories (81.5%). This indicates that the wriiing
of most students can be considered "fair" or "good."
The potential for better writing is definitely
present. Moreover, the fact that there were no 0
papers also indicates that students are able to
communicate at least some of their ideas in writing.
The scorers observed that students did very little
revising and editing. The first draft, in most
instance, was the final product.




TRALT SCORES

Result

_Percentage of Scores for Fach Rating

__ Ratings
_Objectives | 4 |3 |2 R
OBJECTIVE #1
P: Expressiveness | 5,5%)48.8%145.27| 5.5%
$: Syntax 6.8% |39.77% (42.5% | 11,0%
T: PC&C 8.2 (38,4%139.7% 1 13,7%
OBJECTIVE 2
Pi Organiz on  (25,07033.8%35.8% | 5,9%
P: Complet: :ss/ | 8,87 (29,47 (42,67 | 19,1 ”
Relevanc.
T: Spelling 55.9%130.9%| 8.8%1 4.4%
0BJECTIVE #3
P: Clearly Stated [11,3%150,7%{32.4%| 5.6%
Position
P: Tone 7.0%122,5% 164,8% | 5.6%
P: Organization |11.3%(19.7%(59.2%| 9.9%
P: Use of Support-| 1.4%{28.27|47.9% | 22.5%
__ing Information| _
Audience* .
Yes | Mo | 7 |
23,9% 76,1%] 0
OBJECTIVE #4
P: Invention of  |12.0%(46.7.(41.3%| 0.0
Structure
P: Invention of | 4,0%|37.3%(53.3%| 5.37
Details
B: Wording ) 4.0817.34173.34] 9.0%
AVERAGE  [11.0%134,0%46.02| 9.0% i

*Althaughiaudience s an'impaffant caﬁéideraﬁian for
all four objectives of writing, audience as a trait
was scored for objective 3 for the purpose of pather-

Analysts and luterpretation

¢ The trait with the greatest number of 4 and 3 scores
for the eighth graders vas spelling (86,8%), followed
by clearly stated position (62.0%) and organization
based on chronological order (58,87, scored for
objective 3, The trait with the smallest number of
b and 3 scores was wording (21,37),

¢ Traits were categarized accordl: ; to their relative
importance as primary, secandazy, tertiary, The
tertiary traits received the greatest number of 4
and 3 scores (66.74), followad by the secondary
(46,5%) and primary (él 9%) traits, The relatively
better performance on tertiary traits indicates the
effect of instructional emphasis.

o A comparigon of the average percentage for each
rating (for all thirteen traits) shows that the
largest percentage of papers was rated 2 (46,0%),
This indicates that the level of attainment of the
traits was "fair," although there were lapses which
Interfered with communication.

o A comparison of the trait and holistic scores lndicates

that trait scores were better than holistic scores,
Wien the average percentages of the 4 and 3 ratings
on tralts were combined, t : percentage of papers

tgtaled 45 (as gnmpated with the 35.4% rated 4 and

v 23,9% of the papers specifically addressed the given
audience {n promoting ideas, but 76.1% faiied to do so.

o Students did better in organizing papers based on
chronclogical order (required in giving information)
than {norganizing papers based on logical order
(required in promoting 'leas). This finding seens
to be directly related to the data obtained from
teachers about current practices in writing instruc-
tion, which indicated that the relationship L:tween

1 8' ing specific information related to sudience awareness,

[]2553

writing and. thinking is not consistently emphasized,

{R2
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12, tone

Ranking of Traits and Percentage uf Papers for
Primary, Secondary, and Tertiary Traits

for Combined 4 and 3 Scoras

Ranking of Traits

__High to Low)

T8k [

Scores

Prinary

secondary

Tertiary

1, Spelling

| 86,81

i

2, Clearly Stated
_Position

62.0%

62.0%

3. Crganization
__{objective #2)

58.8

Pt

58,81

b, Invention of
H:SVEZUCILQT_E

38,73

J, [xpregsiveness

K]

b.roic

| 4,61

fh.61_

7ﬁi§yntagf

oA

T 2

8, Invention of
___Details

41,31

9, Completeness/
__Relevance _

8.2

10, Organization
_ (obective #3)

31.04

11, Use of Supporting
Infornation

29,6%

LI

13, Wording

AR

AVERAGE

46,1

o Students scored lowest on wording (21,3%),
Because this tralt is related to entertaining
(objective 4), the low score may indicate a
lack of experience with figurative language.

It may also indicate a lack of experience with
nultiple meanings, a narrow range of vocabulary,
or inability to vary words and expressions to fit
ain and audience,



A

10,

Instructional Inplicatisms

Writing instruction should provide for the development of creativity and use of imaginatinm,

The entire p:ocess of writing should be systematically taught: pre-writing, wi.tlng, revising, vewriting
and editing.

The Havaii English Program, Secondaty, should be used where appropriate, e.g., crafting units, to provide
opportunities for giving information as an objective,

Form (veport, essays, letters, short stories, and poems) should be taught,

Writing for the purposes and for various audiences should be integrated in all English courses as vell

as in other courses such as social studies, science, and health,

Initially, writing should be based on student interest and experiences.

The prinary traits should be systematically taught in relation to the four purposes of writing.

Thinking skills should be consistently taught in relation to writing,respecially in organizing papers,
deternining supporting evidence, and selecting details, Thinking skills should be emphasized in relation

to purpose and audience,

Traits should-be taught in relation to the whole piece of writing, not in isolation,

JAmmwh@mﬁ@mm@ﬁmquﬁmm@mMHuhﬁaHmmmﬁﬂ

activities, real life experiences, sensory activities, etc.
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of Leeward District Holistic and Trait Scores

Results

GRS ELVEN
HOLISTTC SCOREs

DPercentape of Scores for Fach Rating

Objectives

__ Ratingst

INERERENL

X

Expressing
Feelings

Giving
Information

. Promoting

Ideas

Entertaining| 3.3%)21.7756.7%|18,3%0,0%0,

0.0% 30,47 44,67 |23.27 |1.87

1.6%{19.0% 134,0% |25,0%10,0%

0.0% (37.7% (45, 9% |16.3% |0.07% |0.0%

Oioz

0,0%

—-€£2T—

AVERAGE

1.2%121,2%152,37 |20,7%10,5% 0,0

__Percentage of Scores When Combined 8

Objectives

Combined | Combined
band 3 |3 and 2
Ratings | Ratings

Expressing Feellng | 37,74 | 83.67
Giving Information | 30.4% 75,07
Promoting Ideas 18,64 73,04
Entertaining 25,00 | 78.41

Lo T oo I % B WL TR
- e wom o

AVERAGE | 27.9% | 17.5%
i Excellent

Good

Fair

Poor

Not Scorable (holistically as
vell as for traits)

Not Scorable (holistically)

o The cores for the four objectives varied, indicating
that all four objectives are not consistently taught,

o Students performed best in expressing feelings,
objective 1 (a¢ indicated by the combined scores of
"excellent" and "good"), and poorest in promoting ideas,
objective ", One reason for the relatively high scores
on object..c L may be that the item was one that the
students could easily relate to because of the famil-
larity of the topic,

¢ Therewere very few papers that were unscorable
(rating 0) because they were {llegible or incompre=
hensible or contained little or no writing.

o There were no papers that were unscorable holistically
because the authors did not write on the assigned
topics or deviated markedly from the directions provided

(rating X),

o The largest number of papers (50,37%) for all four
abjectives were given a rating of "fair," which
indicates that the qualities identified as important
for a particular writing objective were present
although there were weaknesses and problems which
detracted from the effectiveness of the writing.

The fact that a large percentage of papers (30,3%)
vas rated "fair" (rating 2) may indicate that audience,
in addition to aim, is not stressed sufficiently.
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@ Slightly less than a fifth (20.7%) of the papers
were rated "poor" (rating 1). These papers generally
displayed such weaknesses as unawvareness of audience,
lack of unity, lack of imagination, trite languages,
and distracting errors in the conventions of writing
(spelling, punctuation, and capitalization).

e A very small percentage (1.2%) of the papers was
rated 4, "excellent." This is due to the fact that

a curve. These papers were cutstanding in all
regpects; they showed an awareness of purpose and
audience and were clear, coherent, and effective.

e A large majority of the papers were in the 2 and 3
categories (77.5%). This indicates that the writing
of most students can be considered "fair" and "good."
The potential for better writing is definitely present.
Moreover, the fact that the number of 0 papers was very
minimal also indicates that students are able to commu-
nicate at least some of their ideas in writing. Scorers
observed that students did very little revising and
editing. The first draft, in most instances, was the
final product.




TRAIT SCORES

Results

Percentage of Scores for Rach Rating ¢ The trait with the greatest number of 4 and 3 scores

—GEE™

for the eleventh graders vas spelling (78.24),

] Ratlngs 77777
__ Objectives 4 ]3] 17 |1 followed by organization based or chronological
O ECTIVE #1 o - B order (56,24, scored for abjeccive 2). The trait
P+ Expressiveness 1,60 142,671 40.9% | 14,77 With,thé §ma;}est aunber of ¥ and 3 scores ws
‘ Syﬁtax CLE U ol Dot e W?rdiﬂg (;413§)g The high scores on spelling in-
1: PC#C” ' i,a? 39 79 a4'7z ZlfSZ dlcgte t@a effect afrigstructignal emphasisrqn this
o R R o trait, It may also indicate that students find
OBJECTIVE #2 security in resorting to common, easy-to-spell words,
At R N L P The low score on wording indicates that students
;: 225322225222j liig; giiig igﬂgg %%'g; lack the necessary vocabulary to communieate
" elevance SR Il R effectively to a variety of audiences to accomplish
: Spelling 17,3 150,97 | 10.9% | 10,97 diiferent purposes.
OBJECTIVE #3 0 Traits were categorized according to thelr relative
R w |11 a9 ; . {mportance ag primary, secondary, tertiary, The
E §l§§;%yistated 0.3 | 413k | 46,00 .S'BA tertiary traits received the greatest number of 4
P gziitl@ﬂ L&l L1752 171,40 | 9.5 and 3 scores (56,27), followed by the secondary (34.3%)
P: Ofgénizatinn 418; 19!0? &7!6i 28:62 and the primary (31.3%) traits. T@e :élgfively
fé ﬁéefa%isﬁpéart- lfég i2!7§ 32f42 1.9 bg;cer pgffafmange on tertiary traits indicates the
' %ﬁg Infornation R I R effect of instructional emphasis.
Audience* % s A comparison of the average percentage for each
| ] rating (for all thirteen traits) shows that the
777777 Yes | Mo | ?_5 | - largest percentage of papers was rated 2 (46.52).
et e LT3 | 14,16 MLk | This indicates *hat the level of attainment of the
OBTECTLVE f4 traits was "fair," although there were lapses which
P: Invention of 5,07 130,09 | 48.3% 1 16.7% interfered with comunication.
Structure
P: Invention of 0,05 21,7¢ | 56.7% | 21,7% A comparison of the trait and holistic scores in-
Details dicates that trait scores were somewhat higher than
Jcrdlng 0.0% 15.02 1.7% 113.% holistic scores. When the average percentages of the
e . L —_ — 4 and 3 scores on traits were combined, the percentage
AVERAGE 5.2 30 2 | 46,5% |17, 72 of papers totaled 33.4% (as compared with the 27.9%
— rated 4 and 3 holistically).

*&lthcugh audlence is an 1npartant cansideration fo
all four objectives of writing, audience as a trait
vas scgred for objective 3 for the purpose of gather=

Sﬁecifiz information related to audience awereness, 80,

9C 11

¢ 17,57 of the papers specifically addressed the given
audience in promoting ideas, but 14.1% failed to do
Seorers were unable to determine whether papers
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Ranking of Traits and Percentage of Papers for
Primary, Secondary, and Tertiary Traits
for Combined 4 and 3 Seores

Ranking of Traits
(Righ to Low)

164

| Scores

Hritayy

Secondary [Tertiary

1 Spelling

1183

RSN

2, Organization 56,25 | 56.2%
objective

3. Clearly Stated | 47.6% | 47.6%

Position 1 )

!

4, FExpressivenss | 44,24 | 44.2% | o
5, Completeness/ |36.3% | 36.3%
— fRelevance | L 1 i
6, Invention of

Structure 35,00 | 35.0% R

1. Syntax

34,3

8, PC&C

WA

9, Organization 23,87 | 23.8
(objective 3) o

10, TInvention of .77 | 274
_ Details i .

11, Tone 1917 | 19.1%

12, Wording 15.0% | 15.0%

13, Use of Supporting

Inforpation |

14,3

addressed ar audience for 71.4% of the papers;
these papers assumed that the reader knew who
the audience was and did not explicitly or even
implicitly indicate an audience,

Students did better in organizing papers based

on chronological order (vequired in giving infor

mation) than in organizing papers based on logical
orcer (required in promoting ideas),

Students scored lowest on use of supporting infor-
mation (14.3%), Because this trait is related to
entertaining (objective 4), the low score may in-
dicate a lack of development in imagery and a lack
of experience with figurative language. It may
also indicate a lack of experience with multiple
meanings, a narrow range of vocabulary, or in-
ability to vary words and expressions to fit aim
and audience,



1
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Instructional Implications

Continued emphasis should be glven to writing for aim and audience. As much as possible, a real
audience should be addressed,

Instructional time should be set aside for pre-writing activities. These activities shouid provide
an opportunity for students to examine their own feelings, stare their ideas, and learn through group
dynamics how to communicate clearly and effectively, Planning a paper should also be an important
focus of pre-writing activities.

ALL four purposes should be taught in meaningful situations,

Primary traits should be emphasized in relation to each of the four jurposes of writing.

. Thinking skills should be consistently taught In relation to writing, especially in organizing papers,

to purpose and audience,

. Traits should be taught in relation to the total discourse, not in isolation,

Fuphasis should be placed on instruction in those traits {n which the students were found to be veakest:
use of supporting infornation, wording, tome, invention of details, and organization (cbjective 3),



VII. MAUI DISTRICT

Results, Analysis and Interpretation, and Instructional [mplications
f Maui District Holistic and Trait Scores
GRADE FOUR
HOLISTIC SCORES

Results Analygis,anq_lntgfpfeta;ipn

Percentage of Scores for Each Rating ® The scores for the four objectives varied consider-

Ratinggk ably, {ndicating that all four objectives are not
Objectives § ] 3 ? 1 (0] ¥ consistently taught,
L. Expressing  {0.0% 8.1Y 48,67 39.2210.04 4.1 o Students performed best in giving information,
Feeling objective 2 (as indicated by the combined scores of
| . "excellent" and "good"), and poorest {n expressing
2, Giving 8.17 (21,67 52.7ﬁ 10.87 0,04 6.8 feelings, objective 1, Some reasons for the rela-
Information tively high scores on objective 2 may be that (1) the
immmsmemﬂsmﬁm$mﬂdﬁﬂurﬂﬁem
3. Promoting 0.07%120.0% | 56.0% 21.3¢ 0,0% .74 because of the commonality of the experience (making
L Ideas a peanut butter-jelly sandwich): (2) of all four
“ | objectives, giving information 1s probably most
g, Entertaining 10,07 [14.5Y 50.0% 25,04 0,0%10.5% enphasized In the early grades because of its import-
ance in daily life; (3) the task of providing inforn-
AVERAGE  12.0% 116.1% 51.84 24.1%10.04 6.17 ation focuses on the mesgage (or reality) that
- — already exists--that s, students nesd not necessarily
generate or create ideas as in, for example, enter-
taining and promoting ideas; and (4) the Havaii
English Program (HEP) fncludes practice in giving
Percentage of Scores When Combined directions,
Combined | Combined
band 3 |3 and ? » 0f 299 papers, there were no unscorable (rating 0)
Objectives Ratings | Ratings papers because they vere i1legible or incomprehensible
L. Expressing Feeling | 8.17 | 56.7 or contained little or no writing,
2. Giving Information | 29.7 74,33 :
3. Promoting Ideas 20.04 | 76,09 ¢ 6.17 of the papers were not scorable holistically
4, Entertaining 14,55 | 64,57 because the authors did not write on the assigned
AVERAGE 18.17 | 67.97 topics or deviated markedly from thg directions
*Ratings: 4: Excellent provided. (These are papers rated X. They vere
3: Gond scored, however, for individual traits.) Entertaining,
2: Fair ' objective 4, received the most X scores.
1: Poor
0: Not Scorable (holistically ]‘9*?
as well as for traits) ==

X: Mot Scorable-(holistically)



The largest number of papers (51.8%) for all four
objectives were given a rating of "fair,'" which
indicates that the qualities identified as important
for a particular writing objective were present
although there were weaknesses and problem which
detracted from the effectiveness of the writing. The
fact that a large percentage of papers (51.8%) was
rated "fair" (rating 2) may indicate that audience,
in addition to aim, is not stressed sufficiently.

Slightly less than a fourth (24.1%) of the papers

were rated "poor" (rating 1). Papers rated "poor"
generally displayed such weaknesses as unawareness

of audience, lack of unity, lack of imagination, trite
language, and distracting errors in the conventions of
writing (spelling, punctuation, and capitalization).

A very small percentage (2.0%) of the papers was
rated 4, "excellent." This is due to the fact that
papers were rated against an ideal standard, not on
a curve. These papers were outstanding in all
respects; they showed anawareness of purpose and

A large majority of the papers were - in the 2 and 3
categories (67.8%). This indicates that the writing
of most students can be considered "fair" or "good."
The potential for better writing is definitely
present. Moreover, the fact that there were no 0
papers also indicates that students are able to
comnunicate at least some of their ideas in writing.
The scorers observed that students did very little
revising and editing. The first draft, in most
instances, was the final product. :
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TRAIT SCORES

Resg;ts

e ———

TPercentage of Scores for fach Rating
__Ratings
_Objectives 14 | 3 T3 11
OBJECTIVE #1

P: Expressiveness | 0,0%|14,1%(60.6% 25,47
TP &C 2.8%)33.8%{47,9% |15.5¢
OBJECTIVE #2

P: Organization  |17.4%[39.1%(40.67] 2.9
Pi Completeness/ | 4,3%(33.3%/49.32 113,01

Relevance
Tt Spelling

OBJECTIVE #3

P: Clearly Stated 0,07
Position
P: Tone 0.0%
P .Qrganization 1,4
P: Use of Support= |2.7%
ing Information

29.01/36.22]30.47] 4,31

G1.1%|43.8%]15.1%

15.14]72.6% [12,37
13,1%174.0%] 9.6%
12.3%163.0% (21,97

Yes | Mo !
72.62 27.4270.0;

OBJECTIVE #4
P: Invention of 1.5%123.5%157,4%(17.62
P: Invention of 1,5%]14.7%(66.2%(17.62

Detalls
P; Wording 0.0%| 4.47%(83.8%|11.87

AERAGE | 4.91(23.4057. 51 14,20

e ! =

Although audfence 1s an {mpottant consideration for
~all four objectives of writing, audience as a trait

E ikzscpred for objective 3 for the purpose of gathering
" ,mligamnific infornation related to audience avareness.

Analysis and Interpretation

o The tralt with the greatest number of 4 and 3

scores for the fourth gradets vas spelling (75,2%)
followed by organization based on chronological
order (36,5%, scored for objective 2). The trait
with the smallest number of 4 and 3 scores was
vording (4.4%),

 Traits were categorized according to thelr relative

inportance as primary, secondary, tertiary, The
tertiary traits recelved the greatest numbet of 4

and 3 gcores (50.9%), followed by the primary (24,2%)
and secondary (23.9%) traits, The relatively better
perfornance on tertiary traits indicates the effect
of instructional emphasis,

¢ A comparison of the average percentage for each

rating (for all thirteen traits) shows that the
largest percentage of papers was rated 2 (57.5%).
This indicates that the level of attainment of the
traits vas "fair," although there were lapses which
interfered with communication,

b A comparison of the trait and holistic scores

indicates that trait scores were better than

holistic scores. When the average percentages of the
4 and 3 ratings on traits were combined, the per-
centage of papers totaled 28,37 (as compared with the
18.1% rated & and 3 holistically),

0 72,64 of the papers specifieally addreseed the piven

audience in promoting idess, but 21,43 failed to do
SG!

Students did better in organizing papers based on
chronological order (required 1n glving information)
than in organizing papers based on logleal order

 (required 1n promoting ideas),

20
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Ranking of Traits and Percentage of Papers for

for Combined 4 and 3 Seores

Ranking of Traits

__(High to Low)

PrivarySecondary|Tertiary

Scores

| s

 Spelling

65.00

85,20

| %

. Organization
(obj. #2)

56,54

56,54

3. Clearly Stated | LI3 | 4114 | |
Position

b, Completeness/ 3.6 | 30,60
Relevance

SEEC [ 36,6 %.6

L= o3

' I.i‘ﬁiéni:iun of

| 25,09

-l

Structure

. Syntax

23,99

o |

, Organization
(obj. #3)

16.5% | 16.

10

9 Invention ofi | 16.2; 16!2_% [ -
Details | | i
Tone B 151.17_2” 151% i 7 )
11, Use of Supporting | 15.0% | 15,01
Information
12, Expressiveness | 14,11 | 14,13 : 3
e S el
; T

13 Wording

AIRGE

¢ Students scored lowest on wording (4.4%). Because this
trait is related to entertaining (objective 4), the low
score may indicate a lack of development in imagery and
a lack of experience with figurative language. It may
also indicate a lack of experience vith multiple
meanings, a marrow range of vocabulary, or inabllity to
vary vords and expressions to fit aim and audience.

¢ Students were relatively veak in syntax; only 23,97
of the papers scored for objective 1 were rated 4 and
3 for syntax.
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Instructional. aplications

Continued emphasis should be given to writing for aim and audlence. As much as possible, a real
audience should be addressed,

« Instructional time should be set aside for pre-writing activities, These activities should provide

an opportunity for studeats to exanine their own feelings, share their ideas, and learn through group
dynanics how to communicate clearly and effectively. Planning a paper should also be an important
focus of pre~writing activities.

‘ALl four purposes should be taught in meaningful situations,

+ Primary traits should be emphasized in relation to each of the Ffour purposes of writing,

Thinking should be taught and encouraged; thinking as a pre-requisite to good writing should be
enphasized,

Traits should be taught in relation to the total discourse, not in isolation,

+ Tuphasis should be placed on instruction in those traits in which the students were found to be

veakest: wording, use of supporting information, coupleteness and relevance, organization (objective #3),
and invention of details,
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Results

?er;entagefpf Scores for Each Rating )

Results, Analysis and Interpretation and Instructional Implications
of Maui District Holistic and Trait Scores

GRADE ELCHT
HOLTSTIC SCORES

Analysis and Interpretation

¢ Student performed best in entertaining, objective 4

| Objectives | 4

Ratingst _ (as indlcated by the combined scores of "excellent"
3 12 11 J0TX | and "go0d"), and poorest in promoting 1deas,

1. Bxpressing | 137 (28,97 5137|1327 .01 [5.32 objective 3. The scores for objectives 1, 2, and 4

Feelings

2, Giving 8.0k 2277 [50.7% 1872 |01 | .09

Information

3. Promoting | 1.4% |1
Ideas

were very sinilar; the scores for objective A yere
significantly lower, \

¢ Scores for the eighth graders for objective 3, promoting
, 09 110 a0 | ne e o ideas, vere lower than those for the fourth graders.
PG (600% 1890 1.0t 2.7y Students were able to take a position, but they did not
give adequate and specific evidence to support their

AVERACE | 2,74 |2

stand and, therefore, were not completely convineing,

bo 5500 15,80 |0g 2,30

¢ 0f 298 papers, there were no unscorable (rating 0)

. Percentage of Scores

Papers because they were illegible or Incomprehensible

_ , or contained little or no writing,
When Combined

C
4

ombined | Conbined ® Oly 2.3% of the papers=-a percentage much lover than
and 3 |3 and 2 '

Y o i that of the fourth graders--were not scorable holisti
Objectives | Ratings Ratings ;

1. Expressing Feeling
2. Giving Information
3. Promoting Ideas

4. Entertaining

L L cally because the authors did not write on the assigned
SD’ZZ §D;2£ topics or deviated markedly from the directions provided.
39‘7? 3.4 (These are papers rated X, They vere scored, however,
;g'gé ;g'§§ for individual traits,) Expressing feelings, objective

T

TR 779i§Z_ 1, recelved the most X scores.

i Excellent
3: Good
2: Fair
1
0

e~

*Ratings:

: Poor

0: Not scorable (holistically

as well a
X: Not scora

o The largest number of papers (55,1%) for all four
objectives were glven a rating of "fair," which
indicated that the qualities identified as important
for a particular writing objective vere present
although there were weaknesses and problems which

s for traits) detracted from the effectiveness of the writing, The

ble (holistically) fact that over half of the papers were rated "fair"



may indicate that audience, in addition to aim, is not
stressed sufficiently.

¢ As compared with the fourth-grade scores, the percentage
of upper scores (4 and 3) for the eighth grade increased
from 18.1% (grade 4) to 26.9% (grade 8).

Moreover, fewer papers (15.8%) were rated "poor" as
compared with the fourth grade (24.1%), indicating that
students are improving. However, some of the weaknesses
evidenced by fourth graders still persisted: unaware-
ness of audience, lack of vivid use of language and
details, and use of incorrect information and weak
supporting evidence.

» A very small percentage (2.7%) of the papers was
rated 4, "excellent." This is due to the fact that
papers were rated against an ideal standard, not on a
curve. These papers were outstending in all respects;
they showed an awareness of purpose and audience and

A large majority of the papers were in the 2 and 3
categories (79.3%). This indicates that the writing
of most students can be considered "fair" or 'good."
The potential for better writing is definitely present.
Moreover, the fact that there were no 0 papers also
indicates that students are able to communicate at
least some of their ideas in writing. The scorers
observed that .students did very little revising and -
editing. The first draft, in most instances, was the
final product.
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Results

Percentage of Scores for Bach Rating
| Ratingst

. Objectives | § I ] 1 1

OBJECTIVE #1

P: Expressiveness | 2,87 |27.8% 62.51 | 6.91

5t Syntax G20 140,20 | 43.1% | 5.6
TiPC&C 8.30 | 4170 1 43,10 | 6.9

OBJECTIVE #2
P: Organization | 25.3% [41.37 26,72 | 6.74
P: Completeness/ | 8,07 |18.7% 60,07 | 13,3

Relevance
Tt Spelling 53.3% 130.7% [12.0% | 4.0%
OBJECTIVE 13
P: Clearly Stated | 6.9% |48.6% [37,51 | 6.97

Position

P: Tone AR ARY:

Py Organization | 4.27 116,74 |50.7% | 19.4%

P: Use of Support- | 1.4% (16.7% |52.8% 29,23
_ing Information

Audience¥_

Yes |No T7
16,70 (83,30 0

OBJECTIVE #4

P: Invention of 6.9% 45.8% | 34.7% | 12.5%
Structure

P Invention of 5.0% 129.2% | 51.47 | 13.92
Details

P: Wording 2,87 |19.4% 17224 | 5.6%

~ AVERAGE 10.1% {30.4% | 48.6% | 10.87

*Although audience is an important consideration for

all four objectives of writing, audience as a trait

was scored for objective 3 for the purpose of gathering

specific information related to audience awareness.

Analysis andAIntg;pfetatigp

for the eighth graders was spelling (84.0%), followed
by organization based on chronological order (66.6,
scored for objective 2). The trait with the smallest
number of 4 and 3 scores was tone (13,9%),

¢ Traits were categorized according to their relat've

importance as primary, secondary, tertiary, The
tertiary traits recleved the greatest number of 4 and
3 scores (67.0%), followed by the secondary (51.4%)

- and primary (34.2%) traits. The relatively hetter

perfornance on tertiary traits indicates the effect
of instructional emphasis.

» A comparison of the average percentage for each rating

(for all thirteen traits) shows that the largest
percentage of papers was rated 2 (48.67). This indi-
cates that the level of attainment of the traits was
"fair," although there were lapses which interfered
with communication,

A comparison of the trait and holistic scores indicates
that trait scores were betier than holistic acores,
When the average percentages of the 4 and 3 ratings on
traite were combined, the percentage of papers totaled
40.5% (as compared with the 26,97 rated 4 and 3

holistically).

16,74 of the papers specifically addressed the glven

audience in promoting ideas, but 83.3% failed to do so,

Students did better In organlzing papers based on
chronological order (required in glving information)
than in organizing papers based on logical order (required
in promoting ideas). This finding seems to be directly
related to the data obtained from teachers about current
practices in writing instruction, which indicated that
the relationship between writing and thinking is not
consistently emphasized,
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Ranking of Traits and Percentage of Papers for
Primary, Secondary, and Tertiary Traits
for Combined 4 and 3 Scores

Ranking of Traits
(High to Low)

Scores

1§41

Primary

Secondary|Tertiary

1. Spelling

84.07

84.07

2, D:gaﬁizatiﬁn_

(obi. #2

66.6% | 66.67

3, Clearly Stated ]

_ Position

53.5% | 55.5%

§, Invention of
Structure

.71 500

3. Syntax

5143

51.4%

6. BC & C

30,0%

30.0%

7. Iﬁved&iaﬁ'ﬁf 7

34,82

34.8%

8, Expressiveness

30.6%

30.6%

9, Gampléteneéé/ |
__Relevance

2.7

26.7%

10, Wording

2.2

2,0 |

L O [

20.9%

20.97

L

12 Use of Supporting
_Information -

18.1%

18.1%

T

13, Tone

13.9%

13,9

T

e

40.6%

u

ECRET

L

e Students scored lowest gp tone (13.9%). Because thig
tralt is related to promoting ideas, objective 3, the
low seore may indicate a lack of experience in writing
persuasively, a narrow range of vocabulary, or inability
to address a specific audience for & specific purnose on
& apecific occasion,
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Instructional Implications

Students should be provided insi. iction in the use of vivid language and [igures of speech.

The entire process of writing sho 1d be systenatically taught: pre-writing, writing, revising, rewriting
and editing.

The Hawaii English Program, Secondary, should be used where appropriate, e.g., crafting units.

Form (report writing, paragraphing) should be taught.

Writing for the various purposes and for various audiences should be integrated in all English courses
as well as in other courses such as social studies, science, and health.

Initially, writing should be based on student interest and experiences.
The primary traits should be systematically taught in relation to the four purposes of writing.
Thinking skills should be consistently taught in relation to writing, especially in organizing papers,

relation to purpose and audience,

. Traits should be taught in relation to the whole plece of writing, not in isolation.

A variety of resources should be used to improve and expand upon the use of words: literature, oral
activities, real life experiences, semsory activitles, etc.



Results, Analysis and Interpretation, and Instructional Implications
of Naul District Holistic and Trait Scores
GRADE ELEVEN
HOLISTIC SCORES

Results Analysis and Interpretation

_tercentage of Scores f;f Each*Rating ——— @ Students perforned best in entertaining, objective 4
Obiective . Jatingst E— (as indicated by the combined scores of "excellent"
ffJ” wes | : 2 L |0 _ L g "good"), and poorest in glving information,

H
- i

Expressing | 1.3%|32.8% |53.44 (1231 | .01 | .o @Eghal %eg&mfn;&rﬂﬂhﬂyﬂ@smﬁs

F@m’ mﬁmmﬂmeMﬁﬂmﬁnmmnﬁ

. Giving 637 20,67 (46,43 2.2 | L | L ﬂﬁﬂﬁC@MEﬂﬂYﬁEEEDEE@Eﬁﬂcmmu%
Information ' | their inagination,

igzzzting i Rl R R R R o Although students performed best in entertaining, the

' Entéftaining Q%) 31,70 148.00 1172 | .0y | 2.6y Score for this objective (37.7%) was not very different

]

L%

<

— - — ~—~——  fron the scores for the other three objectives, The
AVERAGE | 1,87 31.1% {50.8% | 16.97 | .42 | L.y homogenedty of the four scores may be attributed to

—————-t— the continued instructional emphasis on all four objec-
tives in high school,

) _ | o There vas only one paper that was unscorable (rating 0)
_Percentage of Scores When Combined _ because 1t was illegible or incomprehensible or

S Combined | Combined contained little or no writing, The percentage vas

hand 3 | 3 and 2 A% out of 284 papers,

- Objectives Ratings | Ratings

¢ Only 1% of the papers were not scorable holistically
because the authors did not write on the assigned topics
1 i [Lil or deviated markedly from the directions provided, °
Fromoting Ideas 30.7% | 84,61 (These are papers rated X, They were scored, however,
Intertaining : i 35}7%4777 for individual traits.) Entertaining, objective 4,

Expressing Feeling | 34.1% 86.27
Glving Information | 28,97 71,04

A RS Py
- - - -

RCIHG recelved the most X Scores.
WEMGING | 3091 | s10n

*Ratings 4 Excellent o The largest number of papers (50.8%) for all four
3¢ Good objectives were given a rating of "falr," which
2: Fair indicates that the qualities identified as important
1: Poor for a particular writing objective were present although
0: Not Seorable (holistically as : there were veaknesses and problems which detracted
well as for traits)
Xt Not Scorable (holistically)

N1



from the effectiveness of the writing. The

fact that a large percentage of papers (50.8%) was
rated "fair'" (rating 2) may indicate that audience,
in addition to aim, 1s not stressed sufficiently.
Slightly less than a sixth (14.9%) of the papers

were rated "poor" (rating 1). These papers generally
displayed such weaknesses as unawareness of audience,
lack of unity, lack of imagination, trite language,
and distracting errors in the conventions of writing
(spelling, punctuation, and capitalization).

A very small percentage (1.8%) of the papers was

rated 4, "excellent." This is due to the fact that
papers were rated against an ideal standard, not on

a curve. These papers were outstanding in all respects;
they showed an awareness of purpose and audience and
were clear, coherent, and effective.

A large majority of the papers were in the 2 and 3
categories (81.9%Z). This indicates that the writing

of most students can be considered "fair'" and "good."
The potential for betfer writing is definitely present.
Moreover, the fact that the number of 0 papers was
very minimal also indicates that students are able to
communicate at least some of their ideas in writing.
Scorersg observed that students did very little
revising and editing. The first draft, in most
instances, was the final product.
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Results

. Percentage of Scores for Fach Rating K

__Objectives

Ratingt

4

3

OBJECTIVE #1

| H Expreséiveness
5+ Syntax
T¢I & C

OBJECTIVE #2

P: Organization

Pt Completeness/
Relevance

Tt Spelling

OBJECTIVE # 3

P Clearly Stated
Position

P: Tone

P: Organization

Pi Use of Support-

- ing Information

207%
1.3%
1.3%

£.87
1.4%

33.81

12,52

1,64
1,64
3LY;

30.1%
35.6%
b2.4%

36.8%
22,11

42.6%

42,2

46.9%
3.2
26.6%

61.6%
32,0%
41.9%

42.6%
41.1%

14.7%

39.1%

45,3%
30,0

2.4
10.9%
8.2

11.87
23,37

6.2
1.2
1.2

| Auddence?

Yes

No

y

OBJECT #4

Pi Invention of
Structure

Pi Invention of
Details

P Nording

44,00

538,74

v | 213

TEANE

40,77
30.71

65.34

10.7%
9.3%

10.7%

AVERAGE

FullToxt

35.4%

§1.1%

11.2%

*Although audience is an important consideration for
all four objectives of writing, audience.as a trait
© as scored for ohjective 3 for the purpose of gathering
ERICspecific infornation related to sudience awarenese.

Provided by ERIC

TRAIT  SCORES

Analysis and Interpretation

o The trait with the greatest mmber of 4 and 3 scores

for the eleventh graders was spelling (76.47),
followed by clearly stated position (34.7%), The
trait with the smallest number of 4 and 3 scores wag
wording (24,07), The high score on spelling indicates
the effect of instructional emphasis on this trait,

It may also indicate that students f1ind security in
resorting to common, easy-to-spell words, The low
score on wording indicates that students lack the
necessary vocabulary to comunicate effectively to a
variety of audiences to accomplish different putposes,

¢+ Traits were categorized according to their relative

mmﬂmuaSﬁmﬁma@mﬁw,Eﬂhw.ﬂm
tertiary traits recelved the greatest mmber of 4 and
3 scores (60.07), folloved by the primary (38.4%) and
the secondary (36.9%) traits. The relatively better
performance on tertiary traits indicates the effect
of instructional emphasis,

'Aemwﬂmmﬁthaﬁmgpa&ﬂ@e&ruﬁrnmg

(for all thirteen traits) shows that the largest
percentage of papers vas rated 2 (47,11), This
indicates that the level of attainment of the traits
wag "fair," although there vere lapses which {nterfered
with communication,

A comparison of the trait and holistic scores indicates
that trait scores were a little better than holistic
scores, When the average percentages of the 4 and 3
ratings on tralts were combined, the percentage of
papers totaled 41.61 (as compared with the 32,91 rated
b and 3 holistically).

’H&Zﬁtﬁp@ﬁs@@ﬁmﬂhaﬂmﬁétkgﬁ@

audience in promoting ideas, but 12,57 failed to do so,
Scorers were unable to deternine whether papers |
addressed an audience for 70,37 of the papers; these
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Ranking of Traits and Percentage of Papers for papers assumed that the reader knew who the audience
Primary, Secondary, and Tertiarv Traits vas and did not explicitly or even implicitly indicate
for Combined 4 and 3 Scores an audience,

ﬁaﬁking of Tralts | 3641 - ¢ Students did better in organizing papers based on

(High to Low) Scores|Prinary |Secondary |Tertiary chronological order (required in giving infomation)
e R T - S than in organizing papers based on logical order
7.4 (required in promoting ideas).

| 76.4F |

2, Clearly Stated | 54.7% | 54.7% ¢ Students scored lowest on wording (24.0%). Because
- Positiom o this trait is related to entertaining (objective 4),

1, Spelling

) — the low score may indicate a lack of development in
b Tone éBf5Z [ . inagery and a lack of egperience with figur

' 1 1T language, It may also indicate a lack of experience
with multiple meanings, a narrow range of vocabulary,
—— , or inability to vary words and expressions to fit alm
43.6% | 4964 and audience.

4, Invention of Str,| 46.7% | 46.77

3, Organization
(obj. #2)

L6 PCEC
- ——
.Ta

I o The range of scores for all the traits except spelling
.74 vas conparatively smaller than that for the other two
e grades, This may indicate that traits are targeted more

1, Tavention of Det.| 40.0% | 40,07 equally then at the other grade levels.

B. Syntax | 36,01 6.9

43.7%

9, Organization 32.8% | 32.8%
(obi. #3)
10, Expressiveness | 32.8% | 3281
11, Use of Supporting
Infornation | 20.74 | 29.73

12, Completeness/ | 29.5% | 29.5%
Relevance

B, Vordlng | 2400] 2.9

AVERAGE 41,61 | 38.4%| 36.9% | 60,07
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Tnstructional Inplications

Students should be taught fron the early grades to write for all four objectives in meaningful situations,
Writing activities should capitalize on the {nterests and experiences of students.

The comunication function of writing should be emphasized, and writing should be done for a variety of
audiences for specific purposes,

Students should be given opportunities to express their feelings freely, use their inaginations, and be
be creative and imventive in their ideas, Discussions as well as sensory experiences should be encouraged,

Different levels of thinking should be deliberately developed as a prerequisite to good writing.

Hnﬂ&mmﬂhmmﬂmﬂuﬂmmmhmmsm%ﬂ%ﬁm%ﬁmmJﬁm@
and editing,

SM@RE%MHEE@@DM@Q@HE&&&tnﬁmhpmaﬂﬂhinﬁkhﬁﬁsm@hﬁSMWtEYHE
weal:

EaUﬂ@WHﬁtEtﬂEﬁﬂipﬁﬂﬁgﬂdﬂﬁ@ﬂ&&

b. Maintaining unity and coherence through the use of a conaistent tone, a consistent polnt of view, and
appropriate transitions,

¢. Planning papers based on logical order.

mhmmmmmmmmmm@mm@mmmmmmmmgmmmﬁmmm

!mHmem%MMummmmﬂmMMMMWEmﬁﬁmmﬁﬁmmg

ALl traits should be taught in relation to purpose, to audience, and to the total effect of the paper, not
in lgolation; evaluation of student weiting should give primary consideration to the whole plece of
writing (holistic evaloation).

Students should be given opportunities to strengthen their control over syntax by combining sentences,

moving thelr parts, using a variety of modifiers (adjectives, phrases, and clauses), and using varioug
sentence lengths,
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Results, Analysis and Interpretation, and Instructional Tmplic-tions
of Windvard District Holistic and Trait Scores
CRADE FOUR
HOLISTIC SCORES

Results Analysis and Interpretation

. Jercentage of Scores for Bach Rating o The scores for the four objectives varied considerably,
—— L indicating that all four objectives are not consistently
_Objectives | 4 3 2 1 10 |X taught,

'; | 3 g:gii;:iﬂg 0.8 1L.0%60.3% | 26.01 DGZ gL 0 Studengs_perfamed best in giving information, objective
e 2 (a6 indicated by the conbined scores of "excellent"

1. Glving 1.8% [ 27,3% | 46.8% [ 10,72 10.0% | 6.5 and "good"), and poorest in expressing feelings,
Information objective 1, Some reasons for the relatively high
Beamapine 0 o | y 191 a8 [npy la ~8cores on objective 2 nay be that (1) the item was one

. i;:gtiﬂg 0.0 115,80 63,24 ,2’1’02 0.0010.0% that students could e_asily relate to because of the

commonality of the experience (making a peanut butter-

4, Entertaining [2.6% (19.7% |50.0% | 21,1 1.3%15.3% Jelly sandvich); (2) of all four objectives, glving

— S R RN IS R wams o infornation is probebly most emphasized in the early

AVERAGE 12,67 |18.5% [ 55.1% [19.9% 10,32 | 3.61 grades because of its importance in daily life; (3) the

e =T N tagk Jf providing information focuses on the message

(or reality) that already exists~~that 1s, students need
not necessarlly generate or create ideas as in, for

Dareantans A example, entertaining and pronoting ideas; and (4) the

Zercentage of -S-megcwh::?- ngbég Egi i Hawali English Program (HEP) includes practice in glving

éagﬁ&ng ;;;S directions.

T e Mo e ey s ppns Ut s ol (i
2. Gy ing Infornation | 3. | 0) .b.ecause thgyrwerre il_leg_iblg or incomprehenaible or

= Pramntiné_I deas 15.89 9.0 contained little or no writing,

4 Entertaining ™" 2530 | 69,71 i

JMVERGE [ TTTT [ 735

C —BeT—

¢ 3.6 of the papera were not scorable holistically

e T because the authors did not write on the assigned topies -

*Ratings: 4: Excellent | or deviated markedly from the directions provided. |
+ Good (These are papers rated X, They vere scored, hovever,

2 Falr for individual traits,) Giving information, objective 2,

L Poor | received the most X scores. - |

0: Not Scorable (holistically

as vell aa for traits)

&: Not Scorable (holistically)




Analysis and Interpretation

e The largest number of papers (55.1%2) for all four
objectives were given a rating of "fair," which
indicates that the qualities identified as important
for a particular writing objective were present although
there were weaknesses and problems which detracted from
the effegtiveness of the wri;ing.. The fact that a large
percentage of papers (55%) was rated "fair" (rating 2)
may -indicate that: auﬂience, in addition to aim, is not
stressed sufficiently.

. ] Slightly less than a fifth (19.9%) of the papers were

i rated "poor" (ratiﬂg 1). Papers rated "poor" generally

LG displayed such weaknesses as unawareness of audience,

g lack of unity, lack of imagination, trite language, and
digtracting errors in the conventions of writing
(spelling, punctuation, and eapitalisatian)-

® A very small pergentage (Z 6Z) of the papers was rated .
4, "excellent. This is due to the fact that papers
Theae papers wera autstanding in ‘all feapects, they
showed an awareneas of purpose and audience and were
clear, coherent; and effective.

® A large majarity of the papers were in the 2 and 3
categories (73.5%), This indicates that Ehe writing of
most students can be considered "fair" or "good."

The potential for better writing is definitely present.
Moreover, the fact that the number of 0 papers was very .

" minimal also indicates that students are able to commu- = -
nicate at least some of their ideas in. ﬂritiﬂg. The 4
Bcorers absezved that students did very little revising -
and editing.’ The first draft, in most instances, was

- the final ﬁrndugf,
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Results Analysis and Interpretation
Percentage of Scores for Each Rating . o The trait with the greatest number of 4 and 3 scores for
Ny Ratiugs ) the fourth graders was organization based on chronologlcal
_ Objectives mEEREEm order (63,94 scored for objective 2), followed by spelling
DBJECTIVE # 1 - (58.3%). The tralt with the smallest number of 4 and 3
P Bpressiveness 00| 9,80 64,68 | 25,4y Scores vas expressiveness (3,80).
8: Syntax 1.4%| 18.3% | 63.4% | 16,97 o Traits were categorized according to their relative in-
o BC&C 7.0%| 33.8% | 42.2% | 16.9% pattance as primary, secondary, tertiavy, The tertiary
tralts received the greatest number of 4 and 3 scores
OBJECTIVE #2 ‘ (30,08), followed by the primary (30,5%) and secondary
. (19,7%) traits, The relatively better performance on
P: Organization 13,921 50, .4 33.3% | 2.8% tertiary traits indicates the effect of instructional
P: Completeness/Relevance | 6,97 45.8%|43.07| 4.2¢ emphasis.
I:  Spelling 25,00 33,38 | 33,30 | 8,34

o A comparison of the average percentage for each rating
OBJECTIVE #3 (for all thirteen traits) shows that the largest percent-
age of papers was rated 2 (53,54), This indicates that
P: Clearly Stated Position| 1,37 34,2% 52,67 | 11,87 the level of attalnment of the traits vas "falr," al-

P: Tone 0,08 17.1% | 63.2% | 19.7% though there were lapses which interfered with communi-
P: Organization 1.3%| 15.1% | 72,4% | 10,5% cation.
P: Use of Supporting 0,04 19.7% | 57.9% | 22.4%
Information e ) o A comparison of the trait and holistic scores indicates
S I - that trait scores vere better than holistic scores. When
Audiencet the average percentages of the 4 and J ratings on traits
Yes | Yo | 1 were combined, the percentage of papers totaled 32.5%
(89,50 1054 0 (as compared with the 21.4% rated 4 and 3 holistieally).

OBJECTIVE #4

o 89,57 of the papars specifically addressed the given

Pt Invention of Structure | 2.8%| 39,47 | 46,5% | 11,37 audience in promoting ideas, but 10,5% failed to do so,

P: Invention of Details 2,8%| 28,24 | 52.1% |16,9% |

Pt Wordimg 210 12.71% 10,43 114,14 o Students did better in organizing papers based on chromo- -
AVERAGE A,S}OZ 27 52 53.5%, 13.9% loglcal order (tequired in giving infornation) thendn

organizing papers based on logical order (required in
*Although audience 1 an important consideration for all promoting idess),
four objectives of writing, audience as a trait was

scored for objective 3 for the purpose of gathering
specific information related to audience awareness,

26 991
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Ranking of Traits and Percentage of Papers for Analysis and Interpretation
~ Priuary, Secondary and Tertisry Traits |
for Combined 4 and 3 Scores o Students scored lovest on expressiveness (9.8%), Because
i this trait is related to expressing feelings (objective
“Ranking of Traits 764 1), the lov score nay indicate & lack of devalopment in

(high tolov) |Scores|Priuary|Secondary|Tertiary expressing personal feelings clearly and vividly and 2
- e —— " lack of experlence with figurative language, It may also

- L Org:niz;tien 63,98 6.0 {ndicate a lack of experience vith mitiple meanings

L (G j Z) | | 1B which convey fresh and original ideas, a narrow range of

s T e N vocabulary, or inability towvary words and expressions
__2 Spelling |8 B B3 4o fit ain and audience.

L Completeness] | 37 7l s

& Relevance 1" 1"~ " " | | o Students were relatively weak in syntax; only 19.7% of

the pepers acored for objective 1 were rated 4 and J

4, Invention of ol /o S
| Struature .20 4.2 for syntax,
- 5. T §0.8% 40,8%

6. Clearly Stated - AL £y

Pnsitinn 35,98 35.5%
RN Inventinn of i. i,__;- , - |
o , 27 .0¢
B Syntax 19.7% 19,7%
9 Use of Suppnrting -l 10
Tnformation 19,73) 19.7%
10. ﬁrganizstian , :
11- Taﬂe 17,13 17.1%
12 Hnrding | 15,54 15.5%

13. Exptesaiveness 9.8 9.8%

AVERAGE 30,50 | 19.7% | 50.0%
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Ins;ruetipnal_Impliégpians

Students should be taught from the early grades to write for all four objectives 1n neaningful situations,

+ Writing activities should capitalize on the interests and experiences of students,

The communication function of writing should be emphasized, and writing should be done for a varlety of
audiences for speeific purpoges.

Students should be given opportunities to express their feelings freely, use their Inaginations, and be

cmWnﬁM%MhﬁmﬁmiMm@ma@ﬁﬁmmﬁwmmﬁMMnmmm;

Different levels of thinking should be deliberately developed as a pre-requisite to good vriting,

MmMmmﬁWWWMMMmmmmmpﬁ%%ﬂﬂ&ﬂﬂ%m
editing, .

Students should be given many opportunities to develop the skills in which this study has shown they are
-veak: .

8, Using words that are vivid, precise, and appropriate.

b Maintaining unity and coberence through the use of a consistent tone, a consistent point of view, and
appropriate transitions.

¢ ﬂmﬂ@pg&éh&dmlnkﬂamﬁ;

m&mmmmmmamﬁManmMummmymMMHMEEMMmd
convincing, ‘

The primary traits ghould be 8yatematically taught in rélatiun to the four purposes of writing.

-mnmnmmnmmmnmmwmm%mwﬁmﬁmmmmMﬁmnhmmm

not in isolation; evaluation of student writing should give primary consideration to the whole place of

vriting (holistic evalvation),

Students should be givén opportunities to strengthen their control over syntax by combining sentences,

moving their parts, using a varlety of nodiffers (adjectives, phrases, and clauses), and using various
sentence lengths. f |




Results, Analysis and Interpretation, and Instructional Implications
of Windward District Holistic and Trait Scores
GRADE EIGHT
HOLISTIC SCORES

Results

'i: ijectives =TT T T

Feeling

-2, Glving
Informa

3, Promoting

Tdeas

‘4. Batertaining | 1.8% |29.1 |58,24 | 9,11 |0,

tion

§.5% | 21,24 | 54.5% | 19.7% | (

3,61 | 25.5% [ 43.6% [ 27,32 10,

0.02

4 (0,0

* AVERAGE 3,30 | 25,1% | 54,14 117,08 | ¢

0,5%

Percentage of Scores When Combined

Objec

Conbified | Combined
tives Gband3 | Jand 2
| Batlags | Ratinge

flgiﬁzpressi

ag Feeling | 2100 | 84.69

2, Glving Information | 25.7% | 75.7%
3, Promoting Ideas 29.12 69.1%
4, Entertaining 30,92 87.3%

—ARAGE_

B

*Ratings:

4: Excellent

3: Good

2 Fair

1: Poor

0: Not Scorable (holistically
a8 well as for traits) .

X: Not Scorable (holistically)

Analysis and Interpretation

o Students performed best in entertaining, objective 4
(as indicated by the combined scores of "excellent"
and "good"), and poorest in giving information, ob-
jective 2; however, the scores for all four objectives
were not significantly different. This may indicate
that, by the eighth grade, students have been given
practice in writing for all four putposes.

¢ Scores for the efghth graders for objective Z, pro-
viding information, were lower than those for fourth
graders, This 1s most probably due to the wesknesses
of the assessment item itself, Scorers all agreed
that the information provided was not sufficlent;
moreover, students in the eighth grade are not very
fandliar with driving and thus were uneble to describe
an accident clearly,

o There was no paper that was unscorable (rating 0) be-
cause 1t vas illegible or incomprehensible or contained
little or no writing, The total number of 0 papers vas
only one (out of 1,985 papera).

o Less than one per cent (.3%) of the papers were not
scorable holistically because the authors did not write
on the aseigned topica or deviated markedly from the
directions provided. (These are papers rated X. They
vere scored, however, for individual traits.) Enter-
taining, objective 4, received the only X scores.
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Analysis and Interpretation

# The largest number of papers (54.1%) for all four
objectives were given a rating of "fair,'" which indicates
that the qualities identified as important for a parti-
cular writing objective were present although there were ,
weaknesses and problems which detracted from the effect-
iveness of the writing. The fact that over half.of the
papers were rated ''fair" may indicate that audience, in
addition to aim, is not stressed sufficiently.

# As compared with the fourth -grade scores, the percentages
of upper scores (4 and 3) for the eighth grade increased
from 21.1Z (grade 4) to 28.4% (grade 8).

¢ Moreover, fewer papers (17.0%) were rated '"poor" as
compared with the fourth grade (19.9%), indicating that
students are improving. However, some of the weaknesses
evidenced by fourth graders still persisted: unawareness
of audience, lack of vivid use of language and details,
and use of incorrect information and weak supporting evi-
dence.

4, "excellent." This is due to the fact that papers
were rated against an ideal standard, not on a curve.
These papers were outstanding in all respects; they

clear, coherent and effective.

A large majority of the papers were in the 2 and 3
categories (79.2%). This indicates that the writing of
most students can be considered "fair" or "good." The
potential for better writing 1s definitely present.
Moreover, the fact that there were no papers rated 0
also indicates that students are able to communicate at
least some of their ideas in writing. The scorers
observed that students did very little revising and
editing. The first draft, in most instances, was the
final product.
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Results Analysis and Interpretation

__Percentage of Scores for Each Ratin

¢ The trait with the greatest number of 4 and 3 scores for

ijectives T ;@iiiEEELEEE;__T,_: the eighth graders vas spelling (81,8%), folloved by
S N I N I T A orgenization based on chronological order (78.8%, scored
| mmmﬂ mmmm&HHMMﬂMmMWMaﬁ
Bt Expressiveness L3R [ 415 | 47,70 | 9.2  aud 3 scores vas wording (16,72).
8 Syntax 0% 37,58 | 53,10 | 9.4%

) Pgn& C g g§ gg g; ;g ié gzg ¢ Traits vere categorized according to their relative in~
o N R R I portance as primary, secondary, tertiary, The tertiary
" OBJECTIVE 12 traits received the greatest nuuber of 4 and 3 scores

S | (59.7%), folloved by the primary (41.0%) and secondary
Pi Organization 19,78 [ 59,14 | 19,74 | 1.54 (37,5%) traits, The relatively better performance on
P: Completeness/Relevance | 6,111 24,2% | 47.0% | 20,74 tertlary traits indicates the effect of instructional
T: Spelling 30,0 | 31.8% | 16,72 | 1.5% emhasis,
| OBJECTIVE #3 = o A comparison of the average percentage for each rating
TPt Clearly & ssitdon | 7,371 56521 97.92 |10 92 (for all thirteen traits) shows that the largest per-
R Tiﬁ:rly Stated Position ;_g; ggfg; §§'§§ ig‘g; centage of papers was rated 2 (43.81), This indicates
B oo on | na cq | en og | an. cq that the level of attalmment of the traits vas "fair,”
n P! Organization 1.8% 1 23,6% | 50.9% | 23.6%
® P Use of Supportin o 7 - | although there were lapses which interfered with com-
s SURPOr 5.50(18,28 40,07 36,42 mndeation,

Information

_ ] o A comparison of the trait and hollstic scores indicates
_Audience* that trait scores were Detter than hollstic scores,
Yes | Mo | 7 When the average percentages of the 4 and 3 ratings on
— ke traits were combined, the percentage of papers totaled
§3.61 (s compered with the 28,47 rated & and 3 holis-
OBJEGTIVE #4 tteally). |

- i Tovention of Structure | 9.3%|51.4%| 29.6% | 3.72 o
P: Invention of Details 3701 35,2% | 50,08 | 11,14 27.3% of the papers specifically addressed the glven

P: Vording 1,9% | 14,8% [ 75.9% | 7.4% gudience in promoting ideas, but 72,7% failed to do so.
== AVEEAQE e ;ggfp% ?éiﬁz ?%igz- 13251 o Students did better in organizing papers based on chrono-
- o logical order (required in giving information) than in
*Although audience 1s an lmportant consideration for all organizing papers based on logleal order (required in
four objectives of writing, audience as a trait vas promoting ideas), This finding seens to be directly
scored for objective 3 for the purpose of gathering related to data obtained from teachers about current
specific information related to audience awareness. practicas in writing instzuctinn, whieh indicated that

cunsistently emphasized
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Ranking of Traits and Percentage of Papers for
Prinary, Secondary and Tertiary Traits
for Combined 4 and 3 Scores

(High to Low)

Scores

J&4

Primary

1, Spelling

81.87

Secondary

Tertiary

81.8%

2, Organization

(b3, #2)

78.81

78.8%

3, Clearly Stated
Position

61.8%

61.8%

&, Invention of
Structure

60,72

60,74

5, Expressiveness

43,0

43,04

8. Invention of
Details

38.92

38.9%

1. Syntax

3.5

37.5%

B.PC&C

3.5

31.5%

9, Tone

3L.0%

31,04

10. ConpLeteness/ 30.3%| 30.3%
Relevance

11, Organization
(0bg, #3)

25,43

23,4k

12, Use of Supporting
Information

8.0

8.7

13, Wording

16,7

16,7%

AVERAGE

41,08

59,74

31,54

el

Full Tt Provided by ERIC.

Analysis and Interpretation

¢ Students scored lovest on wording (16.71), Because this
trat is related to entertaining (objective 4), the low
score may indicate a lack of development in imagery and
a lack of experience with figurative language, It may
also indicate a lack of experience with multiple mean-
ings, a narrow range of voeabulary, or {nability to vary
words and expressions to fit aim and audience.



Instructional Tnplications

Weiting instructions should provide for the development of creativity and use of imagination.
Students should be provided fnstruction in the use of vivid language and figures of speech.

The entire process of writing should be systematically taught: pre-writing, writing, revising, re-
vriting and editing.

The Havall English Program, Secondary, should be used where appropriate, e.g., crafting units.
Form (report writing, paragraphing) should be taught.

Writing for the various purposes and for various audiences should be integrated in all English courses

Initially, writing should be based on student interest and experiences.

The primary traits should be systematically taught in relation to the four purposes of writing,
Thinking skills should be consistently taught in relation to writing, especially in organizing papers,
deternining supporting evidence, and selecting details, Thinking skills should be emphasized in
relation to purpose and audience, ‘

Traits should be taught in relation to the whole plece of writing, not in isolation,

A vardety of resources should be used to fmprove and expand upon the use of words: Iiterature, oral
activities, real life experiences, sensory activities, etc,
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Results, Analysis and Interpretation, and Instructional Implications
of Windward District Holistic and Trait Scores

Resg;ts'

cores for fach Rating

GRADE ELEEY
HOLISTIC SCORES

__ Percentage of §

Objectives

[ —

NN

_ Jatingst

X_

1. Expressing

Feeling

2. Giving

Information

3. Promoting
Ideas

4, Entertaining |6,

Jh | 29.8% | 41,34 | 17,5%

! |
5.0 130,07 | 4177 11,73

26,20 | 52.5% | 14,84

ACRAL R R

0,07

0.0

1,64

0.04

3.5%

1.7

1.6%

0.0%

AVERAGE b2 T30 ‘SGgDZ 10,4% | 0.4% ‘1;7%

~ Percentage of Scores When Combined

Objectives

T ConbIned | CombIned
HﬂBQmM
hatings | Ratings

T Expressing feellng | 3104
2. Glving Information
3. Promoting Ideas

4, Entertaining | 30.0%

BRUBY
.7
18,72

.. 8L.64

35.01
29.54

I | T

" AVERACE

*Ratings:

D = e e
. me mw me o

Excellent
Good
Fair
Poor

as well as for traits)
Not Scorable (holistically)

Analysis and Interpretation

o Students performed best in glving information, objective
2 (as indicated by the combined scores of "excellent"
and "good"), and poorest in promoting ideas, objective J,

o Although students performed best in giving information,
the score (35.0%) vas not very differest from the scores
for the other three objectives, The homogeneity of the
four scores may be attributed to the continued instrue-
tional emphasis on all four objectives in high school.

o There vere very few papers that were unscorable (rating
0) because they were 1llegible or incomprehensible oz
contained little or no writing

o Only 1.7% of the papers were not scorable holistically

because the authors did not write on the assigned topics
(These are papers rated X, They were scored, however,
for individual traits.) Entertaining, objective 4,
received the most X scores.

o The largest number of papers (50.0%) for all four ob-
jectives were given a rating of "falr,” which indicates
that the qualities identified as important for a parti-
cular writing objective were present although there vere
weaknesses and problems which detracted from the effect-
iveness of the writing, The fact that a large percentage
of papers (50,0%) vas rated "fair" (rating 2) may indi-
cate that audience, in addition to aim, is not stressed
sufficiently,
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Analysis and Interpretation

Slightly less than s fifth (16.4%) of the papers were
rated "poor" (rating 1). These papers generally dis-
played such weaknesses as unawareness of audience, lack
of unity, lack of imagination, trite language, and dis-
tracting errors in the conventions of writing (spelling,
punctuation and capitalization). '

4, "excellent." This is due to the fact that papers
were rated against an ideal standard, not on a curve.
These papers were outstanding in all respects; they
showed an awareness of purpose and audience and were
clear, coherent and effective.

A large majority of the papers were in the 2 and 3
categories (77.3%). This indicates that the writing

of most students can be considered "fair" and 'good."
The potential for better writing is definitely present.
Moreover, the fact that the number of 0 papers was

very minimal also indicates that students are able to
communicate at least some of their ideas in writing.
Scorers observed that students did very little revising
and editing. The firast draft, in most instances, was

the final product.
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Results

___DPercentape of Scores for Hach Rating

TRATT SCORES

_Ratings

Objectives

3

7 [

OBJECTIVE 41

P: Expressiveness
8¢ Syntax
T: BC&C

OBJECTIVE #2

Pt Organization

P: Completeness/Relevance
T: Spelling

OBJECTTVE #3

P: Clearly Stated Position |

P: Tone :

P: Organization

P: TUse of Supporting
Information

P e
S

P

13.6%
8.5%
28.8%

13,64
3.4
5.1%

3.4%

34.5%
40,07
43.6%

40,74
22.07
50.8%

§7.2%
30.5%
21.1%

23,72

49.0%
4.2
38,17

35.6%
54,27
15.3%

28.9%
62.7%
49.2%

57,64

14,54
10.9%
14,34

10.2%
15.3%
5.1%

8.5%
EN Y

15.3%

Audience*

!
!

T

Yo |

)

 13.6%

190

T6

0BJECTIVE #4

P+ Inveation of Structure
P: Invention of Details
P: Wording

i

3.3

- 5,0%

3,0

45,07
23.%
25,0%

46,74
58,3%
63,0%

5,04
13.3
5.0%

__ ATIRGE_

s

46,87

107

s

*Although audience 1s an important consideration for all
four objectives of writing, audience as a tralt was
scored for objective 3 for the purpose of gathering
specific information related to audience avareness,

Analysis and Interpretation

o The trait with the greatest number of 4 and 3 scores for

the eleventh graders vas spelling (79.6%), followed by
cleatly stated position (60.8%), The trait with the
smallest nurber of 4 and 3 scores was use of supporting
information (27,1%). The high score on spelling indicates
the effect of instructional emphasis on this trait, It
nay also indicate that students find security in resorting
to counon, easy-to-spell words, The low score on use of
supporting information {ndicates that students lack the
necessary vocabulary to communicate effectively to a
variety of audiences to accomplish different purposes.

s Tralts were categorized according to their relative im-

portance as primary, secondary, tertiary, The tertiary
tralts received the greatest mumber of 4 and 3 scores
(63.4%), followed by the secondary (41.8%) and the
prinary (38,3%) traits. The relatively better perforn-
ance on tertiary traits indicates the effect of instruc-
tlonal emphasis.

o A comparison of the average percentage for each rating

(for all thirteen traits) shows that the largest per-
centage of papers wag rated 2 (46,8%), This indicates
that the level of attainment of the traits was "fair,"
although there were lapses which interfered with con-

minication,

A comparison of the tralt and hollstic scores indicates
that although trait scores were better than holistic

and 42.4%: traits) when the percentages of the 4 and

ratings were combined.

12,6% of the papers spacifically addressed the given
audience in promoting ideas, but 11.9% failed to do 80,
Scorers were unable to determine whether papers addressed
an audience for 74.6% of the papers; these papers as-
suned that the reader knew who the audience was and did
not explicitly or even implicitly indicate an aﬁéi.%ce,
)
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Ranking of Tralts and Percentage of Papers for Analysis and In*erpretation
Primary, Secondary and Tertiary Traits
for Combined 4 and 3 Scores

e Students did better in organizing papers based on chrono-
loglcal order (required in giving information) than in
- Eﬁﬁkiﬁg’ﬁf Tl 13801 - organizing papers based on logical order (required in

_(High to Low) Sﬁn;es_;ffféﬂrj Sécandary Teftiary promoting ideas).

L Spelling 19.62 19.67 ¢ Students scored lowest on uge of supporting information
) T I D (21.1%), Because this trait {s related to promoting
60.8%1 60,87 ideas (objective 3), the low score may {ndicate a
S RN S W general lack of experience with persuasive writing, in-
3. Orgenization 5911 5639 cluding specific evidence and convincing language.

(Dbj #2) I

4 Inventiun af
Structure

L. Clearly Stated
Pag;;ign

48.3%| 48.3

’5 T T R R T

3 Syntax - Wﬁ:@l.Biif” f@liéi
7 EIPTEEEiVEnESE 1%.92] 3.3 e

8 Tona B .f_ 55;92 EX; _
8, Dfsﬂnisatian o ;

~ (0bg. 13) .01 3.2
10 Campleteness/ wstl s

] Belevance

11 W@rdiug BRETIET2

12, Inventicn nf

Details 28,31 8.9

13, Use of Supporting | oy o] vr oo |
Infnrmatinﬂ 2.5 2.4

AVERAGE B3| ALBT | 6341
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Instructional Tmplications

Continved emphasis should be given to writing for aim and audience, As much as possible, a real
audience should be addressed,

Immmmmmm&mﬁmMmﬂmMmM$Hﬂﬁﬂﬁ@@@@é
an opportunity for students to examine “heir own feelings, share their ideas, and learn through group
dynanies hov to communicate clearly and effectively, Planning a paper should also be an important
focus of pre-writing activities,

« ALl four purposes should be taught in meaningful situations.
.mEﬁmmmmhmmm@nmmmEQMHmmmmmmwmm.

.+ Thinking should be taught and cacouraged; thinking as a pre-requisite to good writing should be

emphasized,

;HmummﬁmmEEMMEﬁumHmmamnﬂmmm

.hmm@ﬁmmumﬁmﬁmﬁmmmummmmmmmwm%ﬁuhmmm

infornation, completeness and relevance, organization (objective #3), and invention of datails,

24y



APPENDIX A: ASSESSMENT PROCEDURE

Evaluation Procedure

Because Hawaii's assessment focused on the measurement of composition
skills, including logic and the ability to formulate ideas and to translate
those ideas into meaningful written language, the direct assessment method—-
that is, .ctually having the students write--was utilized. Sometimes referred
to as applied performance testing, this method of acsessment requires a prompt,
o7 an assessment exercise for students te write on, time set aside for writing
with minimum interference, the scoring of papers by trained scorers, and an
analysis and interpretation of the findings.

Instrumentatica

Exercises for grades 4, 8, and 11 were developed to measure the follow-
ing writing objectives:

Objective #1: Expressing Feelings: To express personal
feelings clearly and vividly.

Objective #2: Giving Information: To give clear,
accurate, and complete information to
others,

Objective #3: Promoting Ideas: To present a convincing
argument.

Objective #4: Entertaining: To use language artfully to
move the reader into the imaginary world
of the writer.

The exercises were designed to elicit complete written responses,
directly related to the task of writing for a specific purpose to a given
aua. 2nce. The experiences and interests of each grade level to be assessed
were kept uppermost in mind.

The exercises were developed by the writing task force with assistance
from the Northwest Regional Educational Laboratory (NWREL); they were then
carefully field tested and revised.

M
o
S
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To supplement student performance data, a survey of current practices
in writing instruction was conducted on a very limited basis. Because of
the small number of responses to the questionnaire, the data were used pri-
marily to validate results from student papers.

The assessment was conducted on a sampling basis because of the enormous
resources which would have been needed to assess avery target student state-
wide and also because data on student performance obtained through sampling
were considered to be representative of the target groups.

The design specifications focused on students in grades 4, 8, and 11
enrolled in each district. Non-English-speaking students and handicapped
students who could not respond to the exercises as administered were excluded
from the assessment.

A stratified two-stage cluster-random sample design was used for each
of the seven districts. Schools were treated as clusters and stratified
into three groups--high, average, and low--according to the scores on the
language portion of the Stanford Achievement Test. From each group, schools
were randomly selected, and students were randomly drawn to derive an adequat:
sampling from each of the three achievement groups. In addition, alternate
students were randomly pre-selected to replace any of the initial group of
students who were absent when the assessment exercises were administered.

Displayed below are the sample sizes for each district and for the
four objectives.

Grade 8 | Grade 11 | Total

District | Grade &

Honolulu 316 T 275 223 éiﬁ
Central 34 | a0 | 284 | 08
Windward | 316 | 288 1T 2e0 | s
Leeward | 302 | 250 | 238 | 790
Havali 298 | - 29 1 260 | s

Schools participating in the assessment are listed on pages 1ii-v.
. 1t should be emphasized that the assessment was intended to arrive at state
and district profiles, hot school profiles, as the school sample selected
was not meant to be representative of the entire school population. Also it
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must be cautioned that the intent of this assessment is not to compare the
performance of one district with that of another.

Administration of Exercises

. Exercises were aduinistered during May to students selected by the
Evaluation Section in accordance with the sampling design described above.
. The specific date, place, and other logistics were determined by each school
in consultaiion with the distriet test coordinator, who was given prior
instructions and who assisted schools by providing information concerning
the conduct of the assessment. Test coordinators were also responsible for
distributing the writing exercises and for collecting completed exercises.

Because the focus of the exercise was on writing rather than reading,
students were given oral instructions in addition to the printed instructions
contained in the exercise booklet. Students were given forty-five minutes to
plan their writing, do a rough draft, and complete a finished product.

In order to-control as many variables as possible, the testing situation
did not provide for follow-up practices that ordinarily should be emphasized
in writing--e.g., the use of discussions, feedback, and reference materials,

Scoring

Both the holistic and trait methods werc used in scoring the papers.
The hclistic method represents the reader's general reaponse to the writing
sample, the reader's evaluation of (1) how well the student accomplished the
purpose of the writing, (2) how well the student communicated with the given
audience, and (3) how well the student performed in the traits identified
as important for a particular aim of writing. The reader, in viewing all the
traits as a whole, generally gave most emphasis to the primary trait(s).

While the traits did influence holistic scoring to some degree, they
were given specific consideration later; each was examined separately by
the scorers. To give relative importance to traits, they were identified as
"primary," "secondary," and "tertiary" for a given objective. The thirteen
traits which were scored are listed below:

Objective 1:  Expressing Feelings

Primary Trait: Expressiveness

Secondary Trait: Syntax

Tertiary Trait: Punctuation, Capitalization, and
Other Conventions

Objective 2: _ Giving Information

Primary Trait: Organization
S Completeness and Relevance
Tertlary Trait: Spelling

_-15;252 |



Objective 3:  Promoting Ideas

Primary Trait ts: Clearly Stated Position
Tone
Organization
Use of Supporting Informationm

Objective 4:  Entertaining
Primary Traits: Invention of Structure
Invention of Details
Wording

Although audience is an important consideration for all four objectives
of writing, audience as a trait was scored for objective 3 for the purpose
of gathering specific information related to audience awareness.

All papers were scored on a scale of 4 to 1 (high to low) against
criteria established for each type of writing (see Appendix C), making this
a criterion-referenced, as opposed to norm-referenced, measurement. Papers
in the "4" category represent excellent writing. We might consider this to
be our ideal, our ultimate goal, in writing. In the "3" category are papers
that are considered 1n the upper half Df the range fram 4 ta 1 (but not the
Thé "2“ papers are thgse that show some Evidence of fulfi ling the assigned
task but contain many weaknesses that detract from the effectiveness of the
message. They may be considered "fair" papers. The "1" papers are those
that have so many problems that the reader finds it very difficult, if not 7
impossible, to understand the intended message. The "1" papers are considered
"poor." Papers in the "2" and "1" categories are viewed as those in the
lower half of the range of 4 to 1.

In holistic scoring, two other ratings were considered: '"0" and "X"
ratings. Papers were rated "0" if they were unscorable because they were
illegible or incomprehensible or contained little or no writing. Papers
were rated "X" 1if the authors did not write on the assigned topics or
deviated markedly from the directions provided.

To maintain reliability of scores, the final holistic and trait score
had to be agreed upon by three scorers. _ In other words, each paper was ’
scored by -a minimum of three readers for the halistic score and three
readers for the trait scores.

wtiting samples. Thé scarers,werg teachers from the three grade levels-
grades 4, 8, and 11. They received on-the-job training. The Director of
the University of Hawail Composition Program served as consultant throughout
the scoring.

Compilation of Scores

Student help from the Evaluation Section assisted in compiling the scores
which were initially reported in a technical report entitled Hawaii Writing
Aasessment, 1979, prepared by the Evaluation Section. This document was
followed by two summary reports prepared by the Office of Inmstructional Services:
Summary Report on Hawaii Writing Assessment, 1979 and Executive Summary Report

on Hawaii Writing Assessment, 1979, AIl three reports served as bases for the
State‘Writ;n _Improvement Framework. ;35553




APPENDIX B:
. WRITING -ASSESSMENT . EXERCISES.

Qbﬂe:tiie’i- Exp¥§§sing Fee1ing To express personal feelings clearly and
R viv yi _

Erade,4 exercfse,,

o It is annaunced that, beginning tomorrow, school will begin an hour
earlier and’end an hour later every day. Write down exactly how
you. feeﬂ aﬁaut this

Erade 8 exereise

o It 1E annaun:gd ‘that beginning tomorrow all eighth graders will be
private slaves to the ninth graders. Yau'11 have no rights whatso-
ever, and you'll have to do everything you're asked to do without
questian. _Write down exactly how you feel about this.

Erade,llﬁexerﬂise

o Some people really 1ike being the age they are. Other peopte wish
they could be a different age. Write down exactly how you feel about
being the age you are.

Objective 2: Giving Information: To give clear, accurate, and complete
- information to others.

Grade 4 exercise

o Your friend wants to make a peanut butter and jelly sandwich to take:
to school for lunch but has never made one before. Write directions

explaining carefully how to make 2 peanut butter and jelly sandwich.

Grades 8 and 11 exercise

e Look at the diagram of an automobile accident on the opposite page?
Study the diagram and fmagine that you were 2 witness to the acci-
dent. You need to write a report on what you saw for the police
department. Describe how the accident happened from beginning to
end. Make your report as clear and complete as you can.

*See next page.




DATE oF AccIbeNT! June 20, 1977
Tine oF ACCIDENT! 6:45 AN,
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Objective 3: Promoting Ideas: To present a convincing argument,

Grade 4 exercise

o The principal of your school has made the following announcement:
“I am thinking about making a rule that all students will wear
shoes at school. Please let me know what you think about this."

Think about whether this is a good idea or not. Then write a
Tetter to your principal exp]ain1ng why you think i1t's a good idea
or why you don't think it's a good idea. Give reasons and try to
makedyaur argument strong ennugh to get your pr1ncip31 to think as
you do.

Grades 8 and 11 exercise

e The Desartment of Education 1s considering a rule that would extend
the school year to eleven months and shorten .the summer vacation to
-one month., The decision will be made by a vote of students. Decide
whether you agree or disagree with the proposed rule. Then write
your reasons for your view. Make your argument strong enough to
convince your friends and classmates to vote the way you want them
ta.

Objective 4: Entertaining: To use language artfully to move the reader
into the i1maginary world of the writer,

Grades 4, 8 and 11 exercise

e Sometimes writing is used to create a make-believe worid. This is
a chance for you to do the same thing. Imagine that a bottle is
floating in the middle of a vast ocean. In it is a piece of paper.
Write a story-that would entertain your friends in which the bottle
plays an important part. You might want to include answers to such

questions as:

Where did the bottle come from?

What's written on the piece of paper?

Who is going to find it?

What's going to happen to the person who finds it?
What happens then?

R_37
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APPENDIX C:  SCORING CRITERIA

gAoelings: ™ axpress parsonal feslings olearly and vividly,

_é-eExceVllen:W 7

Qs_Gaad o

?sEait

S —— - . L=Pooy

v Exjressivensss

Writing has a personal stylews
reveals a personality that s
olear, qonsistent, and
believable, Thare it ¢
strong, olear expressien of
foeling and opernss, Idess
are fresh and original, Wopds
are vivid, oolorful, and
affective, and ephance the
expragsiveness of the paper,

(n the vhole, the vriting has
8 parsonal style, tut there
are & fev ninop indonsistens
cles and contradictions,

There 1s st411 @ clear expres-
slon of feeling, but freshness
and originality ave lacking,
Word chelee s soourate, tut
words are rot vivid, lively or
golorful,

Writing reveals a personality,
bt theve are Ingonslstencles
#nd contradiations that
detract from its effetives
ness, Expresslon of feeling
15 linited, Some vords may
be used inaceurately, or
there may be reliance on
eldehis or trite expressions,

There 13 little indieation
of a real personality,
There are so many inconsise
tenoles and contradictions
that no real "volee" s
established, Voeabulary is
dull and lifeless, or
reliance on liches s
nearly total, Some papers
may resort to lists of
reaaons of opindons pather
than expression of feeling,

Nords and phrases are conbined
effectively into permitted and
appropriate patterns of
language,

Sentence sfructure s generally
sorract, There 16 some awks
vardness, but 1t does net
detract from the overall
effectivensss of the writing,

Many sentences are charaoters
iz0d by sbructural veaknesses
and grammatical errers,

¥riting shows 1ittle or po
genas of santense structure,

i [ hﬂdhﬁmp»
Capitalisation,
and Other
Cunventions.

Punctuation, capitalization,
and other conventions are
forraat,

There are & few errors in-punos
tuation, capitalization, and
other conventions, but they

do not detract from the overe
a1l effectivenass of the
writing,

There are errors {n
punetuation, capitalization,
and other conventions that
datract from the overall
effectiveness | the writing,

There are sy many erpors in
puristuation, oapitalization,
and other conventions that
the paper is diffioult to
raad,

Yo spelling errors or only &
i few in diffieult vords are
avident, '

There are a few spelling ervors,
biit they do not detract from the

There are several spalling
errors that detract fron the
effectivences of the writing,

There are so many spelling
errors that the peader oun
hardly understand the
writing,




—DET—

ying Infornation: To give

~ b=Fxeellont

alsar, acourate, and complete informaticn to others,

e

. 1=Poor

+ Organization

Details are arranged in an
order that reader can follow;
there is olear transition
batween staps; overall pres
sentation 15 echerent,

Detalls are crganized reasons
ably well; there may be minor
lapses fron 14gical order, but
thay do not seriously detract
fron toherence of presentas
tion.

Some attempt to opder informas
tion has been made, but the
sequence 15 diffienls to
follow,

Thre i no apparent order,
Writing ranbles and/or is
confusing to the reader,

» Complatoness
ard Relevance

| information 15 excluded,

All necessary Informatien is
included, and all irrelevant

M1 mportant information is
included; hevever, gome irrel-
gvant Information {8 also
included, This irrelevant

..~ | - information does not seriously

detract from the effectivenses
of the prezsntation,

Some necesgary information is
left out .and/or some irrele-
vant Information 18 included,
These faults are serioua
enaugh to detract from the
overall effectivoncay of the
presentation,

30 mugh Important {nformation
ie left cut that thers is
very 1ttle 1ikelihood that
the reader oan widerstand the
presentation,

Sogundary Trait

i ‘Hﬂ!‘ﬂiﬂg

Words choden are clear,
atourate, and appr nriate,

Words selected indisats some
theughtfulness regarding word
choice, dome words are miss
used, but these do rot detract
{rom the averall effectivenses
of the writing,

Some of the wobds uged are
anbiguous, vague, inaceurate,
or redundant, detracting from
the overall effectivoncss of
the dirastions,

8o many wrang of ambiguons

words are used that
directiong are lmpoaeible
ta follow.

No spelling errurs or only a
few {n Qifficult vords are
evident,

There are 2 few spelling
grrors, but they do nob
detract from the overall
effeotivenass of the writing,

There are apelling vrrors
that detract from thu effece

There are 80 many apalling
errors that the readsr can
hardly understand the
writing,

Words and phrases are cof-
bined effectively into per-
nitted and appropriate
patterna of languags,

Sentence structure is generally
gorrest, There 18 some
avlvardness, Wbt does not

‘tiveness of the writing,

Many sentences are charace
terized by struotural

vealmasges and gramutical
detract from the overall effecs | error:

¥ribing ahows little or no
sensa of sentence stmuotire,

{

, Punetuation,
Gapitalization,
and Ofher
Qonventiona

Punctiation, capitalization,
and other conventions are
aurrest, |

There are & few errobs In
mnetuation; capitalization, and
obher conventions, but they do
fot detract from the overall
effectiveness of the writing,

There are errors In

punctuation, capitalization, and
other conventions that detract
fron the ovarall effustiveness
of the directlon:.

There are se many errors in
punctuatbion, capltalization,

“and other conventions that

the paper 1s d4ffioult to
read;
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“Writing Ohjecttve 3: Py

_-Excellent

_3Good

ek

L-Poor

» Olearly Stated
Position

Position i clearly stated
ind consistently maintalned
throughout the paper, In
addition, there is specifis
and gomplete reference to all
important componénts of the
1ssue at hand (a.g., "I agge/
disagree with th ,
roposal t0 extend the school
year to 11 nonths'),

Position 1s olearly stated
and consistently maintained
throughout the paper, Howe
8ver, alear references to the
specifie issue at hand are
lising, '

—————

Position 15 stated so that
the readsr can be reasonsbly
sertain of the studant's
point of view, but there are
foné arbiguities, Inoonsise
tencies, or shifts in posis
tion,

Statement of position is
nissing or g0 unlear that
tha reader cannot determing
student'a poaition,

* o Uoe of Sypport=
ing Infornation

Use of supporting information
18 muperiort the evidence
clearly supparts the poale
tlons; the evidence is muffis
olent and specifis, The
argument 18, therefove, very
sonvinaing.

M1 the evidence presented 1s
supportive of the positien,
but there is not enough
gvidangewsor it iz not spacis
fie enough--te be completely
gonvineing,

Avgunent {8 supported by linited
evidence, Evidence tends to be
gereral and poorly fosused,

Seme details may not be suppars
tive of the statement of position
or may b so loosely related that
the reader s not sure how they
fupport the poaition,

Bvidenca is norexistant or
extrencly linited. Evidance
1s vague and/or unrelated to
argumont,

‘. Tone

Gy
. vriting; omanate
* - ing fron the

Eﬂé‘fﬂwﬁﬁ
ﬂaﬁm tha

glvin oaeasion,

~ foma 18 astabe

- Lshed lavgely
“Shrough diction,)

Tone 1 consistent and appros
[riate for purpose and audiance
Tone enhances persuasiveness,

The tone is appropriate for
the purpose and audience.

Tone enhances persuasivensss,
but there are shifts or incone

gistencies,

Tone does not contribute to
persusgiveness, but 1s not
oovinterfrotugtive, Tone 18
flat, dull, unintercating, or
diffioult to discern.

Tone 16 inappropriate to
audionoo, purposs, and ooss-
gion, and 18 oountars
ﬁﬁﬂﬂﬂti\mi :

. i Oepanteatton

| structure 15 clowrty aovele
-| oped; trmiﬁinnn ’bntmn
luppnrthu ltatamh a;'e

glear and: a;ﬂmuaﬂ by ’

He

Structure 1s developed reason
gbly well; there may ba minor
deviations from the struoture
(848, poor transitions,
inappropriate paragraphing,

ar redundanoy), but they do
,’mt seriously detract fron
nllrity of the ;Emtuza. ' Y

- grgement has been made, but

Some attempt to etructure the

the struaturs is poorly devels
oped, Thare 1z conalstent
inabtention to transitlons,
paragraphing, i other-dévises
that aid erganication,

There 18 no amﬂnt '
atructube,




Nriting Objective 3: Promobing Ideas: To present a convincing argument, (cont'd.)

b=Excellent ~ 3-Good 2-Talr

. Wording Words chosen are clear, accu= | Word cholee indicates sore dome of the words shosen are Words chosen are genarally
rate and precise, thought regarding diction, but | inaccurate or imprecise, ingeeurate or impracise,

a few vords are weak or even
misused,

+ Synbax Words and phrases are coms Swntenee structure g ger.rally | Many sentences are eharaotap- Writing showe 1ittle or no
bined effectively into permits | correct. There {5 some ized by struetural vealmenses gense of sentence strugture,
ted and appropriate patterns off awiwardness, but it does ot and grammatical eppors,
language, detract from the overall
gffectiveness of the writing,

+ 5pelling No spelling errors or only a | There are a few spelling Thare are several spelling There are s0 many spalling
few in difficult words are errors, but they do not errors that detract from the grrore that the readsr can
evident, detract from the overall effectiveness of the writing, hardly underatand tha
effectiveness of the writing, writing,

; Punotuation, | Punctyation, capitalization, | There are a few errors in There are Beveral errors in Thére are 80 DALY 6rrors i

Capitalizablon, | ang other conventions are punctuation, capltalization, and| punetuatdon, eapitalization, and | punctustion, capitalization,
and (ther correct, other conventlons, bub they do | other conventions that detract and other goﬁvaﬁtiﬁng that
Gonventions not detract from the overall from the overall affectiveness the paper 1s diffioult to
gffectiveness of the writing, af the writing, .| read,




Writing Thjective 4:

kntertaining:

) éﬁExcellenE

Ta use language artfully ¢

J-Cand

0 move the meader into an Inaginary world of the writar.

» Invention of
. Btructure

Paper 1z structurally whole
and has an appropriate,
fatisiying "shape,"

Hriting generally displays
control of strueture, but
there are some inonsistens
cles,

The development of g gbma
ture 15 weak and unsuceessfyl,

I=Poor

There 15 1itt1e 7 ng

stricture,

Invention of
Detalls

Writing displays effective

use of details supporting the
overall structire, Det.ils
are urmsual and reflect 3

high degree of imagination,

The use of defails is genira
ally effective, though there
are some ambimiitles, 'go:
detalls are imaginative ang

Detalls are glven, but they do
not consirtently contribute to
thie overass structure,

Detaiis are commonplace,
lacking imagination,

Details are not given, or
detalls are irrelevant,
Uunimaginativa, and/on
inappropriate to the overs

all strcture,

i Uarﬂiﬂg

LR~ B

There 1s good use of vivid,
figurative, and gengery words
and expressions. Presenta.
tlon avolds the use of brite
expresslons.

There 1s attentlon to word
cholee, though vorabylary 1z
less colorful than at the
"excellent” level, The pag=
sage does nob rely on trite
expressions, but neither s it
characterized by striking
orlginality of expression,

Word sholee is generally
ineffactive; vocabulary 1g
mindans, lacking expressive-
ness and orginality,

Expressions are dyll and
uninteresting, Words ape

frequently misused,

Words and phrases are combined
effectively into permitted
and appropriate patterns of
language,

Sentence strycture 13 generally
correct, There 1s some
awkvardness, but it does not
detract frem the gverall
effeotivensss of the writing,

Mary sentence: .re charace
terized by abrustural veake
ngsses and gramatiesl errors,

Writing shows 1ittle or no
senge of sentense strustuve,

Nu spelling errors or uily a
Tew 10 difficult words are
evident.

There are a fey spelling
errors, but they do not detract
from the uverall effectiveness
of the writing,

There are severa] apelling
errors that detract from the
effectiveness of the writing,

There are o many spelling
errors that the readst gan
hardly ynderstand the

writing,

. Punctuat ion,
Capitalization,
and Other
Conventions

Punetuation, eapitalization,
and other conventiens are
eorrect,

There are 3 few errors in
Punctuation, capitalization,
and other conventions, but they
do not detract from the overs
81l effectiveness of the

There are several errors L
punctuation, capitalization,
and other conventiuns that
detract from the overall
effectivensss of the writing,

Thire are 50 many errars in
punotuation, capitalization,
and othér conventions that
the paper s dlffisult to

read,
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APPENDIX D: NCTE'S STANDARDS
FOR BASIC SKILLS WRITING PROGRAMS1

The following standards were developed by a specially selected committee of
teachers, supervisors, and writing specialists for use by states and school
districts establishing comprehensive literacy plans. The National Council of
Teachers of English urges study of these standards as a means of determining
that plans attend not only to effective practice within the classroom but
algso to the environment of support for writing instruction tiroughout the
s.hool and the community. If effective instruction in writing is to be
achieved, all the standards need to be studied and provided for in shaping
comprehensive literacy plans.

At a time of growing concern for the quality of writing in the society, it
is important to take the most effective approaches to quality in school
writing programs. These standards will help states and school districts
assure that efforts to be undertaken will indeed lead to improvement.

Planners must begin with an adequate conception of what writing is. To
serve this purpose, we offer the following: :

Operational Definition of Writing

Writing is the process of selecting, combining, arranging and
developing ideas in effective sentences, paragraphs, and, often,
longer units of discourse. The process requires the writer to
cope with a number of variables: method of development
(narrating, explaining, describing, reporting and persuading);
tone (from very personal to quite formal); form (from a limerick
to a formal letter to a long research report); purpose (from
discovering and expressing personal feelings and values to
conducting the impersonal "business" of everyday life); possible
audiences (oneself, classmates, a teacher, "the world"). Learning
to write and to write increasingly well involves developing
increasing skill and sensitivity in selecting from and combining
these variables to shape particular messages. It also involves
learning to conform to conventions of the printed language,
appropriate to the age of the writer and to the form, purpose and
tone of the message.

Beyond the pragmatic purpose of shaping messages to others, writing
can be a means of self-discovery, of finding out what we believe,
know, and cannot find words or circumstances to gsay to others.
Writing can be a deeply personal act of shaping our perception of
the world and our relationships to people and things in that world.
Thus, writing serves both public and personal needs of students,
and it warrants the full, generous and continuing effort of aii
teachers.

lPrinted with permission from the Natinnal Council of Teachers of

English. 268
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An effective basic skills program in writing hzs the following characteristics:

[

10.

11,

12.

13!

TEACHING AND LEARNING

There is evidence that knowledge of current theory and research in writing
has been sought and applied in developing the writing program.

Writing instruction is a substantial and clearly identified part of an
integrated English language art curriculnm.

Writing is called for in other subject matters across the curriculum.

The subject matter of writing has its richest source in the students’
personal, social, and academic interests and experiences.

Students write in many forms (e.g., essays, notes, summaries, poems,
letters, stories, reports, scripts, journals).

Students write for a variety of audiences (e.g., self, classmates, the
community, the teacher) to learn that approaches vary as audiences vary.

Students write for a wide range of purposes (e.g., to inform, to persuade,
to express the self, to explore, to clarify thinking).

Classtime is devoted to all aspects of the writing process: generating
ideas, drafting, revising, and editing.

All students receive instruction in both (a) developing and expressing
ideas and (b) using the conventions of edited American Enplish.

Control of the conventions of edited American English (supporting skills
such as spelling, handwriting, punctuation, and grammatical usage) is
developed primarily during the writing process and secondarily through
related exercises.

Students receive constructive responses--from the teacher and from
others--at varinus stages in the writing process.

(a) 18 based on complete pileces of writing;

(b) reflects informed judgments, first, about clarity and content
and then about conventions of spelling, mechanics, and usage;

(¢) includes regular responses to individual pieces of student
writing as well as periodic assessment measuring growth over
a period of time.

SUPPORT
Teachers with major responsibility for writing imstruction receive
continuing education reflecting current knowledge about the teaching of
writing. '

Teachers of other subjects receive information and training in ways to
make use of and respond to writing in their classes.
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15.

16,

;LS;

19.

Parent and community groups are informed about the writing -rogram and
about ways in which they can support it.

School and class schedules provide sufficient time to assure that the
writing process is thoroughly pursued,

Teachers and students have access to and make regular use of a wide
range of resources (e.g., library services, media, teaching materials,
duplicating facilities, supplies) for support of the writing program.

PROGRAM EVALUATION

Evaluation of the writing program focuses on pre- and pest-  73ram
sampling of complere pieces of writing, utilizing a recognizeu procedure
(e.g., ETS holistic rating, the Dieder.ch scale, primary trait scoring)
to arrive at reliable judgments about the quality of the program.

Evaluation of the program might also include assessment of a sample of
student attitudes; gathering of pertinent quantitative data (e.g.,
frequency of student writing, time devoted to writing activities); and
observational data (evidence of prewriting activities, class anthologies,
writing folders, and student writing displays).

March, 1979
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