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Effects of Study Strategy and Isolated Summaries on

Comprehension and Recall of Prose Materiail

Mathemagenic behaviors (Rothkopf, 1965) are thought of

1]

255es5 to

N

as learner activities which influe: - input proc

SEnsory registors, control processes in memory, and other

£ responses for cutput (Barry, 1974, p. 319). Conisequently,
mathemagenic behaviors also affect recall and compréhEﬂsion
of information ‘supplied through instruction. Some factors
which in turn affect mathemagenic behaviors include aptiiudes
of 1earn§rs, characteristics of the information in the
instruction available to learners and st}ategies employed

by learners in studying the instruction.

Persona;gaptituégg are learner traits which, once acquired,

remain fairly stable and are not easily modified. Cognitive
abilities and styles are examples of personal aptitudes which

greatly influence learning.

entation characteristics are variations in the

[y ]
fa]

Pres

content and representation of information conveyed by’
instruction. Sequence, mode (e.g., visual or verbal), rate,
form (e.g., generalities or inétan;es], and diffﬁculty level
are some examples of presentation characteristics. .

AV
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§f”gy7§;§at§gie§ are performances of particular sets

of learning behaviors which are under the conscious control

of students. Mnemonic techniques, underlining and summarizing
key 1deas, and thinking!up newréxagﬁles of concepts are a

few” commonly used study strategies.

Merrill (1975) described the danger of students becoming
system dependent when dec151ans about presentation character-
istics are made for them 1n5tead of by them. A learner-
control approach may tend to lessen this danger. But, system
independence is more assured when stuéents are versatilé
enough to learn effectively from numerous combinations of
presentatlon characteristics. In other wcrds, tc be fully
system independéntle a student should be able to adapt him or
herself to whatever instructional treatment he/she-encounters.

‘A student's ability in adapting to instructional treatmenés
is enhanced by his/her knowing how and when to épply specific
study strategies matched to his/her personal aptitudes
and the host of presentation characteristics he/she is likely
to face. This suggés%s a study strategy training approach
for imbggving instruction. Such an approach wguld test
students in order to detect their pertinent personal
aptitudes. Then, each student would be trained how to employ
a number of study strategies appropriate tQ‘his/her personal
aptitudes. He/she also would be taught to distinguish

. typical sets of presentation characteristics for which each of
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the study strategies is best suited.

Unfortunately, very little research has investigated
study strategy interactions with personal aptitudes and
presentation characteristics (Wilcox, Note 1). Also, there
have been few efforts in training study strategies (Dansereau,
Actkinson, Long, § McDonald, 1975). The purpose of this
experiment was to investigate ar interaction between the
presentation characteristic of Sﬁmmary isolation and a
particular study strategy.

Both the isolated summaries and the study strategy
emplored in this experiment were expected to prompt mathemagenic
behaviors which would facilitate the students' comprehension
and recall of the prose material they studied.

Isolated summaries. Some of the students in 'the experiment

réceived prose material in which each section (material under
one subheading) was followed by a concise description enclosed
in a box Dé the most general and important concepts or
principles in that section of prose. These isolated summaries
7 were thought to improve comprehension’ and recéll.af the
reading passage for two reasons.
First, the isoiaticn of the summaries was expected to

improve students' recall of those generalities. Von Restorff

Ly

(1933) observed that isolation of an item against a homogeneou

(=]

background facilitates recall of that item. Other memory
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experiments also noted this phenomenon. A review of this
research was made by Wallace (1965). More recently, three
studies (Cashen § Leicht, 1970; Crouse § Idstein, 1972;
Fowler G'Barker, 1974) found that students given prose material
or highlighted answered correctly more posttest questions
developed from the underlined or highlighted portions of the
material than students given the same material without any -
underlining or highlightinga

Second, the isolated summaries were expected to act as
organizers of the prose material that they subsumed.
Organizers are thought to provide supero.dinate conceptual
frameworks in which subordinate information can be organized.
Given the assumption that cognitive structure is hierarchical
in terms of highly inclusive generalities under which are
subsumed less inclusive subgeneralities and other information,
it seems reasanable'tﬁat the ideational anchorage supplied
by organizers would improve comprehension and recall of
subgrdinate:infarmatian; Several studies (Allen, 1370;
Ausubel, 1960; Ausubel § Fitzgerald, 1961, 1962; Ausubel §
Youssef, 1963; Bauman, Glass, § Hérrington, 1969; Fitzgerald .
& Ausubel, 1963; Kuhn § Névak, 1971; Proger, Taylor, Mann,
Coulson, § Béyuk, 1970; Rickerds, 1975; Schnell, 1972) have

shown that isolated verbal organi.ers aid student comprehension
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and recall of fairly long prose passages. Also, experimental

i

results.of Cashen and Leicht (1970) indicated that when

main ideas in prose are isolated by being made conspicuous,
they function as organizers and increase recall of the prosu
material to which they refer.

Study strategy. Some of the students in the experiment

were directed to follow a three-step study strategy.
After“readiﬁgAeaéh section of the reading material, the
strategy asked the students first, to underline the most
importént ideas; second, to think up at least one example
for each idea they underlined; and third, to summarize in
their own words the main ideas they underlined. This
study strategy was expected to better the comprehension
and recall of the prose material by performing the same
functions as the isolated summaries (i.e., producing the
isolation effect and acting as organizers). But, in
addition to performing these functions, the study strategy
was expected to further improve comprehension and recall
by encouraging the students to coﬁsfrﬁct meanings for the’

3
text.
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Step one of the Study strategy stimulated students to
construct meanings for th?—téit by asking them to ‘evaluate
'which sentences or phrases of each section of the text besf
described the most important-ideas of that section. 1In a
study conducted by Fowler and Barker (1974), students who
were-asked to-highlight ﬁords and phrases they read performed
better than students who ﬁere gi;en material in which key
words and pﬁrasés already were highlightedi Davidson (1977)
reported that students who generated their a%n Eéadiﬂgsj
marginal words and phrases, and underlining scored higher than
studenfs who received material in which headings, marginal
words and phrases, and underlining already were provided.

. % .
Rickards and August (1975) also found that students directed

those of students not asked to underline. Furthermore, of
the students directed to%undérline,'th@se who were t@;d to
underline the higher-level main ideas recalled the material
better than those told to underline less abstract statements.

Step two of the study strategy stimulated stuéents to
construct meanings for the text by asking them to apply the
main concepts or principles to develop new instances of those
concepts or principles.

Step three of the stﬁdy strategy stimulated students to

construct meanings” for the text by asking them to generate

LR

8 .
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their own summaries of the main ideas. Several studies have
produced evidence that studgnt ﬂate-iaking, which typically
consists Df_paraphfésing the main ideas, benefits E@mpreh2ﬂ§ion
and recall of prose instruction (Aiken, Thomas, § Shennum, -
1975; Crawfﬁrd, 1925; DiVesta § éray,V1972, 1973; Fisher §
Harris, 1973; McHenry, 1969; Peters § HarrisQ iS?D); Doctorow,
Wittrock, and MafksLCl97S) alsa‘faund that directing students
to generate sentences about the paragraphs- “they réad helped

improve camprehenglan of thase=paragraph5 : -

lnge:actlanfgf ;sqkitgéisg@mggles anﬂispud?wstrgpeEzi

The isolated summaries were expected to Lﬁdermiie the effective-
ness @fltﬁé stud§ strategy‘ Students glVEn material with
isolated summaries would be unlikely to select the main

1deas for each section because these main ideas already were
identified for them. Furthermore, if the initial step of

the study strategy were omitted, students would be unlikely to
‘understand the main idéas sufficiently well tv readily perform
steps two and three of the strategy. Thus, being ﬁnablé to

do what was asked cf tbem, these students would tend to become
frustrated and anxious.. This prabably would interfere with’
their learning the materiél.

- Hypotheses. It was hypgth351zed that isolated summar;es

will interact with the study strategy used in this experiment

EEEDId;ﬁg to the following pattern. .Students given material
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without isolated summaries and directed to follow theﬁstudy
étratsgy will comprehend and!remember;zhe reading material
betterrthan.students given material with isolated summaries °
and not given the -study strategy, .who will perfcrm be g
than students given material Wlth 3salatea summariés_and
directed to follow fhe study strategy, who will pérf@rm better
than students given ﬁatefial without isolated summaries and
not given the study strategy.
Method -

Students ; . L .

One-hundred fifteen students (70 males, 45 females; 57
freshmen, 30 sophémcres, 21 juniors, 7 senlars) parti ’1pated
in this study; They were enrolled in- an introductory mass
communications class at Brigham Yaung University. Their mean .
age was 20.25 years,

M;;erials

The secgng less on in the cbllege textbook entitled

IDtTOdUCthn tD Mass Communications (Hindmarsh, 1975) was

used as the_;nstructi@nal text. It was divided into five
sections, each preceded by a subheading label

;gstru:;ignaljbcck;eti Two versions of instructional

booklets were prepared. In ‘the first version, each section

of the instructional text was followed by a concise description
cnclosed in a box Cisclate&'summaryQ of the most general and

.t -
i

+
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important ideas of that section of prose. Figure 1 presents
the subheading 1abel and .soiated summary:of each section

&
of the instructional text. Figure 2 shows %the second

section of the instructional text with its isolated summary.

The second wersion of instructional booklets was identical
to the first except that it did not include the isolated

J =
summaries.

Ereinstrpiti@nnﬁteriaii Two types of preinstruction

material were develaped ‘Th&-f;rst type descrlbed and asked

students*te follow a th%e% step study strategy. For each
section of the ;nstrﬁctlcﬁél text, the study stratégy
requested students to 1) underl;ne the ideas o% the section
which they felt were impcrtaﬁté 2). thlnk up at least one

example of their own for each main 1dea they underllned and

,3) summarize concisely in théir own words the main ideas they :

underlined. Aniéxamplercf how a hyﬁ@thetical Etudént used
the study strategy also was provided to clar;fy the study
strategy - dlrgctlans. ¢ The second type of p151n5tructlcn .

material consisted of an irrelevant:passage of réadlng material

equal in 1ength to the flrst#type of’ pre;nstructicn EEZETlali

-
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Test. A test composed of eighteen five-alternative

multiple-choice items was developed. Twelve of the test
items were relevant questions based on the information found
in the summaries. The remaining six items were incidental
questions generated from information not contained in the
summaries. Six of the relevant questiggs were on the

. : ;
application level. 1In the case of a c&iéept, applica*ion level
‘questions required studénts to apply.the concept to
:unenCDuntéred instances in order to classify them as examples
or ncnexaﬁples of that concept. In the case of a principle,
application level questions required students to apply the
prinéipie to-a set of unencountered antecedant conditions
in order to select the correct set of consequent conditions.
The other six relevant questions were on the memory level.
There wefe both verbatim and paraphrase typés of mém@ry level
Questicns CAndefson, 1972, pp. 149-151). The incidental
questions included a mixturé of both application and memory-
level*items. Flguré 3 shows a r?b&%ant appl tion level
question for the second segtlan of the 1nstruct;onal text.i
Figure 4 shows an ;ncldental memory level question for the
same sectian'af text. |
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Design ‘and Prqcedurg

A Zx2 posttest only factorial design with an added
control group was employed. The two' factors were: study

ted

]

]

€nce; and isol

75
W

tegy at two levels, presence or ab

OfL

summaries at two levels, presence or absence. : s
Students were randomly assigned to treatments. At
the beginning_éf the éxperiment; each student was supplied
with a packet appropriate to his treatment as%ignmént.
Experimental treatment packets had three parts, the
study strategy or irrelevant reading filler, instruﬁtianélf
reading material, and the’ posttest. Contrg1=§roup packets

had irrelevant reading filler in the first two parts, but

contained the posttest.

Students were asked to récord wheﬁ they began and )
ended the instructional reading and the pé;ttest!
‘ Results -
Table 1 reports the means and standard deviations for

each treatment group on each dependent variable.

3

control group data excluded. The analysis combined the

13
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> dependent variables of score on-application posttest items,

score on memory posttest items, and score on inéidental

posttest items. The MANOVA revealed a significant isolated
”

summaries X study strategy interaction, F (3,87) = 5.065,

P < .005. A two-way ANOVA then was run on all buf the

control group data. A significant interactién between

isclated~suﬁmaries and study strategy occurred for total

score of all posttest items, E (1;893 = 15.27, p = .0002;

i

score 6fﬁapp1icatian and memory ' posttest items, F (1,89)

10.84, p = .0014; score of application posttest items, F

(1,89) T-BZ,EE.= +0063;. and score of incidental posttest

b
]

I

items, (1,89) 7.76, p = .0065. This intefa;tion almost
reached conventional signifiéahcé for écore‘pf memory post-
test items, F (1,89) = 3,90, p-= .0515. Thése interactions

all followed the predicted pattern Qf interactiDn’except

. the interaction for score of incidental posttest EtEmsi It
deviated from the'pred;:ted pattern because the mean of the
no isolated summaries and study strategy grcup‘aas slightly
smaller than the mean of the isolated summaries and -no étuéy
strategy group. In order to better‘ﬁnderstand the significant
interactions, pairwise comparisons @f'thé means wéie
conducted using the Newman-Keuls procedure. For score of
application posttest items, it was found that the no isolated
summaries and studf stratégy group, the isolated summaries

and no study strategy group, and the isolated summaries and

14
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stu&fdstrategy group performed better than the no isolated
summaries and no study strategy group. For score of all

posttest items and score of incidental posttest items,

[kid
=™
W
-*.
o3
L]

both the no isolated summaries an tudy strategy group 2
well as the isolated summaries and no study strategy group
surpassed the no isolated éummaries and no study strategy
groﬁp; For score cf application and memory posttest items,
.the ndrisalated summaries. and study strategy.grouﬁ did
better than the no isolated summaries and no stu&y strategy

group. All other pairwise comparisons of means were non-

gignificént CE“> .05). . : * .

Main effects. The MANOVA showed no significant main
effeétsffaf either the isolated summaries, F C3,8751= .729,
P> . 51 or the study strategy, F (3,87) = 5,@65, p > .05.
main effect for scores of app;ication_and memory pes;test
items, F (1.89) = 4.145, p = -0447. Students ?diré:ted to
follow the study strategy ach;eved hlgher scores of
application and memory posttest items than students not
given the study strategy. No other significant main effects
fér-pcstteét scores were observed.

Time

Time spent on 'instruction. Students given material with

isolated summaries studied it for about the same length of

f’. o . :. : {’i
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time as students given material without isolated summaries,

F (1,89) .0007, p = .9789. .But, students directed to
follow tke study strategy spent longer studying the
ins#uctidnal text than students not supplied with the study

".0063. There was no

[}

strategy, F (1,89) = 7.82, p

isolated summaries X study'strategy interaction for time

1]

spent on instruction, F (1,89) = 1.47, P . 2291,

Time spent on posttest. When time spent on ‘the posttest

=

was the dependent variable, the main effect for isolated

L]

summaries, F (1,89) = 2.305, P .1325, the main effect

for study strétegies; F (1,89)

3.68, p = .0584, and the

interaction between isolated summaries and study strategies, -

.315, p = .576, were all nonsignificant.

Analysis of Covariance

Time spent on instruction did not interact with the
treatments for scpfé of .application and memory posttest
items, F (2,87) slilos, When time spént on iﬁstructidn wés
used as a covariate, the interactian\betweeﬁ isolated
summaries and study sfrategy remained significant farf
score of applieaticn.and memory posttest items,.£5(1;883 <7

study strategy for score of application and memory posttest

items remained significant, F (1,88) 14.66, p < .0001.

These results indicate that posttest scores were influenced

by how students studied rather than by how long they studied.

16
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Control Group

Instructed vs. control. A one-way ANOVA with planned

orthogonal contrasts was conducted on all the data to determine
whethér the instructed treatment groups differed from the
~

ncninstructed control gr@up_ As expected, the instructed

groups performed better than the control group for score’ of

all posttest items, F (1,110) = 7.24, p < .DQDl; score of

1

4.81,

application and memory posttest items, F F (1,110)
P = .0013; and-.score of incidéntal posttest items, F (1,110) =
4.14;, p = .0037. Vchever,xfor score of memcrf posttest

items, there was no siénifiﬁant difference between thé
!1nstructed groups and the cantrnl group, F Cl 110) = 1.50,

.p = .2062 Thé control group spent longer zcmpletlng the

L]

pﬂsttest than the 1nstructed groups, F (1,110) 3.86, p =

;0057.

3

Pairwise ccmpar;sons ‘Newman-Keuls pairwise comparisons

~of means showed that for score of all pos:test-itemsi’SSOfe
of applicapiqp posttest items, and score of incidental
pé5£test items, both the no isolated summaries and stu&y
strategy grcup-as well as the isolated summaries‘and‘nc
study strategy grcup_did betfer thén the control group.

For appliﬁation and  memory posttest items, the no isolated
summaries and study strategy group performed better than the
control group. All other pairwise Eeﬁparisons.af means

involving the control group were nonsignificant (p > .05).

1y
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Disgussion

The results of this experlment 1ndlcate that inter- .
spersed isolated summaries 1nteract with a particular study
strategy designed to promote student construction of textual
meanings. Specifically, it was found that use of the stuiy
strategy improves student comprehension and recall of ﬁrose
mater;al which does not contain isolated summar;es,‘andf
that inclusion of 1salatéd summaries in prose material
. facilitates 1ts,ccmp;ehensian by students who follow siﬁdy
strategies of their-@ﬁn ﬁaki ng. |

| There is also some slight ev;dence suggesting that

prgse mater;al is better 1earned when it does not :antaln‘
isolatec summ;fles and is studled by fDllGWlng the prescribed
strategy than whén it contains 1salated summaries and is
studied as students deem best, and that attempting tc>employ
the prescribed %fudy-stratégy hin@érg_learning'sf prose
material which contains isolated sﬁﬁﬁaries. o

;The;e results should not be-ipterpretted to mean that
prészribeé.stﬁéy étratégies:are inappropriate to use in
studying prose material with iSé%ated summaries. Study
strategies pfcbably can be devised which would benefit
learning of pfase material écntaining isolated summaries.

Likewise, the three-step study strategy employed in this
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experiment should not be considered the only paésible‘@r
best study strategy to use for prose material which does not
have isolated summarles Dther study strategies probably
cauld be found which would appreciably aid learning of
prose material without isoiatgd summaries,

This and other research exploring intéféétioﬁ% between
presentation characteristics and study strateg;es may sameday

contribute to the development of study strategy training

pr@grams which would help student’s become independent learners.
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7 RéférénCé Note

1. Wilcox, W. C. Study strategies: _A new focus for
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Figure Captions

Figure 1. Subheading label and isolated summary of
each section of the instructional text.

Figure 2. Second section of the instructional text with
its isolated summary.

Figure 3. Relevant application level question for the

Hy

second section of the instructional text.
Figure 4. Incidental memory level question for the

second section of the instructional text.



INTRODUCTION
Opinions and decisions are =f":.cted by informa-
tion flowing through a vafiety of channels,

Public Qpinian is an expressed attitude by mem-
bers of a group. An unexpressed opinion is not
public, A public opinion is not necessarily
accepted by everyone in the group.

PUBLIC OPINION MEASUREMENT

- Public opinion often is measured by survey and

political polls, But, "actual" public opinion
is usually difficult to determine. Measured
public opinion nearly always 1s manipulated in
onie way or another,

INFORMAL INFORMATION FLOW

There are two kinds of chammels in which infor-
-mation flows, Formal channels consist of the

mass media and institutions. Informal channels
are made up of primary groups, secondary groups
and opinion leaders. The primary group is com-
posed of those persons with whom an individual
closely associates, The secondary group is com-
posed of those persons with whom an individual
has a face-to-face relationship, An opinion
leader 1s a person who openly expresses his
opinions, Information from primary group mem-
bers is generally more credible to an individ-
ual than information from secondary group mem-
bers, Information from informal channels is
gengrally more credible than information from
formal channels,

THE TWO-STEP FLOW OF INFORMATION

The credibility of information from formal chan-
nels gometimes is enhanced if it first passes
through informal channels, In other words, we
may not place high credibility on information
received directly from one of the mass media,
but the same information may become highly cred-
ible if we hear it from some trusted person who
received it from the media and relayed it to us,



PUBLIC OPINION, A DEFINITION

The end result of this omnipresgent flow of
information is the molding of attitudes and .
opinions in people, VWhen the opinion of a group
éf us centers on an issué and we arrive at _some

apinlgn That apinian, if expressed will have

an influence on the people we have chogen to

make our decisions, Please notice, I said,

"That opinion, if expressed. . ." The prevail-

ing opinion of a "public” can never be known by

anyone until it is verbalized or otherwise ex-
pressed, We all have opinions and quite often
they are similar to thosge of others, but how
often do we actually care enough to boldly come
forward and express them? Isn't 1t usually more
comfortable to Just sit back and quietly gripe
when the decisions don't go our way?

Many small Interest groups have learned the
gsecret and power of being vocal, Often in the
absence of expressed opinion of the majority,
decision makers hear a loud opinion noise and
mistakenly interpret it as being from the major-
ity, when in reality, it comes from a well or-
ganized, vocal, small interest group who is
willing to speak out for their case, You will
notice evidence of this technique all around you,

Dr. Dallas Burnett, chairman of the BYU

Communications Department, has defined public

opinion as "The expression of an attitude on an

issue by members of a group or 'public'," He is
then careful to point out that this attitude is

"not necessarily unanimous, but 1s usually vocal,"

I hope you are beginning to see that this
thing we call public opinion which has such an
effect on the decisions that are made in our

behalf, can be very nebulous and ill defined, I

hope you also gee that your voice, particularly

iIf it is well modulated and intelligently used,
can be as credible and influential as anyone

else 2'8,

[ Public apinian is an
®expressed attitude
*by members of a group.

An ‘unexpressed opinion is not publie,

A publie gpinian is not necessarily
_accepted by everyone in the group., _
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Which one of the following opinions perhaps is

not,

a,

e,

a public opinion?

Mr. Burns startles his wife by telling her
his belief that the United States should
initiate a war of world conquest.

In a letter to a motion Pictura company,
Trudy complains about the production of what
she thinks is a "pornographic" movie,

The majority of class members resent their
teachers unilateral declsion to ehange the
date of an exam.

Three members of a large service club placeA:'

a signed statement on the ¢lub bulletin
board which convey: their disagreement with-
a decision made by the majority of club
members. /

A newspaper publishes the results of an
opinion survey in which the proposed con-

struction of a new ski resort was overwhelm-
ingly favared by thase questianed. Hawever,

31
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Fill in the blank,

"I hope you are beginning to see that this
thing we.call public opinion can be

a, Very potent and influential,
b, Very well expressed,

é.* Very nebulous and ill defined,
d, Hard to measure,

e, Very diversified and varied,




INTRODUCTION

Opinions and decisions are effected by information
flowing through a variety of channels.

PUBLIC OPINION, A DEFINITION

Public opinion is an
*expressed attitude
*by members of a group

An unexpressed opinion is not public.
A public opinion is not necessarily accepted by every-
one in the group.

— e = — = i — - - e

PUBLIC OPINION MEASUREMENT

Public opinion often is measured by survey and
political pools. But, '"actual" public opinion is
usually difficult to determine. -Measured public
opinion nearly always is manipulated in one way or
anothar.

in which information

Thére éfé two kiﬁds of channels
flows. :

1. Formal channels consist of the mass media and
institutions.

2. Informal channels are made up of primary groups,
secondary groups, and opinion leaders.

*The primary group is composed of those persons
with whom an individual closely associates.
*The secondary group is composed of: those persons
with whom an individual has a face-to-face re-
lationship. ’

“*An opinion leader is a person who openly expresses
his opinions.




Information from primary group members is generally
more credible to an individual than information.from
secondary group -members.

Information from informal channels is generally more
credible than information from formal channels. '

THE TWO-STEP FLOW OF INFORMATION °

The credibility of information from formal channels
sometimes is enhanced if it first passes through in-
formal channels. In other words, we may not place
high credibility on information received directly from
one of the mass media, but the same information may
become highly credible if we hear it from some trusted
person who received it from the media and relayed it
to us. This two-step flow of information may account
in part for the influence mass media has on society.

Nes
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PUBLIC OPINION, A DEFINITION

The end result of this omnipresent flow of information
is the molding of attitudes and opinions in people (us). When
the opinion of a group of us centers on an issue and we arrive
at some agreement then we have formed a unit of public opinion.
That opinion, if expressed will have an influence on the people
we have chosen to make our decisions. Please notice, I said, -
"That opinion, 4§ expressed . . ." The prevailing opinion of
a '"'public" can never be known by anyone until it is verbalized .
or otherwise expressed. We all have opinions and quite often
they are similar to those of others, but how often do we
actually care enough to boldly come forward and express them?
Isn't it usually more comfortable to just sit back and quietly
gripe when the decisions don't go our way?

Many small interest groups have learned the secret and
power of being vocal. Often in the absence of expressed
opinion of the majority, decision makers hear a loud opinion
noise and mistakenly interpret it as being from the majority,
vhen in reality, it comes from a well organized, vocal, small
interest group who is willing to speak out for their case. You
will notice evidence of this technique all around you.

Dr. Dallas Burnett, chairman of the BYU Communications
Department, has defined public opinion as "The expression of
an-attitude on an issue by members of a group or 'public'"
He is then careful to point out that this attitude is 'not .
necessarily unanimous, but is usually vocal."

I hope you are beginning to see that this thing we call
public opinion which has such an effect on the decisions that
are made in our behalf, can be very nebulous and ill defined.
I hope you also see that your voice, particulary if it is well
modulated and intelligently used, can be as credible and
influential as anyone else's.

Public opinion is an
*gxp?qssgdfatti;udg.
*by members of a group

An unexpressed opinion is not public. o a
A public opinion is not necessarily accepted by everyone
in the group. '
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Which one of the following opinions perhaps is not a public
opinion? — :

I

-

Mr. Burns startles his wife by telling her his belief that
the United States should initiate a war of world conquest.
In a letter to a motion picture company, Trudy complains
about the production of what she thinks is a "pornographic"
movie.

The majority of class members resent their teachers uni-
lateral decision to change the date of an exan.

Three members of a large service club place a signed ~tatement
on the club bulletin board which conveys their disagreement
with a decision made by the majority of ¢lub members.

A newspaper publishes the results of an opinion survey in
which the proposed construction of a new ski Tesort was
overwhelmingly favored by those questioned. However, the
newspaper purposely neglectad to mention -that the survey
was conducted at a ski resort.
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Fill in the blank.

"I hope you are beginning to see that this thing we

call public opinion can be "

a. Very potent and influential.
- b. Very well expressed.

c. Very nebulous and ill defined.

[»®

Hard to measure.

e. Very diversified and varied.
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