DOCOMERT RESOME
ED 200 809 _ CE 028 720

AUTHOR Bradley, David L.: Sorte, Bruce M.

TITLE Pursuing the Human Side of Driving. A Seni>r Grade
Level Driver Education Refresher Course
Curriculum.

~-INSTITOTION Kelso School District, Wash.

SPONS AGENCY National Highway Traffic Safety Administratiom (DOT),
Washingten, D. C.

PUB DATE 76

NOTE 267p.

&
EDRS PRICE MFO1/PC11 Plus Postage.
DESCRIPTORS *hffective Behavior: Affective Objectives:; Curriczulunm
. Guides; *Driver Education: Grade 12; High Schools:
Learning Activities; *Traffic Safety

ABSTRACT , B : _
Designed for high school seniors, this supplemental
traffic safety program serves as a catalyst for discussion and :
learning in the area of affective education and safe and responsible
driving. The guide is comprised of seven instructional units: (1)
Orientation; (2) Communication Skills: (3) Skillful Decision Maker
and Why: (4) Recognizing Possible Decisidns: (5) What Is Important
and What Do You Want? (6) Alternatives and Predicting Outcomes: and
(7) Ranking Alternatives and Deciding. Within each unit are learning
activities. Each learning activity follows a typical format that
includes the following parts: purpose, description, preparation,
implementation, evaluation, and comments. Appended material inclades
the rationale and objectives, a decision-making overview, a .
discussion of the instructional approach, and a glossary. (LRA)

g

T

* Reproductions supplied by EDRS are the best that can be made == *

Ll L2 i***ti*i***#*i!}iﬁi**tt*i,ﬁi***t*******?*tt#*!?ttt?t**#!t*t*iii Rdkkkk .

* from the original document:— 7 *

A AR R

L e




PURSUING THE HUMAN SIDE OF DRIVING
b 3

ED200809

A Senior Grade Level Driver Educatien:
Refresher Course Curriculum

DAVID L. BRADLEY
Task Director

o]
e

6 , ’ BRUCE M. SORTE
Task Evaluator

U.S.DEPARTMENT OF HEALTH, ek a e e T DO P e
EDUCATION & WELFARE - ) “PERMISSION TO REPRODUCE THIS
NATIOHAL INSTITUTE OF MATERIAL HAS BEEN GRANTED BY

EDUCATION R
. U Kelso School District
THIS DOCUMENT HAS BEEN REPRO- o : — —
DUCED EXACTLY AS RECEIVED FROM Kelso, Washington -

THE PERSON OR ORGANIZATION ORIGIN-
ATING IT POIMNTE OF VIEW OR OPINIONS
5TATED DD NOT NECES55ARILY REPRE-
SENTOFFICIAL NATIONAL INSTITUTE OF .
EDUCATION FOSITION OR POLICY TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC).”

g? The Project was Funded by the

™~ National Highway Traffic Safety Adwinistration

o ‘ ~ Through the

N Washington Traffic Safety Commission

O Cl1iff Aden, Director

: Ron MacDonald, Assistant Director

C\,s)' . o - 1975-76 .




KELSO SCHOOL DISTRICT NO. 453

EIGHTH AND CHURCH STREETS ® KELSO, WASHINGTON 98626

- TELEPHONE 425 6511

September 1976

FORWARD

Public schools caﬁ offer the best possible tra%fic saféty education
programs to train young drivers, but accident statistics demonstrate that
knowing how to drive responsibly does not guarantee that ygung drivers
will drive responsibly. * ‘ ‘

It is believed that students who understand and respect their own
and others' attitudes, values, and emotions will maﬁefresﬁonsibTE drivihg
decisions. Pursuing the Human Side of Driving is an innovative approach
which provides students with experiences that help build this understanding
and respect. For this reason, it is a needed and vaTuaB1egsuppiementaI
traffic safety progfam for senior students. v

Kelso School District, the Board of Directors, and the cemmuhity have
been and will continue, to be supportive of a high quality traffic safety'
education program. The Kelso School ﬁistrict is then very pleased to offer
this currjcuium guide as an aid to our district and other school districts
interested in this type of program. )

This guide is not intended to be all inclusive. Nor is Pursuing the
‘Human ﬁide;bf Driving the only way to address the teenage driving problem.
Hcpefu'l’]yS it will serve as a cata]yst for discussion and learning in the,
area of affective education and safe ‘and responsible driving.

Dr. Byron E. Leeper, Superintendent

— Kelso School District
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ACTIVITY .FORMAT _

PURPOSE : ]
. . States what the -activity is designed to do and/or how it can bene-
fit students. T}e activity may have broader or more varied apb]icatian

than the stgtéd purpose which the group leader can develop.

DESCRIPTION .

. Gives a éhert concise explanation of what happens during the ac-

+tivity implementation. This section will hopefully function as an

. annotated bibliography which the group leader can read through quickly

%0 get an idea of that in which the students and group leader will be

jnvolved.

PREPARATION
. . States the group leader's responsibilities prior to implementing the

activity. These responsibilities may deal with reviewing certain back-

! graund'infarmatiun and developing and/or gathering ma;er%a]sior eqﬁips

ment.

IMPLEMENTATION

. . Gives a step-by-step "procedure for the group leader in using the
activity., The implementation section of an activity is detailed and in
some cases lengthy. :Befgreteiiminatjng-any éf the steps in the imple-
mentation section ef an activity, the group.leader should determine its

affect en'the stafed purpose.

EVALUATION
. . Exists to determine the future needs of the student, the effective-

ness of the group leader, and the usefulness of the activity.w



ACTIVITY FORMAT (2)'

EVALUATION (Cont'd) L

In evaluating an activity, the group leader needs to review the purpose
of that activity end determine whether it was accomplished. This refer-
ence to the purpose has been noted in several of the activity evaluations,
but rather than be repetitious, it is primarily left to the resPDnsibility

of the group 1eader. Information and questions contained in th1§ eeet1en

are thus ma1n]y concerned w1th exam1n1ng student feedback end 1nteract1cn

COMHENTS

.=Eive subjective observations, eauticnafy notes, and generai statements,
They represent the reactions ef peop1e whe heve used the act1v1ty or a
closely re]eted activity. Space has been provided in each activity for

the group leader to develop additional comments.



HCTIVITIES AND PURPOSES * . o ' K

(UNIT 1. ORIENTATION .. - ,é‘ . SR

1.

UNIT 2. COMMUNICATION SKILLS
8.

ESTABLISHING CLASS ATMOSPHERE

. + To provide a relaxed, but controlled, atmosphere in which the

. Students feel comfortable expressing their thoughts, feelings, and -

actions.

. . To provide an overview of Pursuing the Human Side of Driving.

. To establish discussion rules and student responsibilities.
. To identify spgeific factors that affect driving. |
PRE AND POST SELF-ATTITUDE RATING .

.- To allow students to personally assess what changes have taken
place oconcerning their individual attitudes or feelings towards

themselves and others as a result of participating in Pursuing the

‘Human Side of Driving. '

DIMENSIONS OF COOPERATION,

- _--To demonstrate that two-way communication involves a process

‘of giving and taking.

. . To show that feeling and need cues are transmitted in ways
other than verbally. )

- . To illustrate how cooperation can be a frustrating experiencé,rr
especialiy when a person is Wmited to non-verbal communication and/or

1s working against a time limit.
TINKER TOYS -

- . To emphasize thé value of using a multi-sensory approash in
the communication process. .

UNIT 3. SKILLFUL DECISION MAKER AND WHY

5.

PETE'S DAY NO. 1

. . To i1lustrate that we are.confronted with a number of decisions

~ everyday, and that many times when decisions are delayed they may

be more difficult to make with a greater chance of negative conse-
quences. . - , , :



6. LIFELINE

. To aid the students in recognizing past achievements, establishing
future goals, and determining specific decisions to be made and people
to be consulted in order to accomplish these goals. ;

= T

7. REASONS WHY

. To alert students to some of their less obvious reasons for or
objectives in driving.

LT ; . 7 7 ' ) .
. . To help students develop non-driving alternatives to accomplish
these same objectives, ca e,

UNIT 4.  RECOGNIZING POSSIBLE DECISIONS
8. FINDING AND DEFINING DECISIONS

. - To increase the students' awareness of their decision-making
possibilities. .

- o, :‘3 I

9. DECISIONS -~ POSSIBLE AND RELATIVE IMPORTANCE (

. .~To determine when a decision is possible and the relative im- - -

portance of certain decisions. . - .-

-

10. EMOTIONS «- FACTS =~ - - I

. . To provide information concerning emotiohs including positive and
healthy ways of releasing tensions caused by emotions. ' T

11 EMOTIONS -- FEEL WHEEL/SCAVENGER HUNT
. . To assist students in identifying and/or expressing a’ variety of
their emotions. B B .

. . To show how certain driving related objects or aﬁtivifiesinp}EE

sent different emotions to each individual.
12. EMOTIONS -- NAME‘IT,’CLAIM IT- 7
+.; To promote students’ identification and acceptance of their emo-
tions. ,
13. EMOTIONS -- ANXIETY ,
. . To give the students an opportunity fa experiénée thé physical

and psychological changes that take place in an anxiety producing
setting. : . -

» . To heip students explore driving situations that cause anxiety
and determine when anxiety may be beneficial or detrimental.

.2, To develop ways to cope with or Qée anxiety to advantage when
“driving. . - .
Ly

vii
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14. DECISION: ALCOHOL '~ - - g

. - To ratse andAinv$stiga%e with the students a number of alcohgi
related ‘questions: To drink or ndt to drink, to use or abuse al-
cohol, and how specifically a person’s use or abuse of alcoh®t can’

affect those people with whom he/she .interacts. - . “

%,

"15. PEER INFLUENCE
o RE .*. To help studéntsridentify situations where peer inflyence is
e ) 'strong, understand why it is so effective, and realize what alter-
‘ , hatives are available for dealing with peer influence. = ' .
:. - .16, iAMALYSIS OF A SELECTED TELEVISION PROGRAM ' - oot
s ~ : - Lo
- « - To see-how ‘velevision-has played an enormous rble in shaping
. or molding people's feelings, attitude development, and behavior .
both in general and in traffic safety. o .

B

17. PETE'S DAY NO. 2 N
. . To stimulate a discussion ph how and/or why people make de-
cisions. ' ‘ _ : KK

UNIT 5.

- 18, GETTING IT TOGETHER IS LIFE ITSELF

WHAT IS IMPORTANT AND WHAT DO YOU WANT?

. . To offer students a starting point for a discussion on 1ife ..
. «and mental health. . ,

19." BOARD OF DIRECTORS RN -
. . To assist students in determining what effect or influence
people close, to.them have had in establishing their individual
values. ’ * : P .

20. HE, SHE, OR'ME .

. .,Tﬁrstihulaté students to.think about sex stereotyping on an
individual and societal level and how stereotyping affects. de-

cision-making and driving.

. .'To urge students to determine methods for reducing the in-
. Fluence -of sex.stereotyping as it relates to driving. N

- i : x L%
", 21.° THENTY THINGS YOU LOVE TO DO
.+ To help students examine their most prized and cherished ac-.

tivities so that they can answer the question, "Am I really getting

what I want out of my 1ife?"

&

AR SRV T TR & |




22. DETERMINING VALUES AND GOALS
. ... To help students- examine and test some of their values to see if
these values are truly important to them or if they are just transi-
tory opinions.

. To assist students in setting individual goals and developing a
plan-of action for achieving them.

23. CURRENT ISSUES VALUES GRID
. . To help the students realize the intensity of their values.
- To acquaint students with one set of general steps in the valu-
ing process and have them determine which of theze steps they have
taken or would like to take.

24. PUZZLE ON'THE FLOOR

. . To build a supportive group atmosphere for the course where the
students will be able to express their views.

. . To provide a stimulus for a discussion on individual differences

and listening skills.
.25. EARL NIGHTINGALE'S - "THE MAGIC WORD"

. . To present information to the students on what helps make people
successful. . :

- - To introduce some of the basic causes of success or failure to the
students. g o : : .

. . To assist students {ngunderstanding themselves and their relation-
ship to others,

26. ROLES -- AGREE-DISAGREE

> . . To increase students' awareness of what sex biases and” feelings
they have. . _

. .VTa%iiiustraté how sex bfas or stereotyping influences their de-
.cisions. »

. 27.  PEOPLE OF THE PAST -- ROLE PLAYING

. .'To create empathy and understanding within stqdentsgfor the life

situations of others. o
28. LAW ENFORCEMENT E

. + To.detect and examine prejudices and biased feelings whic dent
C e wmrd. e o o= PrEJudices and bias eelings which students
_.may have toward law enforcement officers and agencies . Students

. i To i??ustrate how misleading first impressions can be.

e . ' :.: : T jx_f.;, 12




30.

31.

IN SDEDNE ELSE'S SHOES

LAHS ANC ENFORCEMENT -- AGREEﬁDISAEREE

"To assist the students in eva]uating their stand on cer-
ta1n laws and law enforcement issues. -

I
.« To a]]aw students to develop and/ar promote greater under-

' stand1n§ of their feelings and others' feeling toward traffic
enforcement, courts, driver 1mprovement and other people in-

vu]ved
THE RACE

. . To develop students' awareness of their attitudés towards
the infiuence nf nthets ' S

h=a-.5?,-*—,_e= s R

: To help students recngnize that 1nteract1ons in accident
situatinns or life in general can be veny cnmp]ex, tnugh to
control, and bulid on one annther

K3

e,

UNIT 6. ALTERNATIVES ANE PREDICTING DUTCQMES

32.

‘ 33,- !

34’;

. 36.

-*tn a- situatinn -

KALCDHDL -- FACT OR FALLACY

Tn increase the students’' ability to recognize and avoid

‘ Faur common, mistakes in information gathering.

HIDDEN ASSUMPTIDNS

. . To inject excitement and enthus1asm 1ntn the course when
student interest seems to be :

- To h1gh1ight how much h1dden assumpt1nns or prejudices
can influence a persnn s ab111ty to interpret and Fespnnd

=

TAMINE EMOTIDNS

. Ta stimu]ate students interest in, and. appreciation for,
deaIing with ematinns .in a non- destruct1ve ar posit1ve manner.

Tn-give students a chance to express “and eva]uate what they

\ Ee]ieve about a]cnho] and receiVe added aTcohn1 information.

ALCOHOL == THE PARTY -
. To have the students experience an’ "aiternatives and outcomes"
search or énrt1ng process when confrnnted w1th aT:nhn] driving,

-~ and sex rq1es cnnf1icts

37,

INSURANCE - RANK ORDER |

Tn 1nfnnn students as to the diFferent types of autnmabiTe
1nsurance. :



4

.A =

. .QTQ show how they exﬁress their attitudes and values in the type of
insurance coverage they choose. » e

38. CHOICE WITH RESPONSIBILITY

. .. To develop an awareness in the students of when. how, and to what de-
gree their actions affect peers, parents, friends, etc,

39. CRASH AVOIDANCE

... To provide students with‘Tast'mihute,Eevésiveraction experience
illustrating the need for planning in split second decisian-making‘
situations. =~ - - : o

.« To point out some activities which cause’ us to be inattentive -to
the driving task and how potentially dangerous this inattention can be
in a critical situation. -

. o) - ’ . ' : . L

] . . X .

| -UNIT 7. RANKING ALTERNATIVES AND DECIDING

&=

'40.- HOMEWORK

. . To i?TQStrate that when emotional stress is stroﬁg‘enaugh; it may
~completely override rational decisipnimaking, i T

... To search fpr*positive and realistic ways to c¢hannel. or ﬁefease
~ emotional stress. : ' ’ o
41. TENDER LOVING' CARE
;j L. Tb;aéquaiht studénté'with the four -decision-making stra%égies -- Wish,
' ‘ Escape, Safe, and Combination. _ ' . - 7 o L

42. WHAT IF

. . To iMustrate the reed for and difficulty in making decisions with
.incomplete information. i o , D

. Ta prQVidef5qﬁdenfs,with practice in wsing the'éntire1decisiqn;'
o »making’procgss’and*seeigg how one may lead to another."
43. MARK'S CASE OF CONSCIENCE - |
. . To give students’a chance to make a decisiﬂn, see the outcomes of
that decision’, and make any additional decisions as a resilt of the
outcome. : .

. . To examine a situation from a number of subjective points of view.

'SITPATIDNS

a

. . To enable students to warkrthrougﬁ and utilize the decision-making
process in a variety of situations. . '

14
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UNIT TITLE: ORIENTATION _
NAME OF ACTIVITY: ESTABLISHING CLASS ATMOSPHERE (1)

Purpose:. . . To provide a relaxed, but controlled, atmdsphene in whieh;the
'etudente feel comfortable expressing their thduéhte, feeTings, and

- -
eetidnsi

. To eeteb11sh the grdund ru1es and ‘student respdnsib111t1es

— ' . . To 1dent1fy spee1f1e factors that affect driv1ng

A. Bescri‘tien:

The atmosphere estab1iehed the first day of class can determine the success é
_ of the remainder of the scheduied Classes. " With the use dF illustrative -
- ’pDStErS, an eveFV1ew et the eeuree is. g1ven ehdwing the diffenent steps 1n-
n veived 1n the deeisidn meking preeess Diseueeidn on grdund ru1es end - 7

, student reepdns1b111tiee is presented by the greup leader. Twe person 1nter§1

v1ews a11dw members of the c1ees td Tearn a 11tt]e bit abeut evenyene.f

teetdrs thet affeet or 1nf1uence driv1ng

B.. Pregeretinn ,
= . . .
1. To eetab1ish a pdsitiye envirenment the fd11dw1ng suggestions are ef—s

fered: . i o I “
a. P]eee‘thdught_prdveking pdeters on the weT]éE o ; o L
(1) "This ie-ydur class, what will you dd with 1t?" ‘
(2) "If you are net a part.of the soluticn;, you are part of the
. problem." o _f\- S | ;.. R
(3) "Not to decide, is to decide." |

=11 - T




(4): "o be able to choose ‘the Tines of greatest advantage 1nsteed
y1e1d1ng to the path of ‘least resistance."
7 Geerée Barnard Shaw
b. Deve1ep posters 111uetret1ng the Fo11ew1ng dec1s1unimek1ng steps:
(1) Deterw1n1ng when a decision is p955131e
(2) Determining what is 1mpertant and what I want.
(3) Determfning the aTterhatiyesievai1eb]e;end predicting possible
outcomes. ‘ | .
(4) ' Ranking the alternetjyee and making a decision,
(5) Evaluating my decision. |
c. Create a-poster concerning the five ground rules.

d. Prepare a poster dealing with emotions and decision meking

e. Arrange the ehe1re or desks so each student can see e]T the other stu=

.dents.. (e g. circ1e u- shepe -~ thé group 1eeder Ehou]d be a pert of

. this circle, not’ e1tt1ng beh1nd the desk )

f. ,Tape contemporary mus1c or nurchase reeerde and have equ1pment to pTeyJ

‘the music eva1]eb1e Try to use music wh1ch is current, but not "hard

rcckg“ L

Imp1ementet10n AR | - | . 7 'Q;', .

1. P1ay beckgreund mue1c as the etudents enter the room end up unt11 the time
| yeu are ready fer claes to beg1n « _ ; '

2. Exp1ein that th1s ceurse is based areund the dec1e1on mek1ng process. It
fW111 deal with dec1s1ons that individuals are eonfrented wWith cohcern1ng

driving, sehooi hame work , etc . R . Gf |
3. With the use of the 1]1ustretive pesters, br1ef1y explain the decision-

Amaking proeess, ‘ \

°’mek1ng steps. Br1ng eut that at times dur1ng theé course you will be re-

ferr1ng to the posters in reference to where .the e]ees 15 in the decision-
. =
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- 4. The Féiiaﬁing are some cgmmeﬁE§ that could be used in order to set ‘the :
tone for the entire course:
a. We will a11 start with mutual trust and respect for each cther s )
fee11ngs vaiues, .and opinions. -
b. The ground rules are: _
(1) Everyone has the right. to be listened to.
(2) You aré not obligated to talk -- you may pass at any time.
(3)' No one cuts anybne down either verbally or with actiansii
(4) There is no such thing as a "stupid questian:"
(5) Talk at any time -- raising your hand is not necessary, but
keep from interrupting when someone e]se is ta]k1ng
) c_‘ Your class 3111 be as successful as ygu want it to be.
; 5. Etudént’reépdn§fbi1i§ies should be discussed and include:
, '|"\, a. Gétfiné as'ﬁuéh éuf of class as. they feei-they need' 
| b.. Cooperating with other students when working in grnups
: c‘wxPutt1ng something into the c1ass sc someth1ng w111 come &ut
--di' Making the c1ass .a success (Engoyab1e expgrience, mean1ngfu],
i , and relevant ) - L § -
e. Identifying the factcrs 1nF1uenc1ng dr1V1ng which they wau]d Tike
| to study e hg?_ L |
f. Ananymnusly eva]uatfng the” c]ass, mate?1a|§, pracedure ,;éndthe
graup leader. .  _ ) \ o \ v )
’E_E'State: “In arder t@fbéigﬁécessfui in workiﬁgvin this type éfv;1a§s,’it'éz
| is 1mpartant that‘we get .to knew each ather " (The"graup leader should
’i.be invoived in this activity ) | g ;
?. -Instruct the students tu interview the persens to their ]eft or across

from them asking any or a11 ‘of the fc11owing questigns

a. Name

b. Number of brothers and/or sisters




2

Position in fam1]y

[

d. "What do you pTan on doing when you get out Df school (graduate)?
e. Dné ward that would descr1be your three years in high schag1
f. One th1ng you would like to do.

The following group leader's responsibilities ghould berpointed out to the

students: ‘

a.“ Acting as a mediator or facilitator and o@taining=and-supp]ying ma-

terials necessary for the activities.

b'_b;= Enforcing the discussion rules. (It might be necessary to mention the

10.

1n.

‘i' discussion rules again.)

d. Using a variety of teaching methods.

e. Understanding.and suppqrting individual differencés;

f.  Receiving student input regardingxccﬁrsevcantent with no evajuationAgr'
B value judgmenfs bei?g made. >;

Review=how you plan to*éva?uate the stuéents and/or how they can:evaiﬁate,

themse?vesr If grades are going to be given,~ state hoggihey will be deter-

mined, rev1ew attendance policy, etc. ' .

Point out the brainstcrming rules ‘which need .to be_fo119Wed thraughoutvthE‘

class.

a. No judgment regarding aperson's ideas is allowed in a brainstorming

- session. . e S o .

'b. Everyone is?encguraged”tc think up as wild ideas as possible.,

L

c. Quantity is entouragedé‘the;1énge? the‘?ist‘of,ideas,_the_better.
d. Everyﬁne\is encouraged to build upon the ideas of others.

e. Record each idea at least by a key word or phrase.

 Take. the class through a short brainstorming. session: to give them an idea |

~of how it works. The'F011owing are some brainstorming topics that might

o SR
be used:



~a.” How many Wayé Ce:l YOu tﬁink of_to make this class a napnier; more
enjoyable niace to be? _ ‘

b. Your three-ton nnving van, loaded with one mi111nn prE cleaners
(orbai1aﬂns or chestnuts), skids off the road and gets stuck in the;
mud. How many ways can you tn1nk of for using your cargo to get .
your truck out of the mud? | |

c. What interesting new subjects might be offered at this school next

year? !
125! In the 1arge grnup, bra;ﬁstgrm factnrs that have 1nf1uEnced or affected_
driving negat1ve]y or caused prob]ems Fon dr1versf
“13._ Break the students into small groups to identify threeto five specific
, q;ééfionsA;ney have on one or twg of the genérangggas ii;ted on the
‘board. . . - -

14. After each small grnup has ident1F1ed three - tn F1ve speéific’questinns,_ -

have the sma]l groups repnrt and let evé}ynne bu11d on one another's
_questions. | e _
15. At the cgnclus1on oF the smaT1 grnup bra1nstnrming,%the group leader °
| then asks the grnups ta explain their Tists as’ the«gnoup Ieaqer (gn
| ‘selectgd-étudeng) puts the énti?e list nn thé board. Thiéhcnuid-be;,
done %n agrnund-robin faghinn'jumping'Frgm;cne grnup tn'another:grnup;
with ingsructions for the recnrder to cross out items which are dup11cates
16. Have the small group memberr turn in: thg1r brainstormlng lists deal1ng

v
with the influencing Factnrs P1ease note Make sure that these factors

are covered sameplace in the course. It may mean you as - the grnupfleader
are gning to ‘have to develop certain act1v1t1es

17.  Summarize the #ttivity by exp]aining ‘that the course content will in-

| cludermany of the items identified by the. students It shouId be pninted
uut however, that there may ‘be some th1ngs that they did not 1dent1ﬁy




.D. Evaluation: .

1.

‘which must be covered. (Note: Sometimes thisvmay require the group Teader's
assistance, in the identification of other possible factors influencing diriv-
ing.) | |

:Vaéiaticn“ o i C - | » N

;; The following acth1ty can be used in'place of bralnstnrm1ng sescion.

~ (Time frame, 2 days)

= £«

- b. Grouppco1iages_(in the shape of a car or person, etc.) of the factors in-

fluencing . driving could be done in place of the formalized bkainstcrﬁing
session, th'it is still advisable for the groups fb identify the factors

‘an paper before beginniﬁg the group collage. B

¢. After the collages are zenp1eted ‘each group exh1b1ts 1ts Cﬂ11age and ex-
p1ains the factnrs by pa1nt1ng out the various pictures and how they re-

=

late to one's ab111ty ta drive. . ) ‘ o o "

-

Observe the -small groups. Are they intense in, bored with, excited about,
yEWning-during the activity? Are they observing the brainstorming rules?

Were the small groups st111 1nva1ved even after time was called? (Show1ng.

S 5trnng 1nterest )

k3 2

. were the sma11 grcups ablé to identi?y many of the 1nf1uenc1ng factors? B
(Their Tist may no doubt be different fram yours, ). .

. :Haw much of a part d1d you, as the grnup TEaéer, have tu take by enFnrc1ng

‘the brainstorm1ng and graund ru]es?

Camments - o ' E“xx R ) .
li What happens the first day may determine the atmasphere Fgr the . rema1nder
_ N
 of the 5chedu1ed classes, - N _
2, It s important that the group leader be é\pa;ﬁ of -the seating arrangement.
o

'\
o
N
|



3. If the group Te;def is concerned about the comfort level of the students
when seiécting pairs for ‘the interview, heﬁshé shauid have them inter-
view their neighbors vho are usually theif friends. If the group leader
wants the sﬁudents to learn new things about another class membér, he/she

kS

should match pairs across the room.




UNIT NO. 1 e | B L
UNIT TITLE: ORIENTATION o
NAME OF ACTIVITY: PRE AND POST SELF-ATTITUDE ehTfne (2) L

-

Purpose: .. To e]lﬂw stndents to persena]1y assess whatﬁehanges heve taken place ;
cancern1ng their 1ndivfdua1 att1tudes nr teeTinge tewards themse1ves and

' others as e resu1t of pertie1pating in Pureuing the Human Side ef Driving.

A Destri'tieh:

v

- Individually students complete the pre-rating eheet"seeT’ eede; end'stare’their
retings “Near the end of the course, studentereemp1ete a pnstﬁrat1ng sheet and

compare it to their pre=rat1ng sheet’ Teeking for ehanges

B.- P Eeratien

1. =For the pre-rating, secure a pre-reting sheet fer eeeh etudent Qg-S) a- .
;aetepler and a leeked eterege aree (f111ng eab1net etc ) tor ster1ng enm— ,}
pleted pre—rating sheete | L |

2. For the pest-rating, seture a poet—ret1ng eheet for each student (2 4) and

a ccpy of the reting sheet eomparison questinns for each student (2 5)

-

C. _Ime1ementatien*= . ! o -

Pre—reting (To be cemp1eted near . beginn1ng of enureej !!
i31.EZAsk the students to scatter thetr eheirs to ge1n privacy. 3 '; o -
i ziituistribute the pre rating sheets and 1nstruet the students to. rate themsg
se1ves fer .each statement Ask Students to be perfeetiy honest w.thﬁthem=
ibseTves and paint out that o one e1ee will see these Fatings
3. Hhen students have finished 1netruct them to- FQ]d the paper severa1 t1mee, -
etapie it, and write their name or a pen neme .of ‘their choice on the paper

ée?'ée11eet the students steﬁ1ed rating sheets end stere them in.a Tocked eebinet

Cred*t. EarT ﬂ!ghtinggie s Lead the Field Series, Ear1 Nightinge1e

'igf

S . D
o .




5.

Point out to the students that near the end of the course they wi?] be do=

ing a post- roting ond then comparing the two to see what changes havs oc-

e

ourred
F

o Post=rot1ng (To be oompieted nsar end of oourss )

0.
E 2-

E.

1.

Have studsnt scatter their chafrs Eﬁo hand ou% the post-rat1ng sheet. Re-
mind students to honestly oomp1ste tho rating. sheet sinoe no one else will
see what they have oheokod -----

Hhen studsnts have oomp1oted the post—rating sheet, hand out the presrating
shoets aooording to the*students pen names . .

Instruct the students toétompars the two ratings and check 1tems whioh have .
changed. . Lo : " _

After students have ﬁod~a{ohanos to compare thefir pre and postérat%no sheets,

ask some of the quostions from the "Rating Sheet Comparison Quostions.“ If

E students desiro to disouss any of the questions, changss that oocurrsd eto s

| __L_Ei!ai uation:

.
'}2-

this shouid be encouraged, but only in a very supportivs atmosphers.

s - Conclude the aotivity by distr1buting the “Rating 'Sheet Comparison Questions“ )

to the st!donts for 1nd1vidual study.

=t

Hhat’usﬁeftthstudsntsF reactions to the attitude rating sheet? )
Were students intent or unconcerned when comparing the two rating sheets?
Conments ) T : ;
_The group leader should be 1nvo1ved in this aotivity along with the studsnts"
IE students are .absent whsn the prs—roting shset 15 fii]ed out, be sure they



" . PRE-RATING. SHEET
Directions: - To help you think abouﬁfynurse1f statements on which you can rate
- - yﬂUtse1f are given. ~ . o '

{

See where yau stand now. _
lBe peyfeet}y honest. No one will see these ratings but>you.

: Some=- . :
Never Seram t1mes then Usua11y

i
i

I try to have>éﬁpasjt?ve attitude.

~ I believe we become what we think about.

I ?eeT gaad about my accnmp1ishméhtsf
‘1 thy to find aays to he1p Dther pecp1e;

' - 1 have bad breaks. S v ' .

I do just enough to get by . o

-1 approach things confidently.

My fr1ends try to aperate at ‘their best-
putent1aT v,

IEKPECE faii1ur|e : | . | B : J §!i!!;:! -ii,ii-i.i !i!‘!i’?' @ E BB 8 F 8 F S W

I try to see myse]f as Dthers seeme. Lo bbb

I .think my friends are more capab1e 1 . { . v
than I ami’._! . & - D !i"‘iriiii !‘i‘!!:!!‘ ;T’i!{-;;: ii-ii!lii
1 give up easily when I-can't seem to - | 1 .1
reach-my . goals. ' - [ :

AAZVAt work and schoo1, I perform at}my fbp' ; : : . :
- ab1.|1ty B 23200 i;iiiiii. LECE LN BRI ;ii-iiiii‘f .

Mhen thereris a problem at wark or dt . : L :
SChDo-I’ = am par‘t DF the SQ]Ut‘lon b,linba!; iiiiiii ‘:ii;’ii!x i;l;!gi AR REEER]

1 try to improve my attitudes. o f_;g.. iii;.ii censdes .Z.;!,Vi.Li.i;i

When I faili I come right back. -~ L. .4 L. b

- I fee-] ﬁthers arejuckie'; than I ami A -:iiii i.i:---! !llligl i‘-biiii gi;,i :'ii!éi ‘l

I treat others-as though they were
important. -

I expect;tn succeed.




a

PDSI*RATING SHEET

3
i

Diréctians No one will see the ratings but you, try to be camp]eter hanest‘w1th
; ~ yourself when answering.

)

Complete this rating sheet*éﬁd.comparg it to the pre—rating sheet.

o ; A "~ Some- , S S
: Never Se1dnm times Often .Usisally- Change .
- ) - m 7 3

 “I.try to have a positive attitude.-
I’bé?ieve we become ﬁhat we ‘think about.- 7:,;

~ I feel gngd about my accomp11shments

I try to find ways to he1p other peop1e

B Ihave bad breaks. . - KERURE FUSUOT SRR PR B

P - R B A R R R
1 do JUSt enough to/get by. i
I,appfcaeh things*cohfident1jr
: -My friends try to gperate at their best B , \ 4 . o
N potent1a1 . ‘ : % PR FUUUDEY R SRS A ST P

I expect fa11ure

i c s flxcu s og s

try fg see myself as. étﬁé?éfSEE’mé>f,af

toaoeF

el

L th1nk my friends are mQEEscapab1e
than I am, :

I give up easiiy when I can't-seem to . 1. S
. reach my goaTs ' - . . :

At work and scheg1ifr ?éﬁfcrm atfm}’féﬁ ¥ SIS DAY FEEEIRY BN
abiTit‘y- - i:/x I’ o . 5 iéi'ﬂ;; L ;;--;ia' i‘ii!“)i’ii .‘i,‘-a;::;‘;i

e,

" When'there is a problem at work or at.
. school, I am part of thE‘SD]Utiﬁﬂ?§

E I -try. ta improve my tt1tudes e

~ ‘When I fa11 I come right back.

a I féé] ﬁthérs a%e uckier than i am.

I treat chers as thcugh they were
impqrtan% ‘ :

;I-expect to succeed.




RATING SHEET COMPARISON QUESTIONS a "KNow’ THINE ser

1. In how many of the areas were there changes?
Do you feel good or bad about these-changes? .

Are these changes positive or negative?

& oW o

Why might there have been a change in some of the
areas? l
5. If there was a positive change, what do yauA

atfribute it to?

reason be? what action, if you desired, could

you take to change this negative pginf?

7. If you had done this three years ago, wau1d yau have
" rated. yaurself the same ﬁaw? i
8. What changes wgu1d you expect if you were to do this again three years

from now?

\m‘

If you are concerneﬁ or happy abaut these changes who could you talk ta?
10. What might no change indicate? )
11. . What do you plan_on doing with. these rating sheets?

;
Responses to be turned in: "
I learned ﬁhatﬁ 7'\: - g ) ;7 o
1 was gurpfiéed that | :W e . -~
I am préud'that o - E S | - . ?

ol




UNIT 2

_Caﬁ!munie:atian Skills




UNIT NO. 2
UNIT TITLE:  COMMUNICATION SKILLS
NAME OF ACTIVITY: DIMENSIONS OF COOPERATION (3)

Purpose: . . To demonstrate that two-way ccmmuﬁicatian involves a process of
giving and taking.
- Te show that feeling and néed cues are trénsmitted in ways other
than vérbai?yi A
. To illustrate how cooperation can be a frustrating experience, es-
pecially when a person is limited to non-verbal éommunicaticn and/or

is working against a time limit.

A. Description:

Each member of a small group is given an enveiope containing severa1 p1 eces
of cardboard. Each ind1v1dua1 1n the group attempts to canstruct a square B
by shar1ng pieces with other members in his/her group. Specific 11m1tat13n5

| ‘are 1mpased on the graup At the comp]et1on of the act1vity, a repért can be

made by each member concerning caoperat1en feelings, and behavior observed.

B. Preparation: _
1. Prepare the five envelopes. Refer to pages 3-8 through 3-10 at the end ‘
of this activity for details on construct1on of squares and d1str1but1an
of pieces in each envelope. : - | |
2. Prepare sufficiEnt ccpies of "Report of GbserVation“ (BaS), "Report QF
. Experience" (3-6), and "Dimensions of Cooperation" (3-7) for each student.
3. Position the table(s) according to the number of groups to be involved

with five chairs at each table.

C. Implementation:

1. Divide the class into groups of five students, not assigning some of the

g




i

students to be a group so they can act as Dbéervérs. \
2. Give each member of the group an envelope. Each group should have five
envelopes lettered "A" through "E."
3. Instruct the groups as follows:
a. Each of yaﬁ‘have an envelope containing pieces of cardboard for forming

squares. When I give the signal to begin, the task gjiyouﬁfgrbup is to

form five squares of equél size. The task will not be completed until
each individual in your group has a perfect square of the same size as
that held by others. | |

e o

b. Specific iimjtatiggs,are imposed upon your group during this exercise:

(1) NO member may speak.

(2) NO member may ask another member for a card or in ANY WAY SIGNAL

that another ﬁersan is to give him/her a card.

(3) Members may, however, GIVE cards to other members |

(45. Fifteen minutes is all the time yeu will have ta complete your
squares.

c. The groups will be ﬁonitored and ground rules w111'b; enforced.
" d. As one group completes Tts task, the members may silently cbserve other
groups at work. ;

e. Qgtipnaj;v* ) :
(1) Additional information may be given depending upon amount of time

i

available for activity.

(a) Each individual square will contain only “x" number of piéeesg

o square.)
4. Ask observers to notice the feelings and behaviar of the 1ndiv1dua15 in the

= small grﬂup _
- 5. Ask the students to take al] of the pieces out af their enveiopes and begin.

3-2



During the activity enforce.the\ruies if they are broken." This will
increase frustration. |
6. When the exercise is over, ask the students to replace all the pieces
of the éame ccior in one envejopei ‘
7. Hand oﬁt fp the obSEFVEES“Na; 1 - Report of Observations " (3—5) so they ma:

jot down points they wish to remember from this observation.

o]

Hand out to the participants "No. 2 - Report Your Experience" (3-6) so they
may note their fee]ingéi
9. When students have been allowed several m1nutes to rec@rd their feelings
- and observations, ask the fo]]oW1ng
a. Did some individua1s work on only their own puzzle? )
b. If some finished their puzzle, did they sit back and wait For the ethers'
to f1n1sh?
¢. Did you work as a member of the group? _
d.  Hhat forms of non- verba1 communication were used?
e. How did ygu feel not be1ng ab]e to talk during thTS exercise?
10. Encourage any comments students weu1d like to make from their reports or '
| _observations. | 7
»11.V Hand out the Fo]]aw»uh sheet "No. 3 - Dimensions of Cooperation" (3-7) to
all class members and allow a few minutes for them to work on it#
12, Ask studeits to think back on their actions during this activity to deter-
mine what meaning these might have had and whether or not thE1r actions |
rdur1ng the act1V1ty were characteristic of their everyday behav1or (This
is a thinking question; no student answer is expected.)
D. E§a1q§tipn:
. 1. When answering.questions on handouts No. 1 and 2, or infﬁeneral discussion,
was it ev1dent that students were able to 1dent1fy the feelings and speciF1c

bEhEVTDr which helped or h1ndere¢ cooperation?

o | 3331




2. According to their responses on handout No. 3, or in general discussion, -
were they able to identify the behavior required for cooperation and ways

they might be able to use these ideas in out-of-class situations?

E. Comments:

“1. 1If two or more grgupévare being used, a race might be started to;see which
group finishes first. This will increase the anxiety within the groups to
complete the squares. Use their expressions of frustration as an Qppnrtunfty

‘to discuss emotions.

2. The following are three versions for making a set of squares:

~a. Version A - 3-piece square (3-8)

~b. Version B - 4-piece square (3-9)

5-piece square (3-10)

c. Version C 7

3. Try to get as many students 1nvo1ved in thé activity as passib]é_

4. Observe participants' actions durina _he activity; Ask students Jéadiqg
questigﬁgg(as FaundAin No. 1 and 2) during the discussion part of tﬁe ac-
tivity.:

5. The reports included in this activity might be more effective.if the stu- - -

dents are told they will not be turned in.




No. 1
REFDRngF,DBSEEyATIQNS

A.  For prriEiécequqgrefénﬂ Five-Piece Square
If When someone hcid%ng a key piece did ﬁ;t see tﬁe solution:
" What do you ‘think other members felt?
What clues didlygu pick up that made you think so?
2. When someone had completed his/her square correctly and then sat back
w1th a self-satisfied smile on h1s/her face:
What would you guess were h1s/her feelings?
Nhat reactions did you notice from other members?
What would you guess he/she was Fee11ng?
What were your own Fee11ngs? 0 !
3. When a person could not see the solution as quickly as the others:
What did you think was the feeling of the others toward that person?
What were your own feelings toward the person? ' '
4. What evidence did you see of trying to help one another?
5. What did you exgefience during the exercise?

+

B. “For Three-Piece Square:

1. What evidence did you see of trying to help one another?
2. What evidenEE'did you see of help being withheld?
3. How did people act when they had cgmpTEted th21r part of the task? iHow

did their behavior make you Feel?




No. 2

REPORT_YOUR EXPERIENCE

‘RecaII and write yaur feelings and your cbservat1ans that took place during the

exercise

Identify and be prepared to report sgecific behavior which heiped or hindered

cooperation.

Examples of speciiic behavior. ”(Nnie as

many as you can.)

For each behavior indicate your
experience and abservations as
follows:

Your Fee11ngs e

.Your Guess About Others' Feelings

Any Nonverbal Reactions

Huw It Helped - How It Hindered

1. When a person held on to a key piece
because he did not see the seiutian

2. When a person Eomp1eted his square
~ correctly and sat back.

3. When a persogfcou]d not see the solu-
. _tion as quickly as others.

, 4. When a person tried to- give to anather
- person.

5. Hhen a person withhe1d from another. -
vAdd athers:

6.
77,'
8.
10.

3g



No." 3
DIMENSIONS OF COOPERATION

Ideas about cooperation and behavior re- Ways I think I can use these ideas in
" quired for cooperation which I have be- .out-of-class situations, including
come aware of in this exercise. T driving. - -

&
— _ _ _ — = - e — -




 INSTRUCTION SHEET 1 - DIRECTIONS FOR WAKING A SET OF SQUARES
VERSION A (3-Piece Square)

3“ & 3Ii

The Tines should be so drain that when cut out, all pleces narked a i1l be of exactly the same size, a1l pleces
marked ¢ of the sune stze, and so on. By ustng multiples of three fnches, several combinetions will be possible
that wiT) enable participants to form one or two squares, but only one combination 15 possible that will fom =
five squares six by six fnches, , | o C

Construct the pleces for Enveiope A (1, ¢ out of one coiorrg_f St paper. Construct the pleces for envelope
B (a, 8, 8, ¢) out of a different color of stiff paper, et (This w11 make 1t easter for the students to put
 the pleces back Into the ordginal enveloe when they have completed the etiviy.) - o

Wark the five_envelopes A, B, C, D, and £, Dfstribute the cardboand pieces In the five envelopes as follows:
. Envelope A has pleces 1, h, @ (Consisting of one color)
Envelope B has pleces a,.4, 8, c{Conststing of cne color
Envelope C has pleces a, §  (Consisting of one color
Envelope D has plecesd, f  (Consisting of one color)
Envelope € has pleces g, b, f, c{Consisting of one color)

]
Qo " ‘ : \

31




VERSION B - (4-Piece Square)

Number of pieces of ' Content of envelopes
each shape o : ;

(one Color)  #1: a,’b, e,°f
| (One Color)  #2: a, c, d, f~ .

UowW

(One Color) - #3: a, a, e, g

L]

4!!

nom
|l I QA et Pt

(One Color)  #4: a, 8, 2, h - :

T D a0 O
n

D
L=

(One Color: ‘1 Cy Cy Cy € .

38 7




VERSION C - (5-Piece Square)

Random packaging of pigces
in five envelopgs

P il "
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UNIT |
UNIT TITLE: COMMUNICATION SKILLS

T NO.

NAME OF ACTIVITY: TINKER TOYS (4}

Purpose: . TD emphas1ze the value of us1nq a multi-sensory approach 1n the

communi r;at'i on process

Description: 7 \'
One of the vaﬁunteers constructs an abjeét\with;tinkeﬁ toys Dut'ﬂ%’thé

siéhf of the ather va?unteer Dur1ng constr, ction the ccmmunicator at-

’tempts to describe his ‘procedure so the ather voTunteer, the receiver,

can duplicate the ob;ect using h1s oW set of tinker toys The PESt of

the students 1n the ctass observe this 1nteract1an Nhen bath vg1unteers

<«

have camﬁ eted their tinker toy structures the entirg ciass d?scusses the

activity \and ‘communications in generaT e

1. Have avai1ab1e two small sets of- t1nker toys - (w1thfa min1mum -of 20

pieces) making sure that each sgt is matched in number and size of .
.pieces. ’ 5
2. Place chairs at the end of iwo tables and posftion the tables and

chairs as shown below: -

»{ . Ei] D g

The chairs shauidﬂbe back to béek with no chance Bf a ﬁerscn sftting at

one tab?e seeing a persan seated at the other table. (i.e. mirrors,™

thdbws, etc. S B




}Ask for or seleat two "va?unteers.“  Designate one as the cammunicatar and
¥i;thg other as the receiver T e LG T
2. Explain the falTowing rules: _ : | IR
 >v. ~a;,,The cummunicator 15 gning tc creata a shape aut af the tinker tays
L ib:l;Tha racaivgr is to dup]icate that shape : ’
ég'iThe enmmunicatar can use any form of verbalizatian he/she w1shes to -
e deseribe the shape of the Dbject he/she 15 making.
| 'di~ uge any of the pieces ta cemp1ete the ubjects _ _
: ?- és-.The raceiver may nat luak at or ask questians of the_ communicator-
f;3; "The cnmmunicatnr 1s then 1nstructed ta begin to design and canstruct an
e abje:t and to- deseribe that abject to the receiver , '
iﬂé;- Aftar the. first ten minutes, ar when haif of the tinker toy pieces have
| bagn used. ‘the’ fb1luw1ng ruie may be added _
| f['a;' The reeeiver may now questinn the cammunieator E ﬁide the questions
;‘7>IXE; can be ansﬂered Y the communicator with "yes“ 'or "no" respgnses
b Ramenber, the Oflll
iﬁ;zlﬂh-n the task 15 compieted or fifteen minutes befbre sessinn ends, and igifgt

unieator can only respond with "yes" 'or "no.

beGFE thg :ommunitatar and receiver v1ew each ather s designs, ask the

e receivgr_and cummunitator to- express their fee]ings Ask~what thgjr

5greates;ihandicap was, : ;%335’:.

Cnu]d ygu see any emnt1ons bu11ding? 1f $o0, what were they? Haw
L eauld you te11? SO ; , ;' P ' - . |
b Hhatdid the cmnicator and recewer do to cover ‘up andlor cope ‘with -
o their emotinns? S _' B '.;jéi L .

'i*A,:; Has it easier for the recefver uhen he/she cou1d ask questians?

Haw many af ybu would 11ke tu have been in the receiver or eammunicatnrpzs

pasitign during this activity? Hhich pnsitinn and why?
7;}Hb;t ara samg re;suns for!not uanting to be in either_pasitiun?




f. ,Nhat are some ways in 1ife and/or in driving that we can communi-

; : cate with each other? What hapbéns when one or more senses are
3 . * : & . \ =
- taken away from us when ‘'we are trying to communicate? ) ;

i = i . . . '

.:.Eggjuatiqqz

| e |

‘1. . Did the students recognize b?eakdawns in the ccﬁmunicatian process7

2. Could individuals verbalize some of the benefits of mu1t1 -sensory j
'commun1Eation? o o : j

%ﬂa. Did everyone join in the diSeussian-afier;theﬁaétiv{ty? | |

ﬂ'4i Did some of the gbservers have suggestions for improving on the in-

structiuns given by the communicator or questions asked by the receiver?

%

E. Comments:

F

1. Th1s activity can be expanded using one cammun1catgr and fcur receivers
facfng in caposite dTrEEtTDnS They are not to Took at each other's

models. Observers cén'wander around the room and observe the actions

! ro
of the participants.§ One large set of tinker toys evenly split five ways :

can be used.” This approach may restr1ct the amount of feedback pgss1b1e
, i
and slow the activity when the act1vity is opened up and a11 the receivers

' try to get their own-questions answered. ' -

Lo b
‘




UNIT 3

Skilliul Decision Maker-and Wh."'
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- uuxr N0, 3 L |
UNIT TITLE: SKILLFUL DECISIDN MAKER AND WHY . = e
| ).N@HE QE,ACTIszv;l Pglggs_nﬂx,noﬁ,l (5) -

o . i ~ i

B Purpuse. - Ta iITustrate that we are confrunted with a number of decisians
evenyday, and that many times when decisions are delayed they may be

more difficult to make with a greater :hance of negative eansequencesi)

A Deécri'tianj |
By reading and]or hearing the stahy “Pete s Day.“ the students will be able

ta see. what effect the decisians Pete made or delayed making had on him.

bt R

B.

Pre aration- _ } _ 7
1 " Prepare "Pete 5 an" on cassette tape, and/or have suff1cient cupies of

” "Pete's 5 Day" dupli:ated Far each student _ - - _ 5

C.- Impieﬁentatiﬂh*

1.. "Point aut to the students that making a decision is not just something -

3 we concern ﬂurselves with when these dedisions are. very big, such as

'when we want to buy a car or whether or not we want to get.married. We

face a number ofvdee1sians daily in our lives.. - The: stbry ent1t1ed

_ S“Pete S Day“ wi]l show, us some common decisions that come up every day. :

2. Dlstr1bute printed cup1es of the stary and start the tape or read the.
stary : : o . " |

3. At the cunclusiun of the story, raise some of the faiiowing discussion

4

questionsi

“a. How rea]istic was'thE'stary?
, S
~b. What were some of the decisicns that Pete had to make during the ,
 day? |

A

¢.7 Was there consistency in Pete's decisions? Why or why not?

Erédité Decisians and Dutcames CaTiege Entrarice Examination Board




d. What deeisiuns did Pete make that you might have made differently if
~ you had been in the same situation? th? (This should point out some
~ areas where students' va1ues differ.)
e. Do you agree with Pete s parents in letting him make his own deeisinns? .
| Why or why not? T
f. If Pete had used the deeisinn-msking prueess for mest or eil of his de-
. cisions, nuuid his day have been better?
g. What do yeu,fee1 was the purpose or “moral" to this story?

4. Instruct students to:

Qn!negative consequences ef;putting off thatAdeeisienr or, write dewn all the
“d991519ﬁ5 they were faced with yestereay (nr today). Designate with an s
those deeisiuns that nene setisfying Des* gnete with al those decisions whieh-
produced uutcumes which were not satisfying. Designete with an AM those de- .
cisions they. did not make or they put off or ‘delayed msking. 7

5. Ask the studene if impiemensing-e deeisiun-making;preeess neu1drhaveimuved

' some of” those grnr~ﬂﬂedec1siunsaintn~the §ieetegeny; -

6. Collect printed copies of the story (these will be used again).

D. Evaluation: _
1. In the diseussinn were students able to see:
a. The impurtance of preper1y timing deeisinn meking. o -;
b, Thet there ere a number uf things efféetjng end determining when and hnw
‘we make a decision. | |
c. Tnet using a decision-making process can cause our decisiunszte be more

consistently satisfying.

E. Comments: |

‘T;i It should be pointed euf to the students that putting off e decision can some-
times be helpful, especially when more information is needed, but making pro-
15
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\

-, crastination a habit can be very detrimental. At this time or phase 1/{1

- the cauf"se,__;it "is,nctfessentia'l to go into great depth ;énd analyze each -
decision and canseqﬁence. This detailed examination will come later in
the course. | | o |

2. If a number of stu&eﬁts in different t:'léssés felt the story was not
realistic, you may want to write your own story or ﬁnd;anather story

with basically the same theme.




"PETE"'S DAY




“BETE'S DAY" (2) |

Pete fe11 out of bed knewing he had weited too 1eng to be en t1me at echae1

- for his first period e]ass He had been up 1ete at Gordon's perty, egeinst the

- wishes of his perents; But under the new "trust" plan they had agreed on after

months ef arguing, he was now a11ewed to meke his GWn dee1siens . He was 17 and

in the 1est month of his sen1er year in high sehon] He fe1t that he knew how

to hend]e his .own life and p1ans‘ He threw on his Jjeans and a t- sh1rt ye111ng ;

to his mother in the, kitehen that he would not have time for breakfast

Arr1v1ng at h1s English c1ess_twenty m1nute5 1ete, he senk into h15 seat and
smiled at his girl friend, Linda Then he heard Miss Tey]er say that they would
spend. the per1ed reviewing fer the test temerrew on the novel they hed been reed=
ing. When she said test, his heart began to beat faster. Next period he hed a
Centemperany Problems test thet he had Fongetten'te study for. He knew he should
be 1isten1ng to the review beeeuse he hadn t f1n1shed reading the novel, but he

had, to decide what he was ge1ng to do fer Contemperany Freb]ems "He would ask

" Linda te br1ef him tonight for the Engl1sh test.

He ceu]d skip Contemporary Preb]ems class and try te get a note to explain h1e

absence; or he eou]d ask h1s Cnntemporary Preb1eme teeeher Mr. Fair, for a pest- '

- ponement of the test but s1nce he hed netsbeen turn1ng in his work very regularly,. -

he doubted that Mr. Fair would give himrthe postponement or he could take.the test
and. See what he could do on 1t He cou]d e1se go. down to the Gu1dence Office and

talk to his counselor ebout h1e ce11ege pTene That wey he could get a nete to

xexcuse his absence in Contemperary Problems.

As he left English class w1th Linda, he made plans to meet her for 1uneh and
eeked if he could study with her that evening. She smiled as she agreed to go over
the meter1a] with him. He could always count on Linda. A |

Duting his centerenee with the eeunee]en;'MregﬁArneid, hie‘thtempeveny Prob-

Tems work was mentioned. Mr. Fair had talked to her about the puor work that: Pete
- o . ‘ %153 1
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"PETE'S DA,T“ (3)

3fwas doing and told her that his chances of getting into ee11ege would be seriously. ’
;.effECted if he got a Tow grade thie quarter Her pleasant face turned red and she
ﬁ% frowned when she Tearned, whiTe writing out. his pass, that he had missed Cnntempereny
~ Problems for the_eenferenee | ’

At noon Linda reminded him that they were tnxge to a eehe?arehip meeting in the
iiauditorium. She also esked him if he hed remembered to bring his. sche1ersh1p appli-

: eatien, which nas due today. - He had put off diseussing the application with his

:-parenES— fbngetting the date-it was due During the meeting he learned thet all B

: sidered. His chances for eellege were. getting sTinner and elimmer - espee1e11y if
;nhe did not square things awey with Mr Fair about the CQntemporeny Problems test he
f has missed. He was beginning to feel miserable. _
. | Fina11y; his last class was over. While on his way to basketball practice, he
- stopped to talk to some friends. This made him ]ete, and as he dashed into the:
iiloeker reem, he found only Tom there. Tem hastily shoved semething into his: cnat
§>poeket and left without even Inoking at Pete. Pete ‘guessed Tem was. not eteying for
':prectice fer seme reason. _ " | | -

~ After the teem_eame in to shower at the end of practice, Coach Laird called all
‘efrthen together. Juan h-4 just reported that his'wai1et was missing; 1t contained
‘money hisimnther had given him te'pey bills with after seheel. auangs face was
ashen n{tn feer. That money meant a lot ée his femiiy; "Do any of you boys know
»enything'abeut_thie?“ the coach-asked, Tooking Frem ene'Faee_te anetheri |

When he came to Pete his eyes 1ingered the longest; he knew that Pete had been

the last one out of the locker room. Pete fbund it hard to Took him in the eye but
.maneged finaliy,tegdo so. Then they were a11 dismissed. - _

_E Pete walked heﬁe,_tnying to decide what he should do. He knew the coach §uepeeted‘
“him. - Should he tell him what he ‘saw Tom doing when he entered? Would thé coach be-

49 |
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"PETE s DAY* (4) |
: . a N
Tieve him? He kneu they cou]d nat prnve he had taken the wa]let, because he °
had nut. But wou1d the*caach cantinue tn suspe:t him? He admired the caach
’ véry mucﬁ yet did-he want’ to tel1 on Tum? Haybe ng could discuss 1t with his
| dad tenight and decide what he ‘could do tamarrﬂw E e
Feeiing 1au when he gnt hame, he was pleased to see: the deiighted 160k on

his father' s face as he entered He Has surprised his dad was hame sn ear?y, :

Pete se]dam saw him hame mu:h during the evenings, since his father worked so late ‘:;
Hhen his ~dad annaunced that he had gﬂtten two tickets to. the basketbaTi tourna— E
ment for tanight so that the two gf them ;aqu ga, Pete s face lit up and then

fe]? Hhat was he going to do- abaut his date with. Linda and the test he had

for. Eng]ish tgmorrow? He Tnved basketba]l and hard1y ever got ta go with- his

dad, who was, a]so a fan.

Hhen his dad saw the look on Pete s face he asked For an exp1anation Fete

feebly exp1a1ned that he had a date with Linda that wau]d he hard to break.i
Sounding a 11tt1e disappuinted his dad said "Well, yau re making your own de-
cisions. I know that I can get someone else to use the extra tieket if yuu ‘

decide not tg go." Nith that Pete sTowly went to the phone to call Linda

Reprinted with permission from Decisions and Outcomes by H. B. Ge1att, Barbara
- Varenhorst, Riﬁgard Carey, and Gordon P. HﬁTTer, copyright 1973 by College En-
trance Examinatinn Bgard New York. .




WIT NO. ’ S |
IT TITLE- A SKILLFUL CILLFUL DECISION MAKER AD WY -
NAE' OF ACTIVITY LIFELINE () a

‘-Li

_ ‘Furpnse* .o Ta aid the students in recngﬁizing past achievements, estab1ish-
1ng future gﬂa1s, and detenmiﬁing specifia decisians to be made and

peupie to be cansulted in nrderntg acccmp1ish those goais

forgotten them. |,

Im’]ementation

decisian points 1t is necessa y to have defined and be aware of our gaals '

‘so we may decide.in a manner cunristent with achieving these goals. If we

- do not thy to match our decisions L0 some of the big things we want -- job,
friend, marriage, etc - aften thazé\gecisinns wili move us away from our

goals and cause frustratian and anxietyf

-~Instru:t the students as fodews@ (The group 1eader shauid do this activity

. on the b1ackbaard as an examp1e to the students. ) f‘ C o
1. With the long side of a sheet of paper towards you, draw a line thrnugh
the center of the paper fram left to right. *\\ _ ’

‘(:rgdi_'t:v ,Lifg.Pl,,anning Workshops, Herb Shepard . \




2. Place a dot at each end of ﬁhe line.
3. Above the left hand dot put your birthdate.
'*ﬂiﬂ:Abnvé-fhE‘right hand dot pnt the date, (year or age) which represents your -
z'_:best §ue§s'uf when yau will die If you are very uncamfurtab]e with this,
~you can put a question mark The significant part n%'the exercise is not
!the two dots, but the 1ine in between. _
LS. On your H ne put today s date in re]at'lan tn when you were born and when you -
o might die : T RL% :
6. To the Ieft of today s date write at least one personal and one schon1 or
work (professional) accomp1ishment of which you are very proud. These do
not need to be dated. * (This activity will not be turned in.. If using a
personnel file for each’ student, this shnu1d be noted.)
5; In the right hand corner of your paper write at least one personal and cne
prnfessinna] objective or goal you very much want te achieve or reach.
-Si, To the right of today's date and abnve the line, plot these goals and write
the dates when you hope to achieve them
'§. Below the 11ne under each goal write one decision you must make in the future
to work towards these goals. e ‘
10. Under the dec1sion write one pérsnn nr gragp who can advise you and/or he]p

you in making that degision.

Questions which can be asked as discussion primers are:
1. Did you find this activity difficult?
'23 Have you done ghis before efther in your head or on paper?
3. Do you think you will directTy cnnsuTt the person or group you listed and
tell them how they can help you make an 1mpurtant decisinn?
4. Do you think your goals will change very much? |
5. Have they changed much over the last few years?
6. Hhat are some things which caused you or others you know tn change their
goals? . S 5o
| | 6.£¥?- )
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D. ‘Evaluation: B o o S

b . 1. Were students inve1ved in the aet1vity - Did they ask questiens,‘_ -
' concentrate on their written responses, and/nr enmpIete the aetivity?
2. What eemments were heard? - ("Th1s 1s dumb," "I Tike doing th1s," etc.) .
32 Did the students respond enthusiast1ca11y and Frank1y to the discus-"

2 L

sien questiens?

E. Comments: | o B
| 1. If students. are having a diffieu1t time getting 1nva]ved 1n the ac- |
tivity, exampies may need to be given.. S |
a. “Accomplishments preud ef Lo

(1) Driver's 11eense - _ i
(2) Maintaining a TQng or strnng friendsh1p
(3) First car .
: (4) School aehieyenent;és 1earning‘samethin§ new, grades;‘awards,':
“etc. | ’ ' |
(5)1 Passed a diffieu]t class
b. Goals:
(1) Date I plan on getting;mannied '
.« (2) Date Iwill graduate frem high schoel
(3) Date I w111 purchase a car ‘or home
(4) Date I will be working at a full time job s l »
- 2. -The group leader needs to be 1nve1ved in the aet1vity by drawing his

own lifeline on the board as students are involved with the1rs on paper i

-and’ entering inte the discussien after the activity

53
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i ;'{they here tnyihg te attnmﬁiish in thet instanee Nen-ﬂriving aiternetives -

;sthe mnst direet and gnsitive epprnaeh te

. Preg enetien'

Studehte identify one driving experience end examine 1t te determine what

are deveieped ‘and eomp;n;d te thnse whieh inciude driving Studente ehoose i

reecempiish thein ntjectives

Tty e - P o C oL )
L - 5 N = 1 N N N 3 - A
& T A LA TIPS - =

?

Repreduce sufﬁécient cepies ef “Reeeens th“ wnrkeheet fer each student (7-4)

» Im ‘Ie}e‘htatieé

£

T Peint QJJ thet frequentiy the driving taek is used fnr reeenne nther than
trenspnrtatien sueh as vent1ng frustretien, geining eeteptanee ef peers,_4

‘ f seeuring privety, and many nthers & then ‘times’ we ere net aware ef allx;fj
_nur reasons fnr driving and-eennnt then s;erch for eefer end[nr mere .

;_satiefying ways te achieve theee nbjettivee i exempie might be a per-

snn driving fest end reekieseiy efter a fight with .a date The primany
reesnns might be to vent frustretien or anger, end if this reesnn and
its risks ere reengnized the*perenn mey pu11 nver and take snme means
(e.g. physicai exertise) to neieatg t#ie frustratien er anger rether , o
'than rieking a senieus eecident. . | ) |

2, ,Bistribute the’“Reesnns th" sheet. Us ‘ng’ the biatkbnard ine per- ‘) .

;snnel exempie on. hew theesheet een LR f‘ 1ed eut_ Drew the.stgeents;“"




into this discussion by having them brainsto;m what' you might have wanted
to accomplish in the driving experience you've noted and what your other
: alternatives were. ’

3, ‘Have the students complete the “Reasnns th" sheet with their own experi-
ences. When students have camp1eted several examp]es on their "Reasons
Why" sheets, initiate a discussian 1n either small grnups or large groups
with the students working in a round vobin fashlan_’ If they ChDDSE, have

£hem explain their personal experiences.

=

B. - Evaluation: | o o ,,‘ E
* 1. Did the students readily think of persgnal driving exper1ences and objectives?

[ %]

How many a1ternat1ves did the students present for Cu1umns 2 and 4 of the
"Reasons Why" sheet? | - : . N
3. ﬁidxmany students admit a number of objectives for their dr}ving of Qaich
they were not aware?
4. Were the students' reasons for driving superficiaT or indicative of cansiderable
1ntrospect1on? . . .
- 5. Here the students' nan—driving alternatives realistic ana‘WDu]d they be 11kély

'x to implement any of them?

E. Comments: 3 5
71. The group leader may need to define theAterms “objectives“ or ;subiCOnSGfDus"
| and should discuss at some ]engtﬁ what a sub-conscious objective is.

2. It is essential for frank and meaningful discussion that the group ieader
choose an intense persaﬁa] experience as the example. If the group leader 1is
ron-committal and chaaseé a mediocre experience, the studénts will probably

. follow suit. o |
3. There are many pus!tive and 1mpurtant reasons for driving, and these shoqu

. be noted.
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i REASONS WHY

ple of dri&ing
S you have had
t week. ~

Put a check next to the
ones that you were aware
of at the time.

Note some of the things

you hoped to accomplish
during this driving ex-
perience.

Write down one other wa

y you .

could have accomplished your
objectives without driving.

[ap

-_—



UNIT 4

‘Recognizing Possible Decisions

ERIC™ "~ -



UNIT NO. 4
UNIT TITLE: RECOGNIZING POSSIBLE DECISIONS
&®
NAME OF ACTIVITY: FINDING AND DEFINING DECISIONS (8)

Purpose: . . To increase the etudente awareness of their decision-making

pese1b111t1ee

A.
Students look at one of their recent driving experiences and try to dis-
cover all the possible decisions they made or could have made. Then they
detenm1ne one thing they p]an Qn doing that dey and think of all the pos-
e1b1e.deeie1ene they might have to make.

8.

1. Reproduce sufficient eoeies of "Recent Experience Sheet" for each
etudent (8- 3)
2. The group leader ehau1d note a persena1 dr1v1ng exper1ence and all the

decisions he/she can think_of that were pese1b1e in that experience.

C. Imp1ementetion‘

1. Pe1nt out to the etudents that we do all sorts of things autematTc@11y, .
not ree11z1ng thet 2 have a choice. Either we do not spend the time to
find out and define the possible decisions, or we rely on previous simi-
lar decisions to direct our actions. Our opportunities and values are

. always changing“due to ehe information we receive. :Hhere no choices
existed yesterday, one may exist today and vice-versa. Yesterday's de-
cisions may have been very good yeeterday but inappropriate today.

2. The gr@up}1eadef should initiate the activity by using one of his own
driving experiences. Note the decisions that ycg made and those décisions

- that could have been ﬁade before, during, and after the experienee; .

59
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could have made.

3. Hand Dut:fhé “Recent Experience Sheet“n§nd have students write down a
driving experience thex have had recently and list all the decisions they
made and could have made dealing with that experience.

4. Ask students to check those decisions that they could have made which
might have made the outcome or experience more eﬁjoyab]ei .

5. Ask students to pick something they will do during the day and think of
all the possible decisions they might have to méke Ask tﬁem to keep
track of some of these new dec1s1nns made during the. day 7

6. Follow up: In the next c1ass session, ask for vo]uﬂteers to share with
the rest of the class any new decisiqns they have had to make. Ask if
they were satisfied with the decision, and, if not, what they;might have
'dgne to make the experience more énjoyabie,

Evaluation: |

}1? Did the students recognize a number of decisions for each situation and
did they seem to attach any vaTue to this recegnitiéh? | 7

EE. When asked the following day in c]ass, were the students able to indicate
some new dec1sians? '

Comments :

This activity can be a natural lead in for an alternatives and outcomes search.



RECENT_EXPERIENCE

Note a recent experience; 1ist all the decisions that you
gggg_Teading up to, during, and after the experience. What
decisions could you have made before, during, and after?
Check (v/) the de:iéians that you could have made which |

might have-made the outcome more enjoyable or satisfying.

RECENT EXPERIENCE:

BE FORE . DURING AFTER
Did Make | Could Have | Did Make | Could Have | .Did Make | Could Have
Made Made Made
:/, ‘
-




Credit: DEGisionsgng_ggzggmgigaCa]leggigntrance Examination Board

UNIT NO. 4 )

- UNIT TITLE: RECOGNIZING POSSIBLE DECISIONS .

NAME OF ACTIVITY: DECISIONS -- POSSIBLE AND RELATIVE IMPORTANCE (9)

Purpose: . . To determine when a decision is possible and the relative impor- .

tance of certain decisions.

A. Description:
Given a Tist of fifteen decisions typically faced by many people today,
~ make. They also compare those decisions to estimate theéfeiative impar;

tance of each decision. , ' ’ \

B. Preparation:
1. Have sufficient copies of "Decisions -~ Possible and Relative Impor-

tance" for each student. (9-3)

C. Implementation:

1. Students are to complete the worksheet according to the following in-
étructians:
~a. Possible -- Read through the decisions and place an "x" in the 7
"Possible" column if you Héve any control over making that decision
(i.e. it is possible for you to make that decision).

b. Relative importance -- Consider how much effort you quid exert in
making each of these decisions and write'the appropriate code num-
ber (0, 1, or 2) and discuss why some students may‘differ.

2. When students have camp1eted:the.exercise, discuss those items that
were not checked (that a deéisian is not possible) and determine why-.
3. Tally the students' coding on each decision (what decisions were rated

0, 1, or 2) and discuss why some students may differ.

911" 62
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- Evaluation:

1. Were students able to realize:
a. That they have control over many of the decisions that are made.
b. Same decisions are more important than others, thus requiring greater

thought and study.

Comments;

Students and grnup leader a]ike may want to choose a dec1sign that they have _

- rated as "0" and for one day study, think, and ask questions abuut it before

deciding. The following day a discussion could center around the students'

experiences -- Worthwhile? -- Tough? -- Do it again? -- Reagtion of others?

- Ete: . ' | «



DECISTONS -- POSSIBLE AND RELATIVE IMPORTANCE .

Everyone makes decisions daily. Some of the decisions are more important than
others. Some are so important that they require thought, study, and investiga-
tion béfore a decision is made, while others are "automatic." Categories for
defining decisions and how they are made include the following: ‘

el

Not generally perceived as Occasionally think about Study, think, and ask
being under your control; it before deciding. questions about it be-
where the decision is auto- ‘ fore deciding. )
matic or routine, where :

-you never think about it

before ‘deciding; habitual.

The following table 1lists fifteen decisions typically faced by many people today.
Determine after each item whether it is possible for you to make that decision.
In the second column consider how you would make that decision. Write the ap-
propriate code number (0, 1, 2) after each decision on the list. If the de-
cision is one that is not appropriate for you,»leave it blank.

Relative
Importance

TYPICAL DECISIONS: ’ ~ Possible

1. To get up in the morning. 1 — _

2. What to eat and when. 2 177, . _ L
3. To tell the truth. 3. e
4. To criticize a friend behind his back. 4. - , .

5. To drink alcohol. 5, . e

6. To take a summer job. 6. O .
7. What books to read. 7. — -
8. To use drugs besides tobacco and alcohol '8, —__ .  —

9. To stop at STOP signs. 9. - o

10. To drive beyond -the speed 1imit. 1. _ _
11. To ride a motorcycle. . ____ - -
12. To go to school. 12. - o
13. ,To believe in a God. - e, -
14. Where to dispose of waste paper and ) ) o )
wrappers. : 14, e o
15. What movie to see. : 5. . . ]

Reprinted with permission from Decisions and Outcomes by H. B. Gelatt, Barbara Varen-
horst, Richard Carey,-and Gordon P. Miller, copyright 1973 by College Entrance Examina-
tion Board, New York. . T e e e L -
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UNIT NO. 4
UNIT TITLE: RECOGNIZING POSSIBLE DECISIONS
NAME_OF ACTIVITY EMQTIQNg - FACTS (10)

F

Purpose: . . To provide information concerning emotions including positive

and’heé1thy ways of releasing tensions caused by emotions.

A. 'pgscri;tjan;
Th1s activity is primarily graup 1eader centered and will cover the bas1c
cancepts of emotions, their effects, physical 1nd1catars of em@t1gns, and
wha@ can be done to reduce the impact QF ‘emotions.

1. Become thuraugh1y familiar with this “informational act1v1ty and note.
some examples of emotional s1tuat1ons that a person might experience.
2.‘ Determine how other ¢u1tures deal with death in preparation for a dis-
!gussiﬂn on how emotions are learned and the emagiqnaT diversity among

cultures.
3. ﬁeveiop a presentation which will draw the emotional facts frcm the
students by questianing them and refining their answers. This approach

providss more involvement for the student than a typ1ca1 lecture format.

C. Implementation:

T. Emotion can be defined as a strong surge of feeling marked by an impulse
to outward expression which is aéccmpaﬁ%ed by ggmp1ex bcdiiy reactions.
(This can. be placed on the board With students given an opportunity to.
exp]a1n what the def1n1t1on means to them, )

2. Explain emotions inc1ud1ng-the‘fo]1DW1ng poirnts:

a. Emotions are primarily influenced by conditioned visceral Qinterna1

organs such as stomach, lungs, and heart) responses.

Credit: Psychology Today, Morgan _
| o  w-1 65,




b. Emotions are less dependent én recognizable needs and are less goal
directed than motives. (A motive can be defined as need or dr{ve that
incites a person to some action or behavior.) -

c.” Emotions are diffused, éersiétent,"ané cumulative., (Place the three
terms on the board and discuss each.) |
(1) Diffused in that chemicals (hormones) released by the body glands

are carried by the biaaé stream. This primarily affects the smooth
musaie_tissue, thus affecting the visceral or internal orgarns.
(e.g; tightening of stomach, breathing faste?, etc.).

(2) Persistent in that gﬁée smoothmUSe1es are activated, they are slow
to relax, Secause the blood must carry away the hﬁrmones. This 1is
why the emotion or feeling Tingers after the stimuli has been re-
moved (e.g. feelings in the Stomach). Unlike the skeletal muscles,

. the smooth musé]es,have no appoéing;muscles tanextend or relax
them. (e.g. action of arm -- bicep contracts moving the forearm
towards the bod& and the opposing muscle, the %ricep, contracts
stréightenipg”the ar% back out.) “

(3) Cumulative in that they can build on each other. Emotions are -
learned; therefore, we have a'preédisposition or set béhaviér for
special stimuli. Through stimuiué_generaiizatign, similar éues or
stimuli may cause chemical ;timu]gtion to viécerij tissue before
the tissue has recovered from the last stimuli; therefore, the im-
pact of the second stimuli builds on the emot’onal impact of the
first. (Try to solicit student examples of how one emotion builds
on another.) - |

" (a) A car pulls in front:of you causing emotional buiidgup,

Immediately following this 1ncigent;.a pedestrian walks out
\ in front of you. ’ g
\ = (b) You encounter a slow driver in front of you. As s00N as you .

\\. B ' ' ) 66
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. react to that problem you enc@unter raad ganstrugtian,
(c) A person has made a snide remark to you. Inned1ately fol-
1owing this, another person makes a s1m11ar remark.
d. To reduce the impact of the chemicals orn ... smooth muscle tissijei '
one can engage in:

(1) Physical aéti?ity to speéd up the circulation of blood which
wii]icarry'the chemicals out of the smooth muscle tissue (e.g.
?uﬂning), or |

(2) Avoid stimuli that pravcke intense emotions. (e.g. If
being areund 'someone rea11y upsets you, stay away from himjher ) |

e. A mood is a temporary emot1ana1 state or feeI1ng that Tasts Tonger ﬂ
and is less intense than the emotion 1tse1f (e.g.: Depressed,

mellow, comical.) .

f. Temperament is persistent or continuous emotional reécti@n thatitypés
arsaﬁaracterizes a person. (e.g.: Optimistic; joi]y;'grguchy!)e

g. Overt or outward behavior does not necessarily reflect covert or

‘inward emotional reactions. (People differ, some people hold
feelings in.) |

h. Emotions are learned responses.
(1) A short discussion can be used on hnw other cu1tures deai w1th

death to illustrate that emot1ans are learned.. (Deathqln some

/ ' cultures is aisad or sorrowful situation, and in other cultures
. ’f ’ it s a qufui cccasian;)' Many times it is extremely difficult
/ to control some of these emotions. | a
i. The following are sgme phy51ca1 indications cF emotions being present
g (Students can be asked how the body parts and functions are aFFected
- by emotiansz) ,L§*" . e ’
‘ (1) chs.p‘ir?:atim'r,“2Z | |
(2) Eléédapréssyre and circulation - L c
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~ (3) Skin reaction
- . (4) _Pupils of the eye
(v) Gastro intestinal ;hanges“ e
(6) Erection of‘hair,(ganseflesh reaction)
Si) Sig‘bgsic emotions can be used to &emenstrate th§§é=emptiﬁna1 ccntingums

-on which people funcfion: (Place the three continuums on the board, ex-

plain each, and solicit examples from students.)

Joy ~ 15 a sense of elation or happi- == Sorrow. - is personal. It is

ness in reaching a goal, satisfying a\» . brought about by events or circum-

drive o achieving an experience; i.el, . stances beyond a person's control. -

a release of emotional tensfon. . - - It is being oblivious to or not

ot . .- aware of stimuli. It may cause be-

’ ' havior which creates more sorrow; -
e.g. when tired and hungry, re-
fusing to eat or sleep.

Love - is the most extreme expression - Hate -,is often equal in intensity
. ‘of a positive emotion. It is height- to Tove. It is accompanied by
+ ened when th2 object of this emotion. ' Jealousy or envy which seeks to des-
returns the feeling (may be self); e.q. troy the hated object (may be self).’
when a loved car responds by start- - . = = L -
ing smoothly, responding, etc. L, W .
~Anger - 1s aroused when a specific ~=epp ' Fear.~ is evoked by a sudden and 1n-
. goal 1s thwarted or one is prevented ° " tense stimuli that upsets one's en- -
from accomplishing sgmething. It is = vironment. Often it is the result of a
unpleasant, unrewarding, and results .’  person being unwilling to risk failure .
- from repeated frustration. Sogial ~* for the possibiTity of greater satis--
.+ limitations on ways of dealing with faction.' , e.g. More responsible job,
T frustration aggravates the anger. asking for a date, offering an answer

Anger is a long-term emotion. , in class, etc - o , -

-
r

s = ‘;f ’

D. Evaluation: s S - S LS

1. MWere éhe sthdeﬁté abie and willing to bring pﬁt:the ;ﬁgtiahéi-inqumaijqn;ar was
. it necessary-to revert back to a lecture? R

2g”‘Did the stude;ts-give'pgrsdha]_exampies Qf intense emutinqé1f$ituat1qgﬁij- -
3. Hefeltﬁevéméiionai exam§1e$>nffefed.9y'tﬁe students ur‘g;éﬁp.1ééder>éfiﬁaki1y' .

‘ . . L ® = ‘. - PR . . \I!sr
. ) B . L , B : ’ V“‘ ? .- 7: ‘a , 17" o N
" 1. . Numerous ‘examples should be brought -in when dfscussing this material. This .

® . L P W .
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activfty will éeéﬁuth more effective iffthe éxampTes used are péfsoha]
éEXampTESQOf‘the students and gréup leader and if the information can
be presented in the question and answer form mentioned earlier in the -
activitg;' | |
2. One of the py%ppsesfgf this activity is to préVide infdrmat%qn-canéerniné

emotions. . Techniques for gettiné students involved in the activity are

- given’in'thé Gréyp,Leadéﬁi§'Guiﬁgi

\p
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UNIT NO. 4 | S "
) UNIT TITLE: RECOGNIZING POSSIBLE DECISIONS |
NAME_OF ACTIVITY: EMOTIONS -- FEEL WHEEL/SCAVENGER HUNT  (11)

Purpose: . . To assist- students in identifying and/or expressing a variety
of their emations |
. To show how certain dr1v1ng re1ated ngects or act1v1t1es repre-

sent d1fFerent emotions to each_1nd1v1dua].

A. j
A Feel Wheel is azvehicié which assists people in fﬁentifying theirzemﬁs /
:tians ‘Students develop their own Feel whee1s They search the cnntentg

of the1r wa1let/pur5e and/gr hunt thraugh a magazine far a symbn1 for each
of the emot1ons shgwn on their individual Feel Wheel. Students,- 1f the
'choase share their emutﬁona] symbols with others and ccmp]ete the act1V1ty
by selecting a symbol for their current emctiona] statei V/

B. Pre’arat1an o | : ; o o | - /Z

1. A classruqm Fee] Wheel shculd be constructed on a large piece ufzposter

“board with at least a 26 inch diameter 50 all students can see %’e_wards

easiTy' Divide the Feel Nhee] into eight sections Determine‘fﬁdividus
a]]y or with the students, the Fee11ngs or emotions ta be placed on the |
wheel and write them on freehanded in bold letter1ng (11-6) /
2. Produce suff1c1ent blank Feel HheeIs (8 1/2 x 11) “for each stJLent -
3. Procure scissars and have magazines and newspapers ava1iab1e wh1ch may

be cgt up. . ' ' _ /

c. lmgjgﬁenbatiﬁp} | . /

1. Discuss areas or emotions on the classroom Feel Wheel. / .

gfafnstorm emotions or feelings that a person normally has{that have not
: L T I ,
been 1isted on the class wheel. Record these on thEFbaard{E

}’ 1_1ﬁ%()‘ 7 x ;




- 3. Point out that many times people are not comfortable expressing haw they
feel in front of others, or Ehey desire to be left e1ene The -option ta
have a "pass” or "private" wedge should be included in the Feel Hhee].‘

. Hand out the blank Feel Wheel sheets and heve students develop their eﬁ;'
‘wheel with five or six emetiens feelings, or moods they nerma11y have.

5. When students have completed their Feel Hheel he]d a short discussion on
how certain things symbolize different emetiens or feeiingstin us. Examples
of things that can be held up: iCer keye, gas credit eard, driver's license,
etc. Car keys may symbolize satisfaction. A gas credit eerd or a gas bill
may meenrfrustratien, because it is a reminder of how expeneive:e car is to
run. A Ticense may give a feeling ef,enxiety because too many vieietiens
may cause 1t to be reveked,‘cr it may cause a feeling ef'heppiness'beeeuse
of the freedom it provides.

6. Have students 1nd1v1dua11y hunt threugh the euntents of their b111fe1d or
purse for various driving related items that symbe]ize the emotions or
. feelings on their Feel Wheel.

7. If the students are _unable te find,eneugh iteme_fgr each emotion on. their

Feel Wheel, they can teer eut photographs, heed1ines or slogans that Sym-
beTi;e their emotions. A picture. ef a lady with a flat tire may symbolize
3frustretian because 1t is a reminder that new tires are needed but can't be
afforded immediately. The picture of a car traveling down the reed on o
rainy night may symbolize enxfEty to some students because they know ‘they
have to make a similar- trip to get home that night atter the ba11,game,

8. It eheuid be continually emphasized that feelings cannot be Jjudged ee right
or wrong, good or bad, etc., but that everyone sheu1d be . abie to express
how he/she feels and to share these feelings with othere without the feer
of being "put down" or labeled. _ 1

9. Get the stedents tege:ner in greeps of two, each one with someone he/she

‘ does not know rery well. Two approaches can be used. One person ean'exeiein

/1
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., all six of his Symbo1s to his partner and then the partner does tﬁe ‘

' ;same, or each can share the symbol he selected for satisfaction, then
_each share the symbol for frustration, été. Each student should ex-
plain in detail the reason why he/she selected the symbols and give
~é little of the backgréund on the selection. For instance, in show-
ing a calendar for frustratfcn, he/she can describe some of the dates,

tensicné, and %méassible deédTEnés that 1t represents.

10. Get the students together in groups of four by comb1n1ng two groups of
two, . rearranging their chairs, or hav1ng them s1t on the floor as c1ose
together as possible. The object of this part of the.session 15 to de-
velop a larger cammunity, bu11d1ng upon the re]at1onsh1ps that have |
already been established in groups of two. Instruct everygne in the
group to introduce his partner then gn around a second time and 1et

. EVEryone ‘explain what symbol he/she would pick as a symbo1 of h1s/her
Var1ation

| 1; The cTasségom Feel Nhééi;can béimade_inciu@jng a pojnter in the center :
of the wheel Fastened?witﬁ a brad.l A Fee]rﬂHEET made QF butcher péper
can be p]aced over a magnetic board w1th the pQTnter some type of magneti

To shcw 1ntens1ty of certain emot1on5, the Fee] Nheel can bé& co1ured

=M

with the 11ghter colors of t1rc1e be1ng on the nuter section of the
wedge’ and the deeper colors towards the inner circle.
3. The Feel NhgeT'can be used 1in canjuﬁttﬁan w{th a study of various situa! .
tions or discussions in which the students are asked how they feel about -
: é_g{ven situation, about the élass, about the agtivity,vabout the group
~ leader, etc. . ' | . _ ) |
E4i Tell the students that they are welcome to come to the front of the room

.anytime they wish and turn the dial to how tpey‘aré ?eeiing at a particular

n-3 /&




7 moment. Sometimes boredom will be indicated at which time it would be appro-
A priate for the group leader to address the féeiiﬁg énd find out if‘cthérs feel
| the same ﬁayi If the majority also Feei bnredr the group leader mayxwaﬁt to
find out why and possibly work w1th the students to 1ncrease enthusiasm for
The particu1ar activity. Other times, students may want to express emotions
suchas happmess3 which indicates they feel good about the activity or some-
- thing someone did or said, etc. | | |
5. The Feel Wheel could be used by the group leader (or étudents) to indicate
how they feel before thefE1éss begiﬁs or during the class period. For examp1e,
duging the previaus class severa1 problems. accurred which made the group 1eadgr
mad and angry. He or she might indicate this by pginting the dfal in the di- '
rection of “angry“ and possibly explaining to the students whj!he/sﬁe feels _
this way. Used in this way, the activity may become a hséfuIltaaT in building
understanding of emotions and impraving c?assraaﬁ involvement by=studeﬁts.
6. Feelings can vary in intensity rather quickly and this movement should be ex-
:hibited-nyiai1éujng the students the opportunity to move their markers on their
- individual Feel Wheels towards the inner cife1e-(deeﬁer cafér) for increased
Eintensity of feeling or toward the outer section of the wedge (1ighter ca?ar)
for decreased intensity of. Fee1ing (This variation uses small markers, rather
than the central pointer, and could be used in small group discussions with-

several students responding to given situations.)

D. EvaTuaiion- .

1. Did students’ participate?

(=59

m~ .

im.Here the students ab1e tg identify hau certain items bring out very different '
emotions in fe11au students? -
777 73,7 Were students able to see how emntians fit into their driving and hau driving

fits 1ntu emotions?

73
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. E. ggmmént;: :
1. If students are having trouble identifying emctiahs? thé7F0119wing might
bErusedé
"a. Pleasure
b. Fear

- C._ Frustration

d. Anxiety
e§ Anger
f. Love
2. The Feel Wheel can be used iniconjunctian with activity "Name It; Claim It"

to help students identify the emotions pictured in that activity.

|
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UNIT NO. 4
UNITTITLE: RECOGNIZING POSSIBLE DECISIONS

NAME OF ACTIVITY: EMOTIONS -- NAME IT, CLAIM IT (12)

Purpose: . . To promote students‘videntifjcation and acceptance of their

emotions.

A, Descﬁirtiénf

Ind1v1dua11y, then in small groups, students 1dent1fy persgna1 emot1onal
-~ situations, the type af emot1on the s1tuat1cn aroused in them, and how

they acted in the s1tuat1oni‘

L1

B. Preparation:

1. Try the activity sheet ahead of t1me to become fam11iar with the ac-
tivity and the range of possible responses n N

2. Befnre or dur1ng the activity, 115t on the blackboard the .emotions
given in activity naiijgv"Fagts About Emot1ops" with an example after !

each.,

c. Implementation:

1. Brief1y'intréduté'tﬁisasessiﬁn»as an oppartunity-tb talk abouf emotions

11 and their effects «« It should be pointed Dut that all of us- exper1énce -
emot1ans at var1aus times in our’ 11ves, but each of us has unique life
51tuat1ans wh1ch cause our émut1ons and the 1nd1v1duaT ways that we ex-
press them.. For e§amp]e, all of us are afraid of different things (heights,
‘dﬂgi, sﬁéeéi,e;c.) and may' show our fear in different-ways:(screaming,
fregzing, etc.). A1l of us Fée1-happiness at séme time, Butjdifferent

things. make us happy (w1nn1ng a game, see1ng a Fr1end etc:) and we

"rv

react in d1fferent ways (ye1]1ng, sm11ing, gigg]1ng, etc ).
s 21 Erief1y descr1be the emgt1ons you had previously 11sted on the bnard

! with an examp1e ar s1tuat1gn that might cause each emotion.




1

Ask students to divide a piece ef paper into three columns, as 1n the

diagram : - _

1

e e

'In the first enTumn, studente eheu1d brieF]y describe three to five situe-

tiens which cause an intense emetien for them. Keep the deseripﬁiens brief

| (Point out that they w111 be sharing these eituetiens in small groups. )

In the secend eeiumn, across from the descriptien of the situatien,:have

the students name the emetien(s) aroused 1n them by each situation. .

In the third ee]umn instruct the students to describe how they acted in -

=th§t eituetien (i “3, what they did when they felt thet emetian )

r.ﬂIF studente have trouble getting started, an exemple or exempies m1ght be :

given similar to the ones below:
3

o 2 .3
a. Walking in the dark- Fear N Run/sing/talk to self
b. Hitting parked car | Fear Stop/take off
c. Seeing an ele friend Joy - Hugg1ng/kissing/ehek1ng
o L hands |
d. Fight with gi?i/beyfriend . Anger o Suik/lash back
e. Igﬁered by group Reeentfe1/HuEt ' Pull into she11/be more
S - outgoing .
f. Seeing geed'mevie' - | Happy Be more eutgeing

When the students have completed their emotion sheetsgqeek them to take turns
isheriﬁg their situations, emotions, and actions in their small group.‘ The
foTlowing are small group rules which must be obeyed:

a. No "put dnuns“ or "cuts" al]ewed

"~ . b. gHeke sure there 15 input from everyene in the group.

Al1ow everyone to talk. |
d. Try to get to peep1e's feelings and emotions as waell as thefr ideas.

E



D,

10.

EvaTuationé

1.

. Analyze interactions within the groups:

~ "put-down" sessions?

e. Be open with each other -- take the chance to express your real
. opinion with the group. |

When the students have cgmp1eted their d1scuss1nns 1n sma11 groups ,

the graup leader can note on the board the most common - Eth1Dn§aBﬁd

have student$'discuss some common or normal reactions to these emo-

t1ons This summar1z1ng g1ves students a chance to pote some simi-

1ar1t1es and d1fferences among class members.

Variation: Using the same farmat, the gr@up TEader can Téad a_group

"discussion on:

a. Driving situations which cause some strong emotions.

b. The type of emotions aroused by those situations.

€. How drivers and passengers react to those emptions.

Emphasiée individual concrete Examp1es (Be careful to keep students3

' from degrad1ng each other or parents in their examp1es -- keep the

discussion on persnna1 emotions and reactians )

&
#

-Check to see if the students are abTe to get aat1ve1y 1nVu1ved in the

task and are wnrk1ng at writing the th1ngs down.

Look at hngthe-mevbers feel abau;,thgjsm§11 group; are they:

~a. Interesting or boring?

b.  Useful or useless?

c. Relevant or irrelevant?

d. Enjoyable or annqyiﬁg?

a. MWas. any graup ddﬁinateé’by one or two peopge?

b. Nere students work1ng toward consensus 1in ‘their small groups e1ther
thraugh formalized voting or d1scuss1an? _

Do the small group discussions stay on the task or drift into gQSSip or’

78
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.~ 5, Was each student able to generate at least three situetiens emntions, and

aetien sequences?

This' activity may occur near the begiﬁning of the course and 1nve1ve“seme risk

. of .embarrassment to the 1nd1viduai etudents The group leader should stress the

=.ve1ue of openly expressing feelings, while alsn emphasizing the ru1ee for group

discussien which prnhibit "put-downs." The group leader must be especially care-

ful to ablide by the rules and set an examp1e ef eccepting the velue of eaeh per-

_son' s emotions and actions.
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UAIT RO, i
UNIT TITLEY RECOGNIZING PDSSIB:E\DECISIDNS : - S .

NAME DF ACT&VITY EMDTIDNS - ANXIETY (13)

Purpose: . Td g1ve the students an opportunity to experience the phvs1ca?

A.

and pSychc]dg1cal changes that take place in an anx1ety nroduc1ng
sett1ng . v : '
. Td\her students explore dr1v1ng situations that cause anxiety
Aand dedérm1ne when anxiety may be benef1c1a1 or detrimental.

. To dEve]np ways to cope with or use anxiety to advantage when

driving.
7 o - ' -7 : ) s
Description: o 7 :
i t \
To better understand how a persan feels and acts during an emdtidnaT situa:

£

t1dn, students are|\ placed in an anx1ety prdduc1ng s1tuat1cn The students

experience ;he d1fﬂ1cu1t1es of concentvation when in this situation. The

"first-hand éxperientge leads into a d*iscussi'dﬁ on situations that cause -

anx1ety, how people tan édpe with this anx1ety, or how pecp]e can reducE or

B.

- use their Fee]1ngs ﬂ# anx1ety ) - ' -
Preparation: SRR , ! o

1. Prepare a discussion on how anxiety Jthe.wdrnyvdé uneasiness about what
_ L o
may happen) affedts\a person's actions .. J ; -
2. MEﬂt1Dﬂ traffic situations that envoke anx1ety * Some examples of these

_s1tuat1qns are: - ' T
a. Dr1v1rg 1n snow ,
b. Ta11gat1ng | , b‘ . f' ‘
c. Heavy\traff1c . o
3. Some spec1\ o trafflc s1tuat1nns where dnn1ety migh? be beneficial shdu;d'
de-ndtéd; ( gg.g young child af’crdsswa1k may cause one to be anxious and
,and respond by'\slowing down: N |

. \\ ‘ "_‘_11 -1
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. Implementation: .

. _Traffic situatinns~where anxiety fs detrimental and ways of coping with or

?Zdecreasing these anxinus feelings should be pFepared as examples.

Dbtain sufficient baliaans for each student to have twa, and one PUTer or

- pencil. with a pin in it should be available far the group leader te use as

a popper.

1.

2.

Introduce and define anxiety.

‘Hand out balloons and instruct students that they are to-close their eyes

and blow up their ba1iaﬁné unti they’pép' (The. students shau1d have their :_L
eyes c1gsed not only to raise their anxiety 13ve1 but alsp as a safety o
precaution ) ! - . |
a. Hhen the students have partially blown up their balloons, have them stap
a moment and ask, "Would it make a. difference if you knew the exact time
when the. baliaan would ‘break?"- "What affect does timing have*1n this

situation?” ) B ’ o

L

b. Instruct students to clpsésiheir eyes and finish b1§wing up the bal1oons
until they break,

When students have compieted breaking their balloons, ask

a, "Why wereiyou afraid of the bailonn papping?“'

3

b. "If you had never experienced a ‘balloon breaking befnre, wau1d you sti]]

have been afraid?“ _ i : coL

E

Hand out annther baTTaon to each s%udent and 1nstruct the students te blow up

the baliaans part way and tie the ends. Have the students hold the ba110nns

hto the -back of their heads and with their free hands write down all the decisians

they made yesterday or evenything they ate yesterday.

be mnving arnund the room behind them with a pin in the eraser nf your penci1

and that ynu may or may not break their ba1laans To fncrease the students

_ anxiety leve1 the group 1eader can tap each bal1nun with the eraser*side uppﬂs*te

2 o 13 -2 81



the pin. In this way the studentS'wiii neVer be sure when a bai]onn a
wili be pcpped 7 The: students are te ccntinue wcrking on the wr1tten
Eassignment during this time per1ed and ccmpieteiy 1gnere the grnup

Lg_iiThe grcup leader shcuid mcve arepnd the ncen—behind the students oc-

E casicnaiiy making ccmme1is_j

0 raise the students fee1ings ct anxiety
- Every sc ‘often h%fShEaS cuid pnp or tap a baiiocn i
! A driving parai]ei may be drawn by ccmmenting that they are dr1v1ng
_ ‘;dcwn the rond end the greup 1eader is a ta1igater cnn?ng up frcnf
, }- —_—  the rear. ' B | o
7. When' the artivity is cnmpieted brainstcrm their Feeiings
.a. 'ch did you feel during this activity?

‘V;e; Hhat were yeuithink1ng? " . « | i |
k .. jc!'»Did you have any prnbiems concentrating on the written assignment i
' whj]e 1 was standing behand ynu? E -
e d.” Was it easier to write after your Eaiiecn was pcppedé

‘"Qt‘miz“siEt“”Has this because the anxiety preduc1ng stimuli was remeved?

. f.. Physicaiiy hcw did yeu feel? » !

8. Ask students to’ identify driving situations that prnduce anxiety. fA;k
‘.‘__:them what chcices .they have available to eiiminate or reduce fee]ings
. e- of ahxiety? Use*the chaikbcard to note situations and cheices V(e-g.: fg .

Peiice car “following, someone driving in the blind spct siew driver in | ok
' frent tailgater.) _ | :

- 9. Identify driving situaticns where anxiety may have a pns1tive infiuence
! g}t (e—g : Eightnng, screaming children in the backﬂseat causing anxiety

PR with the 1esponse being to stcp and rescive the ccnf]ict )

."' * . : .. # : ] . 4
» < . . = L ) . L ] . PR

D. 1uatien !

:'ﬁi. Here you succeSSfui in creating anxiety in the students?
O T 82 e e e
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|, A classroom Feel Hheel should be constructed on a Targe piece of poster
board with at Teast a 26 inch diameter 50 all students can see the words
easily. Divide the Feel Wheel into eight sections, Determine individu-
a1ly or with the students, the feeTings or enotions to ) placed on the
whee] and write then on frechanded in bold Tettering, (11-6)

2, Produce sufficient bTank Feel Wheels (8 I/gi 1) for each sident,

3. Procure scissors énd have nagazines and newspapers available hich ey

be cut up.

[nplenensation:

I, Discuss areas or enotions on the classroom Feel Wheel.

2. Brainstorn enotions or feelings that a person nomally has that have not

been Tisted on the class whee!, Record these on the board, -

| IR



. If the students are unable to fing enough tems for each emotion on their

Feel Wheel, they can tear out photographs , headlines, or slogans that sym-

bolize their emotions, A picture of a Tady wi th a flat tire may symbolize
frustration because 1t 15 a reninder that new tives are needed bt ean't be
afforded inmediately. The picture of a car traveling down the road on 2
rainy night nay symbolize anxiety to some students because they know they
B. 1t should be continually enphasized that feelings cannot be judged as right
- Or wrong, good or bad, etc. , but that everyone should be able to EXpress
how he/she feels and to share these feelings with others without the fear
of being "put down" or Tabeled,

3. Got the students togecner fn groups of two, each one with saneane ne/she

~does not know very well, Tho approaches can be used. (ne person can explain

| oF
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Variation:

L The classroon Feel Wheel can be wade including a pointer in the genter

of the wheel fastened with a brad. A Feel Wheel made of butcher paper

can be placed over a nagnetic board with the pointer sone type of magnet,
¢ Toshow intensity of certain enotions, the Fee) Wheel can be colored
With the Tighter colors of circle being on the outer section of the
wedge and the deeper colors towards the imner circle,
J. The Feel Wheel can be used in conjunction with 2 study of various situa-
| tions or discussions in which the students are asked hoy they feel about
a given situation, about the class, about the activity, about the group
leader, etc,

§. Tell the students that they are welcone to cone to the front of the roan

anytine they wish and tum the dial o how they are feeling at a particular



nibited by alloving the students the opportunity to move ther narkers on thefr
individual Feel Wheels towards the imner circle (desper color) for increased
intensity of feeling or toward the outer section of the wedge (1ghter color)
for-'decreas_ed Intenstty of feeling, (This variation uses smal) markers, rather
than the central pointer, and could be used fn sal) group discussions with

several students responding to given $1tuations.)

D Evaluation:

I Did students participate?

2. Were the students able tb fdentify how certain items bring aufgvery cll;fferent
emtions in fellow students?

3. Here students able to see how emtions it fnt their driving and how driving

Hts into enotions?

[
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given in activi o, 10 "Facts About Emotions” with an example after

edch,

C. Inplenentation:

L. Briefly introduce this session as ai opportunity to talk about emotions
ind their effects.. It should be pointed out that all of us experience
emotions at various times in Durﬁv‘es, but each of us has unique 1ife
s1tuations which cause our ~motions and the individual ways that we ex-
press them, For e;amﬁﬂe, all of us are afraid of different things (heights,
dogs, speed, etc.) and may show our fear in different ways (screaning,
freezing, etc.). A1l of us fee] happiness at some time, but diferent
things make us happy (winning a game, seeing a friend, etc.) and we

.‘react in di fferent ways (yelling, smiling, g1gg]1ng, etc. ). |

2. Briefly describe the emotions you had previously 11‘sted on the board

With an exanple or situation that might cause each emotign, '

L - . . B
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2. Halking in the dark Fear Run/siny/talk to self
b, Hitting parked car Fear Stop/take off

¢. Seeing an old friend Joy Hugging/kissing/shaking
hands

4. Fight with girl/boyfriend Anger Sulk/lash back

e, Ignored by group Resentful [Hurt Pull into shell/be more
outgoing

f. Seeing good movie Happy Be more outgoing

8. Nhen the students have completed their enotion sheets, ask them to take tumns
sharing their situations, enotions, and actions in their smal] group. The
following are snall group rules which must be obeyed:
a. No "put downs" or "cuts" aIioued;

b, Make sure there 15 input from everyone n the group.

¢. Allow everyone to talk.
d. Try to et to people's feelfngs and erotions as well as thelr fdeas

F‘f{ s
o l I |
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discusston on personal enotions and reactions.

D, Evaluation:

e o

¥

"put-down" sessions?

heck to see 1F the students are able to get actively fnvolved in the

task and are working at writing the things -,

. Look at how the merders feel about the small group; are they:

a. Interesting ot boring?

b. Useful or useless?

¢. Relevant or irrelevant?

. Enjoyable or annoying?

Analyze interactions within the groups:

. Were students working toward consensus in their small groups either
through formalized voting ar"discussian?

ply
[y

123




Y-




CAPSTTENLE LIE QTTTICUICIES or concentratron when 1n this situetion. Thi
first-hand Experienie leads into 4 discusginﬁlnn situations that capsr
anxiety, how oenle can cope with this anxiety, or how pesple ran reduct or

use their feelings of anxiety,

J%E

8. Preparation: |

I Preoare a discussion on how aniety (the worry or uneasiness about what
nay happen) affects a person's actions. .

2. Mention t%affic situations that envoke anxiety; Some examples of these
Situations are: - |
2. Driving in Snow
b. Tailgating
. Heavy traffic

3, Some soec1f1c traffi c=s tuat s where anx1ety m1ght be beneficial shau1

I be noted, (e g., young ch’ at grosswalk may Cause one to be anxious and
and respond by slowing dawn:) .




When the-balloon would break?™ "What affect does timing have_in this
situation?”

i Instruct students to closé~tpe1r eyes and finish b1owing up the balloons
Unti1 they break. ‘

3. When students have completed breaking tﬁeir balloons, ask:

d. "Why were you a%raid of the balloon popping?"

b "If you had never experienced a balloon breaking before, would you still -
have been afraid?" |

4, Hand ot another ba’l]ﬁan to each student and nstruct the students to blow up

the balloons part way and tie the ends. Have the students hold the balloons

to the-back of their’ heads and with their free hands write down a1l the decsions

they made yesterday or everything they ate yesterday.

5, .Poirgt out to the students ‘_th:at, while they are working on this activity, you wﬂi |
be moving around the room behind them with a pin fn the erasgrl of your pencil |
tnd that you nay or way not break thefr balloons. To fncrease the students' !
anxfety level, the group leader can tap éach balloon with the eraser side opposi te
Rl , CBe 8



A Bt L B
while 1 was standing behind you?
) d. Was it easier to write after your balloon was popped?
- €. MWas this because the anxiety producing stimuli was removed?
£, Physically how did you feel?
B, Ask students to identify’driving situations that produce anxiety.
them what chofces .they have available to eliminate or reduce féel
.« 0Of ahxiety? Uséfthe chalkboard to note situations and chojces.
| Pa]i%e car following, someone driving in the blind spot, slow dri
froni, tailgater.)
9. identify driviﬁg situations where anxiety may have a positive inf
o F (e;j.g_ Fighting, screaming children in the baékﬁseat causing any
with the response being to stop and resolve the cqnf]ictl)

B

D. Eyé]uatjgn:

1. Were you successful in creating anxiety in the students?

_
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UNIT NO. 5

UNIT TITLE: WHAT IS IMPORTANT AND WHAT DO YOU WANT?
NAME OF ACTIVITY: GETTING IT-TOGETHER IS LIFE ITSELF (18)

. Purpose: . . To offer students a s*arting print for a discussion on life and
mental health.
A. Description:
Students view and listen te a filmstrip/tape and discuss various ideas

which are presented.

B. Preparation:

L
1. Preview the filmstrip/tape -- "Getting It Together Is Life Itself."
2. Make sure yaurhf%1mstrip/tape player has an automatic advance; if it

does not, review the text carefully.

C. “_p1ementat1on

li Present the entire f11mstr1p and cassette tape without interruption.
2_' Rsk students to comment on the parts they liked best or- the parts that
‘upset them the most.

3. Play the tape égain but this time without the filmstrip. Ask the stu--
dents to note-two or three statements which seemed to.app1y or be use-
ful to them personally. :

4. When the tape is finished_pi%ying a second time, ask the students to
think to themselves why they noted the statements they did.

5. (Optional) Ask students to share what_statemeﬁ@s in the filmstrip made

them feel comfortable and why?

D. Evaluation:
1. Did the students listen ciaseTy to the tape?
2. Did they recugn1ze -a need for further exp]arat1nn into topics presented?

-Credit: "Getting It Tngether -Is Life Itse!f " Educational Activities, Inc.

Q@ .o e . 18 - 1 E;é?




E. Comments: |
1. A éreat deal of 1éarnihg and {ncreééed awareness can occur without any

" verbal response.

2. Timing of th: activity is important. You may use this activity two ways:
a. Show filmstrip so that the class period ends as siep 4 in the "Imple-
-méntatign" section ends. The advantage is that the students leave
class impacted by the filmstrip/tape experience and ponder what it has
meant to them. . !

b. Show the filmstrip as a discussion primer at t;e beginning of a class
session and use the 5th (optional) step 1n.the ﬁfmpigpentatian" section.
The advantage of this secand method is that students can become aware:

of individual differences and values and how similar we may be.

Q : mMm.2 ' ' e
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UNIT NO. 5
UNIT TITLE: WHAT IS IMPORTANT AND WHAT DO YOU WANT?

NAME OF ACTIVITY: BOARD OF DIRECTORS (19)

Purpose: - . . To assist students in determining what effect or influence people

=

close to them have had in establishing their individual values.

4
Descr1 tTDﬂ

Students will icentify important persons in their lives by developing their

own "Board of Directors" and will determine how the people on their board have

significantly affected what they value.

Eirnarat1an

Reproduce sufficient copies of the "Board of Directors” diagram for each stu-

dent. (19-5)

Implementation:

1. Iatroduce the extivity by bringing out that many tiwes:it is diffiéu1t for
c¢ach of us to stco and reflect on how certain peapie have 1nf]uenced our
lives. As we start having greater control of our life, it is important, to
recognize the people who have had the most ﬁmpact on what we hold most dear.
What we are going to do is to identify important people in our own life and
how they have significantly affected what we individually value. |

2. Hand out the "Board of Directors" diagram and point out to the students that
‘this activity will be rather introspective and, as a result, you hope it |
will not be taken Tightly. |

3. Tell the students they will not be asked to hand in this diagram.

4, A carefu1 exp1anat10n of the fo119w1ng 1nstruct1nns to the students should

be made:

a. The rectangle reprégents a table and the circles répreseﬁt the important.

Credit: Meeting YourseTF Ha1fway, by 51?{({ Simon

N 19 -1



.

persons in your life or the "Board of Directors" for your ]iFe.i‘YQu
are tie chairperson and are, therefore, at the head of tka table.
Please write your name in one of the circles at the end of the table.
Please write down in each of the remaining five (5) circles influential
people in your life who have helped you decide whqt is and is not im-
portant. (TQese_mightAbe a parent, friend, teacher, coach, neighbor,
etc.)

On the table in front of each person, write down a particular trait,
characteristic, or part of their personality each person hasigiven you
which has been vary influential in what you think is important (things
they have said, things they have done, etc.).

Neit to each circle, write down what you would say to each individual
if he/she were here right now. ) 7
Place a “C" in the circle of those persons which have a- current influ-
ence on your T1+e P]ace a "P" in the circle of thase whose 1nf1uence
was in the past. ; * |

Using the numbers 1 - 5, rank order the people in terms of "one"

being the most influential to "five" being the least influential in

your Tife.

Possible discussion questions: (These should be introduced as appropriate

to the flow of the discussion as it deveiaps;' Some of these questions you

may just want the students to think about.) .

ai

Do you recognize a general trend? Do these influences flow together to
help you make sense of your 1ife?

Did these influences happen early in life or are they happening now?

Would you be satisfied today without their help?

What influences have you changed or directed as chairman of your board?
Did any of you 1dentify negative influences? Did anyone identify posi-
tive influences? B ‘1[71 ’ ﬁ
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f. How do you feel about yourself in relation to those around you?

’ 9. Do others around you help you to make critical decisions?

| h. Do you seek advice of those around you when you are trying to
solve a.problem? | | [ ' |

i. Can the consequences of decisions you make be blamed on your

board of directors? If not, on whom?

ol

Ten or fifteen years from now, whose board of directors would you
like to be on? Who wguidvyoﬁ expect to be on your board at that
time? Why? | -
k. What ché;acééristic or influence would you Tike to have next to
your name?
1. What effect would a serious injury or accident to you have on your
influencing them or their influencing you?
6., Tie together or sum-up. the activity by pointing out that people close
to us have strongly influenced what we value and that our values greatly
affect how we make decisions and how we feel about decisions we have made.
a

D. Evaluation: -
1. Did the students participate in the activity?
2. Were you able to set a serious tone for the activity without the students

becoming very uncomfortable? L -

E. Comments :
1. The group leader needs'tc be involved in this aétivity by completing his
own board of qirectors on the blackboard as the students are working on
1theirs.
2. The group Teéder should use justvthe first letter for each name or word
in his board which he does on the blackboard. If he/sheiwriies it all

out, the stvdents spend more time. reading the group leader's board than

1w-3 102




doing their own. The students should be encouraged to write their words
out, however, to increase the amount of time and thought involved.

This activity will require some deep thinking on the students' pérﬁ- It
1s not intended to be a 1light activity; however, most students éenjoy it
‘once they become involved in it.

A great deal of open discuss%gn may not take place. The group Teader
needs tc.;ealize that with this type’aF‘activity, althoughk dgscussicn has:

been Timited, learning is.still taking place on a. very personal basis.

&
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"UNIT NO. 5
UNIT TITLE: WHAT IS IMPORTANT AND WHAT DO YOU WANT? o

NAME OF ACTIVITY: HE, SHE, OR ME (20) /

-Purpose: . . To stimulate studgnts to thin about sex stereotyping on an in-
dividual and;saéietai level ané how stereotyping affects decision

making and dr{ving

. To urge students to deferm1ne methods for reduc1ng the 1nf1uence

of sex stereotyping as it relates to er!}ng

N ) a\{\‘ .= * .
A. Description: - N @

. -~

,Students 1istép,t; a fictieﬁa] story, examine their own lives,; and consider

" how and why traditional sex roles Eéve affgcted their present value system.
Note: At this point, reading the story "X: A Fabulous th%id's
Story" (20-4 thraugh ED=45) may provide a fuller understand1ng of

= this act1v1ty p1an ’

B. Preparation:

1. Dbta1n an 1nstructar 5 cepy ofx“x *-A Fabu1cus Child's Story - f
2. The stary 5hau1d be ?éad over several times and at 1east once out 1aud
" by the. .group leader or a va1u§teer from the class the night before it

is to be prusented

- C, ImpTementatiﬁn“

1. Introduce the a:tiv1ty to the students. by say1ng you would Tike them to _
listen to a fictiona] stuny titled ki A Fabu1ous Child's -Story." =

2, Begin réading the stahy and at de&ignated p1aces raise pert1nent ques-
tions. (The story wi{] take 29—25 minutes to tead aloud.)

Credit: "X: . A Fabulous Child's Story" by Lois Gau]d
Educationa1 Systems Inc. - .



3. At the gcmbiefian of the story, allow about ten minutes of questioning and
dis¢ussicn to help sensitize students to some of the bases and effects of
-sex roles. The following questions might be asked with X's probable response
contrasted to the traditional male and female reactions: |
a. If X were married, who do you suppose would do mnst of the driving, X
or the marriage partner?

b. Who would be likely to pick out the family car to purchaseé

c. If another driver upsets X, would X be likely to be quqte vocal and
make obscene gestures?

4. Ask students‘tc note a few key words' on paper about three experiences, whi;h*gﬁ;
they would bé willing to share, that they have had or could have when sex

roles caused or might cause them to risk persgna1 injury in a dr1v1ng related .

situation.
5. Ask for volunteers to share some of these experiences. No comments should be -
allowed from others during this sharing experience. ’ -

6. Finally, when everyone has been given an opportunity- to speak, open up the -~
¢ ' discussion by using a question like these: '

; ! , s _
a. How valuable are sex roles, -and how can you teil a close friend that

s -

youiwén‘f‘accept;a sex role or that they don't need to accept one for
‘you? . ',' ; ! “ﬁ' } ; ' )

b. What methods can you personally use to greatly reduce or eliminate,ééé::
sex role influence 1h-dr}vjng?

=
: bl

vaaTuatian
1. Were the students attent1ve and responsive dur1rg the story? . 7
2. Did they indicate that they cnu]d recognize sim1.ar exper1ences to X's in
" their own 1ives? - 7
3. Were the students methnds or a]ternat1ves for reducing sex role 1nF1uences
practical? o L R
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X: A FABULOUS CHILD'S STORY
by Lois Gould

-~

Once upon a time, a baby nsmed X was born. This baby was named X ;'Ethat no-
body eequ tell whether it was a bdy or a girl. Its parents ceu]d§:§;jf of course,
but they couldn't tell anybody eTses They couldn't even tell Baby X, at first.

You see, it was all part of a very important Secret Se1ent1f1e Xperiment, known
officially as Project Baby X. The smartest scientists had set up this Xperiment at
a cost of Xactly 23 billion dollars and 72 cents, which might seem Tike a Tot for
just one baby, even a very important Xperimental baby. But when you remember the
prices of things like strained carrots and stuffed bunn1es,iend popcorn fdr the
movies and booster shots for camp, let alone 28 shiny quarters from the tooth
fairy, you begin to see how it adds up.

iA1sd, long before Beby‘%\gfs born, all those sicentists had to be paid to-work

out the details of the Xperiment, and to write the Official Instruction Henue]‘fer
Baby X‘sgpanents, and, most important of all, to find tne'right set of parents to

' bring ue Baby:x These parents had to be selected very carefully. Thdusends of
vnTunteers had to take thousands ef tests and answer thousands of tricky questions.
ATmest everybody “failed bacause, it turned out,, aimdst everybedy really wanted
either a baby bdy or a baby girl, and not Baby X at all. A]so, alrost everybody

= was. afraid thet a Baby X wnu]d be a Tot more trouble than a, bdy or a girl. (They

. Were prdbep1y r1ght the se1ent1sts edm1tted but Baby X needed parents who

: weuidn t mind thé Xtra trouble. ) 7 ,

' _There were fami11es w1th grandparents named Milton and Agatha who d1dn t see

‘ why the baby cguidn‘f be pamed Milton, or Agatha instead of X, even if,it was an

X. There were families with aunts whd 1nsisted on knitting tiny dresses and une]es
whe insisted on sending tiny basebail mitts. Hdrst of a11 there were families o,
~‘that eTready had other chi]dren whn couldn't be trusted ‘to keep the seeret. Cer- ,

~tainly not ifythey knew the secret was- worth 23 b111idn dollars and. 72 cents --




and all you had to do was take one
if it was a boy or a girl.

(Ques;t“idn -- If you could des=

if so, what wouw___

. But, finally, the scientists for__
X more than any other kind of bab
and Mr. Joﬁeg had to pmrﬁise they we——
it, and S'Eijging it lullabies. And =——
The government scientists knew perfees

at X in the bathtub, too.

over to see it. None of them knew ===

thing they asked was what kind of a

"It's an X!" nobody knew what to sa:,i;

dimples:" And they couldn't say, "L _

couldn't even say just plain "kitchwr

were playing some kind of rude joke -

‘would say.. And that made the friendE=ie

‘felt embarrassed about having an X i

thing wror.g y’ith it!" rsoire of. them =
others whispé_réd back.

"Nonsense!" the Joneses told themmm
with this perfectly adorable X?"

Nobody could. answer that, except

- X!s answer was a loud, satiéfied bur-nmms

Clearly, nothing at ali was wrors e

able about buying a present for a B ==

il



S %: A FABULOUS CHILD'S STORY (3)
ball helmet would not come ‘and visit any more. And the neighbors who sent a
pink.Figw;red romper suit pulled their shades down when the Joneses passed
their hgusg. . | : .

: Thevoff:gia1 Instruction Manual had warned the new parents that this would

'

- happen S0 they d1dn t fret abaut it. Bes1des they were too busy with Baby,x
and the hundreds of. different Xercises for treat1ng it praper]y

. Ms. and Mr. Jones had to be Xtra carefu] about how they played w1th 11tt1e
X. They knew that 1f they kept bounc1ng it up in the air and saying how strong
‘and active it was, they'd be treat1ng it more 1ike a boy than an X. But 1f a11
they did was cuddie it and k1ss itand’ teTT it how sweet and dainty it was,

they'd be treat1ng it mare 11ke a girl than an X.

: f'(Questianx?-.Hhat should they dg?j o

"
¥

, On‘%age 1,654.0f thé D?fkcia1 Instruction Manual, the écigntisté'pfeégribed:'x |
pienty of . bnunc1ng and p1enty Qf cudd11ng, both. - X-ought quée,strgng aﬂd:sweef .-
.,and active. Forget abuut da1nty athgether " L -
N Meanwhi1e, the Joneses were wcrr 1ng abaut other probTems Toys, for 1nstance,
QJEand G1Dthes Dﬁ his F1rst shnpping trip, Mr. Jones ta]d the store cierk, "I need

%335,51 cﬂnthes and toys far my new baby."« The clerk smiled and said '“Ne]1, naws 15 .

;g_it a'boy ar a. gir1?" “It' an’ x " Mr Jones said, sm111ng ba;k But the clerk -
' 'gat a11 red in the face and said huff1]y, “In that case, I<m afraid I can 't he]p
7f;yau, sir." Se Mr Jnnes wandered he]piessiy up and down'. the a1sies trying to find -
’x§what.x needed But everything in the store was p11ed up in sections marked “Boys“_‘; .
Zfﬁor "Eir]s.“ There were: "Bst Paaamas“ and “E1r15 Underwear“ and "Bays Fire En- |

;}igines“ and “Eir1s Hausekeeping Sets“ Mr Jﬂnes ‘went hgme w1thaut buying anything i

i;ﬁbr X. That night he nd Ms Jﬂnes cansu]ted page 2,326 df the foicia] Instructian
}ﬁiﬂanual “Buy p1enty uf evErything'“ it said firm1y ’




X: A FABULOUS CHILD'S STORY (4)

(Question -- What side does a:bay:er giri‘e,ehirt/anuee bﬁttan on?)

_ So they beught plenty of sturdy blue pajamas in "the Beye Department and cheer-

- ful Fiowered underwear in the Gir]e Department And ‘they. bnught a11 kinds of tqys.
ffA.bey dgjj that'made peespee~and eried "Pa Pa_“ And a girl doll that talked 1n three=:
?Tianguages and said, "I am the Pres-i- dent of Gen—eraaT Mo-tors." They also beught
1!stnrybeak about a brave princess whd rescued a handenme prince frem his 1very tnwer,
i;and another one about a. sister and brother who grew up to be a baseba11 star-and a

- ballet star, and you had to guess which was which.

(Questien -- Boys, when d1d ynu get yeur first doll, and, girls, when :
did yeu get your first pair of Feetba11 ‘shoes?)

&

The head seientiste of Prnjeet Baby X ehecked all their purehaaes and te]d them
| te keep up the good work. They also reminded ‘the Jeneses to see page 4,629 of the
1hHanua1 where it said, “Never make Baby X feel embarrassed er ashamed ahaut what 1t
wants’ sto play with‘ .And 1f x gets dirty e11mbing reeks never say, 'Nice 11tt1e Xes
:rdan t gat ‘dirty. e1imb1ng rocks.'" ‘ _ ) |
;' _Likeuise, it said, “If X fa11s ddwn and criee never say, 'Brave little Xes -
don't ery." Beeause, of eeuree, nice 11tt1e Xes de get dirty, and brave 1ittle Xes ;

do ery No matter how dirty X gets, er how hard 1t :ries, den t worry. It's all"

EBart of the Xperiment "o

(Questinn == th do maies frequentiy turn their fee11nge of sadness\Br
, ' sarrew 1nta anger? Haye of expressing emetinns is the eg )

At

Hhenever the Joneses pushedBahyX'a stroller in the park, sm111ng strangers would
‘come over and cea* "Is that a boy or a giri?“ ' The Joneses would sm11e back and say, E
“It s an x " The strangers wnuld stap sm111ng then and often: snarl snmething nasty;--
as if the Jeneses had snar1ed at them.

- By the time X grew big enough to play with ether chi]dren, the Jnnesee trdubles _
«0-¢ 110° TR




» X: A FABULGU§ CHILD'S STORY (5)
' - : %i i ., i , , M
had grown bigger, too. Once a little girl grabbed X's shovel in the sandbox, and

zonked % on the head with it. "Now, now, Tracy," the little girl's mother began
to scold, "little girls mustﬁ't hit Tittle --" and she turned to ask X, "Are you
a little boy or a little girl, dear?"

Mr. Jones, who was-sitting near the sandbox, held his breath and crossed his
fingers. | |

X smiled politely at the lady, even though X's head had never been zonked so
hard in its Tife. "I'm a little X," X replied.

?YDU'FE-E what?" the lady exclaimed angrily. "You're a little b-r-a-t, you
- mean." | | o — _
"But Tittle girls mustn't hit little Xes, either!" said X, retrieving the
i;shnve1 with another pc1itE'smiTE "What goud does h1tt1ng do, anyway?“
_ “X's father, who was still holding his breath finally let it out, uncrassed
his f?ngers and grlnned back at X.
iBaby X was daing fine.

(Questinn == Are f1ghts more acceptab]e among maies than females?
~ Why? ,

But then 1t was tfme For X to start school. The Janeses were reaily warried

' ; abnut this, because school was ‘even more fu11 of ruies for bnys and’ “girls, and there '
were no rules for xgs, The teacher wou]d te]] boys to form one line and girls to

. form anather 11nei There would be boys games and girls' games and boys " secrets.

o - (- .
and gir1s secrets The school 11braty wau1d have a Iist of recommended bnoks far

g1r15 and a d1fferent list uf recommended bgnks for.. bays There would even be a
‘bathroom marked "Boys" and another one marked “Gir1s " Pretty soon bays and girls”
would hardTy:ta1k to each 6tﬁer ~Hhat would happen to poc 11tt1e X?

The Joneses spent weeks cnnsu1t1ng their Instructiun Hanual (there were 249 1/2

pages af advice under’ “Fir:t Day of Schaal"), anﬂ attending urgent 5pecial ccnférenceﬁ

i
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X: A FABULCUS CHILD'S STORY (6)

“with the smart scientists of Project Baby X. N
. The scientists had to make sure that X's mother had teught x how to throw and
‘eeteh a ball properly, and that X's fether had been sure to teeeh X what to serve
at a doll's tea perty X had to knew how to eheet marhiee and. how to Jump rope and
| most of a11 .what -to say when the other ch11dren eeked whether X was a boy or a girl.
~ Finally, X was ready. The Jeneses he1ped X button on a nice new pair of red and
white checked evere115 and sharpened six pencils for X's niee new penei] box, -and
merked X $ name e1ear1y on all the books in 1te nice new beek bag. X brushed 1te
‘teeth end combed its hair, whieh Just abeut cevered its ears, and remembered to put
a napkin in its 1unehbex ‘ '
:‘ The Joneses had asked X's teacher if the eTees could 11ne up e1phabet1e311y, in=-
stead of forming separate 11nes for beys end gir1s And they had asked 1f x eeuid

use the principeT s bathroom beeauee it wasn't marked ‘anything except “Eathruem "

X' s teaeher promised to take careﬂef a11 these. prebTeme but nebody could help X with
the biggest prnhiem of all -- ether ehi1dren S o |

~ Nobody in X's class had ever knewn an X before. What weﬂie théy’thfni? HewAweeid'
X make Friends? B ) Lo . |

You. couldn't te11 what X was: by etudying 1te clothes -- everai1e dnn t even butten
Leight-tealeft 1ike gir1s elethee or. Teft—te-right like beye clothes, And’yeu ceuldn t |
guese whether X had a 91r1 s ehert heireut or a bey s lnng haireut And it-was very hard
to te11 by the gemee X iiked to p1ey Either X piayed ball very we11 for a gir1. or
'else X pleyed heuse veny well for a boy. ‘ .

" Some ef the chi]dren tried to find eut by eeking trieky questiene Tiker“Hhe s yeur
feverite sperts ster?“ That was eeeyi X had two favorite sperts stars: A girl jeekey
named ‘Robyn Smith and a boy areﬁenyqehempien named Robin Hood. Then they asked, "What's
your- favorite TV pregrem?;t An& the; was even easie} X's fayeriteifv]pregrém was _
'Lassie.“ whieh stars a giri deg pTeyed by e boy dog.

Hhen x said that 1ts faverite toy wes a doli evetyene deeided thet x must be a

-8 112 o




X: A FABULOUS CHILD'S STORY (%)

girl. But then X:said that the doll was reatly a robot, and that X had com-
puterized it, and that it was programmed to bake fudge brawn1es and then ETEan
~up the k1tchen After ¥ told them that the othkar ch11dren gave up guess1ng
lwhat X was. A11 they knew was they'd sure 1ike to see X's doll.

After school, X wanted to piay with the cher children. "How about shoot-
ing some baskets in the gym?" x asked the girls. But all they did was make
faces and giggle behind X's back_

"How about weaviﬁg some baskets in the arts and crafts room?" X asked
the boys. But they all made faces gﬂd giggled behind X's back, too.

That night, Ms. and Mr. Jones asked X how things had gone at school. X told
them sadly that theuiessans were okéy, but atherwisexschaﬁl was a. térribié p1ace_
| - for an X. It seemed as if nther ch11dren would nEVEr want an x for a friend.

ﬁ

Once mnre the Joneses reached far their Instruct1dh Manuai Under. "ather ‘

_’ch11dren," they fnUnd the Fo11ew1ng message: "Hhat d1d yeu Xpect? Other ch115
dren have ta Qbey a11 the s11]y boy- gir1‘ru1es because their- pa;‘hts taught |
: -them to. Lucky X == yeu don't" have to stick tn the ru1es at all! AN ygu:have;
to do 1§ be yuurself P.'S. We're nnt say1ng it' 11 be easy "o .
X 11ked be1ng 1t§e1F-' But X cr1ed a lot that night, partTy because it feit
afraid. Sa X's: father held X t1ght and cuddleg it ‘and couldn t help cry1ng a
i,11ttie, t0o. ‘And X's mother cheered them bath up by read1ng an Xc1t1ng stgry
abgut an enchanted prince called S]eeping Handscme, who wake up when Princess

vCharming kissed h1m i
* The next morning,’ they all felt much better, and 1ittle X went back to school
with a brave smile and a clean pair of red-and-white checked overalls. ’

There was a seven- Tetter-ward spelling bee in class that day And a seven-

" -~ lap boys' relay race in the gym. And a seveh layer-cake baking contest in ‘the

. girls' kitchen corner. X won the spelling beei_ X also.won the:reiay race. And

!. 09113 | o



X: A FABULOUS CHILD'S STORY (8)

X almost won the baking contest except it forgat to iight the oven. Which only
proves that nobody's perfect. _

. Dneﬁof the other children néticéd sgmething else, too. He said:’ "Winning or
losing doesn't seem to count tDEX:N_X seems to have fun being good atxbays‘ skills

" and girls* skills.

(Questiun -- Is winning more impartant to males than females? In what E %
rareas is it acceptable for fema]es to excel?) t

“Game to think of it," said another one of the other children, “maybe Xxis'having
twice as much fun as we are!" __ L |

So after school that day, the girl who beat X at the baking ggntest gave x a big
-slice of her prizewinning cake. And the boy X beat in the re1ay race asked X to

.race him hume oL ;_";" < »? ’ '_ e N EE R N

From, then on, sume rea11y funny things began to happen Susie, who sat next\tq
X in ciass, sudden]y refused to wear Diﬁk dresses tg schan1 anymore """" She 1nsist§d on |
wearing ‘red and white checked overa]]s == jusﬁ‘Jike X'sf D!Eralls, sﬁe:toiaiher‘paﬁehts,
were much better for :]imbing monkey bars

Then, Jim, the class foatba11 nuﬁ, started whee]ing his littlé gistér s da11 car—
=riage around the fbotbaiT Fié]d He d put on his entire fuatba]i unifnrm. except f@r
the heimet Then he'd put the he1met in the carriage lnvinalv tucked under an aTd se;
nF shoulder pads. Then he'd started Jngging around the Fie]d, pushing the Earriage and o
singing “Rpctaby Baby" to his faotba11 he]met He to]d his famiiy that X did the same
thing, so it must be okay. - After 311 X was now-the team's star quarterback. |

Susie 's parents were: harrified by her behavior. and. Jim's parents were worried sick “
about his. But the wnrst came when the twins Jae and Peggy, decided to share evenyﬁ ‘
thing with ‘each other. Peggy used Jce s hockey skates,  and his mieroscape, and taak
half his neuspaper ruute. Jae used Peggy P nee' epuint kit, and her cookbooks , and

took two of her three babysitting Jjobs. iPeggy started runni@g‘the lawn maweriiand g




X: A FABULOUS CHILD'S STORY (9)

. Joe started r—unning the vacuum cleaner. 7

Their parents weren't one bit pleased with Peygy's wonaerfui J1ﬂ1§gy experi-
ments or- with Joe s terrific need1epa1nt p111ows They didn't care‘that Pegqy
-muwed the lawn better, and that Joe vacuumed the carpet better. In fact,‘they
were furious. It's all that 11tt1e X's fault, ‘they agreed. Just because X
doesn't know what it is or what it's suppcsed to .be, 1t 'wants to getaqyerybody

5

else mixed up, too.
(Question -- Why did the parents fear X?)

) Peggy andxdge were forbidden to p}ay with X anymore. So was Susie, and then

. Jim, andfthéﬁ all the other children. But it was toa}Tate; the other chiidren

, stayed m1xed<up and happy and free and refused . to go back to the way they d

_ . been before X. = j’ﬁ_‘ ’ ': | o |

. - . na}’ly, Joe -and Pegay's pa*ents demded to caﬂ an emer'gem:_y meeting af’ the
- schna] s Parents Assoc1at1an to discuss "The X Prcblem " They sent a repart to
‘the princ1pa1 stat1ng that X was ép"d1srupt1ve 1nf1uen¢e " They demanded immedi-

- ate act1an The JBnEEEa, hhey sa1d shou]d be forced to tell whéther X was a
' boy or’ a- g1r1 And then X shgu1d be foraed tg behave 11ke whichever 1t was. Ifff
;the Juneses reFused to tell the Parents Assac1atian sa1d then X must take an
“Xamlnatian The schaal psychf’f?1st must XEm1ne 1t phy51c311y and menta11y and

_ ;issue full’ repgrt If X's tesf shawed it was a bay, it would have to ﬁbey a11

 zthefhny5';ru1es If 1t prcved to be a g1r1 x would have to obay all the girls

;ru]esi;-

%

pe]Ted from the .school. Immediately _ ) v
. S The 'principal_ was veﬁy ‘upset Disruptwe 1nf1 uem:e? Mixed-up m1sfit‘? But
- X was an Xcéiient’sfudent’ A1l the teachers said 1t was a de1ight to have X 1n
_ithé%r}cia;ses X was presidént of the student ‘council. X’had'wan_f1r5t=prize-

W 7




X: A FABULOUS CHILD'S STORY  (10)

in the taTent shnw, and second prize in the art shaw, and honnnab]e mention in the
science Fnir, and six ath1etic events on field day, 1nc1hd1ng the potato race.
| Nevertheless, insisted the Parents' Associatinn X is a problem child. X is
the biggest prab]em child we have ever seen!
So the principa1 ‘reluctantly notified X's parents that numerous complaints about
X's behavior had come to the schanI S attention And that after the psynhiatrist's
The Joneses reported this at once to the scientists; who referréd them to page

85,759 of the ;néfrg;tion Manual. "Sooner or later," it said, "X will have ta be X-

— anﬁned by a psychiatrist’ This may be the only way any of us will know for sure
whetherfx is mixed up -- or whether everyone else is." _
. The night befbre X was tn be Xamined, the. Joneses tried nnt to let X see haw
. worried they were. “Hhat 1f -—?“ Mr. Jones wnu]d say. And Ms. Jcnes wau]d repiy. ,
| “No use warnying " Then a f%w minutes 1ater, Ms. Janes wou1d saj, "What 1f-~?" . And
Hn Jones wnu1d repiy, “No use wnrnying oo ; o S
X Just smi1ed at them hoth, and hugged them hard and didn t say much of aﬁ§£ﬁ% Q
x was thinking ~ What 1f——? And- then X thought: “No usé’ wnrnying ' ‘
At Xactly 9 0 c!nck the next: day, X repnrted to the .school psychiatrist s effice
The prfncipaT along with a cnmmittee from the Parents Assnciatinn, x s teacher, X'*
c1assmates and Hs and M, Janes, waited in the nall. nutside Nnbndy kneu the deta11s f-
nf ‘the tests X was -to be given, but evenybndy knew they'd he veny hard and” that thgy d
reveal Xactly what evenynne nanted ta know abnut X, but were afraid to ask.

¥

It nas terrib]y quiet in the ha11 ATmast spnaky Dnce 1n a wh11e, théy wauid

hnar a strange nnise inside the room. Therg were buzzes. And ‘a beep or tun And i
several bells. An occasinna] light would f1ash under fhn donr The Jnneses thnughf :
1t was a uhita 11ght, but the prin:ipa1 thnught it was blue. Twn or three children
sunre it was either ye11nu or green. And the Parents Cannﬁttee missed it enmpletaly

(Questiun - Hhat questions would you ask Xj)lfg !

20 - 12
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Through it ail, you could hear the psychiatrist's low voice, asking hundreds

pf questipns and X's higher voice, answering hundreds of answers.,

The whole thing took so long that everyune kney it must be the most ccﬁp1ete _

Xamination anyone had ever had to take. Poor X, the Joneses thopght.' Serves X
right,'ihe Pafentsf Commi ttee thoughtﬁ I wau1dn5t like to be\in X's overalls
right now, the children thaught.
B At last, the door ppened Everyone crawded around to hear the results. X
‘d1dn t lTook any different; 1n fact, X was sm11ing But the psychiatrist lTooked '
terrible. He looked as if he was cnying' "What happened?“ everyapé?bégan shout-
ing. Had X done something disgraceful? " wouldn' t be a bit suprised!". muttered
Peggy and Joe's paéepts "Did X f]unk the whole test?“ cried: Sus1e 3 parents ["Or
Just the mcst 1mpartant part?" yeT]ed Jim's parents . | ' )

“Dh dear," Sighed Mr. Jones.; '

j"Uh dear,“ sighed Ms. Jones.. o ) )
Qs‘ l“Sssh-“ ssshed»the.prine1pa1{ "Thé psychiatrisf %s ttying to speék " .
hiping his eyes and c]eariﬁg his thrpat the psych1at:1st began in a hoarse _'=
whisper MIn my apinion," he wh15pered - ycu could tell he must be- vety upset -
"in my npininn yaung X here -t R " e

f't’“Yes? Yes?“ shouted a parent 1mpatient1y

'“Ssshl" ssshgd the prin:jpa1 ) S

"Yaung Sssh here, I mean young X," said the dpctpr, Frownin,: "is just abput'-s“
s “Just abaut what? Let s have it!" shouted anpther parent

" just abput the 1east mixedsup chi]d I've ever Xamined!" said the psy—i
chiatrist. - © - *3‘22 , | L

"Yay for. X'“ yelled one of the-ch11drenn And then the . pthers began yelling, * .
too. Clapping and cheering and’ jumping«up and down.*

“SSSH!“ SSShed the principa1 but nubpdy‘did.

iul’?
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~ The Perents' Committee was angry end.beuiidered Hdw could X have passed the
vuhele Xamination? Didn't X have an identity prehiem? Hasn t X mixed up at-all?
Wasn't X any kind of a misfit? How eeuid it net be, when it didn t-even_know what
it was? And why was the psyehietrist enying? |
‘5 Actuaiiy, he had stnpped crying and was smiling peiiteiy through his tears
“Don't yeu see?" he said. "I'm crying beeeuse,it s wonderful! X has absolutely ,
no identity problem! X fsn't one bit mixed upl As for'being a misfit -- ridiculous!
X knows perfectly well what it is! Don't you, X? The doctor winked. X ninked;beek}
"But what is X?" shrieked Peggy end Joe's perents "We still went'td knEH what~it»
is1" ’ ‘ |
' “ﬁh, yes," said the doctor, winking again. "Well, ddn't worry. ieu'11 all kiow
one»ef these days. And you won't need me to tell you." §
FPHnes?» ﬁnat dees he meen?" isdme;ef“ihe“perents,grumbied suspiciously. -
. Susie end Peggy and Joe all enswered et ‘once., “He meens-that‘ﬁy the;tiae_x‘s sex
- matters, it won' t be -a secret anymore!" - B | |
Hith that, the ddetdr begen to push threugh the erewd "toward X's. perents “Hdn do -
"yeu do," he said semewhat sfiff‘y And then he reaehed out te hug them both. "If °,
I ever heve an X of my own," he whispered, "I sure hepe you 11 iend me your, Instruetien
;'Henuei. Needless te say, the Jeneses were very happy The Project Baby X scientists
" were rether pieased tee Se were Susie. im, Peggy, Jee. and 511 the other children._
'The Parents ' Asseeietidn wasn' t, but they had’ premised to- accept the psyehietrist s j
.report end not make any more trnubie. They even invited_Hs; and Mr. Jones se beeeme
hensrany members uhich they did. E | ’ - . |
Leter thet dey, ail.x s friends ,put on their red end white eheeked overalls and
went ever to see x They found X in the'baek yard pleying with a vety tiny baby thet
“none of them had ever seen befbre The bahy was wearing very tiny red and white

‘eheeked overalls.

118
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?‘Hnﬁ do you ljke our new baby?" gx aSkgd the other children proudly, o

"It's got cute dimples," said J1m - !

"It's got,_huék‘y biceps,inc,ﬁs;aideusie.
Lwhé%-kind of baby is 1t2" asked Joe and Pegay. |
X frowned at them. "Can't yod tel12" Tﬁeﬁ X,broke_inﬁé a big, mischievous

v

u

grin. "It's a Y!I"

o
g™
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“UNIT NO. 5 |
! UNIT TfTLE‘ HHAT IS IMPDRTANT AND HHAT DO YBU NANT? =
NAHE DF ACTIVITY TWENTY THINES YDU LDVE TD DD (21)

b Y

_Purpose: . . To help students examine the1r most. prized and cher1shed a:t1V1t1es
- S50 “that they can answer the quest1on, "Am I realiy getting what 1. want P

out of my 11fe7' '

c e

Eescrijtien-_' A . )
Students determ1ne a number of things 1n their lives that they really, engay
doing., They code and rank th]S Tist in a variety of ways‘ They camp]ete
) sentence stems tu summar1ze what they have - TEarned or re-Tearned about them-
selves or th21r va]ues | .- o
B, Prgiéfatiogz’ g -

" 1: Have a pyece of papg?ffcr'each'stuéent’and'havé’extfa'pen:fis ﬁeédyg

a3

C. I_p]ementat10n 2

- i

‘1. Hand out. p1e¢es of paper to the students and"ask then to wr1te ‘the num- ;--’
" bers frnm 1 to ZQ down the m1dd1e of ‘the sheet A 4
“,‘ 2i-anstru:t sfudents ta make a 11st tu the r1ght of the numbers af twenty |
fth1ngs 1n 11fe that they love to do Ynu m1ght cnmment* o
ﬂai- These can be b1g things in.life or 1ittle things. )
" b You might want tn th1nk 1n terms af seasuns of the year. .=a o
3. ‘DeveTop your own ‘list as the students do- theirs. : I
f4;"As yau reach the end of ynur 115t yuu might tell. the students that they .
’ ; can have mcre than twenty 1tems or Fewer than twenty items on the1r 11sts

5. When the students have camp]eted the1r tists, 1nstruct them ta use the

1eft hgnd side of the1r papers to: code their 11sts 1n the ﬁn11dw1ng manner,-;

Credit: Values Clar1f1cat1gn by Simon, Howe .and Kirschenbaum ‘
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neting thet eech ftem mey be: eeded mere tﬂ;n nncee%¥uu may want to put this’

.a. ?A ‘dollar sign ($) is to be placed beside any 1tem—wh1eh cests more

',J.

$5 eaeh time it ie done. - ,
b. The five most enjeyeb1e ectivities sheuld be ranked from 1 to 5 The
best 1uved activity should be nunhered 1 , the secund best 2 end S0 on,

‘c, Hse the cede 1etters MT for items which yeu think yeu will® went to. eea‘ *

vete inereesing1y MORE TIME to in the years to come. S
d. Choose three (3): items which you want te beceme ree]ly better et de%ng_
Put the Tetter B next to theee items.

T e. Mark with a v thase things you have done within the last two weeks.

R P I Tearned thet ., .-
:b. I noticed that 1. . . -

or re—?earned about- themse]ves and their ve]ue§ during this. aetlvity e 7*',Ly
. Ask the students to use one of the fe11ew1ng sentenee stems to share their

=fee11ngs with the group: . o ) o . e

I diseerered that I ... .

0
L] .
-

I %ae=p1eesed that I . . . . - | . o ,‘~v
% ; PP b . ) . - .

=5
L]
[ |

-e. 1 was surprised that I . . . L

Solicit ve1unteers to start: the sharﬁng experience. Aveid diseussiun which ,'

interrupts the free fiaw of "I 1earned“ stetements This sheu]d be a com- 33%

'fertabie sharing experience rather then a time te defend 1nd1v1duei values.

The students sheu1d be reassured that there are no right er wrong answers.

' Summarize the activity by pointing nut that a. eersan whe simpiy settles fer

whatever -.comes h15 way. rather than pursuing his. own geels is prebebiy’net

11v1ng a 11fe based upnn his eun free1y chesen values.



Eva]j;étipn :

1. Did the "I' Tearned" star—=
. one from he. ‘Students?
2. Did the statements indf -

. to bring their actians s——

. Comments: &

o Invglvement by ‘the grr:up Ie=

beneﬁ c'ia]

,‘g‘
¥



iy,

qupnse; . . To help students examine and test some of their values to see if
thase values are truly important to them or if they are just transi- u
tgny Dplnionsq
. To assist students in setting 1nd1v1dua1 goals and developing a
plan of actinn for achiev1ng them. ’

A. Description: " Vﬁ i
Students use three wdfkshgéts to determine what they prize or cherish and
how %heir va1ues’ﬁay différ'ffﬂm'thase of 'other people. They also complete
a maze“ warksheet on setting goals and steps necessary to ae:nmpiish those
goals. E | T 3 C ‘

1. _Obtain or reproduce sufficient eépies of the three ﬁorksheets for each
student. | o o
“a. "What Do You Went?" (22 %) -
b. “Mhat MHould You Do If . . .0 (22-5) ‘
'Ee 1fIaking Aetipn“ (22-6)

‘¢ Implemeitation: = |

| ~ji.nHand out Activity Sheet No. 1 -- "What Do You Want?"

» 2, Point. out that -no oite, 1s going to judge what they say or evaTuate the

o ;Vuay 1n which they ;omplete-their worksheet.

3;iﬁHhen studehts have cump1eted Aetivity Sheet No. 1, ask-

UNIT NO. ¢
UNIT TITLE: WHAT IS _IMPORTANT AND WHAT DO YOU WANT?

NAME OF ACTIVITY: DETERMINING VALUES AND GOALS (22)

Hﬁu dié yuu de:ide uhat you uanted must.in iife? Hhat crﬂteria did .

yﬁu nse? : :'_;i;‘_

e



b. Nhat was most revealina to you -- having to think abgut wnat you wanted
most in 1ife or thinking about what you had done about those wants?

" ¢c. Are any of the things you've done in the past three days related to what
you said you wanted most in 1ife? If not, does this chanée your decisfan
about what you want'moét in life?

3. Hand out Activity Sheet No. 2 -- "Nhat Would You Do If . . .7" and have stu-
dents fantasize what they would do in each of the three situations. Hhenl |
‘students have completed the sheet, write some of the’acgicns on the board.
The Fol]owing are questions that could be asked EDﬁEé?ﬂ%ﬂé the three areas:
a. As principal -- Why do different students suggest different things in

this position?

'bg With méney and time -~ What doe: your proposed use of money and timei
‘mean to you? (e.g., Travel -- What would. you gain from traveling and
why is it important to you? Students need to realize the connection
between what they really vajue and what they choose to do.) ;

4, ‘Hand out Activity Sheet No. 3 -- "Tak1ng Action” and instruct students that
they are to set and/or state one goal that they perscna11y want to achieve.
Ask them to determine the steps that need to be -completed’ in working toward
‘that goal. | |
a. When students have completed the mézg, ask for volunteers to comment on

a goa’ they set and the steps they could take whfch would lead them to
:that;gaa], This is a sharing activity where students might be able to

D. Evaluation:
- ¥ Were students able to fantasize in Activity Sheet No. 27 D1d 1nccnsisten;ies

between actions and goals disturb the students?

E. Comments: }
1. The primaﬁy purpose in having Students speak aut is to show that some students
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have already set their goals and determined how they are going to achieve
them. Hopefully this will assist others in de%ermining what they value
and want.

2. It is important not to make any kind of judgment on the students' values
and goals but ihstead support the process of valuing.

3. The group leader needs to be involved in these activitieé by completing

his/her own copies.

!
<
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ACTIVITY SHEET.NO. 1
_WHAT DO_YOU WANT?

Decision-making has. been»described as using what you know to get what you ‘want.
.This means you mpSt know what you want .mﬂﬁ o

%trange1y eneugh peapTe often are not sure what they want. L; is not easy to
. say what yQu value _ , ) '

writEduwn an actigh y

above:
| DE—. L

Write down the three most impartant things yﬁu have done in the last three days
.and, the reasons ynu did them

. ) o I
2. o o S
N B i -




ACTIVITY SHEET NO. 2

WHAT WOULD YOU DO IF . .

Thinking about what you would do in each of th

discover what you want and value.

e situations below may help your

Write three actions you would take if:

SCHsOL HOUS &

You were the Principal
of this high school.

You could do éﬁything
you wanted for one year.

-
2 e . 20
e - Y.
3. s 3. s

Reprinted with permission from Decisions and Outcomes by H. E. Gelatt, Barbara

~ Varenhorst, Richard Carey, and Gordon P.
trance Examination Board, New York.

MiTier, copyright 1973, by

College En-

./ ) '%



ACTIVITY' SHEET NO. 3
~ TAKING.ACTION

- Think of something you like to do and work out your plan of action in the maze below:




UNIT NO. 5

"UNIT TITLE: WHAT IS IMPORTANT AND HHAT DO_YOU WANT?

NAME_OF ACTIVITY _CURRENT ISSUES VALUE$ GRID (23)

Purpose: . . To help the students realize the intensity of their values.

. . To acquaint students with one set of general stepsAin the valuing
process and have them determine which of these steps they nave taken

or would 1iké to take.

Description:

.Students note their position on a few current issues and designate what

steps they have taken to develop and suppnrt.their stands. Students zero
in on the missing "valuing steps” on Eertain ussues, consider the 1mpnr;
tance of these stEps. and identify things they can do to add same of these

steps to their vaiuing process.

1. Reprnduce sufficient copies of "Current Issues,“ (23-4) "valuing: Steps,“
(23-5) and "The Values Grid". (23-6) for each student ; :

2. Become thoroughly familiar with the definitions of each_step within the
valuing process. | ]

Decide on the issues to be used. ;Brainstnrming issues. with the students

L™

the day before the activity can make the activity more applicab]e to the

students everyday Tives.

iplementation:

1. . Brainstorm with the students contemporary issues of conflict in society
today. Include issues of concern to teenagerg. Write ihese on the bnard.
These issues may or may not be driving related. (e. g.; Insurance, al-

cnhoi abortion, 1iving together without being married. segregatinn. Tocal

,palice. etc.)



i

2. When a number of issues have been recorded on the board, ask students, "What

is a value?"

3. Once the students have the idea of what a value is, point out that values
can be better understood and expressed if we follow séme general patterﬁ
when we apply:éur values to certain problems, ideas, and issues and take
a stand.

4. Hand out and go over the definitions of the valuing steps. 7

5. Hand out the current issues information sheet and briefly explain that the

purpose of the question under each issﬁe i5~t§*heip'ciar1fy”that issue.
6. Take one issue from the blackboard or current issues ‘sheet and work com-
pletely thruugh the va1uing steps with the whole e]ass as practice in the
- valuing process '

Instruct students tQESETECt two or three'issues!and, using thg valuiing chart,

7.
follow each one of the issues through the valuing steps to determine their
stand on that issue and whether or nrot it is a irye value, |
8. :Hhen students have eampieteé ask what steps were not checked ask 1f those

steps were important, and ask what they can do in the near future to take
those steps which they consider necessahy or important. o
9. Divide students up into groups of two and use a "focus person approach" with
each person explaining to his/her partner the stand he/she has taken on one
of the issues the student worked through on the valuing chart., B
10. Questions the group leader might use to summarize the activity are:
a. Are there any é%gps you would like to add, subtract, or change?
b. Do some issues require just'part of the process? Which issues and which
parts?,
. c. Dn you feel Tike you usually make up yaur own mind on important topics -
“or just adopt a relative's or friend's paint of view?
d. What happens uhen twa people have cnnflicting values? (Do the people

you associate with have similar values?)

S

23-2 130




e. Do you think arguments ever' change anyone's mind? Why or why not?
. D. Evaluation:
1. Did the students show any strong feelings about the seven steps?
2. 'Did the students make any comments which would indicate they intended

to implement any more of the seven steps?

E. Comments: .

1. It is essential for the students to ﬁdte how the:appraach here differs
from discussions they may have had previously. It should become apparent
that here they aré'npt being called on to defend the content of their
beliefs but rather béing'asked'to eVa]uate‘how they arrived at their

) Eonvictinns and how. firm they are in their be11e15
" 2. A reflective Tistening appraach can be- used after Step 6 with students

paired acccrding to opposing stands on the issues.

131
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Possible issues and questions to he1p clarify the 1ssues are:

1.

CURRENT ISSUES

Should my spouse or steady date smoke?

a. Is what a person does to himself his own business and no one else's?

b. When do I care if my spouse or date smokes?

‘c. Is smoking detrimental or beneficial or both?

. Is drinking and driving 0.K.?

a. Is drinking and driving all right sometimes and not other times?
b. What are the alternatives to drinking and driving?
When should a person get married?

‘a. Are there Tegal restraints?

b. dhat is necessary for a marriage to work? Feelings, maney, reiative suppart,

etc. ?‘

i

_ DaAyau think a person shau1d stop a friend from driv1ng~yhg 15 ematiana]iy out

Do_you_ have certain cnaracteristics you require in a Friend?

af cantrn1? (Anghy, depressed elated, excited etc: )

a. Do emotional problems affect -driving?

b. When does it bétome ygur business how another person drives?

a.- Do you 11ke a friend to cha11enge your. positigns and 1deas or accept them

~ ~because you're Friends? S, Q )

b. 1Is there one particu1ar trait or goal which binds yodu and your friends ta—
gether? Ath]etics drinking, cruising, fishing, etc.

c. Do you look for different persana11ty traits in\?ay and girl friends?

Will you _ride with a friend or relative nu matter hgﬁ\they drive?

N

l'.zl, ‘Do you try to help them 1mprave their driving or ask them to make sugges-

tions to you? - ‘ ; ,\\\

b
b. Hhen do you have a choice to ride or not to ride vith a frfég? or relative?

¥ g%’ | e . : ' .



VALUING STEPS

1. CHOOSE FREELY

Did y@u ‘choose this vaiue freely? (Did you make your own choice? Could

sggﬁﬁ have made some other decision without getting into trouble?)

]

PROUD OF

Do you feel 'good about your choice? (Do you like yourself for béijeving,

behaving, or feeling the way you do? Are you proud c%‘your chbice?)

=

3. CHOOSE FROM ALTERNATIVES

Ial

Did you cansider the aiterﬁatives? (Did you ‘think about some other chﬁices
you cou1d make? Did ycu Took at some ather ways of believing, behEV1ng, or

thinking?)

4. EXPLORED PROS AND CONS

. Did yaurcansider the consequences of the alternatives? (Did you think about
what would happen if youxpisked a different alternative? Did you Wark out

the results of each choice?) , \ -

5. ACTED ON | | |
Have you done anything because of your choice? (Has your belief ever caused

you to act a certain way? Did it eveﬁ_eause you to change your behavior?)

6. PUBLICLY AFFIRMED

Have you told other people about your choice? (Would you share your belief

with others? Are you wi1ling to stand up for your choice?)

7. ACT ON REPEATEDLY .

Have you established a pattern of behavior due ta your choice? (Do you act
~some way censistentTy because of your belief? H111 you do samething every

time you can because of your choice?)




. WALUES GRID

WHAT I PRIZE OR CHERISH

MHICH CAUSES ME TO. FEEL
THE MAY T 00 =~ VALUES

ﬁ! 3
i |
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UNIT NO. 5 <
UNIT TITLE: WHAT IS IMPORTA
NAME OF ACTIVIVY: PUZZLE ON

Purpose: . . To build a sup
studeﬁts will be a
. To provide stii

and listening skil

Description:
Using butcher paper and «
- concepts of what their o

their world.

B. Praparation:
!T: Prior to the class, ¢
o 30" x 72")’an§ enough
‘three. \_'
2. On oné\éheef of-bufch
‘ on page 24-5 aﬁd.nﬁmb
over fhe top of fhe 6
: éach piete oh +

back) into its i

C.: Implementation

':‘i‘ Hhen the class has as:
out the large bottom
Distribute one piece4
. the group leader.“_ n

- s

Credit Self-Enhancing Educa1

. -




uf the puzz]e matcﬁ the number of participants so that at the conclusion

of the exercise the puzzle is truiy camp]ate With aii of itsJiiecss A va,

. | 'variatisn on this is to maks-the &uzzie size match the number df students |

' wha wdu1d narmaiiy be in the class and Ieave ths pieces biank fur the
‘number absent pdinting out in ysur-sanéluding discussiun that,ths puzzie
1s- incdmp]ete without the input dF the studsnts who are absent (and sa is

e any trus ¢lass discussidn withuut everyane 's input)

ki 2i;jTe11 the students that thsy have hesn given aepiece af papsr an which they

B ara ta draw their sancept af what their driver s 1icense fieans " to them oo

FJPass annund the :rayalas and instruct them -to se1sct sd1ars they need tp
%

‘!f’:isdmmunicafg their ideas_- Thag may draw a camp]ete picture and/or - use

L g_-symbais, wcrds diagrams, dasigns or ca]ars aiane to canmunicats th31r |

33:_As the students bsgin to finish, instrust them to piacs their.pieces on

e

= YOu are tnying to sstab]ish

indéas They shau]d ca]dr the puzz]e disca*dn the sids gppdsite the nunr
' bars so it wilisprsperiy fit in its space ‘ '

“ -

the sdrresﬁbnding numbsrs on therpuzzle ‘As the grsup Tsadsr, you may
) 'have to begin the puzzie if the group is hesitant tu move . It is ame o

;portant for yau to take part in the wha1s exercisei‘_

¥

fn4¢i Hhen all are thrbugh calaring)and havs-piacsd their pieses of puzz]e on

: the sheet, go over the dissussian ru]es again. Random1y seiect puzzis A
ipieces and ask students to sxpiain ta the rest of the group their consept

of what their driver s license msans to thsm Befdrs you begin, it may

Ef; be necessary to draw the circ]e ciaser tggsther so that everyans can see.

'.It is impdrtant td discourage any disparaging remarks 'in the graup, as
this w111 not faster a spirit af dpen sharing of. idsas and feeiings which

As students explain their pisturss 1t is important that yau usa para-
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A typica1 exchange may go samething like this- “"John,- what 1s your

pieture a11 abdut?“ - )
Sy .
"He11,-I~drew a"truek My Iicense means I can. get a an driving for"

O my dad so'1 can earn mdnev .

"So as yDU_TDDk at your 1ieense,§it means the chance to earn money?"

. L -

ﬁi‘ s

B | drew a roadrunnér -- it gives me a ‘chance to go. Fast and I like

&

speed“ "¥nur 11eense g1ves ydu a chance to gn fast?“

- If. ydu propenly reflected thn s statement thn wi11 say . “yeh" or

nod his head 1n agreement.. If ydu missed the pdint of the exp]anatidn,

i'the student w111 ordinarily correct you and ynu may ref]ect that re-

i

\SPQHSE as w fﬁﬁi and wark Fdr the nod: df the head dr a “yeh " Do not.

pratse, do ndt criticiae do ndt eut do not be1ftt1e The teehnique

w111 be easier dnee ydu have tried it a few times Yuu are 1naking fdr

'a cduple df key words -or tee]ings in each exp]anataon that ydu w111 re-

¥

flect back to the student

-,‘Yau may wish fb pause halthay thruugh the exp1atning prncess and ask

i students what they ndtiee\abaut ydur responses to the varinus exp1ana—

tidns.- If ynu have ddne some gedd ndn—audgmentaT ref1eating, they will,

' te11 ydu that you were accepting, didn t eriticize,them, or didn t praise
fthem.; Ynu may wish to then exp?ain ydur teehnique and ask them 1f they

~‘want to tny a hand at it for the rest of the graup explanations. Yau;-

7.

'=b; _Each aieee'has a_saee1a1 place.- '

may also decide to wait_with‘this-diseussidn of the teehnique until all
are?dane expiaintng their puzzle pieees »It is effective in either place.
Next ask why you have used a puzz1e instead of hand1ng each student an .
8 1/2" x 1" pieee af paper What 1s it about a puaa1e that might appiy
to the e1ass? You are 1oak1ng fdr such respdnses as:

a. - Eaeh.pjese‘of puz%]e is unique. _
138 |
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e.'-Eeethieeefis pentjéf"e wﬁaié’

:u_:gigg; If a pieee is missing, the puzzie is rneemplete;!
;‘*‘e‘Hhat dp these have tp do with the ciass? S ﬁ_' : .
.xga, Each perspn 1s. unique - : ‘f‘_ S }
be Eaeh perspn has e specie1 p]eee. ‘gp | i}f _%]
| e; Each perspn is pert pf a whnle e1ass and spmetir snw111 have the
; 'sameideas.' , , | , _' | ‘
d. IF a perspn 1s mﬁesing, the ciass 15 1neemplete withput his/her 1nput. _
u7~uég Ta1k abput what the students have learned-»perheps they 1eerned spmething |
| Sabput a perspn the,y have gone to. seheﬂ with f‘pp tweive years that the,y
vdidn t know: befere “You mey aTsp want to. talk abput the 1mpprtanee of" re—
f1eet1ve 115ten1ng in c]ass discussfens Sharing and accepting of 1nd1v1dua1
1deas 1s also 1mpprtant tp eiass progress ’
‘-, 9. Seme of the. fp11pwing questipns might be used: | |
a. What uere some of the different 1deas expressed on what a driver ] 11eense }{Q
means to-you? == . . ‘ - : | ) ) _
b. Beeause 1ndiv1dua15 have different 1deas on what o Ticense means to them. L
dpes this mean that they are "oddballs?" ' o o |
c. Hhen does. 11 bother pr irritete you for ethers to have different ideas, gpa1s,

values, ete s Frpm yours?

A .
D, Evaiﬁatien

1. Did students feel epmfprtab1e about explaining thein puzz]e pieces i e., meke eye
’ cpnteet speak eiearly and cpnfident1y?

2; Were the exp1enatipns superf1e1e1 or indicative of their persenai fee]ings? A

| 3-' Did the students neepgnize reasons for using the puzz]e fnrmat, or was it |

necessany for the group 1eader tp 1ntrpduee most nf the reasnns?

“E. Cemments- E - R oo Lo
: f{Theré are. severai possible variatipns en this ~nereise that may be used effeet1ve1y
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. to accomplish thé same goals:

1.

-

What is your view of the world around you or where you are in the world? .
We all Tive in the same- world, but we live our Tives differently. How
do you fit in that world -- your own personal world? This will he?p’

students segjﬁare.about their behavior. (Example: Tyd hands held to-

' gethér,f‘love5 family relationships, etc.)

What does your car mean.to you, or what does your right or privilege

to drive mean to you? It is important to make this variation a personal

- thing rather than putting down responses that.the students think the

group leader wants. The emphasis needs to be on their actual feelings
or thoughts with no right or wrong answers.

Other topic areas might be:

a. What are your goals?

b. What do yoﬁ want to be, or what do you want to do?

The topic area should be broad enough so the students may show individual

differences. Narrowing the area will force students to express very simi-

%

~ lar thoughts.
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_j,-:.}‘_:urm TITLE: . HHAT Isr IMPORTANT AND _HHAT D0 vou,uAN*r? -
'umﬁ OF ACTIVITY " EARL NIGHTINGALE S -- “THE THE MAGIC HORD" (25) e

'3P9rpnse:'fi Tn present 1ntnrmatinn to the students on what heTps make penple
‘successful. o _
. uril'nintrnduce some of the basic causes aF success or faiTure to.

the students.

. To assist students in understanding themseives and their re]atinn—

ship to others

- A. Deécri”tfnn - _
| _Students fin nut the "Guess Questinnnaire" befnre 115ten1ng te Earl. Nightin--
galé s tape "The Magic Word." They then listen to a cassette tape .and engage
in small and 1arge group discussions which center araund the questinns on a
: study sheet. V
B.

1. -Tape “The Magic Word" by Earl NightingaTe | . ) _
2. Secure sufficient student copies of “Guess Questionnaire," (25- 4) “StudyQues—_

tions," (255)"Message Sunmary," (25-5) and “Treatment of Others " (25-7)

C. Imp1ementatinn

1. Hand out the “Guess Questinnnaire" and have students: cnmpiete it. (The
questionnaire is not to be collected; 1t 15 merely used to motivate stu-
dents to 11sten to the taped message, and students should be made aware
of this fact.) .

Zf! Hhen the Students have compieted the questinnnaire, 1ntroduce the tape

with some or all eF the following comments:

Credit: Lead the Field Séries, Earl Nightingale =~ . -~ =
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\\

a.. Have you ever asked yourse1f why some people sueeéed and others don‘t?ﬁ

" b. Earl Nightinga1e. a fameus rsﬂjo snd te1evfsien breadesster, has, sbent

h over twenty years researching the 11ves of sueeessfu1 people to Find .
out why 'same people are successful while etners are not.

¢, We all know of individuals who are happy, relate well to others, and

have done well 1n business, professional, and everyday life, There “
.are people 1ike Florence Nightingale, Bae Ruth, Albert Senweitzer '
and others. $ueeessfu1-penpleﬂean«be feu§§‘in all Waiks of life. .
They're not any one group of people, and success really has nothing to
do with money. 1 | | -
d. To understanddeunselves and our relationships with others, we, need te
analyze and understand the magic word “astitude“ in all its aspects.
e. This tape deals with attitude and how 1t affects our ability to re-
. late successfully to others snd our own effectiveness in life.
3. Play the tape "The Magic Word" in its entinetgs . .
4. At the completion of the tepe; hand out the “Study Questiens“ sheef and
| heve students form groups of two to discuss and answer the questions, ;

5. When the greups have completed .the gssignment, discuss the questions 1n§
a 1arge greup setting

6. Hand out and briefly go over "Message Summary."

7. Distribute “Trestment of Others“ assignment sheet and ask students to ap-

| ply the prine1p1e of treating eech person they dea] with as though he or
she were the most 1mpnrtant person 1n the wer1d Ask the students to try
this Fnr one or preferably two weeks and see what the resuits are.

8. ‘After twe weeks, ask the students te share their feelings and experiences
1n using the princ1p1e described on the sheet “Treatment ef Dthers "- Suge
gested questions for discussion are: _’ ‘

" What speeifiea11y 1Tm1ted your abi]ity to treat each persen as the .

. mest important person.in the .wor1d?

PRLELENTPY
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/- b Hhet were yuur reectione when yeu did treat peaple as v1t311y im— '
partant? N | - ' -
L’-,e@_ Hau did this experience ehaﬁge you, or d1d it?

D. vaeiuetien-'”';i:

1. vD'ld the students have per'senei defin'ltians for success?
2. Did students re'late suecess te pcsitive attitude befar‘e and af‘ter the
’E;;aetivity? i 5. f ' f -
3. | ‘Here students. excited about and eenmittee to treetfﬁg athers as the
| "mest impertant peeple in the wor‘ld? S -
4. D'ld students ective‘l_y perticipate and shere their expeHenges?

gconirents* | | :
As an option use. rcﬁe p‘ley'lng to pract'lce treet'ing athers as if they are
‘the mest important people in the world.
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" tend to : (minfmize) _ what we can. eeeompTish.i

.‘ It is our aetinns,,w (fee Tin-s

D-lreetiens- On this wnrksheet, ygu ma,y try guessing at the enswers wh'lc.h wi 'l1 be

g’iven in the taped message. It w'l'l'i get ynu resdy ts Hsfen b_v giving
yau a hint of what yeu wﬁ] be heering.‘ Lo '

m‘ maeds which determine the aetiens, ,

: :i:i&&dﬁitiensl' notes:

(f'eeﬁng ), , ,; or moods ef others taward us.

\
{ ea,ufSe ,

o vsnd_e_ffeets; ,

E;ver—ything epera,tes on the law of

With an attitude of (faﬂure) o we are whippedbefare Qﬁefsta‘ﬁt;: »

Hhen you see sumeane with a psor ettitude teward others, _yau ean be sure he has

a poor attitude toward _ (h*lmseFF) L \ S

| )

é . . -a< . \'

5. _He re. sa familiar with ourse‘lves that we tend to teke ourse'lves for- granted- we




|  STUDY_QUESTIONS
* _"The Magic Word"

DirEﬁtidﬁs_ AFter 11sten1ng ta the taped message, f111 in shart answers,

essay type,  for the fallowing:

1. The main idea I heard in this message was:'_;'(ﬂnéwéfsrwiij vary)

¢ — — — = — —_

%]

'Mr N1ght1ngale g1ves three reasons fur treating peapie as 1m§artant CList
as many Df them as ycu can remember '

LAs far as he 15 concerned “he is the mast 1mpnrtant persan on’ earth )

b. (That is the way. human be1ngs Dught to treat each other. )

(Ey treating everyone th1s way, we farm a_habit.) . e

;.Si' Nhat do all successful -people have in ;gmmﬁn? (They’expect ‘more good out

of Tife than bad; expect to succeed more often than ;ﬁey_fail.)

¢

,,,,,

I have toward h1m? (Don 't drop to h1s level. Don't TEt his unhapp1ness

m:a,ke;ngu:unhappy@), S S

5. What is the thing peapTe want and need more than anything else? _(Self- _

esteem!,the fee]1ngﬁthey re 1mpnrtant _heeded, respectedi)

Ei 'Nhy are some pengE b1tter and cyn1ca1? <1They havz a poor attitude- tD-

ward themse1ves and 11fe 1n genera1 )y e - -

~7. Life 15 du]] only to Aipeap1e L1Fe is 1nterest1ng an1y to’

__people. - %1?& is (successfu1) 7 gnly to successful people.

' 8. What is the magic word? _(attitude)

i




‘geed attitude toward eurseives.' ' ’ ; - _f o

 MESSAGE_ SUMMARY
“The Magic Word" |

Each of us shapes his own 1ife, . and the shape uf it witl ‘be determined

. by our attitude -= the attitude we held most df the day.

1t is our attitude toward 1ife whieh will determine 1ife s ettitude tei

ward us.

The first step in deveidping a good everail attitude is to deveiep a

&

The easiest and=mest efféetive meens of ecquiring a geed ettitude is td_

ACT ‘8% theugh He heve a geed, pesitive, expeetent ettitude tdward life

Actions: trigger feeiings Just as feeiings trigger aetiens

7€Treat each persen you eentaet as. thdugh he were the mest impdrtant per—fgf

son on earth




]

TREATMENT OF OTHERS

Buring the next two weeks make an effort to apply the pr1nc1p1e of treating each
: persan ybu deaT with (in schna1 hcme, job,.etc.) as though he Df.she-were the

most important person in the world.

Using this .form, répart some nfxthe results, identifying the person and describ-

ing his or her reaction.

_ — e . ~ _ e e
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\
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L UNIT, NO. 5 | |
?ri'UNIT TITLE: NHAT IS IMPORTANT AND WHAT DO YOU WANT? = . |

'j;:NAMt OF ACTIVITY ROLES - AGREEeDISAGREE (26) |

4]

Puftese: Ta increase students awareniess of what sex b1ases and tee]1ngs

they have. .

= .
o,

. To 111ustrate how sex b1as or stereotyp1ng 1nf1uences the1r de-

t1s1ans :
-

A. Descrigtioni'
I"dTVTdua11Y= then in graups, students determine whether they agree or -
_ d1sagree with sex role’ statements, explain the basis. for the1r Qp1n1un5,

and try to estimate how their attitudes affect their act1ons;

B. Preparation:- ;;2,' ' ‘ o - 'E
| 1;; Reproduce sufficient tﬁpies, one per student, ¢f thea“Réles —E'Agree—!

Disagree" handout. = (26-4) "

‘C. ‘I@piéméntatian- 7 . |
1. Each student is 1nstructed tg tump]ete the “RaTes -- Agree-Drsagree" N
- handout on an 1nd1V1dual bas1s - : | ._: P

2. . When each student gas f1n1shed exp1a1n that the c1ass w111 be d1v1ded

intc two groups - 311 the girls 1n one group and a]] the boys - 4n anatherﬁ

2

Place the graups in Qppﬂstte carners qf the room. Select a chalrpersan

tc record the graup consensus .

a. As each grgup gnes throuqh the statements, 1t is important. that each ‘

student states why he/she Fee1s a part1tuiar way (This shauid pre-
-vent a graup trﬂm ask1ng for a sﬁaw of hands regarding a given 1tem
and moving nn to the next statement without actual?y d1s:ussing ‘each

‘persan s retson for fteling as he/she does. This d1scuss1an is very

important,

%




s

'1bd' Ina grdup censensus theigrnup shoqu edme tD some type dF mejer1ty

A agreement " After the mejdr1ty dp. on is presented m%nerity reﬁ%rte

T " shduid be encouneged when grdups cen t,reeeh a cleer eut eoneensus ,
3."Hhen the two grnups have err1ved at a eensensus fnr el1 the 1tems bring

k =

~them tdgether and have a spekespersan fer one. grdup re1ete their resppnse

‘ii_'tﬁ the f1nst item.and their reasons. fdr egreeing or disegree1ng Then ai-f? :

- 1dw the dther group's spdkespersnn td teT] hdw they responded and why they
:responded that vay. o N i“ B R o

54,’ No comments shnu1d be e]]ewed by e1ther grdup unt11 bdtn-gnaups have com-

T ,
: -

- pleted their inetiai reports dn the statements,
5. Hhen the twa gneupe ‘have compieted repert1ng thETF*FEﬂCtTDﬂS td a spec1fﬁcf“
.- statement, intereetidn between the two grdupskshdd1d be~e1ldwed,vw1th\§he e

gneup leader acting as avmedietdr ianredng}the ground rules: for the class.
E; Continue this preeess through each of the stetements, e1ternat1ng whieh
group respnnds first and try1ng te e11e1t Fee11ng—1eve1 respdnses
7. Summarize the aetivity by diseusstng whet stereotypes are, why they ex1st .
and how' they may “affect what each ind1v1dua1 thinks. is important. Questions _
such as the fd11dw1ng can be asked: ' o ’

a. were there eny sex steredtypes 1dent1f1ed during this ectﬁv1ty?

- U .

th do theee sterentypes or re]eﬁexpeetat1ons dceun?

=

c. Are they suppdrted w1th facts?

-

d. Do ndle[expeetetidns‘deuee us td act as_we do, @r are role expectatidns 5"

caused by the things we do? B ‘5;;“ L 15& o,
e. DdisexlrQTee_heve any positive espeete,-éhiva1ny -~ "opening doors for
ladies, etc? B -
f. How might sex roles affect éhe wey‘dlpensen mekeeAdeedsidns?~ (Exemp1e::
th'dnivee regardless of eepebi1ity or enndifinn?)
g. How do ro1e expectetiens influence the kind of car we drive?
8. An a]ternative dpprdach which may be used 15 ,1 15}
| Cs-2 e
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Hége the girls brainstor
‘their driving, and their
they have aboﬁt gir]s; t

gether for a group discu

Evaluation:

L. Did each student partici

2. Did the students rebognt
have towards the oppos it

- fluence their driving bel

3. Did the students respecﬁ

9

as .a result of the activ

. . Comments:

If either group is vény small

“want to éPin the smalier grou

- This canjbe an explosive acti

important that the group Tead

. s
are stereotyped, opinions are

“tunities for{meanfngfu]’fe]at

L



Directj@ns:

Please mark on the blank space to the left of each statement an "A"
if you AGREE with the statement, and "D" if you DISAGREE with the
After you have completed this task, you will be reques ted
sex to discuss your opinions

statement. After ) ,
to meet with other students of your same

ROLES -- AGREE-DISAGREE

about each item. : .

_ - 2.
L . 3.
o ) 4,
B 5.

) B 6.
7.

_ 8,

. ) 9.
10.

- 1.
] 12.
. ) 13,

14.

Group Consensus |

Guys do most of the driving on dates even

if it is the girl's car or her parents' car.”

Guys like to take more risks while driv-
ing than do girls.

High school students who have their own
cars have more status with their friends
than those who do’not.

Girls are attracted to a guy with a flashy
car. . :

Girls think they are not supposed to be as
competent ‘as boys and so they do silly

-things when they are driving, like getting

flustered, forgetting common rules of the
road, getting nervous in a traffic jam, etc.

Girls are impfessed when they see aaguy
"show-off" his car.

.~ Women are actually safer drivers than men.

Hhengon.é dafe, guys try hard to drive
carefully. to protect their date.

Parents'afg;mqre willing to give permis-
sion for their son to drive a car than
for a daughter of the same age. *

Boys have the option of selecting their
own car while girls are given cars.

Girls'sit in the middle next to the guys
when the guy is driving, but guys don't
sit next to girls when the girl is driving.

It is OK for guys to drink and be rowdy,
but a bunch of girls who have been drinking

are just silly.
Girls are not stopped by the police as of-
ten as guys. :

It is more important for guys to learn how
to repair their cars than it is for girls

_ to learn how to repair theirs.

26 -4 151
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UNIT NO. 5

UNIT TITLE: NHAT IS_IMPORTANT AND WHAT DO YOU NANT?

NAME OF ACTIVITY: PEOPLE GF THE PAST -- ROLE PLAYING (27)

Purpése: . . To create empathy and understanding within students for the 1ife

[now]

Preparation:

situations of others.

. Description:

Students pick and role-play characters from the past whose life histories
have usually been explained in great detail. In this way, students for a

short time can be another person and try to answer questions as that per-

~ son would.

=

1. Write down some questions you would like to ask a person from history
which can be used as examples fur the students if needed.

2. Review the role-playing section in the Instructor Training Manual.

Implementation:

1. Ask if ~anyone in the ciass has role p]ayed before, and if he/she would

like to br1ef1y Qutllne this exp9r1ence

2. Ask the students a few of the quest1ons at the end of the role-p?ay1ng

fact sheet so thg students may begin to recognize some of the reasons

for role playing.

3. Tell the students to pick one person from history whom they admire or

are very interested in. Théy can write these names on a full sheet of
paper and tape it to their desk, or you can have them read off the
names and you can write them on the board. After fhe student reads
the name of his/her person from the past, he/she should give a brief

biographical sketch.



o

.~ Evaluation:
1.
2.
3.

Tell the students they now have a rare apﬁurtunity_ They can ask one ques-
tién of each of these famous people. Ask the students to take about five
minutes to write down one question for each @thhe historical people. It
éhould be Dptioha1 whether or not they write down a question for their own
historical person. | |

Have each student role play his historical person and have the other students
ask their questions. Instruct the students that when they don't know the
answer to a question to just make up an answer.

When everyone has answered the’qUEStibns, have}the students take out a pfece
of paper and samp1efe the followiig incomplete sentences:

a. I learned that I really value o L _

Y
b. I learned that (another student)  really valued _7

" sl

(historical person) _ really valued ___ L

I learned that

[2]
et

Students can share their "I learned" statements in a group discussion.

-

Did the students maintain their roles?

Did students role play on a superficial or feeling level?

'Did students recognize the parallel between role playing and seeing another

person's point of view?

Comments :

1.
2.

Give example questions only as a last resort and then only a few.
Avoid at all costs giving example characters, except to the extent that

the character you choose is an example.

You will probably have to role play your character first. Ask for volunteers,

but keep from forcing it on anyone as the whole activity may be}stifiedis

P

EJM
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UNIT TITLE: WHAT IS IMPORTANT AND WHAT DO YOU WANT?
NAME_OF ACTIVITY: LAW ENFORCEMENT ~ (28)

Purpose: . . To detect and examine prejudices and biased ?ee?ings which stu-
dents may have toward law enforcement officers and agencies.

. . To illustrate how misleading first impressions can be.

A. Description:
Students are presented with a situation; they try to imagine themselves in
that situation and how they might react. The students' interpretationssof,
~ and reactions to, the situation may help them understand some of their

. conscious and sub-conscious feelings towards Taw enforcement.

Preparation:

Either draw on the blackboard or on a ditto master, this picture:

Syulainii

Also have a blackboard area where comments can be recorded. Choose one per-

son to write the student rESpdnses on the board.

" C. Implementatior:
1. Ask stgdentﬁ to brainstorm what might bg happenin§;
772; When students have brainstormed a Tist of-ideas, ask what their first
impressions might indicate abcgtétheir feelings and society's feelings
‘towards law enforcement and how accurate they think first impressions

- are,

D. Evaluation: 7
1. Did students develop a long list of interpretations and reactions?

28 ¢

&




2. Were most of their ideas of a positive or negative nature?
3. Did anyone assume the officer's role when reacting to the possible

situations?

You must keep this activity moving right along. Make it short and to the
‘point. |
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UNIT NO. 5
UNIT TITLE: WHAT IS IMPORTANT AND WHAT DO YOU WANT?

NAME_OF ACTIVITY: LAWS AND ENFORCEMENT -- AGREE-DISAGREE (29)

Purpose: , . To assist the students in evaluating their stand on certain laws

and law enforcement issues.

#*

Description:

Students are given a list of law enforcement issues and check their stand
on each issue. In sma11_gr9u§sg the students evaluate how they arrived at

their stand and how firm they are in that belief.

7

B. Preparation:

1. . Reproduce sufficient ccpiés of the "Agree-Disagree" worksheet for ach

student. (29-3)

C.. Implementation:

1. Explain to the students that in ‘this activity they will beé working indi--

vniua’l’l_y T

Lo 2. Hand out the worksheet and have the students complete them 1nd1V1dua11y, Q
check1ng strongly agree, ag?ee, undec1ded d1sagree, or strongly disa-
gree and noting a few key,words Qn,why they feel as they do.

3. - When the students aréifinished;%ﬂivide them into groups of three. Ask
the students to report énE}diSéuss.théir=stand=cn each issue. Remind
them thaf they are being asked to discuss and evaluate the method they .
used to arrive. at thei}:cpfgian, not to defend their specific opinion
or belief. You should beicandid with your students when expressing

- your opinions, but only after they have had a chance té express theirs.

4. Emphasize midway thraugﬁ thE"sma11 Qréup wérk that they are not being

asked to deFend their be11ef on a particular issue. They are merely

stating their opinion on why’ they feel a pdrticular way and how they

—— . m-1 156




arrived at that opinion.

5. When the groups have finished, ask for any comments they would like to

\ . R - i . -, T
make concerning the activity. Ask if they are less firm, as' firm, or firmer

in their beliefs. Question whether the§ are ready and willing to express
their opinion publicly and discuss how this might be accomplished.
- 6. Explain that the purpose of this activity is to show that at times or on
| certain issues,'peopié may not be sure why they believe one way or the other
and so may jump to cenc1u§ions Without any reasons. Also, that once people
understand the basis for their opinions, they will either change.them or be-

come more committed to them.
D. Evaluation:

Did students seem to be indicating their genuine feelings?

E. Comments:
This activity might be more effective if students are not placed in their usual

\groupings.




LAWS _AND ENFORCEMENT -- AGREE-DISAGREE

-

‘strict local police enforcement oF
all traffic laws.

@
g
+1] [=)]
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= 7&5
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Ti SE MPH speed 11m1t on Freeways
2. Police cars should be allowed to-hide in )
Drder to catch speeders
3. Police folcers are too hardnosed and K o
don't understand personal problems re- |
lated to driving. ‘
4. Drivers should be g1ven more freedom | B ] T B}
in obey1ng traff1c s1gns
5. Somé traff1c 1aws shou1d be more - 1en1= ] ) ) o
ent and not strong1y enforced.
) é; The f1ne is the best way to educate ) ] 77
people who break Taws.
2 Peap1e with bad dr1v1ng records shou1d T B )
not be a110wed tn drive. :
8. Peop1e are Judged Fair1y in our traff1c ]
courts. ,
9. The péngé inith1s"éonmun1tyﬁhant . ) -

Traff1c TENS are set up ta promote

\
safety \
1. Soc1ety should have thei;;ght to ques- ] . ] T .

tion the way an individual drives. h
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UNIT NO. 5

UNIT TITLE: WHAT IS IMPORTANT AND WHAT DO YOU WANT?

. NAME_OF ACTIVITY: IN SOMEONE ELSE'S SHOES (30)

Purpose: - . . To allow students to develop and/or promote greater understanding

of their feelings and others' feelings towards traffic enforcement,

courts, driver imsrovement, and other people involved.

Description:

LY

Students role play in a progression of three settings: (1) A violator being -
stopped by a police officer; (2) A violator, police officer, and traffic

court judge; and (3) A member in a Driver Improvement Session.

1.. Contact your area Driver Improvénent Analyst to nrganiﬁe)and_set é date “
for a group interview session. - v |

. 2. Study the role-playing background information.

3. Obt?in for reference a copy of "Washington Motor Vehicle Code" and a N
"Bail thedu1e Guide." -

4. -~ Secure sufficient copies for ¢ach student of Driver Impfavémenf Intro-
“ductory Form Letter requesting-individuals to attend a group interview
éession. étudents‘ names and addresses shnuié be. typed on “t*ese letters.

5. Develop or cbpy a mockﬁdriving récard for each stﬁdent with name, address,
sex, and date of birth fyned in.

6. Become familiar with the coding on the driving records.

7. Reprodute)sufficient copies for each student of Driver Improvement Re-
5ponsibi1iteslhanqani_

- C. Implementation:

! ity

1. Ask for two volunteers to role play a situation where one QFLfﬁem is

o ) ‘7 o T 30-1 159




‘beiﬁg stapped for a traffic violation and the Déﬁerﬁis“the écIicE officer.
2. Allow the role piayihg fﬁ continue for a short period of time before be¥
ginning class discussion on what transpired. Possible discussion questions
are: | |
a. 4hat do you suppose the feelings afrthe police officer were when he .
approached the violator?
b;' What do you suppc ¢ the feelings of the violator were when he/she was
stopped?
c. As an obsefver, what wereAyQUF!feelings about “the canversatign'tﬁat
. transpired between the violator éqd police officer?
d. If you were in a similar situation, what might you have said to the
officer? o r
e. What effect do you think’the ticket had on theiv%olatcrf ch long a
periad‘af time mighﬁ the effect last?
f. Have any of you been involved in a similar 5ituation'and would you
like to share the situation with the rest of the class? |
3. Ask for three volunteers to role play the violator and arresting officer
appearing before a Jjudge. 'Nheq sufficient time has elapsed, ask for a de-
cision from the judge.:. Possible discussion questions are: |
a. Nhat'might the feelings of the violator be as he/she was sitting in
the courtroom waiting for his/her case tq come up?
b. What about the vio?aﬁor's feelings while £h3spa1ice officcr was pre-
senting h}s“side of the case? ‘
c. What were the police officer's feelings when the violator was explain-
%ng the situatién? |
d. What do you think was going through the judge's mind as each side of
the éase was beigg exp]aiged?

e. If the violator was found guilty, what recourse does he/she have?

7 : o . ‘\ [ ooy
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f. Do any students want to share personal examples of simiiar situations?
4. Prior to fhe driver improvement session, hand out the mock driving records
for each student. (Thege records should have each student's name, address,
sex, and date of birth included.) | |
a. Explain to the students iﬁat the driving record they have is théirs,
and that they will role play the type of individual who would havé
that reccr& during the group interview session with the Driver Im-
provement Analyst. 7
’b; Explain step by step the driving record.- 5
c. Ask the stude;ts to be the type of person who would have a record g
Tike the one they have just received during the group %nterview ses-
sion. They should ask thémselQégs "With this ‘kind of driviﬁg record,
what‘type of person might I be?" “How:might I . feel?" "How might I
~act?” |
d,‘ Typical comments students m1ght use when p]ay?ng the role are
“Cops den t 11ke my car. "They pick on ycung dr1vers'“ "It really
-wasn't my fault!" "You just don't understand; I'vevgot somefprobTEms'
at home (or s¢HooT, Jjob, etc.)!" "You're absolutely right; I was to-
tally wrong; I'11 do anyfhing you an.f /
e. The types of attitudes or feelings .students can pcrtrayiwhen entering
. tﬁe group interview session are: ‘
(1) Angry - I had to take off frg% works; I'm losing money just béing here.
| Regardless of what my record shows, I'm a good driver.
(E)H Conciliatory- I don't care what he says, I'm going to agree with
him so I can get out of here.
(3) Concerned - I've got a problem; what can.l dD.about it?
(4) Unconcerned - I'11'just sit here and keep my mouth closed.

f. Comments the grnup leader might use to help students prepare for the

167
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(1) 'Why do you suppose you are here? (Why did I call you for this

; interview?) |

(2) awhat do you think the problem is?

(3) How do yéu feel about that? (When another person has made a
comment. ) :

g. Hand out to each student a copy of the letter the DMV sends out to
request an individual's presence at a group interview session. (The
students' names should be typeﬁ on these forms.) _ |

h. Paint out to the students that the day the Driver’lmpravement Anaiyst
arrives, they will be role playing. They will enter the class as if
they are entering the group interiiew session. They should bring their
driving recard and letter from Déiver Iﬁpravement_ _

5. On the day of the interyiewﬂéession, instruct each studerit to print his/her
first name on a sheet of paper and tape it to the front of his/her desk.
(This will assist the analyst in identifying étudents_);

6. At the campietion of the session, diséribute‘the information material con-
cerning Driver Improvement responsibilities. |

7. The day following the interview, discuss whét tranSpiked, Possible discus-
sion areas are: |
a. Their féeiings during certain interactions -- the effect it had on their

individual reasons for sjdiﬁg-w1th or against certain individuals.

b. The variety of student reactions. ‘

c. The analyst's methods and approach.

D. Evailuation: o ‘
1. Were the students able to identify and émphathize with the people involved
;in the role-playing situations? (Violator, police officer,;judge, ana]y;ﬁsg
'R' | and individuals 1nvc1yéd in ihe érﬁup interview session.) I . /

\ ._ 31-415_32 o




4
2. Do students know the process involved when a c1tat1ﬁn is rece1ved and
Sympath1zé with the feelings of those cﬂncerhnd?
3. Are the students well informed as to the role and functior. of Driver

Improvement in improving or rehabilitating the problem driver?

E. Comments: ' ; | e
1. A visit to a traff%c-arraignment court'éau]d érave béﬁefisiai to the
students. " This visit can be done. prior to role playing the traffic
caurt situation. |
2. It is Extreme1y importart that you work closely with the Drive: Im-

provement Ana]yst in determining what you hope to accomp11sh and haw

=2
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UNIT NO. 5
UNIT TITLE: WHAT IS IMPORTAN E==
NAME OF ACTIVITY: THE RACE o=

Purposeé . To develop stude==
fluence of Qéhers.
. . To help student===
or life in Agen‘er‘a‘l ;

one 'anathe_’r‘—.

. Description:

-Individually, then in sma¥

six people involved in the——
discuss and support their

" tell them a‘buut their own

Preparation:

- 1. .Reproduce 'sufficient Commma
each student. (31-4 ammm

2. Practice reading the s =——

C. _Iﬂgleménj;atiﬂn: .
1. Hand au_t. student copie=—=
 play the tape of the s-wmm
2. Individually instruct smme
at fault to the least cammm
- feels.
3. When the students:have
to share their th{nkingg
_ Each group s“hou]d try =

‘4. Groups report and explar=—

3 : - B
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;f-:in these- findinge shou1d be why the group feit some were more at fault 7
.'Tfor'the accident than ethere If the group did not arr1ve at a ceneeneue,
n the reasons fer thie disagreement sheuid be: stated. §
:Possible dieeussien queetiens are: .

: a, At what: peint in time did thi; aeeident stert?
-b.. Hhieh singie feeter was mest respeﬁ51b1e for the aecident?

e-:.ls there an unstated feetnr in the eteny whieh 1ed to the accident?
;d_'=Hes 1t e sing1e factor, nu1t1p1e ceuse, or “ehicken and egg" situation?ln
e. XIf ynu were eeught in this situetien what might the denger signal be
end how would you respend te 1t? (An answer may nct be needed on this

‘ questien, juet a 'short time to think ‘about it,)

- F. Dees your ranking of the peep1e at fau1t te11 you anything about your o g

awn va1ues or what you mighf do in a 5im11ar eituetien?

vae]uatien. a

In the diseuesien espeet were the fo11ew1ng puints brought eut

1. Hhet Ted might have done to prevent the accident? (He saw the ether car. )
2 v What effeet the paSSengers (Chehy], Terry, and the wife of the other driver)
had on the drivers? ’

iv3..'Thet peer 1nf1uenee.end pride were involved. I

Aié;' That evenyene hae different ideas on whe was at fault.

[ : Did the students develop feaeib1e coping techniques?
fe“vqg .Did the students think the steey was realistic and shequ be used egein?

D

E. Comments: S I
%ﬁ' 1 The groups might be formed by asking whe ranked a given person- as 1eaet at
- feu]t end piecing those etudente in the same greup

‘5'.52 Emetiena? 1nve1vement may be 1ntense in this activity. Studente ‘may attempt

te atteck and eritieize each ether s ranking. The ground ru1ee sheu1d be en-

Fbreed but emetinns should not be etif1ed unneeeesariiy
-31.* Zi ' e
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During this acfivity the students should become more aware ﬂf_thefr
own attitudes and the influence others may have on them.
Some students will probably work from the legal angle while others

will be concerned with contributing factors.




THE RACE

- It was a cold dark rainy Friday night in the Fall of the year. John had a date
E‘ﬁ'ith Cher—y‘l to go to a football gamé. When the game was over,John and Cheryl met
;;seme of John's friends at a local drivé ingr John was very préud of his car. He had
fjﬁst purChased a fairly new one, and it looked as if it were one of the fastest set
~ of wheels in’@own. -Cheryl was aiéagvery proud of John and had been gning'with‘ﬁim
 for the past three months. Ted, John's friend, who had a réputation for being a ;
jitt]e wild, drove in with John's old girl friend. He was very abnaxiaus Jahn'é ‘
f old girl friend, Terry, was very jealous of John. Ted parked his car and got out,
~along with Terry, ang'praceeded to make fun of John's new carg This made,Cthy1
" mad, and she tried to camé to Jéhn‘s defense. An-argﬁmeﬁt started betweéh'%hé two
1‘gif15 és to which-bby had the faster car. Of course the bays were invu1ved in th1s
| argument, as we11 as other friends of Jghn wha were there. They dec1ded tn sett]e
1t_by driving down to the next traffic 1ight side by side, waiting until thealight
- turned green, and drag racing for one bTD;ki They:thought it wnuid'be safe becéuse
if was a divided street, it was iaté at night, it was the last block in town, and
the speed 1imit went up to 55 m.p.h. at the end of thélﬁiqck. Even-if their speed
_were{high at tﬁe end af the race, they could 1et'aff and they would be back to
legal speed right away . Hith lots of encouragement, gff they went with John next
to the curb and Ted in the inside lane. -

Coming down the cross-street which intersected with the planned starting point
far the race was a married cnup1e who were late fpr a second party within the same
‘night. The wife in the car was rea?1y Gn her husband's ‘back. He had been drinking
‘too much; giving other wamen at the last party too much attention, and he was driving
:taa s]aw]y which enraged his wife. At the last intersection he had stnpped for a yela'
lew 1ight which he-tau}d~have—made-easi}y—iF—hefhad~§peeded -up -a Httle, and his wife
had 1nfarmed him uf this for the full minute he had sat at the light waiting far it

4
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THE RACE (2)

to turn green. Now he picked up his speed aﬁd was on his way to fhe next inter-
éeztion’wheh the light turned yellow. He saw the two cars‘siftiné'at the light
but decided to give hié car more gas as he knew he could make it. Anyway, any-
thing would be better than another lecture like the one he had had at the last
1ight. E |
John is on the cufb sidE’and;Ted is next to the center strip. The ]ight’isv

abéQi to turn green. Ted's car blocks the vieﬁ from the left for John but surely
Ted will be able to see that way. With Cheryl's eﬁcéuragement that he can win |
and with his éridé at stake, ndfhing else is a Eig gancernknawi John and Ted
rev their engines; the.1ight turns greén; Ted sees the car from the left, so
he 6n1y pops the clutch a Tittle aﬁd stqpé, but John goes flat out and hits the

~ other car braadside- They have a tremendous impact. The door on John's side of
the car is thraﬁﬁ open; he iscthrown out onto the pavement and suffers a fatal"
injury. A111three other persons involved in thefaccidentxare~seriou51y hurt.
Who dn‘yoﬁ feel 55 most at fault?
| 1. John :

Ted:

Other. Driver

Hoow o™

Cheryl -

o

Terry

‘o

Wife of Other Driver:

%
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UNIT NO. 6

UNIT TITLE: ALTERNATIVES AND PREDICTING OUTCOMES
" NAME OF ACTIVITY: INFORMATION GATHERING -- STUMBLING BLOCKS (32)

Purpase: . . To increase the students' ability té recognize and avoid four

common mistakes in information gathering.

Description:

Following student centered discussion on common mistakes made in reacliing

a decision, students note decisions where they have made those mistakes.

B, Pre*;a:lia;tipni;
. Reproduce sufficient copies of "Stumbling Blocks Worksheet" for each
student. (32-4) | |
2. Camp?ete the stumbling blocks prior to class time to §aiﬁ familiarity
with the activity and to develop persnna1 exampies which may be used
for ciass |
3. Carefully review the "Stumb]ing Block Fact Sheets“ for def1n1t1ans and

=

examples of the stumbling bigcks (32-5 through 32—7)

. - Implementation:

1. Ask.students_ tn-brainstcrm seme cgmmﬂnvmistakes-or errors which people
cammit which can be stumb11ng blocks to making a gaod’decisian Ree?rd

these mistakes on the board. Some exampies af stumbling bTQCES are:

“a. Hurrying
b. Trying to please others
vci_'Actingrwithuut thinking
d. Loosing track of the original decision to be made

2. Ernup these brainstarmed ideas into categaries and write them on the

,m_mWA_board Faur_suggested groupings are:

:Credit: ;Qgcisjgns ggg_Outcamgs; Ca]]ege Entrance Examination Board

o . S XA TR




a. Not knowing alternatives
; b. Not knuwing outcomes
c; Misinterpreting imﬁﬂrtance of daia
d. Cg11ecting use1ess 6%‘1rreievant data
3. Elicit at least two sampIes from students for each category.
4, Hand out the "Stumbling- E1ucks Worksheet" and ask students to f111 in the
catggories.- For each of therstumbling block areas, have the students
note at least two persénaI decisions where they made those mistakes. ,

- 5. Ask for volunteers to give one of their decisions and why they felt that
decision ﬁas»an example of that particu]ér sguﬁb]ing bioéki Be sure that
you, ‘as the group leader, are involved ih’this part of the activity.

6. Contrast the toét afvgaihering information in terms of time or money with
the péséiﬁ]e costs or negative.cansequgntes of deciding with incomplete
., infaﬁﬁatiaﬁ | |
8. Tie the activity together by asking if there are any dec1sians whare a per-
son is most 1ike1y to have one of these four prab]ems (e.g.: Emotional
decisions, decisions 1nvn1v1ng prejudices decisions made when infTuenééd*‘

by aitahn1, or decisions requiring a quick action.)

D. Evaiu;tigg: A t
1. Were students able to note some personal decisions where they had diffi-
culty gathering informatiaﬁ? L | |
E. Cg@@gpts
Variation -- Deveicp a set cF visua]s (slides, sketches) that could be used to
begin the discussinn |
1. Not knowing uutcames

Example: Slide' A - Little boy looking thruugh a hole in the Fence

o | 11 j{l
e o -2




Slide B - Opposite side of fence, a boy getting ready to throw
a ball thraugh the hole for pitching practice. X

Ngt exploring a1ternat1ves

Example: Slide A - A person getting or looking at a parking ticket.

Slide B

Hide%angie shot showing a big billboard sign above
his/her. head showing free parking one block away.
Collecting useless or irrelevant data:
Example: "Slide’ A - Person looking at a car that is shiny, fairiy new,
mag wheels, etc. *
Slide B !vSame.person and car -- broken down on road, hood up,
» | Tooking at engine.

Misinterpreting importance of data:

Example:. Slide A - Orson Wells broadcasting the War gi‘tbg,ﬂngdsl

[

. S1ide B - City in panic.
»
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STUMBLING BLOCKS FACT SHEET

Four common mistakes that may show up in any type of decision:

“A.

Not knowing alternatives -- not choosing an action because one does not

know it is a possibility.

Examples:

1.

A student dues not apply for a scho]arsh1p because he does not know 1t
ex1sts
A dr1ver in a hurry to get ta a party chaases two- 1ane w1ndy, ﬁcuntry

road, not knDW1ng of the nearby freeway.

is available more eheap]y at. another store.

Discussion Questions:

1.

A W N

Does a person ever know all the aiternatives? ;
What happens if there are too many alternatives to consider?
Does time available make a difference? |

Does a- persan sometimes know about aiternatives but fargets to ccns1der

. them? What causes this?

How ‘does one create new alternatives?

Not knuw1ng,pass1b1e autcomes -~ choosing an actian even though one does. not

 know the possible outcome.

Examptas: <

1.

Discussion Questions:

A pgrSQn decides to take drugs'(cr combine alcohol and drugs) withbqt

' Eﬁgwing the possible effects.
.. A persnn decides to drink heavi]y at a party without considering huw he
| wi]] get home safely. _

A retired couple moves. to another state without considering the possibility

“of Toneliness.

&



L ... - STUMBLING BLOCKS FACT SHEET (2)

; 1. What is a prediction?
2. How would one go about predicting what his chances were to get an A in a '
particular class? ' o : >

Is experience an advantage in predicting? Can it be a disadvantage?

W

4. Is it hejpfm to know the prabaaﬂity of results?

[ ]

. Hisinterpreting;impdrtance of data -- underestimating or overestimating the im-
| portance of eertain information.-

Examples: _

1. A person misses a meefing because he hears a rumor that it has been. cancelled.

2. A person chooses the narrow, winding rdad»beeause a friend remembered going
to the same place on that road severa1 years ago.

3. A man decides to buy an d]d car because the owner, whd 1s a stranger to him,
says it is in gedd condition. ” |

4. A student reads occupational information that is now outdated.

bjsedssien Questions:

1. Why would someone want to believe a rumor?

2. What are the dangers of asking others' epinidns?

Examples:
1. A planning commission conducts a survey to collect data a1ready avai]ab]e

1n the census report.

2. Aaperggn realizes he must drive home and asks his drinking, partner if he is
sober enqugh to drive | 7 |

3.  A-student\takes an intelligence test to find out what musical instrument he
should learn to p1ay_ |

Discussion Questions: C A A 5

1. What 1s wrong with collecting useless data?

!;BJ‘;E C e . e, -6




1

\ - . STUMBLING BLOCKS FACT SHEET (3)

\ " 2. How can one guard against doing this? .

3. ‘How dces a pérsnﬁ'decide what information to collect?
4 ;ame people collect information they already know. Why?




CUNIT NO. 6 N
CUNIT, TITLE: ALTERNATIVES AND PREDICT.INE OUTCOMES
HAH;' OF ACTIVITY:. Hmngusemﬂqng (33) -

F]
¥

-PQrpnsee . . To inject excitement and enthusiasm inte the course when student

. interest seems to be Tow.. g ; a 4 S e .

. To highlight how mueh hidden essumptinns or prejudiees can 1nf1u-

PR

enee a person's abiiity to 1nterpret and respend to a situatien
1 e ,

Descri'tinn:

Students teke a test cdnsisting of quest%gns which play on. hidden eesumﬁtiens,

and they diecuss how eseumptiens efteet their eveny day 1ntereetiens

1. Put a loaf of bread in the ed]ieetien plate at ehurch

2. Switch the Feeu]ty restreem signe )

3. Sit at a very different tab]e during Tunch. ‘

4. -Shake hends with ydur left hand or with just your fingere

5. Fill the coffee pot with ice teal

6. aHe]k backwards down the ha11 : . , ,

7 Arrange the deeks in youn ciassrnem very different1y eveny day for twe
 weeks. . B |

8. Gift wrap your grade cards.

9, Insist that the store clerk at the supermerket weigh your meet purehaees |

10. Repreduee sufficient copies of "Hidden Assumptdons Test“ for eech stu-

dent (33 3 and 4)

D. ;m”lementetienq

1. Give the “Hidden ‘Assumptions. Test" to the etudents aiinwing them five to
: - \
ten minutes to eempie te 1it. .

.

Credit: "Communication Ski115.“ Human Relations Curriculum, Washington State .
ipivereity N o A S

LRI Iy

Lo e



\U‘

2. Carrect the test 1ndirat1ng ta the-—
than 60 per cent correct.
3. Discuss how hidden ’assumptigns cazc.:

lems and make decisians

4, Isa‘iate some of the hidden assumpr S

, 5. Open up a discussion on some or a

| a. Why do we all maintain certat -
tivit1es?

* b, ;Hhien‘can hidden assumpt%ens b e

... c. 'What are some hidden assumpti s

your relationshi p w'i”th";friend:_,—ﬁ
e»'I:;;usl@"ie5, etc.?
d.” Hhét were some of our assumpt——
tinns? »
6. Give students examp’les nf‘ how you.
one of their_;ésgmptions 'fm‘ one «wmm

assumptions with which i:,hey are e>==a

Eva] uation:

‘1. Do you feel a little less like eve=

2. Are your students able to 1 ﬁdicat%

" assumption? -- Do you care?

“Everything you've learned in school &===

as you bégin to study the universe., F—

" There's not even a’suggestion of a so TN

"na_stéaight lines. Why did the chicke===

Buckminster Fuller, I Seem to Be a Verb,
Human Relat=—

Bantam. 1970; Intmduc? E




UNIT TITLE: ALTERVATIVES AND PREDICTING OUTCOMES

NAME OF ACTIVITY: INSURANCE -- RANK ORDER (37)

Purpose: . . To inform students as to the different types of automobile insur-
ance.

- . To show how they express their attitudes and values in the type

Description:

Students rank order insurance alternatives. This activity demonstrates
that many decisions require more thoughtful consideration than they often
receive and thav .nsurance decisions and decisions in general are based upen

and reflect one's attitudes and values.

1. Select the questions desired:with the possible choices for each quésticn_
2. Place the questions on a transparency for use with an overhead projector.
3. Construct questions to cover major points of concern about insurance. |

4. Procure insurance information pamphlets for the students at least one

day before the activity will be used.

C. Implementation:

1. Explain to the class that you will ask them some questions which will re-
quire them to look deeper into themselves and make a value judgment.. This
will be éccamp1i5hed by ranking from 1 to 5 a?ternati}es for questions
pertaining to insurance. No; 1 shou]d be the closest to their preferénce
and No. 5 the least acceptable.

2. Read each question aloud as you uncover it on the overhead. Then uncover

a piece of paper..

w-q 193




. &5
always have the right to pass. Mark the student responses beside the

choices on the overhead so that everyone can see the trend in the class.
4. A class discussion should follow with all sfﬁdents who choose explaining
their reasons for their choices.
5. The group leader can give his own rankings and reasons, if necessary or
desired, to stress certain important points which the students did not
bring up.

6. Continue this procedure through the remainder of the questions.

[ e |

Evaluation:
1. Were the students aware of their insurance needs and how they established
those needs? \

2. Were there any students who changed their priorities during the activity?

E. Comments:
1. in this open-ended discussion, no answers are to be designated as right
or wrong. |
2. You may not want to have six to eight students give their ranking out
loud as this might set a trend for the class. As an alternative, every
student can comment on and give reasons for their ranking or answer at least
one question. N
3. There are a number of other questions you might ask besides the ones given,
and/or the students could brainstorm questions they would Tike to consider
on this subject.
4. You may want students to rank the alternatives once without considering
the cost of the a1ternative§ and then rank them again after b}ihging in

costs. - (Question No. 1 and 5)




INSURANCE -- RANK GRDER

1. When you buy insurance, which type of coverage is most important to you?

Approy. Cost

a. Liability $ 230 477
b. Deductible collision 135 _ _
¢. Medical 20 .
d. Uninsured motorist 10 | R
e. Comprehensive loss 30 —_—
(Fire, theft, vandalism) -
2. Do you feel insurance rates aré more fair for:

a: A1 young drivers under 25 .

b. 'Aij girls under 25 S f'riff L !i;;;;;éeﬁggg

. €. A1l boys under 25

d. Drivers betweenrzﬁ ard 55

e. Drivers over 55 - C

3. Insuraﬁée¥5hdu1d be required for:

a. A1T'driVErs in this state

b. Only drivers whc havp had acc1dents . »?‘_55 ‘é: ' R
c. Drivers with a moving v1D1atinn in the last 3 years ' .
d. A1l drivers under 25 only | _

e. No one . ! - —_—

4. Insurance companies should be allowed to cancel an insured driver:

a. At any time —_— —
b. Only after an accident which was his fault -

c. Only after he/she has had two moving violations
- _wWithin a two year. per1nd : —_—

d. Only after he/she has had an accident whether 1t was
his/her fault or not 7777_7
195 o

e. Never . e —




INSURANCE -~ RANK ORDER (2) -

5. What 1imit of insurance would you feel is needed to protect you? .

Approx. Cost

15,000/30,000/10,000 $ 240

o

b. 50,000/100,000/20,000 285

<. 100,000/300,000/20,000 340 I
d. Could not afford any R
e. vwcuid;take my chances without it -

6. If a driver had an;accident with you and it was his fault; éﬁd if casfs Qere
$500 damage to your car anq;he had no insurahce, should the law:
a. Take his license away until he pays — _
b. Put him in jail until he pays 7 —

c. Collect from his check automatically any money he
makes until you get all your money

d. Let him drive to work only until he pays ‘ 777

e. Sell his car to pay for yeur‘damages

7. If I get into a wreck, I will worry most about:
a. Mycar : j | —
b. Losing my license to drive

c. Losing my insurance

d. Injury to other people .
e, Myse'* ‘ —_—

196
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UNIT NO. 6
UNIT TITLE: ALTERNATIVES AND PREDICTING OUTCOMES

NAME_OF ACTIVITY: CHOICE WITH RESPONSIBILITY (38)

Purpose: . . To develop an awareness in the students of when, how, and to what

degree their actions affect peers, parents, friends, etc.

A. Description:
: . e P

Students and the group leader 1deﬁt1fy s1tuat1ans where fhE1r act1an5 affect
- primarily themselves, themseives and athers, and pr1mar11y other people.
Students also gc into detail DnanE dEC1S1Gﬂ which they will make in the

" near future. Studerfts determine who will be affected and how. they ‘will be

By 3

affected by each alternative the students might decide on.

B. Preparation:
1. Identify and note several £}tuatians to be uséd as examples if students
have difficulty. - '
2. Reproduce one copy of the "What Outcome" gheet for each student. (38-4)

C. Implementation: ~

1. Divide the bTackbaard into three sections, titling QﬁE "Self," one "3elf
and Others," and one "Respgns1b111ty to Others." {Nﬁte: Teeteritatter
- 1llustrations may .help the student realize that “primarily" is the key

word and the distinctions are gray -- not totally black or white.)

others - | self. , :
'Q - o \ 7
E;gisg o Seff—ag—others others
; N 2 : , clll-n%
Self _ Self/0Others ) Others-

,.“_1 . L '3s;iglé;;? ;




Lnd

10.

11.

Introduce the activity by saying, "This ciass will be a brainstérming ses-

sion where we will attempt to identify situations (driving and non-driving) '~

; Wher‘e —_—t

a. the results of our decisions will mainly affect ourselves as individuals;

b. the results of our decisions will affect ourselves and chérs almost
equally;

c. the results of our decisions will mainly affect others."

Ask the students to work with trueiica]ife decisions and probable conse-

quences -- ones with which they can easily identify.

Point out that 1t is not the decision, but who it m1ght affect that is the

main concern of this act1v1ty

Ask students to brainstorm decisions and then personally record or have a

student record the decisions in the appropriate column.

Rg-emphas1z1ng the brainstorming ru1es may be necessary

After 10-15 m1nutes, halt brainstorming and go over each situation and try

for a class consensus on whether the decision or situation is in the appro-

xipriate'c31umn-

E Have students determine what makes the differ2ﬁce between the three categories.

Students can practice changing the c1rcumstances of a dec=51qn to move 1t from
column to column. (e.g., the solitary dr1nker in his own home or driving
down the road.)

Instruct the studénts to write on the "What Outcome" sheet a future persdnai
decision, the choices ér alternatives they have, wha?w111 be affected, and

how they will be affécted by each choice.

Tell the students they will not be asked to Share thése decisions.

The activity should be summarized by discussing respensibiiity, the diFFer-
ent peapie an individua] is responsible to, and ﬁhy this respaﬁsibi11ty exists.



E.

ﬂEva?ugtipnz

Did students recognize that most actions affect others and how important it

is to éansidgy those effacts?

Comments : , ¥

1. The group leader sﬁcuid-be involved in this.activity along with the stu-

dents. ©

2. Examples of situations:

a.
b.
c.
d.

e‘!

Driving without insurance

Yielding the right of way

. Smoking

Drinking

Picking up or prcper1y;dispgsing of litter

3. Alternative -- Students identify decision-inaking situations before

‘pTacing the categories.on the baard. (Step 1 -~ Iniplementation)

4. Alternative -- Using a more direct appreach.

Situation: You have a date with someone who is very important to you

——

and don't have any money. On the way to your date's home you find a

wallet with $100 in it. There is.a name and address and other personal

articles.

L
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Think o%fé!decisian you have tc maké. Some people might be affected if you made one

chofce and not affected if you made a different choice.

Decision to be Made:

Write down your possible choices:

Choice 1: _ ~ Choice 2: Choice 3:

_Who are the people who might be affected with each choice, and how might théy be

. affected:

Choice 1: Choice 2: - Choice 3:

4

0O




UNITNO. 6, " ' 5
UNIT TITLE:® ALTERNATIVES AND PREDICTING OUTCOMES

" NAME_OF AETIVITY* ERASHﬁAVDIDANCE (39)

Purpése: . irTc.pravide students with last minute; evasive §§tian*experjence
i11ﬁstrating the need fgrvpianning in split-second decision-making
situations. |

. To point out some activities which cause us to be inattentjve
to the driving task ard how patent1311y dangerous this 1nattent1cn

can be in a critical situat1an ) _ S

& .
Y

A. Description: .

Students view the film “Crash Avn1dante“ where they are confrontrd w1th
a nunber of imminent crash situatigns, 1mmed1ate?y determine their alter-

natives, -and react to the situation by trying to locate the escape path.

]

1. Preview the film "Crash Avoidance."

2. Try to obtain a 16 mm projector with an anamorphic -lens. The film
can be used with a rgguiéﬁ lens, but the image% will be slightly dis-
torted. : i h

-] R : - i - ) =

3. Become thoroughly familiar with the film, looking for still framing

ich-precede the evasive action experience.

C. Imp TementatTDn

1. Bra1nstarm with the students some things that affect drivers (e. g.
~ smoking, screaming or fighting kids, arm around a date, thinkjng of
samethingielse besides driving). | 7
2. Ask students, "Have you been involved in an emergency s1tuatian where
you have had to take some typé of evasive actiun? Describe the s1tuatian;

;what happened and haw i! turned out." .




3. Intrcduée the film by pointing out that in some decisiansﬁaking sftd%tigns,
“fas in an evasive action situation in driving, time 15 not aVa11ab1e far a 'f
1engthy dec1s1cn-mak1ng process;: action is requ1red and required 1nned1at21yi

4. Start the film and at selected spats still frame and ask seléctéd students i
what they would do and why Ask them if they saw any cues ]eading up to th151
situation that might have indicated an emergency situation-developing.

5., As the car in the film approaches an emergency situation, ask the students
to imagine they are dr1v1ng and are being influenced in one of the ways they -
brainstormed ear11er 7 :

6. When the film is completed, initiate é d%scuésicn on the time necessary to
make various types of decisions and the benefits of thinking %ﬁrgugh de-

-cisions requiring quick action before they happen. B

D. Evaluation: |
1. Were students confident and iﬁierested enough to respond quickly to the
crash avoidance alternatives?
2. Did the stuéents seem. to appreciété the need for preparing for a possible

accident or quick decision in a decision-making situation?

E. Cgmmenfs-
If a stude1t chaases an 1napprapr1ate response for an evasive maneuver and sings
it right out they may be hesitant- to ?ESand to the next situat1an You must

be sensitive to. embarrassment and enuourage continued partie1paticn.

202
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UNIT 7

x

Ranking Alternatives and Deciding -
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UNIT NO. 7

UNIT TITLE: RANKING ALTERNATIVtS AND DECIDING

NAME OF ACTIVITY: HObjENDRK (40)

- ) , . ) . B r
Purposeé: . . To illustrate that when emotional stress is streng enough, it
. *

) may compietely override rational decision making. -
- .+ To search for positive and realistic ways to channel or reiegse
. emotional stress. : S o L §3x>
s AL Description: ’ | 3 -
Students view a trigger film "Homework" and discuss the angry reactions
of a teenage boy to his father's defand to complete his studies.
. i .
B. -Prg'aratiﬂn:
. 1. Preview the trigger film "Homework.” | ;§=
i ; ¢ é\ Run the film’ through the t1t1e ‘and cred1ts and stop atrthe begi. ninéﬂhs
N of the f11m where the boy is wax1ng his car.. I
3? Turn _the f11m sound aff g ' . {'s
“C. _ﬁpTementat1on .
1.  Explain to the, 5tudents thatﬁ . ’ , ) :i )
* . a. The f11m sound will be turned of f dur1ng the f11m !

b. The f11m pea1s with an emqt1ona1 :anf11ct’between a fatngr and son.

c. The b]ack and wﬁ1te sect1uns are fTashbafxs represent1ng the boy's

=th1nk1ng . . * ¢
2. Show the film and at fts comp1eticn you migh£ ask the fc]]owin§ ques=~
C tions: ; _ - ) ’
a: What might tﬁg Fatﬁet;have been upSéﬁ about? ” i _

b. , If you were in that situatfen, what options would you have?

c. If you were the parent, how might you have acted?




g.eéﬂhat might the- dialogue-have been?

c e éi Couid there haye Eeen anything in the past Hhiﬁh affected. this argu-~

ment? - : .g,éL ) . '

f. Is. the boy's ab111ty to make a deciSIDn affected in any way? If so,
~how? | |

g. What are some events or situations that m1ght cause a sim11ar reactinn? |

h; iHhat nther ematiana] stress, besides anger, might affect one's capab111ty_

to make a decision. E

i. that pther ways cou]d the bay have aimed or reieased his emntinns be—
- sides driving off?

j. Which would be the best choice?

k. What would you have done?’

D. Evaiuation'

Hhat camments did the students make to lndicate ‘that they recognized the limits

. %ﬁﬁemntians piace on dec1sian making?

Camments,

= Using a nan-eva]uative and nnn diregtive appruach prcmate student discussian with |

!J-V ) »\ &
Q05




UNIT TITLE RANKING ALTERNATIVES AND DECIDING
NAME QEAQTI\!;T\: : _TENDER ,;.Q!mg QARE, (41)

UNITNO. 7 B R |

Purpose: ‘e To acquaint students with the four decision—making strateg1es --

wish, - escape, safe, and ﬁambinatign

. Descri tion:

» _:Students prnject theﬁseTves into a situation requiring a critical decisibn,
apply the four decision-making strategies, and note the decisions and re-

sults fnr each strategy

B. Preparation:

1. Review the decisignémaﬁing strategy definitions in the glossary.

2. ‘Reproduce enougﬁ copies of the strafegy defimitions so each student
. may haVE»a copy. (41-3) A - | g, |

3; Repraduce suff1cient capfes af “Tender Loving Care" fﬁr each student

(41 & thraugh 4Ts6)

if Saifgit decfsians and strategies ar—ways of making décisians fram the n
students and recard thefr respanses on the board. (egg_. First one
that comes to mind,lane which daesn~tghurtxangone; eas{ESt;;hing'tprdQ;
etc.) '_ | ) | |

2. Intrﬁduee thévdecisiaanékiﬁg strategy definitions. -

é; Hand aut.a ccpy of the story. “Tender Lauing CarE,"

4, . Read the story and ask the students to 1magine thatathey'arg thg dnctar

. and cfrcTe infbrmatign in the stary whfch ‘might be heipfuﬂ ta them in {

. making a final decision.
Cre&it* Va1ues Clarificatiﬂn in the C1assrnom A Primer, J. quTe Casteel and_'}
T Rubert J. Stahl.

N 1 ; 205‘




5. Divide the class into ‘four groups, assign a d1fterent stretegy (wish, escape,
safe, or combinatipn) to each grpup, and ask eaeh group to pick a recorder.
6. Ask each group to come up with at least two decisions which would dempnstrate-
| their assigned etrategyir It may be necessary to give one or two exegp1esi
7. Criteria to test whether a decision would be a result of applying a certain
: etretegy is 1isted'in the form of a question under each category on page 41-3,
8. When all the groups have at»1east two decisipns, draw fdur columns on the

board and label each éd1umn with a different strategy.

10. After. all the grpups have reported open the d1scussidn up fpr add1t1pna1 de-

cisions or comments on the decision already noted.

D. Evaluation:

1. Did the students offer deeisipneqwhich met the criteria and sp‘indicated a
specific strategy had been applied? ) - : 7
2. Here any epmments ‘made by the students wh1ch"1nd1cated they could see some

vaTue in understanding hpw or which strategies they used 1n making dec151ons

E.S.CdmmentS‘

*Hawever, the teacher. shduid remember thrdughout the discussion that 1ts main
purpose 15 tp eXpla1n the decision ~making strategies and the story S sub;ect »
matter is only an aid towards acedmp11sh1ng this purpose. Twp pther stpries,'"The
Price of Loye1ty" and "Prprssipna1 Desire," have been 1nc1uded which may be used
-instead of or in conJunctipn w1th "Tender Loving Care," depending on the group

leader's preference. - I . .

207




Criteria e

'Doks the
Decision fit
the Strategy

b
-
|

W

e

WISt

- ESCAPE

W

Criteria: W1 the de-
cision lead to the most
desfrable outcome, ignor-

fng risk?

Griterfa: W11 this de-
ciston most likely eli-
minate the worst possible
outcome?

Critertas Does s

decision have the great-

est probadi1ity of suc-
cess?

-p_mmmm.

Chiterfa: I this
decision the best

“combination of high

probability of suce
¢ess and desirable.
outcome?




TENDER LOVING CARE

Soctal and Sclentific Context
- You have spent a long and dreeny night watching videotape replays.of hnspitei
patients assigned to an experimenta] section of University Hespita1 As a doctor
and as a teaeher who ie 1nv91ved in the training of doctors, nurses, and other
hea1th-re1ated persnnnel you are studying the care and treatment of patients who
are known to be dying. You have three primary gaais_
%ﬂ, 1. To ena]yze and- describe the prnbiems pecu1iar to the case and treat-
i ment of the termine11y in. ' \

2. To identify areas in-which the care and treatment of the tenﬁinai1§ :

111 can dnd should be inproved. . : \

| 3;. Te select instancesin whieh daetnrs nurses, and other health-related
o personne? exhibit behaviers that are models af how the tenminal]y 111

\'._(

~"should be eared Fer and treated L o T ; R \¢

In order tn evoid 1nterfering witn the work of deetnrs and ethere, you heve

"1laced te1evisinnseameras andvidentapedecks in the rooms of petients wha heve egreed
to be videotaped This enab1es you to study how the termineI1y 111 are treated
fidentaping alsn eneb1es yau to stere madels ef hiow the termina]]y 111 shau]d be
ireated Tepes net usefu1 as mede1s ‘are erased and reused to- eut research expenses._ L
Alreedy tadey yau have watched mnre then Five haurs ef tepe Yau have eerefu11y
ebserved the respenses ef a dnzen dying persens te the eets nf nurses decters, praet1-=
ca] nurses, and order11es. In so deing you have uitneesed pain, hepeiessness, despeir, o
~and dwgnity Yeu have seen how truly cawerdiy as’ well as hnw breve1y a persun can faee.
his ultimate fate. As diffieuit as these five heurs have been fur yeu yeu have dreaded'_

the tape that you must now ane]yze This tape is 1ebe1ed 1nneeent1y enough
-Credit; Value C1er1f1catinn dn the 51essruom. A Primer, By Castee] and Stehi

Repreduced by permission of Gnadyear Pub115h1ng Cempany, Inc., Enpyright 1975
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TENDER LOVING. CARE (2)

“John *(Johnny) Pau1 Greene

Age: .14

Leukemia: Terminal

Research Code Na 1041

You “kinow that th1s tape will be the most: try1ng one. fcr you. Whereas up to
now you have been watching persans past the prime of 1ife die, you must now- watch

..a young person s last minutes of llfe}in[gﬁay Johnny Greene died.
As you remove the videotape from its container-and. thread the videotape deck,

you remember Johnny; Only a month agD he was adm1tted when 1t was<d1scovered

that he had a severe case of 1eukem1a At first doctors believed that Jchnny q*”%%f%
would 11ve for severa1 months , perhaps_for a few years. Hawever his condition
rap1d1y deter1nrated and his doctor's prognas15 was changed to read sevéraT days, ,
perhaps a few weeks at most. . In add1t1on, Jnhnny was Fnund to be a112rg1c to

N tha§e medicines most effect1ve at. eas1ng h1s pa1n By the end of his second week
‘at the. h35p1tai Johnny had accepted the fact that he wou1d soon. be dead.

- ‘As Juhnny S cond1t1an wnrsened he was p1aced on the term1n31 F]anr\ W]th his

. parents perm1ss1on “you begav man1tnr1ng h1sltréatment and care "You recall that
mach1nes were cnnstant1y being used to. pravide h1s body with 1ife- prn1ang1ng f1u1ds
Jnhnny d1d not comp1a1n about ‘his gxperiences as part ﬁf a mechanized 11fe-support '

) system Nhen he had maments w1thcut pain, he :her1shed ta1k1ng with others, and

' h1s sm11e was both cgntagigus and rad1ant Eetween these mnments h1s fra11 bcdy

| snmet1mes writhedin pain, But he d1d nat b]ame h1s sufferlng on: athers Indeed
he stil] managed tn have a sm11e and a kind ward far h1s favorite nurse, Mrs Gue*ir”#'
;tin; The re]atianship between Jnhnny and Mrs Guertin has aiready prcv1ded ynu a
with a ‘number of taped episcdes you, beiieve w111 be usefu] for purpases af tra1n1ng
Future dnctnrs and nurses tn care for term1na11y in ygung perscns

#

Three days aga Johnny s\ cond1t1an became ¢r1tica1 S1nce that t1me h1s cn1y

commun%cat1on with the war]d had been hnrrib1e cantnrt1nn5 af his bady and the pa1n'

f etched in his Faﬁe - Johnny's fina] hnurs ynu realize, were hours. of aTmost un-
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» . TENDER LOVING CARE (3)

bearable pain. Without the support of machines, he would have died rapidTy After

' three days, those who knew Johnny best, 1nc1ud1ng you, were thankful that his suf-
_ fering had been terminated by death

With the tape,threaded in your equipment, you begin viewing it. -First, you hear

~ the door to Johnny's room opening, which-switches on your recording equipment. - Next,

you see Mrs. Guertin moving toward Johnny's bed with a clipboard in her hand. Reach-
ing Johnny's bedsides, Mrs, :Guertin’chécks each element in the apparatus that is keep-
ing Jahnny alive referring to a checklist held in place by the clipboard she carries_;

When she is Finished she strokes Johnny's forehead and rushes frgm the room. You ab—'

serve that her afFectiﬁn for Jghnny has made it- impassible for her to keep her com-

pnsure

¢

Hhen Mrs Guertin enters the room for a second time yaur equipment again beccmes

' ngrationa1 She moves ta Juhnny 's. bed She looks quite camposed as she removes a

" small c1amp from her ﬁocket and attaghes Jtto one gf the plastic tubes entering -

Johnny's bady— STipping this section of tubing under the@sheet -that covers Jahnny s -

body, Hrs Euertin kisses>h1m and leaves the room with a trace of smi]e on her face.

Immediate1y you turn off your rep]ay equipment You know that Mrs Guertin has

v de11berate1y=hastened Johnny s death You. knaw that her action .is’ Tegally wr@ng

You Peca]] your Hippacratic Oath. You knaw that you can erase the tape and no. one

w111 ever know what GCEUFFEd You knaw that 1f yau ‘make athers aware of what you

f ;Jkng“, Mrs Euertin may be charged with murderi_ You decide ta do the best possib]e_

- thing under thesgzgir:umstancesa Having made your decisian, you . . ..




Social 5nd~5eiehtific Context

As a un1vere?ty freshman, you are dn your way hdme for the Halidween weekend
As ydu drive east toward your thE at tw111ght the headlights of your cer pick :
up a read§1de e1gn ‘ - e
VAVDNDALE L 5 mites -
VThe sign jogs your memory and you begin to reee11 _newspaper stories that you have
reed and news eecounte that you heve heard about the town of Avondale. '
| Avenda]e you remember, is a town’ Qf-ﬂbﬂu§x15 ,000 persens neet1ed.1n a peace-
ful valley. Because df 1ts beautiful netura1 setting, the nearness ot .the uni- ;
Aveheity,ieqd an eye11eb1]1ty of services for the e]deriy, Avende1e ‘has become a
-retirement .community. Until. tweTve months agd, the tdwn of_ Avonde]e had never
:made the front page of the eity newepapere ‘Within the 1ast tweive monthsg th- N
ever, the town has been quite newewerthy '
F1rst, in Detdber and November of 1est year, heevy w1nter ra1ne 1ed to a .

P

major F1dod 1n the vaT1ey where Avende1e is situated. 1In sp1te of eeme advance

&

‘ wern1ng, damage to prnperty was heevy end a dozen persons were drowned - Of the
dozen persons whd drdwned f1ve were over e1xty The rema1nder ‘of those who 1det
, their 11ves were 1h their twent1e5 and thirt1es ' o rt) |
S1nce the F]ddd the tdwn hes been e]eened ‘up. end on the'surfece, few 51gns P
idf fIDdd rema1n NevertheTess, peyeh1etr1ste and- mentel hee]th persenne1 WhD work
with the elder]y df Avende]e heve reported thet the e1der1y Tive w1th a eenetant 'ré
‘enx1ety thet they w111 die in the next f1ddd Psych1atr1ste have eiee reperted '
that many dF the erer1y beeeme more fr?ghtened instead of being reessured when
‘. they dre presented with‘the facts. The facts are:
| 1. The flcdd Qf" Tast y}aﬂ\wes the; first known case of Avenda1e experienm ng

a ﬂddd 1n whieh a human Tmf\e\wae 1ost

x

Credit: Ve1ue Clarification in the C]ee§?ddm A Primer, by Casteel end Stahl
C v&Reprddueed,by perm1ssidn ef Edddyea' Pub11sh1ng Cdmpeny, Inc., copyright 1975




THE PRICE OF LOYALTY (2)
_ \
- 2. -Most of the persons wggidrpwned in the f1ood were not e]der1y

’3. The meterplngiea1 epnditipneathat led to the abnormal rains. and flood
., are not likely to reoccur. ) . - .
o 4, Emergehey meesures:heve_nee been designated and tested by which it would
" “be possible to evacuate AvendaTe.residents prior to flooding should the
same eenditiens reoccur.
- In-spite of this 1nfnrmetidn the retired people, 11vfng in eemfprtabie heusee,
A pdssessing the neeessary resources te iive put their 1ivee happily, ‘and having every
~ reason to feel secure, are by and large very frightened.
Heet of your knowledge of the flood ¢ and eansequent fear are based en news aecipnts

: end newspaper stpries you heard and ;eed last winter. Eut during the 1as+ three weeks

Avpﬁdale has once again becpme newsworthy. this time as the fecus ef a number ef nyﬁ

)
=

1ng saucer reperts. A
o During the first week of Oetpber a man. and his wife reperted en unidenidFied flying
;vebject to the eheriff's office By the -end of" the week. a deputy*sheriff on.late night "
-;petre1 and a numeer of wprkers driving hpme between 10 and’ 12 p. m. ‘had reported mysterieus
;fiying dbjeete With f1eehing lights in the sky over Avanda]e , L

| By the seednd end third weeks of Detpber. rumdr54were running rife.A An e]deriy man
iaﬂd ﬁis wife whe were driving to Avenda]e were yanked car and all, 1nte the sky and disEp—
fpeared withput a trace. A 1eee1 eitizen. known. to enjoy a pause at the ber befere gping
-hpme. ran his ear into a ditch. Arrested for drunk driving and fined he cdmp1a1ned that
a lighted dbjeet had swept dpwn from the sky end thet in order to evpid -a head-on ce1- |
'1ieien he had teken to the diteh The death pf a hit:hhiker-had been pff1c1e11y listed
fes hit-and-run aeeident but many reported that he 19led as thpugh he had been tor-
“tured and drppped frpm the sky A nearby fermer lTost spme of his herd of eatt]e, while 7
“the sheriff sppke ef rust1ers many Avende]e residents’ insisted that the eattie had been

taken by strange beings from enether wprld in an alien’ spaceship. A 10:31 Fortunete11er
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* THE PRICE.OF LOYALTY (3)

=rapartad‘that.ajl aatrolog1aa1 s1gna pointed to, an imminent invasion of Earth,

-

w1th Avonda1a being the most 1ag1ca1 initial aonquast Immediately, persons wha

had navar placed much value in aatra]agy become confident that she was right in.

" her DrEdiCtTDn;

Not surprising thar, Avondale is tense. The a]dar]y are naar tha point of .
panic, and their nervousness haa made other raa1dan§s anxious.

Psychologists have aought to a]lay Faara and ra11ava.tan51an by offering a L
1agiaa1 explanation for the rumora-' Residents of tha town Tive in constant Faa;“
ang)hava so lived for twelve montha Nothing whatsoever in the facts of their
life justifies this terror. So in order to axp1a1n their. unreasonable faar,v
residents of Avondale have manufactured rumors about flying saucers. By believ-

ing in the flying saucers and aaaapting the truth of_rumarag the fear they feel

¢an be made raaaanaETE and acceptable. _ This explanation, hawévar, has pravaﬁ;ih:f

effective in curbing fear and relieving anxiety. 'Fear, tension, .and near panic .

continue to prevail.

As- you climb the long, steep grada toward the top af tha r1dga from which yau |

=

will be ab]a ta spot Avondale, you chucria and treasure your. raca]]act1ans Your

mood 15 1ntarruptad by tha F1ash1ng of an 1nd1aatar that maans yaur engine i$ over-

heated. You pu11 to the s1da of ‘the raad atop your angina, ‘and raise tha hood so‘

that tﬁa ang1na ‘will cool, Knowing that .you W111 need to wait about thirty minutaa

you nutica an aTd Togging road leading toward the va11ay and daa1da to take a short

a exploratory walk to pdss the time.

You wa]k for about a hundrad yarda anjaying tha brisk mountain air and admir- \

ring the stars sh1ning in a claud]aas sky. Then, raunding a turn “in.the raad, yau

f.a1most bump 1nta a 1arga panaT truck. :xam1n1ng tha truck more darafu]]y, you

discover that it. be?angs ta a papu1ar co-educational club 5ponsarad by your uni- _

versity You are poaitiva in yaur idantifiaatian “for you have visited tha c1ub-

lhause and hava aftan aaen “the r1aaad truck on campus. In addition, the sidas and

ST PP T 15 o L o



S THE PRICE OF LOYALTY» @ ¢

- rear of the truck contain the symbuiic decal pf the ciub Finding the truck arouses
"ypur curipsity, and discpvering that it belongs to the University Club pniy intensifies
;?Zypur priginai interest . After aii, this is the club” that you hppe ypu wii] be invited
‘fqtpéjpin befpre the year is’ out. Ypu have already done a]i that you can do to seek mem-
.. bership, and. you are awaiting an invitatipn that is by no means certain to be forth-

i coming.  However, you are hopeful. S _

Just as ypu‘are pbgut to wandpr further down the_pid'ipgging Fpad,-ypp:hear'a

~ group of people mpving'tpward you, whispering and laughing. - You decide to- hide in the

~ brush tp determine who is sharing the pid loaging road uith ypu Aimpst immndiateiy a
group of young men and women wearing windbreakprs you assupiate wiﬁh the campus ciub

’ return to the van. You can teii that they are ﬂharing past successes and antipipating '
ustiii anpther triumph v :
; While ypu observe’, the grpup open. the rear dpprs of the van and begin to rempve pb-
_Hje:ts. . One boy removes a smaii bpx that lcoks 1ike a transistor radio and extends an
~antenna. A girl removes a backpack from the van and heips the boy Fastpn the papk pn
;his back Tagether, the bpy and’ the gir] cpngect the "radio” ta the papk with what ap-
pear to be eiectricai wires _Two pther students 1ift a flat, pbipng object from the van.
‘and tinker with it. Dpspite the absence of Tight, the group works efficientiy. indicating
muph prior experienpe with -the pquipment Hith the equipmenf phecked, two bqys carry the |
'pbipng objept whiph ypu notice is topped with two propellers, back down the rpad followed
_gy uther menbers of the group. In Qrder to satisfy your curiosity, you stalk the group.
- Menbers of the group move tp a clearing from which the 1ights of Axpndaie are barely
visibie. and they piace the oblong object on the grpund - The ypung man with _the backpapk
‘begins to play with the black box that had appeared to be a transistpr radip Four events
then oc:ur (1) Fiashing lights iiiuminate the pbject placed in the ciearing and: make
it look like a ellipticai pircie, (2) The prppeiiers on the object begin to turn and to
11ft the pbject, now biinking wildly,: into the air; (3) The pbject begins to emit a low

o . & ‘ : 41%10 T
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THE PRICE OF LOYALTY (5)

s

“wailing npise- and (4) The object Fipats out over the valley and tpward'the town

of Avondale. You rea|1ze that you have watched the successtu; 1aunch1ng pf a fly-
ing saucer. » _
Your 1mmed1ate reactiph is dslight ‘ Nhat a tremendpus pract1ca1 kae Hhat

styie Imagine the preat1v1ty of the club, the success pf the Haiipween prpaect'

Beyond'a doubt, the beiief that thTS is the piub ypu should inn is cpnfirmed

Atter abput thirty minutesf the F1y1ng sauper 1ards Not W1sh1ng tp be ‘de-

- tected and cast in the PD1E of a spy, you nasti]y retuhn tp your car and dFTVE

-;THtG the putskirts of Avondale, wheré you are stopped by a roadblock. A eiv11ian .-

wearing a c1v11 detense armband infpnhs you that you may prpteed through tawn -

#

~cautiously, at ypur own risk 1f you wish.

. : . p
Anxipus as tp why you can pn]y prppeed at your own F1Sk you turh pn your. radip g

. You discpver that the latest flying saufer has caused a severe panic A cpre of

‘Eheart attacks have been: attributed to the 1atest.repprted sightihgs At 1east two

coupies are reported to have cpﬁmitted 5u1t1de rather than to risk capture and tor-., o

=t;;e by aliens from outer space A number pf e]deriy perspns attempting tp fiee

"have been ihvolved in autpmpbiie a:c1dents, spme of ‘which have been fatal. Lpoting :

%

’-is repprted in the shppping center Lppa] ppT1ce unabie to cpntrpi the town, have

reguested and are awaiting the assistance pf the State Natipnai Guard You are’ dis—fa
mayed You hardly- knpw what tp dn o I | »i
You attempt to weigh the :phsequences of a]ternative aptipns carefu]]y If ypu
report what you know: | ﬁ -
e Your efforts to get home will be delayed an;undetehminabje amount of
time. j ) ‘ | | - o |
. The news m he]p ca]m the panipastricken pppuiatipn and save 1ive5

.. The news may mean the end of the University Club and mpst pertain]y

- will kill whatever chanpes ypu had of Joining,

l“41_s n 217 .
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THE PRICE OF LOYALTY (6) .
3 ' i . , : i
lf you, faﬂ to report what: you saw: ' o :
L . Yeu wﬂ] pi'atect your ﬁ-iends at the university who certainly had no
- 1ntent1an other than to engage 1n .a practical jake
. Further- Tnss of er, fnr which -you’may be ‘held. respansib!e, is er?y _
Yau cons1der these choices quickly, for an 1mediate de:isiun is demanded. Hav’l ng
cﬁnsider‘ed, you mal;e up your mind. Yau decide to do the best-and ﬁhe dﬁijthing
that yqu could do in this situatiun‘}; Your decision is,to . . . .
3
< o
. 1 1
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PROFESSIONAL DESIRE

Social and Scientific Context

Dr. Richard Layne is a compassionate man, anxious to provide his fellow man
with the social benefits et new medical knewledgelv As-a high school biology
student he beeeme aware of and developed an intense intereet in the field of
inherited diseases. N1th further undergreduete work and medical training, his
interest deepened, and he became more sensitive to the pain end suffering some
indiv1due1e are doomed to bear from birth. After completing his medical train-
ing, Dr. Layne chose to pursue further etudies in erder to become a specialist
and researcher in the area of inherited diseases.

Dnee‘Dri . 2yne entefed practice, he quickly established a reputetion as an
able doctor and a bri11%ent organizer. Soon he teund it possible to obtain both
pr1vete and feundetien euppert for a c11n1e Although he applied for public
grant meneys, his epp11cet1ens were reaeeted beeauee his clinic focused on the
application of mediee] know]edge rether than on, reseereh Uneble to obtain
public moneys te eugment pr1vete and foundatien gifte, end feeed with inflationary
costs of nperet1ng, the e1in1e 11ved e,preeerieue existence because of 1nedequete
_ operating moneys. | | h
Te support his clinic, Dr. Layne found h%meéit eeending-mete'end more time
. speakipg tn'private:gteupe;and~erganieetions. Eventualiy, hisvspeeehes teek on
V!e pattern in which he stressed three themes. | | o

The first theme was thet the clinic hed a social miss1en to perferm Th1s
missien. Dr Layne exp]eined was ‘to ene1yze the genes- et prospective perente “to
determine whether they poeseseed genet1e tre1ts 11ke1y to edveree1y efteet their
EeffSprieg Once 1t had been determined thet petentie]ly dengereus tre1t5 were
tpresent,‘he continued, the_e11nie effered»eeunee11ng serviees. During eeugeeiing.

Vefeseeetiiebperents,were_infefmed of the'rieks'ihte1ved'sheu1e a defective child

'GrEdit: Va]ue C]erifieetien in the Cieee'eem A Primer, By Casteel and Stahl’
. - ] ¥ ; ”oe,year Puﬁﬁ?sﬁ?ng Cumpeny, Ine , Cepyrightiu



PROFESSIONAL DESIRE (2)
be born, and they were urged to consider alternatives. When parents were willing or (
when they succumbed to this urging, the avai1ab]e alternatives were c]ear1y spelled
out and explored. During this phase of 'his speech, Dr. Layne outlined the work of
his c1ini€ for the laymen whose support he sought.
The second tﬁeme presented by the doctor was the potential pain, suffering, and
deformity attributable to parental decisions to have children in spite of accurate
 genetic analysis and prognostication. At this point Dr. Layne sought to Justify the
- direct nature with which his counselors urged genetically unfit parents to consider
a]ternatives to canceiv1ng children: “Any genetically unfit persnn who kncwingiy and
wiT]ing]y gives birth to children, and thus risks ‘condemning them to suffering a heredi= |
tary disease or deformity, ought to be condemned and sentenced to spend an eternity in
the huttest fires of hell." During this part of his speech Dr. Layne snught to pro-
selytize the citizens to whom he spoke and win monetary pledges with which to continue
his work. ‘ | ‘
* Dr. Layne's third theme was the dire needs of the clinic. He outlined his diffi-
culty in obtaining and keeping the services of a qua]iF1ed staff. He described equip-
ment and facilities that would increase the scope and social benefit of his clinc. He :
confessed that current circumstances had created asituation in which his clinic was
barely surviving on a day-to-day basis and that its sudden demiée at any moment would
not be surprising. (
Donations procured by this means trickled in at a rate necessary to keep the clinic
in rxistence. But just barely.
Althuugh he never referred to the matter publicly, Dr. Layne was partiau]arTy frus-
}trated by the fact that hisretired and reclusive father was quite a weaithy man. More-
‘over, his father frequently donated large sums, often in excess of $10,000, to charitable

causes and was cans‘ldered a humanitarian. And shortly before Richard had- graduated from ‘

medical ‘school, his father had founded the Layne Foundation and funded it with a $3 million

endawment to be used to ease human suffering and improve the quality of Ameri:an 1ife.
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PROFESSIONAL DESIRE (3) -

However, his father refused to donate money to thésLayne Clinic and instructed
the officers of the Layne Foundation to refuse all requests from the Layne Clinic
regardless of merit.

Before he became almost hermitlike in his 1ife style, Dr. Layne's father made
remarks about the Layne Clinic. He referred to it as "that thing of Richard's."
‘He periodically hinted that the clinic waé evil. He suggested that the clinic's
chief effect was to cause men and women to hate and distrust one another because
of a fear that their mates might possess undesirable genes. But Dr. Layne's
father iimited his comments to short remarks; he consistently refused to elaborate
or explore his meaning with his son. |

When Dr. Layne married>Anhe, one of the nurses who worked at the Layne Clinic,
he and his wife determined that they would not have children of their own until
such time that the clinic was more adequately funded. This, they felt, would en-
able both to continue working and would relieve some of ‘the financial strain under
which the clinic operated. They did not discuss their decision with Richard"
father because he had been away for five years and had reaected a wedding invita-
‘tion. Furthermore he had requested that Richard and his new bride 1ive their own
Tives and allow him to do the same. He wished them ggad luck, sent his blessings,
but made it clear that he would not we]came-theécampany of Richard and his wife,

Three years passed, during which the clinic clung to a precarious existence.
For eight years Richard had not seen his father, and for almost three years he
had neither spoken with him nor received a letter from him. Then one night he was
awakened by his father's lawyer and was informed that his-father had died in a
flaming plane crash. ; '

Only féué people attended the private burial service of Dr. Layne's father:
man of the buard of the Layne Faundatian John Herman Family friend and chief
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PROFESSTONAL DESIRE (4)

legal adviser to Mr. Layne and the foundation; Richard; and hislwife, Anne. Following
the funeral, these four people returned to Richard's home where John Herman read Mr.
Layne's Qiii and handed Richérd a letter from his father.
- iFor purposes of your assignment,. you need not be concerned with the'detéi1s éf’the
will other thanvto know that George Kirkpétriek and John Hefman were personally loyal
to Mr. Layne and legally responsible to carry out his last will and testament. The
lTetter from Mr. Layne fﬂlRiéhard presents you with your problem. The letter read}
Dear Richard:

Little did you know that I am one of those you have publicly and often chosen
to."condemn to hell and eternal fire." -You see, Richard, I am the victim of
a hereditery disease, Huntington's chorea, and my 1ife as a recluse these past
few years has been my punishment. You are doomed to the same future. There -
“1s no cure; I could not tell you this while I lived, for reasons that I hope

you will understand and appreciate.

One thing you must understand is my strong sense of family obligation. I am
vitally concerned that you have a son to continue the line of Laynes. The
Layne family line has existed ‘for countless centuries. It has enjoyed a rich
and colorful histery. The family has contributed much, as have you, to the im-
provement of man's Tife on this earth. To the degree that I can exercise
power from beyond the grave, I will not have the Layne tradition end with you.
-1 am bound by my forefathers, and by my own sense of duty, to do everything to
‘preserve the Layne family line. ! i

Therefore, 1 have done what I had to do.

-~ I have instructed my lawyer, John Herman, and the chairman of the Layne Founda-
tion, George Kirkpatrick, to carry on the work of the Layne Foundation. As .
you no doubt know, the Layne Foundation now has a new endowment in .excess of $3 -
million. All my stock is to be sold (estimated value, $15 million) and is to
be added to the current endowment of the foundation at my death. For five years,
John and George are to continue .the current program of the faundation. . At the
end of five years from the date of my death, they are to exercise one of two op-
tions: (1) If you should conceive a son who reaches the age of thirty months,
they are to turn the foundation over to you, with its entire endowment to use

- as you see fit. (2) If no son is born or attains the age of thirty months within

- the five year period, the energies of the foundation are to be redirected to
fight the existence of clinics such as yours. The rationale for this behavior
will be to save others the anguish that I have suffered because I knew that I
carried and transmitted the disease in my genetic structure. :

The decision is yours. I hope that you find it easier to wrestle with your
conscience than I have found it to wrestle with mine. Regardless of your final
decision, 1 have loved you deeply and am proud of tﬁég;gy you have maintained
the family tradition. , ; .

Love, .

e




PROFESSIONAL DESIRE (5)

Both Richard and his wife were shocked and—dismaygd by the letter. Richard
discussed his sitﬁation with John Herman, who told him that he believed Mr.
Kirkpatrick, who tried to help Richard understand his father's ambiticn to
maintain the family line. Finally, he discussed the matter with his wife, full
of remorse that they had neglected to submit to genetic analysis prior to marriage.
Following this long and often emotional discussion, Richard indicated that he
would inform Gedrgé and Johnrof his deéisian by letter within the week. George
and John left. |

That evening, unable to sleep under the weight of an unmade decision, Richard
decided to make his decisiaﬁ once and for all. In his opinion, he made the best,

the Dniy,éand'the ethically correct decision demanded of him as a son, doctor, ad-

“his father's lawyer. The letter stated his decision and explained his reason for

having so decided. - The decision was . . .

Now it's your turn. Write the letter to John Herman that Richard wrote.

4
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UNIT NO. 7

N
UNI TﬁIITLE RANKING ALTERNATIVES AND DECIDINE

NAME DF ACTIVITY NHAT IF? (42)

Purpose: . . To illustrate the need for and difficulty in making decisions
with incomplete information.
. . To provide students with practice in using the entire decision-

making process and seeing hgw one decision may lead to another.

Description: |
Students.read andiwark through a serialized stoty.tg a déci:ian, imple-
N menting-the decision-making process. ‘énce they have arrived at an ini-
tia]’decising, the gfoup leader adds a new segment to the story which
requires aggthef decision. b
B. .
v1i Make any adjustments 1n the "Basic Steps Sheet," stary, or a ditional
tsegment deemed netessary.
- 2. Reproduce cnp1es af "Basic Steps Sheet " the story, and’ segments for
each student (42 3 and 4) ) ’
c.

1. Students may éampiete this activitjeihdividuaiiy or in small Qroups

2. Pass aut the stnry and "Basic Steps Sheet" to the students and read
the story a1oud 2

3. Instruct the students to wark thrnugh the "Basic Steps: Sheet" and reach
an initial decision. ' 1

4. As soon as an individual or small group reaches a decision, distribﬁte
a copy or copies -of the new segment and ask that they includg the in-

formation in their "éasic Steps Sheet" and make any other necessa*u’

;;de¢isions.




Ten te fifteen m1nutes befare the end of the class, ask for one ﬁersan

from each group to report the grgup s decision or take a’erass;seétian '

of the individual students' decisions.

6. Possible questions to stimulate discussion on the decisions are:

a. How much time do you thiﬁk would have been available for you to de-
cide in the actual situation? ‘

b. Which steps would have‘geen:fair1y automatic?

c. Did you feel any need for more infofﬁaticn?

d. Are'mcst decisicns made with complete or incampfete information?

e. Have you ever actua1]y exper1enced a similar situation?

f. 'Hhat emntians would you have felt thrgugh this stary or in your
actual experience? why?

: 7{.ZAsk the students to turn in their "Basic Steps Sheet" at the end of class.

D. Evaluation: o
1. =HereFth§'"Basic Steps Sheets" compietgé S o }‘

2.- Here‘the decisions reasonable? ‘
: ?1 Were most of the studenfs proud of ‘their decisions? S -

E. Comments: -
1. When studénts make the 1n%tiai decision af_whefheryta'stué or ﬁét, they
| should be specific in their alternatsves. (Example: "If stopping -- Jump ,
out of car to see what's ‘wrong; keep car daors locked and crack window to
~talk tn stranded motorist, etc. ) ;

2. New date must be handed out a:sarding to the students’ ini%iéi_deciéians.

: 225
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“WHAT_IF
BASIC STEPS SHEET

Thefsituatian: You are driving on a secondary highway (two lanes) at night.

In the past hour there have been nc cars pass you nor have you péssed;anygnei
Only one oncoming vehicle has been seen. Ahead, you now see a car on the, -
shau1der of the road, and a person is trying to wave you to stap and is stand--

‘ing in your lane of the highway. =

How much time or effort is needed on this decision?

"Alot - Some C tLittle

Hhatfis the decision to be made?

» _ Rank'ATternati;es
Possible _ From Best Choice .

A1ternat1v _Qutcomes - . - To qust

. “m
[y

=

Decision:

Are you proud of the decision? (Check after Feéeiving new data sheet.)

Yes __ _ No __

. 42-3




NEW DATA SHEET o .

. (If you stopped) The person on the roadway was a man whose car stalled whiier

trying to get his pfegnant wife to a hospital.

(If you did not stop) You know that up ahead about 10 miles there is an all

night diner where state troopers spend time on their breaks.

2.  (If you stopped) You have agreed to take the expectant mother to the hospital
some 25 ﬁi1es aﬁay'and the, husband will wait for a service vehicle, which you
-have agrged to send,xto arrive and then follow you to the haspit§1. A light
misty rain has begun to fall. About five miles after picking the woman up,
she begins to have labor pains.
(If you did not stup) You have stopped at the d1ner to see if there is some- ; : ﬂ‘
one who wiT] help. You notice that there are three tables accup1ed with people. !
After exp]aining to the owner the s tuatinn you notice three yoiung men get up,
pay their bill, enter their car, and drive off in the direction of the stalled L

- vehicle. ) ‘ . ' e




UNIT NO. 7
UNIT TITLE: “RANKING ALTERNATIVES AND DECIDING

NAME OF ACTIVITY: MARK'S CASE OF CONSCIENCE (43)

A.

. “Fre aratian*

T

,Purpﬁse: g'. To give' students a chance to make a decision, see the outcome of

that decision, and wake any additional dec%sians'asfa result of the
outcome. ' |

. . To examine a situation from a number of subjective points of view.

Des¢rjgtfgg:

Studenis listen to a story which i?]ustrates hcw‘gné'decisian builds on
another. ' The story also shows how campeting values and emotions such as
love, 1aya1ty, hnnesty. and cnmpassian make it veny§d1fficu1t tn objectively,

complete -all the decisian-making stEps The students then decide what they

decision, and are asked to make further decisigns

1. - Read over "Mark's Case of Ccnscience," (43s3) the "Nhat Happened" sheet,

(43-5) and the “Decisign Steps" sheet (43-4),

-2, Reproduce sufficient copies of the three sheets so every student may
“have a copy of the story, two copies of the “DeciéianiSteps” sheets, and
one of the two canséquences on the 'Hgat Happened" sheet.
.~ ~Implementation: . ’ ~

\‘\

1. Distribute a copy of the story and “Deéisicﬁ‘ﬁﬁeps“\sheet

2. Ask the students to read over the “Decisian St;Es; sheet
3. Read the story aiaud instructing the students to p1ace themselves in

‘Mark's pnsitian and to underline any points 1n the stgﬁy which will
. ‘\
. help them tamp]ete the "Decision Steps" sheet. \\\iﬂ ,
eet reach a

4, Instruct the%students to camplete the “Decisian 5t3ps“ sh

fdecisiun : L ' .,f
. aen.  RRE



‘U\

I -
-

5. Depending on the etudente decisions, distribute the "What Happened“ eheete
and another "Decision Steps“ sheet. i

6. Discuss the decision steps the studeeﬁe took for their original choice of
actions and the deeisione\neeessiteted by these eriginel actions. Explore
the d:cisions ffom each character's point of view. C |

7. As an alternative to or supplement for the “Decision Steps" sheet, the g%eup
leader may want to have the students role play the ehareetere in the eteey

and try to influence Mark's decision.

Evaluation:

1. Are the students able to work through the decision-making steps to reach a

decision of which they are proud?

Coments :

1. This aetivity is similar to the "What If" ectivity but ei1ews for a good deal

more time to make a difficult decision.
If the evaluation question cennat be answered aFf*rmative1y, dn some geod

hard thinking on what the etudents got out of the course.

- , 43 - 2




"MARK'S CASE OF CONSCIENCE" o .

Your fiance, Wendy, just turned 21 in March. Her sister, Shar?éneg is a
seniur in high school and has been begging Nendy to buy beer for her sinte i
Wendy turned 21. ~ Finally,. on graduaticn night -Wendy breaks down and against
your wishes buys Shar1ene a half of a case of beer. Shar!ene and a girl Frienﬂ
drink the beer on a CDUchy road and then head back to town to attend a party
On the way back, they také a corner tﬂo fast drift inta the other lane, meet
a car driven by a teenage bay. 8111, who is frequently in trduble with the 1aw,
and are invn]ved in a head -on' wreck: Sharlene is unhurt, but herjfriend receﬁves

facial cuts ‘which are expected to Teave 1asting scars and suffers ‘a permanent in-

.
2 I

jury to her right knee. . o ';'ﬁ _
Bath girls quickly carrubarate their stories and clajm that Bil was cut—
ting. the corner too sharply. The law officer who investigates the accident does
not cite ;ﬁe‘bcj or the girTsi Ihe;parents of both girls, however, sue Bill fé?
damages , and the case will go to court in a week.
Wendy is»p1ann1ng to remain silent and begs you to do éhe same because Bi1ll

has insurance. What will you do?

\}-‘ _,‘x** : r , eoU : )




DECISIDN STEPS SHEET

m
—

l

. What decision must:bé made?

£=f

£

. =

What are your alternatives and what might be the outcomes of each alternative?

ALTERNATIVES . OUTCOMES

R _ =7 — —
- N b. _ — _ .
, . a. - I
3. - —— . o
T - b. - -
4, /Haw would-you rank the alternatives?
Best _ 1. ;,f 'Aﬁ,;,,7~, ':47 e
2. _ . —
Worst 3. 3
5. 1decided to: = - L

‘I used the | ' . e _ strategy and'(l am, I am nat):

(Hish. escape, SA?é, or cambinatian B
p?aud of my. dec%sian '

REI- I SR
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WHAT. HAPPENED? N

u

2 If you dec{ded té speak up, Nehdy; Sharlene, and Sharlenc's friend have been
( indicted by the court and are awaiting trial. Wendy wents to elope before the

trial and tells you that if ygi;wonit; she will never marry. you.

- o [ 4

WHAT HAPPENED?. ~

e

If you chose to say nothing, Bill loses the suit, his insurance 1is cénce??ed,.g

he s fired from his job and 1s unable to find another job.







SITUATIONS

Purpose: . Tu enable students te work " threugh and uti]ize the deeisien-

making preeess in a variety of situatipns .

. oA . 13

By wprking threugh a number of situations, students can utilize the '
deeisidnﬁmaking prdeess to arrive at an appropriate deeision for them,
Individually and in sma11 greups students identify the alternatives,a
@l prediet the pessib1e puteomes, rank the a1ternatives, and make a de—
eisfen  The process 1s sequenced to eneourage greater student inve]vement

learning, and realistjr application.

. Preparation:

i
H

1. Select situations from those attached. Vary:the'siteatiens in each

_ sessien in drder to havera goed variety. Type each situatien en a
separate sheet, ef paper. (If you intend to grdup aceerding to simia

1ar situatipns three or four copies ef each situation will be needed )

2. A response sheet can be used and should be repreduced. or group re-
sponses can be-written on the same sheet as the situation. (S-4, 5 and 6) :

3. Determine how small groups are to be formed.

. C.. Impiementatien

| 1. Hhen 1ntredueing situatipns fer the first time, se]eet a situatian and

"t follow it completely threugh the decisien-making steps on the bpard- The
' eempTeteness‘df this example may be used as a goal which the students can |
work tewards in the course. |

‘2. Situations should be used appreximate1y everyithird day.

3. The following steps are recommended for deve1op.ng sequence in the decisien-.
making preeess Note: When a new deeision-making step is added it is

assumed that the students will werk from the beginning and eomplete the

B | | 234




_déciéiﬁnamaking'éteﬁs already 1ntraduéed. This wﬁll méximige thgfr pfactice
‘ and"éive sequence to the ﬁracéss. New situaiians should be Eantiﬁua11y added.
a. Identify‘a1téfnatives - |
| (1) Each small group (campused of 3-4 students) will be given a difFer-
ent situatian - Each group wi]] brainstorm possible aiternatives,
record these aTternatives, pair these alternatives dpwn to three
or four and report them to the large group. (Think=shéet Ss4zcan
be used to record small group responses.) | | !
(2) Comments as to otheé;aTtegnatives might be added by class members

fnliawjng-each émai1 group presé%tatian.i

“b. Outcomes for alternatives:

(1) For new situations, individually and/or in small groups, have the

students 1aent1fy the alternatives and. try tn predict the pussib1e :

- outcomes of those a]ternatives (Respanse sheet 3-5 can be used to

I
PR
L3

record individual and/ar small group responses.)

c. A1ternat1ves nutcomes, rankings, and deciding

(1) Individua11y and/or in 5ma]1 groups with new situations add the
ranking steps and rank nrder the alternatives accgrding to the l ;
decisiun—making strategies reaching the most desirab]e outcame,
avaiding the worst Qutccme, chaosing the most 11ke1y to succeed
alternative, or_azgambinatign of*avoiding the wnrstvputcame and
'attaining*thé most desirable outcome. (ResPonsexsheet 5-6 canv'
be used to recard individual and/or small group FESPGHSES ) |

(2) lHave the students attempt to ccme to a cansensus un what decisinn
to make. (Note: Students, in most cases, eventuaT1y realize that
one déciSibﬁ fai evenyﬂne 15 not feasible or rea]istic )

. &, . After each 1ndiv1duai DF small group. rePgrts, other class members may add

: 23;3




: autcames from thEEE alternatives, and the type of decisign that can -

be- made A e 2

5. In the a1cé§o] drivihg—reiated:sithatigﬁsgxit is_impgrtant'that students
“become awaré of some éf the'inf1u3nce§ other ﬁenp1e have on them and -
they have‘nn ‘théfs, that there are alternatives in these sitUatiun55;

~ and that the final decison will have to be their choice.

D. Evaluation:
‘1. Observe the alternatives and 6utcames that the.smaj?xgraﬁps*;eiect for
each situation. Do these responses seem reasonable? Hhét;tyﬁgs of
comments or level of péfiicipati@n devejapedzfram the total class?
2. Did the students béﬁéme awafe of a number of rea1istic a1ternatives
and autcames? If they did so, the activity was successfu]
3. A wr1tten test could be used by selecting a situatign nat used Fnr the :
sma]] graup work and have egch student suggest severa1ﬂa1ternat1ves,

‘possible outcomes, and a decision.

E. Comments: |
1. In discussing these situations, your plan, as the group 1éader; should
" be to eneoﬁrage total student invgivemeﬁt both on an in&i?idua1 and
grnup basis | |

‘2. Role piaying should be considered in some af these situatians and shoqu
involve both the-graup 1eaderAand the ‘students.

3. If the student responses are similar in different situations, more and
difFéﬁéﬁt‘eléments can be added to the situations to éause students to.
vary their alternatives. (Example: ?@u aré'a_number of miles from

home, it is 1ate'at night, it is raining hard, and yguf=parents‘are not

home, ‘etc.) This should force the,students to develQg::;égr¥1tEEnati¥es:

than Just thehea§y~ar:ubviﬁus ones.

***** 238 -

- ~




1. - WHAT DECISION IS-TO -
BE MADE?

ALTERNATIVE: - -

ALTERNATIVES ;

What are some pnssiblé alternatives
;‘that might be :ans*idered in this si-




. BESPONSE SHEET

~ Situationy

“Decision To Be’ Made:

ALTERNATIVES . _POSSIBLE OUTCOMES

|

1 | | I | 1a.
1b.. Y

!lg- o : ‘ o 4

3 . 3a.
3b.

3c.
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Decision To Be Made:

. ALTERNATIVES _

-

¥ 1b.

3c.,

___POSSIBLE OUTCOMES

@

la.

21Ci .

2a.

2.
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10.

11.

. that your right front tire is nearly bald."

 SITUATIONS

You are second from last in a line of six cars traveling at 40 mph on a two

- lane;“two-way state highway. The road surface and driving conditions are

good. You crest a hill and there is‘a long straight stretch with no-cars
approaching. : C

You are traveling down Mt. Brynion Road in an older model station wagon.
The ‘speed limit is 35 mph, but you, because you are late -for an appointment,
are-going 50 mph. It is 7 p.m., is raining slightly, and is foggy. You
round the sVight bend in the road and catch a glimpse of this road sign.

Fa

- ) 4

. A mother is traveling 35 mph,aﬁ a 25 mph street. Two young children are
- playing in the back seat. She glances back to check on them, when suddenly

a car from a blind intersection on the right darts in front of her.

You are driving in the left lane of a multiple lane street. Ahead the cars"

in the right lane are stopping quickly.

It is Fall and you are driving in the muuﬁtains. It is, raining; leaves and
debris are all over the road, because it is windy. You have just crested a -
hill, and a deer jumps from the bushes in front of your car. '

You are babysitting at the next ‘door neighbors; your parents are out to dinner.
The neighbor's boy drops a glass; it breaks and cuts his hand ‘quite badly.
The nearest doctor is at the hospital ten miles away.’ '

You are following a éar on a 55 mpﬁ,,twgiwgy country road. Your sbéed is
about 55 mph; the road is rough and full of holes and ruts. You accelerate
and pull-out to pass him on a visually clear section of roadway, remembering

You are driving 45 mph on'a two-way .country road. Your three year‘aid'baby

~sister is standing up in the passenger's seat. You look over at her as you

crest the hill. Instantly the car in front of you slams on his brakes for

no apparent reason. -

You are drivinglinvthe teft lane of a one-way street. Traffic is very heavy;
You are about mid-block when a car turns the corner and heads directly at you
going the wrong way on a one-way street. ' ' -

A friend of yours happens along on a motorcycle and offers to give you a ride.
He doesn't_have a helmet for you. : o S SRS

You are driving at the speed 1imit in the right lane of a two-way, four lane
street. You are about a half block from a traffic light which has just turned
green. Three cars are in the left lane. The first car is signaling to turn
left and is waiting for oncoming traffic. THe third car in line is a car

~which passed you in excess of the speed 1imit some two blocks before. That'
- car does not have a turn signal on. \

-7
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12.° You have worked on a job for six months. Your boss likes your work so far.
. The job means much to you ~- savings for college and earnings for spending
money. Your boss recently purchased a. new stick, shift -delivery van. One
"day when he is having problems meeting deadlines, he asks you to make deli-
~veries downtown and in a town some 30 miles away.” You. have never driven
any vehicle other than an automatic transmission car. , R

13. You are sitting at a'stop sign waiting to cross a four lane, two-way street.
The street is very busy. You notice a break in traffic coming from the
right. As you glance back to the left you notice a motorcycle approaching

with its right turn signal blinking. .

14. You are a passenger on the rear of a motorcycle. You are on a two .1ane,
two-way street approaching a sharp curve to the right. The operator of the
motorcycle is not reducing speed to the recommended level. As you look ¥
ahead, you notice loose gravel on the asphalt road surface.

- 15. You have just come out of a store and you see someone you know trying to
parallel park. He strikes the car behind him and breaks the grill of the
parked car. He then changes gears and drives away.

- 16. It is Friday night and you are going to go skiing with a group from school

. for the'%eékendi Your mother said she would be home at 4 to take you to the
bus which is leaving at 5. It takes 30 minutes to get to the pick up location
and your mother has just driven in the driveway at 4:35, .

17. You are second in a line of five cars traveling at 45 mph on a two lane, two-
way state highway. The road surface and driving conditions are good. You
have been waiting a long time for"your turn to pass.  The fifth car pulls
out and attempts to pass the other four cars without sufficient sight dis-
tance. Just as that car pulls alongside you, a car comes into view around
a curve close ahead. e E - :

18. It'is Wednesday lunch and you decide to skip class. On the way off the school
‘grounds you are confronted by .the principal who takes you back to his office.
For your attempted truancy, he assigns you two hours of detention time to be-
made up after school. This particuiar night your mother had instructed that
you should be home precisely on time as you have a dental appointment after
school. The principal refuses to allow you to use the telephone to inform
your mother that you will be late. E

19. You have been asked by friends- to go skiing. They want you to provide the
transportation and have agreed to pay your 1ift ticket. Your dad agrees to
let 'you use his car, and he supplies all operating expenses for the car. Your -
friends want you to go to a ski resort some 100 miles away where the 1ift
ticket is $4.75 for the day. You want to go to a ski resort just 20 miles
away (which also has better skiing) where the 1ift ticket is $7.75.
PR . o
20. You do not smdke, nor have you ever smoked. You.do know, however, that a
“number of students do smoke in the lavoratories during and in between class
in a particular building of your school. You find yourself having to utilize
“the lavoratory and are faced with the possibility of being accused of being
one of the smokers should you be caught in that bathroom either with the group
that is smoking or with the essence of smoke lingering in .the air. :
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21. You have just finished shopping in a large shapping center. You are walking
to your car and see a young man . trying to get into a parked car with a coat

. hanger. , -~

~22. You have 1bcked€yaur keys in the car. You do not have an extra set.

23. You are in your car traveling on a six lane freeway with a separation be-
tween two sets of three lanes. Your speed 1s ranging from 52 to 58 miles
-per hour. Traffic is moderate. Weather conditions are overcast skies. It
has been raining; there is water standing on the réad, but it currently is
not raining. In the rear view mirror, you observe two semi-trucks coming
up from behind you at what appears to be excessive speed. One truck is on
the outside lane and one s in the middle lane which is the lane in which
you are traveling at this time. As.the trucks approach you, the one which
was directly behind you moves to the inside lane and both trucks pass . you
concurrently. All of a sudden you find that your vision has been completely
wiped out by. the spray of the tires on both sides created.by the trucks.

24, You_are driving in the right lane of a very busy four lane, two-way street
at a-speed of 50 mph, which is the legal posted speed 1imit. A rather small
‘motorcycle carrying two people turns right into your lane of travel at a
normal distance in front of you and begins to accelerate. -

25.© You are driving a small engined ecoromy car. You are on a two.lane, two-way
rural highway with long rolling hills. You come up behind a slow moving
truck on an upgrade which requires you to reduce your speed greatly in high
gear. S , : o .

. 26. You areﬁdﬁvinggn the freeway in Seattle; you have a flat tire and you know
your spare is flat as well. ' : A :
27. You have just received yaurAinsqrancé renewal. It has gone from $220 per
- year to $460 per year because of two tickets that you got last year. Your
car is only worth $600. - ,

'28. The steering arm on your car broke away from the frame, but you can still
drive it, although it has about six. inches of play in the wheel before the
~car turns. You are ten miles from home. It's afternoon and it's hot.

29. You are having yéyr car serviced at a garage. and the mechanic tells you that
your brakes' are unsafe -and need to be replaced now! Also, the muffler is

bad and needs attgntian_

30. You drive around a curve and.a car is in the ditch. It looks as if someone
‘ may be hurt, but there are other cars behind you including a truck.

31. You are descehding on a steep road that is snow and ice covered. A car at . .
the bottom pulls out of a driveway and stops. You step on the brake and
you start to slide toward the stopped car. '

32. You are driving along in a residential area when suddenly a dog runs in
front of you. Due’ to this sudden action, you did not have a chance to miss
- the animal. You feel your wheel hit the dog. :

S-9
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33,

35,

- 36.

39.

40,

4.

You are a guy planning to go to a large metro area 50 miles away. As you
approach the freeway entrance, you notice two good looking girls hitch-

hiking who desire to go the same direction you are.

You' and your girlfriend.are coming back from. spending the day 'at the beach.
‘Suddenly car trouble develops and your car will not run. There has been
very little traffic. You are finally able to flag a car down. Two guys in
the car offer to take your girl on up the road to the next town which is 30

miles away while you wait with your car.

~You are Just finishing hockey practice, and your brother has come to pick

you up. He hates this task and you know it, but the rink is several miles
- from home, your father is working, and your mother is taking care of” your
brothers and sisters. A taxi would be expensive. This time your brother
is 'roaring drunk but insists he is ableto drive okay. You have 25 cents
on you. Bus fare home is 55 cents, but the next bus is:not due for an hour.

You and four friends” have been drinking in the park. Three of them start
walking home, but the one who owns the omly car is really drunk and stays. to
lrink .a 11ttle longer with you. You 1ive a good four miles away and there is

no\public transportation. You know your friend will insist he drive you home.

You\have $5 on you. It is 2 a.m.

You baby-sat tonight with three children while their parents went to a party.
The mother, who ‘is your mother's best friend, offers to drive you home, but
she is sb, drunk she had trouble getting in the house at 2 a.m. She pays you,
but you n&ed_e?ery cent of the money for new clothés, so you don't want to
take a cab.\ ' : '

Your father has been drinking heavily and is about to drive your mother to do

"some grocery shopping. It is 9 p.m. and the roads are still slippery from
the previous day's storm. Your mother has no license and there is no food in
the refrigerator. - : -

You are at a party and your best friend, Tom, has just accepted a ride home .
- from another friend who is.drunk. No one &lse lives near Tom except a boy he
hates for having stolen his girifriend last year. You have no license and: no
money and you know Tom doesn't have much money. He :lives 2 1/2 miles away. -
It. is a cold winter night, around 11:30 p.m. , “

Your 17 year old sister h:§\a date with her boyfriend. You have just let him
in the door, and he is ubviagsiy drunk since he knocked over a lamp trying to
sit down and has talked only ‘nonsense. You-go upstairs and tell your sister
he is drunk, and she tells you\to mind your own business. You know they are
going in his car to a party on the other side of town. ‘Your parents are next
door with friends. . \ - : s -

Yau,arefhitchhik%ngfta'séhéai becgbse you are already late for first period.
A nice looking middle-aged lady in a station wagon offers you .a ride, so you

- get in. You are.sitting next to herin the front seat, smell whiskey on her

breath, and suspect she has been drinking heavily. In the back are her two
small children and a dog. - \ ' . )

You are getting a ride home with your best friend after a party at which he/ -
she had a 1ot to drink and you had very little because you are just getting
over mono. Your friend is bombed out of his/her mind. He/she keeps on

. v : N
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-'driving in the left’lane and haS'alféadyfrunftwé red 1ights.- It's another
~ twelve miles to yoyr_hgmeva1nng_the parkway. i L e :

@

You are getting a éidé‘hame with a friend. His date 15;w1th:him=inFthé o

front seat and you are with yours in the back. You'd 1ike to be concen- -

- trating on your date, but your friend is pretty drunk. Every few minutes

he does something weird like running through a red 1ight and stopping at
a green cne. - He's stalled the engine once and tried to comb_his hair in

the rear view .mirror.. It's eight miles to your date's home. * -
a4,
;_ she's/he's sober, but she's/he's going 60.mph ‘in a 30 mph zone.- It's six .

You are riding with-fhEsgan'ﬂ;a?Ehe high school dance, but your friend, who
is driving, has already had too’much to drink at Joe's. She/he talks as.if "

miles in-traffic to the dance, and you'd like to get there in one piece and

- not be delayed by an arrest, because this dance is your first.big chance to

meet that;spegiaT»persan wh§‘reaTTy‘turQSjyag~an_frnm Mr. Johnsén's Contem- |

" porary Problems. class.

45.

a6,

You and ygqi‘friéﬁd have'been drinking heer ‘at a: 1ocal bar. . You both have
- had a.lot. " It. is closing time, and.you leave to go home. The bar is less .

than. a’mile from your homes so you .both walked to the bar and plan to walk
home. . Outside the bar you see another of .the customers trying to unlock

his car. He obviously is quite drunk <- so much so that he is having trouble
getting the key into the- car door lock. - = : e e

You are the parent of a son your present age. Your son has just pulléd into
the driveway after going to a drive-in three miles away with his friend. He
comes into the house obviously drunk. The car is his -- hegpaid for it work-'

- ing this summer. -

a1,

48.

49,

51.

You are the parent of a daughter your present age. Your daughter has .just
been driven home from a party by. her' friends. You happen to be taking out
the garbage before going. to bed, so you notice how.poorly the car is being
driven. When it stops, you walk over and see the driver is pretty- drunk. -

You are the parent of a.son your presenféageg-,The‘pqiice.have,just called

you télling'you that he was riding with two friends in‘your oldest son's car.
Your oldest (19) son was driving it while intoxicated and the police have ar-
rested him. The police tell you to come pick up both of your sons. T

You are the parent of a.daughter your present age. 'She has been out babys
sitting for your best friend until 2 a.m. Your friend just drove her home.

- You saw the car weave down the street and turn into your driveway, running
over sowme shrubbeny; You know your friend likes to drink heavily at parties.

You are the judge in the following drinking and driving case. The convicted
person is a 27 year old, single factory workér. He pleads guilty to driving

-while intoxicated. He has no previous record. He says he "had a little too

much to drink" at a party and the police caught him driving on’ the wrong side

- of the street at 1 a.m.

You are the judge in the ‘following drinking and driving case. The convicted -

~person is a 30 year old married-man with four children. He plead§guilty to

driving while intoxicated. “This is his third arrest ‘in six years for the
same offense.  He was drinking with friends in a bar, a policeman tells you,

. and was driving 65 mph in a 20 ‘mph residential area at 11 p.in.

"
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' 54,

¥ -

You are the judge in the féiiawing drinking and driving case. The con-

‘victed person is a 19 year old debutante. She claims Tnnocence but has

been found guilty by a jury of driving while intoxicated and driving to
endanger. She had been drinking at ‘a bridge party and while driving home

injured a boy playing in the ‘street. She has no previous record.

-You are the judge'in,ﬁhe following drinkingvénd driving case. The con-

victed person is a 47 year old vice president of a large bank. He is
married and has three children. Despite his pleas of innocence, you have
found him guilty of drunk’and disorderly conduct. He had been drinking

c'heavi1y in a bar after work and while going from the bar to his car caused

a serious traffic accident by failing to watch for traffic as he crossed
a busy street from between two parked cars. He himself was not injured.

_ situations that can be used.

Case Studies ‘for Driver Educétianrfrcm'humpéte1; Inc., has a number of
On the first several days of class, have students develop situations that
can later be used. ‘ -

o e
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RATIONALE AND OBJECTIVES

INTRODUCTION '
Driver education courses across the nation are doing a fine job of help-

ing accidents and violations. Driver education's first objective is to teach
the psychomotor skills and knowledge which will prepare students to enter the
highway traﬁsportatinniéystem as vehicle operators. Certainly driver educa-
tion can and should work to produce safe drivers, but an additional and separate
effort is needed which is designed exclusively to address the "safe driver" is-

'suei Pursuing the Human Side of Driving is intended to be a part of this addi-

tional effort.

points: Teenagers have-a diSpropqrtjonate1y large number of accidents and
violations. These accidents and violations in most céées do not seem to be
caused by the teenagers' lack of driving skill or kncwledQE; Accidents and
v-o1ations .are frequently alcohol related and represent d1sregard Far traffic
1aws, other drivers, and/or pedestr1ans They often 1nd1cate 1nattent1bn to
the driving task and pre-occupation with friend1y discussion or "horseplay."

Attitddes;‘emﬂtions, and vaiueslare then the‘primary_Factors affecting
teenagers'’ abiiity to make rational and responsible driving decisions. The
majority of the time, once these decisions have been made, teenagérs have
sufficient dr1v1ng skills to execute their decisions.

Rational and respons1b1e decisions are the essence of safe dr1v1ng, and

to assist teenagers in mak1ng these types of decisions.
The specific task of dr1v1ng does not occur in isolation but, rather, as

. . L ]
an extension of the individua15 That is, the way a driver treats pedestrians



and passengers is related to the way the driver relates to other people in his/her
life. For this reason the approach taken in this curriculum treats driving natvas
an isc]ate& function but as just one role of the total individual related to all
other roles.

This curriculum is a novel and exciting approach for both the instructor and
the students. Prior to this time in the students' educational process, learning
has beén primarily teacher-centered and controlled. Students have been given few

opportunities to decide for themselves and even less, if any, direction in the de-

the teacher (group leader) functioning primarily as a facilitator of learning and
resource person. During the ceﬁrse students gain an understanding of and insight
into their own attitudes, values, and abilities, along with those of their fellow
students and group leader. They experience, and hopefully adopt, a specific de-
cision-making process. The specifié rationale and objectives for each unit are
included below. These rationale and objectives are used by the group leader dur-

ing the course to provide general direction.

UNIT 1. COURSE ORIENTATION

Pursuing the Human Side of Driving.-is a classroom orientated course which can

be beneficial for everyone involved if, and only if, it is carried out in a positive
and»supportive atmosphere and if each and every class member is given the oppor-=
tunity to participate in a full gamut of learning activities.
Due to the nature of the course, it is important that students feel comfortable
. in expressing how they think, feel, and act. Negative apprdaches and remarks can
and will devastate individual feelings and render the activities ineffective. In
order to assure this type of relaxed but controlled atmosphere in a non-threatening
Eénvircnment, ground rules are established, justiffed, and must be adhered to by the
group leader and students.
The students will perform the following objectives to the group leader's satis-
~ faction: |
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Objective 1.1 During the duration of the course, the students will
utilize the five ground rules and be able to explain
why these rules must be followed.

Dbjective'1_2 . Given a situation where one or more persons in a group
are not following the ground rules, the students will
expefience discomfort and/or strong emotions and Will
seek to improve the group interaction.

It is likely that when Objectives 1.1 and 1.2 have been achieved, the

students will have the knowledge and desire necessary to maintain a warm
and supportive atmosphere.

To improve %nteractionjwith other students and practice the decision-
making skills, the éma11 group discussion will be the basic class structure
or format.

The ijectives concerning small groups are:

Objective 1.3 When called upon to brainstorm, students will observe the
brainstorming rules and understand the value or benefits
of these rules. T |

Objective 1.4 Students will give at.least’two édvantages of 5ma1i group
discussgons.

Objective 1.5 Students will demonstrate a willingness to move -into small

. groups with little or no assistance:requiFed from the group

leader.

UNIT 2. COMMUNICATION

Members of a complex society are continually communicating with others.
This communication can take many forms: direct, indirect, verbal, or non-
verbal. !

In dealing with effective communication, once;infarmatibn has been trans-

mitted, it is necessary for a receiver to determine whether he/she interpreted

AEBQQQ



the message as intended by the transmitters. After receiving, interpreting, and
double checking the messages, the receivers must respond.

Unit 2 will help the students and the graupﬁTeader recognize, interpret, and
respond to information. As the students become more adept in their communication
skills, they will be betiar able to interact with other students and the group
leader in the class, w1th drivers on the road, and with people in general.

Upon completion of this unit, the students should knaw how to interpret and
recognize communication cues:

Dbjective‘z.i When presented with communication cues, pictorially or on
tape, students will write or verbally express a few key words
that describe the cue and a short interpretation of'each
message.

Objective 2.2 Having achieved Objective 2.1, the students will write how

‘ they would respond in each situation.

Ojbective 2.3 Students will be able to explain the value of multi-sensory

The above objectives will 1nd1cate whether students are capable of recognizing,
interprefing, and responding to information. -

Students will exhibit their preference for and ability to cummunicate in order
that they may understand others and thus perfqrm ﬁoke effectively in the highway
system: . |

Objective 2.4 Students will be able to identifyrgeveral feelings and specific

behaviors which helped or hindered them when working in small
groups and will note several behaviors required for cooperation
with others when éutside the class setting.

Objective 2.5 Students will state the value of the individual to the total

A class and how the individual is unique. 2

Objective 2.6. Studenté will participate in small group discussions of a contro-

| vefsiai issue, listen t6 ahother persen's position, restate that
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position to the sender's satisfac.ion before they state their
own position and then ! : satisfied with the other person's in-
terpretation of that position.

When the objectives in Unit 2 are achieved, it is probable that students

can and will use their comunication skills.

UNIT 3. A SKILLFUL DECISION MAXZR -- WHY?
‘In order for peop1e to apply themselves to Tearning a task, or in this
case acquiring specific decisianémakihg skills, there must be reinFarcing‘
factors. Utilizing decision-making skills will increase individuals' chances
of being satisfied with their decisions. This skill can provide people with
more freedom (develops more choices from which to choose) and control (better
chances of attaining'various_choices that are available) over tﬁeir own lives,
As ihdividua1 students reéngnize how skil1ful decision-makiﬁg can help
_ them personally, they will become more committed to improving these skills.
The aims of the learning activities;for this unit are:
Objective 3.1 Students will note at Teast two personal benefits in imple-
| menting the complete decision-making process.
‘Objective 3.2 When presented with three situations 2 * <4~ general de-
:isicn—making{steﬁs? students will choose to imp1emept
more decision-making steps after comp1éfing tﬁe uhit than
before. |
When students have coﬁp?eteﬁlcbjective 3.1, they will know two or more ways
they can benefit by utilizing the dec%éionimaking process. Secondly, stuQEnts
will be indicatiné that they have incorporated this knowledge of pos%ibIe bene-
fits and will show a preferenée for the decisianemak%ng,prcceés by their actions

in at least a simulated situation.

UNIT 4. RECOGNIZING POSSIBLE DECISIONS
People do not realize how many choices they have in their daily activities,

l::)-s
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There may be two reasons for this -- either they do not value decision-making
enough to work at it; or they are not skilled at discovering the options. Unit 3
he]ps the stud..ts understand some of the benefits in ratijonal decision-making
while the activities organized in Unit 4 will assist students in recognizing when:
it is possible to make decisions.

For the sake of coordinating this process, decisions have been grouped into
two mainsgategcries: 1. Automatic Decisions. (Habitua? decisions iﬁvalving little

. if any thought.) 2. Possible Decisions. (Within the capabilities of the indi-

£

vidual and the environment.)

Two of this unit's aims are that:

Objective 4.1 Students will organize this recognizing and definfng process
and will demonstrate this abiiity by 1isting two or more of
their decisions which are automatic, and two which are pos-
sible. |

Objective 4.2 Eivgn identical pictures of sitQatigns or read identical
stories, befére and’ after the unit, students will note a
greater number of decisions qu~each’§hafacter in the pic-
tures of storiES‘aftéf Qomp1eting the unit than befare--f

Frequently individualsi emotions iﬂterfege with their ability to recogﬁize

and engage in a ratidnal decision-making §rccess.! A11 individuals go through
emotional stress at different times, whether it is fear, joy, anger, love, worry,
or anxiety. DUringjthESE times, emotions control much of the behavior with ‘in-
telligence tEﬁdinQ to take a back seat. Safety rules that individuals:have learned
apply to intelligence, and, with this off quard due to emotional stress or influ-
ences, their ability to make rat%anai decisions is great1§ reduced.

If students can understand the éfFects af emotions on them and identify when

they are being influenced or p?essured; they may not be able to completely neu-

tralize these effects but should be better able to cope with them:

2.!& L.
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Objective 4.3 lStﬁdents will staﬁe how emotions affect the individual
both physically and mentally and how they affect the
decision-making process.

Dbﬁecféve 4.4 When given a situation concerning influences of others,
the students will recognize that they are being influ-
enced, determine whether they want to be or not, and
enumerate ways of coping or dealing with that influ- |

énce.f

UNIT 5.  WHAT IS IMPORTANT AND WHAT DO YOU WANT?

Satfsfying decisions aré those de;jsicns‘which help individuals fill
certain personal needs. These needs can be satisfied by setting and obtain-
ing short and long range gaa1s; Qhether these gcals are accomplishing some
tdsk or obtaining certain material objects.

If people do not know what is important to them, what they are working

- towards, and what they want from life, their decisions, if and when made, will

be satisfying in only a haphazard way. The more individua]s know about what -

is important tp,tﬂém and-what they want, the.more 1ikely it is that they will
make decisions which are consistent with their values and, therefore, feel com-
fortable with’the consequences of these decisions.

Most individuals hold vaiué? beneficial to society and in turn express tﬁese

values in driving situations. This greatly reduces physical and mental harm to

on students, but it is beneficial to help them cTérify the values they and so-
ciety in general have. .
The aims of this unit are that:
Objective 5.1 Ccudents will Tist two or more people, two personal goals or
objectives, and two material objécts which are very important

to them.

-
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Objective 5.2 Students will list the steps in the "valuing process" in their
own terminology. r
Objective 5.3 Students will be able to note three or more of Eheir driving
: pragtiééé which are consistent with the six things that are most
important to them and three or more driving practiées thatfnged
to be changed or reinforced to be consistent with those things
which are most important to them.

Once individuals realize the valuing process and understand at least partia11y'
what they individually prize or cherish, opportunities are needed to practice act1ng
on these va]ues When pract1c1ng the valuing steps of act1ng Eﬁns1stent1y on a cer-
tain value, it may be necessary for the group leader to ask the students ;g imagine
what the outcomes of their actions might be and whether or not thesexoutcomes are
what the individuals desire. | _ |
\\g;LE-determiné how much the students des1re to use their know1edge of what they
value, the fourth and fifth ngect1vés of this unit are: , ‘

Objective 5.4 When given a 1ist of contemporary issues, students will égree

Tives that they value which has caused them to feel as they do
about that issue. |

Objective 5.5 Fof the student's position in Objective 5.4, they will noteiene

| possible outcotie which might occur if they maintain thgse values.
|

UNIT 6. ALTERNATIVES AND PREDICTING OUTCOMES | A

When making a decision, four of the most difficult and yet most important stéps
are: {1) Identifying alternative courses of action; (2) Examining information abkut
the alternatives; (3) Predicting the outcomes of alternative actions; (4) Est1mat1pg
how Tikely it is that those predicted out:omes will really happen.

An important consideration in any decision is its effect on others. Will dne
person's individual rights infringe upon another person's ihdividuaj rights, or re-

1
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sponsibi

The

lity to self vs. responsibility to others.

objectives of this unit are:

Dbjeﬁtive 6.1 Students will identify at least two courses of action or

alternatives for each situation presented.

Objective 6.2 When given a drcision to be made, alternative courses

of action, and sources of inFormationgon the alternatives,
Students will rank the information sources on a scale
fron very useful to useless and in a short phrase justify
the placement of those sources of information on a con-

tinuum.

Objective 6.3 Students will write down three or more pass1b1e outcames

UNIT 7.

3

’ For an aTtgrnat1ve course of action and rank the outcomes
as to their 1ikelihood of occurrence and possible effect on
others when given a specific decision and possible alter-

native.

DECIDING STRATEGIES AND EVALUATIDN

When making a choice from alternatives and dec1d1ng on an action, indivi-

dua]s frequently use one of four strategies ta make th1s choice:

1.

'w1sh -- Igngre risk; choose the action that could lead to the most

d351rab1e outcome regardTess of risk.

Escape 5é Avoid risking the worst; choose - action that will"

most 1ikely eliminate the worst possible outcome.

safe -- Take the best odds; choose the action that is most likely to
bring success (has highest probability). .

;ombjnatian? Get the best combination of Tow risk and desirable out-

.come; choose the act1gn that has both high probability and h1gh de-

Stud

s1rab111ty P

ents who understand their strategies and are conscious of when they

ﬁ"‘?h



are applying them will be able to make decisions which represent the amount of
risk they are willing to take.
Aims upon completion of this unit ere;
Objective 7.1 Students will be able to match strategies to decisions when
7 given both either in writing, illustrations, or pictures.
Objective 7.2 Students will be able to apply each of the four strategies --
wish, escape, safe, and combination -- and write down a de-
cision which demenetfatee each one when given a detailed
decision-making situation.

After making a decision, 1nd1v1duaTs een gain ve7ueb1e 1nfermat1enﬁfor any
e1m113r Future 51tuat1ons by evaluating the eelsequencee ‘of their present detision.
_If they are proud of their dee1sien (feel good about it) then the consequences wi11
probably be satisfying, and even if they are not, they have done thé best they can.

Decisions people are proud of can be built on for future reference. Decisions
they are not proud of should be scrapped, and they should remake their decisions
until they are proud of them.

The aims of this eva1ua£}en and of the unit are:

‘ Objective 7.3 Students will be able to list ways they feel when they

are proud of a decisiun,

wad
o

Objective 7.4 Students will be able to listen to one or more situations in a

group discussion, state their decisions clearly, make'eye con-
tact with ether students and group leader and feel eo;;:;ent
“enough of their decisions to explain them in. more detail and
even defend them. - |

“Students will be able to'determine, when ‘given a series of de-

~J

Objective 7.
~ cision-making situatienS—dand by using the dee?%iehﬁmaking pro-
cess, what decisions they would make and be w111iﬂg to accept

respens1b111ty for the consequences

)
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Decision-making can be defined as a process of selecting from twé or mbﬁe
alternatives. The decisiaﬁ made can be satisfying to the degree that it ffiis
cnefé-physica1g mental, and/or social needs.

- Learning a decision-making process and consistently applying that process
whether it relates to"personal problems, educational options, career opportuni-

ties, or driving increases the probability of obtaining a satisfying decision:

The decision-making process that has been developed for Pursuing the Human

Side of Driving is:

1. Recognizing that a décision can be made.

2.: Determining the alternatives available.

3. Predicting the possible outcomes of each alternative.

4. Ranking ihgvalterﬁativesiand ;hﬂosiﬁg the best one. -

5. Evaluating the décision made considering its actual autcame

A decision can be passive, 1nva1v1ng no action or no change, 1. e. » choosing R
not to dec1de or a .decision can be active, i. e., 1nvo1v1ng a good deal of thaught
on the decision and action to carry out that dec151cn. Bbth passive and active
decisions are affected by three main Factérs: | |

1.

2. Desire - A person's values, attitudes, and emotions affect the aI—
ternatives he/she wi11 consider and choose,
3. Environment - A perscn s environment, both physical and seciaT places
constraints on his/her choices. ' ﬁ
Since each person has diFferegt abilities, desires, and envir@ﬁment there are
no universal “right" or "wrong"- decisions upon which all other decisians can be
built and judged. Decisions can be evaluated, hﬂwever, by determini?g how well N

thay satisﬁy the needs of the persan deciding and nthers affected hy the decisiup
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Decision-making can be learned by experiencing the consequences of a large
variety of decisions and applying the knowledge and feelings gained from those
experiences to other decisions. In driving, the stakes are too high to actually
:eipETience the consequences of decisions made in potentially harmful situations.

What can be done and what has been accomplished in Pursuing the Human Side of

Dr1V1ng is to simulate a variety of driving and non-driving situations to g1ve
students the Qppartunlty to learn and practice a decision-making process.

One of the limitations to this type of SfmUTation is that some driving de-
cisions are split-second critical decisions which are difficult to simulate.
Rezaé%izing the limitations of the course,.students learn the decision skills and
clarify the%r values to the point where they will hopefully avoid, in most instances,
placing themse?ves in s1tuat1ons requiring split-second cr1t1ﬁaT decisions. If stu-
dents are, hnwever faced with an immediaté need to dec1de hopefully they will
have a1ready exp]nred many of their alternatives and be ready to act.

In summary, Eyrsq;ng,;he Human Side of Driving offers.and provides practice in

a specific stepibyastEp approach to decision-making, which can help students make

more satisfying decisions both in driving and life in general.

i
*
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INSTRUCTIONAL APPROACH

The greup Teader who hae made a commitment to coordinate Punsuing the Humgg

class and te h1m/hense1f
RESPONSIBILITIES TO THE STUDENTS
The group Teader must provide experiences for and ask questions of the stu-

~ dents which will help them sort out the comniex decisions and value conflicts

' Q-tney face. These experiences should allow students to explore different possible

| decisinne.;nd=aetivities they participate in daily. The group Teaden shqg1d pro-
vide opportunities for the students to Tearn to pred1et the consequences of the
‘various alternatives they haveiexp1cred and weigh the nrcsxanq:enns of those
consequences..

The group leader should not dictate to students what their values should be
since he/she cannot control the students' environments and whaz exnerienees they
will haVe There are areae, hnwever primarily 1nfnrmat1nna1 in nature where
def1n1te answers or facts can and should be presented. Examples of theee areasv
are laws and the Ehyeie1ngiea? eFfecte of emotions and alcohol. It cannot be
egnessed;ten much, though, that when deeiing_with aspirations, purposes, atti-

, tudee, interests,‘be1iefe-‘ete ; -the graup leader must avoid mnraiieing, criticiz-
ing, g1v1ng va1ue5, or evaTuat1ng beliefs. These statements are based on the
aseumptinn that students will make re5p0n51b1e dee151ons only when they have
personally defined what is responsible or irresponsible behavior and explored

the reasons for accepting nespnnsibiiftyg They will affirﬁ and act repeatedly

| on their values only wnen those values come by free, epen; intelligent, and in-
formed choice. _ A | |

The e1ess atmosphere 1is important, and the group .1eader should provide e
e]assrnem\in-nhieh students feel accepted, snppcr;ed, relaxed, and generally

unthreatenedg7 This type of climate will allow students to think logically and
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express themse1ves hones t1y without fear of ccndemnation from the group ]eader or //
. other scudents Th1s is part1cu1ar1y important when a student's values contradict /
those of the grcup leader's or the school's. This type of atmosphere in the c1ass-//
Fccﬁfdccc not mean total permissiveness with no rules. The required atmosphere is |

more one of respect and acceptance of the students than one of complete uncontrolled
frccdcm for the students. | //

RESPONSIBILITIES TO SELF | " /
During the course the group leader may want to examine his/her own ccncept of a
rcsnonsib1c decision and clarify many. of his/her values. If the group 1cadeﬁ is
asked and/or feels 11ke express1ng his/her ideas, feelings, and values, th1s can
/

be done but will usually be more success¥ful and less imposing after the stqdents

have bccn able to express theirs. It should be pcinced out to the-students that

the r1ght answer. The group leader should also have the cpt1cn as do tﬁg students,

/

to "pass" at any time without explanation or justification. : i

SUMMARY
By design, this statcment of instructional approach and many of thg activities
 are d1scussed in generaT terms. The Project Staff and Task Force Comﬂittee feel

‘an Instructor Training Guide which details many of the activities anq instructional

techniques Praspect1ve group 1eadcrs are referred to this guide and should definite1y

consider one of the many workshops and in-service programs ava11ab1# which _are ccncerncd :

with "affective" education.

'’
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Active
Decision
Alternatives
and Outcomes
Search

Anamorphic
Lens

Anxiety

Attitude

Automatic
Decision

Brainstormiﬁg
Rules

C1ase‘Ended

Discussion

Communication
' Cues

-G ommunies
Forms of

Communication
Skills

Conciliatory °

- Conditioned
‘ Visceral
Responses

f’ﬂ:————E%Feet—-£ﬁfaFmatTan—ermfee44n§s—cense4eus4y:a.

GLOSSARY.

"A decision which requires 1mp1ement1ng all ar- part

of the decision- mak1ng process.

A method of exam1n1ng ‘many aspects of a dec1s1on,
determining numerous possible actions or choices and
the prcbab]e outcomes of each act1on or choice.

A wide screen lens for use with s1mu1at1an films.
Sometimes referred tc as a "c1nemascope lens."

A feeling of 1nsecur1ty or uneasiness about what may
happen and when. The stimulus may be unknown and
diffused. ,

A pred1spos1t1on to react consistent]y in a given
manner.

HabitQal de;isicn invaiving 1ittie if any thought.

A set of discussion guidelines which encourage
numerous and varied ideas. 1) No judgement or
evaluation of others ideas, 2) Wild ideas are
encouraged, 3) Work for a long list of ideas--
quant1ty then quality, 4) Record each idea with at

“least a key word.

A discussion which is aimed or directed towards pre-
determined objectives or conclusions.

Subt]e signa?s, verba1 or non- verba? which'transm1t‘

open1y transmitted from one individual to another.

Indirect - Information or feelings unconsciously
transm1tted from one individual to ancther

Verbal -
thoughts

Non-verbal - Cpmmun1cat1ng through bﬂdy 1anguage
and gestures. :

Drally exchanging ideas, feelings, and

Those abilities which an individual uses to effec-

“tively transmit and interpret information and

feelings to and from others..

Describing a person who parrots back information to

‘a group leader or andther student - "a brown noser".

A learned reaction of an 1nd1v1duaT s 1nterna1 organs
such as their stomach, lungs, and heart to a partic-
ular or closely related stimulus.
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Ccp1ng

- Covert
Emotional
Reaction

Cumulative

Decision

\Making Process

Decision
Making
Steps

Decision
Making
 Strategies

=

)

Methods of dealing with or adjusting to the
stresses of ones' environment which moves the
individual closer to his/her goals.

A hidden or concealed emotional response.

One adding upon another.. As in the case of one
stimulus evoking emot1ona] reactions which build

“on the individual's reactions to a prev1ous

stimulus.

The analysis used by an individual or group to
select from two or more pcssible choices.

(1)
(2)

(3)
(4)

Determining when a dec151on is poss1b1e
Determining what is -important and what is de-
sired. (Vaiues & goals).

Determining the alternatives available and
predicting possible outconmes.

Ranking the alternatives and making a
decision. _

Evaluating the decision.

Four generail grcup1ngs in which alternatives for
a possible decision may be placed to aid the
individual in determining the amount of risk they
_will accept. These descr1pt1ans of a1ternat1ves
"are the--

w1sh - Obtaining the most des1rable outﬁume
1gnar1ng the r1sk 1nva]ved

Safe - Eha051ng the one most 11keTy to succeed.

Diffused

Disparabing

Elicit

Elliptical

Emotion

" Empathize

Cnmb1ﬂation The best combination of the.
alternative which is most likely to succeed
and -the one which will produce the most
desirable outcome. (wish/SaFe)

Spread in all directions; as when hgrmanes are
released by the body glands during an emotional
reaction and carr1ed by the blood stream

To discredit or belittle. ' - s

" To draw out or call for a response.

Resembling a stretched out c1rc1e nb1ang with
rounded ends.

A learned response 1nvo1v1ng psycho]ug1ca1 and
phys1o1ug1ca1 changes.

To imagine and accurateTy perce1ve the feelings
" of another person .
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Euthanasia

Evasive
Action

Feel Wheel

Focus
"Person
Approach

Gamut

Gastro- .

intestinal

Goals

) Group
Concensus

Ground Rules

H

Introspectién

Mood

Motive

The act of'puttiﬁg to death a person suffering .
from an incurable disease as painlessly as
possible, :

Action a driver takes either to avoid an emer-

.gency. situation or to make the resulting accident

less severe.

A circular diagram divided into numerous wedges
which are labeled with the names of emotions. "

The feel wheel is used as an aid by individuals .
or groups to identify and accept feelings a

person may have.

Allowing each person in a pair or a group to
express their opinion without question or
comment in a supportive atmosphere with the
purpose of the exercise being to fully under-
stand other peoples' points of view rather than

~ presenting convincing arguments.

A wide variety or range.

HaVing,tD do with or pertaining to the stomach
and, intestines. A

An end result towards which a person or persons
are striving. : .

A majority agreement reachgé_%hrough collective
discussion. '

A set of rules primarily concerning group discussion

which helps to provide and maintain a learning at-

mosphere of mutual trust and acceptance. The ground

rules are: . ) o

(1) Everyone has the right to be listened to.

(2) You are not obligated to talk -- you may pass

~at any time. . ' g

(3) No one cuts anyone down either verbally or

~ with actions. _

(4) There is no such thing @s a "stupid question."

(5) Talk at any time -~ raising your hand is not
necessary, but keep. from interrupting when
someone else is talking.

Laok{ng within oneself; contemplating ones' thoughts
or experiences, E

A temporary emotional state ofemind or feeling

that lasts longer and is less intense than the
emotion itself. :

A need or drive that incites a‘person to some
action or behavior.



Multisensory
Approach to
Communication

Open-Ended
. Discussion

Opinion

Overt Behavior_

Paraphrasing

Passive
Dacision.

" Peer Influence

Persistent

Possible
Decision

Psychﬁméter

" 'Rank Order

‘Reflective
Listening
Approach

Reinfqrcing
Factors

‘actions or values of the group.

Using more than one of the human senses to
transmit and receive feelings, thoughts, .and
information.

L]

A non-directive, flexible discussion format

which flows according to the students' needs

at the time rather than aiming towards pre-

-determined objectives or conc1us1ans,

‘The position Or belief a persnn may have in ref-

erence to an idea, person, or. feeling which
represents the 1nd1v1dual s attitudes and values.

Behavior which is easy tp observe.

Rewording and summarizing an individual's state-
mea;;ﬁfor the sake of ;1arity or emphasis.

,VReact1ng to a dec1s1anemak1ng situation by re-

peating a prev1aus action or 1ett1ng another person
dictate one's actions without engaging in the decision-
mak1ng process

That persuas1an or inducement directed towards an
individual by a person or persons of similar age or
close association. - Peer 1nf]uence may have a positive
as well as a negative effect, but usually is exerted
to conform an individual's actions or values to the

Continuing to exist or enﬂure, as in the case of the -
hormones wh1ch activate .the smooth muscles.

‘A dea1s1on wh1ch 15 within the capab111t1es of the

individual and. the environment.

Relating to tasks which ére,determinéd and initiated -
by a thought process as differentiated from those
tasks which are strictiy organic.

Place in order by degree, i.e.,. 1mpnrtance, risk,
satisfaction with, cost, etc. :

‘ H

During a discussion after each r. "son makes a state-

" ment any person desiring to res.oni to that statement

must first rereat the essence ot th: speaker's state-
ment to the satisfaction of the sneaker. This approach

s pr1mar11y used to increase consideration and under-

standing in group discussion of others' feelings as
well as their words. It was developed by Dr. Carl
Rggers-and-is often referred to as Ragerian Listening.

Those th1ngs which are rewarding or ‘satisfying to
the 1nd1v1dua1 for campTet1ng a task
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Eisk

Sex Bias

Sex

Stereotyping

Sex Role

Smooth

Muscle

Tissue

Stimulus
Stimulus

" Generalization

Temperament

) Two-way
Communication

: Value
Conflicts

Value

Valuing
Process

Valuing -

Steps

. General:

The possibility of harm or loss; danger
or hazard involved. Techniral: The possibility
of several outcomes with known’ probability.

- Prejudices associated with one's sex; i.e.,

abilities, thoughts, emotions, etc,

Assigning abilities and limitations. to individuals

considering only general assumptions about their sex.

A way of acting which is expected Df an individual
because of the1r sex.

(Involuntary muscle, also called nonstriated or
unstriated). One consisting of spindle-shaped,
unstriped muscle cells and found in the walls ef
viscera and blood vessels.. E.g. stomach muscles,
heart, lungs.

Any person, object or situation which evokes a
response.

A stimulus eliciting a certain response which was .
1earned for another very similar stimulus.

B

Persistent or continuous emot1cna] reaction that

types or character1zes a person.

'The exchange of information and fee11nqs between or

amongst people when each party involved is making a
genuine attempt to understand anc eémpathize W1th
the others.

Situations in which certain valuas a: individual
holds indicate different opinions and/or actions.
E.g. a savings account or car, going steady or having
many different dates, etc. .

person, fee11ng, op1n1a., mater1a1 DbJEEL etc

The procedure an individual uses to establish and

" continually eva1uate his/her values.

A specific set of steps campr151ng a va1u1ng process.
They.are: _

(1) Choosing Freely.

iE) Being Proud of Ones Values

*(3) Choosing From Alternative.Values or Beliefs
(4) Exploring all the Pros and Cons of the Va]ues
iS; Acting ' On the Value

(6) Publicly Affirming the Value

(7) Acting On the Value: Repeatedly -

l\m
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