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3ASIC BILINGUAL PROGRAM
ITALIAN AND SPANISH

GROVER CLEVELAND HIGH SCHOOL

Location: 21-2/ Himrod Streét, Ridgewood, &éw York

Year of Operation: 1979-1980; First of three years of funaing
Target Languages: Italian and Spanish

Number of Participants: 125 Students 7

Principal: Myron L. Liebrader Program Director: Aido Guarnieri

Program Coordinator: Giovanna Saraceni

PROGRAM DESCRIPTION

Grover Cleveland High School, which is located in the Ridgewood area
of Queens, serves School District 32. The section is one of neat
neighborhoods and row houses. The zone is predominantly ané of white,
Italian and German working class families with a regular inflow of
[talian immigrants. Twenty thousand new Italian immigrants arrive in
New York City every year,'a large number of them taking residence in
Queens. Additional students, predominantly Hispanic, come from low
income areas of Jamaica, Queens and Brooklyn. The Italian and Hispanic
population make up approximately forty-five per cent of the total
school enrollment.

While the Italian community is a relatively stable population,
the Hispanics present a problem educationally in that families tend to
move suddenly and to travel back and forth from New York City to their

vy i “;I




countries of origin Tor extanded pericds during the schogl vear

8ilingual Program Participants

The Title VII bilingual program serves a target population

score at or below the twenty-first percentile on the Language

Assessment Battery and who are recormended by counselors at Grover

Cleveland or at feeder schools. Also the CREST exam is used as

art of the assessment procedure. Fourteen of the participating

T

students spoke Inglish with sufficient :ampeﬁence to take most of
their courses in mainstream classes. They participated in the
Native Language Arts and Guidance components of the program, and
were selected on the basis of student or parent request.

Other students mani festing difficulties with English in their
mainstream classes received tax levy financed indiviéua1 assistance.
Qf the fortj-Five per cent [talian and Hispanic population mentioned
above, ten per cent are served under the Title VII program. Most
of these are new arrivals who come from a wide range of linguistic
and educational backgrounds. Mexico, Uruguay, Puerto Rico and
Santo Domingo are some of the countries of origin of the Spanish
students, while almost all of the Italian participants come from
southern Italy and Sicily. Combined, the students represent a

broad spectrum of learning expé§1ences and levels of knowledge.

— - —af-pne-hundred twenty-five students— Studentsare-served-who— -~
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3ilingual Program Participani:

TARGET LANGUAGES:  NUMBER OF STUDENTS IN EACH:

T T T T TTTiepENGLISH PROFICIENT TOTAL

[talian 25 5 30
Spanish 75 5 80

~ Other ESL 10 : 5 15
students

Pergornel and Administration

Title VII funds financed three resource teachers, one family
assistant and one paraprofessional. One of the resource teachers
is trilingual but works predominantly with the Spanish math teacher;
one is bilinqual Spanish/English and assists in the Spanish Native
Language classes and the third is bilingual Italian/English, and
works in the Italian sccial studies classes.

The project coordinator is in charge of the bilingual program
operations. She is supervised by the project director who is also the
chairperson of the Foreign Language Department. Table 2 indicates

how the bilingual program at Grover Cleveland is administered.
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Grover Cleveland High School

- — S B S e .
~incipal
Myron L. Liebrader
Foreign Langquige Department
. Aldo Guarnieri
7
e . Bilingual Program . . . .

Aldo Guarnieri - Project Director

Giovanna Sarzceni - Projs

| Tax_Lsvy Staff Title VIIStafF |

The Grover Cleveland Bilingual Program philosophy is to prcv%de
bilinqual instructional and supportive services to participating students
with the aim of facilitating their integration into the mainstream GF
the school and society at the earliest possibi. Jate.

The Program set a goal of f T1tating the participants' full
transition into theéreguiar scnool within two years of joining the
bilingual program. This policy is flexible, however, depending on
the individual student's mastery of English and content area subjects.

With a view towards achieving total integration of participating
students, while strengthening their knowledge of and pride in their

cultural heritage, the program established the fcllowing objectives:

o
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£ty improve

to improve Eng115n reading skills

to improve Math achievement skills
to improve subject area aCﬂ1EV9mEﬂu 5Kiils
to improve native language arts skills

to improve ethnic culture undarstandiﬂg

to improve attitudes towards school

K]

English language achievement skills

L B O I
'L
2

INSTRUCTIONAL PROGRAM

The bilingual program included jrade levels 9 to 12, which were
taught in ungraded groups emphasizing individual instruction. The
groups were formed in accordance with ths stud_gg;§_1eve] of mastery

of Eng|1sh aﬂd the1r praf1c1ency in tne core courses cavered by the

program.

Since many students received their primary and some secondary
education in Italian and Spanish speaking countries, emphasis was
placed in the content area courses on modifying and adapting previously
learned material in order to make it correspond to the curriculum
taught in American schools.

Classes taught in Italian and Spanish gradually introduced
English vocabulary and summaries of the main content discussed. As
students mastered the appropriate terminology and concepts, they
were encouraged to use the English language. '

A1l classes were taught five periods per week, a period lasting
40 minutes.

English Instructioral Program

A11 students participating in the bilingual program received
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Industrial Arts 125 5
Art A 125 5
125 5

L

125

Math 12 5
Science (Binlogy ) 5 5
Social Studies 3 . 5

Required by program

Satisfactory performance
on a test prior to enroll-



Ita11an Instruct1ona1 Program _

' weékTg. The éurricu1um used was that deve1oped by the New York City

/ Board of Education which was suépTEmented with extensive materials
déve1cped in Italian by the Grover Cleveland bilingual pfograh stgff.
As can be seen from Table 4, instruction wés mostly in Itaifanﬁ One

‘teacher was in charge of eacﬁ c1ass with the exception of the Algebra

and Sccial Studies classes, in wh1;h the teachers were_ assisted by a

paréprofessiana1. o
TABLE -4 “
Italian Instructiona] Program K o
‘ T - Language . o
Compo...nt __Register __of Instrus$1un“ %1talian _Teachers Paras
Agebra - 15 It/Eng oo70-98% 1 1
" Soefal Studies 22 It/Eng . 70-95% 1 1
B901l0gy 22 1t/Eng 70-98% 1 0
Italian - 8 34 Cftalian 100 1 0
Italian - 1% 28 Italian . 1006 1 T -0
Spanish Instruct1ana1 Program ' &&\' _ :
zs with the Ita11an courses, classes met five times a week and followed
the aurr1cu1um deve1aped by the New York-City Baard of Education, which was
,supplemented with extens1ve materjégs prepared by the staff.
| T

12 ——
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\ TABLE 5 \
Spanish Instructional Program

~————————————Tanguage of _ %Spanish  _
Component  ~° Register __ Instruction -~ _Used _ Teachers Paras

Math 34 Spanish 70-95% 1 /1
A1gebr§ 15 - ." ' ' " : i 0
Biology 1 18 K ’ i ;
Biotogy 2 . 15 " " " "
Social Studies 9 33 " :
Social Studjes 10 12 " wo " "
Economics 12 " - " S .o
Spanish 12N | 28 " 100% " "
AP. Lit. 2 v . 100% . "
- A.P. Lang. ‘ 23 | " 100% | " T

CURRICULUM DEVELOPMENT

Under Title VII fuﬁdihg; the Grover Cleveland bilingual staff
developed curriculum materials in Italian and Spanish. The materials
developed in Italian and Spanish and ready to be printed for

“distribution included the following:




TABLE 6

Curriculum or Materials
Developed

: . o In classroom
Content Area Curriculum/Materials  Use?

Math Remedial Math-Spanish o . Yes
Algebra-Spanish/Italian ' Yesf
~Science " Biology-Spanish Yes
‘Biology-Italian Yes - -

Social Studies $.S. 9 - Spanish ~ VYes

5.5.- 9 - Italian Yes’

$.5. 10

1

Spanish Yes

5.S. 10 - Italian Yes

. Latin American Studieg ; Yes

SUPPORTIVE SERVICES

Providing supportive services to participating students‘@as an essential
campanen£ of the bilingual program for integrating yguth of Italian and
Span1sh heritage J1th each Dther and into the mainstream of American life.

Suppart1ve services prav1ded by the program 1nc1uded the fo11ow1ng:

1. Home visits and contact by phone and mail
2. Individual and group guidance
7 3. Follow-up.
J, | Hame Visits 7 - o _ '/
Students participating in the progrém were vig%ted,iﬁdividua1jy in

their homes during the 1979-1980 school year. The home visits were not
- .‘? i




seen as primarily corrective. Instead, home visits were made with the
purpose of creating a c1aseiknit atmosﬁhere where arising problems
cau1d be handled before they becamEﬁgcute
As1de Fram academ1c probliems, the home visits were intended to
ai‘s_) discuss prob1éms affecting the students' families. Among the types oF
assistance the Title VII staff provided were help w1th procedures
necessary for jéb applications, community services and health cherage
and services. Infcneicase the mother's health was causing the student
to miss too much school. Arrangements were made to have the family
assistant accempany the | arent Dﬂ her trips to the hosp1t31

Individual and Group Eg1danc§

A11 of the staff participated in guidance act{vities which were
carried out pﬁiﬂcip311y-an an individua1‘1evel, according to need. The
guidance caunseTorrmeéts with each student upon admission t@;thé
program and two other times each year for programming. -

ED1TDwﬁuE

Students participating in the bilingual program continue to be

(\ h part of the bilingual program and to have access ta-aii*the services ii
pravideé until sﬁ;h'time asrthev make full transitian/intawthe mainstream.
Even then, many retsin stfong ties with the bi1in§ua1/staFF and re%urﬁ

l

for guidance or ass13tan¢e with school work or ED11E§E forms.
. \I
STAFF DEVELDPMENT ACTIVITIES : j

1

A11 of the individuals serv1ng as Title VII s aff members were

involved in staff training activities, which inc1udedz

[
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1. workshdps
2. Meetings o
3. Conferences and symposia

- Workshops and Meetings

With the objective of improving the skills of the entire staff and
developing individual capacity to handle the gamut of student needs,
the staff Qf-the:5i1ipguél pfagram led by the director met weekly
in September and Octaber of 1979 and monthly for the remainder of
the‘schaDI-yéar. - _ Y

Informal workshops and meet%ngé'weré held almost d;iTy between
teachers, resource Speciaiists andvthe project diréctcr and project
- coordinator. | | |

| In additign; thgfpraject cag}dinatcr, partiéipated in
eight;traihing warkgﬁops held on a weekly basis at Wingate High
S;hoaT. |

Conferences and Symposia

aThe coordinator attended many conferences some of whichsconzerned
budget developments and Title VII, Reading, aﬁd Evaluation. The staff
.and,céckdinatar'partieipated in étatE'Educatiana1 anFe;énces, an
" Italian Parents Conference, and Italian Culture Week.

PARENT INVOLVEMENT

‘Parent participation in the;bi1ingua1 program takes place at two

levels. Parents are directly part of the Parent Advisory Council for

&
o~

%
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the bilingual program; and approximately twéntysfive parents of'jﬁ
program students were motivated to join. the Parent TEaChEFS,ASSDQ}aFiGn\
of the school. They reguia?1y attended these meetings with program
staff acting as translators. | |
The Bilingual Parent Advisory Council, composed of seven Spanish
parents, three Italian pirénts, five students from each language group
and five staff members, ﬁet once a month. The goa1s‘of the Council L
were to parti:iﬁgte in the development of the bilingual program, to
increase kncwieﬁge and understanding of the New York City educational
éystem, and to confer with stafi members lon appropriate textbooks,

materials and other instructional activities.

AFFECTIVE DOMAIN

Extracurricular Activities S , /

Students pafticfpating in the program actively joined in
extraﬁurfiEUTér agtivitiést éuong the most éébu1ar were the
Ttalian C]ub, the Literary C1Qb;'thezLanguageAFair, the Language
Mégaziﬁe and class trips. The program students have had five trips
this year-inc1uding visits to the Statue of Ligerty, the Circle Line,
E1 Derado Eghiﬁit at the Museum of Natural History, The Metropolitan
Museum of Art and The Cloisters. | '

Student Performance

Table 7 below provides a view of program students compared with
the rest of the school population in the areas of attendance and drop-

out rates. As can be'seen attendance is higher and drop-outs lower among

= i .



the “program students_ In addition, this year fifteen of the mainstreamed '
students héve been admitted %o four-year colleges and twenty percen

of the students inducted into the regular schoa1 honor society are ESL

students-
| | TABLE7 |
Student Performance Comparison )
9
’,:j\
824

. Redular School

Students .

" Rate of % ‘Drop- -
Attendance ' Quts




\ FINDINGS
The fe]?ew1ng section presente the assessment instruuents and

procedures, and the results of the testing.
Assessment Procedures and Instruments:

Students were assessed in Engiieh Lenguage development, growth
in their mastery of theﬁr native language, mathematic, social studies

and science. The following are the ‘ar2as assessed and the instruments

used:

English as a Second Language --==Criterion Referenced English
Syntax Test (CREST)

Reading In Spanish ----Inter-American Series:
Prueba de Lectura

Reading in Italian | | —!Teaeher-mede tests

Mathematics Performance ----Teacher-made tests = °

'Seienee Performance : ----Teacher-made tests

‘Social Studies Performance . ----Teacher-made tests | ,

Netive_Lenguege:Arte Perfereenee —e¥=Teachersmede test

Etteﬁdeﬁee ' o f-iaSehob1jeﬁd program records

Drop-Quts | : ' ---=School and program records

The following analyses were perfa#med- o ;

A) Dn pre/peet etenderd12ed tests of read1ng for Spanish speaking studeﬁte ;
\ and non stendard1zed test of reading for Ite11en students stat1st1ce1
\ - and educational significance are reperted ’

1) Stet1et1c31 S1gnif1eence was determ1ned threugh the app11eat1en

of the CDrre1eted t- teet mode]. 1 This ste€1st1ee1 eneTye1e

! Note: Multiple regreeeien analysis was not performed on Eng11eh
Language Reading Achievement of Spanish Speek1ng Studente due to

* inadequate sample sizes.




demonstrates whether the;difference between pre-test.and post-
test mean s&arés is larger than would be expected by chance '/
variation alone; i.e. is statistically significant.

This aﬁaiysis'dges not represent an esfimate gf'how students
would have éerfcrmed-iﬁ the abgence of the program. No chh,
estimate could be made because of the?inappiitabf1ity of test
norms for this population, and the unévaiiabiTity of an
appropriate comparison group. |

2) Educational Significance was determined for each grade ortest

level by calculating an “effestisize“ based on gbse}vgd'summary
statistics using the procedure recommended by Cehen% én!effect
size for the correlated ;atest model. is an estimate of the
diF%erénce between pre-test andrpast—ﬁest means exp;éésedkin

L4 standard deviation units freed of the infiuengé;of samé?e size.
It became desirable tgvestaéTish such as estimate because sub-
stantial differences that do exist frquently fail to reach
statistical significance if the number of observations for each
unit of statisticai analysis is small. Similarly, statisti¢311y

\;J - significant differences often are not educationally meaningful.

el

% B o - o - . o .

1 sacob Cohen. Statistical Power Analysis for the Behavioral

Sciences (Revised Edition]. New York: Academic Press, 1977
Chapter 2. : _




c)

Thus, statistical and educational significance permit a
more meaningful appraisal of‘project outcomes. As a rule
of thumb, the following effect size indices are recommended
by Cohn as guides to interpreting educational significance

(ES):

a difference of 1/5 = .20 = small ES
a difference of 1/2 = .50 = medium ES
a difference of 4/5 = .80 = large ES

On the Criterion Referenced Eggjish'Syntetheef:(CREST) informa-

tion is preV1ded on the number of obgect1vee attempted and mas-
tered the percentage of ebgect1ves ‘mastered versus those attempted
and the number of object1ves meetered per month of treetment Infor-
mation is a1ee prev1ded on student performance on the various test
Tevels. | | i v

The results of the cr1ter1on referenced tests in mathemetice,

social studies, science and native 1anguege erts are reperted 1n
terms of the number and eereent of studente ach1ev1ng the criterion

levels set for the participants (70% passing).

: Infermet%eniie provided on the attendance and drop-out rates of

students participating in the bilingual program, compared with
that of the total school population. |

The’feTTewing pages présent etudent.eehievemeni in tabular form.



TABLE 8
English as & Second Language
FALL
Spanish Speaking Students

Results of the Criterion Referenced English Syntax Test (CREST)
Reporting the funber of (bjectives Mastered, Percent Mastered,
and Objectives Mastered Per Day end Per- Nonth,

I

- ‘ Average F of Average Pof % 7 Merage  Mverage  Objectives Ohjectives
fof  Objectives Objectives Mostered/ Days of ,  Months of,  Mastered  Mastered
frade  Students  Atepted  Nastered  Attempted  Treatment  Treatment . PerDay  Per Month -

9 SR VIR Y. Wy w8 28 06 1,
0B B4 X 53 58,6 0 L6
0 B.0 3.8 W 5.2 Mo L
0 SINEY IR SR Y BT X S ¥
T T R B 5. WL

¥ * }
Instructional tine between pre- and post-testing, -

Fall CREST results eegardleee of test 1eveT fer Spanieh Speaking students revealed that the combined group

mastered 4 1 of the 8. 4 ebJect1vee ettenpted whleh translates 1nta a 49% rate of mastery for attenpted objectives,
The rate of mastery using instruction tine as the cumpar 50 ehewed that 1.4 object ves were mastered on the average
for every month of 1nstruct1en The everege number of objectives mastered per month ef instruet on was 1.2

| \) s 9, 11, 1 ) end‘leﬁ (grade 10) whech-1nd cates very geed growth in English per unit of 1netruet1en time,




" o brade

11
12

TABLE 9
- English a$ a Second Language
v i

o k\’ Spanish Speaking Students
\3 Student Perfomance on the
 (riterion Referenced English Syntax Test (CREST)
.~ K Breakdown by Test Level and Grade,

LEVEL ] LEVEL 11

" LG 11l

bof - T Pereent Percent

Students  Attenpted Mastered Mastered  Attempted Mastered Mastered

; oo 5 4w
5w % Mo 468
S T N SRS | Y S
v 53 6m

Percenl ™
Atempted Mastered Mastered

ol 13 b4
18 9 50

 Totals

SRR B Y SR S R

R S - —

L 2 52k

mehﬂgﬁ@bymi1aacm%ﬁ@hﬁmof&ﬁTmﬂnsﬁrmemmm@SMMstﬂMQﬂMmt

group revealed that most students tended to function. at Tevels I and_II"(45% and 574 mastery rates,

fespectively). A within.grade Tevel analysis showed that 9th gradeés_masteréd iy (1e§e1 I) and 27,

(level

(Tevel I11) of the attempted\abjectives; 11th qraders mastered 533 (Tevel [), 363 (level IT) and-50% -
)

‘-,

(level HI

20

|

-k

1) of‘the_éttémptéd aﬁjectiveﬁa 10th graderé nastered 451 (level 1), 688 (Tevel I1) and 543

of the attempteq objectibes; 12th graders mastered 604, of the objectives attemptéd on level 11,

I



English as a Second Lanquage
Spring
Spaniéh Speaking Students
Results of the Criterion,Refefgnced English Syntax Test (CREST)

Reporting the Number of Objectives Mastered, Percent Mastered,
and Objectives Mastered Per Day and Per Month.

. Average # of Average f of % Avorage Average Objectives Objectives
fof Objectives  Objectives Mastered/ Days of ,  Months of, Mastered  Mastered
trade  Students  Attempted  Mastered  Attempted  Treatnent Treatment  Per Day  Per Month
9 5 11.4 5.4 474 51.4 2.9 - 05 1.8
10 23 b.9 33 56) 55.5 2.8 06 1.2
11 5 5.0 2.4 483 55.8 2.8 04 0.8

1 R R 2.0 40% h4.0 2.1 04 0.8

Totals 3 6.5 WMo 5 5.8 . 2.8 06 12

* .
Instructional time between pre- and post-testing,

Spring CREST results regardless of test level for Spanish speaking students revealed a slightly higher average
mﬁwymﬁfwaﬂmﬁﬂnﬁaﬁwsmsmmfthCmMmdﬁmhiTMémmyanrﬁanﬂ%smﬂaﬂ

per month of instruction Was le for the'total group.

Ny : * Iy
O :‘;"1 A;b
| -19-



Fnglish as a Second Language
Spring

Spanish Speaking Students

Student Performance on the

(riterion Refergnced English Syntan Test (CREST)
1 Breakdown by Test Level and Grade.

| [ T 1210 t S o LRELHT
- # of — Percent 7 Percent - Percent
orade  Students  Attempted Mastered Mastered  Attempted Mastered Mastered  Attempted Mastered Mastered

9 5 ¥ 015 9 19 2 6% .
o o0nm o ow % & v o om ® 2 W |
1 ; e T " T
51

12 ] o — I —

Totals 3 102 46 45% 63 (X | 68 51 ] 47k

®
B - e — . - . -

The Spring grade by tost Tevel distribution of CREST results revealed'that students tended in general to remain on

the same test level as in fall, but the percent of objectives mastered 1s higher in Spring than in Fall,
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TABLE 12
tnglish as a Second Language
FALL
[talian Speaking Students
Rasults of the Criterion Referenced English Syntax Test (CREST)

Reporting the Number of Objectives Mastered, Percent Hastered,
and Objectives Mastered Per Day and Per Month.

%

| Average 4 of Average f of - & Average fverage  Objectives Objectives
f of Objectives  Objectives Mastered/ ~ Days of ,  Months of, Mastered  Mastered
Grade  Students  Attempted  Mastered  Attempted  Treatment  Treatment Per Day  Per Month

06 b 6 RN I 5 B T
IR b2 S s 85 29 M LS

12 1 7.0 5.0 1 56.0 2.8 0 1.8

Totals 17 8.3 h.2 63% 5.8 2.9 09 1.8

# |
[nstructional time between pre=ﬁand post-testing.

Fall CREST results regardless of test level for Italian speaking students revealed that for the conbined sanple,
5.2 of 8.3 objectives were mastered (634 mastery rate), and 1.8 objectives vere nastered on the average for
each month of instruction. The number of objectives mastered per month of instruction ranged from 1.6

(grade 11) to 2.4 (grade 10) which indicates a better than predicted rate of growth in English.
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TABLE 13

Faglish as a Second Language
FALL

[taljan Speaking Students

Student Performance on the

Criterion Referenced English Syntax Test { (CREST)
~F Breakdown By Test Level and Grade

CwRL R LB I

¥ of ~ Percent  Percent Percent

Grade  Students Attempted Mastered Mastered  Attempted Mastered Mastered  Attempted Mostered Hastered

1) swemeesseosmossseeesesessesssssssoosassssas v« NO DATA =cssmmmmmsnsmannmsnmesansememmnszsnmnnnsnannas=

10 b 5 3 15% . . .

11 10 13 12 623 58 3l h3i 11 2 184
12 ] L . . ] ] 1%
Totals 768l 18% 58 A b3 18 ! 39

/

The Fall grade by test level crosstabulation for Italian speaking students vevealed that students "in upper grade

levels functioned prinarily at the upper test levels, and the lower grade Tevel functioned at the Tower test

~ than 504,

level. For the nost part students succeeded in mastering the objectives they attempted at a rate greater



TLE 1

e rocac———

fnglish a5 a Second Language
Spring
[talian Speaking Students
Results of the Criteriﬁn Referenced English Syntax Test (CREST)

‘Reporting the Nimber of Objectives Mastered, Percent Mastered,
and Objectives Mastered Per Day and Per Month.

Mverage # of Average # of 3 Average hverage . Objectives Objectives
| Cyof  Objectives Objectives Mastered/ Days of ,  Months of,  Mastered Mastered
trade  Students  Attempted  Mastered  Attempted  Treatment Treatnent  Per Day  Per Month
g ey T N

06 B8 6.8 m 52,5 SRR 2.6
1l ; 14.9 114 164 B3 30 20 1.0
7SO ———— | ] 1| .!,i..f}?;;.,,,,ég;..g.,,..,,.;.,,,_isz,g!,!,.i

Totals 1 12.3 o4 70 558 2.8 noou

X _ .
instructional time between pre- and post-testing.

Spring CREST results regardless of test Tevel for Italian speaking students showed that for the same
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TABLE 15
. English as a Second Language
Spring
[talian Speaking Students
Student Performance on the

(riterion Referenced English Syntax Test (CREST)
W Breakdown by Test Level and Grade.

LEVEL | LRI

LEEL 111

o T Teret T Perceit
Attempted Mastered Mastered

“Percent
Attempted Mastered Mastered

Grade -~ Students  Attempted Mastered Fastered
9 e iisreesnmnswwnmasssmmncnanmmes N0 DATR aemeesmmcscmmcnssnanznsanenessnannsnnceneanaass
10 b ! 19 83t 28 20 Y 2 2 100%
Il 8 38 3 87t 59 4 7% 22 15 684
12 cemmmemissrsssszzessssasisssssssssssscanedss <« N0 DATA =o=srmssusnmmmmmnnmannsnnasammnnnss dunmurnenasis
Totals 14 6l 52 8% i 63 1% o 17 13

[n Spring tenth grade [talian speaking students shifted up to Tevels I1 and 11T of the test with very hign rates

of mastery. Eleventh graders generally increased in prinary Tevel of functioning also, and with high rates of

mastery. At all grade ané test levels, students mastered objectives at a greater than tio-thirds rate.

33



a0

Tes

Level

L4

TABLE 16

o

Native Language Reading Achizvement .
Spanish Soesking Students

Significance of Mean Total Raw Score Differences Between Initial and
Final Test Scores in Native Language Reading Achievement of Students with Full
Instructional Treatment on the CIA Prueba de Lectura, by Test Level

Sre-tast Post-test
t Standard Standard ffean Corr.
gl N Mean Deviation Mean [Deviation Difference Pre/post t P

11 '64.8 26.5 70.3 26.6 5.5 .99 4.29 .005
34 61.0 17.5 69.1 17.1 8.1 .95 8.67 .001
14 63.5 12.7 72.0 17.4 8.5 .81 3.09 .005

| wememmmcemmcmmemcneceanmans [NSUFFICIENT DATA =smeesmmemcmeecamannceas

Table 16 presents "achievement data for Spanish-speakinj students on the

CIA Prueba de Lectura. Students showed raw- score gains of 6 raw score points
on level 2 while students taking levels 3 and 4 showed a gain of 8 and 9 raw
score paints,irespectiveiy, The gains for students on Tevels 2 and 4 were
statistically significant at the .005 significance level, while gains for
students on level 3 were signi%icant beyond the .001 Tevel of significancg,
The gains for students on all test levels, when expressed in standard déviatian
units, were judged to be of large educational significance. The gains faé
students on level 2 and 3 were exceptionally large -- greater than one standard
deviation. Thus, students tested with all levels showed statistically and

educationally significant gains in Spanish language reading achievement.
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TABLE 17

Native Language Reading Ach svement
[talian Speaking Students

‘Significance of I'ean Total Raw Score Differences Setween Initial and
“inal Test Sec-2s in Native Language Reading Achievement of Students with Fuli -~
Instructional Treatment on Teacher-Made Tests.

. Pre-test Post-test 7
Ste rd Standard Mean Corr.

Grade N Mean De. =tion  Mean Deviation Difference Pre/post t P ES

—_— e

10 g8 77.9 8.2 86.0 7.0 8.1 .40 2.73 .0z5 .97
11 10 64.4 Z4.4 78.2 16.4 13.8 .92 3.82 .01 1.21

2 wmmmemeeseeesssmesmesssacce-aem= N0 DATA mmmmmemccemmemeemasee--=mmmaso=eses

[

i
Table 17 presents achievement data for Italian speaking students on’

teacher-made tests of Italian language achievement. Studénts in grade 10
showed raw score gains of 8 raw score points while 11th grade- students showed.
gains of 14 raw score points. | The gain for students in grade 12 were h
statistically significant at the .025 significance level, while gein. ar
11th grade students were significant beyond the .01 level of significanca.
The. gains for students in grades 10 and 11, when expressed in standarad deviation
units were judged to be of large educational significance. Tne pre/post-test
correlations for students in grade 10 was .40. This correlation is small

and suggests that the instrument may not be sufficiently reliable ta,ﬁaké
adequate differentiations among students from this populaticn, or at jeast
this sample. The possibility of a ceiling effect can not be ruled out for
this grade. Thus, students in grades 10 and 11 showed stat  "~ally and
educationally significant gatns in Italian language achie It is |
suggested that reliability of the teacher-constructed jhst ts be

examinad.'
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TABLE 18

~ : Mathemat.cs Performance

Spanish Speaking Students _

Number and Percent of Students Passing Teacher-Made Examinations in Mathematics

FALL 1979 S SPRING 1980

) . Number  Percent ‘ - Number Percent
Grade N Passing Passing N Passing Passing

413 12 10 -83%

L w]
o
ol
ol

10 40 ° 28 70% 38 36 95%
14 93%

w

iT 16 °© 15 94% 1
4 80%

-
, T
un

L

3 100%

In the Fall term, the percentage of Spanish speaking students passing
teacher-made examinations in mathematics ranged fram 41% in grade 9 to 94% 4
in grade 11. In Spring, the percent mastering the curriculum ranged from
83% in grade 9 to 100% in grade 12. Overall, the stated eva1uafian objective

for mathematics was met and substantially surpassed. Students in grade 9

f a iled-te-r éEE‘H‘E

he criterion level in Fall (70% pass rate).




TABLE 19
Mathematics Performance

[talian Speaking Students

Number and Percent of Students Passing Teacher-Made Examinations in Mathematics

FALL 1979 - SPRING 1980
: - Number Percent Number Percent
Grade N Passing Passing N Passing | Passing

88% -

~d

- 88% 8
75% 11 6 _ 55%

|

10 8
11 12

€

s L¥]

12 3 100% ' eceeeeacmcee HO DATA =macc-acn-

In the Fall term, the percentage of Italian speaking students passing
teacher-made examinations in_mathematicé ranged from 75% in grade 11 to
100% in grade 12. In Spring, the percent mastering the curriculum was
55% in grade 11 and 88% in grade 10. Overall, the stated evaluation
objective for mathematics wéshmet and substantially surpassed. Students

in grade 11 in Spring failed to reach the criterion level (70% pass rate).

\




TABLE 20
Science Performance

Spanish Speaking Students

Number and Percent of Students Passing Teacher-Made Examinations in Science

\

FALL 1979

-\
SPRING 1980 ...

7 ~ Number  Percent ‘ Number Percent
Grade N Passing Passing N Passing Passing
9 17 7 41% | 12 10 83%
10 40 34 85% 38 32 84%
11 16 14 sgy 15 15 100%
12 5 4 80% 3.3 100%

In the Fall term, the percentage of Spanish speaking students passing

teacher—que examinations in science ranged from 41% in grade 9 to 88%

in grade 11.

In Spring, the percent mastering the curriculum ranged from

83% in grade 9 to 100% in grades 11 and 12. Overall, the stated evaluation

objective for science was met and substantially surpassed. Students in grade

9 failed to reach the criterion level in Fall (70% pass rate).

. 13



Science Performance gf
Italian Speaking Students

. . J/ '
Number and Percent of Students Passing Teaché}—ﬁade Examinations in Science

i

FALL 1975 SPRING 1980 |
Number Percent - Number Percent.
Grade N Passing. Passing N Passing Passing

78%
73%

10 10 .9  90% C9 J

\
11 12 11 92% 11 8
12 3 3 100% cemmmmmumeoe NO DATA-ee=cccanan

In the Fall term, the percentage of Italian speaking students passing
teacher-made examinatinns‘in science ranged from 92% in grade 11 to 100%
in grade 12. In Spring, thé percent mastering the curriculum was 73% in
grade 11 and 78% in gréde 10. Overall, the stated evaluation aﬁjeetive for

science was met and substantially surpassed in all grades (70% pass rate).

14
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TABLE 22
Social Studies Performance

Spanish Speaking Students

Number and Percent of Students Passing TeaéheraMade Examinations in Social Studies

FALL 1979 SPRING 1980

- Number Percent ~ Number Percent
Grade N Passing Passing N Pass1ng - Passing
. _— — — -
9 17 8 47% 12 9 . 75%
10 40 32 80% 38 34 90%
11 16 16 100%, - 15 15 100%
12 5 4 80% 3’ Eggf 100%

Inifhe Fall teni the percentage of SQ&Zli? speaking students passing
teacher-made exam1nat*ans in sac1a1 studies ranged from 47% in grade 9 to 100%
in grade 11. In Spr*p\k\the percent mastering the curriculum ranged from
75% in grade 9 to 1DD% in grades 11 and 12, Dvera’ll1 the stated eva1uat1an
objective for social studies was met and substantially surpassed. Students

in grade 9 failed to reach the criterion level in Fall (70% pass rate).




‘TABLE 23
Social 5tudies Performance

Italian Speaking Students

Number and Percent of Students Passing Teacher-Made Examinations in Social Studies

© FALL 1979 SPRING 1980
) Number  Percent Number Percent
Grade N Passing Passing - N Passing Passing

10 10 9 90, 9 7 78%
11 12 11 9% 11 9 82%
12 - 3 3 100% wmcmmmmmmmmn NO DATA —cmmmeeees

In the Fall term, the percentage of Italian speaking students passfng
teacher-made examinations in social studies ranged from 90% in grade 10 to 100%
‘;in grade 12. In Spring, the percent mastering the curriculum was 78% in
gﬁghe 10 and 82% in grade 11. Overall, the stated evaluation objective
for social studies was met and substantially surpassed in all grades

(70% pass rate).
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TABLE 24
Native Language Arts Performance
/ B i T Spanish Speaking Students

Number and Percent of Student Passing Teacher-
{ Made Examinations in Native Language Arts

FALL 1979 : SPRING 1980
- Number Percent ‘ Number Percent
Grade N Passing Passing N Passing Passing
9 17 10 59% 12 8 67%
10 40 35 88% _ 38 36 95%
11 . 16 16 100% 15 15 100%
12 s 4 80% 3 3 100%

In the Fall term, the percentage of Spanish speaking.studentsxpassing
teacher-made examinations in natiie Tanguage'arts rangedxfrcm 59% in grade
9 to 100% in grade 11. In Spring, the percent mastering the curriculum
ranged from 67% in grade 9 to 100% in grades 11 aﬁd 12. DveraI], the stated
evaluation objective for native language arts was met and substant1a11y
surpassed. Students in grade 9 failed to reach the criterion level in Fa11
In the Spring however, they attained a 67% pass rate which differs from

the 70% pass rate criterion by only 3 percentage points.

i33* ii }’




TABLE 25
Native Language!Afts7PErForman§e

[talian Speaking Students

Number and Percent D;§§tudent Passing Teacher=
Made Examinations in Native Language Arts

FALL 1979 SPRING 1980
Number Percent ~ Number Percent
Grade N Passing  Passing N Passing Passing

J0 10 7 70% . 9 5 56%
11 12 11 92% 11 10 91%

5

In the Fall term, the percentage of Italian speaking students passing
teacher-made examinations in native language arts ranged from 70% in grade
10 to 100% in grade 12. In Spring, the percent mastering the curriculum
was 56% in grade 10 and 91% in grade 11. Overall, the stated evaluation
objective for native language arts was met and substantially surpassed.
Tenth grade students in the Spring failed to reach the criterion level
(70% pass rate).




N | .~ ° TABLE 26

A Attendance Rates

Spanish Speaﬁiﬁg Students

Number and Percent of Students Surpassing the General School Attendance
Rate, Reporting the Program Attendance Rate and Standard Deviation

| Mo. of  .Average Standard Number % Exceeding

Grade Students Attendance]  Deviation Surpassing Rate School Rate
9 18 85.7 185 17 943
10 41 90.3 11.6 40 98%
11 16 87.6 11.6 12 - 75%
12 5 89.4 7.1 5 100%

The average attendance rates for Spanish speaking students ranged from 86%
(grade 9) to 90% (gradé 10). The percentage of students exceeding the

school wide attendance rate ranged from 75% (gradeill) to 100% (grade 12).
The attendance rates for program students is very ﬁigh; the stated evaluation

objective was surpassed by a wide margin.
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TABLE 27

Attendance Rates
[talian Speaking Students
Number and Percent of Students Su passing the General School Attendance
Rate, Reporting the Program Attendance .Rate and Standard Deviation

h Number % Exceeding

Surpassing Rate School Rate

No. of -Average Standary
Grade  Students Attendance  Deviatio

10 10 79.0% 22.8 10 | 100%

1 12 86.7% 12.6 11 ' 92%
12 1 93.0% - 1009

The attendance rates for [talian speaking students ranged Ftam 79% (grade
10) to 93% (grade 9). The percent of program student exceeding the school-
wide rate was 92% (grade 11) and 100% (grades 10 and 12). Thus, Italian
speaking students exceeded the stated evaluation ijectives by_a very wide

margin.
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/ TABLE 28 .

Comparison of Drcpaéut Rates of Program Students and
Mainstreamed Students

A1l Program Mainstreamed :
_Students _Students Difference
2.9% ~ 25% ’ ‘ T =22.1%

The objective for relative drop-out rates stated that 511 program students
would have a drop-out rate 20% or less than that of mainstreamed students
in the school. Program students had a drop-out rate of 2.9%, and non-
prégram students had a drop-out rate of 25%, a difference of 22.1%. Thus,
the stated evaluation ébjective was met and surpassed.

3




Evaluation Objectives and Summary of Findings
The following section presents the evaluation objectives of the Basic
Bilingual Program and a summary of the results for each, Additional discussion

is included when student outcomes suggest thaitfurther clarification or

interpretation of the data is necessary.

1. English Language Skills. As a result of participating in

the program, students will demonstrate an appropriate in- '
crease in English language proficiency. Students in the
program will master an average of one objective per four

weeks of treatﬂént.

Results: In the Fall, Hispanic students mastered an average of
1.4 objectives per month of treatment, a good rate of growth.
The number of objectives mastered pef month ranged from 1.2 to
1.6. Most Hispanic students, regaré1ess of grade level, tended

to function on lavels I and Il of the CREST.

In the Spring, the same students mastered on average of 1.2 objectives

per month, with achievement ranging from 4.0 objectives mastered

| per month at the 9th grade to 0.8 per month for the small graup
of 11th and 12th graders. '
In the Fall term, Italian students mastered an average of 1.8

objectives per month, with achievement ranging from 1.6 to 2.4.
Students in the 10th grade functioned at the lower test 1evej,,
while 11th and 12th'graders functioned primarily at the upper

Jevels.

-38-

- "




In the Spﬁing, the sm§1i;grcups of 10th and 11th grade students

reported ichieved mastery rates of 2.6 and 4.0 respectively, for

a very successful overall average of 3.4 objectives mastered per : fg
month of treatment.
In conclusion, both Spanish and Ita1ian speaking students surp:‘sed
, ; AN
the criterian level for mastery in this area. | AN
2. Reading Achievement in the Native Language. As a result of
part1s1pét1ng in the program, students will demonstrate a s?ia

sﬁgﬁ%ficant increase in reading achievement in Spanish/

Italian,

Results: As measured by the Prueba de Légtutg; InterAmerican
Series, Spanish speaking students in all grades (9, 10, and .11)

,showed gains which were statistically and educationally significant.

Italian 10th and 11th grade students taking teacher-made tests
scored gains ﬁkich were also statistically and educationally

significant.

3. Content Area Achievement. As a result of participating in

the program content area classes, 70% of the students will
achieve a passing grade in¥mathematics, sﬁienée and social

studies.

Results in Mathematics. A11 Spanish speaking students (except

Far 9th graders in the Fall term) achieved rates of passing teacher!
made ‘exams which exceeded the progran s criterion 1eve1 of 70%.

S1m1Tar1y all the groups of Italian students repnrted (w1th the



exception of 11lth graders in the Spring term) achieved passing

s

5

rates of 75% or SXfr. The program's objective was met and surpassed

in this area.

Reiu1ts in Science. Spanish speaking students as a whole showed

nigh rates of mastery of examinations in science. withqthe:singie

exception of 9th graders in the Fall term, azhievemént ranged

from 83% to 100% passing. Italian students in all grades repdrted

(10, 11, and 12) achieved rates of passing which ranged from 73% to

100%. Thus the objective for a:hievemeﬁt in science was metiby
both Hispanic and Italian students.

Eggg];gﬂjgigg;jglfsggdiés} Simi1ar‘ta their performance in the

prev%aus curricular areas; the Hispanic students as a whole
surpasseﬁ the program abjective’iq the area of social studiégi
With the -exception of 9th grade FETT term students, the othér_
gréups reported passing rates ranging from 75% to 100%. Améngf
the Italian students, the objective was substanfiai1y sﬁfpassed in

all grades, with achievement ranging from 78% to 100%.

Results in Native Laﬁgqégg;ﬁtggi Although.no evaluation objective

was written in this area, data are reported to indicate-student
mastery of the course content. Hispanic students in grades lG,'li,
and 12 surﬁésged the criterion level with passing rates ranging !
from 80% to 1004. Only the 9th graders failed to achieve the 70%
passing.rate. The Italian students demanstﬁated passing rates)
ranging from 56% to 100% ;ith only 10th graders in thé Spring term

failing to achieve a 70% rate.



4.  Attendance. Students participating in the bilingual project

will demonstrate an attendance rate which surpassed that of

the mainstream school.

Results: The percentages of Hispanic studgﬁts exceeding the
| schoolwide attendance rate ranged from 75% in grade 11 to 100%
in grade 12. The attendance rates for all program students are
over 85.7%. The attendance rates for thé [taiian students
ranged from 79% to 93%, and almost every student (22 out of 23
reported) had attendance rates which exceeded the schoolwide rate.
The evaluation objective may be considered substaniia11y surpassed

in this area,

5. As a result of particpating in the program, the dropout rate

of students will be 20% Tess than mainstream students.

Results: Program students had a 2.9% dropout rate, while the
mainstream population was reported as having a 25% rate. The
difference of 22.1% more than met the program's objective of a

20% difference,

On the whole, the bilingual students at Grover Cleveland High School
met or surpassed all the bilingual program's objectives for achievement
on standardized tests in classroom performance, and in the affective

domain.



CONCLUSTONS AND RECOMMENDATIONS

During the site visit by ..e evaluator, key personnel in the
Grover Cleveland bilingual program were interviewed, including the
project coordinator and director, the principal, the assistant
principal for instruction, and several teachers.

The Title VII staff were found té be strongly mativa;ed
bilingual educators. Spec: ] mention should be made of the
project coordinator, who has obviously made an outstanding
contribution to the implementation, administration and
supervision of the program and who has geﬂercu§1y Sﬁpparted the other
staff members in their pursuit of high qua1ityibi1%ngua1 education.

In their work the staff has had enthusiastic baéking of the school
princioal. ,

The teachers in the regular school, while reluctant at first
to accept the new program, have grown more and more accepting of it as
it relieves thém of educational and disciplinary problems in their
classes. Prior to the bilingual program, the new arrivals from Spanish
sseékiﬂg countries and from Italy were placed in their classes. For
many of the teachers communication was impossible and classes frequently
grew beyond a manageable size. Now a teacher may refer a new student
to the program or seek help.from the bilingual staff with a pupil who
has been recently mainstreamed and is experiencing slight difficulties.

The students have evidently taken to the program and excelled in



it. Last year, the Italian students, under the direction of the
resource teaiher,‘partigipatéd in :the citywide ITA poetry contest and
won first prize in Level IV. They won the Dante Medal. Another
student in the I[talian program won second prize for a city-wide
essay contest. Spanish bilinguals wé%e encouraged to take part in
the Pan-American Literary Contest. In:the past one of\the students
won a trip to Argentina. Each year the school publishes a Foreign
Language Magazine for which many of the bi%ingua1 students write.
The magazine has won first prize at the Columbia Scholastic Press
Association each time it has been éntered.

There is also strong participation by the students in the
clubs, as homework helpers and as interpreters.

One of the most complex and difficult parts of the program
is the parental participation. On the one hand the parents have
been extremely supportive and p1éase§ with the progress their
children have made. ,ngevérg as many of these parentslhave a limited
command of English, once their children have modest usage in English
they use them to run er}ands and accompany them on visits to various
offices. Consequently, the children miss school. The family assistant
has made efforts in this direction byhoffering her services or sub-
stitute services for those of the children but still many students are
absent from school on account of ﬁhis.

VAdditiona11y, many of the Ita1ién parents are work oriented and

encdgrage their youngsters to leave school at the earliest possible

A
N

N



moment to take a2 job. It is frequently difficult to convince these
parents of the importance of completing high school and even more
arduous in the case of coliege.

With the Hispanics a different sort of problem arises. It is
not uncommon for an Hispanic family to move here, stay a few months,
then to disappear for five or six months only to return to the Scﬁaﬂ1
again later. These interruptions in the éducatian of the children
while the parents take them back and forth.to their country of
origin is very costly for the child educationally. The préject coordinator
suggested that an effort be made ihrcugh the mass madia to inform and
convince these parents that they were seriously hampering their
children's academic opportunities.

Problems have also arisen in parental attendance of meetings with
the staff. Some do come but many do not. First of all, many of these
parents are not traditionally accustomed to participating in school
functions. Secondly, many of the Italian parents work and are unable
to attend, while the Hispanics live far away and are frequently
afraid to t%éveT such distances by train at night.

Many of these difficu1tieszcan be remédie{ at least to some extent
by more widely publicizing school events and S; more visits of the
staff members to the homes of the children. They are problems common
to many bilingual programs and can only be alleviated throughscT%se

school-home contacts. Possibly, adult education classes might .augment

b




the association between the school and the ﬁcme.

The follow n of students who have bégéamaiﬁgtréamed was
remarkable. Tutorial assistance is available to them as are ai. che
resources of the bilingual program. Students and teachers are inter-
viewed before marking periods to see if any additional help is
needed. Copies of report cards are sent to the bilingual office.

A mainstreamed studemt does not get "lost.”

While considering staffing, it should be noted that more
[talian teachers are needed. Efforts should be made to acquire
the personnel needed in this language and hopefully to have the
problem remedied prior to the onset of the school year in September
so that teaching time is not Tlost.

Grover Cleveland is the only high/éshgo1 in Queens offering a
bilingual program in Italian. It is certainly a program that is
succeeding. The foresight, intelligence, diTigence‘and abundant
good will of the §t§F€ have ce;tainiy contributed to the many
achievements of thelbi]iﬁgua1 program at Grover Cleveland High

School.
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Nel mio sogno tu. . .

Jgni sera vadco a letio

con %te in menta.
Y'addormento & soguo,

nel mio sogno vedo la

tua immagine. 7
Sogno il tuo chiaro viso,
il tuo dolce sorrisoe,

i tuoi profondi occhi blu,
quei biondi capelli

e quelle dolci labbra

che sento ancora sulle mie,
come tanto tempo fa.

11 mio sogno prosegue, in
quel momento rivivo quei
felici momenti, quelle ore,

e quei giorni trascorsi insieme,.

e vorrei che ce ne fossero
atati degli altri.

Poi, all'improvviso mi
sveglio, & gid mattina.

E stato solo un sogno,
solo adesso mi accorgo che
dei lontano...
la tua lontananza fosse un
80410,

¥a & vero!
Tu sei lontano.
E nel mio cuore

-C'4 solo tristezza.

A young girl dreams of
a far away lova.

Giavagﬁarﬂigrg
Italian 12R

a vorrel che

Vicino a te

Voglio stars vicino 3 te,

Sentire il tuo corpo,

La tua voce.

Voglio

Ascoltare la voce tenera

Del tuo amore.

Mentre sento una tus parcla

Un nodo d4i pianto

Mi si serra in gola.

Non abbandonarmil

Non ce la faccio da solo.

Voglio

Che mentre

Il mio passo avanza Vverso il mondo,
Questo sia il mio primo pesso
Verso di te. ) .

The author feels that he needs a
helping hand as he starts his
Journey through life.

Vincenzo Marino
Italian 12N

amore
Amora:

Ma che significa
Questa parola?
Dicevano:

3 la cosa pit
bella del mondo,

& il sentimento
che ti fa sentire
Donna.

Ogni bvacio

ti fa scoppiare

il cuore dalla giois,

il mondo ti sorride

con ogni sguardo

ed il wvolto ti s'illumina.
E queato il vero Amore?

\
What is real Love?, the
author aaks. '

iV Lillian Amato
Itulian 4



3{a a d{a aspero

insiosa tu llegada,

Para dacirte que te quiero
Y gue de ti cada vez més
Zstoy enamorada.

J{a a dia sueno

Con volverte a abrazar )

Y besarte mis como jamds te besé.
Jecirta: "Eres mi dueNo."

Juiero estar contigo una etermidad,

io permitir que el tiempo pase

Sejando el gran vacio que es la soledad;
Zsa soledad gue siento cuando no te veo,
Cuando no sé nada de ti ¥

Preguntando siempre: , )
;Dénde estard, Qué hard, si me amard?

J{a a dia pienso;

.ué ser{a de ti, de mi,

51 el cruel enemigo del deatino
Nos Llegase a separar?

{0 no sé;

10 sé lo que haria,

Como me sentirfa si te perdiese,
Lo que sufrirfa al no verte mds.
fero s{ sé una cosa,

Luchur{a hasta el fim y contra todo
Por conservar tu amor,

2or ganhrselo a la vida para i,
{ o dejar que nadie ni nada
Te depare nunca més de mi.

Dia a dfa sf,
D{z a dfa te amo mds y més.

Zn el prinecivio,

Estando enamorados,

Nos visitdbamos

Dia tras dia.

Pero...

.Cémo {bamos a saber
Noatros

Que el tiempo cambia

Los sentidos?

Yo, sin embargo,

Sigo pensando en ti.

cPuede ser que te quiera
Todavia? :
En el principio,

Nosotros ,

Refemos y jugdbamos
Pensando en nuestro futuro.
Pero... Es qué,

Fude ser falso nuestro amor,
Sin nosotros darnos cuenta?
No,

Eso no.

En el principio,

‘Ref{amos y jugdbamos.

Ahora,

También lloramos.

En el prineipio

Nos visitdbamos a cada rato.
Ahora, Ya no nos hace falta,
Ya nos conocemos.

Después de todo lo rasado,
Estando juntos otra vez,

Ya gabemos que nuestro amor,
Con sus risas y sus llantos,
Es para siempre-.

Nuestras vidas contimian.

The author has discovered that
true love is filled with both
happiness and tears.

Donna Hiuser
Spanish 2

The author finds that she loves more and more with each new day.

Roga Cotapo
Spanish 4.F.
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il sole

£ moleto belleo che aggi
5{a spuncaco il sole.

t d3 molto tesmpo che

1] ciale & znnuvoiato.
Jri,

Depo tanto,

5'i{llumina di nuove

La citta.

T coma g2 51 fosso
Accesa una luce radiante
Uvunque sia.

La genta &sca,

Va in eampeagna, al mare
Per divertirasl a goders
IL SOLE.

Izmaginace 11 buie

Se non cl fossa il sole,
Non ci sarebbe vita @

Non ei sarebbe 11 sorriso
Dalle picecle creatura.

E molto baello cha oggi

Sia spunctaco il asocle.

Vadendolo galleggiare nel cielo .
Tutte sembra pid ballo e risplendente.

The sunm is out at last bringing joy
and happiness to tha paople.

Anna Grille
Icalian -12¥

Tristezza

Carta volte guardandc fuori

la finaestra, vedo 20lo tanta
tristazza, vedo un gran vuota,
solo vedo una grande cittd.

Mi gento tanto sola e

penso a qual lontano paese

Dove i prati seno verdi e pieni
di Eieri,

Dove 1l cilalo & azzurro com solo
pocha nuvole.

All'improvviso guardo in
alto & vedo un gran cielo grigioe
& tants nuvi nere.

Che tristezzal!l.

Sogno ad occhi aperti e
ricordo 1 glornl passaci;
sogno di ritornare.

Ma, mi svaglio & sono
sempre qua.

Che tristazza!

The author misses her native
land

Giovanna Nigro
Italian 12N




Vuslan libres

Y ligeras en la brisa.
Atraviesan jardines,

Se desenbocan en las rosas.
Sus bellezas pronto se van,
Con el frio

Ya no hay las mariposas.

Butterflies are free.

Christina Rallo
Spanish 3H

Las aves

BEn un dfa lindo ,
Cuando el cielo estd claro
Se ven las aves volar

muy alto en las nubes.

Con los picos tan afilados
Y sus trinos tan dulces,
Pueden cantar tal como
Cantan loas diosas,

On a Clear day, one can asse

the birda flying in the sky. o

' Desearia ser Ligre.

. ] . 5 4 Libre como el pdjaro

Laurie~-Ann Reynolds Que vuela y vugla

Spanish 48 Por miles de millas
Sin deacansar en su nido.

Ann Goris
-Spanish A. P.
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