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»_'?fThlﬁ study examlned the fgsults Df g mandated Ln‘SEENlGE ‘tralnlﬁg EQufSE,;

e S HR=1T d251gned to pfﬁVlde Lufcrmat;an and . experiences -for- ‘ newly - hired

‘;“prcfessxanal schéol emplayées ;p,helg them improve their abilities to interact’

.- with and understaud minority ;ndLVIduals.' Data . were obtained from two' .

= »amplgyee igraups; -The part;c;péﬁt group, ¢§n51stéd of . schnél employeeg who -~

-~enrolled” in HR-17. during tlre. spring of 1980, The GGEPETLSEE group ;anSLsted'

Jum: ! of school. empiﬁyeea who did .not.enroll . in HR*l? during that time but who were -

‘7, eligible’ for participation. in ERPl? Emplayées in the comparison group were .

‘randomly selected from the paal of ‘available emplayaes required to ‘complete

" HR=17 but: whé did not do' so’ during - ‘the sprlﬁg of- ‘1980, . Data. gathered :hraugh:A

. . . ‘pretesting. and. pngttgszlng of both grnups were agalyzed ‘to answer the - '
»iGllDHlﬂg questions: R .'X : :

E 3

]

L] e . 3

-1, Whai cagnltlvg galns can be attrlbuted tg partlclpat ﬁg in HR=17? Do
_HR*l? course, pafElc1pEﬂES make- slgﬂiflcanz gainsg o _messufés whlﬂh
test tha;r knawledge of. mlnarlty graups in American s claty

C 2, fWhaE afﬁect;ve changas result "from. paftlﬂipatléﬂ in HR—l?* Do HR-17 N
__ course participants.: .make gigrificant galns ‘on.-a messu:g: which

""" - . [ s T

assesses géneral ra;;al att1tudesv

i

3. What specific actions are takgn by cgurse partlalpanss to apply what'
' ‘they ‘learn from, HR-17 to the wotk ‘situation’ in which ;hey .are’
involved? De HR-17 course partlc1paﬂt5 make s‘gnlfltaut galns on a
*measufa which assesses what thé ‘school employee {s dbing on the job

o . promote better human relations "with mlnaflt;ES? ',Ba;_teagher-
Eurullees change with regard to specific clagsroom pradtices oOf

. behaviors that m;ght promote a more: Pas;tlve 1earn1ng envirdument for

blagk students? SR _ L v o p

Q“ tj _5

4,,  How do course paft1c1pants feact to the HR-17 aoursé as determined by

~§ self-reports and eourse evaluation questions?
B . . i( .

5. What are thg opinions of course part;c1pants and nonparticipants
about the maﬁdatory n;zure of HR=17 for new PfoEESlQﬂal employees?

[

- ' 6. What f;ctérs are associated with gains made in HR—17? Three factors
' are examined: (1) motives for enrolling in HR-17, (2) opinions about

- the mandatory nature of -HR-17 for new professional employees, and (3) .

. "7 opinions about the Dvefallgﬁgfth of the course. , '

VQUQSE ons 1 Ehraugb 5 are the game evaluation questlaus askgd—-:n-chefftwa~—w-"7
evaluation studies, of Human Ralrtiggs Training Course 18 (Hr-18). These

questions ask the crltléal ‘educatjiopal and policy question, Do enrollees and
nonenrollees d;ffe;.alaqg the key|measunes that Expllcltly attempt to measure
what was _taught in. human relations in-gervice training course? In light "of

the similarities across the thf@g stidies, this study also examined the

cutcomes of the sepabate studies  as they related directly to these key
evaluation questions to deﬁermiﬁe ;E gimiliar outcomes emerge across the three
.studies. In areas where Elgd;ng " converge, coaclusions.can be dfawﬂ with
greater certainty. ; R '
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‘Thé'?fEEESEﬂPGSEEEEE with - :Dmpa:lsan graup Evaluatlon Study of HR-17 Ecund—'

" that participation prov;des short-term benefits rfor school emplgyees in the

..area of knowledge of rat;al and ‘ethnic grdoups in American society. In

~addition, participants rapa:t profitirg. frn' ‘the course in the areas. of
'underscandlng and LﬂEEIEGElng with mlnarlty students. . Specifically, ‘the
- following: Elndlngs should be noted: ' o DS
GVEfall - for all enrgllees as a gr up, Ehere was a 51gnlflcant
increase from pretest to -pasttést on\'the measure of knowledge of
racial and ethnic g%au in Amerlﬁan ,czlety In addition, on the
aver:é

measurét EY

]
.

)
Overall, for all enrollees as a group) there. was ‘no significant
increase -from pretest - to posttest on the measure of racial
attitudes. - In addition, on the average,\Eﬂr@llees and nonenrallees

.
“in the’ short- -tarm, o &ssist teachers in do;mg more in the classroom

\ B
Ovérall most coprse enfallees ;ndlcated tﬁfough EEIE‘EEPDTCS thht
HR-17 helped improve their understanding of haw minority students and
parents react to various cfass—taltural s;tuat;ons. :

LY

o QvEfall ;nast course eprollees indlcated Ehfﬂugh self -reports that

they are using what wag learned in HR=17 to. geﬁ along ‘better with
mlﬂDflEy students. . .

Overall, most course anrollees felt. that HR-17 shauld be a valUﬁtary
sezpef;aﬂ;e for most schccl emplcyees. : B : Sjgl

o 7

FACTORS ASSDCIATED WITH GAINS HADE IN HR-17

* . Motives Eof>éﬁrolliﬁg in HR-17, opinions abbut the mandatagy nature of HR-17,
and aplnlaﬁs about the averall worth or value of the cgzrsi are a&sociated

with gains for some HR-17 pEEElElPaDﬁS-7AW$E§leiQallj, _the . following .

enrollees sigificantly* autsp rformed ncnenrallees on this

performance on this measure was 51mala:- fé\ ] s }?}uf’r
Overall, it appEEEE that parﬁlclpatlaﬂ in HREIT does 1LEELE at least 7

Lo create a pas;ELve lEafﬂlﬁg environment r@q mlnarlty szudentsi‘: gfsj‘

significant, positive, associations were found: .

- =
-

] Superlaf posttest parfafman:e on the measures of racial a;cltudes aﬂ;H
” _general behav15is is associated with bthe enrollees having phllasaphlc
motives or reasons , for enrolling. in HR~17. A philasophic motive or’
reason for éﬁ:alllﬂg in HR*I? would be an enrollee 1nd1¢at;ng that he

T : * ' RN

*The use of "significant" or "significantly" within this report denotes
statistical significance at -or below the conventionally raccepted. lLevel of
alpha = .05. Y _ - ' :




: R t
' . i L g
. . . R

';é or: she enfolled because of a des;re to upgrade human relac;ans skllls
’ or -because he/sha wanted to learn samgﬂh1ng cf assistance in sclv1ﬂg,:
hrman relations ptoblgmsi -

] B LN o ’ =

N o Supgflgr pasttest perforﬁsnce on. the measure of raﬁlal aﬁtltudes is -
_associated with the gplﬁlan that HR-17 should be: a mandatory
VEXPEIlEﬂQE for qéw prcf3551gual employees, : : o

-,.if =0 ) - ¥

o SupElef pasttesﬁ peffcrmancé on the measure cf racial att;tudes is
faésa&;ated with the enrollee having favorable opinions about thé
T EVErall worfh or value of the gcoursa, HR‘lT *

B, o

In the pfevious’h' an relations stgd;es it was suggested that there. mlght bé
"an instructor effect" and that dlfférentlsl gains might be ‘found .as .a
function of teaﬂhlgg 'styles or skllls While the present study does not
directly address this issue through its study design, iE'ﬁEVEftheless offers
evidence .that there are, in fact, differences in course, outcomes between
sections.” While all EGUE sect;ans of HR-I7 Eﬁamlﬂed here made sigrificant
cognitive gdins, definite. differences between them were found, Similarly, the
sections dlgfered greatly in the degree to which participants reported an
improved understanding of minorities, The range was Large, from 90 percent in -
one clasg to Zl percent in -another, T : ’ ’

v CQ}EAELSI@NSACRDSS THE THREE STUDIES

‘A eomparison of the findings of the three studies, the two of HR-18 and the
present HR-17 . study, _found similar ouEEDmESZ'iﬂ 8 number gf ‘areas..
SpéiifizaLlyi the EaLlawlng consistent outcomes emerge:

Cognitive Outcomes. In both the second study GE HR—lS and - the study of
dR-17, course paleclpants showed significant pra/pcst gains on measures
of knawladgg * These significant pre/post gains are recorded for all:
course participants.who enrolled in both HR-18 and HR—17

Ag;c}al Attitudes. Results consistently :gvaaled that across all three
studies no significant '’ differences were, found. between enrollees and
nonenrollees for attitudinal outcomes. Course participants COﬂSlSEEﬁElY
" Failed to demanstfaﬁe superior test performance on measures of racial

attitudes, Results also' consistently revealed in the second study of
7 HR~18 and the study.of HR=17 that enrollees shcwed na significant gains oo
~ _ ‘the mea;ure of racial attitudes. = . : :

Classroom Practiéés. Resulﬁs consistently revealed that across all three

4

T aoneurollees in tEhe area of classroom practices. Course pa Elﬁlpants dld

i not report doing more in the classtoom to promote a more positive learning’
env;ranmeﬂt for 'mlnarliy students. Results also consistently revealed
that caurse participants did not report changes with regard to speclflc
classroom. pfazglces or behavigrs thatr might promote a more “positive
leafﬂlng enviromment for minority students as a result of participation in
ﬂlthéf HE-17 or ﬁR—lS ; '

[
'

- Af*Geuerally opinions a& course rEQEElEDS expressed by Enfclleeg abauc HR-17
*are  supported by evaluation results gathered through a course evaluation
conducted joint\y by the Departments of Human Ralaﬁigns and Staff Development.

_ _ jt
[« J. o ' E*B

Aruitoxt provided by Eic:

- studies no 31gﬁ1£1¢ant differedces were found between enrollees and
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- Improved Unde ;scaﬂdlﬁg of Mioority Students. Regsrdlass af which study is

VGeEt;ng Alang Baﬁter Wlth Hlno

_gegtlﬁg along w1th bla:k ‘and cher mlnarlﬁy students.

examined, -the majority of enrollees in each’ study consistently reported
.improved understanding of how gﬁ%arlty studen;s and parents will react to
ethnic ovartones as a direct 'result of’

situations hav1ng faalal or
paft;clpaclan Ln either HR=17 or HR-18.

examined, results :anslstanzly revealed ‘-that the majority 6f course
pafticlpants report that things learﬁed in the course have been ugfed in

Y Lo . e

Handatary Human Relatlans. Rasults 4across all three studles con51st3ﬁtly

‘revealed that course partlglpants, and to some degree nonenrollees, we:e
of the opinion. that: human: relations in-service “training shauld

mandatory: for only Ewo specific employee groups, admynlstrators ;nd
supertzisors and guidance’ counsedors. = For all other 'school - emp lbyees,

\course  anrollees .and nonenrollees canSLsEenclv'-iﬁdiﬁated' that human

félatlans LHEEEIV’EE E:aLnlng shguld be VDTQntarvil

;ty Studanﬁsi- Regardless of Wblih study 15;



1

LY

- OVERALL CONCLUSIONS

-

congwsrcns FOR THE EVALU%TIDH OF Hs,—rﬂ e

- The s:udy of HR‘l? demonstrates' thaE paftlﬂlpatlcﬂ in HR‘l? provides

short-term benefits for all course. partl;;panzs in only one area studied:
knowledge of racial and ethnic groups in Amerigan sac;ety. These short-term
ga;ns are posltlvely assaclatéd with particlpatlgn in. HR=l7 .as- evidenced- by

the ‘superior test performance af course participants over ucnpartialpants on

Q

ERIC

Aruitoxt provided by Eic:

the measure of kuowleége of raglal and ethn;:’groaps in American society, -

.Gains in other areas such' as facial att;tudes general. racial behaviors, or

‘W*:lassrccm behav10rs for teachers were ngt demanstrazad Furcher, the ‘majority
" of cgurse participants indicate that ' their participétian in | ERGI? helped

improve their understanding of - minority students . and pafEﬂEE Course

.pafﬁiﬁlﬂanﬁs also indicate that things learned in ER 17 are be;ng used to help

them:get alang better with m;narlty students,

In addition, th;s study sgggESE that some c0urse outcomes, especially racial
attitudes, far course part;clpants ‘are related -to their* (1) motives for
entolling in: HR-17, (2) opinions about -the mandatory nature of HR-17. for new
professional emplayées ‘and (3) opinions about fhe .overall worth or value of
the course (HR-17), There is also EV1den§e _which suggests that a definite
felatlanshlp exists bezween course. gutcomas and teacher effeﬁtiveuess S

n.

CQNCLUSIOWS DRAWN ACROSS THE THREE EVALUAIION STUﬁTES S :;i‘j

IHE comparison af avaluatlon outcomes for the two ER—lS SEudlES and the HR-17
study demonstrates that school employees who participate in human relat;ons
in-service training, HR-17 or. HR-18, .do learn factual information as a result
of " their" parElElpathﬂ in ‘such tra;ﬁ;ng. ‘Course " participation in human.

‘relations la—sarv;:e tralnlng, however, is uat associated with improved faclal

attitudes, _‘ﬁaneral racial bebsvlofs, or specific clagssroom behaviors or ..
prCElCES of classroom teachérs. Evaluation outcomes also demonstrate that
substantial oproportions of all school employees who ' participate in human
relations in-service training, HR-17 or HR-18, indicate that they recaive
benefits Er@m in-gervice participation’. in Earms of getting along batter with
minority students and .in  terms of 1mprDVEd ‘uﬁderszandlng 0f how' minority
students and. parents: react ‘to  situa Elans having faglal or ethnic BVETEBEES._
Finally, school agp10yEEs suppart dqndatory course participation in human
relations in-service traln;ug, HR=17" and 'HR-18, for iny two EmplDyEE grnups

admlnlstratgfs aﬂd supervlsats and guldgﬂce :GuﬂselOES. -

&
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BACKGRGUED AND EURPDSE 'oF STUDZ T . %1‘4? n
on anuary 18 1979} the HancgamEEy Caunty Board of Eduﬂatlan (BDE) apprcved
sResnlut;aﬂ Number 60~79 :alllng far an - external evaluation of in-service
‘training  programs and - activities in ~human -relations. ' Speclflaally, the
_ following ° humép relations azt1v1t;es were to be evaluated: () HR-18, the'
© . - Black Experience and Culture in-service ‘training course; (2) EE—l?,'”Ethnfé
Groups in American. Sae;ety, and -(3) ‘the Hglt;ethnlc Eaﬂveutlau. -In. May of
1979, Human Sciences Research - Ina._(ESE) was awarded the contract to -conduct -
. an evaluatlan of “these activities 'in a collaborative and interactive
. ‘rélationship with Montgomery Gounty Public School's *(MCPS) .Department of.
’ 'Educational Ac:dun:ab;llty (DEA). ' To date, three seperate reports have been
L :ompleted “and pIESEEEEd to the. BOE (an abstfaﬂt*af each report can be found in
App2ﬁdli A). The feparts, :ompleted by DEA and HSR, are .the following: '

Evaluaticn Study af Mandatafy Human - Relat;ons IralnlnginEiL§)§fengmagg

of Pns; Héc Survgy Results, Jauuary, 1980.,' Lo s S -

Summary f;,Employee Rgggtlagmjgprf'h Fir 8L rguléjethnlzizQ,urenﬁédg;‘

FEbIHEfy; 1980. R

4=
* . . B . . ) . .

g

11$héf£f!3?ﬁ ‘Effects’ of Human Relations Training (HR-18): A Pre Post .
Evaluation Study; July, 1980. : T o N C
“This rego}t presents an ‘evaluation of HR-17, 'the third and f;nal ‘human °
relations training a:;;v1sy to be evaluated under Resolution Number 60-79.
(See Appendix B for ‘Course Burpose and DbjEEELVES ). The purposes of the

- evaluation were to answer the fallaw1ng questlons._ v . »

‘1. What gagnlﬁlve galns can be attrlbuted to parﬁlc;pating in HR-177. Do
HR=17 course. partlc;pan:s make - significant galns on a measure which -
ceats th31r kngwladge of mlnorlty groups in Amer;can saciezy?

2. What affect;ve ehanges resulﬁ from partl;lpatlan in HRsl?* Da HR-17
course -participants makf significant . ga;na on a  measure which
assesses gene:sl racial a tltudga7 - = :

S What speﬂlflc aﬂtlgns are taken by course paﬁ;;21pagta t; apply what -
© 'they learn - from HR-17 té6 the work situation in which. they are
involved? Do HR-IY course -participamts make s;gn;flsant gains on a
IR measure which agsesses what the school émployée is doing on the. job
U777 777 to ' promote better human relations with minorities? Do teacher
‘ ' - enrollees change  with regard to spe:;f;c classraagi practices or
behaviors that might pramate a more" positive learning env;raﬁmEﬁt for
mlnaflzy students? g e

4. ,.Haw do- course paftlclpanﬁs react ‘to the HR-17 course as detérm;ned by ;
self—reparts and course evaluation questlﬂns? \ -

5. What are the opiﬂlons of course parﬁi%}pants;'éﬁd nanparﬁiéipaﬁts
about the mandatory nature of HR-17 for new professional employees?

=

) S ‘ .
LS 2 ! . . . - . iy "

‘ . 7 . -

J



:: slnngﬁthe ‘key m333i2357tha; explicitly

. hmsn ZElEElDEE 1n—serv§¢:e EfalﬂlE'

1 -i;_J

& are examined: (1) motives for enrolling in HR-17, (2)“opimions about
the msndatory nazure of HR-17 for, ﬂew'profésalgnal emplgyees, and (3)
0p1n1gns about Ehe OvErall Harth af the gaurae.A: . B .

-
3

It is ;mpartant to ndte.. Ehat Qués;lgns 1 thraugh 5 mare: fhe ﬁama éyaluatlon

queszléns bgked" in. .thé two evaluatien szud;es of Human Relations T2aining * -
Course 18 (HR<18). "'“These questions are hlghilghted because for each study . -

answer;ng these qdestlcns -was ;learly the highest 'priority. They ask- the

6. What factors are assa;laﬁed w;th gains made in HR—I?* Threg factots x

crifjcal” educational and policy qugstlgﬂ,_ﬂﬂ enrollees and donenrollees differ

attempt to measufeiwhat was Eauiht in

cadrszs?

S— ===
& . ) £ . F

Later in’ Eh;s repﬂrt Ehe flndlngs of Ehe Ehree studlés will be dlscussed 1né

relatioh to each area ralsed by these- five key evaluatiom qugstlons. . .The
major ?bjéﬁtlvg f%f making su;h camparlsaﬂs is to decerm;ﬁa if similar results

LS

Ig Januafy of 1979 wheu the BOE rescinded the- mandatory aspects of . HR—lS

creatéd with‘thé same resolutiodn a’ new. pallcy which mandated ‘that - all new

Eeazhers ‘enroll in a mulricultural human relations course, - Resolutiom Humbg:
+60-79 states.‘ L : et N

[ *

- That new taachers must Eake a comprehen51ve multlcultural human relat;ans:
= course- apprnved by cthe. BDE ‘or prove -that' they- sucgessfully camgle&ed a-

cmmpafablé saufse befare tenure .i8 granted, L } 7 o,

In reédpofise to” Ehe above ‘BOE rasalutlaﬁ the Departments ‘of Human Relatlons‘

- and Stafi Development propoged that HR§17 be the vehicle by which' new teachers

} would fulfill the new mandate. - HR—I? a . 45=hour 1n—se:v1;e tralnlng course,

was. first affered to: school - system amplayees nearly four years ago and was
dESlgﬂEd - at -that time 'to Lntraduce ko émplayegs "four American minority:

groups: Afro-Americams, Hispanjec Americans " American Indlagg : andi
Asian-Americans. It was, therefofe, proposed by ‘the Departments of Human™

Relations and Staff Devglapnent that with sl;ght modifications HR-17 would.be:
. able to stand alone in prov1d1ng new teachers with.minimum understanding of

the backgrounds of = these minority groups in Americans society. and the
mellgatkons for lnstfuctloh, The abje;tlves of the modified HR-17 course oare -

¥

listed in the following:
i(« E . . . ) . - r‘... H . .
: ; Caurse Dbjectlves ST L ™
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Upon sug:essfﬁl zaﬁpletian af~ghe course, pafﬁigipants will be ‘able to:

1, D-ianszra;e a knnvlgdgg of at: 1east five saclalaglcal theaflés

- fer’ azplalnlng EEhnlE ldantltlési : : _ ot

2. Iden;;fy at leasﬁ 15 dlfferén: ethnic materlals and utll%ﬁE them
in EhElf lndivldual :lassrgomg, : . .

. ar- outcomes emerge across the three studies. ' In" ‘areas where élndlngs=
converge, @cncluslons can bg drawﬂ with greater certainty. :‘i'“ﬁ
HR~£7’ ETHNIC GRBUPS rv ArERIc:AN SOCIETY e P T‘f S



3. Identify 'at least five different instructional methods and

relate them to the ethnic experience in instructional programs;

o 4. a. Recognize modes/life-styles of at least 10 ethpic groups in
. American society; " -

. ’ "t b, Demonstrate a knowledgg of thé wvalues peculiar to a

particular ethnic group, in the framework of the saclety in -
which they live; ’ .
.. g. Utilize the knowledge of values . of ethniec groups inm
E o . designing individual ‘uhits of work which compare and
' s+ . ‘contrast the values of va:iaus groups. :

In the fall of 1979, MEPS,for the first time foEtEd,QﬂAaApllDt'baﬁlsmfa new.- .

teachers the modified HR-17. One section was offered and 34 school employees.

enralled. Dur;ng the spring of 1980, a complete offering of HR-17 was

- available to new teachers, and nearly 166 employees enrolled. Exhibit 1 shows

- the exagt number of school: employees who had completed HR-17 as.of the close
of the l 79/80 schcol year.. " ’ - : '

P o | | EXHIBIT 1

Number ‘of Employees Who Enrolled in and- Wha Completed
: HR-17 During the 1979/80 S:h@al Yea;

- Semester/Sectlan _ li:k;iiﬂugberfgnrclléd 777. ___ Number qué;etadngurse#
Fall (1979)% - - B

" §pring CIESD)V- - o 159 oo 152

TOTAL o C 193 * ) 185 /

i

#Géugse éomple;ibﬂ rate is 95.6.

]
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METHODOLOGY

SAMPLE ) ‘ .

The raspgndéncs for the evaluation of HR-17 ﬁon51sted of two groups of MCPS
full-time pf353551an31 émplayees- Grou p 1, the pazﬁiglpant .group, consisted
of 159 MCPS staff who enrolled in four different sections of HR=17 during the
spring of 1980. Group 2, the campa ison group, consisted of 122 MCPS
professional- staff who were, requlred to partlglpate in HR=-17 but did noét
complete the requirement during the spring of 1980.2 The comparison group
-“ff*waSW“rEﬁﬁaﬁly"§éie:teﬂ**ffam“*the’ pool~—of -~ -available- -employees—required—to-—— —
participate in HR-17. The pool of available or potential HR-17 enrollees was
generated by MCPS's Department of Pefsannel Services. .
Demographic characteristics for both enrollees snd nonenrollees are presented
in Exhibit 2. Generally, the data reveal that enrollees and nonenrollees are
recently employed (hired) white classroom teachers. Very few of the enrollees
or nonenrollees are minority group members, and very few are employed as
adm;n;stracégﬁ or support staff. : '

2The reasons wh? these employees did not enroll in HR-17 during the
spring of 1980 is not known; however, it is important to note here that the
majority of these employees, (those who responded to the survey) 60 percent,
indicated that they were planning to enroll in HR-17 in the future. One could
conclude from this that as a group nonenrollees are not hostile to the idea
that they are required to complete HR-17 sometime in the near future.




EXHIBIT. 2

Demographic Data for HR-17 Enrollees
and Nonenrollees

Nonenrollees
N 2N 2

Enrollees

Background Characteristics Nz

1

Raeg

. American Indian. - - =
e ~ASLANEPACEELE — e e H i G g gy
" Black : - 11 8 2
Whi te 113 " 86 42
Hispaniec , : > 2 2 1

N B R
[
[
~J

Work Location

Schaol-based ,, 126 96 46 92 173 94
Nonschool-based. ' 3 2 2 . 4 5 3

Length of Employment - | i

Less than 1 year
1-3 years '
4-10 years

Over 10Q years

Position Classification

. Tea¢her _

Administrator/Supervisor

Support Staff

Other Professional
(Teacher Specialist)

28
20
17

108

21
61

82
1
2

11

13

148

22

32

48

12

It
B O

Note: Due to missing data, percenzégé in some instances will not add to

=,

100.



DISI‘RUHENIAIION, DATA COLLECTION, AND RESPDNSE RATES - o

Data Egr-zhis';i?dy were obtained through a spegially designed questiomnnaire.
The questionnaidi@ which was based mainly on the objectives of HR-17 consisted
of more than 120 separate items. Topic areas covered included, knowledge of
blacks, Hispanics, Indians, Asians, and Jews; on-the-job behaviors having to
do with minority students; motives for enrolling or not enrolling im HR-17;
"and good and bad experiences with the course. The complete questionnaire is
presented’ in Appeadlx D, accompanied by a content analysis of the _survey
instrument. E L )
ER-l? enrollees completed the quéstlgnnalré at the beginning Qf the course ="and
at the conclusion of the course in class. Nearly 90 ‘percent of  all HR-17

: enrollees completed both a pre= and postquestionnaire (see Exhibit 3). HR-17

‘mrmenonenrolleesTalso completed—a —pre=; dnd ~postguestionnaire; However, their
questionnaires - were mailed to  their respective employee locations,
Fifty-eight 'percent of the  nonenrollees who were mailed prequestionnaires
returned them. Only nonenrolleas who returned their prequestlonﬁalfe were
mailed postquestionnaires? 70. percent of these nonenrollees returned their
questionnaires. The final response rate for nonehrollegs selected to
participate in this study is 41 percent.. Appendix E presents a discussion of
nonresponse bias for nonenrollees.. Analysis of data ‘for this report is based
on data collected from those schcol employees " who camplgted boﬁh pre— and
pﬂstquestlannalres. ; ) - :

%

ERHIBIT 3 .o ' ~ i

Ngmﬁet of Empiayéesgin HR=17 Seccions .
and Nomenrollée Group

’ - _ﬁﬁﬁberyﬁith‘W7’7 . "77 Percentage
Employee Number Number : Both .Pre= and Officiald Response
Group Prettested Posttested - Posttests _Enrollment  Rate
S . . ; v
Enrollees 155 . 146 L 134 . . 152 - 88
Nonenrollees 70 50 50 122b . 41¢
TOTAL 225 196 ‘184 274 67

* . aFor HR—L? enrollees this number reflects those whc;_sétisfactarily
completed course. ' ‘ ) .
. PThis number reflects original number selected to parﬁiﬁipatél in the
 study. The number selected is approximately 1/3 of the total number’ of
employees eligible for enrollment in HR~17 (HSBBS)L : :

: Cpercentage is based on nonenrollees who réturned bgth pre~ ‘and posttest
questionnaire. .




STATISTICAL SIGNIFICANC

=1
-
¥

Statistical significance throughout this report refers to the probability
(likelihood or odds) that the results obtained (sources, hmeasures,
proportions, etc.) from a sample of observations of known size will occur
strictly by chance rather:than because there is a systemat;c effort working to
‘produce’ the ,difference. The lower that probability is, the more confidence
one has in EEErlbuELﬂg the observed result to _systematic faeﬁﬂfs .rather than
¢hance, o ¢

Researchers in education tave ;rad;ﬁlanally accepted the 5 percent level of
significance as an acceptable safeguard against accepting results which are
due to chance rather ‘than to systematic factors. 1In ‘other words, when the §
‘percent level of significance is used, the researcher is w;lllng to be wrong
in atﬁr;but;ng results to systematic factors when they are in fact, only the
result of ' chance” factors, one time -out of 20. Any rasult“whlch is
statistically slgnlflzant at the 5 percent level (referred to as p{ 05) is,
therefore, significapt in  this report., At times lower probability levels
(such as, p ¢.02, p <. 01, p <.001,) w;ll be reported. .

4, . £ - = \
i s . . . . . -
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DETAILED FINDINGS

ES

Short=Terp E [fects on Course Enrollees

GAINS MADE IN KNOWLEDGE, ATTITUDES, BEHAVIORS, AND CLASSROOM PRACTICES
. A - . R o

Do enrollees make significant gains between prefest and posttest on measures

of knowledge, attitudes, and perceptions concerning cross=cultural relations

and general crbss-cultural behaviors as a result of participation in HR-177

The analyses of gdins made on each. of these measures are presented on the
pages that follow. Enrollee performance on each measure is also compared to
‘the performance of nonenrollees who were pre~ and posttested on each pf these
key medsures. ' ' '

Fl
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- Knowledge of Racial and Ethnic Groups in Amefican'SGQiécy

. Purpose of Scale:. fa_éssess tqtaffghéwiedgé:gf.;acial and ethnic groups im
v American socLé&ty ' ' ‘ O

Ins q@eﬂtat;on. « 35-item ab;gctlue test of, knewledge included as part of the
: 3.

?té’ and pastquestlannalre (See Appendix D faf Exatt items ln:luded

r = .86 ; ‘o

-2 : ’ ’ 5 i c

S : - .. . E .
Interpretation: The higher the score, the greater is' the respandents
_knowledge of factual information about fac;al and gthnlc groups in Amerltaﬂ

saﬁlety.
. Data: S o
f 7 Medn Knowledge Score.
. ¥ . : _ _
Maximum Score: 35 - g - L j
- ) Pretest . . Posttest ] T
W s X &N % s Gain/Lob#”
Enrollees | 16.18  5.12 132/ 20.48  4.96 132° -  +4.30%
‘Icnanféllees 18.08, 4.13 50  18.01 3.6l 50  =0.07
- N i e e e e e e e e e e e e e e e =
"Maina Effacts i f-ratio df ~~ significancé _
‘ Participation in HR-17 17.71 - 1/179 . p -000I
. __Section af,HBTLTHEnrallegff « 1.91 - 1/129 not significant
BENEE Lh 2 S — S

NOTES: Posttest means are adjusted for pfetast pérfOfmanEE using Analysis of

Cavarlance o

v ¥

Finﬂings: ;
—— X
Ovarall Cﬁmpaflsﬂn Between Enrollees and Nonenrolle

B (\
At p tést;ng, on the average, nonenrollees (X=18.08) outscored enrollees
(X=16.18) by nearly two points on the measure of knowledge of racial and

EEh ie graupa in American sogi2zty. The difference between the pretest
means is' statistically significant in favor of nonenrollees. However, at
posttesting, omn the average, enrollees outscored nonenrollees. -The mean

total knowledge posttest score for enrollees was 20.48 compared to 18.01 ./

for nonenrollees. The difference between the posttest means is statisti-
cally SlgnlflzanE in favor of those employees who partlzgpa;ed in HR-17. <
gfﬁ
Significant Gains - -
[ :

For all enrollees, as a group, there was a significant increase om the
measures of total knowledge from pretest to posttest. For nonenrcollees,
as a group, there was no significant increase on this measure from pretest
to posttest. In addition, for all sections studied, there were signi=
ficant increases ond this measure from pretest to. pBStEESEd Gains ranged
from a little more than six points in one section to a lLttle less than
twa points 1n a second, with the others lying in between.

) v ~
o : 7.
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: ‘ . . ,
‘Racial Attitudes » 7 o : '\K o \

, Pu;pggg>af Scale: - To elicit fESpﬂﬁEES to a set of general rae1al agtliudlnal
~ and pe:ceptdﬁi questians L RS

- Instrumentatibn: l4-item attitude scale included_ as part of the pre= and
postqdédtionnaire (See Append;x D for' exact items ln:luded ) ! ‘

Reliability: r = .71 . ° - "i N . - =
Interpretation: Ihé'higherithevsearé on this scale, the more positive is the
tespondents' attitudes concerning croes-cultural feaifians. =
Data: .

Mean Racial Attitude Scores

1331mum E@551ble “Score: 1h ~ ] L 1
Pretest ~~ PBRgsttest =
o _ EJUWA,ED77777§74V: X SD N ' Gain/Loss
) A T o @
. CEnrollees 4,18 3.36 132 3.71 3.54 132 -0.47
’j = . . - : s .
. 0 _Nomenrollees 3.88 3.06 50 3.98 3.31 50 +Q.10
. e R | e e e e e - i'{,, ,f‘:, -
e — S R --
'~7  Main Effecﬁs ) , f-ratio = df Slgﬂlficanéé
- Participation in HR-17  +74g 0.51 . -~ 1/179 not s¥gn;ficaﬁt
Section of HR-=17 Enrolled 0.66 _ _3/129 = not significant
NDTESi Posttest means are ad;ust%d *for pfgtggf"perfafmaneé'u51ng gnglys;S‘tﬁ?“‘*
yo Cavaflanse. N - . ’
- ;'1 . & i
; sDVéralk Comparisons Between Enrollees and Nonenrollees ok

At pretesting, on the average, enrollees (X=4.18) had higher scores on the
measure #of racial attitudes than did nonenrollees (X=3.88), The
difference between the pretest means, however,. is not statistically
significant. At posttesting, on the average, nonenrollees (X=3.98) scored
higher on the measure of. racial attitudes~ than did enrollees (X=3.71).
The slight difference between the pﬂSEEESC means 1s not statistically

significant.

- - Significant-Gains , SR S

There were no significant gains on this measure for any of the groups
examined,

-10=




General Behavior ! . . o -

N ' ¢

. Purpose of Scale: TD assess what the s:hacl emplayee is doing on tbe jobE to
promote better cross~cultural felatlans » ! .

instfuménzaticn 13 ~item checklist of behaviors included as part of the prE— =
anéiiystquestlcnnalra (See Appendix D for exact items included.). .

ty: r = 76 - ! o : o

Retfabili

. . : 5,

& o
Interpretation: The hlgher che score on the.behavior scale, - Eha more behavlnr
the emplayée reparts perfarmlng to prcmgté‘beéter crass—cultural relations.

=

- Dagi: o o, ) ) )
. ‘ 3 - - Y =
o : Mean Behdvior Scores

- Maxlmum P9551ble S:ore i3 o T & B
o Pretest - Posttest - o - -
_ T ) |
S —_— X | SD N X  SD N _ Gain/Loss
,  Enrollees 5.3 3.36 132 +5.54 - 2.76 132 +0.18
Nomenrollees . 4.48 . % 41" 50 4.82 - 2.35 50 7 +0.36
= AR ;”'7'7 e T = A = - 7'-: T EmemmEs (;’i TmET eI T T =
Main Effects . - f—gat;a - ~ df SlgnlfLEEﬂEE
Participatioh in HR-17. 7~ 3.33 - . 1/179 not significant
Section of ‘HR-17 Enrolled 1.52 . 3/129 : not 51§ﬁ;flcant

,__‘_L4NDTEST~Pcs;taseﬁméanswaEE—adiustei~£er~pfetesE—pérfﬁrmaﬂgé~usrngaﬁﬁai;

Covariance.: ! . (f’»

Findings: . L \\

Overall Comparisons Between Enrollees andiNanénrollges

.‘; P

At pretesting, on the ;LEfage, enrollees (X=5.36) had higher behavior
scores than did nonenrollees (X=4.48). The mean, behavior posttest score
for enrollees was 5.24 compared to 4.82 for nonenrollees. The difference
between means is not statistically significant. T

Significant gains

v There;uas a significant increase on th;§ méasure of general behavior “from .
_pretest to _posttest for one HR=17._ séction. For all QEhEtk.sEctlﬂnsgﬂ_Hjn

I(] b

studied, no Sigﬁlfltaﬁﬁ increases were found.

=
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Aruitoxt provided by Eic:

. ] s
Classroom Practices. .
L

Do teac har edrollees change w1th régard to specific classroom practices or

behaviors that might promote a more positive learning environment for minority-
students »(seg\;ppendix D, Questions 2527, Part IV of thé questionnaire)?.
th

It appears jt HR-17 doés little, -at least .in, the short term, to assist
teachers in ‘doing. more in- the classroom to create a positive learning
environment for minority students.3 However, it should be noted that -a
substantial number of both enrollees and nonenrollees are in part employing
special practices at the outset of the course. For example, at pretesting 68

percent of all enrollees indicated that they included information _about

minority history, culture, and contributions to American life in'théir'fegular:
:urficulum"bQWEver; at postﬁestlng 67 peccent ;ndlcated that this was ‘true
(see .Exhibit 4 on the next page).®™ This change from. pretest to posttest is not™
s;gn;f;caﬂt nor are the other) two reported changes (Practice 2 and 3)
significant, It should be noted} however, that for each practice reported it
is clear that more enrollees report that they were. conducting the classroom
practice than do nonenrollees. For example, ‘77 ‘percent of all. enrollees use
pictures, displays, or other materials in the classroom, ;ncludlug pictures of
both whites and nonwhites; while in contrast, 72 percent of ‘all nonenrollees
report this practice. Sixty-seven percent of all enrollees .include
information. about minority history, culture,, and contributions to American
life in the regular- classroom; however, fewer nonenrollees. (54 percent}’report
EhlE pfactlce. .

3

3This particular finding, however, ‘may not necessarily persist overtime -

(in the long run). One could argue that teachers need a certain amount .of
time to adjust to, and incorporate/ new skills into their repertoire of
teaching skills/techniques. And, after such an adjustment period teachers not
reporting an immediate use of newly learnmed skills may in fact begin using the
skills learned in HR~17. In other words, HR-17 might in the long run assist
teachers in doing more in the classroom to create a positive learning

- enviromment for minority students. ' SO



./ EXHIBIT 4
. - ! :/ : A E . K .
' Percentage of Teachers E*lled and Nonenrollees Indicating That They
Were Conductlng Certain Cla oom Practices To Promote a Positive Learlng

Eﬁv1ranmen§ fo H;norlzy Students e //

’ ~Chi-Square feswits |
Eﬂrcl&l{eesi Comparisons Change From

Classroom Enrollees Nonenrollees' ', vs. Non- Across Pre= to Post-
Practices* =~ -  N=108 N=39  °  enrollees Sections __test #
Practice L Pre 68.2% 56.02 0.3, n.s. not signifi-
) Post .67 .4 54.0 . n.s, _ n.s, cant for any
. Change - -;D-S =2.0" - - T T Tgroup .
Practice 2 Pre *47.0 - 40.0 n.s. n.s.  oft signifi— .
Post 51.5 42.0 . n.s. ‘n.s. cant for any
Change = #4.5 +2.0 ] - , group
- LT * R * B é ’ =
Practice 3 Pre - 78.0 66.0 , » WeS. 5 _m.s.  not signifi-
Post  76.5 v 72,0 n.s. n.s. cant for any
§:Ghangé -1.5 + . +6.0 : - group
. : 5 P B - - e ) :
- B 5 i : - B . — ¥ _ . — _ éf o = ¥

Including iﬁfé%matiﬂn about’ minariLY'ﬂn;stary, 'culzure, _and
' contrlbuz;aﬂs to. Amer;can life in the regular curriculum ’

~Practice ZJQAfCreatlng a special display for Eeachlﬁg purp@ses hav1ug to do
' ‘. . with-the history or cultare of one or more racial, ethnlz,
. cultural, or religious groups o o :

Practice 3. Using pictures, displays, or ather materials in the classroom
that include plEthES af both whltes and nonwhites

# S;gnlf;caﬁce here is determined through use of Ehe McNemar Test.. Tbls test
detects significant changes in prapcrt;ans Df subge:t from, .one category to
. .another. “In this. case, enrollees and nanenrollaea change’ fram yes to: ua,_and

no to yes. oﬂ ‘the threé classraam pfaCElGéS in question. - 3 . - o ol

]
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:ENRDLLEE REACTTDN ID THE HR—l? CDURSE

How do enrollees react to thé HR‘I?

J

aafm

1

course as determined by self-reports and.

number of  dimensions were Examlned

the

course évaluatlan quesﬁlons? A
results are discussed in thé sections that follgw.

L=

and

Data Ercm posttes;;ﬁg of course participants reveal that most eurclf&es, 56.

percent, feel that HR-17 1mpraved their understandlng

of how minority students

situations

and parents
Question 38,

react to various
Part V of the questionnaire).

cross=cultural

However,

question are
enrolled, statistically
sections. ,(Chl-Squaremﬁresults.,,

significant differences  are
X2=233.81;.. df=6;

(see Appendix D,
when responses to thiS’

analyzed -taking into consideration the section of the course.

found across the four-

.+0001). . .For. example,.. .

nearly 90 percent of the employees, who enrolled in one section indicated that

their understandlng

o B

improved as a result of attending HR-17;

however, the

other three sections

responded dlfferagtly_

-For example,

2] percent of the

employees enrolled® in a second section indicated that their " understandings -
- improved. - : : o ' - S
Us;ﬁg What Was Laarﬁed in HR—l?
* .
) Overall the data’ calléczéd Efum course participants at .the concluasion of the
i ~course ravaal Ehat the majcrlzy of the course partlclpants, 57 percent, report
- using what was. 'learned im HR-17 to get - along better WLEh‘mlnarlzy students
.t lsee Appendlx Dy Questions 33-36, Part V of the quéstionnaire). However, data
reported in Exhibit 6 show Ehgt less thau half of the course participants
report using what was learned in the course to get along with co-workers (39
percent), white students (36 percent), and people outside of MCPS (40 pergent)_
. N . . - 3 N Lo : : '
"When responses to Questions 33;: through 36 ' are . analyzed by EEEEIGn,f
statistically - significant dlffErEDEES -are  found A for each question. , Some
sections report greater uses of what’ wasg"éaruéa in - HR-17 than do others. For
L example, 70 pErEénE of the enrallees ‘in ome section répgrt iging what was’
1 "vlearnad in HR-17 to' get - alaﬂg better with '‘co~workers and people outside of
HCPS while only 9 pérEEﬂE of the enrolleés in a second section repgrt the
Same. o Sl
T T T T EREIBIT 5 T T T
. Perc ntage of Enrolleaes Indlgating That Thlngs Léarned in HR-17
o Are Being Used :
Iﬁiﬁéa lesfﬂed in HR—l? . B Ail;g:; Chi- - —
have been used in getting - Enrollees Squared = *
al ng with: ,, i _ (N=132) . Results _
CQ‘WQI‘REZS s = ;ﬁi e s e % 2 s & s = :39; lSEBlﬂ*
Minority Studemts. .. . . « « o s & & 57% - 15.26%%%*
_ White Students . &% . « + « « ¢ o » . 36Z - 10.90%%*
People Qutside of MCPS . . . . ... . 402 © 8,984
ﬂp{_Ql; jviﬁﬁp{.gpl. - ! ;
3These . chi-square (X2) results determine if percentages reported by
enrollees differ significantly across sections., Degrees of freedom = 3,
. . N _
) : , ,
Q N rd
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QCau:se Evalgaﬁicn By Eﬂral;ggg“* e e - S

H

Course pa:tlilpénts evaluatéd three 1mpgrtant éspects Df the HR-l? course’ (an
a scale of 1 to 4, 1 being very poor.and 4 being very good): (1) teacher
effectiveness, (2)_ teaching methods, ' and (3)- cpurse content, Course
participants rated teacher EffEEELVEDESS ‘the highest; the mean évaluatiiﬁ
score is 3.00, the range is 1.20-4.00. Course participants rated the aspec
‘of teaching methads and course content lower than teacher effectiveness. The
mean evaluation score for teaching methnds is 2.68 (rdnge is 1,20-4,00), while
‘the mean evaluation score for course content is 2.56 (range is 1.14-4. DD) In
additiaﬁ, analysis .of mean evaluat;an- scores by section show gignificant:
v-vaflatlgn across the’ faur d;fferéut gections, R . R -
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" should it be a voluntary

=y

MANDATORY VS. VOLUNTARY 'PARTICIPATION  r S

What are Ehé oglnlons af schﬁcl employees about Ehe natufe of partlclpat;on in .
the ‘HR-17 .course (see ' Appendix D, Quéstions 15 through 24, Part IV -of the .

: questlannalré)? . Should. ‘courgse partla;pat;on be -a mandated experlence or’;
WPEELEHEE? Do the opinions of course" partlclpants
and- nonparticipants * differ? Do . oPlnlans . change &ver time for course
participants ‘and nonparticlpants . that is, from pretesting  to pasttestlng
Analysis of -school employees' opinions, presenced in EEhlblt ‘6, “about the
; manda;ﬂ:? nature cf’Her7 revealed the Eallowing ‘ oo !

Dverall l;he majarlty ‘of s::heol employees felt. thaE HR—U ‘should be .a-

_ mandstory experience -for two target employee: gfoups guldance counselors
*  and administrators andtjﬁFEIVlsﬂfB.. it shauld be ngted that, generally,T
B nature of partlﬂlpatlon in the '

Taplnlnns exprESSéd at pretesting about” ChE;

HR-17 “course are slgglaf 'to those’ éxprassed at posttestlng. For exampfe .

guldanﬂe ccunselors HR—l? should be mandated exper;encé In CémpaflSQﬂ

at posttesting, 59 -percent éxpressed the same opinion,’ The major;ty of
.+ employees, however, felt ghat HR-l? should be é voluﬂtary experience for
”.f“all other schoal employee§ : ‘

o Gverall analysls of school qnployeés oplniana by entolleé/nanéngollee
status fevealed that the opinions . of course partlclpants andgncnpaftlc;—
pants do.not differ at pretesting or at posttesting, Both graups are of
the opinion that HR-17 should -be a_;mandated experience for guidance
counselors (enrollees, 58 percept ‘and nonenrollees, 66 percent) ,and
administrators and superv1$ars (enrolleas, 55 percent; and nonertollees,
60 percent). The wajority of -each group, however, felt that HR-17 should

"~ be a voluntary experience for all other school em?layges Some variatiom '

as a function of patticular course séction was fgund ‘however, with "one -

grpup stating thac the course should not be mandated’ Eor any employee.

g *
b

p Dverall caurse part;clpants ‘and *nonpartlc;panfs vere not in favor of -°

"HR=17 b21ng quuled for new profgsslonal employees. At posttesting 34
- A pergenﬁ of the course: paftlc;ﬁanzs indicated that HR-=17 ghould be a
‘manadatory -.course . for - new professional employees, and slightly more

;;nonenrollees indicated the same (42 percent) Only one group felt that ..

) mandatary patthlPaElOﬁ for new praf9551onal employeas was desirable.

% o  i -l6~ B ﬁ;55{1 v L
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,'E:{HIBIT 6
: Per:entage af Enrollees and Nanenrallees : .
Indleating That HR-17 Should Be a Handatary Course fat
Elght Target Emplayee Graups at PreEgsE;ng and - PGSEEESELEg

Al Non- ____Chi-Square Results
s T ‘ Eﬁ@layeesiﬁA Enrollees  Enrollees . -, Enrollees Only
-Eight Target - (N=134) __(N=50) - V8. S Comparisons

_EEPJQYEEQG?QQP_ 4;7:'Chan§e ;';j;;changg;, Nonenrollees  Across Sections
- Administrators 52 4 . 52 8  °  nmas. . s,
SN - - 55 . 60 n.s. - - 10.82%

. ) A C .7 t s = N
. Teachers - 41 =5 50 -4 n.s. _ ‘n.s.
e 36 o 46 . : n.s. ’ . 8.05%

‘Guidancg : 59 -1 - ;54 Clz. n.s. o ' n.s.
Counselors 58 ' ' 66 ‘ ‘n.s. 9.19%

Clerks and = 30 -3 . 28 -6 o Bsse n.s.
... Secretaries =~ 27 22 : L Y PR o 12.43+

Building- 23 -2 16 4 ©ns. f.s.
- Services 21 20 ‘ ~ m.s. o n.s, .

jCafengla . 27 =7 ¢ 18 4 n.s. N.S.
Warkers 20 22 n.8. ;
Bus Drivers - 30 -4 28 0 - n.s. N.5.
26 28 ' n.s. | n.s.
New Profes- , 39 -5 52 ~-10 n.s. n.s. ~
-+ 'sional Staff 34 42 R n.s. ‘ 14.53*

L3

- *p<.05; +p<.01




FACTORS ASSOCIATED WITH GAINS MADE IN HR-17
In each -of the HR-18 evaluation studies, it was determined that course
-outcomes were not related to motives for enrolling in HR-18, opinions about
the mandatory nature of the course for school staff, or opinions about the
overall worth of the course, These same factors were examined in the present
evaluation . study to determine if there was an association with cognitive,
attitudinal, .and behavioral gains made in HR=17. 1In each case analyses
revealed that these factors were significantly associated with gains in areas
addressed by HR~17. - These outcomes are, therefore, discussed in the following
sections. ' I o -

Hatives for Enrolling HR-17

-All of the enrollees who completed HR-=17 in the spring of 1980 were required
to take the course; however, when questioned about the reasons for enrolling
in HR-17, enrollees did select other reasons other than the obvious, that is,
to fulfill 'a Board of Education requirement (see Appendix D, Questions 23-32,
Part V of the questionnaire). Some enrollees indicated that they enrolled in
HR=17 because they wanted to upgrade their human relations skills or because
they wanted to learn something that would help them solve problems faced on
the job. Therefore, based on the most meartant reason for enrolling in
HR~17, enrollees were divided into two groups or categories. If enrollees
indicated that they enrolled because they wanted to upgrade human relations-
g¢kills or because they wanted to learn something that would help them solve
problems, they were placed in the philosophic group. Enrollees not selecting
this type ‘of reason as the most important reason for enrolling were placed in_
the pragmatic_ group. Data reveal that when enrollees were classified Ey

motive for enrolling in HR-17, philosophic versus pragmatic, ‘differences in
the size .of cognitive gains were found (see Exhibit 7). Hawever, perfafmance
differences on the measures of racial  attitudes and general behaviors do-

emerge as a function of motive for enrolling.. In both cases, superior

posttest perfarmaﬂceé on the measures of racial attitudes and général
behaviors is associated with the enrollee having phllOsphlc reasons or mo t
for enrolling HR-17. e

Dplnlans About the Mandatory Nature of HR*l?

About one~third of the enrollees wha completed HR—l? in the spring of 1980
were of the opinion that for new professional employees HR-17 should be a
mandatory experience. The remaining enrollees, the majority, were of the
opinion that for new professional EEPLGYEES HR-17 should be a voluntary
experience. Is this . particular opinion associated with cognitive,
aEEiEudinsl aﬂd behaviOEal gains mada iﬂ ER—l?* Daza faveal that thn

Ehe;z ap;n;nn abaut thg mggdacafy ‘nature of HR—17 for - new pr553351oual :
employees, no differemce in the size of cognitive or behavioral gains was'
found (see Exhibit 7). However, performance difference on the measure ‘of
racial attitudes does emerge a3 a funetion of op ﬁnlﬂﬂ. about the mandatory
nature of HR-17. Superior posttest petfarmance on the measure of racial
EEElEBdES 15 asscclatad w1th Ehé eﬂfallée whc is in favor of HR-17 balng a

 A4posttest performance is adjusted for pretest performance using Analysis
of Covariance. This condition applies to all means reported in Exhibit 9.



., Behaviors  5.31 6.9%  5.48 593 'sg4 - s.58

ST Factors ASSGELEtEd With Pasztest . ST
Ga;ns Made in’ HR=17  for Caurse Enrcllees ' S T

4;7HQE1VEE Egr{Enfnll;ﬂg': ch:se'Enrelimentréf

valuatlnn;af Gaurse

‘Sf:étés, . PRAGMATIC _PHILOSOPHIC _VOLUNTARY MANDATORY _FAVORABLE UNFAVORABLE
Ne84 Ne48 , | N=87 | »H-.érS o H¥65 T Al;ii§4
ﬁ:@ﬁledge Vﬁl9;3§ :;' 20.66 . 20,27 - _ LQQSQ o zd;sé; 1al 20,11 ‘
Attitudes  3.26 hue7* -5.30 | fﬁ' 4;58*‘_ a2 3025,
S, .

*Ccntrast between past:est ﬁeans is 51gnlflcant a; or belaw thé OSflévglg

NOTE: Motives fo;iiEnfollée PRAGMAIIC-Enrollee indicates that the most

. lmportant reason for enrolling is to fulfill BDE quULEEmEEﬁE earn
;red;;s, or qualify for tenure.‘ C '

'PHILOSOPHIC-Enrollee  indicates that the most important reason for
enrolling is to improve human relation skills. ' : - '

,Caursé Enrollment: VQLUNIARY-EnfaLlee is of the apinlan chat HR-17
shuuld be vnluntary fn: new professionals. : A

HAHDATDEEﬁEnrallee is of Ebe Qplnlﬂﬁ that ER—I? shguld be mandaznry Ear
new professionals. . . .

Evaluétign éf Cagrsef FAVDRABLE-Gverall caurse fea¢;1cn or evaluatlan
by the enrollee ls favarable. : :

. UNFAVORABLE-Overall course reaction or evaluatlaﬁ by the enrollee is
_unfavafable. : oo . o _ 5

épiniaﬁs Abguﬁ~the Overall Worth af the céﬁfse

'Aﬂ ea;l;er discussion of course evaluat;an ‘and _ how enfollees reactad  to

numerous aspects of the HR-17 revealed that in ganeral enrﬁllees ‘hold distinct

Aap;n;ans about the overall worth of the course, HR-17. Based on these i °

opinions, it 'is' possible to divide enrollees into two graups, group one being .
enrollees with favorable opinions about the overall worth ‘of the course, and
group two being enrollees with unfavorabie opinions about the overall warEh of
the course. Data reveal that when enrollees were: classified into these two

- groupa, favorable versus uﬂfavarable no dlfference*;n the size of cognitive
- or behav19fal gains was found (see Exh;blﬁ 7). Héﬁeve:, differences on the

measure 0f racial attitudes do emerge. Superlafapnsttest performance. on the
measure of racial attitudes is associated. with the “enrollees having favorable -
opinions about the overall worth or value of the coursel In other words, the
enrollees who react to course content, course teaghlng methods, and téscher
effectiveness in a positive way are alsa llkely to make’ slgnlfltant gains .in
the posttest meagure of raélal attitudes, ;

e
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ADDITIONAL CDHPARISDHSé s@ui'i'g the Study Duzt;ames of 'I'hfee Stud, as

 fit hga been nearly Ew&»years since the Montgomery Gnunsy Board. af Educatiaﬂ
rescinded thé mandatory nature of ' 'HR-18. = During ‘these two years, the
Montgomery Caunty Public Schools' Department'of Educational Ac:auntablllty and

Human SclgncES Research, Inc., have completed four separate evaluation studies
of in-servide training pfagrams and activities in human relations., A suwmmary
of three of the four studies is- found in Appendix ‘A. Three of the studies,

- the two HR-18 studies and the current .atudy of HR~-17, attempted to essentlally

evaluate or assess the same areas. The common aréas studied are summarized in -
the questions that follow: SR -

1. Do courses partlclpants leafn 1ﬂfarmat1an fram in-service training in
- human relations? . : : . ' ‘

2. Is cgu:SE';pértizipgzién"i_n' HR-17 or HR-18 associated with igfroved
racial attitudes or per:egticns?

oo . , . \

3. Does course participation in. HR—17 or HR!lB lmpaet general behaviors

(th ase. des;gngd to develap gaad human relaﬁ;ans)*' +

‘4. Does. course participation in HR-17 or HR—lS impact speczfle classroom
~ . behaviers: af :eachers? : . ' o

5. Haw da course partlalpants feact “to Ehe courses as determined byj
self—regafts? : S
. - X
6. Whit are the Eplﬂlans of course participants : and nanpartz;;pgnts

~ about the mandatory na:ufe of human relations 5§§I§;ng pragfams?

:The two HR-18 studies and BR-17 sEudy each provide data to answer these key
- evaluation questions ‘faised above.’? These questlang are highlighted because

‘for each of the three evaluation studies aﬂsw2f1ng these questions was clearly

.the highest priority. These questions ask the critical educational and policy
-question, Do enrollees and nonenrollees -differ alcng the key measures that

‘3;expllc1:1y attempt to measufe _what was anghﬁ in the human ralatian in-service
traln;ng gaursas7 : :

LT 5The major .ﬂbjéttIVé for maklng such - campaglsans is to determine if

s;mlla; results or outcomes emerge across the three studies. A specific trend
emgrg;ng ‘across all - three studies provide . greater evidence that human
relations in-service training works in a given area than does an inconsistent
outcome across all three studies. For éxample, the statement that the racial
behavior of, former course participants is superior to the racial behavior of
noncourse partlglpaﬂts is a much stronger statement when this specific findlng
is found consistently across all three studies than when it is found in just
one of the three studies. The comclusion that course pa:;;;Lpatlan does
influence racial behavior is much safer o draw when the flndlng is caus;stent

- acrosas all thtee studies,



Six spééifiﬁ gvalustiaﬁ outcomes,; con s;sEenE a;fassgéé h of the three séﬂdigsy
shagld be hlghl;gh;ed, each 15 1 sed ln the fcll ing: : '

Co gg itive Qutcames. In buth the se:and study af HR~18 and’ the study of
HR=17, course part;:lpan;s showed ‘significant pfe/pas: gains on - measures_
" " of knowledge.® These significant pre/post gains are recorded for' all " -
S course paft;c;pants who errolled in both HR-18 and HR-17. -

Rac;;llgtggzudes.- Resulzs :anslstegzly fevealed that a:rass gll three

‘studies no significant -differences were found between enrollees . and-
nonenrollees for attitudinal outcomes.: Course - participants consistently
failed to demonstrate superior test -performance on measures of racial
att;tuﬂes. Results also eaas;stEﬂtly revealed in the second sEudy of

. HR~18 a and the study of HR-17 .that enrallees show no - 51gn1ficsnt ga;ns on
the measure of faﬁlal ‘attitudes. oo -

Classroom Practices. Results gonsisﬁently'fevealed that across all three
studies no significant differences were found between enrollees and
nonenrollees in the area of classroom practices, ' Course participants did
not report doing more in_ the classroom to promote a more positive
learning éﬂ?lfnnmenﬁ for” ﬁlncr;ty students.  Results also cans;stently .
revealed that course pafticlpants do not fepurt changes with regard to
spEElflE clasaroom pract;zea or behaviors. that might promote a more
positive learﬂing enviromment for minority students ‘as a result of
partlc;patlgn in E;Eher ‘HR-17 or HR-18. : co é : .

© 7

tr

Impfaved Understaﬂdlng Df Minority Students. Regardless of which study
18 examined, the majar;tj of Enrallees in each study consistently
-reparted improved uﬁdérsﬁandlng of how minority students and parents will
react to situations having racial or ethnic overtones as a direct result

of paftiglpat;an in either 33-17 or HR-18.

Getthg AlaqgﬁEetter With Minority Students. Regardléss of which study .
is examined, results conmsistently revealed that the ~majority of course A
part;élpaﬂts report that things learnmed in the ﬂaurae have been used in
getting along with blatk and other minority students -

% & wd
.HandQEOfy Eumsﬂ Relatians. Results. across all three studies :cn515tently\
. revealed that course participants, and to some degree nonéﬂrallées, wveare
- ~of the opinion that human relations in-service training should be
' - . mandatory for only +“two specific employee groups, administrators and
supervisors and guidance counselors. For all other school guglgyees,
. course enrollees and nonenrollees :ansxstantly Lﬂd;:ated that: human

felatlﬂna in-service t;a;nlng should be voluntary. ﬁ}_

bThe first study of HR-18 was a post hoc evaluation; therefore, a
discussion of gains is.umot applicable. - Lo

+

221
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Based on Ehe abave dzscusszan, the fnllcwlng canclu ia,s can be drawn:
o ,’Schgal emplayees whe - partic pa ed, in human relations 1inﬁserﬁi;é
' ‘training courses- HR-17 or HR R-18 learmed factual information as a
result af ‘their pa irticipation. . o i '
\ . ‘ i R
o Paftlcipat;an in human relitions in-sevice training cﬂurses HR—l? or
ER—:LS was naz assae;aged w;th mpraved rac:.al SEElEudES general

.0 - Substantial prapﬂleans of . all sthﬂél emplayees who partlclpated in.
human relations in-service ‘training .courses, HR-17 or HR-18: lndlcate
;i that  they felt - they received benefits in terms of getting alﬂng
- ¥ better and having 1mprgved understanding of how minority students and
’ parents réact to situations havlng rac1al or ethnic overtonmes.

6 Schaal emplnyaes supparﬁed mandatafy parﬁlclpat;an in human relatlnns
in-service training courses, "HR-17 and _HR-18, for two employee
groups, guidaﬁce counselors and administrators and suparv;sars,

ERIC o~ .
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Summary af Evaluatlnn SEudlES of In!serv;:e Iralning Programs
v and Activities in Humaﬁ ‘Relations Conducted Jointly by

Humaﬁ‘5c1ences Research and the Hﬂntgamery County Public Schaals
' Deparﬁmen; of Educational A:cauntab;llty

Sqmafy of F;nd;ngs fo Qj.uatmn Study of M.aﬁdat:ary ‘Human Relgl;ﬁiang,i"faj.gjfégj' '

(HR-18): Summagy of Past—ﬂc: Survey Resulﬁs;‘anuafy, 1980.

P

This study examined ﬁhe!resdicé of a t ﬂdated in-service training pfagrsm,

HR—IB des;gﬂed to pfav1ded information and experiences for school employees

to help them improve their abilities to interact with and understand minority
individuals. Data were obtained from two Emplayee ‘groups. The participant
group consisted of 'school employees who enrolled in HR~18 over - a four-year
period during 'which HR-18 was a mandacary experience for Montgomery County
Public Schools employées. The comparison group consisted of school employees -
who did not enroll in HR-18 during that time. Respondent samples for this
Study were drawn ©pandomly after stratification’ of the participant and
“hopparticipans~ populations on the dimensions ~of race and * position
classification. Data gathered thfaugh a mail survey were analyzed to:

l. Determine how enfallees and nonenrollees differ on the measures of

_ black history, racial att;;uges, student comparisons, and general
behaviors. T v - .

2. Determine how teacher Eﬁfallees and uanenfallees dlffer with regard
to speezfx: classroom behaviors that might promote a more posgitive
learning environment for black ‘students.

3. 3 Elicit enrollees’' reactions to the HR~18 course via self=prufts and

Yx' l course evaluation questlans.
s ) T
4, \ Elicit emplayeeg mgtlves for enrolling or not enralllng in HR-18.

5. Ggmpafe. enrollees' and nanEﬁralleeg - opinions about the mandatory

' nature of the HR-18" course. v/fﬁg% ‘ : ’

6. Characterize the type of school emplgyée who enrolled in HR*lS when
enrollment was mandaﬁafy. To do this, former’ course enrollees and
nonenrollees are compared ‘on such demographic charactéristics as
race, sex, age, p331t;an ;l3551flcatlan, and employment la:atlﬂﬂ.

The Elndlnga far Phase I ﬂE the Evsluaslan of HR-18 (mandatafy) are subject to
two constraints; - - : B

o No data are available ‘on the knowledge or behaviors of participants
- prior to HR-18 enrollmént. Without this data, for both enrollees and
nonenrollees, it is :not possible to disentangle prior differences

from the effects of the HR~18 course. As a result, it is not

possible to attribute an unequivocal cause effect relationship
between the course and any enrdllee/nonenrollee differences which are

7 T o
T O
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S}cundi In Ehe present 4study; the€£?::§, one can examine haw :.Av

parti:;pants and nﬂnpafﬁi:lpanfs currently differ; but the degree to

which participation in ER—lS directly caused such differences can .

anly be ;nferred;

o A resraspeezive analysis of the differences which exist between

~ course participants 'aﬂd ﬂanparticipaﬁfs, whHen the course has been

~completed from 2 .to 42 months prior to data collection, is a

part;:ui!rly severe test for any course. .One can only quéstion

whether the results reported below would be more or less Eavnfable

than those obtained from using the same methodology to assess other

- in=service training courses or courses affe:ed college and publL;
school studenzs. : , .

Additional information will be available later in this| school year when pre-
and posttest ‘data are.available on Ehe .enrollees who tbok the course in the
1979 fall term. These-s data will add to our understan 'ng of the degree to’

which dlffEfEﬂ:ES between enrollees and nonenrollees :an‘be attributed to the

cotirse;’ and they will ‘also permit us t® obtain shorttime gain informatiom meE
comparable to that usually used to assess in-service training courses.

Over

.students were
-substantial pro

all-cﬂn:luaiéns:
Overall, the study found statistically significant differences between.
school emplcyees who have participated in HR=18 in" one area only:

"knowledge of black history and culture. Differences in. other areas such

doted only for certain subgroups of employees. Nonetheless,
sportions of all respondent groups who took HR-18 indicated
through self-reports that they felt they received benefits from the course
in terms of getting alang with others, .especially in getting along better

as racial a:;?Eude; general behavior, or characterizations of black

‘with black ‘students, and that they used what was learned in the course.

The sﬁudy, although limited in scope, demonstrated that participation in

HR-18 provides benefits for some school employees, especially in the area
of kﬁawledge'af black culture and history. Further, some employfe groups
appear to receive additional benefits from the course in areas. which .go
beyond the cognitive to she attitudinal and behav;afal d;maﬂ51aﬁs-

Hng -, while all other groups studlad dEjgﬁstrated Enrollee/nanenrcllee

‘differefces in at least sdhe areas, white tedchers who took the course did

ffer significantly from white teachers who did not take the course
" of the areas measured in the study. Thus, while it can be inferred -
that the course ddes have its intended meacts for certain groups, there
is no objective eviderice of course impacts, on the average, on white

hat wmany white teachers,

must be balanced against the finding
having benefited from the

nonetlieless, report subjective feelings of
course., o

‘teachers who took the course under mandatazy conditions. This outcome
h

i
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o - GvErall thase who dld and those HhD d;d not enroll in HR-lS &o ot
d;ffer Eram each ‘'other on the measures of racial attitudes. Hauever,-
when position class;fltat;an is taken into account support staff who
did and those who did not enroll in HR-18 do differ from eseh other -

on the measufe of Eaﬂlal aﬁtlzudes.
*

-

No averall enrollee/nonenrollee dlffETEnce was found in thg analySLS:

o
) of fé%pﬂﬂdEﬂﬁs ;ampar1sans of school-related ;hafaczer;stlcs of
black and white students, However, “A&S employees who enralled tend .
to see greater 51m119:1ty between black and whlte students than do
" A&S employees who did not enroll. o : :
o TthE is no dete;table dlfferencé between .enrollees. and nnnenrolleés ;233

in general; nor- among tea:hers~ in . partl:ulaf, in terms of the

frequency with which’ they repart perfcrmlng specific behaviprs

" related td the objectives of HR-'8. However, black™teachers are more

likely to perform certain specified classroom behaviors than ‘are

.white or other 'race (American .Indians, . Asian Amerl:ans, and
.. Bispanics) teachers, regardless of eunrollment in HR-18.

o A majority of black and other race employees who took HR-18 (67 and
62 percent, :éspettively) feel they gained insight and understanding
‘into. the reactions of black students and parents to racially tinged
situations as a result of the course. Forty-six percent of the w,i;e
respondents also report benefits of this type. Those least llkel
report this result are thEE teachefs (42 perceng).

A vast majérity of black res?andenﬁs (between |70 and 100 percent) -
Eepcff using what was learned in HR-18 to get along better with
) certain other groups such as black students, other minority students,

N white students, co-workers, and peoplé outside of. MCPS. This is tfue

for only slightly fewer acher race staff., White teachers and. support-.
A staff are least likely to report such utlllzatlan of HR-18. However,

[ '50 percent of white teachers report some use of HR-18 content in
getting along better with black students. The extent to which these
benefits generalizeé beyond relations with black students is more o
limited among white teachers than among other employee groups. ) ‘

Po)

o When asked whether HR-18 should be imandatory or voluntary for each of
several employee groups, the majority of black respondents felt that
HR-18 should be mandatory for all MCPS employee groups. .The majority

. of white respondents’ feel that HR—lS should be valunﬁary for all
. employee groups. Other race fespﬂndents feel, in the main,  that,
teachers, AS&S employees, guidance counselors, and bus drivers should
be fgquiied to experience HR-18. White: teachers are the least likely’
of all groups to recommend mandatory partlalpaﬁlﬂn in HR-18 for any

employee group. .

*All differences reported here are statistically significant at the
conventionally accepted level of alpha=.05. e :
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' . highest evaluative ratings to thé. substantive -and methodological

" R whité employees in general and from white teachers :in particular.
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Aruitoxt provided by Eic:

aspects of HR~18. The lowest ratings on these dimensions came from '~
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Summary of Flndln s for - Summary of Employee': eag‘faﬁ743[57,;;j;};AHg;Figghﬁ;;f

Caﬁventlan;ﬂﬁébru' £ ] . T

:éxamines how Achool system employees reacted to  the f;rst
Convention, The Hultiethn;; Convention is a MCPS in-service ...’
rdetivity deslgned=ta improve staff awareness of the positive effects
of ethnic d;verslty in MCPS and to. increase knowledge about the historical,:
fSoe;alagx:al and - pgyehalaglcal aspects of the cultures that make up American
society, - The - convention is "held . pribr. to the first day Df -gcheel in.
September gnd it is attgnded by all full—clme MCPS emplayees. R

Data fnr this . study were @bEa;ned through a specially des;gned survey
questionnaire, The purposes of the survey were.to assess (1) the impacts of
.. .~ the convention on the ‘employees, in job-relevant tsfms, as perceived by Ehei;
< employee and (2) the process - aspect of the convention 1n ;e, s of. perte;ved
quality of the convention. presentations.: A .. total . of" ;'_arly 2,500
‘questionnaires were mailed to- émpiayees du:;ng the - fall af 1979, and 801 (33
' percent) questionnaires were- returned. ' This was  not considered sufflciéﬁt to
generalize to the total MCPS work. furce but it was :uns;dered as being useful
in making global statements abaut s:haal emplayaes reaetian to the Multiethnic
Caﬂventlan S

_1 iu?Analyaes af questlanna;re data deallgg directly with assegalﬂg the ;mpa:ts of
uthe canvea;;anwﬂf the gnplayee, in ;sb—felevant terms, fevealed the following:

o On the average, nearly one-half "of the faspendenﬁs' 'stated that
convention topics helped them . to understand minority students and/or
- co=workers; and. to a certain degfee cnhavention topics were an aid in

helplng them prav1de a begtar educatlaﬁ to minority students. S
. y - P . . SRR S =
o, The convention was_ pgrtly fespaﬂslble for . a pgsitive’ change -ia -

: att;tudes or opinions about minority groups... .On the- averdge, about
. .one=fifth of the respondents reported that their attitudes or ~opinions
v .- about a minority group "became more favarable“ as a result of. attgnding

Ehe ;EEVEEELQE-»

T . -ﬁghaE prgmate beEEer -race: relatlans. Thxrty—faur per;ént af the

respondents - indicated that ‘they . have dLSEuEEéd " theiri‘town ‘racial,
N ... ethnic, or cultural or religious heritage'’ with" ‘students ar co-workers
v " ““since dttending ‘the canventlcn ’

o The majar;ﬁy of the respﬂngﬂﬁa (50 to 60 percant) 1nd;cated that :hey”' '

15 dttended ! 'convention: topics ‘which -aided them in, better ‘dealing with
tultufalky dlffefent students or co-workers in whlgh they have daily - L
contact in MCPS. C ‘ : T

~Analyses of questionnaire data dealing direc;ly w;th assésslﬁg 't e prncesa
agpect of the convention, in terms of perceived quallﬁy of Ehe pre entatlanﬁ
. -revealed the fGllQH’lng z . i
" The averwhélmlgg, mgjcrity ofa'feggandents' indicated that the overall :.
éhqualigy of convention topics was "'goad," ;4 :
i\

ey
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Aruitoxt provided by Eic:

~day;  and Ehifty—five _percent of

;Qverall convention a;tandees .who evsluated the tanvenﬂlan feltﬁﬁhat

Reapandents generally agreed that the canvéntlnn was a- werthwhlle 'wdy .
to sepend the dgg. Farty—ane perﬁent of ! Ehé réspgndencs 1nd;:a' d that
the convention, in general, was a ,very wafthwhlle way 0 sper
;he respandénts Lnd;caced Ehat the

tﬁe 'entlan generally ;nd;zaz ad

that in’ ‘terms' af laglst;:s (1Je.,‘ﬁid Ehe onvention runm smaothly? or
Were’ tanvenﬁ;ap pfesenters prepafed?) the canvent;cn was satlsfylng.

pfesenters were qualfled. FLEEyiE;ght pereenc “of the fespgndents felt
that the presenter or persan 1n charge of their first EGnVEﬂtlDﬁ éﬂplﬁ

was -"’ery well qualified.” ' Opinions expreaséd abaut "other topics

evaluated follow a similar pacﬁgrn;_

P




_:ngmary of F;ndings for Shart—Ierm Eng; gffHumanfRélstégné!T:giginéjgggglg); .
A Pre Pnst Evaldat;ea Study, July, 1980. B . ' G

A . . Cew TR
s Lfr'. s P

] ’The present repart examlﬂas the. effeﬁts af HB—lE ln Ehe abgengé @E Ehe §DE ??F
 .;fequ1;ement Ear all staff to complete the course. This second study overcoies,
. sote: of. -the. me;hadﬁfngleal problems inherent in‘ the first study design and +
allawa firme; conclusions to be drawn regarding ;nurse‘;mpa:t Specifically,
the prEV1aus evaluation of mandatgry HR-18 was limltadv y the ‘fact that it was
.a post hoc survey and that mno" ‘data were available on the kngwledge or ¥
béhaviors of participants prior to HR-18 earallmen' -Without these data’, for
both - enrallees and ngnenrallees, it 'was not* passlble for the: study’ to
d1senzanglg prior d;fferences 1. 8 staff kn wledge, attitudes, and behavior from
the effects of the HR~18 course. i SELE' In the present evaluation' of HR-18,
- it was possible to gather data: from a small sample of szhoak‘emplayees buthg
- before and after paftlélpaﬁlbn‘lﬂ the qpurse ln Ehe fall, 1979,

v

1;“§Ln.addlzygn 'inh the- present- study, it is pcssible to examine HR-18,undér two’
. different’ enrollment conditions: valuntary_ enrol lment and mandatéry"
. enrollment.l - Although - the sample size is . limited, the circumstances
~ prevailing when ‘the fall courses were delivered allow a comparison to be made -
of courde outcomes , for valunta:y enrollees and mandatory enrollees taught
under Ehe same cﬂndltlﬂns. . SRR Sy : ' -

e fespaudents EQ: the present report consisted: qf'43>schaalﬁemplayees who .

enrolled in the two HR-18 classes during the fall of 19797 ~"The  total; -

' aﬂf@llmént for these two classes was 49 school employees; hnweve'ltéﬂly those':

- school employees who had been administered both pre= and: postcouyrse measures '
vere included 'in ‘the® study (see$Tppend1x C for a summary of the background

' characteristics of the énrallee J Data for thlserepor; -were obtained through-. T
the same . speﬁlglly des;gned qu,

stfionnaire used for. the previous evaluation of
App D f the complete ey uest;anna;;e ~and . scoring
do umgntaﬁlan)., Enrollees in the {fall 1979 course- completed the - questionnaire
at the beginning of the cour'se anfl at the conclusion of Ehe course. in class,
Iha data gathered were analyzed. toldetermine: : : :

-; 1. What GEgﬁlElVE galna can be attributed to psrtlclpatlng in ;S?' Do
/ - enrollees make signlflﬂant galns on . Ehé measure - of black histor '
culture? - : - *

2, What affective ‘changes zesul; fram part;élpatlaﬂ f HR*IS?. Do
enrollees make significaot gains. aq the measures of racial aEElEudES
. and black characterizations? Y

— . : . . - . 15

- lThe fall 1979 HR-18 - énrallee papulatloﬂ was caﬂipaged of both. émployeés
."who wére requlrad to take HR-18 and those who .were not required to take #t., -
According to 1nfafmat1aﬂ obtained . from the MCP§ Personnel Deparﬁmen; nearly . .
80 percent of the fall 1979 enrollees enrolled in HR-18 under "o BOE~..
requirement' or under '"no required school ‘system countingency." Those school
émplgyees (20 percent) who entolled because it was required did so because the
previous BOE -mandate "had not "been met or because’ enrallment in HR~18 was
required as part of a planﬂed 1n—serv12§ ~training program. Appendlx ‘B
provides; a:. breakdown of official reasons for enralllng in the fall 1979 HR-18
"‘course and’ an. Explanatlnn of how fall enrallees vere clasglfled as alther
_voluntary or maﬂdatbfy course participants..

e . I
P
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Aruitoxt provided by Eic:

3. What specific actions are taken by course participants to apply what
they learn from the course to the work situation ‘in which they are
involved? Do enrollees make significant gains on the measure of
general béhav;or? Do teacher enrollees change with regard to specific
classroom behaviors or practices that might promote a more positive

- learning environment for black students?

4. How do enrollees react ¢to che HR-18 course as determined by self-
. reports and course évaluatian questions? '

v

5. What are the opinions of voluntary and mandatory enrollees about the
‘maﬁdatofy nature of the HR=18 course?

i

6. For each nf these question do the f;ndlngs differ as a function or
aufallment candlzlaﬁ voluntary vs. mandatory?

In addressing these questlons the major emphasis has been placed on examining

‘the changes in test scores from pretesting to posttesting. The highest

priority is placed on reporting the growth made by enrollees on the key
measures of black history, ‘racial attitudes, black characterizationms, general
behaviors, and classroom practices (for .teachers only). '

%

" However, it must be noted that since the enrollees in the fall course are a

limited sample caution must be used in generalizing from the study findings.
We cannot say that the results for this small group of participants are
representative of likely course impacts for all school system employees. 1In

addition, the scores of white ;eazhersz, enrollees and nonenrollees,

previously = gathered in the post hoc survey will also be presented for
comparative purposes. These scores ﬁrav1da a backgraund against which to
examine the change scores reported here and allow a link to be made between
the two HR-18 studies. However, these comparisons scores should be
interpreted cautiously since: u

o The post hoc study collected data on school employees only one time.
The opportunity to ascertain whether or not nonenrollees changed over
time without any formal intervention did not exist.

o The Eosﬁ hoc survey data were collected apprex;mately 6 months earlier
than that for the pre-post study.

0 The samples for the Eagg hoc evaluation and the pre-post evaluation of
HR-18 differ greatly. Specifically, the sample for post hoc study was
drawn randomly after stratification of the participant (enrollees) and

- nonparticipant (nonenrollees) populations on the dimensions of race and
position classification. The post hoc HR-18 sample was large (800+
employees, 553 of whom were nonenrollees) and representative of the
total  full-time MCPS work force. In contrast, the sample for the
pre-post evaluation of HR-18 was relatively small (n=43) and not
representative of the total full-time MCPS work force.

20nly comparisons between white teachers are presented because 63
percent of the fall 1979 HR-18 participants were white teachers. '

A-8



The pre-post study data was collected after the first Multiethnic
Convention. The degree to which this event influenced the pre-post
study outcomes 1s unknown; however, - it must be noted that this
significant event could possibly be responsible for producing
differences between the post hoc survey population and the pre-post
. study population.
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SUMMARY OF FINDINGS
VSHDRT!IERH EFFECTS DN CDURSE ENRDLLEES

Ihe preepast evaluazlon cf HR-IS fouﬂd ;hat partlclpazlon p:ov1dgs at 1easﬁ

of bla;k hlstéty‘ and culture, genéral behav1nr; and glasarocm praﬂﬁlces.
Spe:ifica;ly,'the'Ecllaﬁing findings.shaulé be noted: ' . :

o - Overall, for all énrellees as a group, there was 'a slgn;f;;ant S
' lnEfEaSEB from pretast to pgsﬁtese on the ' measure -of knowledge of

black history and culture.’
o Overall, for all enrollees as a group, there was no significant
' increase from pretest to posttest on the measures cf racial attitudes

“and :haraCEEflzatlon of black students.

Overall, for all enrollees as a .group, there was a significant

o
incréase from pretest to posttest on the measure of general
behavior.4 e

o Overall, teachers report that HR-18 assisted them in doing more .in
the classroom to promote a better understanding of black students anmd

. black culture. B

o - D@éfall,ﬂcompatisans made between voluntary and mandatory enrollees
indicate simila:'gains for the two groups of pattiéipaﬁzs;

0 Both voluntary course part;;;pants and mandatory course participants

generally felt that HR=-18 should be a voluntary experience for most
school employees. :

While these findings are similar to those of the’ post hoc -évaluation of HR-18,

two important differencés must be stressed. First, “the present evaluat;an

because it employed both pre- and postcourse assessment clearly demonstrated
at least short-term course effects. Sgcond 51gn1flcant ;mpae:s in the aréas
of knowledge, behavior, and classroom pfactlces were found in the present
study for white teachers; whereas the previous study suggested that white
teachers did not profit from the HR-18 in regard to these dlﬂeﬂSanS.-

_ BSigﬁificaﬁt increases reported within this report are statistically
significant at the conventionally accepted level of alpha=.05 and ‘are reported
on tables as p .05, p .02, p-- .01, or p .00l.

4The measure of general behavior assesses what the school employee is

doing on the j@b to promote better race relations.

i
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Two hypotheses can be offered to explain these differences for ~white
teachers. First, the groups differed in terms of the time intervals between

' caurse partlclpat;on and testing. The fall 1979 participants were tested

immediately after course partl:lpat;nn- The parti:ipancs in the post Hoc
survey had taken the course from ome to four years pflar to bélng tested for
‘the study. It is possible that forgett;ng affected the scores of .the previous
enrollees and that their poorer péfformance 15 ma;ﬁly aEtr;butable to length
of time s;ucé énrcllment. i : e .

Second, d;fferencég in ﬁEaEhéf effectiveness may ‘also play a role. Staff
lncluded in the po ost hQE survey had been taught by many different Lnstruztafs,
not all of whom can be expected to have been equally effective. It 1is
possible that the instructors of the: fall 1979 course, consisting of only two
sections, were especially effective and that the higher test scores for the 43
students refle;t the skill of these partlzular teachers. :

The impact of the differences in teacher’ ffegtivenéss——alcne or 1in
combination with other variables--cannot at this time be untangled; however,
it was p3551ble to explore the lmpact of the other factor, the length of time

£

since paftl&; lpaﬁlOﬂ.

To determine the meact “of the length of time since participation, comparisons
were ‘made between performance of the fall participants (white teachers only)
and that of Eormerly enrolled white teachers, classified by year of completing
HR-18. Overall, these analyses revealed no conmsistent pattern, of differences
on the key dependent measures of black history and culture, racial attitudes,
black characterizations, general behavior, and classroom behavior. Such
findings indicate that it 1is not possible to attribute the perfnfmance
differences found for white teachers solely to the length of time since course
enrollment; forgetting, in and of itself, does not appear to explain the

findirgs. T . .
COMPARISONS BETWEEN SCORES. OF FALL 1979 PARTICIPANTS AND NONENROLLEES FROM THE
POST HOC SURVEY ( :

' Comparisons bétween white teachers (fall 1979 enrollees vs. nonenrollees)
‘revealed that on the average the enrollees' posttest scores om the measures of

knowledge of black . histpry and culture, racial - attitudes, black -

characterizations, and general behav1ars_wera higher than the nOﬂEﬁfOllées
gscores on these same four measures. The difference on the measure of general
behavior, however, was .the only difference that was =sta§;szlgally
. significant. On the remaining measure, classroom behaviors, comparisons made
between enrollees and nonenrollees revealed that nonenrollees report doing
more BD promote a- positive learning environment for black students. This
dlfféfenEE is statlstlcally significant. :

A-11
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APPENDIX B~ *
PURPOSE AND OBJECTIVES FOR HR-17, ETHNIC GROUPS IN AMERICAN SOCIETY

éudignce .

!

All Employees Cw;th grlarlty glven Lo new_ staff on_ A DAPer2551Dnal salary
sﬂhedulé) ' » - , 5 .

Dga;fi'zign'}v

This course 1is designed‘to provide both historical and practical information
that will allow for the consideration and lnclusﬁgn of -ethnic factors in the

~classroom. It will provide basic information about dlfferent Amer;can ethnic
minority groups and present Wways to interpret |their experiences ‘as well as
-stfateg;ES and materials for teaching about minority' cultures. The ethnic
groups ‘to be discussed include American Indians, Asian Americans, black
_Americans, various Hispanie cultures, Easﬁern/ and Southern Europeans, and

- various religious minorities.

1. demonstrate a knowledge of at least| five sociological Ehégqjés for
explaining ethnic identities; _ )

2. identify at least 15 different ethnic materials Ehag_éan_bg utilized
in their individual classrooms; ’

3. identify at least five different instructional techniques - for
iﬁ%iudlng ethnic experiences in insfructional programs;

&4, régagnlze modes/l;fe-sﬁylas of at, laast lD ethnlc gfaups in Améfléaﬂr
society; C

5. demonstrate a knowledge cf the values peculiar to a particular ethnlc
group in the framework of the. sac/éty in which thev live;

6. utilize " the kngwledge 8 . af éthnié gfaups iﬂ deaigning

vaf;c:us graups = .

3~

Caﬂfdlnatlng Office

Depsrtménﬁ of Human Relations
F 1




_,’ | ‘. APPENDIX C

BOE Resolution No. 60-79
© January 18, 1979

Resolution No. 60-79 : - Re: H.R. 18

On motion of Mrs. Zappone seconded by Mr. Barse, the fcllowing,fesﬂlutlan was
adopted with Mr. Barse, Mrs. Greenblatt, Mrs. Wallace} and Mrs. Zappone VDElﬁg
in the affirmative; Mr. Ewing, Dr. S5haw, ‘and Mrs. Spencer voting in the .
_negative: (Mr. Naimon absﬁgining): ' '

. WHEREAS, ‘The Montgomery County Board of Education takes great pride in the
progress we have made in achiéving equal educational opportunity for all; and

WHEREAS, The Board of Education is primarily committed to creating an academic
atmgspherg which encourages and permits all children to attain their full

potential; and

WHEREAS, We are particularly grateful to the staff of MCPS for their
continuing contributions to this progress; and

W

WHEREAS,;H;R; 18 was .created as one element of the 33 'Black Action Steps to

help attain these goals; and

WHEREAS; The concerns which ga;é risé to the creation of H.R. 18 may be
addressed by the use of :

1. Human Relations wafkshapg during the in-service day

2. Minicourses : ; N
3. Effective evaluations of staff: S ? ’ o '
. Orientation for new staff

. Curriecula review

« Multicultural courses; and

o NV T

WHEREAS, The inequities of the implementation of a mandatory H.R. 18 have
raised serious issues regarding contractual abllgatlnns between the teachers
‘of MCPS and the Board of: Education; and

WHEREAS, The current implementation of H.R. 18 requires a “significant
financial commitment (approximately $5 million) which would require diverting
funds intended. for direct classroom expend;tures, and : £

WHEREAS, The Board of Education indicated bg Resolution No. 887-78 its intent
to rescind the mandatory aspects of H.R. 18; and

WHEREAS, The Board has counsidered the report of the H.R. 18 Assessment Team,
‘testimony given to the Board at the public hearing on: January 16, informal
dialogue with various community groups including, the Minority Relations
ﬁénitcfing Eammi:tae, as WElL 4s numerous messages by mail and telephone from

c-1 - A



;

Rggé}véd That the Board of Education supports a valunﬁary Black Experience

- and Culture course (H.R. 18) to be offered to all employees of MCPS; and be it
further ‘

oy
ST

Resolved, Tha: the Board requ;res one, and one-half Mn-service davs annually c@(f
be devoted to 1issues toncern;ng the EDUCATION OF MINORITY' CHILDREN in

.~ MONTGOMERY COUNTY; these in-=service days shall be: one professiongl day or
its equivalent prior to the first day of school in SéptEmbEf ai:ugg of the
two half days of release time prav1ded in the fall or spring sem
it further .

r; and be

Resolved, That staff will pufﬁﬁasé or déveiap “a series of televigion

minicourses on BLACK HISTORY AND CULTURE as well as HISPANIC, NATIVE AMERICAN,
and ASTAN AMERICAN HISTORY ANF' CULTURE and other minority groups which will be

made available for staff development at each school; and be it further

Resolved, That the orientation program for new staff shall include the cdpic
EDUCATION OF MINQRITY CHILDREN IN MCPS; and be it further

i ¢

Resolved, That new teachers must take a comprehensive ‘multicultural human
relatLans course approved by the Board of Education, or prove that they have
sug:essfully completed a comparable course, before tenure is granted; and be

it further
_Resolved, That the Board ask the Minority Relations Henlcorlng Commitctee,

composed of citizens and staff, to:

1. Develop parameters Eof a multicultural course appfaprlate for staff
dévelapment. »

2. Review the K 12 ﬁufficula ta deﬂéfmiﬁé whéthéf thé :gffent :urticulum'

in the caunﬁy and the;r EOﬁEflbUElGns to our SGEléty.
3. Review the evaluation procedures for staff to insure that sufficieng
means are gvailable to counsel staff who exhibit behaviors which are

contrary to Board policy and which undermine positive human relations.

and be it further ‘ = J . >

i
=28
1]

Regolved, That this committee shall report to the Board of Education in .
summer of 1979; and be it further

Resolved, That the Curriculum Department continue and expand its. efforts to
infuse black history and culture as well 4s ‘the history and culture of other
minorities into the K-12 program; and be it further A

Resolved, That the Department of Educational Accountability prepare a reduest,
for proposal to be. approved by the  Board of Education for an external
evaluation and audit of H.R. 18: and be it further




)

"Resolved, That .should the external evaluation of H.R. 18 demcnstrase that Ehé_
course has aﬂqirong, pDSlElVE effe:; the Board w111 addfess the matter agaln
and be it further

Résalved That the superintendent may direct an employee experiencing Efcven
difficulties in racial, cultural, sex, and/or rellg;cus Lnséﬁ51ELVLty to take
a comprehensive human relatioms course; cgntlnuéd insensitivity will not be
tolerated by the Board of Education and may result *in further disciplinaty
action including dismissal; and be it further

Resolved, That in accordance with the intent of the Board Resolution No.
887-78, . dated December 18, 1978, that the mandatory aspects of the MCPS
in-service course entitled H.R. 18 and the specific wording of previous
,esalut;cns which caused such mandates (Resolution #315-~75 dated “April 1ls,
1975; Resolution #334=77 dated May - 10, 1977; Resolution #649~78 dated
September 13,,1978, and such other resolutions dealing with this aspect of
this subject) are herewith' rescinded effective with the adoption of .this
resolution. N




APPENDIX D.

‘Content %ffalysis of the HR-17 Survey Questionnaire,
- Specifications for Creation Df Sca;es and the Survey Instrument

Table D—l shows that the HR=17 que tlannalre is made up of Eour subtests. - . The
meﬁhnd(s) used for camputlng each aE these subtests or scales are explained
below. . Reliability coefficients*:vere calculated  for eaﬂhAsubtesE ,or- scale,
and they are also reparted in Table 1. Coefficients were calculated using the
SPSS5--Reliability Program. The lowest reliability coefficient was 0.71; this
coefficient was reported for the subscale "Racial Attitudes." The hlghést
reliability coefficient was 0.93; this Coefficient was reported for the
" subtest "Course Evaluation." 5o L e

SCORE CONSTRUCTION ° CL R R

H

score is assigned to Each respondent by summing across all correct knawledge
nswer : Ty

w

otal Kpcwleagé Score (Part I, Items 1-6, 9, 1@ 1348, 20-27, 29 32-41). A

[

,m‘

General E;haV1Gr Score (Part iv Items 1-13). ”T£i§_s¢ofe is based -on the
‘total count of "Yes" responses across all .items. A high score would indicate
that a respondent is doing a- great deal to improve cross~-cultural relations

and understanding.

Racial Attitude: Sca:e (Part II, Items 1-14). This score is created u51ng khe(
following scale: 1§Strongly AngE 2=Agreg 3=Neutral 4=Disagree and. 5=Strongly
Disagree. A .score is 35515ﬂed by summing the desired response across all
items. The desired response for each . item is circled on the attached
‘questionnaire. The higher the total scofe, the '"better" the score.

Course Evaluation Score (Part V, Items 1—22) This score is created using the
following scale:  =2=Very Paor =-1=Poor l=Good and 2=Very Good. A score is
assigned by summing responses across all items. 1t should be noted' that' the
course evaluation score reflects three subscores. They are Teaching Methods
(Items 12-14, 16, and 18); Course Content (Items 8-10 and 19-22); and Teacher
Effe:tlvengss (Iﬁems 5-7, 15, and 17).  The reliability coefficients for ‘these
-subgcores are Teachlng Methods, 0.73; Course Content, 0.95;, and Teacher

Effectiveness, 0.90. . | 5 e

*Reliability refers to '"the. extent to which a test is consistent in
measuring. whatever it does measure dépendablllty, stability, trustwar:hlness,
and relative freedom from errors of ‘measurement. Réllablllzy_ is usually
expressed by some form of reliability coefficient . . . ." " (B. C. Mitchell, A
_Glossary of Measurement Terms). When the EDEEflEiEﬂE approaches zero, the
‘test scores obtained are inaccurate and unreliable. When the coefficient
approaches’ one, there is little error of measurement, the test- is stable, and.

chances are gaod that if the ‘same populatlan were »retegted using the same

‘1nstrumEDﬁ,thegmgpuld earn _similar scores to those earned on.the first._ ~testing. - - —



TABLE D1 B
Subtenf Content Anllyili of Lhe Hﬂﬁl7 Questionnaire

___Subtasts =~ ~ ,;; ms__ o Objective/Purpose _ _Beliability
Knowl gdge of Racisl and - Part 1, 6, 9, 10, 13~18, To assess total knowledge of ethnic 0.86
Ethnic Groups in Americs _ 20-27, 29, 32-41 ° ' groups in American au:;:l:y
!:éigl';;tf-i:udsi . Part II, 1-14 To elicit rasponses to a aet gf gen- - 0 T 06.71
i T eral racial attitudinal and perceptual ﬁ
qgga:;gnn
Geonaral Bebavior Part 1V, 1-13 . ' To aasens what the school employee ia - .. 0.76
: doing to promote better crass=tultutal :
= ) } relations
Coursa Evaluation , Pare v, 1-22 i Te assess course [ml:,ii: pants reacti 0.93
< L _ } l ’ ~ _ B ~ - 1 :' A'.ir B ) _ j,-’ _}7, e . L -
N '- - '-T T 7_;5 - | — = N B = = = - N - o - -
o
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(1/1 =1}
. (1/2-3)

‘PA,RT.I-

FDF each o f the fallawmg questions, choose the best, mosr QEE‘HFHIE
' answer by marking the bax next to that answer.

%

1. Contnbutmns made by J idpanese- Amencans&‘m the war effort dunng Wgrld War II
mcluded : . o 4
?uz fighﬁng in the U.S. military
16 (200  helping to relieve ‘manpower, shorfages on farms in the U.S.
(1% e “"cutting down on the cost of internment’ by raising some of their ovm food
- . = _
- @) all of the abcwe : » .-

3

- fi S 2. When w}ute settlers first came to North America, Nat;ve Americans (Tndlans) in eastern
vos North America were in which one Df the following stages? =~ .
rul:l a;g‘ic;ultuxal
(301 hunting and gathering
- (3 technnlagcal
3 Gf‘*‘the fougmng g:mupsi whmh cam‘e to the U S pnrnanly as pt:htxca,l refugees"
() Asian-Pacific Islanders
0 Chinese-Americans
(4] Cuban-Americans
f*‘)l:l none of the above
4. The analcg‘y mﬂst often used by sccmlagsts te degsnbe the- ethruc and cultural dlversrty
of Amenca today is:
J  “big Enclﬁlaﬁé“ e
(20  “melting pot”
fﬁlz , “tgssea salad”
5. Gmup or ccmmumt’y welfa:e and survival, even at the expeﬁse of mdlnduaj success, is .I
a strong traditional value among:

\
(L] American Indians -
- (L] Asians
@0 Jews'
4] ‘all of the above
:5. Which of the following terms includes the largest number of people?
(] Chicano . ' : . LT
(1ri11) (2] Latino ' : S '
3] Puerto Rican
Q - o

[KC MCPS Form 340-78, February 1980 1. v
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7. Whu:h c:f the f‘oucmng cancepts best acs:cmnts fc:r the less rapld assumlatmn csf Afm— ‘
' Amencans than of Irish- Amencans” ' :

{ '_,
(3 'mfénar_.mtelhgence o L
n2 (93 social skills -~ L e
. i #mc:c:lor oy L '

S Accgrdmg tD the 1970 Censu.s J EWlSh-ArﬂEnGEIIS had an average annual mccmev
: wh.u:h was | R ;

md :::;.70% above the ﬁét‘igi‘lal -average L e
(23 35% above the national average
9] equal to the national average
o @0 35% below the national average e
-9, Which of the following American minority groups had ancestors with highly
- developed civilizations and advanced culture before coming to America?

()] Afro-Americans -

2  Chinese-Americans ‘
(] Hispanic-Americans : _ P
r4y[(J " two of the above ' S o .

(5 all of the above

10. Vine Deloria, Jr., is widely recognized as a Iesding:i

(7 anthropologist i

2 Indian tribal chieftan

)] Indian writer and spokesman

] ' none of the above ' R /

11. The hst of commonly acceptad values of Jewish- Amencans wculd include:

(1) E the value of community
3  the value of education
(3] the value of social justice
) all of the above

(5513 none of the above

12. In order for ‘iscrimination to occur:

()] one group must have more power than another.
12" one group must be genetically different from another.
(3] there must be a clearly recognizable difference in sl;m color.
)3 all of the above, :

{1/17)




13. ﬁ’le primary reason given by most blacks who prefer plurahsrn to assimilationism
is that: , A | ' .
()  blacks'and whites WLLI never be truly equal in this socmty 50 it is better to
P T develop a. strong. black culture . f
7 @0 plutalist allows developmént of a cultural 1dent1ty and f‘ucuses on problems :
[(1118) ‘ and strengths unique to that culture g
3/ . ‘iseparate but equal” is the only viable solution T
4/ none of the above ’ ! ! ¥
- . 14. Which of the following is likely to offend or frighten a Vietnamese child?
)7 - beckoning with a crooked finger
+ /2] & touching a child on the head
3)[]  speaking loudly to the child )
] dlof the above )
S "~ 15. Which of the fall@ﬁﬁng’at:ﬁcns did Allport include in his list of five levels of iri,ten,sity '
with which racial prejudice is acted out?
y ;
-~ wO antilgeution . . .. -
- (2.0 - extermination :
* O physical attack
0 all of the’ above : ¥
- : 15 Which of the following historical everits is most likely to be cited by a Native
" American (Indian) activist in the 1980’ as hawng a major impact on the Native
Amencan tgday" - : s oo
)]  Battle of Bushy Run (French and Indjan Wars) o
(70 Battle of the Little Big Horn -
(3] - Battle of Wounded Knee
17.  Asian-Americans have recently been discriminated against in: * - v
- o 113 obtaining high status positions
E (2) Z duty assignment in the military .
(1/227 (3] membership in social clubs _
" -] two of the above : °
(5 all of the above
# ¥




Los
3 i

:mltural gfzups‘7

1] C.'s:ntral Eurapean (P.ﬂles an«% Slavs)

A ”
1129) O, Jews oo " oy

9] Resicrucians : - A

)] all of the-above . u >

19. Whic:h'c;:f the fcll@wing state;meﬁts could best'be déscﬁb;ed by the term “stereotype”?

(J Indians are stoic, stghd and devoid of humor

(2] - every ‘Indian tribe has a raindance : L0
33 Indians are the most eccnomlcal]y dlsadvantaged mmonty ‘

4] two of the above

f—S{Z none of” the aQave

et
.o

.20. According to Marden and Meyer the Amenc:an rnmcsnty that most resembles the
v WASP pramtype 1S . -

e .3 American Iews
' (20 Black Americans
.~ 3  Japanese-Americans

=

21, About iﬁjhat proportion of American Indians still live on reseﬁxatiéasé
M 75 percent
(2] 50 percent
3] 25 percent _ o
4[] 5 percent S s ,

22 The number of slaves in Gegrga went from 349 in 1750 to 15, DDD in 17§'\7\3 mainly

because of: ’ o : \,\ _
: \

. . Y
()] new laws that allowed the importation of gréater numbers of Africans

217 ' the spread of the plantation system-of agriculture

f-?lE increased demand for slaves to help with children and househcld duties

/ 23. W’l'uch c:f the fcllawmg is tradltlonajly af highest value in Asian cultures"’ "%

mQ strong maniage p‘artner" ties
-(1/28) (2] primacy of the individual
,‘ . (0 submissiveness to authority . .

_ ' \ :
i8. The terms “phylac:tery and *yarmulke“s:e asSDcxated with wl-uch of ths fnllowmg e



24 gWhen an organization mt.h 100 emplﬂyees advertises 1tselt‘ as “an Equal Qppurtumty
EmplﬂyEf, but cmly one of its employees is nDn—whlte -this is mcst hkely an example
of: , _ S )

()" ‘misanthropy , .

1739 (30 personal bigotry e s

3 mst;tutmnal (su'uctural) dlscnmmatmn e ’ PR : '

25 The Natmnal Asscczauan far the Advancement Df Calgred Pecple (NAAC‘P) was

Qrgamzedm
SwE>o1909 ’ ,
o T ’
B 1944 S | - I |

@ 1954 e
26. In reference tgvfapaneseiAmeﬁcans,'the term “rnidcl_leman minority’’ means that:

f!) J ap’anesé'iAméﬁca’ns frequently play a middleman role in business
(201 -.Tapanese—Amencans act as Lla;sons between the Iapa:lese gcvement :
S and the U.S. government '
)] Japanese-Americans have risen above ﬂther minorities and are caught '
' between the white dominant gigup and the less successful minority
grcups = -
4] don’t know &

™ 27. The Moslem religious observance during which the faithful abstain from eating or

- drinking between sunrise and sunset is called:
] Q'uran
/2] Ramadan
(]  Sunni
4 ncne of the above
28. Wlm:h of the following “persanahty trmts" is t.hc:ught to be ESSDi;‘latEd with pre;udu:e‘?
" ] personal insecurity . ' " )
/210 unhappiness with one’s own social status
(3] rigid, intense, precise personality
)] all of the above
29, In Vietnamese, the family name is written:
3 first
(34 (20 in the middle
] last



-

[

30.. The island of Borinquen is most closely associated with which of the following groups?

)]  native Hawaiians
1/35)  (yC] Filipinos
(). Puerto Ricans

3l T‘h_e'larggst l_j;;guistii: minority in'America today is:”

()  Hispanic-Americans
(2] Korean-Americans
2]  Vietnamese-Americans
4] none of the above :

o

32. Chinese ‘labcférs in the gold mines and on the railroads came to the U.S. intending to:

(] settle in America with thElf families :
(2 ' earn money so that they could travel fo countries other tha.n C"’hma or the U S..
@UE earn money to support ﬂleu‘ families and eventually return to China

-33. Wluch Qf the; following is, by deﬁniticn? a feature of a stereotype?

(] astereotype is always at least partly true (kerriel of truth)
(2] astereotype is always negative -

(3)J - a stereotype is an overgeneralization

4 two of the above

(5] none of the above -

- 34. One renowned program aimed at iricreasing the aspirations a{cj self-esteem of young
blacks is PUSH/EXCEL, founded by: ,

. =

() Andrew Young.

(2] Rev. Jesse Jackson

(3] Martin Luther King, Jr.

(4] Coleman Young

35." According to an Urban Institute report published in 1978, which of the following ethrm:
groups in America had the tughest average 1.Q. at that time?
(] German-Americans
(1/40) . (7] Italian-Americans . : B
(70 Polish-Americans ’ ' '




36." When a public school history teaéher routinely discusses events of ﬁnpﬂrtance to »
Christians, but fa;]s to dlscuss events unpnrtant to cther religious groups, this xs most -
ofren due to: : . : .

_ HIZ Eﬂmgcentﬁsm o
(741) . (201 anti-Sémitism -
" ?31@ antilaci.itién ’
- 37 Jews of Spanish origin are referred to as Sephardlm Jews of Northérn Eufppgan .
origin are referred to as: .
’ru:l Ashkenazlm - o ' e _- e
(0] Diasporim : o - '
r’s;l: Sephardim | S , -
- 4] none of the above
38. The term* acquxsltlve dummanon, meaning Subjugatmn by military or political actu‘;n,
apphes most c:learly to which of the fcﬂgmng American mmcnty groups? g

. (UE Japanese—Ameﬁcans
(9] Mexican-Americans
(2 Polish-Americans
4] none of the above -

39, Which df‘ the fDHQWﬁ‘lg is an acci;rate description of Jewish-Americans?
md ’JewuhéAmencans are all very rehgmus o
(30 Jewish-Americans all have a common cultural background
(3] Jewish-Americans are all dxrect blood descendants of “the House of David”

4] nong of the above

40. According to a major study conducted in 1940, which of the following represented
problems in raising the status of blacks to equality with whites at that time?

- residential segregation

. (300 occupational discrimination b
-] unequal education’
47 all of the above = .
41. Most Chinese who immigrated to the U.S. in the mid-1800’s did so to: ~ * ..

)0 escape religious persecution

r1146) (2] attend American schools
(%] improve their econornic lot
4] all of the above



- PARTHA

Read each cf the fallawxng statements and mark the bax whxch mdicates
haw st?angly you agfee or dlsagree with each af them. *

smwww R
Mﬂﬂm hnmé ‘ o

3

Nor Di.um‘u
s ﬂlﬁmémﬂy l]iﬁagm:

asnd O O 1. Our free enterprise systerﬁ makes it possible f‘ér anyone
). B M '

, with enough drive and ambltmn to *“pull himself up by
~ - his own bootstraps.” . :

O o agoao-d 2. It is unfair to majority group children to put minority and  *
_ ' ' ' foreign-born students in the same classes with them.
O O O O O 7 3 Where minority and foreign-born students are concerned,
' ' this nation’s public schools have become social work
agencies more than educational institutions.
o o a- E a - 4. Wbatever eXtra work t;here is that comes from multi-cultural
’ R ' . education, the benefits to students are worth it. :
O oo odg g 5. On the average, schools with high proportions of minority
-and Fcreigkbatn students (10% or more) are likely to have -
P more discipline prablems than those that are largely white.
O D’_ O o 4 6. Since Polish and Italian immigrants were able to blend into
mainstream Amencan culture so qulckly, there must be
. some basic fault among Hispanic-Americans that prevents -
. them from being absorbed or assimilated.
o a a d Public scﬁéé:_l systems in Mne_ﬁj-:av should not be expected
_ o . to spend precious.time and money on cross-cultural or
SR multi-cultural education. /
I o s R 8. The rewards an educator gets from helping minaﬁtg" students

to overcome barriers to learning are well worth the effort

reqmreﬁ”? ‘
O O O O O 9. Thereduction/of overt racial violence over the past ten years
-+ indicates that the needs of minority groups are being met.
11/56) (7 D a O o 10. Primary responsibility for the success of minority children
‘ in America’s public schools should be placed on the shoulders
of the parents, not the teachers.

. L"j‘n*‘
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g Slzirﬂngly Agree- ‘
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o O

3] Disagree

[] Strongly Disagree

=
2

. ' Tﬁtal ass:mlangn of black Amencans mtg mamstfeam
"American cultufe will. probably not becur w1thm the life-

times of black chﬂdren born today. T

p ,
If mmnﬁt;es want to be equal to wtutes, t.hey ve gc:t tg leam :
to thm}: and act.like whites.

_The reducngn c:f cveﬁ: racial vmlence over r.he past ten years

Satlsfied abcut L

Enghsh as a second la.nguage and other programs in cross- -
cultufal eclm:atmﬂ are a waste cf school system resaurces

O
1

4



" (1/61)

(1/62)

-

i

In he}zdlmg eress—eultural sztugnens in the schools, there is eften -no clear-

:eut right or wrong way to. proceed. Read the following situations end

choose the best course of action, in your opinion. Use e?('y the informa-
7 “tion that is pmvided in the deseﬁpnem to meke yeur de fon.

A emdent ef Polish eneeetfy mentlens te his l:uetm'y teeeher that he has. heerd that the
Famestown settlement in Virginia included Polish people as indentured servants. He .

- would like to know if this i is tfue or not. Wflneh of the feuewmg would be acceptable

' feeaeeuree efeeuen by the teeeher" Do .

(1 _ _Tell the student “'Ihet would be a geed teple fora peper for

extra credit.”
2] -Tell the tudent Syl try to f’md eut the answer for yeu
@ - Tell the student, “Go back: to the person who told yeu that
_ and find out more aboutit.” - - .
#d Any of these would be. acceptable
In handling a group of d;smptwe blaek etudente, whleh ef the f‘ellewmg would be the
preferred long-term strategy fer a wlute teaeher or eeheel admm;strater"' :

flllj Exercise strict di’eipli:le to show that he‘ or she is “color blind”
f?):l Talk with individual group members to identify undeﬂylng reasons
for such behavior, then act on that basis -

-0 Explain frankly and openly that he or she sympathizes with the -

Lo

" (1/63).

(1/64)

v black cause and resents being victimized in this way

In an honors group discussion in a local high schaql, the subject of Islamic religious
preetieee is rmeed Drfe rnefriber ef the geup ie a feeent emigent from the Middle -

fllDT Ask that student to talk about Islam :

2]  Ask that student not to talk until the other studenys have described p
their perceptions and knowledge of Islam = _ ’

)] Ask if anyone in the group knewe anything about Islam

A particular class of 30 hes only twe black students. In a class dEGuSSDﬂ the subject
of the life of the slave comes up Should the teacher:

! apologize to the black students in case they rmght be offended?

9] . ask for volunteers to describe a slave’s lifa?

(3)J call on one of the blaek students to describe a slave’s life?

10



' N
5. A newly arnved Carr;badlan refugee student enters the classrcmm. The teagher who
: has tajked with the family’s sponsar and knows sumethmg abnut thex: backgnund
asks the si:udent some questmns Some answers, however, ccntradxct what the o
sponsor ‘has said. Which of the follawmg is the f‘ rst thmg the teacher shauld do? .

m Z Canfmnt the student Wlth the ccntfadlcnons and’ try to get at the truth
ties) (0] Phrase the questions differently to seefif the same answers are given.
- 13) E Tell I;he sponsgr that the Student ism’t bemg ﬁ‘uﬂlful P

6. A Natwe Amancan teenager has fgcenﬂy maved to Mcntgamenr Caunty to live w1t§"
' relatives for several months. She had formerly lived on an Indian resarvatmﬂ in-
‘South Dakota. Her school regords show that she was well adjusted, both academxcally
“and socially. However, in her new school, she rarely enters into dlscussmns in class
AQF between classes. Shnuld the teacher .

()] Call on the girl f‘requently to mvolve her i in class dlscussmns'7
, (2] Ask some girls in the class to devote some time to teaching Ll
(1/66) " the girl how to get-along better with her peers? - .

‘ 3] Do nothing, assuming that this is a riatural form of behavlor

for this partlc:ular girl? ° : | B
7. A Jewish boy has recently entered an Exghth g‘ade class. At the begnnmg of his

‘ second week in class, the teacher overhears some classmates’ teasing him rather
harshly about his “beajue ” Wiuch of the f‘ﬂllnwmg would be the best course of

action for the teacher?

* (] Ignore the situation so as not to embarrass the boy
(2] Face the issue directly and have him explain the meaning
{1i67) f of the yarmullce to h:s classrnates '

up the issue in that cantext

» 8.  You have asked the class to divide into groups and to have each group prepare a
. presentation on a particular event in American history. The four blacks in the class
m‘lmedlately form their own group. As a racially aware teac:her you:

(1] assign one whjte student to their group so that their viewpoint
o won’t be one<ided
1211 " do nothing, since you allowed students to choose their own groups

1/68) - and you expect each gcup t@ think of a creative presentation
_ to share, o
(9] decide to assign groups and put one black student in each group

for a fair fepl‘eserrta*n‘.lt:m5

i} P

. g
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12/2:5). o R PART v l
In the pa.st faur manths , which, IfEJz . af the’] fi)llpwmg thmgs have T
_ yau done on your own, and not in connection with an m-servlce or - o ,
R ather c:eurse { C'heeic all that apply ) " ' R ; o
: 3 _ { _
i 3 L Vlsit a hbmry or resource center to g:t matenal cnm:erﬂmg a paﬁ;cular racial
' etlmm, c:ultural erehgm;s gnupi Ce L e o =
1 7 2. Call, visit or Wﬁte the MCPS D@artment of Human Relaﬂan;xfgr mfaﬁnahan _
c cancenmlg a partl:u]ar racial, ethnic, cultural Qr rehgmus group. Gy

3. Inﬂ?e PEDPIE of _ancther racial, ethnic, cult"!ﬂ’?l’ or religious group into your home.
- - 0O 4. Discuss methods for improving cross-cultural communication. o

0 5. Discuss a student’s racial, e;'ﬂf’lm'isi cultura or, ;eli;p’cus \heritagez with that student.

0+ 6. Discuss your own racial, ethmc:, eultural or rehgxous hent.age thh students or- "
o rcﬂ—warkers, -

Dis:‘:uss problems of cross-cultural education as it applies to your job. -

O

8. Prepare a lesson, display or p?esgntégi@n on some aspect of a paﬁiéul—a: racial,
ethriic, cultural or religious goupiyéurawn or another group. ‘

U:

(I Erm:}l in an in-service course in MCPS to learn about a pa:ncular gmup or nurnber 1
-of groups.

- 10 Em'coll in a course outside of MCPS to leaﬁrmare abaut one or mare racial ethnic,
cultural or fehgaus groups.

0 11 . Review a textbaak movie or other tgachmg axd to lcak fafxundesmable sterentypes

: or other derogatory material about mmanty guups .,

] 12. Attempt to malce ce@n te_ac:hing materials or subj%ts more relevant to minority
- students by relating them to sﬁ.lde;nts’ ethnic, racial, cultural or religious heritage.

] 13. Developa gersonal plan, in writing, for br]ng,ng multl-cu]tu:sl considerations into
your job. :
o 14. What other things have you done on your jéb to improve or pracﬁce your skills in
' understandmg and communicating with people from other. cultures, orin educatmg
students abaut different cult'ures’?




= : = - ) T N = - o

’ _ _
In your apuucn should a caurie like HREJ 7 on ethni¢ g’qups in Amencansncxety be
oTy. or valﬁtﬁ’f?fh—faﬁ@mg groups? * RN K :
‘ Valuhtary Mandatnry _(Mark one box for eagh!grﬁyfg*.) R B
29 E%J T 5’ - 1S MCPSAdnumstrators | N ‘ | |
| El ‘D . ié MCPS Teachers T R
] o ., 7. MCPS Gujdgn;e C‘aﬁﬁs&l@r’s;
| 5 D 18. "Dther MCPS Pﬁf?_fessiijrial Staff | ;
| , Eé | 1 19-" (?ierical'ahd ;Sg;:reta;ial en_;p.layees_af‘ MCPS
(| I: EZD._ ;ICPS Building Sem;as‘Per:Dnnel |
‘O O .. 21 McPs Cafetiria Workers
‘o -o 22. MCPS Bus Drivers
!_E I 23 Gther MC"PS Supp@rtmg Semces Perscnnel
| [ 24. Professional staff who are new to MCPS |
If yau are a teacher in MGPS please @wer z‘he fallawzng questiarls |
o If you are NOT a teacher, put an X in the béx below and SKip the
next three questions.
- O 1 am NOT a teacher. ’

25 Do you include information about minori+v history, culture and contnbutmns to
Arﬂencan lee in ynur regula: cumculurﬂ’ "Far exarﬂple tauung abcut Jewmh in-

in setﬂmg the western Umted States )
- /
(2/29) (] Yes
2] No

"
=

) 26 Have you ever created a special chsplay for teaching purposes havlrlg to dc with the
h:stcry or mlture of one or more racial, ethnic, cultural or rehglﬂus groups?

(230, - (1] Yes.
23 No
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C K r

27 Dct the plstures, dlsplays or cher matsnals yau use 111 t,he classraam mclude bath _

;. ) wlutes and nan-whltes" :
P ({lj:l_ Yes R I
. ‘! . . "(;Z‘ ‘ NG 175 2 ‘_ :,' S - ’ N M- . ¥ A A'g‘.: I R
If you have ab-eady erm:lled m ami campleted H’Rsl 7, continue wn‘h
" the que.fﬁans an the né:tr page -y
¥ ‘ s
A e
_ If you have never. enrclled in HR-1 7 or are just now begnnmg that course,. which of
the fallawmg best describes your situation? E
w3 lam currenitly enrolled in HR-17.  *
(0] 1 definitely plan to take HR-17 in the future.
@ Iprobably will take HR-17 at some time.
f232) ri)g I don’t know whether or not I'll ever take HR-17.
(L] I probably will nat take HR-17. :
(/] 1 definitely-will not ever take HR-17.

Na&lm to Questzan 1 in Part VI

14




R . (Fm- ﬂiase whu have campleted FIR—I‘I athers tum to Part VL)
'MQF’C one box in each row to shuw your apzman af rhasegspects of
L -HR-J 7 déscnbed belaw :

-

[ Very Poor

L o M Adeqlia;cy of iliermcfﬁin which the class was held?
1) .

2
-~

[y
e

2. Location of the building where c:la.ss was helcl in terms g
of convenience to yau’?

D 8 0 : Not J"PNIEIMB .

2

| 3
B (;’*/’33)2 )
(2)

()

o
0

7.

0
o’
|

3. -Availability Df parliig?

| TR ] ‘%
I“t:
3

Time of day at which the class was held?

U a
00 o
Ly 4

Qualifications of the male member of the teaching team?

6. Qua.hﬁcanans of the female member Df the teachmg team"

g o o
—
0
a

7. Dverail quality of mstfucnan'? |

8. Value of t]le historical cuntent of th7c;uurse to youin

o

o o

0 0O
O o i
o o aq

perfcmmg your job?

). Value of the saciclgg’cil concepts presented in the course
to you in pe:rfamxjng your job?

0]
0
O
0
0

=

OO o0oocoagd 10. Value of the psychological concepts presented in the course:
 to yau in perfomnﬂg your job? :

O O O 3O 3. 11. Size cf class, i.,e,, number of people enrclled?

O Q-0 a a 12. The quality of games, simulations or in-class grqup exer(;]ses
 used as teaching techniques?

(0 e B s O o Y | 13. The quality of group discussions among class members?

O g aaa 14, The value to you of the outside reading materials that were
‘ assigned?
7] OO O O O 15. The ability of the instructors to guide group discussions in
S ' productive directions?

. p : : 1 S
Q[ L o

15




{ 3/431

12/54) ]

':‘.':Dlw “Very Good

o

o

0o

[} - 1 .
> L

-

E*D'Pﬂﬂi_ .‘
&0 Very Poor

a

o

“ , S o {‘L .

16. _The ability of instructors to set aside ths:: own opiriions : and

£l

S Nor Apptate

’ Q 1 O B 17. , Dppormmty ﬁ:r yau tg part;mpate in di.scussmns"
O O  18..The vaLu: af “téam assignments” as a teaching method for
o 0 this type of course, that is, where several students work as.
- a mup Qn an assx@ment" - o
(0 S R £ I The overall effect of HR-17 on your ablhty to relate to
- ’ mmarity students? - :
O 20. The overall effect ef HR-1 7 on ycur knowledge of mmanty
o history? -
O O 21. The overall effect of HR-17 on your knowledge gf sociology
as it relates to multisculmral edu«:a’tian?
0 O 22, f The Qverall effect of HR-17 on your understandmg cf what '

racism is?

" Listed below are some reasons people have given for enrolling in HR-17 when they

(2/53)

v

'2/64)

did. Read the list and put numbers beside those that apply to you. Place the number
1 (one) next to the reason that was most important to you; place a 2 (two) nextto
the reason (if any) that was second most important for you; and a 3 (three) for your
third most zmparram re&g@rz (if any) You do not néed to number-more rhan three -
redsons. .

23.
24,
25.
26.
27
28.
29,
30.

To fulfill a Board of Education requirement.

To qualify for tenure.

To qualify for a salary increase.

To acquire 3 credit hours toward a degree.

To help solve problems I was experiencing on the job.
To upgrade my skills in human relations. B
To upgrade my skills in relating to minority students.

I enrolled only because the entire staff of my school was required
to attend at the same time. ' :
My supervisor directed me to attend.

Other (Please describe.) ______

1]

_31.
_32,

‘ va.lues, and to accept other peeple s Dé;mons and values" -



. Have ycu been able tﬂ use any cf the thmg yéu learned as p;‘,,A cf‘HR-l 7 in'getting along" - -
. betterw-;th R - ‘ N T e =

Ygsx' No 7 ,! N _ o
© i3j6s) % 33, “the people you work with? * . I SR
Cfas6) 3 [T .34, - minority students? BRI ' .
(67 - 0 35, whitestudents? =
(288 - - 3 36. pecple outside of MCT'S"

37. Haw would yau.ccmpm t_he value of HR-17 to you m doing ycur job campared to
nther in-service courses ycu have taken?. ’

. W Thave neve: taken am:ther in-service ccu,rse _

2. HR-17 is the best in-service course ['ve taken.. .
} @] . HR-17 is better than most other in-service courses.
r2/69) 4)[C] HR-17 is about average when compared with other in-service courses.
(5I] HR-17 is not as good as most other in-service courses.

~ (] "HR-17 is the worst in-service course I've taken.

38. Da Yﬁu thmk your understgnding af how m:inarity students and parents react to various

H

] Yes
2¢/70) (4] No
3. Not sure

LY
~

I




P - . . ) - : L

fIJ- Amencan Inchm or Natlve Amencaﬂ R S
i Asian-Pacific Amer;can o o L e s
“ny. @ Black (not Hispanic) S
7 ’Wh;te(natﬁlspamc) R ST
Zljsag Iilspamc S

‘2. Which of the*fallcwing éa:tegﬂrié;s best descﬁbesjréur job? . : B ;7

onld Admmlstranve ald sugemsary
03] Building semces—gen ral maintenance :
. 03[0  Building services—ph¥s cal plant - ' _
(0] Busdriver oy e ' : B

27273} (05)] _Cafeteria worker ' % T

5 -

(06)] Clerical ~ = 7
7]  Secretary P :
(08)] Supporting services P

09) (] Teacher oot '
107 »:Teaﬁher speciaﬁst e

33.. Do you work in a school buﬂdmg" B" B
@ WO Yes . |
(23 No

4. How long have you been employed by MCPS? ;

(V7]  Lessthan | year ST 4

20 1-3 years - _ S

(2175 3] 4 - 10 years )
A H)E Over 10" years

5. Whlch if any, of the following in-service cguﬂes for MCPS erﬁplnyees have you
enrolled in? ( C‘heck all that apply ) o
. P
'HR-10. Hispanic Culture - 1 - ¥ :
HR-17. Ethnic Groups in Americarf Scc‘::efy ) » '
HR-18. Blac:k Experience and Culture’ % ’
“HR-19. Survey of Asian Culture

(2/76)
{2177)
(3/78)

(238

aooo .

0

185,




 APPENDIX E.

.Nonresponse Bias for Nomenrollees in the Comparison Group

’ The comparlson group cOnSLEEEd Df M S pr ofessznnal staff wha were fequ1red to
during the sprlng of 198D. The Exact reasons why chey did not enrall durlng
Fhe  spring semester is unknown. One hundred and twenty-two newly. hired:
- professionals were randomly selected to makeup the comparison group from the
pool of available-employees required to patrticipate .in HR-17 but who did not
do -so during the spring semester. The pool of available or poténtial HR-17
enrollees was ~generated by MCPS  Department of Personnel Services.
Approximately 400 namea'appéafed on Ehe-pccéntial HR=17 enrollee liﬁti

uring the same week that course partlzlpa* 3 were pretested in Ehélf first
1,5 meeting of HR-17, the nonenrollees in]|the comparison group were mailed a
etest to their respe;ﬁlve school locatiomrs. Seventy (n=70), qor 57 péercent,
of the questionnaires were returned. The balance, the 52 empl@yees who did
not return their questionnaires, represents what is commonly referred to in
survey research literature as '"nonrespondents." If these 52 employees had
returned their questigﬁﬂaires, the survey: outcomes for nonenrollees could have
been different from what. is reported in this report. Therefore, the fact must
be recognized that these nonrespondents do have the potential to bias the
survey results. This bias could go in either direction. Nonrespondents, . for
example, could have been more knowledgeable about racial and ethnic groups in
America, or Ehey could have had better racial attitudes, The Exacﬁﬁd1:e¢t1on
of the bias is not possible to determine without further testing and follow-up
of nonrespondents. Further testing of nonrespondents 'was not possible;
however, it was possible to (1) compare the demog®aphic characteristics of
respondents” and nonrespondents and (2) determine how many of the nonenrollees
who did not return their questionnaires subsequently enrolled in HR-17. Both
of these steps allow us at least to determine if npnrespondents differ greatly
from nonenrallees who responded.

-qrm U

The follow-up of nonrespondents revealed the following:

0 A check of demographic characteristics comparing respondents and
nonrespondents revealad that. the .two groups did not differ
significantly from one another on any key demographic wvariable. The
varlables chesked vere pns;tlnn 213551f1cat1nn, sex, race, employment -

o A check of HR-17 enrollment lists compiled by the Department of Staff
Development reveals that nearly a third of the naanspcndénﬁs either
completed the HR-17 course during the summer of 1980, or they are
:urrently enrolled in HR-17 (fall semester 1980).

The background check on demggraphlc characteristics also revealed that
25 percent, 13 emplayees, of the nontespandents had been terminated byu
N MCPS .during the spring of 1980 (see Table E-1).

o)

The above. Eiﬁdings reveal EhaE in reality only 23, or 18 percent, of the
original 122 nonenrollees delected- to participate in the. study are true-
"nonrespondents."” . . ‘ .

= : . ) M"g Y
‘.Esli



1

True nonrespondents, in the sense that these 23 school employees probably have
negative opinions about HR-17 evidentg-by their unwillingness to participate in
the study, and if they had resporfded to the survey could have altered the
cutcomes for nonenrollees. Nonetheless, there is no way .to confirm the degree
or direction of nonresponse bias, and the fact that so many of the
nonrespondents later enrolled in HR-17 suggests that the bias would probably
not seriously-alter the outcomes for nonenrollees. :

‘ TABLE E-1

Number of School Employees Classified as Respondents and Nonrespondents
Total Number of School Employees Selected for Comparisom Group 122 »
Total Number of Respondents » o 70 ;
Number with both pre-~ and postquestionnaires 50
Number with pretest Pnly 22%
Total Number of Nonrespondents’ . 52
Number refusipg ' 23
Number terminated during the spring of 1980 by MCPS 13
Number who later enrolled in HR-17 ' ' 16
*Seven respondents returned their questionnaires too late to be included in
the data analyses. Also several of these employees either resigned or left
the school system temporarily on long-term sick leave during the spring of
1980. '
’ =
* ‘—‘
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