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Sevgn papgﬁs ‘are presented uhlch déal vit h current

tppicé of ;nterest to educators. A case study of a men%ﬁlly retérded
- boy placed in a regular classroom illustrates the pass;b;l;ties of |

teaching children. +to accept dlversity and deviance from their
‘accepted norms‘of behavior. A compendium of policy . papers prepared
- for the House of Eep;esa@tatives is revieved, in which contributors
froum a broad spectrum. of’ prafessiona; educators stated predictions”

. future needs and recoamendations ‘for changing practice inm’ elementa:y
and secondary’ education. A brief discussion is offered on how to use
the ERIC system with pact iculag reference to librarians and nedia
specialists. A bibliography of ‘classroom and program resgurces on
"health education lists current documents available from ERIC. Two
editors offer suggestions for teachers who would like to be authars!

syntlesis o

f cehsorship. faced by teachers and librarians is -

The prablem i ,
- discussed, i%d legal resources for aid in combatting it:are cited. 2

thought on imglenent;ng educational lnnavat;ans .in
‘schcals is. presented. -
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Sk 11&5 in EESI&tlﬂg athers

25, pu,lls) in undérs
zsitive valyes Ehe

ts who aréienralled 51 . -
;a@s. . (Reynolds 198p)
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dl%e:SLEY of studer
" regular sahﬁﬁl prog
H 1 ] BRI
I ‘ Aé prese nt d;g:rep :
- education’ p:ag:ams between the
and the skills needed to. handl
diverse students in the same c
seems to be that elementar ry teachers
s ce:tlflcatlan programs and enter
" believing that they w;ll be EESPDHelhlE ¢nl
\ - nonhandigcapped, docile’ children of
*~ intelligence. The fﬂllawlng case of a
eleméntafy ;tgdent illustrates the neea
| »teaehe:s both . ta model acceptance of di -rs;ty and
s .. to uﬁde:gtaﬁd ;ts d1m3ﬂ51ans in erder to tran;mlt
L. it as & PQSEthE value. - \
A dlg{lﬂctlan is made between d
D;vers;ty, d.value to be pr
;. means slmply tﬁat peaplé 61EEE:
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in customs,-
ply . stated -

| lnappfaprlate*bEHEVLQta ln pastl Qla
\su uchVas SEhDGI is to be understgad and
but not reynfarcgg deviant behav;ars ne

1
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" This case study Emphag;zes anly one as pégt Df a
§Eagram f@: teachlng ghlld:én tﬂ value
lnapprggrlate béhéﬁlar, Théfé ware athef'asPect
nntsbly a social atudles unit in which the chlldren
recglvéﬁ'dlfeet iﬂstfu:tian about a w;ae range of
* individual ﬁlffefénCE;, and peer tutaflng in which

all ahllﬂren we:e b@th teachers and lea:néqa. -

| A “CASE STUDY’ - CHARLES

tles- lagglfled as mentally retarded

”l edgcat;an class before his

.in my mainstream classrocom.

 were diverse and®his behavior

essential to change his . -
vior gaﬁaré the,ather ch;ld

;napprgpr;ate b
ﬁﬂulﬂbECEépt his ﬂlVEtglty

' -

‘%3 {At the ‘start of third q:ade, Char;gs was 10 among

= aiclass of B-year-olds. Aﬁgcrdlng to standardized

ﬁ; individudl tests of langgage and intelligence, he’

— functioned as a 4- or 5=yéaf5ﬂld- His language and
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Childfen About Diversity

ve EerlfDTm‘l nﬁrs.,' Teaching
e by athénne Morsink =~ , . T
“University of Kentucky, Lexlﬂgtén T

R

math sk;ll§ wefe severely*l;mlted- He ‘did not

follow oral ins fuctlans. his sentence patterns &
go schocl.” . *Neot want do khat."

I d6."); his articulation was so
poar that hlE spefch was, almast incoherent, he

could recagn;ze few letters of the alphabet, and he
could not:add or sybtract numbers up to 10. Also, :
Charles! attention \spafl was About five mihutes, v
» ‘Bocially, Charles' behavior ﬂevlated from the -
His vacabula:y was rich in four-letter
words, which he used often, loudly, and ’
;ndle:rlm;nately. He took ‘and kept things he 11ked
and screamed obscenit es if the owner tried to take
them back. He interacted. with other children by’
hltt;ng them, grabbing their possessions or calllﬂg
Ehem name’ then running away. He tore up his
even those :ampleteﬂ correctly, and refused:
to take them home. He s§rawléd ‘all over h;s books.
In early Febriiary, Charles was placed in my- -~
assroom for 15 to 30 minutes per day. By
E—Fehruafy he was assigﬁid to my room-before

for 45 minutes in.th marnlng and 1n the

afternoon, and for physica

recess, and special ,:thams. ,He ;ecELVE§

instruction in the\resource room for
tally handicapp :d children, and he

speech therapy tleE a week. .

first day, I told the children: - K

academie

m ﬂ‘

*.0n h;s

I llké Charles and I hape you' all like him,
There are agme th;ngs Ehat are hard for

tagf_

§hings.' Sometimes he might geE mad at . Dpe.
That's okay--I'l1l ignore ‘it and I want yau ta
‘try to ignore it, too. .i . e -
‘SBometimes it was hard to 1gnafeﬁ
Charles-—eapec;ally when he slammeﬁ the door
hard 1t made ycur hair atand oh Enﬂ .or used hi

Dr. Catherine Morsink is a special eduecatio
faculty member, University of Florida,” GElﬂEagﬁllé
This article is based on her experlences while on
leave of absence from her University of. Kentucky .

; pos It was Supparteﬂxby a grant from

faculty position.
the U.5. DfElCE of Speclal Educatio
!
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Bﬁaﬂsg Charles neeﬂeﬁ more than. igm:ing, I
ﬁeﬁldéﬂ on a cﬁntingem:’y plan for him and the
As he mmed mo school supplies and )
wantedeneeéed-ﬂ-f:rayung, he would earn a c:ayan

each time he finished-a task correctly. Ea;reetly

: meant that he did not leave his meat or talk while’

- he*d

abaut drugs,"and asked an appropriate question.
) -He won five more Snoapy stickers for good work,

-

- paper at will f::r brpader. d;ssemlﬁatmni

Q

E

Aruitoxt provided by Eic:

.at them,- the other -childr®n could: earn

‘educational. games, 5it at the Eééﬁhéf \
‘'use the taleculator' to check math pagers, listen tg

‘papers and the workbooks, even those

‘the National Institate of Education (ED).

RIC

‘he worked, and, when firnished, raised his hand for

me to- check his work: The first tasks were '
mple=—he had to draw-.a line within printed

guidelines from points A to B on a Frostig -

visual-motor worksheet {Frostig and Horne, 1964).

them, He ‘%aréfully peielsd the. Smﬂstiékeré ff
his desk and stuck them on his arm, took the-
E:agans, anﬂ le;t, slamrning the door behina ‘him.

:FERENEEE ROM - TEE CA%E STUDY
‘It would'be inaccufate to say that the children
"learned to value diver il:y as a res@lt of their
experiences with Charles. "bj versity ig too
abstract for children E«: "vaf le." They learned to
ike Charles, who is one of a group'classified as -
mentally retarded" and whe illustrates.the range

* By ignoring. Eharles f he hit, yelleé, or cussed Fﬁf diversity -that- exists in public)school -

,uge:sta:
status. Publicly annbunced superstars could do
special things when they finlsheﬂ the;f u::tk—play
s desk and
ete.

records They could alsa become sugerstars if

they 4di a nice things for Charles--sit with him in -+

the c:afeterla afﬂ shaq ‘him.gB5d manners, play a
nd mbdel sportsmanship... -
The combination of felﬁfa;i:ing task completion

.anﬂ 1gn:;:1ng %napproprlate behavior begaﬁ to work.

By the third week, Charles had won all 24 crayons
plus theé box.
last c:ay@n.
& - :
8

" W"

is tlme- )
-=He cﬁmpleteﬂ a whgle page of sugt:at;tu:m

pYoblens withcmt mampulatlng blocks (he made mgfks
He won a that he was an individuwal with both 5Erength5 and .

Vpaperka higher level Df absé;actlan), .

-ﬁe sat quletly w:.th three bc:ys who haé been
duing with him in the cafeteria
 solution toe the prt:blém. :
Eaﬁtributé to the dispussion;, “but
hit aor -shout obscenities.)

*--He wcm:'s Meigket" to paste* on
above his, namé .for telling me the
"read" by lcx;l;;ng at the pictures.
made - sense-and- followed the gictures, .

--He told me'a story which I wrote down, and.he
capleﬁ one of the sentences. . :

--H& éame into the room four’ El!ﬂEE ‘out af five

(He did .not"
nElthEE dld he

t;hg ‘féaaamgtéﬁ‘
story of a book’

without . ming the door. - o
--He sat with his peers 1nstead of beside me in~
an assembly r::g:am, listened att;entlvély to. a talk

) ;n late March, we were gathered in our .
end-of-the-day sharing Elfci/ﬂheﬁ the princ
called Charles and his siblings to the office
When .Charled dame-back, he saidg "I moving.”
. Not understanding, I asked, "But you will still -
go to. this school, won't gau?"’ . ’
"No," he answered, "I moving far away.”-
. The kids-said, "We'll miss you."
_ We watched as Charlez went to h1
retrieved hie prized possessions.

ipal

Fact Sheets are occagional pape:s p:aduced by the
“ERIC Clea:mgh::u%e on ‘Teacher Education, and
‘prepared pursuant to Contrmct No. 400-78=0017 with - <papulatlan, but his case shows, a need for teachers

.Points’
of view- or opinicdns do,not necessarily represent.
the official view pr’ opinion of the Clearinghouse
or NIE. Readérs are welcome' to reproducevthis

vy
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'\ impor tant beglnmng in ‘1eafn1ng to value

‘The kids cheered when I gave h;m the .

and ag:eeﬂ to the

His story -

- to, diversity,

I:Eq:hlld en learn thrpugh direct
then "liking Charley” may be an

el

classrooms,
experiences,

I bélieve that the re].nféftzaméﬁt pfcgrams were
1mpgrtaﬁt in -changing Charles' behavior, and that
h:.s bahav;ar change, 1n tu n. helgéd ;he athér

mgntgl;y reta:ﬂg& mlght make Ehlld:en legs
‘receptive in the future to others with this
"diversity label,™ :
Another factor ‘in ‘Charles' agceptanee by the
- glass may have been our system of ‘peer tutoring.
‘Charles was with us Eat anly lﬂs weeks, but ﬂur;ng ‘Charlesg tutﬂred in how to push. snmebc:ﬂy on the

Q,

swings becawse he did that better than anybaﬂy.
, others tutored him in math. It seems that his
paftlclpamun as tutor and tuteé may have shown
weakhesses, fhot weaknesses alone. )
It is probable that Charles' academic prngrjéss
facilitated his acceptance by the group. His
progress is credited to. the resource tea::hers who
worked with him outside my classroom, His "special’
-education teacher taught him.to add and subtract
numbérs up to 10, to print the alphabet, to names
colors and read color words, and to identify a few
initial-.consonant saugnds Hig .speech therapist
taught him_ to articulate with reasonable clarity,
and to use longer, more complex”sentence patterns.
It should be emphasized that a classroom teacher-
could not’ have given him t,he mtensmé one=to=ogne .
-and small.g;aup instruction necessary t6 meet these
academic t:,bgeﬂgves, his ablhtles were 86 . s -
different that h:.s lessons would have required a

4 Vﬁ;spgamrtlonaté amount’ of ¢lass time and might
. have called undue attention to:his difficulﬁies.'g

‘Finally, it might be inferred in this case that
.initial progress in Eeaéhlﬁg these children to. o
‘value diversity was a matter of:" (1) exposifig them
(2) providing them with a teacher who
understood individual differences, .had accepted- .
ﬂlvEEﬁiEy as a value, and modeled that acceptance
of differences, {(3) -designing experiences and
"intetactions that provided direct instruction in
accepting individual differencess and (4) providing
an appsapflate, suppor t program for chllﬂten wu:h
diverse needs.. : .

) SUGGESTIDNS FDR TEACHER EDUCATION.. .
Charles is-a- s:.ngle, perhaps extreme, case of t"he-
‘diversity that exists . in the publie school

to know about’ ﬂi\rerslty arnid 1? implication an
classroom practice. As Gﬂadman wrote, ®"A key tepet,
QE the ﬁeﬂ-pragfesSLVE movement must be accgptldg
Jituzal and linguistic ﬂlEfErEﬂEE and treating it
strength rather than weakness" (1980, p. 471).
l + )

f Y
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Anthmpelagi«:al s;tgdies‘ nm: iny offer ' ;nszght? cepticn that those who are culturally -

into cultural differences, but also provide = - . or faaigglly different aye inferior™ (1980, p. 36).
,dlréct;an for teacher education. Warren (1980) Sims Euggeste§4§h3§ f“—ent Bocial change implies
suggésted“that teachers need to be aware of . 'g;neeﬂ for chan in -thé preparation of teache:s-
dlffereﬂ:es, and -cdautioned that teaching’ strategies .. Everything in Wase#ica has changed but :
- €annot be prescriptive according to a "mean" R —Eeaghe:sj 5Euﬂents,vthe family, the society, )
cultural profile. For example, Tonemah- (1980) T the Eammunlty and the world are different, _The'
—urged for Indian children that schools should suit - same methods, techniques and emphasis in !
the "basics® to the gocals identified by Indians. - teacher education that were used in the past -
From their summary of culturally different . .are less effective for the present and may
. ha ndicapped students, Hemenway, Middleton, and . p:ave disastrous in the future....
* ruitt (1980) observed that teacher. attitudes and ‘Teacher Educatlan -prograps must, if publ;e
) value about placement of students in special . school education is to meet the needs of =
educagian classes are critical factors, They -- =~ students in the .1980's, prepare’ teachers for

> all ethnic groups and all

cluded that uﬁderstandlng different cultufes and schools whe

cepting. Eulﬁural diversity are essential for - classifications of students will be present and
r,arhezgg Ashton- cautioned that tracking, a widely ‘where 411 services;and facilities will be

:d school practice, supports unegual status, and available en an equal basis. to all students.
eited an NEA report .on the humane -schoal-=one that ~. New teachers -must be taught ‘that all students
"celebrates personal differences and emphasizes - must have equality of appﬁrtunlty, that e u
human lities®*--ag an exemplar (1550. * “isolation is-impossible in this interwaven,;~ a

.7 p. .5 B . intefrelated society. {pp. 44-45)

Cazden. (1976), ‘a Harvard professor who Epenﬁ ‘a It is 1mqértaaﬁ that teachers model aeceptaﬂce of ™
Year in San Diego. teaching the: primary grades, di vezsltyf expect children to’be. all they can, and
reported from her experience a ha;ghtened awareness design educational éﬁv;fﬁnments that wi 1 -enable
of "the limitations of what we know." ' She noted every child to succeed. ' The mainstream laksroom
that her knowledge of langugge helped her with ‘may, in- this sense, provide all children.with th

1ngu1st1c differences. * 12 t restrictive Eﬁv1ranment in thEh taalea:n' (]

Research on :haﬁg;ng the attitudes of children val ﬂlVEESlty- N ¢ . p \f

"and teachers toward the handicapped Suggestz that - . N - )
children are aware of handicaps by age 4, older A REFERENCES St s i
children are less accepting of handicaps than Ashton, P. ' "Strategies. for Educational Prégress in-
‘Younger, and exposure alorie does not guarantee. the Eighties." In Needs of Elementary and
acceptance. Instructional programs, however, can - . Secondary Education ég Eﬁg 1980's, edited by =~
'help both schsﬂlch;ldren and prospective teachers Subcommittee ‘on Elementa:y, Eecanda:g, aﬁd

to develop positive attitudes toward handicapped Vgcatlaﬂal Eéucat;ﬁn; ~U7s. Hquse Dﬁggﬁg;'J fi
children (see summary, Morsink 1980; see also L t ‘ez, pp. 568-82. Washln on, D.C,:
‘refererice list). o . . e U.S. Gavernment Printing Office, 1986 :

At\least four facets of ‘teacher education - L Cazden, C.B. "Iwo Paradoxes in the -Acquisition of
Programs are suggested' for further sStudy: B Language SE:uctu:e and Functions.”™ 1In The

-—Selecting teacher candidates who: valuse S DEVElapménE QE Competence in Early Ch;léhﬂ@d
ﬂlVEEElty and desire to ﬁallabptate with Dtth f edited by.J. 5. Bruner and K.J. ébnn@lly, New - D x
professionals. : York: Academic Press, 1976. 3

‘~-Revising the preservice teacher's liberal arts * Frostig, M., and Horne, -D. ‘Frostig DEVelspnental
program to include, for example, instruction in Program. Ch;caga- Follett Publléatlans, 1964,
-anthropology/ soeiology/ philosophy that would -Goodman, K.S. = "Needed for the BD' Schools that-
enable teachers to understand diversity and to Start Where the Learners Are. pp!7453=73i See
develop peday™@ical skills for diversity. Such - Ashton, above. . '
instruetion should lead teach€ts to expect .. Hemenway, M., Middleton, E., and P:ultt, G. The
élVérs;ty rather than homogeniety as the norm. Relatlanshlp Betweeg . Teacher Attitudes and Values

==Determining whether school and university Mainstreaming the Minority Child, Unpubllshed
master teachers, to whom preservice students are - manuseript, Un;ve:s;ty of, Kentucky, 1980.
exposed, can model acceptance of diversity -and Reynelds, M.C., Ed. A Common Bedy of E:actlce for
demonstrate the ability to teach such acceptance. . Teachers: The Ehallenge of Public Law 9 ¥

~=Developing preservice teachers' 5k11l; to Teacher Educat;an Waahlngtan 0.C.: v

manage classrcoms humanely and to use a variety of >~ Assoc. of Callegea for Teacher E,'catlan, 1980
materials and resoureaz to help children understand 5ims, W.E. "Huﬁénls;ng Education f£&r Handlcapped
individual ‘differences, given thateplacement in and Cul;ufal 5 D;Eferent Studen
. regular classrooms of children From diverse Pro St 2) .
backgrounds is necessary-but. insufficient for
¢ teaching children to value d;vers;ty.

Teaching®children to value® diversity is not as Warre

arren, ) aljues, - cultural !
' simple as altering preservice programs.. As Sims' Cla'%ga@m P:agt;ce. The Dileffima of Unfu lf;lleﬂ
hlEthlcal perspective shows, d1ff;culﬁ1egdbf Ex ctations, Unpubllahed manus cript, University
1ﬁtegfat;ng handicapped and cultu:ally different gf Réntusky: 1980. i

children into the education mainstream.stem from

three Western European ideas: J(1l) a dL;pﬂs;tlﬂﬁ iELUSTRATIVE CLASSROOM EESGURCES i .
. to regarqd anything shart of perfection as_ - . Materials to help children understand and accept
unacceptable; (2) an intense emphasis on respect - individual differences inglude:

Faf autha:xty, obedience to ‘family, and 1ayalty to Qareef Kaléldmncnpe, "All Around the Sho opping

B,

ERIC

Aruitoxt provided by Eic:




c 1?1§1&5 on value mf 1n§;v;§uaL
g and aﬂcepﬁance of.

af Naﬁsﬁanéléapped
iLdren Abﬂut Thélr Hanﬂ1cap§ea Peers Through
1 8.7, Salend, School of :
*Bducat Leh;gh UH1v3f51Ey, Bethlehem, FA 18105
'(Getﬂbef 1979, uﬁpﬂbl;sheé) !!R v;ews chlléfeﬁ 3

;WES,lﬂgtDn Eulléiﬂg, g
Bud Forrest, Business Hgnagﬁz.=svia2ﬁtépe QE
puppets with "handicaps.”® H .
"Like You, Like Me.” Encyﬁlapedla Eritanplca,

X Eﬂucatlan Carperaé;aﬂ, 425 N. Mlchlga b

Shawn on éﬂu&ét&&ﬂal televislan Ea: gradez
“"Mainstreaming: Development of.Positive =

J Interdependence Between Handica,ged and

' Non~Handicapped Students.” D. “Johnspn,
R. Johnson, -D. Nelson, and 5. Read. Nat;mnal

[]
Support Systems Efajéét Unfve:ELty of HlnnéSEta,u.

Minneapolis; MN 55455.--Booklet: of three madules
an nthandicapped ané handlcappea 5tudent s

Mater;als ch Eduzatgﬁg,Nan—Handlﬂappeﬂ Studéntef,
About Their Handicapped Peers. .F.W. Litton,
“M.M, Eaﬁbuzy and K. Harris: ,Teaching Exceéptional

-~Children, {in press, 1980).——Aftxéle lists :

w~'maln5tream1ng resource books for . téachers,

special préseﬁtatlcn materials (fllms";
cassettes), and children's b@cks titl ﬂ authat,
publisher/cost, élsablllty, and des:rlpt;ﬂn)i
People Profiles, #3, Jose Feliciano, Singer and
Aﬁ,itar Player. Teachifig Resources CDrparat,Qn,,'
100 ggyistan St., Boston, MA 02116.--Books,
records and follow-up activity Ecr-readlng skllr
ﬂevel@pmeﬁt. A success story and intérview with'
a popular singer who has been blind from birth.

"people You'd Like to Know." = Encyclopedia

" Britannica, Education Corporation,- 425

" H. MlGhigan‘A?E., Chicago, IL 60611,--New series,
of ten 10- mlnuté fllms abaut dlffétent handi aps

ERIC Cleari ghmuse on TeacherEdugatmn

American Assccuatugn of Calleges for Teachar Edu::atlcs,

‘One Dupcmt Circle, Suite 610
Washmgtcn DC EDDSS ' S

Q ‘

ERI -

Aruitoxt provided by Eic:

" McKalip, K.

- Ballard, M., et. al.

_-Ala a, G. F., EE al.

_ HEEHlllEﬁ, D. L;, et al

. - * . - FOR FURTHER ,
Palmer, . D.J. “Regular Classroom. Teachers'.
Attributions and Instructional Prese:ipti@ s for
Handicapped.and Nunhanﬂigapped Pupils.® Journal
‘of -Special Education 13(3):325-37, LSBT 212 427,
- ‘Eevélapiﬂg AEEEPtEﬁGE Toward the
School «Counselor 26(5) }§-=38.f

;.Eaﬁﬂicapped,‘
ET 204 220.

§
Lezb J., et al. “Car:elates of Social Status
"stre ed Mentally Retarded Children.”
tional Psychﬂiﬂgy 73(3) 396-405.

Psz:hgiggz
"EJ 182 96%. 7 - . B -
*Tmproving thg,sgclal Status
Lo of Halnsﬁreameﬂ Retarded Ehxldfen. w qu:naL of -

;fEﬂuc’tlanal Egyﬁhalagg 69(5) 605-11.
E :“Pﬂsi lve Att;tuées. A Must fa:a

Ha;nst;eamlng.
e 15(2) :253- 597

'The Rale af the Re

h ptlt;iﬂal Ehildreﬂ 3(2) BE—B&-‘

Ind1v1auals w;th’Spe31al Neeas Eﬂr31led in the
Re gg;a: Classréﬁm;“,

N

Culver E;Ey Unified Sshgcl

. Callf. 25 Jﬂp241976, pp. 1-57ﬂp ﬁaa
TED 148 040. . ) S

REESE=DHI{ES, J:L:, and Stckéa, E:H. . "Social i
Ac:epﬁan:e of - Elementa:y Educable .and Mentally
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of planned change efforts
indicate that only a fraction of new programs and
practices introduced in schools are ever widely -
adépﬁed. An analysis of "data from 293 projects in”
the Rand Study (Berman et al. 1975)., five .
Experimental School's Erajegts (HE:E;;E and Gross
1978) , ten Teacher Corps Projects (Corwin 1977),
and. eight IGE schools thats had dropped ‘their

ividualized programs (Gaddis 1978) suggests that
never had a chance for

Evaluation studies

5

many innovatiol

_1nst;tutipnallzatlan because critical factors that

~ignored.

. schoals are ap"lying the krifwledge..

WhatvFggggfsrand;QéﬁdJéicns arg Ssse

‘change, Havelock (1971)
"affect the adoption

- the adﬂpter& and users

Q

EE
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affect the change procesg are either’ overlooked or
Although publ tions on planned change
are valumlnaus, there is: llttle evidence ‘that. ¥
planners and managers of 'innevdtive programs in )
. - The Eall@w1ng
synthesis. is intended to assist educators to
1nat1tutlmnallze change Effarts with greate:
degrees of 5uc¢e£§ :

i
v\ joi

1z

rr

ia

*\.! B

{After reviewing more

Wocess QE an 1ﬁn3vat1@n.
==Linkage: number /varlety, and mutuallty of
collaborative’ fe ationships °
. ==Btructure: 6eg Ee of systematlc a:gahlzatlan
" and céacdlnatla :

P@SSLblE- ) s
--Capacity: abflity to retrieve and marshal
diverse resoyrces ° :
--Reward: ‘frequency,- immediacy, amount, and

Structur;ng/af positive reinforcements

A—-Praxlmlzy.; nearness in time, place,. and ‘
context to’ resources ’
%ESyEEEgyz ,camh;nat;an of forces mobilized to

produce™ Hnnwleﬂge use
Pankratz. ana associates (1980) reviewad the

llﬁe:aﬁuré concluded that adqptlaﬂ and
1n5t1€ut;anal zation of changes are affect the
content thghe prapﬁseﬂ ﬂhangéﬂ, the persegélﬂﬁs of-

tha qhafacter;,tlcs of the
organization, the chatacter;stle; of thE PEDCEEE‘
employed, and the factors in'the envlfanmﬁnt of the
intended adopting organizations. =
By cgmparlng ;nnavatlve ptagfams that have been
t;tutiaﬁallged Hlth those that have not, the

o

i

NSTI TUTIDNALIZATIDN OF-

analysis Eéfly in Ehe :hange Efféft,.

‘renewal.

“institutionalization:

Is Changgra,Ealitiéal af;?rcgféﬂggtig’zgaggss?

PLANNED CHA

t

— = ®

Systemlc prublem”
utual .
adaptation® of the 1nnava§; to the loeal school,
and ‘the school unit to the 1nnavat1an*'staff
training keyed to the lacél settlﬁg, an%;te )

techni al ass;stance,

" Also, the following conditions seem_tc foster
user ownershi a sense of
efficacy among teachers Ehat change can happen and .
will help them become, better teachers; a perception
that the innovation is ambitious and Ehallenglﬁg as
compared to an old idea with new labels; key . .
administrator leade:sh;p and support; competent
program management; and a “healthy nganigatlaﬁal
climate with ﬂynam;c communication. -

*

- Experience and data auggest that the key to
sucgessful lnstltutlcnall' the = =
orehestration of the polit programmatic

255 In the early stages of change when -
awareness and mobilization of support are the '
pr;ma:y abae&t;ves, the political processes are

cially importlant. In the preparation and
exe;utlan stagég, programmatie cans;deratlans
trainlng, material development, and technical
assistance are erucial.  As the 1nnavatlan§maves to
the institutionalization stage whére local
resources and budget line items are needed, the
lelElEél aspects of gaining administrative support
assume importance. Most innovations fail to reach
the ‘institutionalization stage because planners and
managers ignored the political aspects of the
changé process,

processes.

&

of

Hew can Researgg,ﬁelﬁ Planners and Managets?

-
Né atter haw well efforts ta introduce, carry
out, aﬁd institutionalize new programs and

pfaetlc are managed, there is no guarantge that
any given attempt will be successfull Rekearch’
indigate that a number of variables are Eéyanﬁ th

'scantrgl of the most competent project directors and\”

school adm istrators. However, experience and
research data indicate that the Eéilawing
suggestions will increase the odds for
irstitutionalization: -
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=-Build a formal process for feflneme t and I -T:alnlng AEtIVltlEE Cente: for Urban
- . rEhewai af innovations, ’ ' Eﬂgcat;an, 1980,
: Roberts, J.M.E. "Implemenﬁatlan of Innavatlans
in Educatlgnal Organization and Instruction.”

) RESOURCES Working paper. Philadelphia, Pa.: Research.
o ] : A for Better Schools, June 1978. (ERIC ’
Beal, G.M., and Bohlens J.M. “"The Difflusion ED 180 072.)
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ED- 025 361. ¥4 * University of Oregon, 1978. (ERIC ED 168 206. .)
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- Wh EAgﬂbut academié freedom?

Q

| Qn Teac.her Educatmn

‘eliminate perceived sexism.

‘with charges of teaching malevolent material?
. paper has not the space to do more than prav;de a
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,,,,,, ‘or prchlbltlng the -
'free exérg;ge théré@f ‘or abrldglng the freedom’
of speech, or of the press; or the right of -the
* people-peaceably to assémble, and ta*peﬁiﬁiaﬂ
ﬁhEBE§VEFﬂmént Far a redress of grievances..

: : . s -==First. Amendment,
Lo United States Cansgitutlpn
That singlé sentencé is the foundation fdr all

freedom in Amerieca.s It is me0551ble ba 1maglne
having’ freedom to do anythlng elge if ong'#® very
words are controlled by ‘an outside guthar;ty. .

" There are those who would impose th ir authaﬁ;ty

over the words.of c¢lassroom teachers. Often,-they.
have the sincegest of motives and the finest of _
intentions. Parents want to protect their children
from potentially harmful values. Feminists want to
School authorities
want to preserve their ‘positions. All-think they
have the children's ,best interests at heart.

Given that, what can a teacher do when threatened
This

few saurqgs of solace énd EHSWEPa jos] quest;ans.

‘How much of a problem is censorship today?

tor of the American Library
once

Judith Krug, d .
Association'a QOffice of Intellectual Freedom,
received three to five censorship CDmBlEl nts a
week. Since November, she gets that many a day.
She told the Washington Post, "It's not just the
anti-zex education péaple. 1

ALl sorts of people are
tryihg to keep out things they don't appraveb

;ﬁcludlng Fﬁmlnlsts and anti-feminists, blacks,

Jews, single-issue groups." ' Anyone can become a
‘ecensor, political and FEllElDuS beligfs \‘ .
natw1ﬁhstaﬁdlng . - !

=, -

*-.

a

Acadenmic fréedam has yet to be fully deflﬁed as a
right protedted by the Firat . Amggdmﬁnt. Teachers
do have some room, yes; but they qgﬁ't have the
entire house.

In genéral academic freedom dépénds-on ‘how )
respanglbly teachera use theim position. ' A teacher
who uses thé clasasroom to prcsa;ytlze, or to openly
influence the minds of thé puplls is uinQtFEtéd; .

:\

-

Aruitoxt provided by Eic:

" She refused their request ta Wi

- concérned

"Minarcini

However, individual ideas and wards b31ng taught :
ob’jectively are a different mattEﬁ.

‘The limits of academic freedom are best def;ned
in Parducei v. Rutland (1970).. A teacher wasa =

dismissed@ from her- job for hssigning the Kurt . .
~Vemnegut short story-UWelcome to the Monkey Hou uge"

to her eleventh'grade students. The principal an d
an as sociate superintendent summoned Pafduecl and
informed her that they found the stgry to be
"garbage" and they disagreed with its philosephy.
draw the story.
The U.3. Suprema Court deéldéd in Parducei's |
favor because the story did not meet current tests
of obscenity, and. because. 35515n1ng it 'did not
ﬂlEFUDt the. normal operationk of.the school.
! is _onetof the items teachers can be called to
a:cgunt for; if conduct "materlally and -
éubﬂtantlally interfere(s) with the requirement of
appraprlate dl%é llne in the DpEFatLﬂﬁ of the -
The Court also
ngted the ‘statets interest in proﬁeutfﬂg the :
"Ympressionable minda of ita young people," as a
reminder that aaademlc.freedam ia not total..

Are libraries prctected?
leFaFLES are popular targets Far EEﬂaDFS- !
Parents ofteén don't want their children to bruise
their minds with hurtful literature. Some are:zo
thatthey would. even protect “everyone!’ s
Legal ground is firmer hére. 1In., -
v. Strongsville City School qutrlct

(1976), a local school board removed Catch-22 by

children.

Acheph HEllFF, and Cat'!s Cradle and . God Elegs You,

Mr.' Rosewater. by Kurt Vonnegut. The “bocks had been
judged offensive. Several studénts, through their
parentsz, brought suit asking for the return of the.
books. to the: shelves. The U.S. Supreme Court held
that the school board did not have the power to
remove books-from a library on those grounds, even
if“the board created the library.
storehouse of knawledge," the Court zaid. "When
ereated for a public scheol it is an important
privileger created by the state for the benefits of
the students in the zchagl. THat privilege is nDt
subject to being w;hhdrawh by succeeding school’
boards whose ‘members might desire to 'winnow' the
library for Eaakéfthé content of .which occasioned

th21r displ asuUre” or dlsappraval "

=

[ I - ) .

That "

"A library is a

J
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The: beat advance defenses

~ 7 Can .anything be dane in adv;"
jalreaﬂy been develsped by the Emeriasn Librar

inat eensﬂr‘shlp 'h%ve : L ST ' :
Davisfadames E., eﬁ.v Dgéi ing with CensarahiE.A

Asaaciatlan- Their advice is: o PR “'Urbdna, Ill ANatinnal Countil ¢ af Teachera of
: o . .. English, . 1979. (ED 168 067.). .
) 1. Halntain a géfinite matEEials selectian " - Hentoff, Nat. The First Freedam.: The, Tugulﬁgqg§~
: licy. - . "¢ - 'History of Free Speéch Amer'-;éaa New York:
E. Intain a Elearly defined methﬂd far : " Delacorte Press, . 1980. L. . ’
handliug complaints. . : ) - ~Kernan, Hiehael.'A"America 3 Librariea vs. ThE Eﬂak
3- Maintain lines of communieatidn with eivic, : 'Zealats.'“ The Hashlngﬁln Post 31 Januai 1531 ;
"~ . religious, educational, and’ palitieal baﬂiea -\ ps G1,° e . Lo
f - in the community. ' .‘Marshall, Kih. ."Why Don't We Tell Children’ the Y

4, Maintdin a vigorous publie relatians program® , Truth.About. Amerl a?" Learning 46, (February
- on nbéhalf of ‘intellectual freedam.' (1972) < 1980): 521 T : T

& A

It is much more diff;ault for., paténtial appp"ents : . : LEGAL CITATIDNS A . e

to attaek friends.  The public 15 not - some ‘ teeming
mass lucky to have the attention of edugatars, lt gHinaPcini w.;Strgngsv1lle Clty Sghggiapistriét.

13 the source of edudation. It providés the.. ‘841 F.2d 577 -(1976)."

; buildings, beoka, ‘bucks, and students. Keeping’ : Parduag;‘v. Rutland. 316 F. Supp 352 (1970)
them informed and making ‘them feel a part of the ' 7. . - Y A
eﬂuaéﬁiéﬁal prﬁcégs will; generate good feelings for S ot EQBTWER READIN - .

both partieas. The publia will - feel*like the

. tggstéd partner it should be. .gnyway, and the school Bergman, J. Ieachiﬁg Abgutrthe [ 1 £i
1 Pe able to operate freely. and canfidently. "= - Controversy. Fastback: 134.A Blgomlngtan, Ind TR
~ * AboVe all else, teachers.should be sensitive to. ?i’ Pl Delta Kappa Educatlanal Faundatlan, 1979. R
possible viqlations of academic : freedom and be. able (ED 178 401.)° o= T

‘to deai &dth :hem as subtlj and gra:efully as Candar Catherine Ann., "A Histary ‘&f the Eanawha-
= ‘County Textboék Confroversy, Apnil 1974LApril
1975." 4 Ed.D. Dissértation, Virg;nla Polytec nie
Inatitute and Stats UanEP51ty, 1976. R
(ED 130 283.) " | e
"Creation va.AEvalutlan . 'The Debate GQE& Dﬁi

5

. American | 5.
_ \ : ",;}’ Algé, numerous " (7980):33-3 . 3.] * .
) civil liberties organiz ng,-many of which have - ERIC Clearinghouse ‘on Educational Management. =y
“local chapters, can prov formation and - . . - Textbook: Selection and Controversy. ' Eugene, ﬁi;)
p9551bly ggsistanee. ‘These iqgludez Ore.: ERIC Clearinghouse on Educat;aﬂal
c . Management, 1977.. (ED 136 358.)- :
Americaﬁ Civll Liberties Uﬂi@n ' ' - Jenkinson, Edward B. -Censors in the Clafsroom: ggg
22 East 40th S5t. , ' ~ - . Mind Bender Carbondale, I1l.: Southern. 1
‘. New York, NY 10016 v . - ST Illinois University Press, 1979. . (ED 178 959.) g
) , o . ‘ R 7 _» ed. “MOrganized Censors Rarely Rest." -
American Library Association RS Iﬂdiana English:Journal 1,-.1 (Fall 1&77)gentire
Freedom to Read ‘Foundation - - iasue. (ED 137 878.) -~
. - 50 "East Huron 5t. ) e s Parker, Earbarairi"Creaxlan vs. Evalut;an*-
o Chlcaga, IL 60611 : . ) Tedching the Evolution of.Man." .American School
L Board Journal 157 .3- (March 1989) 25 26, 31~ 34, -
Natlﬂnal Coalition Agalnst CEﬂsarshlp ' o (EJ 217 TEH,)i RS
. 22 East UOth St. / ) . V'Heutter, E. Edmund,” Jr. Censarshlp in Publiﬂ
I New York, NY 10016 . S e Schogls: Some Recent Legal DevelqmeEts. Tnpeka,
o - Kan.: Nat;gnal Qrganization on ‘Legal Prcblems Gf
National Council Df Teaﬁsérs of Engllsh o - Education, ﬂ977. KED 143 078.). - .
Committee Agalnst Censcrshlp - _ -
" 1111 Kenyon Rd. B - T
‘Urbana, IL 61801 . o . . Stephen A. Seitz ia the editarial assistant for .
» . ' : ) .» r .the ERIC Gléarlnghause on Teachef Educaglan, .
- Playboy Foundation * ' . ' '~ Washington, D.C. : Ce e
919 N. Michigan Ave. . - - ) .
‘Chiéagag IL 50611 SR - - ~
d Fact Shéets are acéaslanal papérs prﬂduced by the.
L Géarge B;Pnard Shaw aald “It is very daubtful 7 ERIC Clearlnghause on .Teacher Education, and
whether man is enough of g,pal;tlgal animal to :iprepared‘pursuant to Contract No. 400- 78 0017 with'
«produce a good, sensible, serious, and efficient _ .. the National--Inatitute of Educati s U.S.
constitution. All the evidence is agalﬁst it."  Department of Education.  Points S?=V1EQ er "
The challenge td men like Shaw isx to prove that nat Vapinians ‘do not necessarily represent the folcial
iny can it be done, ‘but that ‘it can -be made 'to view orsopinion of the Clearinghouse  or NIE. - ¥
last despite the assaults made agaihst it. Only a Readera are ‘welcome to reproduce thls paper ‘at Hlll
literate, well-educated citizenry can do that. for broader. dissemination. S i
) feo® ) ’ 3 i e T *
LS . . ,‘? .
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'E AGQNY AND THE EGSTASI ‘OF WRLTING' TIPS FOR THEVTEAGHEE—AUTHDR

L e T - =
by Patrlcla W er and Sharan\G,‘Baardma% :
. i T | : ’V | _-} . = #
EVEFy day as a teacher, yau use - techniques, . :magazlnés weleame artieles that . discuss spec;flc) =

" practices, and innavatians that your ealleagues may .
" find useful,
publishing your ideas and practices?
Hundreds of- classrcam teachera feel a grest sense
of accampl;shment each year by transfnrmlng their
ideas into publications: agd journal articles,

Despite demanding schedules. these teachers have
discovered that they have. tima to Wwrite and, .i
maintain their classroém as ignments.

, most cases,
- How do thay da it? Simply,.each devises 'some Kind

i

Have you ever conaidered farmally _?

Uy

of! ﬂyatem ta make peraonal. wr;tlng a dally habit.

.

Hhere Does a erter Start?

STTIf you think that ofily gifted pecple can write
, for publication, ‘you have been mislead. A study of
‘ the research. will show you that HPltlﬂg 15 a skill
. to be maﬁtered;’It Just takes practlce. Talent.

v Thé

" Peter Elbow (1973) adv;ses that HPltlng should
become a habit. - To begin, he suggests daily '
freewriting exercises," in thch you write
whatever .comés to mind for 10 minutes without
lifting yolr pen from ‘the page, reading what you
write, or stopping ‘to ‘think ‘about’ anything. "You

" don! t ‘have .to think hard or prepare or be in a
.mood:" he eclaims. Although pegsonal prgference. 5
dléﬁété; how, wheh, and. wheare you record your
‘thoughts, - Elbaw recommenda keeplng a "freewriting

diary" to show yaur progress. .
* As your writing hapit ‘develops, 30 tca
writing: gtylaL

11 your
Meagwhilé, as you read prafaszianal

Jjournals, "study the various styles of writlng.

*Note how tha flavor of writing changea among your
favérite authors. In addition to regding and :
pﬁactic;ng in private, 3ea-if your teacher eenter
13 affec;ng -geminars of Writing and puh;iahlng. -

C e

what Mah:é-s up a Publlcatléﬁ Plan"?

4] you become more comfortablé with and eanfldent
about your wri
for: publ;aatani First, though, plan ycur atrategy.

Study the magazines y@u read regularly to get an
idea of the material they might aczeépt. . For .
example, Instructor, Learning, and Teacher o

Q

ERIC

Aruitoxt provided by Eic:

ting, consider submittlng an article

Y
", - thoughts that maﬁ;be causinig the bloak. Later, you

issues of interest to classroom teachers, and
Education Unlimited searafes continuously to find

' ‘teacher-authors who have expertise with EXﬂépﬁiDnal

children. Many jourfials announce their- themes for C e

- upcoming issues and the deadlines for articles:

Ken Eierlyr former editor of Instruatcr, suggests -
that after you target.a publication, you should )
eaddress and stamp 'an envelope to the editdr and
keep it visible as a conatant reminder that your

>=F1nished artlcla ts due soen: HE also suggesta .

nmting tha submission deadline on yaur calendap.’

‘Hhat t Subject Might an Artlcle Cover? ) : A
Your expérience and expertise in the claﬁaraam

give you a wealth of information from which to

. choose topics for articles.  For example, if: you

_are 1ntérested in. classroom management, your
‘artiecle may focus en incentivés for good work or on

use of learning centers to achieva a positive
classroom environment. -By writlng about familiar
;aubjeets, you can -support your statementa with
EXamples of* your own preven practlcea. :
During thiz selection stage, you also shauld ‘
review the literature on. your subjeet. 3uch a
survey can broaden your knawledge as well as help
you narrow your topiec. The ERIC indexes, Resaurces’
in Educatian,and Current -Index to Journala I ;EES\L
Eduéatian are useful PEfEFEDEES‘fQF your search

E

Ho H *Does a Wrrter Hrite?

When' you have the skeleton of your idea. Peady,
fo 11 ow Elbow'sa advice and write your rough draft.
efer to your notes cn;g for accuracy. Some
wrlters find:that an outline helps them stay on ‘the.
subject, while.other writersa use a stream of
consciousness techniqie for the' first draft. In o
describing a.program, you may find useful the .. ¢
Journalistic questions of‘who, what, when; where,
why, and how. In writing this. first piece, it is

§

:u\

e

'impartant to remember that it is only a nucleus for

_your ‘article. - Revisions are still to come.. ..

If you find your thoughts blacked push -the pen
ahead ariyway. and-Ee back. to the migsfng parts
later, This® E ows you to clear your mind of -

can reflect or read mc;e ta fjll in the blanki. psy

%
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. yau hav§ troubig getting started, bece Juntune . Lnatruubianal-matariala, deagriptinns nf Exgmp;ary '
- (1979) recombenda that you study the factors, * . prdctices, and mare.
present when jou feél most’ creative, and yse the " °~ To submit a éaﬂﬂh&nb for reviaw, send twc clear -
information to create an envir@nmant that will put nnpiea, neatly typed, to the BRIC Processing and.
:,yau.in a. ereativa moed:; - - i -, .+ .Reference Facility, 4833 Rugby Ave.,-Suite 3D3,'
: : ' © ' .Betheada, MD 20Q14.. Document lemgfh should 'be a

iaians Important? " ‘- : AR _minimum of five pages; and standabd Ei" X 11“ whité

s AlEh ugh you are the expert,.: ‘and’ ycur - papab is praf’r ad. .,

" observations and. astatements are prodicts af oL Lt . LB - - T ! {f

. -.‘Peflectinn, research, and praétiea, you may find . K Référénges and Resaurees ) o

© " that what you wrote in ynur firat draft i3 not’ Hhét o o "t Tkl

_you thnught you said, “nor is it stated.eléarly or - Applébiﬂgi_J.,;gnﬂ!Evansh.N; Haw o Get Haggi%z

. - coneisély, It ig"diffiecult td edit ydur own . - Published. New York: Harper & Row, 1978. -

:~,wr1§iﬁg, bt a useful tactic im to ignore your - Baumbach, J., ed. .Writers as Teachers/Teachers as

.- dpaft: maﬁusaﬁipt for at least three days. ‘Then,. - HWritera. New Yopk:' Holt, Hinehart and Hina¢gn;

.« . consider yourself as an anonymous reader and réad 1970. (ERIC Ro. ED. 048 278 )g _ s

“the manuseript as if you have never seen it. You . ﬁEiérly, K. - Proceedings frc 'the‘Cahference on . '
may be surprised at how differently you perceive Wpiting.. P!ttafﬂrd N.Y.: PittsfardgTeéeﬁer

. relationships and at hﬂH dull and. lifeléss. .your . . Center,. 1978._¢,7 T, - _
“inspired phraises and cagent reasoning may :seem . in. .- Bowden, N.; and H@untain, L. “Tn Ee or. Nat to BE a -’
the.cold light of objectivity. - "Writef: [The How and: Where of' Publishing Language

Another aid i3 to let 5uppartive friends read the Arts Articlea.® English Journgl 64, 1 (ﬁanugry ’
manuseripti They not only can point out. errors, ZK' 1975):106=-09. (ERIC No. 110 890.) -
but .al3o can hake you question why you believe what ~Cotler, H., and Weiler, P. How to be a Teacher
you say. You may disagree with their critiques, - Author. Washington, D.C.: AFT Teacher Genter
but their honest evaluations can help. you revise " Resource Exchange, 1980 ’ \\
- your arguments to say Sxactly what you want. . Delaney, A. "Guldélinés Fﬁr the Potential Teaghér
‘In editing for style and—f6rmat, use the  Author." _(Clearing House 44, 4 (December .~ .

' submission requirements for your chosen journal as. . 1969):870-13. (ERIC‘No. EJ 013 737.) \ B
your-guide and:refer to the recommended style_b@ﬂk; Elbow, P.-~ Wr;tiqg Withaut Teacherg.. Oxford, T

- In -addition, you may want to refer to other . - . ‘England: ' Oxford University Press, 1973..
excellent. refe; ,ncés, such as- those listed herd. . Gravea; R:, and Hodgé,:A. The Reader Over Your -

- A¥though ea ,'-drafts of .the manuscript may not . . Shoulder, 2d ed.. New York: Vintage Books, - 1979. '

. meet publiéat;an standards, you must_remain firm. Heiﬂly, R.  “TEachPs‘ Voices in Professiopale ..

. A sdrve} of published authérs- showa’ that no magie - "Journals: Turn Up the Volume." Social: Studiés
number of drafts’ makes an_artiele ready for Journal 5, 3 (Fall/Winter 1975): Efﬁ. LERiC :
.publication. Cammcnly,!Zrﬁic’ 3 are_rewritten four Nd:AE371SD T41,) S
‘aﬁ five times be ore B51ng ma;led ta an. éditar.» .+ Juntune, J. Praceed%ggs frcm kthe AFT ,Eaﬂher

. woeh v ) o Center Directors Conference on Creative Problen
Hhat Baslcs Do Editors Want? . . K " Solving. Washington, D.C.: AFT Tedeher: Center

Editors want your manuseript's content ta be < - Resource Exchange, 1979,
accurate and original (that is, it should neither - Suderman, E. "The English Teacher as Hfiter.
violate the U.S. Copyright Act, nor plsgiarise College Composition and Cam@ggigaﬁiana EB -4,
another person's ‘york). Machanlcally, editors want (December 1977):356-58. (ERIC No, EJ 177 "y 7.)
& manuscript to be.typed double or. triple spaced ' Van Til, W, Writing for PrafeggéggggrPubliea .ion.
with wide margins to allow: for editorial changes Bastcnz_-Allyn and Eacan, 1§8D,

- and instructions to ﬁyplsts.- Also, they expect you - T : Co. Ly
to proofread your. manuscrlpt and correct any L. or anigatimns i I,
mistakes befere gubmizsaion (this inecludes ﬂréss: Teacher Author League of Amerlca, 177 Hhite Plains
checkingﬁthe accyracy and completeness of : . Rd., Sudte 60~F, -Tarrytown, NY .10591. —-Publish -
references). Yopr‘attention to the small details ] >, tradelektter, Teaeher=ﬂriter.~
of presentation an mean the dlﬂﬁerenee between .- Teachers and Writers Ccllabaratlaﬁ BH Flfth Ave.,
dgeceptance and rejection. . . . New York, NY .10311.' ’

. Bome editars reguest that you submlt a br;&f * —

) bl@graphlcal -statement of your education, work: . A fnrmer teaehen,in e Detrcit Publiﬂ Schaﬁls

-affiliation, intérests and expertise, and . Patricid Weiler is directar of the American
publicatiens if you're a veteran wfiter. Before Federation of Teacheps, Teacher Center.Resource

. 'you''seal the envelope containing a cover letter of Exehanga, Washington, D. C., dnd-editor af the = -~
‘intraductianr your %soon-to=-be-published"” ~ . Center's publications. Sharon G. Boardman is )
manuseript, your vita, and a self-addressed, - editor for the ERIC Clearinghouse on Teacher - . o

astamped envelope (Just in case of rejection), make’ Educatian, Washingtan, D.C.
sure that you have a copy ‘of everything you mail as’ - e ———————————

a. precautlan aﬂd a- refﬁrence! ) . - Fact Sheets'aré Dccaaicnal papg?a praduced by the
. W T ) ‘ERIC Clearinghouse on Teacher Eduecation, and -
Have You - Ccnsidered ERIC? ; . ' .prepared pursuant to Contract No. MDD-?B-DD17 with

- If you want to share your ideas, but dan’t want ' the Natlnnal Institute of, Educatian (ED). Fmints
3ta hassle with publishers and Ed;tara, tg of viéw or opinions do not neceadarily represent-
Enterg—may, the - afflcial view or cpinian of the Clearinghouse

be yaur Qutlet DDEUMEDES that EHIE considers o ar NIE. Reaéars are Welcoms to* reprcduge thia--
inelude prajecﬁ descriptiang, currieulum guides, gaper at Hill for’ bruader disseminaticn. :

Aruitoxt provided by Eic:
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IC] Clearinghcuse .
T acher Education

C) ) Dupc)nt Circle, Suite 610 - .
, WashmgtonpDC; 20036,

T

’!l
Curriculum’ devej.apméﬁ,t Ef‘f’af‘ta in heaﬁh . )
. gducation ve incredsed tremendausly gver ‘the €
Cl past twaféggades, but often ind1VLdua1 teachers - H
= "*and admlnlstratars are not fully aware ®f the
- great range of information.and matersials that-'is.
§vallab1ei :This paper is o brief guide to -
. resounges.: and a?ganlzatlans that can be helpful in .
f health education. and gurr;culum develapient. 2

- '

‘Educatfion, Bureau cf‘
;Educatianf 1971. .

356%), . -
Health Education

7 ;,entary and Seeandary!
SDSPP._‘ﬁﬂﬁiC No. ED 151

Prcgram fﬁr ;dagb Public Sehaals;

P T 1

Grades .K-3. -Boise, ID: Idaho State Departmeﬂt

g Hhat is the Eaﬂkgrﬂund and "Present Status af oL .. of Edugatlan. ‘Divisian of Instructianal
Health Education‘Curricula in the United States? : Impravement 1977ﬂ5 U24pp. (ERIC ND- ED 157 .
* The first slgnlfiﬂant Effarts, initiated in. 1922 883%),

.‘\

by the* Joint Cammltﬁee on Health Problems of: the

lii National Education Association and the American
Wediecal Assceciation, resulted in the publication
~in. 7924 of Health Education==A Pragram fDr Publie’

:Schools and Tea”
- Brennan, +1979).. " Since this 1n1tlal effort, more
~"than 75 percent of the ‘states, as well as*ﬁany
achodl districts and national health
) Qrganlzatlcna, have deyeloped health education
. seurvicula Yor_use, in a§h@als ‘ande other settdings
(Kupsinel, .1980). = » .
Hawever, as President Nixon stated 1n his
February 15, 1971, Health Message to EQﬂgféSs}

educaﬁlan) are’ fraglented and haphazard.” : (Repor

of the President's Committee on Health- *Educatidp,

1973)., The challenge ﬁhus remains to put -
;avallable resources. into more EFfEEtIVElaHd

s ext3n51ve prmgrammat;c use. . . .
.. P LT Vi e *

r Tralning Institutes” (Nolte and

"Most of our currgnt efforts in this’ area (health -~

4

"".+ Charles C. Thomas, _
'VKimE, Robert E., and others.:

*  Kirk, Hobert H., and H mrlck Michael:H.

mphrey, Qames Hi, and atﬁerg;;}Health Teachin"
in Elementary Schools.

.1975.  3u1pp. - (ER¥C No. ED
113 322%). " Available- from Charles C. Thomas,
Publishers, .301 E. Lawrénce AVE-, Spr ngfield,
IL 62703 ($12.75):. 57 : ‘

Healﬁh Iist
An_Action Apprﬁach Englewcod Cliffs, NJ:

Prentice Hall,  Inc., 1977. 365pp. (ERIC No. ED
144 g29%Y. Available . from publisher ($i12. 951 '

- Health and Nutrition:

‘A Com prehensive Health -,

._Educatiﬂn Curriculum Guide for Grades 9-12.

" Resémont, IL: Naﬁlnnal Dairy Council, 1977
#14pp ~ (ERIC No. ED 162 8uBH), . Available” from .
National Dairy ‘Council, 6300 N# River ‘Rd.,
Rosemont, -IL. 600718 ($5.00). - ..

Making Hea¥th Edueation Relevant and Exciting in .-

Elementary and Junior: High School. Atlanta: -
. Center. for. Disease Control (DHEH/PHS},'1973 ’

. Hhat Healﬁh Edueatlnﬁ Curricula Have Been Tpp. (ERIC No. ED 147 303). . .
T Plannipg Heaith Education Programs in Oregon™ -
of materi3E$ available range ‘from ° S&hccls. thslcal Health.,JSalem, OR: Oregon :
teaeh;ng guides Focused on particular grade State Departmant -ofEducation, 1979.

= levels, to compréhensive texts cancerned with all
levels of Elémentaryasecgndary educaﬁiﬁg. . Th

ERIC aystem.has acquired a wide’ range af'Ehese 1"31 Teaching Secandapy Health Science. Scmengeﬁ,- CE
.maﬁerlals, and a brief sample is cited below. NJ: John Wiley & Sons,..1%78. 5itpp.. . (ERIC -
: . ,No. ED4452 T77%). Available from  John Wiley &

|
A Gﬂide for Healﬁﬁ
Georgia Sehaﬁls. KindergafEEn‘;
‘Atlanta: Georgia State -

(ERI(,

Bulld;pgga Bétﬁer ‘You.

. ; ~ Edication in
through' Grade Six.

g

blpp.
(ERIC No-"ED 175 872).

.- Sorochan, ‘Walter D., and’ Bender, ’ Stephen J.

Vfa Sons,” One Wlléy-Dr ) Sﬁmerset,,NJ DSB73

($13 95). * - : oo s

- Department of. Educatién,'1§80 ’232@@- . What Pragram and Flanning Materlala are Availéble?
_No. ED 187 701). : Generalized curriculum gides .do.not alwdys:Fit
..~ A'Curriculum Guide to Health Eduaétian-, GEédE ’ or fulfill the needs of a partigular achotl or
" Levels K=12, A Teacher's Guide. ~Petaluma, CA: ‘edlicational setting. . Thus planning apd. rebeatrch
* Petaluma School District, 1977. 3§1pp.  (ERIC ' materials are ofiven useful iri asGessing needs and:

No. ED 190 '504)..

Aruitoxt provided by Eic:

Available from Petaluma Gityi'
s

.ii .

M‘adapting or develgping

a health education progrdm. -’

Springfield, IL‘ T

Facus on -
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The FDllDHlng is a l;st—affrescurces that shauld
prove helpful 1n plannlng. R g
Héaltthducatlan‘ A

Chét E,, Ed.

Hadlsan WI W1scang1n State Department af =
Public Instruction, ,Division of Instructional
‘Servieces,. 1977. 155pp. (ERIC No. ED 162 239). -
Grades K=12.

Framework [for‘Health Education.

Raleigh, NC: North Carolina State Department of
Public Inatructlan, 1975.’ E7pp. (ERIC No. ED
121 .770). ’

é}laszewskl, ‘Thomas J. Influenclng Bahaviar

Through Instruction: Me 'alagy in ‘Health, *-
_ Edueation. Washington,-DC: ERIC Clearlﬁghagse
= on -Teacher Educatian, SDppi '(EEIC NG, ED

1979.°

1@5‘972) ) - :

Guthrié, Helen A..
by Nutrition Educat@rsi

* No. ED 175 816)}.

Health Instruction’ Framework for Califarnla Public

Lsarner Dbjectlves IdEﬂtiflEd
1979. 9pp. (ERIC

. Schools: Preschool _through Young Adult Years.
gacramentﬁ, CA: . California State Departmént of -
"Education, 1978 T4pp. :(ERIC~No. ED 152 71D§).v

Aval{%ble from Publications 3ales, California
State: Department of Eduaatlan, P.0O. Box 271
gaeramenta, CcA QESDE ($1 35)

aﬁhaalﬂ Adminlstrat;an! Salem, DB Oregan
State Department of Education, 1978. 67pp
(ERIC No:. ED 16u 481).

" Rhea, Harold C. Nutrition Education?:.Selecfed

Resources. ~Washington, DC: ERIC. Clearinghouse
on Teacher Educatiom, 1981. 56pp.  (SP 01T

374). Available from ERIC Clearinghouse. on

Teacher Edueation, One Dupont Circle, Suite 51D
Washington, DG 20036 ($5.00)..
Livlﬂgs;an,s., aﬁd Thler

ngbert D,
Sdﬁyey

Schn21der

s Berkelgy, CA
”15, EEﬂkeley,

Unlvef51ty @f

1979. . 29pp. CERIch@, ED

189 %92)

i} -
. Where" Can’| Materlala and Further Inf@rmatign be

EY W

Dbtalned?
Much of the materlal c}téd abave oan be read at
any af the nearly 700 ERIC microfiche callectians

"araund the country (Ibeated in most ma jor

un;vers;ty and publie libraries). Those n@t}

. marked with aaterisks (*) are alao available in

papér’ .copy fram fhe ERIC Document Reprgductlcn
Service, P.0. Box 190, Arllngtan, VA 22210 (the ED
number must: be Spéclfléd when ordering).

The ERIC indexes Resbirces _in Education and
Current Index to Journals in Education ean provide
abcess to more than 5,000 additional citations on
héaiﬁh,'nutritian,.3nd physical education. - For
mare‘inf@rbat;@ﬁ ab@ut these indaxas and the

' Pﬁ@cedslng aﬁd RgferEﬂcé Faclllty, 4833 Rugby

Ave., Suite 303, Bethesda, MD 20014, and request’
the - free publicationa How to Use ERIC and the
"Directory of ERIC HlEFGfléhE Cclleetians.

’7Tbur own satate -department -of .education is a good
plaEF to obtain free and/or inexpensive curriculum

materials. Health insurance ecompanies are also

‘good sources of information, as many of them are:

Ainvolved in loeal and national health education
.activities:

Other. sources include national -

RPN ]

e

; \)p

RIC

Aruitoxt provided by Eic:

i

arganizatlang and gavernment agen21es aancerned

with ‘health, 1nc1ud;ng the Eallaw;ng,

American Callega Health Assceiatian T J—
2807 Central St. . '
‘Evanstor, - IL 60201 o i 4
(312) 491-9775 * -

Amarlcan Sehool - He'lth Asaaaiatian -

P.0. :Box 708 '

Kent, OH 44240

(215) 67851601
Association for thE‘A vancement af Health
* Education N\

1900 Assceiatiqn Dr.

Reéaton, VA 22091 . R

(216) 678-1601 . . - 7.

Natlanal Center for Health Edugatian
211- Sutter St
San Francisco, CX 9“1@8 e .
(415) 781 6144, ST '

National Clearlng
P.0, Box 2345 . L w
RQEHVlllE, MD EDBSE
(301) 9u4B-4450

_Natlcnal Clearlnghause fopb Smmklng and Haalth

_ Center for Disease Centfol
. 1600 Ci1ifton Rd. - .
Atlanta, GA 30333~
(404) 633~ -331)

" National Health Information 'Clearinghouse

1555 Wilsén Blvd., Suite 600 .
Rosslyn,” VA 22209 -
(703);%22 -2590 _

'vwhat Jaurﬁala and Periodicals Can Prcvide

Further Information?

"Américan Journal of Public Health
. Health' Education .
Igternatianal Journal of Health Educatién -
dJournal of Nutrition Education :
Journal of School Health

Journal of the American College Health Assmﬂiatlan
Schaal Health Rev;ew *

Refereneeﬁ - : .
) "A Look at State Health

r't Gu dgs "  Health Education 11, 3
(Mastune 1980) 125=27.
Nolte, Ann, .and- Bre Joyce. '"Through the

L@Qking Glass Hea”th Eduecation Curriﬁulum "-
. Health Educatlan 10, 6 (Nov=Dea 1979):5-11.

The Report, of the PPPSldEﬂt s Committee on Health
Educatibn. New York: President's:Committee on
Health Education, 1933 Thpp. (ERIC No. ED 083
472). - : : - - )

Dean Schwanke is the user. serviaaé speeialiat
for the ERIC Claarlnéhcuse on Téachar Education.

Fact Sheets are occasional papers produced by
the ERIC Clearinghousé on Teacher Education, and
"prepared pursuant to Contract No. 400-78-0017 with
the National Institute of Education (ED). Points
of view or Gpinicns do: not. neceasarily répresent
‘the offiecial view or opinion of the Clearlnghausa
or. NIE. Readera are welcome to reproduce thia
paper at will for broader dissemination.-
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| cn Teacher Educaticrf .

One Dupont Circle, Suite 610
Washington, DC 20036

A compendlum of

January 1989 * Ava;labla

‘Gt ipes

Repfaductlan Serv1cé. No. ED 185 SSDiv

. Reviewed by Stephen A. Seitz, Publications:
" Assistant, ERIC Cléarlnghouse on Teacher
Educat;onv_

In 1979,: the U.S. House Subcommittee on
Elementary, Secondary,; and Vocatjonal
Education asked education professionals to
submit their ideas on likely trends and
possible policies in the next decade.

he
results, a 7DD=page Compendium, cave:eggg

‘broad range Df concerns, whlch the

Subcommittee grouped as leadership, social
change, and curriculum,

The writers generally agreed that the
Federal gavernment should provide mandates

° when necessary, generate money, and. help
They also thought .
- that ‘state governments should lead in.
. meeting Federal goals, and that local
“schools should adapt programs to fit loecal
. tneeds.-
' the Federal government had no business

disseminate research.

.Without exception, all agreed that

fcr21ng schools -to fit rigid guidelines.
about trivial paperwork and absura
fégulatanE pepper the book.

None of the authors questlaned the value
of-basic literacy and skills, but all
agreed that ‘the minimum competercy and
back-to-basics movements are hindering
progress.
set minimum standards might too easily
become ‘maximum standards, that no

‘universal test could be devised, and that

standardized tests are inherently biased
against minority and poor students.

The strongest opposition to such testing
came from practicing teachers, who noted

What's Ahead for Education in’the

Their main complaints were that-

'80s?

that stimulus-response skills are rarely
used outs;ée of school. .As one put it,
"All you get is a ‘bettef class of robots.
Concern with. the publigls image. of the
schools pervaded the book. Parents and
other taxpayers are alarmed that public
high schools are graduating illiterates.
who cannot function in college or on the
job. Reports of incompetent teachers and -

'declining SAT scores Ez;ghten everyone. .

In part, education suffers from bad public
relations. Theﬁéam”;néium's authors most
often suggested improving cdgmunlcatlons

‘between schaals‘%nd communities.

The problems in publlc schools are - -
pushing many parents to enroll their
children in private schools, a_shift-that
is causing state and Federal governments
to consider vouchers and: tax credits for
private school tuition. Most of the
authors opposed such government ‘aid on
grounds that public education would lose

“its socioeconomic mix of students.

Démcgraphlcally, the '80s will be
different from the '70s, as the
composition and character of the whole:
population is.changing. For the schools,
‘the most important change will be fewer
students. In 1979, the Census Bureau
projected for 1985 only 29.1 million
elementary pupils, down from a peak of 35
million in 1967. A mere 11 million
students. are expected for secondary
schools. These numbers are not expected
to rise significantly before 1990.

. Deglining enrollments, in part, result
from the changing role of women, many of -
whom are choosing careers over children.
By 1985,  women will compose half of

America's labor force. -
Schools also will be quulféd o work -
with more single-parent families. Of the

children born in 1976, 45%'w11§ live with

.1 - -
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a single pa;ent’béfafe reaching the age of over any issues that might emerge. i
18. The effects of this social trend are However, since TV is more entertaining
uncertain, but will probably mean that than the elassroom, teachers are at a
more children will come into school from  disadvantage.- ‘One essay observed that
day care centérs than from homes. These "intellectual snobbery and unscientific

children will have more contact with peer  opinions" impede understanding the medium.
groups and .less contact with parents than Despite this, none of the authors offered

.previous generations. - .~ -+ suggestions for. taming‘the TV set and
Enrollments are changing geographically, using it in class. - ' .
too, as population centers shift. Instead  -On migrant and Indian education, the

af the traditional migration from cduntry . auth@fs argued for more money and clearer

to city, people are moving. the other way. ) mandateg from the Federal government. The
"Also, the old industrial Northeast and migrant education specialists detailed the -
Midwest are losing their populations.to - formidable prejudices that migrant

the economically thriving industrial South ~children face in school. The Indian

and West. Everywhere, funding will fall. ' educators wanted more control than the

These changes will not help the urban government gives them now.:
schools. Immigrants s€illflock _to the’ There are two things to_remember when
cities. Middle class'«children will be  ~ feading this book. Flfst, the House
replaced by poor and minority children. ‘subcommittee asked only~ f@f‘apeculatlon.
Thus, urban schools might became Palarlzea ‘It did not guarantee action. The new
rather than intedrated. - " . Reagan administration'is pledged to reduce
Technology's 1nf1uence will be felt spending, and it views education as ‘a

. through the computer. This field is alone. “state and local fESp,ﬂEibilith Congress

in .growth and shrinking prices. ‘Once a = may defer to “the states the task of
*_ program is complete, it can be copied and adopting the ideas in these. papers.

"sold at minimal cost. Asrprices drop, the Second, the Compendium's 54 canﬁrlbutczg
home 1earnlng environment could completely do rot represent all education groups.
change. Reruns after school gﬁuld be _ The opinions solicited, by and large, came
replaced by educational computer games. from deans; executives,:and .

- Computers are spreading so fast that administrators. Only a few practicing
schools may be forced to teach computer teachers contributed, and no student,
science to children. . Reading, writing, parent, or labor groups have space here.
'rithmetic, and IBM could be the new - The Compendium, now out of print, .has"

~ definition of education. ) been analyzed by ‘Dr. Alice Miel, professor

The section of:the Compendium that " emeritus, Teacher's College, Columbia
addressed knowledge .and curriculum ' Un;ve551ty.‘ Her aﬁaIYSis, Trends in
actually focused more on philosophy than Education in the 1980s, will be publlshéd
cuirlculum_ Discussion: centered on the in Feb:uafy by the. ERIC CleaflﬂghDuSE on
best approach to take to ensure better Teacher Education. :

~learning. No one advised continuing the
status quo. They found it too testricted Resources for Further Reading v

and.a block to learning. Schools were
urged to allow students more room to think
creatively and make decisions. One author
advocated getting students out in the
world where they could relate to a wide
variety of people. Others argued for more

Options for
. D.C,: :Tchsréy Ea.u,

classroom*freedom and greater | ® 1979, _mﬂ184383
- P s . R S . Dearman, H.B,, and Pliske, V.W. ThE ﬁaﬁdlt}on of Education.
pa:ﬁc;pat;on in school adﬁlL!i’lLEtfatlQDi: 1980 ed. Wash., D.C.: Natl. Center for Education .
.Some of the authors acknowledged the -+ sStatisties, 1980. (ED 188 104)
growing impor tance of television. By age | L L
15, 'most youngsters have spent more ‘time - ] I -
in front of television than teachers. Fact Sheets are occasional papers proddced by the ERIC 7
. T™V's infl ,‘?yﬂf”, e . - Clear inghouse on Teacher Education, and prepared pursuant to
TV's influence is powerful. It can i Contract No. 400-78-0017 with the National Inspitute of
. broaden the scope of k,nowledge and Education (ED). Points of view or opinions do not
I e s : R necessarily represent the official view or opinion of .the
experience, but it C]CJE mt add depth A’ ElEEflﬂqhQuSE or NIE. - Readers are welcome to reptoduce this
half-hour show can do: no mcre than gloss : ‘papeg at will for broader dissemination. :
PN B 1 . AR ‘.-
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Clearinghouse
3 Qn Teac er Educatmn

School librarians and, media specialists are
primary solirces of information for classroom
teachers. As such, they frequently receive
ingquiries about ERIC and how it can be of use fo
teachers. With a working knowledge of the ERIC
system; librarians can more effectively help
classroom teachers to develop their instructional-

“skills, to upgrade their professiénal stdtus, and
to improve both their in-school and out-of-achool
i Ir ort, ERIC is an inva uable -inservice
to d brarians can help make it useful.

t sdveral years, the ERIC

- Clea r1nghauge @n Teacher Education has held many

“workshops and erientationsz for librarians at’ all -
le

varied -school ‘settings==urban, guburbaﬁ rural
rich and poor. From these encounters, the

Clearinghousze has isolated: the following questio ns

‘that are asked regu larly. .

an information qydtem supported and’ .
by the National Ingtitute of Education
provide ready access tm'deqcriptlaﬁt of
lary pragram‘,trggiaﬁch and deval@pmsnt

, and related information that can be used
r¢loping more effective educational programs.
’EﬁIC; and how cam it aid them?

-with information on preservice and’

® training, ‘new classroom techniques and
1s, and "how=to'" projectsa.for personal and
ional development. 3School
administrators--with information on new and
significant educational developments, na
management tools and practices, and research data
for budget development.
students--with materialg on career dévelcpmant in
education, as
on educatieon, and for term paper, ‘thesis, and
di tation background information.,

£

What are the. ERIC Clearinghouses and what

within the educatieonal system, and from many

published journal articles.

Graduate and undergraduate

the founddtion for a low-cost library

zervices

Qg,;ﬁ;x quyigyf

are individual units within

: asystem, and are located at

untry. hé ringhouses

zquiring edu l@nal

r subject ar gselecting
est qualit relevance,

y and great

Aruitoxt provided by Eic:

processing (éatélcging, indexing, and abstracting)

ithe selected itemz for input into the datiﬂpgug,

and also for providing information analysis
products and various user serwices.

What_isfﬁnW“ERIc;g’llgﬁtian“? : L

of doeuments ann@unced in HIE)
éf ERIC Descriptors. The Séptémber 1980 ed
the D;rectafy of ERIC M;craf;ahé Collections

(ava;lablllty given belaw) citgs 7U2 locations with
sizeable-collections of microfiche. Of these, 656

are in tha,Unlted States. . v 7

all available
une :

r

RIE Q@ntains abstracts of the educational
"report" literature, that is, materials other than
ERIC Papgrt}lit rature
tains curriculum and project descriptions, :
r arch findings, how-to-do-it papers, speeches
ﬁEllVEFéd at conferences and convéentiona, c¢lassroom
resources, annotated bibliographies, and many other
materials. Of theze, 96 percent arg available from
the ERIC Document Reproduction Service and also are
on microfiche in the local ERIC cbllectiens. The -
small percentage that are unavailable from ERIC are
announced in RIE because their quality and
~elevance to education warrant sush announcement.

1 all jcases, a source of availability iz given.

]

tract

Ly

monthly .periodical presenting ab
of articles from almost=800 education .and
education-related journals. Reprints of these
journgl articles are not availablé from ERIC but,
in most cases, 1ied from Unlvarq;ty
Microfilms International {Ann Arbor, Mich.),

private enterprise that is not a part of ERIC.

it

is a printed -
index the '
the vaﬁiétj of
can be

i
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expfessed, ERIC has found it necessary to define®

concepts and their lnteﬁrelatlanshlps s0 that ERIC
.- documents and journal articles.may be conaistently

indexed and” efficiently retrieved. Although it is

B unnecessary to use the Thesaurus ta re,riSVé rand@m

able to provide significant aid,.too. Other
resources. designed to train users in the basies of
the ERIC system include: . :

]

information from RIE and CIJE,

if a search is to be conducted
* thoroughly. ’ - . _

= f\ -
How may I obtain one?

What is an- ERIC qeath?

An ERIC search, iz a process
in the ERIC Fgllaétlaﬂ relevant to a particular
question. A search may .be performed manually by
the inguirer or an intermediary at most of the
sites ggzted in the Directory of ERIC Mlchﬁ&?hE
Collections (availability given below). For -
pgrtlcul”rly complex questilons, whenm a large ﬂumher
of Elﬁétlaﬂ% iz desired, or when time iz an

_essential factor, a computer search may be more

‘sy;tematlgally_and

of laéatlng materials

'A Glossary of 'ERIC Termlnalagy (IR- 28) 1978;'
tial Syracuse University Printing SEPVLEES, 125
College Pl., Syracuse, NY® 13210 ($2). ERIC

Document Reproduction Service No. ED 168 506..
Library User's. Guide to ERIC, (IR-7), 1978.
Syracuse UanEFELty Prlnt;ng Services, 125
College Pl., Syracuse, NY 13210 ($2). ERIC
Document Reproduction Service No. ED 160 113.
Directory of ERIC Microfiche CGllEEtlDﬂE, ERIC
Processing and Reference Facility, 4833 Rugby
Ave., Suite 303, Bethesda MD 20014 (free). B
irectory. of. ERIC Search Services, ERIC PFDEE;Slng
and Reference- Faﬂlllty, 4833 Rugby Ave., SULtE
303, Eéthésda MD 20014 (free).
, 1980, Information Resources Pub.
e Universaity, Schsal of Edueation, 13D

Wb'

1980, National Audiovisual

appraprlaté. "Users should consult the Directory of raai
"™ERIC Search Services (availability glven'Eélaw) to Huntingten Hall, Syracuse, NY 13210 (slides and
locate nearby aites. . ‘ cassette--$50; Q@lar microfiche and

L : cassette--$10). .-
hat kinds of help can E%%?Flnghﬁu@eﬁ prav;de§ How ERIC: Finding Information The Right Way (Title
can I get more information about them? Number A02738/L3),

Because of the degéntral;*éd nature'af the. ERIC Center, National Archives Trust Fund Board,
aystem, rvicea vary widely from clearinghouse to General Services Administration, Reference
clearinghouse, but each develops a number of user Section LS, Washington, DC 20409 (30-minute color

products (bibl;agraphigs,,infarmatian shegts, short
-monographs) in their subject. 'areas.
aré provided to users free of charge or at

ost. Each provides materials for warkghaps,
ao Fe rences, and oriéntations, and. in sglected
Zes may provide qtafflng aid.) Many

earinghouses<publish 1ﬁfarmatl@n bulletins on a
regular basis. For general 1nfgrmatlan on -
learinghouse aut1V1a§ consult the booklet Haw
5] e i

imal

2wy
st

rfﬂ

Use ERIC.(avallah ity given below); and for
'Atail write dlreegly to each clearinghouse

'

N
2 .‘

=]

or

i o=

What are EHIC‘= document Jelectlan Erltéﬁla? How

> can-l or my clients put s 8 ir

ents ateriala into ERIC*“
If an intended contributien is about any aapect
of educational research or® practice, is more than

five pagegain lsngth, and can be submitted in:-black

or dark type on a white or light background, a

submitter may send it to either the ERIC Proceszsing

and ‘Refe gnc? FECLllEy (éddraqs given ‘bklow) or to
scope the dgcument

falls. L

PR

How ecan Iggiamate ERIC in my schqpl?
Flrat use the reaources noted below Lo becom
,,,,, Then try uazing the e
nearest ralléctlaﬂ yaursélf After these twa
ateps, start “"talking ERIC" with others on yaur
Séhéﬂl'”'atafF (including administrators), give
- Wworkshops on inservice day, create poater displays),
write a short artiecle for your staff -
‘newsletter--the possibilities in your daily work
far pramatfng ERIC are many:

Eﬂgre can I learn more about ERIC?

Gereral information on ERIC may be obtained from
the ERIC Procesaing and Reference Facility, 4833
Rugby Ave., Suite”303, Betheada MD-20014. . More
apEﬁiFié infgrmatian may be gbtélned frmm ‘any af

haaklet Hgg EE Ude ERIC. 1mur staté Depaftment Df
Education or state capacity building project mdy be

) ' e
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Aruitoxt provided by Eic:

Theaze pr@ﬂuctd

video cassette,, $55). -

ERIC: 1t's That Easy (Title Number AD‘lEDS/LS)i
National ‘Audiovisual Center, National Archives
Trust Fund Béard, General Zervices
Administration, Reference Section LS, Washington,
DC 2QU09 (15-minute color video cassette, 3/4"

. tape:z $55) B
ERIC: Knowing More

Jing b About Searching (Tltlg Number
A02737/LS), 1980, National Audiovisual Center,
National Archives Trust Fund Board, General
Services Admln;stratlnn, Reference Section L3,

" Wafhington DC 20409 (20<4minute gal@r videa
cassette, $55). 53;?m1

ERIC: What It Is, How to.Use It, 1974 under
rév;sian. Natlsnal Audlav;aual Center,. National
Archifes Trust Fund Board, General Services
Administrati n, Reference SEEtlQH LS Washington,
DG EDMDQ (3 fllmStFlDu, casaetﬁés, worksheets,
$43.5

How to Seaﬁah the ERIG z;;em

i Accounting
University
(59 33mm-
guide, $35).
and

llfarn;a, Los; Angelea, CA QDD?H
ﬁlidea, 12-minute cassette, 12-page

How to Use ERIC, 1978, ERIC Procesaing
Reference Fac Facility, 4833 Rugby Ave.,
Bethesda MD 20014 (free).

Introduction to ERIC, Information Resgurces Pub.,, .
gyfacuséiahLvers;ty, achnal of Education, 130 -
Huntington Hall, Syracuse, NY 12310 (20 masaters

for tggnsparency praductlan w_3eript, $5). L

Michaei J. Butler is aséacif

ERIC ClFEPlﬂEhDUE§ on T"'héf

director of the
,atian.
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Fact Sheeta are Dcdési@nal papers §%aduced by the
ERIC Claarlnghause ‘on Teacher Eduecation, and
~ prepared pursuant to Contract No. L00-78-0017 with
the National Inatitute of Eduecatipn (ED)- galnts
of-view or opinions do not neceasarily represent
the official view or opinion of the ClearinghBusg
or NIE.  Readera are welcome to reproduce this 5
paper at will for broader dissemination.
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