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AN ANALYSIS OF ELEVENTARY ! ARTICIPATION ROCLE
- PERCEPTIONS: LABORATORY
SCHOOL FPARTICIPANT, SUPERVISING
TEACHER, AND COLLEGE SUPERVISOR

A

Purpose
The purpose of this study was to analyze roles of
involved in elementary level experiences at the .Marvin
Pittman Laboratory School, as perceived by those occupying

the three interacting positions.

i

Hypotheses

1. There will be no significant differencastin
perceptions of the roles of college supervisor, supérvising
teacher, and lab@rét@rf.Schagl:participant as identified by
respondents in each of the zales;

2. There will ke no signifiéaht éiffésénces in per-
ceptions "of the roles of college supervisor, éugérvisinq
teacher, and 1ab®rat@£y school participants categorized on
the basis of time-of participation. .

3. There will be no sigﬁificant différen;es in per-
cepticns of the roles of college supervisor, supervising
teaghei, and 1abcratéry;sghe@l participant as identified
by laboratory scﬁaelapartiéipantsvcatégerized on the. basis

of maj@r'fiéld of study,

—



# 4, There will be no significant ﬂlfFEfenCES'lﬁ per-.
ceptions of the roles of c@llege supervisor, supervising
teacher, and laboratory school participant as identified

" by ]abcratarv school participants categorized on the basis

of grade level of participation.

Methods and Procedures

Eleven college SEPEfViéGng 11 supervising teachers,.

and 38 laporatory school pa:tiéipants responded to each item

on these iﬁstruméﬁts: (1) Callege SuPérv1st Role Perception

Instrument; (2) Supervising Teacher Role Perception Instru-

ment; and (3) Laboratory School Participant Role Percepticn
Instrument. These instruments have alpha caefficients of
.88, .91, and .91 respectively. Each cf:the instruments

<

contains 30 controlled-choice items. Respandents rated each

_item on a five-point scale. The range of possible responses

- was from five, which indicated an item was perceived as

essent 1 11, to one, which indicated an item was perceived as

of nd impértancég
An analysis of variance was computed to determine
whether significant differences éxisted, at th .05 level,

fcr perc § ons of the role of college superv15@ff, super-

chers, and laboratory school participants, as

]

vising tes

identified by respondents in each of the roles and by groups .

of laboratory schéol participants categorized on the basis

. of time of participation, major field of study, and grade



level of participation. Analysis of variance was tsed to
on individual items. Where signifilant differences existel,
the Scheffe Test, a post hoc multiple comparison analysils, was

calculated to determine where the differences were.

= o

College Supervisor Role Perception Instrument
- - - ) . S R B

1. There were four significant différences between

and laboratory schéclgparfiéipants.

- " Item 8: The college supervisor should become

P familiar with the philosophy, objectives,
and curriculum of the laboratory school.
(Part. > Sup. T.)

]

The college supervisor should write pro=-
fessional recommendations to prospective
employers of participants. (Part. > Sup. T.)

|
rr
M
=1
=
[

Item 12: The college supervisor should orient par-
" ticipants to the laboratory school.
o - (Paft; = SHP- Tg)
o = Item 24: The college supervisor should participate
in in-service programs designed to strengthen
supervision skills, (Sup. T. > Part.) |

2. There were five significant differences between
percéptiéns'af particigants‘iﬂ*Se:tian A and Section B. These
’ . sections are categorized on the basis of time of participation.
Item 13: Thé college supervisor should participate
’ in in-service activities that promote under-

standing and skill development in the
supervisory process. (A > B) '
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‘Item 18: The college supervisor should provide
- assistance for supervising teacher and
participants when_problems arise. (A > B)

Item 21: The college supervisor should provide a

; . list of participant requirements and a due
— S date for each. (A > B) ) B ,

Item 22: Thé :Qllegé superv1sar shauld suggést and/cr

(A > B)
Item 28: The college supervisor should accumulate )
reliable and valid documentation of the
participant's performance. (A > B) E
3. There were two significant differences between
perceptions of Early Childhood, Upper Elementary, and Special 7
Education majors. '
Item 17: The cocllege 5uperv1scr should confer
R individually with partlclpants to help
T them improve their lnstructlcnal practices.,
' (U > S5;E)-
B Item 27: The college supervisors-should enc@u:aéa
reading of professional literature by the
participant. (U >E,S)
4. Theré were three significant differences in per-
ceptions of partlclpants at the primary (K-3) or upper N

elementary (4- S) level.

Item 3: The college superv;scr should constructively
analyze teaching perfcrmance of participants.
(P >U)

Item 10: The-college- 5upervlscr should provide guide= -~
'lines for student ebservatlcns_ (P > U)

Item 18: The college superv;ser shculd pfov1de
. assistance for supervising teacher and 7
v participants when problems arise. (U > P)




£ =

s

oo ‘ 5. The following role behaviors of the college super-

visor were rated by all three groups &as being more impértant'
than most of the designated activities: .
Item 2: provide information and ideas as a resource

‘ for participants;

Item 9: counsel with students concerning problems
of adjustment to their teaching roles;

Item 21: provide a list of participant requirements
and a due date for each;

Item 5: observe participants in instructional
practices.
b

6. The following role behaviors of the college
T supervisor were rated by all three groups as being less.
iﬁpartant than most of the designated activities:

Item 23: confer with the supervising teachers to plan
) experiences that will lead to the improve-
- ment of the participant's téaehing;

' Item 30: provide assistance for supézv1slng teachers
and partlclpants when problems arise con-
cerning thélr réspanglbllltles, . "

Item 12: crignt Eart;clpants to the laboratory school:
Ttem 24: rconduct conferences before observations to
. discuss the lesson planned and specific
8 points that will be observed;
Item 6: observe participants the minimum number of
identified times or exceed this number.

- _ . o e . x

‘Supervising iggghg:73§;erPgrggpﬁién Instrument

1. ‘There was one significant difference between:college

y supervisors', supervising teachers', and laboratory school
. , A

'participants' perceptions of an individual item.
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(. Item 22: The super ing teacher should atrange for
) ‘ short "on-fhe-spot" cqnferences when needed.
(Cs. > Par ’ ' ‘
2. There were three sig I'ficant differences between
Section A and Section B participants' perceptions of individual ’
items. .
Item 4: The supervising teacher should acquaint
participants with the location and utili-
zation of school records. (B > 1) :
., Item E:’ The supervising'téa:heg will provide specific
" guidelines for paftlﬂlpaﬁt observations.
(A > B)
Item 23: The supervising teacher should plan for the .
college supervisor to attend the conferences
when pcss;ble or when needed. (A > B) °
. 3. There was one significant. difference between Early
Childhood, Upper Elementary, and Special Education majors'
perceptions of an individual item.
Item 19: The supervising teacher should involve the
participants in the evaluation of students.
(U > E,S) ~
. 4. There were two significant dlfférences in per p ns
) of participants ‘participat ng?at the primary (K—S' or uEPer
elementary (4-6) level. : 7 ' . Y g -
, ! Ttem 10: The supervising teacher should permit the '
’ . participant to teach unobserved for short .
‘ periods of time. (P > U) '
Item 26: The supervising teacher should diagnose the
. partlclpant's performance level and PrESGfle
or revise a suitable sequence of experiences.
(P > U)
5 )
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5. The follow g role behaviors of the superv:.s:.ng
- - teachers were rated by all three groups as being more im-
portant than most af the des;gnated act1v1tles-
E ITtem 3: pravidglappﬁrtunlties for the participant
to assist with “rgutiné activities";
Item 6: provide specific guidelines fér part;c;pant
observations;-
AitemﬂES: participate in in-service activities tha.
promote understanding and skill develop- .
ment in the supervi sery Pracéss, h
- ) Item 23: plan for the Ggllege superv;sar:t@ attend
e ' the conferences when possible or when
needed;
. Ttem 26: diagnose the participant's performance B
level and prescribe or revise a suitable =

seguence of EEPEILPHEES;

Item 4: acquaint participants with the lobkation
and utilization of school records; : T

Item 2: acquaint the participants with the
school policies, procedures, and tho
major activities for which teachers

are responsible. . ~
. 3 o o 0
6. The following :qié behaviors of the supervising -
: LR P ™
teachers were rated by all thrée groups as being less im-
pcrtant than most of th d ig ated actiéitiese
Item 21: edule ccnferénces fcr renderlng in-
: f mation to the participant and pro-
iding-feeébazk:
Item 30: give directions to participants ‘for .
involvement with the community during
the participation assignments;
Item 15: provide guidance in lesson planning; -
J
= g




Item 16: lead .the participant to discover practical ®
: suggestions for classroam control;.

s f r*improvement

tivities.

Item 17: give Sp cific sugge

stio
of participants'class

n
ac

All of the items listed abe#e tend to relate to the

Labarata:y School Part;c;pant R¢ 13 Fe ception Instrument

1. There were no 51gnlflcant ﬁiffe:énces between the

pérceptlcns af ccllege suPEfVISDrs, supervising teachers,

— - aﬁd partlclparrts. T
e T - é; There was one sig ificant differerce between per-
Ecéptiggs of participants in Section A and Section B on
e individual items. .. 1 L
. . Item 3: The participant should instruct small
groups of children. (B > A)

B . 3. There was.one_ s;gnlilgant dlfference between pg¥—
ceptions of Eéfifﬂéhildhccd, Upper Elementary, and Special .
Educaﬁiég}majcrs. g .

Item 8: The participant EhDuldebSéfVE other -
teachers. (U,P > 8)

P 4. There were no significa a'ff rences }n‘PEfgéﬁtléns

. of groups participating at the primary iK—B) or ﬁpgérhelemén—’
tary (4-6) level.
. ) )
- 7 ﬁ h
. T -
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5. The following role

1]

behaviors of the laboratory

schoéllparticipants were rated by all groups as being more ?
important than most of the designated activities:

Item 6: instruct small and large groups of children

_Item 7: prepare daily and weekly lesson plans;
[ 3

Item 5: use-audio-visuals in the classroom;
Item 18: prepare and administer written examinations;

Item 28: observe the supervising teacher and Gther
,1abaratory school tea:hers, .

Item 9: iuse systematic gurﬂel;nes far observation.

i
==

@. The following role behaviors of the 1éﬁérat§ry
“school participant were rated by all groups as Eeiﬁg less .
~ important than most of the.designated activities:

Item 1: cantr;buté to a class study and use: . .
systematic child study technlquES"

Itéms-zé, 27: confer with the college supervisor focus-
ing on observations and instructional
résp@n51b111tles-

Item 28: prepare teacher—maﬂe materi al as instruc-
tiorial media; -
A o=
Item 19: perform h@usekeep;ng duties (such as,; o

arrange desks and organize: supplies).
} ) 5
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Recommendations X B

l. The Q;@cess of open c@mm ,1 ation evidenced by the é

m

results of this studf sheulé hé;c@ntinﬁéd and strengthened
by planping and imglemehting~crgani;ea procedures -for com~ E

. munication of specific role expectancies.
P - = & e - €
; - %
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. 2. Role behaviors which were perceived as more
important or lesg imp@réant by all groups should be systema-
tically examined in actual practice to determine if the.,
A ~ emphasis placed upon them is appropriate. e g
3. Role behaviors in which the:e were differences dn
perceptions of importance should be reviewed by individualg
7 responsible for determining role expectancies. This review
hould be.followed by either revision of expectancies or
ccmmunicatigﬁAté groups invglved related to the importance
' _ - of role behavior. ° )
4, The roles of ¢college supervisors, supgrvisinq i
teachers, and laboratory school participants should function )
withinvéxgégtanéiés that are carefully structured as the
result of a continued process of research and analysis of .,
findings. Po ssibilities for further 'research are listed ‘
,———below: . ﬂ
o a. Similar research may be conducted to determine’
whether differences exist using variables other
. than Posltlﬂn‘ such as: sex, grade level taught
- "' . for supervising teachers; and sex or Ereparat:@n
for college superv;sgrs_ :
b. A langltud;nal study may be c@nducted to ‘deter-
- mine change in .participants’ perceptlans of .
their role from beginning field experiences
their saph@mcre year thréugh student teaching. .
- c. Research may be canducted to determine whether
- specific roles are more apgrapr;ate for the -
callege sugerv;scr or superv151ng teacher.
e . d. A study may be conducted comparing perceived , o
. , importance of a role with actual implementation ) g
’ of roles, -
s ’b ¢
# _,q EC . i =
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