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The Retention Committee
The University of Pittsburgh

A Report to the Provost

August, 1980

I. Gemnusix1l Background

Few matters in academic institutions are being accorded greater
atténtion at the present time than retention of students. <The motivation
is essentially twofold: to compensate in part for declining numbers of |
potential students by increasing the retention rate of those who de enroll;
and to reduce the ﬁumbers of young persone who gecome disenchanted with
the inadequacies, or indifferences of colleges and universities and
drop <ut.

‘The admissions outlook for the current decade has been all too well
doeemented and publicly discussed. To repeat only the mest significant
factors: _Pennsylvania faces a decline of some 317 in high school graduates,
and the loss will be particularly apparent in western Pennsylvania. State
wide, the figures show 181,400 graduates in 1979 projected down to 147,000
by 1985, to 125,000 in 1990, and a continuing decline through that decade.

| One cat., of course, compound'these hegative statistice relative to
.the future of formal pestsecondary learning. A changing attitude towards
higher education tends to discount the value of the process; competition
has been growing from a vafiety of proprietary cereer training programs;
the spectre of some form of a national service program for young peoele

looms ever larger; technology and those who sell it are increasing their



efforts to provide "alternative" methods of learning; and, of course, the
very costs of attending a f:raditional college or universiﬁy coupled with
increasing economic uncertiinties continue to militate against all
institutions. |

Despite such realities,. however, Pitt retains a potential to
strengthen its position: as an urban cehterea, comprehensive institution,
it has particular advantages over most other institutioms.

Pitt has, of coursé, beéh directly involved in efforts to improve -
its retention of qualifie& students over the past geveral years. In i977,
for example, a study was undertaken by the Office of Institutional Research
in order to:provide direct information about students who have left the
University. Each School in its own ways has developed plans to improve
retention of its studerts and, ceordinately, to counselnéhoée students
who are unable to maintain their academic prcgfess towards alternative.
jfields of atudy.

Most undergraduates, of course, enroll in CAS, followed by CGS.

A brief review of the CAs experience, therefore, should prove advantageous
in understanding thefproblem for undergraduates in gemeral. Although CAS
has not developed a comprehensive retention strategy, it has engaged i?

a number of informal attempts to analyze ;eaknesses'and to improve its
operational procedures.

The number of CAS students who drop out has not increased:
significantly over the past five years: the.ﬁumber has leveled at about
1,250 annually. Although numerous "reasons" have been offered, there is

a consensus that rarely does a student drop out for any single reason;
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it is an accumulation and combination of factors that p;ecipitate the
eventual discontinuagion of higher education by a student. There is a
need to improve the identification process of thosé who leave as well as
a need to distinguish those who should drop out because of lack of ability
or sufficient motivation, from those who should noct.

The recently adopted 'basic skills" requirements have been\q step

\

in the‘right direction. Increased efforts to follow up on the académic
. pfogress of incoming students have also been of value. Nevertheless,xa
better student(record keeping system is needed and is being developéé' |
so that CAS students may be tracked more accurate;y (see Appendix b). B
Efforts also are continuing to encourage those on academic probation Eo
utilize the resources of the Learning Skills Center.

The greatest degrees of difficulty continue to be:

’ 1. The reluctance of Some faculty to become academically and

professionglly concerned aboﬁt students;

2. The lack of adequate avaiiability of student records by facﬁlty
advisors (see Appendix D);

3. An "add" period which perhaps is toé long and allows students
to begin new clasées after having missed as much as two weeks of instruction
(about 74% of second term freshmen and first term sophomores change their
registration thrcugh the add/drop process); and

4. The lack of an effective, highly structured exit interview process
{which, incidentally, might prove effective both for those who graduate and
for those wﬁo.drop ouc). There are, however, problems related to the conduct

of such an interview and from a practical standpoint, the recommendation

has limitations. “



Normally, dropout students tend to become "invisible" for a period
‘of time before actually withdrawing from the University. Tﬁéy no lenger
attend classes, they miss appointmen’s with advisors. To the exteﬁt
that large cléss sizes and othér factors permit, reporting of such
evidences by faculty members may allow fdr follow up procedures which
could alter the trepd for these students and enable at least some of |
them to retain active giatus. |

A task force has been working on the basic problem of deléys in
the registration process, and the long and frequently frustrating lines
that students face at the beginning of each term. Thére are efforts,
too, to improve the process for collecting fees, so that less,timg need
be involved. A significant approach has been'made to 1ﬁprve attitudes
towards students By ail cierical perspﬁﬁel who work directly with them.
And such developments as éhe Honors Program have made the University
attractive and ghallenging“to a significant number of particularly
well qualified students who might otherwise become bored or indifferent.
Of no little importance, efforts‘continue towards improvement of the
campus and'area physical environment. Further, the CAS Advising Center

- i . . A
has uhdertaken ;ﬁ;humber of efforts to improve their services.

Yet none of these things, pQrticuiafly.taken in isblation, is
enough. Nor are the shortcomingé 11§itéd to CAS. A continuing N
University-wide commitment to students is essential.

The Committee does not suggest that academic standards be lowered

i
or that demands for instructional integrity be lessened: on the contrary,

-

-
I -




vit has been proved that studénts respond positively to a demanding and
cnallenging academic program; But demand and challenge tend to get
lost if not éoupled with concern for the individual and with a variety
of responses to 1ﬁdividual needs.

Those within the University, whether in administrative, faculty,
staff or student roles must develop a mﬁtual respect and sense of
cooperative mission. All are inevitably and continuall& invoived in
creating a learning enviromment to which students cah arfirmatively
respond. It.is within this spirit that each of the task forces has
engaged upon its .specific study and that the final recommendations

have emerged.

C«;‘\,
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II. Brief Survey of the Literature °*

The available literature on student retention is vast and
increasing. 'What works in student retention'" is a theme adding
materially to the cliches of academe, and the lists of ‘how to" *
procedures are being'reviewed; adapted, and adopted by institutions of
all sizes, missions, and qualifications.

One of the more significant studies is that V. Tinto, Dropout

from Higher Education: A Theoretical Siﬁthesis of Recent Research

(Reviéw of Educafional Research, 1975). He points out that, as a result
o®his or her family background, individual attributes, and pre~college
schooliné, the individual student brings two types of commitments to
college: to the goal of college completion, and to the particular
institution he enters. Tinto notes.that it is the interplay between these
two commitments that ultimately determines whether the individual will |
drop out. -

Some figures might be in order: nationally, of freshmeﬁ entering
baccalaureate programs, 10% drop out; 20% graduate after tramsferring;

20% transfer but do not gréﬁuate; 40% graduate in four years; and 10%
graduaté after the four year per%?d.

Those who have intensely studied the situation report that the
first six weeks on campus are critical. If str ients are started ''right,”
they tend to ;emain. Such "right starts'" involve, of course, a variety
df environmental factors, advisement, student response to the instructional
program, and the ability of individuals to respond personally in some

concrete ways to opportunities available within the University structure.

J
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I£ can Qe expressed as a truism that_stﬁdents drop out whén education
doés not seem to them go be a major priority, and there is little‘ln their
initial experience that reinforces their’ determination to continue; or
whe%,becoming disenchanted\uﬂﬂthe academic scene, they find other
alternatives.
g s

In national surveys conducted by ACT and other groups, students.:
generally suggest financial consi&erations as,theirlreason for dropping
out. But intensive -studies have shown that such responses. are often
rationalizations rather thanjrealities."Uncertainty about what to study
is a major reason whyfe;en talented students d; not remain. pack of
assistance in career planning affects manf. Then, the following weaknessé;
tend to negate student interest: lack of wéfk opportunities, lack of
skills in mathematics and reading and, noﬁ having the opportunity to
<Jdiscuss personal problems or health problems with persons of competence
or concern. h )

Anothgr trgism, and one constantly perpetrated (perhaps
necessarily so in a research oriented institution) is that freshmen,
when they have the greatest need for strong instruction, end up with
inexperienced gradugte teaching fellows whose priority is their own work
rather than their.ciassroom respongibflities. Long has this been recognizéd
and falked about, but less‘than adequate effort h;s been made to assure
undergraduétes, particularly during the crucial firgt year, at least
moderate exposure to the besé instruction that is available on campus.

There is evideﬁée that "academic boredom" is frequéﬁtly baseé

upon instructional content that repeats what students learned in high

school, or simply reflects uninspired teaching. First generation students



(at Pitt we have 1oﬁg attnqcted first-geﬁeration studenfs ang hopefully will
contihue to do so) bring uninformed expectatioﬂs to camp;s. When they fail
to getcaesired answers, or ghidance towards formiﬁg their own answers, they
"ﬂquickly become~disillusioned;
If the faculty have a diféc; resﬁbqsibility in thgse pro;esses,
and there 4s every indication that they béa:_the chief,responsibility,
then faculty ;ﬁst assume'FEEPonsibilities beyond those of p{Pviding solid
classroom instruction: they must help students build‘self—ponfidénce;
they must seek ﬁéys go interact yith students; they must be wiliing to
' serve, formally or informally, in aﬁ advising qapacity, Virtually all
studies point, as tﬁﬁfkey to studenégrétentién, the functigns of adGising;

both personal and acadeﬁiq, “Advisi , emerges as the critical fdrce in

student retention more often than any other.sinéle factor."

There are two systems-;the academic and ;he social--into which

, the studen; mﬁst become integrated if‘dropping out'is to be avoided.

Academic integfation occurs when the student's grade performance i;
consistent both with hig Jr her own expeékatiohs and with the standards
of the institution. 'Studies ﬁave indicated tﬁe following generalities:

1. A student with high"goal commitmeﬁf and 10;3grades will
persist either th;ougy to graduatjon or to the point of academ{s dismissal.

2. A student with low goal commitment and high grades will tend

to withdraw‘a:i\z:ansfeg fo another institution. ORI
3. A Student with low goal commitment and low grades will probably'

withdraw prior to academic dismissal and is not likely to transfer to

.another college. }"

4
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Students are aiso likely to withdraw voluntarily and transfer
whenever they feel that their intellectual developmént is not progressing

o

to a degree that is consistent with their goal commitment. '
The other need for student integrétion is with the social system

of the institution, that is, the peer group and faculty interactions

available to the student. Reféfréd'co;earlier; it relates to the degree

the student becomes involved in the various nonacademic programs of the

institution. This is emﬁhasized in a“study by-Lee Noel, Reducing the

Dropout Rate {Jossey-Bass, 1978). Noel concludes from a synthesis of

research and actual institutional experience that colleges wishing to
reduce attrition must esﬁablish and maintain a supportive campus climate,
which he terﬁs a "staying" environment. The creation of such an
atmospgsre begins with the assumption that the quality.of student life
on a gi#?n campué is evgfyone;s concern,ﬂand that each college employee
is;é/fééénfion agent, from the custodians to the p;esident;

‘While_the "st#ying" envifonment iﬁéludes an acadenic component,
it places a particuiér émphaéis upon the social/psychological componenti
the deve;opﬁent of a feeling of belonging, pefsonal worth, positive identity,
ana high:sélf;ésfeem, NQel;s "staying'" enfgrohment sounds much like ?into's:

identificafidh of academic integration and social integration as the major

determinants of student persistence and dropout. Astin, Prevénting Students

from Dropping Out (1975) has performed perhaps the most_coﬁprehgnsive

statistical analysis of attrition to date; one of his major findings is that

after entering characteristics and college grades are taken into account,

Fie
OO




10.

college persistence is enhanced by the student's involvement in campus life.
The literature, then, presents a relatively cohesive report on
problems of student retention. Essentially, the points may be reduced to
three: the effectiveness of the instructional program; the effectiveness
of persénél and academic advisement; and the sscial or nonacademic life
of the institution. There are, of course, factors unique to every
insti?ution.énd it has rot been assumed that all points necessarily rélate
to, or refiect, this University. It is however; essential for the faculty
and staff of thg Univgrsity to be aware of findings and observations

pertinent nationally.

| W
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III. Task Force on Student/Faculty Relationships (Robert L. Wolke,
Chairperson; Jeff Gordon, J. Steele Gow, Frederick J. Koloc,
and George Plutchock)

A. Collection of Data*

The task force used two complementary approaches to investigate
student/faculty relationships as they might affect student attrition. Some
of the var1able° were not coutrolled so that the conclusions, while perhaps
lacking full scientific accuracy, present valuable indicators of student
perceptions. Data was collected from the following two sources:

1. A study of existing files of spontaneously-arising
complaints from'stndents; and

2. A survey of students on their experiences with all the
instructors they have had in courses.

The first scudy (the "complaint study') was.for the purpose of learning
what kinds of student/faculty problems surfaced most frequently, beeoming
acute enough‘to_lead'students to complain.  The second studyﬂ("the
dormitory survey") was to try to learn just how prevalent such problems
are among the'faculty. N
The complaint study was carried cut by examining the following
existing records of student complaints:'
1. The College of General Studies (CGS) Dean's.Office;
2. The CGS Advising Service's records; and
*Note: As the task force's work proceeded through the collection of
data and into its interpretation, it became clear that the
recommendations would include the tighter administrative
monitoring of some of the faculty's routine teaching respon-
sibilities. At this point, Robert Wolke withdrew from the
active leadership of the task force because ‘of a conflict of
interest with his position as Director of the Office of Faculty
Development, which is a unit that offers collegial teaching-
improvement services to faculty members who voluntarily seek
them without any actual or implied administrative coercion.
Thereafter, he merely presided at the meetings. The recom-

mendations below are therefore those of the task force as a
o body, and are neither endorsed nor disputed by Robert Wolke.
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3. The CGS Student Cabinet's Course ‘Complaint System.

The individusl complaints from theseisources were sifted

for items rglated to faculty behaviors, and could be clus .ered into
{

/;

1. Lackfof commitment to the teaching task;

four categories:

2. InacFessiBility to students;

3. Poor| teaching skills; and

4. Dereliction of basic teaching duties.

These results are.amplified in Section B., 1. 1ic should be
emphasized that the number Qf faculty involved constitute é relatively
small percentage of the total and the task fbrce in no way assumes
that the indicatgglcharacteristics apply to '"faculty in general."
The pattern of facu;ty behaviofs however, has a significant impact
upép stgdent views.\ | |

The dormit%ry survey was conducted- by designingia questionnaire:
on specific student/f?culty'problems aéd‘adminisiering it to a ranqom '
sample of studepts'in\the Towefs dormitories bn three successive -
evenings near thé end éf the 1980 Wintér Term. .The aid-of the Uﬁiyersity
Center fﬁr Social and Urban Researéh Qas obtained in désigning the |

questionnaire. The results of this survey are presented in Section B., 2.

B. Results and Conclusions

The following are observations of students who have made
omplaints and chosen to respond: While not intended to be quantitative,

the comments refle%ﬁ relatively large numbers. -

-~
N
-~



l3l

1. The Complaint Study

Student dissatisfaction ?ith student/faculty relationms,

-

according to the expressed complaints of students, appears to have four

o

principal causes:

(1) Lack of commitment to the task of undergraduate

‘teaching;
(2) Inaccessibility of faculty to students seeking help;
(3) 1Inadequate teaching or communicgtion skills; and
(4) Dereliction of basic duties of the instructional
assignments. |

These causes were identified by capégcrizing CGS student
complaints filed with the CAS Dean's Office,;CGS advisors and ‘CGS
Student Cabinet Office. Oral responses to”é'télephone survey,
conducted by the Office of Institutfﬁﬁallkesearch (OIRi among Winter
Term 1979 dropouts from,severai other undefgfadgate schools, were
looked at go‘confi£m>tﬁat coﬁplainfs voiéed by enrolled students are
not significéntiy different fhan fhose givep by dfopouts,as reasons
for ieaving Pitt. The answers OiR received were found to be generally
consistent with the categories in the CGS complaint study. While the
specific wording students usedjyaried wiﬁely, the responses are

read{ily synthesized as follows:

a. Lack of Conmitment to the Task
This unquestionably is the most pervasive cause' as

perceived by dissatisfied students. They complain that some Pitt
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instructors do not seem to care aboﬁt their undergraduate teaching
or about undergraduate students. Students usually attribute this,
rightly or wrongly, to faculty members' over&helmingly greater
concern for their own research or interest in graduate teaching.
Graduate assistant teachers, of whom many feel there is too much
use, are said often to regard their undérgraduate teaching assignments
as burdensome chores to be passed off with as little attentioﬁ as
possible. Some regular faculty are said to appear to be disdainful
of Pitt undergraduates, regarding ;hem as unworthy of the faculty's
best efforts. This "don't care" attitude, students complain, can
undermine everything else, from the studenté"motiVation to learn to
the teachers' best pedagogical techniques. And, they say, it Js
relfected in lowered academic standards and expectations for student
performance, since tod many faculty ﬁembers seemé to feel thét

. undergraduate education is "simply not all that important."

b. Inaccessibility of Faculty

Students report some faculty members who act as though

theif instruc;ional responsiﬁility'is'confined strictly to thelégheduled

" hours of class meetings, as being reluctant to talk with students who are
seeking help either after class or during office hours, -as being absent -
~often during nomingxly scheduled office hours, apd as failing to return
phone calls from stu&ents Who-try that methéﬁ of asking duestions. .Evéning
students feel especially deprived, in that it is ﬁost ﬁnusﬁal for departments
- to require faculty assigned evening classes to séhedule evening office
hours, without which Qorking studenfs (80% of CGS enrollment) have to take

time off their jobs in order to meet instructors. LikéAléck of commitment,
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inaccessibility of .faculty ;ppgars to students to be éttitudinal, to reflect
a sense that conducting the class itself is bother eqough, and tha; making
available any other time for students 1s an impositioﬁ on faculty. Such

an arid view of the teaching-learning process is a major turn-off fo‘bogh
the especially abie students seeking additiohai 3timglacion and to troubled
ones who need extra help.

c. Poor Teaching Skills

Students perceive some faculty‘members, while presumably
being highly knowledgeable in their fields, to be grossly inept in their

teaching techniques, to be umable to explair matters articulately in

coherent English even when they do not have (as many TA/TFs and some
faculty do) a foreign accent that is difficult to decipher. There is,
some studenﬁs say, almost a disdain for instructional methodology. CGS
evéniﬂg students, the masority of whom have attended otﬁer colleges
previously as a basis for comparison, observe that teachers at Pift
more often than in their previous éxperiencgs;
( (1) Come to class unprepared; without a clear plan
'qf what they will do there, and thus let the class drift through the
period; i | |
‘ (2)' That they lecture from the Eéxt; adding little
or nothing to it, so that reasonably able readers get littié benefit
'from class attendance; | | |
(3) That they fail to pace themselves properly and
have fo jam\the end-of-term periods with too much or not cover all that

is intended by the course; and

b
Ce
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(4) That testing is capricions or inept, and that
too little feedback from tests is given to help students in their
learning. Students are not expecting esoteric skillsnor super-tezchers,
but they do say that theylexpect reasonably competent performance and,
too frequently, do not get it.

d. Dereliction of Basic Duties

While the frequency of this may occur less often
than the other causeskfor'being turned off at Pitt;'the bitterness
and intensity of resentment caused by each case of faculty dereliction
of basic duties is extreme. This category includes: |
"(1) Failure to meet class; often.the critical first

class, often repeated classes through the term, and frequently without

prior notice so that students make the trips, fight the parking problem

and then discover no instructor; _

(2) Cutting classes short, dismissing class early =--
especially in the long, once-a-week evening classes —— and sometimes
cutting short the term, and |

(3) Failure to get grades in on time which can delay
.graduations, prevent employer—sponsored students collecting tuition
reimbursement, or hold up ce%tification for aljob adyancement -— all quite .

serious consequences for -some students.

© Adult working students especially, and Pitt is depending increasingly upon

them, expect to get all the teaching they have paid for, and they cannot

. _..‘

~ understand how instructors can violate the teaching contract and-yet

not be penalized in any way.
Neither of the sources used for this complaint study

showed any significant student desire for more social interaction between

15
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faculty and“studenté. The concerns expressed were almost éntirely
centered around the formal inétructional relat onship. The students
appear to be aware that a large research University in an urban
gnvironment cannot reasonably providé the intimate social relatiomships
of a small residential college in an isolated setting. What is
indicated that they find lacking seems to‘be no more fhan could:be
expected from an ur?an, quality, comprehensive university.

It must.be stressed that offending faculty members are
a minority, but not a small one. (See "The Dormitory Survey," 2.)
Nevertheless, only a few such incidents are sufficient to "turn off"
students. _Those students who complain, énd even those who drop out
because of dissatisfaction, recognize that Pitt has many superb
teachers who degonstrate deep concern for their students' educational
problems. But in many cases, they tend to see these instances of ;
) Aevoted teachiﬁé as the faculty members' going against the institutional
tide, rathernthan as a reflection of thé University's commitment to

undergraduate teaching.

2. The Dormitory Survey

The Complaint Study described above is ;trongly~weighted
in favor of the perceptions of CGS students, who may experience a somewhat
different sampling of instructofs from daytime students: more TAs, for
) ex;mple{ Moreover, it reveais little about the prevalence of problems:‘
the frequéncy with which the student gody as a whole experiences:stﬁdent/
‘faculty problems. The Dormitory Study was deéigned to obtain the Broader‘
picture. (It was assqmed that commuting students are exposed to the

2

same sampling of instructors as are resident students.)
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—

The.questionnsire was administered on the evenings o —_—
2, 3, and 4 April, 1980: to entire dormitofy floors known to house
large proportions of second-term (about 30-accumulated-credit)
students, inasmuch as these are presumably the ones.most i%kely to
drop out. Ques;ionnairés were distribused by Resident Assistants
and picked up about twenty minutes later. Two hundred forty four
completgd questionnaires were retrieved.
The questionnaire, with superimposed averages and
pércentages of responses, as well as seven tables in which the

answers to certain questions are shown in relationship to the

answers to certain others, appear in Appendix B.

3. Summary of Results
a.. The average respondent is 18.9 years oid, has earmed
31 credits at fitt in" 2.5 serms, feei (and fslt\whgp entering) that it is
vesy-impor;aqt for g&m or her to gfaduste frsm P;tg; and has an opfnion
of éhé teacﬁing af.Pitt which is halfway between so-so and satisfied.

b. 69% of the respondents have had at least one instructor

who projected a nopﬂéaridg att%thde-about teaching uhdergraduates.

c. 84% have tried at least once to meet with an instructor
| during sffice hosrsl 6f those students, 57% have been unablé‘to find the
. instructor at least once. _ | |

. d. .88Z have had a class canéelled,.or the instrustor
did'not show-sp at least once. ' s

e. 52% have had st-ieast one isstrﬁctor}who did sot

adequately inform the class aBout course grsding procedures. :

f. 27% are either undecided or negative about having

made the right choice in coming to Pitt.

J)_“
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g. Table 2 shows that those students,who are most
uncertain about having made the right decision in coming to Pitt are
thoée who are least satisfied with the quality of teaehing. A
chi-squared analysis of the data shows that the two variables are
quite definitely felated. The correlation coefficient is 0.19.

h. The aforementioned data are all percentages of
recponding students who claimed to have experienced the named\bebaviors.
These data were also.analyzed to try to ascertain roughly what percentage'"‘\'u
of the faculty might be represented by the students' responses. To do
this several rather speeulative assumptious had to be made, suc™ as the
number of different instructors each student has had. While the
roughness of the assomptionsr;rohibits the drawing of any really
defensible conclusions, the data indicate that students in their second
terms at Pitt point to about 20% of all the instructors they've had,
as having shown the negative behaviors. | “

; i. Table 5 shows that chemistry, mathemat?es, biology,
and Engligh were the subjects in which most of the negative faculty =
.behaviors‘were experieiiced.

j. Table 7 is anS}ogous to the Complaint Study, showing

that instruetots' foreign accents, insensitivity3 and grading practices

were the most common complaints of students.

C. Recommendations ) .

The two salient results of these studies are that undesirable
faculty practices reflect student dissatisfaction with teaching, and are
related to their uncertainty about whether Pitt was the rignt choice of a

college. It is reasonable to assume that the latter uncertainty is related

i){‘
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in tarn to their likelihood of dropping out.

The task force feels that remedial measures would be more properly
taken through normal, continuing administrative channels, than by
strengthening the existing Academic Integrity Guidelines for faculty
mem?ers, with their attendant legalistic procedures for‘handling
1nfracticns,, The task force does note, however, that while the Integrity

Guidelines provide sarctions for student infractions, there are no -

PyeX

sanctions prescribed for faculty members' failing to meet their integrityﬁ
‘obligations. This'asymmetry should be reconsidered when the Academic
Integrity Guidelines are next reexamined or revised.
The following recommendations are designed'to improve the general

Sxpes of behaviors uncovered by these'deliberaticpsb

Violations of the implicit student/faculty contract requiring

that faculty members properly carry out their'mechanical or procedural

B Y

teaching obligations such as meeting classes regularl?, being prepared

for class, being present for office hours, and 1nforming classes of the

-

grading ground rules;.and

2. The more subjective, or attitudinal problems such as lack of

'

commitment to undergradqate teaching and poor teaching skills.

1. Recommendations for Remedying Mechanical or Procedural Inadequacies

It is a principle of academic life that faculty members be

relatively free from supervisicn in the conduct of their duties. The task
- N

force feels, however, that it is not a violation of academic freedom to
monitor the faculty s carrying out of its formal teaching obligations, .

at least insofar as the mechanics and procedures are concerned. Moreover,

it is essential to do so, if students are to be prevented from leaving

l‘},l
A
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Pitt in dissatisfaction with the quality of teaching and.doing severe
anecdotal damage to the University among their friends, parents, advisors,
alumi, and perhaps even legislators.

The task force recommendations are:

a. That the Provost ask all department and program chairpersons
in his area, through the deans as necessary, to devise in'consu;tation
‘with their faculties, and appropriate to their deﬁartmental missions,
codes of gtandards for the procedural conduct of teaching duties. The
standards should include as a minimum the following'itéms:' |

(1) A minimum number of office hoﬁrs per. week to be
devoted exclusively to student conferences; |
(2) A maximum numhe? of cancelled classes per term
(preferabiy_zero); |
(3) Circumstances,)if any, that might justify the early
dismissal of clasées;
(4) Proceﬁures for having suitably-briefed faculty
cblleagues take over classes dd;ing-unavoidable absenéés;
. (5) Guidelines for informing classes about.grading
procedures; and - | .
/ . (65 Reasonable deadlines for returning graded papers
to the classes and for turﬁing in final grades. ‘
gach Deparémenf's code of standards would be submitted in writipg by
the chairpeidons through the deans, to the Provost for appfova@.v Certain
groups of similar Departments and certain Schools may, at the deans; and

chairpersons' option, arrange to devise common codes to cover those groups

or Schools. -

—
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b. Any infractions by faculty members_offtheirvdepartmental

‘or School codes, once adopted, that come to the attention of-the,chairpersons

{by the mechanism recommended in 2,5 should be discussed with’the faculty
member by the chairperscn. A record cf that infraction and 1its discussion
should’become a part of the faculty member's dossier, so that‘it‘will be
available fcr review at times of faculty.evaluaticn for tenure; promction or

salary increasés.

. ~

-

c. Periodic "booster shots," to refresh the consciousness

‘and use of the departmental or School codes of teaching standards, should

be administered at the beginning of every Fall Term by the Provost, perhaps

via memoranduin te the department chairpersons through the deans, or preferably,

directly to faculty through the Provost's raculty Newsletter.

- »

2. Recommendatignsffor‘Remedyin Attitudinal and Teaching;lnadequacies‘
The student—perceived deficiencies.in instructors' attitudes »
and teaching skills cannot as easily be treated by administrative monitoring.“
They stem from the interaction of many complex factors, involving the
faculty s and administration s values regarding the rple of undergraduate
teachiné in the Universit&. The following recoﬁmendations, however, are

designed to help solve the problei=s, consistent with .existing institutional f

The task fcrce’recomnendaticns are:

a. That a regular mechanism be set up by which students’
complaints can reach the administrative location that is most appropriate
to address them: the department or'program head. A standard teaching
complaint form should be devised and made readily available for students
<

‘)
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to pick up in dean's offiées; to £1i1ll out, and to mail directly to the

appropriate chairperson's office. The information onifhése“formS“can—-“——-—f~——
 then be discussed between'the chairperson and the instructor involved.
The form andra notation of the discussion should then become a part of
the instructor's dossier, so that it will be available for review at
~times of faculty evaluation. Complaints will include both the mechanical
or procedural infractions referred to ‘above and issues involving attitude
" and teaching skills. While single or occasional complaints might be considered

_insignificant, larger numbers of them for any given faculty member would

be the kind of symptomatic information that chairpersons need and, until

" now, have‘Lad no regularized way of receiving.

ey

b. That in their annual reports to the Provost on formal ,

K}

academic igtegrity cases’ adjudieated in their Schools during the preceding

.

year, the deans also report what kinds of faculty teaching infractions

»

had been reported to chairpersons during_the'yéar, what actions had been
taken in specific c«ses,_and what the Departments have done to implement
‘their codes of teaching standaras. \
c. That chairpersons be encouraged; in cases fn uhich
recurrent student complaints gurface about individual faculty members, to
" refer them to the Office of Faculty Development for consultation on the
specific problems that are uncovered.- These gtudent complaints are unique,
valuable diagnostic indi ators ‘that cdn be used to great advantage in
~helping faculty members improve their teaching. This includes complainte
about instructors' foreign accents, which should be reason for referral

for linguistics help.

26




24,

d. That, by way of positive support for conscientious

teaching in their faculties, each department chairperson be asked each
- .

year to submit to his or her deam a list-of-the top_one-third of his or her

faculty in teaching competence, baséd:on information received during that

year. . Faculty members would be encouraged to suppiy student eYaluation’

and other data to their dossiers, to aid the chairperséns in making this
B annual ju&gmeht. These names would then be published as a "dean's 1list"
of the Schools' most outstanding teachers://Avoiding the well-known draw—
backs inherent invgiving a small number of te#ching awards to individual
facult? meﬁﬁers, this system would publicly honor the best one-third of
the University's teaching faculty. The possibilitylbf "making the dean's

list" of outstanding faculty would provide an incentive to the faculty-

to redouble their teaching efforts.




IV. Tagk Force on Advisement (Frederick J. Koldc, Chairperson; Robert G.
" Dilts, Regis J. Meenihan, George Plutchok, and Reid Reading)

This task force wishes to caution against the idea that academic

——advising canthe _.a panacea to alleviate all student retention problems; no

advigory system, however good, can insure student retention unlessAﬁanyt
.crucial areas of the University are improved, especially opportunities for
student/faculty lnteraction. Still, many aspects of advising in the Provost
area of responsibility. can and should be strengthened.

We - recommend that the Provost issue a policy statement which stresses
that quality academiC“advlsing 1s‘an‘important and integral part of_the
educatinnal process and that as such it does_nnt merely involve the simple
mechanical tasks of course selection and registration, but is an intrusive
process which attempts to foster the total academic and educatinnal development
of students through exploration and synthesis of academic, careet, and
life goals, and through the student's full utilization of the University's
resources and opportunities. This pollcy statement should also specify
that each Provost area School or College must:

-1. Work toward the implementation of an effective advising philosoph&.

2. Provide initial and ongoing in-service training for all persons
selected to do academic advising. |

3. Provide erch advisor with a manual which includes explanations
of the School's prbeeuures and policies as well as“School and University
resources and regulatinns. Update manuals regularly.

4. betermine and implement reasomable advisor/advisee ratios
appropriate to eacﬁ unit. (The task force learned at‘a recent conference

that 15-20 advisees per faculty advisor, 200 advisees per full-time

-
il




26.

~ professional advisor, and 100 advisees per half time advisor are suggested

- maximum ratios for effective academic advising.)

5. Determine a formula for advisor's availability each week based

“on the number of édvisees he/she has. Hours should be as generous as

possible and-scheduled at _times convenient to advisees.

6. Carry out periodic evaluatibns of the advising system, and
make impfovements based on these evaluations as indicated. (It~i§ recognized
nation#lly that student evgluation is the most helpful and effective method.) !

7.. Provide incentive and recognition for good édvising.

.8. Utilize this task force to draft a policy statement for endorsement

by the Provost.
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V. Task Force on the Freshman Year (Linda M. Burns, Chairperson; Gail
' *Austin, Lewis W. Dittert, .Crystel Gabrich, Hilda C. Jones,
Karen H. Rovalchick, and Susan Schiller)

The freshman year is often the most difficult and trying year of
college for;many students.” It is a year of great change and adjustment -

during which students often face difficult questions about their personal

-~

interests, goals, and directions. This task force has reviewed the entire
. : R

C. e B -_— .
freshman year and presents below recommendations that should make this——

year more satisfying and effective for students.

A. Initial Contacts'with the University

v ~ Many have had the frustrating experience of meeting with
prospective freshmen and their families and not being able to direct them
to a central place where they can get a Vide range of information and have
a thorough tour pf the Univefsity. Plans for'a'comprehensive iﬂformation
and referral center have been proposed by Robert Firth of the Office of
New Student Programs. We strongly support implementation of such a
center and suggest that a welleinformed and thotough‘tour service operate
from thie.Office, enabling stpdents to make better informed decisions

about attending Pitt as well as serve freshmen after they are on campus.

B. Adjustments to the University

Once a freshman begins his/her studies at Pitt, there is a
difficult period of learning ome's way around the cazmpus, adjusting to

o

the academic pressures of college, and getting to know other students.

An orientationvcourse for one or two credits should be developed and offered
to freshmen during their first term. A more detailed proposal of this gourse

is included in Appendix C. A similar course, taught by advisors, has peen

)
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offered on a very limited.basis in CAS during the past few years. Students
who have taken this course have been cverwhelmingly positive about it

and found it very helpfil. ‘Such a course should be offered on a much
larger scale; Engineering and Nursing freshmen should be included. While
it wouldbbe ideal for every freshman in the—ﬁniversity to participate ih
such a course, initially this might not be feasible. Nevertheless, it

should be made available to a substantially larger number of students

— .

than served in the past. , *‘*—-————~_l_l_____;_;
The task force is still in the process of working out details

for the implementatipn of such a course, including criteria for advising

‘students about the course; however, the followihg format is suggested:
1. One overall coordinatot at the level of the Provost's Office.
'2. Individaal coordinators in CAS, Engineering, and Nursing

(assuming that all Schools participate).
3. A pool of volunteer administrators and faculty provide

Suestxpresentations. . | ' E
4. Instructers should be drawn from a wide range of University

— ' personnel including faculty, advisots, and administrators.

C. Academic Concerns

1. Freshman Courses

A study should be conducted to determine which courses have
the greatest freshman enrollment, these courses should be reviewed
carefully in terms of class size, type of instructor (graduate student or

faculty), grade distribution, and student~evaluation. Efforte should be

mede to develop a freshman curricula with reasonably small classes,

Co
be
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varying starting poinrs, and high quallty instructors. fer example,
currently a freshman sho is interested in the;biolegical sciences,
regardless of his or her backgrouhd‘or ability, must begin such study in
a large lecture class with several hundred students. Classes such as
these could be organized into smaller sections with some preparatory
courses available for students who do not have'extensive scienrific
backgrounds;usome sections should be designed for advanced'students.

2. Freshman Seminars

—_— ' ' : ;
- A series-of-freshman seminars are currently offered each

Fall and Winter Term by CAS. These courses are small (1imited to twenty two
studentss, available only to freshmen, and usually‘provide the student

with indepth study of a topic rather than an introduction to an entire
discipline. This program was most successful in terms of student
satisfaction and enrollment several years ago when a part—time eoordinator
had primary responsibility re recruir ingtructors, to develop semiﬂar‘

topics with the instructors, and to monitor and evaluate the courses.

This program should be revitalized.

3. Academic Skills Prograﬁ
Many skills—oriented facilities and courses are currently
available at the'University. Problems in this area include the lack of
coordination and integration of such services and the difficulty of seeing
that the apprppriate students make use of them.
4. Advising
Freshmes who are interested in eventually applfing te
professional Schools should receive advice directly from these Schools

through some regularized method early in their college careers.

‘

. - ) ' ' .
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D. Devéloping,a Sense éf Community
Efforts made to foster the sense of a2 University community
would £eﬁefit all studenés, including freshmen. Suggestions include the
establishment of better informal meeting and gathering facilities, and
~ the establishmegt of a high quality subs;ription lecture series.

E. Summer Skills Programs

Effective reading, study, and math skills are impo;tant faéto:s
in student retention. With this in mind, the task force suggests the
followiné:

1. A summer skills program which’emphasizes reading and study”
skills as well as a remedial math option.
2.. The corrélation and}integration of courses which emphasize

practice in effective study approaches for each academic discipline.

'
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VI. Task Force on Comﬁuter Concerns (Joseph A. Merante, Chairperson;
Robert M. Firth, Anne Levenson, Cynthia Mittelmeier, Frank F.
Reed,-and Eugene C. Richardsom) -

',,,/~"iihe high attrition of commuter students is an ﬁu;ious but complex
problem, and it is_importént that these complexities be understood.
Trqditionallj, the commuterlstudent-has héd the most difficglty adjusting
(academicaliy and socially) and integratiné into the campus community.

In every aréa, commuters are less involved than their resident

peers. They are less fully involved in écademic activities, in ext?a—
curriculér activities, and iﬁ social ;ctivit1§§ with other studénggfxinuch

of their time is spent'ig\transit to and f;qﬁ hgme. M;nylbf the sghqsfqlsn
perceptions of Pitt are‘%ised upon commutiﬁg to the University, the cim;“3§T::zan¢“
involved, and their experiences on campuS‘aﬁd in Oakland. All too often,

the commuter féels‘segregated and not really a pag; of thg campus.community.
To compound this sense of apartness is_the anxiety and,»someg;mes,'fear'of

the Oakland area. The campus is situéted in one of the ﬁost congested
sections of the city, and the size and make-up of the area can be ;ntimidating
to a-studeng who has only recently left the seéurity of his or her high
school. The time spent making bus connections and searching for a parking -
 space sometimes preclude the commuter student from opportunities for
.involvement in the campus community. 3

A. Definition of the Commuter

The commuter student for purposes of this study, is onme who
does not live in a dormitory om camﬁus or in campus-related residences
such as fraternities or sororities. Inadequate housing facilities makes

4t imperative for many who would like‘campus housing to seek

accommodations in the urrounding area. The University of Pittsburgh has

L~
€
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a student body §f 11,294 fﬁll—time and 5,556 part-time. Apéroximately
4,200 students 1ivé in on-campus housing. Pitt has 7,094 full-timé
undergraduate commuter students énd 5,556 part-time commuters. Fully
652 of the full-time undergraduate student body is made up of commdters,
This study is essentially concefﬁéd with commut;rs of the traditignal

-

college age group: older commuters are reviewed elsewhere in the report.

-

B. " Factors Related to the Commuter

1. National studies iﬁdica;e that commuters drop out at twice

-

the réte gf :egidential'students. A(O; stopout, since many CAS and CGS
students return to complete degrees after apparenﬁ dropout behavior.)

2. Thé SAT scores and high schooltclass'rank are -generally
lower for the commuter student. (The CGS population qaf depart - from .
this characteristic becaﬁse of age or because of time 1ap§é between
completing high.school and’béginning advanced study.)

3. Many commuters have part-time jobs ;hat may Eake up to
;wenty hours per week of their time, or even engage in full—time‘employment.
(Close to 80%Z of the CGS student body work full-time, while ;nothér 7%
work part-time. Maﬁy of ﬁhesé students are persiétent’and competént
students.)

4. In general, commuters are primarily interested in a degree
assuring gainful employment after graduation, Neverthelesé, many are
troubled by indecision about major and career goals. For many commuters,

.. there is lack of understanding about that which hiéher education has to
offer beyond course-work in a major or as a requirement for the degreg.
Commuters tend to be more vocationally oriented than resident students,

and there is a significant expectation that college should lead to a

well paying career.
: . ‘d
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5. Commuters more frequently report problems concerning
interperssnal relationships with peers and’ family, and report or‘indicate

financial problems. . v - c

. -
6. Commuters CO?sistentiy have least frequent exchange with
the faculty iﬁ or out of class. There ié no doubg that student/faculty
‘and student/student interaction are majqr facéqrs in institutioﬂélv
identification and, in turn, that suchxidentification is a major factor
in retention. Some students, of'course, are able to establish relationships

. - .
with faculty and peers better than others. -

‘C. Recommendations

-

1. Academic and Related Support Areas - !

a. Encourage instr;ctoré to‘structqre classrgom.activities_
which will enhance interaction among students. Group projects, sﬁall
gronp discussions and othgr such strategies force student interaction.
Students so iﬁvolvéd will more likely greet and relate to each ogher on
campus. (This method wéuld_not be practical for large lecture sections.)

b. Ingtructors sﬂould circulate a name/address/phone
roster sheet during the second week of class. (This is currently being
done-with”off-campus CGS courses.) If a sfudent does no?“want his/ﬁer
name to appear, it will‘be'réﬁgved after one copy is retaine? for personal
use by the instfuctof. Copies are made for distribution to the class so
that a student can receive peer assistance for a missed clasé,,obtain
classroom notes, find a ride, or even identify an@tber_pérson'with

whom to study.

c. Departmental open»houses may be held once to fwice a-

year, allowing students to have a personal one-t8-one contact with all

(S
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.

or most of the faculty of that Department, and to better understand
the objectives énd concepts related tq'the Department.

d. Appoint an academic ombndsman in each School to act
on complaints and to serve as an inform;l advisor, when a student's
tegular advigor is not available.

2. Information Access
! I

a. Publicize often and in wider on-campus physical

loeations various student support services.

-

PR b. Add to the Pitt News, a section devoted to tfie commuter.

»

c. Publicize campus events through 2 commuter newsletter
which would also act as a forum for commuter concerns. Reguliar features

would include calendar reminders and new courses and majors. Student

N

comments and concerns should aiso be solicited through this medium.

d. " Develop a common gathering area in the Union (such as

a coffee shop) where bulletin boards pertaining to commuter interests can

°

be posted, and where commuters might study, eat, rest, and perhaps even

come to know some resident students. -

B

3. Student Attivities

ar A concerted effort is needed to get ‘students invoLvEﬁ’//

in various student.activities. Commuters need to feel that they are a

. e ,
part of the campus community. Emphasize student activities in orieantatinn
as an integral part of education in the University, with a sign up

opportunity at the same time for participation in activities, so that once

the academic year starts those interested can be contacted by appropriate

organizations.
b. Provide, wherever possible, on-campus jobs for commuters.

Information about job opportunities should be made readily available.

® vd(o'
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VIf? Task Force on Minorities (Joel Reed 'Chairperson; Shirley M. Atkins,
and Gee Chin) .

*

A. Iutroduction ) ' o
In an attempt to address the University s conCern regarding

minority student retention, the task force solicited information‘regarding

-
‘e

undergraduate minority student TFetention from U—CEP, the® Schools of

. %
Engineering, Health Related Professions, Nursin§§:Social Work and the

Chancellor s Task ‘Force on Black Student Concerns.  The*task force also

reviewed the  information on atLrition/retention-provided to the full

Committee. } I

Based "tpon information received and reviewed, there appears to

be iittle question that there are numerous variables related to the
. . ] \\)-: .. . . - '
retention of arinority students, broadlyfclassified as dnvironmental,

S

socio—cultural and personality (cognitive and affective) of these three'
broad - categories, the one which cannot be altereg by University programming

are socio-cultural variables such as minority status, sex, prior | -

educational experience, and economic and cultural background. The cognitive

personality factor of low ability also is not likely to be -altered with planned

University intervention. However, other'personality factors, both cognitive-“

v

and affertive, which can be altered are poor study habits, poor basic skills,

- low motivation, and low seif-image. Environmentally, the University cannot
"
change a student's physical distance from the institution, but it can - .

develop a moxe supportive and.caring environment withid the inStitution..

»

Current special University efforts to retain undergraduate

minority students are available_in,U-CEP, Engineering and Nursing.

TN
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These speéial.effo:ts are primarily directéd at positively affecting
variables éuch as academic skills, study habits, m@tivation, éﬁd self~
im;ge or concept. As a result of these special‘efforgg studeﬁts are
provided, in ﬁany inétances, with very supportiye environmerts. The
p;inciple iﬁg;edient in the supportive environments appeérs go.be the
pfesence of a concerned and committed profegéionai, gengrally B;ack
(faculty, counselbr, administrator). However, too often, the supportive
environment is not available in the Uaniversity at large, with few
exceptions. One notaﬁlé‘exéeption is the School of Social Wérk. In
the past four year;.éﬁly one miﬁori;y undergraduate did not complgte a
program of study. According-to Fhe School,-this is largely thé result
of considerable facul?y ef%brt;(formal and informal) which is devoéed
toégﬁpporting stﬁdents'in the School.

If tbe Schéol of Social Work can be used as a model, exclusive
of the "special" efforts to retain miﬁo?ity’stﬁdents,'it seems that one
strategy for Univé;sity—wide minority student retention would be to have
considerable faculty and other profggsional staff effort:directéd at,

- o
suppofting students. It should be no;ed that the School of Social Work

also has a significant number of minority faculty.

- B. Review of Information Received

1. School of Social Work

As reported in the prior section, the School of Social
Work feels thatvfaculty effort directed at supporting students is

extremely important in the retention of minority students. However, the

School does not accept students until they have successfully compléted

73
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two years of undergraduate work. Thué, their students may have resolved

A

gome of the factors which inhibit minority student retention.

e

. 2. D=CEP ~ :

Last year U—CEP.cbllected data by questionnaire on student
pezcegtions of U-CEP #nd the'Uniyersity. The questionnaire was c;mpleted
by current and fofmer:ﬁ-CEP students. The questionnaire included thirty
n;ne items, Eighteen of the items reféted to studentsf assessment of
_ their academic and academic related behaviors and activities. The other

‘twenty\oné iﬁemq consisted of environmental:and other factors ﬁonsidered
. to be impoftant to a student's academic success (retention). The items
were rated with regard to their importance on a five poihf 3§ale-of
"uhimportant" to "gxtremely important.” The top ten fhctors based upon
the percaﬁcage of vesponse to the "extremely important" catégoiy are

listed beiow. There were one hundred aand fifty usable respdnggnf’

Factor ' Peicentage

Selecting a major related to abilities ‘

and interests . 86.3
Receiving financial aid ﬁ" ; 72
Knowing academic rules and regulations : 71.3
Receiving dependable academic advising ‘ 71;1

- Having personal support from family members = - 70.3

Handling delays, mix-ups, lost grades, and

other bureaucratic red tape 70
Receiving financial aid omn time 66.7
Receiving professional counseling when

needed ) 61.9
Havinglnlack instrqckors ) 49.7

Receiving academic support from friends or
fellow students ‘ 48.3

,40;‘
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The survey was developed to obtain Black students' assessment of the

effectiveness of the University in meeting the general needs of Black

undergraduates.

3. Chancellor's Taék'Force qﬁ?Biack Student Concerns
Additionally, as a éattzﬁf‘the Chancellor'sgyask Force on
Black Student Concerns, a Survéy of Perception §f Black Undergraduate
Students of the ﬁniversity of Pittsburgh was conducted. The survey involved
' Black undergraduates on the Pittsburgh campus. Five hundred and fifty (550)
questionnaires were distfiﬁhtgg ;hQ\there were two hundred and fourteen (214)A

responses. A majority (732) of the spondents were enrolled in the

.College of Arts and Sciences. However, wight percent (8%) of the

resﬁondents were from Nursing, eighf percent\ (8%) from Social Work, two

percent (2Z) from the Healéh Related Professions, and nine percent (9Z) from .

Engineeriné. |
\‘\;~ One part of the survey, using an open-ended .format, asked

stuqentsléd*respond to three questions. Students were fixst asked to

lisé three things they felt»the University had &one to assis Black

sfudents; of the ninety two (92) students responding to this qaéstibn,

sixty three (63) listed U-CEP as a major assistance mechanism. Thé\\

rexaining responses referred to the "special” admission programs in “

. the Schools of éngineering and Nursing, the Department of Black Studies, \\\

the Black Action Society, and the availability of supportive services. N\

The secozd question asked for student comments on at least

three major problems Black students encountered at the University.

Analysis of the responses revealed that the most cited problem was

discriminatory behaviors on the campus generally, but especially on the

[ORS
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part of white instructors. The studenté\pgrceived their instructors as
~

\

. . . . :
being unwilling and/or incapable of assisting‘B;ack students.

~
/ : The final question asked students tS\give their reason(s)

- o

for coming to Pitt. The two major reasons reported for\bqlecting the
University were that it was not too far from home, and that ft\gs a
prestigious institution.

4.  School of Nursing ' . \x\

2y

The Black students in the School of Nursing have discdésed‘\\\

the following concérns and needs as they related to retention:
a. Increased Black faculty;
b. Additional activities (School related) where they '"feel
welcome' to particiéate;
| c. Collage and/or photographs of nursing students which
include Blacks; | "
d. Removal of the feeling of isolation where they are
"the only Black;"
e. More effective counseling on achieQement while courses
are in progress; |
f. Clarification of instructor expectations; and
g. Financial aid for tuition and stipends are vital for
full-time minority graduate students.
The School of Nursing, it must be observed, has and continues to be
agressive in its recruitment of Biack students. The comments do not indicate

a lack of conmitment or effort, but are designed rather, as both observations

of the inability of the School, to this point, to achieve its objectives in

' this area and to offer positive suggestions which might prove of assistance.

()
[N
N
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5. School of Health Related Professions

The results-of anﬁinférmgi survey conducted w}:h minority
students in the SChool'of Health Relates Professions ihdisatés‘that there
is a need fbf more Black faculty in order to increase student resention
as well as to make the envirosment more accomﬁodating.

6. School of qu;géerigg

The figf‘Engineering Impact Program provided the following
criteria for a suécqssful_engineering reteﬁtion program.

a. Proéram goals must receive the endorsement and support
of the institution's highest offisials, and programmatic activities must
be consistént with the goals as endorsed. o |

b. Retention begins with an ethically conducted recruitment
prdgfam snd admission standards based upon research concerning the
- characteristics of persisters.

c. In order to improve the flow of nontraditional students
into college, inter-institutional alliances should be formed with targeted,
pptential_feeder high schools and communiti éolleges ﬁhereby there can be
cooperative programs and professional exchange.

d. It is futile to attempt to orignt students :Q institutional

demands before they have had direct expe}ience with such demands.

e. It is important for program participants to feel an’
identification with the program and yet not feel stigmatized by the program.

f. The best retention services directly address the areas

of greatest student anxiety and frustrationm.

g. Retention programs take the initiative in promoting and

v . .
providing services. ' \\\\ S

(AN
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h. . In order to insure program relevance, students should

" be treated as consumers.

)
&

i. In order to build campus support for an equal opportunity
program, the proéram must not only éccomplish its objectiﬁes; it must
demonstrate its value to the institution. | R
¢ 3. The lifeblood of equal opportunity programs is a staff
whose members have demonstrated ﬁhat they can make a difference-in studenf
performance and for whom the program is an extension of their own personal

values and commitments.

C. Summary and Recommendations

The information;recei§ed and reviewed indicates that there aré
indeed various f;ctors'br variables which impact'oh'minority student
retention. The information tends to support the posj:tion th#t a supportive
environment staffed with concerned professions would enhance the University's
abilitj to retain minority students.

Recommendations: | ’ ¢

‘ 1. The University shouid activel - increase its efforts to
recruit aﬁd hire more minority faculty and professionals University-wide.
The task force ackhowledgés the University's commitmént to affirmative
action and social justice, but it is necessary to intenéify these efforts,
especially at the faculty level.

2. The Univeésity should utilize more of the strategies

employed by the "special” intervention pgograms it supports and sponsors

for the access and retention of minerity students.

[N
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3. ' The University should establish a University-wide-office
or mechanism whose concern would be the monitdring of minority student
retention and the conditions which impact upon théir retention.

4. The University'shbuld begin to investigate a meaningful
mechanism to reward thoséffaculty and staff who work with and»gbr minority

\student retention. o '

5. The University should develop a mechanism to increase the

-number of cultural activities (lectures, seminars, entertainment, etc.)

of interest to minority students. ®

6. The University, ih cbntext of long range planning, should
'develop a schedule of firm budget commitments. to the programs designed

for access and retention of minority students.
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VIII. 3Iagk Force on Physical Environment (Robert G. Houston, Chairperson,
“Patricia Beck, Alden E. Bowen, Samuel D. Deep, and E. Tracy Lewis)

L]

The Task Force on Physical Environment and Student Retention submits
- the following overviewAes a cursory indication of student perceptions towards
the Physical Environment of the University of Pittsburgh.
The "Environment" was defined in terms of its academio,»non’academic,‘
and general ambiance qualities. The questions:in'the survey were-genereted
: on;these dimenSions. .A cross section of'one hundre§ and eiéhty one students
"derived by purposive -'non-probabilistic sampling eonsists of: 80% white,
9% Black, 11X others. Fifty one percent (512) of the sample are males,
49% females. Dormitory students constitutéﬁ’242 of the sample, 122 indicated |
that they lived within walking distance; and 64% indicated driving distance. )
Iwenty'four percent (24%) of the sample are Freshmen; 23% Sophonores;
242 Juniors; and 292 Seniors. "
“ For purposes of this prefatory report, plus (+) and minus (-) signs ~
will be used to designate student responses of agreement and disagreement.
A. Academic
A Students tend to find the academic aspect of the‘physical

environment acceptable.

1. 'Classrooms ere adeqdete for the courses youiare taking. (+) -

o

“'a. Lighting (+);
b.a Size (+); and
c. Acoustics (+).
2. There tends to be too much distance between classroons. -)
3. The‘location of classrooms is a major consideration }n

scheduling my classes. (-)

o
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-

4. Classrooms afe generally Qell maintained. (+)

5. Labo:atory'equipment.necessary to carry out ;hat is expected
of me in my course work is available. +) )
” 6. 'L;boratory equipment necessary to carry out what is expected
of me 1is adéquate. (+)

7. Classroom locations conform to published schedules. +).

8. Access to classrooms is difficult. k-) . -

B. Non-Academic

The students tend to find Ehe Union inadequgte; however, the
.Athlletic Facilities wéfe reported as adequgte, ‘ .
‘ 1. The Union is an attracgive feature of the University of -~
Pittsbu:gh{‘k-) | ) | |

2. The Union is inadequate for its inteqded pﬁrpose. (+) :

3. Spending,time in the ﬁpion ig an important part of your
day. (=) . 4 T : ) =

. 4. The Athletic Facilities provide s&equate reereationsl

épportunities. +)

‘5. Access to available Athletic Facilities 1s generaliy not

a problem. +)

6. Maintenance of Athletic Facilities is generally good. (+) #

C. General Ambjance / ;K
It is of significance to note that the students report that'tie

physical environménf does not play a major role in the gselection of or the

continuation at the University of Pittsburgh. However, the academic programs

seem to be of paramount importance in terms of selecting to come to Pitt. .

[N




1. The general visusl impact of the\University of Pittsburgh

~

v

is pleasing. (+) )
2. 'The grounds of the University are generally well maintained. (+)
{ 3. The environment of the University generally is unappealing. -) .
4. Litter dominates the University campus. (=) -
5. The proliferation of businesses surrounding the University
detrhct from the 3enera1'appesrance on campus. (_)' -

6.. Public transportation to the University is dependable. (+)

7. Parking spaces at the University are difficult to find. (+)

S “é’

8. Campus bus service is dependable. €+)
9. The University has provided adequate space for study. (+)
10. The ﬁniversity has provided adequate space for relsxation. )
11. The University is lighted well at night. (=)
12. Atlnfght, campus security is adequate. (=)
X 13. The University of Pittsburgh's physical environment was a
significant factorlin your choice to enroll here. (-)
h 14. The University of Pixtsburgh's physical'environment plays
a critical role in whether you continue to attend here. (=)
| 15. Academic standards play a more significant role tham the
University's physical environment. (eD)
16. Student Activities programs are more important than the

University's physical environment. (+ -) (no appreciable difference)

D. Top Priorities

The msjor areas the students would like to see improved:

- 1. Parking;
2. Union;‘ : T
3. Classrooms; '

4. Dormitories; dna

o
'y
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IX. Conclusions and Summary of Recbmmendations

The Retention’CommitEee has, throughou; the preceding pages,
identified problem areas and offered suggestions tﬁat might lead to béttﬂr
studént satisfaction and, therefore, vetention. The following have been
abstracted from the task force reports; they are not all inclusive. The

Committee further recognizes that a healthy academic environment is essentially

a "state of mind." ' It cannot be effectively legislated; it can and must
be encouraged.

- Specifically, we recommend that:

A. Student/Faculty Relationships

1. Each Deparﬁment develop codes ofustandards.for the prﬁcedural
conduct of te#ching duties. Infractions of the codés should be discussed
with the facdlty member, and the infraqtion aﬁd discussion become a part of
the facuity member's dossier. The Provost should refresh the consciousness
and use of the codes of teaching standards periodically, preferably via the

Faculty Mewletter. L —

2. A mechanism be devised by which students’ complaints can reach
the appropriate administrative location using a standard teaching complaint
form. The information on the form can then be discussed between the cﬁ;irpeé;on
and the instructor ipVOlVed, and the form.and a notation of the discussibn.

’

should become a part of the inst;uctor's dossier.
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3. Each dean report to the Provost on the kinds of facuity
teaching infraétions that were reported tq.chairpersons duriné the_year,
" actions that were taken in specific cases, and Departmental actions to
implement their codes of teaéhing~standards.

| 4. The department chairparsons, in cases in which recurrent
student complaints surface about individual faculty members, refer those
- faculty members toitﬁe Officé of Féculty beyelopment-for consultationkon
the speéific probleﬁs.that are uncovered.

5. Each department chairperson annually suBmit.to the dean
the names of the top faculty in teaching coﬁpetence for appropriate
recognition.

B. Advisement

1. The Provost issue a policy statement which stresses that
quality academic advising is an importamnt and integr#l part of :he
educational‘pfocess, offering specific'guidelines to be developed by each
Provo;t area School.or College.

C. Freshman Yeaf . -

1. A comprehensive information and referral center be
implemented which woﬁld operate a well-informed, thorough service,
enabling prospective students to make better informed deciéions about
attending Pitt, a;d specifically assist new students.

| 2. A one or two credit orientation course be made available
to a substantial number of students during their first term.

3. A study be conducted to;determine which ccurses have the

greatest freshmen enrollment. These courses should then be reviewed in

<
ez
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v . e ?

terms of class size, type of imstructor, g;adévdiscribdtion, and student
evaluation. Efforts should'be made to develop a-freshman curricula with
at least some reasonably small classes, varying starting points; and high .
‘quality instructors. J

4., ZThe séries'o} CAS freshman seminars be revitalized by
appointing a par;-time cdbrdinatér to recruit—instructors, develop seminar
topics with the instructors, and ponitor and evaluate tha courses.

S. The many existing skills-oriented facilities #nd courses be .
coordinated and integrated, and their use encouraged by the appropriate
students. { " - . o

6. The professional Schuols provide advising on # regular
basis to those freshmen who intend to apply to those Schools. _ B 5

7. A sense of a University community be developed thrbugh.
better informal meeting facilities and a high quality subscription lecture
series. . .

4 8. A summer skills program bé developed which would emphasize
Teading and study skiils and include a remedial math option. Courses
which ewuphasize practice in effective:study appréaches should be correlated
and integfated for each academic discipline.
D. éommuter Concerns —
1. Facilities bn campus be developed where students,“particularly
commuters, and faculty can meet. -
2. Commuters be iﬁvolved in campus activities; disseminaté

information through a commuter newsletter or a section in the Pitt News

devoted to the commuter.




3. Interaction with other commuters, resident students, and

faculty members be encouraged by holding Departmental open houses and by
- \
s:ruc:uring classroom a2ctivities to include group discussions and projects.

Name/address/phone rosters should be made available to all class membexs.

<

E. Minorities

1. University-wide efforts be increased in the recruiting and
hiring of minority faculty and professionals

2. More of the strategies emplcyed by "special" intervention
prégrams be utilized for the;access and retention of minority students.

3. An office be established to monitor minoritv student
;retention and the cbnditions which impact upon their retention. |

q'4. Faculty ané steff'who work with and for minority student

retention be rewarded.

L

5. The number of cultural activities of interest to minority
students be increased.

F. ‘Physical Environment

1. Certain aspects of the physical environment be improved:

parking,‘student union, classrooms, dormitories, and campus lighting.

¢
Do
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APPENDIX A
S@ar’y of Complaints Concerning CGS Ipscruccozé
" as Reported to Various CGS Counfelors
The féllqwing reflect some of the student comments made_direétly
, to advisors; many of the comments were m:de ﬁith disturbipg frequency.
. 1. The instructor is foreign and is difficult to undefstand.:

2. 'Thg instructor'talks‘;oo fast, too low, or from the back of';
fhe room. . *

3. The-ins;ructor sﬁows a iqgk of respect when a student expressés .
'compiaints or dissétisfaction aboué the course.

4. The instructor does not show up for class and is unable to
notify the class beforeha9dybecause‘he/ghe did not get thé s;udénts'
phone numbers. - ’ |

5. The instructor never called the studentfélname.off thé roster,
and towards the end of the term the individual is informed thatihe/shé :
is in the .wrong section.

‘6. The instxuéggr does not show up for.the claés (a frequent
comment).. o

7. Whég a stﬁdent joined the classﬂlate, the instrucéor éould
not let the individual join the éroup. The student was put into a special’
section of the room and was'mgde:to feel like a gradé schoéler.

8. The instructor showé through teaching style an&.att;tude that
there is no commitment to teachiqg.the cdufse in CGS. It is jusﬁiah
aésignment'that‘must be muddled through for fifteen weeks.

9? The instructor is difficult to get in touch with and or does

not return phoné ¢alls to the student.

ShE




~ 10. The instructor does not have office hours-convenient to tne
cGs étudent. | |
| 1l. Student élaima instructor lost final exam; instractdr claimsv
‘ student‘neGer took test. B o
12. Instructor camcel .ed a clasé meeting at last moment and studeﬁt
came to Oakland to find no instrucfor or class.

13. Instructor unprepared for class.

¢

14; The instructor missed first class, dismissed second after twenty

-minutes or so. | | i-

- 15, Students not informed duriﬁg add/drop period that an o?al feﬁort
' wouid be required. ‘

16. The instructor lectured diréctiy'from textbook.

17. Tgsts were sgpaced ﬁoorly and were not counteé proportionally
to ﬁaterial covéred;

18. The instruétor énds'class ea;iy.

19.. The instrucfor did not cover ﬁaterial for thch the cour;e‘

was designed.

-

L

20. The instructor was often late for class, "just outlined material
“on the boaéd and expected‘students fo'féed-itﬁback on éxams."_

21. Student received inadequa;e explanation about final grade.

22.r Some instructors have diffiéulty in explaining coursé concepts
in a clear, conciselmlanner.x

23. Some instructors administer exams containiﬁg.questions which

are inappraopriate, involviﬁg the memorization of insignificant details.

™)
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de\Many CGS students complain of difficulty in getting or requesting
lettefs”of recommendation from f .
& N N : .
25. Few iggtructors have evening appointment hours; CGS students

aculty.

.

most often see insﬁ(gdtors before or after class.
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APPENDIX 3 N
FACULTY RELATICNS OUESTICHNAIRE
\

A subcommittee of the Provost's Committee on Sfuden%a\ﬂefenﬂon is studying
problems in faculty-student relationships. You have been randemly selectad frem a
group of students that will have compieted thirty or so cradlts at Pitt by the end of
this term. |f you do not fall into this category, please retucr -this questionnaire
+0 tha distributor. |f you are a student with thirty credits or. so, please complate
the following questions and returmn the questionnaire to the distributor. All individ-
ual Information will be kept strictly confldential and cannot be assoclated with your
name or any other personal Identification. Do not name any faculty members I your
answers.. : -

Note: The word ™Instructor® refers to either a faculty membér or a teaching
assistant. |f you know that a certain instructor was a teaching assistant, please
writs "TA® aftar the answer that applles. o ; _

M. =204 - (Please circls the appropriate responsa)

2.5 t. How many terms have you aﬁ;nded Pitt, including this onae?
| (one (2) two  (3).three  (4) four or more.
2. what Is the total number of credits you hrave takerw at Pit+, Including this term?
(1) 6 or fewer (20 7-12 (3) 13-18 (4) 19-2¢ (5) 25-%0 (&) 3i-36
3. in which schocl are you currently enrolled? ' :

(N Cbllegd of Arts and Sclences (2) Schoal of Nursing
(3) School of Education (4) School of Pharmacy .
¢5) School of Engineering .(8) School of Social Work .
(7Y Heslth~Related Professions 1 (8) School of General Studles
(9) Other ' | v ‘
18.9 4. Age: ' . Sex: (1) Mzle (2) Femsle
1.9 3. Thinking back tc when you first decided to atteng Pi++, how Important was i+
o you to graduate from PItt? . : .
(1) Extremely Important : (2) Very important
(3) Scmewhat Important (3) Not Important at all

2.5 6. Generally spesking, how satisfled have you been with the qual ity of teaching

at PIt?
. . . + _
(1) Very satisflied (2} Satisfied (1+2=65% SATISF’:IED
(3) Nelthor satisfied nor dissatistied (4) Dfssatisfled -2k NEUTRAL
| (5) Very dissatistied . 4+5=15% DISSATISFIED)
2.0 7. How important is i+ to you new *o graduats from PItt? g
(1) Extrevely Important (2} Very important
(3) Scmewhat Important (4} Not important at all

8. How offen have you had an {nstructor #ho projactad an attitude’of not caring
aboyt tesching undargraduatas? ;

(1) Never  (2) Gnce  ¢3) Twice or more (2+3=69%)

’ .o oo




FACULTY RELATICNS QUESTIONNAIRE — PAGE 2

9.

" 9.a.

How often have you tried to meet with an .Ins?ruc'l'o’r during offlce hours?

(1) Never (2) Once or twice (3) More than twice (2+3=842)
I ¥ you c¢heckaed (2) or (3) above, how many +imes wers ycu unabie to find
him/her?

(2+3=577)
(1) Found h[m/her always (2) Found him/her someﬂmes (3) Never found him/her

How often have Instructois cancslled or failed to show up for one of your classes?’

(1) never (2) once or twice  (3) three timss or mere (2+3=887)

11.
12.

13,

SEE

TABLE 513.2.. 1f yes: which subject?

2. 1__ s,

SEE

How often have you had Instructors who didn't seem to be prepared adcdixa'rely(

for claast » (3+4=382)
(1) Never (2) rarely (3) occasionally (4) frequentty

How often have you had Instructors who didn't 2dequately inform the class sbout
course grading procadures?

(1) Never (2) once or twice (3) three ﬂmas or more (2+3=522)

Is there a specific subject arez in which you have experiencad problems with
Instructors?

(1) yes  (2) na

Given your currsnt experiences at Plﬂ' how do you feei about ycur cholce of
attending PI+?

€1) | detinitely made the right chaice (Skrp"*ro Question 13)

(2) | probably made the right chojcs  (Skip to Question 15 ) (3*4+5=27Z)
(3) | am undecided at this point (Skip to Question 15)

(4) i probably made the wrong cholce - -‘

(3} | detinitely made the wrong d\ofce

m._g g 14.2. 1+ you feel you have made a wrong choice in attending PH-I' what are your:

SEE
TABLE 7 3.

fu?ure education plans?

Please take this opportunity to expand on any topics we have already discussed

or comment on other prodiems you've had with faculty-student ralaﬂonships at
Pitt. (Use the back of this sheet (f necsssary.)

Thank ycu for your time and cdcper;rion.

P



TABLE 1
"~ Faculty Relations Questionnéir&
, : by
‘Question 6:

o

" Faculty Relations Questionnaire

Impressions of Teaching by School

CAS ENGINEERING

Very satisfied | 11 (7.3 23{7.1)
Satisfied ( - 87 558.0) 20 {47.6)
Neither satisfied nor dissatisfied 26 (17.3) 14 {33.3)
Dissatisfied - 23 (15.3) 4 (9.5)
Very dissatisfied - 3(2.0) 1(2.3)
Totals. . -150 42 )

TABLE 2

N —
W l O = (N O 4=

NURSING
No. (%)

T P
n o
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QW N W
St P ot St St Vs

Question 6: (Quality of Teachin?) vs Question 14: '(Pitt Being the Righf Choice)

A]T_kchools)
Definitely - Probably ' Probably Definitely
Right ” Right Undecided ~  Wrong Wrong
No. (%) No. (%) No. (%) No. (%) * No. (%)
Very Satisfied 11(49) 4(1.7) 1(0.4) - -
Satisfied ‘ 41 (18.0) 66 (29.0) 18 ( 8.1) - -- 1(0.4)
Neither Satisfied ' . o .
nor dissatisfied 65 ( 2.2) 21 (9.4) 15(6.7) 2 (0.9) -
~Dissatisfied 2 (0.9 8 (3.5) 12(5.3) 10( 4.4) -2(0.9)
Very dissatisfied - -- 1(0.4) -- 3(1.3)

Rnalysis of data: ..Chi squared = 169; correlation coefficient = 0.19.

Tne two variabies are rel

atad (not by chance) at the 0.001 Tevel.

The strength of the correlation on a scqle of 0 to 1 is 0.19.

-
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_ TABLE 3

Facuity Relations Questionnairé'

Questions 8 - 12: Instructors® Attitudes 5& School

8. Instructor
projected an
uncaring attitude

9. Student tried to
meet with instructor
during office hours

9a. Instructor was
found during office -
hours

10. Classes were
cancelled ' :

11. Instructors were
inadequately prepared

12. Grading procedures
were inadequately‘
explained

Never
Once

2 or more
. Totals

Never
lor?2

3 or more

Totais

Always
Sometimes
Never

To? 1ls

Never
lor?2

3 or more

Totals

Never

" Rarely

Occasiona

Ny

Frequently

Totals

Never
lor?2
3 or more

Totals

CAS

Moo (2)

50 (33.8)
47°(31.7)

51 (34.4)

148

NURSING

ENGINEERING

No. (%) No. (%)
12 (29.2) 6 (27.3)
15 (36.6) 10 (45.4)
14 (38.1)  6-(27.3)
5% - 22

7 (16.7; 1( 4.3)
15 (35.7) 14 (60.9)
20 (47.6) 8 (34.8)
42 73

11 (32.3) 17 (73.9)
23 (67.6)  6.(26.0)
0 ( 0.0) 0 (0.0)
37 - 23

6 (14.2) 7 (31.8)
20 (47.6) 14 (63.5)
16 (38.0) 1 ( 4.5)
42 22
'3(7.3) 3 (13.0)
19 546;3) 14 (60.9)
16 (39.0) 5 (21.7)

3 (7.3 1(403)
41 23

13 (30.9) 8 (38.0)
24 (57.1) 10 (47.6)
5(11.9) 3 (14.2)
47 21



' 'TABLE 4
Facu]ty Relations Questionnaire

Questlons 8, 10 and 12: Attitudes of Instructors by Number of Terms at Pitt

Assu;; -ions of Calculation:

\
1. Each student had four instructors per term. (The average number of
‘.credits was 12.4 per term.) .

2. Students checking "four or more terms" were taken as having attended
for four terms. (Students in the sample having more than four terms'
experience would have the effect of making the percentages in the
"four terms" column too h1gh )

3. A1l students had different sets of four classes each term, i.e., there -

- was .no duplication of classes among student responders (Any duplica- -

tion wou]? have the effect ¢f making the percentages”in any given column
too high

4. (a) Students answering "once or twice" were recorded as "1 1/2 times."
é{b\ Students answering "twice or more" were rrecorded as "twice."
(c) Students «nswering "three times or more" were recorded as "three
times.'
(0perat19n (b} and {c) would have the effect of makinj the percentages
too Tow.

- PERCENTAGES SHOWN IN THE TABLE ARE THE PERCENTAGES OF ALL INSTRUCTORS IN THE
STUDENTS' EXPERIENCE AT PITT THAT HAVE SHOWN THE SPECIFIED BEHAVIORS..

Terms at‘Pitt

H 2 3 4
8. Uncaring attitude 44y 18% 3, 107
regarding undergraduates {n=9} . (n=156) % (n=54)
. ' P
"10. Cancelled classes : Kt 2N 25% . 14%
: : (n=9} - (n=157) %;‘o“ (n=54)
, ' . ®
12. Gave inadequate , 38% « 20% 12%
information regarding (n=9) {n=158} - (n=54)
~ grading : '

Interpretation: (e. g. ) 95“ of all the ‘instructors had by those students who
‘have been at Pitt for two terms {cut of 157 students replying) have cancelled
or failed to show up for at leasi one class.

)
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TABLE 5 :

Faculty-ﬁeT&tions'Questionnaire
'Questlion 13a: Subject Areas I:i Which Problems

With Instructors Have Been Encountered '

Numher of

Students
Naming S
Subject Subject
- 25 Chemistry (Chem. 92, 93, 12, 32, 11, SQ)
19 Math (Math 22, 23, 3, 12, Algebra, Trigonometry) .
15 Biology = . o |
15 English (Eng. 87, Composition, Writing)
7 Philosophy L ‘
6 'Engineering
5° Physics (Phys. 15)
5 Economics (Econ. 10)
4 ' -Sociology (Soc. 67)
3 Computer Science
3 Geography . =
2 ~ French (French 21) |
2 Political Science _ ' '
YA Psychology
2 Science
1 Basic Writing
1 Fine Arts (Design 1)
| History (History 41)
1 Physical Science
1 Rhetoric
1 Russian History
1

Speech /




~ TABLE 6
Faculty Re]ations'Questionnaire

Question 14a: Future Plans ,

“Future plans of tbose who feel that Pitt was the wrong choice:
1) Transfer to a specific college or location. 8

2) Transfer to an unspecified school. 7
3) Circumstances force student to rema1n at Pitt anyway. 3

TABLE 7

Faculty Relaticns Questionnaire

-

Question 15: Open=ended Commenfs;

Number of

‘ Comments

Foreign-speaking teachers not intelligibie ' 18

Teachers-Insensitfve/auﬁcmatic teaching : ‘18 .
~ Poor grading techniques ' 13
Undergraduate- expectat1ons too h1gh 7
Poor course p]ann1ngv- pre-exam cram 8
Poor office hours 5
Professors intelligent but cannot teach 5
Large class size/noiteacher-student relationships - 4
Research overemphasized 4
‘Cancelled classes 3
TA's overworked 3
2

TA's unable to answer questions

o
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 APPENDIX C

Freshman Course Outline

The following is a propogai for a one or two credit.coursé’to be -
.offered to;first térm fréshme;. -1t is désigned to facilitate their
‘transition from high school to college and to familiarizé then with many
aspécts of the'ﬁniversity.‘ Toéics to pé.covered in this céﬁrse include:
1. Diécussions'kperhaps gupplemented by readiqgs) | .
a. The nature of hiéher ed;cation—-why pe&ple seek eduqation;
what is thé value of a iibetai arts education; reasons for coming to
college; ;easons for coming to Pitt; etc.;
' b. Liberal Arts vs. Professional Education;
v c.j The”responsibilities of peing a student}-

d. What can students expect from faculty; and

e. Topics generated by ‘he students.,

2. Explanations .

Some aspects of the University seem to be quite baffliné to
studenfs, This part of the course is designed to give them‘an overall
;icture of‘hoé the University.funcfions, especially thore parts Ehgt are
.most relevant to them. Various cffites and édmiﬁist:atbrs would be asked’

to prepare short written statements and make preséntations to the classes

with respect to the following: ' . L

a. The Structure of the University
How are the various Schools organized; what are the roles of
and relationships between various pogitions such as faculty, deans, -provosts,

chancellors, etc.



b. Grievances and Appeals

What can a student do with a complaint orjpfoblem with a
particmlar'faculty member? ‘What'can a student do with a complaint or
' problém about an administrative office? Who ié the student ombudsman
'aﬁh what can he/she do for students?

c. The Faculty Tenure System _ \

How does it work? What do the various titles mean?

d. The Registrar's Office

How to avoid common registration problems. What to do

" about régistration"problgms,'e.g. closed courses.

e. Financial Aid Office
Procedures for applying; whatukindé‘of aid are available?
£. Advising | | |
What -students should expect f;om advisorg} how to seek
advice; what to do if you are unhappy with your advisog.
g. Housing (both on campus and off—cémpus)

3. Exposure to Student Services

Classes would visit, receive explanations of, and sometimes
usevmany of the -University support services that are avéilable to
students, such as:

é. Learning §kil;§,Center;

 b. PerSon%F Counseling Center;
c. Career Counseling and Library;
d. Pre—#rofessional Advising;

e.. Placement Office;

ko
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f. University Library System; .

g. Term Paper Clinic; .

h. Writing Workshop;

i. Tutoring Services;

3. Academic Attainment'Center;/and

k. College Reading Courses and Laboratory.

4. Community Resources

Students would be introduced to some of the relevant resources

s

 available in the surrounding community. B

5. Alumni
It may be possible to have Pitt alumni speak to classes about

their experiences at Pitt, what was most valuable in their education,

and what they are currently doing.

AN

Since omne purpose of this course is to provide freshmen with a'
support group of other students, it is important that the size of the
classes be small enough to facilitate discussions and to maintain a’ \\
certain informality. Fifteen seems to be an ideal number, but this coulh
probably bevexpanded a little. » f- »}

It is suggested that this courseibe taught- with a team approach

with various faculty, staff, and adminis rators volunteering to cover

certain topics. However, it would be necessary to have\one person

asscciated with each section who would coordinate the various parts, lead
discussions, and relate the various topics. This person should be

someone who is very familiar with many aspects of the Universi:z},/A pool

- 66 o~
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for such coordinators could include interested advisors, faculty, and
adeinistrators. The responsibilities could vary depending on whether

the course was designed to inleﬂe written assignmeinits or term papers.

~
!
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APPENDIX D

Miscellaneous Observations

- In the course of the Committee reviews, members were askgd to offer
comﬁegts and sﬁggesi;ons they thbught pertinent which might not necessarily
fit within the structure of one of the designated task forces, or‘which
cross task force areas. The follqwing répresent those rééponses which are’

significant.

“A. Chancellor's Scholars and Honorskétﬁdents
The .Chancellor's scholars and honors students-bhould be exposed
to a social dimeﬁsion in their activities. Incorporate.them inEo such
missions as serving the reténgion efforts of the University, wéfking with
minority students, or otherwise ptovidiﬁg an opportunity for social service

leadership.

- B. Minority Students:

In addition to the task force feport on minorities, the following
observations were offered. Black and oﬁher minority étudents represent an
increasing student pool in view of the declining numbers of tfaditional
stddents; Séveral spéc;al strategies are needed not oniy to recruit Black
students, but to retain ﬁhem with the‘University to the completion of
their degree objectivés. The formal commitment to recruit.increased numbers
of Black students-will‘mean increased numbers of studenfs éhose'learning.
styles, cogpitive skills, affective dispbsitions, academic and career goéls,
and socio-economic backgrounds are fhose with which the University faculty, :
staff, admiﬁistr#tion, for the most part, are not familigr. Black student
‘retention has implications for faculty, staff, and administratibn, for financial

aid, for institutional environment factors, and for curricular adjustments.




' C. Faculty Advisory Fuactions
Hardly an observation that can be classified asq"general,"

but one that emerges so frequently and so consistently that it becomes

worth repeating in every section of this report is the following:

One cf the key factors in student rétention"is the reédy
availability of skiliful, concerned faculty #dvisors. If each student
were assigned an advisor at the very omnset of‘his/her-eduqationai program
and ifvthat advisor were to reach out to thgse s;udeﬁts early on and
consistentl}, probleme of financial difficulty, of school or job work
1oéd, of poor teaching, of personal p?oﬁlems, of academic weaknesses

could be determined; asseséed, and pos;ibly dealt with in‘an effective

. and constructive fashion. All the other reasons for dropping out could

be addressed if aggressive, thoughtful, and concermed faculty advising
were madeAavailéble to all students. ~This does not;méﬁn, of course, thatl
a sensitive and dedicered faculty advisor will be_éble to head off all
student problems, but early detection and‘early action might resolve

problems ‘whose later magnitude cause students to drop out.

D. Improvggégggﬁin Student Services |
The foilowing imérovements in student services are being
developed"through the Regi;ttar's Office. These indicate past and some
ongoing'aréas that have contributed to the loss of student morale and
increase one's tendency to withdraw.
1; With"regard to studentsS
| a. Improved coufseiinformation for all students. The

Registrar's Office is currently working to develop course abstracts that
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will provide students with information on course content, prerequisites

needed, and so forth. This type of information will allow students to

- select courses to fvlfill requirements for graduatiom, elective study,

and distribution without special difficulty.
- b. Individualized academic progress reports will provide

students with information of the credivs earmned, credits carried in the

current term, and credits yet required for final graduation clearance. .

With the help of the students' advisor, such a report will keep the student
well informed of his ﬁeeds in fulfillment of his degree requirements.

¢. Provide students with a more meaningful t;anscript of
work completed.

d. Provide immediate feedback on course availability. The
current registration system does nbt provide such information; therefore,
the student must: wait in the registrationllines énd chance final enrollment
in the course he/she wishes. Immediate information on space remaining in
classes, via perhaps terminal inquiry, will reduce the 'closed course" )
problem.

e. Frovidéua registration system which will reduce the
time the stgdent must ‘wait in line to complete regist;gtiun. The present
syatem requires that Registrar pezsonne} pulllindividual class cards for
each course. The Registrar is currentiy designing new ways in which to
expedite the registration p;ocess.

£. Provide irmediete feedback to students and advisors
on course cancellatiois. Jhe present system delays notification to the
student sincae ;11 course files must be clea:ed by student enrollment

befcre a course can be cancelled. Immediate notification will allow the

.
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student to select another course, or if necessary, rearrange. his schedule
before the start of the term.

\\ g. Make available detailed information on rules and

concisely 3tated, be available to students. Such ublication will

provide stuﬁ‘ ts with information they need to avoid misunderstandings

immediate iﬁfofmation on course enrollment. The
individua; Depértments with a weekly report
showing each course (and section) offered in the terp identified. Althoughu
" the Deﬁartments are notified_bn daily basis of élosed courses, enroilment
statistics would be beneficial if tRey, too, could be reporced daily. The
use of terminal inquiry would provide .e Departments with this type of
information.

b. Provide departmen£ chairpesgons and dggﬁs with historical
course enrollments to help them plan for the fut e needs of their students.
Presently, onl} the prior term enrollment is identi\

d; at least three
yea:g of enrollment statistics will ﬁot only help the De artﬁgnts and
Schools, but will be of asgistance to the Registrar when as ‘gning classroom
facilities. Students will benefit in that clgssroom assignments will be
based on the need of the faculty member (Blackﬁoards, movie screené}\sfc.)

and the enrollment of the course. ' \\\\

X
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c. Provide each School with a report of all students on
file who are eligibie for graduation. The present méﬁhod for securing
such information resquires that the student, upon advisement, complete an
application for graduation. If the student fails to do so, he will not
be formally graduated even though he has met all requirements. The
report,.which is proposed to show the students' major, degree objective,
total credits earnaé, fihallquality point average and eligibility for
honors, will allow thé deans to certify the gtudent for graduation without
requiring action Ey the student.

d. Issue School transcripts which lists the courses by

A
i

major, by disﬁ;ibution of studies, and by electives. Current records list
the courses in chronoiogical:order. Since the Schools are required to
audit the records to insure that thebstudent is progressing gdeduately
and fulfilling the ;equ;rementé for graduation, the transcript using the
suggested format will considerably reduce the time ﬁresently needed for:
audit. |

e. Prepare a report to the'deans‘identifying students who
are 2ligible for recogﬁition on the ‘déads list and identify students who
appear to be probationary or subject to dismissal. Although the Registrar's
Office provides each dean with cumul;;ive Q.P.A. information on each
stu@ent,'the'recommended report would identify these students individually
within each designated classificationm.

3. With regard to transcripts:

a. Expand course titles. Currently, records show a fourteen

character title which is oftentimes meaningless to third parties. The

~I
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title should ﬁe expanded to thirty two character; to make the transcript
rore readable. In the process is the e;panding of the Course Master file
to allow for the expanded title. .

b. Identify students' major at the time of declaration
rathe£ than only at- the time of graduatica. In addition, the proposed
transcript should show second majors and areas of concentration. Such
‘informatiou is of particular valué to students. The manual system, the
éresent method of meintaining the transcript, makes it difficult to enter
such detail on the record. An automated sfstem would provide the means
to capture the infurmation in a timely manner and record the detail
accurately.

c. Allow the reéord to show not only the final quality
point average, but also a term by term detail. The present system does
‘not allow such information because of the many changes that occhr af;er
initial grades are recorded. Such information will help Schools and
Departments to better édvise their students.

d. Tﬁe current record keeping system does not permit the
recording of credits earned until the end of the structured term or
session. The University offers "mini courses'" that start and/or end
outside the structured period. Students enroll;ng in such courses must
wait until the end of the term before the grade can be recorded. The
propesed transcript system would allow the recording of the final grade
as soon as the course ends and provide the student with immediate feedback.

e. One School has developed moduies that allow students

to earn 1/2 credits. The present system does not provide the recording

-]
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of less than a whole credit. An alternastive has been provide& to record
such infermation; however, it i3 inadequate. The system should allow the
recoxding of the 1/2 credit modules and previde both the Schools and the
student with a precise teéord of completion.

£. A revised transcript system should have many other
features that will benefit the stuéent and Schocls indirectly. Automating
the files will enable the office to update,;pe transcripts more quickly and
efficiently, thus pfoviding concerqqdfpéfgiésiwith immediate corrections.
The Schoels will raceive éuwork/;opv of the record, listing the courses
by major, distribgtiod/;f studies and electives, rather tham in chremological
order. The/néﬁfsystem shinig uerride g:ality point averages by major, by
term and/or cumulative, 1i tﬁ& %rhools so desire. Working coples should
identify previously mizaiag gv#iag. Schools currently are required to
research their files tr dazermin. if they are dealing with a "no grade' or
an "NE" (no entry) situ:fiss.

g; Auton. *od files will enable the retrieval of records

' wheﬁ copies are requested &y :he Séhoel or student. The systen shéuld

generate an alphabetical indeﬁ thal will facilirste such retrieval.

F. Tag): Force on Legistration Lines

Some improvemeuits in the time required for registration and
fee payment have been made through the efforts of'a Task Force on
Fegistration Lines, which, while related to this overall report, has been
filed separately. A new and updated report will be preparéd by éhat group;

when available, it ci.ould be reviewed in conjunction with this report.




