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A £ ‘ [ Lo . (S o S
; / B111ngua1 educat1on is é re]at1vely,new or at 1east "reborn"~‘~*f'
‘/ . L
educat1ona1 endeavor wh1ch has a great dea] of potent1a] for effect1ng chan-.?

f .1
ges not on]y 1n the way ch11dren learn and perform, but on- a broader perspect-

1ve as we]] In order to effect these changes however, the road we trave]

, 0

ﬂy must be a new one not the we]]-worn road of the past Th1s paper w111 ad- L’.w'
. f<f:vdress one part1cu]ar aspect of th1s endeavor., the ro]e of the teacher 1n de-“:]
' '}f ve]op1ng curr1cu1um for the b111ngua] c]assroom., , ‘ B N
f_ | " ' 3111ngua1 programs and schoo}s have been operatnng 1n th1s country
,f; , for a re]at1ve1y short t1me most]y since the 1ate 60s and earﬂy 70s. :The 3
‘. ESEA T1t]e VI] law was passed in 1968 thereafter, demonstratfon prOJects throuon-
out the country were funded thus spurr1ng the expans1on of b111ngua1 educat1on.~..
Thfs law, however was not 51np1y g1ven to Puerto Ricans and Ch1canos on a s11ver i'

: p]atter 'nRather, 1t was the resu]t of 1ntense strugg]e by Lat1no cOmmun1ty grouosf :
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“ «yto impy e “'d:1onal opportun1ty for thelr ch11dren. From'po]ite‘diaTogue to
t% ,;-naisy.anafn mf;'\ take-overs and p1ckets 1n front of ]oca] boaros of educat1on,

b111ngua1 educa 'ngﬂas\the demand -of those. who were fed up’ w1th unrespons1ve : s

;fmportant to keep these roots in m1nd 1n deve]op1ng our o
L ] | o
ern:ng the b111ngua1 educat1on movement '_ o ; ,.; j %

,e.(-,.“ S w R B

schoo] syste £ 1t
-[_perspect1ve 3
o ;J: T1t1e V]l devoted most of 1ts mon1es at f1rst to: teacher preparat1on-*

"(1n service was the f1rst pr1or1ty) because most teachers had not_been tra1ned;"'

/ «

\1n the f1e1d Commun1ty 1nvo]vement a]so becane a pr1or1ty, for obv1ous reasons:>_,

R Th]S resulted 1n conmunvty tra1n1ng programs as wel] as in para-profess1ona]

/

7xjitra1n1ng and h1r1ng..anong other programs._ Later on, curr1cu]um-and mater:a]s

adeve?opment pnosect

”were funded. mThese were neverthe1ess, very few and regard-‘

pa %

Lfed as "demonstrat oa proJects. The prob]em that teachers had and cont1nue to

;lear. 1f you have no prev1ous tra1n1ng 1n the f1°1d and no .
\

ab]e, how»do you go about creat1ng both curr1cu1um and mater:a]s

'__'have becones ver
'a_curr1cu]um av

;that are re nS1ve to the tone of th6 h1stor1ca1 deve]opment of b1]1ngua1 pro--

>

grams as we, fas to the 1nterests and exper1ences of the students 1nvo]ved°

5 AN

_,Thfs is. not to say that curr1cu1um is not now ava11ab]e.i On the conr
trary, one ‘is: amazed at the number of curr;cu]a and the var1ety of naten1a1s now. d

;_; ava1]ab]e from commerc1a] sources. These however are for the most paft inap-
proprréte for b1]1ngua1 c]assrooms for reasons wh1ch w111 be po1nted out later..,ﬁf

This paper w1]1 attenpt to’ suggest gu1de]1nes for def1n1ng the robe ot f.,

teachers in deve]op1ng curr1cu1um for b111ngua1 c]assrooms. Before th1s ro'e c=n
R
mater1a112e\ h0vever teachers should have deve]oped certa1n sk1lls and oerspecc

\

ives.ﬂ_These ww]] a]so be d1scu$sed F1na11y, strateg1es for~teacher 1n1t1at1o~ R
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._fand deve]opnent of b111ngua1 currwculum w111 be recommended

:. <

.} j j: Before proceed1ng further, assumpt1ons wh1ch gu1de th1s paper w111 be

. ;3made exp]1c1t F1rst 1t is assumed here that teachers together w1th the com-

5;7; munlty and students are the ones who can best deve]op and gu1de the curr1cu1um _
o process Because teachers are in constant and c]ose contact w1th the1r studentsJ
',thelr ro]e 1n currxculum deve]opment shoqu be centra] Th1s c]ose contact w1th/

Y students should resu]t 1n 1ncreased sen51t1v1ty and awareness ‘on the' part of teJ-

-

chers ~Granted that th1s may not a]ways be ‘the case. Neverthe]ess, 1t is’ 1m- s
HA,portant to start w1th this’ prennse and then later faci]1tate mechanlsms “for de7 %hff
“\f:i_velop1ng awareness. S tf,f, A iv;f .;:f‘_:_élaiﬁ-f. EE 'ffnf‘. -
R A second assumpt;on 1s that curr1cu1um 1s most effect1ve when 1t speaks
;fto the real 1nterests ‘and needs of the students._ Th15 lnplles that teachers.t.‘ﬁ“

-3

.'a}one cannot be effecttve in deve]op1ng curr1cu1um. Before attempt1ng to do so”

- ~ * © K]

5égthey must f1rst f1nd out student needs and 1nterests 4whether through 1nteract1on, }.

_fjbffi bservat1on, or d1rect consu]tat:on w1th students.- ; ”5¢;f}r ;,.{ g‘.f /

Y

-.’/,

It fo‘]ows from the above that pre packaged curr1cu1a are 1nagpro-‘;:'"

\ priate for most b111ngua1 c]assrooms.' He dless: to say, those who deve]op such T
xto 1nc'lude the partmu'lar rea'l1t1es

C currlcula are e1ther unaware of or ~unwill

-

/

o these part]cu]ar Ch“;Z"en in this part1cu1ar cJassroom Pre pac<aged c"rr’/’“‘

cula are thus standard d-in an attempt ts hand]e al] ch11dren 1n all c]ass- iﬁ"'

/ “omsﬂ\fhe reSu]t 1s that they dea] w1th none of them in any meanxngfui way. ff:i‘

Further pre-pacxaged curr1cu1a usua]]y defTﬂ° not on]y the c0pten* to

*'hh be “covered " but a]so the: very methods to be empﬂoyeds. Th1s negatbs both tha'? .

i w“creat1ve~ta4ents of the teachkr as. weJl as the 1nput of the ch11dren." Everjth1”"

.o , A
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T.f}IS named an: c1a531f1e . Of\sn the only role for chx]dren and teachers is that

- of execut1ng a we}] ]atd-out but ster1Te p]an
T 4 e : L
N~ ) o Another d1sadvantage Of us1ng pre packaged curr1culum concerns 1ts .

s“;glortgtns. Many t1mes these curr1cu]a are d1rect trans]at1ons of trad1t1ona]

~

: ﬂones.- They consequent]y’have as’ much mean1ng for b1]1nqua1 ClaSSFOONS as the

\

) same currtcula 1n Engl1sh Even 1f they are not d1re trans?at1ons, they.are

J

kf‘gf'so standard1zed (to 1nc1ude all Spannsh speak1ng grbups) that they are e1ther

"g.confus1ng or lack1ng in. depth for most ch\]dren S f., B }4_" f:j-_ e
f Hhen con51der1ng the origin of currwcu]um we. shou]d a]so conS1der »Eid”h
*a'the c]ass or1g1n Ev1dent1y, cormerc1a] enterprnses 11ke pub]1sh1wg compan1es

-

are not pol1t?cal]y neutra] ‘Thus, they represent qerta1n c]ass 1nterests..

L]

HThese 1nterests are not those of the cormun1t1es served by b1]1ngua] c]assrooms.:

;Thls is therefore a quest1on that musc bef dea]t w1th in order to avo1d develop--

.ing curr1cu1um that 1s both 1rre1evant and a]tenat1ng . ‘2.‘”_;;ﬂ<f_ :‘iuélf ‘

j;.fh.~f;: And f1na1]y, th1s paper assumes that*a]] curr1cu1um must have an
emergent character. By th1s 1s neant that it nust have the f ex1b1]1ty to a]-

b

1tlow for both ob3ect1ves and ]earn1ng exper1ences that. result‘from the p]anned
_curriculum but are not expressed w1th1n lﬂ. Th1s character1stnc fac1]1tates
student input and creat1v1ty as weT] as spontaneous exper1ences.’ The r1o1d1ty
";~ftof most programs is, avo1ded when energent curr1cu1um 1s bu1]t 1nto tne structure. .
Energent curr1cu1um prov1des for v1ta]1ty and change. For b1]1ngua4 c]assroors :

T ‘th1s 1s v1ewed as 1nportant because of the necessary 1nteract1on between the

v schoo1 and the connun1ty
o, o
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" PREPARATION OF TEACHERS FOR A ROLE' Itf.CURRICULUM DEVELOPMENT' :
oL P T

oy . ) . SRR . . ) A .~ . ) » - -

Before teachers can atsume a centra] ro]e 1n the curr1cu1um deve]op-~i»'f'
-ment process, they‘must have deveioped certa1n cr1t1ca1 sk1lls._ Th1s paper

__.,’»‘: \ »» . )
o '.,w111 propose two of these~»(]) sk111s 1n curr1cu]um deve]opment and (2) a

' cr1t1ca1 consc1ousness A]though there are probab]y other s?111s that are’”
important theSe t:o are essent1a1 1f the1r ro]e 1s to be a centra] one._‘It

. fff pis not the purpoSe of th1s paper to formu]ate an exhaust1ve 11st of curricu]um

”%;development sEn]]s. Rather, I w111 attempt -to g1ve a. bas1c framework in wh1ch‘

R

'_}ﬂ“ﬁ;-curr1cu1um can be v1ewed _a»ﬁ] el ;g ‘

e First teachers shou]d be aware of curricu]um deve]opment as a method.
'.if for mak1ng dec1s1ons. Ieachers be1ng the least consu]ted profess1ona] group -
‘f}f 1n curricu]um proJegts, have very often not deve]oped th1s perspect1ve.. They

f . therefore'thank that curr1cu1um JUSt 1s It is ! because it shgulg_be Me1ther _i_f

}'overall obJectwves nor cr1ter1a for educat1ona] exper1ences are- quest1oned fff“ ”

fthey th1nk about the source of curr1cu1um at a]] they may be aware that subJect

.matter spec1a]1sts have deve]oped 1t (and they assume rigntly so for thej are-

-':fthe experts) On]y by deve]op1no th1s awareness can teachers then reahz° that .

N s -

1f curr1cu1un dev; opnent is. a dec1s1on nak1ng;process, they toé can nake these .




. . .
‘a

_vgf‘dec1s1ons. The appropr1ateness of the1r ro]e in-the process thus becomes c]ear.. aﬂ
'-Consequeitly, the appropr1ateness of otners in’ the process also becomes ev1dent., P
. ;It is at th1s po1nt that teachers become aware of curr1cu1um deve]opment as-an.

interact1on of groups w1th s1m1]ar 1nterests. . 7_ .,.: g"- R ”‘{f"

5

[Xadl

Second]y, teachers shou1d deve]op the sk1]] of observ1ng and perce1v-,;;~»

| \1ng the dynam1cs of ch1]dren in the1r c]assrooms. Subtle changes group Tnter-ﬁV”
| G '
actmons, and emerg1ng 1nterests can 1n th1s way be 1hc]uded as a. v1ta] part pf

"the curr1cu]um In b1]1ngua1 c]assrooms thrs 1s of part1cu1ar mean1ng for‘two

: »reasons- First, the teacher can’ 1nc1ude quest1ons of cu]tuee as a fundamenta],f_ .
’ .f.-,g

"*not a superf1c1a] part of the curricu?um, and second the teacher can p]an forf S

' different 1earn1ng sty]es represented in the c]ass.;_

Z;; A th1rd aspect of curr1cu]um deve]opment sk1lls that b1]1ngua] tea--"
7

: chers shou]d develop concerns the abtl1t/ to perce1ve and make of the commun1ty.’f
"”Q.a valuab]e laboratory fo; the Qurr1cu]um The cu]ture of the commun1ty, 1n 1ts.'
5I.broadest sense, should becone the cu]ture of the classroom.. Up to now, th1s has‘fiﬂ

- ,vfbeen man1fested as mothers cook1ng "arroz con gandu]es“ on Puerto R1can Day.

w3

fhjjuhat is proposed here goes far beyond th1s s1mp]1st1c v1ew of commun1ty cu]ture.?”

]‘fwhat peop]e do for a ]1v1ng, the k1nds of prob]ems they face da1]y, the1r strug-fw;'
;_gles for. survxva] the1r react1ons to a]1enat1on the1r fr1ends the1r enem1es~fi’.
;;their 11fe sty]es' the1r generos1ty and the1r preJud1ces. these are the rea]1-'i

"._ttes that curr1cuTum shou]d speak to..

. ffi _" And fourth teachers shou]d deve]oo sk1]]s 1n actua] constructlon of -
.»——-—’: i - ' '
curr1cu]um A]though th1s sk1]] 1s a v1ta] one, 1t 1s ment1oned last because

'v

1t 1s far easxer to 1earn than %he others sug,ested wh1ch 1np]y more of a sens1-'

P cmerin p——

e L
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t1v1ty to the environments 1n and out of schoo] Once these are mastered the
. _\\‘\ <
-_“techn1cal aspects of construct1mg ]esson p]ans\ un1~s, and sy]]ab1 shou]d foT-

low. a]most ]ogacally. o ;~h_ g ";j' - ﬂ.‘;' L :‘.f'f .

‘-

: :;;‘. 3;f,ﬁ' The second bas1c sk1]1 name]y, deve]op1ng a cr1t1ca] consct\usness,.f‘.f§

5.';fﬂw111 be def1ned as. deve]op1ng an av eness of soc1eta] rea]1t1es and prob]ens

¥

'..as emanat1hg from peop]e hot fron a vacuum or from 1deas. Thus} those w1th a

VCritica] consc1ousness are ab]e to quest1on the root causes of a]]»phenonena.zzh"

-

A bi]1ngua1 teacher to take one examp]e, who 1s ab1e to perce1ve the rea] rea-
.A:.sons for the “fa1]ure" Qf Puerto R1can ch11dren in schoo]s as outs1d° the chxld-f'

"'fvren denonstrates a cr1t1ca] awareness of var1ed forces shap1ng socuety and n1nd-g;- .

A\ N ——

rering the accomp}1shments of Puerto P1can youth These 1nc'lud° c]ash1ng c]ass
interests corporate \prof1ts, co]on1a]1sm, and eco]oglcal concerns, to name a

~ few ,-1 Jeedless to sa/, deve]op1ng a cr1t1ca1 consc10usness 1s a po]1t1ca1 act, ;[ g%l
;for it has to do w1th quest1ons of power and powerlessness. . ‘
.?h _ In deve]op1ng th1s conSC1ousness, teachers must be aware of’tvo ]°V—<j L

B els:. the natura of the students and soc1ety as a who]e. The wa/s in. wh1ch tea-f;

*J.

"chers v1ew students is 1mp]1ed 1n the f1rst Some man1festatxons of th1s cr1t1-

e T A ’ f\..""'*"

N ca] consc1ousness are" S o
e, ‘ ) . . M P .

*f'- b]am1ng the systen, not the ch1]d for schoo] "fa11ure Z | ;;ij CT

- consequent]y, strugg]1ng to chanoe the schoo] systen and other op-.*
pres51ve 1nst1tut1ons, not “the' chz]dren )

f,‘.

- accept1ng and va]urng the cu]ture of the ch11d, in 1ts broadest sense -
'1'- attempt1ng to he]p\chﬂldren deve]Op contro] over the1r own 1earn1ng

o (as a precursor to contro]11ng.other partsfof the1r ]1ves) ;fsgu?';f

o i+ g i ot s e i ORI
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- On a soc1eta1 ]eve]~*1t IS necessary that teachers deve]op a cr1t1-,

— . -

: jcal consc1ousness for several reasons. F1rst a]though th1s paper 1s d1rected .

’ ~fpr1mar11y at H1span1c teachers they too, Just as the1r co]leagues, have become,.f

)

"7f1f on]y_1n econom1c terms,_"m1dd]e cTass.“: Th1s neans that they may now see the ,;;
7'{wor]d through d1fferent eyes and may 1n fact become even more oppress1ve than
"‘f-,some_outr1ght rac1sts (the "I-nade-1t" syndrome LS very strong) Th1s cr1t1ca]

'fconsc1ousness, therefore, prov1des a "re»educat1on“ in po]1t1ca] terms of the1r

;1 roots and the1r pa1nfu] exper1ences as a b6s1s for dea]1ng w1th the1r tudents

e ﬁ; '

For teachers who or1g1na11y came from the petty bourgeo1s c]ass /,f'course, 1t o
. . . . : L . Y
“is an. educatuon per1od o S

f-;,sffgaﬂif' Another reason for deve]op1ng th1s po]1t1ca] perspect1ve in a soc1e-

s

B tal 1eve1 1s for teachers to become aware of the1r essent1a] but ]1m1te§>ro]e

| 137

g

‘ G \
as far as broad soc1eta1 changes are concerned I ea11s.1 teachers perform no

serv1ce to H1span1c connun1t1es, for they qu1cﬁ/y t1re'ﬁnd becone d1s111us1oned

Only rea]1sts (a]though they may certaJnlﬂ!be v1s1"'

ar1es) concerned w1th the |
chaldren‘and comm1tted -to strugg]e can ef¥1ct any rea] changes.. L1tt1e changes -

effect bigger changes as more and more peo. e beCome 1nvo]ved 1n strugg]e on many

e

leveﬂs The point ms that heavy dosesfof hun111ty and perseverance are necessary

These can come on]y througq a cr}ti//] awareness of soc1ety as 1nter-re]atedefor—
. " .- L v,f . .l,.) * . 3 . ' . .

”Vfi_jéa And fina]Ty, by deve]op}ng ‘a cr1t1ca] consc1ousness, bo*h content and

fi&dvﬁgfﬁa 'jcurr1cu]un 1tse1f are changed Contentb:;;suggested by,teachers perc.sv- ;

i!ﬂ;f”c};gfléenomena 1n d1fferent ways from before (uhy, for exﬁmp]e does a un1t on’ ’;ff;

;fﬁ;;;ﬁIWorhers of the Communltyj_alvays }nclude“sm111ng f1renen«andwfr1end1y ??1155?i27s~
L LR LT P I ' ‘ '

- R R, e el S s .
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ey,

why not factory workers and p1ragua makers’-fWhy'haue'we aIWays']earned toﬂtake ,“
. i
o ﬁanother examp]e, tnat Abranam L1nco]n "freed“ the s]ayes when 1n realrty people kf-

-.gare the masters of the1r own ]1beratuon°) The form, or method of 1mp]ement1ng

»

L curr1cu1um is a]so changed by th1s new cr1t1ca1 consc1ousness-- Changes 1n form

!

'”'s1gna1 changes in: relatuonshwps among oeop]e.,V;ﬁlfflia_l ._é' -;;_S. t;- =

8

These sk111s are 1nterdependent ones that cannot be- fac1]1tated in a,

'purely acaden1c sett1ng They are best deve]oped through both theor/ and prac-»-f'

frtwce, through shar1ng 1deas and strugglung WIth them through 1nteractlon wﬂth
4 both ch11dren and adu]ts., The process is a d1ff1cu1t one, but one that is neces- g

V:‘,'._sary 1f teacHers are‘%o prov1de any meanlng for the curr1cu1um in a b111ngua1
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STRATEGIES FOR TEACHER IHITIATIO( AWD DEVELOP”EIT OF BIL@!GUAL CURPICULU

ECRE L In attempt1ng to prov1de.some gu1de11nes for teacher 1n;\?bement ;f-ifﬂm
~' 6’ "<.' : —_— -I "":c
~in the curr1cu?um development process, a bas1c framewonk w111 be proposed 5
ek . S el
here’> work1ng co]]ect1ves in curr1cu1um A]] cons1derat1ons ‘and. recommen- f'“, e
) - S

dat1ons w1]1 be based on th1s-s t re. By-a curr1cu1um co]]élt;vglh

meant a group of people al] of who hare an Interest }n blllnguafxeduca— ;,:f¢ s
« ' -c.a . g v [eu .. . ' ..
{_*F t1on and in the educatxoh ofxthe chlldren 1n the schoo1s. However no)act-.-

o ua] part1c1pants are suggested V'1de fron the log1ca1 ones of teacher aqg "”;f;c

b

-Q.Pé_:hti;" The core grOUD 1tse1 uou]d dec1de who shou]d be part of the co1-’_fu;,j;;:
- 7[ ect1ve. Thus, 1t 1s conce1'ab1e that bx]1ngua1 curr1Cu1un co]]ectlves—\;*gﬂw; ;‘
- would vary from scnool to school - 5

A curr1cu]um co]]ecc1ve a}so 1rp]1es equa] access to 1nformat1on, e

' equal contro] of the process, and equal respect w1th1n the group,<,at the .hg7'

)-

4

';F' same t1me, 1t assumes that the overa}J obJ!ct1ves ‘of the group are 51m11ar

K and that educat1on 1s to be a 11berat1ng experlenc .\-These assumptténs are -

0

" .
based'on thf aforement1oned roots of the b111ngua] educat1on noverent f\r o A

Tt

thls reason "curr1cu'lun cogcg_ve“ wasmreferred to "curr1cu'lun corr'rn ttee '

dg two counts Fhrst curr Tum conm1ttees functton wmth1n “the already ; ;,71
.\?' *

: ex1$t1ng structures of nanj schcoltsystems and yet have fa11ed to prov1de S

BN




}:;sectors of t

.3.-suggest others.'

o 'Th1s constant renovat1on of the co]]ect1ve wou]d he]p make curr1cu]un 1tse1f

'hanity Each of these act1v1t1es wou]d he]p 1n def1n1ng the ro]e of the co]]ect- S

il

any mean1ngfu] ro]e for those who shou]d be most central And second '“cur#V'

r1cu]um comm1ttee" 1mp11e< a pass1ve, 11erarch1ca1, ano bureaucrat1c struc- f"~“

ture.l By chang1ng language we can start>chang1ng perspect1ves._ -'j'Qf' 7:5¥'

:':;ﬂ- “i‘ﬁf Because teachers are in da11y contact W1th the schooIs, the “child-" o
ren and the commun1ty. the1r part as a cata]yt1c agent for~form1ng these cur-p?r

f ,1;r1cu1um co]]ect1ves can be a cruc1a] one.- Th1s wou]d enta11 1dent1fy1ng those

' .
conmuntty who are . v1ta1 to the process these. 1n tUrn wou]d

Jt wou]d be- hoped that the structure of the colbect1ve be

'7'['fa1r1y\f1ex1b1e to. prov1de for new’ forces from w1thout to 1nf1uence the group. ;%.'-

5.

; more d/nam1c._ K e SRR

e

Once the co]]ect1ve was_ formed the nembers wou d’have to dec1de on

:a course of act1on Some prelxmxnary dxrect1ons m1qht~be ﬁ fbrm1ng a 1earn1ng )

, 'v;,group 1n curr1cu1um deye]opmento Start1n9 a sem1nar,1n b111ngua] efzcat:on, de-“e'fh

-jvelop1ng stab]e lines of commun1cat1on w1th other teachers and the arger commu-f;a~.

?Tiive as a work1ng un1t Thﬁs preparatory stage to curr1cu1un deve]opment 1s an.

;the very structure of the group. the tasks 1t sets for 1tse1f and 1ts po]1t1-'?

‘.?xca1 perspect1ve are a]] def1ned at this stage._ “

Follo:1ng th1s pre11m1nary stage other tasks wou]d probab]/ becore

fev1dent. The f1rst one concerns the d1v1s1on of ]abor w1th1n the co*ﬁect1ve.,;;J

: -'By def1n1ng the tasks the group wou]d be ab]e to d1v1de the work up’ so that

»'_it be manaoeable for al] concerned Sone tasks m1ght be' detern1n1ng the .

s%, .

' essent1a1 one because it 1s grounded.1n d1alogue of all. the part1c1oants.‘ Thus, ?_



jgneeds‘of the ]earners;fcompi]fng data about appropriate content; idontifying

L communlty resources devolop1ng 1earn.ng exper1ences 1ns1de the schoo] and

"out, 1ntegrat1ng the curr1cu1um areas, etc These are, natura]]y, dec1s1ons :

.

' 'ﬂthat would have to be made by the col]ect1ve Probab]y a]] the members wou]d |

;*”jjbe lnvo}ved 1n setttng the pr10r1t1es, the genera] goa]s and the po]1t1ca]

. perspect1ve of the curr1cu]um The other tasks cou]d be d1v1d=d as: the group lﬂﬁé;

saw f1t- It would be contrad1ctory, houever to the tenor of b1]1ngua] curr1-_}

B *cu]um co]]ectlves to d1v1de the tasxs s1mp]y a]ong profe551ona]/commun1ty

d]lnes It is hoped for examp]e, that teachers m1ght be 1nvo]ved 1n rd°nt1- ;

"d{y1ng commun1ty resources and parents in conp1]1ng content data., In any

\fﬁof a]l concern ‘a rotat1ng d1v1s1on of labor would be 1dea1

.7e«3 Ih lenentat1on of the currvcu?um, although ]arge]y 1n the hands

'l'of teachers, cou]d a]so be: 1nf1uenced by‘the co]]ectJve. For examp]e on~

'mﬂ}going meet1ngs betueen the curr1cu]um co]]ectlve and other b1]1ngua] t°achers'

.icould be set up to conpare and eva]uate obJect1ves, content and mater1a]s

These meettngs aou]d also he]p determ1ne the extent to wh1ch the genera] goa]sa

: of the schoo] are bezng met and the 1ntegrat1on of curr1cu]um from grade to.

.grade. The role of the teachers would be - a fundamental one for they wou]d

E not s1mp]y be carry1ng out orders. Rather, they wou]d be 1nteract1ng w1th

(*>i'event to e]1m1nate the re1nforcenent of o]d stereotypes and to promote gTONtﬁ‘.-.u;

“and 1nf]uencﬁng the curr1culum co]]ect1ve whrch after a]], wou]d be responsz-_'

ble to the Iarger commun1tj of parents and teachers. Thus the process w0u]d

. be a rec1proca1 one... T - . ey



df"_- How wou]J curr*cu]um be eva]uated 1n a schoo] w1th th1s structure’ }i ,f:y'
Because 1t wouid be a djnanlc currucu]um, the assessment would have to be an. -
gon go1ng endeavor, even a bu11t-1n day to-dai'brocess. Thus, 1n teacher meet-
ff,;.1ngs WIth tne Curr1cu1um co]]ectlve as we]] as 1n communlty meet1ngs ﬂ]th the

"'?b111ngua] curr1culum col]ect1ve, 1nformat]on woqu be exchanged that wou]d L'_ﬁ
" shape the emerg1ng curr1cu1um No curr1cu]ar dec1s1ons cou]d be made w1thout
‘, th1s eva]uat1on because it wou]d prove static and thus counter to ‘the very na-'u'

7 N
'ture of the proposed currtcu]um for. b111ngua1 classrooms._ Hatura]lx, th1s k1nd_;
Vf‘of on- go1ng eva]uat1on of content ahd outcomes is. a far more d1ff1cu1t one thanii
"simp]y adm1n1ster1ng 2 pre test and a post test At the same t1me, 1t 1s far _';;_,%
.xf;more re]evant to the nature of the currlculum co]]ect1ve and to effectlve 'Jh'f‘“
o emerg1ng currlculum dec1s1ons that make schoo]s more respons1ve to peop]e.‘ |
| In terms of eva}uat1on of tne b1]1ngua1 curr1cu1um co]lect1ve 1t- _:[7”
'-'TseIf what is proposed ‘here 1s a process -of constant cr1t1c1sm and se]f cr1t1-
| cism to deternlne growth and deve]opnent of the group as we11 as - to deternlne o
"the effect1veness of the methods fol]owed Th1s wou]d ensure that assessnent ,
':of the b1]1ngua] currlcu]um col]ect1ve be an on go1ng venture and an eJerbper--

o{:fect1b]e one.. At the same t1ne, the cr1t1cal consc1ousness of. al] members of

' the col]ect1ve wou]d be deve]oped through th1s process. 'f le't. o ".';if e

e
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R CONCLUSIOﬂ o o

Th1s pape;¥has prov1ded sone gu1de]1nes for def1n1ng the ro]e of_the T

‘.teacher as cruc1a] 1é¥;urr1cu]um deve]opnent for b1]1ngua1 programs F1rst,

t N

the reasons for the nee°ss1ty of teachers 1n the de6i31on-mak1ng processewas

i made c]ear Then a ef; 1ptwon ‘of the sk1lls necessary in order to assume

;th1s ro]e Was g1ven And f na]]y, a framework for sett1ng'up and deve]op1ng
. ; -t

L;currxculum w1th1n b1]1ngpa] curr1cu]um co]]ect1ves was suggested

Very fe:, if- any, b111ngua] programs funct1on ina co]]ect1ve manner.~ |

' 7f“Unfortunaté1y, the corpor-?_te enterpr1ses have aga1n taken over, this v1o]at1ng

ftp]the very spxrlt of tie. struggle for b111ngua] educat1on Nhat 1s proposed here
o ais a return to power of those who dared to f1ght for and who won the r1ght to a
' “_decent educat1on for Hlspanxc ch1]dren B1]1ngua1 teachers were 1nvo]ved in .

\

fthis strugg1e The1r ro]e,ytherefore 1s to stand w1th parents, ch11dren, and

.u;others who are attempt1ng to; ch1eve the 'same obJect1ves | a ]1berat1ng educa- f;' 1

»

"‘f'tion based on'. tne va]ues, cu%ture and experlences of Puerto R1can and other

1‘}j_'sﬂispan1c people.
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