\).;

f}crganrzatlons in Callfornla. (Author/AuH)

24 ST . SO Lo
' DQCUMENT RESONE

Tnn 200 ouo T ‘{‘f-f{L.ng'_,"f7 e R 012 227-

”AUTHOR - %-,;“Jxllngensmlth, Robert, Eda o ' o
ﬁTIILE =f4%*f‘ijore1gn Language Framework for. tallfornla Publlc '

= ; 'fx?SChools. Kindergarten through Grade Twelve. . _
'INSTITUTION g[:Callfornla State Dept..of Educatlon, Sacramento. ’
"POB DATE. - 80 - . o T e _p]
NOTE. - 41p.) o T

AVAILABLE FROH Publ catlons Sales, Callfornla state Department of
S Education, P. o. Box 271, Sacramento, ca 95802 ‘

o;_- 250 - L . R
‘EDBS PRICE - . MFO1. Plus Postage. PC, Not Avallable from nDBS.
yDESC$§£$ORS ~;Commun1cat1ve Competence (Languages) : CIoOss Cultural
- . Training; Educational Objectives; ‘Elementary. . .. L
.f' S o + Secondary Education; *Instructicnal JImprovement; -

ERE *Language Role; *Modern’ Language Curriculuym; *Se,ond
T '=‘janguage Programs"Teachlng uethods e T

v N
. o

gaasrnncr i{ ’_-“N§;a

.'plannlng, 1mplemen
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' rationale..of forelgn language study: (2). the need for forelgn='~:
-language learping as a catalyst for human interaction im a-
"multicultural society:i (3) organlzatlonal options for meeting a
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‘instruction, -including a discussion of planning,. lnstructlonal
objectives, classroon activities, cocurricular and extramural :
- activities, resources, and ‘evaluation techniques; (6) assessmen* of
-foredgn language ‘instruction: and . (%)’ responszbilltles for effective

. foreign language. programs. Three appendlces include the-followlng

"documents and lists: (1) legal provisicn for foreiga- language
- instructicn in California, (2) criteria for selection- of :
instructional materlals,'and (3) - profess;onal forelgn language
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" .- Throughout this document strong

| emphasis.is placed on’ commumeatron

1 ana especially on foreign language

¢ students” acquiring ‘and developing the

| “sxills needed to-speak and’ comprehend
". the second language. This emphasrs is

' furtl;et highlighted by the pubheatron S.
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| Orewor : Now as never before ; 5 ve'a communications. network -
o - ..t o . thatcontributes to muiltic BRIORORe rstanding. Whether we likeit or .
L : " not, we live in-an age -0 Bdence. We can look forward to . -
. . .- . . more, not less, interde; IR technology shrmks the space
S P - between, peoples. - - X A _
T G ) .. " *Real, tompelling, an{ Q' B | 1cas0ns exist: regardmg why
. \ ‘ ' we must have ybung Peoplf-‘., SIEE schools aware of the interde- -
LT e " ' ‘.pendence of the: peoples. in g 4 and ‘awaré of the need to
- ' : commumcate—to commumcate " ' standar'fi English but’ also to

‘

— N e curtall forengn language progra b But I am also aware that; as we
‘ ‘ " move toward further interdepentif§ we will be;producmg students
, ‘ ‘ , unable to function in, or to survi > demands of, the international:
- L #°  community, unless we start now in- search of ways to restore foreign -
L "\ - - language programs. When school districts ‘are too. small ‘to afford ' °
- "% .7 foreign language teachers; coopérative arrangements among districts
A , - and county offices should be explored: When cuttxng the school day
». % . leavesno formal time for language studies, perhaps 4nformal time can
I . . -7 - " befound. Somehow, we must make certain that we can.communicate
oo R - . with our Latin American neighbors in their languages.'And we must
e e T - be able to communicate with all of. our other nerghbors in this global
' - , S . -, village in which we live. When we cannot commumcate in languages
- v © .- they understand, we losé.’ '
- o \ .Communication has one- major goal.' to prornote understapdmg—
Y understandmg of the needs ‘the. fears, the hopes, and the-values of
others, and the reasons others ‘act and react as they do. . -
: : . . If we are to take multlcultural educatuon to its hrghest and most .
. o * effective level, if we are to preserve, this global village as the home of -
.t o, " 7. all peoples, we must. promoteanetwork of multicultural communica- -
B o tion. The responsibility of meeting that imperative rests with us..
P L By developing in our schools a/comprehenswe multlcultural pro-

g - ’ - gram of foreign language instruction, we can eliminate the intellec-
SR , R tual provincialism we so often see in American life and move from a -
O ... . .. . predominantly'monolingual to a multilingual: society. It is my- hope;
oo g ~‘that tlns new framework will help us develop such a Pprogram. / '

S VL S UON U, S
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lich we: come’to. knew our-
“selves and each other. We live in a multflingual;world whose rapid -~

, ~ pace and technological advances are causing us to reexamine therole
' “of the individual and the role‘of society in creating environments that

are ‘optimally’ beneficial for ‘bothperso ,%Llhand social survival and
‘conducive ‘to such survival. The study nd use of a variety of lan-

standing of human life, to’

: : guages enable us to deepen our unde ’_
ER o -~ expand our awareness of the humarp?tential, ‘to strengthen the
' R ' possibilities for creating environments;rather than merely coping
i IR : " with them, and to increase. the means for perfecting our designs of

_ , . human communities—both localliland:g;g_lob'ally. o
i - 7 Because of the growing need for intercultural communication, lan-
' ' c guage study has become- the touchstone for increased efficiency in

human eommunications.. Themes such’ as “language as communica- ..

. o _ " tion,” “multicultural awareness,” and “*unity within diversity” emerge .
-t - .. < . . ' -, from social dialogues. These themes are the. seeds from which we
o D .+ ° - develop our goals for foreign language study: (1);communicative’ .
T ..y competence; (2) cultural understanding and thé ability to fuiiction in
el L o -the culture in which the second language is spoken; and (3) apprecia-
tion of differefices and similarities among peoples of various cultures.
" The goals cited above provide the basis for our foreign language - -
% - programs. The objectives and organizational options suggested in -
¥ . this' Foreign L;;lnguage Framework ‘for California Public Schools:
. - Kindergarten Through Grade Twelve are designed to help those per-
. sons; most involved in the foreign language teaching and learning -
, | progesses to design, implement, and evaluate effective programs and

“, s, 7 tolearn from those programs. - ° . SR
o "~/ This document contains descriptions of some of the most creative
R ', - - ‘and successful approaches to.excellent foreign language teaching. It
P S % ./ alse contains siggestions for-effective program planning. In develop-: -
Lo P o "% ing this framework, the Curriculim’ Framework and Criteria Com-
- / ‘mittee recognized the diversity'of learning and teaching styles that - .
. "/ ”prevail among students and teachers. Recognition was also given to -
" the plethora of materials, activities, and methods utilized in programs .-
..designed to .accomplish the three major goals of foreign language -
study: D e T
... The Curriculurm Framework and Criteria- Committee hopes that
~‘those who use this framework will'recognize their own.expertise and
“artistry. and will; trust. their:intuition in designing foreign language -
_ programs that are responsive’ to the needs of the students, parents,: -
and communities tRat they serve. As-artists thoroughly familiar with
. - the media and aware of the messageto be communicated, users of -
_this. document should.also draw from the suggestions and resources
« . presented herein to design programs that :are based on their own
" knowledge and expertise and on the strengths and preferences of.

" those persons affected by -the. programs. s
' : ‘ e o *+_ BEVERLY GALYEAN
v sl T R _ R . “,.« . Chaitpersoh, Curriculum Framework °
: ' : B R BN " ‘and Criteria Committee -
y . oo A . _
S S R AL : B . .
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IIltIOduCtlon Forergn Language Framework for Cali forma Publrc Schools Km-

dergarten Through Grade Twelve provides guidelines forJuSe in plan-

_ ning, implementing, and evaluating foreign language instruction. It i Is -

S - designed to address concerns expressed by teachers, admmrstrators,,
S S counselors, students parents, and others who are interested in devel-
" oping and maintaining effective foreign language programs.. The ’
- emphasis: of the framework is on the followrng toprcs

- o Goals of forelgn language study :
. Rationale for forergn language study m ‘California schools
R 0 Need for foreign language learning asa catalyst for human mter- :

: AT : S \ _* " action in a multicultural society ‘ :
W S . ‘Major benefits of forergn language study 4
PP I "+ .. e Relationship of forelgn language study to the study of other
. disodplines’ " - -
e . 0 Instructional’ plannmg, 1nclud1ng orgamzat;onal optrons com-

C L ;. mon ‘activities, resources; and ‘evaluation procedures - '

»" ® Assessment of foreign language instruction :

- Attention is also focused on the role of foreign’] language study m
_the total school curriculum, the current state. of foreign language =
 instruction, and the future; of. forergn language education.’ ,_lg i
* The framework is not intended to be presgriptive, for the needs ahd -
: desues of students and communities vary. It is not a compendwm of
" good: teaching practrces or a collection of hints and suggestions for
‘teachers. And it is not designed to serve as a course of study.! No'
bibliography has been zrncluded because of the lack of resources -

. : : .- - necessary to comprle a complete and 1mpamal list and because any

P ’ T " list of books and other materials would have been outdated by the'

: ' I time this document -was published. . :
"The Curriculum Framework and CQtena Commrttee d ﬁned for- :

_eign language instruction as the teachrng of a¢sgcond ldnguage to'

.'_students whose- primary language is Engllsh Bf’l?ngual instruction, -

.~ 'which ‘is concerndd with providing". instruction to students whose
- . primary laniguage. is other than English, is discussed in a separate ;
. document; - Bilingual- Bicultural Education and Englrsh-as—a—Second

Language Education: A &ramework for Elementary and-Secondary;
Schools (Sacramento Callfomra State Department of Educatron, '

--1974). . . - -

- : AP Foretgn‘l.anguage Framework for Cali ifornia Publrc Schools Km- P

This framework is . dergarten:Through Grade Twelve is intended to-serve as a. statement

intended to serve as a-_~ of what foreign language educators valueand: what they would liketo -
"% . statement of what foreign ' accomplish. Itincludes descriptions of a variety of practices that have -
g  language educators value . proved effective in foreign language programs, and it provides: a
e ‘md what they would like. - foupdation on which educators can build in a variety of ways.

o accémplzsh . Finally; the framework is intended to émphasize the vital frole that

- foreign language plays in the educatron of human berngs

- L. N

] !Courses of study are generally avallable through ofﬁces of county supermtendems of
.schools and school district ofﬁcee P : - NN e

B .

I s : — ,._.8_.4__",,,,.'.._,~ P v
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Language S He who does not understand words cannot understand people

and theHuma.n .'.. '.:*" l'f' . P S o _—(Eonfucnus

C t The need to commumcate effectlvely 0n all levels becomes increas-
ommunl Y mgly acute as individuals’ lives grow more complex and become more
. " ‘involved with the lives of others. The need to. interact, psychologi- -

: '.“ o U S . cally, sociologically,” and polmcally with- other 1nd1v1duals other -

. S .groups, and other sections of the world becomes increasirigly cr1t1cal '

T ... Air. routes and electronic devices ' bind diverse peoples ever more -
F T -tlghtly together; and the world becomes at the.same time moge plural-
Celi oS o 00 isticand yet more centralized, with nations polanzmg 1ntozahtlons.
B R R § ) growing number of high school and university courses that
- 7 Do deal 'with some aspect of communication illustrates the mounting’
_omao s 0 need for effective communication. On the universjty. level such

P O . .. ' .courses involve several departmerfts and cut- across- several disci-

plines. Indispensable to trained scholars, writers, Journahsts diplo-

i e o T - . 7 'mats, politicians,. and international businesspersons is a study of
' L o various moges of communlcatlon m languages and cultures othef
o T ’ than their

s TheRoleofLanguage oo T
' - ~ “The real voyage of dlscovery, as Marcel- Proust said, “consists ..
___not in seeking newJandscapes_anJnha\ang new eyes.” When people .
o first become aware of .the cultural dwersnty that exists around them,
- life suddenly takes on a new dimension.This new dimension is broad-
Through Ianguage people _ ened as_people learn to appreciate more the ‘pluralism that exists -
- Iet ‘others know what 1hey * . within this nation and within the entlrc\human population. One -
o -1 .7 feel, what they think, - " senses that there is more to-see, to hear,-to taste, to touch, and to-
' * what they know,’ ‘What . fenJoy ‘Knowledge of a second language and a\second culture enables
they seek, what they ‘need, " “one'to extend his or her view of humanity and to explore other areas
w:‘" tzey 7"“’8 Jor, band . of the world. This multifaceted rapport with other peoples is essential
s al-_’ Cey moZ;f'g:;’hl € ol: . - to-a nation that seeks to enrich its own cultural plurallty, to work -
o p . Ompeliit:’oh.. R 'productwely with other countnes, and to malntaxn a respected place L
S ~in the “hlerarchy of ‘governmeénts.™ o T
~ The increasing awareness of the need- to commumcate effectlvely :
- and to appreciate other cultures is not solely the concern of foreign -
language departments. The cooperation of several departments, of
several dlsclphnes is required to produce citizens ‘'who are capable of
. making important contributions to government—be it bn the local,\
state, or federal level—and to saciety. Language, the most social of - .’
- the social studies, is a vital means by which human bemgs seek to
-optimize the conditions of their existence.

“Speech is civilization itself,” said Thomas Mann. “The word, even
“the most contradictory word, preserves contact—it is sxlence .which ./
..'1solates ‘Language ends the isolation ‘that can encompass and
: lmpoverxsh a person or.a nation. Through language people let others
: --know what. they feel, what they think, what they know, what they L
o _seek what t'hey need, what they stnve for and what they long for; be.
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it co‘mpanionsh.ip'i)'r_. ompetition. In short, language is the means by
thich people make known who they are; what they are, andwhoand -

what they want to become. - . = - S .
'As populations increase and as international 'relati_on? become - -~ -
- more intricate, the demand increases worldwide for the resources and. - - '
- products that are esseatial for the “good life” that many peopleinthe . .. /.
. United States have known. This demand makes all people more inter- - g
_dependent. Where life-styles are based on technology, nations cannot - T e r :
_be self-sufficient. For example, an intérruption irt the flow.of oil from A . L

ne area has immediate and serious repercussions for much of the. .
déveloped world. Industry falters, prices soar, profiteering prolifer- - S A
et R

ates, and recriminationg, multiply. ‘ : -
" The future of the United States—the preser\{'a#)hn of life:as Ameri- R
cans have known it—depends on how effectively the nation’s leaders . S . SN
- and economic emissaries are able to deal with the leaders and-€mis- - - - oo B
. saries of the nations that supply essential oods—nations to whom, ) L
- ‘the United States.must also sell goods to rﬁ%int'ain itspowertobuy.. . . .
- Under’ these circumstances, effective face-to-face. communicationis: . 1 f s S
- crucidl. It is essential that négotiators for the United States speak the . *. I R
languages.and- understand the cultural values of other countries. As ) I o
_one member of the: President’s Commission’ on Foreign Language The need for a global.
-"and International Studies observed, “Anything can be bought in Eng- perspective, for empathy
_ - lish, but if we wish to sell, we must use the language of the buyer.™ - . with othersand .
™ The people of this country are beginning to recognize that their - -7écosmiion of others = - - J
perceptions of the world, values, attitudes, and behavior pattegns concerns, is a major. . o
i L . ' s . o survival issue today—just
-may not be universally shared or ac_:cepted or admired. The need for a as- it will be.in the -
~ global perspective, for empathy with others and recognition of oth- twenty-first century.
ers’ concerns, 1s a major survival issue today—just as it will be in the- : M,
" *'twenty-first century.-Negotiating sensitive issues with mutual respect
and ‘understanding among-a wide variety of -peoples, necessitates -
knowledge of other languages and cultures and the ability to function
in other cultures. .- .= -~ . L
~& In California people of diverse cultural backgrounds are blended in
. numerous-communities throughout the state. To nurture the strengths -
~that each cultural group can provide, educators mupt recognize the -
‘value ' of: people being fluent in their.native language (if othef’'than -

. . ) ‘ .

‘English) as well as in English:" " *.
- Benefits of Foreign Language Study .

Students study a second language for many reasons. Their.motives
may range from such immediate considerations as meeting college
entrance requirements to such idealistic aims as contributing to inter- .

" national understanding. Similarly, the ‘benefits that can be derived
- from the study of another language are numerous, especially for. | -
~ those who begin this study at an early age. The benefits are essentially -
. humanistic benefits because they relate to all realms of human activi-
ty, from the commercial to the intellectual, from the materialistic to
the idealistic.”They includé not only long-range, subjectiye satisfac- - _ _ )
. tions but also immediate, objective gratificatfons, such as increased = - B
_-pleasure-in travel and a wider range of employment possibilities. .- ' S
. “Through the study of a foreign Jlanguage, the learner-can become . -
: dcquainted with various cultures—cultures in both the United States. e o
- and- foreign countries. ‘In California, with' its rapidly -growing - -~ ° e T
© Spanish-speaking and ‘Asian populations, as in other areas of the s T o

e A . . ‘ . . : Yo A S P
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Voo L Awareness of a diversity -
» in Ianguage fosters
- awareness of diversity in ..
cultures and value.”
_systems. |

. . Y by

Umted States where 1mfmgrat10n is contmuous the’ knowledge ofa

.~ second language can' mean increased earning power in many careers-
- and professions. In medicine, law, teaching, science, and industry, for
example, thase who are able to commumcate in the-language of the"
" peopl€ -with whom .they must.deal have the potential ‘for .greater
' _,ﬁnancral gain -‘and" greater personal satrsfactron than ’those who

cannot. 4 . _
'Other humanistic benefits—of equal or perhaps even: greater o

_srgmﬁmnce than those cited abové—include insight into-language - -
. structure, language, conscioustess, and .the workmg of the, human . -

mind. Thestudy of another language also enhances one’s command

. of his or’her own language. Awareness of diversity in language fosters.
" awareness-of diversity in cultures.and value systems. And the new,
" broader perspective that the student of forelgn language gains may
- well be the reward that provxdes “the. greatest lastmg personal .
‘ satlsfactron IR . :

Yoo



P R MR
Goals As stated in Chapter II,,the motrves forforelgn language study are '

f F T as varred as the benefits that one. can accrue from such study. Not .
o orelgn -~ every foreign language studght is. motrvated by a desrr’e to de\T'lop ‘
Language ~“communicative cormpetence in the language.. ‘Some ‘students may ,
want to study. a fore.\gn language only,to meét college entrance..
s Stud '+ requirements or to increase their vocational opportunities. ‘_'
- Y ° The natiomnal interest; however—-—and( often'the interests of the local
: commumty as well—reqslres the-creation of a large reservoir of citi-

E '.; L .- . ~ o -zens,who are fluent in languages ‘other than Enghsh knowledgeable
: : I S "about other cultures, and ‘able to finction in’ other’ cultures. This
X A R ‘.. . national interest must ‘in .many- cases, take. precedence ‘over the ..
B T _' .desires of mdlvrdual leamers‘ In’ this respect the development of
R A communxcatrve competence in foreign Tanguages is no different froin )

the. development of reading .and c1phermg skills. The schools do not :
T allow students'to decide whether or.ifot they receive instruction ln o
T - " " 77 reading or basic arithmetic functions: Society has decreed thatit’isin" - -~
SR © ... = . theinterests of the:students. and in the interest of the nation-tp ensure v
' T * that ‘all students acquire these skills. The fundamental outcorfe of -

. The pnmary goal 4 f 4 * foreign.. language instruction in..the public schools_ of California . . -
foreign language study, is © 3hould be to. produce citizens who are fluent in the la.nguages berng -
- " to communicate thror;gh studied, knowledgeable about the pamcular cultures and cap_wble o'f
' " the language. . * functioning in those cultures. .

. ’ Communication, the pnmary goal of forergn language study,. N

mvolves all of the follow1ng e T —.__,. P

.o C%mprehendmg the spoken language < T
) Spealqng the - language comprehensrbly
. e-Con prehendrng the wntten language - '_ - _-.'_n‘. _
' ..o “Writing. the language co,mprehensrbly ' AR
Tule Recogmzmg nd using-body language and other means of non-
‘_ .verbal comm mcat.lon assocrated with a- given: Culture -

"The secona'a goal’s of forergn language study, acquisition of cul—/
s tural Knowled e dnd the ablhty to function in the culture, 1nvolve

D - e Uﬁderstan ing the attltudes values customs tradmons and
i taboos of :the culture . ' ' ’_
.. Usrng cultural- signals (approprrate gestures and the hke) ina -

-t variéty of social contexts.

-Achievement of” the- above goals leads to : a broader 1nterdrsc1ph- '
nary goal apprecjatrng the similarities and diversities’ of languages v
-, cultures, and value'systems within the United States and throughout
_+..thé world.- Apprecratrng such drversrtres and srmxlarrtles involves the .

” follong f o - -

Lo - A

-»

Y

f
e Recogmzmg behav10ral and language patterns of cultures that R

".-_'._,._;__'_‘._ -are different from one 'sfown: -, o
' ‘e Recogmzlng the common elements of humamty m drverse ,
. Cultures “

- ® Selecting from. among cultural drfferendes tho e'-".elements that
‘can help 1mprove the: quahty of'ones llfe o FE -
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* Without -the study of the

" related culture, language

v '._ .. Acceptrng as characterlstrc of humanrty both the sumlantres and

“the drfferences among languages, cultures, and value. systems .
The: various goals of forergn language study are complementary

" The slgllbsvand activities used to achieve one goal also contribute to
h

the achRwement of the others. Rarely are- they mutually exclusive.

~‘Language:is a vital element of culture, just as culture.is an essential

. ) ~“lelement of language. ‘Without the’ study of the related culture; lan-
.. learning can be a dry, -
' sf-"l' ;Ig._aeademzc.exercme.. -+ setting in which the languageis used creates excltement and motlva- -

guage Iearmng can be a “dry; sterile, academic exercise. Studylng the

tion for continued study.
The cultural dimension is- dwrsrble into surface culture and

" “deep” culture. The term “surface” culture refers to the identifiable .
- features of the geography and economy of the country and to'the -
*identifiable: products of the creative activity of the country’s people,

such as music, art, and literature. The term “deep” culture means the

- social ‘behavior patterns of the people in their day-to-day lives: their '_
voxce rntonatrons gestures A
. mores. The study of both types,of culture serves as-a ready vehiclé for -
" learning language structure, id ms, and vocabulary—the essential’

. components of effectrve commu \

ites, traditions, taboos, folkways, .and

\cation in'the language. -

i _lmpllcanons of Goals for lnstructlon S

"The goals established for any subject in the school currrculum have

certain clear implications for instruction. Fluency in a language o
' knowledge vf the particular culture, and the ability to function in.the.
culture can be achieved only if practice in communication is an inte-

. gral part of instruction. This means that at least as much time must

be allotted. to activities’ involving commumcatlon as is allotted to
practice of the separate components of language, including pronuncia-

" tion, Communication involves the. use of laniguage to transmit mean-
ingin’ unrehearsed, culturaIly authentic ituations.

’S.';Unfortunately, ‘most commerc1ally available instructional mate--

‘:f'_-.i'r‘ials -do.not lnclude 'or require adequate activities involving practice =
. in communication.. Until this deficiency is corrected, the creation or -

,1n1tratron of such actrvmes must be the reSponsrblhty of the teacher o

';\v"':fAchlevement of Goals

The goals ¢ cited.in’ ‘this framework are ambrtrous and demand years .

L of study, expenence and growth in language and in other disciplines.
" Goal achievement in- foreign language programs requires assistance .
- from other areas of the school curriculum. In turn, foreign language A

';";l.._"'-programs can help other- programs to realize their objectives. The
“knowledge of a sécond language cai be beneficial in the acquisition
‘of (1) cultural apprecratron such as appreciation of music, literature, -
~ ‘and the visual arts; (2). factual knowledge such as that pertaining to
 the- physrcal and ‘social sciences; (3) specific skills, such as those
~ related to the performrng arts aﬂd certain technologlcal fields; and (4)
: '~"'knowledge aboutt the nature of language in generaI and about one’s
© ' native Janguage. :

‘By‘taking full’ advantage of such 1nterdepartmental re\latlonshlps _

’ ;-’--._-e_'_--:and influences, and by keeprng in mind the long-range goals of for-'-
. tign language study,. the serious. student of foreign- language’ can .-
: _.'-:"progress steadrly toward the 1dea1 of second language mastery




: "_elther later' in the student’s school career or later in life. The long-

*-. may.be too ambitious.. For some-any modicum of s

L

'NThe reahzatlon of this 1deal is- dependent on many factors, not all . } . .
- of which can'be part of. every learning situation. Realistically, many o LT g
" teachers will not be able to “accompany” each student along the n Vo ol
. continuum to complete mastery.” For a variety of reasons, foreign. . - . -t ” o '
. language study in school may be limited to penods of time that are N '
~too brief to accomphsh all that-the long-range goals entail. Neverthe-'
-lesss—stch study is still of significant value.
. After even the briefest-period of time: and with even very llmlted
* facility, the student .can leave the foreign - language class, with an
- increased awareness of Ianguage in-general and with an increased
- appreciation of other. peoples and their cultures: A single semester of "
~ foreign language study can stlmulate a desire for further study—. .

continuum may be resumed—or. begun—at any age.

' - In attempting o' define
- Students with varying abilities, interests; and objectives may reach - prmne ofi

levels of proficiency,

_ the goals of foreign language study by different routes. In attemptmg' " instructional planners .
- to define levels of proficiency, instructional planne:s should allowfor. . should allow for flexibility - -

.. flexibility - in' thé means of ‘achieving the goals. There .are many. ‘- in the means of achzevmg

"degrees of mastery and success. For some studen _ 1deal goals..-,- - the - o

: gss is causefor Do

“satisfaction—even celebratlon——for both themselves-and their
.~ In attempting to. meef specific course objectwes and*]
goals teachers must keep in mind the primary goal of all i instriction:
. to provide students with as many opportumtles as. possible to see
. themselves as successful learners whose needs, interests; preferences,
resources, and talents are recognized and vahdated in the classroom.
~ Properly planned foreign language instruction-can. be" pamcularly
o effectnve in accompllshmg ‘this’ most 1mportant goal :

g
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g’a.nlza.thna.l The ultimate effectiveness of foreign language instruction is.

DY WPy Sy f .dependent on many factors. Among these. are the ways in which
o OpthnS OI programs-and instruction are organized. In selecting-organizational -

o M to - *.°  patterns, program planners should consider the following factors:.

L ee lng " 1. The goals and objectives of foreign lan_guage'instructio'nvih gen--

. aBive‘rsit.Y .~ eral, including the need to provide all students with the oppor- ‘
- v - " tunity to practice com_m'unjca_tion_ and the components of-

 oE Needs e o e
cL ] e Rt ' 2. The individual needs and interests of: students, ‘teachers, and-
. RN e - members. ot_' the local commu_nity‘ R o

s .. .o This chapter dedls with' several possible_organizational options.
IR "+ . Total foreign language programs are often classified in the following:
' S ~ways: T e D

Tal e
-’

L Wéys;.qf‘ organiiirig d'tOta} -foreign.lahghage_' prdgram; -

2.-Ways of organizing instruction .in individual foreign langu’ég.e'_'_- :
classes - e S . T

. ‘Total foreign language programs can bé.classified’in thg-;fallowihg .

Cwayst . ool

- e ‘Direct méthod program .

Audio-lingual program

- Immersion_program : . .

* Grammar/ translation ‘program - _

l-..an'guage,‘for.._nat‘ivei speakers. . .- L
' In a similar manner, Various instructional approaches used within -

.7+ these programs are frequently classified. as follows: . L

“

- e Conversational approach

© - e Humanfstic/ affective approach.
: e Total"physic':al".respons_ejap'p'roa'chf L
‘. ¢ . e.Natural method approach ~ . .

- @ Suggestology .-

© e Individualized. instruction based on. learning styles
. o .e Topic-related individualizéd instruction - :
S . ® Self-paced ‘individualized instruction o
SR '@ Personalized individualized instruction. LT et
- o Independent study L :
o o s . Recently, however, enlightened by data from the related fields of
- S -psychology, counseling, human development, brain and neurophysi-
. - ological research, human relations, and psycholinguistics, and witha -
. S "- growing concern for language-as commuriication of self; curriculum -
By recognizingthe special developers and ‘teachers-have begun to utilize one or more of these
.advantages: and limitations - - approaches as a basis for a total language program design; for exam- -
l;‘_,f“_'of each organizational. " " ple :conversational program, humanistic program, and suggestology

iy ?Pt;'zn» ’3::‘?"”—?.#"“1 ~~: ptogram. These programs may or may not reflect either part orall of . .
-~ curriculum planners can . . 4. components of the traditional total language program. . L

s cTeate @ JSunctional foreign - : : .

o 10 JOre1gn . . The various organizational options, which are described in'gr@a'ten;.'_"
: Ia"g"a g_efj wma‘h‘m " " detail in Chart 1 ‘(pa_gesv_.l,l_—_—l'S), are not meant:to be, prescriptive or.




- exhaustlve They are presented merely to facrlrtate 1nnovat1ve forergn
' -language prograr@pmg By recogmzrng the special advantages and
~ limitations of each-option, teachers and’ curriculum planners can . . -
- -.create a functional foreign- language curriculum. The names of the -
- approaches and programs ultimately developed may well be drfferent s - Fora Paﬂlwla’ g‘fOUP Of
from those used herein; and the specific content of the courses will - - students, an.approach or
depend on. the resources of the community, the’ mterests of the stu- option: is good if the.

dents, the speécial qualrficatrons of the faculty, the physrcal facilities. ":::Idinog ;igiﬁ;’;;’e '

avarlable and the size of the learning groups. S _ . dare motivated to continue
The optxons proposed’in thxs framework provrde fora great deal of . their language study. ' /
ﬂexrbrhty L REVITIP . S T

.~ ® Many overlap, and many can be comblned For example audio-
" lingual courses may also have.a humanistic orientation.. - =
. e Frequently, two or more optrons can coexist. For example, such :
contrasting! types of programs as grammar/ translation and lan-- -
guage for mativé speakers can be maintained saccessfully in the - .-
.. same department at'the same time with students who have differ- -
.- ent goals or different motives for studymg&forergn languages N
- @ The time allotted for instruction can vary. For example instruc- .. - -
" ‘tion can be. (1 r&stncted to a limited amount of time and to a BT
xspecrfic content -area (mrmcourses) and (2): organrzed into o
, blocks of time that are longer than the basic class period. This
?rseeond optron may involve exténded or combined class penods T
" .. on a-daily basis or concentrated instruction, for the entrre day. ..
over a perlod of weeks.or’ months (mtensrve courses) T

For a pamcul‘ar group “of students an approach or, optron is gpod
if the needs of the studerits are met and if-the students: are motivated ” o
“to contmue their language study. ‘For. example in some Cahfomra o
communities with large’ non-Englrslhspeakrng populatlons ‘special -
R srtuatrons require Specral attention.. Many students from such com- -
~ ‘munities’ come to .school already able to. commumcate ina language _
~other than- English. These students: need. the«opportumty to develop. -
: and expand their ﬁrst—language skrlls :and;yet they may have compe- -
- -tencies that make it. mapproprrate to: chedule them in language L _ R
-~ -classes designed for. students whos€’d; oininant- language is English. ~ . : s
. Therefore, ‘existing f%relgn language offerings may be inadequate.- . -~ = o ‘
" Schools with significant numbers of such students should provide . - .

g“(

. special language instruction-for. ‘them, ;a8d it'is 1mportant ‘that the -~
teachers of such courses have: sufﬁcrenﬂanguage competence and
. training to. meet their needs DR ,‘m_.) »

In" addition to the options drscussed m tlus sectron ‘two other . -

R categories of forergn language mstruct.lon desérve special mention: . o
A comprehensive and

l "Foreign languages in the elementary school (FLES)isa special o effective foreign Ianguagé

- program of language activities and techniques suitable for - program for ..
learners  in kmdergarten through ‘grade e;ght Such programs: e English-speaking students
can be based on many of the optrons listed above or can mcor-' © is.one in which students

- -~ porate many of those-options: ' . * ..~ acquire the ‘skills of

2. Advanced: placement (AP) courses are speclal well-defined "+ understanding, speaking,: -
“college-levél courses for which a student can receive: ‘college . - reading, and writing
credits after successfully: completxng the appropnate advanced . through communication in
,placement exammatlon R _ N s the language rather than .

: through- drills. _
Whatever the orgamzatron “of the program or. mstructron acom- . - - o

o prehensrve and effectrve forelgn language program for Englrsh—_




" speaking students is orie in which students acquire the skills of under-
~-standing, speaking, reading, and writing. through.communication .

. rather than through"drill work. For many students the two most

.~ important and most difficult of these skills to acquire are those that™

" involve oral communication. For the ‘majority f people, the most . -

) © - -satisfying and_elusive results of foreign language ‘study are:- -

'~ % .. .- '1. The ability to express ideas, reactions, and emotions spontane- - )
-  ously and comprehensibly in all types of social or interpersonal

.-\ situations ' S

U Z.wThe ability to understand others when they speak at a normal
> speed on a variety of subjects - o SR

- eign language program should be 'deVoted solely to the acquisition -
. “and development of the speaking and comprehension skills. Thé read-
- " ingand writing components will'serve to reinforce the student’s abil-
N - ity to understand and to speak. , SR '
" Student success is a key factor in-any effective foreign language -
. program. Regardless of the manner in which the instruction is orga-
" _nized, students must enjoy success to be motivated to continue their - :
~study. Ideally, the student should receive both immediate and long-
' range: gratification and rewards. Success and pleasure in the class-
room can lead to lifelong interest in foreign language study and
~ lifelong commitment to its humane goals:: I

‘Therefore, a majority .of the classroom activities thrc_)'ugl.lou.t‘the fb[r'-: o

. i Cwn
S . . . LA
. . - - 3 .

. e

.

S / - Success.and pleasure in . . U ORAE AL, -

7T " the classroom:can lead to - -
' ‘ " lifelong interest in foreign " | -
: o - .7 language study’-: . . .
; o i
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CHARTI

- Orgamzatlonal Optmns Commonly Used m Forelgn Language Programs

) Type_ of
program| instruction

N Desbripn‘on

o Spécz"aI features

| Appropriate audience -

Direct method * -

program . -

Only the target language is used to
provrde instruction.

B T

Extensive use is made of realia.and dra-
‘matization aids in.conveying- mean-
. lng- - ', Y

1" Students. hear and use only the target

language

Students at any grade '
level

Audlo-lmgual
program . -‘\

Audro—lmgual programs ‘are based on
the principles of structural linguistics
and behavioral learning theory; that

" is, language is treated as a condi- .
troned habit and language learning
_as_a process ‘of stimulus and Te-.

: sponse. Properly: conducted, the pro- -
-cess leads to spontaneous generation

- activities for students - include (l)’
_xmemonzmg and recrtmg .dialogues; .
- and .(2) participating in drills as a

the. target language -

of .language by the learner. Typical. |

" ‘means of learning the structures of i

The focus of thlS program is' on lan-
guage structure. <

Using a mlmmum of vocabulary, stus

- lyzing them. -

‘The acquisition of skills is sequentlal
- from listening to speaking to readmg
- to ‘writing.

Heavy emphasrs on ‘oral drllls makes
"components of this program:.-

9

electronic devices -highly desirable |

Students at any grade :
level '

dents practice structures before ana-_| - -

" Immersion - -
program -

_ the cumculum suclyas mathe
" and.social studies, is provrded ]

"approach may- be used ‘fg
tion in all subjects. during the school
day or in- designated’ subjects for
-.desrgnated portlons of. the day

!

in- the second language is.inherent in
.the student’s desire to study the regu-.
lar subjects of tHe cumculum '

The content of the language instruction

is determined by the vocabulary and
‘structures necessary for instrugtion
) _m the partlcular content. area(s)

_The motivation to 'acciuire_ proﬁc_iency.

Students at any. grade
level who possess suf-
" “ficient background in -
the second language -

\:os

" Grammar/ translation’ |
. program

Emphasrs is’ placed on leammg the
. mdjor grammatical structures of the
"~ target language to acquire compe-
tence .in -communication. Readmg
.and translating are the key means for
. ‘developing proﬁcrency in the foreign
language Typlcal “activities for. stu-
dents include- (1) memorizing basic
. .grammar.rules and vocabulary lists;
(2) translatmg sentences -and pas- .
sages from the target lariguage to

| English and vice versa; and 3 memo—, ;

‘rizing, reciting, ‘and. wntmg para-

tions.

digms -of. declensrons ‘and con_]uga-

Emphasrs 1s placed on. grammatreal
' accuracy ' .

. Translatlon skills are. develop!d

. tar

lati kllls

> Wntten drills- are used extensrvely

.

The ablllty to read the literature of the
Aanguage is based on trans- .

Students in grades "
 séven through twelve




CHART 1

(Confinued) -

Tpr Of —T
gagmm/ mstrucnort

; Descﬁption

. to [ ..

E Special features._

14 ppr,opn'qre audierice

: Language fornatlve
- .speakers

| . ences between “formal” and-
- -mal” language styles, levels of usage | .
: appropnate to special sntuatlons and

This type of program is de51gned to en-4

- hance and expand the language skills 1

- of those .who- have_acqulred_ pro- .

- ficiency in a. particular language out-

.side the school setting, generally-in.
theé home. Typical activities for stu-
dents include (1) studying the differ-
“infor-

dialect variations; (2) studying vari-
ous manifestations of language (for.
‘example, proverbs and sayings) in.
which cultural .and linguistic varia-

tions are illustrated; (3) learning to

- 'paraphrase and summarize; (4) read-
ing writings.such as history accounts,
belles lettres, -news accounts, and -
scientific.. reports and (5) creating

_ poetry, short stories, dramas and -

-_the hke

quired competencnes

‘Students study the ‘subtle aspects of the
appropnate history and culture.

guage the ‘students bring to class and
. of the cultures associated with that
'language are emphaSnzed

R -

u'Students develop sophisticated | language
.skills by building on previously .ac- |

-The dlgmty and validity of the ‘lan-'

-Students in kindergar-

twelve who bring spe-
cial language profi- °
ciencies. to the lan-

|- guage class (Students

- may have gained such’
proficiencies from"
previous bilingual in-
struction; habitation

" or study abroad; or
previous instruction
in an American for--
‘eign language -

“school.) . -

Conversational ..
approach

S~

Instmction is ofganized mainly to develop
the skills of listening and speaking:
- Conversations are designed around '
, specrf' ic themes. or general. ideas. A
' varie'ty of structures afid vocabulary
is used for the expression of these

.. themes and ideas. Students may make
spontaneous, extemporaneous pre-g »

sentations. Reading or writing exer-
" cises are used:only to reinforce stu-
dents conversational skills. Typlcal

- vactivitiés for students include (1) en- .|

acting ‘various roles, usmg language_
~ they have practiced; (2) drscussmg in,

small groups topics of common in- | -

" terest; and (3) giving short reports
" (two or three sentences) about items:
“of interest and ‘responding to oral
questions from fellow students. .

‘Learners have an opportunity. to 'achieve

- versational ‘skills needed for travel).
Sty

ents are mouvated tO continue

an advanced level S
. .
\

.\\

- immediate goals (for example, con-

" Aheir language study, and they develop |
“the background necessary to dosoat -

§tudents in kxndergar-
ten.. through grade
twelve '

[y

Humamstlc/ affecuve '

. approach -

Instruction is aimed. at the srmulta-“
.. néous_development of self-awareness,
interpersonal relations skills, and-lan-

- guage skills, each -of which i§ sup-{.
_ ported, reinfofeed, and enhanced by

the others. Language is learned through

- activities that enable students to learn

. more about themselves and their fel-
~. low studen®.. The program content

“focuses on students’ interests, needs, . |

feelings, - values, attitudes, images,

. and relate helpfully with 6thers while
~ learning basic language structures.

"",on the psychomotor, affective;:and
- cognitivé domains during teachtng/
learning acuvm&s

Multicultural awareness and dxalogues

developlng ulnterpersonal relatlons

and preferences. Typical activities

R Y I

skllls

"Students can learn -dbout themselves

are ‘integral parts of -the -process of

Students in kindergar-
ten through grade :
: twelve L

Lmrmng is increased through fociising .

ten through grade



" response approach }

. students spend an extensive period
of time listening to the teacher speak

_mands.
‘ commands from other students

‘,A

it and following his or her com-
Later, ‘students respond to’

listening and mpondmg to commands.

_The initial stages of speaking 1n\(olve" .
~ the giving of commands. .- "~ ‘|

e -

‘o

L ) CHART.1 (Continued). AN
. program/instruction. Description = .- ° - Special features | Appropriate audience
Humanistic/affective | - for students include (1) creating and | Students learn to  accept responSibility )
- approach : using ‘language drills based on their | for their attitudes and behaviors.
S » personal experiences and. feelings; | | ., 0ua ractlce becomés ersonal
(C"_Pﬁnueé) °_imagining situations that are of par- |- sreff-re%eaﬁng, and consequenIt’ly highly |
ticular value in th_el.r lives; and (3) } - felevant through the-use of highly RS
chooslng _and d_escnbnng Issues of motivating, humanistic activities. - e
great significance in their lives. - ST ’
‘Total physncal Before speaking the'target language, | A large amount of time is, devoted to Students at any grade

level

Natural
approach

~_its form. ‘Initially, beth English and

,even mxxed in the same utterance

'The _focus of 'inStruction is' on the sub-
stance of communication rather than

the target’ language may be used, |

i PN

'Classroom t1me is used excluswely to

practice communication; students
study grammar and ‘work on gram-
matical exercises as homework ac ivi-
tiés; :

The teacher creates situations in which -| -

. students .are motivated to commun1-
 cate. - -

The- emphasrs of instruction is con ac-
quisitiontof a large recognition vo- |
cabulary, that is, vocabulary range | -
is more 1mportant than structural

accuracy. Y

_Thé transmission of meaning is ‘more.
. important than structural accuracy

of the ttansrtussxon

Students at any grade
level '

S N
" Suggestology

- | The

oped by Bulgarian psycholog;st Georgi
Lozanov. Emphasis is on the direct;

<] . intuitive approach to lwmlng Non-

verbal elements, such as music, tone
- gestures, - are: major factors in the
Rapid, nonstrgssful, and joyful learn-
- students. include (1) participating in

‘music as a means of reducmg ten-
sion’ and : increasing: receptivity ‘to

_nection between the rational and

s‘ggestology. _method;of instruc- |
tion is based on-the system devel- .

- of voice, body movement, and facial
“student’s learmng to ‘communicate. -
ing is stressed. Typical activities for
physical exercises and listening to-

- . teaching; (2) hearing music as a back-

_ ground to language practice (the
music is intended to establish a con- .

“'Conditions- are. created in ‘which th'e'

. students can express themselves-spon-

- taneously and without inhibition.
"The direct, intuitive approach to lan-

Students at any grade . -
level-

' guage learning is emphasized through '{' o

work’ with  the effect of sound on
- oral communication:

Shd'es, records, and supplementary audro- |
tapes are uscd to create an appropri- |

_ 'ate ‘relevant learning environment
in which students can experience
the "target” culture and acqmre Jan-

N guage skills. - .




CHART 1 (Continued) -

.instruction based .

on learning styles

o

most effective learning- modes and
- needs. Students work on prescnbed

small groups with other students
~ who have similar optimum learning

the quality of the work that they
' complete pursuant to contracts with

the teacher, and the amount of. credlt

awarded is in propgrtion to the amount
- of work completed

- formal assessment of the students’ °
activities on an individual basts or in "

-styles. Students’ grades are based on

for those students who could not be
* expected to succeed through the use
of other 1nsﬁ'uctlonal approaches.

Provision is made for appropriate in- .
: structlonal modes for students whose |

_learning, styles and leammg rates
© differ. -

Flexnblllty is prov1ded for through the

- use-of a variety of resources, aides,

and"equlpment

" program/instruction | ° -Descnptzon_ SN Special features Appropnate audience o
Suggestology el .emonve bases of language acquisi- . / :
2] o " tion and’ language use), and (3) cre- ’ ° . ?

”(Contmued) : - ating and paruc1pat1ng in thime, sKits, . o .

. *'games, and improvisations as a means w
of developing an. intuitive feellng for ‘ N
_ language
Individualized - Instruction is based on the teachers The posslbrhty of suctess. is increased

Students at any grade
- level . :

: 'Topic-rel'ated

_individualized " -

R

“instruction - -

PR

Students dcquire language skills through
- the study of spetific top1cs Instrue-
tional materials consist of ‘a variety" -
. of tmcher—developed units, often called
“learning’ activity packets” (LAPs),
which are: based on.topicy of appro-
priate difficulty level
level. The teacher provides appro-
priate. materials. and ‘activities and -
" periodically reviews the student’s pro-
‘gress-to determine ‘the. amount of.*
~ credit and the grade:to give.. Grades. -
" and credit are awarded in accordance
_with’the amount and quality of the

" work the student completes '

d interest -

| Students have an opportunity' to study

language and vocabulary related to
areas of specific’ interest (for -ex-
ample atto mechanics, nursmg, fash-
ion, and dating).

Students who are mo_twated by imme-

diate and* persondl ‘interests and by |

.. long-range goa.ls have available to

‘them an option for continued foreign.

language study beyond the standard
program

N

Students in grades
seven through twelve

Self-paced R
! individualized * -
.. instruction

RN

s Instructlon is orgamzed to allow ali

‘students to proceed at a self-determined
rate. Instructional materials ‘consist
of teacher-prepared learning mate-
rials; the structure and vocabulary of
" which are sequentnal The materials °
are orgamzed into units, or learning
activity packets Students complete
-each unit at their' dwn rates. Student

evaluated by the teacher, who
- the activities and mamtalns mdmd—

able in accordance w1th the amount

" -ual student records. Credit is vari- |

“of. matenal the student sucmsfully

progress is perrodlmlly revnewed and- |

L 1a

All students' have the opportunity to
advance at their own rates. -

.A system of multrlevel scheduhng in
individual classes can be’ used to
facilitate continued foreign language

study where enrollment is small.
Flexible use of limited. resources (teach-

.ing aids, electronic-fdevices_, and the |

like):is provided for.

R ke

‘Students in grades o
" seven through twelve .




2

. R [
: Progrgl/’;l;tj;uction : Description” . -~ Special features Appropriate audience
‘Self- paced ‘. completes. Typical activities for stu- . e ‘% RS
individualized dents include (1) listening to récorded |
' mstrucnon »hstemng-eomprehensnon exercises and -
answering multiple-choice uestions
(Contmued) on an answer shel:t, (73] read?ng apas-
S sage and -answering_questions that . )
' ‘the teacher asks about the passage; |- .
- " (3) taking oral and written quizzes - = IR
before they progress to ‘the next task; PR L i
"and (4) taking unit tests for credlt for
. each unit of work ' : P
- L -1 - [ . 2N . : ? v
‘Personalized . Instruction is. organized around ‘topics Students can reﬁne theu' lrngurstlc skllls Students at any grade. :
: 1nd1v1dualxzed " of special interest to the students and. o while’ pursumg their specnal interests. | - level arld with suffi-
1nstruct10n matenals assembled ‘and developed c1ent.matur1ty and

CHART 1 (Concluded) - . * -

. by them, The teacher utilizes these’

- topics and materials as a basm‘ for

- developing appropriate exercises and -

- fostering -students’ development of
hngulstlc skills. :

" Students ‘are encouraged to be . self-

‘reliant.  ~ - -

language background
* to assemble and de- -
velop their own learn-

ing materials

: lndepende'nt study

Instruction is based on objectives that

" have been established and agreed on " |,
by the student and the. teacher. After.

establishing the course content and
the “grading - standard, “the -teacher

. -and student meet only penodlmlly'
for discussion, review, and evaluation. -

. Credit may be granted in increments

"as the student completes specnﬁc units, .
. or it may be awarded when the student
completes a body of material, such

. as that desxgnated for a semester

- -
¥

"} The problems of msufﬁcrent enroll-'
. ment for a minimum class and sched-

- uling conflictscan be overcome, there-
by énabling advancéd- students to
~ continue their study’ independently.

Students have the opportunity to pur- -

. sue a particular interest or to fur- |

‘ther their. study. of a particular sub-"| -

" ject area while achlevmg specrﬁed. :

language skill objectlves

Responsnbxhty, resourcefulness, and self-

appralsa:l are encouraged

Capable self-rehant stu-l

*" dents who have com-- .

pletcd the equlvalent

of two or more years
.. of *study.of a lan-
§ guage

15

0o
\J



- .- _ ) . . .

. -

L Elements L Successful fdi’eigq language instriction is not simpiy_ the ‘rérsult‘o;f '
_ fEff ctiv.e - haphazardly assembling the teacher, studerts, and textbooks and
o O _ eC © other instructional materials in a-classroom. It must be: carefully

‘ o Forei _planned, implemented, executed, evaluated, and replanned. This is

S gn true whether the instruction is related to a single activity in a single:

- Language “ class session, to a series of lessons comprising a complete unit, to a

B L . complete course of study for the semiester, or to'a total foreign lan- .-
L Instmction © . .:guage program articulated across several grade levelsg -~~~ . ’:
E Gl W QEMER ~ Effective foreign language instruction involves three basic steps:. -
R o ' *. .. 1. Planning—Identifying the skill(s) to be acquired and the degree.
- of mastery expected T L :

2. Implementation—Providing and guiding the activities by which
.-~ students will develop the skill(s) identified in the planning phase
‘. +.3. Evaluation—Degtermining whether individual students and the
- class as'a whol€ have*acquired: the identified skill(s) and are

.prepared to advance in the learning continuum’ :

 Planning S T I ’

| ALK pTahriing,‘ regardless of the scope of the;activities'»and program
involved, requires an understanding of the relationships among goals, .

‘objectives, learning activities, and %evaluation procedures. The follow- -

, - Al ﬁl&nniﬁg; ;regar"dles..s i_)fw Co

- the. scope of the activities . ing éqnsnfieratnons- are ;esseptral for effec.t.lvap‘lzklnmng:‘ o |
' '"’and program involved,. - e The teacher and the learner enjoy greater satisfaction and havea

" requires an understanding . " greater prospect of success if both share clear-concépty of the-
cof the relationships among- - - ‘desired-results. <. . L el R L -
fg:;ﬁb?geztrﬁzﬁzz;gﬁ %= . e Establishing goals that apply ‘torall-levels of'p@fmag.helps to
" procedures. . ‘ t;:fecittgsmOOth articulation and ‘g'a_chi._eve optimum long-range -
% e Goals such as those outlined in:Chapter HI involve long periods
.77 of time and may never be realized. It is therefore important to

.

. .- " establishalsoa number of realistic short-term objectives that can
' © i - . be achieved with. available: resources. : o

e Short-term objectives are achieved by means of a variety. of "

*" “instructional activities conducted both in and. out of the class-

" room. These activities should involve all language skillsand allow .
L s o for a'variety of student learning styles.” =, . -

., .~ - e Inestablishing goals and objectives, planners must also decide -
R ' - how to determine the degree to which the goals and objectives:

" ‘have been achteved. Continuous.evaluation is essential. If the .
_evaluation reveals that the plan is'not.being carried out success- -

~ fully, the instriction or: the plan must be modified accordingly. .-
.. Thus, replanning is an essential-element of the total planning

Cprecess. o w T
;o Alfhd'ilgh‘efféctiVe use of these planning principles can help resolve” 3

“: . 'many of the chronic. problems of foreign language education, some
. obstacles to successful instruction may still exist. The manner in which -

N - +
. 4




A

" these are dealt with will depend to a large degrée on the reSources.;.' B

avallable and the resourcefulness of the planners.’ For example:

e Poor artlculatlon may be¢ partially corrected by 1nvolv1ng all .

teachers in the plarrmng of programs that they wxlI be expected to
1mplement '

& Deficiencies in the staff may be partlally allev1ated by planmng ,

. and prov1d1ng an’adequate program of ‘staff development.

}.O' The absence_of native speakers on-the staff ‘may be partially
compensated for through use of a language laboratory or elec- -:
tronic classroom, equlpment that enables students to llsten to.

native speakers

‘® “‘Undesirable® teachex'-student ratios can be improved by grouprngJ _
© -~ students for instruction. Grouprngcanalso helptoaccommodate - - ..
. students with drfferent learmng styles in the same class Students S

‘ Ideally. mstrucnonal v
" objectives-are based on

" .may work:

oy L Asanentrreclass L ' PR e

~ - 2. In large groups (half the: class for example)

3. In small groups : - _ e
.. 4. Inpairs = - . _' < _' _/ ~
5. Ind1v1dually 3 o : ' ‘ B

- learning styles. Groupxng @?CS students wrth more opportum-
- ties to: - ‘ .

L Interact with other 1nd1v1duals
2. Practice speakmg or reading orally.

3. Receive from other students help wrth problems of grammar .
: Y ,

-and composmon
4. Participate in a variety of classroom activities.

RS Grouprng also prov1des teachers w1th more opportumtres to:

1. Observe individual students' ‘ IR
' ‘2. Work intensively. with a few students at a t1me
" 3. Vary the pace and style of instruction.
4. D&l successfully wrth large classes

o LI

. lnstructlonal Ob]ectlves

ObJecttves as contrasted with' long-range goals ‘are specrﬁc and are

desrgned to be achieved within a limited amount of time. They tell

- eXactly what one expects 'to achieve, when one expccts ‘to achieve it, ..

‘and generally with what degree of accuracy. Development, classifica- -
‘tron, and communication of objectnves are the teacher’s responsrbrlr- .

ties; but students will be more motivated to learn if they areinvolved in

 the process of determining objectives that are appropriate to their age,

background, interests, and learning styles. Ideally, the objectives will- -

be based on the students’ needs, interests, concerns, standards, and
~learning styles in such a way as to coincide with: the concerns and

_.standards of the teacher who in turn reflccts the concems and stan-

dards -of the school and.the community."

h ‘When properly formulated ‘clearly stated and read11y ava1lable in
~written form obJectrves serve a number of valuable purposes They.‘

can:. . :
‘e Reﬂect the needs mterests concems and standards of both

" students and teachers

' Grouptng may be based on students’ abrllty levels mtercsts or_A

the student’s needs,
interests,” concerns,.

v' , standards, and learmng.

styles




: . . T
- X . . p ._‘r,,- ‘-._.

- Help to ensure maxrmum student motrvatron by makrng students
-aware “of their role in thqgeachnng—learmng process. . A
- . . . Help to ensure that thé specific ‘course content and_ each days~ '
ST e e _acnvrt.}s are d1rected toward the achrevement of the long-range
. ' - goals?
- -e Provide a systematlc method of evaluatlng the students the
. course, and the program .
.e Provide interested ‘persons with a. clear explanatron of what is
} going on in the classroom and why. . :

To,enable the studen{s to acqulre the skills 1dent1ﬁed in the objecv,' L
tives, the teacher must plan learnmg activities: desrgned to develop L

‘ * .. specific:skills. and- attitudes.-Once the activities are- completed, the
' Learning a tlvitié‘fs must @ teacher’ must :assess the degree to- whrch ‘they- have been effective in.
“be deszgneii to develop " helping the students meet the partlc.ularo objective. This assessment.
o spec,fc skills and~ . - should be madefor individual studentsand for the class asa whole. If
‘ amtudes - . -the teacher determines that’ the objectlve has*been acl'ueved by a-

- sufficient number of students, the class. moves ahead to the: next-
-.objective and to’ the next:group-of activities: If the obJectlve has:no
” “been achreved by a: sufﬁcxent number of students, the’ plan should be
~ modified, ‘and/ or’ addrthnal Activities” should be planned and con- " ..
ducted until the désired fesult is obtained. - -
The following example is offered to 1llustrate the cycle of planmng,

unplementatron, and evaluatlon. L 2
Objectzve- ce T S e ST T e
| By the end of the class perrod students ’wrll have added ﬁve néw ,
words to therr vocabularles & .
: Learmng actzvmes Lo - L
‘ - L Students pronounce ‘the’ ﬁve new words after the teacher pro- .
. " " . nounces.them. BRI : B
: ' 2. Students hear: and see the f ve new WOrds in vanous contexts .
) - . .-3. Students view flashcards of the ﬁve new words with appro-j ;
- S _,_l ; pna,te rllustratnons , ‘
- . ‘ 4,"Students give the Enghsh equwalents of the ﬁve new words B
L S Students transpose the five new words from Enghsh 1nto the "
-~ / -target language,” = - S
_ o Cc e 6. Students use the. ﬁve new words in context (orally, in wntmg,'
S . - o orboth) : L
. AR TR Evaluatxon. '

- N o

‘ - o Indmdual students w111 demonstrate that they have added five
= © . . new words to their vocabularies by:.. B

©a. Filhng_m blanks in a sentence or ina paragraph usrng allthe- D

L . 7. words correctlyﬂn context and pronouncmg and spelhng :
T e . _ _ them correctly =~ - S
. i b, "Identxfylng obJects (or prctures of obJects), usmg all the new T

- -words orally, in writing, or both and pronouncmg and spell-' "
ing them correctly. . - ’

S e *he instruction will be: considered to have been effective and the S
S Sl group will be.deemed ready to proceed to the next objective when, - -

A : . in the judgment of the teacher, a sufficient number of students®.
‘ S :'have achreved the objectlve w1th a sufﬁcrent degree of accuracy. o

- ?

O

:’*;..18.}.:_ R o
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Once the objectrves are clear, the: teacher—always keepmg m rmnd

o the spec1ﬁc objectlve(s) and the-long-range goals—should utrlrze a
vanety of activities and techniques to’ help students achieve them. The -

__activities and~techn1ques employed should be.consistent vxrth the
: leamers educatmnal needs most effectrve learmng styles
'forth

B N . _ ) N R R A v
O
e et e

: Common Classroom ActhltleS

.The slcrllful knowledgeable and . 1mag1nat1ve forelgn language

_teacher will devise an'assortment of actmtres that will providestudents .. " ..
- with opportumtres to commumcate in the forelgn language Thewide ..~
use - of- communication’ activities: helps maintain student interest, -

T regardless of the course contenr or. the method of lnstructron belng' T

,'bused ARy v
The act1v1t1es escnbed below at

“teacher will devel
.‘-A'-.'-avarlable ‘materials; 1ncludmg realra and audlov1sual a1ds /‘:_-__.
. Lrstenlng activities . o T .

17 Listening to the tmcher R T I R

o2 Llstenlng to other students T - N

¢ 3. Listening to guests . R

~ 4. Listening to recordings by others ool

, 5. L1sten1ng to recordx-ngs of themselves I

L ® Speakrng activities "_ T "’, ' SR S
JLL Speal(mg to the ‘teacher . ) o /
2. Speaking to othds”students w’_ 2 S /

3 Speaking to guests - . : L I

RO ) Recordmg themselves speakrng o AT

ot T reportlng on somethlng, or conversmg freely

: 0 Readlng actrvmes L I A L'

Reading textbooks AREENEY
Reading. ‘maps o [
. Reading posters S
Rgading signs .« 5~ ,
Reading dictionaries = = 7
- Reading newspapers .
~Reading comics -

Reading magazines

.- Reading letters '

. Reading other pnnted maienals ‘

W riting act1v1t1es o FR
1. Writing exercises '

obmﬂo@»wwe

. Taking dictations” "~ ' - Sl IR .. i

. 3..Writing reports . .- 0 s s
34 Writing exams e e T
Wntlng letters R

"'.6 Taking notes' i#t.an 1nterv1ew
7 Compos1ng d1alogues L

and 0.

: pmonin most forelgn language y L
- -classes ¢ d are well known to most language teachers. Thei 1mag1nat1ve s
other activities by making’ appmpnafe use of aJl. o

knowIedgeabIe and
- . imaginative foreighn’
.. lahguage ‘teacher will
-'s devise an assortment of
activities: that thI p'rovxde

_' _-The above activities may 1nvolve repeatlng after llstemng toa "
' model; askrng and answering -questions; descrrbxng, explalmng, :

‘..'_"l : "'. BT

The ska*z ﬁd

studertsiwith® -

‘opportunities: to ,' .
.. communicate in the v
- .- foreign.language.., *







L BRI o .. 8. Writing compositions
i T e -9.-Writing poems . *
N 0 Vxewmg actxvmes f'

“Viewing films ~ < . .
. Looking at. filmstnps

. Viewing v1deotapes

. Looking at slides

-Looking at photographs ;
. Examining realia

o y{'& W :—'-

e Role playing and mxscellaneous actxvxtxes -

.’ Performing skits, dxalogues and plays
Reciting poetry

. Singing. ‘
Gestunng and usxng other body language' o
. .Cooking and- eating foreign foods - o
“Drawing, painting, and colormg ey
Makxng films and slides . o

R Lo L e ARRvities: for learmng to functxon thhxn a culture”

T e l Understandlng, speakmg, readxng, and wntxng the language '
U - o of the second culture '
R .+ . 2. Recognizing voice intonations and gestures and using voice
; o l T - intonations and gestures to express emotions and reactions
el TR R X Learning about a variety of social customs, celebratxons,_ '
' N ' LT " traditions, and rites-and participating in them

- ‘_ et ~ The above can be accomplished by cooklng, serving, and eatxng
e 'charactenstxc foods; danging, sxnglng, and listening ‘to music; -
Forexgn Ianguage studems ... playing games; making and weanng native costumes or-outfits;

A T enjoy participating-in _reading books, articles, newspapers, ‘magazines, and - maps; view-
R ‘cocurricular and . o

»
6
©
[
n—l

2.
R LT
| - SRS

7

N IET

" extramural activities.

I P S 7. interviews; exchanging letters with people in foreign countries;
om Coe : _and usmg maps dxctxonanes and encyclopedxas

= Cocumcular and Extramural Actmtles S j. : 1

“In; addttlon to standard classroom actxvmes many foreign lan- :
guage students enjoy partlcxpatmg incocurricular and extramural
~ activities that are recogmzed by the school or. sponsored by the _
‘school to supplement or complement the school forexgn language
program. - :

. Cocurricular actzvmes are school sponsored. but take place outside

. the regular class They include: such ‘activities as the followxng

- ® Foreign. Janguage field days, faxrs and carmvals oo
. @ Foreign language clubs - '
.- e_Field trips to, museums, restaurants lectures, ﬁlms and plays
RN Pro_]ects on ﬁstory, current events, geography, music, art, crafts_
" nativeé dress, cuisine, hohdays .dances, sgpgs -and folklore

: :-Extramural activities ae recogmzed by the ‘school (and in some
K . cases ‘provided by the school) but they take place off campus.'.;Bhey v
- 1nclude such actxvmes as: : C

. o Foﬂugn language camps .

.- « . . [P . . . .
- LR . B . PR . . (54

SR __ ing films, slides, photographs, posters; and artwork; socializing”
A amural acvites. - > - and visiting with people from .the foreign culture; conductlng_'




: . organizations: ...
« ¢ Student exchange programs and study or travel abroad

e Correspondence instruction, or other instruction prov1ded by,'_"“ |
. the Umversrty of Cahforma ‘or. other mﬁtrtuuon -approved to-

provxde teacher traxmng, for which the school gives credit (The

' _‘These cocumcular and extramural actrvmes

o Allow students to use the. target language in mformal situations. .
. @ Help students gain insight into the hves of the people who speak'

- ‘the'target languages . - S
‘. }}‘1-.‘0 Provide stimulating sub_;ects for classroom drscussrons..~

. Allow students to partlclpate ina vanety of cultural and com- o

mumwtron actlvxtm

- 0 Motivate students to travel in forergn countnes or'to contrnuelf

theu' forergn language study, or both IR

Resources e S .-b.

LI

Many valuable resources ‘are avarlabIe to both forergn language‘

tmchers and students A few of these are descnbed ‘below:

e Other- curncular areas such as social scxence, art, music, and
'~ home economics, and cermated programs, such as bilingual
- -education and career education, can provide numerous oppor-

- tunities for students to enrich their language learning. This
exchange- of resources with the other disciplines.can be accom-

- phshed through spectﬁc mmrcourses through team- learnmg, or

o ~throngh téam’ teaching: .

.- e Professional language assocratrons represent a multrtude of drf- S

ferent foreign language interests.’ They sponsor one or-more

regional, state, ‘and/or national conferences per. year‘ pubhsh

" newsletters and Journals and sponsor a variety of activities to
~.meet local needs,” 1nclud1ng teacher workshops, field days, for-

T eign language camps and. scholarshxp grants. Their publxwtlons" |-
offer articles dedling with recent research, current successful pro- . ||

..

" 'grams, and new and tried activities or approaches. The State

Department of Education, offices of county supenntendents,of .
_._schools, and the foreign language departments of colleges and -

universities can supply information about these associations.

e ‘Most publxshers of forergn language nmaterials offer consultants-
to assist teachers in using their materials. They also drsplay their
materials at language conferences. Descriptions of foreign lan-

- guage materials adopted by the State Board of Education for use
in California schools can be found in -Instructional Materials

' ,SeIectton Guzde. Forezgn Languages,3 whxch is dlstnbuted to”

“1See, Education Code sections S1740-51341 and Sectton 1633 of the’ Caleorma Admnmstra- !

twe Cdde, Title 5.. Education.
- 2See Education Code sections 51243—51245 and Secuon l632 of thc Cahforma Admxmstra-
twe Code, Title 5,. Education. :
" - Sfnstructional Materials Selcrtion Gzade Fomgn umguages Sacramento. Cahforma State
Depaﬂment of Education, .1978. - )

."I':'v T"_f&' - oo TS

S Forelgn language contests sponsored by me%smnal language “

_:cost of: thxs instruction may be- pa1d by the -school district.)! .
L 0 Forengn language study at a-state university or a private school - '
w0 (Such study may be recogmzed for- credtt toward graduatron )2 -

. Many - vaIuabIe resources

" are available to both
foreign language teachers
and students: :

~:L.____ "3?’-‘ S ..



- school district offices and offices of county superintendents by " .
. 'the State Department of Education, -~ . - ©
'. e Community residents ‘who -are’ native speakers of a language

" other than English-are fréquently willing to visit classes. These = ™
R . visitors are more at ease and their presentations are more effec-
R tive when they clearly understand the educational objectives of .

_ _ .= i’ thevisit. Many native speakers of languages other than English <

b . ¢ also-belong to clubs and other groups in which the native lan- ", -
, e o o guages are spoken. The clubsand groups often sponsor activities
oo o R at which lapguage’studentb ar-e"welc;ome.,Loéal newspapers may
- S - § ~ carry information about‘such events... =~ .~ .. '

. . .. . . 7 e Community institutions and organizations, such as libraries, col- -~ "
T : L - leges and’ universities, museums, churches, temples, and’ other
. religious’organizations, offer educational displays, films, courses;
: . . S - and programs of various types. They also serve as sources of . -
B .7~ . realia and information . useful to the language student. Some
e T - colleges and universities have foreign language clubs in'which
~'high school students are welcome to participate. .
e Consulates are good sources of _posters, - films, speakers, and -
Lo - statistical and cultural information about other countries: Occa- - ;
BRI . & sionally, they offer scholarships and prizes to language students.
: - . ' . - o Business establishments in the-.community, such as theaters, res- .
~ - " taurants, and bookstores, can be sources of cultural and linguis- - -
+ - tic contacts. Some banks, airlines, automobile dealers, travel B
_ ‘agencies, and import-export companies will provide informa-. -
LN tion, films, posters, scholarships, or prizes. Public service agen- -
S " - .cies and utility companies, such as the’ Department of Motor
Vehicles, the post office, and.the telephone. company, produce
~_publications -in languages other_than English. - '

Y
P

" Certain evaluation’ . - ® Siister city affiliations promote person-to-person contact between - '
a0 U techniques and -7 United S_t'ates-cki_ze,ns and citizens of 'otherf_rlatidns. Someactivi-
: instrumenis-are common’ -~ ° - ties generated by these affiliations include exchanges of students, . - -
" to almost all foreign’ ~pen pals, exchanges of cultural materials-and information, and - -
language courses and . - special sister city days. - - el s
B programs. "~ e Foreign language ‘telecasts and broadcasts provide additional- - -
e opportunities for ‘contacts with other languages and cultures.. .
: Many station managers will consulf"with: teachers and students .
_ about program ideas and broadcasting opportunities. - -
Evaluation Techniques - - - A .
. Certain'-evaluation techniques :and*instru'ments are common to ..
© - almost .all foreign language courses or foreign language programs. .
These imclude: . - .o
‘@ Objective evaluation of students e e
-~ °1 Otal and written compositions 7 0 R
* "2..Student-created projects . B T
. Publishers’ examinations
Standardized tests . .
" Criterion-referenced.tests - -

Teacher-made or student-made tests

.-Diagnostic_tests. to_determine students’ optimum Jearning

NowAw




. Subjectwe evaluatxon of students ’ ' T

¥ Observatlon by teacher S T A R :

2. Observation by parents . LT e T e

3. Observation by supervrsors admlmstrators and counselors I '

- 4. Observation by peers . W , .
5. Self-éxamination. - o :
s Objectlve program ev,aluatxon R .
- L ‘Student performance tests—dxstrrct—develo ed tésts or locally-' L = N
prepared tests umversxty placement tests and standardrzed R
tests. . . :
X 2 Student’ and commumty optmon surveys . .
' -‘ o Other mdlcators of program quahty L . . -
1. Number of students enrolled 1n courses especxally second-'-;». o o
- year study and beyond . - R
2 Performance of students.in second-year courses and beyond"- e AT
i 3. Student performance on: national or local tests'or in contests -
[ sponsored by- professxonal language orgamzatrons I
'.4...'Evaluatxon ‘by. the Westem Assoclatron of ’Schools and B
- Colleges i : ) i N
- 5. Reports from outsxde consultants : . , oo
- Eﬁ'ectxve forexgn language program evaluatlon focuses on evldence ST

of-".

L] Response to the lxngurstlc needs of the communlty
o' Community partxclpatwn in the forergn language program -
‘e Admxmstratrve support r thefiibreign language. program ,
® Correlatlon between forelgn language program and other h
_school programs : 2
“Articulation w1th1n the: forergn language program ‘
* -~ e Provision for staff development in-service. programs and other‘
o ‘professxonal growth acuvrtxes and teacher partxclpatxon in these" :
activities- "\ '
e Assessment - of student needs and provxsxon‘ for 1nd1v1dual.'
 differences . Seewehemaay
e Records of student progress e .
- . ® Recognition of individual learmng styles in the des1gn or selec _&
tion of methodologies .

Ultimaiely, the success of

~.daily. instruction is .
" ‘measured by the extent to’
" which students xmprove in-

e Provision for a favorable learning chmate - ;' : " their abilities to
Ultxmately, the success . of da11y instruction. is- measured by the . understand and speak the
extent to which students’ improve in their abxlrtles to understand and’ f0" exgn Ianguage &
_ sp&k the forexgn language. : s
-.. -
v s - . N
- : A
: -
N 23: ,
: i R - ' = -
L ou




R&SpOI\SlbllltleS Effectrve teachmg-learmng in the classroom is dependent on. sup-
port from’ many interacting elements, some of which are outside the -

for Effecuve local community. All of the individuals and entities Tisted below play -
+ significant roles in the social process in whlch the 1nd1v1dual learner

Forelgn - and teacher are brought together T

Lan ~ o Students - G e e
gua'ge ‘e Teachers’ - -~ - .

Pr - & School admrmstrators and counselors : '

Ograms e District - governing Mrd o SRR

e’ Parents and other-community members )
= "~ e Professional orgamzatrons

.0 Colleges and universities . R
e County boards of ‘education = A *
' ‘State Department of Education | - T
RN Each of the above mteracts in some manner w1th the others and

. R _ T thereby helps increase the “students’ chances for success in learning a
ST o .© - " second language and.in the other curncular subjects.

: The sections that follow contaln descr1ptrons of the ways in’ whrch‘.'

" " various. elements can help support the foreign language program. -
Each section is also designed for use as a- poss1ble checklist for assess-

“'ing the degree: to which the particular element is-contributing to the -

~

_';'.,' development and mamtenance of an effect1ve forergn language»
y R P _lvprogram . .
Students ,_'._;;?;ff_“.-'.”"' R

' Studems can- support theb_ A o
‘ forexgn language program Students can support the forergn language program by

by working to improve - : :
o ,he,,- proficiency: ifi’ the Assummg responsrbrlrty for their leammg S
c ' Ianguage Y " Bringing to the classroom a generally favorable and coope tive
~attitude . -

Working to 1mprove therr proﬁclency in the language . ,
Participating in ‘classroom 1nstruct10n (asklng questrons volun-- '
teering responses,.and so. on)

- Participating in related activities outsrde the classroom S
'Respondmg constructively to the teachers pra1se and sugges-
“tions for improvement ' a
-Utilizing' available resources (hbrarres language laboratorres
resource centers, community organizations, professno'\l lan-
‘guage orgamzatrons foreign exchange students college and un1-.=_‘~
. versity facilities, and.the: like) - g
. Apprecratmg the teacher’s efforts. and hngurstlc competence and
._consmously proﬁtmg from them

Provrdmg the teacher with information about real-hfe expe-
‘riences to help stimulate meaningful conversation and exerclses .
" 'Working productively with other students™

- Striving to understand and achieve the. objectrves of the forergn :
_ language program :

lmfbuadéjun
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Strengthen}ng the program by requestlng spec1ﬁc courses to
.meet their needs 3 :

‘Responsibly evaluatmg themselves, other students,” teachers,
_couhselors, administrators, and’ language program in general

D ;tjc:.f‘a

beyond

Teachers . 3 SRR DO
o Tmchers can support the forelgn language program by

= . Malntalmng and: lmprovmg théir prof' me*rlmes in both oral and

" written language .~ . w0 _ ,_...
Commummtmg comprehensrbly in Enghsh

-weakness
"Pamclpatlng in. rofessmnal growth actrvmes

o 00 9

_guage program o. accomplish long-range goals . o
Actively recruiting students for the foreign language program
. Inviting. other teachers, ‘counselors; administrators,- govermng
" . board members, parents, and other commumty members to visit
" - language classes and to participate in foreign language activities’

i

DD

gram objectives”

foreign languages and with teachers of other subjects = ..
Sharing with counselors and admlmstrators ev1dence of student_
‘-performance and™ progress . fo., .

fd?d*ﬂm

'D Confemng .with counselors and parents concermng student '

~ . -,needs and student placement - .

_level of instruction

Incorporating student goals and objectlves with program goals_
and obJectlves

.language learning.

‘to the ability level of the student . o

Provrdmg for different learning styles and motlvatmg students
.'by using a variety of instructional materials and- methods -
- Utilizing large-group and small-group activities '
Indmduah/ztng instruction”when appropriate

.Gmmm.m'dfu'md]h”u

that are mmmngful to-students . o v

J - Using student experiences as a basrs for commumcatlon activities

O Provi azflmg practice appropriate to the ability level of the student

\\\m

“Recruiting other students for the foreign language program B

Continuing - forelgn language study through hlgh school and

Utilizing t e1r strengths and seeklng to’ lmproveMm areas of E

Striving always articulate with all levels of the forelgn lan-" v

-;Informxng students, other teachers, counselors, admlmstrators o
" parents, and other commumty members of forelgn language pro- .

‘Sharing materials, 1deas ‘and: techmques w1th other teachers of -

) ‘Cooperating -with other teachers and w1th counselors to accept
_students at the students’ levels of competence, to build on their -
abilities .and -achievements, and to prepare them for the next '

‘Evaluating continuously both student progress and class progress' '

Demo;}stratmg knowledge of the sequentral steps necessary to-

'Presenting vocabulary, ltOplCS and exercises that are appropnate

- Allowing students to direct some of the learning activities .
"Using as/ a basis for instructional actlvrtles real-life srtuatrons o

four language skills (hstemng, speakmg, readlng, and_ ‘

- Teachers can support .the

, foretgn language program
by maintaining and

. -improving. their

" proficiencies’in both oral
‘and written language.




| I'_'l Demandrng hlgh standards of student performance in- all four
- -skills ‘

N El Using the forergn language and 1nsrst1ng that students use 1t S
' O Providing for practrce of communrcatron skllls in authentrc cul- '
.. tural settings
: -3 Evaluating students to determlne thelr levels of competence 1n
- " communication
e " [ Showing appreciation for student effort
o 0 Utilizing:student talent and .expertise -
. - O ,Desrgmng courses or gearing instruction when advisable to meet. . .
o .. specific-needs: (for. example, career educatron, native speaker_ -
1 _ .0 courses, and advanced” placement) - . ' .
B iy ‘[0 Using school, district, and communrty resources '_ o o
o o O :Provrd(ng instruction t-hat enables students to understand and
- S apprecrate the culture 1n wluch the language is spoken '
_ : o Admmlstrators and Counselors
: Admxmstrators can: : L .
- -support_the foreign ,Admlmstrators and counselors czn support the forergn language-
" language program by . ‘program by: __
( '4em°";;: ‘T;.g;f :,:gliz;;ﬁz; ‘: . - Recognizing and respondrng to the expressed language needs of
‘w7  instruction through official = . .= the community . '
| A - recognition atid .El Establlsh.mg and marntarnlng language courses that meet 1van- .
commendation :for _ ety of student needs
deservmg students and - 0 Encouragmg students at all levels to 1nclude forelgn language o
: zeachers _ _study as a vital part of therr education . ,
R o e a0 “Providing foreign language i struc%n that beglns at the: lowest'.,.
TR TR S0 . -7 i grade level practicable,- ‘continues to\the most advanced grade - -

QX Tevel possible, and is well ‘articulated from one level to another -
-‘ v D- Scheduling only one level of languagg 1nstructlon for the teacher
W during a single class period - , _ 8
O Marntarnlng low:teacher-student ratios : : o
-0 Recrumng, hiring, and, retamrng qualified teachers who are com- -
O
O

_petent in all aspects of the language and who can commumcate-.', .
) effecttvely in: English: and the. second language L K
Evaluating - student - and. teacher perfox;mance and abrlrty to
. communlcate SR s
- Demonstrating - hlgh regard for forergn l'anguage 1nstructron :
"~ through official récognition and commendation for deservrng’ )
- students and. teachers” : -
O Providing adequate support personnel (for'example 1nstruc-- )
. tional aides, secretaries, clerks, and language lab technicians) -
O _Provrdlng for a program of staff ‘dc\zelopment (1n-servrce '
~* training). . ' + .
. 0 Providing and maxntammg adequate and appropnate equrpment'
[0 Buying appropriate instructional materials - :
0
O

-Providing physical’ space and facllltres conducwc to optrmum -
. .language learning .~ =
| - Facilitating' development of programs that enable students to. -
“use.-communication ‘skills-in- real-life situations (out-of-school L

‘. L;' - jobs and recreational experiences,’ for example) . -

' D Financing, scheduhng, and provrdmg personnel for appropnate :
“extracurricular activities . .. e

l:l Encouraglng the use of communlty resources BT




‘o

Prov1d1ng resource. personnel for amculatlon, pro/gram develop- -

. ment, implementation, and evaluation " -
D Vrsmng foreign language classes. and generally Supportlng for- -

elgn language acuvmes T

Govemmg Board U

- The school d1stnct govermng board can support the forelgn lan- S

" guage program by'

O

_g&gfg°ngD;DDGﬁ

.o

e,

Estabhshmg pohcnes that reﬂect a hlgh pnonty for forelgn lan-:

guage education

"Acknowledgmg and commendlng good language students E

Acknowledging. and commending good language teachers .

Recogmzmg and’ commendlng admlmstrators who support for-
.eign language educatioft ’

Helping to establish- and maintain low student-teacher ratlos

Demandlng ‘good: language programs, mcludlng artlculatlon at -
- all levels - N
.Encduragmg in language courses creatmty and 1nnovatlon to
‘meet a variety of needs

;Provrdxng release’ tlme for teachers to attend conferences and

1n-semce tralmng

Providing release. t1me for teachers to partlclpate on local state, '
. and national committees -
.Provndlng release time for teachers to visit exemplary progams

in- other schools ‘and districts’ &E\' :
Vrsltlng language courses and supportlng language act1v1t1es

- . . o

o F -WELCﬁME -
o STATE CONFERENCE
FORE!&N LANGUA(pE lerRucnou

 The school district
. governing board can
" support the foreign

Ianguage program by -
providing release time Jor

teachers to attend '
conferences and in-service

. trammg :




w

" Parents can support the.

foreign ‘language program

by .insisting that a strong
‘ program be mamtamed

=

A .

Parents and Other Commumty Members v |

“Parents and the community in- general can support the forergn' '
- language program by:- :

DD_dDD

'DfDD'ldDDLDﬁDTf

. Encouraging students to study a second or thrrd language
- Identifying and expressing language needs -

Electing govermng board members who Wwant a strong forergn .
language program " . . \ ‘

‘Insisting that a strong. forergn language program be mamtalned
Insisting that staff members involved in the foreign language

program be competent in both the oral and wutten phases of

“their language specialty - : .
“Rewarding. excellence . at " all levels (helpmg to provrde for :

awards, prizes, and scholarships,’ for example)

'-.Observmg foreign language classes and related act1v1t1es in and _
~out of school - -
Hosting foreign exchange students’

Volunteering as paraprofessronals

_Participating in continuing ‘education foreign language pro- :

grams (in adult school, through extensron courses, and in com- . |
munity. programs, for- example) . :
Showing films and other visuals -

"Making available electronic eqmpment (such as closed c1rcu1t B
- television, - computers, ‘and ‘radios). : _ g
" Establishing and maintaining a list of commumty resources and ‘
. materials (for example, brlmgual semor émzens and restaurants .

o0
0
.0
a

specializing-in foreign foods) .
Hiring bilingual students 7 S
Supportmg sister city programs . e T
Providing adequate time and space for home study '
Encouragmg travel or, study abroad ' :



The Edumtlon Code sections and the sectlons of the Callfomla Admlnls-' ‘ '
* trative.Code, Title 5, Education, cited below prov1de the legal basis for

PmlSlons ._forelgn language instruction in- Callfomra i . - .
fOI FOIelg'n .»_.Eduwtlon Code Provnsrons - R N =

. Edumtmn Code sectlons pertarmng to forelgn language educatlon are as _‘
Lanmge follows. BT , O ; :

2

: Leglslatlve lntent : s -
51212 It is the intent and purpose of the begrslature to encourage the

m callfoma - "estabhshment of programs of instruction in foreign language, with instruc- .

tion begrnmng as early as fwsxble for each school d1stnct.

., .7 Areas of Studym Grados Seven Through Twelve

'51220. The’ adopted course of study for grades 7 through 12 shall offerl R

courses in the following areas of study:.

. . (e) Forergn language or languages, . begmnmg not later than grade 7, °
.o desrgned to develop a facility- for understandlng, speakrng, reading, and .
f'wntmg the partlcular language , '

Credlt for Forelgn Language Study in. a anate School -

51243 Credit shall be given for purposes of the course of. study require- =

< .. .= . ments prescribed by school district governing boards or othér authorities
e 7. having jurisdiction for grades 9 thrz ugh 12, inclusive, to courses in foreign .
o languages in private schools on the basis of their beingat least equlvalent to .
T those which would be requlred for the student-in a:foreign language classin ° -
L * thé same grade level in'the public schools. The State Beard .of Education =~
"- shall adopt rules and regulauons prescribing standards and conditions pur-

- pubhc schools who have successfully completed forelgn language studres in
, pnvate schools : : .

I Approved Forergn Languages for anate School Study

51244. The provxslons of Section 51243 giving credit for forelgn language ,

" courses given in private schools shall’apply to, courses in the following
languages: Chinese, French, German, G:reek (classlcal and modern), Hebrew
(classrml and modern), Italian, JapaneSe Jewish, Lat1n, Spanish, and Rus- .,
sran, and such other languages .as the State Board of Educatwn shall

: desrgnate T - o
C : anate School Forelgn I.anguage lnstructors .
51245 For purposes of the credit- which’ may be given pursuant to. Sec- .
.nons 51243 and 51244 for forelgn language courses undertaken in private
schools, it shall not be required that mstructors 1n the pnvate schools be "
regularly credentialed teachers. . ... ) S _

Authorrty to Provrde Instrucuon by Correspondence

: 51740 The governing, "board of a drstnct mamtauung one or ‘mote -
'secondary schools may, subject to such-rules and regulations as may be

~ - _prescribed by the State Board of Education and upon the authorization of |
VPR @ . the Superintendent of Public Instruction, provrde puprls enrolled inthe = -
L regular day schools of the dlstrrct wlth mstructron by correspondence pro-

~"suant t6 which credit shall be given for those purposes to students in the:..



“"vided by the University of California, or other university or college in Cali--
" fornia accredited for teacher training under this code, in subjects included
within or related to-the course of study offered in the school and which for’
- good reason cannot ‘be taken by the pupil, and pay the cost thereof. Such
" insttuction when provided for a pupil must be a part of the program of study
approved for such pupil. . S o
California Administrative Code, Title 5, Provisions . . 4
" Sections of the California Administrative Code, Title 5, Education, per-
taining to foreign language instruction are as follows: = o '

" 1632. Credit for Private School Foreign Language Instruction. If all of
the following conditions and standards are met, credit for foreign language .
- studies successfully completed in a private school shall be granted and apply .
“* toward meeting any. foreign language requirement prescribed for grades . ..
. (a) The pupil seeking credit is regularly enrolled and in attendance in’ '
. grade 9—12 of the district or is applying for admission thereto.
.+ (b) The pupil, or-his parent 6¥ guardian, on behalf of the pupil, makes
.7 ‘written appﬁcﬁtion_.for the credit, specifying the private school attended and
" the amount and level of credit requested; and submits a transcript or other
documents from the.private school evidencing thepupil’s successful comple-
tion of the course. The amount of credit sought shall not be less than one

- semester’s work or the equivalent. S R
" (c) The pupil demonstrates to the satisfaction of the principal of the public .
“schiool in which he is enrolled that hi$ achiévement in the-foreign language is .
equivalent to that expected of a pupil of comparable ability taking the same
- orsimilar instruction at the specified level in the schools of the district. The *
. principal’s determination shall be based upon the private school's report of -
_the results of a test given the pupil by the private school; the test shall have: o
been developed by. the private school in cooperation with the district of the -
_- pupil’s attendance. If the institution was a school located outside the district,
~.the detérmination may be based upon a test given the studentby a public .
" .school or such’ other evidence as the principal deems _app_rogfriat'e.f e

" 1633:"Credit for Correspondence Instruction. Credit towagd graduation ' -
. ¥ ‘may be granted for correspondence instruction that meets the 1équirements -
-~ of (a) and (b), is in a'subjeét-included in the pupil’s-course of study; and is .
"given by an institution described..in Education. Code}Section51740.. . - " .
: - Payment of the cost.of correspondence instruction may be rade by the -
- “gistrict, only if the requirements 6f Education Code Section 51740 or 51741,

... —as applicable, are;met and all of the following conditions are fulfilled:
.(a) The governing board determined the number. of semestgr periods to be’
- credited’ for-successfu]. completion of a: par}icul;a.;r;gqﬁéspmdence.;eo\i?se. ;

. (b) No more than 40 semester periods of instruction by correspondence s’

" credited-to a. pupik'toward his graduation from grade 12.- - B

* " (c) The district applied, ori‘a form furnished by the State Department of =

- Education and in accordance with the directions thereon, for -authorization
1 ‘instruction; and the Superinténdent of Public

w

to provide the.correspondence

[Instruction authorized it.

LA .




Ctlteﬂ.a. . Introductlon S S B
'+ The. pnmary goal . of forergn language instruction in Cahfornna publlc”"" '
S for selectlon " ;'schools is to help students to commumcate effectrvely through the forergn,, g
. - ‘language. .
o Of Instmctlonal ‘" Thesecondary goals dre to help students to becofne knowledgeable about S
AR : “ o the culture(s) m whrch the language is spoken and to functron in the o

Matenals‘” S iary
i+ The achrevement of these two goals leads to ‘the broader, 1n?erdrscrplmary Vel
- goal- of -helping students. to.appreciate: the- similarities and’ diversitjes: of "
- languages, cultures, _and value systems wrthxn the’ Unlted States and -
S IR I throughout ‘the world. '
SRR o+ .. Materials selected for- use in forelgn Iangi‘rzge ed‘hcatron should reflect the ,
oL . o . philosophy expressed in Foreign Langudge. ‘Framework for €alifornia Pub- .~
R R . lie-Schools:.Kindergarten Through Grade Twelve, which was adopted by the - .
RN : ST ", State Board of Education in May, 1979 and publrshed by the Department_ L
of ‘Education in 1980. . :
Because foreign language mstructlon should begrn as mrly a§ possrble in
the school life of a child, it is necessaty to (1) provide instructional materials

VR S o "~ appropriate to the needs and interests of pupds who study foreign languages
S R E S _ atall grade levels; and (2) allow for progressron along a continuum of skllls
W : SR through all succeedrng grade levels ERE P
e ».. Do . . .; N . o . X . e . . f‘
A = Orgamzatlon of Matenals o wE T
- ' , b All puprl textbooks, teacher edrtlons a'nd manuals should
KA 1. Contain- clearly- stated goals and ob_}ectrves L ' .
AR AR S . '2: Include the major approaches to be used to redch the.stated goals and
" e e ... . ..objectives. . e o
e e “ . 3,-Contain a great vanety of appropnate learnmg actw ies to achreve '.
o BRI Forexgn Ianguage T - _ the goals and objectives.. . "»--- - ’
instruction’ should begm " 4 Indicate"the appropnate sequentral development of the ]anguage;' _4.‘3
L “as earlyqs possible in - - Skills. ‘

. K 5 “Contain- evaluatron matenals and proccdures related to the objectrves
6 Include a wide range of activities that prov1de ‘students with oppor-
tunmes to bes;dme :fluent inthe target lanWledgeable about

C children'’s’ school years.

P

. the: related’ tulture(s), and capable of functiofing™in the culture(s).
‘Provide’ ;i;ommuum of learmng activitie relayted to the specific.

-

learmng objectives. e :
3 Provxde:méa'ns rsequentral development of language m appropnate :

[ rncrements.

~»‘ 9. Provide. fo mau\tenance of prevrously leamed skrlls :
10 Prowde t.rans‘itlon from level to Jevel. .. ’f» o

"\s .
l Prov1de mmns for the systematrc and continued development of hsten- G
ing, speakrng, reading, -and/ or writing as appropriate to the learner ™.
~and: to the instructional approach(es) being used. .~

2. PrSent language through aWariéty of means appropriate to the con-'
tent and to the interests of the pupil; for example songs, games, plays,»
stories, dralogus, poems, 1mprov1satlons, and, sirhulations. .
3. Provide for a great variety of activities desrgned 18, encourage puprls to
-'commumcate theu' 1dms, mtersts, and feehngs B




o .

4 Prpwde for act1v1t1es for develgpmg students abllmes to commumczte." )
1ndependently ‘of textbook diréction” or: teacher dlrectlon
5 Brovnde for snmulatxon activities for e)cpenent:mg both the’ “deep ~and
“surface” elements of: the’ culture bemg studled
6 P ovnde -for-‘'opportunities’ for D,
-+ vaiety, of culturally . authentlc suuatlons - G
7, :.Igclude activities:that allow students to contra tthelr cultures w1th the
L res-of others. g e S
8. Motwate students to acquxre maxlmum language skxlls by makxng sure .
that at they understand at all t1mes the objeetwes of each lesson TR

Tmhers edltlons and manuals should

Include dlrectxons that are understandable, ufﬁclent and speclﬁc

" that|is, directions’ as to “how ito use qomponent matenals ‘suggested |

techmques, supplementary‘ matenals and cu.lturailutems of interest. -~
A Include the scope and sequence .of . .the. baSlc content;for each level. ~
3. I'nclude information on .hpw instructior: can’ “be: mdwu;iuahzed _
4. Include suggesmm/s by which, teachers can help students overcome -

- difficulties in: ‘pronunciation and; §tructure” . S o
5 -Include. sufﬁclent supplementary ’matenals fbr ennchment of, the baslc .
, '+ program;
6 Include d&scnptx ns of wajrs to 1ncorporate in lear.mngactwmes r¢alia
%, visual aids; and recorded ‘materfals. . s '
. 'l‘nclude 1nformatxon on 'how-to vary actmtxes from teacher :
whole—class activities to “self-directed, small-group -activities.,
"lude suggested actwmes for creatmg an: envnronment that. s condu- o
f o ‘successful language learnmg (for example use, of musie’ and
relaxatlon techniques).. 3. ¢ e
9 JInclude sufficient matenals and procedures for evaluatmg st'de‘

achlevement of ,he lmrmng objectlves ! ‘ _ SRR
Medla Standards L *} 35 fa SRS
Pnnted elements of the fOl'elF'l‘ %anguage 1program should
lBe durable. T i 4,_ e

attractively presented i IR
."Have pnnt thatis-clear, rm%g)‘c andappropnate to the content of the
,'_f materlalgand the maturity he ipupils. 2.{}‘: i ,

4. lpclude %;olor,‘xllustratlons l\and photographs- 3

¢

| 3 re ; ltgrally andr hlstonmlly authentic and
tly: l‘elated g'p the printg m Mterial: §ten0typ1ng is to be avonded"
arge'wenough to be cl i i :

r as necessary for_l ( .
'a, C /or the pamcylar culturaL pnncxple

o

:script and suggestxonsifor 'effectxve use. ' e -
for understandxng the language used‘. '

Q
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Th_ followmg professronal organlzatlons in Cahfornla offer a vanety of
'_ semces 4nd mfonpatlon to 'perSOns mterested and 1nvolved in the teachlng

s Fox‘elgn Language Assocnauon -of *Gr&ter Sacra- ‘. ;
mento _'"3';.-. : : / Reim e :‘V'.
Fox‘elgn Language A&socxahon of Nonl\em Cahfor-

v

'Foielgn Language Councnl of San Dlego : ,
IVFLTA'* Impe al Valley 'Forelgn Language Teachers Asso— . ‘

VMCLASC;’ :

KCFLTA*
_Q.’-; . MSFLTA® ‘-

TRICOFLA‘ :
_1.?.;_ NCFLA* " ’ x

CVFLA‘ : fCentral Valley Forelgn

CATESOI. _ ‘California Association of’ : eachere of 5
: Spmkers of Other.Languages '

Cahforma Classncal Assocxanon. e

=y,
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| Other . A. - Forexgn Language Framework for CaIxforma ‘Public. Schools (82. 50) is one of‘ A
Pubh - approximately 450 publications ‘that- are available from ‘the California State - o
catlons ‘Department of Education. Some of the more recent pubhmtxons or those most :

Avaﬂable - widely used are the. following: * - . o
" Accounting Procedures for Student Orgamzatrons 1979) - $1.50

An Assessment of the Writing Performance of Cahforma High School

from the L e

Better Schools, Better People How Schools Can Prevent Dmg

ment . and Alcohol Abuse (1979)- " - e 80
." Bilingual Program, Policy, and Assessment Issues (1980) ' : 3.25

‘P"

. - - .California Guide to Parent Participation in Driver Education (197 8) . 315
. Of Educatlon " California Master Plan for Special Education (1974) o . - “1.00f -
- . California Private School Directory . L T 5.00 .
California Public School Directory-" R © o .11.00
California School Accounting Manual (1978) s i . 1.65
"California Schools Beyond Serrano (1979) .. i v ’ - .85
Chxld Care and Development Services: Report of the Commnssxon .
S o . ) to Formulate a State Plan (1978) o ’ .-2.50
e ChL -t e Computers for Learning (1977) - ' . 125
To% . o . : Discussion Guide for the California School lmprovement Program (1978) 1.50* 1'
~ District Master Plan for School Improvement.(1979) .. : 1.50* \ %
: _ English Language Framework for California Public Schools (1 976) . Lso
A Estabhshmg School Site Counc:ls .The Cahforma School lmprovement o
Program (1977) . : _ . 1.50%
" Guide for Multicultural Education: Content and Context (1977) . 1.25
" Guidelines and Procedures for Meetingtthe Specrahzed Physxcal ,' - N s
. Health Care Needs of Students (1980) ' B 12.50
‘Guidelines for Evaluation of Instructional Matenals with Respect ) .
. o o B “ to Social Content (1980) - . - 115 -
- L ~* ‘.. . - Handbook for ‘Assessing an- Elementary School Program 1980) . 1.50*
LT e ' Handbook for Instruction on Aging (1978) W o %
. «**.% . ;. . Handbook for Planning an Effective R&dmg Progr 1979) e ©.1.50*
“ 32 . " Handbook for Reporting and Usmg fest Results (1 39-%) : 8,50 .

: ‘;5-3;‘ A Handbook Regarding the Privacy and Disclosuze of Pupil Records (1978) ' .85

g o Lo SRR ;A o " Health Instruction Framework for California Public Schools (1978) 138 R
o o o Improving the Human Environment of Schools (1979)" - ... 250
Manual of First Aid Practices for School Bus Drivers (1980) - 1%(5), :
A New Era in Special Education: CahformasMaster Plananctxon(l980)" 200 -
S . Parents Can Be Partners (1978) .-~ . . 135t
LT 07774 - Pedestrian Rules of the Road in California (19795 #4f .. Ls0
oo . - Pedestrian Rules of the RoadxnCahfomm—PnhgryEditipxr(l%O) ST 150
LA - o : - *.. Physical Education for Children, Ages Foux,'l'hrough Nme’(1978) 2.50
_ - Planning for Multicultural Eduwnonasa&azt of Schoo‘l Improvement(l979) JLas
'5,,';' LI - L : ) © ¢ Planning Handbook (1978) - o '(‘ o ,} C7150*.
R L .- . Putting It Together with Parents (1979)4(' = o .85%
. R R w _© 7. Report of the Ad Hoc Committee on Integratea'lirauanonal Programs(l978) 2.60
wo ST T ’ . Science Framework for California Public Schools (1978) - -1.65 '
' A _Social Sciences Education Framework for Cahfom:a Pubhc Schools . T
« o R L 1975 Co o L1 T
- ’ Lo _ State Guidelines for School Athlenc Programs (1978) LT L1220
. " Student Achlevementm California Schools (1979) CE S L
W ... Students"Rights and Responsibilities Handbook (1980) b 1.50%
- . .. Teaching About’ Sexually Transmitted Diseases (1979) = = - 165
B RN .+, AUnified Approach 'to Occupational Education: ‘Report of . AR
. B . ~ . the Comrmsmon on Vocanonal Education (1979) .. - _ ' 2.00
: R A Ordersshouldbedrrectedto T,
T ~- .. California State Department of Edumnon S AL
’ : o . 7 7s P.O.Box 271 C o . ST
e : o SacramentoCA95802 .' o , E g
I c ‘ Rermttanee or purchase order must accompany Order. Purchase orders
o .o without checks are accepted only from government agencresmCahforma Sales o
S - . o, tax should be added to all orders from California-purchasers. - - o
e o S A complete list of publications available from_the f)epartm ,ﬂt may be -
Mo . Aobtarnedby wntmgto the addresshsted above. R AT
. "*" - . o g . . 'TAIsoavailablcmSpamsh,at‘the pnceémdlmted. ) ) o ,-,'_
Fe R R ‘DevelopedfonmplcmentatronofABﬁ.r S < .-
» ;‘; '.‘» » K . . 3 . A . .
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