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R A recent ed1tor1a] in- the 10ca] pres3s
£ " with Hawafii as-the central point.'-The’
7 'fact that Russia covers:a large portion- D
~* .+ - 1is not common knowledge because qur dttent given to those areas .of-the .
‘ P _j_c1rc]e that we feel more. comfortab]e with™ be 5e of ]anguage;‘cu1tura]hor
»-'<'econom1c t1es o iy S e o

attentign was edlled to the =~
circleX This’ obv1ous fact -~ -~ ¢

L

?3"_?;.- From a g]oba] perspect1Ve the rEasons we hgfi so Tittle contact w1th Russia o
: o .%become 1ns1gn1f1cant in compar1son to the r- fons we . shou1d have more . s
- scontact. " , K 3 . SR

~

e

We often do not reaLJze the tremendous 1nf]uence that Russ1a has on our
=, da1]y Tives.: Her wr1ters have changed ]1terature, her scientists have
. changed science, her musicians have brought music.to new heights, and her
e 0 -politicjans have changed the face of the earth.’ The Russian bear shakes the
e ;worﬂd when it moves, and we's u]d not and cannot. 1gnore 1t s o ®

A If we know Russ1an h1story, ]ture and ]anguageﬁ we w111 know Russian peop]e -
v 2 A1l the doors of mystery‘will be removed and’thﬁs pqwerfu], influential - s
natiop will beceme a natural part of* ourfhuman fann]y 1ns¢eqd of an unnatura1
\j'- stranger ”-‘

YA .
; Whatever steps we can take now in our “publi SChpéqgggo open w1ndows to our -
. - Russfian neighbors’will be bricks for :th peace, understand1ng
: and prospér1ty for our future. The key int ds ;6 beg1n 1mmed1ate1y, the -
- »_ﬂ__process,for_such a4worthy reward .is Iong” f' 5 :
-This gu1de is 1ntended to ass1st adm1n1stratons “teachers and others ded1cated
~ todchigving the goals of teaching Russian, apprec1at1ng 1ts culture and
~ furthering 1nternat1ona] understand1ng. o -

6
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s ' o o . =Super1ntendent of. Educat1on
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The purpose of th1s Russ1an Language Program Guide is to express the philo-
‘sophy, geals and obaect1ves,-and to outline the scope and sequence of
Russian instruction at various levels for the public schools. of Hawaii.
A11:0f .these e]ements are treated within ‘the framework of the Master Plan -

. expectat1ons..

" subsequent document

for Public. Educat10n in- Hawa11, the Foundation Program, and the performance

- oo
] . .
'

The emphas1s s in the commun1cat10n sk11]s--11sten1ng, speak1ng, read1ng,
. and writing. -’Cu]ture 1s not treated in deta1] because 1t is covered ina

3
S

Th1s gu1de is- des1gned to a1d schoo]s in dev ]op1ng the1r own . 1nstruct1ona]
» program . by out]1n1ng program goals, program objectives, and performance

expectations from which teachers can establish. 1nstruct1ona] obJect1ves in

the1r own classroom sityation. - - . _ o I

v -2

This. gu1de does not advocate any spec1f1c methpdo]ogy nor spec1f1c mater1a]s.'
Teachers-are free to. select materials from the Approved Instructional Materials

- (AIM) publication.  Russian courses are noted in the Authorized Courses and

Code Numbers dbcument - : L :

v

e
=

e
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. PHILOSOPHY OF THE RUSSIAN LANGUAGE PROGRAM

“The study'of Russ1an adds a d1mens1on of -enrichment’ that shou]d be an 1ntegra1

L

.part of the academ1c exper1ence This experience. should begin at the earliest .

poss1b]e age when cont1nuous progress in the* 1anguage can be assured

>

'_No ianguage or country 1s so strong that it can-be 1ndependent of the ]anguages o

-~ and cultures of the rest of humanity. 0n]ythrough1anguage ¢an ‘a person be
- known and only through a person can a nation be truly understood. "Learning
" even the fundamentals of Russian will-help to remove .the barr1ers resulting -

from a-mondlingual and monocultural perspectivé. . The study of Russian opens

the door- to understand1ng the vast]y different and comp11cated soc1ety of the i.‘

Sov1et Unlon

'Beyond po1nt1ca] mot1ves, the geograph1ca] prox1m1ty of Russ1a prov1des the
possibility of further cooperation in: 'scientific research Overcom1ng ‘the:
language.-and cultural barriers.can lead to continuation of programs ]1ke ‘

. Jo1nt endeavors between Soviet and Hawa11an oceanographers

An understand1ng of Russ1an ]anguage and cu]ture prOV1des so]1d bas1s for the

_'study’ of. h1story, political scienceg, "and literature. Su¢h understanding-also . -

- promotes ‘an apprec1at1on of-the art and music of the ]anguage and cultures
be1ng stud1ed o ‘ e R o N

, Moreover, the ‘study of Russ1an he]ps students to view: the1r own ]anguage and
culture from different perspectives.’ Students take stock of their own society

. by examining. and objectively analyzing another culture. -‘Also by “studying

" another language, students reinforce their English 1anguage skills, as they

.. compare and contrast the forms and syntax ‘of, both. languages.  Hence, the

study of Russian deepens a student s knowled: e of the. Eng]?sh ]anguage and ‘;}'7

‘g*apprec1at1on of, Amer1can soc1ety

' The growing 1mportance of the natura] and human resources throughout the wor]d
‘makes it 1mperat1ve thathyoung Americans léarn about.their neighbors: The -

.. President's Commission’ on- Foreign.Languages and- International Studies calls
for funds, a mobilization of ideds and will, and definitive action to
epcourage "the study of féreign language and civilization as an important .

means of expand1ng communication among peoples=" To meet this'challenge we .},y

encourage ‘the study of- tﬁ1s beautiful and poetic 7anguage—-Russ1an

Trad/t/onal motif,
- carved in wood and
hand-painted.




< _VALUE OF THE RUSSIAN LANGUAGE PROGRAM : -~ - =~ . .. ;
' ‘ e S IR b oo B o , _
It is: 1mportant for a student to know the va]ues of study1ng Russ1an 1anguage
and cu]ture . o 5 SRt TRl - _ U
The student en1arges h1s or her wor]d by part1c1pat1ng 11ngu1st1ca11y and E .
culturally in the 1ife of another peop]e “Direct contact with. Russian cu]ture .
can become one -of the most reward1ng exper1ences .of the student's 11fe : o;;,gﬁnu‘-
. Russian study gives: the studentfa greater apprec1at1on‘for the many ethn1c _
_groups -which make up_his or her community and. the United States. It enab]es .
the student to respect those who have reta1ned their accents -and to sympath1ze_3

w1th ‘those who are 1earn1ng Eng]1sh A , .
- To ach1eve our goa1 oﬁ pea efu] eX1stence o earth,-our country needs c1t1zensﬂu .
.~ ~whe can communicate with pealers. of other languages.. .For years the Soviets . " -,
" .have realized the importgnce of Englisfi”language tra1n1ng in-their.schools. . .
We can afford to. do no Jess. Presently there:are more Eng11sh 1anguage S
L teachers in the’ Sov1et n1on than there are speakers of Russ1an here in the °
. S Un1ted States...-,'_ Coa

.The universal 'mporténce of Russ1an in wor]d affa1rs cannot be understated <
And of part1c lar. ooncern to us in Hawa11, Russian has estab11shed a strong .

.~ presence in Asiia and the Pacific. It is important that we learn. £6° deal’ w1th7"
this presence d1réct1y, rather than through ‘an intermediary. This: entails:
*peop]e profﬂ 1e? an Russ1an and cogn12ant of the. world po11t1ca1 view ‘

. ] .

S _The study of Russ1an 1s a key. to sc1ent1f1c research.‘ A know]edge of . Russ1an'

x ¢ gives d1recteaccess1b111ty to scientific and technical works. After ‘English, -

‘Russ1an is! the second most w1de1y used 1anguage in sc1ent1f1c pub11cat1ons

- The studyléf Russ1an a]so offers broad career opportun1t1es : Us1ng a know]edge»

, fof Russian as a too], students may*“choose from a Spectrum of careerupossibili-
ties, . raﬁg1ng from private business to- many agencies of .the Federa] government
and- from trave] 1ndustry to trans]at1ng or 11brary science.

.,It 1sztrue that Eng]1sh has become the fore1gn 1anguage most stud1ed wor]dw1de
Somefmay wonder why Americans should- bother to learn Russian. Why riot- Tet' the
_ fore1gners learn English? ' One answer is that such a reaction;is egocentric,
and that if the 1nhab1tants of the world are’important to us for strategic .
reasons we must make a 1anguage ]earn1ng effort that is as impressive as the1r o
s zown A second answer is .that wor]dw1de countries are broadening. theiy scope L
/ and sharpening their insights by 1earn1ng a séecond language.’ We must not -
depr1ve ourse]ves of a correSpond1ng expans1onaof our. ab111t1es and v1s1ons

-



There are two pr1mary goa]s 1n the Russ1an Language Program. o h __u'; Ty,
1. To create an awareness “and an apprec1at1on of Ru%s1an cu]ture
-with 1ts far reach1ng effects throughout our, wor]d R : '_ ‘

. This goa] 1s re]ated to Foundat10n Program ObJect1ves 11, VII and S
) VIII . S N W o ,.__e _

" 2. To teach students the bas1c 11sten1ng, speak1ﬁ§, reading and, f S
writing skills which will" ‘enable them to think .and. to commuh1- B

‘cate 1n the langu > _ O , | o
ng agg R zr.. y s

c4

: Th1s goa] is re]ated to Foundat1on Program ObJect1ve I T

. : .o .
. . . IR - T e .
. . . . " & .
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- " v 3 . . ) . .
,‘-jfa{,j.,,:'_._.' o ;PROGRAM.OBJEQIIVES; CGMLTURE -

The ob3ect1ves of cu]ture 1nstruct1on w1th1n the Russ1an Program are-

L To deve]op a recept1ve att1tude toward the Russ1an ]anguage and a

“»p«’ rea]1st1c v1ew of the overa]] cu]tures it Teprese
. A . v
ﬁag. To emphas1ze contemporary Sov1et 11fe and the act1v1t1es of Sov1et
o youth T SR R Y «
o B T --,5;
= 3.0 - To deve]op an. understand1ng of how governments are d1fferent from

See 'i'and s1m1]ar to our own o . B

sa4. To deve]op an understand1ng of ‘the geograph1c 1nf]uences upon the .
' econom1t and soc1a] deve]opment of the country : :

‘f”fb 5. To deve]op an apprec1atnon of .the ro]e p]ayed by Russ1an sp@ak1ng ;i

‘ o wor]d in the creattve arts’ and sc1ences._" .
oL L o : ' '
R To deve]op a know]edge of h1story and- h1stor1ca] f1gures,cu1tura]
" .s - L heroes,’ Jiterature, and representative:- characters within the ]1tera-
“ : ture of the Russ1an speaklng world. - - ) __‘ - o
R A To apprec1ate the- beauty 1ntr1ns1c w1th1n the ]anguage w1th its '
e sounds and rhythm AR g oL A 4? AN
. PN - - - =z Bl . ':";““’ ‘ N . .

;;'8.f To deve]op a fu]]er rea]1zat1on -and understand1ng of American
;f culture. through the add1t?ona] perspect1ves ga1ned by study1ng
' another cu]ture.l

verbal commun1cat1on along with thelr background and any-spéecial -
s1gn1f1cance they m1ght have n view of cu]tura] emphas1s.'i

. .
.
. -
-
1 -
-
: ,
- : R : : g T A~ T : ;
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The student shou]d be ab]e

;exper1ence

.- To emp]oy the 1d1omat1c nuances and gestura] ]anguage COmmon o’

T (ék

PROGRAM OBJECTIVES: LANGUAGE SKILLS.

.
RS S
v L . /-

To ]1sten-to and compr“hend the Russ1an ]anguage when spoken at a-
normal speed on-a subJect w1th1n the range of the student SN

“T6° speak we]l enough to commun1cate d1rect]y w1¢h a nat1ve speaker -
w1th1n the r h '

nge of: the student S. eXper1ence

\..

nat1ve speakers of RUSs1an
\g--

JTo read mater1a] on a g1ven ]eve] w1th direct understand1ng and
_'w1thout trans]at1on s :

To write about a. subJect w1th1n the range or the student S exper1- S

ence- us1ng authent1c Russ1an patterns

.b To deve]opaa better Command of the Eng]1sh ]anguage through add1-j e
~ t1ona] perspect1ves ga1ned by study1ng another ]anguage

e

... To ]earn bas1c Russ1an grammar and usage.

1 ~

.f”To ]eérn to think in Russ1an, the u]t1mate goa] of ]anguage study

PR

[V

3 Firne

. T



THE HIERARCHY OF GOALS OBJECTIVES AND PERFORMANCE
L EXPECTATIONS o

)

" “The Master Plan for -Public Education in Hawaii- mentions a number of ‘educa-

~tional purposes which relate_ito the Asian, European and Pacific Language
.‘Program. One purpose concerns helping students to understand and to appreciate
‘other individuals belonging to social, -cultural and ethnic. groups different

" from' their own. - Another purpose concerns developing a respons1b111ty to self .

through working toward self-fulfillment and developing a positive se]f—1mage
-and self-direction. = And still another purpose deals with he]p1ng students

‘ acqu1re the sk1]]s of ]1sten1ng, speaking, read1ng, and wr1t1ng

The s1an, European and Pac1f1c Language Program has, in vary1ng degrees,.

“eitper -a direct or an: 1nd1rect influence -on the attainment of many ‘of the
, Foundat1on ‘Program ObJect1ves wh1ch are trans]at1ons of the’ educat1ona]

The actua] _program 90315 and program obJect1ves for- ]earn1ng cu]ture and o

purposes

.

language are ‘listed .in. the Foreign Language Program ‘Guide, published int el
October ]977 Those spec1f1c to RuSSTan are found in -this gu1de '

EL

" The. perfqrmance expectat1ons found on pages 9 and ]O'are ‘more ref1ned gu1de—‘ )
Tines of the expected outcomes at the classroom level. The performance ’

’ expectat]ons are de11neat1ons of the program obJect1ves

o

" The teacher must_bear in m1nd however, that .the performance expectat1ons are
. by no means exhaustive or 1nc]us1ve They'serve only. as’ gu1deposts by wh1ch
teachers ¢an 1dent1fy 1nstruct1ona] or teachlng obJect1ves

A graph1c 1]1ustrat1on of the h1erarchy of re]at1onsh1ps 1s found on the
fo]]ow1ng page . ' _ ;

—_—

RX{D.

* Shield of the city of Moscow
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PERFORMANCE EXPECTATIONS FOR
ASIAN EUROPEAN AND. PACIFIC LANGUAGES

I

A _ - )
"First Year of the Language o

Second Year of theZLanguage_;

4 .

‘,-Third Year of the Language

. Disctussés some ways in which
" cultural, differences (e.g., proxi-

T Discusses the role a new language In

_..Ident1f1es selected art forms that
. are representative of the new

N language ‘to American life :

Zt-Reads aloud-written mater1al'in

"'Explains.how knouledge of a new
-@ _._, <

‘ through the study of d new s

. Participates in aesthetic expres~,

* rhythm, tone, and sound. -

mity of speakers) play important
yroles in verbal communication.

\

language ‘enhances the potential
for new. experiences

'a'

Explainu how cultural value 5"'
differences can be’ understood

.language e s
oo

S d s

plays. in- meet1ng society s needs
for communication among countr1es'
ﬁnd cultures

sions of the new culture, such as

dancing,-singing, and Cooking.; ';-;

'culture _ i

. Discusses some aestheti¢ contribu-

" tions of the culture and. the new
the new Ianguage tovenjoy its

“Cultural aspects of Russian -
language study are to be
covered in greater detail

N.B.

17

s

o culture. . % 2R,

 its values,

. Relates how similarities among
cultures are partly caused by
increasing ease of communication and

travel. | // :

. Explains how oné' S own perspective

has' been broadened through the study'

¢ of a new language and .the culture

assoc1ated w1th it.

Compares the culture of the

country(ies] where the new language
. is spoken with one's own.

.+ Discusses ways in which types of "
-art forms vary among.cultures.-
’ } Co .-7" ;o
. Explains the way in which the drt
. forms of a cultureé refléct its..

' values, customs, and env1ronment

S

d;art forms:that
of the new

-~

. Identifies se
are representd

Y
Demonstrates an understand1ng that -

the art forms -of a culture reflect
history, and env1ronment

L Reads and comprehends cultural

‘1n a subsequent publication} o

“information written in the basic .
vocabulary of the new language.

-S_

:'Discusses s

. Identifies,
- solutions to 1nterpersonal conflicts

Y Demonstrates an awareness S of notable

" evefits, conditions, and‘ideas wh1ch
have - 1nfluenced language and its’
Gulture. .

e of the major personalia
ties which/have influenced the history
of the country(ies) where the new
language is spoken :

' “

. Recognizes how the values and traditions

of a country are often reflected°1n its

- language

i
( .
- . . B

selects, ‘and uses alternatiye

: wh1ch m1ght arise from cultural d1ffer-
ences. . .-

*.'Demonstrates theaunderstanding that the,

~art forms of a culture reflect its. value<
-history and env1ronment o .

.'Uses the aesthet1c expressions of the -

_new culture” (such as music, art, perform:
ing -arts literature, cooking, and -, ,
architecture) for one's own enrichment. :

", Demonstrates an’ aesthet1c aspect of .the

‘new culture through art, dance drdma, -

." etc

.'Ident1f1es some* maJor wr1ters and works
~-in the new language and comments.on. ‘

the1r 1nfluence upon the language and
the culture

s

. -LS
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D

Firsthearhof ;heiLanguage -

-Second. Year of. the Language"‘

Third Year of the hanguage

0
Y d

.-Reads w1th general comprehenslon i

'.slmple selectloqs in the new
: language

. Wrrtes baslc sentences in- the new
Alanguage B ' :

.*Bxchanges amen1t1es w1th a speaker

~of the new lahguage

o

' ngemonstrates sen51t1v1ty towards

° the needs of ‘a speaker:of- the new

-*. language by respondlng to verbal
and non- verbal cues :

‘lary 1nclud1ng’numbers a d
~ measurement.

ol

/.

<

g "E'."

. Demonstrates 'sgnsitivity -to

T

. Reads, with general comprehension,f

literary’ seP@ctlons in-the new
language

Reads aloud written material in ﬂhe
-new language to enjoy 1ts rhythm, -
tbne and sound.

Creates an or1g1nal parag ph 1n\the
new ldnguage.

Reads slmple stor1es and poetry in
the new language which evoke

“ personal aesthetic pleasure..

\.(

Corresponds w1th a' speaker of the

- Rew. language

o

the. needs of/a -speaker of the new
language by ‘responding: to verbal
and non -verbal cues. C .

Communlcates w1th a speaker.of the
new langu ge using basic vocabulary-

cludlng%numbers measurementL and
n ney.. ; :

’
‘"

1

Conversés 1n the new language in a

T%nlllar s1tuatlon

" IdentifiEsvstories; poetry, and’

music of the'new language and
culture which evoke personal
aesthetlc pleasure o :

-

-;.Reads with general comprehension, .

Reads aloud written material in the
new language to-enjoy its rhythm tone.:
and sound

'simple 11terary select1035‘1n the new th

',_language

. Reads simple stories and poetry in the

~new language which evoke personal
raesthetlc pleasure

Corresponds with a, speaker of the ew’
language .

&

Creates an‘original, composltlon 1n the '
new. language oo

Commun1cates w1th a Spealer of the

new language using basic vocabulary -
1nc1ud1ng numbers, measurement and
money I

. Uses 1nslgﬁhs ga1ned through the study
of the new language to‘enhance 1nter-‘(
*action with people who speak the
language - - AN
? " »
Converses in the new language in a’
fam111ar sltuatgon T :
Uses the new language for personal
enjoyment.

. Listens to selected literary

forms in the new language. - = '
B Sy



" RELATIONSHIP OF LEVELS OF OBJECTIVES. -~ -

‘The fo]Tow1ng seqﬁence is an examp]e of the’ re]at1onsh1p(yflevels of '

L.

obJect1ves as app]1ed to, the Russian Language Program

THE'MASTER PLAN

-“

f"RECOMMENDATION THIS 'SCHOOL SYSTEM WILL PROVIDE THE PUPIL WITH EXPERIENCES'
_;IN NHICH OUR CULTURE IS STUDIED IN RELATION J0 OTHER CULTURES OF THE WORLD.

'-UThe aim here is to reduce prov1nc1a] biases by 1nst1]]1ng a broad range of

viewpoints from many cultures in order thatthe pupil may be prepared i
11nte]]1gent]y for the enormous respons1b1]1ty of;local, national and world .
citizenship. -World peace will ‘remain an item of ‘high priority in the agenda
.- .of human affairs. -Without doubt one of the maJor realities of. the next
~ quarter-century will ‘be the intense desire of our people, and of the great

major1ty of the peoples of the rest of ‘the world, to live in peace. Advances .

_in communication and transportation and'wor]d wide €économic interdependence
_Sw1]] 1ncreas1ng]y bring peoples of the~wor]d into more intimate contact.
"4Ihere is much chance for understanding to develop--just.as there.are increas-

-ing .opportunities: for misunderstanding.- " Choices® that must be made frequently -

L will cot across. cultural ethnic and po]1t1ca1 lines; therefore,the~1earner
“-must be. encouraged to recogn1ze and respect- differences -among people and

EEEE

‘ REACHING EFFECTS THROUGHOUT OUR NORLD

4cu]tures (Master PTan for Public Educat1on 1n Hawa11, ]969 pg. 51. )
,‘ -f?HE FOUNDATION PROGRAM OBJECTIVES -

R OBJECTIVE VII DEVELOP A. CONTINUALLY GRONING PHILOSOPHY SUCH THAT THE STUDENT '
5:}IS RESPONSIBLE TO SELF AS NELL AS T0 OTHERS : . B "

.

"Fo Compares and contrasts own behav1or w1th that of others

O’(Student Performance Expectat1ons of the Foundat1on Program, As1an European .
B and PaC1f1CaLanguages, 1978 pg 4] R.SV 78 6054. ) : :

F.RUSSIAN PROGHAM GOALS *fr- -

R

10 CREATE AN:-AWARENESS AND AN APPRECIATION OF RUSSIAN CULTURE AND ITS FAR

II_PROGRAM OBJECTIVES LANGUAGE SKILLS

,;5;" To EMPLOY THE IDIOMATIC NUAVCES AND GESTURAL LANGUAGE COMMON TO NATIVE
SPEAKERS OF RUSSIAN '

-
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'_PERFORMANCE EXPECTATIONS

DEMONSTRATES SENSITIVITY TOWARDS THE NEEDS OF :A SPEAKER OF THE NEN LANGUAGE
BY RESPONDING TO VERBAL AND NON-VERBAL CUES. - "

(Student Performance Expectat1ons of the Foundation Program, As1an, European
- -and Pac1f1c Languages, ]978,“pg 63 ~R. S 78 6@54 ) , o

INSTRUCTIONAL OBJECTIVES = T

-

.~ = .
;.(One example of myr1ads of " poss1b1]1t1es) : T
. STUDENTS WILL GREET EACH OTHER WITH A PROPER VERBAL SALUTATION : o
- APPROPRIATE TO THEIR AGE LEVEL, WHILE AT THE SAME TIME EXECUTING THE ASSQ-.
CIATED NON-VERBAL ACTS, SUCH AS SHAKING HANDS WITH ‘EACH- INDIVIDUAL : IN THE
GROUP, MAKING E%E CONTACT WITH EACH AND NODDING THE HEAD SLIGHTLY

S R

: Soviet_ Gymnast O/ga Kbrput
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LS. THE FOUR SKILLS

" The sect1on on the “Overa]] Goa]s of Fore1gn Language Study in Hawaii as .+

wr1tten in” the Fore1gn Language Program Guide beg1ns w1th the fol]ow1ng
, : »

' ],T?To ]1sten to and comp ahend ‘the- fore1gn‘1anguage when spoken w.
- at: a,norma] speéd on a subJect w1th1n -the range of the student S
exparience. o -
T 2. To.speak'We]]'enough to communicate;direct]y with;a native"
Speqker within the range of the student’s experience
3. To read mater1a] on a g1ven ]eve] w1th d1rect understand1ng
v~ and y1thout trans]at1on -

-

4., Towrite about a subJect within the range of -the student' s

. exper1encefus1ng authentic patterns .of the peop]e whose ]anguage'
D 1s be1ng stud1ed v .

“

E These are the pr1mary sk1]]s wh1ch areto be deve]oped through the study of

Russ1an and are support1ve of the sk1]]s in the Foundat1on Program Objective I.

S1nce language, Russ1an or Eng]1sh, is so steeped in ]1sten1ng, speak1ng,

v_read1ng and,wr1t1ng, these essential components of communication are covered

~ rin detail in-this second chapter. . And the teacher must remember that these
-four sk1]]s are 1nseparab1e .?f : :

S Cu]tura] facets and suggest1ons for teach1ng cu]ture are to be covered in
. another document - . , ,

Crown of Monomakh XIlI-XIV centurias -
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REET "J'Ihe'ListeningrSkiT1 'ﬁ;."~

'1“Develop1ng L1sten1ng Sk111 TR } o

"Any Prereading phase used at the teacher s opt1on can 1nculcate in the student

~ ‘the need for 8eveloping the prdper speak1ng and listening habits. Beginning .
. students are unaccustomed to detect1ng the:'s1ight. variations -of sounds so L
:'1mportant in signaling meaning in another .language. - They interpret sounds in. .-

'~terms of the familiar English- phonemes « During-a preread1ng phase they are

Lo -t

given the opportun1ty to reactivate the dormant powers. in the1r sense of

, hear1ng The1r ears are be1ng réor1ented _“ i

N

In such preread1ng cases most students know, or are SOon to]d that they»w111
not read or write the language until later in-the course. Some do not believe.
it wilt be important to listen carefully dur1ng the prereading phase betause

- _they ‘assume they will not be graded if ‘they: have not.yet 1earned to read and
write. They also assume they will see it later in pr1nt * The solution.is:

one of mgtivation -through understanding of the problem.’ ‘These :students- need
to realize thdt because they do not have a book. uponth1ch they can. re]y,,‘l
they have. to "keep.their ears open" in class or they will not -progress as '
they should, . for they will be tested bath dur1ng the. preread1ng ‘and later .
phases." Progress can be defermined by judging reproduct1on of sounds and .

l 1ntonat1on and by da11y c]assroom responses o SRR T

3 - 4 : . e
‘Various exercises can. be used to he]p teach the student to d1scern sounds and .

. intonation patterns, to &ssociate sound with meaning, and to infer the meaning

of the words from context. 'The teacher can.identify the sounds-that need to

be drilled while the studeénts are learning.the basic’ sentences or dialog. If -

after completion of the drills, a student is-still unable to reproduce a

given sound, the teacher can show how 1t shou]d be prodyced perhaps contrasting
it w1th the Eng]1sh ‘sound. N : : .

]

7Pronunc1at1on dr1lls are commerc1a11y ava11ab1e or can’ be dev1sed to he]p the

- student overcome the tendency to.treat Russian phonemes. as though.they were-
‘those of English. It is often des1rab1e~to procure- pronunc1at1on drills that-
_ take ‘the form of m1n1ma1 ‘contrasts - (MO#t, ‘TBOH,CBOR ") which can also be used

' “-that was pronounced. This also enables the student to. see the. re]atlonsh1p .
_between the writing system and the sound system.) Later the students can’be

‘as ‘exercises to develop the ab111ty to,g1scern sounds. -The teacher pronounces o

the words using key letters or numbeirs for each word:. a.mom b. TsoR -
¢..cBon. The teacher then repeats one of thé words. The. student ascerta1ns

"which word was uttered and writes the correct lettew (a, b, or c).” Or the @

‘teacher may profitahly use a same-different technique. This type ‘of ‘exercise

would be espec1a11yava1yab1e during the first few weeks of 1ahguage 1nstruct1on:

It should take up only a few minutes of c]ass time on ‘the days it is used,

- perhaps a few times a week. . (This also-makes a good reading exercise when ‘the

time comes. " The test1ng words can be written and the student circles the*word

i

asked ‘to add the proper letter to complete the word they heard: csorn' - In the’

o fo]]ow1ng, they are asked to determine whether ' c" and "3" or "B" and

are pﬁonouced correct]y

. ceMpsl sewm.-_' .+ Bepa'‘ (I>epva
T ‘ e o, RS .

R;
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'The fo]]ow1ng exerc1se is. a1medvat deve]op1ng .awareness of the 1mportance of R

) intonation. ‘ The teacher reads a:sentence ‘that is-obviously. dec]arat1Ve, R w
_ 1nterrogat1ve, 1nterrogat1ve wWith a yes or no . answer, or -imperative. (The ] '
..., - student:"has, of- course, been-drilled in ‘these sentenges before ‘and shoqu S :
R have no d1ff1cu1ty repeatTng ‘them, 5 The sentences wou]d‘be of’ the type beTow R
: , J]’apa Hamca]_'[a 3’1‘0 mcm e /‘g ' . .. . " a S o :u .‘a;_ . .;_n. e
;;} ST KEO Hanrcan 3TO n«cawcﬁ R 'vTS\",” f“fi.',"_.: DL S
%r’ n L - ~ __’ ) //Q. Sny 'ﬂ 1 CI v _, S ) . _.,' A ' .
o Jt}napa Handcana 3T0 n«cuﬂd’ . Lt T AN
'.-‘ .i‘.‘. . ;. . "Iaoa mUHTe meND[ . ".;,._-. - . .t;,.. : v_..~ t s

t 8- - - e i R
"-_.As the sentence 1s read by the teacher and then repeated oy the stuiént the v
v _,teacher points. to the: approprigte. -punctuation symbol written-on-the ha]kboard '
- .. = . or-the. number: correspond1ng to thé model’ sentence: He or she repeats the' -
S 7 model sentences and elicits the responSes When: the students seem ‘ta. have -
R 'eﬁ_,-mastered the concept, the utterances are changed to others with ‘'which the .
. Students are not familiar. - They should not repeat ‘them,” but- shéuld. demonstrate‘
. . their: recognition, of- the intonation pattern by writing the. key numberf or by -
o ‘seTect1ng the. appropr1ate punctuat1on mark. Th1s _type-of exerc1se to deve]op
an "ear" for ‘intonation need'not take muc¢h time.. .One. or two 'short lessons -
. should be sufficient. The use-of. Erglish comparab]es can facilitate the _
" learning of Russian and increase English awareness;. all @f which are reasons
- for study1ng a second, language. This. concept is- supported thr‘ugh Program o
A .‘OEJect1ve Language Sk1115, number 6. ‘ STy -

“In teach1ng the d1aTog, the teacher has an exce]Tent opportun1ty deve] \
‘the ability to‘'distinguish between the various intonational patterps CANE T s
. 'simple device:is to start with a short segment and bu1]d*gradua11y “The % N
- teacher-asks questions; eliciting: ofly the known and Tearned response. The :
- -following example: demonstrates one. procedure wh1ch can accomp11sh th1s 1nstruc- -

T - tional objective: _ B AT ,
» .T . . .. o @ - e, . .:\ N e R M
g .Teacher. o R R ,.StudentSJ_ o L
\:. a - o v - \ . : ..a - - = o ‘( R | . ,.;\ . . .,-. .. ) 3 L . . l . .‘ \i'
© . . 3r0-CcoBaka. . ... S S . o cobaka., .. R :
T Wo aTO0? R, .. . D cobaka,: L .
310 ToBaka? . ¢ ﬂ'&<; : © g, aro codaka. - . S
_ 0. MABWIK WITaET KHATY. - - MATBW K W TAeT x'mi:'y. : _
: - ¢ :Krp'wtTaer xkwMry? - . " . MayBWK W Taer xuqry.3 .
W Yo memnaer "MAIBWK? A B Mangu{x W TaeT KHATY. L
, ,'Wkiaeq'fu MW K xuary°. : _ - IB, ‘?nbudx W{TaeT KH{ry,: o
M 4 . . & ' (‘ . 2
: _ . ~°1“_ o ' S - AR “
, . . " ; : . p RN .
S - S ™ * 2
-\ o : - . L '
o 3]
N ’ “.‘ u\v 1
VU 17
i w. w . T * .t 54
. . 4
26 ‘."‘ * oA 3
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g The exerc1§5 can. cont1nue in. ]1ke manner expand1ng the sentence by’ add1ng
adJect1ves and other mod1fy1ng e]ements.. Lo
To pract1ge the quest1on pattern, modeT the Same quest1ons but use d1rected
“questions. Examp]e‘ S )
“Teacher R ', ~',_¥“ Students
Cnpoaire MEHH, qTo sro’ e T T Ho uTo?
- °. . AR . ) c) o ' .
Another usefu] dev1ce for 1nd1cat1n 1nt0nat1on when teach1ng d1a]og adapta-'
tion is. the hand s1gna] or chaTked ine 1nd1cat1ng r1s1ng or faT]1ng
’ : 1ntonat1on.
. - -
The teacher must be«constant]y a]ert to correct and dr1]] the student in order
to reduce érrors in pronunc1at1on and intonation wh1ch would lead to.misinter-
pretatgons‘ Subtlety "in correction, such: as’using mode]1ng and repet1t1on,
qan avoid 1nterrupt1ons and embarrassment. .
. 3 N~ S ;;}
. o :
‘ | "
o Souvenir of Mogcow : .
f2 ) e ' T , R
£y AL / T -
. o ) ) . L
% P -
3 i Lt . . . . . ]8 9"7 : SRR . M
L e ; E e T ~f AL ' : oo
Q LT Ty Sfy L '
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L« T .7 The Speaking Skill -

e

'f;;Use of D1alog, a Poem, or Bas1c Sentences

, : . _ IR
- When. a d1a1og, a poem, or a ser1es ‘of bas1c sentences derves as the baS1s of :
.a 1earn1ng unit, it s to be memorized ‘'so that:the student may use the material
Tearned in further™drills and exercises. Then by ‘means of pattern drills’ and”
adaptation of the d1a1og, the student §a1ns ‘control- of - the structures memor1zed
4and 1earns:to adapt the memor1zed mater1a] to other s1tuat1ons
R : Caut1on muSt be exerc1sed to prevent the memor1zat1on of the d1a]og from
'ilé'.-jbecom1ng the most. important goal for the students, or as. soon as it is: 1earned
* w7 they will no 1onger be motivated te further learning. They must understand
‘that. the - d1a]og is a point of departure and that the eélements of the dia]og
will serve as the hasis for structure. 3?11]5 and pattern practice. . It is the -~
P adaptatuon of -the-dialog sftuat1on wh1ch w1]1 enab]e them to man1pu]ate : .
'/?1anguage in rea]1st1c s1tuat1ons ‘ . _ v ' a

* .

?

N f.;Vary1ng Procedure

"< ! .Sometimes. students seem to feel that there s no further value or: 1nterest in-.
~ memorizing more material. ~This is.a part1cu]ar problem during any preread1ng
. -. - phase when the, 1nev1tab1e reaction to any'highly. structured course sets in.
© 4 But-the concern need not be permanent, and- the cooperat1on of the students can
© - beelicited-b e teacher who is sensitive to the situation. While the
i ultimate memorization of .the d1a1og or basic sentences should not be sacr1f1ced
"~~~ -the procedure in class may unde¥go some change. ¥Fhe students should be’ rem1nded_
- of .the purposes’ under1y1ng the pr1nc1p]e of the dialog so that.they are’ always
- aware of the va]ue -of their. efforts, but. the material. should be presented in a
““variety of ways. For examp]e, teachers may use’ a narrative- form: here,
~ developing the concepts and structures found in it and emerge at the end of +
«.the unit with a dialog format. Or they may present each segment of the dialog:
"~ through drawings, illustrate them by ‘hand puppet performances, or deve]op over-
- ~-lays for the overhead projector to conform to ‘the cues in each segment.- - Rather -
. than insist on complete memor1zat1on before deve]opment and adaptation, teachers. s
~ could treat each ' line.as a’ persona] statement pertaining to the student s®
. ‘experiences. The statement X uBY '§ MockBe #:y4ych B ymBepamTe" can
. yield -a wide range and var1ety of -questions, answers,; and controlled
~* comments.  Through suth questions and answers and immediate deve]opment
~ and adaptat1on, the esséntial material to. be covered in the d1a]og or
"Lbas1c sentences can well be mastered. Recordings of the students’ VoJces
;[?can add a 1ot of life and 1aughs tod]1ghten the process S

A
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* One must, of course, bear in mind” that the structural content must not be . .

' _changed or the drills: dependent on it will have to be' var1ed as well. Yet,.

it dis equally 1mportant ‘for -the teacher to realize*that the exact’ reproduc—'“
tion of the d1aiog is not the sole objective: If the student knows much of
the ‘work, and in speak1ng substitutes a .meaningful phrase in the piace of the .
one in the dialog, . the teacher can feel a certain gratification in knowing
the pr1me purpose has beem servedandrea] commun1cat1on hasfbeen ach1eved

'-Extent of Mastery:

7

The quest1on oftenxar1ses to what extent the d1a1og or the bas1c sentence
~ structure must be mastered before the class proceeds to structure drlké

~ dialog adaptation, or testing. Certainly the teacher dare not wait until
. even the slowest student has achieved 100 percent. mastery w1thout thoroUghly

bor1ng the maJorlty of the c]ass , . ,

' The. rema1n1ng mastery ‘may wel] be attained through the processes attendant.

. upon re-entry,’ recomb1natlon, questlon -and- answer d1alog adaptatlon, and
even vocabu]ary drill. . ; : . :

. one.

.

R A}ds to ﬁastery ™ :
-As the mater1a1 1s\bresented teachers can make good use of commerc1a1 or -

. homemade posters or cards which illustrate the dialog situations. These and

~ other visual stimuli make rapid learning more possible since students will -
tend to associate a phrase or structure with a gesture or other visualecue. .
* The students may be assighed disks.or tapes and be.expected to practice. the ;

- _.dialog at home. -(If disk recordings accompany the text being used, every

»effort should be made to make them available to the student. ~Some schools

" purchase them; other schools make the purchase of the recordings by the

. student obllgatory A group of three or four students might share a set.of -

- recordings.) - Students who do not learn as quickly as the rest of the c]ass
‘might be encouraged to attend extra 1anguage 1aboratory sess1ons -

.‘.'-.;T1me A]1otment B f:-"; o _;,;‘:

The presentatlon, repetltlon, and memorlzatlon of a d1alog should: not occupy
a disproportionate amount of class time.- Teacher's manuals-give suggested
time allotments for a class period.. It is suggested that the teacher us1ng

" . the materials for the first time fol]ow the teacher's manual closely. A

" total of 15 minutes is appropriate for the new dialog, usually divided into
sections of..10 mwgutes. for presentat1on during .the first part of the class -
period and 5 minutes for review of the new dialog toward the end of the per1od
Once it has been overlearned, the current dialog showld be recited only once .
or twice a day. As a genera] rule, it is suggested that something new

B (preférably not dialog mater1a1) be. introduced frequently but that no more'aii
~ " than 10-15 m1nutes in a period be a]]otted to th1s The bu]k of c]ass time

20

.;Total mastery by every student can be a more 1dea11st1c goa] than a practlcal _"'



should be for re-entry and dr111 of prev1ous1y 1earned mater1a1s As Stated-*r .y }\g

Y I
N R

above, re-entry of learned dialog need not be limited to pure recitation.
The same benefits are derived by presenting thém (1) through quest1on and 7

- answer during the warmup portion of the per1od (2)-as homework in- recomb1na-
't1on'forms, and (3) as related to- students own exper1ences .

-

__JEach dha]og the students have Tearned. shou1d be rec1ted at least once a week
_thereafter. The teacher may choose.two or three different dialogs for each

day. Theése. recitations: can be used to provide a respite from pattern: pract1ce

_and serve as review of learned structures and vocabulary.'. New material,:too, .
'-shou1d always -be related to previous dialog Situations. :

R4

-4Prggress1ngffrom Memor1zat1on to Speak1ng -

-

'D1a1og memor1zat10n and pattern dr111s demonstrate authent1c 1anguage to the

students and allow them to‘practice uttering what someone else has decided = .
that they. should say. Before they can reach the goal set for them--to speak ..

E the Tanguage in a noncontrolled situation--they also need to practice select-
“ing the patterns and vocabulary needed by them to say whatever they themselves .

want to say. With such practice, these se1ect1ons will gradually be made more

‘and more spontaneously. .The speakers’ thoughts can then be on the message to

be communicated rather’ than -on the structures and- vocabu]ary they re us1ng to

: express the message

>

Th1s practice can beg1n through the adaptat1on of the d1a1og or phrase struc-

. tures to d1fferez‘ contexts and s1tuat1ons

. by the students. - They have a1ready memor1zed enough mater1a1 1n the dia

vThe quest1ons and answers. should encourage students to feel that they ha:
. communicated their own ideas or .information. Through the:technique of:

‘that the students be well versed in the role of quest1oner

| Adaptat1on of the: D1a1og C "‘A ':v' co IR :

Some . adaptation of the d1a1og is usua11y poss1b1e before pattern pract1ce beg1ns

At this. point, however, variations from the ‘structures presentéd in- the dialog

‘should be severe]y 11m1ted to funct1ona1 1tems of h1gh frequency such as TEI
" VS . BH, : .

Adaptat1ons can be presented as s1mp1e quest1on .answer dr111s They shou1d=be~

related directly to a basic dialog and the other patterns using slightly
different elements.which can. .encourage ‘the student to use previously Tearned

A vocabu1ary in ‘the context of the new d1a1og and\\o adapt the new d1a1og to new

s1tuat1ons

3 Textbooks and‘manua]s frequent]y g1ve questions and answers for use at’ th1s

stage. These are suggestions for adaptation-only "and are riot to be memor1zed o ',5

or bas1c sentences

reversed role, they can ask quest1ons as well as respond to, the teache

\

)_:‘ '

2

= @l
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.T.S1nce the ‘class’ spends a great deal of t1me in actiyity 1nvo]v1ng repet1t1on,"

._ w1]1 not utter the correct response

'-;_ Secur1ng Independent Responses

o
,'-_‘:

As the sk1]1 of the students increases and the students are ab]e to go beyond

- _the bounds of' rigidly- contro]led structures, a few students may-be assigned

to .improvise a conversational recombination based on previously mastered

A".e]ements Near the end of ‘the first year, capable individuals should -bé

oencouraged to' prepare short oral descr1pt1ons of frigends, situations, and
personal. experiences., The oral reports should be based, <as always, on
previously learned vocabu]ary and structures. Others in class can be. stf~8 {5
~ lated to ask simple questions based on these short presentat1ons thus .

.

°checang group comprehens1on and exercising quest1on mak1ng sk1lls o J'-;'

Contro] of D1rected D1alog ' _' . '.v . C T

The d1rected d1alog (ora]) is a very 1mportant eva]uat1on techn1que since 1t
Faffords an insight into the students' aba]1ty to comprehend and- man1pu1ate
‘§tructural changes. However, its premature or incorrect use can result in
chaos and confusion and a ]essen1ng of the students® confidence.in their own
ability to learn and’ progress. Before this technique is used the teacher
"must be certain that the class has achieved control of the structures 1nvo]ved
and that it understands the method of hand]1ng the. drill. R

some students may ‘temd simply.to repeat the ‘instruction of the teacher during

" ‘directed d1alog practice. The.students must be made to understand that this

" procedure is not always correct, that they must. listen to verb endings
indicating a change of person or.to pronouns 1nd1c2t1ng a change of object.
A good practice is to select the best students in he class for.the performance

~ of. any new directed dialog involving structural change of any type. If the

"item.defies even these students, the teacher will do well to demonstrate it,
taking both parts. and pointing out the required changes of structure. Chora]
responses need caution because there is:the poss1b1]1ty that some students

Ts

" Teachers should avo1d frequent repet1t1on w1th the c]ass in chora] repet1t1on '

or response situations. since 1nd1v1dua]s may tend to use this as a crutch.

. In such situations, the teacher may experience' great difficulty ‘when’ trying -

to elicit independent’oral responses.. After the initial introduction of the

h_ new material, accompanied by numerous solo repetitions by the teacher, the

~teacher may, when directing the first choral. repetitions of ‘this mater1a1
‘find -it pful to mouth the words and phrases without giving voice to them

If a student seems especially hes1tant or at a ]oss, teachers may help ma1n-
tain fluency by supplying the word, the phrase, or simply the rhythm1c ;
pattern. -If necessary they may ask a quest1on or prOV1de a v1sua1 cue to
e11c1t the des1red response - , L :

22



' Var1ety 1n Response Groups..

“When- 1ntroduc1ng newﬁﬂ1a]og or dr1]]ﬁng prev1ous]y ]earned d1alog, on]y a
limited portion .of the time, allotment. for this activity should be spent on
full choral class response-or repetition. Variation of this practice to
include semichoral. response, response by rows, response by boys only, by
girls only, by individuals, and so forth, w111 help to keep the c]ass alert
-and to p1npo1nt 1nd1v1dqgk d1ff1cu]t1es

,stdd1t1ona1 var1at1on in- the presentat1on and’ response*can be e11c1ted by _

. instructing the students to go faster then slower, by ass1gn1ng different -

© parts to separate rows, by a]ternat1ng between the teacher and a student,

. one student and another, the tedcher and the class, or a student and the
class, then revers1ng the ro]es comp]ete]y : Y

' No matter which techn1ques are emp]oyed the dr1]] sess1on should. term1nate

(before boredom sets in). A change-of pace and activity--even if things are
: go1ng we]1--1s ‘the key to a "fast“ mov1ng c]ass

.
N o
Y
-
: A Monument to V Mayakovsky‘- . . : A
. _ Moscow Ade e P P -
)

" with.individual rather than group responses. Teachers must know when to'stop : <



Lo

‘ Students whose 1n1t1a1 contact and exper1en e w1th the fore1gn 1anguage have .
been, ex%lus1ve1y audio-1lingual can- be systeny t1ca1]y guided by a’ know]edgeab]e .

teacher #to the point where they-can read wititna. maximum of direct symbol-

. referent association and .a minimum of decod1ng and translation. Techn1ques
‘which initiate reading and dural- 11ngua] work simultaneously take special .

- care and caution that not too’ much is presented 1n1t1a11y Th1s prevents
,overwhe1m1ng the students ,

- Phases in the Procedure - . ‘f'ﬁ.'oﬁ]

,..Introduc1ng Read1ng

, In order to arrive at the desired’ goa]s, ‘the studenfs are gu1ded through ’
several phases of reading. - During the first phase, the students learn to

associate sound with written symbol. They read material that is exact]y the

same as. that which they have memorized and mastered orally. There is no

problem with comprehension, because the students have learned the mean1ng
of what they are.reading dur1ng the aud1o 11ngua] phase or other preparat1on

The’ f1rst d1aiog or set of basic sentences is. 1ntroduced for read1ng in

CThe Reading Skill -

[ - Lo a

accordance with the procedure outlined in the teacher's edition.  After’ suff1-‘_

cient choral reading of the basic material has been accomplished, both by

. Tine and by groups-of 1ines, the teacher has groups, then individuals,- read'
a sentence of a section of the material: He or she draws attention to the:

symbol representation of similar sound. groups without dwelling on this aspect.
On the following days the-teacher might put jisolated sentences on the board

. and have students read them chora]ly and. 1nd1v1dua1]y He or she m1ght then .

have the students read them in reverse, isolating each word or phrase in order,"
thus for¢ing concentration on' the. individual items and preventing memory from

_“being brought into- p]ay The teacher’ may use. flash cards to drill isolated
- words or phrases, vary1ng the order in:which these appear. He or she goes

through 10 to ‘15 words: “at.a time, calling for individual ‘reading. - Flash’

-cards frequently prove advantageous because they require 1nstantaneous

recognition and responsé-on the part of the student. The teacher may choose

“to write on the board 10 to 15 .unconnected words in no special order for
choral and-individual Tead1ng To reinforce cbmprehens1on he" or she may
{-create partial- sentences, requiring the students to complete them with-a -
- word or phrase from the it on.the board. The. teachet:
. asking ‘the. class to point out the sentence, word, or phrase- wh1ch describes
‘a particular action, fact, or object or the teacher may-ask quest1ons about

. a sentence- to e11c1t spec1f1c words found 1n the sentencen

‘check further bv

P ANNNNRNNNN
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Read1ng Adaptat1ons and Dr1115’:

When the students are ab]e to read the bas1c mater1a1 we]] they may also
‘read dialog adaptations. and pattern drills.  This total procedure helps the =
class make the transition to the next read1ng phase. The students should

- . not .encounter many difficulties in reading this material if it has been-
reintroduced .frequently as oral practice. The students are also caut1oned
that the1r ears are more reliable ‘than the1r eyes at this po1nt

Teachers may 1n1t1ate the presentat1on of ‘the bas1c d1a1og or bas1c sentences

'of ‘the new material while the class-is still in the reading phase of the
preceding unit. Or they may decide on a concurrent audio-1ingual and visual >

- presentation: of . new material." They may wish to introduce the initial elements
of the new. unit. audio- lingually and then follow this the next day with .reading .
-drill and writing . practice based on these elements.- - Memorization takes p]ace
with the aid of the printed word at the same time the class receives further

\ training in sound- symbo] association. Each segment of the basic material. is”

. presented and drilled in this way until all of it has been mastered. It is
_well to remember that overlearning is still important at this stage ]Sound- .
" symbol - 1nterference ‘from. Eng11sh has not yet been fu]]y overcornie.

After the students have been perm1tted free use of read1ng in the reV1ew.and

practice of adapted mater1a1s, the occasional error in pronounciation can

frequent]y be corrected‘by d1rect recourse to the d1agog line where it or1g1-
_ nated o ; . - : . o

Py

.

Sound Symbo] Re1nforcement

In order to reinforce correct. sound symbo] assoc1at1on, read1ng dr111s are
practiced in class. Particular stress should: be p]aced on symbols which
- represent different sounds in Russian-and in English, e.g., .vowels "e".
“and "y" " and consonants "c'" and "p" as well.as all-the new symbols

1n the Cyr1111c system which do not ex1st 1n the Latin a]phabet

Look1ng up every word can be counterproduct1ve Students should strive . .
f0r general" comprehens1on whenever poss1b1e : ‘ o

A]] of the above prob]ems may be 1essened%1n degree or e11m1nated through
use. of the- dr111s desrr1bed below. ~ 70 N\ .“\\\? L
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- tﬂ_The Russ1an sounds are frequent]y different from our Eng]1sh sounds

vTeachers can wr1te on the board a Tist.of words a]ready mastered ora]]y and,
following -the:teacher's lead, students pronounce them several times chora]]y,
~then individually. On the fo]]ow1ng ‘day they see,some of the same words in.
slightly Tonger contexts and are ca]]ed on chora]]y and 1nd1v1dua]]y to read
_the phrases ' : .

-
-

'After comp]et1ng th1s act1v1ty the teacher may wr1te on the board several
- additional .words previously encountered containing the key symbol, ]ead1ng

" the class 4in choral and 1nd1v1dua]‘repet1t1on . These words-or express1ons

shou]d contain.no or few add1t1ona] prob]em po1nts

-0On the th1rd day - the c]ass sees the, words 1n short utterances and those of
the previous list in longer utterances and proceeds ‘to read, chorally -and
individually, without-a. teacher model. Of course, as in any,dr11] procedure,
immediate correct1on of errors, followed by repetitions of the corrected
item, will follow. Corrections can be made-subtly without interrupting-the
pace or embarrassing the student. Repeat1ng the word correctly, having _
~ another- student say it correctly or coming back after another examp]e are - .
" just a.few ways of mak1ng correct1ons smooth]y :

. For examp]e, after the sound of "™ has been thorough]y drilled, the teacher :
can introduce all Eng]1sh symbols which will produce the sound of Russian

- The teacher p]aces on the cha]kboard and reads a]oud a sentence 1ike ‘the"
fo]]ow1ng . . o

Cxa.ca're Mer»m, I'.ue WEBeT emK? . o
. \ . . < ’ ! l
'Comb1nat1ons are.a va]uab]e too] and can be 1ntroduced 1n a s1m1]ar manner:

- When the class has. demonstrated its ability to.read correctly items conta1n1ng

B part1cu]ar letter in combination with any. vowel, the teacher should present
-é'for ora] read1ng ]onger utterances wh1ch 1nc1ude severa] of these combinations.

"The same dr1]] can be extended to cover the contrast1ve comb1nat1ons

The teacher reads from the board a list’ of minimal pairs- po1nt1ng out the .

'sound differences. represented by, for examp]e u-andsi . As a follow-up

-after sufficient drill pract1ce a series of-senténces is presented and
groups and/or 1nd1v1dua]s are. ca]]ed to read them.

- The: nn1t1al read1ng phase cont1nues through the f1rst semester of Level I and.f
'over]aps the second phase. It may be-continued through-the entire year if.
the teacher cons1ders the practhe emp]oyed to -be eff1cac1ous and va]uab]e

Sonncls f.w.num
uddcuanus Plonpunce
| Sour\ds

_orals




" Us1ng Recomb1nat1on Narrat1ves

- In phase two, wh1ch may begin short]y after the 1ntroduct1on of read1ng, the
- teacher may present to the .class: simple variations of the basic material in
~ “narrative-form. . These narratives are-especially. prepared for readipg practice.
They -are not to be memorized. Known structures and lexical -items.are recom-
bined into single sentences and/or shert paragraphs for presentation in class.
-~ These recommendations should not include any new structures. New lexical
~items should be severe]y ligited and their meanings explained to the class .
. beforehand, preferably in- Rgss1an or by dramat1zat1on or, picture. *In.addition,
. a few s1mp]e questions may: be designed in order to assure the teacher that
there is full comprehension and that the student can make the necessary changes
~_in verb forms,.or other chdnges as required in. questlon answer practice. By i
- the end. of Level I all the. lexical -items and. structures w1]] have been i
recomb1ned for use w1th1n many contexts.

Recomb1nat1on narrat1ves may seem rather d1ff1cu]t for some students Pattern -
practice drills, when read aloud, sometimes help. eliminate problems. Drills
which help students to manipulate structures will also help them with the
comprehension of recombined material.’ These might include expansion or

: contract1on dr1]]s, comp]et1on\dr1]]s, and transﬂat1on or var1at1on dr1]]s

Y
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" The Writing Skill -

rThe goa] is de11berate1y 11m1ted in scope in order. to concentrate on. the
mastery of the relation of the sound to the v1sua1 symbo] w1thout recourse
to -the 1ntermed1ary of Eng11sh o R

";The obJect1ves of wr1t1ng in Leve]II therefore, are ma1n1y Timited to the
--transcription of what the students can say and read. About 15 percent of -
the t1me a]]otted to th1s 1eve1 1s used to develop the wr1t1ng sk111

- Perhaps the mos.t common pract1ce empJoyed by the teacher of Leve] I whose :
*'..c1asses have a]ready mastered the new alphabet ahAd begun reading has been. to ..
assign the simple copying of the dialogs, sentences, or’ conversat10ns already
mastered’ aura]]y - The students say them, manipulate and adapf them, read
-them, "and .finally attempt to-copy- them. Although this may seemoverly s1mp1e
~ to the teacher and some students, it 1s -a good basic tool (1f not overdone)

’{and is someth1ng that even. s]ow 1earners can benefit from.

. Us1ng Pattern Dr111s

. Wi 1§e the copy1ng of d1a1og lines or basic sentences ‘is-a- va]uab]e 1ntroduct1on
©-..to the writing sli1, so is the copying and the written: man1pu1at1oh of ¢~
" previously ledrned pattern drills. Students should be able to demonstrate
: their ability to manipulate in wr1t1ng most, 1f not a]], of the patterns
'}prev1ous1y 1earned audio- 11ngua11y : N L ‘
~ Later dr111s may include the ‘changes from deaﬂgrat1ve to 1nterrogat1ve,ivfﬂﬁ”j,. ,
+ affirmative to negdtive and others. - .~ . - S R

L‘hDur1ng the 1atter part of" Leve] I, the teacher may w1sh to expand the wr1t1ng
program to include responses . to quest1ons wh1ch have been patterned on :
mater1a1s a1ready mastered ora]]y : g .

: kIf homework is be1ng wr1tten on. the board pr1or to 1ts exam1nat1on and correc-
_ :  “tion by the class, the teacher may well be utilizing the: t1me reviewing .old
.~ drills and learned dialogs and practicing - pronuncqat1on .:The :teacher shod]d
S not attempt “to 1ntroduce new mater1a1 un]ess a]] the students present are at .
the1r seats i o _ A » o L e e f.geégl
. “,S?Qrov1d1ng T1me for Fo]]ow-up . e ,a;w '
. When- schedu11ng dictation or other types of wr1t1ng pract1ce, teachers shou]d
- allot sufficient time- for: .correction of the exercise and exp1anatlon of. genera]
A contépts i1Tystrated by ‘the ‘written items. ATthough the writing exercise is-
- done"at’ the end ‘of the class perlod adequate.time needs to be provided for
this:<in the teacher's da1ly clas$ plan so that these activities are not s1mp1y
“»tacked on to the ta11 end of the class. per1od v ;
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’ "”’”_‘scopE AND. SEQUENCE CHARTS. OF THE SECONDARY RUSSIAN PROGRAM

Language and cu]ture courses that eqdaT]y empha51ze 11sten1ng, speak-f
;Ja1ng, read1ng and-: writing sk111s as well- as, cu]ture on-a brdad bas1s

3 fConversat1on and cu]ture courses that emphasT“e 1asten1hghand speak-
v_»:1ng sk111S'wh11e concentrat1ng on cu]ture I s ,

.'b” ~-< L . L e :

..{ _‘_.; e

R SAs L
vy

Language and Cu]ture Courses - ) ;p» f"_ E S 'f ‘ii;ﬂ}:"i

program, but 51x years are ava11ab1e w1th the f1rst 1eve1 begiuglﬂg in- 1nter- 3.”

med1ate schoo]

o

The scope and sequence charts that fo]]ow attempt to descr1be the deVe!opment

v& of the four:basic sk1lls‘(1isten1hg, speaking, reading, wr1t1ng) 1n a simple

. to. comp]ex order. ‘For: greatér “clarification, skills ane E1sted in-their
- 'sequence of development and the 1tems under each sk:]]eare 11sted in. the1r~f
sequence of stud'ﬁ; S W _

Cor ~
.. »\» ' . ' ¢‘»‘. e K st '
o .

F]ex1b111ty is' hecessary in: categor1z1ng the steps of deve]opment 1nto 1eve1s

“of study. Ode reason is that the:individual-steps may very often overlap. . For .N:

example,. Step “7. of Lusten1ng Sk111s Deve]opment Level? 1, could possibly be .
- included.in- ‘Leve]l Il as>well.. That-is to say, the 1no1usyon of a part1cu1ar

L step.in one level does not - necessar11y imply that it tannot be‘included in the :

-
Lo

. >

Y

fo]]ow1ng level. “'Similarly, the basie skills: themselves- _may over]ap Speak1ng
;does -not ‘deyeiop only after 11sten1ng is comp]eted They are deve]oped :
s1mu1taneous]y o , -

. . . ) .
\ oot Y

Another reasont or'adaptab111ty in’ categor1z1ng the steps is that, in some
-instances, 1nd1V1dua1 steps may be interchanged. ~Step. 12 in- Speaking Sk1115 _

. Development, for: examp1e ‘may be reversed with Step 11 without much difficulty.
~ Whatever the case - may be; ?one can correctly assume that.getting fromStep 1 ' ..
.to.Step 23 of, Spedking: ‘S| ..s "Development does, indeed, hecessiate. the accom-
p11sgment of a]l or most:_f the 1ntermed1ate steps (Steps 2~ 22) at one t1me or:
‘another ' . rer T

R

Pervad1ng the deve]opment of each and a]] sk111s is thé déVe1opment expans1on j.,

... of an active as well as passive vocabulary without which a stident would: be ;
Teft with only patterns, tenses, .qr ‘modes wh1ch are very 11m1ted resources and
;.1nadequate for the rea] use of ‘the 1anguage

"v" »,‘ a.?. .
Y

These bas1c categor1esarenmst1y re]ated to the second Russ1an Language Program' D

-Goal and the Program Objectives related to. 1anguage skills. ~These in turn are-
support1ve”of the Foundation Program Objective 1. The Performance Expecations
.dare’ examp]es of  further breakdowns of ‘the Program ObJect1ves . THe. teacher can -
deVe]op Idstruct1ona1 0b3ect1ves from' the 'sample Performance: Expectat1ons f

R
)

Page 8 of th1s Gu1de shows™ these re]at1onsh1ps graph1ca11y._ Y
'pf.ff“ Do e ', tiﬁﬁf?_.ﬁfgx%?'i_ R 1'ﬁ U S
: 4-'J?"”g':"5tf°T;-h @, e Ce T #
e e S e e e
[ G WY 1/ B P ‘
o ~ Q-

; The secondary school Russ1an Language Program is usua]]y a three- or four yearvfuf
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' ConverSat1on and Cu]ture Courses

The fo]]ow1ng charts shou]d he]p the
0bJect1ves best f1tted to his or her own' program. -":“

-

“:.with the. second" a]ternat1ve part1cu]ar1y at the.intermediate level, because
Carticulation-with -the high schoo] is not a critical factor. Intermed1ate

" their .sequence of study.

schools should.also” ‘give sérious consideration to offering the conversat1ona1

‘and’ cuﬂture ser1es because they are more eas1]y adaptab]e to the 1ntermed1ate
‘age. group

These scope and sequence charts a]so attempt to descr1be the deve]opment of
the four basic skills" (]1sten1ng, 'speaking, read1ng, and wr1t1ng) in d:
simple to comp]ex order. . For greater clarification,: skills are ]1sted :
their sequence of development and the. 1tems under each sk1]] are 11sted in
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Students who are amb1va1ent about’ tak1ng a 1anguage m1ght be ' more comfortab]e iffc




- SCOPE AND SEQUENCE CHARTS FOR: LANGUAGE: AND. CULTURE .COURSES h
.usmuna SKILLS DEVELOPMENT - g’ e

'1 D1scr1m1nat1on of s1mp1e vowe1s4cons0nants ;
' 2. Comprehens1on of s1mp1e mean1nfu1 utterances L PR i .
’."L_:i ‘3 Recogn1t1dh and comprehenSIOn of s1mp1e patterns :. gglﬂﬁ-ﬂf": R - , .;"“ : *:-th;;i Y
.'£“£:t:'1' 4. Recogn1t10n*and comprehen510n of pres%nt tense 4:~i;:’? g | ) |
| m..‘>Eff" _. ‘5. Recogn1t1on and comprehens10n of statements and 1nterrogat1ves‘

i

. L*i;:@fiiuﬁ. Comprehens1on of s1mp1e d1alogs '

":.-’1. ;:f 1. Gomprehens1on of simplé passages '
- 5$Comprehens1on of simple ‘sqngs, poems - } Y
p:;;ai t,if. 9. D1scr1mnnat1on of vowel c]usters and 11nkage o "Q' - o
2 SO ;'i : L 10 Recogn1t1on and comprehens1on of past and present tense, progress1ves, ~
T E 3‘; perfects T . - SR L
A "fv, ' '11a~ Recogn1t1on and comprehens1on of 1mperat1ves o
;: ._-.fE?' '_',' 12..fRecogn1t1on and comprehens1on of subJunct1ve ' y
- !‘: ‘.: | N . '
P D L' B k3 Recogn1t1on and comprehens1on of word patterns
};f: 'I;? i B _14. Comprehen51on of more d1ffﬂcu1t d1alogs narrat1ves, '
N = ~ songs ;;poems, commerc1als , . '
5 AR T “L B 15, Reinforcement of vowel c]usters/11nkage
L D S dlscr1m1nat1on v
'fJ?':.“u o 'ﬁ", o _ ',yt"" P v 16 Re1nforcement of 1ntonat10n patterns -
L: . Re1nforcement of verrb, tense
Ceri d1scr1m1nat1on ' .
I A
— ! " { 4\:‘5
I




18, Reinfqrcement of Verb mode discrimination .
9. Recogn1t1on, comprehens1on and- d1scr1m1nat1on of act1ve and pass1ve voice

" . 20, Re1nforcement of d1scr1m1nat1on of word order patterns

- 21 Recogn1t1on of var1at1ons in speech patterns . '5 - )
s'L;': 22. Recogn1t1on, comprehens1on and re1nforcement of a]] the above e
. E- "f23ff Comprehens1on of standard,Russ1an spoken at’ normal 'speed o o
. Sy o . B . S , I
E [} .
”'.IV ) AR
. iL ' 24 Ab111ty to recogntze a de11neat1on of Russ1an d1a1ects
_E-‘ S Comprehens1on of Tengthier and more qu1ck1y spoken utterances
L ‘
V S "' . o ‘ .
L. 2. Maintaining and perfecting understanding at-a near mative Tevel. .
Y- g
1 o
..... VI .
: . ,




SPEAKING SKILLS DEVEYLOPMEANf' -

l. Production of 51mp1e vowe]s consonants

“?; Repet1t1on and usage of s1mp]e mean1ngful utterances B A :f§»~
Lol Repet1t1on and usage of simple patterns - 1§5Lf'_3 o -
E p 4. Repet1tlon and usage of present tense >
A'V.E'*'ijSQ: Repetltlon and usage of - statements and 1nterrogat1ves
| ‘_'t B 6. Product1on of aff1rmat1ve and negat1ve statements Co ,jiiA j*VV{Er
. ’ ‘_iI'.'. LT Repet1t1on of s1mp1e d1alogs o |

.8 ‘S1ng1ng/rec1tat1on of-s1mpTe’s0ngs/poems S S

-‘)‘:,;

”‘Tia: 9 Product1on of vowel clusters 11nkage'

L 10;A Repet1tlon and usage of past and present tense, progre551ves perfects g
1. Repet1t1on and usage of 1mperat1ves o 7 o o éﬁi:?%
"}' | v-«.;']Z. Repet1t1on and usage of subJunctlve |
:UFfLA‘. N <A Repetltlon and usage of wordlpatterns

1 o e Rec1tat1on/51ng1ng of more d1ff1cu]t d1a]ogs,
T narrat1ves, poems/songs T _

s, Proper pronunc1at1on of - vowe] c]usters 11nkage

f"f, ‘.__ L 16. Usage of proper 1ntonat10n patterns
= ‘PA o B - E f"ti ‘]7 Usage of appropr1ate verb tenses
L .V'E o "_181 Usage of appropr1ate verb modes“j
N S L [_"' o 19 Usage of act1ve and pass1ve;A
Tl I vo1ce* ‘2 :




L L
. - .

20. Usage of appropr1ate word order~patterns
L 21. Enactment of dramat1c ro]es and presentat10n of oral reports
B .' 22. stage of a]] of th!habove o ".'- ' d '; Y o _

v
o 23,7 Speak1ng standard Russ1an at norma] speed

. jL" o, Intreasing']ength and dpeédfof,utterances

Fedor Son~ol Ivan rhe Tern, o
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EADING SKILLS DEVELOPMENT AR . SR L o

Assoc1at1on of voWe]/consonant sounds mnth wr1tten symbo]s

o

‘:2; Recogn1t1on of punctuat1on and: accent marks '

F‘:? 3. Assoc1at1on of spoken ord w1th wr1tten word .
ffY'E' E :-4. Recogn1t1on and comprehens1on of s1mp1e patterns .wﬁjf;'
o L., 5, Recogn1t1on and comprehens1on of present tense ‘af o i . gf :éi':l
| i§&F~—4———-——§7 Comprehenswon of wr1tten material, such as, s1mp1e d1alogs songs and passages
tgf, S Read1ng w1th proper pronunc1at1on and 1ntonat1on,s1mp1e d1alogs songs and passages ;f?;
J,Jt-v d‘.'zf__ 8. Recogn1t1on of vowe] clusters and 11nkage : |
| :‘FE.} 9. Assoc1at1on and observance of accent marks w1th stress
'*.E V: f o 10..\Recogn1t1on and comprehens1on of past and present tense, progress1ves, ?
: : - perfects v - o L Y
:EAL' : : 11.-,Recognttion andhtomprehension‘of_imperatjves_” . dir L ‘*‘f;:
o “p'p'rlzgmeecognﬁtion'and comprehgnsionvof'subjunctiVe} .~ | d
o 13;_ Recognition-and comprehension of word patterns’
e~ s g _:' .4, Comprehens1on of more comp]ex d1alogs songs passages
o : L -;j'15. Reading more comp]ex d1alogs songs passages,
E .:f' etc s with proper pronunc1at1on and 1ntonat1on '
s T , o Vu . 16 App11cat1on of proper stress patterns and
r . I o o E‘ S accentuat1on | S -
| ‘ o | B E. _ 'vi‘L B .17 App11cat1on of vowe] c]usters/11nkpge
1&5,. . .f 'td'“ . ol _‘" _Aj-.: o "_"»- " A{d’IIIE 18, Compreﬁt”\;‘n;Qf Verb tenses SR
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: '?uL“' , 23; Observance and c rehens1on of'all of the above '};gf.bf_i"

”'24._ COmprehensaon of mater1a1 wr1tten 1n standard R0551an

S




TING SKILLS DEVELOPMENT

Ce

Recogn1t1on and comprehens1on of present tense -*"7" S

D N : - . N oy B

6. Awareness-of agreement gf nouns and adJect1Ves and subJects and verbs f, "f~'-73_'--

In

h;;f._f_" _v7. Transformat1on of aff1rmat1ve to negatave statements statement t 1nterrogat1ve EAS

8.

.
-~
HN

Wr1tten exerc1ses on the above "nfyo; %
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"'ﬁN-Transfonmation of statements to commands
18 More d1ff1cu1t d1ctat1ons of. words,
sentences short paragraphs

Kamahameha. Hawam ?81.8 ( T:knanov)
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lore dafflcult wr1tten exercrses

’0

i

' ‘21 Re1nforcement of ‘sound- 1etter correspondence

e

S F }“;«"§~ n 30 wr1t1ng of more eomp]ex' ompos1t1ons d1a]ogs b
IR O I . e . ; . ._‘,,, . “':. A :',»,*7“' ﬂ o

/I ﬁ' o ) . '.-' 3 : R : ’.* .;A,

LT TIT - T 27 'More d1ff1cu1t d1ctat1ons of'se

Sop b pete

Se
.

Nr1t1ng of short paragraphs d1a109$, etc. fﬂrf 'ti?”é;AL-_ VR

é .

'_A2é.; Re1nforcemegﬁ§&f verb;tense.d1scrﬂn1nat1on e
L. 23 Re1nforce ent of verb mode d1scr1m1nqtgon

}5;'{i§: o 24 Transformat1on of act1ve to pass1ve vofce

_'v_. A -
Eh J

d!%nces and narrat1ves

M

. S dﬁ 28 Nr1t1ng of short compos1t1ons qn?spec1f1ed top1cs

N

L'ﬁ a9,

_j:;,': o ;t - j.":"f,ﬁiE'fi ': 3T Usage ofeall of*the above fj- | gx&f_v e

Nr1t1ng of mater1a1 in standard Rus51ah,,

T e 1;7*‘,.§§Lﬁ' 33 Ma1nta1n1ng and perfeot1ng wr1t1ng sk11ls .

T . i ¢ '“‘E‘V , at near nat1ve prof1c1ency 1eve1s .

R . 3 %, . =vl"= W ‘ A "’v. .

. R . s , . L . 5 N 4 @:‘.5 ‘.

. S ;j -.";f'-,;ﬂf“ e e T 34 Cont1nu1ng 1o perfect wr1t1ng sk1lls

S s T e Bl BT s at near nat1vefproﬁ;c1ency le}e1s -
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y ..' .4 5 - . Y , E . - RY - 55

i Ao




s fscdgEJ AND SEQUENCE CHARTS  FOR COtEVERSATION AND CULTURE CLASSES*

lSTENING SKILLS DEVELOPMENT

D1scr1m1nat\on of s1mp1e vowe]s/consonants

. 2. Comprehens1on of s1mp1e mean1ngfu1 utterances

N ' ‘;,' ,;»'" S
L 3. Recogn1t1on and cemprehenslon of s1mp1e patterns -
:E -4 Recogn1t1on and comprehens1on of present tense ) - _’- B .
'V.,,_,;*"‘; , o
- £ 5. Recogn1t1on and comprehens1on of statements and 1nterrogat1ves.f Lo
L - ,.‘E# 6. Comprehens1on of s1mp1e d1alogs --m,’ R
IO A Comprehens1on of s1mpﬂe songs poems AR o PR
. 8. Comprehenston of s1mp1e passages _. |
L ,.'91: D1scr1m1nat1on of vowe] c]usters, 11nkage ‘,' f“?'
T "E_ 104 Recogn1t1on and comprehens1on'of past and present tense
S, = o P 11a Deve]opment of rud1mentary ab111ty 0 undérstand phrases of\an "
T -5 . everyday variety (such as ask1ng d1rect10ns making' purcheses,
R R R N ordering mea]s) i _ : .
: ‘ e : ! N ST H
. I
ultural aspects related to Russian language stndy are to be treated in-a separate. publication "‘7,, L
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'EAKING SKILLS DEVELDPMENT

Product1on of s1mp1e VOwe]s, consonants o o o | E ; "tJf;j?‘f’Hw”f b
2.' Repet1t10n and usage of‘s1mp1e mean1ngfu1 utterances : | o '
.”‘3. Repetttnon and usage of s1mp1e patterns
- 4; Repet1t1on andtusage of present tense
' 5. Repet1t1on and-usage of statements and 1nterrogat1ves
6. ~~£roduct1on of aff1rmat1ve and negat1ve statenents o . 5%3}'

- Repettt1on~of s1mp1e d1a1ogue

_8; S1ng1ng/rec1tat1on of s1mp1e songs/poems

o Lo 9 - Production of vowel c]usters, 11nkage
E a B - 10. Repet1t1on and usage of past and present tense_l o . | ;
11 Deve]opment of- rud1mentary ab111ty to utter phrases of an everyday

- variety in the ‘language,” such as ask1ng directions, mak1ng
purchases, order1ng mea1s




ADING SKILLS DEVELOPMENT -

Associatidﬁ'of.VdWeT7Eonsonan' $ymb°15i:’ ' ‘

Z;Y'Reéognitién'of punﬁtuﬁiio . )
13,‘“Assoéi&tion.of spoken-Waf’ W , ;
. '-4.; Re§ognition~apd:cf oY £ sdiiple pafte?ns - ) . F

‘onunciatien and-intoha'ion,'simple dialogues and passages

e1¢c}u§fersfahdilink ge..

sent tense

A

‘gcqgn}tﬁo and compfehenSjbn Of'paétzand.pre

Q

ERIC

Aruitoxt provided by Eic:
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ITINGSKILLS DEVELOPMENT -~~~ & T o

N

2. Recogn1t1on of punctuat1on cap1tal1zat1on, and d1acr1t1ca1 marklngs

L]

3 Trans]atlon of spoken words 1nto wr1tten words

AssOciation.ofLVowe]/cdnsonant=sounds.Wifh written symbols

| 4? Usage of;srmp1e patterns to form s1mp1e sentences

RS

&

L B, Recogn1t1on and comprehens1on of present tense

: - b. Awareness of agreement of,npuns and adJect1ves subJects and verbs
.. et .

7 Wr1t1ng of s1mp1e d1alogues/paragraphs

B , 8 Transformat1on of aff1rmat1ve to negat1ve, and wr1tten exerc1ses on these
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o CURRICULUM OUTLINE FOR RUSSIAN ST

.Th1s 1s a curr1cu]um out]1ne for Ru§s1an Language and . Cu]ture Leve]s I II III,.

IV, and VI, and-Russian Conversation and Culture Levels. I and II. : It
';covers phono]ogy, morpho]ogy, syntax, VOcabulary, and culture.

'-‘Th1s curr1cu]um outline, wh11e acknow]edg1ng 1nd1v1dua] text and teach1ng
variation, offers a tonc1se overall- view of ‘the program so,that it is-

easier to relate, conceptua]]y, to the Foundation Program Objectives, - 'f
the Russ1an Language Program ObJect1ves, and Performance Expectat1ons. S
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LISTENING SKILLSeqt v
. z-.a.~“ 1000 - e
R wﬁrds and express1on§ Lo h e
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'SPEAKING SKILLS |
ST 800
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“_READING SKILLS e
11200 R s
ﬁword& and express1ons e

. : 600 ) 'g‘ s
S j_ words and expressions':g“,ie“

et Content words - ‘I"Lsh{ o
' -1 greetings o U o
. leave- tak1ng e
.- ‘numbers " f(:ﬁfb:%'u ST
. colors. v - oo n
.f.cloth1ng ‘e S
.. ~clock and. ca]endar t1me‘;.;»:
. 'school’ - '
.. house" and fam11y

~ body SR
,_iprofess1ons

T

L . common; foods “ . ¢ g
e . weather T oo
%, 2 _c]assroom conversat1on R

Po1nts of grammar a -
S - o 1.7 personal pronouns (s1ngu1ar
N :".:'-‘ o L and p'l ura] ) ' ;

- 77205 all. casesin’ the s1ngu]ar
'3, 'verbs (first and second
7 conjugations, 1nc]ud1ng :
~...actual and ‘habitual: verbs d?
;Cfmot1bn--1mperfect1ve, pqpt
_present and future)' ..

¢* NOTE In Spoken and w%
L words make up.. a‘]anguage. N that
S 7 -7 .-language ‘one ‘must grasp, the1r mean1m§
oY “isglated .or"in: context, without-
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.~ PhondYogy .- - o Morpho]ogy'_‘ B . Syntax
-.].r;rhythm and me]ody of ix'demonstrat1veaand 1. sentence structure in

¢ "o senténce L posse551ve pronouns | ‘Russian +s dot rigid; :

t\’?.“hqntonat1on and phrase- 1« in all cases of the‘ »  verb-may precede or fo]]ow
o ls alogy. . | plural . .t the subject =
*® 3}"product1on of. a]] .| 2. formation of adverbs‘ - 2. -adverbial and prepos1t1on-
: -~ sounds in-Russian words |+ = from adjéctives =~ | . al phrases

" and. words ad6pted 1nto 71:3. verbs: of motion with . .;'1nf1n1t1ve after
. Russian”~ . ‘preﬁxes and. prepos1— 4 Moum B N
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- ‘words-. 4, perfective and- S gmggm;__€§E; e .
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- Russian- sounds with’ 5. .conjugation’ of . ~and. ‘T and negat1on _
. the: correct graph1c : 1rregu]ar verbs and ’ _ s
. symbols . “verbs . B ,:;
_ 6. developing a'f]uent 6.'shert form adJect1ve S T
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‘Culture‘.

Content words : g
' SN .da11y rout1ne

3

4
5
6. -community-.
7.

8

9

. “LISTENING SKILLS

80Q-1000 . -~

- words or expreSsiohs

.. SPEAKING SKILLS

700 - '
woris or expressions -

. READING SKILLS =

1000-12000

" words or express1ons‘

i IWRITING SKILLS

- 700 _
word§ or express1ons

..

telephoning -

shopping . -
. post office:
. ‘restaurant

transportation. - - - & -

landscape . +
-travel

']0: ~animals’

1. holidays =~

~12.. biographies-

13. ~eities

o ]4;n‘h1story and geography-

Po1nts ‘of grammar'*7

1. ‘- use of the- 1mperfect1ve and
perfective verbs of motion .

2. adjectives, nouns, and . - .l
_pronouns -in-all cases of the o b

- singular and plaral "

30 card1na1 qu ordinal, numb,'é

an o .'

[od

fSecond ]eve] cultura] 1tems

.f'forms of Tetters

" types-of wrban life™ -
. ‘types of rura] ]1fe S
.n_Russ1a ' .

' ]andscapes

s

_entertainments . -~

proverbs .-

mainrivers and c1t1es ;
" folklore Yo,

current events Ty
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- LANGUAGE AND CULTURE 'Lt%L, e

r"\/' Phonology " .l

‘_Morpnology e -

0

‘~$yntex7

. Note: , 1
. difference between”

+ standard Russian and.

existing dialects.

people. pronounce :
sounds alike;Moscow .
~Russian is understood
.by all Russian-’
f speaking. people.
1. ‘increasing length and
o §peed of ‘utterance -

.2.w improving pronunc1at1or;

with increase in.
. fluency of utterances;
CE greater awareness. of
’ - minute pronunc1at1on
_ d1fferences

3, improving read1ng
'l_sk111 with increase in’
fluency and expression
“improving composition
‘with attention to g}
1nd1v1dua1 needs

.4,

A brief comment“on-the |

. , Noi"
"« Fall-Russianzspeaking -,

" 3. conditional and .

-4, formation of

5. perfective and im-"

6. declension of alt- |
"~ Russian names,. surnames-:‘

7. diminutives and imper-

' ;~1§d. Feeognition of ,
adverbial. part1c1ple '

{8,;translat1on of

) WL
P &

1. all declensions -

. (sing. andpl.) ofe
regular and irregular
nouns, pronouns and
.adjectives .

2. ‘simple and compound

superlatqves ' "'ﬁ‘

‘subjunctive

actual and habitual

verbs of ‘motion w1th
“prefixes.and - i

prepositions

;_.perfect1ve verbs w1th
-~ prepositions.

~and patronymics .-

sonal verbS'

a. short form’ adj.
;'b use of .caM_,
.. camm »

e e et

€. review of’cson ,j,--

. ceba

~~ “and-adjectival-
. participles ¢ -
e rev1ew»agreement
. between noun and .
. _verb7in all three
tenses

participles :

1.. double negative

2. pos1t1on ‘of adverb -
" in relation: to adJect1ve<
-verbs, and other adverbs

'3.+ position of adjectives

(predicate and attributive) -

C terwith reference to short e

- form

! 4. review subord1nate

conJunct1ons YTO o ,
. [IOTOMY YTO , YTOGH = = -
5. %review coord1nat1ng
conJunct1ons
6. apart1c1p1es and-
extended -use of adJect1-
val construct1ons
IPOWATaH
- Haryl Camy.
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Cuture

Greater breadth’ and var1ety of -
~vocabulary to be- acqu1red in .
th1s 1eve1 '

Apprec1at1on and understand1ng of

'“11terature
painting
dramatic arts:
music - '

- sciences

e

50
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" Morphology - | . e
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X

reinforce read1ng
skills -with increase

~in f]uency and’

express1 Qn

 increase’ ]engtﬁ and

" speed” of utterances
- ‘continue to improve
upronunc1at1on with
“increase in’ f]uency--

1% no formal
... “presentation- except-
- - for-occasional

correct1on of errors :

-

~ammaticall-
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“j*}e) Russian; 1ntonat1on ;
w2 *f) "voiced and vo1ce]ess'

' CONVERSATION AND' CULTURE LEVEL I -

e

o *F’hen‘d?ib.éy o

| 7f;M0rphologyitft |

_?l1sten1ng and sp ak1ng
Sskills - A L
“vowels: e
“ ¢ Chard” o
I 2. .soft
:‘j;b)“gconsonants
L *f‘if _hard"
2. “soft -

- :.‘

.sounds. represented by the
pos1t1ons of the speech
~.organs. R

- ed by the Cyr1ll1c
alphabet S

T consonants'~

g) rhythm and me]ody of S

- Phr‘ases and vsentences’. '

1;"_.

a)
b)

i c) reproduct1on of Ru551an %‘;ﬁ
| a4

'id) Russian sounds represent4 '

skills.

11sten1ng and speaking.}

sk1lls

NOUNS: . number and

gender O 4
adjectives: three

. classes,: gender,’
~ - .number .-

. pronouns: 'perSOnaIH |
and object . e
verbs- present tense

read1ng and wr1t1ng
Recogn1t1on,

v,}oangreementgbetween S
- -nouns and ‘adjectives .t . -
IR A ‘ﬂf;read1ng and wr1t1ng

c)

- ¥ Mébud ecTh.

BRI

”listen1ng and speak1ng
" skills o | ?r.
'.pos1t1on of words 1n :-i'd
“.statements and ~ ", .
.l'quest1ons o v

B

use of the. part1c]e
Ji. in question.
possess1ons express1on~5k
using

;'Y Hero eCTb

‘sk1lls content as above

P A -
a NN

o
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Vocabulary RS

tCuiturelﬂ:igﬂ

hiLISTENING SKILLS ~ 0
300 '“0;.?‘
‘words or express1ons-7

SPEAKING SKILLS

- ‘words or express1ons

"jREADING SKILLS

S 28, |
*;words or express1onsﬁ
7WRITING SKILLS

,words or. express10ns.-

Content words._sa
.v'greet1ngs S
. .days of the week
a . . months - :
~ . ;seasons : Lf:

- age -

" time of: day ;
;f1dent1fy1ng each other

[N WO S w‘r\'S'—-t

ObJ ects

- s
_.s" i
T . N

ars o et

B

© numerals.. li.f'.”'rp-f-; N

- by.appropriate. express1ons; o
.and 1dent1fy1ng c]assroom" h

e 2 e

’?fIntroduct1on to Russ1an cu]ture

:L-a{t"h1stor1ca1 f1gures ﬁi“'
b, forms:of address

-c.r.te]]1ng t1me (1nc]ud1ng off1c1a1

n*‘m )

-and courtesy

“ patterns”

. time)-

.,‘ho]1days, espec1a]1y New Years,

“and Easter - SRRSEE
s typical: foods, tab]e'manners A

xt;f'.'..'-h G —h D

u N

~ typical arch1tecture s
- school "day x L e;_* L
- school year f L e
s'songs, music, rhymes, games
animals e
: act1v1t1es of Sov1et youth

AR

<63




bjz;Morphd)on;),ﬂ;f "7Sjntag;)h37-;5ji¢_“1;vf1f‘w§ﬂf

L

lp“]1sten1ng and speak1ng 1. ]1sten1ng and speak1ng 1 ]1sten1ng and speak1ng\ -
Sv e skillst e Co e oskillst o skillsT S éaﬁ‘
- a).~further toward the ~ -} &) nouns- nom1nat1ve case ) further e]aborat1on of L
. 'mastery of sound$,’ - b only - e L s word-order T - - :
. especially those that T, gender- mascu]1ne : b) pos1t1on of adverbs,._
. ‘differ most from Eng]1shiﬁu; -'nouns. end1ng ina - express1ons manifesting,
'b) " .consonant ‘clusters }“ R consonant ‘b HH <« basic: -Gase. (1nf]ect1on)
.. ) “double copsonants . .| <. land- femnp1ne f'n; usage .. .- B
" ..d) “Russian stress and -] nouns”end end1ng in® ") emphas1s on’ nom1nat1ve:];'
'Fép;lthe ff_ct1on Of e 'n“%m»m"ﬁ'“a’ _A,us; b.j.and pgsitional , and’
S v ¥ g,-.ﬂ'qfiﬂﬁneuter nouns end1ng cases
T .1n 0’ e’ and g__ﬂe | B . ‘-
e - { . ", 2.number-" nominative ' |p:: 'read1ng,and wr1t1ng sk1]]s
. .»xﬁi_f'»v SR .1"}: s1ngu]ar and p]ura] S content.as above:w : .
e e b for ald form 3 L 3
TR TR 11 ) B pronouns
e T S persona]- ANy R T e o
B ;;«:~.'.'-*”«f:‘:.:‘ p]ura] of’nom1nat1ve..; S Tt
p B3| 2 possess1ve nom1na-4‘ g R SR
S ,_’-w, . .' “tive case ;[ . B I e J
e - 3. demonstrat”

c) adJect1Ves ia -
AR ‘soft, ‘nominative; ase
R A S SR d) verbs- construction: -
TRV S ~g'j.§» ‘and’ eonJugat1on of -
ST e A S 'aTh ‘ and ATB
Bt P T fj;j‘.- endings, present -
TR Tl ";e) ‘adverbs-and- adverb1a1
-1 express1ons. : meM '
T JBedepoM - . . . A g
SRR f) numerals: SN - ‘
P f*-}_;gjt:.' card1na]s 1 1000 I T ST
et e ordinals 1-1000 - '*'“ﬁ_‘?f;f*--*' :
T mominagive omly) s L e T
L T TR g) ‘conjunctions:’ ;j,_._, B T SR T
B R L RS o .a,rw.gﬂm”“'-“.¢ ST
B h): negat1ve5' use of B I T
He and HeT . ) x. : L :~‘_ .




" CuTture -

h

words or. express1ons~f_3f' N

"EiképEAKING-SKILLs fi:
'“words or'express1ons{i.gu

.READING SKILLS.,

:words or express1ons .

TWRITING SKI Sna L
s ,{EL

1‘\\ &

Content words

“forms” of po]1teness
.. days- of the week“
_months

age

“cardi nal,]”100
* case onlyg:

and- d1v151on L
. ‘time of. day T ._f
dates A

Qreet1ngs and sa1utat1ons.iﬂ

R

nom1nat1ve
including add1t1on,
subtract1on mﬂ]t1p]1cat1on, -

';;m;

.bn

--_.:

'*k.;
T

na‘T*fl

Cont1nued study of '7fbfﬁfﬁ

- anTma]s 'Hz-ﬂ Do s

1n add1t10n td the study of fit.i :J L:

B

h1stor1ca] f1gures LT e
forms 6f - Address RETREEIREE S
-telling,time - o
_typical: food B N
he]1days Ct L e

:schoo] year . K - 5":¢_b¢,.~_;

“songs’,music, proverbs A S

> LA L

geography : L ,
folklore - v . o e Tl

current events T T o T
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: f. D1ctat1ons

w

ZBf wr1te quest1ons based on mater1a] read vf'ff"’,jl'ﬁ'_J: |
G write, br1ef compos1t1ons based on- answers to quest1ons about ﬁater1a1tt '-1;a
,.,': nn‘eag '_‘ I . . e . v ._“ .

--fol usé‘ktructures 1earned 9t th1s ]eve], mak1ng the nesessary wr1ttenlv'§ﬁ

student w1]]...ﬂ§_, _ L R R
'AJ- wr1te br1ef cd&pos1t1ons df 40dt@u50 words based on mater1a] read

. Bd' write brief compos1t1ons of 40 to 50. words descr1b1ng a p1cture, anV'“?--

Depend1ng on. the c]&ssroom sett1ng aqd the matéﬁﬁals used the ;‘“?f&
' 1]] wr1te vocabuLary words, phrasqs, andvs1mp}eaparagraphs~-.;k.;

. .’s e
L e
.
. co
. a¥
? SR
. ,:‘ .

student w111...: el P e_ _ , ﬁ;.".n

A. wr1te answers to quest1ons based on mater1a1 read ' -;=~ T e

A T
‘2 ST ey

e

v

-.changes requ1red by spec1f1C‘patterns,'

./‘D‘v--

Independent €ompos1t1on v*;..” . _u"f L ’h}t,. ,7§4f§fj e

it e

Bepend1ng on the c]assroom sett1ng and’the mater1a]s used the‘

- object or a s1tuat1on. R ST SRS APV &:§“<,fi'f
T P R AL

?GE' write short or1g1na] d1a]ogues based on every day s1tuat1ons or those

11sted under 'sten1ng Sk1]]s obJect1ves._ I DI ;g "}?
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'f;ﬂg SKILLS 0F°LANGUAGE AND CULTURE LEVELS I VI AND
CONVERSATION "AND CULTURE LE%FLS I AND II

"'ﬁ_

.

: Leve]s and sk111s development are - descr1bed accord1ng to genéra] expectat1ons

rﬁ of the student upon. completion of one part1cu]ar level of study. - For example,.
Leve] I L1sten1ng Skills describes the kinds of ]1sten1ng capab111t1es that a
student shbu]d have at the end of LeVel L. stud1es g : . -
'*-,'%i Languaég@ -

’-,";'\ R . . ’ .. . L -
. . [ - s .

hd Cu]ture Levels I VI

speak1ng, 1f one were to br1ef1y descr1be the expectat1ons of a
ter: complet1on of- each ]evel, 1t would be - as fo]]ows .

." g Leve] I The student w111 be"dble: to | 5;,::- "

TA. d1scr1m1nate between Eng]1sh and Russ1an sound system
'f*j:i~'; RS ;B.; m1m1c w1th a h1gh 1eve1 .”
co encohntered '

G- d1scr1m1nate be veen En' and Russ1an word order and forms

;:EU.f comprehend and- USe ba51c sentence patterns of Russ1an

a n . % ’ )
LB converse at an e]ementary 1eve and in. the present tense aboutﬂ
7 school, the weather, -infroducing fr1ends, the fam11y, and DU
: ' other everyday exper1ences -.ﬁ;“ af» ik A
8 . o i

Fs recogn1ze and d1scuss Sov1et youth groups; .TE!VS BH .. .
o Russ1an system of et1quette and other cu]tura] 1tems. R

. f . . e oL R . o T R . . . -
B R J A e
. . ‘ . . i N . . T S W . T,

ff'¥¢ﬁl ‘:L; The student w111 be able to .AULV" N
?ff';;‘ o vm1m1c and use the Russ1an sound systmn 9} e
RN recogn1ze and use the appropriate"past tense forms A ”,
;.ﬁh_f! comprehend and g1ve commands. : ;';:'f; ?.'_?5'}'jhj'";j.‘“.f;
S ‘;f‘ ""i_ recoﬁn1ze forms and usage of the subJunctTve mood
ST '%? co“verse and read-at-an 1ntermed1ate Al about tTﬁVe] and
# - ‘transportation, dining at’a restaurant 'shopping,- mak1ng
i - Jpho)“.calls, andaother top1cs of genera] 1nterest '
i Rt R e fw-. \i
RN recogn1ze ‘and’ discuss, cu]tura] 1tems, tour1st attract1ons,,i
R nd h1stor1ca1 s1tes Lo S ﬁ.
; C o . £,
. S SR 69 . R e
'0.‘ )\).o_ ,- : .. ’ .. v,' i




' (G:‘ wr1te short paragraphs on any of the top1cs 11sted in E and
F above £ o L

L | ¥
oo Level TII The student w11] be ab]evi

T 34';?A5_:use the Russ1an sound system w%%kﬂa'h1gh 1eve] of'accuracy

_°Bg;.comprehend and ut1]1ze sequence of tenses -.j‘ :",24Ab‘ ST
- C. d1scr1m1nate between,act1ve and pass1ve vo1ce _-,- e B
) . . . : S e
D ‘comprehend usage of. subJunct1ve and cond1t1ona1 moods s g

':*fE,'lut1]1ze pronouns appropr1ate]y aé@'accurate]y f &i
- v L . P g i -
o, ;--'-“'.F.;uconverse and read at a more advan%ed ]evel about current events,;‘,:
et . .- . .government, h1story, med1ca] app 1ntments, and pth?r top1cs of.
S e o nterest. o ﬁ
. G. recognize.and d1scuss systems of educht1%¥ and gover ment
, o historical h1gh]1ght$ and persoﬁa11t1es ecneat1qn Aand otﬁ%r
S S _gcu]tura] 1tems o 9 o - R
. ’ H.ﬂ'wr1te ]onger narrat1vﬁs/compos1t1ons 99~the'topiCsﬁlisted'jn_ '

T -
o .

o . ;’;_ R . ] .’a » K @ Y . ‘“

EOT TR N A ___ﬁn S

- L Leve] IV The student w11] be ab]e to »___; o I A

v o ) 3 9 € o - L o

i TR 'A;' ut1]}ze the Rus§1an sound sy%tem prof1c1ent1y e

oL S B. ut1]1ze ap%roppate %ramm#r, strwctures, etc 5 to commumcate ,

N "“’f‘f“' effect1ve]y _ o , ) SIS L
S - = C. converse8w1th h1gh ]evef of prof1c1ency on. any subJect to wh1ch -
' he/she has been exﬁbsed . _ : .

- -

LT "*~.":H”D; cunderstand cu]tura] d1fferences and behavxor of Russ1an wor]d
e ¢ T R read var1ous“]1terary genres for persona] 1nterest, use

;?.f . iR wr1te clear]y and effecttve]y and 1n a. sf’ﬁe appropr1ate to 7;_"f,;f‘7
T T the occasion. -+ - L L. R
I G. demonstrate h1s/her Understand1ng of Russ1an cuTture and its‘ ’-{'*L;;

e L e part1cu]ar nuances o e e N

3fnﬁnb o . Leve]s v and VI are spec1a]1zed e1ect1ves which c]ose]y fo]]ow S q"i@
IR the patterns of 1eve1 IV T B A Sl e

. . : O : N R
] . .. . . : T .

. ) T v o, . fe. ) ',' el . . ) . S | i
lC . A . . S . L R LT v ' - . : S T e : > ’
]" 0 ﬁ L3 . : : e ' e, . } o EE T C ‘
K - T R kY - e B oo R o L
o PO i o | B . u ARSI Lo - . . et .
e provel c . . . . TR R . v T . . o - : EERI A N




) T AT : b T oLt TR R KR W .
= . T .- “ K . = E- . . C

Conversat1on and’ Cu]ture Leve]s I and II

L,«_,_» o
oy

I
- 2

) Very br1ef]y the expectat1ons of a student after comp]etlon of each ]eve],”ﬁ
. ab follows: = , A R .

.ﬂg g;!f»=. - Leve]'l; The . student w1]] be ab]e to..;}_,;_.T

et ’ V"' I AT 4

. converse at .an e]ementary

Sl schbo] “the weather,
R everyday eXper1ences.,v_~
) ﬁffF;a-reCogn1ze and: d1scuss Sov1et youk f
S 6ther cu]tura] 1tems.- : '
S .Levei 11
e ) ." _03. Nd “
'_.A,f mﬁm1c and use the Russ1a
* . C.
: : D.h conversé about a_w} 'ange of top1cs” : -
h ' %etnansportat1on, d] restaunﬁm?j.' ’
e

phone ca]]s

z : W#tefs,“‘ Hadialogude on any:of *to

“ L ae

% Cu]t"‘::

"F_, An expanded perspect1ve of these sk111;]eve]s~foriboth§Language‘a
ahd Conversatlon ‘and Cu]ture courses; |1ows " “

EMC;} o

[AFuiTox provided by ERIC . - S o . P . . B . A . S E e a



\31mp19 Sutterancesv' ar'e understood when spoken» w1th rhythm, i

i'-‘PY‘OHUDC‘aat' ny and‘speed approximating native speech. = § SRS ,
1assroom settmg and the matema]‘s used the stud t wﬂ]..'

RN

comprehensmn of t*he bas1c «sdund s,ystem of
‘ ,__pronunc1at1on,. rhythm, an& mtbnaggon. '

tuat1ons.'anc;f vzbgébu@}gry, sUch 'a'

omp ehension of ,se]ected common p;epos;étwn " such as




; sk‘and answer s1mp]e quest1ons based on vocabu]ary and structures
; Taborated under LISTENIN ”‘bJect1ves.‘, S

Fl

;USe correctly and appropr1ate]y the vocabu]ary and structures
“!e]aborated under LISTENING obJect1ves S .

A

,\1] read1ng shou]d 1ncorporate only mater1a] ‘which has been prev1ous]y
ed through llsten1ng and speak1ng sk1]15.. Emphas1s is. on the d1rected and

'fifD1rected "..Iﬂuvf ,: = ,ﬁf o .

s

o Depend1ng on the c]assroom sett1ng and the mater1a]s used, the
dstudent-w1]1...ﬂf , _ o L .

- A onstrate, comp ehension of mater1a]s read aloud, 1nc]ud1ng d1a]ogues, ;_f'
L S songs, selected ead1ng passages,_and poems. o .
ot \'°j ‘B 'read’a]oud d}a]ogués,tsongs,xand_selected'reading passagés. :
IT. - Semi- D]rected LT c e L VL IR
""é LT Depend1ng on the c]assroom sett1ng and the mater1a]s used the student,:
R w1]]...- o : S - _ C
. “.5\“ \ '_':' - _,;u. B :- . . », R k, , ..“ ’ . "‘ . . N .

S demonstrate comprehen51on of'mater1als read sé]ent}y, 1nc]ud1ng d1a]ogues,
- songs, selected reading passages, and. poemse i _ :

o oo T B,’ read silently mater1a]s, such as d1a]ogues, se]ected read1ng passages, and
U fsongs. e ST L - ce
& A R s B
\) ,“', ' vt . . - L. o . - . B - ' - \ ‘ -
ERIC ': : 88




e : . : 5 'l .
o ¥ ‘. S ’ -
Rt ; . aa s

o B .
u . . . .
" T Ao
. -t - . et
,,"“"-’..4:’

';:;II' Indegehdent o . ) : : :
S e, Genera]]y restr1cted to bas1c mater1§§}at tQﬁ? ]eve] 'iﬁ."ﬂi“;fﬁfl

. . . ' - , ».b'd' (RO

. Wr1t1ng sk1]]s '»,wai'ii;o

S Wr1t1ng s ‘based on’ mater1a] wh1ch the student has f1rst encountered o
. ora]]y and has read s1]ent]y or a]oud e : -

.—I,'icopz1ng : '
R . f Depend1ng on the c]assroom sett1ng and the mater1a] used the _
student will. . g — _ o S :

N -'fA'a-wr1te ]etters.of the a]phabet numbers and punctuatioh marks
B. copy words, phrases, d1a]ogues songs, poems, and/or paragraphs -; ;u _”f o
‘f‘II D1ctat1ons ' ’ ' | |

Depend1ng on the c]assroom sett1ng and the mater1a]s used the"'
student will. : _ :

s

' “A; ‘write letters of the a]phabet d1acr1t18a] mark1ngs, numbers, and\punctuat1on

'g~£§;f:~ . marks ‘as dictated. o | |
,;';W .{“B,: wr1te words, phrases, d1alogues, and/or sentences—as dictated.
"7i;1' D1rected Wr1t1ng “ l R L . .,é . '
| - o Depend1ng on the c]assroom sett1ng andgéﬁe mater1a]s used the :
o Student will’ ! , v v — T
‘;"f::A:'Prewr1te sentences mak1ng necessary hages %gestﬁécture or form d@ f
e

f”;fﬁ‘%?“f B. ' write answers to g Lst1ons based on se]ect mater1a]‘§h1ch ﬁ@as been'°"~j_r'7

.,1' read T : , R L '3'”‘ , ﬁ&

@: wr1te s1mp]e paragraphs based on gu1de~quest1pns for se]ected mater1a]s .

) m;”'IV. Independent Compos1t1on 3 e ,'?,- . *1, '{ﬁ; g ':f'__."f
e ‘ IS . o i
IR Depend1ng on" c]assroom sett1ngA3gd the mater1a]s used the student '

A wm R E N .

- A" write s1mp]e sentences %nd/or paragraphs of 30 to 40 words descr1b1ng, :

°f - fam1]1ar p1ctures and obaects P _ .
) -fifBQ,;wr1te s1mp]e sentences andAor paragraphs of 30 to 40 words based on ‘ %
T : fam1]1ar s1tuat1ons and df%ﬂogues R R e g

- ! S ?‘ i/ ST R

o b gt e

. ’.' ' L S -« . ] o o /ﬁ' S




S1tuat1ona] ’, ,:;*“5wzc

A]] utterances are understood when spoken w1th rhythm, 1ntonat1on

1L

e

D.

E.

-

B

. Structural .

‘B demonstrate comprehens1on 0 :i
. ] . regular verbs in, the fo]]ow1ng

. o Depend1ng ont
: 'student will. : :

;nunc1at1on,,and speed approx1mat1ng nat1ve speech Utterances become ]o g S
;more comp]ex , B S e : ’

»

ﬂ

demgnstrate comprehens1on ofevar1ous S1tuat1ons and vocabu]ary, such

as . X

];;va1] subJects ]1sted under Leve] 1 L1sten1ng Sk1]]s, but 1n
greater .depth. S .

. -shopping-and: dining at a restaurant Ty

. vacat;on.trave] express1ons (routes, hote]s, t1ckets, reserva-

tions .

. traffic: -ect1ons, addresses and teJephone numbers

.- selectedifii'storical sites and facts, geography.

' erary and h1stor1ca] f1gures..-

‘oSm-p RRYN)

1dent1fy the appr pr1ate response to an ora1 quest1on or: statement

l

.{ demonstrate comprehens1on of recomb1nat1ons of fam1]1ar mater1a]

demonstrate comprehens1on of the top1c and the deta11s of d1a]ogues
" and other ora] presentat1ons :

demonstrate comprehens1on,of unfam1]1ar words and phrases throu?h
sens1b]e guess1ng w1th1n the context of a fam1]1ar top1c '

§ i ». ) ' . v?;\ ‘. ’

. vA demons “aig comprehens1on of the structures ]1sted under Leve] I
' k

L1steh n;_ _ .
y N Do
he: fo]]ow1ng structures’and grammar

a. . tenses .- R D ERRr
(1) simple present. “it. - §, CD
) preterite. g . 1,‘

) imperfect.
‘ ) selected perfect an
R 5) . future. = ‘
b.- rms. ‘
) 1nf1n1t1ve

t

(2
(3
- (4
fo
(1

Depend1ng on the c]assroom sett1ng and the mater1a]s used the‘; R
student w1]] S . L R , o




s e e s

(2) 1mperat1ve ST U UL Y
- (3)-- past participle. - . T L cn T e
S (8) - present participle, - & I ',;vf S el
. ’ w-.(5) subjunctive (for recogn1t1on on]y) R S
. o r2.~‘se]ected 1rregu]ar verbs in the above tenses and forms ' B
' ~ .. 3.. reflexive verbs in the above forms. - - ‘tu?
T4, _s1mu]taneous]y placed direct and’ 1nd1rect obJect pronouns
5. _abbreviated forms of words. = - oo - o
6. subord1nate and coord1nate c]auses
...Speak1ng §k1]1$ r;-.'. f-i? R J':I E '}?‘
S AT m1m1cked and d1rected utterances are spoken w1th rhythm, 1ntonat1on,3

‘3pronunc1at1on, and -speed - approximating native speech. Original-utterarices
[ are spokeff well enough to be understood by a native speaker of Russian and are -
not offensive to the ear. -Emphasis gradually-shifts from m1m1cked to d1rected
and or1g1na] utterances bec0me ]onger and .more complex. : :

1. M1m1cry (repet1t1on of a mode]) 4 , .
S . SR %’I S T .+ ' ' Cooe
, Depend1ng on the c]assroom settlng and the mater1a]s used the.student
W1]] . ’ . I DR o : ..""‘3;-" . ' o -
,ZAW],demonstrate greater sk1]] in produc1ng the sounds of Russ1an (in comparison_.’
w1th the level of- f]uency ach1eved 1n Level I) - S
E B}‘,demonstrate the ab1]1ty to mimic. 1onger and more comp]ex uttérances
di-_;l(1n compar1son w1th ‘the ]eve] of comp]ex1ty ach1eved in Leve] I)

BT § O D1rected (teacher mot1vated response§7“‘“‘j~%\¥§x; _

O Depend1ng on the c]assroom sett1ng and the mater1a]s used the student
e will, T v . y- hL R

.. .z e

answer'wﬁth‘compiete sentenCesfquestions based on:mocabu]ary and:structures '
: prev1ous]y ]1sted under the ]1sten1ng obJect1ves*'- CoS T e

B " be ab]e to ask quest1ons based on - the vocabu]ary and structures
' prev1ous]y ]1sted under - the. ]1sten1ng obJect1ves~\- “' f ,

T . |
oo C. present ora] summar1es of approx1mate]y 30 words based on read1ng i &
D .material. presented at this ]eve] o T AEE ?f
S R v - L 3] '_ e o N . '
L R ' R demonstrate ‘the ab1]1ty to ‘use: thepfollow1ng structunes ahd grammar -
. o)l those listed undér the: 11sten1ng obJect1ves :
-éﬁ?dv'“g'- “ 2. verbs governing an infinitive. e wl -
. IR 3 fOrmat?on and use of the subJunct1ve mood (11m1ted) .

e e e

W,F-Et: demonstrate an awareness of cu]tura] patterns and behav1or

U



o 111{ 0r1g1na] (creat1ve express1pns) | f{l- ];h;--f” rdi,fﬂﬁf fﬁfi'ff:
i-b Depend1ng on the c]assroom sett:ng and ‘the mat€r1a]s used the o
: student will. L - o
S Af_ use correct]y and appropr1ate]y the vocabu]ary 11sted under the :w B
L 11sten1ng and d1rected speak1ng obJectlves s
C ;B,U7use correct]y and appropr1ate]y the structures ]1sted under the oo
LT - ‘41sten1ng and d1rected speak1ng obJect1ves
& ’ :

;Read1ng Sk1]]s

: '. A]] mater1a] read is e1ther a recomb1natvon of- known vocabu]ary and;;47 L
. structures:ar is_initially’ presented by the’ teacher for s1]ent read1ng SR

comprehens1on and fo]]ow-up read1ng T - S ._.le,* o
- I D1rected "; o Sl T
i P A . ' ' o
_ Depend1ng on the classroom sett1ng and the mater1als used they: e
student will. . o . e

-A. demonstrate comprehens1on of mater1a] read aT;'-,fsuch as -{aToguesgll
' se]ected read1ng passages, songs, and poems o o

B: ‘read a]oud mater1a], such as d1a]ogues, selected | it pas.agesp‘

B songs and poems. .- . o R
Rt Sem1 d1rected S e S _ ff' '.fﬂ[" ;
‘rf,:ll. Depend1ng on the c]assroom sett1ng and the mater1a]s used the L

N student w1]]

se]ected read1ng passages,‘songs and poems

>

h-EZ:Zf‘L?B)‘ read, s1]ent]y mater1a]s such as. dlalogues, se]ected read1ng passag%s,, .

L. . songs and,poems T . o : C
% III. Independent -~ ° .. . . . ' 7 é
RS :'jf:Veryﬂiimited.at'this:Jevelius1ng a selected,14st_of approved materials. -

Wr1t1ng Sk11]s

A]] wr1tten work is spe]]ed correct]y and - ref]ects the proper use‘of oo
words, phrases, and sentences which the student has f1rst ]earned ora]]y "ji-
pand has read s1]ent1y or a]oud ' . : o

.e'r'

1 1 . oo g
s

<A, } demonstrate comprehens1on of - mater1a] read s11ent]y, such as d1a]ogues, :

&

L :
Sl
(R



. ._‘ _ .9 I.v‘_ .‘-_:v . L .‘ -l( - - P . ‘ y“‘l wawop e
. . e . ‘ - . T L - : ‘ o . ‘ ' Ql\ ."
T b R , \ N s 4| L
- :w'*L1sten1ng Sk1lls o Choe - ﬁv > -” ;ﬁ."}~- e
. * ' ) : LA o e s - L s o ) _""\_ . .
R o A]] recorded utterances are. spoken in standard Ru551an by nat1ye speakers
" Teacher .utterances. are -spoken in, standard speech: at normal speed. .There will
" be some .variations in. speech patterns, such. as d1a]ects, ¢hild's utterances,
" sub- standard speech or - slang, specifically" studied" in- connect1om\~1th a
. part1cu1ar d1a109ue, p]ay, ‘peem,’ or rEad1ng se1ect1on U
s The ]1sten1ng sk1]]s refer to understand1ng thé spoken ]anguage w1thout -
" reference: to. the written form except in S1tuat1ons such ‘as.an. aura] s
_ @ comprehen51on test C e SO LT Y ‘
C e : t s i ‘. e _.;'\ “‘v“. . . . . ) , ) '_: !t,
I. S1tuat1ona] -”Lﬁ_n'l ;‘_,;'; f_f_ - '.'vf:jf.F.f ‘:-¢:f~;b'_vj' S
L : Depend1ng on the c]assroom sett1ng and the mater1a]s used the R
L student w1]]..;;,- TR T R T f_f;;7

7Q;tuA,: demonstrate comprehen51on of var1ous s1tuat1ons and‘vocabu]ary, such
-tas .
C 1. alt subJects ]1sted under Leve]s 1 and II L1sten1ng Sk1]]s, but
T ‘in greater depth..

S R S &;cupat1ons and. occupat1ona] t1t]es. ”g '1 R
Taow N . .
O ) 51ckness and mak1ng an appo1ntment to see a docton.__ L 43
SO 49 h1stor1ca] h1gh]1ghts R ‘o : & ‘_? ,
o -_“Bthdemonstrate comprehension ofi%dapted.se]ect1ons from p]ays, sgor1es,.
L "«:'7.v“'rand oth%r mater1a]s, ut111zahg fam1]aar vocabu]ary and*structures
- oG demonstrdte comprehensﬁon f record1ng$ of se]ected mater1a]s such B
T as s p]ays?ipoems, hort stf 1es, and songs - :
3 E : : %' .- v :
A ]
‘ : g.DQ.,demonstrate c0mﬁ§ehens1on of %ound tracks oﬁ aud1o v1sua]'mater1a]s,
T e such aSJmov1es ﬂ?nd f1]mstr1ps 'ia?? ,' »9, v . i
1_?’_ S .~ . i N \ . , " . ":
':E;"demonstrate comprehens1on of mater1a] wh1ch gs on]y part1a]1y g
fam1T1ar %hrough contextuat c1ues - ‘
b' N . - . “_,v - .. L . N . .
c . : ; i' - W - . A-b.- L i . . w. . . - B
AR tr C UY‘&]‘” T ;‘ R A o e ' : %
o L 3*' Depend1ng on the c]assroom sett1ng and the mater1a]s used;‘the _
student Will, . . R L ; ¥ ,:ﬁe.

hES -1-h“f“f2A; demonstrate comprehen51on of the structures ]1sted under_ LeVe]s 1 5’;
T e _{;and IT Structura1 L1sten1ng Sk1\]s, but in greater deptﬂd-c‘ . :

Al . . ¥ 5, - - h.& . . Cw

'ﬁ;pemonstrate comprehens1on 0 .?he-subJunctmve ﬁood and pasS1ve vo1ce

g% . Lo -»r,
, pes o *
. .
o L o .
v , : o >
L & TS
0 g . LIS )
~ N i ]
AR PO LI . ‘i‘y’
. e, s
', -
‘ 3 -
L




o l S X ‘ . , § .
o ,4;.'. - . _ e : > L : A . . . : . . "r' L L |
) “-C' demonstrate comprehens1on of d1scr1m1nat1on among verb tenses and et
’ moods. o e Ty S SRR
"ffD demonstrate comprehens1on of forms and pos1t1ons of var1ous pronouns fﬁ :
. Inv1te nat1ve speakers for spec1f1c top1cs to be presented in- the " __~j?,
tanget Ianguage I T A I R - _3ffx5h”.sﬂi
Speakrng Sk1IIs_ . F ;-' .'.-f N s’:';' -";hv.-w.y~ﬂ"-:ng"?””j. S P
g AII m1m1cked and d1rected utterances ane’ spoken w1th rhythm, 1ntonat1on, '

pronunc1at1on ‘and- speed gpprox1mat1hg ti wspeech 0r1gﬂna1 utterances’
. are spokan- well enough 'to- be‘understood by ‘a na ive speaker O; Russ1an and
.are not offens1ve to the ear.‘ Emphas1s s pIace on d1rected an_i

utterances.; - S R I )

o

1m1crz (repet1t1on of a mode]) ’;;,F.i’

e , Depend1ng on the” cIassroom sett1ng andﬁ 2 -

©7 . studént- will demonstrate greater skill in mim k1n
. ‘poems’, - songs,.‘and other selected material:
- of f]uency ach1eved in’ LeveIs L and II '

»TII D1rected (teacher mot1vated)

.‘ ﬁvﬁ'! = Depend}hg ‘on the c}assroom sett1ng and the mater1a]s used the
' student w111.“. : R o IO
AR 2AQ answer: with comp]ete sentences any que t1on wh1ch conta1ns fam1]1ar .
AR vocabu]ary and structures. N o . B A
ERPEE ,~.~_f . .'~; s

C. demonstrate ab1]1ty to use fam111ar abu]ary and structures. .
. ;f _D. present oraI summar1es of approx1m er 40 60 words based on read1ng st s,
SEEENE mater1a] at th1s Tevel. * , _ " A SRS
AR S vecits seIected poetry w1th pronUnc1at1on and 1nt0nat1on patterns "%' T
A f1tt1ng the mood of the poem. ?ﬂ" : = . . L
Lf " “enact roIes from se]ected sklts afid. pIays W1th pronunc1at1on and f?r:Ti_j{' co
S - 1ntonatJon patterns f1tt1ng fhe cu]ture :”"“;u R .L717, &0:;-f~g5

-

E 5 Gl p*esent-eraI des§r1pt1ons and/or epranat1ons Sr p1ctures, current

"_f:ﬁ{,;" events %ftgmstr? s, and m0v1es using familiar. vocabu]any and structures. L
e ’ : o . o L

III 0r1g1naI (creatTVe express1ons) ’?“,; *. '.7?¢ ffvd _;';.,' ;7[ ,.3ﬁ“‘ tqd.-
i Depend1ng on the cIassroom sett1ng and ‘the ! mater1a]3 used, the .ffy-f.sjlvfé.h
student w1II...-' o L T
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. present d1a]ogues S1mu]at1ng every day s1tuat1ons, u51ng patterns ;ﬂ{“'ff:}i'
}approx1mat1ng natTve_speech f;' . . S

: w
‘. : L}
.

) o,
R Cae

. . e
cel .

N e ” %

‘ &f',.

e A]] mater1a] read s e1ther a recomb1nat1on of’ fam111ar yocabu]ary and R fﬁ;;
an ,structures or 1s 1n1t1a1]y presented by the teacher. o _C;_’_ T S S

<.
iy )
A -
- - m

A read a]ou }w1th proper-pronunC1at1on and 1ntonat1on9 passage%,such - .

fasg’ d1a]ogues and ppem§1. e vffkw . o SRR - ;j_.-- C e
B. demonstrateucomprehenS1on of ‘written mater1a] suéh as*ﬂfaTogoes,;'“?\’--e
L poems, and se]ected read1ng passages. A R S

II”

Sam Duedmd St "ham~

Depend1ngf'n‘the c]assroom sett1ng)and the mater1a]c used the ;:»13;*}'5;“
student\w111..f' ' AP

! AU : - . . - c . 3 .. = s ' ’ " . "' e ‘:

= if'A read a}oud W1th proper pronunC1atzon and 1ntonat1on, passages,_such as R

e ‘ d1a]ogues'and poems. ; e 1x _ UL

T he SR { ' ¢ e e

- B, demonstrate comprehen51on of-wr1tten mategggﬂ vsuch as d]a]ogues, ST Thar

Tl ' poemss and seTected read1ng passages. L . L W

o jJ»'& Indgpendeﬁi% . R : ‘f ;‘ - . -

. .f ; . ;’: . s : - A . - . ,.z. ﬂ . )

I -ofThé[ w111°ré§d s1mp]e mater1a1 Bk books maga21nés, and R

L newspapers, sua11y at ) ?r';‘ Al

e STl RS Y

v

e A]] wr1ttenrwork ref]ects correct spe]11ng and proper,use of vocabu]ary
aqp structures.v-;..j,u el - A T

.

. '-’f 1. D1ctat1ons '“ﬂfu4  L _'l 'f'ﬁ‘ s 1.:,=;fa' i .ﬂl*=.sf R
e TR . R N EIPE v
;

"Seﬂ'f*- Depend1ng on the c]assronm sett1ng and the.maternals used the_ ﬁ;f»f}rﬁ';g{
rstudent will znhte selected paraq;aphs of fam1]1ar*materra] and/or i S

of its

: vrecomb1nat1on . s Y IR SRR
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