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e | ABOUT THE CORE CURRICULUM
* = . ON PREVENTING/REDUCING SCHOOL
' VIOLENCE AND VANDALISM -

THE NATIONAL SCHOOL RESOURCE NETWORK APPROACH ' .

he National School Resource Network (NSRN) was established under a grant from the
aw Enfortement Assistance Administration, Office of Juvenile Justice and Delin-
EEEY Prevention, as a resource tb schools troubled by crime, violence, vandidlism
nd disruption. . The network PfﬂVldES nationwide trairning events, technical assis=-
-*'-tance, and 1nfnrmat;un dissemination to assist schools 1n preventlng and reducing
- these prﬂblems The facus Qf all Nezwnrk act1v1tles 15 on the CGllECEan sharlngi

\b“‘ =}

\Wwﬂ

Eanr D C s aﬂﬂ Reglanal Centers in Bastcn, Massathusetts, Atlantg, Geargla Ch1=
© cdgo, Illlgals, and San Rafael, Callfafnla will carry out the mandates for the
Network. Also participating in the Netwérk are 34 national organizations whlch

form im active consortium to enhance service and delivery Effc:ts

LY

£ ' N B : e

. ! : -

THE GORE (URRICULUM

The fore Curriculum includes seven courses designed for aelivéry either in a com=
" prehensive 5-day workshop incorporating all the courses oggin separate special pre-
sentations. The seven courses are as follows: : :

Course 1: Pgtting It All Tagvghef and Tak;ggiit Home

This course provides an overview of a plannlng and evaluation p:acess that partici-
pants can apply in implementing ideas and strategies in their own® schools and com-
. munities. The course also ;%%awa participants the opportunity to refilect on work-
", shap content and select froi among the 'ideas and strategies presented -those whlch
best meet.their schools' neeas

- . Course 2: Discipline

AR This,zaufse;gpgers a range of issues and practices surrounding the development and
implé@entagijn of an effective school discipline program. The focus will be on .

*,  clarifying réasons for-discipline, building conceptual frameworks for understanding
behavior problgms, describing pallcy CDﬁSLdEESElDﬂS, and providing:specific exam-
+ ples of programs and strategies. Y .
d - '
\ L
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‘Course 3: School Climate : ) : , L - -

H . - = - B =
v

The purpose Qf the course is to lntzcduce a Qanceptual overview and definition of
"s¢hool climate'-with the goal of effecting positive .change. The focus is on way
of lmprDV1Dg .school. tllmaté without admlnlst:azlve or cemmunity action. The cour
first defines school’ cl;mate and then discusses ways to assess and improve it.,

-These idclude quhal and informal assessment, improvement of interpersonal rela-

_Qaufse é]- Intérpgfgaﬁal'Réla;ians . Agg : .

tions, stress reduct;an and management, student involvement in ﬁhange and law-
felated edutailgn as;a relevant curriculum apPrcach s

* i 2 P . -

i

“The géﬁl @f the course is to introduce appraa&hes and resources to 1dent1fy, man-

gagé reduce, resolve and prevent crisis and ﬂanfllct img schools. There is an
funderlylng assumption that hostile -incidents and* dlsrupnlve behavior age expres=.
sions of deep hurt, fustratyon, ccnfu51cn, anger and mlsunderstandlng Spec1fli

ot
Course 5: Security . S .

attention will be given to £risis and conflict intervention and management, "garg
problems, problems of victims, and intercultursl relations.

¥

! : . B
. @ -

d

¢
This :aurse is dESlgnEd to address a full range of preventive measures used to
improve the SEEuflEY of the school both during and after school hours: It will
provide a variety of alternative appraachés to ‘8chool security which will enhanck

. schools'- ability to improveé the safety and security of the people and property.

Special attention will be given ;5 an overview of security. problems, use of non-
security staff to prevent problefis, phyglcal plant security, and design and upgre
ing 'of security programs.

Course 6: Environment . .

The course on environment provides guidanze to school staff on ways to change
school enviroaments and make them safer. A full .range of physical design strate-
gies that can be: lmplemented in schools is presentedﬁfgﬁany of the strategies car

be applied by school péfsannel?and sﬁudeqfs An afsessment checklist will allow
school pEfSQﬁnEl to ;QEBELEy EnVlEDnmEntal pf@bli\ —

3 i
. .,

Course s7: iThé'C@mmunitv'as a Problem Solving Rescuﬁgé\

E

Community involvement in the school can help the s;haol; greatly in solving prb-
lems Df violence and vandalism. In this course a ratﬁanalg;*gr\cammunlty inVolve
ment’ 13 presented, along with specific approaches for 1ané£Slng “school=-commundty
llﬁkagé Use of parents and volunteers,sthe criminal Justlte Cam}npnltyi and comn
nity aggn;les,ﬁbu51nesses, and afganlz%c;an;-ate stressed. Inta;agencv CDDPEfatl
is also discussed. o .
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CEI.IPSE 7 - The C@mu:x;_i.;y as a Problem Solving :Resource

. s = -4 :
. E g nd and F!atlanale D ;
. , . o _ . -
A | - N Cro e E 5 .
”'JTTheigrDblems-fa:ing't@day‘s schools seem overwhelming: - viéleﬁ:e and vandalizﬁ— -
dissipliné problems, stréss; alienation of students and staff" Thesschool's job of
eduaating children and at thé same t;me preventing preblemﬁ beeomegs almost 1m1@5 zible

when the school is viewed ds a segarate entlty, isolated fram the community.- The ]
‘prédblems’ that face'schools today will be merely contained, not prevented, if schools
. act alone. Problems can-be solved where, there is interaction, communication, and Y
involvement between the community and the school. = The schodl's role in the community
_is-~central. To remain®isolated and alienated is unrealistic and unwise. THe schoocls
“need the - resaurces the’ comminity can foe:. By harnes sing these resources (1ﬂleldualS,
bu51ness grOups, arganizat;ons, and social aqen:;es) SGhDGlg ‘can ngVE their internal
prcblems, prosper, grow, "and contlnue their true task af educating the- natlmn'f ~

chlldreni SRR : -

-,

i ' ._ o 7 : : ‘A= ; | s E T .1‘

Purpose : T ( ’ :
. o _ ] - | , |
This course is designed to broaden gartlclpant awareness of . wources in the community
for solving problems in the school. The rationale for involving the community i%s .
: - R -

presented, programs involving the community are introduced, and ways of garnering - ©
support are discussed. This course.will help participants find new channels for support
of schaol programs and pr@jects, and Pravide techniques for gathering such support.
,Madula 7 1 explores the relatipnship between prablems of viglence and vandallam in the
schools and their roots in community socioceconomic problems. The need for ccmmun;ty

'anDlvemEﬂﬁ if prgblems are to be prevented is EthESLd Tha egtabl;ghment of ;
schools is discussed. ’
Wadule 7 2 l@oks in, more detall at the l;nkage af cgmﬁunlty and s:hcal\§f a way of-
solving school Prablem;., The ingredients for starting qchccl/communlty programs are
analyzed and techniques for promoting active involvement in prmblemg tthugh a resource
sharing network are examined. Module 7.3 Eﬁtabllght; the lmpartanig of 1nva1v;ng parents
and other adult volunteers in the school's problem solving efforts. Obstacles are
'discuszéd, as well as ways of overcoming them and program dé;CIlpth s are provided. -
7.4 suggests ways to proceed when anli:tlng the aid of agencies, orgamizations,
and businesses. Benefits and barriers to lntaragancy :QOpafat;Dn are Examlned .
7.5 emphasizes the linkage of the juvenile justice system (;guft- and police

"departments in particular) with the schools 1n solving school problems.
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rs8® _ 7 ~ The Community as a Problem=Solving Resource g j
Madul, '7;_-; an}:}ji; - Sihééléggmqjgﬁ'ity'ziﬁ}gs '(C@mﬁgﬁeé- Session)

“TotalTime__ s hours . . . .~ .7

Course
- Agenda -
by Module

ModuleSummary

Th;g combined session (a :nn&Eﬁsat;Qn of Madules 7.1 and .7.2). 1ntraducéz the EDﬁCEFt%

of the school as c@mmunlty,‘af the schaol as part of .the larger community, and of
"working and linking me:hanlsmg to bridge th& twg in attempts to prevent
Ccmmunlty involvement in the school, tommunity schools, an

viojince and vandalism.
linkage.

. interagency cooperation are presented ,as strateg;es to promote p@s;tlvg

U

and. réduﬁL

net-

7 T Activity/Content Summary. | . Time _

[N

O

3 ; . o . b . o 2

S

"A. ?hé,écpéégt of Community -

Introduction and Course Overview o a -

- <L ' .

A sense of community can exist within a group, a school, or
~ within the area a school serves. '
SO )
B. - Binding Mechanisms--Linkage ‘apd Networks : .
= . .

»  Linkage-building and ﬁEthfkiﬂgiéxtéﬁd any: community's ;bility
to funati@n and. serve, '

C. The Need fcf Ccmmun;ty Outreach and Support.

] 2 p L g,greatér community, whiﬁh influences not
1ly the problems schools face but the solutions they can

5 ) . i . - %\

e,

Involving the Community:’ Programs That Have Reduced School Violence
and vVandalism - : AR :

L e i .

s and trainer share examples uf programs that involve
=

Farticipant
sectors of the community in helPing solve school problems.

various
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Interagency Crapﬁfatlﬂﬂ' The Yerba Buera Apprnarh to School- Ba =ed
5 ali ) .

i1yve t‘xjf

©10=15 min.
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. SR Axeﬁvit!/confents'umﬁiary‘

Techniques for Pr@m@ting.égmmqgity Involvement

. N , ,
There is a clear distinctiQ; between obtaining community awareness of a
problem and of bgildinqxéétive involvement of people and organizations
in a project.. Partiéipaﬁts explore and discuss techniques for: encourag-
ing increased community participation in a resource-sharing netwgrki

s

.= 2

=
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cgursg _ 71 - The Cam%’ munity as a Problem-Solving Resource __ ' Mﬂd“lg

Mndﬁlg 7.1 and 7 2 = S;hgcl—immunlty Links (Ccmb;ned Sess,mn)
f = . i

-

s o ; L

Objectives = ’ : | 7

. Participants will be able ‘to--

¥
i

‘ 1. " Define the can:ep t of cammunitg and the school's role in the greater community

2. Identify programs that involve various sectors of the community in helping.

olve school problems

N K B

=

I

3. Describe the community schools concept

4. ‘Discuss an interagency za@ger&ti@n approach'tg school-based service ielivery

sy =

i .5, Discuss te\:hnlquez for encouraging increased ccmmunlty partlélpatlan in
school problems and projects. ' .

Description of Materials ~
Materials in this module are derived from those in Modules.7.l and 7.2.
: . v
i

_ £
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cgursg _7_=.The Community as a Problem-Solving

Module . 7.! - ‘f-‘@lé of the Community T by Module -

Tﬁﬁl ﬁmh | houf and 15 minutes (with optional acdtivity)
- . . _ e T ) B !
E B . i NN
Madu!a Summary g ; DI SN ) o
N 3 = é;;j! . ¥ . '
B = B
) *Th;s mcdule 1ptraduces the IElatlQnShlE betweén school v1alence and vaﬁﬁkilsm and the
gty
* | roet causes that lie within the community. Use of cammunlty rEEQurEEE in a communlty

school. i% presented as. a’ prevention approach that Has , shown p:ﬁmlzlnq results. The
~content and activities acgualnt participants with possibilities for developing itﬁa@lsl'
Eammunity 11nk5 and Erav1de examples of programs’ that hgve worked. 'A building-block
‘model. far develaplng a commun;ty school praaram is- preaanted ‘ ' :

Acﬂvﬂy/ Gontent Summary Time
1. - Introduction to Sgbé@lfgommgpigg;gglati@nship% . ST ) 15 min.
- 2. Community Ro@ta Df Schacl Violence agﬂuyandal sm . 1 15 min.
N . . - U s . . e L
The’ rélat;angh; Jbétween cammuhlty SQC1ge:anam1: Pproblems and the L
incidence of sch@al violence and vandalism is pr?ented sHaw;ng 3 N
the effects of ﬁé edlicational system's inability to tgpa 51nglé— ; '
s haﬁdédly w;th(F e :amplex prmblems Df madern society. 7 i
A. Overviewy nggggigy,Roat of * thg_gr@blem . C ‘ '
. © B. Alienatiori:- ‘Response to the Littla-RéguSchoolh@uSE;T;adiﬁi@n %Q;
B R — — = —: — —— e = L =
c. The_School's Reaction: Isolation, Containment, Contrdl- ’
e L . R ' o ) .
3. %ﬁD;ffé "arn t 3trategy—=iommun1ty Educatlon . S - lD‘mihé,
Eatabllghméﬂt of zammun;ty schoalg ha; helped many Cﬁmmuﬂltlés re= ; f
= . dugce pfmblem behav;@rs in schools. 1Ih a cammun;tyxgchgalf faC%}l='
ties are used by the whole community and the school hecomes a ,
.Y ; " b 5 ,
. service qentéf'far delivery of needed human services. ' -
‘A, _-Intra@g;p;aﬁ o o ' ’ -
B. Dggcrigtlén of Community School Cangept . - .-
Tt e, Resul¢s of Gommunity Education Programs
‘f =53 A kb -
4. Emmmuﬁlty ‘School | Pfaqram That Have, Redu ggﬁrsg;aél Violence and .
;'a var - i : : .. . - 10 min.
A- number-of ex§m§l25 of school praograms that involve the cammunlﬁy
are described ° Models range from limited school and community: - o
. ca@géraﬁl@ﬁ to the, full-scale community educdtion pro gram. Vg" . : .
- = i f;_- = . ‘j . A,' . - 0
Y : 14 ’ L . { ] ok i : - . )
e————————
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gci:ivitylgpntent Summary | .

A. Example of Limited Scope Community School qupératgqg? 3

B. A Total Community Education Concept: The Yerba Buena Plan T

) s e
Group Discussion: Community Education in the Proposition 13 Era

’ - . ! , . ", %
Rate Your Own School (Optional Activity) =

Individuals fatg local schools according to fhe degree of community
service integration.

ign of a Community Education Program o

De:

“ o

artizipénts’DbSErvé how community school programs are developed using
building=block model/ and how each step in the model impacts the
s&hool's problems of violence and vandalism.

o

?j\

rarview ‘ . . _

[ ) —

The Building-Block Model

Wrap-Up

S .

H

5 min.
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Méﬁule. 117 - ' :
Workshee i

-
iy . L ¢
) ' Own School
P o :
Activity)
)
\ A
)

1. S5el acquainted with and oné’ 1n\wh1Lh vou
are available to students. Rate thP school
as = %

1 point For each of tlzéplcblem students marked with an * who Wwould be
called into .t ,jdumgplcr 5 office
5 points d.be served in an assistance program run
) \ s ing j} aff L '
'hcgl ﬁmuld reqularly refer the DrDthm to a social
1 ~e/ of referral ’
For ‘@ach student. that would receive followup after the referra
g ¢ . N o
o For each student who would receive anlstancé from a social .
- ragency or valﬁntear program within the school setting
. L .
: ore on a blank piece of paper. Do not indicate the school's
old it and pac; it to the trainer. ' _ ,
. v ‘g\; [ ) R .
. =] will compare tHe degrees of ‘integration with the community (not
R - of servicé) achieved b; participant's schools.
& L= !u
§
£ ; :E: ! ¥
-!rf *
: -
. : k2
s % i '
i ] 1]
. 7
¢ :
Al ) ) R .
& fos o Ll Ao .
% -‘\.?‘ - *
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Module 7.1 - The Role of the Community B s Mat -’I

L3 [ . . }

5 = ¢ —
“Workshop Content Summary: The Rola.

D somes frublic attention

rivebedl on Lh

tignal &

stem. Following v:h::f«:(:»g@ the heesl ool inddctmont - th ﬁ

™
5,

bor can't read,” came national concern that violence and vandaliom ar- o

vomanyy of b e o

> within the community as a‘whale. John Brewer, a principal in oan -

12 5 .
sizhonl, Summar

1 the =situation =imply and eleosuent 1o ’

B . ) %
ST TRISTRO U SPEETYE PRI L DY B

jent than the onlld's schonlineg. i o oW
, e = roo
wngry, has no place to sleep, needs .
. * I8 blankets, or = battered and abused, he oo -
) ready to lear if his varents are ill, s
( - = Fighting, baing evict coliving withaut heal ory
K ! : le able to be concerned abodr ,
; ter try to deo something
. betore 1 ocan act thedr
- o ‘cventing Student Vionleones <
Yerba Buena Flan. California
' 1=1s Sacramentn, Califors .
© ke < ¢ 7 R F LS !
firie=Tin Schools——a prrogram <slesiognoed Lo work st ] -- .
. ' 7 ot i RN 7
JovE Fear el b axplanation:  "Segdents i troublo ot treagb b, L s The teopgho ot
sroblem in urban educatien is...the social, ceonomic, and | orsonal problems
. . , ' ) 2 1
oo otha ostdents cthat orpvents thetstudents From e learnitng. . [T we “og el el
S raman wroblems, the beachers could solve the Iearnineg o roblems. " 20 incee
x “he problems laraely originate outside of ot consthanl, Ir i Toaica] te et
welnntrens in Rne community surrounding Fhe o cehonl,
pelneator sand others have devized a number o0 s stratcapiosn for dealine
) B ~ [ . , P < b - ,, g ‘
with viclonoe #d vandali=m in classroom:, halls, rosfreorm:, and i}

Aome b the mast offact ive inslude socurity moasupres, Snviranmental o-mbrol

. ,

FRIC e
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2 ¢ . L
i = . 5 ' - / - *
digciplinary measures, C@ﬁfllct managemen nt, and other activities aimed
- - ! . = = - . = * = ¢
"at reducing or controlling the symptoms of the problem. Actual 'prevention,
however,  will reduire joint community-school efforts to eradicate the
_ . = x 5
causes. 0Only by recognizing that.the. origins of the v;mlencv and vandalism,
B 4 L " : .
aﬁe'in,the socioeconomic problems of the community, can long-term improve=
ment in the situation be planned and ef f :ted§ .
“ S
i V
N schonolhouse was "charged-with the enormous ..
task of educating children and forming them into respo SlblE: law-abiding citizens.
of the past, with active cooperation among
ators did not face this task alone. They
e any dlfFEfen\Q sources within the adult .
population. 1In modern commur.ities, much of the bu rden ggﬁ been shifted
P ! o 7 . .
exclusively.to the schools. Church ties, 1n many casesg, are not as strong
- in the past. The increas 1nq1y common single-parent families leave
ithout adult supervision for large portions of the dal/.  And
L__i'
= modern schools and communities rules out close involvement between
young people and community figures such as shopkeepers, lawyers, doctors, and
s
- L
£
tao big.

o -



1 ) = . ¥y
Y - .
4
_ . ' . Y
v ¢ - (R
5 * ‘ - ) iy : i. '
I =
. ) M ' k
education movement, which is enlarging the education process té once
S - - .
- ! - = o s s s -
again in l the whole neighborhood. A recent publication of the Cali- .
= = ' F:)
fornia School Boards- Association re fl,At?d the new awareness of the need
for ?'h@@l community links: ) i . - -
~ : . : o -

Can the acho

L
i
ifgél ant and rhai schools_have failed to live up to their responsibilities.
a & . . i . B = ~
v Thg disill@=iondent and resulting. alisnation often are cited as primary
’ ¢ % : . * *

factors Unﬂf*]Vlﬂﬂ vlﬁlﬁnrﬁ and vandalism in the schaol.

2 . ’ . ) ’ N . .I ‘ B = : j‘j;

‘Fducatard, feelinag increasing pressure, frustration, and a sense of failure,

have velied primarily on curriculum changes to mret the demands of today's
. 1 :

complox ?ﬁiiﬁt?!\ iiﬁQFJllY hundreds of nnw apprr aches and programs have come
. .
and, 1n many casas, nona, but the oraanizational structure has not changed
. k) . . £
subst.intially, and resolrces from outside the*community have not heen brought
into ' heo Until very recently, little chanaged within the sc haal even

jo
1
L
s}
e
it
X1
b
-
et

i

thouah tha problems confronting teachers on a daily basis change

. f\ v ' ) "j"{"‘; ‘ . {

N

El{lC. - - 1o ‘-
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« In this 51tu@t1an,'w1th frustration inside the school and charges
' s -

A2
L’

failure Eaming from the :Dmmunitx, perspectives frequently bec
¥ o

polarized. The community often views the school as an autdnomous island--

a closed system that deals with,tha Eammunlﬁy from a defensive quturE ) ¥‘

- , *f i

Uncertainty or l@ﬂ@rance about the flunctions of the qch@al lead; to réduﬁéd .

2

el
financial support for Educatién and even bigge: pr @blema for the educator .
aﬂdzaiministgat@;i ' . ) - X

The school, on the other hand, sees itself as overburdened by soci icegonomic

% . ‘ - N i N ’—1\
factors that impinge on education. Teachers and administrators féél S {ii?_,
in:reagiﬁély biﬁtérvGVéf ‘their implied responsibility to gé all things to
all young people. Their ‘response is a natural tendency to witkdraw from %
& - A 2 B B
’ . IS . ,;(-

L ) lo ., . e LY . Y mrees L
critical and nonsupportive community--to keep problems and difficultiesw

’ ' ) i v . i i‘ ¢ =
closely contained within the schodl and to avoid discussing difficulties : .
_ : B X ‘ L N . R —
with any segments of the community. Interaction with the neighborhood )

’ ' - ) . -
deareasés} and loss of contacts seems to increase the community's isolation'

Iy
\ A

)]

- . % 2

Ed allenatl@n ffcm the school. . ) . o R

\J-"x : .
While Ehla pattern of fsuiat;an and alienation has not affected all of the ’
! f :

nation's schools, it @Etén'ﬁaé Jpeen idéﬁtified in those institutions where

£ 7 e . o i
the rates of violence and vandd lsm are high. On the other hand, attempts to
- N £ e R -
reverse the process--=t op clg;é and cooperative links between the school

. ‘ B ) 7 ) _
~and- the §ammun1ty——have yl efld g, impressive results., The concept of community
. i % H — N

3

n is halp;nq :Chaaﬂ in many areas reduce, and in some cases almc%t
eliminate, problems of viaLane and vandalism. In additien, this newly popular

iDﬂCEptsié tremendously /anriching educational and .recreaticnal opportunities

"

El{lC-? I o | f -
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TARGETS - FOR SCHQ@LECQMMUNITY COOPERATION
-

In s;haol sygtgmc that hauwe yet to adapt communit; educatlan appréat}es

community EDﬁtaCE with the schoel is limited largyly ‘to méétings of the
o, & . ) . * ) LT .
! . : D

T T ) ) - = T C
pareﬁt*teacher organization. This group forms the major l;nkfbetween "ug"
N N ,. . ) ' . f . " ) P -
= 1inside the SEh?olland "them" on the outside. School systems are not often

" Even social age ies do not lntggratt thaax

'

‘Lﬂ
1y
m

I

genetrated by the "outsider:

work with the school's programs; instead, they very carefﬁlly'mainfﬁin their

A : : . ,
own separate bureaucratic domains. For éxample, the welfare; social services,
healthé and mental health providers in most communities do not regularly

: come into the schools to meet with clients. Contacts between the school and
criminal jﬂgt ce sys tEm also are kept ta;§n absolute minimum.
. : _ o i
Educators' sense of responsibility to the child has.made them IiluCtaﬂt ta
abdicate control over what goes on in“school. Different systems of trairing -
. ? L = ) . o § :
~and ¢redentialing for prafeg 'Snals within the criminal justice and human

g service systems als@ have led to mutual dlctrth that has inhibited
cooperation
The school gr the'vommunity that wishes to resolve problems of ¢rime and
violence will have to confront these barriers openly Before progress can
be mdde the community must be &gfined broadly to encompass: ¥

o Youth o

, : )

I
a] Adults~--both parents and otherss .
o Politicians
-
]
¥

s LA d




o Health and human service agencies

; o Religious and civic organizations o C
7.
o Business and industry s
== N . 7
o . The criminal justice system

. ) »..i . . N ) . I 7’ ) :5‘ ) )
People in each of these groups must work jointly to develop 2 new sense

y * ¢ N .
of common purpose. ) h : .

Ed

- j . l Lo

THF lC'DIPIﬂMUDTI'I‘Y SCHOOL

While maintenance of the status quo characterizes many‘scho@l%ﬂand school

v . ' =T ¢ .
systems thggughgut the country, increasing numbers of people are responding
. . . : [

B LS
7

A to the need for change by:invglving the entire:community in the school. This S
. P L .

newly popular approach--which in reality harks back to earlietr days in -

!

Aperican %§ucaticﬁ§¥is marked by a change in name of the gduéatiénalziﬂstitui

tion ftam*publicg;?hé@iﬁt@_§Qmmuﬁ;ﬁg,sshgp;, As this initiative gai

H

momentum, institutions in-many parts of the country are expanding into service

&

centers for’ the ﬁéighborhééd and community. They are opening their doors in

the afternoons, eveﬁings} weekends, and sumier months to people of all ages,

operating as centers for actjvities and services in which the schools thém-

1

L)

selves may have only a small part. S - .

Interest in the community school grew with a widespread raali}aticn that schools--

1
costlvy commlanity resources--were not being used economically. Svlvia Porter, a

2

nationally syndicated columnist, noted this economic waste:

i)
i i .

ERIC - . -
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Our public 5¢h§ols a:e to an appalling degree

uﬁdsed for long periods, representing an abuse

of schools and an extravagance that ‘America

simply cannot afford...Most of the schools

! ) financed and maintained by taxes are closed

, for a startling -50% of the time. (Sylvia

- Porter, “Yaur?Manéy's Worth," Field Néwspaper_
Syndicates, December 1974.)

The ideas underlying the community school concept are simple:
Z = ;
. Y B
o} Since the school is a community resource, supported

financiall y by the people, t should be a¢c2551ble

W

to everyone.

o It is too costly to use sclool facilities for limited

: . periods of time and leave them closed for summer months
or other times that the community could make use of the

7
building. e

: o o

. © Educational and recreational needs are not restricted

s
1

to the children of the QS%%unity.

o

The school is a logical central location for coordinated
delivery of a wide range of human services.
william J. Ellen, a superintendent of schools in Charlottesville, Virginia,

<
L

4 developed five pﬁ%ﬁtical rationales that support opening up the school to the

E cammﬁnity:} ) .
B 1. The school plant already exists, fuliy:equipged and ‘ready
for use. ) R
2. The overhead costs of administration continue to be approxi-
mately the same whether schocls are open or closed during
k ! the summer months. -

- ) .
Q Lo

ERIC
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¥
3. " Fixed charges such as insurance,, interest, and capital
. " < - . - ‘E’ = |
outlay costs remain fairly constant (whether the schools
N , ~
are’ in‘operation or shut down).
‘ 4. The teaching staff--the community's most important edu- )

, . ) ’ ) &
cational asset--is (in considerable measure) already < C

mobilized. . '
5, Many children of- school age are left without any constructive -

months. (Ellen, William J., "Potential of Community

Education” in Administrators and Policy Makers' Views of

;CamgugityizQQEQF;pn, University of ;naflcttesvillef_viréiniaf

£ ' - 1977).

Qbjectives of Community Education
The commuriity school of education approach strives to make the school a center
of the naighbarhoodi? It provides educational, recreational, social, cultural,

and human services designed to meet the needs of all community members--

children, youth, adults and the elderly. It is based ons:the premise that

e

ocal resources can be drawn together in a central location to assist in

6lving neighborhood problems. It also acknowledges that schools and

Pl

community agencies working together have a greater ability to have an

impact on community problems than organizations workinj independently.

ERIC
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already working in the school system. The school is

The comtunity education philosophy sees the school as a service center

operating in par nershlp with ather grcupa in the community. While not
N L .
signed grimarily ag” an answer to problems Df violence and vandalism in
4

schools, the c@ﬁ%pnity education movement has been su urprisingly successful

m
un«

=}

. %

IMPLEMENTING THE COMMUNITY EDUCATION CONCEFT

Cammuﬁlty education requires int gratlan of the people, agencieg, and
4 =
institutions ©f the community. It most often is initiated by an individual

B
.

W
L]

a logical agent o

. change because %ﬁ its rcentral position in the community, hutiét is by no .

means the only agency that can initiate the push toward community education.
In many localeg, community colleges, rec ,htlDﬂ programs, or human service
agencies hav% provided the 1nltlal leaders hip needed t@ develop the momentum.

However, as simple, logical, and desirable as the chaﬂge may be, it poses a

Barriers posed by natural resistance to change must be overcome. The tendency
of bureaucracies to guard brerogatives and build empires must be short-circuited

' . : e i
through recognition of shared social responsibilities. 01d structures must be

changed, and new administfaéive'aﬂﬂ‘fiscal mezhanisms put in place.

ualized the process as evolving over time in a buildingybl@ck fashion (Decker,

Larry E. and Virginia A., Administrators and Policy Makers' Views of Cammﬁnitg_

University of Virginia, Charlottesville, 1977): - o

&

o
o0

cker of the aChGDl of Educatlon at the University of Virginia C@hgé?t%x



, COMPONENTS OF COMMUNITY EDUCATION "

: .\ |  Community organization |. .
and development, “

!
]

Community ' centering - -
K-12 programs 1

(4) Lcitizens involvement and participation

(3) Interagency coordination,

o . ' ' cooperation, collaboration R . I

1 . . . — ———

(2) Lifelong léarning and enrichment p;agraqs "‘ﬁé -

. Expanded use of séh%@l facilities‘ '
.| Community Schools=Community Centers

3

(1)

T L
iy : : e

z

Using Décker's schema, we can see how the rapprochement between the Echagi

and tha cgmmunlty often’ begins with thé expaﬁd d gse,ef ,:ha,lrf c;lltle

I B
Typicallyi the 5:haal'§ gymnasium, cafeteria, track; playlng flélﬂﬂ,
auditorium are ﬁade available'ﬁ@ the cammuﬂiﬁy for use after gchoal hcursg
" . J tﬂ * . a-‘ = : ,' "
and sometimes even during school hours. Thi’s brings & stream of peaﬁlé from
. the z@mmuﬂit§ into the school where they see what is going on. ,With wldénlnq
= | s

community awareness of the school's aﬁtl,;t ies and needs

"
vy

closer ident flEatloﬂ
= 1 =

with the Scho@i caniﬂé,elop- The r;Sglts oftan include more veoter support

for thQDl budggt requé s, mare-vclunteersfté assist the school, and an adult

presence that serves as a ‘deterrent to violence aﬂd,éizfuptiaﬂ. The simple

E

fact that the school is ndt closed for long periods cuts dewn substantially

ERIC
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~on window breaking, arson, theft, and crimes that occur while the 5¢h391>i%

 f§t1es%whén the school is in use by

/' unattendea. The principle is not tdi§

the community there are moré people around as observers for far longer

periods. of time. E v

2

‘Expanding the hours thatréchcai fé%ilitieg are open permit tﬁé& to be-used.
for eduéaﬁianal gr@gréms that éérve aduits"(ﬁhe second step;in>Déékef's m@déi);
" Local ééllegés, civiﬁ‘éf@ups, ér the lgéal school district itgélf'typically.
can offer éé;fSEE anﬂ=éniiéhment pr@graﬁg far'the camm@nity in the evenings
GEIGE-WEEkéﬁﬂE. |

Once the precedent of Qégﬁing the. school to the community is set and cooper-
ation wellrestablishéd, tﬁE'cDmmunity education concept :én be expanded to

]

begin delivery of needed social services at.the school. This means that

l such agencies as mental health, health, welfare, employment, and others, can

come out to the school to serve both youths and adults. The services may
include marriage and.family counsé€ling, drug and alcohol ahuse treatment,
parent effectiveness training, birth control or prenatal counseling,

preventive health care, probation and employment

w

inoculation programs,

counseling, or any of a dozen others. The key factor here iz that the

iy}

human services agencies are cooperating with the school.  They have a central
neighborhood location where they can seek out clients and serve community

Y are going where the people are rather than simply

m

needs. By doing so. th

o]
[

cecepting referrals £Fpm other agencies. Often the =orvice providers who

o0

ERIC
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' move inté schools find that ?égple will come to a s&hool when they méy
laék Ehé*time, energy, or mativatian to gé"ié a distant or unknown lécatién
in arcity to éeEE;SEf?iEES fra@ organi:atigné they saé as impersanél,
bureaucratic, and uncaring. ’ ' .
The citizEE involvement aﬁé parti;igati@n Pﬁasé of communiﬁy éducaﬁion
.is shown on Decker's schema at the fourth steé in the evolution of the
process. In reality, however, thé‘cémmunity'has élreaﬂy been informally
;invglvéd from the iﬂéegtiongr By including tpis as a step, Decker péints
out thé Galue of giving the community a formal, participatory ralé £h:cugh
advisory councils. Exgerts”agzeefthaﬁ such bodies are most important to
the success of the effort and suggest that advisory groups should be formed xgg
at the 18Vé;léf the individual school and have well defined roles in. the
program.
Decké:'s fifth phase brings tﬁe community=:enéered cgncérn‘intovthé classroom.

Adults from the community serve as resq&?&es in the teaching process, for

example, as aides, guest 5peaki§S{§§

out into the community witjt factciasvfgusinessES, museums, art galleries,

tf?@rs; The classroom also is expanded

laboratories, and other cor ity fafilities serving as settings for learning
. 2 .

activities. This step represents the first time the school's relationship,to

the individual child inlthe classroom begins to change--even affecting the

most closely guarded responsibility of the sch@cl'system!,

‘MJ
Ci.
I"«

El{lC' | .
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The last step takes thé'caﬁmunity education from outside the realm of

the school and extends it to the §E?biém5 of the geighbcrﬁoad- In this

vfinalgstageiAthé whole community becomes the focus of the activities that

-

have become centered in the school. When. development has progressed to

5

this stage, the cgmmﬁnity advisory board, the school staff,.-and a well-
coordinated gréup of human service providers can sit down together and

plan ways to mobilize resources to ‘attack the community's unique problems.
: Y _ y g

“

The concerns may extend to housing, unemployment, hunger, poor health care,

or other pr@blems that exist in the community but still have an impact on

the school.

To the school or ;Gmmunity interested in reducing vioience and vandalism
in the school setting, the community education concept offers tremendous
potéﬁtial! For example, the first two steps in Decker's mecdel extend use
5f school facilities into the evening hours. Bringing more people into the

schools for longer hours expands surveillance and incdrease: the knowledge

people have.about the school. Pride begins to develop as! reople learn

that they can use and enjoy the school's facilities. Iﬂterégt and involve=

ment gradually evolve s the school starts to serve the larger community.



.. Step three begins to -attack the problem at a m@:é basic;levgl. By
offering services thréugh'the school, more people tend to géﬁ more help;

Those in nééd:éangbg served better arid are not simply referred from one

agency to another. ‘Gniéite service delivery can alleviate many school

3

truancy, disruption and drug use.

problems tod, sucH

Finally, by the time the last ‘is reached;_the school becomes ﬁhe center

for marshalling the entire community's resources on the neighborhood's

problems. At this stage, a community and school can embark on.a true
. - - . \ .

/ “ayigrén:é'and vandalism effort. Through concerted action--taking internal

S

actions

's‘déal with effects of problems==the .school can move from a.
N : - ' . - '
-reactive pagtgre to an active stance in which the root problems can be
i, . : ) - - Y :

attacked on a communitywide scale. ;
In 1973-74, a University of Micﬁigan study compared leVelsiafbvanﬂalism in

community and non-community -centered schools in California. -The study showed

B

that even though the ccmmunity schools were alhost always located in troubled

neighb@rha@ds. in contrast to those that remained tradftional, the impact, of -
the new approach seemed to reduce vandalism considerably. ' Specific findingse
. .

revealed that: ; ~-.
-  Incidents of vandalism dropped 20 g:?ﬁiﬁt in

community schools compared to a drop of 14 percent

in .non-community institutions

LI
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t of vandalism ér@Pped'28;7:péfcént

The mean cos

{' i -;a .7 ; in;cémmuﬁit};schaals ve%sﬁs,a 6.3 pprcent décreage
~in traditional schoals:
While the sﬁuay does not éffér céﬁclusivé‘progf théﬁ‘;ammunity=schéols
éré the énsﬁgf to the_vandalish Préblem,iit does suggest that theriémmﬁnity

school can make important contributions to reducing problem behaviors.

- . ™.
In a similar study cqndugt;? in Michigan communities, vandalism in schools

dropped significantly aftef’inanguratiaﬁ of the community school concept.
‘Decreases in vandalism of over 50 percent were common in the 13 communities

studied. S - . - '

< t | , o ('>
"PROPOS i:TI;:S’:g ’lVBEEEUDGgETA C’U‘I‘S | ' :
While the community eéucétién cmﬁcepé has met with :ansiéerahle success and is
recognized as a deterrent to violence and vandalism, funding is not always avail-,

; able far'sﬁ:h‘astivitieséz With Pr@gcsitiéﬂeIBthpe ;utﬁééksp many sch@ois are
faced with the féalit? of working with tighter budgets and have been forced to

~cut back on innovative programs. Others who hope to implément them have had to

‘postpone their initiation. )

:

" Even with tighter budgets, schools can still begin new programs if they are ab'e
to find new methods of funding, or if they are able to reach out into the com-
munity for support. Involving the community in supplying funds or resources

doubles the interest in new programs. Funding can be available if new grants
aretpu-sued and new channels of resources are attacked.

s

O
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‘  CONCLUS TON o
- Jahn M, Rectcr, f@rme: admlnlstratar of the LEAA Office of Juvenile Justice
and Dellnquéngy Prevent;an, summea up tha ;mpartancé -of sc choo l-comminity links _

in tegtimgny_bafare~the'subcammittee on Ec gn omic Dppa:ﬁuni;y; Committee on
'Educat;an aﬂd Labcr, Héuse af Réprésentatlves-
'ﬂ_ "**_ - . In approaching the prcblems of 'schools, it is - ,
7] . ° .important to remember that the school is a micro-
cosm of the Eammunlty it serves. The problems of
thaﬁ cémmunity will‘be réflectéa in its SEhsals.
_:cmmunlty v;élence, 1llégal gang act1v1ty, learnlng
dlsabllltlés, substance abuse, nutrltlaﬁ, and the
o © _myriad of other factors détermlnlng the quality
' of life in a particular community.

The community school offers a well-tried method that has demonstrated promising

results throughout the country. It ‘offers an approach to prevention that will

assist -many commuif- 3 with the problems of school viole ence and vandalism.

$
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“nity in addition to the traditional educational services atl pubhc schools provide. The
recreational, social, "cultural,, and ‘human services provided through the community
schcols are designed to meet needs of diverse community members, including "children,
youtn, . adults, and the elderly. - The community education philosophy sees the school -as.
a locus of service activity, operating in partnership with other groups in- the zommu-
ﬁi:y The cammuﬁity s::hau:l’t:gﬁgept apgéar’s’ tt;) ha’ve several ’aﬂvantages iﬁéludiﬁg

visian 1;0 students and the:r Famches, and redu:ev:i \ﬂcﬂéﬁ;é and vaﬂéahsmi : ThIS Du“%Elﬁ

describes a variety. of EE!‘I’IEF’E?EHSNE community school models. - - * - §
. - .o .
The Problem e BN Thus, schools' may be overburdened by
_socioeconomic factors that impinge upon edws
Schoois today face a dilemma. . By law, - c#tion, and they frequently . have the
schocls are accountable ‘for teacﬁ“rng 'stu- resources fo. deal ,with only a few of the,
dents until they reach .a certain age. But many problems whri(:'h are part of "tReir stu-
the problems that some students bring to _dents' environment. 3Some of these problems
school sometimes make it almost impossible ~ contribute directly td incidents of visience
for them to iearn and for the teachers 'to and vandalism in the s’t‘;‘htj()]" e
teach. - As one principal, John Bréwer, .. = R , '
summarized tne situation: SR . The Solution ‘ b
Thesa children ‘and parents 'Some school districts have worked with the
nave a dozen needs that are more larger community to address tnese problems
urgent than the child's schooling. - by instituting a - comprehensive community
If a child is hungry, has no place school program. When 3 5choot becorkes a
to sieep, needs ciothing or bian- |, community,school it becomes a service center
kets, or is Dattered and abused, . Fat:jﬁe ﬁenghbarhaaﬂ and/or community and
fe is not ready to learn. If his ' operates -in par’t%g;;hxp with other commu-=
parents are ill, fighting, being =~ - nity groups ta Ffill  the meeds of :ne resi-
evicted, or living without. heat or -dents, .keeping .its doors open afternoons,
glectricity, they are not able to he : evenings, 'and summers. Local resourcdes,
concerned about the child's aduca- : - are drawn together in. a rentral location am:i
tien. | mave to try to do some- aré  thelefore able to®mére effectively solve
.thing about the first |2 probiems neighborhogd problems, oo
before | can . get their attention. ‘ fo ’ T

A useful definition of the community school
(As guctad in Preventing Student Violence concept was provided in a ree;er\t éume\f of

and Vandalism: Tne Yerba 3uena Plan Sac- local " education agencies arr;rmg ‘programs

ramento, California: California 5chool Board of community dducation. According to the

Association, 1978). . - 7 :ur‘vey r*epart & community education pro-
. i_jg ) ‘

|
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v The Jackson Community School

EMC
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gr-ém is a program operated by-a"s-ihéal,di?:

trict or comparable jurisdiction consisting of -
program umts, each of which --

e Is based at a school building
" ("eommunity schoal")
., able facility which presents itself
and is F'Et:a.gmzed as a community
center - e

e . Is staffed. by at least a haif-time
T . community school director (i.e., a
person wHose job is_to facilitate
the development and operation .of
total :cmmumty programs thraugh
the community cemer‘) <y
] s advised by ‘a x_'nmr‘nunity advi-
sory council whose membership has
a profile (racg, ethpicity; sax,
age, income) which :reasonably
matches the profile of the corres-
ponding community and is com-
prised of at least
indigenous community
who haveé  been
selected, with the l:;alam:e Bemg
represantatives of significant
arganizations (including the
schoal) based in the correspond-
ing cammunity. ’ :

r‘esidéﬁts

. Eﬁgages in systematic and CEHTIDF‘E'
hensive assessment of Auman
needs in ity community; logical
planning (including specification
of goals, priorities, and

-~ specific objectives in the design
of programs) to address identified
needs; program. execution; and
plan. and program evaluation.*

_Jackson Community S:th;h:l

Example:

was opened
in 1967, thus becoming the first community
school ‘apened in the State of Utah. It is
still thriving and some of the founders. are
stil active in the scheool, including the cur-
rent coprdinator, Lucy Q'Terrell.

Jackson Community School
serves 400 students in grades K-6. The
reighborhood's population is appmxumately
70 percent minarity. After school and in
the evening,” a variety of .educational and
recreation programs are affered to the sur-
rounding cammunity.
} N
The Jackson Caommunity School is an exam-
ple of a community school in which coordi-
“or acts as a contact point between the

During the day,

“or compar- .

" chifd abuse.

50  percent ’
‘speak and answer questions.

they ara most

“time=
- The Jackson

neighborhoad and th! services provided by
the  social agencies. * Lucy O'Terrell,
community school coordinator, has made it
part of her job to identify the needs of-
neighbeorhood residents. Problems for which
area residents need assistance include hous-
ing, health :are, maFFiégE‘EEuﬂSEliﬁg! and
" O'Terrell has -worked to
discover which sc:e:ial;servic:é agericies could
fill those needs and what the procedures
ar-'e for abtammg the' ﬂéédéd . sarvices.
"if people need mﬁ:r‘mat@n and aﬁalu:atn:ns
for fodd stamps, 1've got it: whatever they.
need, I've got it," Ms. Q'Terrell says of.
her job. The Jackson Community Scheol has
thus created a .vital and needed Ilink
between the 'social service agencies and the

"people in the school's neighbarhood.

for the community school has
"The Front Rgom' and each
O'Terrell invites a guest
in The Frant Room to
Speakers and
their topics are posted in advance so resi-
dents cart arrange to hear those in which
interested. Sometimes: the
speaker is a physician, a social worker, a
political figure, or anyone who is willing to
talk about what they do and answer gues-
tieons. Ms. O'Terrell is especially pleased
that neighborhood -women know there is
always a place they can go to for a little
while in the evening, to get away from the
Ff"tihejﬁ and be with ather people. +

The office
been .named
evening Ms.
speaker to appear

Community Schoo! relies on
ingenuity and volunteer resgurces [0 pro-
vide its wide array of services to the com-
munity. For example, classes are offered
by the community sc:haol for an average
charge of %2, which covens teachers' sala-
ries. Ms. O'Terrell recruited elderly neigh-
borhaod women "to give courses in crochet-
ing, quiltmaking, candymaking, and baking.
She found them through word-of-mauth rec-
ommendations and they proved o be very
skillfful and popular teachers. Ms. O'Terrell
explained her philosophy in hiring: she
tells applicants that they must work with
people in 4 way that allows people to be
themselves; and - that .teachers must be
patient, must listen, and must be able to
help the students,

*From “Enrolling Community Support," by
Marilyn Steele of the Charles Steward Mott
Foundation, (Journal of Research and Devel-

opment {1, No. 2,71797?8)
—_— v

the

X



Other courses currently offered include .

77 . remédial :math and -reading for children.
" lob-related . iaurses such as typing as well

. - . as ethni¢ cooking and woodworking are

offered. -

- Example: J;\fn F. Kennedy Community :
Cem:er- and ddle Sihog, Atlaﬁtal Gear-g_

. r
The John E Hénﬁedy Community Center ‘and
Middie School provides comprehensive ser-
vices to a.large, inner-city neighborhood:-in
Atlanta. A task force was created to study

~the needs of the neighborhood before build-"
ing the school 'in. 1971 The task force rec- -

ommended this -undsual community ~school
arrangement to serve youth and adults
' simuitaneously and provide . physical space
for a broad range of services. This facxhty
contains 100,000 squére feet of space in the
micgdle school, and 125,000 square feeé

‘space i the  community . services ) 'wmg.

The Atlanta Department of Education runs
four programs in  the John F. Kennedy

Center:
-~ ] A middle school sarying 900 chil=
' dren in grades 6, 7, and 8
e A day care center for neighber-
hood children aged 2% to 4% ‘
‘& A training facility for mentally
retarded students
) An evening program in adult edu-

catien and eanrichment.

The community center part of the facility
‘provides aifice space for a number of com-
munity service agehzies including =~

i

) g A family and child SEF‘VIEES office,
. with a staff of 100
. A Social Security cffice
] A senigrjéitizens services office
° A uoiéti@ﬁal rehabilitation facility
e A gepartment of court services

which works with youthful offend-
' ars who live in the community

° A recreation department. .
Careaful plannmg is reguired ta insure these

o heeded service§ and avoid duplication of

ERIC _. R I

cser;i:e_s already provided by, other: agencies.

For example, the community center does not

~offer heaith ~services, since . there are
- already two excellent health care Jacilities in
the neighborhood. Each agency housed in

the John F. Kennedy Community Center has
an advisory committee composSed ‘of commu-=
nity and agency people- who meet ‘at least
once. @ momth. to "assess how .Che: agency is
mee:mg the needs of the :Drﬂmumﬁi o

'Mérshall Ar-m:id du;)er:tar- of -the cammi}nty

center, serves as the coordinator of, all ser-
vices . offered ‘through the center. ~ Mr.:
Arnold has his own advisory committee which
is .made up 'of all the agency directors in

" his center along with 3 number of community

representatives.” This group meets monthly

- to do an overall needs assassment for the

community. This meeting also servas-as a
forum for uncovering any duplication of ser-
vices and for the desngn of nmew services.

The staff ‘of the John F. Hénngdy EOmmu=
mty Center and Middle School is mere than
300 persons, counting the [00 persons who
work in the middle school and other Depart--
ment of Education programs. Mr. . Arnold
explains that a first-time visiter to the cen-
ter is usually sent to the Economic Qppor-
tunity Atlanta (EOA) agency--a kind of
"ecure=-all" agency which responds to needs
on a first-aid basis, sugh_ as providing
emergency food and shelter?” After immedi-
ate” needs are metl, this agency guides tne
resident of the neighborhood to other agen-
cies housed in the center which can pravide
long=term assistance. Thus, the Kennedy
Community Center -is equipped .to provide
both immediate and long-term assistance to
.the more than |,500 naghbﬁrhaaé residents
who visit it weekly.

iE

Clifford A. Nahser, the school aﬁ:ﬁltéit
described the reasans for the minimal van-
dalism which occurs in the building:

l. Pegple are in the center from 7
a.m. until I p.m., including
weekends. )

2. The school building is designed
with ‘inaccessible windows, bright
graphics on interior wdlls, and a
Lexan glaze. .

3. The full-time community school
director plans activities which
represent the desires of the. com-
Munity . -~

Aruitoxt provided by Eic:
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Ar‘senal Tershmcal High Schoeol has a form of
zommunity scncal if its Tech 300 program,
sne. af saveral demonstration-projects <nown
as Cities in Schoals. These programs inte-
;rat% a numper of social servicas which dis-
sdvantaged vouth need right at the educa-
tianal site. The philosopny behind this pro-
ject is that by coordinating tnese agencies’a
desirable effect is achieved whnich any one
acting aione would .be inciapable of“achiev-
ing. .

The social
Tech. 300 program are
availanie to ail high
fadianapolis. Sometimes
neea these services mosi have lacked the
infarmation, skills, anc¢ 2nergy o obtain
them from tne large numper of separate
agencies.  Arsenal . Tecnnical High’™ School
has designed a form of community school

" services ~available through the
the same services
school  youth in
the students: who

which imsures the students receive .the ser- -

vices they nead.

Tach 300 organizes

The pasic ﬁf@gra% at
the stugents into "families”
students and tha following
s0Ns: ' '

four staff per-

who ‘coordinates the
activitiés

. A& Tfacilitatar
family's calendar of
famjly meetings. and
ing. He ar she algp Superwses
family responsioilities and adminjs-
ters student ciscipline and coun-
saling. :

re 4 -social service specialist who acts
as scnool liaison with social service
agencies sucn as health, welfare,
ang juvenile caorrections offices.
.The social service specialist
assists other
diagnasing social problems, making
appropriate referrals, and moni-
toring the progress of the refer-
red students. ’

L]
=

IW !IIJL

signs. an individual program for
; needs of that student.
realicn programs, and community
o development.

Mentgomery

compased of 40 °

‘use the gym.
tegm members in -

e - A supportive educator who pro--

" vides remedial work in basic skill
areas. The supportive aducator
coordinates the delivery of educa-
tional servicas .to the. students in
the family. v

Takoma Park Junior High Community 5chool

County, Maryland, has I5
sohools which have been cﬂes.lgnatecl commu-=
nity scéhodls. One of the community schools’
is Takoma Park Junior-High.. The facjlitator
‘is Freddye Davy,. who is also a teacher in
“the school. " A* 32,000 pudget was allocated
to the, ‘school” this year by the county gov-
ernment ‘for community: school activities.
Much of*this money is spent running Project
ASSIST, an -afterschocl tutaring program
open from 3:15 p.m. to 5:15 p.m. Project
JASSIST is open ta all children in the com-
munity, not just those who attend Takoma
Park Ju;u:r* Hcgh ; =
Résudents of the Takoma Park neighborhood
..request activiiies to be scheduled in the
.community  school facilities. For example,
the Nordic Dancers and the International
Folk Dancers both meet at the Takoma Park
Community Schoal. & local theatrical graup
has reserved rehearsal space at the school
and will be presenting ‘their plays at the
school. The Communitly Chorus practices in
the building and gives their concerts in the
auditorium. The Takoma Park Marching
Band also practices at the school.
The Recreation Department maintains’ an
open gymnasium at the communily scnool
three nights a week and on weskends.
Résldent carm alsa reguest that their own
:ampetltwe sports evenls be scheduled into
the gymnasium. Five nights a week, from
3:00 p.m. to 11:00 p.m., volleyball ta s
This serves the recreatic al
nee 's of the neighbors and alsc means tnat
aduits are in the building’ until 11:00 every
night, which reduces thé hours for potential
vandalism. Ms. Davy r’epar‘ts that vandalism
is considered omly a minor probiem at
Takoma Park Community School.
In addition to the night time activities, a
local Boys and Girls Club schedules competis
tive sports such as football, soccer, and
basketball at the community school during
the aftermoon and on Saturdavs. The local
YMCA .also schedules some ‘'of its activities
out of the Takoma Park facility, and a
branch af the YMCA Youth Basketball
League is headquartered at Takoma Park.
The county department of adult education

programmatic * “specialist  who
=acn student in the family, filling
t=e recreatignal. cultural, and
socatiomal
Tm2 pragrammatic specialist - taps
ine sarvices of Clubs, parks, rec-
centers to provide for the stu-
dents’ social adjustment and
. T : : =
: ' : Su. (



also scnedlles many evenirig classds in the
community schoal. This fall there are two
classes in bricklaying (a highly paid and
much in demand occupation in the Washing-
ton, D.C. area). There is also a3 popular
"Engtlish As a Second Language" course. far
adults.
ally sponsars
school.

Community Schools -in Flint, Michigan

Fling, Mi?:higaﬁ;! is a unique community.

Every ane of the 52 schoals in Flint is a
the-

cammunity school. ..Since the 1930's,
Charies. Stewart Mott - Foundation has sup-

‘ported the Flint public schools community

- There ares magnet

@ high school of medical science. -

Q

ERIC
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school deveiopment programs.

Mast 27 the students in Flint are bussed to
magnet schools .ta achieve racial balance,
schoois to appeal to a
schools which stress
schools emphasizing
There are schools of
There is
Children
their neignborhoods to
the magret schoel aof their choice. AL the
end of . the school day., the chiidren are
bussed Sack to their neighborhool elemen-
tary scneols. Many people who oppose
DUssing argue that it destroys the sense of
neighoeormoed which a neighborhood scHool
builds. But becausa each school
a community scheal, cnildren return o
rerghsorngod  schcol 0
avening fcr - recreational and educational
aciiv.Les. Ihus relaining the neighborhood=
Suilding rcle of thne local school.  Thus,
Flint 13 3mie to anjoy both the richness of
soecianze@ educational oaptions and  theé
advantagss of a strong neighborhood school

chaices:
and

number af
gitobal education

fareign lariguages.
math -and schools emphasizing art.

are Dbussed out of

One aof the locai cslleges occasion- -

in Flint is-.
their.
the arternoon and-

.needs,

- Some

Wcriteria

Qur \,:u;,t;lir: schools are to an ap-

palling degree unused. for long.
periods representing an abuse of
gchools and an exlravagance that

America simply cannot afford

‘Most of the schools financea and
maintained by taxes are clgsad for
a startling 30 percent of the time.

*

. (Sylvia Porter., "Your Money's Worth," Field’
~ Newspaper

Syndicates, - December' 1974).

Furtner, community schools offer a. great
potential for reducing violence and vandal-
ism in the school settihg. Because the usa
of school facilities is eytended, more pecple -
are in the . school ﬂfé):; often, expanding.
surveillance and discouraging wvandalism.
Moreover, it.appears tnat as the -school
starts to serve the larger colmunity's
there is l@ss anger to vent. .Pride
begins to develop as people use and enjoy
the school's facilitias. On-site delivery of
services can work to alleviate problems such
as truancy, disruption, drug use, and oather
difficulties that lead to school viclence.

Replication Issues

Research Triangle Institute of Raieigh-
Durham, North Carolina, studied the prolif-
eration of community schools in its National
36 percent . of
national survey offered
munity school program. There was, substian-
tial agreement among the scnocl ,districis
studied that the following are the minimum
for classification as a -zammunity
education program?’’

the schoals ik the
some 39rt F cam-

“I.. . The school district must nave an

system. N ) established citizen's  advisory
, group.

fSee alsc the Builelin an Flint, Michigan

Community 3choals. ) B o 2. The board af educalien must nave

e _ a formal boarc resciution in sup-

Results : port of community education.

A cemprenensiva community schaol pragram 3. The schools must support coopera-

mas provac [0 be a cost-effective way to tian and coordination with other

delivar- services 12 neighborhoads.  Cer- COMMUAILY resources.

taim, 3 greatar proporticn of the citizems' . ‘

oenefit gireztly when the range af scngol 4. The district must engage in a for-

sanvicas I tHe tommunily 15 extended. It mal neighborhood needs assess-

13 2C3rocmiZally sound to wse school facilities ment o determine programs o

during 2avening and summer mONths rather meet community needs.

‘thar 2aving the building unused. Sylvia _

Gcrier. 3 nationally syndicated “columnist, 3. The district must intagrate k=2

poinmted aul the cost of using schoal facili- programs with community =2gucs-

tes 90y Juring the school day: ‘ tion. '

- —— = — 5 Lp. = — e e
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6. A community school director, must’”
' be supplied to each scheol .and
work - at least half-time at that
- school. ' :

Required Resources

schools have higher. costs: for
utilities, personnel, insurance, and mainte-
nance. Some parts of community school
“programs are seif-supporting, but codts for

Community .

the staff .ana some program support must be'.

the

-budgeted by the :alﬂmty governmemt

tEFﬁ
References

Brochures, pamphlets,
reprints oaf artn:les are availabie to schools
:ﬁterestéa in.  community schooi programs
from the rguaw'ing organization:

National El=armghause Far x_ammumcy
- Education ‘
- Marion Kratage, Director
801l Executive Boulevard
Rockville, Maryland 20850
(301)-770-3000 -
There is an organization for schools which
have aor are interested in starting a
nity school program. The $40 annual mem-
cership fee includes a newsletter, a journal,
and notice of the annual convention .

<

media packages and

commu-

a prlvaté graur:

" Publications : \

- Seay, Maurice.

Natlonal Assaciation for

© Community Education

Paul Tremper, Executive Director
1030 15th Street, NW, Suite 336
Washingten, D.C. EDODS_

(800 424-8874 -~

An “intensive: 2° week training course in com-

nity school management s offered. t:y the
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“_ o | | 37 - . Course
_ Course __ 7 - The Community as a Problem-Solving Resource . _ L Agenda
Module __7.2 - Reaching and Involving the Community o by"gdule
Total Time___1 hour and 30 minutes -~~~ " ., -

‘Module Su:mmary"

" This module 1ntrcduces methods for obtalnlng ;ammuﬂlty suppért and. ass;stan:e "The
'llnk;hq mechanlsms that can be used to develop community awareness are 1dentlfled
"Strategies fgr_canduct;ng public relations efforts and for finding "seed money" are
briefly introduced. Methods for involving the community are presented, and partici=
pants analyze an action plan devised by a community school program stressing inter-
agea cooperation. - E

Acﬂvify/ Gantem Summary ~ Time
g . . —f——— -
1. Reaching the Community 10 min.
*Community=school cobperation is an effective means of solving the ’_ ;
" problems of school violence and vandalism. Participants learn| the
key ingredients in starting joint community-school programs, ranging
from limited CDDPEIEElDH within the traditional school structure to o
the comprehensive community education approach in Wthh *the school -
structure and functions change.
' A. Review of Concepts--The Need for Cooperation T
7 ] : : : s
B. The Need for Leadership
2. Liﬁking Mechanisms 10 min.
3. Discussion of Public Relations Strateg;es 10 min
4. | Finding Money To Get Started » ‘ 10 min.
5. Techniques f@rrp romoting Community Involvement o o 20 min.
There is a clear distinction between obtaining community awareness
of a schosl's problem and active involvement of people and organ-
izations in.a project. Participants explore several techniques for
¥
encouraging increased community participation in a resource sharing
network. T
6. Community Contact MatrixfWarkshg;t 5 min.
i
7. Plan--How One Mgdpl Pragram Got Started 15 min.
I ciples developed by the staff of the Yerba Buena High
School pfgqfam to reduce problem behaviors, participants analyze
¥
Q . ‘
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how one successful p:cgram'?as able to géﬁvstarted; ‘1n~§'grgupédiscus;

" sion, participants contrast this model with those that have worked in )
T . N

13

A.  Introduction--Purpose of Activity

& = ) . . )
B. Yerba Buena's Organizational Rules S

Summary "~ - - .
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Course - T Temenity _
Module A D volving the Community

Objectives
Participants will be able to-- .

2. linking mechani that can be used to develop awareness of the probl em
within the community and obtain the needed support '
#*
3 Frumerate public relations that can beo employed by the Iinking
ame in redaching the community - C
. L .
4. Tl g several important money”
¥ . :
K List meshnianes that can be used to actively invelve the community

a model action plan for
ify the Llnklng merhanl%mqg

teria

for riwﬁlnﬁjnq linkages
L

ﬂ

d*:‘}"’,i.(:t the ]’ié\_f f@liﬂ@f leader “'hl{\ the character-~
ahl“‘" who can initiate community pr Dyltms,
the community, and linking mec 1

" or new idea in the EDmmunlty

e

for Improving

mmun ity Contact Mats
“ional Pals

Cooparation

—Commun ity /Schoo.

E
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Course_____° q_Resource
Module 7.2 - Reaching

Worksheet I-D

7 = The Community as a Problem=Solving

and Involving the Community

I-""articipant
Worksheet
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urce Sharlﬂq network.
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1. Increasing t the school a 1
socializatio se : ity socializat tions;
wuse crisis centers within school walls. Develop formal and regular link-
ages between the school and other community organizations. Mechanisms may

" 1include informal cooperation, formal cooperation based on written agreements,
forma ch b5, and coordinated services, Encourage informal
int 1 at the middle level' of organizations to bring teach-
2rs ether with community representatives.

2. Using v contact--Actively involve
tion chann the community members and’
the ;

i
3. velop within the school and the social
rofessional belongs to a larger social-
shared SDClallEStan of youth The
@rvice agencies, thus, is to increase
show them that they have many sources

4. etween organizations

Serve on community
wlgnnlnq commi ~hool's interest
to be advocated

5. munity links and

thé liaison effort
: nd attention.

& ot all .community-school linkages

ive or neqgative poten-

7.

Soureoe publication of the

f%iﬁlfﬂlﬂl
Q '
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7.2 - Reaching

s

Module

nd Involying the Community

WorksheetI-D__ 7,02 -

COMMUMITY CONTACT MATRIX

)
)

Community Agenci

5/Government

Humane

Lexggal
N

Hental
Muscular Dyvstrophy
Planned  Parconthood
PTA

Focl Cro

54 1 Vak 1
Travelors

M ATmY
Aid

Tniresl Way

Uoluntary Action Oonkter or

Uolunkesr Burean

YHOA e YWOA

O

Participant
Worksheet

Contact
Date

Type of Contact

u

(Telephone, Visit, etc.)

Fesponse

Hegat iwe

Interest

ontact

ral

I

Further

Information

Hore

dojrecment

Informal

Formal Agreement

S
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isien-
makers' Names

Outcomes

(Telephone, Visit, etc.)
Further Contact

More Information
Informal Agreement
Formal Agreement

Type of Contact
Megative Response’

Contact
Date
Interest

-

h. Nurses »

- American Nurses Asso-
ciation 7 N . P

- National Stullent Nygses 7 ) ) ' — ' -
Associatiens

i.. Physic
" - American Medical . 2
' Assocliation B ’ N -
- American Dental

Association

- American H@cpital
n

I

ican Library y
Association ) ] ] o I A _
- Mational Education

Association . ) ) ) oy _ -
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National Safety Council
Optimist International
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Soroptimists
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Outcomes

Type of Contact
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Caurge B 7 - The Community as a Problem Solving Resource - Partieipant‘

]

:MQdUIE _ 7.2 = Reaching and Tnvolving the Community ) WQ?kSHEEt
Warksheetl D_N\7.2.3 e

It 15 not the type

The nlex nature of the project i
of program that can be set up overnight.
a venture must i i

e p I 5 involved in
hat in thn bulldlnq pfu S will
not cml\f for education but for the agoncios

srganizing such

Tradltl@ﬂal appraarh_
in their logic and fe

W

|
! 3 5 : — 3 3 " .
. i Make a thorough Needs AE% wsament of the school and the neighborhoord
A " it services. (This should be an academic and socioeconomic assess-—
ment. . : fk ’
. -
L - . I I — _
3 L. Seek assistance from the city planning commission.
2. Brsak vour neighborhood down by censug tract and study population, othnie
s makeup, family size, income, welfare, etc.
3. Ask yvour probation department to do an analysis of the juvenile delin-

—
i

ba
ne =m in your neighborhood-=in ndicating number of referra
d comparing it with"other areas in the county.

ur school's. disciplinary referrals, attendance records, and any
1

4. Study you
other that will give vou a hand on the oxact nature of the

problem

your school.

After a careful study of the
1 ¥ mind the
) )

D
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o
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I Erud*

the actual number of secial workers, probation officers, nte.,

heela, students, and families,

with your
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3. Determine whether there has been good SDmmUﬁlEatlDHQOf poor communication
between the school and with these agencies Is there presently a good
working relationship with the agency representatives working in tho
neighborhood? Do they feel free to come into the school and discuss

: the family's problem with counselors or administrators? Do you seo
duplication of services? ’
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A ch and can support involvement of

the COmmur, ty eﬂucatlcn app oa
all the pdssible components that are a part of\it.

B

e . - S
dy mater;ala about cammun;ty education and community schools. | Contact
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2. Have infarmai discu

s with your own colleaques or people you are
familiar with in the neiqhbarhcad. Dialogue he c

larify thlnq,.

.U

vou should

tJ
‘m
m

elors should be a ﬁatural source of support. ,
if r involvement and interagency cooper=

:Lm
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ruppnrt from the

1T Prog want, your
3 d ntlfy parents within the neighborhood to
support and participate in the new

el o ] the neighbor-
rt your pfOpCFPﬂ prmqfam anﬂ ajk them ro

oin vou in your eff

o projoct ko other residents
aining and secking approval of the project
iaELDnS and any other recognizad community

. Join with

P

Erom paren
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: “Back your proposed project up with parent, .teacher, and student
- P . surveys. Clarify the program to each of these groups, asking
: them to make their own needg assessment of the school and neighbor=-
hood. '
— - o o
1. This can be dan& by setting up some ;lmple queatlannalres. ,

- Initiate formal communication with the agencies on the nature of ’
o your proposal. . : l

oy

ot . L

d 1. Send out invitations for a general meeting of your neighborhood supporters--
educators and residents——and :Eprasentatlvaf from the major and minor
agencies in the community. The purpose will be to explain and discuss
. . the proposal. - —
2. ' sSeek approval from the agencies and begin building the project's support
system by asking for specific written commitments from each agency.
In other words, each agency should indicate what kind of aq51etanue
they can offer to the program. They can do this in the form of a for-
mal written letter.

3. Individual meetings. should be held with directors of the major agencies--
probation, social service, police, health, etc., to see if arrarigements
could be worked out to house representatives from their fEEpECtlvé
agericies under the roof of the school. : )

Seek interagency arrangements that LDuld mean thousaﬁdg of dollars
of extra services to the school.

- 1. To facilitate school/agency cooperation, make ade quate office space
J available in the school. '

\ 2. . The closer agency staff are located to the counseling department, the
petter. This encourages informal dialogue as well as joint staffing on

certain cases.

"

should appoint or hire a special counselor to coordi-

not only to coordinate the team, but also /

1. The counselor should be freed
to work with hard-core crisis students and to develop parent and teacher

training courses.

O

ERIC ‘ | | DL
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1
2. The counselor in charge has an ongoing function of identifying and
. involving community resources for the school and its students.
. 3. The person selected should be resourceful, capable, and with much
" experience in working with young people.
7 i A neighborhood adv1%ary board- Ehmuld be set up to insure continual I
- :@mmun;ty input and support. 2
_ e _ _ ] - |
b The final step will be up to the coordinator and the team to
' devélop their strategies for working together.

1. A summer workshop should be conducted in order to make preparations for
the school year. Such items as identifying crisis étudént%, methods of
referrals, areas of concern, recordkeeping, meetings, staff ; and in-—
serfice pfoqrama all have to be discussed and procedures éstabli'heﬂ

i .
4
p -
)
—

ERIC
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Course _ 7 - The Community as a Problem-Solvilng -Resource Age“da
MQdIJIE 7;7377}— ;c;hégjl{girpmunitg ,Li?kfi Parents a nd '\]Dlunte rs by Mﬂdijle
Total Time ___ L rour '~ e i '

-

anmunlty adul
’ £t in 2
) Acﬁvu@/@nﬁéﬁt Summary T Time =

. . .

d Adult Voluntecr Involvemont 5 mirn.

community members, and schools
nt types of parent/volunteer

detf”
sHould

groups. : -

m

A.  Who Should Re Tnvolved? o : -

D. Typ

farent/volun 10 min. -

rent prr::q'dmr are introduced.
well.

Thr key cloments
If fSime e

rmits, programs will be cited

:T
3

|
.B

m

i)

—
(%3
=
it
=
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T

dnﬂ adult volunterr involvement in

ticipants,

—
!
3
-
o]

e el Fop o developing and organizing paront programs are discussced.
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' D. Qriéntat;:plapﬁriréigipg

 Activity/Content Summary .

A, Preliminary Steps

B. Recruiting

- C. Screening, Interviewing, and Placement

SE;ategigsrfg;fsgstgén;ﬁgVVD;pntangIﬁtg:EEF

“Methods for curtailing parent dropout rate and sustaining interest are

presented.
A, Overview "

B. Strategies . .

Wrap-Up ' | _ -

W Ty

110 min.

5 min.

ERIC
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Objectives R
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participants will be able to--

1. Describe a number of actual school/parent volunteer programs
—72, : Id@ntlfy several DbStaElES to parent and adult volunteer involvement in school
programs : :
3 Describe techniques that can be used to overcome obstacles to volunteer
involvement o
4, Enumerate the major steps involved in organizing and maintaining a parent/

volunteer program within a school.

Description of Materials
Tﬁanziéfénilés
7.3.1 = 7.3.2 Transparencies illustrate the range of parent/school programs-and
’ four obstacles to parent/other adult involvement.

Participant Works hppt

.

bstacles to Parent/¥olunteer Involvement

]

m~d
el
— -
-
[@

\.I \J

L
it hand
!‘ il =

Written Synopses of Four Effective Parent/Volunteer Programs: -

Summary of Methods/Procedures Eo; Organizing and Maintaining a School-
Based V@lunfepr Program

7.3.3 Techniques for.Overcoming Obstacles

R.7.3.1 - Bibliography for Parent Involvement (from Flint? Community Schools
Proqram, Flint, Michigan) -

B,7.3.2 TSR R1b11ﬁqfﬂ[h/ and Resource List for Parent/Volunteer Involvement
L7003 ﬂr‘;dnimltlnrml Resource List
!
. .




=« ° Participant
, avennteers ~ WoOrksheet
Worksheetl-D__ 7.3.1 '~~~ - | |

k]

— Course___._7 - The Community as

M:Edlllé . 7.3 = Schtjj:;lrlt‘f'ﬁfgfmlﬁ’if’}! Linke:

Major Obstacles to Parent/Volunteer Involvement
© Teacher and administrator reluctance to accept additichal responsibility
(planning, coordinating, maintaining a parent program)

o Dramatic increase in numbers of working mothers

rust on the part of parents, particularly lower income parents, of school
uthorities i )

o Ineffective (or nonexistent) recruftmént'stratégiés on the part of schools

o Lack.of communication channels or contact between parents and schools

o Lack of transportation for parents to commute to and from school, particularly
in situations where students are bussed to schools miles from home
o .Administrator and teacher fears of being judged by parents

. N ) : ) o o
© Administrator and teacher fears of parent "troublemakers" who might vent
frustrations in a counterpreoductive. way )
- o Economic factors whieh force parents to be preoccupied with basic survival
needs ahead of anything else--such -as school environment

s
- . :

o Lack of teacher training on how to use parent’volunteers effectively

kill

am
i

o TLack of training for parents to develop for more specialized kinds of

functions in the schools

e or nonexistent scheol board coordination of parent/volunteer

&

Q : . -
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. ertten Syﬁcpses of Four Effest;ve
. Parent/Vglunteer Eragrams

‘Example 1: NORTHWEST YOUTH OUTREACH PROGRAM, YMCA, CHICAGO, ILLINOIS

StgigmgtziHighiséhgéli -= Parénts/Studenta/ hool' Staff Advisory Group

The Northwest Youth Outreach Program (NYOP) in Chicago, partsaf the YMCA, is an
activist drug treatment organization whiech uses an outreach ‘model to get youth into
treatment. "The NYOP is accustomed to gett;ng numerous requests for’ technical assis-
tance 1n drug program develapment from organizations, community groups, and agencies
in Chlcag@

In 1974 NYOP qat a request from Steinmetz H;qh School for assistance in putting
together a heterogeneous advisory group that would provide the high school adminis-
tration with drug abuse.policy recommendations that could be realistically imple=.
mented. Steinmetz at that time was experiencing an increase in student drug abuse

" with all the attendant problems. NYOP responded by establishing an advisory qrgdp
composed of five sch@@l personnel, frggxParéﬁtE, and five students and then training
the group to increase awareness -about drugs and attitudes concerming drug abuse.
The six-week training course was conducted in the evenings at a local church. : The"
training fostered understanding of the issues and problems in the drug abuse. arena, -
which helped the group members formulate policy recommendations and conceptualize
strategies for dealing with students in trouble. The advisory group developed a
set of guidelines for dealing with student drug offenders: the primary focus was to
increase school/community agency cooperation and collaboration. The guidelines,
which reflected a blend of parent, student, and school staff attitudes and ideas,
were adopted, resulting in better control of the drug -problem. The advisory group
also proposed the development of a school Concern Room to pravide counseling to stu-
dents referred as disciplinary prablems and to any other students in need of advice
or counseling. The counselors were a~miX of parents, teachers, and the students

&  themselves.

" The Concern Room was closed after bne year (1974-75), hawever because the NYOP was
unable to prVLdP the sustained professional SUPEeralDﬁ Df pe%rfparentfteacher
PDuﬂfFllﬁg aFtlvltlEa that was really necess Without "'NYOP's close professional-
level monitoring, the volunteer counselors justifiably felt thqf they could no longer

provide sérvices ffe;tlv&ly

’Z’Lﬂ
um I
\1'!' et

fjnnnel gtuﬂpﬁts, and pazemt:.

affect of Lnrrpa;1nq i T = Y
Students and teacher 5, in particular, beﬁan to take each other needs and concerns
more zeriously The students became aware of the bureaucratic difficulties faced

- by ;(haal Ptaff when tfyiﬂ: t@ implemént new programs or innovative ideas. Many
ries actually acted in an advisory capacity for the
¢ input into counseling programs for others with
cmmtlnnal or behav1nra1 pfobl m=. Ultimately, the feelings of allegiance and pride
in the school were gfeatiy increased and the incidence of disruptive behavior
significantly reduced. No actual evaluative impact study was conducted to statisti-

ERIC ™
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Example 2: CHICAGO REGION PTA

' . : :

x

Parent Observers Program
In 1970, in response to the growing problem of substance abuse, vandalism, and gang
warfare on school grounds within the 20th Police District, Police Captain John
Jemilo initiated the Parent Observer Program in Qallaﬁ@faﬁian with the PTAs of
Amundsen High School, Budlong School; Chappell School, McPherson School, and'Waters
School. The program was first piloted in School District 3, and because of its suc-
cess, it was subsequently adopted by a number of c¢her districts over the next six
years. The purpose of the program was to maintain a steady watch on school grounds
aftet school hours, when trouble was most likely to occur. From the hours of 3:00 or
4:00 p.m. in the afternocon to 1:00 or 2:00 a.m. in the morning, volunteer PTA parents
weré assigned to "observation p@sts,""giiting in cars near or on ‘school premises or
in nearby houses, they kept an eye out for \ahy suspicious or dnusual activity. In
the event that parents noticed arything unuBual they were to call the District police
from the nearest phone, following up with an incident report forwarded to the police
for analysis. Any beer drinking, fighting, loitering, noise, etc., was to be re-
ported; however, observers were firmly instructed by the PTA groups anc police never -
to intervene in any’ihcident. Close cooperatiéﬁ between the PTA grours and the o
District ppljce made the program feasible and eventually quite successful in reducing’
vandalism and violence on school property within a number of school districts.

To organize the effort the concerned PTA groups established a Safety Committee, com-
posed of about six or seven PTA volurnteers, resp@ﬁsiﬁie for recruiting, orienting,
and coordinating the volunteer parent observers. The actual steps taken by the
Safety Committee in recruiting and deploying parent observers are ‘as follows:

1. Conducted community meetings to overview ptogram, showed photos of
vandalized schools, and thus and gained community
support. : '

Todi

Co- ~ted interested parents

I “ad parent observers on a day-by-day hasis, notifving them onc
e

worr in advancé of thed

1

4. 9ni.'-ibuted and explained Instruction Sheet (see attached) to all

parcnt obsorvars.

leted and returnard

. LY

1
“tor observer shift.

£, one week in advanoe

*

poascheduled in the event of parents' absence or inability to make:

|

thelr ohifts. ‘ .

o
I

5. Oistributed pames/phone numbers oty Committoe mombors to

CLEROrVerh.

*
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- Although no formal evaluative study was conducted, the program seemed to be effec-

63

¥

tive in reducing litter, graffiti, violence, and vandalism on school property, and
fewer calls were made to the police by ﬁElghba;hDDd residents complaining of noise
or disturbances. Although the program met with success, it was anly in effect in
the various districts when the community felt the need for it. "Since 1976 the pro-
gram has not been active, apparently because of flagging parent interest.

Anéthér significant result of this program is that Chicago has passed an ordinance
which enables pplice to make arrests on school grounds. A sign is posted on school
grounds prohibiting entrance between 9:30 p.m. and 6:00 a.m. 1In effect, a curfew
has been established. ¢Previously without the imposed curfew, police had to file a
camplalht with the Board of Education to get permissien to make arrests on school

_property. Now-'this ineffectual, time-consuming process has been abandoned, and

immediate pallce confrontation of curfew violators trespassing on :chool property

™is possible. : . S .
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- *° ' PILOT SAFETY PROGRAM . . ,
DESCRIPTION OF SAFETY : : .
COMMITTEE DUTIES

The Safety Committee should consist of five to eight peoplé'or'as ﬁahy as ﬁéedéd to

" divide the work. One person should be the chairman and could be appointed by 'the
PTA president. T

Their duties will consist of--

O

ERIC
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Contacting interested people by phone or other means.

Schedule the parent observers on a day=by-day basis, booking at least

_one week in advance. The program should be completed before summer

vacation. S , &

H

See that each parent cbserver receives an instruction sheet and understands

B

© See that eachvgarent observer also receives a report sheet to be filled out

and returned to the Chairman of the Safety Committee 48 hours after time of
duty .~ The report should be filled out even .if there was no particular
problem during the time served.

A reminder card or phone call ‘should be made by a member of the Safety Com-

mittee one week in advance. Names should be divided among the committee.-

The Safety Committee should fequest to be notified if any observer is unabla
to serve his designated time so that someone else might be assigned.

The Safety Chairman should be responsible for all report sheets and see that
they are turned over to the PTA PRESIDENT so that there might be an evalua-
tion of the program in September.

A list of names and phone numbers of the Safety Committee should be given
to each parent chserver. .

-

oo
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When it is necessary. to call the police, dial P05-1313, the central police number
(this call is free of charge.) :

1.

Ask for the name of the officer you are speaking to. (Calls at this number are
tape recorded.) — ‘

a. 1If the police do not arrive within a reasonable amount of time (15 to 20
minutes), then call 744-8330. This is Foster Ave., the 20th district. Ask
the officer to whom you speak, for his name and star number. Then politely
and accurately explain you have received no answer to the PO5-1313 number
and would he please check on the call. -

Describe the problem accurately as you seg it. Estimate how many are igbolved

and if this is an emergency (such as breaking into the school or garg harass-

ment., )} '

Give your name and state that you are a parent observer from ycur school.

Remain until the police arrive to give further informatioén.

You are not to interfere, stop the incident, talk to those involved, or endanger

-yourself in any way.

5 .
Try to jot down a description of troublemakers on your report sheet.
Whenever possible when leaving your house, walk or drive by the élaygfouné to
see what is happening. If you see a problem report it by following the above
instructions and then report it to the Safety Committee.

REMEMBER: BE NOSEY, BUT DON'T BE FOOLISH.

Don't forget to return your report sheet to the Safety Committee.

There is a telephone in' the Fieldhouse to make your call. If you are operating
out of your car after 9:00 p.m., pote that there is an outside telephone at

FIELDHOUSE CLOSES AT QEDO p.m. BUT PLAYGROUND LIGHTS SHOULD REMAIN ON UNTIL 1:00 a.m
Curfew for 17 and under is 10:30 p.m. during the week and 11:30 p.m. on the weekend.

-

HEN



" PILOT SAFETY PROGRAM
REPORT SHEET

DATE . DAY : e

TIME ARRIVAL -

NAME , _PHONE: = -~ DEPARTURE____ )

DID YOU SEE ANY UNUSUAL ACTIVITY? =~ YES __ NO_. _ -

WHAT WAS THE PROBLEM, DESCRIBE BRREFLY, SPECIFIC TIME___ * -

Please use back of sheet if you need more room.

e Y . LY

HOW MANY WERE INVOLVED . -~ BOYS _ GIRLS_

DID YOU SEE: - .

DRINKING

DRUG ABUSE ’ WHAT KIND _ - ) )

FIGHTING ‘

ROBBERY,~

VANDALISM . ' DESCRIBE &

OTHER

DESCRIPTION OF TROUBLEMAKERS

1. Type of clothing _ } )}

2. Color of elothing o 7T L L

3.. Age ] o

4. Height and weight -~ -~~~ -~ e

5. Name, if possible = - e _ .

6. Car, year, make, color ) B - -

7. License No. o i} - )

Other L A o -

Did you - i1t necessary to call the police? YES NO

IF 20, PL... o CHECK

PO5-1313_ or 744-8330_____ or both )

Mame of officer you spoke to_ Star No._

How long did it take for the police to arrive o B _
© SQUAD CAR NO.__ e

Were vyou satisfied with the way the call was YES NO

If not, why: 7 i . e - __ S

‘PLEASE RETURMN YOUR REPORT TO THE SAFETY COMMITTEE. THANK YOU.

ERIC o - '
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Example 3: VQLUNTEER LISTENER PBDGRAM, _WEST CHESTER, PENNSYLVANIA

- East Bradfard Elementary Schacl ' : .

An’ élementary stuﬂent aEpraached Elalne Samans, guidance counselor at East Eradfgrd
Elementary Schc@l ‘and said, "I 11 be bad tcday. Will vou see me?"

. i

‘Ms., Samans ‘had gragpled w1th the problem of how to reach more Chlldréﬂ wha were not -

functioning well in school.” "She counseled many studénts 1ndLV1dually and conducted .
group -guidance agtivities, but she realized that many more children could benefit by
individual attentién from a caring adult. :

. K

Three years aga five mothers who had been members of a parent education grﬂup ted by
Ms. Samans asked if they could help in the school guidance program, and the Volunteer
Listener Program was born.  Ms. Samans pairs Volunteer Listeners with children who

are insecure, withdrawn, or underachieving. This opportunity to relate to .an adult .
friend gives many children an erivironment whlch helps them teo f;nd w1th1n themselves
the Jtrength and ability to improve. -

The qualities Ms. Samans looks for in a Volunteer Listener are the aﬁility to give -
the child empathy (not sympathy),to remain calm, to persevere, to respect the rules
of Confldentlallty, and to be non-judgmental in relatlng to the child. ’

Ms. Samans offers training’toéthe Listeners before they bégiﬁ service and throughout
the year. Listeners learn to sharpen communication skills and to hear the message

behind the words. They learn how to give positive, non-threatening feedback to the
child without put=downs. Volunteer Listeners learn to set limits. They acknowledge

'the child's wishes, yet help the child, to respect the limits of reality. If a

Listener notices that a child seems unusually upset or exhibits a marked behavior
change, Ms. Samans is notified as soon as pOSslbie so that she can take further
steps to help the child. ~

The Listener‘i role with the child is specific-and school-based. Listeners are dis-
caufagéd from getting involved in the child's. life bey@nd school so as nct to intrude
1n the child's family life. ' :

Each Listener-child pair spends one hour a week together. They jointly choose an
activity, sukh as a game from the counselor's office Df one brought from home. The

-schedule for each pair is arranged by mutual aqreement among the Listener, the child's

teacher, and the counselor. The Listener and child meet wherever space can be
found--in an empty classroom, a corner of the library, or on the school grounds if
the weather 1s nice. ' ‘

Listeners sign in and out of the building. When a Listener is unable to come, she
phones the gounselor so the child and teacher can be notified. Children must meet
with their Listeners during langquage arts ‘or math time, and they must make up work
missed when they are with the-volunteers.

ils. Samans. identifies children who might benefit from the Listener Program during
the first two months of the school year, and during this time she offers training to
the volunteers so that weekly volunteer-child sessions can begin about November 1.
The zsssions continue until the beginning of June or until a child is transferred.

In one instance, a little qlrl waﬁ\trdnfferrpd to a speclal class in a nearby school
and arrangements were made for the Listener to continue to meet with her in the new

oyl
e
i

i

zchonl.
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olunteer Listehers continue to.meet as a group with Ms., Samans once a month.

Volunteers describe their- sessions as "group therapy for Listeners" and say they

give and receive moral support from each other. -They'ra;sé questions, resolve prob-

lems and enhance their listening skills. Volunteer Listeners realizé that they can=.

not always help a child to change--but they also see many children improve in

self-image and in achievement.
Nine boys and four girls from all grade levels were in the Listener Program at East

= = 3 & - -~ - . : 3 o 3= 3 s - f
Bradford in 1977-78. A majority came from broken homes. Six children, showed marked
improvement during the year; others have more serious problems which will require
more time to resolve.. : '
The Listeners are mothers.who are busy and involved in the community. They include
a former domestic worker, a factory worker, and a former director of a day care
center who has a master's degree in elementary guidance counseling.

o .

Ms. Patricia Eufééﬂ, one of East Bradford's 35 volunteers, is volunteer chalrperson.

She recruits and works with Listeners and with other voluhteers who serve as tutors,
resource speakers and aides in the library and clinie.

.

Source: "I'll Be Bad Today, Will You See Me?" by Elaine Samans, Scnool Guidance +
‘Counselor, West Chester, Pennsylvania. ' -

e s
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Evample 4: A SOUTHEASTERN CITY
1
Parent Minicourses

—_ \ =

In response to 1ncreased student v1alenze during deseqration efforts in71Q7é,.£hé
city's Office on: Race Relations began a program of human relations minicourse oin a
number of the dlstrlat s secondary schools. About one- sixth of the district' '

fseéandary sch@@lz became involved. . The premise was that human relations clagses
rns

(’wauiﬁ give students an oppartunlty to learn "about each other and share conce

“that' ultimately would result in 1mgrcyéﬁ stadents' gttitudes. _
\ ) ‘ -/
The] program was c:ordinatéd in each school by an administrator or supervising
teacher. A questionnaire was distributed to students in the schools describing the
program and'aékinq\thém what courses they would be interested in in lieu of study
~hall. Parents and| teachers al%o received a questionnaire to determine which courses
they could teach K‘

H =

About ?S percent @E,teacher; in all schools offered the minicourses along with a
large number of parEﬂt volunteers. Né credit was given the students; no compensa-
tiermwas offered to. teachers or parent volunteers. Although gaining parent coopera-
tion was initially dlfflcult, it has been a key element ip'th% success of the pro-
gram.

The minicourses were scheduled during almost’ every period during the school day.
The classes, llmltéd‘ta 30 students, lasted from several weeks to a full gchool year
Students were permltted to. take as many minicourses as wauld fit into thelr study
hall t;mei . \

1 o
Courses covered such t@plcs as peer-peer relations, parent relat;ons, teacher-studen
relations, prejudices, SEhDDl*CDmmuﬂltY“félatlﬂng, exploration of school and board’

policies, careers, crafts, automobile repair. Evaluation qUEﬁtlﬁnnalree distributed

at the end of each course indicated that the majority of students were highly
enthdsiastic. | | '

b G
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7 ="The Cammunlty as a Prcblem;’alving=§escufcé

7.3 = Schaalﬁéammunlty Links:

: T —— Background
: S e T o reers Materials
'Background I-D7-3-2 e ' o

Summary of Methads/?rccedurés
7 for Drgan;zlng and Malhtalniﬁq
a SEhDDl -Based VGlgﬁteet Prcqram . ' ' .
Preliminary r Steps ’ . . - .
Before the first volunteer is even recruited, schools should take the following 17
steps: .
o Examine needs :
: o .
=~ (how can volunteers be d;rezted in thélf efforts to reduce-vandalism an
violence?) - .
o Investigate school climate
. -=({e.qg., is there resistance?) ,
o Meet with all groups you will want to volve in the’ pr@qram
L
=r({e.g., parent groups may include PTAs, Junior League, business arid
professional women's clubs, etc.) =
= £
o Assess your resources .
--{e.g., LDmmUﬂlty resources) .
o ESet up an advisory CDmmlthE involvin ng all groups whose support you will be
getting
o Saelect goals for the program with specific, measurable objectives
I} a svstem for féca‘dlng vaant eer hours, contributions
0 Decide on organizational  structure )
--(e.g., who will coordinate volunteer program?, etc.)
o or which vnluntrEfE will be szought
?
parent hall security aides perform?
. .
o vritten school board zupport for vour school volunfecor program
S TN ith the superintendont regarding health rocguirements for volunteoers
o \ B S .
S — Sy
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Re:rultlng is the next phase in organizing a

¢ - <
B , 72
.!' N
\
o Check on other state §r local policy matte:srrega:aing‘vcluntéers
-a—(e.g_f_may parents work in their @Gﬁ child's classroom?) |
. - : ) . L
o Develop recruitment literature .
"o Plan fecrﬁiting étrategigg.
i;ieiq!, finé out héw other community agencies get vélﬁntéars) )
-0 Plan a. system fﬁf maintaiﬁing vﬁluﬁteei.mOEalé }mentign that film clips
will show one method of maintaining interest)
o. Plaﬂ_far 5 é@ntinuing evaluation of the program : {g< )
o Establish a zammuni:atigns'syéﬁem ’ -,
' -~(e.qg., disseminate a newsletter, produce aﬁ annﬁai report) . ; )
Recruiting h

of general strategles that can be emplayed and shortly we will brainstorm Some
Dutraach techniques that can be particularly successful in féérUltlnq parents.

Meth@ds

o

[

for fécruiting includeE—-

a volunteer program. There are a number .

ding teachéf/volunteer teans to service clubs, church qraups,ésgmmunity

Sen

organizations, and agencies to recruit through presentations (s lidés/films
are effective supports). The PTA is an excellent source of parent
volunteers :

Submitting feature articles to local newspapers on volunteer activites

f¢e.qg., those activities effective in combatting scheol viclence and
vandalismY
Disseminating bumper stickers '

Making public service announcements on rad iio and TV, using volunteer as

announcer
Distributing leaflets with return coupons at shopping malls, doctors' and
dentists' offices, !subway stations, etc. )
providing public libraries with posters and bookmarks
Pl#uhlnq prez ntations to volunteerism providing career exploration

' interest .
Matching volunteers' skills, interests, experience with program. needs.
nen't overlook the "home-bound" volunteer’

Making contact with the Voluntary Action Center (VAC) in your community,

you have one.

£

if
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Screening, Interviewing, and Placement

iewing, and placement is the next critical pha
n nsiderations are--

o Initiating "trial” placements, to voluntecr and
assignment ' £
o and hours they

1 e voluntoer coordinator aned
individual VDlUﬂtE rs

=r with an understandin

o
e
=
L
=1
-
[Hu e
\um

f=confidenes and ease

icies of the school and the veolunteer program

[

out, parking, maintaining confidentiality

A

ey

taff members

]
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in the form

al =kills

braining should give volunteers the eopportunity to discuss mutual problems
wcerns and to actually learn t 3

improving job skills.

chniques for

and provide v

that encouradge the co 1t1nu1nq

is 't:dzt icular

3]

gmmltréd paL@ntg,

"'""I-—-'

Fruo for busy, offtan over-

emordinator can omp

numbor of strategies to maintaln voluntrer icipation:

A Chanduss. annal valunteor recognition ovent s--

Yolunte

in West Chester, Fennsylvania, who give reqular sprvice For
eh

oy

tvr or more continuous months get a card whi admits them to all school-

spansared activities, including plays and sports cvents

g
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: --5tudents at Bren Mar Park School in Fairfax County, Virginia, decorated a
white sheet with thank-yous in bright magic markers. The sheet became the
tablecloth for the annual volunteer awards ceremony
--A restaurant in Cedar Rapids, Towa, treated the community's school’

coordinators to dessert and coffee
3
o ders or state
el activities
o ving exis-ing
]
o
[
o pPublish a school volunteer newsletter and sharc it with the community (civic
c i ons i Lo ' i
' o and
ik
EY
. .
i
i
-
8 ' , o -
i
Q - '
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Course _ 7_~_The Community as a Problem-Solving Resource
Module 7.3 - school/Community Links: Parents and Volunteers

Background I-D_ 7.3.3 . | /

Background
Materials

&

o The Northern Kansas City, Missourl, school system hol an annual
"share fair" (workshops, displays, ete.) at a local shopping mall
to promote parent/community awareness of and involvement in school
educational programs, )

o] l system periodically holds
--on school grounds, at which
ble to talk informally.

o ol system has organized '
composed of parents, :

teachers, wt meet
utual concerr pfablemég‘
. "o, . The Northern Kansas City, Missouri, school system has itiated

ax; "parent coffees". Interested parentsg are to meet with school
board officials every Friday over coffee to discuss c erns
and make recommendations,

o-

0 h t
initiat its", C si
homes to inf@rm parents of théir child's progress, a =211 as
school policies, procadures, and programs.

%

o In one community within the Dallas Indepeﬂdﬁnt School District, five
school community information centers were established. Parents come-
to the conveniently located centers to get information on school {

. - #
activities, programs, policies and procedures.
. o The Félffax "1nfy, Virgiﬁig, School System's School Community ’
SN tiat 1 !
iy )
‘ _ e
Q - N — — — — —
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School boards can hire professionals to train parents and other
volunteers for specialized activities and programs within the
schools. This can overcome resistance or reluctance on the
part of individual schools in accepting parents and others as

volunteers,

Schools can routinely solicit. for parent involvement/participation
through periodic newsletters and bulletins sent to students' homes .

Schools can write short articles for local newspapers to drum up
suppert/participation.

Schools can tape public service announcements for local radio.
Teachers can discuss with students the merits and advantages of
community/parental involvement with the schools

The traditional parent-teacher conferenc not be underestimated
as a means of capturing parent intere ticipation in school
programs. A note can be sent home ning of the vyear to
introduce teachers and note scheduli ities for conferences
with parents.

Schools can ask PTAs to call on parents new to a school neighborhood
tc welcome them, answer gquestions, gnd encourage involvement.

Schools can prepare a handbgah for parent involvement, outlining ways
fof parents to get involved.

ask parents to cosponsor--with teachers--student clubs
(=
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Course__ 7 - The Community as a_ P:@}glémESQlViJT _Resource Madule

4, Dizcuss ways of dealing with businesses to gain support.
Desc:s;i\ptian of Materials
= = =
point of the minilecture
S

7.4.1 Case T
7.4.2 Cane [T

7.4.1 with the Community: Agencies, Businesses, and Organizations
7.4.2 ound of Inter aqﬁngy Coordination: A Working Paper"”

7.4.3 -Community Conpe ‘Oakland's Adopt-A-School Program

7.4.4 - ¢ Fo Chang .
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CBUI‘SE,,,, 7 = The Community as

Participant
Worksheet

Madlﬂe 7.4 = Winnil
Worksheet-D___7.4.1 -

0,.the history teacher and t ; igh School (2,000
mmunity of 390,000) he become QONﬁQLHEﬂ over the use
school. He knows and that more
student whan Ehey are
nts are all day long.
Her £dlks to the school guidance cou bout the pro
replias that he can't do anything u o him. He s
overworked as 1t is=-the school needs clors, and he!
by himzelf. Smith ad”’ that it is lity ko stop
) not tne school's.
Jordan next contacts Principal Gail Watson who displays a somewhat similar attitude.
Watzon acknowled he problem, but zays she doesn't 1 it.
funding is not available Ffor programs, and the school t addi~
tional personnel or counselors for a few students with problems. She adds that if
with any workable solutions to let her know,
rdan decides to look for outside help. He feels the problem is
has a responsibility to do something about it. While picking
from work one 1ftérnaﬁn, he notices a sign for the city Mental
£ hool, he heads for the clinic and asks
) . r he is ushered into the director's

says th
Seriousn
if his agencs
Thé'difﬁﬁkﬁf

They do counseal
zevoere problem.

nd @f coun 11nq proiject. They rarely treat
but usually adults, and only the chronic

THiw not Funded for that k

at tho situation at the s
He stresses that 1f the sche ] !

= Students are as important a part of the
couldn’'t funding be channeled to them?

willing
adults,

chor suggests bhat Jordan contact the

linie's ocounsclors are nob cortificd ;,apJSLE, thn hav& worked

e

o

Q . — S —
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finally -umgests that rerha
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vy mart and Loth agree to think

~hoel.  "We ha

W, . o

Theo Jardan
Elye n, " Jordan doe

drug use at one point.

wWrlEing abmit

writlon some articles about drug usa
i .

matar bl wers

"lyinag around
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Module._ 7.
Worksheet I-D___7...2

b
1

Participant
Worksheet

chool (2,000

: hoat Winburn High
3‘)() OO0 in the midwest) o apcroachoed the hirth =ch
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"In his new book, Creatlng Interagency PerECtg, Joseph Ringers, Jr.,
summa r;zed the issues succinetly: . : .
5? . To enter into a EEQPEFEC;VE arrangément; an aget ‘m
‘be motivated by its inability to secure sufficien
support for the continuance or expansion of its pro
. It may also be motivated by pregshrE*rbroug' o
o ; © the community it serves or by the larger unit of which it
' is a part. . ) ’

L]
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Through cooperation with schools, 'agencies can devise solutions to such
as .
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- " Irving Sgergel CDnEEEtHEllEES the formation of these agreements as
a process that evolves from :agptatlan to cooperation and coordination
and finally to plannlng. Thesge phase%*gf interorganizing may be viewed as .
Dvérlapp;ng phases, mgylng Sp;rally Eram s;mple, s;tuatlgnal and '

pr@geases Flgure 7 4 l déplCtS thélr prgqr2551an -
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The '
sense of gantf@l Df anather arganlzatlan 5 program declslans. Possible -
cooptive processes are-- ) : . . .
o Develcgment of informal relatlanahlps batween. dlffefent
aqency personnel - 7
o Exchange of information and resourcek
. ' ‘so Provision of complementary’services.’ Ceoptation
. may be regarded as thé principal form of inter- 1
’ organizing existent in the community, since F
erganizational interests tend to be competitive
i . rathgr than cooperative.
The cooperative pattern of interafganiziﬁg arises when organizations
are mutually or :Dllectlvely concerned about a problem and act to achieve
a common goal. This. process is usually done on an ad hoc short-time
basis. -0 ' :
Coordination, f@r our 9u§§cses, réfers to a deliberate and systematic’
; effort, udually over a substantial period of time, by which organizations
seek their respective objectives in a manner which daég rio- harm to, and .
indeed, ,aften enhanﬂes éach other's program. -
Planning is the mcst saphistiﬁated form of interorganizing and
provides for systematic collaboration by organizations to achieve long-
term.common ends. e ' ‘
% .
“  These agreements-on which these types of .interactions are based may
be formal contracts specifying services to be provided and making provision
for sharing costs. On the other hand, they may be loose, informal arrange-
- ments.in which one agrees verbally or, in,a brief letter to cooperate with
another. - . ‘ ¥ )
Joseph .Ringers, Jr., has p;QVidéfvé*CGﬁVéﬂiéﬁt categorization of types
of interagency-agreements and, linkages which.is shown in Figure 7.4.1. '
’ &
. o : Sy
Q - ’
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Figure 7.4.2

Types of Interagency Linkages

e ,i — —
TYPE KIND OF COOPERATION ’

PROGRAM .
CCORDINATION

RESTRUCTURING

Informal departmental aqreements
Information sharing
Referral system

Formal administrative agreements
Colocation and coprogramming

< facilities _
Combine funding for joint project

Legislated by governing body
Shift responsibilities
Change in powers
Reorganization

Resource loans--personnel, equipment,
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Analysis of this process suggests how schools can proceed in
attempts to form interagency agreements with service delivery organiz-
ations within the community. Where no interaction has existed, the most
Pzacticallaggroach is to aim at what Spergel deemed the cooptive level.
This means sharing of resources, exchange of information, and informal
contacts between professionals. This ad hoc type of linkage can then
progress to cooperative efforts when .a short- term goal is jointly tackled
by the two arganlzatlcns. . ) . -

Coordination and plaﬁning stages form the most desirable and
effective types of interagency linkages. When the interorganizing progresses
to these stages, long-term efforts are possible, and the stability of the
relationship is recognized by planning for future needs. :

Schools that wish to implement joint service delivery with agencies

frdm the community will most likely have to.develop a plan for each of these

phases in order to foster anéjhurture the linkage through each of these steps
in what obviously is not an overnight process. Although it may begin with
agréément at the admiﬁistratiVé 1evel the intercrgaﬁizing pfﬁcess will briﬁg

wazk;ng togethe: on act1v1tles Df mutual 1nterést; and flnally, lent plannlng.
Each of the contacts, at both the top levels and the midlevel, strengthens the
bonds and contributes to the evolution of the interorganizing process. 1In :
cases where the top level contacts and agreements are not supported by Ccmmlt=
ments from the m;dlevel; the cooperation will not occur; -and it is important
for a school that is trying to promote joint efforts to recognize that in

this case the required support is missing and that it would be better to
concentrate their efforts elsewhere. '

To initiate the interorganizing process, the school must be able to
clearly articulate the overall purpose of the joint undertaking and must be
able to present very clearly the problem't@ be attacked, the methods to be ¢
used, and the expected cutcomes. Agencies must be approached with clear .
statements of what benefits they will gain from the activity as well as what
kxinds of improvements in service delivery will result for their target popu=

lation. Be prepared with clear and concise materials on each of thbkse topics
before you initiate contacts with an agency. .
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COOPERATION WITH BUSINESSEE AND CGMMUNITY DRGANIZATID'S

The interorganizing steps invelved in working with social agencies also
apply to the develapment of school programs with the business community and

"with civiec, religious and service organizations. The primary difference is

in approach. A school seeking assistance from a corporation or local citizen's
groups must start with limited and informal activities, progress to larger
more systematic efforts or programs, and finally engage in long-term planning.
Developing cooperative relations with these nonpublicly funded groups also
requires developing within the group or company an understanding of how it

will benefit from the interaction. Businesses need to know how the program

can contribute to their recruitment, public relatlona, and advertising programs.
Civic organizations must realize how the pr@ject will advance their specific '
objectives. 'Religious organizations need dssurance that the outcomes of )
cooperative efforts with a school will lead to one of the church's Epec;flcally

targeted aims.

Schogis that wish to deveélop such contacts have to view the process as
evolutionary. Time and effort is required, and the productive phases of
cooperative and planning of the interorganizing process can only be achieyed
after the early ad hoc activities have developed the needed trust and recog-
nition of mutuyal benefits Since the community's businesses, civic, and
religious organizations that can assist a school have such diverse interests
and differing objectives, the following sections deal with them separately,
foérlng suggestions about special approaches that pay off with the individual

typéf of organizations.

Special Approaches for the Business Community ' .

In Oakland, California, a number of corporations participate in an Adopt-
A-School program. The Clorox Company has sponsored one of these programs which
provide funds for remedial reading teachers and expansion of library holdings.
In ‘a recent speech, Robert Shetterly, chief executive officer and chairman of the
board of Clorox, described both the reasons for the corporation's involvement '
and.the requirements of the wompany for its participation. Shetterly €loquently
expraessed much of what schools need to know about developing contacts with
business and industry. His speech can be ordered from the National School
Volunteer Program, 300 North Washington Street, Alexandria, Virginia 22312
(Ref: TIB #42). ‘

A 4
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Approaches to Civie, Rélig;@ﬁs,and Serv;ge Organiza;iéqs'

Every commun;ty has an astaunﬂlng variesty of crganlzatlans. Each of
these groups can be a valuable potential source of : assistance to a school.
However , each type of group needs to be agpraached with a message that
relates thélf spaclflc interests to the school's needs. The sections that
follow grﬂup the types of organizations into generic categories and provides

guggést;ans about how they may be apprcached

M;nar;;y,gréqgsﬁ=Many af the troubled students in a school belong to

one oF another of Amerlca S numerous minority groups.+ The many Drgan;zatlons
that have developed to advocate for their interest will have a natural concern
for what happens to members of their groups in the schools. The Revereqé Jesse
Jackson's well-known national project called PUSH for Excellense is a 4good
example. It is designed. to enlist support of the entire black community to
help develop pride in themselves and.responsible attitudes toward education.
Slmllar efforts can be undertaken lczally, both with large, national advoca:y
@fqanlgatlans and with local neighborhood groups. These organizations have
very focused interests, and sehcafs that attempt to enlist their cooperatien
need to clarify issues with the groups in regard to_the grahlems they are
concerned with. Their issues and concerns need to he d;rectly dealt with in
the cooperative effort being- perEsed '

Profess;gnal aSsaClatans or_ SOElEt EThése graups prav1de an ESPEElally

the :ommun;ty w1th technlgal ex§ertlse! Talents avallable thrcugh these grgugs
extend from social workers, doctors, and psychiatrists who have the skills

needed to attack a school's health and social problems “to architects, engineers,

and others who can advise on matters of design, construction, and physical
ecurity. The list extends to librarians, economists, dentists, and hundreds

'm@re, each of whom have valuable skills and knowledge that can be used in a ]
school. They key in approaching these groups is relatlng the school's need to

the special expertise provided by the association and working out a realistic
plan for tapping the profesiional resources therein.

Religious organizations=--Human problem s often are the primary concerns of
churches and religious organizations. As a  result they can provide valuable
assistance to a school. But schools need to be cautious in defining a role
for religious groups: the sensitivity of public opinion regarding the church-
state issue must be respected. Churches and interdenominational coalitions
ormation on community problems,
about the school's needs. They
i sms for reaching the community
Local ministers, priests, and rabbis can be valuable

may provide space, materials, volunteers, ip

rEEE

decisionmaking networks.
intermediaries between the cehg@l and other groups and organizations, since
people generally find it d1fflcult to refuse a clergyman's request. Fniistiﬂq
help from churches and their leadera quires convincing them of the' serious-
ness of the problem in human terms an§§§fégéntlnq a practical plaﬁ for attacking

= ¥

A

it.
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-and cﬁudaﬁtﬂ aljﬁ posses
. bound by the rigid-constrgints ,of the 8-hour work week, they often can be

30

Célléq25 and unlUCfﬁltl&L=*rEW pEBplE rFalIEE the extent of the ’
resources available in local éallefp and universities. Graduate students
abound who need placements in internships and subjects for research studies.
Frofessors and other atafF are hungry for research projects. Counseling

ices and others who deal with incoming freshmen are aware of the problems
that high school students bring with them to the campus. Therefore, they
have a vested interest in helping schools head off some of the difficulties
before students arrive on campus. The university also most likely has an
affice of grant supported research that can help identify sources of funding
and put schools in touch with people who have research interests that might

‘c@mplement the Jchaal'; prajeat For Example, the unlverSlty is thé best .

expefiéﬂ:e in applied research. Univei%ity staff
s another Vvaluable asset: time. Since they are not

available to work with schoaols when other people would find it difficult

~to leave offices, factories, and shéps,

Senior ulElEEn qraupS*-Apperlmately 10 percent of the natlcn'ﬁ popu-
lation is over 65. They often are lacking meaningful roles in EQCléty and
are cut off from contact with younger people. Many schools have found them
more than willing to participate in school/community projects. Elderly '

‘volunteers sometimes have-problems, such &s transportation, that have to be

solved to ensure their availability, but if these difficulties are avercﬂme
they have tire, talent, expertise, and concern that can be used very effectively
by the school. )

Youth and student groups~-These groups provide an abv1@us f;rgt line of

contact for the rch@@l They contain people with close ‘and perscnal interest
‘in the school. Their members often possess. the zest and optimism about

the possibility for improvement that new projects need. 1In addition, yauthf
often feel that they lack meaningful participatory, decisionmaking, and
planning roles in the community, A, joint school and youth group activity

of both youth and the school.

fdlalnq 1nd 1mpnrtaﬁt assistance in marketing, publie¢ relations, manage-
ment, 1 They have knowledqge of the. community and information on
community issudes In addition, they have usually had experience with admini=-

ﬁrratlan of valu teer programs. Examples of this type of group include the -
League of Women Voters, Junior League, Kiwanis, and Lions.

il
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Ha
QOther arggnlzgp%anSeaAlthcugh those types of groups described above
;onstltute the major sources of assistanﬂe, don't overlook neighborhood
associations, political parties, special client graups,amd groups on mili-

tary bases.

. . : v

The problem of approaching and iﬁVélfiﬁg civic, religious, and service
‘groups does not differ markedly from those faced with social agencies and
businesses. They must be approached with clearly defined purpcses, objectives,
and methodologies in addition to specific, well-defined, and realistic budgets.
Barriers, must be overcome by making the group members aware of how their s
‘specific interests and objectives will be served by a project, and it is
necessary to be prepared to go through the various steps of interorganizing
to develop stable and formal working relationships. Although for social
agencies, rewards of interaction may appear to be intangible, e.g., improved
service delivery or administrative benefits such as reduced case loads, rewards
to civie, religious,and service organizations as well as to businesses .&hould
be more obvious. News articles, certificates of appreciation, and award
ceremonies - are samk of the methods fDr providing the needed recggnltlan__

The process Gf involvement takes time, as it does with business and
-agencies, and it requires the same sort of commitment and leadership. But
the outcomes usually are more than worth the effort. Schools throughout the
, country are realizing tangible benefits measured in reduct;oms in v1clen:e~k
and. vandallsm as a result of such =zfforts.
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Students come t@ischagls'with a wide variety of ﬁeedsg
many of which are not met by school systems. Consenses ends !
with ﬁhat statement. Is it the school or thefcéﬁmunity which
is respaﬁsible for dealing with the psyghésscéial needs of
“students? If the éammunity has the obligation to provide
such'services, 1s that obligation dis:ﬁargéd by the establish-
ment of social service agencies? If the responsibility lies

with the school, is that ébligatiéh dischaged bv iientifiéatiaﬁ

priate ag2ﬁ:125? Statew1de Y@uth Advocacy Inc. asserts tnat
such 5éparatlgn is ineffecient and unrealistic; schaal and ‘?
communitv are 1nextr1:ablv 1nterwgven and only by the E@DPEf“
ation of both sectors can.the full range of students' aﬁi ‘
families' needs be met.

~This paper argues that social services can be most economi-
cally and effectively provided to students in their schqols ‘by
community.based social service agéﬁciéé; ‘The paper discusses
the barriers which prevent Eammun;ty aqencles from working in
the school, the political, methodological, and qrgan;zatlanal
differences. The paper alsm'analyzes the preréqulslte for

cessful lleEmEﬂ;atlQh of interagency coordination and sug-
gests procedures to assure 1ts w1desgread acceptan:e  ; *

The Nead for Inte jéﬂiu Coordination

Eégéatcéé and youth workers are aware of the :ar:elatlan
Letween failure in school and disruptive or delinquent behavior
of school. Vandalism, violence, drug and alcohol

11 other forms of disruptive and anti-social

e not unigque to the schools. Rather, thééé are com-=
Lems . The schools and c@mmuﬂ;tlas do not provide the

f assistance to those students most in need’

= D T
T
D
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r+ 'services =-- the truants, the discipline problems,

T .
the academic underachievers and the potential dropouts.

- Schools afé overwhelmed by the problems of their com-

munities. The schools' funding sources are not sufficient to

T

arowvide noth traditional educational and supportive socil:
t

theniplaced im,the untenable position .
= L E S I 1
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of havmrg to choose between the 1ésser of twc evils: ﬁraviﬁi:f
support services to disaffected students or - tradltlanal (guré

-rlcu;ar) services to the majarlty of students If schools )

ignore the needs of the dlsaff22ted te dlsruptlva behav;@r or
some students can seriously affect the climate and-.atmosphere

an entire schaél and community. Not only are the disaffected

students éenl&d access to education thféugh suspensiaﬁ and

egpuls;on précedufes, but alsc the ent;re student population

‘becomes gubjact "to harsh disciplinary cades. “Inevitably, as
the schools' éllmatgs changé, there are the potential losses
of activities that have tradltlmnally made the school/communis:

xperlen:e an important part of the maturation process for.
Arerican jauthg The loss of these_act1v;tles can léad to a
sense of isolation and alienation, as opposed to 'a sense of
community and belongingness. If schools and community.’ based
agencies work together to address these problems, then. the
educational, émétianaii gna sychological needs of students
can be met. :

\‘/ﬁg;

The goals of interagency coordination are to get sérvi:ég
to children in the place they are mcst_likély to be - school.
[f the agencies reas% and deflect the disruptive and.aliéﬁateﬁ
' vouth, ﬁhe teachers will be able to do that Which‘they want to

do most, teach. The Stuﬂents w1ll have someone to whom they

can turn when they need help; a friend to assist them and
react to their unique problems; an adult WhéSéljéb it is to-
»thihk about individual students and all the problems that the
bring t@ school from hcmé and the Dutglde world. The c@mmuﬂ*,

-

ased worker can help greate the car;ng énv1rcnment ﬂocgméﬂtﬁh'
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"SYA’ 1978 pp. 26— 28) Thls need f@r a sense @f G
cited by many drapcuts as a vital Eactér in their 4

leave school. Alsc, agency workers are tuned in to the host

atuclents and famllles
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INTERAGENCY COORDINATION

Recently, here have bééﬁ some suc:essful effafts at
,;EEEfagEﬁcv coordination, whereby schaals and scc1al sef—
vice agencies work together to reach ,students typically
overldoked by harrled and 5verwarked school ﬂlstrlct suppcrt;
staf; members - guidance counselors with th:ee hundred or {?'
more students to counsel and. s:ha@l social warkers and

. psychclagistg with. three or four or five schagls to ccveri!si

e

;@n@m;c Benefits

The économics cfigﬁtéfagéﬂcy ca@rdinati@ﬂ'sh@ﬁld ﬁaké
that effort very attractive to both schools and socill service
aqénciesi It provides for the efficient delivery of servlces'ﬂi
to. yguth by utlll*lng the vast array DL avallab;é écmmunltv ;v;
resaur:es in the most effective manner. ijlcally,-cammuﬁltyﬂ
of sau::es: local and state dépaerents Df social services
_ foundation grant&, United Way AQEﬂQLES,,SkatE Divisions for
. Youth, mehtal=healthréné crime prevention agencies, HEW, DQL;
-étc;’ School systems, on the. ﬁther hand, récéive.thé vagt
majarlty of their money frém two gagr:es. lécal~pfapéft§:
taxes .and state-aid farmulae. Some school programs have been?
finanted by-federal and f@undat;an grants, but thése pggg%amé |
are either categorically defined &r of short duration (égmpné
stfétian projects) and dollittlé\tcrchange_the basic ?r@c@s* o
ses.by which students receive support services. - -
Ecanomlc benaflts to the. dl%;rlct wh;ah :Duld fe;ult may
develop out of the +Dllgw1ng 51tuatlon5— cgunsel@rs émplayed
by the social- service aQEﬂiy do not become part of the school
ﬂlstfl:t teachlng staf; and, therefare, are n@t entitled to théi
bene? 1t5 of tenure, the var;@us Eétlfément prav151Dns of the %ﬁ
;zhaal benefits pa:kage health lnsufaﬁce, a@ci Most Slgnl— o
ficantly, ‘the c@unselars do nat lmpase a l@ngaterm flnanclal
obligation .and’ CDSt on the d;strlzt " Should the negd E@r a
’aaftlculaf ;éﬁvlce dlmln;sh the agency représentat;yas wauld
ﬁ@ l@nqéf pf@VldE SEEVLSES, zsghaut anv SEfl@uS glﬂaﬂﬁlal

g

iﬁpait on the distrigt, or f@r that ﬂatter on thﬁ lﬂﬂ*\lﬁual
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sounslors since they would be moved to and'hé;.schgal.gnére' e

he prabiems with which they>are trained to dgal ﬁay c@ntiﬁuef

o ) : ‘.

) : 5 - ) . : N ' 7

/
Therg are many éCQan;G benef;ts which can accrue to

’oth’ saclal service agencles and ‘the schcol district ;nvolved

Ln 1nteragangy cogrdlnatlcn. Thésé advantagesAcan be demaﬁ-3
strated by a hypathet;sal example. Since agencles have a éllent—
staff cost ratlg that is generally less than the s:h@al
i;strlégs per pupll cost ratio, a great sav;ng can result to

3 sch@al district 1nterested 1n;axpandlng its level of support
services, by ‘means of Eammunlty -based social servlce agencles. ‘
[f£ there is dfug cgunsellng money avallable from a state agencv t E
‘o be used in local ccmmunitles, and a communlty based social .
service aQEﬁCy applies f@r these funds to serve a schaal age
~lient population, the per—clleﬁt cost will be less than 1;- -
che school d;strlct t@qk on.a drug- counseling program. Since
agency overhead is generally less than that of shcools, and
-he salarlés for trained prafésslanal youth wcrkers and

social warkers are lcwer than salaries for csmparable s&haal

11 str;ct perscnnel more clients can be served.

i
B

. Drug counseling is a prime example;gf the'far—reach£:§%/-
CIf drugs are a pr@blem

zeﬂefiis of intéraqen:y coordinatio

Ln’a community, the drug workers cafi caunsel clients, gutslde

>f the school population and ‘have’ anf@Ve:all p051t;ve 1mQact

;5 the school climate - since-one can assume that the drug »
aEll?fS and users come from bcth the Schcal ﬁcpulatlgn and those
gaunq people no lgﬁger part of the school community. Drug

’DUﬂS?lDr; can pr@v1dé serv1ces year-raund rather than QﬂlY“\

qfeater impact in the Egmmunlty than :Dunsel@rs wh@ are there

i

for onlv. thé schacl yeaf.

. :u:therm@ -6, the drug counselors have a specific mission-
‘ e S

;»;_‘_\t .. . . . (d ) N . ,: . if

¥ . is”}
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to a:c@mpllsh. ffheir=jobs are-clearly dellnaated and f@éused

sch%duled Qhanges, testing pracedures, androthgr dgta;ls.
" whigch E@nstantly confrant gu;dance cgun5él§rsf Nag; as«is’

- the case with school sac1al wa;kers, must they unéertake .*}23
exténs;ve, diagnostic and sac;al hlstcry wrlte ups and d*Ss
_Euss;énﬂ Jith parénts in order to facllltaté refe:gal;ﬁto"
outside social service agénc;es, which only then ‘can pro-:
viﬂé the éirecﬁ .services. Most school socidl wcrk is of an
‘;ntake nature rather than dlrect treatment. TE;%.EGHdlthn
exists be:ause Dfﬁihe lngrdlnately high case lodds of schcol
sgg;al warkers The important point in thls example is that=

- the service gets ts those who need- it .= with a mln;mum of ;nter

ference. - ' L i e e 'gg

In order to finance their activities, community-based
social service agencies'are placed in the position of competing
égg%Lst other agencies for funéingi- Agénciés mustiannuallyg \
‘aema3étrate to theifvfundiné sources that they are meeting ‘
their obligations and cgntinuing to serve efficiently the
designated client population. This funding system should -
« assure flexibility and responsiveness on the part of the

community-based social service agency.

In sum, the econamicgﬁenefits arguméhts fcrbinteraqengy!
:Dgrdlnat;an are far reaching; a greater varlety of services
cad be provided to youth within schools if outside agene1es
are utl;l;éd to their fullest. This additional service delivery
1>néed'n§t cost the school system more ioney___The agencies' with .
f §§céss to a wide Vafiety of "funding sources have*thé cap-

; ability of providing services at a lower per—:llent cost than
the schools, ang, f;naliy, if the dlfezt dellvery of services
in. the schools by @gts;de agencies helps reduce dropout rates,

additional state aid for these studeﬁtsgéan enhance the financia

J g
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¥ = -
" base forthe district. = | i

, Furthérmnré,éétrshauld béggc;ntad out "that if lnta:agancvssﬁ'

caa:dlnatlan raducaa school or ccmmunlty vandalism, a savang,

haaxgccuzred If more s%udanta have access: to the ﬁbenaf%;a

af eduaatlan; g:aduate framﬁhlgh schagl get battar jobs,

and do ﬁgt beco part of the welfare dapandency éyéla, addltlanal
j aconam;c sav;ﬂg and baneflta can be’ at%Fabutai albeit

lndlfactly, to 1nteragancy coordination. . .«

\rriers to Intaragaﬂay Caardlnatlan ’ T I .

why thera has ﬁat yat baaﬁ mare caaparatlan ba;waan more | - -

:ammunltiaa and achacla It ;a ;mpartant to axplcra why most i

of the axamplaa of ;ntaragancy ccardlnatlan ‘exist on an ad

hoc baala, sahca; -by - aéha@l, rathar than- on a dlstrlct or

:Eatataw1da baala TH@ra are few 1natanéaa af baards of edu-

';aatlan in urban, suburban or . rural districts takang the

*_;nlt;atlva and openly encouraging this caafélnatad activity

faby means of, a specific policy atatamant; Tharefcre, one must
aﬁalyza the methodological, political and organizational
barrlars to -the widespread acceptance of 1ntaraganay caard;n—
ation. ‘ '

4
lthadalaqlaal Ba:rlars

The mathédalaglaal barriers are raotad in tha differences

% betﬁaan teaching and social service aganay_taahn;quaaf Although
schools  have a multiplicity of gaa;a,_thair avatriaing objec- - -
tive i% the ;ransmiaaicn of information.

In add;t;on, ‘the sch@ala serve a broad 5paatrum af
cliaﬁta;- from thaaa incapable of Fanaumlng thalr aarv;:aa to
.those who are insatiable in their demand for service and for',
whom they are inadequate. Within this vast range of demands
for' service, schools try to serve a middle ground, hoping that

in so doing they ﬁ;}lfaatisfy as many clients as possible.

L

N ' lyt—{-i 7




~* INTERAGENCY COORDINATION
Their problems are écmgéﬁnéea=by‘theaiﬁabiliﬁy-@ffsome?
children to aajust to the school structure éf'sé*ting; Those
'ch;ldfen whase speclal needs place them Qut51de Qf thé'malne“

'stream cf students may be cnly .a small segment cf the pgpulatxﬁﬁ
"in some schaalsﬂ they may be a gn;fl:ant segmen§ in cthars.
Some school people ask: #How far should school. fystamsfgo in,
:§xpending'their resources to s EEV1CE the needs cf dlsaffected

- students?  This quest;en 1mplles that su expendltuﬂes
':élvert resources from w1111ng and eager :ilents. cheverk when |

the s:h@@ls to not meet the néeds of the d;saff%kged the schools
Pfall b@th the ch;ldren and the. 5921ety at 1arg¢; '

fif o !Vv' :'-557 %’

On the other hand, community-based SQElal service agencies

i

J are designed’ to deal with those people~wha do not fall within.
eﬁéeimainstream. They .are’ not CGnG%EHEd with the . we11=a§justed
or "normal" gersan. They are prepared to deal, with the abﬁar—
mal, rather ;ggn the n@rmal cl;ent and ‘moreover, the;r:' ﬁg

‘ pr@ceéures and methaﬂalcgy arEshlghly fgcused ande;ndlvlauallzed.
Further, 553131 servxce agencles are reactlve in natgre :
_ Suc:ess, for. saclal serv1ée agencles, ls viewed over the
very .long term. and can be - 1nterpreted in a varlety of ways.
School d;strléts must show a partlcular level of ach;evement

on raadlng scorés, standardlzed tests’, :cllege ac:eptances

and job ééhléVEmEnt on -the part.of the;:nstudénts!@: 1§:ur thé
wrath of parepts and state agéﬁc1egi §Suécegs for a sccialg |
service aggnc&;ls determined qulte dlfferently. If an agénqy
can show that, as a result of its lnterventlan, a very ‘mal-"
Vaéjustéd child has became ngewhat less maladjusted or perhapg
-has mcved 1nto the b@ttam range cﬁ "normallty,ﬁjlt may be

| ‘pﬂSSlblé to say success - has been achieved, . Q,gw. v ; ;;
Political Barri ers ) w

. - ; : G;ven th;s dlvergence Ain methgdolagy, ;t is not surprlslng
?{?;_ that there are abundant- political ba:rlers to effective in eE—’

&
agency coordimation. The most s;gn;flcant of these Jrest ' in the
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tency from wh;:H the’ two systems draw their

ion. Sehgalrdistr;cts have a :lea: manda;e

3

r

f@undt?.i jﬁ ey exist as an extens;cn of the state, since %
education 15 sa state-mandated service. Egardz of éiuééﬁi@h;
and thglt-p@llc;es-aré subject to voter approval. As agents
of ‘the stéte government, schools’ are subject to the scrutini
andé rEqULfEﬁEﬂtS of state education department :ules and
regulat;@ﬂs. They are prov1ded the ongoing resources from

lgcal ?fﬂﬂéftv taxez and state-aid formulae tD ad

tasks.; If the paL%gles of a baaré or thé manageme

;migue of “an adnlnlstratlgﬁ, are not in keeping wi?h

des;res and values of the rESLdénts of a particular community,

the? can be vated cgut of off cef(albéit a*diffiéult @ﬂﬁ tlﬁ§=

caﬂsum;ng DEGEEEE) and repla c ed w1§:4;)bgarg and admlﬂlg*féiléﬂ
c ,

more Qtiuﬁ%d to the needs and wi h, Sf the voters. .

2

. L o . . . -

-Social ‘service agencies, E@ﬁversely, ‘are not Subjéct\EQ

1

extrsme scrutiny. It i true that they are résponsiple

ty

=4
boards oFf airéctafs,.t:usteesp fundlng sources and clients.

BT
o
[

]
L

o}
However, cther than voluntary prsfess;anal gﬁiféﬂ*;gtiiﬁ,

T
I
I

afé,féw Frlterla by which social- serv1:e agencies are judg

. !.T i

are no, standardized tests by whlch they are eval,até

Y _
»ss 1E *udg@d by hlghly subgectlve, aualltaﬁ; ‘e dnd
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iﬁiréﬁ@ﬁiﬂl aﬁﬁlswaﬁéqu'avér a very long per;@é of time. ° .,

= <
- z =

i ong-
tachnigies used by the 5@:131 warkar?‘and :éuﬁs;l%ﬁ :
eghcd@lag;:al and p@lltﬂﬁal bas lead )

Jirectly ~EO surrounding the arqanlL\ tlt:n‘al ghrachture
’ 3 . ) 4 7"/-! ’ B . *
EMC .; . . ) ‘ IL; -é;

Aruitoxt provided by Eic:
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of the two typés af systgms.a In the past, schacl d;stflc;

éf*; "aﬂmlnlst:ata:s and bulldlng=12V21 administrators have been ‘ ;-
) lcath to allgw guts;ders" into thElr buildlngs ‘for féar of
: 'lgsiﬁg cgntral" over the activities for which ghey bélléVé

si» . they are ult;ﬁately respens;ble T R
ThE av=*t%an wh;;h ;mmedlateiy arises is, Df\caurse,:
to whom . (w. hin ‘the school) would the community- agency: Stagf
'mémbe: :ép@ft lf an: outslde auton@meus agency be@an functlanlng
»1n*thé schgcl? The;prlnclpal would ne- langer have contrél over .
f - all act1v1t;es g@;ng on in. the 5:53@1 The recagnltign of tHe :
s:h@al 5 loss of t@tal control DVEERECF1VltlES w1th1n it has E

w

been a sér;cus barr;er to the aél;very of serv1ces by aut31dé
agencies. ' If these écnce:ns are not specifically adﬁIEESEd bY

the schggls and the agen:;es, ca@rdiﬁated action is d@ubtful.:'

"

i

Social Serv1cé agéﬁcles and :cmmqnlty peggle have fre-
quently :rltlclzed 5chaol lelCl%S anF pract;:es w1thaut' ;
unéerstaﬂdlng the,pallt;:al and. financial gressurés tg wh;ch
SChDElS are subject mhese c:;tlc;sms force schools tD adapt
defens;vg postures and w1thdraw from 1ﬂ%éract1ng p@s;tlvely aﬁd
openly w;th their :gmmunlt;és ‘

\\x This withdrawal has‘ réated a wary attltude by Etaff

. members of both systgms togward ea:h ogher. ‘School pecple

tend to think of agency sjaff ‘members as “un§r@fesslcnals.

AQEﬂ:y "people thiMk of school teachérs and admlnlstﬁataigg in
stereotypical, bureaucratlk: téfmg. These mlscénéeptlan?afé *
géﬂerated ‘tg.a large extent, by the Yack of cénqruenie .among
the varléug licensing précldures to wh;ch agency peapl and
school persannel must adhere. ' ‘_

£ . ° =
Ta

s Tﬁis lack @f compatability ;nf:ertlflcatlén is hét a minot

point, Teachers and admln;stratars are subject to 5@2:1f1:

certlflzatlan grgcedures develcped by state- édugatlcm departments
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based .. a presc *bed amcunt,éf coursework and testlng .
sgensr  =zafi are| not subject to the same degree of scrutinv
falthe zh th%g'jsuall? have  bachelors or masters degrdles) . .

re more' subject "to "burn out" and have a

m.

at
-:nd (to be concerned with jﬁb security and tenure, uncomforfable.:

her :ﬁrngvez rate. This turnavér makes school people, whe
owever, one must understand that Eéélal workers, et al, are
Heallng with'’ nlghlv -disturbed children and may need to c}ipze‘
obs more ‘tequentlv to- surv1ve. \!S¢h®§1 teachers, given
+he'vastc arrav of “types Df Ehlldréﬁ with whom they work, és
weil as-a ﬁenercus vacat;an time and relat;vely shorter warklnq
hoyrs, may reta;ﬁ the;r sense of prprtan for a longer peFlDﬁ

of time. . Again, EheseAmay be merely stylistic issues, but thex

are fraught with the ;étgptial for great mistrust, as systems

a%tamat to-mMesh. After 411, how can "they" be professionals,

¥

&

a EChGG% person may ask, ‘if "they" have only remained in their

-1Qbs fort s;r—manth lnte:valsﬁr Alteznatively, how can "they" ?3

,*égll” be cawcerned about chlldren ‘when all "théy“ want i3 the
~Zood vacagiaﬁ,and job security? ) ’
D . ¥
. - =

~. . Along with these ‘issues of turnover and‘'licensing, there

g alsos question of life styjle. rLooking at the systems
» £rom the @uts;é&§tthese i1ssues may appear trivial, but to £

I

duals working within the framework of their®organizational

r are not small matters. Budget cuts aﬂéﬂ :

‘declining enrollment combined with .uriionization have created
. ,

le ,- middle class teaching profession. ., This

a1 strong , stab
the more transient, frequently more
re. . counselor profession.
-;5,5.41’ f;;)

to rév;ew and assess théﬂxagzet*»a_

nt
dels* bv whlch interagency coordthation has ﬁ

£ = =T * -

scourrad, A1l of these pprcaghég require févxhlnﬁ;nq, reorien--
ﬂ
“at l@ﬂ,“ and a o lingn ggftc take ;zéks, on the par t of bhoth i

ERIC - - . v oz

s » : A
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'# "the 521alx52fviee agencies and tha scho@l di l,tz, Social .

service agencles must became oukreach - agencles acti%ely'_
,Seeking their cllents, lnstead of simplvy reacting and receiving

‘clients as a résult of referrals £rom ather agenc;és or ;elh

=
i

rekérral by Cll nts }f

he schoo l’ i

L , may no longer contifue to act as
TAf they were the only y

outh-s
ty for their clients. y I It must be made:

|

tur

ps |
e

arvingfagéncy;ih the community

- with Fatal EEEPD $ibili
hlea: that -when schools ask for community partlclpat§on in the
rega}ut;anrgf-pr@blems, this is not an adm;ss;an af Lallurei
B Rathéf} iieis aﬁ acknowledgement that S:h&@l problems are , .
ra@;ed in the cammunl;v and fequlre the uﬁ;llzatlon of com-
> ‘ ﬁuglkylrgzpuf:es- - Schools should not eape;t,— _or be

expecteéd - to have the résqﬁrcég ﬁecegéary_ﬁ@{meet all the

needs of all’ the.children. . T C | 9

‘There are a var;ety of succesdul program models wb;ch

.

have been effective in the integration and delivery of services.
g

Amang these SuC:éSE;Ql models are:

a

) 1. ~ peer counseling )
. 2. are, dance, music, and drama therapy )
, ©o3. group :@uﬁséling ”
4, tfé%itional individual client counseling
5. - family £hérapy’i
m - 6. remediation tutorial a@t;Vlt;es oo >

The success of these appraa:hes\is based prlmarlly cn hhe flex=
lD;llta and the c@@peratlveness of teh staffs from the 1nte-
grat;ng sfstems These two fact@rs, along with strong training,
cevaluatiom aﬁd education ¢Omponénts and a well-developed support
"systém from the agén§y to its workers 1n the .schools, help to

assure the ;uECESSLUL del;ve:y of services. .

¥

:‘u . Y. . \g ] . |

*® s« Furthermore, those agencies which spérate successful pro-
' ’ 9
. gréms:iﬁ schools are always aware of their pDSltlEn as "guests"

o Lﬁ\tbgi hos t’zch@olsf% g gencies are ioqﬁlzan* o che- multi-

) . . : ) . . . ’
LS N [3 : {’F
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ition of ﬁh chegl in thé l;ves of 1ﬁ5
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] ' o o
Tﬁe atm@s%here and environment of the schgals in which

B

’CGﬁmuﬁlt”ébaseé'EQEnc1es a:effun:t;anlnc,engender pas;ﬁiye

(or at least not negatlve) feelings amang the vouth workers

aﬂézihé %c ~nool sgaff : Cammunltv based workers are VlEWéd as
n

tarv - never Supnlementafy - tD the teachlng ztaff;

: ;ﬁélplqg to assure that all students 1n;+he s:héol settlnq

' hdve access to the bene ts of the- eéucatlanal system. . .
;Ejugu‘rgi}:{ii t ns i . _ T : . -%' .

A great deal of. wa:k rema;ﬁs to be dcne o assure the

.5 .

FI"

inuation and expans;mn of the movement to épen schools
social service agencles.s ‘The following services are generallvy
acking to schools and agencies and need to be devel@peés;
Eed t@.be made more ;

- First, the schools and agen:les
aware of .the ph;lascphy, methcd@l@: » goals and bénéf;ts of
- interagency ;@Grd;natlan,; \ A 7
‘ second,” successful models ¢f interagency coordination
Shoulé te described tD'gathéri,gs Df policymakers, administra-
- tors, and agency staff.
Third, the economic .cosf-benefit afgumenEs should . o
developed for funding sourcep.

ance sh@uld be p*@v;de to
th

Fourth, technical assisk

ity
‘L'D

sted in expanglgn o

m\
H
ﬂ]‘

schools and agencies inte ir support

Fifth, mechanisms must be created by which the staffs

of community-based sgciai service agencies and school districts
can engace in ongoing dialogues. * -
‘'Six+th, there must be EValuatlan of botH the! sharkiierw

g . / o
~and fona-term effects on participants (students, teechers,

) . .. ' . . < n o
agencies, and communities) of ;interagency coordination model

[y}
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INTERAGENCY COORDINATION | |
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C@@:d;natlan amang agenc;és is not a panacea f@r SDCLEtj

M
'\

ills. It is, h@wever, one way in which efficient utlllgatlaﬂ
’cf cammunlt :escu¥cgs can, bring more énd betté: Services to

. troubled youth. It is a worthwhile: gaal that has the potential

:far ac:ampllsh;ng great social good. ' I " ' f '

-,
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50 HUUL LHMMUNITY U)UFI RATION =~__OAKL AND' f; A[@FT?AESCHDOL PROGEAM )
. . . o = * . )
SUMMARY .~ - )
s S - : ,
Admpt'A Scho@l PFD rams are modil‘ of schaﬁlfcommunity invalvement‘aﬁd céaper—

!fundb, P;fh@nﬂLl “or pr;rtlga to thase scha@l far prﬂgram;, prm]ectg, and services,

v

THE PROBLEM

Through such support and input, schools.gain programs and services they would not
otherwise have and are enabled to continue ‘to grow, change, and prav1de students
with the kinds of curriculum and growth-producing learning experiences they need
Faculty and students experience fresh viewpoints, ideas, and concepts and ga;n links
with the world outside the classroom. Adopt-A~School programs are operating suc-

'Laastully in several cammunlt;es across the country, lncludlng Oakland, California,

EDbtﬂﬂ,:“§SSEChUatttS, and Dallas, Texas. ~This bulletin hlghllghtﬂ the Adapt A-
School program in the Oakland Unified School District and suggests programs, projects,
and services that businesses, organizations, and industries might offer,_to schools.

. .
. x

. - N
, . v

Today's schools often need a greater range of servicés and programs for théir stu- .
dents than they'afé able te pr@vide. Maﬂy SChGDlE are faced with budqat :ut; and
that i3 excltlng, :hallenglng, and responsive. to thElr studentsi Wlthaut su:h an.
envir@nmegt “and community input and support, schools may become isolated from their
communities and unable to pravlde ne;dea learning and growing exparlances fgrfth&;r
Etudéntz - o

o

fﬁ . ' :
THE SDLUTIde : . (

i

In the Adopt-A=-sSchool program in Oakland's Unified School District, bus1nesses,

i
"industries, and organizations work in and with schools and provide f””dlng, projects;

personnel, and exerti’a to establish programs or offer erv;cgg that the schools’
deem neces ssary. Involvement ranges from corporate Contflbutl@ﬁE to total sponsor-
ship and initiation of praqram;; Businesses support schaclg f1nanclally or @ffer
skills and expert;aé that are unlqpe=—and needed in the SCthla. "

)

Oakland began its Adopt=-A-School program during the 1975s7a s:hacl year. lihe pro- -~
gram, promoted by the school district superintendent ‘and advertised by.the local

chamber of commerce and the scheol district director of community relatigns, contin-
ues to grow each year as more businesses and organizations become involved.

The procedure used in the Qakland School District is
or.organization has expressed interest in adopting a
chosen, a representative from the superintendent's of
designated school, and top managers of the business

follows. After a bugln25§
1 nd a schoal haa been

o m

U Y 5
= . £
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choal
et
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set by the

et
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it
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¢

the largoest

with jom

o The program 15 b X
"o The program fits into the learningigoals and plannlng obje ctl es
i ,tfiﬂt ) = : ¢
o The combany agrees Lnfnrmally to commit 1tself td the pragfam for at
Vrars Eﬂf the sake of continuity in the schools. .
Over SU.pFiVﬂéﬁ COMPANLCS Are now '”v@lved in the Oakland Adopt-A-School program,
inctinding Crown Zellerback, I[HM, Pacific Telephone and Telegraph, Kaisédr Aluminum
and Chemical Corporation, El@r@xi and Bank of America. ‘ E
The Cﬁmpany adopted Castlemont High S¢hool in 1977. Castlemont,
hish school in the district, is located in a low-income neighborhood with pervasive
social prnbLLm<==ﬁiqh unemployment, many families on welfare, and students
iding skills,  Afr i ng with school representatives, Clorox developed a
Pony=1ane oproaran on kﬁadiﬁq skills development. In the has
aoremedial reading leveloped for 100 high school students
lvyuls,nwrn~4r the second or third gr ada. ‘Clorox purchased the mater
ment needed for the classes and also funded two 3-hour-pey-d ' S1:
program.  (This was in addition to the school's two regulfar

biring fhe Firat

Pl

INER T RN TS e o ined

somegtior

of

a library improvement project.

schoal,

dfforﬂd I

Tl reond e O ;ﬁg The
Compey e 1mong employees and- contributed all books to
AT e sunt to the company were forwarded to the
Clor ) for now books and periodicals. '
=L

oo g Feanlay At tendaneo and roward reading improvement, Clorox

IR Piafentivens. A 510 gift certificate from a local record
I T L FE TN wfﬁh greatest reading scoré improvement over ﬁhv
Vi b ey ¥tificates were awarded for perfect attendance
Ferdd nirrbartend 1A, 500 ko the program, and in 1978 the compant
1 9 t ,1 ¥ . M
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Raiser-supplied teaching resources,and named "The Force" by the atudvntqh
ment provided included tape rocorders, film viewers, flllnq rdblnvtsfflll(d w1LQﬁan
" array of diagnostic tests, and individualized remedial materials. Students were .
prﬁqraﬁméa into The Force ecvery period of the day to work on 1nd%uidualizéd i%“iﬂﬂ=
ments, supervised by the center's reading teacher, its: math féacher, and scv al fu:
time assistants. Some of the students are now working as "peer" tutors to DthQ
students. These tutors, and other students who make outstanding progress in the
center, are further rewarded with part-time jobs at Kaiser after school or during

. vacations. Kaiser has alsé donated tickets to cultural and sports events and sent
its own employees to lecture and teach. . . | -
!-Fa ) ’

Kaiser Pwr manente Medical Lare Pquram, a hexlth care. pr over 7

million members in Callfaznla also works with Oakland's dapt A thDDl program,
-In a -"1-4 ‘program" studentg wmrk at the facility 4 HEurs a day performing menial
jobs for minimum wages, and attend school 4 hours a day. Jobs last one sem mester *

U'J "‘1
o
o=
e
AT
=
]
i
i
<
pu
[y
=

: or a year. A summer youth program, wh;ch h;ana with extensive orientation meetings
and ends with eval' *ions of the program "both by students and supervisors, gmplgya
students full tim © 3%months in all kinds of work in the facilities. Represen=

tatives of Kaiser’. cducation and Tzalﬁlng Department visit Oakland high schools to
orient students to careers in the’ health field--both professional and administra-

ess
tive-~and discuss the various prF”aSLDEE and supply students with union contracts
' d;l;ngaﬁlng sglarles, benef;ta, ¢ working conditions.

M

an organization of doctors and ministers in the Oakland area,
students. Students "shadow" doctors in the hospitals and their
5 in their calls and visits in order to learn more about these

¥ :'ba;nt Luke's Séﬁiet
' ‘has also worked wit

~affices and ministe
.occupations,. -

ses, ations, ﬁd indus trlas that pdfthLPEtE in Adopt-A~8chool p
grams offer projects, services, and funding that schools would not have Dtherw se

- Program results are both tangible and intangible,’ WhEIE read;nq ﬁklll classes have
"been promoted, student reading ability has often risen dramat;ﬁally " Students who' -
were apathéti:, pDCELVE, and un;nterestad in books now use the llbrarleg, -attend
classes, and are generally enthusiastic. Because students ape not as fearful or
-angry, there is 1&uo vandallsm ‘Students and teachers are happiér, morale is
higher, and the EnVernment is safer and more conducive to learning.

m
i
o
[nt
[
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3
=
]
m

REPLICATION IJSUE;'

In-planning for,Adopt-a- S:haal praqramg, which may be 1mpleménted ;n any school
and its cammunlty, it should be noted that there are four major kinds of cantr;—,
ibutlcnc that businesses, indus trles, and arqgn;gatlgns can make:

Ity
o]
[a
P
s
[t

m

"o Fund'nq——Bukln esses and organizations can contribute. funds to a school
kinds of projects the school coyld not afford otherwise (far example,
reading lab, or camputer equipment) . ’

d new’

ects--Community leaders can work with school paféanﬁel to develop new
s for the students (EDI example, ‘classroom or club projects).

O
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= = Eal A
o nnel--Businesses or organizations can provide personnel to lecture,
in program development, or work as cansultants (for example, a bus 1=
n can teach an economics. course or a business course).
: nd ‘lend th51r expertise to schools in
(An englneer can advise faculty on

¥

fgan;zatlgna can grant employees release time
] math or reading, or involve ney
can provide speakers for classes
ield trips or tours to cultural \
sponsor clubs~--book, art, foreign lan-
to the curriculum.
0 .5 ° i s
zatidns can place students as interns
ices, labs, hospitals.)
«.)
s
[ S ;:
and/or Studé ts f@r DHtStaﬂdlﬂg ac&@mplighments,
0. GBtaff development t--Businesses or organizations-can provide inservice education -
© to staff.in areas ‘of expertise--management training, economics, computer instruc-
tion, business education. ,
B B s
o ine=ses or organizations can support innovative Ctlv1t1?‘
reading or math lab.
Cfecause businesses and individuals who devote their resources to school program:
nered and deserve to have the results of their efforts measured and publicized, a
.untnhlw m@thni of measuring results and making them available should be part of
Gvery LUmmLﬂlrf involvement plan.
REQUIRED RESOIURCES - ;
Fach school must survey its needs and identify community resources to fill them.
The resources which the school can donate to this program include the planning and
coordinating time of the staff person who organizes the Adopt-A %Ch@@l program
well as the use of space and equipment. s
o - “ ‘ ‘
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. 1025 Second Avenuce

Electra Kimble Price, Director
Community Relations/Community Involvement
Oakland Unified school Dist:%ct '

Oaklard, california 94606 - A -
(415) - B836-8283

Contact Puerson : . |
. : e
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R o R ‘ Course
C‘,guﬂg 1 - The Community as 'a Problem-Solving Resource o Agenda
Madulj S s:S‘t:hoal/Cgmunityf Links: ,V,T:b,é,,‘:uvéﬁ,ilé Justice System ' by Mﬂdule
_ﬂbﬁl,ﬁmg w0 |
j> ! i,—ﬂi: — —— CE— — ——— ——
Module Summary . [ ‘ : *

This module addresses the. PDlebllltles af interagency coordination bEtWLEN the schools
and the juven;la justikte system or one of its components., Examples of Ainteragency pro-

qrams w1Ll be .presentgd with ah appartunlty for partlglpantf to identify :cqlanal issue’s
cand ¢ share knawledge of lTocal programs. ; ' )
- . . 7 . ) _ ¥
: — - ¥
) ! ' ‘ :
,& . - ’
7 7 Acﬂvity/ ntent Summary R p Time
, - ﬂi *%% _ \
1. i;ptrodu ion o ' ) - _ 45 min.
— - = 5 e i * B '
.Trainer addresses the po%s;bllltlgi for interagency caardlnatlan Lo
. between the school and the juvenll justice system. :
L} E z & -
2. Overview of the Juven¥le Justice Syste ~ 1% min.
“QE - .
PartlilpantE 1dent1fy ‘relevant components of the juvenile justice
' system and review reasons and mgt;vagl ons for interagency coordina- JU : } .
.tion between the school and the juvenile jus t;;e system. - ' V -
: A Compo nent; of the Juvenile JUathE System
BE. Théiégg:255 @f“the Jg&enilé Justice System oy
fr S o - ) T o
C. Reasons for Interagency Cooperation '
D.  The Motivation for Interagency Programs
3. Programs and St:g;egiégﬁfqr ngelqpigg;;ﬁtéraggpcy_Q@Dfdinati@g 15 min
Illustrations of fragfam: designed to’ facilitate 1nteragency
7 cogperation are discussed.
A. Interagency Coordination: P@liéééScﬁgél
B. Interagency Coordination: - Schoel-Court/Corrections :
C. Interagency Coordination: School-Multiagency
2 : .
. b
>
B
- * ]
— - ot 4
Q o ! . ,,  _ : f f : , . _ _
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CQLH'SE; K =;'I"ne Lummux VE'{:},:»; a Pra o 7¥& esouri o Mod

Médﬂle,,, 7.5 = f:chc:t{ *‘Lammuu ity },i:,nks:i ] 2. System
. %’ 4 ]
Objectives -
] . &

s
[aa
L
3
=
.

ify the components of the juvenile justice system with which they need

Ams w}uuh utilize interagency LGDLlethDH cfforts

i
,
Lo
<
)
o
[

ice agencies .n:d the schools

3. Explain’the advantages of interageruy vograms,

- . 9.

Description af Materials . , | | o

of the juvenile jU t ice system,

-
MSFEN Technics
Liaison Officer
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vModuie
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Ag an lﬂle;dual
‘problems.

review what
For example,
students whm are truant,
ing criterias:

_ - = -
scope of a

SChDDlE

\ Participant
Worksheet

'a qgoals and

o This is a ?;l@;lty prgbltm fer this agency and the school
- 7, _ _ 3 s o .. oL ” '
o It appears possible t@fgélve or reduce thisz problem. :
Possible problem areas . B ] )
. T T - T T - gix . — jed -
—_—
r‘%};, ) B B )
VT
-
L3

group
proaching thi
between . the

i 4
- t . __ _ _ _ -
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Course_____ 7 - The Community as a Problem-Solving Resource Participant

Module___ 7.5 -\school/Community Links: The Juvenile Justice Worksheet
System .

Worksheet I-D____7.5.2 (optional) . L )

L3

- Strategy Idengification -

Bl

I . .

Step 1l: As a group, choose one of the problems previously identified by one
participants.

[
Da]
kty
-+
I

Problem: 777. coo - .
C B . - . 7 _ _ _ -

i
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tam or any Df ;t% C,Dmp:nanjzs, (Eart1r:;pant5 are en;auraged to Shalt; inno-
vative programs.) : : :

3
L
=
i
1)
[

- —f — — e S — —
-
-— — — = = - h
©
: 5

Aruitoxt provided by Eic:




5 . 5 -
' ' ; i 131

Course____

'Module_____
: . Syste .
Worksheet I-D___ 7.5.3 (optional) . %’% fﬁ% o

7 = The Community as a Problem-Solving Resource

i:l?!E -

#

Identification of Organizational Consequences

=

o R suggested.
tion?’ :

e
You may consider the following: ’

-

Pan:ticipanf
Worksheet

3!

/

As a group, determine‘%ﬁe possible ccnsequences of two of the séfatégi
What effect will this strategy program have on your organizm-

__Possible Strategies -

o Organizational paliiies which need to be decided, prepared, and dis-
seminated. ) . v
developed (i.e., regarding communication

o Précedu;eﬁ which reed to be
the agencies).

a
of coordination linkages between

o Roles of personnel which may be affected or need to be'éxplaineda

© Supervision and maﬁagémént raqﬁifémgnts and responsibilities.
Structural changes of the @rganiggtian-whiih need to be agé@mm@datéd.
o Activities which need to be m@ﬁitorad or decided and disseminated.

o Definition of agency responsibility or author.i v.

Consequence

I

. = — — = —_—
¢
B 1
= — _— — — —_— —_— _—
B . -
. — S —
BN -
Sa
- e _ N .
— — - — — —_

When consequences have been listed, go back to that list and mark each
conseguence with a + (pesitive force) or - (negative force) sign, depend-
ing on how the consequence is perceived,

Examine the relative strengths of the opposing forces for each strategy,
tHen select a strategy. ¢ ' -

ERI
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Course___ 7 - The Community as a Problem Solving Resource - ) L
.' ’ ’ — ———— Background
- Modi .+ 7.5 = School/Community Links: B Yy P
Module "~ ] e Materials

Background I-D_

i

&

rtatien & He
cein Juvenile Intake
Lak

‘Hglea el |

tian ar Shelte

"PBrior to Ml . ¥

| Court Appearange | Commuinity Resources |s

— _ . oy

N i ' . I
. L nformal Suspension |,

on Filed '

. -
B === -
tinn Transfer to
Hearing { Criminal Adult Court
Release or | —
 batention I —
. v ) — Dismiss *
L= - ¢ )
Investigatiaon
, !
Serviceo ] . %i
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*Adapted from Hational Advisory Committer on Criminal Justice
Juvenile Ju ce _and Delinquerncy Prevention: Peport on.the
i £, 1976,

Juvenile Ju
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_ CGUI‘SE ?,::,,f,,TE » Community as a Problem-Solving  fesource ' . Backgrﬂuﬂd

MDﬂLﬂB 7.5 = SBchool/Cu T'he thigvz*ni‘rle:: J‘Lle;iif;';i . 2 ) e
- System - Mater!als

Background I-D_7-5: I | L

Juvenile Justice T .

Adjudicati@ﬂ%EThé process of determining ¢uili or innocence by judicial procedurc,

.
Advisement--The process of irnforming an‘'individual of his or her rights.

i
\
ijmuhicy supervision--A term equivalent to pf@batlnn A legal %tatué granted by
a court wherebyv, in lieu &f confinement, a juvenile convicted of a delinguent
' act_is permitted to remain in the community subject to conditions EPPLlilLﬂ
by the court (exceptlion: see informal supervision). . ’
- cer~
perty.
= o
Dalinquenry—-Law violations
age. JIntludes offenses
criminal behavior peculi
., De ltLﬂﬂ==DtLPﬂElDﬂ for the
physically restricted’faci
1ur1jd1cﬁlgn Or agency.
Discharge-=-Release from probation,
o -
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Disposition==Formal action of the court or parole board.

ional hearing--The’ aEDtEEClnq phase of the’ judicial process (using.tﬁa,
"subjected to di;PDSltan is’ Freferred over "s noed

dfvindividuals
(refe%énce,

ounty o

s of juven}lé law cammltt'
system) .

c
ation
'Juﬂpted te ]uven;l

]

specifically designed to keep individuals frem éntering

Fastyr care-~Placement of a child
a ﬁvmbLf of the family. Foster
Mmely e macde under dl}:egtian

Croup homo-=A home, usually operated
live and are cared for.

inz ulfld]blé——Unmaﬂéanblég beyond the control

codes ., : - : p i _ S
intake--The 1CEPFHLHQ pr@:egs used in ]uVFnllE courts and/cr juvenile probation
(departments during which it is determined whetl be accepted,

, intake i
crvision and-

rojented, or referred to another agency.  If
determines whether the child*should be refer

whethoer detention is necessary.

Jurisdiction=-(1). The limits of authority of a criminal justice agency by qeographic
criteria, by age of clientele, or by type of offense; (Z) theg power conferred
upon a court to hear certain cases.
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Juvenile=-=A Laaal term designating a pe
{urncific ane varies by btaté?

Juvanile code==That body of law whlch establishes and governs the juvenilo court.

Juwvonile gourt=--A apecial court which hears cases of children charged with having

ssgmmitted either a violation of adult law or engaqi

g*in an activity injurious
totheir own welfare, or who are said to be neglectd

acilities conding court

r tranafer td

hwenile cinstitution=-=A :¢31dsntLal Eac111 v, often called a tralining schanl, for

Uhee treatmoent of Ghlllrnn who have bLEY Dlnd to be delingdent by a court and
who have boon committed to the institution.’ . ‘

Juvenile officer--a police officer whose primary funchifn owork with affendina

NI AN
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'Law enforcement--A te

| whigh'céllectively»déscribés‘ané,aspgctAgf‘palice services,

Legal custody--Thosg’rights and resgansibilities assaéiatéd with the déy=tésdayf
care of the child. The person who has legal custody of a child may be the
. parent, the juvenile court, a foster home, a relative of the family, or someon

- designated by the court,. such as a State agency.

" Minor--A pérson or infant who is under the age of legal competence; age varies by

State..

Neglected child--Any child (a) who is abandoned by' his or her parents, guardian, -or

- . custodian; (b) who latks proper parental care because of the faults or habits™
of ‘his or her parents, guardian, or custodian; (¢) whose parents, guardian, or
custodian neglect or refuse to provide him or her with proper or necessary sub-
sistence, education, medical or surgical care, or other care necessary for -his
or her health, morals, or.well-being; or (d) whose parents, quardian, or cus-
todian neglect or refuse to provide the spedial care made necessary by his or
her mental. conditien. ' ‘ ' ' ’ : ' i

Parole--Method of releasing an offender from an institution prior to completion of
his or her maximum sentence, subject to conditions specified by the paroling
authority. The offender is still.in legal. custody. - ’ '

Petition--The legal document used by juvenile courts to specify'the details of an
-alleged’' delinquent act or that the child is dependent or neglected.

{ » L . .
Presentence report--A background investigation conducted by a probation department
b for utilization following an individual's conviction of a delinquent act.

i

- Probation--A legal status granted by a court whereby, in lieu of confinement, a juve

nile convicted of a delinquent act is permitted to remain in the community
subjecdt to conditions specified by the court (see supervision, informal).

Protective Supervision--A status under which a child who has been found by a court
to be neglected is permitted to remain in his or her own home for a period duri

which the court or welfare offers his or her parents casework help.

Public 6efen6§f%§A publicly appointed attorney responsible for the defense of indige:
persons or families accused of delinquent acts.

Reception :gntefﬁiA correctional facility which is designated to receive new inmates
in-order to evaluate them and determine their place of confinement.

Recidivism--The term used to express the percentage of return of delinquent activity
of persons previously convicted of delinquent ‘acts,

Referee--In some States the person to whom a juvenile court judge may refer cases for

hearing. The powers of the referee are usually prescribed by law and in most

States the referee is not empowered to make a final order. A referee's princi-

pal function is to act as a hearing officer, to reduce testimony to findings of

fact, and to make a recommendation as to the disposition. The recommendation as

to disposition may be modified, approved, or disapproved by the judge, but when

approved or modified it becomes the order of the court. ' -~
=



b!fdlmllury—EA correctional fac;l;ty for y@unger offenders WhlEh specializes in
intensive vocational and educational rehabilitation. -

L
“

reniduntral treatment centers--Noncustodial institution:

i st s located. in’ the community
which provide programs for certain types of offenders. '

.
‘titution--Reimbursement to the vietim of a crime for loss or for expenses in-
curred because of thé crlmé, often 1mpased upon the offender as a condition: of

‘rnbatlan.
Runaway--A juvenile offense; al %40 a juvenile offender who has run away from home or
ilage of legal juris d;ct;@ : T

Shelter care--Temporary care of children in physically uﬂrestr;ct;ng facilities,
usually pending return to their own h mes'cr placement for longer-term care.

'Jat;an-=A bacqu@unﬂ inves tlg ation conducted by a probation department
! e

for utilization following an' lndl vidual's conviction of a delinquent act (see
‘prosentence report). v o
. . . 's ¥
Supervision=-Any supervislion of an nder in that écmmunlty by a probatlan officer
or parole agent. ' .o -
. : -
-UDiIVlnlﬁl,'EWEDfmil——Thé supervision of juvéniles for whom petitions have not been

filed and who will not be handled judicially in court depehding upon their ad-
m

justment (informal preobation is based upon informal writtemeagreement of parents,

jnvenile, and probation agency). ' : .
tinruly ¢hild--One who do Sub]ECt himself or herself to the reascnable .control
i hils or her paren acher, guardian, or custodian, by reason of being way-
warid or hablruglly dient. ‘ '
Ward of the courb=-=A thld ‘over whom the court assume tiriuing jurisdiction.
i
b =

.
Alapo o ! r voluntary Action in Criminal Tuﬁtiﬁw," by Benjamin
Lok Selnt e, baotitnte of Government, tiniversity of Georgia and An ation of
IR | i :
(%)
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A survey af over 4,000 schaals e@nducted by the Natlanal Inst;tute of. Education lﬁdlidEQd
that. o ‘ :
when ‘it comes tc the Qau:tg, the principals vote is 'no confidence’. Only 16%
" said that the caurts PIDVldEd very much support."l ’ ‘ ’
This se SSan spéc;flzally aﬂd:esses the poss;bLlltles @f 1nﬁeragency CDDfdlnatlQﬂ between™
the school -and the juvenlle justice system.’ The system whose major component: the cour't
has received a vote of "no confidence". With this perspective, the educator hegitates
to get involved with the juvenlle jUSthE systamggPd therefore, is rarely familiar with
that ;yctam. : LE

x . . =

Thus, prlar to a discussion of-interagency anrﬂlnatlén, let us describé the juvenile

justice system and examine its relationship with the school.

v . -

The juvenile justice system typically is ﬂessrlbed in terms of its CDmenent parts:
(5ee Transpa rency 7. 6'l) : - .
o LAW ENFORCEMENT
, ©  COURTS ' T

o CORRECTIONS

"Law enforcement" refers to all police services. The "court" includes the judiciarny,
public defender, and PfDEECUtlng attﬂlnéj C@rrectﬁan'" encompasses probation, parole,

uvenile justice system is typically a complex network of unorganized and unsystématic -

and juvenile institutions.

The

1
operations of many public agencies. _ .

Entrance of a juvenile into the juvenile justice system can result from the actiong’ of
any of the followlng sources: . ' ’

0 peace officer

0 parents
L] e
o citizens Y
L 4
o schools
w social agencies
=%
= i ‘)i - il
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ases arlglnated by law enfarcemént may begin as an ‘encounter on’ the street betwaen a
rllCE officer and a guvenlle suspected of either ;ammltt;ng an act whlch
s an’ adult, would. constitute a. EflmE, or he;ng beyand the lawful :Qntrﬂl cf his/her
carents, quardlan, or ﬂbhe lawful ‘authority.
satuations, the officer W1ll either attempt to handle the matter lnfozmally or will

:quﬁ to pracess “the case thfcuqh the System. (Part1c1pants may wish to refer to the

tore detailed’ Juvenile -Justice Process (p..

Once beg@,nq aware of either of thege

) or Juvenlle Justice Glassafy (p.

Nheh Fhe pOlLEE aff;:er bel;eves further prgcess;ng is apprapr;ate, the folCEf
the case to -the probation intake unit of the Jquﬂllé court.

of a formal citatioh or transporting the juvenile to juvenile hall or shelter facility.

Juvenile ,cages
EUllﬁWiﬂq sequence of proc8gsing stages:

P

' il

loway

er, ¢a

petition

]

Iﬁ;aﬁé

Adjudication
Social Investigation -

isposition

Community Supervision,

Commitment

70 through all stages.

e p

olice base their decisions
. . . % . . i .. . :
#ithin their guidelines but the guidelines themselves are fairly clear.
eg have less well dFElngd crltér;a for raferral .

A0

s 'may be handled informally and dismissed and, th

This referral may

a

to make formal referrals on the law,

which pt@gréss.thzaugh the entire juvenile justice system undergo the-
(See Transparency 7.5.2)

Ihéy havé

#

1f :Qmmltted

)

refore, may not ﬂééﬁ'%arily

discretion

Other' referral

Nhat cmnsgltutés an ;ntglefable d;gruptlon in one azhool may Dnly be a d;;tla:t;mu ip

inother school '

rhe juvenile justice system must accept all referrals. The discretion is exercised in

the system at the jntake level. At that level it may be decided that ‘the referral was
L

ERIC
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{iumissed or othewise diverted from the system.

salted from an abuse of discretion by the IEfEEfal source and the




Th%:fgfé:rélfsaufce cbserves’thls act;an by thé system and pfobably will EDHEldEr the -{
system ta be unresponsive . to- ﬁhé 1ﬁterests gf the referral source. This" 51tuat;on _
‘results ln lack of confidence in the JuVEnllE juEtlEE system ‘and - the’ system $ opirion v
that—reférfal scurces, at least in some cases, 1ack Ergdlbllltyg

ThE'main saurée af this prablém is a lack of a clear unde:stanﬂ;ng of the criteria faé
‘the exercise of d;séretlon by referral Sources and of the present pOllClES of the mémbersr

af the juven;le justice systemi oo T - . -
ansequent;y, llke many,ggganlzat;éns,,the :elatlanshlp between the schoal and the
guvenlle justice’ system ;s éharactEflzed "more by. hostlllty, competitivéness, and

} lsalatlan than by common purpose . a deCLS;veness and lack of communication which '

‘provide avenues of allenatlan for young people "2 ‘_ s

1

This presents several substantive questanS in our discussion of interagency coordination

E

beﬁwean the schogl and the jUVEﬂllE ]ustlce system:

¥

v

o, . Why should systéms, whlch may be CGﬁpétlﬂg fgr the same resou
déVEle fcrmal andg;nfgrmal lnteragency cammun;catlan?-

M\
~

How do systems with dlfferent formal goals' (fehabllltatlonecustady
versus education). aperate lntégrat;vely-

o

In answer to the first question, (£:= ,-ansparency 7. 5.3) there is the problem of acts

of violence and vandalism which are - :ring within our schaols with more fréquency and .
iﬁténsity than in the past. This clearly interferes with the educational process. Schools
are attempting to develop strategies and programs which:can contribute to reducing problems
of violence and vandalism, as well as help prevent the development of patterns of delinquency
CGDSEqUEﬂtlY, the problems of delinquency prevention and control are no lgnger the major
-concern of the juvenile justice system-alone. '

.

There are at least three b351c needs that provide mmtlvatLon for interagency programs.

(See Tfansparensy 7. 5 .4)
o] i ‘ o CONSERVE RESDUR&ES
0 éHANGING SOCIAL NEEDS
©  UNMET URGENT SOCIAL NEEDS B
They are the need to conserve l;mlted e:aﬁcm;c resources; changing Saélal needs of the

cammunlty, and unmet urgent social needs of a particular segment of the population.
buring a period of egcalat;ng rates of juvenile crime and delingquency, an increas sing trénd

2. scherer, Jacqueline. "School-Community Linkages: Aavenue of Alienation or Socialization®
in S5chool Crime and Disruption: Prevention Models, page 82. “

®

1‘1 . . _ ' o “& ]
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5E'vi@1&n:e and vandalism iﬁithe Séhcél and séarée'fesaarées available to ﬁéet these.
needs; if ;nteragency codrdination zantqadu:a school and :ommunlty vandal;sm and V1D1ence,
buth Ehe ‘school and the juvenile juSthe system have benefltted S
At thtﬁ»t;me, let us dlSEBSS a number of stratégles and programs ‘which have PIDVEﬁ success=
tyl in fedu:lng v;alence anﬁ vandallsm in: the "school. . Some pf these programs lequlré the
eﬁpendlture of funds while @thars can be ;mplamented without much expense or without
spéndlng any money at all T

There are no panaceas, the sayveral straﬁegles ‘discussed here foéf a Variety f . suggestions
to _the educat¥gnal community. dn ‘methods which can be helpful. Clearly, there is no oné
program- that -can meet .the varlety of problems and issues présented to the educational
system taday- : : . : : L , : . . :

Due to the nature of the systems involved, the school and the juve%ile justice ‘system, -
these programs,’ for the most part, emphasize prevention rather than control stfategiesg
Tﬁé”p@liéé, the most visible cémgéneﬁt of the juvenile justice system and usually the
initial contact with the juvenile justice system, appears to be most actively involved

in interagency programs with the school. The degree of interaction varies widely from

a minimum level of interchange as cases arise to a close wcrk;nq relationship. S

(See Transparercy 7.5.5)

1

o For instance, "in an effort to avaii wha% ﬁigh% politely be termed 'conflicts
' of judgment'’ bétweeh' chool administrators and line officers, some police
‘departments have caaperated with school districts ‘and developed Memoranda
of Understanding. "3 _ -

There are an increasing number of police liaison programs in which a police officer, ’
uniformed or non=uniformed officers, are assigned to the schools.

Some of these officers ‘are basically police "on the beat"” whose main purpose is se&drity

and :Gﬂtral

In Chicago, police in the schools is not ‘a new idea. Some 'of the tougher
schools have been patrolled by officers from the juvenile division for the
past twenty-five years. In the past five years, thoéugh, bacause of requests
from school administrators, the number of police in the schools has doubled.4

o]

1

£

3. éuﬁelg Robeért J. Phd. D. 7;Thé Role of POllCE in Schoals" (unpublished paper
developed under Visiting Fellowship Grant, NIJJDP/LEAA,1976). '

q. Krajick, Kevin. "On Patrol in the 'Blackbaa:d Jungle': Are Police in high schools
protectors or intruders?" Police Magazine, May, 1978, pp. 48-54.

Q | \ Kg'EL;

RIC
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-Apgfaiimately five to six years aéc,';;géhis[ Ténhiﬁsee was experiencing
ln%;éé%lng 1nclaents of violence in the school; and Winstan=Salém, Forsyth
Cﬁunty, North Carol;na was having problems trying-to lmplement desegration )
laws. Both s;te& initiated police-liaison programs by assigning ngnaunlfarﬁed

- officérs €o the’ se&andary sehaals. One pragram is funded éﬁtlrely by law
enfér:ement funds while the other p:agram shares the cost on a 50=50 bas;si

a-

o FrESﬁa, Callféﬁnla has r5éently ;nltlatéd a PGllCE lzalson Pr@gram, in 1977

by placlng seven officers in the secondary s:hoals_ This was a coordinated
Teffartf.spaqs@:ed—by the school and the pol;cei" ) ' :

'In 1979, the péllce and the schccl have begun "DPERATIDN STAY IN SCHDDL", modeled aftef

.4 program in Los Angeles, Callfornla.. Officers pick up truant students and take them
- to a center where school Eersgnnel call Pa:énts to return students to schoal.

The majcf;ty af police-school liaison pgcgrams haveé been developed fc: pfeventloni
purposes other than control or security. ' The police officer, usually non-uniformed,

is assigned to.a school because of the officer's interest and ability to communicate.

with y@uth. These seem to be very effectlve programs in that these officers have

Q

been ablé to identify and intervene in a youth’ 5 prcblems before they ahve mushroomed
into v;clent or disruptive behavior. Thus," these programs have had an impact on
reducing crime and violence in the schools. .

the @fflce: is seen as a caunselcr anﬂ a resource person who can recommend
ysuth to other agencies. The officer who is presently in charge of this
pr@qram described Flint, Michigan as a "General Motors" lndustrlal town,
second largest Elty in Michigan. It should be having as many problems as
s Detroit has. However, it is the officer's belief that the police- s:haoL
liaigon program has had a major part in controlling the level of VlOlEnEE
and vandalism in their schools.

o Many of these programs, such as in Arlington, Virginia, seem to be limited
only by agency imagination. Officers in Vifé;niarﬁaQE developed youth law
courses to be used in their schools, they mediate crimes; eounsel youth and
their parents, attend athletic events and hav&zarqanized summer youth camps.

There are many other types of police-school coordinated aCthltLéS which are CﬁhdUFtEd
on an ad hoc basis, such as the "Officer Friendly" program, which is designed mainly
for the elementary age school:children. :

0 The "OFFICER FRIENDLY" ér@gram originated in 1966 as a cooperative - -
effort between the Chicago Board of Education, the Chicago Police
Department,. and a prlvate foundatlan "Officer Friendly" works
toward the establishment of good rapg@rt between the primary grade
child and the uniformed police officer. The program is designed to

- ' C 11},
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‘o o develgp more POSlthé att;tudes taward police and woult be ccn51dered _

* -an- early del;nquency preventlén model: - The program in general stresses .
rules of safety, gaod E;tlgenshlp, respe:t for 1aws.

elatlvely few schaals have %%ose working relat;anshlps w1th the juvanlle :ourt or the

probation degartment. Pfograms coordinated with the district attorney s @ff;ce or with

‘aftercare serv;ces are almost nanaéxlstent. It seems that the further a juVénllE enters

‘the. juven;le justlcé system, - the fewer coordination Effcrts that companent of 'the system

}hag with the 'schools.  -(See Transparency" 7.5.6)

iTHeré are some outreach programs. For, example:

C A position, entitled "School-probation officer"” was located in the schools in
Fairfax, Virginia, in 1973, during a period of severe problems within the,
;:héél setting. The purpose of this position is to provide liaison betwaen
the school and the probation department regarding student who are presently

on’ probation and to identify gﬂtentlal aellnquents

o .Fairfax has expanded on. this coordinated relationship by developing several
alternative schools and a tutoring service. These alternative services are
e R available to all residents of their county. The court prcvides the facilities
.and the school provides the needed staff. : .
L ’ . N .
Fresno, California has developed several probation-school liaison programs.

w;th intensive cassloaés of juvenlles at the nlnth grade 12vel! Thgy
have offices at the schools and counsel during the afternoons and pro-
vide structured activities in the afternoon.

- In another program two probation officers were assigned to act as media-
. tors, facilitators, planners and advocates between the probation depart-

ment and the =schools.

Many ur the goordinated efforts between the school and the court seem to have been initiato.:

by active and interésted jUVCHLlE COUft judg S.

-

In 1977, the juvenile court judge in Toledo, Ohio requested one of his staff
to research the issue of restitution as a possible juvenile court crder.

The judge indicated that possibly the active use of such a sanction,
tion orders, juvenile crime may be reduced. He was particularly intere
in affecting their problem of vandalism in the parks and schools. The judqe
staff person had developed a "restitution program" to facilitate compllan
estitution orders. Thlg program has several restitution counselors

o~
)

m i
i
T L
i
U

vestgned half of thelr SUALH
half of their time at the %chnals wgrk;ng with prgblems and issues 1o Eﬁjﬂ“

to the juveniles in the program-

o By A . :
V #

ERIC | . .
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. . ,g ’ i 7 . L zf.=
= . As a result of the "restitution p:&gramﬁgva member of the schéol seéurity
-staff has been assigned to provide liaison with thé.juvéﬁile-gaurt»régardj
»*‘féstitntian*glaims for damage at the schools. : -
® - ] . V- ° . - ‘, \ -‘ . ) v . ]
These combined programs, emphasizing follow-up and accountability on the
part of the court, the school, and the juvenile offender has had a dramati

effect on vandalism in their schools. ..

‘Also in Tole ,;Qh;qiis a coalition of public agencies who meet on & monthly basis to wor
@n,théxQEOEleﬁ'cf truancy, called "Truancy Task Force". The‘iaeaifgg this task force was
_a result of the institution .of a' new judge. The judge was;§a£ti¢ulat1y interested in.
) truancy and low level crime. He believes thatvif~yéu-déalf§ith lesser offenses, you may
a impacﬁ_thé‘péten;iél for more serious offenses. This task force has now developed a
comprehénsive truancy policy which details the :ésgonsiﬁility of each agency the school,
the truancy officer, the child welfare agency, and the courts in regard to the truancy
issue. Action can not be taken aﬁyéie next level of intervention without all of the
. defined measures be taken, i.e., testing for learning disabilities, eye problems, etc..
being completed at the school level. ol ) V

The program in Télgaa; Ohio is just one of many multi-agency coordinated efforts -
occurring throughout the United States. (See Transparency 7.5.7) '

¥

o There is the David V. Kenyon Juvenile Justice Center in ‘Los Angeles,
California in which the representatives from the 5éh§alsg7palize;i )
éﬁerif%, ér@bation and other social agencies are located at the same

'_lagati@n. The purpose is to reduce delinquency by use of the "team
approach" towards coordinated efforts to provide alternatives for

A ‘juVEnilesﬁedevele plans and attempt to reduce alienatipon of youth

and, public, ' ’ L

- Some of these multi-agency codrdinated e%?orts are at the state level.

In Maryland, there is a concerted effort to de%élag a state network
»:@n%isting1@f the'Seéretary of Educati@n/Héalth/Human Resources/ and
Mental Hygiene so that they may spirit the idea of networking to their
personnel and to the local level. The purpose s to develop gomprehen-

[a]

sive and coordinated delinquency prevention programs. ’

As'y@u gan'see, there is no one model for interagency programs. Most of these programs
developed by the school and the juvenile justice systems ate for, the purposes of preven=
tion rather than control. Their impact on the problem of violence and vandalism in the
scnools is not of an immediate nature and necessitates planning, commitment and a coordi-

nated effort on the part of both agencies.

We now reach the question of how to develop interagency programs. All interagency

programs need effective leadership to overcome the barriers related to the relinquishment

of some of the agencies "turf". Any attempt to consnlidate Or .coordinate activitiecs is

El{l(j 'i F - 19~ : .
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hound to raive agprébé ions ngaEd]ng the uelineation gi ro.es ana responsibilities.

"In dddlﬁlﬂn to these. barrLEfg, some people are Qverwhelmed by the apparent camplex;ty of

gﬂﬁldlﬂdt;ﬂq efforts. A formula that- m;ght begﬁépt in mind ig "The key words in the
formula are commun;cate, Evaluate, demcnstrate, escalate, and rEfoeate."s In creating
néw llﬂhajéa; it is important for agencies to_ identify their needs and to communicate. '

] . &
_them to each other. Communication can define posgsibilities for linkages between or amang

agencies. - When, these opportunities are outlined as strateq;es and programs, they must
bg Lvaluated in terms of galﬁg and sacr;flces each agency will make. The potential -gains
Small, ‘successful projects enable the.

;agen;lé; to develap canfldence 1ﬁ th31r new afrangements. Escalatlan‘shauld not_be

prav;d; ;ht baSLQ fo: other credtive programs. .

InterQQ'ncy progir ms are designed to make better use of existing resources thaugh)
‘q' and it ‘is designed to redistribute tasks and functions so that they may be

ormed by’ the agency which is best able to deliver the service. - Through coordinated

sha

aa
w—n H

m
[ ]
]

aftf interagency programs have been able to impact the problem of violence and vanda-
lism in the school. -

Creatlng Interagency Projects. Community Collaborations.

ﬁhazlotteévil,eg Virainia, 1977. p. 34.

Q .
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: Summary

) - S;hgz:l =police- :ax:pgr‘atnve prggrams, aimed at improving the éffeatweness of
both argam;azxans, typically involve making law enforcement officers available to junior
and senior high- schools ta (1) perform law enforcement duties, (2) improve the H‘nage af
‘law enfarcement ‘officems, (3) assist in the. resolution aof schoal problems, and (4) pro=
vide education and .sometimes counseling for the school's Population about. law enforce-
ment and cmmmal justica systems. Officers can serve in many: different capacities,.
depending upon the goals 'and objectives of individual programs and the needs of the
spacific :qmrﬁumty Some programs are: m(%r“e éc:adémn:ally oriented, while others are .
str'n"tl\é. "police work." ' Whatever the type of pragrarﬁ, the goal is always improved
police-school system relations. 5

®

The 'Pr@k:;igrjﬁ SR : The Solution

"~ vandalism, and law

Problems—af juvenile viclence, A combination of school system
and crimg in the school setting are of con- enfarcement. department .. resopurces ’  are
Y. cern to aducators and law enforcement offi- needed for a successful program. More-

cials' alike, yet in many cases, these two over, coordination of these resources into E
public institutions moet ebnrcerned  with truly collaborative affart s imperative,
issues of crime and education have no clear Necessary are agreememt on program para-
lines of communication, 'f ~they are on meters, assignment of responsibiiities, and
"speaking terms"' at all:  There aften ‘description in agetail of the ralas af all par-
dppears to be a mutual mistrust betwee tn:;paﬁts--espegally on  the imitations of

and a great deal of mis- these . roles.

schools and g@l[c:e,,.
While this conflict . .

understanding ' of roies.

continues. the problems of truancy, attacks Thg_igféerﬁem

anrngd éSSéults, tresosassing, and wandalism T

can only late and result in students, School-police fzr’agrarﬁﬁ canm take an various
faculty, “‘ié; and the community at large forms and concentrate on a number of djf-

hecgmxﬁg more Frustrated and more likely to ferent themaes, Although certain general

ber:arne "victims. . .- patterns may become ewdent in a review of
- : ' ) ) liaison pragrams, the specifics should be
It seems apparent that a need exists for available to both parties in a written agree-
effective school-police cooperation.  For ment. . This document is typically called a
many scheols and communities the probiem memarandum of understanding or memoran-
i .. B =
lies A a lack .of an articulated program dum of agreement. The informatien con-=
madel. How can issues of territoriality be tained in this document, similar to“a con-
salved? What  line of reporting and tract, dictates the program's szope  and
accountability is moast appropriate? What purpose in addition to delegating. FESDC}F?EI“
<€ are trne appropriate roles for law enforca- bilities.
“ ment officers in the, school system? - What 7
are the assential compenents af a3 liaison Y Buch - arandum should include details
program? % . C o an--
,i{_ H
. _ _ o _ _ ) _ 19 I e -
Q o ' — ) T — e ;
L Y=Y L GAf M snemire D e 51 vgn 1% iLinse 3n2 Davnguency Bravanhion ow S "‘i‘EIEEI‘HEHfA!.!i!'EHEE Aammisttahion, J 5 Deadrment of iusnes
EMCa 3ty 2t ma 3y rang rimg 2acument 3 chote 31 "NE iSPM IRG 3 501 fecassaniy ceoretant the SMoial gonon o DancI#s ol the U § Depanmeat of Lushce
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‘ment attentian

e, The school - and police force
g ifvolvement - - D
. TR=a number af afficers
. The hours of ity at the school
s How officers will be salected and
assigned . .
L Officer dress
. A des;r:ptgn
{usually
ﬂESE‘IE"IOﬁ)
. Thne responsibilities of school per-
sonnel involved
. Tw=a rate of pay and who pays
Cther important issues that should be
acdressed are on-campu$ arrest and inter-
rogation orocedures, search and seizure
issues, limes of authority, and similar toD-
ics. . A sample memoarandum from the Seattle
pyblic Schools is attached. (Further infor-
mation is available in Vestarmark and
Elauveit, 1378, me. 54=87.)
The followir -tions, which describe the

i
prdigram comoenents of a scheol-police liai-
391 Sragram,
' araction and cooperation.

pragram companeants
arded - as rigid, for oro-
,v!y wvary depending an

smant

~aw_Enforze

liaisan officers are universally
and . foremost law enforce-
mer= 'sffizials.  They are always expeclted ta
respcna I3 mattars reguiring law anfaorce-
and carry accredited depart-

Schoai-2aclice
camsideresd first

mer: dertification with them at all times.
Althaugh ~gh% scheool should be considerad
the =Ffficars' orimary station-(if it is a full-
time o0st: when situations require full
mobiiizatiern of cepartment forces, liaison
gfficers are evwpected to respond immedi-

=0
iil indicate the varigus areas:
lal

after students have left for the day: Offi-
;r'-s . have planned —activities and classes,

but they are also responsible for manitoring

halls, and supervising
is also required

avents; such - as

handling trespassers,
disturbances. The officer
ta attend special schoal

PTA meetings, school dances, and athletic
events--in arder [o monitor these avents
from  a ‘law enforcement perspective.’ In
addition, the officer may be asked to attend
activities: and sporting competitions outside
his or her jurisdiction as a police or g’ﬁéf"'-
iff's officer. Typically he sr she may do
sa, but as a regular school staff member
(in 4 recognition of the statutory limitations

of law enforcement afficers),.

_Of tgéf;?\&{ﬁr'ﬁﬁg two types of scheduling,

oL

the rotating-duty- type is usually found at
the junior high school level, and the occa-
sional-visit type is most likely either for
elementary schaol "Officer Friendiy"
grams or for presenting special topics (such
as drug. abuse laws) at all leveis,

C@m@gﬁéﬁt 2:* Model/Image (

innovative,
that of

Per‘hags the most important, and
responsibility of 3 raison off cer is
pasitive role modei. In an effort to
student-officer ‘retations, it is expecled that
liaison staff will work. to build ard

-a rapport wath the student body. « The most

effective way 1o accompiish this appears (2
be by officers making themselwves accessible
‘to ; students and being of help whenever
possible., Officers ara often chosen Dasad
on sificere interest in youth as well as
interpersonal  abilities which make them
particularly able to be good role models.
Officers. will usually Se in plain clathes
(except for extracurricular events where
they appear 'in their police capacity), and

‘typically they do not carry weag:ma during
They are expectad to con-’

the school cday.
duct themselves as representalives of their
law enforcement department.| understanding
that their actioms will reflect on thne Jepart-

ment. Officers can be instrumental in
improving communily attifudes Iowards ‘aw
officials.

AL times
tang nva
iution af
assist
which
mature.
rules

pro-.

improve °

a . _F
maintain




Aruitoxt provided by Eic:

‘their minds.

("

availabre F‘ssag cé,
dJation.” Liaisorn | staff will always maintain
close’ contact ,w_lthj their department and are
recuired ta complste appropriate apar;;e'ﬁ wDr‘k
far zriminai investigations.

Anothar  form of assistance ¢4n be seen in -

Jfficer Sriendly and Adopt-A-Caop programs.
Usually, found at the ‘elementary" school:
level, these -programs ' invalve occasional

v:suzs by polica officers to discuss such tap=
ics as gagd citizenshHip and drug and alcohol
abuse. - Officers are alsa available to answer
voung . students' guestions abowt issues an
The atmosphere is designed to
De frianaly ana informative, 4

ucation and Counsaling

-and sometimes-
Schaecl ‘students, and
shoulc  fina officers ,available to
axpiaim taw 2anforcement procedures and to
assist mem :n . an  understanding of the
zriminal ang juvenile justice svstams.

:gre also educatars-
5 5taff,

2arer;is

Liaiscr officers will lecture to classas and
Darticinate in schoal activities related ‘to law

anfgrcament anag justice issues. They also
, sfﬁaﬁgé for ‘guest speakers (axperts
= county sheriff's office or police
20 oubiiz  szafety  division, lgcal
v e . atc. ) to present imformation
300U 3rQ. 3F 22REUCT tsurs of tneir respec-
tiva agerc.es. . Zrficars zZan also he consig-
2rac r~esourca sersens and make themselves
avaiag.e . 7 scme orsgrams on a 24-nour.
'2as.3. Iz 3Inccl staff, stugents. angd oar-
2ris. wpanavar thay may e 2f assistance.
= {"gugn MEst programs appear o discours
age officers from-acting in a counseling role
cecause cof zossibie conflict of interest),
sgme dragrams empnas.ze this component or
rz ertirely, Zeveloged ar’a‘uﬁd it. 7
'f .officers’ do work in.a counseling capac-
ty, U5 always zZcordinated with school
;uir:arze staff ;‘!Dd ‘oregrams.  When it is
iz%%ﬁiéfz “eces3ar afficers zar zounsel stu-
de r‘a\atéa ang’ &‘,,‘Elgér’!shlp con-=
zar ar may also become a valu-
Els f’ar- example, by appropri-

dan 5 ED the juvenile jus-
15 time, the
d?ﬁt the

R

SEEFT“’ anc a
Haggémﬁg
T3 Dheczma

Tapac:ty, momizring

especiaily in a crisis sit=

i

" zzheal

~and law enforcement srograms.

143
T E . :43;‘;! =
. students' prograss . in tHe juvenile- iustice
system. '
Aagditienally, the ;:n,ﬁ;éhm; sna/3r aduca-

tion component ar a ‘pragram 3 also, respon-
sible . for ‘desighing -and |malem»=ﬂtmg ora-
vention .programs in an affort. .o reduce. the
need for pol tervention. Crime.. and

'aelmquem:-g_ are best dealt with befere théy
‘occur,

& 4

Results L

@valuations of palicer
discovered by the

No systamatic, formal

school programs  were

writars af this Builetin. However, cne pro=
.gram- coérdinator stated there had been a
"marked reduction in schogi-rslated vielent
acts and wvandalism in counAty schools.'
Another reparted “noticeably impraved com-
munity-school-oolice refations. " Progfams

like . these appear o have a synergistic
erFeai, with positive ramifications being felt
throughout the !c:t;sl community .

Additionarty, :etter’ uncjérstaﬁamg 3f each
Jarganization by the other has in many cam-
munities . racilitated batter céltakorative
efforts.  ‘improved limes of tommunication
have ra2sulted  im . guicker resolution of
and local problems as well as an
effectiveness of both educational
The result.
& mutually trusting and supportive ralation-
sNip, 15 a sold step loward the resolution
of ihe oroblems of vicience anc vandalism.

increasad

Replication Issues

This program can Se adapted to any com-~
muAily with a CSI‘HFﬂIEF"\Eﬂ[ t> and: intarest in
imoraved oolics-school relations andg cooper-
ative oragrams, 'ance the nAature ancg axtant
of desired policz involvement im the schools,
has Dbeen cetermined. Some programs may -
choose to be more educationally :ruented

athers prefer the appearance 3f ‘palice
action," although this is mot usually advis-
able. Programs in elementary grades may
wish ta be- "lighter" and adapt chemselvés
to that grade levai. Im any c3se,” a Srief
needs-assessment tyde study sho

ﬂﬂh

ducted. This will heip ecjuc:acar; :
articulata oprogram  geals - and. GD]EC[E\!ES',
wnien nc turn will dictate program compo-
—~aris




. o . 7” .
time tham gona olamrnas <o = 8 2fficar Friendly Program
schea! system with Cors,Z273gi2 wvdience anc Jonn H. Blatack
vanagalism. Southern Representative
' Teonr L Szenuyck Foundation 875
Pr ol o v : Soren 3e Leon Avenue, NOE.
5 wno 03T oot Za, nAr oToa grogram. Atlanta, Geargia 30895
' ' ms I - (4043 385-3707

jointly oy . ) Police-3chool Liaison . ?ngram

however, ~M2 Za.3i oz ) Lt. Maurice Regan

kind of zragram g\,w:x\:«vegl : . Fresno Police Department
o .0 Box 1271

The most mportant issue n N aplication Fresmo, California 93715

(209) 483-1261

o,

e
of schoal-galice liaisam programs are  the
ability Czr’ schog ana ! far

cials o o School-Police Llé!EDn Pr‘agram
tagether 5gt. Nate Albritton
agencies Flint City Police Department
territoriant, 2070 £a3zl sth-Street |
true cooperil: Flint, Michigan 40582
cessful imts ! {3737 766-7109
tian. -
: =) Pu
Maj
Réqu}ftd Re=SOUrces Fo ept
Ay =2 ]
Cost, parsanine 2gquicmant raquire- : Hall of Justice Building
ments wili e an mature of . winsron-=3alem, NC 27101
‘the program. (919) 727-2112
tyres  will
enforcamer: ) Police-5chool Liaison Program
F ; Lt. William D. Schonnerson
school s 2639 Micollet Avenue
can be Minneapolis, Minnesota 55408
equipmer:t . 5123 348-5316
presantaio
ubxeeas : iat o Vauth Resource Officer Progra
personnai. : 5gt. william Jeunetta
Ar‘llﬁgtiﬂ‘) County Police Dept.
R 2100 Sih _;(raef NMorth
Reterences Artie ' s 2220
' , (703)
This ne " o , _
by =a T&it; o Police-5chaosl Liaisan Program
useful as a Edward Muir
mation. Board of Education.-Member
Board of Education
™ City of New York
110 Livingston Street
Brooklyn, New York 11201
Paolice-5chool Liaison Program
Jeffery Zaring’
Division of Crisis PFEVEﬁclcﬁ
120 West Market Street, 18th Fl.
. . Z-ﬁgjgfgr’n Indinanapalis, Indiana 16204
rity Specialist (317) 633-6340
= L.;EDDH’
Zogavars L Zlm Sireet
Aaditicrnal Zrcoge
fallowing  area
Q Little Rock,

ERIC
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California: San  Jose, California; Neawark,
Delaware! Wilmington, Delware; Broward
County ., Florida: DeKalb, Georgia; Boston,
Massachusetts; Kansas City, Missouri;
Salem. Oregon; Hamptan, Virginia; Norfolk,
Virginia: and Seattle, washington. v

L] ) .

International City Management Association.
MPolice-Cammunity Relations." Manage-
ment [nformation Service Repart 9, Na.

3 (May 1977): 185-194.

wirscnner, M., and Muir, E. The Police

School_Liaison Program in the New
York City Public Schaools. New Yark:
Beard of Eﬂ;;catsgﬁ}'ﬁg?l

Wachter, D. H.

Rubel, R.J. The Role of Police in the
Schoois. Washington, D.C.:. National
Institute’ for stice and

Juvenile  Jostix
Delinquency Prevention (LE%A@" Grant
No. 76-N1-99-0077, 1976.

Vastermark, 3.0:, and Blauvelt, P.D.
Controlling'Crime, in the Schoals: A
Complete Schoo! Security Handbook for
Administrators. west Nyack, N.Y.:
Parker Publishing Company, Inc.,
1978 .

A Report of Programs
Designed to Prevent or Remedy Prob-
leams of Discipline and Disruption in
the Delaware Schools. wilmington,
Del.: Delaware Department of Public
Instruction, Feb. 16, 1978,
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The Seattle "lic Schools and rtment have enjoyed’a good
relationship over’ many years as al cooperation in résolving
prcblens. However, there have

I | 5 veral years some areas where
- aprropriate roles and necessary actions are ',;: ined, uncléar, or where
Circumstances have necessitated i scribed fElathﬂShlP

The have b ly by Seattle Public Schools and
tns ‘the se rtment.
A The general basis for the relations ship between the Seattle Public .
Schools and Seattle Police are those prescribed in detail in

Suidelines for Dealing with Emergencies, as r .
are available in every aChQDl and are generallyv well=kKnown by all
building administrators.

3. School administrative ‘personnel will cooperate with police officers
. and provide assistance when the officers' entry to the building is
" based upon:
1. A warrant for the arrest of an individual -
2. Parental permission
: 4
3. Presence of a Juvenile Division officer normally
éssigned  to that building,
: C. It is extremely important that police officers notify the principal, or
ather bulld;nq adm;nngratur in ﬁhdfga, C ri: e buildi 1
wl

fan

of
r

)

[y

i
"
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7. 194 in mest urban schogls, especially secondary schocls, is 3
palanced one which zan be disrupted in major Progortion Y
idents. On occasion i be aniforme
r3ue a suspegh into a scho

: gnted against possible
vs be used. £ the of
nsion 13 not immedia
nere suspects are pursue
repareé to show that

3. In mest cirsumstances, the building principal's

vill pe made inizially to the School Security 2f
3chools, which will in turn notify the police if .
1 regard =5 those cirsumstances whers a sizeabls polize unit i3 zalled In, WO
ctarns should be reccgnized: l
I Sometimes in the interval between notificatio
arrival, the problem situation may change to
itz may be preferable to refrain Zrom overt Do
2%fsrt will ke made bv schocol authcoricies to
:udgment in reguesting mobilization of Solice
2.

7.
A

|
J
v

Q ) e . - .
E [(j:zé* 3aattls Puplic 3chools; 3eattle,
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Course_ 7 - the Community as a Problem-Solving Resource. 'bliagraphy
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Course /- the community as a
Module

gronce Material

SOLUTIONS

This film, intended for use by ecducat

police community relations
Jerarements, and civico organizations, shows what
“have done about the pf@blam of va ndul
different communities have

in their areas. Ln;al 1éaﬂ
communities and found solutions
sburah, Pennsvlvania,
5:in ‘93Ff19, Washiﬂqtéh, wher

-

communitics across
The film depicts

r and
initiative in each

Calif@rnia,
antivandalism
students

ced to the vounger
(hlqan,

ﬁ@%t Lmhﬁftaﬂr as
were not handecd

developed in the

programs to solve thelir own Vaﬂdaliqm problems.
5 1 1wdad to spark enthusiasm for community programs to

imm, “mm, and Videocassette, 35 minutes
¥

TA0n0

340

Mary Hanson

E

errennla ication, 12,
477 Roger Williams : &
r.0. Box = ini
Highland

Telephone: ) S
raviawed by HSRN staff.
&) S e R o S
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BRIEFING FOR PABENTE. VOLUMES I AMND II‘ -

The materials are intended to assist school personnel in communicating
with parents. The readings and audio-=visual experiences provide
motivation, encouragement, reasons and ildeas on how parents can support
their children's growth and learning. '

Describer critique: The individual materials are well planned and
designed to collectively produce an informative and helpful guide on
effective ways of caregiving. In simple language, devoid of jargon. the
developers have distilled key themes from research-drawn knowledge,
Intended for inservice and preservice for teachers, parents, and
administrators who are interested in bringing the home, school, and
community closer together. All grade levels. ' J

"Multimedia
Purchase: 588.86
Distributor: Mational Education Association

! Order Department .
The Academic Building
Saw Mill Road &
West Haven, CT 06516
Not  previewed by NSRN staff.- 1
/
THE F‘ARENT CRUNCH . }

(Number 1 in thé S5-part series: THE HEART OF TEACHING)

“ommunication problems between parents and teachers are highlighted.
Describer critique: This well-written and performed drama successfully
draws in the viewer to the complexities and tensions of misunderstandings
between teacher and parent. Offering no simple pat solutions, the film
askﬁ thé vi@wer ta'réach hi; own canclugiéns /

thElf pmotlaﬁal réEpDn es to the dally exp&rlénce
lives. All grade levels.

Film, 16 mm, and Videocassette
250 (lémm film)
Purchase: 5175 (videocassette) ' |
Distributor: Agency For Instruc€ioﬂal Television
1111 W. 17th Street
Blaamlﬁqtcn, IN 47401

!v—“

Murchase:

Previewed by -MSRN staff.
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AsK Wk DDN CTELL ME . . ..

shows white, bhlack, oriental,
as volunteers in the youth for

;an [IJHFIEPQ,

Mask, then Attorney General of-California,

society to give juvenile delinquents a feeling of warth
=5

B&W Film, 22 minutes 1960 .
Distributor: Oni i if i

A SENESE OF COMMUNITY
( o
Community educati sses are described and an overview

o

of community géfvice

-he community nci
n

minutes ’
er: Charles Stewart Mott Foundation
tional Community Fducation Association .

. reet
1, MI 48503 ) . .
Telephone: (31 ; 16

Proviewad by NSRN staff..

FLAY IT COOL

- 1=
Distributor: ,F@Lréctlanal Service of Minnesota
1427 Washington Avenue’South
Minneapolis, MN 55454
Toll Free#: (800) 328-4737
~all

Mot nreviewad by NSRN staff. ’

\)‘ . - ﬂ i:f' ' - \
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THE BLACKBOARD .JUMBLE .
Sergegnt Bruce Fynan, a detective w1th the Loz Angeles County Sheriff's
Department, tells of his experience with learning-disabled students as
he lrives to a high school. There he arrests a youth, advises him of his
t an i stody.

rights, him into cu )

sabriel Kaplan -=- as himself, not the "Mr. Kotter" of TV fame --

defines learning disabilities and concludes, "For a kid with a learninyg

disability, school can be a nightmare of failure -~ a 'Blackboard Jumble'."
ent

noints out that the key to rehabl
vouth 13 to dive him the special education he needs.
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the lnleldual needs of each person. They have an nta

‘that includes representatives from Los in;elés Police Depe

Los Angeles City School District. A social worker from ] ok
af Community Development later does follow=up on the diverted
Result: an 88% success rate. We see the panel at work in the
of a case. - )
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wha never dét in trouble Wlth the 1¢w. But there are so many with 1
Aisability who do get in trouble -- if we could identify them early and work
on the pr@blem carlier, I'm sure == I'm just sure -- that it will have a
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ng gi
Srudder Reception Center 'in Sau gus, an intake and diacno
delingquent bnys operated by the Los Angeles Probatio

ducation

Larry Springer, a teacher, and Roberta Savage, a Zrecial Fou
taacher there, tell about the tests used to diagnose the learnine
vior : I i Adiscoverindg 5

Individual assessment follows the student to his temporary and more
permanent classrooms. At Scott-Scudder the students use the "All Win
rRearing Program”. This, or other systems which are self-pacing ant
give immediate feedback of correct answers are recommended. Relevance:
i= A key to success in all subjects studied. )

[: =ix montl 3 tne students goin about three grade levels in veoacine.
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‘THE_BLACKBOARD JUMBLE (Continied)

o LR
&

Kaplan gives a check-list of clues to learning disabilities which come
in clusters in most cases:

Short attention span

Difficulty following oral instructions

Trouble saying a word until someone says it first

Disorganized :

Clumsy

Overactive

Underactive

Poor reader

Poor eye-hand coordination

Quick temper

Overimpulsive g
He concludes with a review of the student's rights to individual education.

Bl

Color Film, 23 minutes

Purchase: 3360

Rental Fee: $40 per week

'Distributor: Lawren Productions, Inc.
P.0. Box 666
Mendocino, CA 95460
Telephone: (707) 937-0536

Freviewed by NSRN staff.

JOUTH AND THE LAW-

Shows police working with juvenile offenders:but also with mental health
and welfare specialists as well as other community groups to guide
youthful energies into constructive channels and to prevent delinquency.

B/W Film, 36 minutes, 1963
Purchase: $28
Rental Fee: S
Distributor:

=
e

.00
ernational Film Bureau, Inc,
South Michigan Avenue
“hicago, IL . 60604

sphone: (312) 427-4545
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iewed by NSEN staff,
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UNDER THE LAW

education pr@qfa }ﬁq...TWD han=hitrinq film
see, feel and p

mmlttlnd a crime, .huy
dant, victim,

-0
the law...through the eyes of
a 1 1 91 e how the:

teaching technique freezes the Film ar crucial

-s:  WHAT WOULD YOU DO? This makes thom .feel, think
~tionzs. Then the film illustrates how the law

n the legal and human circumstances of cach rase.

i
i
[}

. ides f ssroom discussion A
xplai ple lanauadge,
rning

IMNDER THE LAW  was made pDhE Grant trom the

Law Enforcement Assistance Ac Justice) .

Mational Education Institute and served as

funding eco=sponsor. The National %Gr;atl gurve.d s

as legal resource for the seri

VANDAI 5

(HNDE THE LAW, SERIES II)

NDemonstrates the %Eﬂ:éléqs, self- defeatlnq act of vandalism...and "how

mnv1tted juveniles can use probation as a pDSlthP experience. Toondiger:

¥nn and Mindy vent their frustration and anger by vandalizing their school. |

A Juvenile Court Referee orders them to undergo psychiatric e examination:,
. then places them on probation -- Mindy working with blind children, Ven

.

helping a clean-up crew. Each youngster takes a different view #&¢ prob
WHAT WOULD YOU DO if your friend wanted to smash windows? HOW wonLD vor
NRECIDE as,referee (tg deal with Ken and Mindy?

isney FEducational Media Co.
5NN South Buena Vista Street
Burbank, CA 91521
" Telephone: (213) 841-2n00
) Toll Free: 80D) 423-2555
reviewed by NSRN staff.
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f'_gQVEFlL§7{QSTi§§; _WHY CAN'T ‘I GO HOME NOW?

JUVENTiE JUSTICE: WHY CAN'T I GO HOME NOW is an excellent way to open
discussions, of the many complex segments of the Juvenile Justice System
with community groups, with juveniles themselves, and with the members
of your staff.

The film explores the philosophy and purpose of a modern and progressive
juvenile court system. The relationships and roles cf the various members
of the system are examined. Filmed on location in the San Diego County
Juvenile Court -and Juvenile Detention Facility, the film follows a juvenile
‘girl from her arrest through the ultimate disposition of her case.

-Lolor Film, 28 minutes
Rental Fee: 525
BProducer: Harper and Row
Distributor: Correctional Service of Minnesota
‘ — 1427. Washington Avenue South ’ .
Minneapolis, MN 55454
Toll Free #: (800 328-4737
Minnesota residents call ’ ¢
collect: (612) 339-7227 ‘

Not previewed by NSRN staff.

13

HOPE FOR KIDS: INNOVATIONS IN JUVENILE JUSTICE

This new film looks at several of the innovative community prégfams which
are being developed to keep kids out of the juvenile justice system, and
thus out of juvenile prisons. It explores the successes and failures of

such programs as group homes, half-way houses, youth service bureaus, school
youth development projects, as well as school-within-a-school programs.
Narrated by Phil Jones, CBS Correspondent, this film gives insight as well"
as “inspiration for community corrections programs.

[Tl

Color Film, 29 minutes, 1974

Purchase: 5350

Rental Fee: 522

“Producer: Correctional Service of Minnesota

Distributor: Correctional Service of Minnesota
1427 Washington Avenue South
Minneapolis, MN 55454 -
Toll Free #: (800) 328-4737
Minnesota residents call
collect: - (612) 339-7227

Not previewed by NSRN staff.
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“UILoY. .l TROUBLE: A MATIONAL SCANDAL

A documentary film which shows the dehumanizing effect
juvenile justice system.
Film, 28 minutes, 1974
Purchase: 5260
Distributor: Film-Makers, Inc.
400 N. MIchigan Avenue
Chicago, IL 60611
Telephone: (312) 644-7444
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The Community as a Problem-Sclving Resource
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‘Resource Request Form
lease send me the folléwing National School Resource Network Resource Matefials:

e P ~ Phone -

o o ..._..School . . [
ress . . S

(Street)

(city) o Cstate) - (Zip)
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