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4 ABOUT THE NETWORK ~ . . ¢

- T 3
e The NATIONAL SCHOOL RESOURCE NETWORK = ISRN) :blished under a grant from the
Lav Enforcement Assistance Administrac.on, (. ce £ Juvenile Justize and Delin<
- quency Prevention, as a resource to schools t: uh_ad by crime, violence, Vvandalism
and disruption. Schools.need not be the‘gener. rs of these problems; they ave, .
however, the locus of them. The Networ' will p ovide nationwide training events,
technical assistance, and information d. -semination -to assist in' making schools
safer, more positive places in which to learn. - ’

The objectives of- the Hgtwcfk arg==. f;.‘ | o

o Taras§is; schéals to develop and implemeat new programs or pro-
. - Cedures for preventing and controliing schodl®crime and’vio-

I lernce. o . )
. B ) B = . }_‘ﬁ

A o To efféct improvemedts in the confidence with which schools are
. percaived. o T -

S Y — —
==

; . ©  To increase favorable attitudes regarding the schools' approach,
I . toward violence and vandalism. ’ c

. ¥
“ R . .
3

_ o To effect reductions in the consequences of school crime and
T . violence." "~ S i Co

H - B

A National'Centér and four Regional Centers will ‘be utilized to.carry out the man-

~dates of the Network. Also participating in the Network are 33 national organiza-
.. tions which form an active comsortium to enhance.the Network's service and deliv-
" ery efforts. cy S . .

FI L : - . - ‘i;

" SERVICES TO SCHOOLS

i &

®
L4

- We view the school not in. a static "four-walls" sense, but ratherf as a dyndmic
component of the total environment of which it is a part. Thus, we see all persons’
who.wish to make schools safer, more positive places to learn as our constituency

" to.be served. This includes teachers, students, school.administrators, counselors,
unity agency/criminal justice representatives.,-youth advocates, and school
-y 'personnel, among others. We will provide ‘the following speécific sérvices

eurit
to this. constituency. » , . 7

o . . PR o
. © 0" Workshops--We will deliver 40 :ampfehénsivé workshops nation-"
T ' - wide covering such topics as Planning and’Evaluation of Pro-
' ‘ ' C grams To Prevent- or Reduce Violence and Vandalism, Physical
- S "Environment, . Interpersonal Relations, Discipline, Physical. . -
] o 'Secqritj}gzzgfgving Schgol Climate, and School-Parent=-Community
" 7 ! Cooperation:~ The focus ®f our training will be to identify a
. .. variety of resourcesa that schools and communities can utilize ,
£ - in understanding their problems and in working to reduce Ehem; L

oA .i ) : . .= . R L. » 2
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PAruntext provided by enic [



L] N 1 =

. and to facilitate applying these resources to the back-home
. , setting: - ' , :
o Ie;lnicél;§é§is;§n:éﬁéwE will provide 1,200 days of onsite
I  technical assistance fo schools, plus approximately 1,000 tele-
. phene/wail contacts and technical assistance bulletins on-a
minimus of 30 topics. C

-~ = hl " v B
- o’ EEgggigliEresgntaciags-—Wa will conduct a series of special pre-
sentations at professional meetings, conferences, workshops,
conveutions, and -other events where significant numbers: of pro-
» fessionals, parents,,or students are present. These presenta-
tions will~provide an overview of the issues of school crime,
violence, and vandalizm, and will suggest solutious tailored to
the oeeds and interestssof the audience. _ - '

[ X} = ‘g

. issued to provide "how to" ipformation ou successful techniques
¢ .~ .for preventing or reducing school vidlence, vandplism, and dis-
' ruption. The Network is also coffpiling a .Compendium of"
Resodrces for use by individuals and organizations working to

PR Information Re;gurgggésTEéhnical_Aséistaﬂce Bulleﬁins will be’

O

Aruitoxt provided by Eic:

' WHO WE ARE

ERIC. .. -

; Campéﬂdigp ligting will serve as a significant reference for
: both research and action use. .. 7 ot :

F

The National Center, whish Coordinates and manages the Network, is operated by the

Center. for Human Services (CHS), a not-for-profit corporation based in Wasnington,

D.C. The National Center will also develop materials and regources and provide
techhical .services as required. . A ’

- . ) \_:.A

. Four Regional Centers provide training and technical assistance on an area-wide

basis. These are=->. ,
i 3

% a

. ‘o National® School Resource Network : ; \
o . "' Eastern Regional Center . ‘ : :
; 53 Bay State Road -
Roston, M& 02215 -
- (617) 353-6554, . .

*

"N : o National School Resource Network
Southern Regional Center™ ’ ‘ _ C L.
58 ~ 6th Street, N.E. | : :

. - Atlanta, GA 30308 .

- (404) 872-0296 L R

o " Natiohal School Resource Network .
Midwestern Regional Center - ;
o "6 Noyth Michigan Avenue, Suite 1706
2 R " Chicsge, IL 60602 e e
et o ©(312) 782-5838 S A TR LR

7
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- .+ /create safer and’more positive environmests for learning. The




Cngy

. . i ] iy
- ' Sy N LR . = . = ’ 4

0) : Natlauél School Resource Network

o o e ., Western Regional Center 5 . .~ "
: . ' 18 Préfessional Center, Parkway"
—_— o - San Ra¥ael, CA 94903 i .
- ("‘) Lo s - (415) 4721227 | ! »
I (415) 472-2800
TR : Sy - ' Cg o L
g Adﬁltlénally, a Cansartlum of 34 national organizations, represanclng a créss sé%—
3 tion of interests and concerns,, will work with the National and Regional Centers
to further expand and enhance our serv;ce and dellvery effarts The membe:ssa:£> :
llEEEd belaw . , ) - e - e
L " o - National School Boards Association : v :
- -e; e . . , - . .
. . ! o ' American.Association of Schoal Administrators’
- » ) Y
' ) 0 National %ssac1at1&n of Seccndary Schaal Prlnc;pals
5 - 3 o . £
i * ) C oo Naﬁlnnal .Education Association T Y
. ) 3 n
- o Narianal Assaciaiian>§f Schgal Security Di:egggré 5’ =E,~5
-, 7 s A" . - L
_ o  Natiénal’ Assac1at1gn of Elemgntary Schagl Er;nc;pals '
e T . : ' w4 T bas’;
- e . 0 School Plannlug Labarataty[ﬂn;verSLEy of Tennessee *
. » . S o Natlanal Crime P v'ﬁ tion Inst;tute/S:haDl Ef Pollce Adml,
) : o tratlan/ University 3f EDUlSVlllE:
. .g. ) ' ‘ ,r"f RE : . T ; %
o _StatEW1de Yauth Advocacy Prajgct, Rathasterr New York
o ° Student Advccacy Center, Ann Arbaf, ‘Michigan R
‘o . Env;rgnmental CenLEE of Hnustan . g o
% o Puerto Rican Youth Public Palicy ‘Institute \'
"o - Center for Community Justice ’ '
. ) o ., National fo;ce af Social Respan§1b111ty \
- o Ef 0 _"League of United Latin American Cltzens7Natlanal Educatlanal
R . Service Centers, Inc. - )
. o . Bo rd of Eduéstién, Cit§ of New York
- ) S : o National St:eét Law Institute T
o _ National Youth Work Alliance
o Naticnal Cummlttae for Cltlzens in, Edgz ‘%an ke
o Dpen Road Student Invglvement Pragect 'San FranClSEG,- _
California , . R Y .




e = \ "
- - iv * '
' AR " ) .
! <
Florida Network of ‘Youth and Family Séfﬁiﬁes, Inc,, Tampa, iﬁ L
Flnrlda a _ . - . . ,
_ ; , p L 4 ™
o, National Caunéll of Juvenile and Family Court ,Judgés
B ;f * . . ‘
"o Canstlt‘;uﬁlanal nghts Faundatlan/Law Education and Part.uzlpa- = Sl
} tion Ezajeet ’ L . - )
-~ fo Fétiénal Organization of . County and Intermediate Educational | ~
’ . Service Agencigs '
* o Institute for the Reduction of Crime - T e o,
) "o " Indiana State Department of Euplic.lnsﬁzuctign "
. o gIns’titutegf Judicial Administration, Americah Bar Associagion
"o Natianal Urban League, Inc
G . - 7 ) ¢ :
. ~N/ - o  <leveland- Marshall College of Law, Cleveland State Unlver51tv . .
_: o’ Midwest Race’ ,nd Sex D aeg:egatlan A551stance Centers, K§h5as
s < "o City University . / _
\ ) ,i . : ', E R i &
) ' S0 Degsegregation Assistsnce Center)/-University of Miami . - .t
S e Advacates fur Children of New %ﬁrk Inc. '~ )
) Amer;tag Eederatlﬁn of Teachers . .
- ~ ;’ ot
o Naticnal Dlstfict Attarneys ASSCELEELGﬁ L
. . R N _ P
» . e : ) B i ’iz\, .
THE NETWDRK CONCEPT ' ( ;- ‘ - -
R L ! § L PR
© Al organizations comprisding the Hatlanal School Resource Network have commlg;ed
themselves to-the cause of preventing' and :educ;ng school violence and wandaligm L
through a shaflng of resources and information. ~This is the fogcus of all ‘Network :
ractivities. It is-.our conviction that solutions to many of .our schools' p:nblemsi'
.. do exist and-are being lmplemented at the local level. By learnlng from others
successes--be they ngfial or great-=schools and; ﬁommuhltles can beg;n now to R
’salve today's prablem and build for the years ahgad _ : ) .
i F = ° . s i =
f .
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, & . ABOUT THE CORE CURRICULUM .
5 ' ON PREVENTING/REDUCING SCHOOL = :
% VIOLENCE AND VANDALISM _ -

' i : N i = : "“ .§ )
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THE NATIQN,AIL SCHOOL Rféouece NETWORK APPROACH -

The National Sehaal Resource Network (NSRN) was established under a grant from the .
T Law En;ereemegt Aseletenee Adm;nletfet;en, fo;ceﬂef Juven;le Juetlce and Dean-—~'~~

_ end d;erupelen The netwerk,prev;dee DatlDﬂWIdE traln;ng events, teehnleel assis~
/ tance, and information dissemination. te asgist schdols in-preventing and reducing
‘these problems. The focus of all Network activities is . on the collection, 'sharing,
K\%a:ud dissemination of resources--most. partleulerly the 1deee “and strategies that ’
v ’eheels and cemmunlﬁ;ee ‘have tried. - . 0
'fQA Netienel Cegtef,‘megeged by t he Center for Humee .Services and based in Washing-
ton, D.C., and Regional Cee§§rs in Bgeten, ﬂaeeeehueette Atlanta, Georgia; Chi-
- cago, Illinois; and San Rafdel, California, will carry eue the mandates fbor the’
Network. Also participating ig!the Network are 34 national organizations which
form an active consortium to enhance service and delivery efforts.

. e

Rl .

THE' CORE' CURRICULUM !

The Core Currleulgm 1ne1udes seven ceureee de51gned fnr dEllVEfy e;thez in a com-

sedtations. The seven- eeugeee are as fellows é' . .

g

Course .1: ‘Putting It All 'Together and Taking It Home
This course provides an' overview of a planning and ‘svaluation process that partici-
pants .can apply in 1mplementlng ideas and strategies in their ewﬁ%EEheeis and com=
munities. The course also allows participants the opportunity to reflect un work-
shop content and select from among the ideas end strategies preeented those which

best meet their’ eeheele needs. i : . . C e
o ,,'4 ..\ . P ~ :
Course 2: Discipline L : T4 » -
- "" B —s““"kr - ’ -

This eeuree covers a range of. issues and p:act;ces eurreundlng the development end
1mplementetlen of -an effective eehaul dise;pline pregrem The fecue Will be on

N . behev1er prebleme, des:flblﬂg palley cenelderetlene, eed prev;dlng spee;f;c exam-
A plee of pregreme and eﬁreteglee : T .
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ourse 3: fS:;,ai Climate . ! . o T

¥

The purpose of the course is to introduce a 'conceptual overview and definitinsn nf

“"school ‘climat€" withJthe ‘goal of effecting positiver change. The focus is on ways
.of improving schacl-cl;matg'withgut administrative or community action. The course.:

-

‘Course 7: The Community as a Problem Solving Resource

- problems, problems of victims,

first defines school climate, and then discusses ways to assess and improve it.
These include formal and informal assessment, improvement of interpersofial rela-
tions, stress :edu?zian and management, student involvement in change, and .law=
related education as a relevant curriculum approdch. - ' . ’

e )
- - & £

_— -
.

Course 4: Interpersonal Relations LT " S
o R T ‘ | -y _
The goal of the course is to introduce.approaches and resources to identify, mah-

‘age, reducé, resolve and prevent crisis and ‘conflict in schools - Therg is in

underlying assumption that hostile incidents and digruptive behavior are expres-

sions of .deep hurt, frustration; confusion, anger and misundérstanding. Spanific
attention will be given to crisis and conflict intecvention and:managémenz,ﬁgaég’f
and intercultural relations. > S ' |

: & - . % Y .gi% .
Course 54 Security .-~ = . . v N
5 " =D - ‘ "

This course is designed to address a-fullfange of preventive measures ised ol
imprgve the security of the school.both during and after scheol hours. It wil. ;

provide a variety of alternative approachesito school security which will enhanca *

propetty.

schools' ability to improve the ‘safety and‘security of the people and.
Special attention will be given to an-overvikw of security problems, use*of non-

security staff to prevent problems, physical plant 'security, and design and upgrad
ing of security programs. ’ ! I 0 S

-

3 . 4

. S ' ~f

Course 6: Environment : -
: ' . , 9, ) . .

The course on environment provides guidance to school staff on:ways to change
school environments and make them safer. A full range of physfcal design strate-
gies that can be implemented in schools is presented. _Many of the strategies can’
be applied by school persotinel and students. An assessment checklist will allow
school 'personnel to identify environmental problems. ' :

- .

k<)

& ¢ %

Community involvement’jin the school can help the schools. greatly in solving prob=

Q

ERIC -

A FuiText provided by Eric .

lems of violence and vandalitm. In this course a rationale for community invélve-
ment is presented, along with specific approaches for increasing school-community

linkage. Use of parents and volunteers., the criminal justice community, and commu- .

nity agencies, businesses, and organizations are Stressed.. Interagency cooperatiof

is also discussed.’ .. o , - _
B . i . . . 3

-
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, Background and Eatiaﬁaﬁé' f v .
o, . » o ' . :
Throughgut the warkshaP a range of Ealutlans and strategles are presented to redice :
and préVPﬂt VlDanCE anﬂ vandal;sm 1h the sﬁhacla.'_It is 1m§artant far Part;c1pant;

%

hcme"‘t@ the;r\gfhgals ””d cammunlt;es thase salutlans uﬂd strategles whlch mlght be
,Effeat;veg g -

.;‘q (3 = ri
In tﬂday s era of tightening school budgets, ‘Proposition 13-type cutbacks, and’ llmlted@
resourceés, it is extiamely difficult to~initiate new programs in the schools.. Without. .

» preplanning “and .careful setting of priorities, little can be accomplished. . Without o
the awareness and support of decisionmakers in the school and ccmmunlty, effecting 1_ !
sthool-wide change becomes almost an-impossibility. The process of maklng change in-
volves the setting of clear goals and objectives, the targeting of resources (geaple, -

. places, and funds)-, and early, 1dent;flcat13n of constraints to a:tlanm Evaiuatlaﬁ ' .

‘of programs ‘is also 1mpaztaﬂt s¢ that ongoing ‘planning is. meanlhgful - . .

&
e

FUFﬁDSEM;, o T ° ' 7 R : ‘.,
This coufse ‘provides partlclpants with a- pracess for us;ng the data and lnfcrmatlan e
gained in the'workshop to make ch nges or initiate programs in their own ComanltlES
‘Part1:1gants ‘are dntroduced ts 4 stepebyegtep process for planning aﬂd evaluat;hg

. .programs and for brlng;ng‘tagethér the workshop learﬁlng into a serles of chgarly \
Afafmulated reccmmendatlcns to apgly in "back home" situations. - :

[
5

. ; S R " )

Module l.1° g:@v1&es the participants with ‘an introduction to each otheg, to the.

trainer, to the NSRN, and to the wprkshap. A variety of problems and §@1ut1@n5 to @&

‘'vidlence and vandal;sm in the school are presented. Module 1.2 prav;des an overview

of a plannlng process and focouses on building. awareness in the csmmunlty. Module 1.3

. focuses on four steps in deciding what to do. .‘Module 1.4 introduceg partlclpants to

o writing gbjectives and develgp;ng task Elans in decldlng how to start a prcg;am. v

. Modéle 3.5 introduces. Partlélpants to the évaluation process. Module X,6 prQVldES '

° a review of the entire plannlng pProcess and ehagles participantssto fofmulateffecom— S
mendations and plans to institute change in their own c@mmunltles. A s,mulatléﬁ .
exercise will also be offered to help part;c1pants 1dentlfy causes of/ ln schanl . .

dlscrders and to, descrlbe same behavlafs and” strategigs fsr <coping Wlth them.,( I

a6

st e ®

= - = et &
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The goal af the mx:sdul is to prc:\f;_c:}e an c:,ppartun;ﬁy for Eartic;iganﬁs and training staff
. to become acqualnged and for. part;clpants to become familiar with ‘the goals, objectives,
.content sequence and\mater‘;als of the warkshap L ¥ ; : a

oo . . : Voo . : Por

e : a L= . (-

Ww
-

s o éicﬂiﬁiylcaniéﬁifsup@ary T T Time

o L .- . « 45 min.

"l.  Registration

. : i i . :
’ A EX

‘A, Sign=In. . -, ot . e,

Lo 4t B. Q@:r'g:{;'gﬁg}’i;@bl'é;msjsié;gjéians Wcrkghégé Lo . o .
c. Qiisit;ji);g;g@atérialse o S - L T R

Swmoos 4, T e Sélut;igqfs;;
5. _fEafrticj_Egnt;s:', Expefienqgg a é o iR

Y

© e !

4 “ .. 6. Description of Courses ggﬂ}iiﬁﬂdlﬁé‘fﬁd ‘be Offered | - e ) 1§m;n

7. W@gks}mg‘ﬁfi}gluatiah-- ' .

-A. - Ratipnale - :

5 min.
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Module  1.1-- Intrc:aur:te:r:y Sessmn . -
;! l_r N i\:
Db}ecﬂves ! .
N - Partic;pants w;ll be ahle taaa .
1. state their gaals.fér attgﬂding=the’w3rk$h§§,
f.E.' 'EECQmE famlllar w1th the gaalsf abjéctlves —and préeedures af thé wcrkshap
) - P30 _Unaerstana thé;r dual role as partlclpants--ta share and EEEEiVE
: ) and ta apply EQlutlBﬁS to th21r back—hame sett;ng R
. ' .4.. state the purga,s$ of the NSRN - - (
) ) 1.1.1 - l 1.5 T:ansparenélgs suppert a mlnllé:ture
o ' ‘and vandal;%m in schacls. Lo 7
i =; Partlcipaﬁt Warksheet R . . '\-
. N , : e : A
1.1.1 Prablems/SalutiQﬁs Identified ; o
EIRRY 1.l P bleﬁs/Salutlsns Iaent;fled
i ' 1.1.2 t;cipant Information Sheéet?
" 1:1Pant Dally ‘Evaluation F@§m5.-
ig Eacggrgund Mat rléls kN . : ) : i
E T 7 \ . - Lo ,
" "1 l.1 ' Safe Schéal Factnrs ‘
CE o Il.2 Violent, Schools--Safe Schools” Ex:erpts
! 1.1.3 ‘Evaluation Description and Procedure Sheet
v,
£ %
o fi' o e e _
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:_:; caﬂl’SE L 1 - rElu'!;tlng It All Tagether and Taking It ”jl(:s e E E;Faﬂlglpant )
i ] L ot . B om oo A
MQﬂUIE .;!l = Int;:c:ductary Sessmn ; Z WQrksheet :
o = - - 3 ‘ . ) ) = . = : : i - .
. “‘Warkshegt'lan,ﬁ

:; R . a :':! ; [ I )

= - \
i . Directions: - | "On this ‘gide of- the pagé, please list any majcr Prabléms y@u have \
' i N ' identified as critical for your school’ or commupfity to work on and |
. > ) . =that you\hége to achieve /help in salv1ng during this warkshag* .Prob-
" lems may be SPEElflEally related’ tc* “1) violence and.vandalism; ':;_

. -2) ‘school.security; 3)/school climdte; 4) interpérsonal ‘velations;
- ", ., .5) discipline; 6) school ‘environment; 7) school-community relations .:
S e ~and caoperatién; or Dthers_- L P o v

& 4, . . ) e i . . k.;\ % . 9‘ R B . . <
. ;‘ E ' ; o . . N K .
R Dn the :everse 51de ‘please ‘list a any Solutlan ideas or strategies 1n
) ) - s . the prablem areas Qr any ch,zg that "you hava founa helgful in pre—
oL L S vegt1ng/reduc1ng schgal v é nce and vaﬁdallsm and creating safer” q%
o R A sch@cls wh;ch are mare posl lVE Elaces fﬁr learnlng. - ;
co e R Coy - Problems. *© & . v . . o , LT
¥ [ , . ! 2 . . R . N ¢ : -;
N I = B . _ ) N i
it - . 0 a / = s T S = o . ' % ) . = . -
p . I
;// B — - ) = :
. @ = = ) i ¥ .-
\‘ ! i = ;. .5
. ’ . ) , C
= ‘!'
: . . i .
i, . . \ .
5 4 & . \ ) . . .
i 5 . 1
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S f I §
.. . . . !
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, _ ‘Module_1.1 ;ntiaductcary Session . ‘r_—ﬂ,,;;,i;;,,; . ' Materials
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ThE“Eub]EEt cf schcal v1alence and vandalism has received’ ;ncreas;ng atten-
-tion 1n recent years. Perhaps the most camprehen51ve treatment of- the issue -
to date is found in Violent Schools--Safe Schools: ¢ The Safe School Study, "~

e conducted. by the National Institution of Education (NIE) in 1977. The three-
volumé report of the NIE study ‘combines vast amounts of statistical data with
ccﬁcrgte and practical récgmmendatlgns for deallng with the problems. The. . ¢« '\
- NIE report, often .calléd the Safé _Schodl Study, "allows. méaningful comparison A
between. common Perceptians of the,problem of schaal violence and ‘vandalism anﬂ
the actual 51tuatlon in the schools. - However, the study also shows the
d;fflculty of " cgmpillng data ofi a natianal 1eveL . -, :

N & r~ 'h 5 : = 5= : =

) B Aa one’ hEglnS a rev;ew*cf the éata, two factn:s emerge that ser;cusly affect.,

f,‘>”f’_ 1nterp:etat;aﬂ of. the 1nc1§enée of v1alence and vandal;sm in’ the schcéls.

- . The first is the problem of aéfingtlﬁns. What p:éclsely ;s v1@1énce, or .,
vandalism? 'Far example, is intimfdation or Vv ' y sred’ a
viclent act? And what should be éﬂns;éereﬂ-xandallsm? Azs,w,i
of destru:tlan ‘cormitted witheut malicioua: intent? A sezo”"':‘ 11 : :
factor is the’ dlfferencés among .the schools, §tudied. . 'Th hgv;table un;queness
af each: case can limit thé usefulness of. Eamgar;sons or general;gatlans.' ‘ -
“ For éxample, a rural or small suburbankschf” i’*ht not’ _haveTan elab@rate ) e e

" 'security system, or trained. security perdonnel.. An: urban.school might.have =~ < 7% -

. such a capability. . If ‘there is more theft or vandallsm in the suburban schcal, ' F
T it would be wrong to cancludé that ‘the’ urban schéal g less préne to R _

:%tha probléms.;~ﬁ :;"‘ . . ’K‘v;"*'*;‘ :_y :: . E.,_: 7i R
. : \ 2 _
A majér find;ng of - the Safe Schaal Study is that many af the :Qmman assumgtlans’;f
- about.violence in schaa%s prove to be . false. . For example, . many people bEllEVE o

' _that schools are the passive and autnmatic reflectors. of the degree and extent

:* of crime and violence.in- their n21ghb§rhaédstf 8chools are deeply affected by

- “: general conditions ‘in society and by ‘specific problems of a given c@mmunlty

i: HGWEverf ‘the Studx indicates’ that schools do not merely reflect the ¢¥ime.

P _rates and patterns of their cammunitles. Instead,. schools in: u:ban afeas

- ./ tend to be less violent that - theiY immediite surraund;ngs, whlle Euburban B

” ' schools are. often plagued-by mor E:imé Prcblems than their communities.. "

’ Thls means at least two things. é;}rst, avery sehael is a- "cammun;ty“ Whlch
“must be fully understacd on itg own terms, not. 51mgly responded to with gene' al=
. izations ‘about "type" ‘or “setting."’ Simple’ explanatians that link violence-

) 7 and vandalism in gchools -with what is perceived to bhe larger and- "exterior"

LR tendencies don't work. SECEHd, because ‘schools do ggg_autamatlcally refléct e

v1nlence patferns in cammun;ties, it ig evidEnt that tedchers, stiudents, and-. . '’

-administrators have considerable . impast on prevent;on ana reduct;an cf vlﬂléﬂée i

f

and vandal;sm in theif scha@ls. . : el e . : _;;_
: “ = - ¥ s ]

Ca
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s X : . * . ”.— 1 ) s ) . ' = :‘b:; : : :
The Safe School Study cﬁaracterlzes two kinds af 5ecend3ry SChéGlS. one with B R
1;ttle v;alenca, the other. with little p:aperty lass, o _ o R
i . : ;\ . t o ’é . ..
8 %tudent VlélEnCE is Lawer iﬂ Schaels* CoEe - : oL, S
" 1. ‘Whase atténdanse.areés'have low crime ratés anaifew fighting-gangs’ D T
: _ . o i e T, R A
2. -That have a sm 11ér Percentage af male stuéEnts ‘ " A
i B i i ) - o . ,a?.i
G 3. iThat are- cnmpased af h;gﬂe: grada levels g . L o
;éii!Thah are small L e e L a - o .
L - . R . * é»i = ,'-; e 1 x5
5. ;ﬁheré students rate classrnams as ‘well dlsc;pllned, where :ulés are - 7 . - 7 .
strlctlv Eﬁfarced, and whe:e the §r1nc1pal is ﬁan51dere§ EtIlCt S T e
: R
| Vo
6. Where students can51aer schaél aissigl;ne 'as balng fa;rly aémln;stered e
o 1. lwﬂé:e theré are fewer _students in each Elass and where teachers teach
LS | fewer alfferent sﬁudénts ~each week\ . f. _ e T
'-{Wheré,studénts say that classes teach them.what they wént to leafnr )
N : v ik?* é ¥ S "_ ’ 3

'\;Whaéé'students Eé"; a r graﬂes impartant and plan to go tc calleqe

e

Praperty Lnss is: LQWEI in Schaalsii;,h“‘ T

Ehgsé attenaance areas have law Efima rates o
»Whe:é fe wer stg’ents 11ve clcsé to the schcal o o
; D o . - ¥s’ R o o
;,%"3! Whlch aa ﬁ@t hava many. p@nstuéents on caﬂpug dur;ng the day e . I
: LT Ny ] - - . R
S L4 : ,4 . '; P - - B ‘a; .
TR Whera fa’nlllés suppart 5ch ) ;V
H PR -+ | A : \'é," RSN - . ' i L i _- ¥ . ‘ . M ~ .
R That are small SRIRT . -,'a/}f . iéﬁ’ ‘.“1?,:;' : i et
. A < : : - . = e E T : . A
‘6. Whose- studentg say that classrcams dre well cﬂntrclled, rules are ' .
' strlatly,enfgrceﬂ. an i'where teache:s say they sgena more- time in:.0 o Ut
naﬁclassraém gupgrvlaicn : : . : B o
7f Where -teachers say that the pr;ncigal wagks ceageratively ylth theﬁ o :\;"
' and is fa;r and infa*mal in aealing with staff e,
;?i:j‘ 8. : In which, téaehers da nat express hastila and autha:;tarian attltudgs‘g . -
y i ' .toward students . i : ~ : f F_ : i o R -




' 1G;; Whéré[teache:s.ag ﬁét lower stuﬂehts‘ §r§dés‘fér"disciP1inary téasans;
. -; .
BB 5 I Whase stuaenta da#nat éansider gra&es impgrtant and do not plan +to -

‘ gﬂ to callega o

" . V‘-\. . : - i B . ) - ’

-12!"Whage students da nat ccnstda:.béing schacl 1&3&&:5 important per-
<’sanal gaals. T ﬁv- FE - ~ ’

. ; : \ . ,
1=The “safe schaal“ haa 3 system Qf‘ﬂigcipline that is falrly ;;;}histerea and
;enfﬂrsed by the. princigal as well as staff. In a safE sckool students cﬂnslder-‘
_-rule enforcement fair and ccnsistent - Parents suFEart and campe:ate with the
‘school discipline pﬁlicy. Th% safe school has. smaller classes and teachers can-
__ therefare attend more to each atpaent In a "safe school," students are
_clearly aware of the value and relevance of their course work and’ they recognize
" the importance. of academics’ and will work toward achieveméht. Students also
feei that ‘the graaing system: is fair, not punitive, and' that mere competition
for academic success does not Qutweigh individual. efforts to learn and progress.
- In a safe schaﬂl, the: aéministr§tiﬂn is active and visible in pfamctlng\an o
.ﬂ atmcsphéré af falrnes%, caa;erarian, ané relavance.

i 14 N - : L
] ¢ .
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L o Viélént;s’c:hééf]:s-—iafé Schools E:—::;;érpts _

- LI . B
) . s . L,
B '

Tbe Nat;anal Inst;tute of - qucatlon E VlDlEht S:haals——Safe Schaals stud/ ;nglu&:‘
data on factﬂrs ‘associlated- with s;hoal v;alence and vandallsm The followiny j:

- éxx:ergted fram the study. el e . v : - ' 9
S FACTDRS ‘ASSOCIATED WITH ~SCHOOL ~ " have more violence. . Students "turned of "
S '« V]DLENCE AND VANDALISM . by schvol seem to cause trouble. = *

S R Ststxstical analysis . has shown that 22 Y The impurtal;ee 'Gf‘g’rade; o students. .
LA . factors. .gte consistently associated. with school - . .. “Schools wheré students 'strive to gel ganr
v . violerice and property-loss, evebn after each factor * -~ . grades have less v,gjéﬁég L “o
is weighed. against” others. The 10 factm‘s . i S W
”E‘*"’E'““d w;th(wmém:-e are: .. . 10.  The students' feellngs of control ‘over theif-' ‘
L R S lives. Schools in whieh students feel they
o 1. * The. cnme rate and thé presenc;e ar gbsence .- . Have little control over what happens t5 * -
S - of fxght‘ing gangs in the schools' attendance - them have more violence. .
s area. "'l seems that the moré crime and . : ;
. ‘JQ!E’"'IE students are &xposed to outside of < In addxtmn, there are 12 factors. consisient Uy %
school,- the - greater -the VlDle“t‘E in the associated., with praperty losses due to crime in e
: : Schf’t‘l . CT et schaa]s* : L :
N 1g fThE PT‘GE‘DTUGH of StUdEn!S who aré male."" 1.~ The crimie rate in-the attendance area
. @ TSince males commit more violent offenses, e oo Lol Joo e
A than . females, schools " with. higher . 2. Residential -‘ concentration around the = .
R : v;.pmp-csrtmns of males hsve more welenge.\ S " 'school. The schdol's proximity to-students’- *
Foew R Lo s R . homes may.make it a ecnvement ta E‘t fur '
3. The grade lev iin sec:andary sehﬁul and the. ' e vgndghsm_y : rg o .
. age of the; :;d'rpLs. The lower, the grade : T T O
SRS e :ypunger the “students, the I T‘he presenee cf nnnstudent vguth Bround 1. o
: ' e'mQrE ‘"DIE"EE in ‘the school.;, .Possible: - - . 0 * sehool, cited by principdls. as a grobler, -
e :fnr thls hav;e alresdy ‘been - % ! Evidently, they increase the school's risk of '
oL, e prapert\?’ ]csg. ' T ,
Size ol scha@l The Iarger the ‘4. Famil mtaetness and fa \1lv disei hn
) . 4, T
N R school, the greater the ns&c ‘of violence,, ' Schcm?, having - gher g;ﬁpanmﬁgs af
LTS ithough the dssociation is not strong. : - © . .students, fromr families in ‘which béth
: A BV _parents are preseiit; and in which discipline
5 - The prmmpal‘s flrm gss ln enfﬂfemg rufes ; ¥ ST fu'm, sug'er les's prﬂperty loss due.tc
) . fandythe amount of contFol in the:cls sroom, s T vanﬂallsm and.other affenses. ce

,.- The I‘nDrE’fll*fnly ‘a school

A ,_t ‘lak‘ L R . r”'* L ,i.r—‘;_;

o [ o '~ the mc:dene? of violence. : - T 5. Sehml size. p largér scha@]s whgre

Ca 2B Falrﬂess in th enfm;\:ement of. rules. The . - is-more to steal or destmy. prﬁpert\ lt;-SEE

.0 . 7 absence -of - fairness,s as perceived by~ . ., will he h:gher. PR e P

LT o students, Seems 1o prcwnke vmlénee.. S T e o e l" L
k L 8 Rule enfarcement, elassrcmm eantrt:l, and

7. —,-._;T‘he size af clssses and the number cvf jonclassroom . Supérvision. - These again

« .. . . different studénts taught by a teacher in a Cea !
RO ‘week; - Apparently the .implication is not ] v ;ﬁi‘ff;ee ftel;aetrgﬁeloe;eﬁﬁégly}é sch::ﬂl 5
* only.that teachers have better control over - o ! . - 3
1 _,ﬁ:maﬂer_elasses —but—that-more- eantmucus~ = e - T
TR ! ¢ T Cmrdmatmn t:etween fac,u;lty -and
Eagtact “{;‘h the same: students ‘helps .- ' = ‘7. . administration. : This is another measure of
‘ ‘ reduce'violence.. | SR haw we’il the schml is run. . o
" 8.2 The rEIEVance Bf EEEﬂelﬁic Eaﬁ}'ses. g R .
. o B c:sme E[id autharitaﬁ;mamtudes nn the
Sehouls where students'say that teachers - ‘-, part of teachers foward students, ' AS &’

- are not "teaehmg me what 1 wgnt ta Iearn'“ R -response to . such attitudes, students
| _ | el apparEﬂ“Y take 1t m!t on the gchml.

ERI
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. Students veluiﬁg rtf’lEll‘ teachers' opinions of

- them. - Schools, in_ which- students. identify

: wuh their, teeehers have less vandalism.

_ The . memplﬂehen of ‘grades - as a
disciplinary measure. This practice may be
‘seen by students as arbitrary and unfair,>

. with the result thet the seheel egem is the :

-v:etlm : : L

E ]

- The’ 1mp-ertenee of gredes te etudents.
. 'Schools where students strive to-get good.
gredes have more vandalism. -, .

. The xmpertenee “of leederehlp etetts t&
:-students. Schools. where there is_intense
.~ competition for leederehlp “h.je greater
D preperty losses. ~ -~ ) - S

ln Eeneldemng these 27 faeters, certeln
' themes. "emerge. The - first i3 ‘that while :
:eemmumty and other beekgraueﬂ,feeters have a
- substantial influence on the amount of violence
~.and preperty loss; schools are by qio ‘means the
helpless: vietims of - their circumstances, . Meny
.school factors seem to influence the amount of
crime - that schools. experience.. A sense of
helplE§DESS about -the  situation” . may even
ofitribute to the problem b! _.undereuttmg the .
rx::x]thE etepe thet eeuld be tekem

5

Seeend eystemene‘ dsmplme a,nd s-‘:reng
‘Eﬁm'dll'latlt;ﬁ between feeulty -and admimstrahen,
‘both important factors in school _governance, can
-have a: subetentxel effeet in reduecing a. seheel's

®

ou DA PO

: Thxrd felrness in the® edmmlstretmn%&l
dxsexplme .and, - respect for students is: a key
. “element in effectjve governance. "The absehce of

i h're{:xe_r' e Jdn & taieheel ean’, lead te :
) fru§€ret,’ n and egg‘i-esswe ee avior by students.

i ,a_.

ST Peurth while size end nlmpeesenelaty are
‘associatéd with.school vendah,m and violence,
‘impersonelity seems’ to be the ‘more’ important of
the - two. .. ‘Evidently, .the . closer -ahd - more
-continuous ‘the . personal , bonds’ between teachers
‘and students, the lower: the risks. of violenée.- In -
the Phase II1.Case Studnes, respondents freqUeritly ,
mentioned " the importance of personal -contact.. R

‘with students,, but if’students are known and-can
‘be identified, they are. Tess ikely to commit '
“violent ’effeﬁsee. Further, cloje personal ties
between teachers.and students may increase the
-students’_comm itment ,_tnwend,_mve}vement with___
. he sehml .

.5

=%
B ar

SR f- Fifthy  the perceived rele\renee of eeedemie
,eem-see is a factor in the amount of violence a
eeheel iexger»nenees.' Sixth, - the dieeevery that

stnvmg fﬂr geed grades et school see'ns t=

" that violent schools are faced with the diff u:ult g
* choiee of . trading violence for vandalism. There ’ RN
-seem 1o be two svndremeexene l‘er vne]ence aru:‘" : : .

~ students are likely to be apathetic about grades,
: eeedemm eehlevement m sueh sehnels as seen, m
: bmld!ng sehnel przde end s‘;udent—"eam
" both of which are.ingr {d‘

. schools_into—=ofderly” ofies.
J ‘r,tedehts can be turned’on egem.

- " competition for grades and leadership positions, or. .

~ they. take eggregs:ve eetleﬁ egemst it. .-

' unfen:, the school lacks a rational structure of

‘Not -only- does it increase, a. teacher's influénce: ;

;-. "Ll(“ Coe ".‘;
violence while increasing vancalism ddes net el - : o

of students. In pertmulerly violent seheels.

to have given up on school,-and to feel that they
have little eontfol over their lives." Emphesxeme

nts-in-turning vmlent
Many "turned off"

The vandalism ' syndrome, on "the other-
‘hand, seems more likely to involve students whd ~
eare about 'sehool, but who are losing out in the

for diseiplinary purposes Denied what, they

who perceive grades as being unfairly ménipulated ’ .
eonsider fair and edequete ‘rewards by the sehee] q_, .

. If a.school s lerge and unpereenel
dnee:plme lax and - inconsistent, the rulee
ambjguous and arbitrarily or unfairly enforced]
the courses irrelevant and the reward .system-

order and the basic elements necessgry , to o v
maintain social bonds, both among students end R B
between students and” ‘school.. - In the absence of - L o
these, aets of violence and vandglism, ‘whether for :
immediate grenfreetmn or. rebellion, are llkely to

be L‘eﬁlmen. -

S " B . N
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Impheanéﬁs fﬂr Acimn

-

Thxs studv was desng’ned o md Cangress in us
deliberations on crime and Vlt!l\éﬂr;é in schools, not
to formulate a Federal prograsm as 'such, Hence
we confine ourselves to. pointjng out measures
that can ‘usefully be undertakeni by local school
distriets and. schools.  Some .of these can ‘be
implemented by, local cammuriitles themselves,
. without further assistance; others would require .
additionel resources. The 1mpligat1ans,fc:r action
are argamzed araund ma JDI‘ themes af the report.
1. We faund that while past mcréas&s m cnme and
violence have leveled: off, there is abundant
evidehce of a probleny requlrmg goncerted action.”
In many-: respects school erime gnd violence stem ™
from scirces outside . the school; but there are
steps which schools and, sehool dlsmets can tgke.
tn redueu such pmblems. ) S

5

=

LI

Crinie aﬁd dlsrugtmﬁ m sehmlfsi should bé
recggmzeﬂ a8 8 sxgmfmaﬂt problem,.-and me
rublem shéufa’— receive the open ‘ettention

public concern It ¢ EEEFV&S. In¥the couse ..
'c:f_ ‘the study; ‘a tendency to understate or.
»mjnimize the extent -of .the. pmblem ‘was .
* sumetimes ‘evidents Progress toward, solving . )
n prablem cannot be ‘made ‘uﬁtll tha prablern

iy v 1tseif is: recagmzed. R

L ?1_;,,

II :
“equi

2
#

2. x.x,If a schml 'dlstngt has reason to think that its *.
_-schools _may have a serigus problem  the
' dimensions .. of - which__are - unclear, &n
assessment af the problem 18 n order. Some
:-of the methods and msgrumems developed in -
“the -course of this study are suitable for such .
* &n- gssessment, - though - they should be used
) ‘With an -awareness. of their llmltatiuns‘ “This : -
., approach-’- can . also prmnde " detailed
énfarmatmn valu&ble fér pianmng purpases

Chapter 2)

If ,cnme and élsn@tmn gr& serious grgblemﬁ ‘

‘in_a_school or schobl distriet, the pnunty ’

\!Eﬁ to -the-issue . mL Orin B

his may reguire Some hard de isions abuut_
-the relative value of ather desimb,lé gual.s and
programs, altbaugh vis".clear.  that

. "educational goals canndt bexfachie sed ‘in .an
~atmosphere - of  “Violence . and" . disorder,
'Assigning‘ -high prmntya ta the. igsue  also

" means. that ~the - digtrict - admmistratian,_

“ backed by t!\e bban:! «of educatmn, should

__ provide prominent, active ‘support for efforts
1o deal witl}/&hese pmblerns (Ch npter 8

" Stud

6.
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FE

Vl@léﬂt Schoolg- —\Safe Schaalg further ElutllﬂES action strategies for $ch@als to ‘aia
. eventing school v1élenu:e amﬂ vandallsm

. reeogmze that. schools ean dd a grest ;eal m ,

"'While sehools can an
- program .to deal with the problem requires .
.and - technic
“effect on' social problems.

~ -order to de‘velap an - efi‘echve peogram to - .
* ‘make sehoals safe,
‘interested . -parties

'fmanenal -resources and “expertise should¥be’
Cavailable’ as. a supplement <to, but"not ‘a. .

itable structure’of order characterizes schools
_ whiehi are working and seems to differentiate safe
=, .schools: from - those which are. having ‘problems.

factor.in the safety of sehé@ls.

. . particular attenthn tg the ESIEB]IS
: iigltlmate ] \

" two things: (1): firf,. fair,’ and. eansnsteni=

. achievements - (Chapter 5;:.
- Attention -should - be . given. to rewardmg
“diverse kinds of ~ acizamphshments (ineluding
_'lndlvu:lual lmpmvement) and.’ to braadenmg
.+the EVEIIEBlllty of rewerds. .

... Berious

“

f

.

ommhiti

SGhB@]__dlStrlEtS and thglr com

reduce enrne ancl dgsruptxc‘m* If the feelmg

nathmg is expectea or demanded af students,
faculty, or admimstratcrs. Yet we found that~
many . schools have managed to control and

‘retuce the incidence of erime and disruption

locally . ‘developed. and

through -
¥Ehapter~ 5, Case Studies).

programs

“initiated,

F

d should dc a great deal
disruption, an adequate

to reduce crime and_

LI

the consensus, enageratmnﬁ,rigng resources
which can came only_through local p}ranmngr

and coordin

dependent on & measure of consér
those groups that are affected by and have an
-Such ‘consensus
begins with the identification of goals to be’ -
sought and ‘the means of attaining them.. In-

it ' is'necessary. - that
in. “the cémmunities— -
including parents, social agenenes, the police,.
the courts, and bthers—join tagether to plan .
and implement , such pmgrams.f "-Dther :

lclc:al

substltute fnr,_
planmng *

A

pahcymakmg - and

= e
5 8

system nf~ g&vernance pr vn:'l-ng En“

ent commitment t& the schnal 15 an lmpartant\

=+

Sermusly affeeteﬂ sehn@ls 's;hiaullj?-"‘?’ive

—and , & go
: E_E’E“programs hvelve al Teas

rams.:

dlsmplma' :and {2). a .structure of incentives
(sueh as grades aiid honors) which ﬂdequately _
rewards = students - for- their -efforts 7and - -
Gase -Studies).

&

eumrnumtles

. and’ thEif ~

7ﬂEﬂtthE/Sl cess
_it_is the key |

A affeetsd b

'&,




.o~

schools ‘require- principals “who have. strong:
leadetship and - administrative  abilities.
‘Recruitment and selection of such prmcip&ls',, :
. .is essential. Attention shpuld be given to'the
- 'ecareer-ladder’ for’ assistant principals and to .
‘ 'itheu-% “movement - into 7p clpalshlps.
" Specialized ‘training. ‘of prmclptﬁ is "also
.needed - both~in --graduate ~schools ‘and-
cafterwards, APpPEﬂtleEshlpEWIth principals
who have demonstrated success in leadership -
. cf difficult schools is cne method of training.
-.Gwen the tnusual qualities required for this
]nb ineentives shéuld be available to keep
1

i ,C‘-amm.\lmtxes am:l thexr %L'hﬂﬂl dlstnr:ts ShDLle

SR P CQTEldEFEf.lﬂn shauld

a;enteﬁ prmczpals in the schae]s that need -

¢

9

ry: to. enable ST

assistance necessary, to take: ‘care of some: of '
... the routine business of -school. admlmstratmn,

--leaving the principal-free to-spend-more time -
» with students'and teachers. ‘The importance -
-..of_ the principal 5 & role mﬂgel for students
. . was_ evident irf cthe .fstudy Leading, by_
* .'example, putting in Iong hnurs, -and. being

"Te~ maintain - this- posture’ requires that
principals - not. delegate the funetmns qof
., educational ‘leadership. ‘and ‘maintenance of
R ‘dlsexph,ne ‘to others in’order to carry out,the
routine adm 1mstrat1vehmsks whxrzh are pa't Df

the ]ab.

m%erwce trammg n
"While the principal’ seems obe

. pi' an
.~ "sehools sg,te

ey element -in éstsbhshmg and: mamtalmng
e

-

_which produces a s

' governance systen
eir relations thhkt

_.. sehool, the ‘teachers,
Bdmintstratiéﬂ, .and the1r _Emllne
- classroom maﬁagément .are- also
_ considerable impGrtance {Chapter 5). "Many.
teachers report that"we weren't prepared for

"' this" ‘wheny"theyiFélate t prabiems they
enc@unter m s htmls wm have serm_us
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perhaps p%avided dn the sﬁmmer, can-be. an -
1mpﬂrtant means gf -méressmg thenr skllls '

# s

10, C‘.Dmn*u mes and the:r sch@al dxstncts shauld

Tch are havmg sermus problems with enme
and disruption. Classmams 'a,e’ tﬁe safest
" places _in .school, .

assaemted wlth deereased mcldence at‘ cnmg B

LRI

JAFuiToxt provided by ERIC

o vigjble and available were essentia.l activities..

““for effective: governar

'_'1'4;

8 ; . ° E . ‘3 . "._ :-‘ ‘
and 'disruption (Chapters’ 2, 3, and 5). One
. response - for &' school -which “is ‘havin

_ preblems’ is to ‘increase ' the ‘number of

teachers per pupll e
be given-to ‘wavs of
persﬁnahzatmnﬁ oi secondgrv
' sehmb. .Sehm] size, student ananymlty, and .
allenatmn seem to/ 'be factors in school erime
(Chagter 5, C:sse’ Studies). =The principal's
acce_sslbﬂlty and 19Wer student—t.eacher ratios
shauld help persﬂﬁalxze" larger schools.
,Inéressing the amount of continuous class -
tlme that a teacher spends with a glven group

/ of "students would: ' (1 5 mcrease persaﬁal

&

eant&ct mth@etudents, (j

12. Se:musluft‘eeted schaas shguld pravnde :
- more relevant courses ta'students, especially.
‘those who are alienated and "turned of " by
'school. -The' perceived-lack of relevance is

*  associated with apathy .and vm]ence in
.+ schools (Chapter 5), “This is an ald ‘problem,
“but not- an. mtractable one,™ - Voluntary
altérnatwe schools ggﬁd pmgrams, mar:g of .
whmhéhave a good track ‘record with such.
, _,.gjtudents, should - bg ronsidered - as _ one’
"‘ﬁEppm‘ach,: . e :

1 .

*. "Down the lme supp@ rt" frqm the board of
* eduecation and central’ ‘administration ¢ the,
* ‘classroom -.was “a‘ frequently
. necessity for sehool afety. The support’ of -
" communities- and pdrent§ can ‘also help.‘
. Within . the school, g Sup[:hartwe attituds

"toward students can hél[:i to contribute-to

sehanl o elimaze . which  nlahes
¥ identification. ‘with the: school,- "sehool
, 5pirit," more likely to develap (Chspters E

=1

and 7:and Case: Studies) @

Il.» Se::urlty measures and pm‘cedures can: be

: helpf‘ul m reducing vnalence ~and property loss in

"schools, .provided they afe not used as a substitute
:‘fe. "“In sthe absence  of - *
adequate 'leadership and student commitment to - '

the: SEhQﬂI, seeunty measures, can become just

‘another’challenge to youngsters'bent on, Ettaekmg‘
. the schml or pther students. 7 -

Sehaul s’stems thhiser'

;'reermtment and Lrammg ol such EE!‘SBnﬁel

. should empha:nze mtérperscna) skills as well

Ao

mentidned . .-

p;s.@'...e.




seeunty funct\gns. Secunty pe&annelf—

De ellective In reducmg ‘erime and

. .uption. in schools. Since they often
funetion as peacekeepers ‘and sometimes . .
| counselors, ~they -should be recruited.and |
trained to be able to fulfilk these roles
properly (’Chapte:s 6 apand 7 and Cﬁei 17.
Studxez‘.) L ;

h,
1

-

X lé - S-chncsls exgeigenemgsfrmus prnblems should w
éttentmn to suﬂremance and! .

L

i 5 a,ways espeexa y may “be .strategu:
Peoo . locations in trouble \schools - \C:haptér 2,
-  Case Studies). The better a principal is able

. ‘" o control them, the hetter the chances. of

- restoring  order to the ‘Sthool. * The more - 18.
sdult hall m@mtars avmlable, the t:ette: the !

) s e TR . L.
e N ,16. - Schools Eﬁd 'school s stems shnu]d mnve 1o
L . ¢ ,lmprove recomn eeping  and reporting of =~ .

e ‘Serious grabl ns .to the J:ﬁllcé «End"ather e

T Rt but ihey are éften not- fallnv.red ‘(Chapter 1). -
LT ~ School districts i'acmg serious problems of -
"~y vandalism and 'violence should review these
. uirements andy- having done so, enforce
B - ‘em. It may be helpful to consult police ini
R k * [urinulating guidelines for when they: should o
= qnd‘!‘ému]d ‘not be ::slled .The estabhshment o
e SEETRNE R R e "
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Aruitoxt provided by Eric
FaL

o . :hances ni‘ cnntrallmg the halls. oy

, K ;
and m mlenance ﬁf recardkge:mﬁ- £ a_f'*ﬂ:
and the develapmﬁnt\ of reg«ir

should be undertaken by sctiboi ’-,;;yslrf:f—’.:’ .':,u :
-recording - and_ .

EI’ISLH'E

umfarr[uty < of .
repc:mng -4 o

| 8 %,
Schoals an\d sehcu;l svstem 5 in whic;-h crime iq

al 1o the a ministration of .
Juvemle JLE ice, the schools express yery .
little confidence in them (Chapter 6). The.

“schools and dourts should work tégether to _
plan and Ecai:dmate their cactivities with

.regard- to- juvénile - (and schml=age adult)
nf’fenders. -1

3

XL? E : ’ s

a greet number Q sucﬁ_ evices. avaxlab]e,
‘and they vary utxl‘ty and reliability.
Pﬂnmpals' respans g mdlcate that. securnv
devites. in® genera?\ can_ be effective, but
schools® Seekmg ‘such . devices -dnd systems
should’ also ~sgek &c \u:e ‘on_whHich-ories to,
acquire and how ° they may best be u,g.ed
.(Chapters . 6, 7).%.\Advite from’ " 'sehoocl

* distriets . 'which have) ised:* them- can be "~

helpful (many ]arge city distriets have), and.

information . on . théir . “festing’ . “ur ;d
certu‘mstmn is- avaxlatﬂe from _ various -
. snurces exted mL‘hapter 6.~ ' Lo
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cggursg 7 1 - Putting ,jﬁ: All Together and Taking It Home e Backgrou“d
Ey . ?, ] . B - «
Mﬁdﬂla . 1.1 - Int:c:ductory Sess.mn P ’W’E""f" o - Mater!als
Backgrﬁundi D 1,_1,,,,, AL ST, J, > e
. . . = o L e
) ”Evalga;i@ﬁﬁgé :rlptlan anﬂ Prcceéq;eﬁ?heet B o .

- r; L2

.The" Natlanal School. Rescurce Network has cantracteﬂ with the Evaluatlonfpallcy .

Research Assgclates, Ltd.. (E/PRA) to conduct an Dngclng avaluat;on of the Netwark s
.Jervices and its accompl;shments. The purpose of th;s evaluatlcn is to prnv1de
~pontinuous feeﬂbaék designed to. improve Network servlces, Sdnce the evaluation is®,

responsible for determlnlng the short and 1ong range outcomes of Netw&rﬁ actlv;tles,vfg
Qlt requlres the lnvglvgmant cf Every individual Eart;é;patlng in these sessions.

o f

= "i - + B
During the course af the' werkshap you ‘will be askad'tc campléte several shcrt
queét;@nﬂ%;res whlch w1ll allow us to evaluate the: aining p,agramialncludlng the
' fncus, the materlals, ‘the tra'iners, the tralnlng ltself,:anﬂ the éffects of the '
trahnlng. These quesﬁ;annalres represgnt just one facet of a uch larger effort to. 7
e 'evaluate thé opération and. usefuiness of the Network. & sample of the persons at-
. 9% tend;ngathe core . training. v rkshaps w1ll be contacted at a ldter date (between two .
R - .and 'six mohths aftér the yo kshag) tg ‘find out whether th21r attendance ‘at the
R tréznlng ‘has act 11y hélged ihem in ad@pt;ng new Br-better stratggles faf Eravent-lili;

o . ;ng aﬁﬂ/ar reduclng schogl v1§lense ‘and/ox vandallsmi R ¥ g
& ) . X fl = . i ‘: . o : Co rfi

i 2% LN .

e : “We W§uld llke yau to help u§§by prav;ﬂ;ng some ba51c 1nfg,matlon ab@ut yoursel f and
f&" o yaur schaal afflllé%lon and by censc;entlausly ccmpletl g the other evaluation ma=" -

i a 3

ﬁterlalg on & dally ba S;s 'J,: e ¥ S - W R o
: : ; . . . . . . z’ l' P

' : ' s ’ .
. Spec1f1cpf§:ms ‘have been éesagned to receive feedback from Part;crﬁants on these Y

+

¥ 4. . _ . R
. . n. “ g I

'“_éf warkshag aEthitlEEi They include the follaw;ng .
K “im_b_NSRNiEéDQEI,? ggéftégigaﬁéFInfaymat;qn" e LT 'iirl i
X _NSRﬁ%EgDsﬁi‘; fPéztiéiﬁahE ééiii_E%alugtiﬁn_ ; - :A‘ f.;.l i\; \:‘:A k' o
grf‘?.i'.ﬁ  “H j!( lﬁséﬂsé;GS.?;: “P rt;clpant Flnal Summary , Jﬁ_f' o >:; . f ~:l af

‘All data w;ll be cailected by E/PEA staff’ or callected by Network staff gnd sent’
1mmedlately tc E/PRA at the:close of hhe training session. . This material will-be “q

kegﬁ uﬁﬂer l@ck anﬂ kéy !aur anDngmlty w1llebe mast Fagefully pr@tected* and all
: ' “No information .

ﬂ;;=!f’ prav1déd by any 1nd1v1dual€w111 be used oﬁ#released w1th hls/her name or 1dent1fylng
ARSI _ ;nfarmatlﬂn. ' T e . . Lo Y .

When you signed in this morning; you weré randomly handed a ‘card with a confidential
’ "rbspondent code number"” onit. This réspcndent code number" should be placed on
"~ each partic;pant evaluation fD:m cgmgleted by you: - The use of this. ccde number WLll
ensire the ;onfldent;allty éf yaur resgcnses. P ot b =

ERI

A
= it Vi




'%E/PRA needs to kﬁgw the “identity Qf each resggndant fé: fellawup cantactsu

y_-

T
K}

5 ) 3 B a

Record yaur number on this Sheet Lﬂ the spa:e prcv1aed belgw far reference’
* thraughﬂut the wgrkshap.

. 1 -
: Resﬁandent Code Number = ”; Lo o T

There-

-. fore, we request that you print your name on the card with your number on -it and

'5requ;:eﬂ to provide.
. uation of this project, and we would appreciate your volunteering this information.
. -about-yourself.

,'; to the E;gn=1ﬂ sheet before you plck up your lunch.

.today will commence lmméd;ately after lunch.
and candid with’ your rezponsé.

;tlan box": just before lunch tamarrgw..
. at- that tlme.h ; C * Sy e

" 'the 1a st session’'on Fr;ﬂay.
':Vlﬂés the 1ast 53351Qn.7ﬁ

~ return it to the woxkshop participant who volunteers to .collect these cards and .
. mail thefn directly to E/PRA-at-the end of the session.

‘He of she will keep the
Eards until the.end of the session in case you.. forget your ﬂumber.; s

: g - : “
At this time, you should complete the Part1c1gant Information fgrm. -Yau will~ ngtlﬂe\
that we have requested information about you (items under number 4) that you, are not
However, the’ avallabllity of thlS data would enhance -the eval—~

-

Please return thls form to the "data callectlon bﬂx"ilﬂﬁatéd next

= [ = . 5

- For the rema;nlng days af this warkshap, yau w;ll be §omplet1ng the“Partlclpant

Da;ly Evaluatlan at ‘this same time. You 'will be given your ‘first form now. Please
use this instrument to .évaluate each session you attend. The first session for =
Please complete each item and be open
You will return this material to the "datm collec-
‘You will be given your form for the next diy .
ST Lk b »

B B #

A Partlclpant Final Eummary f@rm w1ll ba dlst:;butea §a you for campletlcn after .
These forms will be collected by the traxner wha pra— R

a

' Yaur partlc;gatigﬂ in thls evaluat;@n is essentlal to the succéés of this grajecﬁ.

It will help us to improve futuré workshops’ and identify warkshgp act1V1tlES that

are most beneficial for Eartlclpants,

1If you.have .any guestions about any aspe:t

" E/PRA NSRN~E-01.1 =~ . e .
© Revised 10??1?73;' . * g;ffif - o T oy : -

E

e s

of: this evaluatlon or‘suggestions for improving ‘the Lnst:umantsg yau may cansult
w1th the’ persaﬁ Sacrdlnatlng the warkshop, or you may contact-

s . : .
~ !, pr. Janice L. Erethg ‘Project Director, Y
e o Evaluat;aﬁ/Pbl;cy Reseazéh Ass&clates, Ltd _ . )
' " suite 1010 - o o LT
735. West Wlscon51n Avenue ’ ‘ L ST
' . Milwaukee, Wisconsin 53233; L. ‘ e
o -7 (a1). 278-0175 L _

Thank 'you for your%GéoPeration and assistance.




A Typicai Manih for Siudents

n 232 000 are af}acked e

- 112, 000 are rcbbed by ft:srce weapons or

threats

‘- 2 400 000 have samethmg stalen wcsrth
!ess than $10 IS

& ',‘_' s .

o




A meai Mmﬁh Ee:ar Teache?s

e 50% verbaliy abused by students

" ©-125, 000 threatened wlth physmal harm -

\ o

° 6000 rcbbed |
_ ;6“ 5, 28{) aﬁacked (NEA estlmates 9 200)

) 1 000 assalélted sermusly enaugh to requ:re |

" medscal attentlan

. .,.“"
- )

e



ﬁ Typucai Eﬁmﬁh fe:s! %g&mais

\

. © 2,000 ﬁres set I
® 13 OOQ theﬁs of schml praperty
T e 2, 000 reports of vandalism

o 42 OOO cases of praperty damage -

€z
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| Al 4

a ﬁ T ?ﬁﬁaiﬁ Véa#w @f@@s&s |

" NIE Safe Schmls Study esilmates
$2(}0 000, 000

| Labe:r for repairs and re;p!acement

| + Alternate buu!dmgs and materials .
¥ Securﬂy persaﬁﬁel and hafdware
4 lnsuranc;e premiums '_“ |
+

Indlrect costs

vz
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Féaf 1) Sehﬁ@!s

® 3, mo 000 students avoid at !east three |
places inschool - ' E N

. . ST

o 500, mo students afra:d mast of Ehe tlITIE

é 12% af teachers hesitate ta ccmfrant N o
mlsbehavmg students because of fear s
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~. | ' S . Course
“SUF8E® 1 - Putting It All Together and Taking It Home - R Py
ca?rsaé 1 Putting It All Together and Taking Tt Home - , Agenda

o

H

Module 1.2 - Introduction to Planning; Awareness . - by Module-
Total Time___ 1 hour and 20 minutes B :‘;, - / : ! ' L

. Modulo Summary | S |

This madule presents an QVEerEW of the planning pfacess and allcws partlclpantc tg &
“work through Stage 1 in the prﬂcess, Eulldlng Awareness. . - :

g ' . L - S IR ‘ |

3 g

I | Aeﬂvltylcanient Summaw . Time

1. Introduction e ' I IR P 10 min.
. : ‘ | _ ‘ :
f!é need for local s:ha@lg and communities, ta plan and 1mp1 { t
new- pf%%rams to reduce and prevent schfol vanﬂallsm is emphas Ed

A, Rev1ew of the Network's Gaalg

- B. Our Approach to Plandin

",

" 2! Overview of Planning ! ‘ . ! g o ~+ 10 min.

< N . . . ]

Etage l 33 the Elannlng prccess, Eulldlng Awareness, is presanted

- A CT A. WHO PlagsgquhﬁPr@gﬁ;gg?

B. ’Wﬁgwélan at All? . s

C. -HOW Do We Plan? he X . . L

g e

o &

D. WHAT Is Planned? = =

s . Necessary steps in building awareness are outlined. School-" o T
:ammunlty ze*atlons, crgan;sed problem-seolving groups, neads
assezsment or other data, an& cammltmént are 1ntraduceﬂ

B . =

P

a. §§a§e ;i ulldlng Awareness -

. B. Reaalnéss e = = : 1 S

*
&

4. Steps ﬁa Eulldlng Awareness . Lo ' B . 55 min_

_ B :Pa: i 1pants explore wsgs to get’ peaple 1nVDlVéd in Plannlng, iden- _ .
Cd tify problems, and collect data in order td'understand problems. - '|. s

EﬂzJﬁzgjﬂ é:: ,k. 77Lﬁ, ;;.Jv br} '};

I - - ST S Ao
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CQQEEE l, = Puttln: It All Together and Taking It HCITI‘E

T

ddodule_ 1:2 - Intracluctmn te Planning. Awareﬁess

-

Qbf‘iéﬂiyés- : o | N

€) rarticipants will be able to-- ' ’ S

’ 1. TIdentify the steps ingbuilding awareness *

»

*2. ' Ideptify purposes of kickoff meetings. ) o s

 Description of Materials

Transparencies . i _ ' o } :

. = % i B .
1.2,1 - 1. 11 Traﬁsparénsles support an overview of the planning praéggg and
of the steps involved in building awarengsg. =

Participant Worksheets

1.2.1 - Building Relationships
1.2.2 Assessing the Problem

géckg:suna Matgrials

OVEIVlEW cf Planning Steps
Planning Process v

BY . TRy =




L}

= _Putt

‘Course__1 ng Tt

-
3

a

 Participant

1.2 - Introduction to P’ anning;
— >

Mgdﬁle

iﬂ ?- 1 siﬁggggﬂcggijﬁié?t 1

.. Worksheetl-D___1.2.1°

r

s

AEgi}éinngelatiqnship

4

List key individuals from your
planning programs to prevent or

=

o
choo

#

=

*

ST

List key organizations thatkmust be tePrésén

£,

When and where meeti

[

mmunity that must bé;gﬁ;GEVEd in .-
1 violence and vandalisp. ’

.

ted at a planning meeting.

id

L ¥

ng-be heldz

#
;-

K v . £ .
4. Who will contact the persons and organizations' listed above?
W é 1 B -
: , |
= ) (}; =

STW

e

ERI

JAruiToxt provided by ERiC
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Course ' =1 - Putting It All Together and Taking, It Home Pafﬁgipaﬂf

o — —t - s N BENS
Module_ 1.2 - Introdu¢tion to Planning: Awareness.

A _mareness . Worksheet -
.. WorksheetbD___2.2.2 = Lt S

P
H

- . E&SSES%@I}}; the: Problem

Ptoblem Area:

Tygég of Information ~ Essential or " 'Methods for . * Who and When
. {e.g., Number of Supporting Obtaining the to Collect

. __dJduvenile Arrests) .- . ~_Data - . ___ Data o . . Data

l o e - '

&




B'éckgfé'und |

Course - 1 - Putting It nll Together and ?;ﬂ{i,;q; It Home
DR e 1l 1.2 = Intréductié; to Planﬁiﬁ é %warénéss - . nap o fl o
Module ____1:2 g: Pwareness | . Materials

Background I-D_1-2:! L S S

of Planning Steps

Qverview

-

" 1. Building
__Avarenass

2., Deciding

3.
____What To De ‘%

4. Evaluation’ -

5. Future
__ Planning

Getting people |
involved: build-
ing relations
with ipeople and
organizations
Tdentifying |
problems:

' gettingsac-
quainted and” -

. talking about
parcaptiona

Collecting data:
"learning more
about scheel
and community
and assessing

* rnature of
problem

Clarify the
problem

° et goals

Establish
priorities -

Identify cen=
atraints and
resources

State objectives.

pPlan taska:

- Schedule.

- Assiffi respon=-

Y sibility

= Allocate
resources

b
A
. A
; #
&
= il

= Idantify tasks '

=

Focus on aspaéﬁ'
of program: to

-evaluate

Ealleét data

Seledt a standard '

to compare against

Levels of 7 .  -..
planning = -

Techniques . for
planning sessions

%

<8

IText Provided by ERIC

b
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sg A 1 - Putting It All Tagather and Taking It Homé

Cu_,

Module _ 71 2 = Intrﬂdu:tiﬁn to Planning, Awarenasa

1.2.2 .

.A Horlzontal View

L

A. THE PROBLEM(S)

grguﬁ;d I—D

{B. SOLUTIONS

. APPROACHES
'PROJECTS’

Ac:TIVTTIEé ity

- g; — —

—  Background
L Materials
R;SéERCES

Aspects
Diménsians

= ol s= ma = = o o=

3 .

What are the ,
aspects, dimen-
siong of the Q
problem in our
achool/district?

. ) Y
Factors |-

Causes

' gauses,

g

M >0 G,

What are the

Which do we want
to change, im=-
pact on? N

ey E1G

factors?

.Peer caunseling
Rap sessions ’
Surveillarce

. *Alarm system

Security aides

_ Community organ-

. izations

Alternatives to

suspension

Parept management o
Awareness raising .

Ete. -

What' solutions,
approaches are
appropriate and
feasible?

what tasks and

outcomes or out- -

puts do they
entail?

__ Time . ¢ -

“People’
Know=how

- Dollarg
Materials

" Ete.

p

What resources do -

" 'we need to undertake
these solutions,
approaches?

How much time? Who?
How many dollars?
What materials and
how mueh? Etc. °

[

Tha logic of th;s is to wark back from problém to fastars ‘to appropriate solutions

to required resources ‘and then implement in reverse,

“e., apply the resources,

carry out the a:tivities, impact them (hopefully) on tha causea/faetcrs that you
made yaur target and (hapéfully) reduce the PROBLEM.

r




. 1 . N 2
A Vertical Arrangement S . ‘ : .
R [ T = .

[ &t .o

- . . = - » L i 7‘,,,,,

A.. THE ‘PROBLEM(S) _ Aspects/Dimensions
LR _ ¥

- ; e — e

- =
x & . .

. \ Factors/Causes

(Goaks) ., ' .. L R

* . ' =z F e . S o
AL B.  SOLUTIONS® © S E.g., Peer counselin cL . "
TR . 'APPROACHES . L - . ‘Rap, sessions . . . .
L PROJECTS - Sugveillance - o SRR
" s ,, - ACTIVITIES . , . Ete. . o~ x

L * y LA

* . ., C. RESOURCES . . .Timé
' ) - ) . . People .




= oo 39

L

VA i ext rovided by ERIC

B

k] &

l = Putting It All Tcﬁether and Taklng Itxﬁame

-Gﬁurse
. L Agenda
iding et e - - by Module

p_1.3 - De _ ]
Total 'i;‘i;ma,;,l hour ., o, o \

Module Summary

Partlc;pants are - faé;lltated in wgrk;ng thraugh the faur steps of Deciding What To Dge-=
the Second stage of the glaﬁn;ng Process, . .
' d 8
g
7';§,7 7'* —_ - ’ 7,7—,» 777A7777777 777'-“7 ;;
Aeﬂvﬂy/cgmaﬂi Summ ry - T Time
1. Mcjéulé Dverviéw, : ' . -5 =i=m
= The f@ur steps in Dec;dlng What ' To Da—scla:;fying the prablem, setsa ’ -
+ ting goals, Establlshlng prierities, and 1dent1fy1ng constraints
and resources--are autllneﬂ
A. Review éf_E?%Qeiinq\Méaufé b
B. =Intrcductlan to De:ld;ﬂg What ra Da
2, 7 Exerclse With Warksheets . ) CoaE sl
' \
Participants use' two warksheets and work with clarlfy;ng prcblems, .
settlng qaals, and establ;shlng prlorltles fram a given set of data.

3. Gr}:up Discussion ’ * 15 =iz
Participants discuss’ the relationship of goals, resources, and con- -
straints' in meeting violence and vandalism problems.

4. Ccncl,f; 1 ) ) . CL 5 =i
* ’ ‘ . i

5 ! 1
o5 - : ’ ;
l, ) & L
¥ 'y A ) M =
Q
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C%durse 1l - Putting It AllvTégéthEr‘ and Taking It Home 7 , . Egdu!e

[y

-

Module_ 1.3 - Deciding What To Do . r

VT

a

= s

Obijectives: ; Lo ,\
T Particigaﬁts will be able to--
1. Deséribe four steps in Deciding What To Do

2. Identify tHrée resources and three'constraints in their own communities which
will apply to ‘their goals.. '

4, *

o
= ]

‘Description of Materials

Transparency

1.3.)1 - Tré#nsparency presents the four steps-in Deciding What To Do.

f =

' participaht Worksheets >

£ - - —_ s L s
1.3.1 v Problems, Goals, Priorities N : ¥
L.: Case Study ’ ’ : |
Goals, Resources, Constraints .

—

3
3

[

T

Lo

S

"
"
"

@

A FuiiText provided by eric [ESNNECIERN

Feneon TR
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"Course_______ 1 - Putting It All Together and Taking It Home -Participant
- Module_____ 1.3 -Decidingwhat oo . -~ Worksheet

.. Worksheeti-D___ .31 - '

i

. ; . Problems, Goals, Priorities
Clarify the Problem Set Godls. - - T memimeeene— Bgtablish
(State "What Is") . (State "What Ought To Be") Priorities

L

s

&




: Putting It Al Tc:gegher and_ Ta}cmg It Hc:me ST Partu‘:[pant
- ' l-,3 - Dec d I;n‘-‘l What Tc: Do S R R S WOkahEEt
... We woetl-D____1.3.2° R ' - ) _—
T ' -H;//'f - e Case Studz o : i b‘;
e S C : . 7 _ . . .
P . Lo ' : . : . . . . i .

_ Falls Clty, USA, has enjoyed rag;d grﬁwth in: the last decada and now boasts Qf a
populat;on close to.one million. - Until recently, the’ clty has. suffered few “blg
city problems"; however, of late, problems have been mushrooming. Drugs and dis- .
~cipline have become 1$sués in the schcals, partlcula;ly -the- ]unlar high levels, '
- &nd vandal;sm is'on the’ rise. - o :

R - Two Yéafs ago representatives from thé;lacal railxoad :Qmpany approached the police
% .. department alarmed over the rising rate of wandalism to their cars and signals.
_The police department resgcnaed by céntactlng school board members and other 13:31'
rganizations to form a committee to dlsquss vandallsm groblemsﬁ REPrESEntathES
_from the phene company, bus systém. bulldfﬂg contractors group, 1nsuranca agancy,
.~ local banks, and several others joined to discuss the prablem‘ ., : ‘

T After meeting_%everal tlmés, the committee had gatherea the lelQWlng aata.‘
- L ., :\, N .
o o There had been ro educatlgn in the schcel% about vandalism.
o o _Qn a random sampllng, many students sa;d they did not knaw vanda l;s" was ®
o ? o Sooa Erlme. . ; . } )
AT S . A e R A
S e A 0 SE£EEy shcws had never been aéﬁe at schaél;==
= 0 N E . ‘ . Eiast
g "o ‘Police @ff;cers believed that. vandals were“as lik o be junior ‘high = - . L
i ‘studénts as, high sghcol students. S : ' R
el o 'A hurglar alarm System ;nstalled in one school had lawered th21r vandailsm
P “.rates con51derably . e X Co : ff L
LR . o Parents were la':gely_ unaware of the extent of the problem. - . / b
.:' ' : . ! ,g'-- . ) 2 : N ! ) B N ’ 1 -“ " ] N
R ; ) ‘ £ 5 L £
. . . u -
,. : » . =
. | o
. \ -
, @
. Y ’ "\'ﬁ: u; -
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M@dula R \ 3 - Dac;d;ng What To Dc:

S w:»rksheet"f_'

X N 4

i;gsgéfcésﬁj AT Gga;ﬁ_ Statement ~~____ Constraints

‘=




I

Y-

fe. “ . - "ﬂ ;w= . ;=:.= .Agl ) _1_§v . L (=¢Q‘Ir25ig;
" Course __1 - putting It All Together and Takirg Tthshe. 4 Agenda

" Module _ 1.4 :4--'r:feciain§ HowToDoIt' - | by Module

MI 11“‘!3 hour L o : Lo

MaduiaSummary . i T

Thls m@dule focuses on Stage 3 of the planning pfacess, Deciding How To Do It. Paftiti—"
pants use warksheéts ‘to wrlté cbgectlves and develap ktask Plans to meet‘stated goals.

8
[

o L Acﬂvlty/Gantaﬂt Summary R Time. .
- s . 1

s
1. - Mpéule nverv1ew

%\ L coe - . e Do ; f .  .=5’pi;.

'Stages 1 End 2 in the plannlng Pracess are rEVlEWEd and Stage 3,
*De:;dlng How To Do It, is 1ntroduceﬂ _ ) . . . -

2. . 'Etatlng @b]ECtIVEEl 20 min.-.

L What fsr whém,fhcw well, and when are ;mpartant eleménts of statlng
._gbjectlves Partlclgants camglete a. worksheet on preparing and
'wzltlng,gbjectlves or BEElWDrkShEEt 1.4.3 to begin the Flannlng

" process,

A Minilgctgée - . . . ')r%% . o ; 1 . - ;:

B. Egéféiseuwith”Wa;§§QEét,

3. Plannlng Tasks . | 25'min.

1 ff;zi_

5Essentlal SteEE in task Flannlng are Ldentlfylng the task, schgd?
" -uling, ass;gnlng responsibility, 'and allocating resources. Partici--
pants work in grcupseta develop a task .plan to’ meet their abgect;ve.

&

A. M;nlle:ture o . . R e ' e

B. Exerciﬁe:with Worksheet =~ ' ‘f o . v : ol _ ;

|k

Conclusion - e : . Ve o .

B. Closing Remarks - .

©




7_ Descrlptlen of Materlals

a

- De:::x.ti:ng ch To D«:s It

i,

Part;glpant; w;ll be able to=-=
lg; List;the stegé‘in(Dééiding How To Do It ~ - T -
2. -Describe the components of an objective = ST . o

3. identify the stegsiiﬁyolvéd iﬁatask(glahnihg: o r .
: . e K ' O , ) i

. AT . ; _ : ’ . ' ’ ) -= '!‘ Y :
Tzaﬂspar2331es — :ﬁ T R et N
= = . ) . S : : . ey b T

« s ':wief. o planning. . o
“¢ 1.4.4 Transparency. g;ves a sample cbjectlve for whlch tasks must bei“
- . ‘ plannéd. e . . o :

. . . i Ty

1.4:1 - 1.4.3 Transparém:les 1llust:r:ate steps 11‘1 prepa;‘;ng Db]EQtLVES and task

‘1.4.1 Helplng Haﬁd=Type Pragram S

1.4.1 AStatlng Objectives : N D -
1.4.2 . Task 'Planning . .. .. o B e - o
1.4.3° . -Planning Process ' o o ‘

'Eggkgiéuhd'ﬂgﬁéria;s;

N 1.4.1  sample Planning Process Tools ;' 8 : o
-~ R.1.4.1 A Successful 'School and Community Antivandalism Prggramg Doherty
' High School. NSRN. Technlcal Asg;staﬂce Bulletin. A \
- ' P L . '_ ) R O B i!' \\7 ) -"i.i,- .

et : . : 2 : - . ‘ : . ’ \

R_lgégl_‘: A Successfui School and Eammunity Antivandalism,Prégram- I
' - High School. NSRN Technl— v SiStanc%_‘! ]gplletin. - S
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"fvaaduIe ' ,,,f,,,l,;,  '—* Deeldlng Hew Te ‘Do It N, E B . - wal'l(Sheet
wgrksheet (3 TS P TS S— ool A o

B

1

mh
i

', Stating'Objestives . | g

Y
;'é’: .‘T£§§£;£é Read edch of . thE ijéﬂtivee and identify the\element that is mleelng
. T f1 hi; It ie whet, for wham how wall, gr when?

'
1

1. .- To create ewereﬁeee af vandalism preventien by epeneering a bumper
G ’ e;ieker contest for:all elementary public seheel students to develep
Sel T 4 vandalism preventien slegeﬁ. The EDﬁtESE will occur. between
S Ccteber 1 end 20, L0

i

. _AHiesing element JJV Lo e

1’2; . To develop a two—hbur eufrieuluﬁ uﬁif on veﬁdeliem preventien by L é
- . January 1. The unit will be rated eetiefeetery or better by teechers
A us;ng the unit.

R . s A : £

.y Mieeing‘elemeht:~' if .‘ : A”!‘bié -

"-eemeeter 80 thet BD/ Df them will know hew to preteet themselves
. and : their belongiﬁge en reute ‘to end frem eeheel Lo

»”f;fMieeiﬁg eieﬁent*ﬁifz“ﬁ_~ A“.‘if~-, A e v'-_' \(

T - ) — - . 4

4y To. deeign end preeent an’ aeeembly for high eeheol studente end i
| (:parente on the subject.of school sefetv and the p:eventiun of v1clenee

“loor vendeliem. ‘The ninety minute program will be ‘considered 5ueceeeful

R ., if:100- parénts or. more are: in. attendeﬂke and -40%. of the teeehere

ol s !design fellowup '“agreme in ﬁheir elaesrceme. s

o Mieeing elemenf': ,‘ i T J-:“j e'i ;‘*fe::!: e k ﬂn;

. . . N : . i

¥

PART Ill 7Reed eeeh geel ecetement end ehoeSe one that - ie af meet intereet
Lo e T - ' to you.. - Write at least two ebjeetivee beeed on, the' goel you .
2 : eelect.

o Goal: Reduee the number ‘of serious eleeeream dieturbeneeeaer d1521p11ne
T 7 problems that : interpret)the teeehing and learning preeees.;-
o Goal: _Eli iﬁetervendaliem in eeheel hellweyeeend reetreeme. iAaif:~} *




R P R ETE AO- - R I
"_,,-7(; 2"2,- e o

1 = Putt;i.ﬁg It All Tcrqgthérraﬂd Taklnf’ rIt Ht:ime ..', » Partlelpant

l 4 Dec;dimg Haw TD Dc It i; o , 7;-"'.u

1 4 2 7 ;j 7 ;.,— L

. igsk Planﬁin§; <

4 o

b

DENTIFY THE TASK - -~ ASSIGN RESPONSIBILITY .  SCHEDULE 'ALLOCATE RESOURCES -

. . i
L -




)

Partlmpant
Warksheet

Planning Process . C.

. A. _THE PROBLEM(S) . School viglénce_anngagdaligm . ¥ . e

"1., Aspects : S S S o
‘Dimensions . s N ;e C o st
. T = - s o ) T ! x . - ‘.g: 2 "

g oo T a - What are the speclflc aspects/d;ménslans 1n your lccallty?
Y o . _*+ What' 5 the size and shape of it? : <

: % . N Iy R
g b - Where can such information be found?'What are your data sources?.
\ ! . T - i - g "

E\_ . . b .= . . s

L - Causes . R L L L

]
£

a = What cnntrlbutes to the prablem? .What "CEHEEE" undezlle 1t?1
What fa:tars aggravate i - 7 ] !

b

_ o b -~ Which of these causes/factars da you want to zer@ in on, reduce,“
R - o el;mlnate; change in some way? ‘What are your goals?

. . * "
- e
* e
b . # .
4 R -
. H
2
. S I

- \ Y
B i

JAruntext provided by enc [l




. ‘SOLUTIONS °,
* APPROACHES.
PROJECTS'

*“;ACTIVITIEE'

Ln
©

3 h

a2, .

* T s [RE T . . = R

b - What tasks_are 1nherent in thls agpraach? In what, seqﬁéhde?"

: each task? . . A .- v

What would be ‘the- autcame or. Gutput, i.e., the v;slble prcﬂuct cf

L

&

%Outi@mef?r@ﬂﬁ@t/@hjEEtiVé

17‘ L] S - 4
i : ® M ‘- e
‘ ; =
. 3
= = - ‘ N
% ”!' ‘ *
. .
4 -
[ e _ ’ N _ _
s - - i
- , a
y - _ _— — o
B E =
L e
. S . _ SRR — — Z _
- .
N . -

.9 o . B . R o R
B ; ’ S : h
= . 4
lD ! _ i o _

A — - — e - S— - - —
; -4 ' i .

11 - - _ “: :

7'?- N - - - T e F. 7- - oL . o
i . Ca - v . .
w12 o v, .4
4 o - B - — — - - = = B 5 ———

FalA v Toxt provided by emic

an




B B B - &

RESOURCE ‘ALLOCATION - DL e T

]

‘a E;Time:“bﬂgw much time will each’task requifé? eWEat'deéglings?u

. . .

Use the phasing sheet attached - L

AN AR ;; e ,,v;:':  w
b= Peaple-‘ Who w111 carry out ea:h task? How much time ﬁill he/she

: n'specifiéallg neea? ' T

o . Use the tasking sheet att%;ﬁéa,f; L T
e T S

; , S e N .

=

o

- Materiaisfpgllﬁéé-' Haw many mater;als, éts., will® be nee d d

What klnd af buéget? L Co S o - .i;udi

0
]

o ?'f {i-re;;-'~‘g§e%the budgeting. shéet “attached

£, . ) . ,

= . .

-

FRIC::

AruiToxt provided by ERIC







Total days per 1 R R . . _
. person’ . H#e RN N S 2 T o . | .Total days per project




Personnel

ansultant;- i . . 17 o . ' : o e ‘;g

Materials = . .. ' S | N .

8

ERI!

Aruntoxt provided by Eric
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-

' Module L4 :pedidinghontonote ' Materials

Background I-D__1.4.1

=t . M ‘ff,..é,g_ﬁ/ ) .

- b %a@g}e ;Ela;gn;nq. Prc :éss”‘i{@glg

.
. ) -
| - et P
’ V . B T, : ;
‘
5

B . - > - H =
=

@




- .
S , #

The first &tep will be to set up a time table for Qmmp}eti@n of the.taskd. T am starting at the first
of April, the report is-due the 26th. I have listed thc tasks in scquence, and have identified-beginning ’
and ‘epding times for each. ” s o - '

T

h_v.!,“ -.!,,l ) i - ‘ v. AERIL R . X . : . ‘ .3

i

ol
R
b -
il

Time 1 P2 75 (6 | 7 {8 .9 12 |13 {14 (15 |16 |19 [20 [21

&

b B ; . oL . . 9 S A

i : o + — 7t R 177 - v, B A‘f N 7‘«.;; \’7 e = e . _ A .
VoL Completed-formats e T PR : .
. s 0 . . X a . ) . | . - : ] )
g e d T " - e e -
i+ 2., Complete analyses . ) o ,
’ forms s * ‘ . — o : | 5

%9

3. F%Eﬁiﬂa training . ’ T : : v X , R

- 4. Collect data =~ ’ - . — - [JSS IS G | S E— —

i

5. Transfer data - |- "|. [

. 6. Analyze, interprét 1 - : - I EERE A ' )

il ‘ . 1] . _ _ _ L L NS DR

%
I

]

. Pfgpargf§2ﬁéft ' P R ' - A . ( - -

8. Deliver report - ,

'Ei;B ‘ o ; | o - | o ‘!  l;\‘

‘ \,j‘r. L ‘ - : ) . h L . g ! A
CERIC . - o | . S o =
| S . S _ - S L . ) - L

E: 1



4,

x‘\ . . -
TOOL #2 , ) : ) - -

- .

£

Another tool I have is a chart for esﬁlmat;ng the personnel rgqul:ements Ear cach task bekEn dDWﬁ by type
“gf skill and number of workdays. : :

%

, _ ) Due Egﬁimgpgugf person-days required
Tasks ) o T o By Day | Asst. Director | Cleéerk .|:Sec'y |Total

1. Eamplgfe data callect;gn formats . . ~ 3 .| 1 | S 2

3;-P:avide training B . | e y N B d1

4. Collect -data . - P 14 - o 1 s s

SQ;Traﬁsfer data : o 5" o U : I I

6. Analyse. inte:prét o o 16- ) [ : _ ’ y

- 7. Prepare report - ° . | . 18 P ¢ : g N AL TR .

8. Deliver report : 1, 18 -*"._ k. t LR I h




Now *
he

can calculate my direct labor costs. ‘Given the daily rates below, I calculate
.abor costs of the evaluation.: / : ' K

e

-
=8

‘

Secretary @ $41.60/day X __2 days = § 83.20.

Clexk @ $32.00/day X ;/i[;saayg?

]
m
=
~
o
o
o

. Asst. Director @ $68.00/day X 4 3/4 days = $323.00 .. S - Qo

'TOTAL - $582.20 L

e

| TOOL #3'

‘ Belaw is a 51mplé budgét format which I ’can use to EstlmatEsGthéI resource requlrements
_and. calculate the total estlmated cost of thd evaluation, Let me fill in the relevant
* items and calculate the cost of this evaluation. . -

SITEM .« " . DOLLARS - . DESCRIPTION

. Direct 1ab§r'§cst§'; $582.20 Asst. Director, -secretary, and clerk

— 7 \ — — ————— ) **1**7 — - —— - = = —

Fringe (10%) 58.20 . )
. T - . - ;T*" '
Consultants (@ *$90) T )

Suﬁ?liég/materials 10.00 . Paper--for dc, analysis, report
.Equipment ) '

Facilities/space - fﬂr .

: L :
Postage e : o ’ L e
s ’_ e ,,._{ e — S = ——— B ,}r'f" e e e = =

'3

Reproduction , 3.00, Analysis and report
b _ ) , _ 0 .

Telephone

o

" Per diém - . .

" Miscellaneous R EeDD'fijz ~ Contingency

u

[ERJ!:‘ .i:_: vt . $659.40 " No averhead charged
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'National School Resource Network:
'ijl'@m;’ﬂ Ceanler ¢ 5530 Wisconsin Averue, NW . washington. DC + VEGI)QSA 2850 .+ Tail Fiéan&DDIéBE ﬂD“D , .
Eastein Regional Center « 53 Bay Stale Rasa, Basion MA 32315 - 1417) 3539554
Southemn Regional.Centar » 53 oin Sreet N E, Afldnia. GA 30308« + {404] 872029

Mhawestem Regienal Center « & North Michigan Avendea Sutte 1704 Chicago. It 60602 = {312} 7823747
~estam Regonal Cadler « 18 Protessianal Center Parkway. Son Ralael, CA 94903 + (415 4721227

| 7 ASLlCCESSfUJWSChQDl anciCDmmumry |
AN mnvanciahgm F‘r(:)gram T e
Doherty ngh SChDOl e —

Summary L :

The Dt:hér‘ty ngh School in Celu_rada Springs Colorado, using c:ampr'ehenslve
planning to identify and deal with school problems and goals, established a year-iong,

. antivandalism program. A serjes of concerts, assemblies, Up Days, and other activities .
were tailored to Doherty's special needs -and resulted in increased school pride and
reduced vandalnsrﬁ » The program was instituted in: response to a ::cm;ﬁumty initiative to

- reduce vandalism, and is a positive exemplér of " the results tha{ can be achieved

- through school-community c:@gperatu:ﬁ

@

' Doherty High Schoal,

) §¢:hr.u:!l

ity
- of indifference. toward
allowed

E ﬁr@blems

Thé?}job?em- L

‘jA Colorado: Spr‘mgs,

Colorado, needed to develop a program to
reduce vandalism.  For the * Colorada
Springs c‘:ammumty, " vandalism~ was fast

becoming a major concern. The local Board

af Realtsrs had planﬁed a r:nmmumty service,
. project

system in
order tr: redgce vahdalisrﬁ, ‘and had. devised

with the Board a plan which asked ‘each of

the' schools in Doherty's district to develop
comprehensive, + year- Iang plans ‘to reduce
vandalism. in their St:ht:als The best plans

were scheduled to” receive prizes from the.:

Board. the

school
schoal,
Doherty,” with 1,800 students, had $1,170-in
its  fuhd. Aﬁy expenses for replacing
property damaged or destroyed by
the year were to be
this fund--and whatever

To- supplement ‘ these prizes,
dlitl“lf.t sat

vaﬁdahsm © during
deducted fram

" money was left over at the end of the year

was the scheol's :EQ spend as it chose. '

Doherty's special problem was' that although -

it did not have an uhusually high incidence
of vandalism, its student body and commu-
lacked school pride, and the attitude
the school could, if
t(; cantmue, lead to
ok

The Solution
Before' the school year started, Doherty
High School assembled a br‘gadly based
planning/action. committee made up of repre- .
,sentatwes from: the staff, student body, =
‘sparants, . and local businesses,
all  of whom were concerned about school
Er‘DblEr‘ﬁi and had the time and energy tc:;_

up a fund for each
allactmg 85’ cents for each student.:

-more. serious

wcrk on a vear- h:mg project.

,As - Fjr’s’t ‘step
the committee identifted the needs and

cess,
“goals of
werea lo=-

© among all

%

in its ’umt:al planning pro=

the antlvahdahsm DFB]ECI These -

]
&

Ereate an awaPEhess of the antn*},
vandalism éampalgﬁ and program
Boherty students * and
-staff, . ’ ' Co
- Create an awarenessﬁ\cf ‘the anti-

vanaa,hsm campaign and program -

among the Doherty. parernts and -~
cammumty

DEVEIDﬁ a sense. of pride among * i

Doherty students, staff, parents,
and community :

~ Invoive studenis, staff, parEﬁts'f'

sand . community ‘in- Epezific pro-

that. w:ll pride,.

, grams

pr@rﬂﬂte

4 ) . R e - : 7.




8 Reduce acts and costs Ef vandal-
‘ lsm ' - .
‘,j\f’ext the, committee developed a comprehen-
sive program for meeting these identified .
gaals, including a time. line, SﬁEEIfIC anti-
vandalism projects, and 'the assignment af
responsibilities to  committae © members.
Resource people were snlisted and local .
newspapers and . radio stations contacted.
Discussigns ware held with the principal,
the sstgnt council, the academic council,
and thie district. administrative officer. Sug-
'aesticz', were m::ar'pgrated and ac:::eptam:es

~obtained= e

By th begmmng of the school year,” an
.enormous amount of time had been expanddd .
by the committee considering ideas and
‘enlisting: support.. As a result, many
pecple at Doherty ngh School. and in the
community were ,given the appartumty to
participata {n" and shapg the plans. for the
antivandalism pragram; and because people,
tend fto buy- into ideas thay help shape,
support for the program remained at a high
leve| thoughaut Ehe year,

. / vt

Beginnirg of :hé Year Activities

In the initial wggks of the s:haal year, war‘d
of the program was widely disseminated. The
first schoo| newsletter carried an article
explammg thz  program to parents and stu-
dents and/ invited them to participate. An
open hausg for parents-and announcements .
tc students -explained the program in the'
- first’ Fgwﬁ day’s of school.

Kn:k t‘;}ff Assemb_yi

' A papular local disc jockey was enlistad l:y
the planfning committee to serve as the mas-
ter. of ceremonies- for the program, ang to
pgr‘tlcupate in other activities during the
school year. For this first kick-off assem-
* bly,+he conducted three assemblies--the stu-
dent body is divided into thirds to fit intd
“the agdltcrxum--anﬂ mtraduced the - slogan

. EGﬂtESt
a

B S!q;an Eantgst

:The, slagan c:antgst was used t«: mvalve stu-
" dents in, developing a catchy phrase or logo
to use in-. the antivandalism campaign.
. Prizes were arrangea by the planning com-
Cfifttee and “included. donations from local
‘bBusinesses such as, ;H’t Esr‘tlflﬁi!ls for din=
ner at a4 popular restaurant and records.
ém parant, who worked for the .Seven-Up

*of .75

' necessary equipment.

'~mentaries for.each.’
aside; at the end of each Up Day.

o, sﬁiaker system,

~Q ing Campaﬁy, arraﬁge:ﬂ for a donation

" 68

prizes.
green ’

silk scarves as

Daher‘ty s colors are blue, and white,

Seven-Up's green and- white scarves ‘wera’
* appropriate.)

The planning committee gave
careful thought to the prizes, as they did
every aspect of the antivandalism campaign,
and as a result the response was énthusias-
tic..:

3lide Show . e

A slide show stressing school pmde was pre-=

sented as part. of the kick=off assembly.

. The madia teachers, who had volunteered-to
- produce

P the show in the. initial planning
period, put the show together for only 3100
for film, /since th& department had other

rowad -from the antivandalism fund provided
by the school.district.) &

~ Neighborhood Watch

The Colorade Springs Police Department,
which the plannmg committee hzd held dis-
cussions with to enlist their cooperation,
provided the school with free "Neighborhood
Watch!” pamphlets. These pamphiets ask

neighbors to look for “and report to the
police any  suspicious happenings at .the
schoo! after haurs. Doherty’ students distri-

buted these pamphlets to homes and stores
in the area aﬂ;und the schaal

“Several Up Days were desxgnated throughout |

the school year. The “disc jockey returned
‘to the school and provided enthusiastic coms=
*A half hour was set
Durihg
the first 15 minutes, music from a live band
sor records was played over ‘the school loud-
and teachers and students
. spant this -time-cleaning up an area Ehey
had selected from a :list provided by the
planmng committese. For the second 15 min-
utes, the teachers and students went to the
‘school cafeteria for dancing and. refresh-
.ments--which included Seven- Up Battlmg
‘Company which was sold for 5 cepts per cup
(to -cover the cost of distributing supplies.)
Maﬁy students' and teachers participated,

t cleaning .was vgry visible,. and the

war‘ds ware Imfﬁeﬂlété

Dﬂg of the Up Days was organized by clubs -

and organizations and held immediately after
‘hours, which further involved diffarent

. wgroups (sheerleaaers, .Pom Pom, -War ‘Game.
Club) and mdnvndua!s in "shaping up" cer-

ar235f - Another Up. Day became

-tain "sehool

(Because

(The $100 was bor--

o

= —



El
H

‘who. wanted. to come back ta schaol

. students and staff cleaned and danced,

“newspapers and radio stations.

“an Up Night. during which custodians Super=- -

ised - and provided equipment for students,
) 7 for “an
heur of concentrated cleaning. After .the
reguested that ar\cther Up Night be sc‘:hed—
uled.

Otrier Activities

Other -activities sponsored’ by the' planning
committee included ‘a new game' 'tournament
and an-ice cream social. Additionaily, rep-
resentatives from Daher‘ty were interviewed
about the antivandalism program for local
Fiﬁally, in
May,, the planning committee met to plan how
best to spend the money the school had nat
spent on vandalism. ~

Results

= 5

The. pr‘agr‘ar‘n resultgd in a 33 percent reduc-
© tion in .the gost of vandalism ln the Colaradoe

Springs schoal district which contained
Coherty. Ooherty High School felt the pro-
gram a:h:eved success. in developing .student

- and staff awareness of the nesdless costs of,
-’\saﬁdahsm and * in-
. Doherty.

developing . pride in
'Addctmnally, Ooherty--—-won the
$1,000 cash prize from the Board |aﬁ Real-
tors and received the $300 which remained
unused
dalism
arize

students and faculty:

allotment for Doherty. ° The ‘total
money was divided. evenly Ubetween
- the students spent

_their money on an activity display board for

listing wupcoming’ events, and . the” faculty;

still  undecided,, are considering. saving
theirs until they can purchase a videotape’
recorder. s :

Replication Issues

The Doherty model can be utilized by any
elementary, junior high, or high schpoaal,
and their community. Attached is a- copy gf
the antivandalism proposal, which contains
the ijéﬁ;tl\'és and proposed plan of action,
a time line, and a report for funds.
final antivandalism report,” which contains
summaries of activities completed each month
and the. entire project as well as conclu-
SIDﬁS

they -~

Also

~ *school
.information.

" Vestermark, Seymour D.

in the school district's. $1,170 van=.-—"

. &onta

‘Ms. Caine
- Doherty Highv School
* year 1978-1979.
. answer telephone requests for information,

The

Reqx,uréci F%esgurc‘:eg

Most needed is time 'for Ehé planning ~and
initial resource gatheriﬂg acfivities, by com-
mittee members. This need For sufficient
time at the Eeglnmng c‘:l‘ the pra;ect must be’
made ﬂlaar ' -

needed is time fer a coordinator,
approximately four hours per week, gh ‘the
staff to act as the focal ;;n:mt for
This coordinatar should be
desagnated by the pmﬁclpal

Costs will depend on individual school plans.
Doherty requested 3200 “'seed" money, which
was spent on film for the slide- tage show,
phatography display, bumper stickers, and-
flyers.  (Refreshments were donated by =
Seven-Up, and the charge of five units per
cup .covered distribution supplies.)

References
,AJ:— , and Blauvelt,
Contreglling Crime in the

A Complete Eveaumty Haﬁd@crzk

Peter  D.
School:

for Admmlstratars " West-Nyack, N.Y.

T Parker ' Publishing Company, ' Inc.,
1978, ‘ °. ‘

Casserly, Michael D. School Vandalism: A

Review of Pr"@gr*arns _Prepared for 'the.
Council of the Great Elty Schools:under:
LEAA Grant No. 76 NIS9 0139, *1977.. -

-t Person

Msi Doris "Caine
Assistant Principal’

-Doherty High School

4515 Barnes Road

Colorado Sprmgs, Ealarada 80917
‘supervised " " the program . at
during the academic
Although she is mot able to

your inquiries can be sent to her in writ-
ing. Lo
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C DOHERTY HIGH SCHOOL .
o oo ANTIVANDALISM PROPOSAL _ '

&

1. To create an awareness of the antivandalism campaign 'and program
¢ among all Doherty students and:staffi Y » ‘ _ D L

2. To create .an awareness of the ant;vandallsm Qampa;gﬁ and program
among ‘the D@hérty parents and community. .

3. . To ‘davelop a sense*gf{gzide among Doher'ty students, staff, parents,.
and community. ’ = o

. 4.. . To involve students, stafﬁ, parents, and ;ammuﬁity in specific

. programs that will promote pride. -
7 5. - To reduce acts and costs of vandalism. L T s .
Committee Members:
. Staff members: Sue Séangz .
, . . Doug Johnson ' ' ’ .
o Dan Rogue . _ o '
* Doris Caine o o B
atudent membe f Mlké Magee, Student Body Présldent
' / Tom ‘Jones & i
Sue Bartalo - v
Myles Hansen
Brenda Economy
Ted Crosswhite
Parent membérs Lola Ward
‘ REbéfﬁ-CfiEWéll
1 e - .
Cammunity_Rasaur:a; Sean Auglum, Ea:wax Records
People: .~ «Gene %?umata, Seven-Up Bottling Cémpany A o
T ., ‘.
- F\ ) =
. 4
. §3 . & :
Danérky ngh Schagl ﬁaleradc Egr;rgs, 0~ 80917 ;
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= J_
PROPOSED PLAN ,
I. ‘Awarensss - VoL i ‘ |
EA;' Brief lnfa:mat;an in September ? ﬂEWSlettér abﬂut District, #11 sragfame -
_sent téréll Doherty parents. ‘
;E!) Required short assembly to present antivarddalism campgain.
1. Assembly ‘will be: given three ﬁimes-ﬁhé first week 2f October
with specifjc classes attending (accompanied by’ teachers) so
that all patterns I and III students attend. TR
2 2. Requiféd assembly Edf pattern I1 Sﬁudeﬁés; to be held the )}
. Eirst waék af sassion C. ; , . )
3.  Local dlsc jockey to be tunta:tad to be master QF eezemcn;es _ T
" to praesent)prcogram, purposes, goals, etc. ‘and. to ;ntraduze .
and stimulate interest in -the slsqan contest. _ i : .
4. Shott, dynamic, and memﬂrable slide show to hég;b devachlng
' a sense of pride, . e A
;ii C. Posters and bBanners hung in zafgaéria and lower hall emghasiz;ﬁq pride.
o D. Announcements mada on hotline about program and slogan contest.
‘._ B - ‘\
II. On-Going Projects’ ‘
) H + . - LY ) . . - ) o N . ) . .
A. Slogan contest to develop "eatzshy" slogan, word, or logo ‘to use through-
auﬁ,antivandglism 78-79 campaign. R
1. Wlnnex to receive an award, which will be a warthwhllé prlge,
,hapéfully, to %? donated by a business. -
2. Slagan to be prihted on bumper stickers to be glven to Donerty
students for their cars. (Partly E;nan:ed by Seven=Up). {
3. Slogdan possibly copyrighted so student's name appears on sticker.
. - o L . , L ¥ o
B. _ "Hour glass" kind of display (sculpture) showing alletted funds running - L
out (opposite’United Way Fund Raising Barometer). A possible projecc :
fo Ehe art aegartﬁent; ' o ‘
cC. Short ann@uncements made Eram &;me to time saying how: much was spént or
. lést ‘because of specific acts of vandal;sm :

D. Up Daye—iassansaréd by SeveniUp

1, Schedule &3 on October 16, Decembef 19, Eébruary 14 aﬁd April 4.
(tentative dates) Last 30 minutes of schaal day, elaan 15 mlng =T} el
"and social 15 minutes. ' :




O

ERIC -

Aruitoxt provided by Eic:

t

o

Static displdy of
picture.

=

2.

‘raduced. Erlca and social time.

'DisplayA;ﬁﬁ up after each UgiDaﬁ in Sgértan Room Wiﬂﬁéwg

73,

All students invited to participate in @rganizéé pickup, cleanup,
and Seven-Up day. Committee in charge will plan and organize

Ug Day w;Eh schaal aéminlstrat;an and custadlanS. : B

"jobs" will?bé given to diffarént groups (i.e., one month
another
atc.) .’

-Sgaciéic
certaln ‘club membersumlght have a specific duty assigned;
mcnﬁh, sgec;flc classes nr gfgups m;ght have a EPEEIFLC iutg

=
A

All students wha_want to -be involved gi:%up and clean inside and outside

Music ta wark by will be prév1d’ ("live" walk;ng music graups, Qr
radio station music p;ged th:augh PA, etc.). Cet :

F ;3’,' E‘
Last part Df UE Day (15 m;nuteg) Sevan*Up to be sold at ! very
Sometimes Doherty :tagé aand*—. .
hggafully, athe: times a vclunﬁee: band ) o , TR
Pictu:gs will be taken each Up Day (see E below). , L

T

phatos taken during Up Day with a*#mysté:g" person
/ Project &0 {be undertaken by photography classés:

a s

p rson wha carrectly ;dent;fles myste Y person.

A

Prize given to .fir

Button c¢ontest--Awards. made- for different categar;es af buttans concexn-

" ear l;senSES,

‘ing pflde aﬂd "stamp aut vandal;sm," etc.. . . R )
e

1. Awards donated by community supp@rting business. : gﬁg§§$

2. ' Buttons will be made'ué‘and sold with numbers. . R

3. afigés-givén 5 sbédénts wéariﬁg buttan.withgzér;ain numbar,

Prizes to be donated by supporting me*:hant;. Also mgrchants
to be contacted on possibility of giving automatic small dis-
counts if student comes into store wearing button.

%

. Community "watchérs." o © E £

1. Park and Recreation asked to watch and hel; with radu:ing vandalism.

2. Egg}nags peaglé in shﬁpplng center to the west ané nel:hbars : N
in¢homes who.can see the school to be contacted and asked to C
report to E@liéa any susplclaus happen;ﬁgs =to be :@@rd;natéd
with pal;se and ‘school, . : '

',36:

Parents and 5tudénts asked ED repmrt/any vgnéals w;th descr;ghlén,
%
“etec. )

H

i
Individual awa:ﬁs given to students whs répcrt 1ncldents that lead t@
the cﬂnv;etlﬂn of vandals. : :

;;a. » ._ | é‘ 'f' i}l..  7 -_63€5  '
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o L -
. A ‘. "c . B .
* .I. I.D. Campaign
1 Working with Coleorado Spmings Eal;cé D contact parents
and school né;ghﬂars with fliers to a§VErglse the need co mark .
’ valuablas and offer assistance. " . b
2;  Sset qp-"markinq teams" who-will §a to homes to mark valuables for
' those who request it. These students will have identification and
"be "trusted" students. -. : i
J. ” Area businesses to Be contacted for their support and interest,'and
possible donations to. be useé as prizes--i.e., theater tickets, dis-
count or Eréa food. .. , - : . - . '
III. Culminating Projects
Neﬁ'ga@es_tcurnament and ice cream social to further instill pride, wWill
involve community, parents; students, and staff.
- TIME' LINE
August!Ls—il E , o !
Committee working on proposal o . . o o o - -
Report to student é@uﬁzll . ' ’ '
Saﬁﬂ@a" . oo L o |
. . Newsletter to contain general information about district program
Banners" and ggsters to bé made and hung .
Prnparatlegf§ glldé show, and assembly plannlng E“
: , A
@Et@ﬂéf :

:~-Kick-off assembly . = _ 7 ' i , ' v
Hour glass d;splayed _ ' * ; ) . ) ;
Slogan contest’and bumber st;zkers (distributed when ready)- » -

‘First Up Day (October 'l6). To be followed by phﬂtc dlsplay and ﬂystérty v
picker-Upper contest .
December . »
Up Day and photo mystery éante it (December 20) = . ' .
January - . . ) _ | .
. Button Eént%ﬁt C , oL - K
February v K
Up Day (Feb;uary lé) 9
March ! o .
I.D. campaign in' cooperation with Colorado Springs Police Department
EAPAfil . - o - oy o _
' Up Day-(April 1) R ' 665 ) ‘ .
\‘1 B & i . X ) . . ; . i

[:R\(:Ccmmiftae meets Ea plgn h@w:bégt;tgfsgandithe money. we diﬂﬁféisgénd anvvanéélisﬁ}_,."

ided by ERIC.




- 2 B
,‘—. . . . -

Th:augnaut the year, subcamml&tees made up of different student groups will be workin
to plan éach event ln deta;l : : . . T

Announcements will be made from time ta time to inform students of row we lost money
(the amount and the specific act) and hour glass sculpture disp lay hanged.

-

. The original committae will :ant;nually evaluate the’ aztiv;hlés and make.necassary -
échanqes. L ] VA :

. REQUEST FOR FUNDS

- We wauld like to. Féquest $200 "front" money. ApproximatelyrsloC of this is for

the Slldé—tagé shaw. (Qur haﬁulty slide-tape advisers estimate ﬁhe need for 10 . ' *
£o 12 rolls of 'film at $8 per roll for purchase and developing.) /The other 3100 )
‘would 'be used by the art class to do the hour glass'sculpture, the photography
class for the photography display, part of the cost of the bumper stickers, buttcns,
and the I.D. campaign El;e:s. : T . o o i}
. Y ol = = . L *
. ‘ . . S LR 5
. 1
) e T
¢
'3
- ’ 4 5 #
L !
k2] ' ;
gﬂs; ‘ -
. ¥, af -
= # '7 ‘ki, = i
O . ’ ' . s 6 /

ERIC - = | o

o v LR o s LY : : S -




THOMAS B. DOHERTY HIGH SCHOOL
Charles M. Gaul, Principal

DOHERTY : ANTIVANDALISH REPORT

SUMMARY” OF ACTIVITIES COMPLETED

August, - . 1. Committee of staff, students, anasﬁgmmuni§§‘EE@ple formed.

a. Meeting held, ideas discussad, ﬁbjéétiyes decided (lst mégéihg
' b. Rough draft amended and finalized, time: Llﬁe ;laﬁneﬂ

? 7 o s e responsibilities ass;gned (2nd meeting) A .o

#

. 2. *Einal grapasal presented to and a:septed by Efiﬂéipal '%tuéént %
. ’ © iy eouncil, and academlc council. - :

3. ‘Er@p@Sal submiéﬁed ;; aéministrativa principal.

geptgmbg;,;é 4. !>Wgrk started on dévelaplnq ‘slide-show émpha31§1ng pride : \
o " (to be used in kick=-off assembly) . N

5. ° (September) A:tislefln nausléttér to pardnts and students with :1
- explanatdon of program and invitation to participate. :
Antivandalism p%sgram and @bja:ti%&guprésenﬁed'ti parsnts at
opan house and t; students through llth pe:;ed class (stuaent
_cangfess representatives) and to staff .at fa:ulty meating.

d\
b

LEY

Implémentat; of E:;gram —-Ercjéats that were completed
.October 7. K;:k—ﬂff Assembly D:taber 4
_———— =% .- s B . T .
T ) Raquired assembly- to kick-@ff Déherty's program.. All students _
L ﬂ'_ and staff ln school attended, and the pride sl;dé show was ',
. presented. Tom Erewe:,,éis: jg:kéy ‘from KESN, was mastar of '

g ceremonies. . The slogan cohtast announced by student body fo;EEr,;ﬂ
* Myles Hansen. Assembly also gztended by three of our community  °

Sponsors. ’ B ' _

Kéiéhba:haad,Wgtéh égfé outs: cﬁabér ?

SEQdEnt :smmittee handed eut Neighbarhabd wWatch gamphléts and
‘were interviewed over the radio about Doherty's antivandalism
‘program at the grand opening of the néw shagplng cénter just
*east af the school.

Up Davy Dctshar 16 -

- = "All classes signed up for specific cleaning assignments -through
7 their 1lth period student congress represantatives. .Teachers
T -and students then cleaned their area for about 15 minutes then:
came to the cafateria for5 cents cheneuﬁ and dancing. Many R
students and teachers participated and a lot of cleaning took ¢
IERJf: ”' - . place. Tom Brewer, KYSN, also attended; also, Mr: Shumate, -
;: g o S EE g:;m_sgvgnéﬂpi. (Sag prmpcsxl fcr dgtgils af Up Day ) =,=¢E§E§‘




= : |

d;sglay WAS madé in the d;aplay case aromQtLﬂq the slagan g:ntesh

zgl

g o for thé bumgar st;aker ‘and gramct;ng tha ant;vandallsm :amgalqn
) o ;}S-ELagan Cantest L o _5. SRR

= = ; . .

~ The slagan winners announced anﬁ 9:12&5 awarigd during fall pED-
SELENC %;'assembly One grand prlﬁe winner thEé "slogan was adapted and printed
’ %, on the bumper sticker received a Cross pen and bencil set, a Seven= Ug
» -scarf, a §25 gift cert;flcata for dinner at the Sunbird’ restaurant,
. and a SlD :grt;f;caté for . records. Apgr@xlmataly 90 ¢ther students
.+ . won ‘Seven<Up scarves for their entries. (See BUMPER AdD PHOTO.QOF |
AWARD WINNER.) - The prizes. were d@natad by our cammuﬁ;ty %sonsa:s-s
'Seven§Up, Calorada Sprlngs Battl;ng Company, and" Ea:'Wax Records.

Dt L ;glaqans.; The winners were:selected by ;hawapt;vandal;Sm committes,
T blus regresentaflves rom aur community sponsors. Ehctas wers taken .
+*. by the ahaﬁagxaphy Elasses du;lng "Up”~ Day" torbe uséd ﬁ@r the mys ery”
sghata a;zkéﬁ-uppgf c:ntest in Deaember,f >

' R . ST : .
\‘ ' ’ i L C B

Photo Mystery Canﬁest Decambgr 1 - Decémber 20 :- ) v C

€ ] i

"

(Y

oA d;sgiay af haﬁas of stLdants wafk;ng durlng the last Up Day was
" made in the d;sglay Ease. More Seven-Up scarves were displayed as
prizes for the persans who aafrs:tly ;dentlf;ad all of the mystary

: picker- ugpé:%. The phﬁﬁés were. taken by’ thé photography classes

¥

» v .7 at whe November Up Day and the best had the facés ‘blocked out, so
g‘ o -« that ;déﬂtlklﬁatléﬂ Was mﬁre difficule. ThéSé ph@t@s werse of students
oy L w@rk;nq on the first Up, Day. Maﬂy 5tudants turnad in res;@nse; to
‘- % . thiscontest, :and three winners received Seven-Up, scarves., Awards
e v were made at the ‘social part of Up Day. . - . , ';; ' ,
‘December 20 U&:Dagg S, ' ' - .

Yo U Urhig Ua Day was. @rganlzéd th:augh clubs and organizations; ,i. .e., the

L ; “e A'““D" Club éheerleade;s, Pom Pom, the War .Games Clun, 2te., all algned
e - U up for che;: members. ta "shape Up" certain areas. Studernts who wanted
. . o part;:;gate ‘and were not part ‘af an argaﬁ;gatign found our - ) \

‘Archeipn members (student :auncll), who were. wearing their’ Arcn51an
- ;hl;ts, and thay assigned areas to go to,” to help. Again, we had
5 cents“SEVénsUpiand music in the cafétarlg after the clean up:

- 5 . f “ . . )

T Up Nigb;yfFébfuary 19

-”} 3f_” wTh;s wa; a ﬁ;ght=§lme sléan up Stuﬂénts who wanted . to part; ipate’

?l . 'f! :'haﬂe back and worked. Ahoyt SQ studémts, plus some staff, came
AT ' ‘back and worked,. Super cleaning'was done by this group and then they °
A L Y " danced. Thééé s;udénts requested that we do this again. 'The -
a R - custodians were also very pleased %ithithis effort. K R

(]
~
-
o
"
B
e
-
»
Fi

ERI!

s s . B .
Aruitoxt provided by Eic: s ‘ (R : Lt B . . . s s

We had a trem 1daus rasponse to this contast with magy E?eaﬁlve Lo

LE A



? A ¥ - -79 .
% Smg i . N E V B .- R . . \
;QA' -l i;'é Dahérty ngh Ezhaal béllevés thay were the first gch@al t@ submit ‘He;rn‘-
e T antlvandal;sm Qlanﬂ - L :
t T ; T2, We are Praud that 1t was used by many other schools as a model to deéigﬁ?
thelz own. alans o e ) c a
3.~ ‘We had EHPEE cammunlty suppért fram—— -
CLL T a. SévensﬂpJgth;igg Qampangi " )
wp Lo (1) They provided at no cost to us ‘Seven-Up' for our Up Days,
Rene L . . = -l00 Seven-Up scarves (which are the Doherty colors)’, Cross
S+ .o .7. . pens and pencll EétE, g;ft ée:t;flcate for SES at the Sunbird
, .o . restaurant, o < R e : '
,?‘(EIv'Paia'fér our bumger'é%iakersi;
f(E{ Attanded seve:al plannlng SéSSlQnE and an;;vandallgm prggrmas
; at Dahefty o ;v o . - v -
Tl ST : " \ o ; . = . :
b. :?ar Wax Récérdsq Ski' s_Sub Sgg@w;ch Ehép, and gpme Bu;lﬁe:s
; A, * o ., .
tL) PESVldeé sugpart Ehréuqh donatéd pr;gés far :@ntssts S
' 5"J - '(2); Attended our kick-off as Embly and/ar camm;ttee meet;ngs
N . oo \ i .
(3)°.ski's prav;déd 'us the opportunity Ear our students to distribute
‘Colorado Springs Police Dégarfmént ﬁé;ghbgrhéad samghlnts and
. Expla;n our grag:am aver the radio at Ehalf grand apénlng
c. §¥§& S ', . A — L ' i“;
fa . ,' L ) L ] e;‘ B ) 7 i . ) - ‘ ) . , E
o (1) Tom Brewer, disc jackey, was our master of ceremonies for our-
LY e kick-off assémbly.. (This had to be given three;times to o
o a accommodaté . .all af cur studants, so took much af hl;kdanated«x
s oo tlme') g ~ . 7 .
N = R LI ‘a ) ' -
(2) ‘Tom EfEWEr bégk for @u: first Up Day. . ;3- . !
7 0 'd_ Lt Carnerr Cspg,“arraﬁgéd f@: us to geﬁ many pamghlats and was
=
: very supgarﬁ;ve duf;ng our planning. i e -
5 A h ,(r‘: v h !
.. - e, Parents af Dahe:ty SEudents o - A T
= ) . N el . L
(1) Sérved on our camm;tteei 3 '
. 134
= -. PR t !
L (2) Verbalized their suppart after viawlng the slldé sh@w ‘at. aurf‘
‘open house to be cammun;ﬁy wat:hers and slase =by . ne;ghbargé
have called us on dlstruban;es thay saw., . -
""'»'A.._L [ 3 - -




: 5. .

‘aczs of vandalism from the é;strlct,

“‘us Eram having the Aprll Up Day, hawaver, we . fael that the ;rajéttsuthat we dld do

) 80 v, .
. ¢ g ' : [
,% }fi ‘ Custad;al Staf:Wagé Eaiulty o o S T : "; s - o -
.{‘ LR * . . ’ v, ‘ . - ,,;,,4,27;;7’4_‘”___ :
T O §) Gur staff sugé:Vlsed Up Days. ; j o ' T
- 2y Custaé;ans PfaVldEd clean;ng matér;als and Expagt;s
] . - B ’\ C . .
4. wWe Eeel that our: sﬁuéants andfstaff beﬁame aware @f cur ant;vandal;sm program
*  and ‘many partlc;Paﬁad in the specific' events., Stuaents From all groups have
helped,: naﬁ just student council, but all groups were represented--from the

the usually noninvolved kids. .

handlcapped students, ‘to the athleﬁes, o )
all also became ;nvalved _ L

i Eustad;ans, Eea;hérs, adm;n;stratass have .
-Students hava cagge:aﬁéd in rép:rt;ng ‘and curtailing vandalism. .

L]
o,

» % : . .
s 5

SQme af our Erap@s&d prcje:ts have nct been :ampleted f@r various réasans. The hour
glass displaj idea became too expénsive, and we could not obtain. the cost of cartain
We decided the button contest was too similar to .
the-slogan contest so dropped it,L_Lagk of time and’ s:hedullng zanfl;cts thave prevented

-

s

4

j wgrg wartby and su:cassful #s Lo - i ) L Do .

: we 'still plan to :antlnue our . prajectsa
?saheduléd for March. e : o R =

.- done. by our, studentsi

'vWé did'a:camplish ousn gaalé of making stuéents aﬁd'staff'awaré of the 1&5&1@54 cost
‘. of
- we

ERI!

. i "'""\ .t , ) o

We are working on the I.D. campaign that was
. ["?\} .

‘We' have lasﬁ %sme of our apprcpr;atad money due tdﬁacts that we feel were nrt\vandaé

*We are aPark and Rec;eaﬁ;an\build;ng, and: the school L3 usec :

by ;aaala Eram about '6:30°0r- 7:00 a.m. to 11:00 p.m. six days a week and from 1C:2C/a.m.

ta*ll 00 o. m. on Sunday

ism ©.

vandal;;m, dgvelgplng Doherty. pride, invdlving studanﬁs, Sﬁaff and sommunity, /and
hhlnk that our ﬁampa;gn was - a success this year. : . '
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Course .1 - pitting It ALl Together and Taking It Home . Agenda .-:;

. : I .. A P E | - | 5 | - v ' B : ) ,. - . . = LB
+ Module __L.5 - Evaluatirmﬁ - I ——— by Mﬂdule _'

g

i

" Total Time___L. Bowr T e T

z ', — - - . A — - . NN
- = _— T —— T -
i

MadulaSummary L L
A madel .is presented far evaluat;ng the ?ffécthEDESS of a pf@g:am or PijECt Par-

-ticipants will actually. assess the effecf;vaBESS‘af an illustration of a program to
combat sahaal vanﬂal;sm. - .

-

€ . . i

i

LR
"

T Aeﬂvﬂy/centantSummary ] Tmime

1. ";gﬁrgductiaﬁigprthe!Eva;gatiaﬁ Process _ C : o

. A definition of the evaluation process is presented. : ) s = -

’_ — - . :; \

2,° . A Systems Pe: Pt%,f of a Program or Project - . : l 10 min.

C AL . IngredLEﬁts of a Project

a pfcject is a callectlcn of activities hav1ng a ccmman aim;
‘e.g.,. to reduce schcal VlDlenCE and vaﬁdallsm. ParthlPaﬂﬁS o

lwok at the loglc of these activities.

B. Apg}g%ﬁg_éﬁSygEg@SWYléw 1§ f” - - T , I y

Four main ccomponents of a project are reviewed.
C: Applylng A Systems Vléw——A Harlzantal Perspect

' .
- =

From a systéms persPe:tlve, a praject is a series of" actLVLtles - .

fueled by inputs and 1ssu1ng outputs.

D. Summary of A Systems'Pércepti@n"pffErcgrams,anﬂwg;éfécts
S A rationale for the advantages of a’ sydtems app:oach is preE

* s ' . sented; :

1

e 3. The Evaluation PrQEESSssrhe Eas;c Steps and . an Examgle ; ; B i5 min;

Participants will look at the evaluation process by way of
example. . . ‘ ) . i . ' .

"A. in;;gdgctafy Comments _ ' : h R .

JERJ(;: — ﬁ;;fl — :"-u- 

BVA FulText Provided by ERIC S + * :
ez b L0 ; h " o




) Y . . * ‘ - :
o Acﬁvity/camem Sum ,,,,, ay Time
4jThe Flrsé Step Df the Pr@ce§§ 7Fc:u5.: .; \ ; :
V;Th;sgstep ;nvalves dec;dlng whét aspaats of the prajeét to keep f
‘an eye on. - . R o » . f
X :C. }he SECDDﬂ StéP of thé P:Dcesstfgata Callectlan -
- ‘This step 1nvalves gather;ng data in the area af ;ntérest; N ‘
D. 'VThe Thlrd Step of the Prgcass——Establlshing Standards )
: In order to jﬁdée é pf@gram effectl;eﬁéss,.saméthlng is néeéé%
v ‘against which to compare Eérfarmam:e. .
| E. xAngmmary_gf;;hé_sqalpétién P;a;egs; ) ;
ég faﬁgé;é Extgﬁdgéiggplicéti;ﬁ%éf“théjEvg}ga;iggrEf@éesé- 25 min.
V A. 'inirgduéﬁéry=gammeﬁts= ) .!@ o N ’ -
© A ratlanale is presented f@r laoklng at the comganents af a’ g?agram-
! ,  in a more complex way. e - ' .
:  Ei‘, ;;}uétrat;an of an ExEEﬁded Applléatlﬂn af the Evaluat#én P:acess
Particigants analyze‘an extended example of the evalgatlaﬂ pfécessi
iC;’ Summary and Qpestlcns é@néérn;ng thg:?;tgndedAggpiiéatigﬁ?gpéel )
. =-Di ' Small‘Gﬁ@up Actl vit ya=Evaluatlan of Effgcﬁiﬁéneséigﬁ ainéiegt | .
Partlclpants are gresented with peffarmangevdata af a praéram-and
asked to assess the effectiveness af its apezatlan. .
‘ﬁ:b‘ Ggaup Régartlng Dut: . 7 :
. Part ; lgants :epcrt out th61r flndlné; tc the ent;re group. !
’-léi E@%éi@é%ﬂ?ﬁgémérksjy \: R | ! ‘5 min.
A. E'Eh%m;;?f;émm;hté |
,B; @g;iééé;giésk‘far Pa;?;;iPanté. l T ' - ‘
. 73 ,
.
o ) ) . ) )
é;igé;g T 5




Lo BRI R TR BTt v
‘ ) Aa i : ! Lo . A s . . X -';. -!_ ) R - thg
- Course._:_1 - Putt;l.ng It All. Taqethe:: and 'I‘a};;ng It Hcme o : ‘Module
o M@du'g 15 Evaluatién 7 L .777”771 e SR :
: , .ﬁ. . ) _
. , - ;5
e # R =
, o - e {ff R D
- Objectives- ~ . /. ; :
] . o AT '
o Partlclgantslﬁill be ab;e to-- 7 | '
1. . Analy?2 ,a Eerfarmance report on a pr@ject das;gned to :ambat SEhDOl v1§len§
v v . andﬁ/ﬁndallsm, 1nclud;ng. '
. ‘ﬁﬁg Asse ssing haw EffEEthé the grajéct 15 in eight areas of perfarmance :
i . 7 o

s betectlng at least three ‘problem areas thaﬁ‘réqulre further 1nqu1ry and
+ outlining the ﬂlzectlon of the 1nqu1ry :

a Maklng de: ions regardlng the Prajéct s future based on avallable data ;'
VVDESEribE the’eleménts of a systems evalgaticn model.

8- B B 3

Descriptian c:f Materials

S Transgarenc;es_‘
* .;,i;{p e + .
1,5. 1 ~.1.5.6 Transparencies prav1de an overview af thé major gngrad;entg af a

e K pragram and steps for evaluatlng thls pragram.

=

' Participant Worksheets . \

1.5. l - Matrix of Actual .Versus Planned Performance
1.5.2 VEvaluatién'Désign Matrix =. An Extended Case
1.5.3° Evaluation Report Matrix = An Extended Casé : _ -
1,5.4 EEvaluatlan D351gn Worksheet - ' o ’
-Background Material -
’ “' '- " 1.5.1  Reading Based on Trainer Lecture ' ! R
. &




B W
ourse_ ' on of Progr: _ Participant
MﬂdUIB;, ' 7 1.5 = Evaélggtlicg,,%7,'7,7,,7:,_,';:-:_,i _ - . - WQI‘ kShEEt
' WorksheetlD__ .St .. T

LR

. Course_._ 1 -.Planning and Evaluation of-Programs

) MATRIX OF ACTUAL VERSUS. PLANNED PERFORMANCE _

_ First Semester First Semester . . E o N "
- Actual’ * Planned Ccmparison Judgment -

.- Cost ~s1307 ° ~$1500 © " 1207/1500 Underspending

© - Sessions. 26 . .36 - '26/36 72% Effective

- Students o . , 1 . C :
Reached || 161 : 250 i61/250 - "64% Effective

 Effects_ IR
, = Students | 115 f 128 T 1157125 . | 92% Effective;
Returning || - ’ ‘ Lo Not Bad .

= _ 1 S _ _ _ R _ _

~"Acts of - o 9.y 14 . éS/lé’_‘ - | 36% Fewer; Gaar;'” e
. Vandalism || : . | Last -Semester | .. Attained . | =




cegfse_ L

Module

. 87
%,,,@ - Plennlng andaEvelueelon of Pregrems:
;;,;i;;e Evaluatioh — —
. i | %
1.5.2. - - L

" Worksheet 1-D

'EVALUATION DESIGN MATRIX - An Exteneee Case

Participant

Worksheet

o B 7Seeeﬁéfseﬁeeterrhr - Seeend Semester - I B
LAetuel'Perfermence Stenderd Perfefmenee Comparisen
Input R 777 (Meeeuree) 7 77 ?, - ;7 L 77 B S
-Cost; total'and = ; \Ietel #s _ Total #Sebuaqeted Actual Plan
by type = #5 on film. - #5 f#r £film , '
- - #$ on materiai , - 43 fqr material -
Mean # minuteezpef Meen i mlnutee ex- Actual Plan
< * session = Peeted per eeeelen
)  Total # rap sessions ' Total #Ieehedulea Actual Plan
“I total & by time -'# on Mondays - - - # scheduled Mondays
_ T _ = # on Tuesdays suneduled Tuesdays .
-Attendance - Mean # students at- Mean #'expeeted to Actual Plan
. - . tending session _ | attend: '
- M.# on Mondays ‘= M.# on Mendeye Ty .
- M.# on Tuesdays - M.# en=Tueeﬂeye ’txxedeJ
-Indiviauel Total # ihdgietuﬂeﬁte - Total #}iné. students EeteelvPlen'
Students ‘ reached expected to be : '
reached: total’ T - # (%) Male received :
and by type - - # (%) Female o E
E - # (%) White {
- - e i . . £1 4,
; ~ # (3) Black - ( Mo Eigf_?a m‘fls |
. , =~ # (%) Hispanic £ i o 0
SIS R R TS N , N =
gffggtg B ] . f e, ) § . . %
<Individual Total # ind. students Tetel # students Actual Plan
Students ) | returnlng expected te return .
returning: - # (%)/Male ¢ /
. total and by # '~ # (%) Female ( ..
) t
“type and -~ # (%) White v ( No e :PE: atlgns
frequency. . = # (%) Black ( |
=*# (%)| Hispanic . *
Impacts ] - 77ﬂ R .ﬁf\AiiW _447 C o o }
| “Acts of vandal- Total # hcts Total '# acts expected Actual Plan
ism: total. and - # to individual (less than in first
by type property s semester) .
. - # to school St o :
: property v
~Cost éf‘veﬂdeliem # of $ damage ., | # of $ damage’ in first ietge; Plan
- : semester
# ‘. \- “’“x




~ Module__
- . Worksheet I-D___

<

go

Planning and Evaiuaggan.gf Programs

\\4

. L .
1.5 = Byaluation

1.5.3

§
!
\

® - | EVALUATION REPORT MATRIX

= AN EXTENDED CASE

Partleupant a
Warksheet

o T i Second Semester Second Semester 7C§m7f; Jué§=
\ Actual Perfcrmance Planned Performance ’;'pa;;Sﬁn ment
== = — m—— 77\ — — = e e ,A,, —_—— — ——

* by type

Tctals$1220
=film $550
-material $670

96 ' per session

Total: $1500
-film $500
-material. $1000

60 ' per session

550/500~

670/1000

96/60

*1229/1500

—Rap segsions -

held: tDtal an;/)/

by tlme

_;Attendancex

‘gIndlv16ua

,dents fég%

stFr“
type

. Total M.:

Total: 30
-Mondays 12
-Tuesdays 18

17
-Moriday M. 6
~Tuesday M. 23

Total: 202

-=Male 91 (45%)
‘-Female 111 (56%)
-White 126 (62%)
~Black 43 (22%)
-Hispanic 33 (16%)

Total: 36
~Mondays 18
-Tuesdays 18
Total M.: 15
-Monday M. 15
=Tuesday M.. 15

Total: 250

30/36
- 12718
18/18
17/15
6/15
23/15

'202/250

113%

AESB%

664
100%

40%

" 153%

80%

| “Acts of vandal-
ism; total and
by type

1 =Cost of vandalism

- to individual
property 3

- to school
‘property 1

$4000.00

Last Semester 9

Last Semester .

4000/26,000

.Effe;ts R :’ — —
_Indlv1§ual stue _i@%él: 154 iatalg 125 -154/125 ) 123%
dents 'returning: .|. -Male 85 (93%) i : —
total and by -Female 69 (59%)
type & frequency | -White 92 .(73%)
' " - | -Black 34 (78%) !
. < =H13pan1c 28 (84%) .
T B B SN S S———
Total: 4 4/9 - 334

. 2§,DDD7DD ; - 15%
[ '
1 o
‘ Ly
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 Course___ -1 - Planning and Evaluation of Programs
‘Module_____1.5 - myatuation - .

! Worksheef I-D__ 1.5.4. EVALUATION DESIGN WORKSHEET

’ .

-Péﬁicipaﬁt o
| “qukshegtf

3

" ACTUAL PERFORMANCE
MEASURES: =

PROGRAM/PROJECT
~ ASPECTS

'STANDARD PERFORMANCE

g(r_ = . .‘77 o
ANALYSIS & INTERPRETATION

a o
2 i ¥
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o s,

. Moﬂule l;i = Evaluaigzlcm - 777 i 7:‘ . ,,;,;V,W' — :_ . Mat rials
:__Eaekgraundl D 5.1 00 L .

G urse 1= Putting It A1l Together and Taking It Home K
° — A e Eackg QLII“Id

WHAT IS EVALUATION? S e e

E L

-
*

T
L

' Dnce a §rogram of pIOjést has‘been lmglemented several ;mgartant questlcns must -
‘be aﬂswered-_l . _ . } . N
: . j o CoL
o 1s a.program Ggr;ing? I o - '
o] fiéjit doing what we want-itfté é@? :
,g,‘Is it ha 1n§~an effect?

o If nét; why_naﬁ?' : _ : ta s

E351ng and answerlng ‘these questl@ns is what evaluatlan 15 all abcut. Evaluation,
put slmgly, ig== .

: A-process by Whlch we judge whether a prcgram (Dr gragect or instriiment or
» ©o Persan) 15 wnrk;ng éffectlvely or not. . -

°  WHAT IS A PROGRAM OR PRQJECT?ff A SYSTEMS PERCEPTION =~ . B ,
Any‘evaluatian‘pracess must start by-aefiﬂing a program or project. Systems Eéfé ;
~ ception focuses ugcn the lggig of an activity. Viewed in this way, a program or -
"Eraject ig-- » - - r ‘ i )

A EollEEtan af activities which have a common aim, e.g., the reduction of ,
vandallsm._ ‘ : '

The 1égic of such a program may flow as follows: ' . <]
o You want taArgduce,vanaalismi=

&
o £

- o0 One way of achieving that is to make students more sensit‘ve tg ‘the costs of
‘J 5vandallsm in terms of money, moralé, ete.'

- o One way to make students more SEﬂSlthé is to hold rap EEESLQEE on the problem. .
oY "o To suppDrt these rap sessions you are going to naed timeg space, méney, facili- -
tators,. films, ete. SR : : : ’

T ! ?Q

J ‘.

/ O * T = —— — = — B —
RIC - ™ :

BiA i Tox provided by eric [
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 Applying a Systems View "~ '« o,

R (mpacieﬁgductian gn_"Schﬂqél.Vandali'Sm A

~ Effect—More Sensitive Students - .~

'_Oiltput'%ﬁap.séssléns . S )
Inputs—Time, Spgée, Films, $, Ete. - | .

£ = L0 s 1 . )
i 5 R . . . = . - . i

- Laid on its'siae thiérsimPle project appears as follows:

=

_S'jstéms View of a F’i‘ﬂjeﬁt

[ Inputs | Activities |—w~{ Outputs |- " Effect || Impact_
Time Preparing ~ Sessions, More - - Reduced .
" Facilitators ~ Acquiring - Fiims acquired and -/  inthe
" Films O fiims - 'S”" lon , responsible school
-oFims Ims= - 9essions -students - .
. Dollars . =~ ° Anhouncing .~ /annauqced :
' sessions  Sessions held

f .

Holding . . |
sessions Vo e

Eﬁéry,gr@grém or project, large or simple, can be diagrammed like that--as a series
of activities fueled by inputs and issuiné,in’autputs that trigger off immediate
effects that'contribute (we hope) to ripple effects (impacts). Specific. amounts of o
resources like time, space, personnel, materials, etc.,, are channeled into activi-

ties like preparing, acquiring, announcing, andthIainérsessigns_ _Each of these-
activities must produce a session prepared; a film acquired, announcements made, ooy
. cessions delivered, and students reached. Hopefully, because of these outputs, ' o
. something will happan to the students like a positive change in knowledge,. a posi- . ',
" “tive change in attitude, and a positive change in behavior. In time,:these will:. - -

‘contribute to some ripple effects like growth in peer pressure to stop vandalism,

reduced destruction of individual and school. property, dnd more constructive be-
 haviors in general. ' - - ) :

\(o L : o o
IERJ!:.=: e o o 50 .




In summary, a systems pe:cagt;an enables gpe evaluat@r to detect the flow of the
program or project and to detect its linkages, salient features, and cause- -effect
It is useful for more efflc;ent plahﬂlhg, ‘managing, and evaluatlan of a

+ -program oxr PfQjEEﬁ.

" sequence.

ThE EVALUATID ?RDQESSf!THE BASIC STEPS AND A SIMPLE EXAMPLE

J
In order to gain a better unéerstard;ng of the Evaluat;gn QIDEEES, we shall apply

e T {

I
it to'a simple example of a pragram to reduce s:haal vandalism.

'I'he first step is to decide what aspects of the program you ‘want to keep an eye on.
‘For 1nstance, yau may want to keep an, eye on=--=

q' c: Tﬁe
o The

2 o iThe

] o Thé*
Q ‘.‘I‘he

You may want to line up your interest areas systemically 'as fc’:lléwsé

i .

number of :ap sessions helé

number- of students reached

cost of the program

number of agts of vandalism occurring /in the school during the semester.

&

lnterest Areas 3nd

nhumber.of participating students who. returned

}TES

First Semester

: 2 First Semeaster
L At:tual Ferl‘armance . | Standard Performance
Inputs Number of Dollars Spent
—Cost Number of Dollars Spent
—Y _— — — e .
ﬂutpuls E Number_nf Rap Sessions )
s=ﬁapSes§an5Hem Held .
—Individual Students Number of Individual
Reached Siuﬂenis Reached
Effef:ts Number of Individual = ’
_lngregsgd Sludént A Studenis Rﬂtufnlng to
angern 5&55'@'{5 1 1+ Tlﬂ"les
- lmpa:ts Number of Acts of
=—Reduction in Shhanl Vandalism ) .
Vandahsn: o "

1 4

W

~
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The second step is to gather data on the above interest areas. K For each measure, .
obtain the actual figures. On cost you can consult financial records; on individuals . s
~ ‘attending and on rap sessions held yéu will have to set up a gf@ceﬂuré and assigh.' : Tt
_responsibility for gathering those data at each session; the same will be necessary
for gathering data on students returning to subsequent sessions, etc. pata collec- o
'tion and reporting procedures have to pe well thought out for every measure you are N
- 'interested in. -We will not o into methods and pfoblems of data collection.for:the - ; .
‘sake of brevity, but common sense will often dictate appropriate procedures for S
gathering the data you need. e o cem :

:
=

“ -

Let's say that”by the end of the semester*the follewing data on performance were -
collected and reported: v : PR ; C

&

Actual Ferfarniéﬁee Data = = -

F

. v ) e w
i L & .
First Semester First Semester = ; .
Actual Performance | Standard Performance .o .o

Inputis - ' o : e

et - o $1307 - .
==Cost : T
] Outputs ' ot ' h .
~No —Rap Sessions Held 26 " Ly - o
—Individual Students Co . e -

Reached : L i . _ A .

| Efects | 115 Individual Students ‘

* —Increased Student Returned to Sessions 1, | - | _ . ,

Concern 1+ Times - A 1 : " T S
N R , I sy

- Impacts - ) o ) e ' S , S e .
—Redusetion In School 9 Acts of VEﬁdEIl;m N : . .
Vandalism : N T L

' What do these figures say?': They tell you what happened. But, they say nothing - - TR
evaluatively. They do not say whethe: what happened was good, bad, or indiffer- = * | .
ent--which leads to the next step in the process. ' B : i

s working effggtiualy;'ycu have to sélect
d something against which to compare your

g

.o be able to judge whether a program i
a standard(s). in other words, yeu nee
-performance. = T NI - . v ,

o You waﬁE“tcfkeep an eye on cost, but in relation to what?
giéur Eudget Iplan)?  T S e s o - B R
Last semester's cost? . . o o o . o

Rnother similar project's cost?

[Aruntex: providea by e[RRI T . .o G . . L s
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To evaluate you need to bring standards (a 1eve1 or measure of performance) to
bear on,your current performance.

"o You want

- The

o You want

- The

- - The

ot You want
- The

0 You want

‘.« The.
- The

= The

97

to xeqb your eye on rap sessions, but in relation to what?

number

you'planned?"

to keep an eye.on individuals reached, but ip r iation to what?

@ L f

number you expected to reach?
numbér reached on Monday compared to Tuesday?

o

to keep an
number you

to keep an

uumber for

eye on students returning, but in relation to what?
o s . P

expected to return?

eye on acts of vandalism, but in relation to what?

[N s

the same period last year?

average number over the past four years?
numbez occurring in a.'school the, same. s1ze as yours°

-

The range of standards possible is-- ~

ELN
'

'-.o NEED. (do we measure up to-what's needed?) - o :

. of.PLANf(donwe measure- up to what we planned to do?)

o PAST PERFORMANCE .
© -OTHER SIMILAR PROGRAMS (do we measure up to that other effort?)

o CONTROL GROUP

o ,DEMAND

¢ PROFESSIONAL

4

o REQUIREMENTS

.

(do we measure up to demand?)

S

{do we measure up to, last year, last quarter?)

-

‘(used in experiments)

{do we measure up to professional levels of performance?)

{do we measure up to what funding agencies require of us?).. .
: q }

»

Often programs .do not have a solid standard because they have 'little data on past
nerfermance, on what other programs are doing, or thelr own plans are loosely writ-

* ten,

without

specific expectatlons beyond spending.
data and wrltlng good plans. E _ |

L. ‘ v . P

vow~let us brlng some standards to bear upon our s1mp1e program ‘to reduce vandallsm

L ] .'through rap sessionz.

ERIC

Aruntext provided by enic [ER

effect,- output, and 1nput objectlves.
actual performanee and you can FaVe

. L

£ .
i,

M Y

Let us suppose that the program did have some specific impact,
You can\brlng these- objectlves +to.bear on the
ome judgments about the program s effectlveness-

Hence, . the 1mportance of keeping L

L
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Matrix of Actual Versus
Planned Performance

First Semester
: Actual

First Semester
Planned

Comparison

Judgment

ln;ﬁuts

$1307
—cobt

$1500

© 1307/1500

=

Underspending '

13%

ﬂu_tput\s,_
—Rap .
Sessiﬂng”\ 26

—Students
Reached

%,

" 26/36

- 181/250

72% Effective

64% Effeclive

) Eﬁéﬂta \
- | —Students
Returning: |-, \

i

1151125

92% Efiective;
Not Bad

S - N
Impacts . \ -

?AGES_Ef \
y  Vandalism Co

14 -
Last Semester -

G't;:’é! Attained

What do these few figures say?
they stimulate?

what They Say:.

Input _
-  The project is underspending

3
3\

Outputs S \
- The project is having fewer
rap sessions than planned

Questions/Actions:

a

What questions do théy raise? What actions do

" Where is it underspending, why,

should the budget be reduced,
what can we do with the surplus

dollars?

Which sessions didn't occur, why,

was demand low at certain times?
Perhaps we should reduce thg num-=
ber planned or change the schedule.



a;-;‘-v:-r—.r___—x_ e e s ;,,,::V;:it,_:::_r.:.,.r,:, i . 99—7 G- =
G- , 0
5 - i Lt}
= - 4] £ N
Y Whéﬁriﬂenyay: o i . ~ Questions/Actions: ’
Outputs fcant'%)fQ _ ! ’ : A
- f%e project is reathing signifi- = = Why ir participation low, what
) cantly fewer students than : students are coming, what's the
planned - | v » . profile? Perhaps we need to pub=
o : o o licize more, change format, change
. Y i ' ' i time.
Effect: ' ' ‘ : :
' - -A s;gn;f;cant numberof students - How thén do they return, what's’
) - do return to oné or more rap . the profile .of -the returneeg, did .
sessions . ; they return because they liked it?
; Perhaps we should publicize this,
: a : "'engourage more to come.
. Impacts - o
-~ Vandalism is down this semester - What other factors might be con-
> : M tributing te this decline, was the
. - actual coést of vandalism down?
Let's check that out.
ArMDRE EXTENDED AFFLI CATIDN OF THE EVALUATIDN PRDCESS
The abave survey can be éxpanded made more EGmprhEﬂSlVE and therﬁfare more useful,
all within the systems framework. You could look not only at total cost but at ,
cost in several areas; you could look not anly at the total Aumber of rap eess;anf
held put kaep data on the numbér held on M@ndays and Tuesdays, etc.
,guppcse that in the secand semester: Df the same school year you exmanded‘th: original
survey to include more elements -and that you expanded your Standafds to measure
these. additional Plements Ey the end of the sgcand semester your matrlx mlqht lcok
like the following: ‘ ! . ’
", 7 . )
i . * . ]
, . . Lo coe . : 5 ;

Aruitoxt provided by Eic:
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EVALUATION REPORT MATRIX - AN EXTENDED CASE

Actual Performance

Second Semester

Second Sémestéfrﬂt

Planned Performance

Comparison

El

.held; total and
by time ;

VEAﬁténdance

-Individual stu-
dents. reached:
.total and by
type

-Tuesdays 18 .

Total M.: 17
-Monday M. &
=Tuesday M. 23

Total: 202

-Male 91 (45%)
=Female 111 (56%)
-White 126 (62%)
=Black 43 (22%)
-Hispanie 33- (1l6%)

‘-Tuesdays 18

Total M.:.15

-Monday M. 15
-Tuesday M. 15

Potal: 250

18/18

17/15 =
. 6/15
'23/15 =
202/250 =

~Cost; total and Total $1220 Total: $1500 1220/1500 = 80%
by type -film $550 =film $500 ~ ©550/500 = 110%

' ’ -material $670 -material $1000 '670/1000 = 67%
=Time of sessions 96 ' per session 60" ' per session 26/60 = 160%
Outputs . 1 - N o
-Rap sessions Total: 30 Total: 36 . 30/36 = 83%
-Mondays 12 --Mondays 18 - 12/18 = 66%

=Individual stu-
dents returning:
" total and by
type .& frequency

_Total: 154

- =Male B5 (93%)

" -Female 69 (59%)
~White 92 (73%)
~Black 34 (78%)
~Hispanic 28 (84%)

]

154/125

Impacts o
~Acts of vandal-~
ism; total and

by type

-Cost of vandalism

1: 4° \’
individual
property 3

~ to school
‘property. 1l

$4000.00

4000/26,000 =

33%

15%




As you can see, YQgr ability to evaluate'the program hasfbéén?greatly expandad.
Inputs . .
- - The praject ‘is undarspendlng agaln, especially for materials.

Dutputs
- Sessions are 1ast;ng on the average 60 percent longer than expected.
~ . The project is holding 17 percent fewer sessions than planned; Monday is a bhad

day.
-~ Attendance overall was ‘better than antlclpated Tuesday sessions are too

crowded. . .
~ The project didn't reach as many students as d231red more qlrl are coming

than bmys.

Effects - ’ .
. - Many more studentg stay with the SéSSanS, espezlally boys, blacks and hispanics.
Impac ?
- Vandallsm is Slgnlfl antly down in acts and costs. .
) Achlons — ~

- The sessions may»be zantrlbutlng to incréased student concern about vandallsm

- and having a rlp le effect. We are not absolutely sure, but it mlghtzbe good
_ . to keep the sessions-going next semester, publlclze them’ more, drap the Monday

. date and pick another to relieve Tuesday, qather the rap session partchpants of

this year to plan some related projects next year, etc. Mo Sémethlng to retain the
girl participants (find out why they dropped out). Get some feddback from partici-
‘pants to test our conclusion that the sessions did have some-effect on their know-
ledge, attitude, and behavior. ' !

CONCLUSION - '~ ' - o o o

_ This brief ba:kg:aund PlEEE has sgught to give the wcrkshap paftlclpaan a basic
4 ;gﬁugantraduct;cn to evaluatlgﬁ by presenting-- / , :
& . A . . ’\_

o A Sysﬁems'gérzeptian of grcgggmsfgrojésts _ S

** o The basic steps and logic of evélﬂatiaﬂ

‘A simple exparience of a‘syrve ana a more in- depth study of a pra]ect“
Pl : 9 Y

o]

L ’ Paftlc;paﬁts are enccgraged to go over their own project's plans (présent or future)
and select the inputs, outputs, effects, and impacts, and relevant standard medsures
in order to construct their own evaluat.on design. - : . L

PRC e S

A ext provided by enic [ el R A - ‘ f



Courge __ 1 - Putting It All Together and Taking It Home AQEﬁdS

‘Module_ 1.6 - Taking Tt Home SR " by Module

Total Time____ 1 hour and 45 minutes -

Mﬁdula Summary | .
In this-final planning session, participants develop recommendations and build an aqenda
for the first planning stepz they will take in their own communities.

L1
*

\\\‘ . ’
T ciiy/Cometsummary | _Tme _

N =

1. Course Summary and Module Overview . . “ 5 min. ¢

In this final plénning session, three aspects of planning will be
éxplored: levels of planning, recommendations, and techniques for -
initial action in the back-home situation. .

= S

S min. ’

2. Igyels of Planning .

Four 1evels of Change are presented individual, classroom, scha@l/.
. o neighborhood, and community. ’ :

"

3.7 Group é; IndividuﬁI“ExeréiSe= Recomn endatlgne l ' - . 45 min.

‘Participanfs write res@mmenﬁdtlans for programs or action Steps ’ - P
suitabl?*tar their own schools and communities. .

| AL Introduction : _ T . .
B. Exercise with Worksheet
4. . Group éxegg}se Te;hniqpes §02 C§nju§ting,Elangingisgssiggg \ 50 min.
Participants éulld an agenda for a first m- ﬁtlng of a planning | |
. group which they will be able to use in their own communities or : i ,

will develop first action steps they will take.
.- . A. +Discussion - -

B. Exerilge Dr S;mulatlén

| . - e
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i

. "COurse__ 1 - Putting It All Together and Taking If Home

. Objectives

"pParticipants will be able to=-=
1.
ment of programs . - -

Identify -several levels

-
i - 3
3. ‘'Develop recommendations

own community.

Description of MEEETEIS -

Transparencies

E]

ee-1.6.1 - 1.6.4 Transparencies’
‘ S pccur. *

Participant Worksheet

1.6.1 ' Recommendations -

Background Materials

' L]

—

6.
.6.

Module- 1.6 - Taking It Home

suitable for their own community's programs

1 Ground Rules for Meetings - o >
2 Agenda Setting: A Team Building Starter .

ok a

3

-

Identify aspects of planning which are imp@ftéﬂf for successful develop~

H

) ] ©

of possible-change 7' R

Build an agéhda:f@r_a first planning session to meet a ﬁrﬂblem iﬁ'tpeir -

¥ ]

Com

FullText Provided by eric [ B U . ! A
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@ return home.

"
-

"
(%]

\ o : ‘; N

Course_ 1 - putting It All Together and Taking It Home - ?QTEEGEPEI‘I‘E
Module__1.6 - Taking It Home S A WDFRSE"!EEE

WQrksheet I-D__ ,,1;-5-;;,, e - .

S , . . .~ Recommendations . N
. ; -~

i

Write recommendations for each topic listed below. These are recommehdations you
believe should be considered by persons to whom you will be reporting upon your

.

. y L. Programs we should learn more about. S - -

= = . =
+ -

Specific strategies we should consider to reduce:school violence and vandalism.

* : =
. =

a .
7 =t

" = < .
[ e e %
#

Persons or groups. that ought to hear about this workshop and tye'idéas presanted.
4 ! = = : ) ' l Y

’ = z q\ ' L3 r) !'\
N 4. Suggestions for developing a planning process logally.
CA ) . VA - - : i b s )

£.F . ¥ L : ' 4

. 8. Other ’ o o

e

. To whom will these recommendations.be delivered?

. Name

Address ‘ _:,;W, 7 o - - L T

v o e R
R .
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Course 1 - Pu\:t;nq It a1l _Together and Taking It Home S ~ e ey LI O
e it tore——— - Background

| Module 1.6.- Taking Tt Home . " Materials
- - Background I-D_1.6.1 o <

e _r~?—*~w>7;rwfi~=f—aw<—ﬂwrfﬂ ~] Q= —— e e

oy B X
Ground Rules*for Meetings
F 7@' N

= . . 4 i .

{. Start on time. : : : -
2., Develop and review the agenda.

3. Conduct one piece of business at a time,
4. Particigatién is a right . . . and a responsibility. .

¥ - -
A

5. Initiate ideas.
. o i

6. Sup@@rt!i . .- challenge . . . ;ﬂuntef. Differences, resolved constructively,
lead to'creative problem solving. - -

7.  Give others a chance to talki' Silence does not always mean agreement.
- 8. Communicate authentically. What a. persan says shauld reflect what he or she
thinks as well as what he or she feels.’ o :

1

9. Conduct group business in *front of the gréaga . ><7

10. ' Conduct personal business outside of the meeting. B v
11. Develop conditions of respect, acceptance, trust, caring. o -
N ‘, 12, qsveiég alternative appraaéhag’go the solution of:a problem.

13. - Test for readiness to make decisions.
14. Make the decision. b e T . ) :

15. ASngﬂ fDlLDwup actions and IESpGESlblll es.

i

. 16, sSummarize what has been accomplished ‘ .
B B - i . B },

17. End on time. : . - .

s

Le afﬂlng ASSGClatES, Learning Posters, Bostcn, 1971

[ IC- 77 L 1 %
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Course ____1 iElltﬁi?[q,Iﬁfhllj'iiﬁe?hé;:ﬁmﬂ_ﬁkiﬁ? It Home Eagkgr@u“d

Module 1.6 - Taking'tthome = -~ - Materials

Background I-D _1.6.2. — e — , .
a .
166. AGENDA SETTING: : ' '
A TEAM-BUILDING STARTER -
. A Coals
I. To ereate and rank-order an ugenda for a team-bailding session, -+ . -
1. To generate ownership of and commitment to commonly perceived pinblems
facing a wark group. L0 , ) : s
11 To develop effective listening skills, o
Gronup Size ' , ;
* * . 7 ) . : % 4 b ,\
- Varies. (This structured experience iy intended as an initial activity in s tean- s
development program, . The “team™ may be any work unit, such as w committee, task o
loree] production line, or decision-making group.j
Time Required :
; s Approxinadely one hour. : )
# » * = ) . ¥ -
s © Muaterials . I .
’ I. Newsprint, felt-tipped markers, and masking tupe.
’ H.. Paper and a pencil for ench participant,
- : ) .
b " Thysical Setting - . e e : _ ¢ ;
. k)
A roim Im;,o: tnovigh Tur pairs of* participants to meet pm‘m,ly \\7.1" space is ’
necded for posting,
i 2
Process . ’ b
= ! : .
The fucilitutor (Hscnsst:% the ymh ‘of the .\Ltwlly .uul gives a-briel overview nf the ’
. : di’i;ﬁn o ’_ e el : ’ :
.t 1. Team members are istricted 1o pair ofT by mluumh W person with wlmm they .
o have not l\lkul recently. e
. - "L ~Whun pairs ure agsembled in separte places in the o, the feilitator teils them
) 0 mlu; turns interviewing eich other, The topic for the “lh'l\’il..\\r‘ isf’ What probs-
e situations should we \vnrk on In (hls feam- hnllihng sessfon27_Bfich participanty | N
i ) notto tuke notes, -
n Source: "Agenda Setting: A Team Building Starter," Stzusturgd Experléncc 168,
’ UﬁlVEfSltYaASS§Clates (Pfeiffe: & Janes)
: ' : : ) .
. O ‘ - o i “' _ . 9;? o = \ . 7.4

R QL



Agenda Setting: A .Ti:'flAMieBMili’iﬂg Starter 104
. 1 ]

IV. After the interviewing phase is completed, . the teain is reassembled in a cirele.
{The filitutor remains outside the cirele.) Enchomember Gdkes a tu reporting to .
lil tar li\ls 01l news- .

n (lml tu “IE fu,lln ﬂm) wlml ln!: pmlnuf .mkl lhc ﬁ

'|u;

viewer ILR uut mghy mljn'ihn;:, nny mi:peru;pllunﬁ I)urmg this |1|msu h:.un mein-
bers may respond only by usking questions for chwification.

\Z "Tl'u: lists nfpnjblcm‘sllualﬂm!s are pnslgd on a wall, and tlm items ase numbered. ,

er, the-three prob- . ‘
ilitator tallics on .\

VI

-

i situations tlmt |!L‘ |u.!lu:w,s are ‘most llllpﬁlhl!ll. ﬂu;n the e
the newsprint the nmnber of members who have indicated each of the items. o b /

Vil. The I:\uhlamr'lm-ih a I\LW!”’:( of the itemns willl lhg: Inghul ﬁu(plu\uui in the '
sally, S o /

VHI. ,.u,h p.lﬂicnp.mt is instructed to nmk!anhr these prnhlcm situations |nt|Lan— /

cdlently, in terms ol which are inost uulmrmnt The runk 17 is to be assigned to the
sion 1% o ) /

tem that the member believes mrat be diseussed if the team- huil(lin;,.'-g—
in be successlul. The second nast pressing situation is ranked “2.” and so on: /

IX.- The Facilitator tallies the ranks nssigned to each ufthc items by asking how many \
members ranked item A ag 1, 2, 3, ete, (If there are more than six or seven items, . .
sthe tally ean be based on a “high, medium, or low” ranking.}. : ] : .
" A £ 3 . H

®
&

Bt X. The facilitator posts the Rual agenda on newsprint. e leads n discussion of reuc-: .
iions to the nggm]:i-sumng process. 7 . /

Variations “
I The interview time can be varled to 1.+ L account the length of the team- ! / .

huilding session. In a briel meeting, thy ..erviewers am sk for lhe one problem | : / -

situation that needs to be ficed by the team,
2 , : B :r'
. e IL. The leader of the team {insteid of the Encilllalur)_’cmn function ns the rf:r;-nrdcrfj : /

£ ] : : . &
. f

Similar Structured Experlences: Vol. /i: Structured Exporience 45; Vol, /ll: 88; 73 Annual: 87, = a Lo=L
. Suggested Insirumants: 75 Adnual: 'Prnﬂlem-ﬁnatyslg Cluesllunnalrg.' "Dlggngslng Orga- /o . - e
. © - nizatior ldeclogy.” . S ?

Lecturetts Sources: 72 Annual:* Dpsnness CallusbngndFeedback ;73 Annual: Th Sg / o ,
» lng Inte:view"; ‘74 Annual: “Team-Bullding.” . R .,

w—

“Sabmitted by Juln E. Jonus, o o o L 7




— — R TT .. Course
é%ghrsg 1 - Putting It All Together:and Taking It Home 7 Agenda

-
i

Module __s
Total Tlma 1 hour and 10_minutes -

gmulatlgn—sIn =School Incident

- by Module

5]

Maduls Summary

This s;mulatlon abks participants to review and attempt to resolve a sch@al problem.
Its purpose is to help participants identify causes of in-school disorders, possible
strategies that may be taken, and positive behaviors f@r coping with such disruptions.

Acﬁvﬂyf c;ment Summary Time
. N . ; . .
1., Introduction =~ _— . 10 min.
Trainer reviews the gurpage and tasks far the simulation. Special
amphaglg is placed upon participants responding to the school
problem from the perspectlveégf -their -actual job ar role ln the
. , 5ChDDl or cammunlty ~
2. g%mulatigg: Part 1 v ' ‘ ' ) ; 20 min.
) A Prelininary Dlre:tlgns k ) - .
! — Trainexr dividés particigants into 5 subgroups based upon their
] o job and representation in the audience,
S - B.  Small Group Activity
. Trainer states the task and purpoese of the small. group activ-
. ity. Eartlﬂlgants work for 15 mlﬂutes to decide upon ways to ) -
handle the Qrablem. .
* 3. Preparing for fa:§”2¥p§;the Simulation ’ 5 min.
Tra;néf feques£5 that a regresentatlve come forward from each:
. . . subgroup. Each member will be representing thedir r25§ectlve ij7
’ role in this "general meeting” where they w;ll be ‘deciding "what :
o the prlnc;gal dhauld do and why.' .
- e 4. Simpla;;gg' Part 2 _‘ T : 5 o i — 20 min.
W T The "géneral meetlng occurs. ’
. ) 9 . -] '/J
= & i /
i ) - ) R ) L} .[
) : _ . - ; -ovd ,
o .- e ﬁ—,—,,— _ : o _ - !
s,‘ _=" . A e = . . S . L . .
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o Acﬂvﬂy/Cantent Summary | -

!
“

5. Presentation of" the _Way the Pf@blem Was Actually Hanﬂled and Discussion 15 min.

A, Traine Explanatlmﬂ

%

rainer explalns that this scenarlo actually cccurred and prerents
the manner 1n whlzh one principal aatually handled the incident. : -

H\

\rﬂ'

B. Reading of an 'In-School Incident Scenar;a- What Actually
‘ Happened' and Group DlSCHSSan ’

Paftiaipants review’the actual resolutidn of the problem, compare
it to their suggested strategies, and review which behaviors in
the group helped or hirdered the resolution of the problem. T~

f
{

¢
i

e | C : ﬁ\v'.\ N v,x_/’

E



Module__ s - simulation--In-School Incident

Qﬁjecﬁves

AL

"Participants will be able to--

Déscrimjan of Materials \

Handgggg

¥ ©wwn

1. Identify an in-school problem and list causes of the problem situation
2. - ércgase strategies for resolving the problem
3. Identify behaviors which help and hinder problem resdlution.

:

&
&

In-School Incident: Setting and Characters
” In=School Incident: Scenario .
In-School Incident Scenario:. What Actually Happened

Ll By s

f i . ~ -

1 = =

H
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kground Material |, .

5.1 " "Conflict-Resolution Strategies". = ; ) . *;
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" Cource - Putting It All her and Taking It Home - C ED e | R
Course L - Putting It ALl Together and Taking Background
Module s - Simula'f:ianséi_n =School Incident _ MatEFiaiS

‘Background |-D_S-1__ S

=

@

"Conflict-Resolution Strategies"

Conflict is a daily reality for everyone. Whether
at home or at work, an-individual’s needs and val-
ues constantly and invariably come into opposi-
tion with those of other people. Some. conflicts
are relatively minor, easy to handle, or capable

" of being overlooked. Others of greater’ magni-.

tude, however, require a strategy for successful
re%@lutibﬁ if thev are not to éréate constant ten-

The abxht) to deac:lvegconﬂxct successﬁllly is’

= probably gne of the most important social skills

that an mdw:du;ﬂ can possess. Yet there are few

‘formal opportunities in our society to learn it.
Like any other human skill, conflict resolutionw
can be taught; like other skills, it consists of a
number of important subskills, each separate
and yet interdependent. These skills need to be
assimilated at both the cognitive and the behav-

_ioral levels (i.e., Do I understand how conflict
7z
.can be rESQlVEd? Can I resolve specific con-

Hic:ts'?\: ' : .
Rsspc\hsas TO CONFLICT SITUATIONS |

Children develc‘)p their own personal strategies

<for dealing with conflict. Even if these preferred

dppFDAEhES do not resolve conflicts successfully,

they continue to be-used -because of a lack of

awareness of alternatives: : ‘
Conflict-tesolution strategies may be classified

info three catégories—avoidance, defusion, and
confrontation. The accompinying figure illus-

trates that avoidance is at one extreme and con- -

-, frontation.is at the other.

Avoidance ;

Some people attempt to avoid conflict situations
altogether or to avaid certain tvpes of conflict.
These people tend to repress emotior ~ reac-
tions, look the other way, or leave the situation
entirely (for example, quit a job. leave school, get
divorced). Either thev cannot face up to such sit-
uations effectively, or they do not have the skills
to négotiate them effectively.

Although avoidance strategies do have sur-
vival value in those instances where escape is
pos;ﬂjle thev usually do not provide the individ-
ual witha hjﬂh level of satisfaction. They tend to
leave clc:ubt'i and fears about meeting the saine
type Df sxtuatlcm in the f;uture and abuut such

LY

Defusion

“This tactic is essentialli a delaying action. Defu-
sion strategies try to cool off the situation, at least

temporarily, or to keep the issues so unclear that
attemnpts at confrontation are improbable. Re-

solving minor. pr))nts while avoiding or delaying

discussion of the-major problem, -postponing a

cconfrontacion watil a more auspicious time, and

avoiding clarification of the salient 'issues under-
lying the conflict are examples of defusion:
Agam as with avoldance stratemeﬁ such tactics
work when.delay is possible, but thev tvpically
result in feelmé,s of dissatisfaction, anxietyv about
the future, and concerns about oneself.

Conffontation o
The third major strategy involves an actual con-

frontation of conflicting issues or persons, Con- -

Power Negotiation frontation can further be subdivided into power

. \// strategies and negotiation: strategies. Power

Av@i?am:e Del‘isjaﬂ Ganfrc;nlaﬁﬂﬁ : strategies include the use of physmdl force (a .
— e punch in the nose, war); bribery (moriey, favors):
v ‘ and punishment (thhhel&mgﬂave monev): Such

A Continuum of Responses to Conflict Situations

tmc

Aruntext providea oy enic [N n A o

tactics are often very effective from the point of




]

-

view of the “successful " party in the conflict: He
“wins, the other,person loves. Unfortunately, how-.
ever. for the loser the real conflict may have cmlv )

“just hegun. Hostility, apxiety, and actual physi-
cal danage are usual bvpmdugts of these win-
lose power tactics. - 3

With negotiation str ategne&, unlike power con-
frontatiens, both sides can win. The aim of nego-
tiation is to resolve the conflict with a com-
prmmae or a solution which is mutuallv satisfy-
ing to all parties dinvolved®in the conflict. Ne-
gotiation, then, seems to provide the qnost pos-

“o.sjtive and the least neu‘atwe h\prud\mts of all

conflict-resolution -:traternes - ‘ .

hEGDTlATIQN SKILLS

Successful negotiation, however requnres a set of

- gkills which must be learned and practlced

These skills include (1) the ability to determine

the nature of the conflict, (2) effectiveness in in-
itiating confrontations, (3) the afht}' t6 hear the
other's point of view, and (4) the utilization of
problem-solving processes to bring about a con-

-

return agree to accept a low er mLux or g dxﬁlr

ent title or not to insist on mm” the alkmale ex- -

ecutive dmmfr room. If each of us stands on his
prmuplea=—numt.uninﬁ‘ our value conflict—we
probably w ill make little:headway., But if, in-
stead, we Lcmu:ntmte on the t.;nmhlc effects In
the conflict, we may be able to devise a realistic

- solution.

The 1 _;rae i-Arab conflict provides a good ex-
ample of'this point. In order to settle the I? dngible

element in the conflict—who "i‘t‘i how mneh

land—ideological differences do not need jo be

resolved. It is land usuge. that is the area of the -

conflict amenable to a nerfntmtc:d settlcment

It is important to determiné whether A cons
flict is a real or a value conflict. If itisa LUllﬂlLt in
values resulting in nontangible effects on either
party, then it is hest tolerated. If. however, a tan-
gible effect exists, that element of the conflict
should be resolved.

!nitiatian

A second skill necessary to conflict resolution is

éﬁeaﬁueness in initiating a confrontation. It is

sensus decision. .. | z;r important not to begin bv attacking or demean-

oo ’ . ing the oppcsxte,part\ A defensive reaction in

(i e 7 one gr both parties usually blocks a quick resolu-
Diagnosis :

tioh of differences. The most effective wav to

Diagnosing the nature of b conflict is the starting

- point in any attempt at resolution through nego-

tiation. The most important issue which must be

*decided is whether the covflict is an idenlogical
Y

“{value) conflict or a “real” (tanﬁlble) Lanﬂn:twor

L

a combination of both. Value conflicts are- ex»
ceedingly difficult to negotiate. If, for example, [

Lelieve that women should be’ treated as Equal: )

in every phase of public and private life, and you

A difference of values. however, s really sig-
mﬁc;.,mt only when our opposing views affect us
_ii¢ some real or. tangible, way. 1f. your stand on
womien’s place in society resultsfm my being de-
rivd u job that T want and am quallﬁed to per-
form. then we have a negotiable- conflict, Neijther
of us needs to change his v alues for us to'come to
a mutually ac,ceptable 1Efcﬂutmn of the “real”
pmhlem Pm’ E\amp]e I may get the job but, in

&

confront the other party is for the mdwncfual to
‘state the taﬂﬁxhle effects the conflict has on him
or her. For example
_Ayeur stur.d ¢ hiriag wornen as esecutives, Tam
unable to apply for the fuparvlqorv pnsltlon th'u

I feel I am qualified to handle.’; This approach is

Ecm male r_hammht
" I other

. more effective'than saving,
p1g=mu e discriminating, ;lff.imﬁt me!

words, confrontation is not 5\ NONYINOUS W ithver-

After the chnfrontation-has been' initiated. the

“confronter must be capable of hearing the: otlter’s .

- point of tiew'. If the initial statement made by

the other pt,:rqnn is not what thé confronter was

hopmg ta hedr, defensive rebuttalﬁ; ‘hard-line”
approach.” or ‘explarfitions often follow. Argu-
ment-provoking replies should be avmd}d The
confrqpter shouid not attempt'to defend hxmse]f

H
LS

‘I liave a problem. Due to

believe they should be protected or pmhlblted in bal attack.
certain areas. it would be verv difficult for us to .
.come to a position that would satisfy us both. R . .
~ Listening . e ' .

tlﬂC

3' : e

C9s e
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L‘]Stéad, he must be able to engﬂgg in the shll
termed reflective or active listening. He should
listen and reflect and paraphrase or clarify t]w—'
other person’s stand. When the confronter has in-
. terpreted his opposition’s position to thie sztisfac-
tion of the other person, he should again present
his own point of view, being careful to avoid
value statements and to concentrate on tangible
outcomes. Usually, when the confronter listens
to the other person, that person lowers his de-
fsnses and is, in tum, more rsady to hgar angtber

slﬂlled in actwe hstening, the chances-of success-
ful negotiation are much enhanced,

- Probiem-Solving

The final skill necessary to S’UECESSle] negotiation
is the use of the problem-solving process to nego-
tiate a consensus decision. The steps in this proc-
ess are simply stated and easy to apply. (1)

119

' p;drties should be chosen. (4) Flannmg the

xmplementatmn of tthSG]UtIDﬁ ch w 1Tl the so-

mng fcnr an: evaluatmn of thg salutmn ;1fter a
specified period of time. This last step is essen- '
tial. The first solution chosen‘is not always Lhe
best or most workable. If the first solution has'
flaws, the pmb]Em salvmg pmcess shculd be be-

* gun again at step 1.

Clarifying the problem. What is the tangible is- -

-sue? Wheré does each party stand on the issue?
(2) Generating and evaluating a number of pos-
sble scluhuns DEterl these two aspects shuu!d be

- should be raxsed ina bramstﬁnmng session. Then

-each proposed solution should be evaluated. (3)
Decjding together (not voting) on the best solu-
tmn The one sohhon rm:st acceptable to all

: B ) ’ :
o : ; ¢
P 0
' /‘Jk =
. %‘\\ o ' X ' ' . S
Source: The 1§74 Annual Iianc‘lboak fc:r Graup Eacilitataj.s y .University;Aséasiates,

" . tiating, emphasizing parent-child con

Since negotiation is the most eF{ectwe of d”
conflict-resolution strategies, the skills necessary
to achieve meaningful negotiation are extremel\
important in facmg inevitable. conflicts.

Suggested Actluity .
See also “Conflict Fantasy: A Self-Examination,”

in the Structured E:{penem:es section -of this.

Joan A. Stepsis

REFERENCES

‘Gordon, T. Parent gjcr:hu-engss training. New York.: Peter 1. \\’
approach to nego- -

den, Inc., 1871, This book outlines 4 simil:

icts: It also containy
several exercises relevant te a number of the skills discussed in
this lecturette. The author is indelted to Gordon for his differ-
entiation of “'real” vs. ndet}lagu.al‘ conflicts, *

Wilev G. E. Win/loge situations. In].E ]nnes and ]. W. Ffeiffer
(Eds.), The 1§73 annual hﬂﬂdbmk for group facilitators. San
Diego: University Associstes, 1973, msxm'

Joan A. /Stepsis
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‘-QVID;ENT'YQUTH;, THE U§§§T CHALLENGE s o7
¢ . *
Juvenile violence, as well as violent crime  of all ferms, has 1rereeeed
throughout the United States at an alarming rate 1n recent years.
Though violent behavior is~often discussed by all of us, litt le is known
about its actual .causes; even less is know: abaut apgre;rlete

methoads for dealiny with such behavior.

Youths eseee;eted withl violent crimes de, however, appear to come frem
similar beckgreunds- poor economic and social environments and/or dleergenlzed

and turbulent femlly eltuatlene.
. L .
Proper treatment of these offenders and IEhabllltELlVE technlquee are another
battleground fraught with disagreement and aplnlen. This film attempts to <
offer no answers - in these areas; rather, with an honest and fair approach,
] it ¢akes a hard look at. what is currently being done to rehabilitate violent
w““g.VO'{' ol Addltlenelly, the film asks us all to think about whether -society

- is, 1n fact, preventing v1e1enee or provoking it.
¥ L B

rebbery and thlE;§E==as they Lelk ebeut thelr exeerleneee. And we' heer
from the professionals as well-=-a chief of police, a dirfector of a '
earreet;anal facility, and a family court judge. Each diseusses the, wey -
these youths are currently being, hendled and expresses “his or her DplnanS
on ree161v13m and- rehebiiltetien. .

4
i i

What you will hepefully get from this herd-hlttlng film ;e a starting .
g point where open discussion by gerents workers in yeuth cemmun1ty—eerv1ee -
egeneiee, law enforcement and corrections personnel can begin. _ o

“color Film, 23 minutes
Purchase: = $380 : ‘a
L +~ Rental Fee: $60 (per’ week)
: ) - pistributor: Lori Krinitz “ 7 TR L
. e Media Departmeént = - Co = . T
’ ’ Harper & Row, Publishers, Inc. . ' '
T - . 10 East 53rd Street g e
: : New York, NY 10022
Telephone: , (800) 223-2568 . o,
' (800) 223-2569 ' '

Previewed by NSRN staff. = | | _ e N
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"was 1ll. He was in refarm school off and on for twa years.

Afterwards, in Atlanta, Czawfar& worked br;afly fcr ‘hoth the PQllE? and_ flré;f
‘departments, but, maved on before they discovered his real age.  From thefE,

AEflmE and ﬂrugs,

' He also became the Whélesaler in & multi-million dollar bggusﬁmcneyigingi_.f

VhLE true age and gava hlm an hcncrable dlscharge.

PROJECT AWARE . - , - R
bavid. Cfawfard, an ex-felen; gc;féunééd.Préjeet Awaie in 1972 while serving _
+ime ' in Teirre Haute, Indiana, Federal Penitentiary. -His basic objective AS)

was to deal frankly with the conseguences of and alternatives to juvinile
delinquency. . ‘ P

€

L

Crawf@rﬂ'kn@ﬁs what he's talking abpuéi . ; ' o . :
& 4 - A k] 1 =

L L 1 , . i ; . , .
Eurn in. Savannah, Georgia, in 1947, Crawford had little interest in elementa-

scheol bécause he was 1a§ger and brighter than most of his classmates,
e e l a L B = . =
Crawfgrd became reball;@us. He stole his first candy bar when he was nine,

then started taklng maney from his mother's purse. Soon, he and friends stale

hubcaps, then- tires, theh entire cars. The law caught up ‘with him when -he

Crawfarﬂ egcaped from ‘the ccnflnes of ré%érm schoeol” after earnifig a hlgh
schoal dlgléﬁa and enl;sted 1n the Army at ;3 by lylng about hlS age. For

he moved to New York Clty Mhere,'at agé 18, he turnéi ta a life of serious

L .

Crawford hit the streets for five years, peddllng dope, stealing cars, and

working for organized crime--all to malntaln avccmfaﬁtable lleStylé and a

51,600 Per week caca;ne habit. ]
' . - v

terfeiting, interstate transpartatlan of stolen vehlc;eg, and;breaklngiand .

= == ¢

He was arrested in 1971 and sent to prison. His lO-year sentence was for coun- S

entering.
[ _.i:-‘

Although Crawford had been aSS@Elatéd with crime .for some time;, tﬁls was_ his’

first experience within prison walls and he. was not accustomed to ‘the” iell—?%x’5

block atrocities. Once, he got involved in a pr;san fiot, which led ta 18
months of solitary confinement, .

E . ) - 7 < h T o o .. o . 2 .
Crawford re- evaluated himself during his tim& in solitary. He examined his . - w
rebellious attitude and became detetmined to réga;n his 1dent1ty ‘as an active .
member of society.. ' oo - __— . , . )

He rea& vaIumes gf 1aw baaks and saciclagical stuaie% abaut crimé, Gnce Qut

.the pres;dent of the Wabash Valley Jaycaeg, the gr@up whlah hglged Ercject

=_aWard as the best youth assistance pragram in l973 R N »

Aruitoxt provided by Eric

E MC; ,

Aware get started ‘In féct Project Aware reééived the U.S. Jaycees national T o ;g;

Crawford, after his parole in 1973}’h31§ed fbrm'thé'Narthwest LegélfResearch

Corporation in Great Falls, Montana, to work géj Indian civil rights cases. T

- a -

[ . - .
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i
PROJECT, AWARE (Continued)
) B -
A major pértlgn of Crawford's self-imposed re S ilitat 1 prison was
Project Aware. 'In a most effective manner, h: - “hy .mple concept of
comnunicating with young people on a perscnal i L r~ -~ tack a complex
socilal, Pr@blama=3uvenlle dellﬂguency and crime. ; .
The ultimate strgﬁgth of this film is that each y: nnc member of the viewing
audience 1mmedlately seems to identify w;th Dav1a ~wford "on the screen"
P “ and sit in stunned silence after the screen g
From the ensuing discussions and later reactions one message rings through -
loud and clear:: "I'll think not twice,.but a hundred times, before I want
to experience what David Crawford just shared with me.” .
Calé;‘Fiim; 16mm, 8mm, and Videocassette, 30 minutes ’
Purchase: $450 -
Rental ‘Fee: $50
. Distributor: Mary Hanson ) . el
7 Perrennial Education, Inc. PR " ;
. - 477 Rdger Williams - ‘ ‘
BRI . P,O. Box 855 Ravinia e : ,
' I Highland -Park, IL - 60035 T {
Telephone: - (312) 433 -1610 ;
Previewed by'NSEN'staff‘ : “ . . ;gff

YOUTH TERROR: THE VIEW FROM BEHIND THE GUN

A dramatic new dgcumentafy.examinlng juvenile crime, From 1968=75, -
juvenile arrests climbed an alarming 293% and continue to mushroom. Nearly

43% of the arrests for .serious FBI offenses in 1975 were juveniles. Youthful
offenders tell the}r stories: why théy break the law; who gets robbed; how they feel
toward their victims. They are voung people who feel they have been left out

of the American dream and alienation, rage and despair areﬁthe résuét

‘All of the major young characters have committee crimes; the majority have
. been a¥rested, many have multiple convictions.. YOUTH TERROR attempts to - .
sconvey a sense of the disordered, unjust world they see around them '

: thraugh an. exploratlon O6f their livés, their matives and the;; feellngé . 5 , 
An ARBC. News Closeup. S o i
“ Color Film; 48 minutes

Pgréﬁasé $695 , E
Rental Fee: _$70
‘Distributor: Deborah Richmond

. S McGraw-Hill Films : o _ .
" HcGréwéHill Book Company L Y ' :
110 = 15th Street . ;% . ’ : ., A .
: Del Mar, CA .~ 92014° - ' e oo ' o
_( - L Cali Callect- (714) 453-5000, ext. 34 . o o

" Previewed by NGRN staff. - o _ -l()

. . e




The purpose of this rape prevention Frlm is to teach women how to
stop a Bépis;ﬂin a nomviolent manner. ! The premise is that few women
are trained to have the mental attitude or strength.to physically resist
7 an attacker=This-*film was wrltten and narrated by a woman who was raped
¢« 0 and now tdachas rape preventlan to women's. groups and.classes.
; ) o, i ?
The film beglns by shewing what steps to take to avoid getting .in a rape
_situation ih the first place. Since 30% of all rapes occur in the woman's
home, it 5tres%es lmparLant measures to take to 1n5ure SEEL*lty at home, 4
" such as always locking doors and windows, hav1ﬁq keys in hand when
azrlgang home,, not apening doors to strangefs, and not giving out any
lnfarmatlan over the phéne. . - .
The film also tells ha td plan routes for ,pptimum safety when walking, and
how to evaluate the safety of a lq;atlcn. Mot important, it _demonstrates
"body 1anguaqe that makes a wamaﬁ less vulnerable to rapists “and-
varlgus ways of §rajezting canfldence and strength. -, .
&
Even when somethlng seems "'not qulte rlght," there are numEraus ways to
escape tD safer environs and avoid contact‘ﬁ;th a, patent;al raplst. : .
Unfortuately, many women fear asserting themselves because they don't want to
be embarrassed. The film depicts some of these 51tuatlans and offers solutions\ -
tﬁat may feel awkward initially but are certainly/preferable fo what EDulﬂ
hagpen -if the man jn question ild turn out- tqgsgfa raplst
Color Film, 1l6émm, Smm; videocassette,. 18 minutes ,
Rurchase: $270 S Co -
Rental®Fee: $27 '
Distributor: .Mary Hanson _
perrennial Education, Inc. :
477 Rogét Williams . ' .
P. 0. Box 855 Ravinia - o -
- . Highland Park, IL 50035 )
¢ Telephone: (312)  433-1610 _ : i . e s
~Previewed by NSRN staff. . - .

‘s .
B -

|

HIGH SCHOOL ' . : R - o
"HIGH SCH@GL shows no stretchlna QF minds. It does show the overwhelming éfeariQESS'
of admlnlstratars and teachers whg canfuse learnlng with dlsclpllne. The Séhoai‘ -
méntal euﬁuchsn.. No wander the k:ds turn aff, staze out WLﬁdDWS, bECQmE surly, try
to esaapgi!.The most fr;ghten;ng thing about 'High School' is that it captures
the battlefield so clearly; the film is too true." Peter Janssen, Newsweek.
. B ) ‘B‘ = -

¥

- B & W Film, 75 minutes . y P
_Rental Fee: $135 _ : (&3 : P
Distributor: Pipporah Films ’ I e
' 54 Lewis Wharf. .. . i - ‘. -\~
Boston, MA 02110 , _ - S :
Telephone: (617) 742-6680, -

, . : _ 7 \ ;

) Previewed by NSRI FE . R I : : S

A FuiToxt provided by Enic RSN
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CHILDREN IN TRDUELE A NATIONAL SCANDAL . - 0
+ Best dacuméntary fli% to show the dehumanlglnq effect of the juvenlle justlcé
system .

?ilm; 28 minutes . - : A -

*’

*Purchase: $260 o o ' oot
 Distributor: Film-Makers, Inc. - : S, :
400 N. Mlch;gan Avenue . ' “

Chlcaga, IL 60611 o
Telephone: (312) 644-7444 '

4 - :

Not’ previewed by NSRN -staff. - . S

= o,

BAD BOYS
t, ) L
. Alan and Susan Raymcnd have put together a ﬂistufbldg -£ilm on klds wha bréak
- the, law. Bad Boys - .is disturbing because it forces its audiénCE to canfr@nt
the fact that the barrier between aﬁulés and children may" ‘be unbrldgeable
The experts haven't agreed on a set df answers, but one comes away frﬂm Bad
~ Bo g wondering whether these¢ hardened kids are_worth saving, or, if, they are,
where the country is gélng to find .people w1th the patlence ahd the auallty £

of mind to deal with these bcys and glrlsg o

: Parégi; ' nyant ngh Séhé@l?~ a ﬁyglgal Ameri;an!high school=+=with a:'; ’ B
. 20% ‘truancy rate. ‘. ‘ B AR
2 ) Part I1: Spofford Juvenile' Egnter a controversial detention facility
* in the ‘South Eranx halﬂlng 10-16 yeéar *old children awaltlng ' .
, . trial--at a cost of $63,000 per chlldfggr year:? .
Part II1: Brookwood Centerf a maximum security prlscn f@r boys under 16 =
‘ - years, who have committed designated felonies. -
- B&W, lémm’ f;lm, or vndeecassetté » ' ' \ 7
. - Purchase: 1$1200. (£ilm)/ ’ ' ‘ : \ N
. ) '$ 800 (v1decﬂassetté) : . |
Rental Fee: $150° (prlntfsassette) : ) " Vot
Distributor: vVideo Verite' . , _ g,
% i 927 Madison Avenue ' S , . '
. .. New York, NY 10020 ‘ : o
. Telephone: (212) 249-7356 =" . %
- K ' . ) . . P
) + Previewed by NSRN staff. N : ‘ : o
, 3 @ :
. T ) 4, o e ’ ) -
~
' S L
2 . :




. , 126 | o ' e

-
%

?

b

N \'

- '. ACQUAINTANCE RAPE PREVENTION B ;:,
b - B ' ° . -
"In an dttempt to combat 'a:quaintancer rape, “the Natléndl Centaf for the : o
Preventlén and Céntrol OF Rape is maklng available this school year a A :

- Pagkage of four educatlonal films and acccmpanylng discussion qu;de .
By materlals fDr<£€a:hers and students. The materlalg intended for.use in -
r “~ * junior and senior high schools, cglleges, “and community organizations, aré o
deslgned to providé young adult; with Strateg;es for preventing . .. -

! acgua;ntange rape. : .
o : gs ‘ [ ] '
Azcard;ng to FBI Unlfcrm Crlma Re ports, the majority of regarted rap; 8
yare betwaen 15 and 24 years of age,_and among teenagers, the rapist )

and -victim ‘often know one another through relat1@nsh1p§ that range from =~ . .. L

close famlly friend t@ casual acqualntance. . . ., -

- : ~ . : - -
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Four Color lémm Ellms
°*  Peour Teacher's Fllm Guldes, Discussion Posters and Studaﬂt Fact Eheet%-

. 'Dlstrlbutar* €. Edgar Bryant : e d \ - .
Vlce President for Sales _ -
. a = &
. ! association Fllms, Inc. TR S 9 5 )
1111 North 19th Street . . . e
. Suite 404 ’ P ) .- . :
) Arlington, VA 22209 , #
’ Telephane (703)~ 525- 4475 . .
. © Previewed by NSRN staff. / E ., T .
" .Audios ' o ey - éfé
PROBLEMS OF YOUTH N Lo o K B #

Trouble : teéenagers fr@m slums and suburbs frankly discuss their problems.
Coping_ with famlly tension,” drug abuse, del;nguency,!and truancy, they
are eager .to explaln themselves. A concerned mother and a successful
teenage' girl are also interviewed. Des;gnea ‘o stimulate discussion

. in adult and student groups, each 52551Qn is accampanled by several i o .
* Quéstigns to help the group leader focus group response. . . - ‘
o -The program was prepared by Philip Kaminstein with the assistance of
B 5 the staff of the Berksh;re Institute for Tra;n;ng and Research id
"Canaan, New York. g ro : . i . RV
Tape #1 o _ ,‘
 Gloria -- Seeking to avoid prablems at homé., Glar;ag a VLvaclaus W et K
l4-year-old, took to the streets af the fnner city. Pat -- Unéer— N

‘for ﬁgug abuge, Pat at 18 shares the ‘details of
“the- 1n51ghts:galned through thls axperlence.
'f. . .
/

T 'Phll - Unsuc:éssful at school, Phil makes observations which are
pert;nent abéut schaals, taa:hers ~an§ ;urrlculum Mrsi Schaefer ==

géing réhabilitaﬁicn
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« . PROBLEMS OF, YOUTH (Continued) L
[ S — — = B ,
. s Tape #3 & . y A . .
v , .
. Richard -- Abandaned by his father at nine, Rlchard describes his
TS T o stealing, vandalism anﬂ other difficulfies. Joe -- A l5-year-old
. middle-class youngster relates his sefious dellnquent hlst@ry t@ .
his dlfflcuLples with his aﬂapted mother. :
' TaEe #4 o . . . ' . .
- Amy -- A self—assufed »ambltlcus h;gh schacl senior, Amy affera a - a
crlthué of her school in terms of" :urr;cubum, ‘discipline and .
C teachers. . John -- John, ‘a school troublemakér, feels he,was often
v unjustly accused. Chronic truancy led to court and inst%tutianalizaticng
e Tape #5 - - : B
o T A . i
\ Mary --+ Mary talks about sextal problems., Abolit her boyfriend she says, *°
. "I feel he's the only one who ever laved me." Gary -- At age 15, Gary
. ) . is an artitulate youngster who reflgcts’hpan the frustrations which led
“him to drugs. . . ' _ A .
Tom -- Tom, an appealing 13 yea; -o0ld, dlscusses h;§ confusing parentage
&nd disorganized home. Abused by his adopted father and then his step—~
) father, he. is,not hoping for a happ;er life with his mother. Pete --
DA A member of. a wealthy family, 15- yaar -0ld Pete tells how he besame
. delinguent "just for the-fun of it."
. Purchase: $12.95 each (cassettes)
) . $72.00 Set of all s;x cassettes ‘
" Distributor: Lori Krinitz ‘ ; i @ .
Media Department : .
_ Harper & Row, Publishers, Inc. .
7 10 East 53rd Street B v A o
" New York, NY 10022 S SN
' - Telephone: (800) 223-2568" N
A © (800) 223~ 2559 ‘ W ,
» Not p. eviewed by NSRN staff o s o ' '
, . W . o . . 2
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e (o . Putting :It~All Together-and. Taking It Home . -

= -

o
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. E | ! =
Mﬂéulé 1.1 was wrltten by Ms. Tamar vaelly and the rest of the course. was |
written hy Ms. Brenda Bryant W1th the review and assistance of Ms;_Kamer

- Bavis an ;thé NSRN Natlanal Center Staff. Additional ln;ut was prdglded
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Resource Requ
Please send me the following National Schagi Eesqufée Network Re
| Phone ' . ... .. .

est Form

1

Resou

rce Materials:

Tite._ . N . ... ..._._._.School_ _ . o
,-‘! I B B . ‘i Ail

Address. ...

 (Street)

- _7 b, e .-ZZ_(’GHY} N ’v J.i,_- 71 _:,;_Aiv - ] | iéi;é): -; | (Zip) | |
NQ TS R

. "Course Ref. . :
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