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- reading speed, comprehension, and word knowledge and ih literary '
understanding, interpretation,-and interest of American students aged

. 9,.14, .and 17. The monograph also contains demographic information on
teachers, permitting a profile of.the secondary school English M

_teacher_ Various sections' of the monograph discuss the following: (1)

.thé International Association for the Evaluation of Educational

'Achievement " (IEA) §tddi§$\ln reading and literature conducted in' 14
countdries, which form . *he‘basis of this analysis; (2) what United

' States teachers of reading and literature ‘reported about them elves-

€3) stuaent,achlevement in reading and literature; and (4) student
‘response to litera®™ure. Extensive appendixes contain copies of the

- "IEA readding: camprehensian and literature tests, aiong with student

‘and teacher questionnaires, the Rasch -Analysis of Reading, .

. discriminant analysis tables for student responses to, 11te23tu:e, and

" discriminant analysis with rigid axes fatatian far l;terature teacher:
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‘The Cammxttee on Research of the National Council of Teachers.of English-

15 most pleased 0 cnntmue,lts Resea:ch Rapm't _s:nes wnth thls monﬁgraph e

Thm:gh thE committee always tak:s specml pleasm-e in mtﬁducmg a new' :
researcher, it takes equal pleasure in publishing the work of an established -
-+ - researcher, particularly one who Has appeared before in the Reséarch Report ',
e 46014, S0 fdronly Walter Lobat and "Alaii Purvés hold that distinction. Both
have set high standards of research, Both are rnndeis of years- lung dedication
- to research on the basic questions in English education. :
v - I believe that few would argue the claim that Purves is presently the most
" notable American researcher in the teaching of literature and in reader re-
sponse to !itetﬂtufe notable both for the quality of his work and for its range
... . and variety. He was the principal designer of the literature assessment in the 4
- cross-national International Educational Achievement studies,- _from which
came the research in this monograph. He has done additional ground- breaking'
work in the evaluatmns of readers’ response to ht:fat‘ure, notably the con-
structioni of a good part of the firse Américan assessment of achievement in
* .. literature for the National Assessment of Educational Progress. He has edited
. matetials' far schf.)pl hterary smdy and pubhshed artlcles and bccks on the

llshed in baﬂk length farm the most exhausrwe review ye: attempted of thE
- research on readmg interests, response to literature, and the teaching of
: lierature. And all of this influential work has been grounded in Purves's com-
prehensive knowledge of literary theory and reader psychology. His first publi--
cation in the Research Report series, a work quite different from the present
one, provided fesearchers and theorists with a systematic way of describing
the responses readers make to works of fiction, In the thirteen years since its
publication, it has spawned dozens of studies, including my own' dissertation
study and those of two of my students. I remember distinctly my excitement
on reading it. It_solved an immediate problem in my own novice research,
and even then it seemed to me a major contribution to our field,! -

This present study, Research Report no. 20, Reading and Literature:
American Achievement in International Perspective, is also a major con-
tribution. It reports sihievemiﬁ in reading speed, comprehension, and

, o : .

i
xlii

17
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Enghsh tEgcher All Gf the data werr Eﬂlleﬂ'éd fmrn a randc '
Arerican schools in 1970. | .
In the traditjon of the Research Rep‘-t series, this monogrdpligpriaiButes

substannve ne-'iv fmdmgs as well as valuable measurement and

- Qf ﬂ:admg and llteramreiare mclucledl herg in appendu;és These mstmmems

"

~

]

will be useful in many different kinds of studies. In adﬂltmn the’ report re- .
" veals a very sophisticated approach to data analysis, an appmach initially.
dES;gned by the best international consultants available in the late 1960s and
added to by cansultants in semndary analy*s I 'SIdes rhe usual“ cmrelatmns}

analysns mulnple d!scnmmant analysns and fat:mr analysns The dara analysns :
is a model of what might be done with survey data of this type. Brief appen-
dlces explam L‘hE use Df the Rasth Mﬂdel and of mulnple dlscnmmanr anslysm

achxevemen’c and since it rehes mamly on cg[relauonal analyses gf various
kinds—as such-achievement and attitude surveys always must—the findings
are not defmmve i\lgthmg is “proved” in this report: there ls'ﬁjprescnptmn

here for improving the. teaching of literature in American schools. There is,
however, a wealth gﬁrmmgumg reltionships-—~between teachers prfEfEnCES
“and students’ prefeﬁ:nc s, student background and achievement, opportunity
to learn and achievement, teacher knowledge and professionalism and student

achlevemeni. curriculum_ design and achievement, classroom actwmes and

achievement, and many more. Thuugh Purves cautiously presents “several *

" ‘compelling conclusions from these relationships, he emphasizés the need for

¥

B
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a "number of experimental studies” of the main questions raised in his report.
Indeed, this sklllful compelling survey of*teaching practices and student
ach;eveh‘lent in reﬂdmg and literature may foster an array of new studies
;. taking it as_their starting pcurlt That, too, would be very much in the
tradition of the Reseaﬁ:h Report series: . . .

E #_'Charles R. CDQpEr
S Comimittee on Research
' National Council of Teachers of English

A A






" The International A;éociatﬁon for the Evaluation of Educarional Achievement
(IEA) began its ‘studies in reading and literature fifteen years ago; the

testing was done a decade ago, and the results published in 1973. One -

may ask why they should be reexamined now. A number of answers come
to mind. The first is that they provide one. of the miost extensive dara
bases ever compiled, and although the data reflect a particular point of

history, nonetheless they’may hold the answers to many basic questions.

Secondly, when ‘the studiés - were published they tended to support the
. then popular cry that schools don't make a difference. It is my contention

that the tendency was an unwarranted inference. Third, the studies tended
to overplay rhe regression analyses, and much was lost. Finally, I must
confess to simple curiosity. What is reported here is far from all that
might be exnlored, but I believe that it is time to pull together both some of
my reanal: .nd some of my reinterpretations.

The genesis of this volume coincided with the completion of the volume
reporting the results of the IEA study of achievement in literature (Purves;
1973). At that point I realized that much of the dara lay unmined and that
many intriguing questions rema: .d. With some graduate students in 1973

and 1974¢1 began to look at certain aspects of the data, and at the same time *
* reatized thac I would need the data tapes. These were not available uncil 1976

and the first copy I received was defective; a decent copy did not arrive until
1978. At that time three graduate students, Warren Dasrrup Del Harnisch,

analyses that are reported here. [ am particularly grateful to Dongxld Qurrk, fﬂr

his indefatigably working on ways to cannect teacher response to student re- .

. sponse (to no avail) and for his help in many aspects of the study. I am in-

“cluding Del Harnisch’'s description of part of the Rasch Analysis of reading in
Appendix B and Donald Quirk on Multiple Dis¢riminant Analysis in Appen-
dix D because I think them of use to many in.both English and statistical
analyses. Barbara Bauer worked on the teacher analysis, parrenrly mining the
correlates of their goal preferences. &y : :

The IEA data, which are the subject of this monograph, consist of
a set of computer tapes on which is recorded information derived from
tests, attitude scales, and questionnaires administered to children, teachers,

v
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xvi ' i , Preface
and school admmlstmmrs The information 1;{@6{)?«35(:1 so that a researcher
can examine individuals as well as groups. The tapes are currently ava;lable
at a number of centers (Teachers College, Columbia; the Universities of ,
Chicago, Illinois; Kentucky, and California at Los Aﬂgzlea, to name a few).
On the t;pes gre L(}df buoks whuh prlmn most ut the dlzm The Lu;m.xl '
or are avmlble from lEA headquarteri in hruckhulm or thmubh FR%(
(ED 102 169—ED 102 194), The reading comprehension and literature
tests and student and teacher questionnaires are reprinted in this V(Jum;c:
in Appendix A. ) :

[ wish to thank the Research Board of the University of Illinois for its
support in the purchase of the tapes and computer costs and.the College of °
Education of the University of lllinois for additional support. Many discussed
aspects of the study with me and gave me fiew perspectives: lan Westbury,
Archur Applebee, Jana Mason, James Wardrop, and particularly my wife,
Anne, who was always encouraging and critcal Finally, Patricia Bandy
degerves many thanks for typing the manuscript and putting up wich my
stylistic and orthographical idiosyncrasies”

-
Urbana, Hlinos
July 1979



) Readmg and Literature

1 The IEA SELIdIES in Reading
. and thera;ure _,

sy

The ln,ernatlunal Assucmtmn for the F+ ‘uation of £ ~ational Achievement

(IEA), a vmluntary associatin: aucational researchs  ‘rom a large num-
ber of countries. v~ __.. a study of achievement in . subjects: reading,
literar-— -¢, avic education, English as a foreign lar..  ge, and French

foreign language. Thé work on developing tests, quesvionnaires, and
analysis began in 1965, and the testing in reading, science, and literature was
done in 1970. Each subject study was, designed by a committee, Robert
Thorndike ¢ =d tHe reading committee; A. W. Foshay and Alan Purves
chaired the literature committee. Fifteen countries participated in the reading
study and ten in the literacure study. The testing was done at two levels: age
fourteen (Population II), and the preuniversity year in secondary school
(Population [V); most countries also tested ten year.olds (Populagon 1) in
reading. Countries partcipating are shown in Table 1. ’
Unhke: mhe:f countries, the Umted States did not test f’ne same smdents in

fESul[ one cannot u‘gake comparisons of dLh!EVE[ﬂé‘ﬂ[ n thesé sub):(,ts. ln the
reading study the students were given a test of comprehension using short
..passages and multiple-choice questions, a test of reading speed, a brief test of
word knowledge, and a questionnaire about background, interests, and opin-
iens (see Appendix A). The comprehension tests differed for the three age
-+ groups, although there were some common passages.

In literature both age groups were given a multiple-choice comprehension
test on two shore stories (one common to all students and one of three stories
rotated among random thirds of the student group), and a response pre-

ire designed to elicit their preferred mode of writing or
o included & questionraire deal- !

. The literature test al

talking about ealrster
ing with the students’ interest in reading and literature, a general response
preference questionnaire, a questionnaire seeking their involvement in what
they read, and one dealing with reading preferences and other interests. The
students were also given a questionnaire dealing with their artitudes towards
school, the;r sense of thE climate of the schuul dnd their pgrcepm n of certain
I this

bgtrery uf tests md quemunn.uris is Evuiem in [ht brtdkduwn nf rhc literature
curriculum llustrated 1n Table 2

F oy
e
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students’ knowing certain works and authors, the diversity of cultures was
such that no common test-could be constructed. A similar problem existed
with the knowledge of critical terms and systems. The measures, therefore,
concentrated on various aspects of the students’ response to literature—both

In addition to information about students, the study secured information
from teachers and schools. " In each school in the study, all peachers of the

mother tongue responded to a questionnaire, as did rhe principal of the

school.*The IEA Council decided thar the individual eachers were not 1o be
specifically linked to the students; but were to be grouped by. school, so that
no link between pupil and teacher could be made. The teacher questionnaire
is reproduced in Appendix A. The total number of instruments is found in
Table 3. Each student spent close to three hours on stricely timed tests, and

Table 1
Countries Partiapacing in [EA Study

=3

Reading * Literature

Flemish-spegking Belgium - X X

-

French-speaking Belgium
Chile

England

Finland

kX

Hungary

"

India

EL A A A 4

[ran

[N
]
"

Israel

Tealy
Netherlands
New Zealand'

P R I - R VR VRV
>

United States

boInd o tese tenn year odds 1nvcading
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angtl_ier hour on questionnaires and attitude scales. In general, not all testing

was done on the same day. For a further discussion of test development and

test characteristics, the reader is referred to the IEA general 'volumes on

reading and literature (Thorndike, 1973; Purves, 1973). :
Table 2

Cross-National Curricular Emphases in Literature, Populations 1{and IV

: Content
Behavior . Specific Literary
literary | Contextual | terminology | Mythological

v texts information | and theory | information

Recognize and - 3/37 0/2 1/2 to2n

recall ‘ i

Apply knowledge of  0/1 - 0/2 0/1 172

specific literary ‘

texts to - } .

Apply contextual 0/2 0/1 0/1; <o

information to “ 7 .

Apply literary 1/2 0/1 0/0 0/1
. terminology and : '

theory to .

4

Apply mythological 1/2 0/1 0/1- - on
- rinformation to v ‘

Respond to 3/3 0/2 - o1 - 1/2

Express a pattern = 1/2 0/1 0/1 0/0

of preference for

Express-a , 33 o/t 0/1 0/1

responde to | B ) '

Express a pattern 1/1 0/1 0/1 1/1

of response to .

Have positive 2/3 0/1 0/0 11

attitudes and
interests in

literature

1. The number to the left of the diagonal repres
that to the right the emphasis at the end of secondary school: 3-major emphasis, 2 minar
emphasis, 1slight emphasis, 0-no emphasis

sents the emphasis at age fourteen,

o
-
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- {n the United States, the IEA tests Were developed and administered at
much the same time as the first round of the National Assessment of Educa-

.- tional Progress (NAEP). Although the findings are comparable on a broad
national basis, the two studies were designed differently enough so that they
complement each other. The National Assessment gathers little background

Table 3

“The ‘Readiné and Literature Tests

=—= = ! = == —_— e
Number of Tests Time (in minutes)

kudl
-
Ly

Reading, Population |
(B passages, 45 items)

[
A
bt

Reading, Population II
(8 passages, 52 items)

Reading, Population IV ; 2 54
(B passages, 54 items)

Reading speed (4%inut:s) 1 +

Word Knowledge, = 1 10
Populations T and If only ’

(40 items) :

50

e

Literacure test (“The Sea”)
(response preference,
'Eﬂﬁlpfﬁhcﬁsiéﬂ‘ rating)

. Literature rotated test 1 su
X ("The Use of Force™)
or Y (I See You Never")
: of Z {*The Man by the
- . Fountain") (each with
response, preference,
comprehension, and rdtg)

Literature involvermnent 1 ’ 15 -
or transfer gnd interest .

Student gquesticunaire.

General 1 0
Reading - 1 ‘ 15
Literatuse 1 15

Teacher quéestivunatie

School questionnatie
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< data and" no teacher or schoal data so that few correlations with perfor-

. fmance can be determined. On the other hand, the IEA studies do not include
+ either race or region of che student.

Sample -
a L)

Internationally, the students in Population 1 were defiged as a#/ students
aged ten years but not age eleven and in full-time schooling at the time
of testing; those in Population II were defined as a// students aged four-
teen years and in full-time schooling at the time .of testing; those in Pop-
ulation 1V as all stpdents in the final year of full-time secondary courses
leading to Eﬂlilé‘fj‘it] entrance q&zlxﬁzszmm or of full-time courses of the
same length. For the United States this definition meant for Population
I, mostly Grade 4 students; for Population 11, mostly Grade 9 students; for
Population 1V, Grade 12 students, '

For the first stage of sampling, a complete listing was prepared for the
United States of (1) all towns and cities of over 10,000 population, and
(2) all non-urban counties, .as defined by the US Census. Two items of
information were obtained for each sample unit defined above. These were
(1) median education of the adult population and (2) median income per
family. Combination of these two provides a simple, available ,index of
socio-economic status on which the communities may be stratified.

Communities were grouped into several size categories, for example,
county units, cities of 10,000 to 25,000, cities of 25,000 to 50,000, and so on.
Within each size category there were three categories of socio-economic
status as defined above. Each socio-economic level for each size category was

“divided into two strata in most cases—one for ‘public schools and one for

parochial schools. In addition, there were separate strata for public schools
in cities over one million, Catholic ‘schools in cities of over one million, and

. private” non-Catholic schools. In: selectmg communities for each stratum,

random sampling- proc edureg were employed. A first and second alternare

- were chosen to allow for noncoopération.

The secdnd task Wili"[hat of sampling within communities. In the smaller
communities it was possible to go'directly go the pupil as the second stage of
samplmg Here the plan wa$ simply to list all pupils in the defitted target
populdtion whose birthday fell on specified days of the month, for example,
the 1st, 9th, and 32nd for a one in ten sample. For the ten- and fourteen- year-
old pupulan&ns the Jttempt wias made to test all s[uden[s who had the
required birthdates regardless of the grade in Whl(.h they were studying.

F(r thc‘ twelfth-g ;,r;n:!e gruup Pnpulanun V), srudems In [he lJ‘at year of

@npletfsly mndurn s;nrnplt- nf the age or gradc gmup

5?:—;,, @ = A .
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’ A
In larger communities, it was necessary to mterpusc a stage of sampling

‘between the selection of the community and the selection of the single pupil.

This required the selection of a sample of schools from among all the schools
within the community unit. Where this was done, an attempt was made to
have the lpcal school authorities list all the schools in order from "best” w
“worst.” The list was then broken up into several strata, the exact number
depending upon the number of schools to be used in the community, and a
school (with a first and second alternate) was chosen from each stratum.

. The :lh(!VE' 'pmc’edure% were used fur drawing the sample fur each .pf the

group uf cummuniries Were bt used fur 5;91&@1:15 the :mmple !ur E‘JLh
target ‘pnpul;}[iun. It was planned to test abour 6,000 srudents from 400
schools at the Population 1 level. At Populations Il and 1V, it was planned
that 5,400 rudents fmm 300 schools wnuld be tested iﬁ each ‘iL’lbiECE The
United Smtea deuﬁmn to carry our a 5pllt testing at thtst lt‘Vt‘lh That is, two

ing
in each school. One. subsample took the science instruments ‘and associated
questionnaires and scales. The other group ok the mother tungue tests and
associated questionnaires and scales. Procedures for conducting the split test-
ing were worked out with the data processing staff. Because of the six rotating
forms of the Population IV science tests and the three rogating forms of the
_llttmture test, it was decided that a multiple of six should be tested in ‘each
subject area at Populations 11 and [V. Eighreen s such a number. The desire
to test in 300 schools ar each population, resulted ina tuml of 5,400 students
-to be tested in each subject at Populations !l and IV, or ‘a total number of

mutually exclusive subsamples of students were randomly drawn for te

10,800 students per population,

Table - shows the general sample structure which was used in the

United States.

tabl&s) but, bc use nf:ths dlversny ut countries and bu,;ua:— [hcr; WETE %0

many different dimensions of achievergent, i would be hard gp assert thart

any one country was the best or worst Eigures 1 and 2, which present a
Country’s scoures n relation to an internatiohal mean, 1llustmrt the complexity
of .my assertion ;lb-uut whlch cnuntry s b%st New Z«:aland 5mnds hléh in
§PEEd t“ﬁmsf&r Jnd interest; whfrms Countries hke Iran Lmd hllt‘ sCure
€r and TalEresl Tht‘n: Are

4
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also major differences between the performances of the two dge groups in
their relative performance internationally, which draw attention to relatively
large gains and losses, though these are probably less great within a country
than they are on an international scale. These figures have to be reviewed
‘ from an intérnational perspective rather than from the perspective, of age.
“ Perhaps the only clear conclusion that one can draw _lies in the sharp
difference in performance between the so-called developed and developing -
nations, a comparison that is not particularly enlightenings.except t© show
that economic gaps are matched by educarional gaps.

‘In international comparisons of the achievement of Population 1V stu-
dents, it is essential ta take into account in each country the-extent to which
pupils at }:hat stage are a-selected group. In some countries cgmpfeiﬁeasive
Edugatmn persists thmu&,h Séicndary SfHDDl’ in Dthéfs liké New Zeal;md
keegs [hE I;;est Student:a (nat nec;essanly a warranted agsumptmn)i ;md if in
the mostselective system 9 percent of the age group are in the last year of
semndary Schml thén one cuuld infer that these are Ehé‘ best 9 perc&nt in

in all couptries, Flguﬂ: % presents fhl'i mmpan;()n as we:ll as thar of the besr
?percent and best 1 percent, to show that excellgnt performance is ‘at about
the fame level in all countries. One might conclude that the Population [V
students in New Zealand (wher€ only 13 percent of the age group are still in
school) are matched by the best students in other countries. One cannot say

%

] - Table 4
N ) General Sample Structure
777 = . ——— == —— E 77’*"%;7~7 = - ,,7,;717
Major Strata Totgl ‘ A Percent of
Number Numb Percent Pupils in
| in US. Tested of SChDQlS Each Schcml
Over 1,100,000 5 2 \6(Lin16) 10
500,000 to 1,000,000 15 3 (1 in 8) 10
250,000 to 500,000 .30 3 501 in 4) 10
100,000 to 250,000 80 8 25(1in 4) 10
50,000 to 100,000 200 I 50(1 in 2) 10
25.000 to 50,000 425 10 - 100 10
10,000 to 25,000 1.300 13 100 25
County Units 2,800 lo 100 50
. . , T
.. N
I .3 .

O
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-‘tlfia: all New Zealand seventeen and eighteen year olds are better readers of

literature ‘than their counterparts in other countries; one can say only that
there are fewer low-scoring children still in school in New Zealand. The
United States, on the other hand, brings a higher proportion (75 percent) of

_ its age cohorr farther along in reading than any other country in the sample

without the best students suffering.

Cross-National Results—Response Preference \
As was suspected early in the study, achievmenc in literature meant differenc

things in-different countries: erhphasis in one country might be on literary

history, in another on mythology, in another on the moralistic uses of

literature, in yet another on critical analysis. But, without exception, the

different curricula required the reading of texts, followed by discussions in

which everyone was involved, which in turn led ro written work. From

visiting different classrooms in different countries, the literarure committee

suspected that the very nature of the talk or writing would differ; for example,

in one country the talk might be about political aspects of the work, i

another about its psychological aspects, and in another about its personal

effect. To ascertain these differences and verify these impressions, an inven-

tory based on an analysis of the essays of students in several countries was

constructed (Purves and Rippere, 1968). The inventory of response prefer-

ence was presented to students three times, once in a questionnaire asking

them to identify the five questions they thought most important in dealing
with literature in general, and twice more after they had read two short
stories. One could, tthEfDl’E, get a sense of whether an approach to stories in
the abstract was the one used by a student after actually reading a particular

story. The same twenty questions were given to the students’ teachers. A

group of college professors and teacher trainers in each country was also

asked to rate the questions as to their importance in teaching or in.the

curriculum in general. Thus, three levels of people rated the questions: experts

and planners classroom teachers, and students.

Alctygmgh the results of any inquiry can be looked at in a numbpr of ways,
the comfittee chose to view the variation in choice of question according
to story, according to age, and according to country. On the basis of some
earlier story inquiries, it had been guessed thar a student would rend
choose the same questions regardless of the story to which the questions were
artached—or regardless of whether they were attached to a stqry ar all. The
results only partially confirmged the guess. On an international average, of the
fourteen year olds, only 9 percent chose three or more questions consistently
over each of the three opportunities. A Llrger percentage failed to repeat itself
on any of the three opportunities. At the eighteen-year-gld level, the students

)

+* i'):.s
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?
~ were slightly more consistent: 15 percent chose three or more questluns con-

sistently on each of the three Dppurtumn . The most consistent students
were those in New Zealand and England; the least consistent were those’in
Iran and Chile. There is a clear trend in all the countries for students to
become more consistent as they progress through secondary school.

Another way of looking ar consistency here is to laok at the correlation of
Hoices between the stories and the questionnaire: to see if students tend to
choose in the concrete what they choose i#h the abbtract. [f-a boy claims he is

- uninterested 1n=girls, but turns to ogle EVEF?* girl. that walks by, then his

protestations and his actions can be said tw be inconsistent. It was [ha.lt kmd
-of consistency with respect o liter:
lunl-nng ar. Dvemll in each muntry thE prefrsrrc& LhUlLEE fnlluwm&, (hE‘ stories
ACTOSE COUNLTIEs fur thc h)urtt‘:tn ycgr olds 15 ,37, :hat fur thr; aghte:n year
olds is 72 (a perfect match: would be 1.00; a perfect mismagch -1.00;
and no association 0,001, But there are stirong differences berween the stories

despite this appearance of conformity. The story “The Use of Force,” 6t -

example, differs from the other$ in that students tend to ask more questions

about whether the story should even have been written, about whar 15
happening in the story, and about the story's theme and plot.\Ray Bradbury's
"I See You Never”
hidden meaning, and the value of the work in drawing ‘out the reader's

elicited more questions about the fanguage in the story,

emotions. 1t is clear that there 15 a Tendency for different stories ro elicit
different. responses; each story also elicirs responses that differ from those
‘picked on the questionnaire At the same time, thete is a tendency for older
students to be more consistent than yolunger ones and to choose the same
questions regardless of the story That tendency needs w be further axplmcd

Thé analysis indicated that by chance any one question would be chosen at
any one time by 25 pefeenc ot the studenrs (there were twenty questions and
-each student was to choose fiver. One mighrt suspect, however, that if students
were consistent with cach other within g culture of & country, they would
stions with greater frequency ‘and to reject others

‘tend to choose certain que
vehemently, The average of 25 percent would remain, but the curve depicting
choiee might-be quite different from 4 group which simply chose the ques-
tions at random The statstic used to dtsulbt rhh phummtnnn 15 (hc
mean for cach item ot 25 percent Iht‘ mmllgﬂr [ht’ h[iﬁlijd[d dcvmuun‘ fht:

more similar o cach other are the members of a parnicular group. In this

study, the lower standard deviauan would indicate a lack of cléar-cur choice
among the twenty questions, o high standard deviauon would indicate chat in
4 country there were some very popular questons and syme very unPL)Pulér

ones. For the fourteen year olds, the average srandard deviation across all

£






as {en pe ,,ag: points; Far thcenghte:n year, plda it was ﬁfteen ,
Soints, s0 one may infér that the older students clenrly tended to -
‘be more- definite in their likes and: dlsllkes among the twenty questions. In,

leand and Englnnd there occurred the gretest. difference between the two' .
. age groups;fn the United States and Iran, they were most hke each other in |

England - and Fintand; then,. students seem to’ acquire very

e ‘clear' preferences among the questions. In.Iran and ‘the United States, what

~ patterns exist are already set by the age of fuuf:een One has,‘fhen, a fairly
clear sense that studerits' choice: of. questions, what is called their’ response :
__preference, -is _partly determiined by the story.§
-facfor; that the- ¢hoice falls into. increasingly clear patterns as students
, progress through secoridaty school; and that students tend to befnme more

" like each other as they ger older. The question'then remains as to whether
these tendencies are accompaniéd by differerices between countries and then
to see what the effect of schools'might be, .

In_terms of the question preferred, studems in dlfferent CQUDI‘.!‘IES were
both similar and different. Studenits generally rejected the questions, Is this a
- proper-subject-for & stoty? and. [s- snyone in this story like people 1 krmw?
Thcy generally preferred the questions, Has anything in this story a hlddeﬂ
meaning? and What happens in the stcry? Aside from these universal
rejections and predilections, the countries seem to prgduce students with
sharply different profiles of response. Two sets of questions form the coor-
dinates on which one could plot the major differences between countries:
the first coordinate would include an emphasis on point of view and personal
interpretation (What does the story tell me gbout’ people like the people
I know?), togettier with a subordination of ‘personal feelings of evaluation
of the meaningfulness of the work and of the historical background. The’

+ second coordinate includes a strong emphasis on mterprétanon (character
motivation, thematic mterpretanon “and moral -interpretation) and a lack

“ of emphasns on fr:rm and sr.ructu:ﬁ Th;s ccurdmate could be sajd fo fgrm;

ute 4) Eelglum and Italy are countries wh:ch emphasnze the lrnpersnnal'
‘and the formal; Chile, England, and Iran emphasize the personal and content-
oriented response. The United States students are concerned with content but
not from a personal point of yiew. ' - :

To delineate the subtle differences between countries and berween age-
groups within countries is not the purpose of this chapter, but some comment

- on the three English- -speaking countries—England, New Zealand, and the

United States—will be i instructive. The English students seem to fall into two
groups by the time they reach the last year of secondary school. The first
group concentrates on the questions: What literary devices are in the work?
How does the way the work is written relate to what is said? How is the

ly by some external . -
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work organized? Whét;dées the writer think of the péc:ple in the work? The ~~ A

“second group is concerned with How can we explain the wily the people

behave in the work? How does the. work make me feel? and Does the writer
succeed in‘arousing my emotions? The firsg group is'concerned with formal .
criticism, the second with the students’ feelings. Both groups strongly reject -

the questions’that ‘would directly relate. the work to the student’s life. . °

Whether these groups are in sepafa&sghmls has not been determined, -

1n New Zealind, the students at the end of secondary school fall into |
- three groups: one concerned with the writer's point of view, the structure

of the work, and the literary devices in the work; the second with the

point of view, literary devices, and theme; and a third with point of view,
theme, and symbol. The three groups range from the formal analyst to the .
interpreter of form; all are variations on a narrow band and are quite differ--

‘ent from the diverse groups in England. One group of high-school seniors in .

devices, and mgrals;'aﬁatllef with hidden ' meanings, themes, and moral inter-
pretations; and a third with morals, the feelings of the students, and, the
capacity of the work to evoke feelings. The fourteen year olds are femarkably
like the eighteen year olds. There are some common elements among the
three countries, but the differences are more striking than the similarities.

At this poine, then, one can coniclude that prefertnces among responses
are dependent partially on the text, but also on what one might call the

the United States is concerned with symbolic mieanings, structure, literary:

.ailture of the student, and that patterns of preference become more sharply

etched as students progress through secondary school. The question then

remains as to whether these patterns are learned in school, One way of

determining that would be to see whether the students’ preferences are those

O
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smdem;, the rank-order correlation between studentand teacher is 0.35-(the

" highest with '0.71). The Iranian results are. somewhat suspect on other
- grounds, so ‘that if one wer€ to exclude Iran; the hverage for the younger

<. with ‘them more as Ehey get older. In the case of both student and teacher,
~ 'the" figures are based .on ‘the questionnaire responses and .not based ch
response to a given story. In the three English-speaking countries, the correla-
tions are not as great between the eighteen year olds and their teachers ,as

England (0.44). ExpErts in ‘each of the countries were asked what.emphases
- with respect to the twenty questions they saw in the official or semiofficial
curricula. As one might expect, within a country, they disagreed, some being

Wmﬁfa i’cﬁdémlcslly otiented, othiers more ‘pedagogically oriented. Yet we
- found a national consensus. Although there was considerable disparity be-

. tween experts, students, and teachers—notably in New Zealand—in general,

- | there is a remarkable congruence between groups, and a strong tendency for

. the. teacher to' act ‘as the mediator between expert opinion and student
*preference. The teacher, in shore, tends to be a rnajur force i in mﬂurzﬁcmg the
student’s choice, of critical approach., :
So far, circurfistantial evidence leads one to the cnnausmn that whsrever
* else schools may fail to.do in literature education, they succeed in imparting
1o students ‘a preferred way of approaching literary works. For example,
older students tend to be more definite in their choices of responses than do
younger ones; older students tend to agree more closely with teachers than do.
ycunge: ones; dlffer;'ﬁces be:ween ceumnes would seem to mdlcan: that the

" interest, srud:nts t:nd to conform to an mternatu;m,al age pattem ,rather than

' tﬁ ﬂatiaﬁsl p;a'tterns across ages) These géneral trends are supp’arred by the .

groups QF EthCES Althaugh all students may chcn::se the questmn Has o

anything in the work a hidden meaning? they differ as to their choice of

_other questions. With this et of international results as a background, one .

may -proceed to the analysis of the results for the United States in reading
‘and literature. In part, this snalysns reviews material published in the initial
studies, but more information has been drawn from rE;malysns of the data.
The reading and literature results are treated separately.

17

r:]culum mnkers and th: tem;h:rs. In geniﬁl the pquram:es of the "~
stidents: and teachers are more- similar than different. For the younger .

‘lowese is-Chile with ~0,05 and the highest Ytﬂy with 0.54); ‘for the older °
students the average is 0.44 (Iran as the lqwest with -0.10 ang Chile the
- group would ‘be 0.38 and for the older group-0.50. In any event, thereiis a .. .-

clear”indication that ‘students agree’ with their- teachers and tend to agree

: th:y are in Finland, or Chile; nevertheless, the- correspondence is stmng in.

oy
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.",’nme as th: Natianal Assexsment and althgugh their purpnscs dlffered thg _
genetal | r:sul:s were remnrkably sm'nlai- Achievement scores were n:lated m It
socio-economic status: Poorer areas in the United States shuwr:d lower scores
than richer. areas—a parallgl to the dlffet’egce between develﬂped and devel-
oping nations. In’ llteratur:, the response profiles of United States seniors
were quite sitnilar in both' smd:ez, althéugh thé ‘National Assessmegt e
ported these prgflles in more general categories. In neither af these stud:es

was the question why raised, nor were many details given.
N # s . - - i . - N -



:‘-“2 .What Te s c:f Readmg and
thex:eture Reported
bout Themselves |

“Asa part ef the genetal purpese of exemmmg the eehlevement of emdems\i. '
the IEA smdles included 'a fairly extensive questionnaite ‘directed to the
teachers (see Appendu: A). The teachers who responded were not neeesseuly

» -+, the actual teachers of the students, but all of the teachers of the subject.in the
_ students’ school. This type of sampling was undertaken so as to prevent o

_srudent scores from being related to a sp:e:ﬁc teecher ‘While the sampling
: served to protect the. teachers, it prevented cérrain kinds .of analysis, and
. limited any discussion of teacher effects to a generalnzed effect, which mlght
best be described. egpedegggled etmsphere. R S T i
-—=—Nonetheléss, the data do permit one to gain an’ overview ef cettain
characteristics of English :eaehers at the elementary, junior hlgh and senior

" high schools. Despite the various school configurations in the United States,

* one might safely assume that Population I teachérs’ would be in elementary’

. schools; Pupulanen I ‘teachers, in junior hlgh schools; and Populatmn v o

teechefs in senior high scheols. If a sempled schoot included both Population
.one populetmn ohly.
Fixed Chm_eﬁsﬁcs of the Teachets

In many ‘respects the teachers appear to Jneet most. of one's. expecteneﬁs

}The prependerence qf shem are femele although there is enemcreesmg

teachers at all l,evelrg are relanvely yqung altheugh ch_e senior hl,gh -school
group appears somewhat older’ than the other two. As one might expect,
_teachers are, for the most part, college educated; the high-school teachers are
trained in English—but not.in reading, surprisingly and digappointingly. The
high-school teachers appear to hold more stable careers than the elementary
and junior. high-school teachers, as might be expected given the higher
 proportion of men-in that 'greup, and given conventional occupational roles.
. . L] .

L

"II"and Population IV students, any one’ teecher reependeel in terms of = :
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ﬁETmheﬁn ngfeuiangl;

“2A numbgr of :h: items qn “the queatmnmlre dealt w1:h “the pmﬁessmngl-‘
invnlvement of the teachers. A hlgher peccentage 6f thE group belnng tod
gem:ﬁl tea:hmg as;gcmmn than to' a, ;ub;m:t matter association, but a
rélatively large proportion appears not to keep up with, the latest. erends ih
theu‘ field (stl: 6) The lack of -i msenm:e trmmng in th: substance of their -

| : Table s o
Selected Chafacterlsncs nf T:aﬁhers i ‘
e 7 i ; o V‘E"a%u_latign 1| ngﬁl;tian:nv ngpﬁifa;éiax%A%'; N
C.oNumber! - 787 ¢ 320 . a0
Fgma]g; o 89% . 68% o 61% T
. Lessthan 27 = - - 34% S 34% e 32%
28-37 - 21% 2% 22% -
3847 . : ~ 15% 19% . 18%
A8-57 i o 16% ; 15% - . 16% .
Over58 - . - 14% L 9% : 12%
" Completed mi:re than v - :
four years post- e - : . L
secondary education |, - 70% 81% - 79%%
‘Majored in English ne - 65% 83%
: Modal number of hours - ) o
\ - of pr:s:mr;e - _ : '
" instruction in readmg Over 10(57%) - 0(43%) < 0(42%)
Years DEE;penzn;@, - . ’ T
Less than 5 o 35% . 36% 31% .
5-10. . 22% 27% - 21%
10-200 20% ! 19% =~ 2%
©20-30 14% . 9% 13%
. Over 30 . 9% 9% 11%
Years at Current School: - S o
Less than 5 63% . 54% 54% .
5-10 - 18% 28% : 24% -
10-20 - - 14% 1% 13%
20-30 S % %
Over 30 v " 1% o 3%. 2% -

1. All further perc;ntaggs are b:ssd on :hese n's,

32
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- Member g]:naﬁl teaching

takes little action to improve its subject macter competence.

*  Another- aspect. of a_teschier's professionalism appears. in the reported

" amount of time spent preparing: lessons and grading papers (Table 7).

- Elethentary teachers ‘Spend-less time on both tasks, perhaps.beciuse of the

© - structure of their classroom and their day. Senior high-school teacher$ spend
less time preparing and more time marking than do ‘junior “high-school
*teachefs, as might be expected if one assumes that more writing is assigned
Jin_senior high school. Although it might be argued that reachers teach .

through testing,’ some . may ‘question that assumption in the 'light of “the

]
1

Table6 -

Professionalism of Teachers

7ng;ilar.iaﬁ I | Population II E;épula_,tién v

association 8% T 19%
Member subject teaching _ C. DR

association : 15% © 54% v 62%
Read teaching‘perigdiﬁals : ) L o ) s

frequently - 51% - '53% - _ 48%

" Read subject periodicals

frequently 43% 54% ' 56%

~ Attended an educational

conference in past year ~ 67% "58% T - . 65%
Modal numbeér of weeks ’ ‘ s
of inservice training .
within the past.
five years
in Literature 0
in Reading 0
in Linguistics : 0
in Philology 0
in other aspects of

0(58%) 0(42%) 0(38%) -
(27%) 0(50%) 0(60%)

(61%) o 0(48%) 0(50%)

(86%) 070%) . 0(19%)

English/Humanities  0(S5%) . 0(42%) 0(41%)

Ca
i

- ‘profession is particularly noticeable mong teachers at all levels, although a*
fair proportion of elementary’ teachers have had some training in reading -
-~ dnd a siniilar proportion of high-school teachers have had some in licerature,
Itiwould appear from these data chat a large proportion of the teaching force -
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* recent fufm over tes: -score decline. The | act that anathet 39 perfen: of the

suppart the questmners

A_:TheTemzhenmdt;heCurnculum s T -

¢ '"The tea'chers weré asked a number of quesnor'xs abaut fh: cummium in." '

.« reading and literacure: how it is determm:d how. it is assessed, and its -

nature. Table 8 presents their impression of the forces that determine the .

t:urnculum they teach it alsg presents some anomalles The l;f:nme m::ds of

, the teschgr would decermme thnse m:eds Yer it is clear that some constramts

are plac:d on. this. -autonomy, particularly for elementiry teachers who' are :

~ confronted by, syllabi, textbooks, and the pressure. of what occurs in the next
: gradc Few teathers at zmy level have much Frfedgm to. choose tgxtbgoks,

' selectcd by a tea;her committee e and 71 pen:gm of the elememary schml
‘teachers also report the selection is done by a local committee (whether

" within the school or not remains-a question). It would appear that most -
teachers sense some constraint upon their autonomy.

One kind\of constraint, of course, is the kind of assessment procedure-
used; for if - Akteacher is bound by external tests and teaches to them, the
teacher’s autog ] y is reduced (Table 9).. To a great extent, teachers"at all
levels creaté
loom in the/background, particularly- in the elementary school and junior
high school. As might be expected, students take more essay tests as they go
through school and the amount of homework also increases. Curiously,

Table 7
Time Spent on Preparation and Marking’

A

- : : o ' Papulatmn I ngjﬂatim{ u Population IV
- "Medal numbgf of hours .
" per week . ’ .
preparing lessons - ' 3-6(42%) 6-10(41%) ~  6-10(36%)
Modal number of hours ' R
per week - '
grading and marking 3- 6(47%) . 3-6(40%) 6-10(39%)

E]

3 hlghsschool teachers spend less thaﬂ sm' hours. a week gfﬂdmg seems (0.

their own rm:)des of assessment, although standardized tests’
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‘however, fewerrSenior high—schml feache:s npr'f ’r ¥ Es.;lgn t:rm ﬁipérs ( '
thin ¢ do jumn‘r ‘high-school teachers, This is. one ¢ the few breaks m what CooT
ﬂﬂé’might Gdlerwi;e :all an e;:plieable patrern S - '

Tﬁble Ta L

_ “The lmpm-tnnt Dgtctmlmms of Cumc;ulum

xPli;'puhtlian 1 | Popylation Il | Population'IV_ L

Eed as ai unpq;:im g L w0

| determinant: g T R B o

What: ;:udgn,t;will L ST L

/“'-ngedaﬁegs}:hm‘l, B 73% CO80% - 84%

~: An official ;yi]ﬂ:us o o B . _ S _
eovive-OF-qUEHCUlUM. - o 50% o B0% T 30% » _

v Pr:;cnb:d te;tbank ) 29% : 14% - - 15% i

Standardized tests O 10% 0% 1% -

.. What students will . : :
nee’diﬂﬂ:xtgraae' ' 70% © - .55% . . 55%

. " Teacher has autonomy in : ) =
R chngsmg t:ﬂbggks . 15% - 17% 18%

. o i Table 9

‘Mode of Assessment Used Frequently

: . : Population I Pnpulatmn i Papulatmn v
Standardized tests 13% 7% " 7%
Essdy tests ' ' 19% C 60% 76%
Teacher-made : !

. objective tests’ ' 54% 60% 51%
Homework » 40% 53% 51%
Projects and term-papers 35% 45% - 41%

Have used a standardized
_ readmg testin the . . - . , o
past six manths 87% 66% ' 48%
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‘The,_actual ggal; of mstrucngn will be chsmssed later in thxs chﬂpter, w
" but he(b one should note:that 31 percent of the elefnentary teachﬁrs see
: :eadmg and' literature as part of an mtegrs:ed Tanguage arts pmgrsm as dd

53 percent of the’ junior 'high-school teachers and 43 perceﬂt ‘of the senior

~high-school teachers It would appear that the advocates of an integrated
' pmgram wnuld have o prosalynze the hardest in'the elementary sqhgﬂli

'Inscructiangj Pm:tia:e;_

. . Ohe means of desr:nbmg the: mrru:ulum isto mfer it from the stated practices
" of teachers (Table 10). It is. quite clear from the frequencies with which
" various techiniques “are employed that the structure of instruction becomes

mcreasmgly constrained as a stut%ént -pasies *from .elementary -to, secondary
school. The variety of activities dirhinishes greatly as does the teacher's sense

~ of the variety of student levels of ab;ll_,ty;and of .the neéd to cater. to_that

variety. Whole class instruction becomes the order of the day in senior high - --

school and that instruction is dominated by recitation ard discussion. The

‘aims of instruction become focussed more clearly on historical and crigical

approaches to literature, on what might be termed the acadefnic approach. In
a question asked of only the Population II ind IV teachers, 32 percent of the

Population II teachers do not use drama or lmprcmsatmn as compared to

44 percent of the Population’ V. teachers, another index of the decrease in
student activity. Whether this rrend towards the curriculum of ralk and away

* from the curriculum of activity represents a purposive preparation for collt:gr:'

one cannot tell. One can only wander about the desirability of the :rend'

?

Teachers Practices and the Perfnrmance of Students

As we havg seen, teachers’ pracnces vary according to the experience of the
teachers and che level at which they are teschmg One might ‘also consider

Tow they vary according to the overall achievement of the students. To

perform this analysis, the schools at Pcvpulstmn IT and IV were divided into
three groups: those placed more than one standard deviation below the
mean of school mean scoges in reading; those between one standard devia-
tion below and one standard deviation above the mean; and those moré than
one standard deviation above the mean. For each of these three groups the
mean values for teachers’ responses to certain questions were determined,
and trends of difference were noted.

The trends for low- achlevmg schools cited in Table 11 are those in which
the direction is constant and greater than .18 (in most cases the questions
were asked on a three-point scale). Table 11 indicates a fairly clear relation-
ship between a style of instruction and student performance. At both levels
teachers in low-achieving schools” use more objective tests, see textbooks as
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Pﬂpuhtian N

¢ thin :la’n abj]ity

.+ .grouping

‘ Texthaok .
'Printed drill mat:nal

: prag:ammed packets
’ _}Smillxgmqp work i
Individual tutoring |
 Audiovialaids
=Field teips~ -~ o
. Lectures - » ‘
"“Questioning -+
‘Discussion” . . - e
Indmdualj;:d instruction
in feadmg P
' Reading groups
‘Student oral reading

- Teacher reads aloud while
students listen

Teacher reads aloud while

o " Individualized of BT

=

T
s1% L
- 83%
3

55%‘ .
L 43%
Ce6m
. 14%,, P
- 10%

81%
88%

. 75%

82%

T 86%

2%

. 61%

19% -
- 19%

‘:"131%

339,

19%
80%

- 87%
33%
20%
'68%
61%

69%

‘1;3%.
A
14%

12%
" 31%.
28%
21%
5%
25%
84% .
. 89%
24%
Rilg
64%

62%

students follow 68% 66% -
Teach to increase o : ’
reading rate 68% 46% 35%
Allow class-time for. '
free reading -95% 84% 7%
Have a classroom library 79% 50% _48% .
Assign a dictionary to :
each student 67%- 51% 31%
Assign or recommend
ancillary material - A
- Histories of literature 34% 50%. 61%
Handbook of eritical ’
terms 13% 41% 61%
Biographies of '
authors 60% 85% 84%
Critical essays :
on works 18% 53% 73%

3w
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important determmants nf what they da use more prmted dnl] murg ,
individualized r:sdmg instruction, and piore oral readmg Théy tend to
-require, less writing and lecture less. In junior high schoals, they tend.to use - g
. more programmed and more-audio-visual material and less homework, small
',gmup work, field trips, and questioning. In senior- high school,. 100, they: -
appear more bound by external examination and standardized tess. The only
difference in direction occurs with ‘respect to "homework, perhaps. because -
‘more of the work in low- -achieving. junior high schools is done in class. In,,
* sum,the teachers in low-achieving' schools’ appedr to use_more “busywork”
“and less work. that allows for individual expression. Thgy tend to do' those:
‘things ‘that keep the studefits occupied individually and keep them quiet.
S © Tablel1l - . A (/
*" " “Reldtive Direction of Frequency ' ’

. Teachers' Practices in Low-Achieving Schools - - -

H

Population II | Population IV~ ; .

. Use for assessment. - .
" . .+ standardized tests
Essay tests »
teacher made nbjegtlve tests
hamewmk

projects am:l p'ap:rs k [N

+
L+ 4+

Criteria E@etermme teaching A ’ . o
textbooks 7 : + .
external examinations

Gt

: Mgzhads and materials used
textbooks - ] r _ . Lo+
printed drill : - '
individualized or programmed material
small group work :

‘audio-visual
field trips and projects
lectures o
questioning -
within-class abilicy gmups _
individualized reading instruction
students read aloud
teacher reads aloud students llsten
teacher reads aloud students follow
dr;ma and lmpmﬂsannn

++
+

| + i

+++ +
+ 4+ +

|+ +

Lo




Whet Teachers Reporiad abos mmitm‘ -

,Whtthg: these*ifnvines b:mg abﬂut low a:hu:vemem or fpl]nw fmm it
'csﬂmt bﬁdﬂermmed S , .

5

%leftm Thi Attompmy Expeﬂgnce

S Althnugh it hg.s already been rmted that the teachcrs were a relanvcly young
. group, one might examine the differences bétween more and less experienced
teachers. Péarson pmduct-mument cﬂrrela:mns with erpgneme ‘were gener-
ated and. all correlations with_a significance level of .009 or better were

" mcludcd for dlscussmn (Table 12). These correlations were generited fm. : i

- junior high-school and senior high-school teachers only, From these correla:
7" rions, the following picturé_emerges, More older teachers in both groups
tend’ to be female, to have had more years of educatmn, o have had trammg '

Table 12

[

S:lEfted Cgrrelgﬂorls wnth Expenenfe nf Teacher;

?apulgtiaﬁ ll Paﬁulatién v

ng (female) - o ) . .82 1

Years at ;ﬁhggl : E : 72 - 71
Have had preservice education in reading -~ .23 C.22
.Member of teacher asmcﬁtmn R T , 13
Member of subject i;sgqingn 28 1
Reads teaching periodicals : 30 33
Reads subject matter journals . 22 28
" Attends conferences . , , ©- .13 _ 24
Hours spent gfading papers. L .20 _ _ =13
Use of standardued tests 32 -3
Tgachmg affected by. pr:scnbed r:urn:ulum 1 . .19
- Teaching affected by prescribed t;xt o col21
" Teaching af‘t’eﬂgd;by standafdizec! test \ 16 .25
Use individualized materials N 15
* Use within<lass gfégpiﬁé' ' . l .23
Assign a dictibnary - ' .26
Require biographies of authors o . Ca7
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in reading but not to have majared in literature, and to be active in their

profession through membership 'in associations and through reading journals :
- and attending conferences, One’ might conjecture that the professional stays "

in the profession; while a lnrg: number of-young teachers are merely marking

W_cadre ofte' 'hi;-rs : .—'

More expcnenced teachers tend bath to be more s:rcmgly influenced

- by- standardized, tests and to use Ehfm more. Of the senior high-school
~group, more experienced teachers tend to be more. mﬂuenced by the syllabus.~

and the prescribed-texts as well as to use-the texts more. They dlso tend

g tlme befor: muvmg! to some other amvnty Suﬁh a cnmer:ture mnfnunds the -

to use wnthm class groupmg, to as::.ngn dlEtIOﬁﬂrlES to have a tlass hbrary,_

mnservanve -or as pragmanc fnllnwmg the hne of laast resistance, Wherher_ :

the tendency is to bé dgplnred or Encuuraged remams open.

Teschers' Ins:ructianal G’Qﬂls in ’Literature . a0 .

A

#

One part of the teacher quesnonnalre asked n:achers of literature to rank in

order of importance a sec of eight goals of instruction in literacure. The

- resules are i splayed in Table 13, and show that the only difference between

the: two" group of teachers lies in the importance of the heritage and

language (the teacher nf senior hlgh schm)l students bemg snmewhat more

laﬁguagg) This dlffEfEDL@ wuuld appear to be consonant WIth the general
aims of literature instruction at the two levels. :
Because the two groups are roughly similar and because the goals of

senigr high sch(ml teathers wnuld appear to have a srmnger'inﬂuenﬁe on the -

Dnly the Pnpulatmn v teaﬁhers. A flrs: srep in th;s analya;s was a Lurrelatmn

of the frequency meaps for each of the goals with the others (Table 14).

eitept for thnse whn grnup fhE history nf liter’ature :md Ehe litérary' her’itsge

or dlchSilﬂn skllls or crmtal acumen, a pusmnn held by most ()f thgsE WhD
have written about the literature curriculum:  +°.
When one looks at the relationship between goals and other teacher

.characteristics, one finds a few patterns (Table 15). The correlations listed

.are all significant at or above the .01 level of confidence apd ‘can help make
some sort of profile of teachers who value a goal highly.

) zia_;i'

L

" Apparently, the goals are mutually exclusive in the eyes of the teachers,
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" What Teachers Reported abous Themselves S 29

Taste- aﬁgmed teachers. Teachers who favor i improving students’ taste
appear to be older, to have a degree in English, and to be more
Expenenced They tend to assign projects and term papers, but not to
use textbooks, standardized tests, drills, or within-class grouping. They

" do use small-group work.

History-oriented teachers. This group appears to be the one that keeps
up most significantly with the field. Curiously it tends not to assign
histories to the students.

Heritage- oriented teachers. These teachers again are older and more
experienced and tend to use textbooks less frequencly than others. Like
the raste-orfented teachers they may reflect an approach to literature
characteristic of their own teachers.

Self-understanding-oriented teachers. These teachers are not necessar-
ily teaching their speciality nor are they interested in it thus cheir
preference for the goal may come from a general educational bias,

Table 13
Rank Order of Goals of Instruction

Population II | Population IV

To improve the htersry tastes ’
of students 5 ]

To teach the students €h§ hlsf.ury
: lethelr literature 8 , 8

To acquaint the students with their _
literary and cultural heritage 5 - 4

To help the students understand them-

selves and the human condition 1 1
To develop the students’ ability to

discuss the variety Dfllterary forms

that are around them - 7 7
To develop the critical faculties and

analytic skills of students 3 2 2
To develop the students’ ability to

use their language. 3 3
To show the students the ways by

which language affects their

response to events 4 5

A
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30 Reading and Literature
rather than one specific to literature instruction. It is odd that the
group tends to use standardized tests, follow a syllabus, and lecture, but
al material, or free reading in class.

not use small-groups, audio-vi
This pattern of practice would seem less “student-centered” than many.
Form-oriented teachers. The teachers who lean towards this goal are
younger, less-experienced, than average, The;'tend to be members of a
subject-matter organization. That their choice of goal reflects the
recency of their training seems a clear possibility.

Crticism-oriented teachers. This group 1s also young and relatively
inexperienced. In class these teachers end 1o assess students aith
objective tests and homework and o use extbooks. They also tend to
group their students and o use oral work more than other teachers
and o encourage the reading of biogruphies of authors. Again the
pattern may reflece recent training.

Student-orented teachers. This group appears not to have had train-
ing in literature bur w make up for it by hard work in preparation
and marking. These teachers have had rtraining, in reading and use
individualized instruction.

Lunguage-arented teachers. This group also spends o fur amount of

nme preparing for class bur does not read journals. These reachers rely
on projects and term papers less frequently than do others and do not

have a class library

None of these profiles s particularly surprising and the relationship of a
education on teaching in America. _

One further set of correlations with the goal preferences of wachers s
worthy of note. The teachers were asked to rure each of twenty questions
about a literary work on a four-point scale. These questions mirror the
sub-categories of response in Purves and Rippere (1968) The correlations
between goals and questions could help validate both goal and question
(Table 16y, The results are somewhar disappoinong Those coneerned with
taste do value the question about the propriety of the work and about the
language of the work, but not abour s realism Those concerned with
history tend o avoid questions dealing with character, theme, realism, or the
reader Teachers valung selt-understanding do ask questions about the work's
content and meaning bur not about linguage Those valuing the exploraton
of rhe effect of lunpuage on the reader seem also w0 have o patern of

questions supporting that goal The resules therefore vahidare che goals bur

not all of chem and not strongly Te would appear more proficable o explore

the responses of teachers more directly



Table 14

Intercorrelations of the Goals of Instruction
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Table 15

Correlations of Goals in Literature to Other Teacher Variables
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T':af:her s sex =14
Teacher’s age ' .22 .22 —21  —18
University degree in English 12
Teaching specialty subject
Nonspecialty teaching 16
Years of teaching experience .23 .23 —.14
Years of teaching in the current school 19 .16 —.18
-
Hours spent p:r week in preparing lesscms U i

)
]: lk\l‘c Hours spent PEr week marking papers
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Read teaching journals
Read subject-matter journals

Assess students on objective tests

~ Assess students on homework

Assess students on projects and term papers
Use special syllabus in day-to-day instruction

Use prescribed textbooks in

day-to-day instruction =
Use standardized tests
Frequently. Lis: textbooks
Frequently use printed drill material
Frequently use individualized materials
Frequently use small-group work i

Frequently use audio-visual material
Frequently use lectures
Use of within-class grouping

Amount of inservice training
in teaching reading

12

—13

.14

-13
.15
—.14

—11 17
—17

=12
11

12

12

.

12

.15
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Table 15 (Continued)
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Students are allowed classtime for free reading —.11
" Each student has his/her own dictionary 15
Have a bookcorner. pr library in the classroom 14 —.16
Number of books in the bookcorner or library 12
Hours of preservice instruction in
the teaching of reading
Use individualized instruction reading —12 14
Use of within-class grouping for
instruction in reading .18
5 ;
.16

Ask students to read aloud

@ Teacher reads aloud with the students listening

ERIC
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Use special techniques to improve
» students’ rate of reading

Endorse the reading of histories of literature

Endorse the reading of handbaooks
of literary criticism

: “Endorse the reading of biographies

Time spent on modern literature

=13

14
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Table 16

The Relationship between Preferences for Certain Questions
and (:urntulum Goals in hterarun: N
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Respective preference in asking questions
on prapriety of the subject 15 —.18
Respective preference in asking questions
‘on literary devices —.20
-Respective preference in asking questions
in language usage 13 —.14
Respective preference in asking questions
—-10

“on plot and point-of-view

Respective PFEE&IED(‘;E in asking questions ) _ _
l: l{l\C on form and content (} ' -:E 11
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Respective preference in asking questions
on structure

Respective preference in asking questions
on characterization and setting
Respective preference in asking questions

- on universality
Respective preference in asking questions
' on genre
- Respective preference in asking questions '
on realism

Respective preference in asking questions
- on the moral or lessoh

Resg ectsive preference in a’kmg qu:stmﬁs
! on the reader’s emotions

Respective preference in asking questions
on the significance of the work
Respective preference in asking questions
on readér involvement

Respective preference in asking questions
on how :he parts explam the whale wmk

—16 —25

L
[

—
.o

—
o

.29

.18

Note: Correlatipns given are all signifieant at .01 or better.
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18 . Reuding and Literature

Teachers' Responses to Literature

The teachers were asked to rate each of the twenty questions of the response
preference measure on a four-point scale from "trivial” to “very important.”
In order to examine their patterns of preference, we selected firse a factor
analysis for the teachérs at each populacion level and, since similar patterns
emerged, for the two groups of teachers together. After deleting the three

responses @ith the least in common with the gmup as a whole, a factor

it was wntrern? and Is there any one p.]rt uf thE wurk thzl,[ rsxplaxns the
whole work?

The results of this analysis indicate that there are two factors. The items -
showing the highest loadings on factor 1 deal with literary devices, language,

genre, and tone. The factor is one of an impersonal furmal appmagh not
unlike chat of the "New Crirics.” Certainly it has all the marks of -academic
text-centered criticism. As might be expected, factor 2 contains questions
relating to the life of the reader: whether the reader finds a connection to the
work, whether the work resembles the reader’s perceprion of the world, the
lesson of the work, the emotions aroused by the work and its success in in-
volving the reader, and whether the work is serious and significantsFhese
questions focus on the content of the work as Dpp@sed to the formal‘eeiphasis
of the questions in factor 1.

After discerping that the teachers divide into two "schools” of criricism,
one might then see whether belonging to a school implies a particular
teaching style. A number of questions were selected from the teacher question-
naire thar deale with methods of assessment, teaching criteria, and methods
and materials (Table 18). These formal aspects bf teaching were then related
to the two “schools” by means of multiple disériminant analysis, a procedure
which seeks o find what pattern of variables makes a maximum discrimina-
tion among groups (Table 19). The procedure produced twelve v;lriziblf:—s that
discriminated among the eight groups.’ Their function coefficie s.are dis-
played in Table 20.

The first analysis indicated that both fumnuns were highly significant
(.001), but that if one were to plor the position of the centroids along the
two axes, they would not fall clearly into quadranes. If, however, the axes
were rotated 45°, the results would clearly show the differences among
groups. The rotation tends to madify the discriminant function coetficients
somewhat. For further derails see Appendix D.
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Table 17

o ’ Loadings of Seventeen Response Preferences
' from Teacher Questionnaire—English Section on Factors 1 and 2
(After Varimax Rotation)

Item Response Preference Factor
Number

Factor

2

‘31 . What literary devices did y@;; notice in the work? . - 480
32 : Is the work symbolic or allegorical? What is its theine? ' .393
33 How would you describe the language of this work? : .596
35 What happens in the work? Who is narrating it? What

is the setting? 291 -

36 How is technique related to what the work says? : 677
37 What is the structure of the work? How is it organized? 702
38 Is the work well written? Does the form support the \
content? Is it well constructed? X .681
39 How would you interpret the character of this person?
L What is the significance of the setting? 195
% " Did you find that any of these people are like people :
you know? Did anything like this ever happen to you? —.090
V41 Do any of the formal devices have any significance?
What symbols do you find in the work? - 634

EI{I(? é :

’ ‘
) { =

- 051
106
.003

121
104
.073

159
213
637

.096
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Tabrle? 17 (Continued)

O

Mtem Réspnﬁge Preference Factor Factor
Number 1 2
i 42 - What is the genre  of Ehe work? ln what l!ELrary tradition .
isit? .589 .049
43 Does this work describe the world as it is? Do you find ;
the world like the way it is described in this work? -.002 651
44 What is the author teaching us? What is the work criticizing? 7 .095 438
45 What is the tong in the work? 409 302
- 46 What emotions‘or feelings does the work arouse in you? 103 .691
47 Is this work about sericus things? Is it slgmhcant literature? 327 - .464
48 - Does the work succeed in getting you involved in its -
situation? Is it successful in arousing your emotions? 105 . .689
2.41
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«What Tedchers Reported about Themielves ’ : 41

If teachers rank high in the first function, they tend o use essay tests
rather than objective tests, to place a priority on the stydents’ later needs,
and to use textbooks and lectures but not field trips. This would appear to be
an academic approach. If teachers rank high on the second function, they
tend to value projects, be concerned for the demands of the next grade, and
use audio-visual materials. They would seem, then, to be somewhat more
student-cenrered for they reject essays and lectures and standardized tests.
That they assess students with projects but do not use them in teaching
would appear anomalous unless one concedes that what caught the veachers’
eye was the phrase "field trips,” which tend not tw be part of the secondary
school English routine. '

. Table 18

,ltem .
Number ’ lt;m Dts:;npnun
Assessment: . !
17 Standardized tests
18 - Teacher-made essay tests
19 - Teacher-made objective tests
20 Performance 'on homework
21 . Performance on projects, term papers, etc.
_ Ttachmg Criteria:
22 What I “think the students in: my class will need w}un they
leave school ‘ -
23 The curriculum or syllabus
24 Prescribed textbook
25 Standardized tests that Ehe student w1ll have to take
26 What the student will need at the next grade or in their next
course
Methods:
2 Textbooks
28 Printed drill material
. 29 Individualized material
30 Small group work —
31 Individual tutoring or individual conferences wich students
32 ] Audio-visual materials TV, films. slides. radio, et
33 Field trips and special projects
34 Lectures
35 Questioning
36 Discussian
g’f
O
£ £ .



5

Keading und Li’tergtm(i

The two functions serve to make quite different Qstinctions among the
teachers (Figure 5). The first function discriminates between junior high-
school and senior high-school teaching and makes a certain intuitive sense,
trips; the senior high-school teachers essay tests, lectures, and textbooks. The
fitse function, then, serves to define the educational environment. The

_second function is much more clearly related to the factors, the tiest of which
puinted to the formal critic, the second  the personalistic teacher. This
latter group tends to use projects and papers, audio-visual materials, and be
concerned with the demands of the nexe year in school The formal critics
use essay.tests, projects, and lectures and tend w be concerned with the
Jemands of standardized rests (presumably college entrance tests). The
formul critic tends to teach ina more “academic” fashion.

There appears then to be a clear relationship between curritular thrust
in literature and certain aspects of teaching style. Although that style 1s
also influenced by the level of the students aughe, it is clearly affected

- by the teacher's beliefs about response w literature. This finding 15 not
surprising, perhaps, but its pervasiveness and clarity is of more than passing
interest to the researcher and the curriculum planner, for ic suggests clearly
the relatonship between content and seyle and, 1 would suspect, between

content and traning
Table 19

Descripuon ot Eighr Groups Used

in Discriminane Analysis of TEA Curricular Variables

Score on Scare un Number of
Group 1D Pupulation Factor 1! Factor 2 Cases
1 11 LOwW LW 79
2 11 LOW HIGH 79
3 ) il HIGH LOW 79
. + [ HIC H HIGH g1
5 v LOW LOW 79
6 v LOW HIGH 87
7 v HIGH LOW 83
] v HIGH HIGH 110
. H

Fhigh and 1w seoros are i teforoime 1o the cicd it value B o b faviea Thils s

dirne suii\gw'u[ ‘;fh\\f\lfl]‘y [EREE I Ry J[,‘}‘IHI\II[\;!(EIV L‘;]Uul gfuui‘ E1FEt1
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f Table 20

: Summary of Dlscnmmant Anslysng w:th -
- Twelve Curricular. Vana_blgs ﬂnd Eight Grqups :

A B

43

o ‘ ' I, Standlrdized Dhcdmiﬁant Functicm C‘nefﬁcienta

Function 2

!tgm Nn Item Bglcnptmn Function 1
v “Assessment . ' e
M '17§ : : Stindardngd te:t; , " =3107 0671
© 18 7' Teacher made essay tests -2929 —4147
19 Teacher made dbject tests - = —.4608 " 1947
I S Projects, term papers . .1536 3127
after school . 4047 . 40796 -
e Standarfhz:d tests --1355 6447
e 26 " 'u- Needsin next grade. 0719 2708
. Methods. T .
27 " Textbooks 4782, 1626
- 30¢ Small group wurk =1461 .- - —.1620
32 - Audio-visual =.0402 .2455
33 Field tripy . . -—3868 —.3298
*34 . .. Lectures . . 2616 - - —.3347
A; / ' Grfmp Cemrmds . '
» Group Furiction 1 vl Function 2
b 1 ¢ —6037 1630
‘- 2 —1272 . . 5982
3 —.1638 —.3727
4 —.1826 —.0636
+ ) s & ) 7‘7
5 .3522 : -.0239
6. 2383 ' 2383
7 0595 —.3525
8 3350 ~1718
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i Euding and Literasure

1 5 Function 2

14

kN +.3 A
H i - 1 . - . .

L.
12 7 LHIV

CLLIV

A I
4

T

Function 1° ®

- r—Fr—T—trtrr T

=2 HHIV

e . . -

Figuf; 5. Fi‘ojééfiun‘ of Eight Groups of Teachers
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7

1 2 3 -&}4



O

ERIC

Aruitoxt provided by Eic:

3

Wb Teachers Repored abows Themsaoes =" s

4 i o f =

: ln r.his chapte: we have exammgd certain aspects of the pmfessnon afﬁ

English language arta tea::hmg in-the schools of the United St ates, Teachers
rgport that they are not in the profession long, that they take lictle care to

7 ‘improve. their knowledge, and ‘that théy teach what they are told to teach.

. Although there are différences according to the agé of the student, teachers
tend to teach in a lecture or lecture- -recitation mode and to be relatively.

- unconcerned with student activity and tﬂlk. In !DW!SI‘.‘hlE\Fmg schools teachers

~do tend“to rely on student activity, but whether it is mere “busy work"

. remains hard to discern. One might conclude that the teachers report them-

selves to be a conservative lot one that beccmes mcreasmgly mnservatwe :
. with age. ‘
. Within this’ genérsl pattern, we find that there are differences amnng

" teachers deriving from their perceived goals of literature instruction, the

level at. whiéh :h:y tear:h and theif preferred apprcéch 0 lirezature Th:

of theu- students Qne suspgcts. hnwevm thst these concerns arise fmm
the teachers’ preserwte trammg, rather than their sense of their clientele.
IﬂStruftmnal prscnc appear to be feIated o gnals and cntlcal stam;e,

view mmculum snd instruction mterrwmed but whu:h on the uther hand
can dismay those who would like to see instruction and curriculum ansmg
from the perceived needs uf the students, | ' :

FrFiiiaa iraareimsasTiiatiatiogream iz mam e E o ma R
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3 ‘Achievement in Readxng .
| ancl therature SR

P

h Dne af the main aims of the IEA study was to detérmme to the extent
. possible those factors which best’ ‘predicted higher achievement in teading,
whether of individual students or of schools. The study could rot, of course,

determine the pfec:hctgrs of absolute achievement— —why evéryone learned to . '

read samewhat The nnly ph:ngmenun one t:auld examine was thE d;fferem:e

] the tfoss natmﬂal stildy used the techmque of multxple regressmn Thé
" results of that anslys;s were not fully dlscussed by Thomdlke (1973), so it. '

" seems appropriate to do so in this volume.”’

" The analysis was a stepwise’ regréssmn analysis (see Peaker, 1975), in
which the variables were placed in blocks and the blocks entered in what
might be called chronological order: first home background variables, then ,
the type of school or type of program in which the student was placed. (an
index of prior education), then school and classroom variables, then the
students’ attitudes and interests, and last the score on the word knowledge

,test. For Population [; the science achievement score was entered before the
word knowledge score; Populmu:n Il and IV students took either science or
reading-and literature, '

In examining the results of a regresamn analysis, one “should note four
phennmena the amount of vanance accaunted for by a vanable (lncrease

variance accuuntcd for iby the vaﬂabl& (bg/c,), Smcz predlan,varlables are
related to each other, one needs to determine the singular effect of any .
variable. To take an example from Table 21, dealing with the elementary
school children, the occupation of the father is highly correlated with achieve-
‘ment,- and accounts for 13.6 percent of the variance between. high- and,
- low-scoring students, yet it is also so correlated with such other variables as
. number of siblings, type of school, and the science score, that its unique
. contribution is negligible (.001). In fact, very few of the variables contribute
much by themselves; the science score, the word knowledge score, and the
sex of the student appear to have some independent effect on differences in
achievement in reading.

47
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48 R ' Readiﬁg and &:gmtﬁré‘

The Enalysls gives one a mgsaic of relntmnshlps to- h!ghcr or lower
scores in the test. High scorers tend to be girls from small farilies whose

fathers have relatively high status jobs and which leave the child alone. They
. tend to be advanced in grade and in more academically oriented schools, with

fewer teachers’ aides, rewer prmv:lpals and a dormant PTA. They are eager -
for school, read a fair amgum watch less television than utherS, and do well

- in other subjects. In sum, they.are good students who enjoy what they are
doing. The absence of teachers' aides suggests that these paraprofessionals

are placed in schools with fewer able students. The newness of the principal
is puzzling, however, but may suggest that principals use tl;lESE schools as -
stepping stones to better positions with a fair amount of frequency. On the

_ - whole the analysis provides one with a q!gscrlprmn rather than any possible’

prescription for changing school p@llq' s
The regression analysis. for Population 11, the ]unmr high-school students

(Table 22), adds to the description, but little more to the prescription. Again,

home background and home' library accompany higher. performance. The
more highly scoring student works harder, has a more mature teacher (and
more ofteni a male teacher), is in a larger class which' is not grouped, and |
spends more time reading a fau‘ly high quality fare. One curious phenome-
non, to which we will return, is that the higher achieving student watches
more television but goes to the movies less often than the less able student.
Except for that anomaly, the analysis presents a plcture of a reader fram a
good home in an academic schcml where there is more homework done
without help from parents scoring well on tests of reading comprehension.

~ The lack of grouping and thE size Df the class suggest that poorer students

are placed in smialler classes with grouping rather than that-these practices
should pe shunned. _

With the high-school students (Table 23), the picture is much the same as
for the elementary and junior high-school students. Better readers come from
higher socio-caltural homes (the negative influence of age probably results
from the fact that older students are grade-repeaters). They read, do their
homework, have high aspirations, and like literature. Their schools have a
high retention’ rate, are strictly evaluated, and have well-trained teachers.
Again, riothing in the analysis helps lead one to a variable which, if changed »
could l‘_‘:nn;5 about improvement in reading for more students. As one tooks

at the "ree tables, one notes a decreasing amount of explained variance as -
~one - g from Elél‘nent‘]ry fo high school and 4 relatively high amount of
joint - wince. These findings suggest chat the differences in achievement in |

high-school must E:E accounted for by factors that the survey could not

uncover, and, more, that reading achievement is a social phenomenon, a part
of a geperal culture shared by the home and the school such that no one kind
of school intérvention can exert'a dramatic effect. :
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Cpﬂipunm nf H;ghiAchneving md Law-Achneving St‘udmts

_ c;f the two tanls nf the d:strlbutmn, to see whst dlfferences rmght dlstmgmsh

The analyses perfc:rmed w1th two" groups (Populatjcm I and II) will be
discussed together. To take certain fixed characteristics first (Table 24), one

. can see that although better readers tend to be girls, the percentage of girls
in' the low-scoring | group, rlses from elcmenr.ary to junior high school. The

birth order and family size data clearly indicate that poor” readers tend to

come from large families and ta be in the middle of the birth order. The
reasons for this finding would appear to have something to do ‘with the
-"amount of opportunity the child has to be with parents and thus the amount

Gne nzed nnt stop Wlth the regressions, however, in one’s search for explana-
~ tion of relative perfmman:e, for the regression looks only at linear relation-
ships between variables, A useful  supplemerit may arise from an examination

-....of opportunity to develop language skills ac home, although: they might be -

atributed to the mlddle child's seeking to.be different from the others.

The reading and viewing ‘habits of the children tend to be. supporting
" evidence for the scores rather than explanatory evidence (Tal_;le 25), in that
- low ax’:hieviﬂg students may have had limited expasure to bu-uks at hnf’n’eland

have more to fESd zmd take more advantsge uf that upportumty to read The

two age groups were asked about their television viewing in different ways.

'so. that direct: ::Dmpsnsuﬂ is not available (Table 26), For both age groups it
~would seem_that more poor readers watch little television and that _good

readers wan:h a falr amount @f televnsmn, thus mifoundmg those critics who

effect is to be clalmed it can only be 50 clalmed fm yuuﬂger students

Another claim that has been made is that parental pressure has a négarive:
effect on achievement. The students-were asked a number of questions about ©

their home lives; the results are given in Table. 27. One first notices that
there is generally less parental concern reported by the junior high-school
child than there is by the elementary school child. At the same time, however,

the parents of low-achieving students appear less interested in their.children’s -

school but more active in helping with -homework, probably because their
children ask for help. It would be hard to conclude frém these findings that
parental pressure has a sharply negative effect..

One final comparison of the two groups of’ students was done for Popula-
tion II only, an examination of the parents’ occupation and the students’
Exper:ted Cﬁ:‘mpatmn Tablés .?8 and 29 pfesaﬂt data on fathefs nccupatlgn

7
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Table21 "

- . . Regression Ané_lysig_ B
_ Reading, Population I—Between Student -
) i ] L nge;smn - : o
B Vanable : Increase in R? Caszicxent Correlation b?/e
", Block I-Home Bav;kgmund! L o A
Father’s occupation 13.6 .03 37 .001
*.Number of slbhﬂgs .02 T =01 - =17 .06001
ng A .005 . .09 .07 .01 o
Age 002 . —001 01 0 .0000
Block ll—Type of School .01 .02 A9
T Bloe _Tﬁ%gzﬁgcﬂn&mﬂ:a ’ - o S , y
’ Grade - « 03 .03 22 .001
Presence of teachers aides .004 . —.01 -=11 .0001
Number of years served , - - .
by prgmpa] ' .0004 <01 —.03 .0000
PTA raises money .0004 02 —,001 .0003
PTA is involved in . o - R L
- parental education - .00 —02 . ‘E.Ol .0002
Block IV—Kindred Variables - i ’ S '
School motivation - .04 ©.004 .32 .0000
o Hours of reading for pleasure 02 .06 .28 ..003
: Q Parerits help mth homework .003 - =01 . - =07 .0001
‘ o
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" Tible 22

[ : Regress:un Analysls _
R:ndmg, Pﬂpulﬂtlcln IIaBetween St‘udEnt .
. _ L Regregnan ST
Variable.. Increase in R? Cpefﬁcmnt " Correlation b*/c
Block I-Hgme Background® o - . ,
‘Home background composite 175 N 125 42 .01
Reading resources in the home B .05 .33 002
. Number af":lblmgs 006 ¢ 1 —03 -.12 -001
Age | .001 —.02 .02 0004
Blpck HES:haul and ngrsm : T ' : o
~Type of program At | ¢ R .08 .32 .QOS
Type of school =~ - 001 .01 .10 0000.
Block I11-School Vanable; <y : ]
Grade ' .03 510 .25 01 -
- Hours of homework per wcek .01 02 i 25 .0003
* Grouped for reading .01 =04 /- =09 .001°
Age of teacher 004 .03 / A3 001"
Sex of teacher 002 - —03 . =.05 001
Size of English/reading class 002 © .03 .06 001
Type of mmmumty ‘ .002 —.04 ¢ =07 001
‘Within-class grnupmg .003 -.000 —.08 0000
: 'Pupﬂ/tea:her ratio .001 01 —.05 - 0001
~ € ;
. woad
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. ) rgnd!ng for plnsuregj .01
' 'Patents help with hﬂmewark - 03 fo =10 - —20 " .01
" .Mevie dttendance - L 02 —.09 —.18 . .01
" Research serious warks 01 : 06 24 003 .
- Newspaper readirig L e ' .06 .. 19 004 -
Expected education - .005 S ,. 05 26 - 001
Hours of television watchmg 004 - - .05 10 .002'
“School motivation 001 - =03 .08 001
Watching dramas and sports -.0004 . ST 004 .05 .000°
Block V-Word Knowledge A5 AT 69 15
l Tﬂta.l unique v:m;nﬁe 22 .
Tatsl qum variance .36 -
1. The variable Sex was removed in Block v, (’;éﬂelazian 04
‘ >
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i Regressmn Annlys;s
v L Re:admg, Pnpulatmn IV—Between Smdent
Vamble Increase in R? . ¢ Correlation b?/c
Blnck I-Home Backgnund - '
. Héme background composite 115 34 .006
‘Reading resources in the home 3 04 29 - .001
¢ ' 02 —19 005
’ .. Number of siblings -~ .003 - .09
S sex . 002 .08
oo Block: ﬂﬁsch;ml an&Prﬁgt:m o )
’ . Type of program ° 07 41
" Type of school , 007 07
Block I1I—School Variables - h
Hours of homework per week B .01 .25
Importance of examinations in o
determining curriculum .005 =07 004
. Evaluators report to ]‘ng]ler o - :
authorities 005 03 .005
Teacher’s post-secondary ' . , :
school education - 006 .08 .001
Enrollment at population .+ .003 .10 .003

e

-um sy puv Suspway



Blm:k l’V-KlndredV:riﬂblas e Ty AR C # :
" Hours of reading for pleasure - 0 . 020 . . 05 27 © 4002

Read adventure, history,and | . . N ’ -

biography. " TR 04 28 001

"Hmflgwgrk procedures’ -7 o .007 o —06 : .03 7 .003

* .Reading widely.in the nngpsp:r . .,005 . T 08 16 < e 002 -

" .Expected education .- 003 .03 .20 . 001

_ Watching drama and sports . - .002 : 04 C 10 , ..001 -

- Like school - ; .001 ' .04 .16 - .002

- Interest in literature o - .001 o 003 C20 S .0000

. Black V~Word Knowledge C 2 .53 R S
“Total upique variance .25 - T . B 2 4
Total j Jmnt variance .29 - ’

= — — — — = — - = Sl -
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86 -, I R B S, Réadmg and Lv:emtyre
or professional families. Over half of the good readers (55 6 percenit) intend
to go into the pmfessmns as opposed to 27.1 percent of the poor readers.

- The good readers tend to aspire beyond. their parents’ occupatmn the poor .

. readers to aspire to their parents' occupation or to be unsure.

o ';fable 24 5 S .y
. ‘ o Sex and F:m‘uly Size-of Low and High Scurmg ReadEfs :
- (Flgures in Percentages)
Population I _ Pﬁpulatiﬂﬂ -
Low. . High " Low | Hngh
A n—1097 E n—lDZD n=539 n=674
Female .- 44, 1 53 6 : 49.2 . 55.3, .
Number of Siblings - i s
0 T .33 - 4.3 : 3.2 . 47
1 ‘ 146 . 238 142 195
o2 . 18.4 28.6 189 - 274
-3 -~ 183 o213 1577 216
=4 : 453 . 21.9 -~ 480 26.8
Birth order . o » )

~ Only child ;34 4.3 4.3 © 4.9

* Oldest : 1225 321 24,5 29.5
Youngest ' 27.6 29.6 21.7 26.9
Middle - 46.5 34.0 - 49,5~ 38.7

- Table2s

. Reading Habits of Low-Achieving and High=Ad’;if_‘Viﬂg Students

Pnpulatlun I Papulat'i\:m 11
Low High " Low H;gh
- Percentage having fewer than , ,
25 books in hﬂmg 35.9 © 7.3 29.7 5.5
Percentage readmg for plcasure ’ : : :
1 or fc:wer hours pEr week . *48.0 " 158 ° 44,8 11.7




-

' 'd;bisy&msﬁﬁiz -R'ﬂdiﬂg and Li?éigtnfe. R ST
Tﬁesg data allow for a number of mterpreta:mns Together wu;h the
blrth order differences, they' suggest a'classic depiction of the age-old and .
classless-i importance given to the first-born and the consequent suppression
~*of younger children: only the first child is the object of hope and support in’
+ his or her efforts to rise in the world. Another plausible interpretation is that -
' sgmehuw poor réaders are early victims of the syftem of schmlmg, as :hey

L Table 26

Television Watching of Low-Achieving and

. . . High-Achieving Students -
. Low' High ’
’ Papulatmn I o : S . . S
Percent watching less than 1 haur a day <0 219 16.6
+ - Percent watching 1-3 hours'a day - L. 355 - 445
“ .Percent watching 35 hours a day’ A 24.6, 27.2 .-
- Percent watching over 5hoursaday - .. = 179 ©95,
Population 11 - * R ' '
Percent wat::hlng no television -~ . 2.3 - 05
0-5 hours per week - . 7 1941 i 10.1
5-10 hours per week ' T : 24.1 22.3
10-20 hours per week . ..25.0 38.0
. Over 20 hours per week - T 0295 29.3
w0 " Table 27 )
‘%elécted Family Charaﬁrensms of Low-Achieving .
and ngh Achieving Smdenrs .. B \
P«:;pulat,iun N Papulatlgn Im

Low High Low | High

Percent Repcrnng
Fixed time for hgmewark 59.5 ° 4472 43.7  36.2
Parents offer help with homework 43.5 26.4- 27.8° 7.5
Parents frequently check spelling 43.7 48.8 31.0 38.8

Never use a dictionary at home 15.9 1.6 61 1.2
Parents encourage readmg 340 - 39.2 264 342
Faren:s mtetesttd in Sc:hacl , 38.0 45.3 29.2 39.2
i , ‘f/;‘
£ 0077

[V g e
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34 , . Reading and Literature

continue w fail o perform well their self-esteem sinks and so does their
“level of aspiration. A chird interpretation would raise questions about whether
occupational “levels” carry the same weight that they once had, In the
. affluent society, a truck driver muy earn more money than a college professor.
Our notions of the importnce of schooling to the betterment of oneself
hmnuall} are sxrﬂﬂ;\‘g a“att: The StudEl‘lts are aware of thls phenumenun and

aspire not t a luh bf h':ghrr status hu[ to 3 lub thdt pays. Why shuuld tht‘:y
bother t do well on this kind of a test or in any academic task? ‘

Table 28

: o N
Father's Occupanion

Low High

Unknown 14.8 12
Unclassitiable 14.5 5.4
Laborer 3.2 1.4
Domestic and personal services 55 29
Farm, tishery, and forestry 2.6 27

P Semiskilled 11.5 33
Skilled 242 20.2

+ White collar 53 122
Managerial, including stores and tarins 7.6 24.8
Professional 6.0 260

%

Table 29

K Expected Ukcupanion
‘T Low High
Ultiknoswn 156 132
Iin sifiable 17 153
l.aborer (v 2 00
Domestic and porasnal oo 71
Farm, fishery torestry 17
Semiskilled 17
¥ Skilled oy
Wh![g’ Corllag 14 3
Managerial o Lo ' 1w
Protesstomal 271
Ly
]
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Actual Performance on the Reading Test

" Thus far, we have been looking at the students. It seems appropriate to look

back ar the tese to see if certain aspects of performance on it say anything
about the reading of students in the United States. The analysis that was

tions independent of the sample and person measurement independent of a
specific set of items. As performed for Population 1l and IV, the analysis
served three functions: to indicate items that behaved erratically, to relate the,
two tests through the use of anchor items, and w examine passage and item

type difficulry.

Without going into the technicalities of the Rasch Model, one may say
that it uses two parameters: one for items (easiness) and one for persons
(abilities). It can then estimate cthe difficulty and discrimination of any one
item for any one ability level, thus giving an index of the information
provided by the item (the product of the probability of getting the item righe
and the probability of getting it wrong at any particular ability level). The
item difficulties and information functions for Population I are given in
Appendix B as is an explanation’ of how the Rasch technique was used to
equate the tests for Populations 11 and 1V. As a result of cthis analysis, certain
items were found not to fit the Rasch Model primarily because they were
answered by » higher percentage of less able students than of more able
students. One may assume that there was something faulty in the item that
caused this phenomenon. The items are listed in Table 30

Some of the items may in themsélves be faulty with unintentional ambigui-
ties; some may be difficult because of the difficulty of the passige, and some
may be difficult because they represent a type of question unfamiliar to the
students. One can only guess which of the three sources of difficulty operates

of the options is ever paralleled in the passage; one must mike a series of
inferences. [V-C23, on the other hand, has a clear reference in the passage,
but it may be that students chouse the longest discractor. IV-D24 again asks

or an inference based on two phrases: “low-priced Swiss watches” sup-

ports C, "the most common in modern use” supports B. One could argue
either as support of one’s choice. A student must use some mathematics
answer IV-D28 or [I-D12 corractly, and must be able to count based on a
confusing stem (third or third after the first?) w answer [V-C12 On the
other hand, it 15 difficult 1o say why students in Populanon 11 failed o score
as predicted on I1-C6 or 11-C12 excepr that both treat "common™ metaphors
which are actually not common to the students. .

Beyond the examination of particular items, the Rasch Mudel enables une
to examine the performance of students on passages and on e types Of
parnicular interest are passages that appear o be abnormally difficult or give
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Table 30
. Questions on the Reading Tests That
Did Not Fit the Rasch Model
Papu]atmn II
Section and
Item Number QuESElEn
Cé In saying tha: Ernenek’s igloo was “at the top c:sf :h:
_ world,” . ..
Cc12 Paracutin is now . . .
C17 Deductive reasoning assumes the accuracy of . ..
ci18 A central idea of the preceding article is that .
Cc20 Which of the four paragraphs is primarily canc:rncd
. with synthesis?
C22 The process of making paper was first discovered by . . .
C26 The person who wrote this story was trying to . ..
D11 The relation between the first and second paragraphs . ..
D12 Judging from the passage, how much does a camel weigh?
D15 When the travelers were confronted by the city walls
they appeared ..
D23 The author's purpasr: in this pass:&ge is primarily to have us .
" D25

What is the writer's attitude about making shoes of plastic?

Section and
ItequNumber

- =

Population 1V

Qm:stmn

D24

D28

Whlch of the four pamgr;phs is prmmrl]y concerned thh
synthesis?

Which sentence in the paragraph (after the first)
introduces . . . , _

What support does the author provide for the position
he is taking?

The word *“gratis” in line 7 means most nearly . . .

Why might a charitable contribution from a business
concern be . ..

On what grounds would the fee of a concert violinist . ..

The author’s purpose in this passage is primarily to
present .

Which of [hr: fnlluwlng types of Lsuxpr_ﬁtnts is prubably
maost .

Ina anpuund pendulum, the length of the brass ruds is
abour . '
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the researder less information than might be expected. The tables on the
passages also appear in Appendix B, and a graphic representation of the
tables appears in Figures 6 and 7. Clearly [I-C-Passage 3 is much more
difficule for junior high-school students than the others in its sgction, and 1I-
D-Passage G gives less information in part because it is mofe difficult than
the others in its group. (The passages appear in full in Appendix A.) The
first of these passages is abstract and uses complex diction, syntax, and
paragraph structure. Although it gives valuable information about high-
performing students, it is quite difficult for the average and below average.

T 1T T T 1 [ A
| #=————e Pussage 1 | F
s—— s Passage 7

Informution in a Passage
T

08—

04

02

| I S 1
=9 —1 - L] =2 =1 0 1
Persan Abiliy Level

[y

Figure 0 Mean on Indoomation Fancoon b Passages 1 o avcaen ¢ Readiog Tew

anul,,umn 1

. A
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One suspects that few junior high-school students have been exposed to this

type of prose, the prose of the more serious textbook. The second passage is
difficulr in a different way; it uses a great many numbers and requires a fair
amount of figuring. Again this is a kind of prose to which few students of this

students’ level of development, bur development seems inextricably linked to
exposure, 50 that by not having had opportunity to read these kinds of prose

students'are deprived the chance to learn to read them wich comprehension.

1 r— T 17 T 1T 17T T T 1T
24 |- #—————= Pussage 5 - ———-8 Pussage 7
o—~~—# Passage 6 F\ #— -——s Pussape 8

It
[

ty

Erubisrrovaniorn e g Passape

s

Uy
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The analysis of passages for Population 1V yields much less striking
information save that the test gets increasingly difficult so that one might
infer that it was somewhar speeded (see Appendix B).

A second way of dividing the questions is by item type. There are four
kinds. One asks the student to find specific informacion in the text: 1

The process of making paper was first discovered by
A. an American

B. the French

C. the Chinese

D. Louis Robert

One asks for the meaning of the whole passage or large segments:

A cenrral idea of the preceding arucle is chat
. deductive methods are hard o apply
science and logic are opposed
faces and opinions are abour rthe same thing
J. scientific and authoriearian methods may complement each other

0w

e

One asks for inferences beyond the information given in the text:

We may conclude that, afrer Robert's invention, paper became

A. cheaper

B. more valuable

C. stronger

D rarer’
And one asks for analysis of the organization or style of the passage:

Which of the four paragraphs 1s primarily concerned with comparison?

A. st %

B. Ind

C. 3rd

D. -ith
" The Rasch Model enables one t compare the difficulties for each set ot
items for each population and the projected difficulty of the set for the other
population (Table 31). Thus, main idea items were relatively easy for Popula-
tion 11 and very easy for Population 1V. If the Population II scudents had
difficulty. What is noteworthy about this analysis is the inordinate difficuley
of the rhetoric items for Population I (837); in fact they show more
taken the Population [V test (.780). If one looks ac this ftem type for
Population IV, it falls within an acceptable range of difficulty. One can draw-
from this finding the inference thar matrers of rhetoric are part of the
high-school curriculum but not of the junior-high curriculum. Yer this type
of item is frequently found in tests ac the junior high-school level. As is
the case of abstract prose, these students seem not t be given the chance

o learn a skill.

e,
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Achievement in Literature

Much of the analysis of achievement in literature has been reported in the
incernational report (Purves, 1973), but it may be useful to reprint the
regression analyses in this volume and w offer some comment, Three
analyses were performed; one for Population 11 and two for Population 1V,
one with achievement as a criterion and one with interest as a criterion. The
blocks in the achievement-analyses were similar to chose for reading save
that the Reading Comprehension Score was included as Block VI.

For the junior high-school students, home background and sex strongly
affected achievement: girls did better than boys (Table 32). Other student
characteristics that had a positive effect were the amount and type of reading

Table 31

Mean and Standard Deviation of ltem
Difficulties Based on ltem Classificatjon

Population I

] Main ldea I Specifics 1 Inference [ Rhetoric

Scale

Population II
Mean —.158 —.249 .269 837
Standard deviation 742 917 1.682 905

Scaled for Population 1V ,

© Mean -1.097 ~1.513 982 —.399
Standard deviation 763 942 1

_—

o
~
ot
v
o]
o
—

Number of items 9 31 . 5 7

Population/IV

Scale J Main Idea } Specifics I Inference I Rhetoric
Pupulation 1V
Mean 456 u.

3 268
Standard deviation 549 #5 1.232 796

Scaled for Population 11
Mean /18U 1238 185 [T
Stdﬁdaid \ii\fié[!u!! 534 199 774

u
o
I
s

Number of items Y kv 8 [X0]

LS
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watching drama on television had a positive one. The students whose

teachers demanded memorization performed poorly, but textbooks, writi

: _~ mance. Memorization, then, 15 the only clue to what might strongly impede
achievement, although it might be argued that teachers with poor students
use mermorization as device of lust resore. !

For the high-school srudents, again sex and home background were the

maost important variables, and suggest char achievement in literature s
usually stereotyped (Tuble 33) In the main IEA study, a'comparison of
science and literature achievement scores hinted unmistakably that science is
a male province and literature a female pre. Clearly sexual stereotyping is a
force behind chis finding. Good readers of literature tend o read and end o
study litecature more than pour ones. They are also perceived by their
reachers as serious students of literature

When interest 15 used as a crterion, high-pertorming students appeat
to have all the eurmarks of nrerest and have easy access to books in
the home and encouragement of interest in chings of the mind (Table 3
They also appedar o be busy students with Juts of homework, but cheir
teachers require fewer critcal essays than do the teachers of less interested
students, Ir would appear thac interest in hiterature s s penertr, it derives
from 4 home where 10 can be tostered and 1t appears o be related 0 a

broader set of cultural intereses

Liking and Achievement

One of the questions that has often been asked 15 whccher liking o selecnon
15 reluted v achievement or understanding taguires, 196D The sndents
were dsked o rate each story they read on g scdle of 1o O dtrony Tone of

the wuorst stories | have ever read” o one of the best atoriés 1 have

ever read ) For the United States scudenes the perceint tating o selection
on the posicive side and the screngeh of thar hking (o a range of [=%)
were ds o Table 395 The Sea was dearly the least liked selecion and

the vthers quite popular, with " lhe Use uf Force ot ttensely liked by

of Tiking and achievement tor jumor high school students conelations were
undertaken for them (Table 360 Ooe can inter that hking u selectio s
indeed related toachic vement and vo peneal tnicrest and involvenent bt
ihi;' U)I‘l"(jld[ln[;h ales il ﬁl,!!(]lnglx hl,;h ln ug\i;! vy Pl‘l ‘bv;‘ thie effect of I!L,!Ug
o stjlf;‘Lflnl] ,ful’lht:! srbel DNibist fuan e ihie LE o freilng }*.[‘ff_’lr;ll\,t; (AT 18

tsee chaprer b
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Table 32

Multiple Regression— Literature Achievement

Population 11

Block Variable

Multiple

Correlation

o

Increment

to R?

Regression
Coefficient

I

I

I

ERIC
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Home background

Sex

Reading resources
in home'

No. of siblings

Type of program

Type of schoal

Recitation from
memory

Hours of homework
per week
(total)

Grade

Influence of textbooks
on methods

Proportion of time
devoted o lit.

32
.39

42
43

46
46

47

49
.50

51

10
05
.03
01
.02

25
.22

17
—.09

16

.001 03

.02

.01

.01

.01

.01

—.14
A1
10
.07

08

Simple
Correla-

tion with
Criterion

b?/c

© .32
22
.26

=12

.25
.08

Bt
B

.15

06
.05
.03
.01
.02
.001

.02

003

01

G99
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Fféquency of writing
about lit.
Sex of teacher
Pyblic library
near school
Hours of homework
(Lit.)
Size of literature
class
Percent of teachers
who are male
Age of teacher
Admission based on
performance
Pupil-teacher ratio
Hours of reading
for pleasure
Reading habits—
Group [
Movie attendance
Newspaper habits
Watch dramatic
shows on TV
Reading habits—
Group II
Expected education
Hours of TV and radic
Read about sports

53

.53

.53
.53

53
.53

.56

.57
.59
.59

.60

.60
.61
61
.61

004
.003

004
.002
.002

.001
.001

.001
.001

.03

.02
.01
.01

01

.01

.005
.005
.003

.15

-.10

.09

.09
07

13
.04

.09

33

.27
.14
21

19

.10
21
.08
A7

S
004 ¥
.002 g
3
, 3
003 %
e
=]
003 &
o ]
002 %
i
001§
001 3
g
o001 ¢
001
.01
.02
.01
.01
.01
o1
.01
.005
003 o



Table 32 (Continued)

Block

Variable

Multiple

Correlation

Increment
to R?

\'
\'2!

Word kna;vledgé
Reading compre.
hension

Total unique variance .18

Total joint variance .44

69

.78

L. Removed from equation in Block VI
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7

.10

.14

sy

: M
e 17

.38

.58

Simple «
Correla-
tion with
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Performance on Literary Critical Questions

Since the reading data showed an important effect of item type, it was
thought worth seeing if the same were true of the literature test. The items
had been divided into comprehension and interpretation icems, bur for
"The Sea” there were among those interpretation items some dealing with

whether these items or in fact either of the larger groups of items proved
particularly difficult, an analysis of the poorest performing students (less
than one standard deviation-below the mean) was performed (Table 37).
Clearly the interpretation items in general were somewhat more difficult for
these students than were the comprehensive items; the form questions on
"The Sea” were even more difficult. Again one may well suspect lack of
exposure to a type of question such as the following: @

There are muny eolors in this story: the boy is described as red and

yellow, and the sea as green, blue, and violer. Which of the following

comments about all the colors is most vivid in the contexr of the story

a5 a whole?

A. The colors help us understand that the sea represents everything,
thart the boy is not but would like to be

B. The colors help show us how the sea appears w be two differenc
things for the boy and for his parents

C. The calors help us see that the person relling the swey does no
like the seq as much as the boy does

D. The colors help us see that the boy cannot understand the difference
berween what happens to him and what happens to the people on
the share 7

Opportunity to learn is not as clearly apparent as a factor in literature

achievement as it is in reading, but it appears to exist nonetheless

- Variety of Responses and Achievement

One of the assumprtions of literary critics and educators in licerature is thae
the better reader is the one who adopts eritical style or approach in accor-
dance with text. Northrop Frye writes of the “well-tempered critic’ who
can “specialize in Chaucer and still be able: to modulate 1o the key of
Dostoevski or Plato, w understand that literature 15 a coherent order of
words and not what Pope calls a wild heap of wit” (Frye, 1963) One might
infer that such a4 critic can read with higher comprehension than 4 monotonic

reader. To test this assumption, one can use the response preference measure,
which each studenr answered three times, each rime chousing five questions
If "well-tempered,” a student mighe choose fifreen different questions; if il

tempered” five questions One can compare the number of different questions



Table 33

Multiple Regression—Literature Achievement

Population IV

Variable

Multiple

Correlation

Regreéssion
Coefficient

Simple
Correla-
tion with
Criterion

11

ERIC

Aruitoxt provided by Eic:

Home background
Sex .
Reading resources in
in home'
Age )
Type of program
Type of school
Proportion of time -
devoted to lit.
Teacher's impression
of students
Enrollment at
Populaticn IV
Amenities in school
Hours spent marking
papers

27
35

38
A0

v 44

44

47
47

48
.49

49

02
02
03
001,

01

01
.01

004

(r

.20
19

15
—.14
.20
.03

15

.10

13

—.13

b

.27
23

.24
—.22

.29
.02

26

12

11
—.004

—=.06

©.001

.02

01

.01
.01

0L

aunposair] puw Surpray



Teacher’s full-time ,

schooling 49 004 .07 .08 .005
Public library near . .

school .- .50 .002 07 =03 .002
Sex of teacher .50 .001 04 - =01 .001
Grade .50 .001 03 . .05 .001

Y Reading habits 52 .02 12 28 .01

Group 11 - 83 .01 —.14 —02 .02
Interest in lit. .54 .01, 11 . .24 01
Hours of reading '

for pleasure 55 .01 : : 25 .01
Expected occupation : 155 . 003 20 T .002
Parental encourage- ‘ .

ment to visit S,

museums 55 .002 —.04 - 07 .001
Like school 55 001 - —.04 13 001
Expected education .55 .001 .04 18 .001
Newspaper habits— : ‘

Groupl .55 ' 001 .03 18 .001
v Word knowledge 63 .08 .35 .50 .08

Vi Reading compre- v . ) v
hension 77 .14 .55 68 X .14

Total unique variance .19
Total joint variance .34 , :

1. Removed from equation in Black VL™ -
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| X . Table 34 g
Multiple Regression—Literature Interest ',
: ~ Population 1V

Y

. -Blnr;k :

Variable

Multiple

. Cnrrelsti@n _

Increment
to R?

Reg:gs;ian
Coefficient

Simple

. Correla-
tion with . *
Criterion -

b?/ec

1

&1

oo !

v
‘V_i

Achievement in

“literature
Sex of student
_ Dictionary in home

-Magazines in héme
Books in hume

Parental gncaur;ges
_ment to visit
"museums

Parental interese

in:school'

Like school

" Amenities in schoel
Critical essays required

Hours of homework
" per week.

24
.27

36
37

.39

39
AL
© o A43;

43

43

a5 T8

.06
02

.01
004

.01
002
02
.01
.003 :
002,
L)

. -

)

24
14
T
.08
07

—.10
~+.06

.05

.24
.18

.15,
.16

.24 ji /

_;06_
02
04
. 01
004

© o0l

%2 )
02

01,
.003

.002

aummisr] puv Supoay | -



, . Hours speht marking SR - L : T S

R " papens- | N a3 oo 04 -01 001

© VI Hours of reading S o o _ -
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Total ux_ﬁquc variance .15 B S J
Total joint variance .21 _ oot » s :

T "

1. Removed fram equation in Block VIL. o - "
*

o + . ‘Table35
' ‘Studentﬁ‘ Liking of the Selections -

Population 11 Population 1V

Percent Liking Intensity

v o Percent Liking | Intensity

_ “The Usé.of Force” ~ + 88 S 19 87 1.8
|l See YouNever” - . 83 17 1} 17
“The Man by ;heffaﬁntsin"- .7 o81 i 1.8 89 o 1.8
“TheSea” . 469 PRt 73 1.8
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of high-scoring and low- :scoring students. This snalysns was perfarmedﬁnth
the high-school students comparing the number of questions selected by
those scoring more than one standard deviation above the mean with that

“selected by those scoring less than. one standard deviation below the medn

(Figures 8, 9, 10), Separate figures appear from the groups taking each of
the rotated stories.
Evidentially, the assumption cannot be supported from these data; Higher-

scoring students tend to choose nine or fewer different responses; lower-

scoring - students ten or more. Whether the higher-scoring students are

5

Table 36
Correlations Df Degree of Liking and Other Vﬁnab]es
Population 11 '

Achievement Transfer Interest
“The Sea” (3040) . L4 .16 17
“The Use of Force” (988) - 19 A1 09!
“I See You Never” (1064) 12 © .10 19
“The Man by the Fuuntam" (1007) .19 15 .15

1. significance .002; .001

Table 37

Performance of Low-Scoring, Students in Literature
Population 11

Mean Perr;entag: c:f [tems Cnrrezt

- S

& Camprehenslan Int:rprttan@n me
“The Sea” v 30 27° 24
“The Use of Force” 29 26 -
“[ See You Nev;zr"’ 29 28 -
“Thc_ Mgn by th: Fauntam 30 26 -
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so because théy have a'siﬁglé minded view of ‘response and criticism or

" whether the lDWEFSEGﬂﬂg smd:ﬂts are selecting random responses we cannot
~ say, yet the assumption of the superiority of the f!exnbl: responder must
be senausly challenged.

Summary

From these analyses of students’ performances, particularly on the reading
tests, we notice one recurring phenomenon—opportunity to learn. Students »
who do not perform well appear to come from environments where lan-
guage growth may be hampered because of large families in which the
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individual child gets less attention and has less access to books and maga-
zines. It would also appear that students who seem not to have had exposure,
in school to certain kinds of material or to certain kinds of quesngn about
what they read do not perform well. - ‘
The phenomenon of “opportunity to learn” has DECLIEFEE‘ in other IEA
studies, notably mathematics and science, but it has not been explc:red with
respex:t to reading. It is a difficult phenomenon to define, in part because of
the vanety of real-life experiences a reader may have had or the variety of .
prior reading a reader may have accomplished, all of which may account for
the reader's comprehension of a particular passage. Nonetheless, this study
appears to hdve isolated certain aspects of the phenomenon—some in the
home background of the student, some in the curriculum of the school. '
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Figure 0. Variety of Responses Selected— Population [V: 7l See You Never.”
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% The. early reports of the IEA ‘studies (Purves 1973; Thorndnke 1973)
" referred to the relationship of home background to school, and suggested
that home background rather than school affected achievement. I would
“ suggest that such was a wrong interpretation. Opportunity to learn appears
as a phenomenon occurring'in home and in school; it may occur in rich and
poor, but its hallmarks are the same. If only socio-economic §tatus’ were the
cause of differences in achievement, other social variables would emerge. Buc-
 the cluster that does emerge pinpoints the presence or absence of various
Dppc:r:unmcs to learn—opportunities that occur in the home or at ‘school. It
‘seermis much more profitable to explore these lost opportunities and seek
'ways to’ prew:nt their loss.
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.As was pcmted out in chapter 1, a major part of the IEA htera:u:e srudy
sought to examine the responses of students to the selections they read, The
primary means for conducting the examination’ was a response preference

. measure which asked the students to select five from a list of twenty ques-

tions which were based on an earlier content analysis (Purves and Rippere,

1968 ‘Purves, 1973). “The first result was what might be called a general

These response profiles show that the Population II students'tend to be more

diverse in their choices than the Population IV students, varying more from
selection to selection, but that in general, the two groups tend to prefer the -

same questions and, reject the same questions. Both groups tend to be

concerned with intetpreting the text and with their emotional responses to it.-

Consistency of Reséanse P;s;ﬁem‘s

: -
Arﬁnng the ‘many possible waystﬁj Exarﬂine the patrerns of reapanse Préfef-
“We have already‘seerl sgmgthmg of * thls per515temze in .the number @f
. different responses selected. In a more detailed fashion, we can see which of
- the rwenty responses are persistent. To-accomplish this, one may make
comparisons of pairs of selections (e.g., one of the rotated stories and the
common story, "The Sea”), and develop an index of persistence of a response

- resporise profile (Figures.11-and 12) for the Population 1I and IV students.©

‘across selections. Such an index is based 6n a Venn diagram. Choosing the

- response “Does anything in the story have a hidden meaning?” and the
stories "The Sea” and "The Man by the Fountain” for Population IV yields
an index of .54 as représen:ed in Figure 13. Tu derive the index one uses

or 41‘3?5) zmd as a dcnnmmamf thc pc;ct:nr c)utslde th& shadcd arca (55%

61%-41% .ot 75%) for an index of .54. Thus indices of persistence ¢an be -

compared and can be read as varying from 0 to 1. On the basis’of experience
with such indices .25 appears to be the dividing line berween strong and
dubu)us relationships (an index of .54 is one of the highest encountered
in this srudy)

79
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Is the stm‘y about important things?
Isita :nvul or u serious work? |
Is the story well w’ritten?

Daes the story succeed in getting
me inveolved in t,hg situation?

Is terL a lesson to be lLanLd
from the story?

Daes the stary tell me anything
about pcnph or ideas in gz:m:ral‘

What dnes zhg story tell us about
peaple | know?

How can we explain the wny people
b::havr: in the smry'-‘

=
Is there anythmg in the story that 1y
hasa hlddLn meaning? gs
Is there any one’part of the story. gﬁ
that prlgms :hr: whole? .
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When was the story written? What 3.
is the historical background of ~ %
the story and the writer? - 3
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Figure 11. Pattern of Response—Paopulation 1. .
B w

T

BAmIRIaIT OF SAsWOdTay

8



ERIC

Aruitoxt provided by Eic:

70

65 .

| em

1=
i
L

ﬁ-nmthegmy?_ I

_behave in‘the story?

AN o v
= - — e 7 ;*’ =
¢y wa
z X W y
, zq|l ¢v
- R — Z
X Wk Q
- W 74 Q¥ X T
_ — AT _
\ W dx
) 1 . — +

-
-

.

o

i
L

. _
Is the story about important thinga?
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Is the story well written?
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'

" Does the story tell me anything
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The examination of persistence of responses was pérformed for Popula- |

tion IV on the assumption that a pattern of response would be moré stable .
at.this age than at the earlier .one (seé Pifrves, 1973). Tables 38 through 41 -
give indices of persistence of responses that were significancly chosen (by
more than 30 percent of the population on any one selection). Five responses
persist across all 5§lect1nns which is to say “that readers’ tend 0 choose
them regardless of what story they have read. Does anythmg in the stary

* have.a hidden meaning? has a mean index of 44} Is thete a lesson to
be learned from the story? a mean index of :36;:Whar does the story tell
me about penple r idess in general? a- meah index. of .35; How'is the story
nrgsmzed? a mean mdex nf .34; and What emgtmns s the story arouse
. Thé flfst three ()f thgse questmns form a moralistic symbnhc approach to
theme which appears to pefsist no mattér what the sele;fmn although "The

'Use of Force” draws fewer questions about symbol thado the other stories

on the questionnaire; curious, for the story uses as much Freudian symbol-

ism as do the others slthaugh it is less obvious. The question of organization
T “and that of the emotions aroused by the story ‘appear to have litcle obvious -
( “~connectiol) with each’other or with the other three. Whether these questions

ate’chiogen by the same students we shall see later. At this point one can say, ’
- however, that a good number of students respond the same way no matter
what they read. Why they do so remains a matter of conjecture. Some, like
Holland (1974), would argue that they do so because they project their egos
onto what thEy read. Others would argue that it is because they.have been

Figure 135, (nmp;lﬂ‘inﬁ of Persistence of Rfspnnse 7 ”Dnu mything in the story have
hidden meaning?” in “The Sea” and "The Man by the Fountain.”

-

4y

=

" i,

ERIC

Aruitoxt provided by Eic:



. ’I.‘a’ble'SB.-

Persistence of Respgﬂses Pupulanan v
' “The Use of Force ' '

Percent Selecting Response

' Use of Force

“The Sea

« Questionnaire

+ Use- )
. Seaindex

‘ Hld;l:n Meani;ag
People in General:

Explain Behavior-

~ Organization- e

Lesson
Success in Immlvmg
. .Emotions Aroused

Writer’s Attitude

© 33
45

43

2380
36 . -
- 46

30

30 -

63

3
a1

32

34

24

32

20

42
17
32

37

33

27

25 .

35
31
32
32
32 .
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~ Table 39

I Per§i§ten£e of Responses: Population IV *

"I See You Never”

Pereent Selecgiﬁgﬁ:;gﬂme

., I 8ee You
Never

The Sea ‘Questionnaire

1Sée-
Sea'Index -

Question Index.

Hidden'Meaning
Form-Content
" People.in Gengral

éfgiﬁizatian .
gz Co

Sugcess in Involving

46 . 65" ‘ 56
#n .2 16
4 0 om0 43

38 2. " 3

39 .38 - 35
42 21 30
© a2 34 © 26

44
20

33

38
40
29

.38~ .

44
12
34
. .35

.37
33

El;iétiﬂftg Aroused

=
e

»
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‘g tagght !hnt Certain responses and anly certain respgnses are: appmpnate I

* think, the evidence tends to support the latter argument more than’ the )
,if unly because the questions were stated generally and not in terms

. fc\rfn )
of a sp-ec fic symbul and also because the students chose the same responses.”
A Dl‘} a quéStlgnnalre thus mdlcatmg a general critical appmach rather th;m a

speciﬁc pSycthaglcal one. - S
.. That some “other respu es were peculiar. to stories alsa supparts the
: second arggmem The form-content response appears dominant only to ",
<v SeeYpu Never," and the response evaluating ' Thq Use of Force” and “The’
- Man _\by the Fountain” in terms of its success in involving the reader also
. . appears.dominant, although it is chosen on the questionnaire, The response
. "+ Haw. can we ‘explain’ the.characters' behavior? appears to be chosen after
F srudents read a selection, but they do not r;unsnder it important in the abstract.

7

A nuinber of smdént55 then, persist in their responses, no matter whaf :

they read. The next question is whether they are choosing a pattern Df
ot fESRQDSES " whether the' same smdents are choosing the sarpe questions. Tu
* answer this question, one'can use the same technique as thrjt used éarlier to
\: derive an index of association of responses (Tables 42-46). For "The Use E‘:f .

- “Yorce,” there appears to be.a pattern involving the responses dealing with
peuple in general, explaining behavior, success in involving, and emotions
aroused. This pattern;might be described as one connecting an emotional

AN _
, Table42 =~ -
" Associated Responses: Population IV
- " "The Use of Force™
_ 7 1 HM (PG [ EB | O | LL | SI'| EA | AW
" Hidden Meaning ' = 33

People in General
Expla{n Behavior
Organization -
Lesson to be Learned
Success in Invalﬁﬂgs

Emotions Aroused

20 17 15°\30

Atn:udg of Wntgr

— . .
Noté: Numbers above the diagonal are percentages-choosing response.
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. . Mote: Numbers above the diagonal are percentages choosing response. b

students who are‘tancerned with thee hidd n%neanmg and the sfory's Sutc&ss
¢ invinvolving them also ‘selected the quescmn concerning people, in genaral
-~ but they appear not to be the same as the first group.' A third group is!
EDnCEInEd. with the hidden meaning and the lesson that might be drawn |

, fmm the s stoﬁr This symbolic moralistic pattem is much more prnnubnced R

T m the respunses to "“The Man by :he metam wgere there are high mdlces i

q 1l 15 ng
'twc:, aﬁd many of thase ‘who ask ab_mt thE hldd:n meanmg alscv ask abaut
what happens in the Story. “

WIth eneralized theme (mean 27), and to the lesson to be Iea:ned (mean

those two to es«:h other (mean 27). A snzeabl& group of ‘American’

Lo  'Tabled3 SR
Associated Responses: Population IV
“1 See You Never”

ljlidde'ﬁ M’ean‘iﬂg 7
FormlContent
People in General
Organization

Lesson to be Learned

Success i'n Involving

Ematmns Amused

i1 o =

tlonsl respunsgs to each other nnd to the search for hndﬂen meamng nge v

If one surveys all five tables) rhn:n, one fmds that there is a fairly persistent
-pattern of response linking the search for a hidden- meaning to a concern x

L e
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[ Emﬂtmns Araused

' ’Nf:t:-_: Numbers above the diagonal are égrt'enzaggs chocaling response,
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stle 45
- Asscxlsted Requnses Pﬂpulsrmn IV 7
e . "“The Sea

f'M;tafph;?fs”:n L33 o
‘_Hiddgri Meaning ‘ . o :
WhatHappgn;

' People in;Géﬁgfal
- Explain Behﬁia:

Organization .10
Lesson to be Leamed 16 .33 24 22 .19
, Ematmm Amused A7 28 20 a7 16 .
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7 pat:érn of respcmse is only partially modjfied by the Hﬁr: ir selection the
~students read: if it is difficult like “The Sea,” somd may be cancernﬁd with .

d appear that thE}' da 50 cnns:stently BCross selemans‘i‘and chat’ thls N

surface | meanmg, if it is direct and emntmnal like."The ‘Usr: of Force,” some .

- -may be concerrled with theit emotional reaction. The sélections do affect the -

or :*esPanses of other students, however. "I See You Never" prompts a number

.‘cuncern with meraphnrs and "The Use of Force™ ptompts concern with the

EUR other. The moralistic i interpretive. patrem is the' dgmmant pa:tern of Anferi-
F 7 can hi 1-schéol students. . . : S
i In order’ to see. whecher studé nts usmg;thls pattern could be DthEl‘Wlse
' identified, we created an amf: ial score ,,5ed on the number of nmes the

oo
AR rhree quesnnns were selecr.ed A

< writer's atntude A number of smdents are cansmeptly ccsncerned with- the .
: :.prgamzatmn of ‘a selection, but ‘this response is -not cléarly related to any -

- fo be concerned with thé relation of form and content; *“The Sea” prompts -~

s L tbat it is the pattern of students who geore 4vell.on the achievement measure. .
"« Infact over a third af the top-scoring students choose five or more of the |
* B . . . P e : ) : + §E__s e e . N Y g oF
s - | questions, Ode can go further, then; the moraljstic interpretive pattern s the

dominant pattern of higﬁ-ﬁ‘chieviﬂg Americﬁﬁ high-school students. -
S Table4<3 I
Assucnﬂd Respanses Population IV -
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L emndmle sretus and scufes on gehlevement lnteresti trarisfer, End the. degfee i
- ef hkmg of :he smry""ﬁz perform this pert of .the ﬂnalysns, the techmque of
: » analys;s wis used; 'T]us tethmque seeks .to - maximize *
P the dxsnnenon between groups (e.gs boys and; glrls) with respect to the
. cluster of variables, in this casé the twenty. respcnse preference items. The
" process determines that cluster of, i items rhat are related t each other snd_ o
.. also related t0 3 .group. In some cases, there may be more than one cluster, L
.. thus suggesting a tyo- ot three-dimensional difference. N
. To pursue the example of sex differences at'the Papulatlon II level the - _
_ analysis offers the following: fuﬂetlcns all significafit at the .0001 level, _with'; o
“an ability to placee student correetly abdut 65 percent of the timé (Table 48; =
“see also” Appendgx ‘C). The reader should naté thst three separate analyses LA
~ were performed for the groups taking each of the three rotated stories. If .
“one scans Table 48 one sees a vague pattetn: girls tend to concern them-
_ selves with hidden meaning, theme, organization, form’s relation to content,
-the ‘work’s success ,m ‘involving . them, . and to an -uncertain extent with
métaphor and content; , they tend not to concern themselves with parﬁwhele R
relationships, personal interpretation or 1denr1f1esuen, and possibly . langusge, \
or- the lesson to-be learned. These appear to form an objective- sub]e:twe
‘confinuum; arid ‘the two gmups would be arranged as in Figure 14. Why this
=‘Ad:fference should bé remains a matter of i interpretation, One might hypothe-
- size that, gu-ls have begun to becerne scchmatéd e t.he critical world. c:f

" L': N ’ " [ * B h
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secondary school ‘literature study and boys have remained somewhat ego-

centric 'in their responses to what they read. One may, then, simply. be
witnessing a sex-difference in the movement of fourteen year olds toward a

. decentered reading of a text, -

Subjective . . - - - .
u]ev:_w:ﬁ ot L C 4

-1 " -66 - =33 T3 66 1.

| R (R [n 1
k " Boys ' T Gils '

Figure 14; Discrimination of Response Pattern by Sex—Population 11, -

The reader may have noticed the lack of cnnsvistency of signs, for which

 there are two explanations. The analyses were performed separately for the

groups of students taking each of the three rotated tests. Since discriminant
analysis seeks to miake the most of a distinction among groups, it looks for
the clusters that achieve thar distinction. Among those clusters might appear
items that contain small-differences in the proportion of the population

. choosing' the item, but which do affect the cluster. On “The: .‘:}53 and the
questionnaire, the small differences mighe shift a sign so that one is seeing _
the presence of a ranidom effect. A more probable explanation lies in the fact -

that there are differences in pattern according to the story read ‘and that
these differences affect even .the pattern on. the common  measures (an
indication of the strong effect of situation on response pattern). A discrimi-

nant analysis for the international population showed this effect (chaprer 1;
‘and Putves, 1973). A second analysis of the two populations was performed
~"and showed significapt effects of the rotated story for Population H but not
. Population 1V (Appendix C). The results indicate that students who read
"The, Man by the Fountain” tended to ask questions about the relationship of

part to whole and of form to.content and about the moral of the story more
frequently on the questionnaire than did those who read the Gther two

stories.” After "The Sea” this group tended to ask more often about what
happened and about its suctess in involving them and less often about -

theme, lesson, character motivation, and whether they could identify with
the characters. This pattern is in part explicable by virrue of the fact that
"The Man by the Fountain” is generally more didactic than the other stories

- and so could affect responses to the questionnaire and “The Sea,” which

has a more obscure moral (but no less important a one). "The Man by the
Fountain” is also somewhat disjointed to # ninth-grade. student and may
generate more questions about how stories fit together. Regardless of the
type of effect of k¢ stories on response$, an effect exists, so that trends cited

&
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in the subsequ:nt anslysm are mmervanve Esnmatgs Dnly whe‘ré the s:gns

and_ weights ¢ cleacly pomt to an eff:ct across texts can one asr;nbe meaning to

these antlyses. - - ) -

Fhe remainder of this chapter will ir nclude oﬂly a summary with flgures of

3 vthe responses that suggest the poles; tables of the standard discriminant . -

function wenghts may be found in’ ‘Appendix C. T4 continiue the discussion of
sex difference in response preférence, at the senior high- school level we find’
that girls tend to cluster around the following responses, metaphcu's hidden
m:anmg, peq:p“le ‘ot ideas in general, and the success of ‘the selection_ in
mvglw g them; they clearly avoid iny one response; - “What does the story

- feil me abuut people I know?” THese responses again form sumethmg that
. might be called a’critical- noncritical continuum’and the two groups would -
* . appear asin Flgure 15. One cannot determine wherher we are cﬂntmumg to

Critieal T , R Noncritical -
-1 —66 0 33 66 i
L1 A T NN R

) Boys | '

Figure 15. Discfimination of Response Pattern by Sex—Population IV.

see a phenomenon Explainable by a developmental theory or whether we are
observing the fact that just as girls score better on the cognitive measures in’

literature, so they are more apt to be in the critical- pedagogical mainstream.

I would suspect the latter in part because the sexes are npt dlffen:nuated on

-many le the array Df ubjgctl\re rf:spanses but on a se]ected group that

h

- One may wonder whether socio-economic status (as represented by father's

occupatipn) affects response as it does achievemeht. The discriminant analysis-
for the junior high-school students indicates that although there is a differ-
ence, a pattern is not clear. Students from homes of lower socio- economic
status‘tend to be more concerned with the relation of form to content, with -

genre, and with whether the characters are like people they know. These
responses taken together might indicate that these students have less of:a

- grasp of the selection; they do not have a "way into” the story (the scattered

appearance of items like the relationship of part to whole, historical appear-
ance, whether the story is well written, and whﬁ’ﬁils about people in the



B ‘féader’s waﬂd) lends credénce to thls mterpretatmn Fcn' the Pnpulgtlon I‘?j
LA 'smdents 3 camplememary pattern occurs. The students,on’ the lower socia; N
' '_sv:ale ask some of these same questions, but chey quite cTearIy avoid
askmg chtlcal questions about literar ry devices, theme, and (to a lesser’ extent) -
"character motivation. One may establish a continuum fmm critical und 3
Standmg to mfhpaﬂty to relate o the stﬂﬁv ‘with results as m Figut

s N v",‘ ‘ o " : S N =
= A -, ' i N : : R . fa
! L ) i N ., . : . Cl"l_til:i! et A

~ Incapacity Understanding

s L4 <3 -2 -4 0 012 3 4 5 6

L RGNS WK M WY S LS 20 R B
* i Lv =7 ) HIl . HIV:
-~ . Figure 16, Responses according to Socio-Economic Status. - i.: T i e

4 L Clearly ar Papula:mn II, the higher sbcio- eéonomic group rejects the re-
spunses of incapacity.but has not developed the responses of critical under-

standmg thst the enior high-sthool smdents hsve ac‘qmred n .

o . s 4 F . o= = w

>
-
f-n
=-
-0
Q
m
-
]
=
-

,;he rotated smry, 50 tha: bmh a general pa:tern Qf response ana one speclflc
to a smfy muld E!‘I‘lEng PErhaps not surpnsmgly, the general gattern

hensmn is used students whm Achmve poorly (less th:m one standar devna-
' tion below the mean) select réépcnses dealing with che genre and background
nF the smry, wntlL4 nnecxmq o thElf lwes, and to such matters as thE ‘

themé nrgamzatmn a{td mntmnal lrnpact Agam a Cuntinuum from iﬂCEPQC’-

= iy or dlstam:& 1o criticism “would séem to exist, and the students place
- themselves on it as in Figure 17 (which is not to scale). The achievemnent

( analysns produced a second Junction which separatea the middle smden:s

( from ‘those ar either ehd. This group tends to select the questions dealing
with p;fr,g{hnle relationships, organization, and the surface:of the work and

- to re;eﬁf ‘the thematic implications. Achievement, then, is accompanied by a

pattern cxf Fesponse that goes into the meaning or significaricé of the work,
and deals with emotion and particular implications of the .work. Without
und&rsrandmg there are a‘series nf respnnses that scratch at the surface of
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" ™~ the work as if-‘Zé& reader wete trying to find a way in. Students who are in
the middle seefn to have found a way into fh; surface of the text but not to
its-Jarge themes, issues, and implications. One sees a pattern of response that
. shi?t’s with ccmpreggnsigﬁ as if the better one understands a text, the further

'

one is able to consider it.

Form and Surface _
Middle ! )
Critical

_ Incnpac-izy Understanding

Low ' High

.

- 7 . :

- ) L. - s s - - o .
If one looks it thé interactionl of achievement on "The Sea” and responses
! L Pt

movkment away from responses of incapacity is achieved by the middle
group of performers (Function 2, Populations II and 1V) so that incapacity is

strongly conce: with the metaphors of the worK and its theme. For
junior high-school students, “The Use of Force” elicits questions of literal
comprehension ("what*happens™) from the middle group and questions of
whether it is a proper subject for a story from the low groupe At the same
age, high-achieving students are conc. ied with hidden meanings in "I See
You Never” and "The Man by the Fountain” and with morals but not
language in the latter story. For ‘senior high-school students, "I See You

Never” draws responses concerning organization and structure from the . ’
high-scoring students. There would seem, then, to,be some specific effects of
a particular story on the responses of students according to their understanding
of the story, but these effects are less dramatic than the general depiction.

Transfer and Interest”
Two of the variables that proved to be of some importance in the inter-
national study were the student scores on the questionnaire dealing /with
sinterest in literature and transfer or a sgpse of involvement in the literary
experience. The questionnaire proved to be highly reliable, but its validity
‘(beyond face validity) remained questionable. Although the regression analyﬁgfgx 8’

A v
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. broader spéctrum of inquiry abour the work. This pattern would tend o add
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sis for interest served to validate that questionnaire (sgg chapter 3), it
seemed prudent to explore the responses of interested atd uninterested g
ion 1, wne finds,

students. If one scores the discriminant analysis of Popul:
one clear pattern (for ohly one of the three groups were there significant
results). For Popalation 1V, 4 minor pattern exists: students with high

interest respond in terms of metaphors, character Bnalysis, historical back-
cal cast of mind.

ground, and point-of-view; they have apparently, a cri
They tend, perhaps, to reject the questions about what the selection says
about people I know and about whether the work is trivial or serious and
to favor those about whether the selection is well written and about the

appear, then, to esemble those who ate able ‘readers, but-with perhaps a

to the validity of the interest questionnaire.

A much sharper, pattern occurs with respecs to transfer. For students in
both populations whose scores are high on this measure, a significantly
different pattern emerges from that of studénts whose scores are low
Included in the pattern are choice of responses relating the charucters in che
work to the reader’s world, the emotonal impact of the work, and the work’s

achievers is demonstrated by the addition of meruphor and themes suggesting
that the students comprehend the work and have an intellectual as well as
personal approach to it. As Figure I8 indicates, the younger students are

Emttional and

’ [ntelectual
Detachment ‘ /Invulw:‘m:?m
K 2 ! 0 [ , 5

e L S —
v HIV  HI

Figuie 1A Hesprmmes wonding v Dol =oar

somewhdat more shacpdy Jdscomuoaeed dan e e, but fa ;!11 chden
S'[udt’:n[;} [li‘tj parern of Lenpnilngs U{Dﬁ\,!lulll!g the Jdisctiminacion s deares
From this analysis, ong may well clum thac the chanter measure s valid in
that it can predice t_fj responses of students o patucular selectons The
tranater score 15 related to nierest soore and the achievemient seore yet I

dppears to be something Jdistinet teeun both Wiat helps prisduce sach o

student remans mmswéx.,u JHySiedy
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Liking the Selection’

¢
The final discriminant analysis was performed using the score on the "like
the story” scale. For the rotated story there were no significant results ‘at
Population II and only two at Population IV ("The Use of Force™ was too
well ‘liked). Syidents who liked "I See You Never" rejected the question
dealing with whether a patt of the story was a key to the whole and preferred
that dealing with the language of the work. Such a response would seem
{mportant, since the title of the story (2 key phrase in the story) is an
iﬂtfiguing dialec’ml shift On a second Fum:rifm thuse whu were indifferent to

thmi smry, _ThE Mm by thr; Fuunmm, a ;umewhat dlffr;rent puttern
emerges: students who like the story reject the question of whether it is well
written bur ‘select those questions dealing with hidden meaning, theme,
morals, pointxufwit;wi'aﬂ'd the story's success in.involving them (these in
response to the story itself). These students exhibic a pattern similat o that
of high-achieving students but with the addition of emotional concern. Such a
pattern suggests thac while many students may understand a story and treat
it as an intellectual puzzle, some studénts bﬁ‘l:(:lmt‘ involved emotionally in
the experience and enjoy it. o

For "The Sea,” which had more sharply divided advocates and detractors,
this distinction becomes clearer. and, perhaps, more generalizable. At Popula-
ton 11, srudents who liked the story selected nearly all the items dealing with
themselves and interpretation as well as the one dealing with the emotions

&roused. The second function adds o that group two evaluative items -

L5

whether the wotk is trivial or serious and whether it succeeds in involving

the reader (Figure 19). Students who dislike “The .Sea” are low on the
affective-interpretive scale; thuse who are neutral are abour as high on it as
those who like it but reject the evaluative component for one that is more
analytical In this iﬁ*il’:;lmie liking and evalua‘ting, seem clmrly re'.lrf,d

For the high-s
responses dealing wxrh hgdden meamng, themei success in mvulvmg. emo-

7 tions” aroused, and to a less cnnglusive exfent with morals, motivation, and

content. Thay rc;med th Hthe respaﬁses indimtive of not being ;1ble t”

continuum ([*xg.,,urr: ’()) Thf: seumd fummm se}fmr‘mn&, the mdlfﬁ;rent
qtud&nts fmm rhr: extremes is_less hUSLC‘P(lblE to clear dcﬁmrmn those

I:ut mure ev .;lumve. ThIS ,g,,ht tentanvgly br;- laibelr;‘d a continuum uf d&mch:
ment. Both those who like and those who dislike the story share an involved
view of it, but are clearly separated on their abilicy to deal with those
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emotions and the intellectual aspects of the story. Those who like a story,
then, seem to share with those who understand it_a disposition tawgrapple
“with its implications, but they add to that a disposition to deal with the
‘emotional as well as the intellectual implications.
’ Evaluatve
1 - 4
- ) High V4
\ - 3
i - ;;
w ° Affective
. - 1 | ] Interpretive
-5 —4 =3 =2 =] 2 LR 5
. _ ! | N i R N |
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- < 2 Medium
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1
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Figure 19 Responses according w Liking "The Sea - Populitwon 1
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Summary . |

EhE Umréd States waphave fc:und flfst that there is an at_:idemn: reapnme L‘u
literature that appears to be independent of the selection read and that
accompanies good comprehension of the selection. Students apparently fgarn
to read fiction and smaulmneougly to acquire a response set that concerns
itself wicth thematic interpretation rather than literary analysis or literary

“history. There is an affedtive edge to this pattercf/and there is somewhat an .
"analytic edge. We have found further thac this partern becomes sharper as

students progress through secondary school and that the affective edge is
linked ‘ta whether or not the student likes this selection. The pattern is
further linked to sex and socio-economic status. A somewhar distinct pattern
emerges for another group, those who report fiemselves to be consistently
involved in what they read. . .

From these findings, we may, [ think, conclude that the themaric and
moralistic pattern of response is learned and corresponds to a pattern pgpular

w;th academically-oriented teachers (chapter 2). The students would appear

they see the formal questionsas less important because they are a means to
jnterpretation rather than as an end of inquiry. One suspects that the teachers
share such an emphasis but viewed the questions pedaéugmglly, and su they
m(,l\‘st:}ed propaedeutic as well as final questions.

The study, then, raises more sharply the probability that responses to

" literature are learned. Iralso raises the next question: are these the responses

that we want children to learn? Without answering that question, [ would

argue that the United States pattern is clearly consonant with our traditions
E [ ]

of ri’mral ériticiﬁ.m md hermeneutic’% Clearl'y not ;lfs'rht:ti«: the puttern seems

[hd[ hf;ntage wxll remain. R

somewhar less concerned with formal matters than their teachers, or perhaps’

3
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.5 Conclusionr .

Thus far this report has been mainly descriptive and ifyterpretive; to use the
terminology in part develpped for this study (Purves and Rippere, 1968),
one may now turn to evaluaﬁnn Are Uniuzd States te;u:hers aﬁd smdents

States studems perfmm credlt::bly pn tests gf readmg ccmprehensmn and
understanding of literature. In fact, one may say. that the Umted States
system has worked remarckably well: A greater percentage of the age group
finishes secondary school than in any other country, and trle reading level of
that group is fairly high—The best students do as ‘well as,.if -not better than,
the best agudents in_Athgr developed countries. For this, schools, teachers,
and students in the Unitef! States deserve a pat on the back. '
Unfortunately, howevey, man{d students still do not perform well on these
tests. The analysis indicaces that their failure is related to a numbeg of
factors, many of them related fo a lack of opportunity to learn: 1 be exposed
Egsmatermls to read, to be provided with an environment full of adule
language and snPnulaung reading materials, to Be provided with incentives to
read and to perform well in school, and to be provided with practice in some
_of the spegific skills required by standardized tests of reading:comprehension

Qne may attar:k thuse tests, but there is suffltlent ev;deme th;ﬁ}]ey are valid
tent, but its.

fnrm I’t is attention to fufm that the lmw achlevm_g students are denied.

_These students also tend to be in schools where the teachers followa line
of least resistance. The teachers use a lot of drill and in-class work; they *
require little homework apd litdle writing. Al: ‘mugh the teachers are using
individualized reading programs, one suspects that the mdwlduallzatmn is0on )’
the basis of skill rather than interest. There would seem to be lictle in the;
classroom to stimulai€ these’ students to" read more and t read more criti-
hlly” The focus appears to be on decoding and ‘busywork.” Perhaps the
students are "unmanageable” and the teacher can do little else, bur ‘one
wonders whether there is not a failure of the imaginatiog on the part of
these teachers.

On che basis of these dath, one might conclude that Jpoor stullents are
treated poorly. *Litele is done in school to compensate for the lack of language-
rich environment at home. The school is dull and the students end up as

105
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106 7 ’ : ) Reading und Lfteﬁ;turg
dullards. it ‘fb’uuld seem pu551blE that the schools cuuld change, could become
pldLES where” the language and reading of children are stretched, where a
variety of experiences is made available, where drill is replaced by writing,
where lectures are replaced by questioning, and where individualized instric--
tion is replaced by smull group work. Maybe none of these changes will be
effective, but-if would seem worth the efforr o experiment with some
changes in the‘:_h‘ffulum for the low-achievifig student

As chapter 2 indicates, these changes cannot be done sfmply by fiat; the
teachers need inseFvice instruction, and they need instruction in language,
reading, and literature. They need to be encouraged to belong to professiopal
organizations, and to rake their crafe serivusly. The imaginations of reachers
need o be enlarged %0 that they can enlarge the imaginations of their
students. Of course, it is difficult o be imaginative under bad working
conditions, but those conditions and the spirit of the teachers need further
examination fo,see what mighe be done, :

When one wurns to response to literature, one finds a clear indication that
patterns of response are learned in secondary school. If they aré learned, they
appear.to have been taughe, if nocas a conscious pare of che curriculum, ar
least as a part of 1 "hidden curriculum.” Able students pick up the partern
and rend o Jpply it rlguruuzly to almost any text they read. Less able
students appear to flounder when they approach a text, as if they are looking
for a way to make it cheir own. Teachers of less able students seem o ruise
questions thae help students ger into the texe, but perhaps they do not ask
the questions devoted to understanding. A cynic might even say. that United

Stutes teachers operate on the principle: "Teach the bright-ones to be clever

and the dumb ones to be honest.”
On the other hand, 1t may well be that teachers are simply following
encies; what-

the cues of their students and reinforcing a set of natural end
ever the explanation, it appears clear that in reading and “in response
literagure, there is congruity berween: eacher and student Teachers of

able students appear to encourage students o examine whar they read

Jnd to read che styl{ as wcll as the content; teachers of ll;'ﬁ able srude:nrs

tween rt’udc and rext Whe[hcr whut teachers Jﬂij studrsnrs dn s th[
[hu,jt.hnul\l do remains, o me, snm(whé{ of an open qm\smm I think
that many 5(uEft'nts might well be ;rh.uum‘gt;d to undertake 4 more rigorous
examination of their undersaandings of what they read and w look
stvle as well us content Tt may suffice o encourage students o read more

tor personal sanstaction, and o read with less of an emphasis on urmlys's

and interpretation The choice 15 a ditticule one, and it may also depend upon
the situation of buth teacher and srudent Nonetheless, | think the question
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.students listed as ’;less able.” Such srudies shc
gmwth Dnly, but at amtudes and readmg hablzs as

-~ emerge as outcomes of :he :;urnculum in readm
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Appendix A: |

IEA Reading Comprehension and
Literature Tests with Student

and Teacher Questionnaires

Reading Comprehension

Population |
Section C
Section D
Section P
Section ]

Population 11
‘Section C
Secnion D
Section E
Section P
Section |

Population IV
Section C
Section D
Section E

Lirerature

Reading Comprehension Test
Reading Comprehension Test
Reading Speed Practice Test
Reading Speed Test
-
Reading Comprehension Test
Reading Comprehension Test
Student Questionmaire—General and Mother Tongue
(same as Population |—Section P)

(saéie as Population 1-4Section ])

Reading-Comprehension Test
Reading Comprehension Test
(satne as Population 1l—Section E)

Populations [l and IV-

Secrion X

Section Y

»% Section 2
' Secrion W
Section Q)

Section R

"The Use of Force™

1 See You Never”

“The Man by the Founrin”

"The Sea”

Student Questionnaire—Literature =

Literature Attitude Scales (Transfer and Interest)

Teacher Questionnaire —General and English
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Population [—Reading Comprehension
[ o :

Direcrions: This is a test to sge how well you understand what you read. The test is
made up of four stories with a number of questions on each. Read the first story and
then answer the questions on eadh. Then go on to the second story and so on until
you come to the end of Section-€

Each question has four possible answers. Pick the bes ‘ending or answer and
blacken the oval on the answer card which has the same letter as th: answer you
have chosen. & .

You may read the story over again as much as you need to. Try each question in
twrn., If you don't know the answer, leave it and go on to the next questiog. You
may come back to it later if you have time. L

" Please answer even if you aren't quite spre. However, do nor guess blindly.
When you finish one story go on to the next. Continue until you reach the end
of Section C. If there is time left, go back and try to do any that you omitted.
[Similar directions obrain for Secrion D following. ]
Section C—Reuding Comprebension Test
Pussage 1: One of the most interesting birds 1 huve seen is the Indian Tailor Bird.
It is a small olive green bird thar doesn’t lovk at all unusual, yer ic has a most unusual
way of making its nest. The birds work together in pairs. First they find a leaf, the
right size, and make holes along the edges with their beaks. Through these holes
they thread grass. One bird pushes the thread from the vutside, while the other bird
sits in the nest and pushes it back until the edges of the leaf are sewn together w
/ make a kind of bag, still hanging on the tree, in which the Tailor Bird l;;ys its eggs.
|. What does the Tailor Bird use in place of thread?
*A. Orass.
B. String.
C. Spider web.
D. Thorns.
2. The Tailor Birds are interesting because they .
o A. .are small and olive green in colour , -
B. live in pairs .
*C. make their nests in £ special way
; D. fly very fasc.

3. The Tailor Bird got that name because it
A 15 a small bird
B. looks unusual.
(L can sew.
D has a beak shaped like o needls
4+ The Talor Bieds make their nests
*A. ftrom leaves
in a4 hole in g tree

-l

in the tall grass
D with a4 hining of giass
5 The person who wrote abour Lador Buds wus oy g o
*A  give you sume new inforounon '

B. cell you a story
€. getyou o share his teeligs
13 keep you guessing on how the ston will cofie

3
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. Population | —Section C—Reading Comprehension Test 15

Pussage 2: Once | warched a mother seal with twin babies for an hour or two and
could have spent hours more observing them if time had permitted. Sometimes the
two litcle animated balls of down would snuggle side by side and suckle together
while their mother dozed. Then the little imps would play pranks on her, brushing
and tickling her face with their flippers and nipping at her head and neck as they
frisked and reased around her. She dozed with one eye held open, always keeping a
watchful glance upon her offspring and now and again she would life her head w
regard them and to give a deep bay, which | could nly interprerys an expression
of unalloyed contentment with her happy lot.

Like a cow licking her calf, o onally she woulf caress her babies, snuffling and
nibbling, for seals are short-tongued creatures. * \

6./ The mother kept watch over her babies while she rested by

g with one eye open.

C. caressing them fondly

D, suckling chem.

7 The writer calls the baby seals "tmnps” because they
A. did not like to stay sull.

*B liked to te

c

0

se their mother
snuggled side by side
were small
8. The writer lets us know 1t s hard Lo the inssthier s link the Lealey scals becauag
A they will not keep sull ’ ' .
*B. she has a short tongue
(. she goes w sleep S
3. they nckle her face
9. The writer thuught that W’Al,ghlng the acals was very
A exciung
B. useful.
C. difficult.
*[3 interestng
10, The writer talks about the Laby seals wnd e by aait
A. he had rever actually seen them ‘
B they were lifeless
*(_. they were human
3 they were toublemakers

Paivige 4 Robert, standing i the siern, was confidently poling the punt uver the
waters of the nartow river that sunny abiernoon, while Joan sat o the cushions
facing him, raihing fier hands 10 the coob wster Robert was poowd of s skill, and
was puling along with quite a fluurish The pune approached the Liwest bridge on
the rniver, where Robert knew he muse bend Tow to avoud the arch Alas! Though he
bowed luw, the pole stood upright, wedging ieself in che mud of che niver bed and
aganst the arch of the bridge

There was a brief struggle while Kot tied vodecide whothion v leave the pole
he punt ur accept the alternauave Bud the punt wouldn o waie fu. de

and stay wn
aswons and Robert was left clinging o the pule Fuither and turther 1ot the mud
the pule sank, while he Jdinbed higher and higher o keep vut ut the water Just
when 1t seemed o the amused watchers tha he must at last fall 1o he was spved

Joan managed to paddle the punt back to his rescue

\N:
L
[m.
e,
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11. When the pole started to sink into the mud, Robert
A, began to ger wet.
B. called to Joan for help.
*C. climbed up the pole.
D. climbed onto the bridge.

. 1?..\ The punt had two things w0 mdke it go." These were a
L]

A. poleand a paddle.
B. pole and a pajr of oars.
C. pole and a motor.
D. paddle and a pair of oars.’
13. When Robert has to “accept the alternartive,” the alternative was to "
A. jump into the river. .
B. stay in the boat,
C, have Joan save him. -
*D. hang onto the pole.
14. How did Joan feel about Robert's mishap?
'A,v we cannot tell.
she was amused.
she was embarrassed.
. sH was angry.’
15. The pole was held upright at the bridge by
A. only the mud on the river bottom,

\U‘ﬂ.@

B. ohly the irch of the bridge. ’ L
*C. both the mud and the bridge. . _
D. Robert holding onto irt. » e .

16. We know that the river was not very deep because
*A. Robert pushed the punt with a pole,
B. punts do not need much water.
C. the bridge was very'low,
D. the bottom was muddy

ina grassy lietle va]ley uFﬂEr the cliffs uf a ]agged peak whose prf:sent name is the
Rock of Wonders. The maps specify that the peak is abour seven thousand two
hundred feer in altitude.

The spot was a remarkably suitable one for all sorts of good reasons. In the first
place, the slope faced south. The sun shune on it from dawn wntil dark, and in the
spring the snow melted there faster than :nywhere else. One could warm bnéself as
much as one wished, or again ong cuuld sir in the shade of huge rocks fallen from
the heights of the mountain. A lirtle way off a tiny spring fed a little lake. Thanks o

. this fresh spring, which never dried up, the grasses rotnd about grew thick and

strong, even in thE rnunth uf Auguw
take refugf; in an EiTlEng‘nLy Atgfnr :h: Fdr‘ﬂlly Lavr_- hulluwed ouf mainy ymrs
ago by the gr;lndﬁlthér of the ptesent inhabitant, it opened out pleasantly from
under a flat slab berween two clumps of arnica Since 1t had already been improved
by two generations, it would have been difficult w#find a drier and more comfortable
apartment :
17. Why had the marmuts lived so lang 1o vne plase#

A. They did not like to travel B .

P
. J M \

S A






ol Thg last Emenc: af the  story. mak:a us rhmk rha\‘. rh: marmuts w;ll

'-bﬂml ]—-Siﬁ'

iu'!'he;mnﬂ nutlclimbdawn :he cllfh. SR T
C-Thgy;imnherelgnglgn S S

2D, It was & very good place. Do L
18 What kepe the g:;:;ei in the vglley green and hcalthy nll summe:?
~ Al The warm sun,

B.  The melting snow. * - -~ .l
[ Thghxghp&ak. Celiie A o
’ ‘D A'spring. ' T : {
19 Why was it a good thmg ﬂm ;h: valley fnc:d 0 themuth? oo -
. A, The summer days were warmer, # .
*B. Wiriter snows melted early,
.C. ‘The best view was to the south. D e
. D. Marmots need a lot of sun. - . Tel

' 20 Frorn the story-we knnw that marmots like tw© livc in a home that is -

A. wirm. . ; .
B, light. L ' . N
.C = drYL . i N N : . ;J

D. large. s

'B continue to lwe in the Famlly Cm'!
(o ‘have many babies. N T
D. ‘waork hnrd to make the cave comfortable. ’

Sif,htm D-— Rmdmg Camprsbmjmn Test

Passage 5: The sundew is a small, pretty plane, that gruws it damp, buggy places
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Its leaves grow in clusters on slender reddish stems. On each leaf fhere are several
beautiful shining drops that look like the smallest dewdrgps you cin imagine. ‘A

- . passing insect sees the drops and thinks they are drops of sweet nectar. He lights

- on the sundew’s leaves, Surprise! The sticky drop is not hectar. It §s the.glue that the

sundew uses to aceract insects. The small leaves close over the i insect. Soon the i insect

' dlgﬂppears. for the sundew is one of the strange plants that eat livmg msgxzts

1. Insects are most attracted to the sundew when they want to
‘A, play. ! . .
B. hide. / ' ’
C rest.
*D: eat .
2. An insect llghung ona sundew dlsappears in the
A. sunlight. . T =
B, sky. . . _
*C. plant. _ : : T
D. bug. ' .
'3, "When an insect that has lighted on a sundew d]sappenrs it hag *~
*A. been escen.
B. flown away. _ .
C. gone to sleep. : S N -
. D, fallen to the ground.
"4 You would expect to ﬁnd the sundew growing in plaées where'it was
A cnld




Chigh. ‘ s

_5 'l'h= iundi“ﬁa !::ve; ae

V a‘ lléndgr e : - o

'C. mclu;tgrs . . f’
EﬂVEEdWlthdgw

Pa::sgr '6; Ernenek ﬂnpped out uf
- small auk's sking, with che feathers ins

] ::'Ieg;!lng b-g On top of his clothes made of

~ "He came out of .the .nafrow tunnel of the 1glna on’all-fours, pulling the half-
asleep dog, who was the leader of the team, by .its leash, while the other- -dogs

, ide, he ‘put on other clothes made of bear skin,
. with the fur on the ouside, and pushed the trouser legs into his sealskin boots. .

followed yawning.and shaking the rime off thei thick fur. Thcy clamoured for food "

" by barking and showing their teeth which had been filed ‘with"stones so that they

" could not gnaw their bridles; they looked more like walves rhiin dag; w:th thElr .

-~ pointed muzzles and their yellow, glowmg cyes,

Ernenek iced the slcdg: runners, then he hame;a:d the dugs. uﬂfﬂ;;:ﬂ:d th: "
: ' ,.the dogs formed out,

: sledge anchor and cli

Eehmd the leading dgg, pulling or them separately to the

It was hot;’ the
Ernenek did not hfive to run behind the Slcdgz to warm. hlms:lf he could remain
_ sitting and enjoy the drive:

The icy ocean on which he tfivcll:d frozen to a depth which :KE;'EdEd a man's

height and; Superflfmlly covered with snow, bore the clear trace of the sl:dg: of his
friend who had started before him. - Noe g

Ernenek did not turn to look at the solitary igloo h: was leavmg behmd a minute
cute hump of ice at the top of the world. : .

6. Erneﬂelr. s dogs resgmbled wolves because thzy had
A avery sharp sense of smell.
B. - filed teeth and a small muzzle,
C. grear strength to pull the sledge.
v *D. pointed muzzles and glowing eyes..
- 7. We can tell from the passage that auks are : .
A. animals like bears, '
B. related to seals.
C. dogs chat pull sledges.
*D. birds.
8. , The dogs’ teeth had beeﬁ filed with stones to make- them _ .
A. sharp.
B. clean. o )
C. smooth. - _ o i
*D. blunt. :
9. Why did Eenenek ice the runners of his sledge* -
. A. to cool them off. . :
*B. to make them slippery. . ' L
C. so he could harness the dugs :
D, to remove che dirt.

behind the white clouds’of vapour tﬂmmg out of their mouths, -
:’Jempenmre must have been about 17 degrees below zéro and .



In nying that Emengk': iglm was “at the top of the world,” the writer means
‘thatitwas - . : S R
..+ A..on the icy ocean. o , . ‘ L
~ o= #B, pear the Noteh. Pole. S - -
* . C fat fromany other home. , .

S ¢ 5 very small and unimportant. '
. 12 We can tell from the fourth paragraph that

Lol 7 A Towas areally hot day.

. : B Ernen:k hatgd to run.

L

‘o - ‘D Ernenelg was used to vzry cold weather V . C 7 .

Pﬂf.l'ﬂgi 7: Simonedes was a poet. He wandered round th: wcalthy cities of Asia,

composing poems and singing the praises of warriors for such rgward as he could
i 0N, By this means_he_gathered a considerable amouncof wealth, dnd after some

years he made up his ‘'mind 1o return by sea to his native islard - uf Ceos. While he

was on the. ship, a dreadful storm arose, and all the psssengers began in pnmc 0

- gather together their precious belongings. - :

Simonedes sipod ‘on the deck calmly, making no effort 10 gath:r up his own
baggage. Some of the other passengers were amazed at this, and one of them asked,
Simonedes why he was not trying to save any of-his property. “All my real wealth,”
said Simonedes, "is in my head”. The others laughed at the foolish. poet, and as the
ship foundered they .leapt into the sea weighed down with all their possessions.
Some of them attempted to carry such heavy burdens that they drowned, Others
msnsg:d to struggle ashore. Bur here they were set upon by thlev:s, who smpped -
- them naked of all that they owned. ‘

Simonedes, meanwhile, made his way to the nearest town, wuhuu: being robbed,

+ since he had nothing fot the thieves to take. No sooner was he in the streets than
" he was recognized by a lover of his p{xn’y, and shuw:r:d with cluthes gifts and
hospitality.

Néxt day, as he was walkmg ‘with some of his new fnends and admirers,.
Simonedes happened to see some of his fellow travellers, who were begging for
_food and shelter. As soon as he saw them, Simonedes said, "You see, you laughed

. " .at me on the ship when 1 said that my real wealth was in my head. But now you

i are beggars while | am well clothed,and on my way to being prosperous again; now
I'ean help you. What youl hnve tried to save is all lost. But | carried my riches slong
with me—my poems.’ .

13. Simonedes had made his living by compusing’ pgems that told of
A’ the beaury of nature,
- B life on the sea.
C. life in ancient times.
*D. the great deeds of warriors.
14, The other passengers laughted at. Slmunedes because he

A. had nobaggage. ,
*B. did not try to save his pﬂssgssmns

&
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C. wum frightmed(vhﬁe storm, - IR
‘D, read poergs during the storm,, S &
- 15 ‘rh&;hm did net rob Slmnngdes because he .
T A, wumgniﬁdby:hem T
. hidmpﬁsﬁeiﬂnm, PR : I
Foon * C. made poems for. them. "~ . e
- D, wasableto escape them S E e .
16 What suggests that Snmﬂned:s paem; were not written dn: n?
- *A. He'sald his ml w:aldi was in’his head. b e
- . B. He did not try to gather his beltmgmgs
. C. ‘They had to do with the deeds’of warriors,
"D. Noone r;‘i‘ugni;ed his poetry. -
17 ‘When Simonédes said "my real wealch is in my head”, he meaﬁt
®A. hyhis kmwledge hevould earn new wealth.
. B, -beauty is more important than mere pus;:ssnﬂn 4
C he had very liccle chat he owned.
D. he was a very intelligent man. .. ,
" '18." The idea that thie writer of this :rmy is trymg [0 get over to us is that _ =
st st o A paseasions are of 0o value! . gt e - e i
-+ B..lifels dangerous and uﬂcermn ' - S ' -
S peg!:y may be wealth. i
. D.” poetry is beautiful. o
19 In this. story, the aythor’s main purpnge is m"
" A. entertain his reader, | _ , R
. B. write very beauufully o s BT » ,
G weave o lesson into-the story.” - - e L
D. give some uséful infarmmnn‘ T ) : o

. ‘_“.;r

+ N

i

K

o

Pgrmgs Eefnr: the gdv:m ef hunt:rs wﬂh guns thg musk OX was kmg nf the

blnﬂdau:kmg insects in summer, With hls hgavy hucwcs hc muld break: the ice crusts

:hst c:mrered the w:llnw brnnth:s he was 30 fnngl”af Wh:n dang:r threa!:ncd the'

wer; ‘more’ ;hsn a matg:h for wolves or hunt:_fs wlth prlmmve weapuns But wher_l " -
they lowered their heads and. charged they made an easy target for a huntsman =~
with a gun. And so now there are only about seven thousand musk oxen. :

20, The word “advent” in im: 1 'most n:arly means
A. sport. - L
B. atrack. o a .
C :nf;!!_x_lg, . S \ ; : o
*D. arrival. \ ) R :
21 If a-hunter went to hunt the musk ox in summet, the worst trouble he would
face would be A V S
A, wolves. ,
. *B. insects. o v :
C. the charge of the bulls, A ;V' , .
, D. a chance of frost-bite. _ . :
'22. ‘The last sehtences siiggest that '
A. the musk oxen are dying off.

:
. T = .

.
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B ok the, riusk ox ;mnqt mmve in tndgy: wnrld . '
D hunters are killing too. many. mu;lémn L e e
- 23, Themuakaxl{ve;inthe a0 ;_a_ A :
AL ﬁtNgrth e S T

Af fear of sucha paw(rful nmmal
B, gng:mess t0 go and ‘hunt one.”
ntetest in their care for their young.
"D concetn that :hey may all h: knllcd

—i S'ﬂ:tmﬂ P— Rtsdmg Spﬂd Pra :
D:ﬂ:@:ﬂﬂ:.;-Herg is-a gicry. The smry has many lutlg parts When yau come to thl: )
-end c’:f a PﬂEFiIhEE yfll be three words like chis: -
: o : 'ﬁlm_ - thrce ‘
Pnt # line under "hg wnﬁl thae fits in the’ smry For- th;s test you undcrhne the

. wards in the booklet.
- Read as fast as you can, and see hcxw maﬂy parts; of the stmy you can read smd

mdr& in the time thae you have.
“.2+ . Remember—read as fast as you can, but be sure to mark the nght wnrd aft:r

- esch part of the story.
- Do not use an eraser. If you chsnge your mind, ¢cross Qut ynur first answer and

", -then puta line under your second choice. ;
B [Similar directions ubtam fof the Reading Speed Test following]
. .1. Yesterday we went to'the airport. Whiile we were there a big plane came in. On.
B each slde af it there weré a gréac’'many _
' - eggs . *windows o wmgs
2.* We saw the people get out of thg pline ‘Some of them had bags in their hands.
The bags had been in the . :
o " airport - p-:c:npl: ‘ plang
3 We went to meet my Aunt Jafie, She was coming to sp:nd two weeks with.us. .
We shall see Aum jan: for two - _ .
: " days . *weeks : mﬂnths
" 4. Aunt _lsne has three children, The oldest is a boy and the uth:r two are glrls
The name of Aunt Jane’s oldest child is
Alie ~ -~ Maty *Roger
5. Next week Rc\g:r will come to visit us too. He will stay and go hmﬁ: with my
: Aunt]ane He will go home with his .

. brother . . . *mother . - sister _
6. Roger is two years older than my brother John. John was ten years uld last .
month. Roger’s age is now :
" eight ten - - rwelve

7. While Rngcr is here we will gn to'the zoo. We will see cthe lions and the I:x:ars

O
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Thése "gré ivhns we' hke be:: in the : : \ _ ‘ 2

_ _ house T "!f store ' Voo
¥ “g Mothér willamake a big cake'for R@g:r, He likes chotolate q:ak:.v:ry mdch’and
.. %0 the cake my. smother makes willbe .~ & . . S AT
' e v fre;h e lide 7o L chafﬂlate S

9. Rﬁger will SIEEP in the same room with. my bmthtr ]ohﬂ Thér: ire lwé beds.
“in'the room, Each boy will have hisown -~ : ;

Te o =otbed s -'dog aee T ﬂ:mm g

10 Rgger likes to ride in the car. There are many. nice dnves near ‘the city where I )

. live.:We mll take Roger fora long :

3 fridet walk E vi . whllg : .
» {Next summer 1 hup: 't visit Rﬂger l wnll tide to his’ cnty on the railroad. l will
go to visit Roger in'a SRS e e AT

Coar oL pl:me - . 'tram " '

VA Rng:r lw:s ‘near a large lalge We like to swu‘n m th: lake when it is ‘warm. .
We: ﬂﬂly swim ther: inthe » e ) .
mght P ‘summ:r‘ ., .winter

have motors. All.of them are on the ] ) .
*lake " land . shore -
14 The sailboats need some wind {n orde? to go. Boats with a motor, need no wmd
atall; A mumrsmt is the best kmd on a day that is _ :
. fcalm - - . dry " - windy
~ 15 Thc white sails of the sallbgats are very precy. The wind on the sails makes
them tip. On a wmdy day the boars on the lake. are very :
: dry ~ empty ¢ "pretty ]
16, On my erain trip I will pass many farms. There are some cows on these farms.
Frum the train | sh.‘;!l probably see some of these
\ ) *cows sheep’ trees
"' 17: Some of the cows are bisck and white, and some are brown and white. The
brown and white cows givg-the richest milk. Milk from the other cows is not'so’ .
clean - much *rich
18, Th: train will makf: four !mps on the way 1o Rﬂger s city: 1 do not get off at’
any of them. The stop that | gec off at is che S

first second ° 7 . 'fifth
19. The first stop is at the town of Bellpore, Here there is a factory where shoes are
~ - made. Shoes are the main product in this -
country ) *own : . village

20. After th.lt we come to Pennsvill& We stop there for only two minutes, and

Ja:e lung *short .

21. The thlrd stop is Johnson City. This is wh:re we change engines. The stop at
Juhnsun City has to be long enough to put op a new
*engine o hat train
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26
s cwill b: glad to see hir in the’

27..

-

Pmm jﬂhnmn C[ty it js aniy one hc:ur ' the hty where .my: [riend lives. Dne\
) _hnur after. we leave jahnsnn Ciry. L will gee

st L el L e e

o For :H% lut hotr, most of- the way is thmugh ﬁ:res: For ihgt pm af the gnp 1
we see: mmy trees, but we see very.few -

© e

- trees” . *animals - L people
Ar tke fifth scop, I will ggt off thE tr?m Rﬂger ‘will meet me at thg station. I

u

.car : mnrnmg . ' *station’ ',

me‘ the station we wnll drive to Roger's huuse We hnv: to dﬂv: all [hE way

. 'across town from :he south to cthe nm'th On tl;e muth snd: ﬂf mwn is thei

28,
© " It is easy to walk from his house.to the,

. 30

Y

36.

*car ~ hurry- : ~ 'minifte - ' _
" Roger has two fﬂ:nds who live ig the house next to hls Baoth gf them are buys L
How many bgys live in the house next to Rnger? ) . >
.voone. < *two o ~ three )

' “and his’

‘ hcmse o - lake v smmﬂ o
Rug:r lives on the edge of town. It is a ;hart walk from his hnuse o the lsk:

*lake . station ;b store

", * branches 7 *louses - - lenves _
. - There aze some animals in the forest. But the;: animals are afraid of Eh: tmm _
When ﬂnin commes thmugh the forest they mn R TR .
faway - © by " up .

3 _Eecm;e ﬂ‘iE nmmnl! are ‘afraid, we will pmbnbly not ‘see them, 'They will k:ep
‘out of sight. We will be sorry fiot to see the '

The lake by Roger’s house is very wide. It'is two miles to the far side. Houses

on the far side of thg lake look very- .

Jarge T presty ~ *small .
A road goes all ehe way around the lake It makes a very lung walk argund the
lskg. but it is not hard to go around in d.

o

Roger likes to plsy ball wich hns two friends. *They all play on a team at s::hml )
. . There are five boys on the team. Two other boys play on the team w:th Roger

‘frignds o sistv;-fs . uncles ¢

On the other side of the lake there are several larg: farms, The farms. gmw

mostly corn fo feed to animals. These animals like ro eat
*corn © o LJlish meat

We will go to see the farms. We will work helping the farmer feed his ammals

If we work hard, we may get a treat from the

" animals, 5‘3; *farmer = ; hElp
Ir will be hot working on'the farm, When we are thmugh we will swim in the
lake. This #ill make us feel much .

: ‘maler sleepier S:mﬁge}

&

I will stay ac Rﬂg:r 3 huuse for ten days. After that l Wlll come ‘back m my .



. p)

39, " [t will be good to'be home ‘again. The trip will be great fun, but T will miss my .- ,
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. @ house that Spot lives i m is’

. awn hau:e mn my at Rug’ s hou
. mﬁmh L0 eyeek 0 L year e
When'T coime Biick home Rngau futher will drive me in his ¢ car. Ik will take

. the middle of the.

- own: family. When I get hnme and see them. I will be
happy | . sk L dired,

flsht but when I come back fromi a trip they are always

* Y alone o mad - - *njce
) : + 28 L Y g . ] ) R v
_sztmn] - Rﬁdmg Speed Tm o v o .

-about six hours. We will l:nve in rhc m;ddl;- of thE mumms and get home in -

mnmthinl L v

~Peter hus a lietle dog The dcg is blick w;rh a white sput on hns bnck and one

white leg. The color.of Peter's dog is mnstly
i *black - brown | -, - grey. ,
2 When Peter got the dog it was a small puppy Now the: dug isa httlg more
- than’ two'years old. How many years has Peter had the dog? °
one “ftwo . - threé

3. Peter's dog has a spot on. 1. his back. That is why P:ter named the dug Spot, The

dc:g was named after the spot on his A o
*back . - ear lEg

4. . The dog has learned to do two tricks. C)m: srick is to catch a ball. To stand on its

hmd lcgs is the second’ » :
_ story *trick i way
5. When he was a PUPpy Spot was fed three times a day. Now he is fed ﬂnly once:
The number of times is now .
often *less : many
6, Spm is mogt happy when he gets a bone. He wuuld like to have a bone every
day, but he does not get one that
small hungry *often

Spot Ives in his own lictle huuse Itisa red huuse and it is made of wund Th:

green B *red - : ‘white
8. Peter's mother does no like to have Spot in her house wh:n he has dlrty ftet
When hls feet are dirty Spot 'must seay
inside - hungry ~ Poutside
9, Sumenmes Peter has dirty feet too. Then his mother makes him wipe them off
on the mat. The mac is used to keep the house

*clean dry warm
L]

.

oo " ‘nﬁermén mght : e miorning.’ .
58 The foad from Roger's house to mine is Aot & good road, It was bullt m:ny s [ .
years ago; It hashad much wear, and’the nde will be . s L

b *bimpy. . - - . quick . - L shppery ;

40 My friends at hnme will be glad to see me too. When | am hc;m: we sumeumes .

1]

K}



) _ ) wkh"Spnt. Dﬁen thgy run tﬂgether. Pgrgr i:ln ﬂl qulre fnsr, '
’nndqe:Spmnnrun T e O

! ’ “‘i‘fn’&i‘,f ;i; L Tirow '- SR l'lﬁﬁ‘lE o -

’ 11 Dn: day Peter wem for a long walk! Spui :-m: :lung too, Spoz had gr:gt fun,

- 'When Peter gm: fora mlk Spot nlwnys wants o o .

sl::p

eat ‘—gq

: ,12 Whﬂe they were Wilkmg theéy saw.a bu-d The bxrd wn; sming on th: gmund .
 ‘under o tree.. Pegri the bird sitting on the : o

. - branch .. ground T tree »
13. Spm saw the bird. mu Spot Wanteﬂ to cm:h the bl:cl The b:rd was mm:rhmg
* that §pm wamcd to .;‘ 5 o s e
S ‘cntch L fmn:l ' ‘ scare .. - ° e

145 Spnt fin sf;er the bird. Whlle he ran aft:r thE blfd he. kep: batkmg Spm wis

bﬂrkmg while.he c:hased the, : . : .

ST . L ball- | T *bird . + boy. .
15 Wh:n Spor chased the bird it flew away. It flew up into the’ tree, lt Flew. m ‘the’

... top of the tre¢ and sacona :

*branch ' stote - . - © box - o
lé Spot was surprised. H: did not know where the bird had gone, He did not
know thit the bird had flown te the . :
bush - hDUSE *iree

ES

17. Sput ran arnund in ‘circles, H: ran this way and ths: way, He kept lmkmg and
looking. He was lmkmg for the i ) ]
*bird - , . ° - bone dog : —_
18, The bird in the top of the tree started to smg He sang because he was happy
_ Eec:ause he was safe in the tree he started’to . .

fly S *sing . slecp o
. 19 A second bird c:sme to the tree top. He cime to join the first bird. "How many
‘birds were there in the top of the tree now? g
: o none one _ .‘tivl;_ *
20. The birds flew away from the tree together. They flew to a field of wheat. The #
birds were hungry and wanted to eat some . »
berries corn, - . *wheat
21 There were many birds in the field. They were all eating the grams of wheat
They were all eatmg the wheat inthe . 4
s . “box *field ¢ house
22 Sput and Peter came wilking by the field. When Sput saw the bu-ds he was -
very excited. He was excited to see.s0 many .
*birds _ grains | peuple : .
-'23. 'Spor ran into the field. When he gor to the middle of the field, hg started to .
bark. He stood barking in the middle of the _ . .
day v« - *field . ", night ’

24, Th: birds did not wait fur Spot. Eefufe he reached the field they flew away
’ . 4

Y
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They ﬂew iwuy benme thcy Were R :
o) afrad 0 0 T ElﬂﬂE A ~; hungfy

d He sat iﬂd waited for Peter to
ST vback. . o' %ome . - ey . : :
) 26. Phter came to the edgc of- the field and stmd mll 'I'hen he called 10 Spat. He'.
cilled o Sput fmm the edge of the (
*field - 0 road i T river - - .
27 When Peter . csl!ed Sput ran over to him. Peter pitted Spot: ﬁﬁ th: head
Becaus;- Spm nbeyed Peter, Feter thought he wa; a good : . ) .
S . by, ; 'dng ‘ © g fighter | .
28 They walked urml th:y came to the main road. There they saw a bus come by
: lnaded down with people. Ther: were a great mdny people in,the
*bus. B htmse .. 7 - town . .
29 ‘The: Bus was gcung to the next town. In lhls town there i is'alargé mnrket Mnny
penple ride the bus to go to the

RO B iﬂ*’ml‘kl:t ] ‘ o : .stn:mn )
' 30 Perer sa# his father on the bus. Peter's fa:her wurk; in the next town, H: has
o/ to ride the bus when it is time to go to - '

i

bed - - - visit .
31 F:ter walked along the road with Spat They mgt‘:anather dog on the road.
" Spot growled and growled at the other dog. Spot was not _ )

- greedy. . *friendly " s lonely .
o 52 The other dog. started to growl’ too. But then he turned and ran away. He was .
..~ afraid of Spot. The other dog was not very ‘
) ) ' hungry Vs *brave " sad .

53 Peter and Spot came to a bridge across a scream. Peter got some ‘small stones
* from the side of the road. He threw them into the -
‘lake " puddle *stream
34, Spﬁt saw Peter throw a stone. He started to run after the stone. He did not
see the stream. He. fell into the .
hole fel mud : . *water

Th:n he ran back o Pe:er hladitiy thE
s *bridge . lake field
36, Sppt was all wet. He started to shake himself. He shook himself rlght beside
Peter. When he shook himself, it made Peter
glad “hoe s T *wet
37.* Peter stood in the middle of the bridge and watched the stream. He saw some-
] thing small swimming in the stream. He thought it wasa -
S - boat boy *fish
; '38. Now it was time for Peter to go home. There was some work to do at home,
. : Peter often did work in the garden. He was a very goud :
’ ‘ couk *gardener tailor

Lo

. %i‘f ‘
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Sl
v

Peter and Spot hurrie

g ;nggnrdenmgmhednne,mshewiag!dms:e . A B
, o * . sunshine ..~ . . *Peter RS Spot . o {
: 4(& Peter hurned to get his work done. His mother had promised him some v:an y
when he was finished, He wanted 1o finish 50 hé -:uuld get the. L
ball ’ h 'c:andy T :nnney

R ?@]ﬁﬂitiﬂﬁ Ilékzidi:n-g Cﬁmpmhensmn L '7 =

_ :D:ﬁt::mm This is a test to see how ‘well you understand what you fEEd The test is
* made up of four stories with'a number of quu;tmns on each;:Read the first story

" and then answer the questions on it. hen goon o ‘the s:mnd stmy arid 5o on until

you come to the end of Section C.

"Each ‘test item starts with a staggment or ques:mn ‘and then gives yc\u fuur-
endings or answers.’Pick the best efiding or answer and' blacken the space corres--
-ponding to the answer you have chosen on your answer card..

You may read the stoties over again as much as you need to. Try each question

in-turn, If.you don't know.the =nswe:. you may. leave it.and go on to the next. Cum: L

back to it later if you have time.
- You should answer even if you aren’t sure; hﬂwever, do not guess blmdly

. When you finish ooe story go ahedd to the next. Keep on w;iﬂilﬂg until you

reach the end of Section C. If there is any time left, go-back and try to do any ques-

tions that you skipped the first time through. -~ <

[Slrmlar dlre;-tmﬁs obtain fnr Section D following. ] , . oL

o Séction C — Rtgdmg C‘ampmbm.rmn Ts;t _

t of his sleeping bag On top of his clothes made of
thers inside, he put on other clothes made of bear skin,
with the fur on the outsigé, and pushed the trouser legs into his sealskin boots.

He came out of thd\narrow tunnel of the lngD ‘on all-fours, pulling the half-

Fﬂ!fﬂgé 1: Ernenek sllpped ?

asleep dog, who was the’ leader of the team, by its leash, while the other dogs -
“followed yawning and shaking the rime off their thick fur. They clafnoured for food

by barking and showing their teeth which had been filed with stones so that they
could not_gnaw their bridles; they looked more like wolves than dugs with- EhElf
pointed muzzles and their yellc\w, glowing eyes.-

Ernenek iced the sledge runpers, then he harnessed the dogs, unfastened-the
sledge anchor and climbed on to the sledge. Under the whip, the dogs formed out
behind the leading dog, pulling on the' traces, which attached them separately to the

" sledge and yelping behind the white clouds of vapour coming out of their mouths.

It was hot; the temperature must have been about 17 degrees below zero and
Ernenek did not have to run behind the sledge o warm himself; he could remain
sitting and enjoy the drive. : }

The icy ocean on which he travelled, rozeh to a depth wh:ch exceeded a man’s

height and superficially covered with snow, bore the tleaf trace of the sledge nf his -

friend who had started before him.
. Ernenek did not turn to'look at the snhtary lgluo he was leavmg behmd a minute

cute hump of ice at the top of the world.’

1. Ernenek's dugs fesembled wolves because they had
A. a very sharp sense of smell. '

her was wamng by the dﬂnr She had o

»_‘1"-27"

e L



B. filed teeth and @ small mizzle. ™~ ..
C.: great strength to pull the sledge. -+ 0 . ¢
"D “polnted inuzzles snd glowing éyes. « . . " P R
2., Wecan tell from the passage thacauksare, .~ . . R A,
A animals like bears, - - L e LA
e~ B, related to seals. TR : S
C SN eD b
/" .3, The dogy’ teeth had been filéd with stones to make them T .
A sharp. . .. 7 ot A

. “r (B clesn . Y s
‘l K ,: *D. b‘l“nt- ’ L o = B o — oA
. 4. Why did Erngnek icé the munners of his sledge? =
A. to cool them off. - e
- *B. ‘to make them slippery.
: C. 30 he could harness the dogs.
. . D. toremove chedirt.©
5.~ 1n describing the dogs;

" A. brave, v o oyt e
T B.strong. T -
e . C well-trained, * = = - PR _ ‘

T . *D.osavage, - o ' : s :
6. In saying that Ernenek’s igloo was "at the top of the world,” the writer means
* that it was, L e ' R » P
A. onthe icyocean. . _ Pl a S
~ *B._near the North Pole. : S e e
C. far from any other home, o o
D. very small and unimportant. o _ . T
- 7. .We can-tell from the fourth paragraph that. e C
A. It was a reallf*hot day. AN ' ' L
B. - Ernenek hated to run, '
C. Ernenek got cold easily.
*D. Ernenek was u,gd 1o very cold weather. -
Passage 2: Paracutin was born iri Mexico in February, 1943. At the end of one week,

Paracutin was 500 feet high and it is now over 9,000 feer high. Today Paracutin is

asleep. . : C o . S

~ What is Paracutin? It is the only volcang-in the world which has been seen from

- its birth right up to the present day. On February 20, 1943, a peasant and.his. wife -

set out to work in their maize fields from the Mexican village of Paracutin. They

were surprised to find the earth warm under their feet. Suddenly they heard noises “

deep in the earth and a small hollow appeareg in their field. In the afternoon there

was a sudden loud noise and stones. were flung high in the air. The peasants ran
 from the field and turned to watch. They saw the birth of a volcanoy :

— There were great bursts of ‘stone and lava and a little hill began to form. By

. evening this hill was 100 feet high and hot ashes were falling on the village, At

" night the glare of the hot lava lit up the countryside, The trees near the village wete
killed and the villagers had to leave their houses. When the village was abandoned,

the writer trie3 o make them seem

F*

L . . B -
H ¥ @
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. its pame was gwen m the Tﬁlﬂﬂ(}. The hews quitkly spr:ad 1o Mexico Cuy, far
o ’th: > ;;.'Mﬂny slgh:seers and scientists flocked to the scene. The voldano grew and’

. grew for ten.years and hundreds of ‘square- miles of forest, were destmyed Then . -
Pnrmutm went o sl::p In spite of ill the explmmm, not one p;rsun was killed-. - -

PR S Paracutin was ofice the niame of
: - Al a peasant.
L %8 avillage:
"G an gid mounsain. . . .
‘Dsa Mexican., . - - o
9 What was destmyzd in the Eruptmn?
o " A only a village. .
-4 " B. the villagers-living clase by :
*C. the forests and fields around Parm:utm
<D twd pc;asants

l()  When" the wrlter says thac Paracutin "went to sleep, he me.ms that it -
X

pp:d sendmg out ashes and lava
ill never be a volcano again. : o ’ .
. ='Dv gat tovered with grass and trees. S RN
11, In this passage the authior is trying to '
*A. describe an interesting happening.
B. explain a scientific theory, ..
C. make us believe something.
D. Build up suspense. *
12. Paracutin is now
A: erupting.
*B. . temporarily inactive.
C. permanently dead.
D. flattened. :
13. Fiom the smry, where does i it app&ar'that Paracutin is lucsted3
A. In eastern Mexico.
-*B, In western Mexico. .
C. In northern Mexico. }
D. In southern Mexico. ' o
14. What can we leam about volcanofs from this passage? -
*A. New volcanoes may appear. in unexpected places.
* B. There have leays been vilcanoes on the earth
C. Volcanoes are active from time to time, - _ 3
D. Volcanoes are active for only a fv;w munthsi .

"Passage .3: Durmg the present century, scientific study of man’s se?mundmgs and,

experience is commonly accepted as the desirable way to determine the truth or

falsity of statements, opinions, or beliefs, ,
This was not always so. During past centuries thErE was much reliance on-

. u:hnmy The upmmns Expr'essed byi persuns in pusumns of ;luthunty and the

_ oracles of :fu:h Thnse questmnmg the a:curst;y or valxdxty of th:sc upmmns were in -
grave danger. Many persons, later recognized as leading contributors to the progress

ERIC
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Co- B ' e T T . dppsudisk}"!:' .
. QE mmkmd ;uffgr:d torture, imprisonment, and even death “because they dared to

- q stion beliefs or opinions which we now see to have Been demonserably false. )

- he' scientific method emphasized the inductive rather than_the deductive ap-
pmm:h to the solution of problems. The inductive method is characterized by obser-
vations, measuremenit, definition, enumeration, classification, and the formulation of

« . conclusions on the basis of ub):i;we evidence. On the other hand, authoritarianism

~ + utilized the deductive method, namely, reasoning from the major premlse to a con-
. clusion, without necessarily maklpg explu:l: all® the elements mvulved Jin the fmal-
-« statement or opinion. P
: ) In one sense authumy and scientific muthad may be harmonized. It is cnncenvable!
"« :that the major premises of an authority may be babed on scientific studies which
hnve pmduced demonstrable tfuths. Deductions made with these truths as ‘major ',
- premises and ‘with strict adherence to the principles of logic should be valid. .

=

-+ 15, Stientific method has been enmuraged
% .A. for many centuries.
’ B. continuously.
S 2C. recently, e )
o _ _D. by authoritarians. - ) o
N " 16. “Authority" as uged in line 5 uf the above article, means ° .
- ™A, traditional wisdom, : )
SO B. scientific analysis. A - _ _
' -G mdm:nvely détermined face. . ' ‘ o .
- D. superstition. -5 ‘ :
o 17., Deductive r:ascmmg assumes the acéuracy of -
" A. -conclusions. o .
*B. major pr:mnses P ,
C. facts. ; . s )
D, a logical synthesis. .
18. A central idéa of the preceding article is that .
A, deductive:methods are hard to apply. " - . |
B. science and logic are opposed. : :
C. facts and opinions are about the same thing,
*D. ‘scientific and authoritarian methods may complement each other.
19. Which of the four paragraphs is Enrmnly concerned with anpul‘lsnﬁ*" 4
A, st
B Ind
*C dd
’ "D deh _
) 20. -Which nf the four pdfﬂsfﬂphs is primurily concerned with synthesis? r.
A st . ’
- C "31‘;!‘
*D.-4ch
Pasrage 4: If you were w begin to.enumerate the various uses, uf paper, you would
. find the list almost without end. Yet, there was a time when this familiar item was a
precious rarity, when the sheet of paper you now toss into the wastebacket withoue -
thinking would have been purchased at a grear price and carefully preserved: Indeed, -
for long centuries in man’s history, paper was unknown. People wiote on Spetl;”y
prepared sheepskins or gmrskm% called parchment. .

&

ERIC

Aruitoxt provided by Eic:






O

ERIC

Aruitoxt provided by Eic:

Population Il—Section D= Reading Cgmprébéf;:iaﬁ Test -3

About ‘twenty-two hundred years ago, the Chinese people discovered huw to
manufacture paper from wood pulp. Later the secrer reached Europe. But for many
years, the whole operation was done by hand. lmggmc making paper by hand, sheet
by sheet! [t was a reasonably simple process, but it is r:asy to see why paper was used
oaly by the wealthy.

The first machine for making paper was invented by a Frenchman named Louis
Rubert It was a crud: maghmg by mdgy $ stmdards Many Lumpe.m .md An‘u:m;nn

rmlkmg machines now in use. e. In offt time, p;l,p;r is used rhruu&h‘uur the wurld,

21. A long time ago people used parchment to write on because
A. parchment lasted a long rime.
*B. paper was unknown. ¢
C. paper tore too easily.
D. parchment could be prepared easily.

[
hd

The process of making pgper was first dlsuwt‘;(:d by
A. an American,
B. the French.
*C. the Chinese.
D. Louis Robert.
Why was the process of making paper by hand unsatisfactory?
A. It was too complicated,
B. The paper was of puor quality
*C. It was wo slow.
D. It was a secrer,
We may conclude that, after Robert's invennon, paper became
*A. cheaper,
B. more valuable
C. stronger,
D. rarer.
The main point ‘that is being brought out by the first paragraph of this story 15
that
*A. it is only recently thar paper has been widely avatlable.
fur sume uses parchment is better than paper .
one can invent many different uses for paper
one should not throw paper in the waste basket

21
el

Lo

Emdt
&

L]
o

‘f:‘ m‘ w

26. The person who wrote this story was ifying to

A, amuséus.
*B. help us o learn s%jthing new

€. change how we feebdbout sumerhmg

D write something very pretty

SE(E!(A?LL)— Reading Comprebension Tess

Parsage 3: Deep silence reigned over the camp, only the guards were awake. Wrap-
ping. his warm cloak closely about him, 1 sentry on the furthest ourpost stamped
restlessly. His attention was caught by furtive shadows moving berween him and
the firse grey light and he sensed approaching danger. The alarin was still ringing
clear from his bugle as the company of the kegion seized their rifles and fell into
battle order There was no confusion, only an almost incredible neatness and speed.
Th: square was formed about the well with the camels halrered in che middle and

L2
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the guns placed at the corners. A few signal shots were fired and che sentries fell
n body of the troop. All night the enemy had been gachering siléntly
behind-the encircling dune and now, with lance and sword, they chargdd from the
surrounding crests. Three sides. of the squaresswod firm; the fourth wavered and
broke. The enemy poured into the square, stampeding the camels and stabbing the

men in the back. !
. The attack wok place in a -
A. forest.
*B. desert
C. small town.
D. mountain pass. )
2. The attack rook place just at
*A. daybreuak. '
B. midnight.
« C nightfall.
D. the rise of the moon.
3 We can tell thac che night was
A. hot
*B. cold ‘ 4
C. stormy § ?J
D. moonlir. ’ '
.« The camels were mostly
“ A killed.
B. seized
C. ridden away.

*D driven off.
3+ The camping place was located
A on a hillside,
B. on high ground
*C. ina hollow.
D. away from the water
6. Afrer the alurm was sounded, the sentnes
*A. came 0w the rest of the rroop
B ran away in frighe
C. keprt fifing at the e
DD Blew their bugles

4

kperiments the rescarchers let the vainel have o water in
erght days. I lose about 22°7 of its weght, about 100 kilos When o hinally was given

water to drink 1t empoed one bucket abter another, got rounder and ounder and

25 0 ob s

weight through evaporation withour any Janger of losing s Iite However, a loss
ot wf;lghi of 127 causes a man to o Jdie g desert The resedarchers, who were tomd of
ammals, did not dare to bind out how long o caimel can sty alive without water The
camel that went longest without warér drank 133 hiers of 10 10 munues afrer 17
Jdays withoue a drink

A damel can manage with a sivall ameane of warer betien than o ian can Ajd

we i b we are

turthermare, 11 can regulate its persprration much berter 5
compelled in stay ihoa temperatare higher than our normgikody femperaiure, we
SLrt to perspire i order o prevein the teinperagure of of Brians from becoming
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dangerously high. A camel’s temperature eegulation is different. When the sunshine
be:‘.nmes hmter :md hl)t[él‘ the bﬂdy Ecmpl:rnture of the camel fullnws the t@mp&:m-

does a camel hesm 0 persplfe When thf: cold mght of the desert arrives a L.lmt‘l 5
temperature sinks 0 34 degrees. This variation of 6 degrees means that it takes
quite a long time in the daytime before a camel starts perspiring.

7. The purpose of this passage is chiefly to explain why a camel
. can lose s¢ much weight,
“can drink so much water,
does not perspire so much.
*D. 1s so well suited to the desert.

N

8. In saying rhat camels “can regulate perspiration much betrer than we can,” the
author means that the camel

A. can turn his perspiration off and on as he wishes.
B. has more swear glands than we have.
C. responds to smaller changes in temperature.

*D. does nar start to perspire as soon as we do.

9. The function of perspi ation in man is

A. preventa drop in body temperature.
. ’E regulate the budy temperature,

C. et fluid from the body.

. remove salt from the body

10. When the temperature of the air niges above 34° Ca camel stirts

perspiring heavily,

SaVINE €nergy, )

showing 4 higher body temperature, .

regulating its drinking of warer

,—-ﬂ

1L, The relation between the first and second paragraphs of this arode s chat the

second paragraph
*A. helps explain the results reported in che firse
B. gives further derail sbour the results reported in the firse
C. 15 more specific than the first in the information it provides
D, presents a different point of view from the first

12, Judging from the passage, about how much does 1 camel wegh
A 100 kllnknms
*B. 500 kilogra

cto ir, but ar 1 distnce soitl of some thirty or forty muiles, we began to fcfcl rhc

emanation of a great and ancient city, in the same way thar you have the denucal

“experience when appeoaching the envirans of Rome or Paris or London or Peking,

some essence, indefinable bur not ro be confounded wich any other, asserang itsel
in the armosphere. Unlike o European city, Fez has no outer suburbs, and 15 endlosed
by its own walls; but even the brown-faced, brown-legged, shaven-headed peasanis,
who in their dazzling white clothes worked in the sepia-volored fields —hardly so
much fields as wide territories —seemed to carry some unidencifiuble echo of rads-
tion, perhaps of Pharaoh’s Egypt. [t was nor untl darkness had enveloped them that
we arrived before the majestic crenellated walls of the ary, and ouside the gares

1.y

b g



O

ERIC

Aruitoxt provided by Eic:

134 Appendix A

the strings of camels, the story-tellers and snakecharmers and lank ebony minstrels,
hung with cowrie-shells, frum the dark interior of the continent, and the jostling,
waondering crowds that surround them by daylight had afken their departure.

13. How were the boundaries of a field in which a peasanc was working marked
off? .
A. The boundaries were marked by palm trees.
B. The bounduaries were marked by chick hedges.
€. There was a fence around,each field.
*[). There were no clear boundaries.
14, What was it thag fiest informed the travellers that they were approaching Fez?
The city walls,
The sepia-colored fields,
An indefinable feeling.
The tradition of Pharaoh's Egypt

15. When the travellers were confronted by the city walls chey appeured o be
A. indmidated, .
*B impressed.
C. disinterested.
D astounded,

]

16, The travellers arrived at the ary walls when the jostling crowds

A were starung to gather
B were ac cheir peak.
C. were gecnng ready o leave.

*1). had gone,
17 The author's pri
*A. provide a vivid and interesting descriprion.

B infurm the reader about imporeane faces

ary purpose in this passage is to

(. change the reader’s arcicudes.
D build up a teeling of suspense
In the paragraph that follows this one it s likely that the author will
A tell about the condrruction of the ciry's walls
*B  describe their entrance into the city irself
C el abuut the, early history of the ary.
[) describe the home hie of the peasants

]

19 The author's sryle 15 best described as
A simple and direct
B. forceful
¢ dull and prosaic
*L. flowery and elaburace

FPaiiaee 8 Tradinonal leacher men laugh oo the claims made toe plasac They say
that_plastic shoes are hot 1 sumime and cald i wineer 1os noc so good as leather,
anid plastic of high quality 13 not cheap enough to make 1 probiable bor shoemakers
1o change from leather

This may be true for men, who buy strong, comtorable and well imade stwes
Wonien, however, want fashionable shoes, and do not care too much abour what
they are miade ot ws long as they look smare The high gualicy of leather needed o
wmive and these shoes are so

make smuart and atrracnive women's shoes s very exp
well made thae they gutlast the rapid changes ot tashion Only a tew women wan

attord 1o buy o new paar ot leather shoes each tine the tashion changes
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Perhaps there will be two kinds of shoemakees in the furure, chose making shoes
for men and che luxury marker for women, whose marerial will be leather, and those
aiming at the popular market for women. Does this mean that men will only be able
to buy strong, lasting, leather shoes, and women only able tw afford cheap, fashion-

20. Which of the three paragraphs represents primarily a guess about the furure?
A. Only the second. .
*B. Only the third. .
C. The first and the second.
D. The second and third.
21. Women seem more likely to use plastic shaes than are men because women
*A. are more interested in style. :
B. don't want shoes thar wear well.
can't afford to pay as much for shoes
. are not as hard on their shoes.
Which women does the .writer think will continue w wear leacher shoes?
Women who
A. are interested in fashion,
B. want new shoes frequently
C. are difficule tw fir,
*D. are wealthy.
23, The authur's purpose in this passy
A know
B. enjoy an interesting story abour shoes.
C. become aware of differences berween men and women
*D. thinkabout future changes in shoes.
24, Which sentence best conveys the main ides of chis passage?
A. First sentence of the first paragraph.
B. Last sentence of the first paragraph
C. Last sentence of second paragraph.
*D. First sentence of third puragraph.
25, What is the writer's atticude about making shoes of plasec?
A. He favors them for both men and women
B. He favors them for women but not fur men.
C. He is against them for both men and women
*D. He does not express his own attitude.

3]
Fol
oo

e 15 primarily t have us

26. How is the third paragraph related o che tfirse ewo? Tois a

C contra
D. explanation of the first two.

Section E—Student Questionnaire — General
Directions: Please answer all of the following questons as best you can. If you have
difficuley in understanding any question, raise your hand and usk your teacher for

help.

I Name of yourschool .~
2. Howoldare your _____ years __ . months

b
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What is your grade in school? _
Please write your father’s ocadpation S E—

(If your father is dead, give your guardian's occupation, or, if you do not have a
guardian, give your father's occupation before he died.)

On the lines below, describe his, occupation as clearly as you car’ Please state the
duties he performs and for whom he works. For example, if he is a “salesman,”
tell what he sells and where he works.

Sex (check one)
Boy -
Girl
How many students are there in your class? .
— . students i
About how many hours of homework do yon do each week for 4/ subjects?
—— hours per week
Where do you usuilly do your homework? (check une)
In a room where the rest of the family talk, warch TV, etc.
In a room thar is'usually quier, although people are there
In a room by myself -
I do my homework at school . -

Do you wrually have a fixed time for doing your homework? (check one)
Yes §
No
How uften does your mother or father help you with your homework? (check

one)
Often (at least once a week) -
Occasionally (once of twice 1 month)
Hardly ever or never ——

When yuu talk ar home, do your parents (check one) ~

t that you speak cofrectly?’ I

SOMENMES NS
let you speak how you please? ' -

When you show your parents anything you have written, du they (check one)
always or almost always check your spellmg? o
sometimes check your spelling?

rarely or never check your spelling? ———
How often 1s a dictionary used by anyone in your hume? (chedk one)

Ofren —

Cxcaswinally [

Never, or do not have one P
In your spure tme ar home, do your parens (wheok soes

encourige you o read as much as pussible?

SOMEEMes suggest you read? -

not mind if you never read? R



I
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15.. When you get home from school, do your parents (check one)
always or almost always want to know how you have done?
sometimes ask about your schoul work? _
hardly ever or never ask you about your schoul work? -

16. Does your family receive a dusly newspaper? (check vne)
Yes ] ' -
No, bur I read one most days anyway -
No, and | never read one ’ -

17. About how many hours do you usually watch TV vn a sehool day, vutside of

school programs? .

——— hours
18. About how many books are ther€n your home? (Du nut count newspipers or
magazines) (check one)
Nune
1-10
11-25
26-50
5lormore
19. About how many hours did you spend reading for your own pleasure last week?
(not including comics) (check one)
0 hours —_—
Less than | hour —_
Berween 1 and 2 hours —_
Berween 2 and 3 hours —_—
More than 3 hours N .
20. How many brothers and sisters do you have? (check one)
0 N

[

3 R
dormore

21, In your'family are you (check vne)
the unly child? [
the oldest child? ¥
the youngest child? —

* somewhere in the middle with brothers

or sisters older und younger than you? -

Directions: Listed below are a number of subjecis’studied in school. Indicace for each
subject listed, either that you have never studied it, or, if you have or are doing so
now, the extent tw which you like or dislike it, by drawing a ¢i
which is next to the answer you choose. If you want to change an answer you have
given you may do so, but be sure to erase the mark of the old answer

2. Reading
. Have never studied this subject
One of my favorite subjeces
‘Have generally liked this subject
. Have generally disliked this subject
One of the subjects 1 have liked least in school

et
N>

m O

2 Y
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Science

A. Have never studied this subject

B. One uf my favorite subjects

C. Have generally liked this subject

D."Have generally disliked this subject

E. One of the subjects [ have liked least in school
Social Scudies (history, geography, etc.)

.A. Have never studied this subject

B. One of my favorite subjects

C.- Have generally liked this subject |,

D. Have generally dislikéd this subject

E. One of the subjects [ have liked leasc in suhuul
Arithmetic

A. Have never studied this subject

B. One of my favorite subjects

C Have gr’:ﬁerally' liked this subjr;-tt

L Qne ut the subjects [ hJVE llkéd lcasr in school

Student Questionnaire— Mother Tongue

L

‘_':mr.:u:-'-;u- :,r'n*

Huw many students are in your English class?
. Tdo not rake Eng,lls;l

Less than 20

21-35

3650 '
51 or more

umm>

Abuur how many hours of homework do you do each week in English !:*x!xluijlrl‘gl
IET.JIUFE“'

. Pdu not take English

Less than 2 hours

Between 2 and 5 hours

Between 5 and 10 hours

L Mure than 10 hours

ex;ludms Ll[:‘t‘étul’i“’

A. ldo nor ke English

B. Less than 2 hours

C. Berw ind 3 hours

D. Between 5 and 10 hours

E. Mure than 10} hours i

About how many different magazines does you furmily receive each month?
A. Nune

B 1 magazine

C 2 magazines

I3 % magaznes
E. b or more agazines

Dircctann e Indicate on your answer card how frequently you like to read bouks or
magazine articles dealing with (Indicate one résponse for each row)

3

Adventure A Notarall B Ocassionally C Frequently

[
2y
b
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LN

0.
21

13

History and Biography A. Notatall  B. Occasionally
SEience/TE;:hnic:il Reading A Notarall B, Occasionally -
Science Ficrion A. Notacall  B. Ocaasionally
Travel and Exploration A Notarall  B. Occasionally
Cugrent Events A. Notatall  B. Occasionally
Mysteey and Detective A Notacall B Occasionally
Art A Notatall B, Occasionally
Politics and Economics A. Notatall B Occasionally
Philosophy and Rfligiuﬁ A. Notatall  B. Occasionally
Sports ' A. Notatall  B. Ocaasionally
Love Stories A Notatall  B: Ocaasionally
Humor A Notarall B Occasionally
Myths and Legends A Notatall B Occasionally
Poetry A Notarall B Occasionally
Movie and Music Celebrities A Noratall B, Occasionally
School Stories " A Notatall B D«:usiumliy

Does your family receive a durly newspaper?
A Yes’

B. No, bur [ uften read one, most days anyway
C. Nuo, and 1 du not read one

139

gl

.. Frequently
. Frequently
. Frequently
. Frequently
. Frequently
. Frequently

' al el el ol

. Frequently
. Frequently
. Frequently

sl el

. Frequently

i~

. Frequently

el

. Frequently

]

.. Frequently
. Frequently
. Frequently

oIl

. Frequently

Directions: Mark on your answer card the parts of the newspaper that you usually
read.

23

26,

29

30

News

A. Usually read this part

B. Do not usually read this part

Sports

A. Usually read this pare

B. Do not usually read this pare
Comment and editorials about the news
A. Usually read this parc

B. Do not usually read this part
-Articles about che hume (covking, clothes, and decoratung)
A. Usually read this part

B. Do not usually read chis pare

27. - Muovie, play, and television reviews

A. Usually read this pare

B. Do noc usually read chis parc
Music and art reviews

A. Usually read chis parc

B. D not usually read chis part
Book reviews

A. Usually read this parc

B. Do not usually read this part
Comic sections and humor

A. Usually read this part

B. Do not usually read this part

-
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31, Science articles
A, Usually read chis! part ’ .
B. Do not usually read this pare
About how many hours a week do you usually spend listening to the radio or
watching television?
A, None’
B. Between | and 5 hours
C. Berween 35 and 10 hours
D. Between 10 and 20 hours
E. Mure than 20 hours
33 About how many times a month do you usually go to the movies or a show?
A. 0 times
B. 1-2 times
C. 3-5 times
[ 6-10 times
E. Il or more times

Tl
[

program you like best.
. Programs reaching some subject

Quiz programs L
" C. Programs on history, travel, narure, scientific d&velu;i;!éﬁts. etc.
D. Variety programs ba '
E. News programs
F. Shows that tell a story
(. Sports
H. Music

-

{Pupulation H students continue with the Reading Speed Practice Test (same as
Populstion [—Section P) and the Reading Speed Test (same as Pupulation 1—

" Section J). |

Population'IV—Reading Comprehension

Directions: This is a test to see how well you understand what you read. The test is
made up of four stories with a number of questiuns on each. Read the first story and
then answer the questions on it. Then go on to the second story and so on until you
come to the end of Section C. -

Each test item starts with a statement or question and then gives you four
endings or answers, Pick the bert ending or answer and blacken the space corres-
ponding to the answer you have chosen on your answep card. s
. You nuy read the stories over again as miich as you need o, Try eath question

intggn. If you don't know the answer, you may leave it and go on t the next. Come
back to it larer if you have time.

You shuuld answer even if you aren’t sure; however, du not guess blindly

When you finish one story go ahead to the next. Keep working until you reach
the end of Secoion CIf there is time left, go back and try to do any that you skipped
the first nme through

| S1mular directions obeain for Section D following. |

Sectton O — Roading Comprehencion Test

Parsuge |- Duning the present century, scientific study of man's surroundings and

By,
[ 4_:.,‘
\C ~

h Y
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_‘experiences is communly acu:p:ecl a$ the desirable way to determine the truth or

falsity of statements, opinions, or beliefs.
This was not always so. During past centuries there was much reliance on
authority. The opinions expressed by persons in positions of authority and the

- written ‘statements in approved documents were frequently accepted and taught as

oracles of truth, Those questioning the accuracy or validity of these opinions were in
grave danger. ‘;‘my persons, later recognized as leading contributors to the progress
of mankind, sulfered torture, imprisonment, and even death because they dared to
question beliefs or opinions which we now see tw havé been demonstrably false.

The scientific method emphasized the inductive rather than the deductive ap-
proach o the solurion of problems. The inductive method is characterized by obser-
vations, measurement, definition, enumeration, classification, and the formulation of
conclusions on the basis of objective evidence. On the other hand, authoritarianism
utilized the deductive method, namely, ressoning from the major premise tw a con-
clusion, withour necessarily making explicit all the elements involved™in the final
statemnent of opinipn. '

In vne sense authority and scientific method may be harmogized. Ic is conceivable
that the major premises of an authority may be based on sciencific studies which
have produced demonserable truths. Deductions made with these truths as major
1d with serict adherence to the principles of logic should be valid.

premises &
1. Scientific methud has been encouraged
A. fur many centuries.
B. continuously.
*C. recently.
D. by authoritarians.

ﬂl hoi T

2. "Authority” as used in line 5 of the above article, means
*A. traditional wisdom.
scientific analysis.
inductively determined fact.
superstition.

oo ,>

3. Deducrive reasoning assumes the accuracy of
A, conclusions. _
*B. major premises.
C facts.
D. a logical synthesis.
4 A central ides of the preceding arncle is that
A, deductive methods are hard w apply.
B. science and logic are oppused.
C. facrs and opinions are about the same thing,
*D. scientific and authoritarian méthuds may complement each orher

5. Which of the four paragraphs is primarily concerned wich comparison?
A st
B. nd
*C ol
D. ich
6. Which of the four paragraphs s primarily concerned with synchesis?
A st
B 2nd.
C 3ed -
*. kh
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Pussage 2: All plays must leave out certain facts of life and aspects of human nature;
there is not room in a play for everything, nor does the natute of the form demand
that there should be. We do not, for instance, ask for the element Of probability in a
farce, or in a light comedy. We do not expect restraint and common-sense in a
tigi‘dy; for if they were present there would be no tragedy. In brief, we expect an
adihor to leave bits of human nature vur—to present an artificial concoction rather
than a true-to-life one. We ask only that he make this arrifice seem plausible; that is
to say, if he dues his work well, we should not notice the elements he has left
out—and the more we do notice their absence, the more unimpressed we are by his
skill. Of course, we value most highly the dramatists who manage to include the
maximum of elements with the minimum of clumsiness; for we reckon, quite cor-
recely, thar a play is both more plau
involved in it are full, like Brutus, of mixed elements and must struggle inside

we mean when we say that Shakespeare embraces all humanity, or that characters
are “whole” persons rather than bitty cut-outs. When things are made two plain-
sailing for characters—when they represent only ambition, or only pride, ur only
sions hard for them—
Or Even as a cereain

greed, and have no opposites to these in them tw make deci

then we may accept them as absurd or melodramatic characte

sort of stylized particulars, but we cannot respond o them as fully as we can tw

Macbeth, or Lear, or Tartuffe, or the people in ‘Chekhov. They are doubtful tw us
because they have no doubt themselves.

7. Plays must Ve

A. imitate life’y,

*B. select Frum?'l—lf—

C. exercise reskoaine

[ use common sense

8 A play designed w produce laughrer is expeced purtray incidents which are

A. natural. .
*B. improbable
. rrue-to-life. -

[ elementary
9 The convicton which a play carries depends on our nut betng aware uf
A 15 plausibilicy
B the maximum ot elements
*C. the chings lefr our
[3. the mixture of characters
10 Characrers dppedr absurd or doubttal o us b dhiey sontan g
A. ambition.
B sryle
O Incunsistencies

[0 swylized peculianicies

il
A puini of view 1 literary eniticiamn
Boaclosely reasoned argument
¢ adescripnion of aaet of facts
[ athewsry of hunun Dature
12 Whieh of the following sentcone s v the pon e b i 0w Lo

vaitt few tdeas

)

=
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A. id *
B. dth, .
*C. 5th

D. ach

‘13, What support doés the author provide for the position that he is taking?

*A. Examples and illustrations.
B. Commuon knowledge.
C. A series of investigations.
D. Essemially no suppurt

facr ihat thxs time it was not a more or less accldemal dlscuvery but rhé rESUlt uf

systematic excavation. In 1921 some Swedish and American paleontologists were

excavating on a hill near Peking. The hill was called the Hill of Chicken Bones
because bones of small birds th ber:n found on it. Then a man walked by, watched
the strange work going on and said thar if che gendemen were looking for the bones
of dragons, he knew a place where they could find much bigger bones.

The man rook them t a limestone cave which was about vne kilometer away. In
the summers of 1921 and 1923 a lot of bones of big mammalia were found there.
They were typical of the Quaternary fauna. Along with the bones some sharp-edged
pieces of quartz were found which could be thoughrt to be elementary wols. The
professor who led the research work cofld not give up his idea that in the light of
these discoveries it would be possible to.find rermains of primitive men on the
continent of Asia. In 1927 excavarions were started In the ¢pve of Tsou-kou-tien but
the whole summer passed without any discoveries. Finally, three days before winter
stopped the field-work one tooth of 4 man was found,

It was the molar tooth of a lower jaw, After examining it very carefully one of the
researchers came to the conclusion thae the tooch did not belong to any known type
of man, nor to any living Yace. On the basis of this vne worh the researcher named
not only a new species of man bur also a new race, the Chinese man.

made?
*A. A molar oth. -
B. Some rools.
C. Some bones of birds.
D. Some pieces of quartz.
5. The conclusion thar the research waorker reached 14 based upon g assumption
that one can -
A. describe a human culture feom the rools it used.
B. find human remains by digging in the right places.
C. make faster progress searching systematically than hunting blindly.
D. accurately reconstruce a complete creature from one small pare.

The basic pattern of the organization of this passage is

A, logical.

B. chronological. \

C. from general o specific.

D. from specific to general

What l:’:d thE sc’ientis: w believe that he would find evidence of primitive men

A A muL\r tooth frum a lower jaw
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‘ *B. Mammalian bones and sharp-edged pieces of quartz.
: C. The statement of the Chinese about dragon bones. -
D. The excavations at the Hill of Chicken Bones.
18. The auchor of this passage is primarily interested in
A. telling an entertaining story. _ .
*B. describing a series of events.
influencing the beliefs and feelings of his readers. .
D. proving a scientific theory. ’ i
19. The bones that the investigators first found when they started digging in the
. cave had corfie from early forms of animals like
*A. horses, bears, or tigers. ,
B. dragons. :
' C. small birds.
D. dinosaurs.

O

1‘{'

Passage 4: Commodities and services o which no flow of money payments corres-
ponds may be divided intv three groups. The first consists of goods and services
received in barter, such as farm rents paid in kind. From the point of view of the
nation’s productivity or welfare the omission of such bartered goods would obviously
understate the total performance of the economic system. The second group consists
of goods and services received gratis. The-difficulty here is not the lack of monetary
form but the absence of any productive service rendered by the recipient. In such
cases, sinée no production of new economic goods takes place, it appears advisable to
exclude the goods from the national income total. If an individual received charity ot
a gift this is but a loss on the part of the donor (whose income has been recorded
fully elsewhere), and to count the incomes of both donot and recipient involves
eicher double counting or the consideration of the charity or gift recipient as a
producer of service to the donor, an obviously far-fetched conception.s The problem
becomes more complicatgd when such free flow of goods (or money) is directed not
from individuals but from the business system, either directly or through such social
: agencies as the government or charitable foundations. Such free goods, whether in

the form of money or of commeodities, must obviously be kounted in somewhere in
= the national toral. While rheir statistical estimate is difficule, their analytical and
quancitative importance is appreciuble and likely t grow in the future. The third
type of commodities and services for which there 15 no correspanding money pay-
ment comprises those produced and consumed within the individual economic unit.
Here the main problem lies in the segregation of economic from non-economic
activity, since only a rigid line between the two will e ble one to include in or
exclude from national income such items as commaodities produced as a hobby,
services or durable godds used in the household or ‘personal services of housewives
is no hard and fast rule by which

and other members of the family. But there
economic activity can be distinguished from social and individual hfe in general. The

the regularity of the activity, the relative propor-
tion in which the resulting commodities and services appear on the market

5

impurtance of economic mon

,,,,,,,, all

have to be considered. Nu doubt appears as o the propriety of including in national
income commaodities regularly produced and consumed within the household when
they form parct of 4 larger total destined for the market. Similarly, the estimare of
national income should include net services from houses owned and inhabited; but
there 15 considerable doubt 4s to the propriety of including nec services of other

durable goods. Finally, there is 4 general agreement among students of the problem

I
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a0 thE ucluskm nf huui:wiv:u ‘,grwcu Bnd services of uthe: m:mb:ra of the
fnmlly, because these activities are motivated largely by non-economic gonsiderag
<-and form much, rqcir: of i pmrt af life in general :han of professional :t:unq
dctivity proper. :

-

"20. In rerum fnr Fn; servu:es a rnlmstEi receives (l) a mﬁdt:t cruh salnry. (D the”

\ whlch of these’ shuuld be mnsndcrcd pgrt uf the nnnunal income?
. *A. Only (1) and (2). - . .
B. Dniy(l)and ». . e .
'C. Only (2)and (3). ' R .
D. Only (1), ! C : :
- A. trade not éncumbered with tariffs or restrictions.
. *B. gifts for which no return is received.
C. the surplus profits of the business sy@m. -
D. the easy exchange of goods for money.

22, Whywould the work of a housewife in he:r hum: not be considered part of the.. -

national income? .

.-A.No money is paid for the work. _
’B “The ‘motivation undcrlylng the. wnrk iz not ecunumu. e
.€: Nerangible pmdutt is involved. .

D. The product is totally consumed within the home. .,

*23. Why might a charitable contribution from a business concern be LULIH(Ld in the

national i |nmrne even thuugh une from an individual would not?
" A. The business concern is directly involved in the nation’s productive system.
*B, The contribution from the busifiess has not been counted anywhere else.
“ doing business,
D. A business is more tikely to make a contribution to an institution or urgam-
zation which fmust count jt as income.

24 Dn whgt gruunds wuuld th: fEE uf a concert vmhm;r be Lnnsxdered part of (hE

mrée[r wuuld nm*

A ThE different motivations of the vlufmlsts in the two cases, .

*B. The different motivations of those%ho provide the money in the two cases.
C. The different amounts of rhoney involved in the two cases,
. D. The fact thac the strees viol s untrained i
23. A business man mukes flm: furniture in his spare time as a hobby, using some
in his house and giving sume o frigfids. On what basis would his product be
_excluded from the dational income?
Part of the pfuduu is consumed within thE home.
No cash transaction is involved.
The motive for the pr()dur:rmn is not economic,
The cose of the furniture has already been counted as national income.

.Dﬁm>

Section D;Readirig Comprehension Test
Pn.,rmgs 5 All day lung we had been r‘rmmrmg mwards Fcz and as we drew nearer

gmanatmn of 4 great and ancient utyr in the same way rh.lr yuu have the |d£-mlcal

#

o
[

ke

C. The fonttibution from the business concern is o necessary part of the cost of
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eiperiénée when'approaching the environs of Rome or Paris or London or Peking;

*‘some essence, Indefinable but not to be confounded with any other, nserring itself
- in the atmosphere. Unlike a European city, Fez has'no outer suburbs, and is enclosed
‘by its own walls; but even the brown-faced, brown:legged, shaven-headed peasants,

who in their dazaling white clothes wurked in the sepia-colored fields—hardly so -
much fields as wide: territories—séemed to carry some unidentifiable echo of tradi:
tion, perhaps of Pharach's Egype. It was ngt until darkness had enveloped them that
/e arrived before the majestic craﬁ:“a:cc‘ walls of the city; and outside the gates
rings of :amels the story-tellers and snakecharmers and lank ébony minstrels,”
hung with cowrie-shells, from the dark interior of the continent, and the jostling,
wondering crowds that surruund themrby daylight had raken their departure.
L Huw were the bpundanes uf a field in whn:h a p&nsam wis wn;kmg markéd
“off? .
A. The boundaries were markcd by palm trees.
B. The boundaries were marked.by thick hedges.
C. There was a fence around eachrTield.

*D.’ There were no clear boundaries. N
2. Whar was it that f:rst mfurmed che :ravellers thac they were appma:hlng Fcz?
-~ A. Thecity walls: P : o g .

B. The sepia- culurfd fields. -
*C, An indefinable feeling.
D."The tradition of Pharaoh'’s E.gypt

'3, When rhe travellers-were confronted by the city walls rhey appeared to be

C disinterested. -
D. sstounded. Y
4. The travellers arrived at the city w.;lla when rhe jostling crowds - ?
A. were starting to gather,
B. were at their peak, |
C. were getting ready o) leave, -
*D. had gone. '
5. The author's prlm.u'y purpose in this PJSSJEE is to
*A. provide a vivid and interesting description. -
B. inform the reader abour important facts;
C. change the reader’s artigndes.
D. build up a feeling of suspense.
In the pamgmph that fullows this oneicis hkcly that the author will
A. tell abour che construction of the ciry's walls.
*B. describe cheir enrrance into the city irself.
C. tell abour the early history of theaity,
3. describe the home life of the peasants.

.

)

‘s

7. The author’s style is best described as
A. simple and direct.
B. forceful. . » !
C. dull and prosaic. ~ : o

*D. flowery and ngbnmn: -
Paisage 6: The meeting and overtaking of vehicles on rails, either moving or sa-
tionary, for which. trucks have been laid on the road, is done on the right,

. . .
I3 =
= o2y
L
. P

C v oagy
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. Popmlasion IV —Section D—Reading Compréhansion Test L 4 '

All the same, these movements can be carried out on the left if they fsnﬁ'nt'b:

. done on the right owing to the narrowness of the space to pass in or.to the presence,

of a parked or stationary vehicle or any other fixed ohstacle-and provided: that this -

- . does not endanger road users «coming from: the nppgslte direction. Overtaking can
- . also be done on lhE lefe in ane way streets, whcn rhls is jusnﬁed by the demaﬂd! of
* the traffjc.

When' a_vehicle on rails has stopped to allow passengers to énter or ahghr _
whether. the track is actually laid on the road or not, the driver may only pass the
vehicle on the track, either on the left or on the right, at a reduced speed. Except at
those places where the traffic is ccmrall;d by a pohceman or by traffic lights, the
driver driving on the side where the passengers are entering or alighting from the
stationaty vehicle on the rails muse allow them either to reach this vehicle or 0
pass on-to the pavement at the side. He must be prepsred to stop if necessary for
this purpose.

8. The audlence fur whgm thls passage was written was pnmsnly

;B. motormen of street-cars, .
C. passengers getting on and off street-cars.
D, policemen directing craffic,
9. The primary purpuse of thls passage was to pmv:d:;- u set of instructions for
A, safe driving.
B. . passing on the left:
*C. passing vehicles on rails..
© D, protecting the safety of pedestrmns .
10. Under which of these circumstances was passing on the lefr usually permlsslble
" I oné-way street. I cars parked too close on nght I at a eraffic llght
IV. sereec-car 5tatmnary . - ‘
A l&ll ’
OB Tl
S CoI&IY
D &IV
11, When a street-car has stopped to let passengers off, a driver must always
A. seop.
*B. slow down.
C. pass on the right.” .
D. keep a distance of at least 10 feet.
12. The instruction that applies whether the street-car tracks are laid vn or beside,
the road his to do with
*A. lecting passengers off.
B. the side un which to pass.
€. stopping at eraffic lights, .
D. endangering craffic coming the other way.
13 The relation of the si:mnd pamgmph to the statement made in the firse pnra
- graph is that ic’
A. states more fully the conditions under which the rule holds,
ps the reasons for the rule.
*C. indicates exceptions to the general rule.
. applies the rule in one special situation..
14. The material in this passage was organized by the author primarily so that the
reader would know

12y
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. A, why hﬁ‘ii o sct ln [ ;‘emin wny
- B, who is'responsible in the situation. -

'C. whac is likely to happen next. . . .. '_-'5" ) - .
. *D. what actions he is to cake, :
L . -Passage 7: Eifective thinking, whnle starting with lﬂglz, goes furth:: 50 98 to mi;lude
5 '*  ceréain broad mental skills, It includes.the understanding of complex and fluid situa-

sions, in dealing with which logical mecitods are mad:qunte as mental tools. Of
.. course, thinking must never violate the laws of logic, but it may use techniques
/ beynnd—:ho;e of exact' mathematical reasoning. In the fields of social seudy and

» history, and in the problems of daily life, there are large areas. where evidence is -

- incomplete and may never be completed. ‘Sometimes the évidence may be also un-
“a . twustworthy; bue if the sicuation:is pticm:al a decision must be made. The scientist |
" has been habituated to deal with properties which can be abstracted from their total

" background and with variables which are few and well defined. Consequently, where -

the facts are unique and unpredlctable where the.variables are numerbus and their
interactions too complicated for precise calculation, the sciencise is apt to. throw up

g his hands in despair-and perhaps turn the situation over to' the sentimentalists or
".._the mystic, But surely» he wauld be Vwmng to lgnm-t both this [ypc nf pmblem and

" which is relational and which searches for cross b-:armga between areas; this is
thinking in a context. By its use it is possible to reach an understanding of historical
znd sﬂElEl maf:nsls and of human relatmns althaugh ot Wlth thz same degm: of ’

“It is the mark af an: educsted man to cxpct;t no more exactness than the suh]ect
permits.” A

15. . The author: behevzs cumplex pract:cal pmblems can be solved |
A by the use of logic alone.
B. only if che rules of logic are disregarded.

N C. only if-all the faces are known. - ) R
oS : *D, only by using both logical and non- lﬂgn:al reasoning.
' + 16 The author impligs that mathemaical reasoning is likely to be employed with -
i advantage
) = A. when the situations to bedealt wn:h are complex and fluid.
4 B. in history, social study,.and the problems of everyday life.

o *C. in stable, clear-cut sicuations, where there are fr:w unkrmwn or varymg

factors. :

D. in dealing with pracrical problems.

17. The aithor believes scientists should w;dfn thexr field of work by undermkmg
" problems that are : :
*A. less specific and less precise.
B. more exact.

-+ €. more abstract.

*  D. less complex and fluid.

- i8. “Relational chinking” is principally of advantage in :

“*A. providing working solutions o problems for which the calculation of exact

. angwers is impossible,

dealing with problems fof which only an ﬁppmx:man‘: answer is desired

providing exact answers to ill-defined problems.
.- dealing with problems related in thuught

‘:ﬁ-

oo m

. sources -of reason. ln.:upmgrw:th' mmplex and Elmd sntuatmns we need rhmicmg -
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19. . The nuthgn pllfpﬂﬂ in this plusg: is primarily to pre;ent
B/ Y ) philm;:hlcﬂl point of view,” -
"B, - some important.information, . o
. G apiece of effective literary composition. -7 . T -
"D 4 cleverly conceived argument. - . B

20, In speaking of * thmking which is relational,” (line 22) the duthor is contrasting

this with =
*A. exact mathematical rcammng .
B. thmkmg that violates the laws of lﬂglc
- € intuitive Sppﬂ)iﬁhzs to human pmblgms
D, Aristotle’ s point of view.

.21, Thatone shc:uld exp&:t no more exactness than the subject permlts is endnrsed

by o <
A. only the au}th@ri .
B. only Aristotle.

*C. .the author and Aristotle,
D. the author and traditional scientists.

hﬂl‘i)lﬂg};, bef:auge the fﬂundatinns of m.-iﬂrly all r.hé bssié inveminns nppeared during

. of the anchgr estapernen: Sbﬂut 1666, Thls mnsnsred of an anchor- shaped plece of

steel, the points of which spannéd several teeth of a sharp-toothed gear wheel.

When this anchor rocked on a properly placed pivor, it allowed one tooth of the gear

wheel to éscape at each side of its swing, and the acr of blocking the oppuosite tooth

gave sufficient impulse to keep the pendulum swinging. This was a great step in

advance in accuracy, and the majority of existing clocks were changed from foliot

and verge to anchor escapement, Hooke contributed greatly to the mathemarics of
7

horology, and also invented the cylinder escapemedt which has endured to modern

times, becoming the standard escapement for low-priced Swiss watches. As early as

1525, one John Leck of Prague had made a clock having a soft metal fusee, It re-

Amamzd however, for Hooke to investigate scientifically the various properties of

springs which included the fusee. He reinvented ‘and described the fusee, which
consisted of cutting a spiral on a conical drum attached to the first wheel. On this

was wound first a piece of catgut and later a small chain, the other end of which was _

fastened to the cylindrical periphery of the barrel containing the main Sprlng The

" spiral was arrsnged so that the large diameter of the spiral was opposite the run-

dDWn p@smun of IhE main sprmg Thns meant that when the w:m:h was fully wound

and as the, meihamsm ran dgwn and the tension of Ih\‘; main spfmg decrcased, it

was continually pulling on a larger radius, thereby tending to maintain a .more

constant power on the train and thus helping the mechanism to run at a more

constant rate. -
George Graham p=-t 4 Hooke’s anchor escapement by broadening the face of

) / 149

“Pif:fdg‘é‘ 8 The next 100 years were destined to be the most fertile in‘the histary’bf

the teeth on the anc Trom HuulcES sharp pgmts This shght bfuadrmng pi‘&’

can bE dete-;red in am:hur estapement tlr:x;k,s by the tendem,:y c,:f the seconds hand to

recoil slightly at each second. Geaham's addition of the slighe. flats prevented this_.

tendency; the deadbesggescapement did. not have this overrravel and is che most

common in modern usé This slight change was one of the most important steps in’

perfecting the time-keeping capabilities of the clock mechanism. Graham realized

¥

i
[‘JI‘ i
T
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- that temperature wauld change the length of rh: pendulum and hence'. hﬂve con-

siderable influence on the rate of a clock. It has since been shown that 1 degree F.

" . change in temperature of the steel rod:of a seconds penduluni is- equivalent to’

approximately four seconds in 24 hours, a brass rod, sbout twice as much and g
glass one, about half as nfuch: Knowing roughly-these facts, Graham_suggested a
compound pem:lulum composed of steel and brass, and so arranged th the different
rates of expansion would offset one another”He abandoned this hquv:f in favor of

the mercuty reservoir which he invented in 1711 and which, up to the invention of

invar and some of the newer alloys that have practically zero :uéfﬁclem of expansion

. under hea:, was the most accurate pendulum known.

22, A grooved.cone of metal is used in .
*A. afusee. . . - - . 1
B. acylinder escapement, ' ‘ -
C. a foliat.
D. an improved pendulum. -

23, The kind of escapgment most cgmmﬂn in mndern tlacks is called

- A. anchor escapement, , .
‘B. ¢ylindrical escapement. . K -
*C. deadbeat escapement.
D. compound escapement.: . .
24, Which of the following types of escapements is pmbably most ecannmlcal [
construct? -«
A. Compound, : C
" B. Deadbeat. ' . : . S
*C. Cylinder. ; ° U :
D. Single. A -
25. Tbe nexc 100 years” referred to in che first sentence haeg;m about
. 1525 - , .
_ E; 1575 S ' D - _ R
C. 1600. : ' :
*D 1650 - : .
"One could tell whether an old grandfacher clock h.n:l an anchor escapt:ment or
- a deadbeat escapement by :
*A. observing the movement of the second hand.
B. checking to sce whether it has a compound pendulum.
C. examining the points of the teeth on the firste wheel ‘
D. inspectifig che mainspring for the presence ofa catgut attachment.
The most accurate -pendulum available in the 18th century was the
*A. foliot and-verge. :
B. compound pendulum.
C. mercury reservoir pendulum.

(2]
Lo

LAY
~

D. invar alloy pendulum. :
28. Ina compound pendulum, the lr:ngth of the brass mds is about
*A. half that of the steel rods.
" B. the same as that of the steel rods,
C. one and a half that of the steel rods.
D rwice that of the steel rods.
29. The gain from using a cone witha Splr;ll cut into it was that this made possible
A L(lmpEﬂSdlen for the effect of temperature changes. .
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-5 .‘aélji;;zgieng fot the :héngmg_ size of the expanding ;p,ring, R . ; :
. .C. replacement of the pendulum with a spring. . CL
*D. nearly uniform power as the spring ran down. °

_ 4_f‘Fapuiggign IV students continue with the Student ‘Questionnaire—General and
Mother Tongue (same as Population [1—Section E).] ' .

" Populations Il and IV—Literacure ~ * e

* Directions for Sections X, Y, Z,.and W: On the next pages there is a shore story.

: Read the story carefully and thoughtfully before going on to the questions about it..
~Read the questions caréfully and answer them as thoughtfully and honestly as you
can. The questicns are preceded by instructions which you should follow. All your

#answers should be made on your answer card. You will not need any other paper on
which to write. S o '
_ If you have any questions, ask your teacher.
... Saction X=The Use of Force: , )

They were new patients to e, all | had was the name, Olson. Please come
down as soon as you can, my daugheer is very sick. ‘

When | arrived | was mer by the mother, a big startled looking woman, '
. very clean and apologetic who merely said, Is this the doctor? and let me in;

5 Ifi the back, she added. You must excuse us, doctor, we have her in che kitchen

* where it is warm, It.is very damp here sometimes, ) :
“The child was fully dressed and sitting on her father’s lap near the kitchen
table. He tried to get up, but | motioned for him not to bother, took off my
~ overcoat and started to look things over. I could see that they were all very
10 nervous, éyeing mé up and down distrusefully. As often, in such cases, they
weren't telling me more than they had to, it was up to me o tell them; that's
why they were spending three dollars on me. « - ' :
~ pression to her face whatever. She did not move and seemed, inwardly, quiet,
15  an udusually aceractive litcle thing, and as strong as a heifer in appearance. But
. her face was flushed, she was breathing rapidly, and I realized that she had a
- high fever, She had magnificent blond hair, in profusion. One of those piceure
" children often reproduced in advertising leaflets and the photogravure sections
. of the Sunday papers. . .
20 She’s had a fever for three days, began the father and we don't know what
it comes from. My wife has given her things, you know, like people do, but it
don't do no good: And there's been a lot of sickness around. So we tho'e you'd
beteer look her over and cell us what is the matter.

As doctors often do I took a trial shot at iras a pgintﬁuf departure, Has she

25 had a sore throat? :
Both parents answered me together, No .. . No, she says her throat don't

huet her. o '

Does your throat hurt you? added the mother to the child. But the lictle
- gicl's expression didn’t change nor did she move her eyes from my face.
30 Have you looked? '
I tried {o, said the mother, but 1 couldn’t see.

The child was fairly eating me up with her cold, steady eyes, and no ex- -

-
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As it hapggh.s,we had been having a number of casés of diphtheria in the

- school to which this ¢hild went during thar month and we were all, quite
- apparently, thinking of that, though no bne had as yet spoken of the thing,

- Well, I said, suppose we take a look ac the chroat firse. I smiled in my best

professional manner and asking for the child's first name I said, come on,
Mathilda, open your mouth and let's take a look at your throat, L
* .Nothing doing, o L o _

Aw, come on, | coaxed, just open your mouth wide and lee me take a look,

Look; I said opening both hands wide, I haven't anything in my hands. Juse .
" open up and lét me see, ' —_— o o
- Such a nice man, put in the mother. Look how-kind he is to you. Come on,

do what he tells you to. He won't hurt you. : :

. At that I ground 'my teeth.in disgust. If only they wouldn't use the w;;rél _
“hurt” 1 might be able to gér somewhere, Bur I did not allow. myself to be
hurried or disturbed but speaking quietly and slowly | approached the child -
again. . - _ o ‘ _ o :

As [ moved my chair a little nearer suddenly with one catlike movement’

" both her hands clawed instincrively for my eyes-and she almost reached them
“two. In fact she knocked my glasses flying and cthey fell, though, unbroken,
- several feet away from me on the kitchen floor. C o C

Both the mother and father slmost turned thémsel?es inside out in embar-
rassment and apology. You bad girl, said the mother, taking her and shaking

her by one arm. Look what you've done. The nice man . . :

For keaven's sake, I broke in. Don't call me a nice'man tp her. I'm here to
look at her throat on the chance that she might have diphtheria and possibly
die of it. But that's nothing to het, Look here, | said to the child, we're going
to look at your throat. You're old enough to understand what I'm saying.. Wil
you opéh it now by yourself or shall we have to open it for you?

Not a move. Even her expression hadn’t changed. Her breaths however
were coming faster and faster. Then the bactle began. I had to dd it. I.had to
have a chroat culture for her own protection. But first I told the parents thad
it was entirely up to them. I explained the danger but said that [ would. noc
insist on a throat éxamination so long as they. would take the responsibility.

If you don't do what the doctor says you'll have to go to the hospital, the
mother admonished her severely. » ) ,

. Oh yeah? I had to smile w myself. After all, I had already fallen in love
with the savage brat, the parents were contemptible o me. In the ensuing
rose to magnificent heights of insane fury of effort bred of her terror of me.

The father rtried his best, and he was a big man but the fact chac she was

-struggle they grew more and more abject, crushed, exhausted while she surely

* his daughter, his shame ar her behavior and his dread of hurting her made’
* him release her just at the critical moment several times when I had almost

achieved success, rill [ wanted to kill him. Buc his dread also that she might
have diphtheria made him tell me o go on, go on.though he himself was
almost faineing, while the mothér moved back and forth behi(\d us raising and

lowering her hands in an agony of apprehension.
Pur her in front of you on your lap, I ordered, and hold both Her wrists. )
Bur as svon aé he did the child let out a scream. Don't, you're hurting me. -

Y
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hy;tgncally Smp il Stup i! You're killin me!
Do you think she can stand it, doctoyf said the mcth:r :
¥ You get out, sald the husband to his wife, Doryou want her to die of
dlphthem? . ” :

85 - Come'on nnﬁ! hold her. I said.

Then | grasped the child's head with my left hand and tried tu get the
~wooden tongue depressor between her teeth. She _ﬁgﬂsbt with clenched eeth, .
desperately! But now I also had. grown furious—at a child. I tried to hold

. myself down but I couldn’t. | know how 1o expose a throat for inspection. And

- 90. " I did my best. When ﬁnally I-got the wooden spatula behind the -lasc teeth .

and just. the’ point of it into the mouth cavity, she opened up for an instant
but before I could see anything she came down again and gripping the wooden
blade between her molars she reduced it to splinters befnre 1 cnuld get it out
again, \

95 Aren't you ashamed, the mother yflled at her. Aren’t you sshamed to act

-like that in frone of cthe doctor?

. Get me a smooth-handled spoon uf s0Mme 5o0rt, l mld th: mn:her \‘!Ve re
gmng thmugh wn‘.h thls The chlld 5 mﬁuch was slrrsdy bleed‘ing Her tongue

. 100 hsvc déilstd and come back inan haur or more; Nﬂ duubt it wauld h:we be:n

ber.tcr But 1 had seen at least two chnldren lymg dead i m bed gf neglect in

105  her. My fate wis burnmg withit. e

. The damned litele brat must be protected against her own 1dmcy, one says
to one’s self-ac such time. Others must be protected against her. It is a social
necessity. And all”these things are true. But a blind fury, a feeling of adulr
shame, bred of a longing for muscular releage are the operatives. One goes on '

110 tothe end.

In a final unreasoning assault I overpowered the child's neck and jaws. 1
forced the heavy silver spoori back of her teeth and down her throat till she
gzigged And there iz wassbnth mnsgls mvered with mernbrme She had

115 . that sore “throat for three days at least and lymg o th parents in order o
escape just such an gutcome as this.

Now truly she was furious. She had been on the defensive before but now
she attacked. Tried to get off her father's lap and fly at me while cears ﬂf
defeat blinded her é.‘yes L - »

‘Part 1

Directions: Answer the following questions as carefully and as honestly as you can. -
"Here is a number of questions that mighe be asked about “The Use of Force.”
Some of these are more important than others. Read the list carefully’ and choose
the five (5) questmns that you think are the most important questions to ask about
“The Use of Force.” In the section marked X-Y-Z on your Answer Card 8 blacken in
the oval marked A next to the number of the five questmns you have chnsen After




yﬂu have done thit bll:ken in rhe ovals marked B for the other ﬁft:en queatmns :

Is there a lesson to be learned from."The Use of Force" ?
Is “The Use of Force” well written? -
- How does the story build up? How is it nrgsmged?
Why type of story is ' “The Use of Force"? Is ic like any other story I km:w? a
How can we explﬂm the way thé peoplé behave in the story? .
+Are any of the characters in “The Use of Force” like people I know? °

Has thie writer used words or sentences dlfferémly from the way people usually
write? S

What hsppens in "The Use Df Furcc
-9, Is "The Use of Force” about important thmg;? Isita mvlal ora serious work?

OB N:—*

®m

.10. Does the story tell me anything about people or idess in general? . n
11, How is the way of telling the story related to what * The Use of Force™ is abou:?
¢ 12. Is this a proper subjEEt for a story? :

it o 13018, there anything in. "The Use.of Force” thﬂ: has 4 hidden memmg? B D
o 14, When' was the story written? What is the historical background of the story, and
its writer? Does the face that the author is Amentan tell me aﬂythmg abgut
the smry'*‘ , : : .
15. What kinds uf metaphurs (or comparisons), lmaggs (or feferences to things
outside the story) or other wnter 5 devices are used in "The Use of Farce ?
.16 Does the story succeed in gettmg me invalved in the situation?
. 17. .- Whiat does "The Use of Force™ tell us about people I know?
18." What emotions does "The Use of Force” arouse in me?
19, Is there any one pare of “The Use of Force" that explains the ‘whole story?
20. What is the writer's upmmn of, or attitude toward, the people in Thg Use of
Force™? o

Parc [ v ‘ .
Dirgctions: Fach of the questions or incomplete statements below is followed by

: “four suggested answers. One of these answers or completions is the best answer to
L :he pmblem pnsed in thE quEsﬁDn That is, Df the faur answers, one makes thE most

L3

questmns but pay partlcular attention to thc stafred questmns Read eav;h quEstmn
carefully, choose your answer and mdlcate your choice in the appropriate space on
your answer card,

*21. Why had Mﬂthﬂdﬁi been lying to-her parents?
A. She was afraid thEy would scold her for being rude.
. B. She wanted her parents to think she was sick.

C. She did not want to go to school.

*D.. She was afraid .they would discover she had dlphrhena

22, Which of the fulluwmg most clearly indicates Mathlldas feelings when the

doctor arrives?

*A. “cold, steady eyes” (ling 13)
B.' "as strong as a heifer” (line 15)
C. her face was flushed” (lines 16)
D. "she had a high fever” (lines 16 to 17)

) _ 10

ERIC

Aruitoxt provided by Eic:



Pnpnidimll' aﬂd IF’—Sntmn "X-—Literatsire Test v ';_‘" v_‘ 3 1.5,5‘

: 313 Which of the fulluwing best mdicated :he dxff:fcﬂce between Mnthildu and her
g parents in their early reaction to the doctor? : , :
*A.. She is defiant, theyare scared. Lo .
‘B, She is angry, thcy are sad. e .. .
(; She is excited, they are calm. ; e
D. She is hopeful, they are despairing.’
24, Whu:h of the fnllnwmg is the best explanation of why Mathlldn clawed for the
doctor's eyes (lines 48 to 51)7 . .
A She wanted to hurt the doctor. o . .
. She wanted {0 show her parents how brave she was.
(; She wanted to show the doctor she was healthy.
*D. She wanted to keep thedloctor from seeing her throat.
a 25. What caused Mathilda to shriek (line 80)? .
Co -A. She was scared by her mothier.
*B. She was held by her father.
C. She was hurt by the doctor.
_ D. She had shown the doctor her throat. '
26, Which of the following best describes the ‘mother at the beginining af the s‘m:y
(lines 1 to 29)?
A. Shei Ls cslm iﬁd luvmg

' 'Q, Sh: is s nervous and f@ﬂllSh
'D. Sheis ang:y and z:rueL

The following questions refer to the mother’s attitude cowards Mathilda. Yuu are to
* choose one of the four terms or words below as the answer to each question. You
may use each term once, more than once, or not at all.
A. Coaxing C. Scolding
B. Questioning D. Threatening
27. Which one of the words mentioned best describes the mother's speech to
Mathilda in line 28? ' : .
A *B,CorD ) o, :
28. Which one of the words mentioned best describes the mother’s speech to
-Mathilda in lines 52 to 347 . »
A/B,*CorD - . = .
29. Which one of the words mentioned. best describes the mother’s spe;éch to
Marhilda in lines 95 to 9¢? '
* A,B,*Cor D !
*30, What change in the mother do her five speeches to Mathilda show?
*A. That she becomes more emotional.
B. That she becomes less worsied about diphcheria.
C. That she becomes more sure of herself..
D. That she becomes less frightened of the doctor.
*3]. Whar is the doctor’s reaction to the mother’s speeches to Mathilda that are
given in-lines 42 10 707 -
A. Heis a% gry because she shouts at Msthnlda
*B. He is disgusted because she says the wrong things.

Y

C . He is sad because she seems so ignorant
. He is fearful ‘because she seems a careless woman.
i ]
=
1y
2 £ =
- &
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‘32 Whﬂt is the- dm:mr s reaction to the mother's last speech (lmes 95 0 96)?
‘A He is angry that she has interrupted him. o . \
B, He is disgusted at her being ashamed. C ' )
C. He tries to change the subject 30 that Math:lda w:ll guﬂ notice that her
. mother yelled at her. *. - :
*D. He hardly pays any attention fo, what she says because he is so intent on
) what he is doing. .
.- 33, What is the doctor’s first i lmpressmn of Mathllda?
"~ © " A Thatsheis healthy. :
B. That she is very yuung
D *C. That she is beautiful, ) .
« D Tharsheis mtelhgeﬂt S . .
34. What i8 meant by "mly best pmfessmnal manner” (lines 35 to 36)?
A. Skillfully,
B. Curicusly.
C. Severely and slowly,
... "D Gently and reassurmgly
%35, When does the doctor first speak threateningly to Msthnlda3
A Atlines 36 o 37, A :
-*B. At lines 57 to 59,

C. Atline 78, ‘

D. At line 85. .
*36. Which of the following best dsscnbes the ducmrs chsnges in actisude toward

Mathilda? ., . : '

A. He becomes more childlike.
*B. -He becomnes mote emotional and violent.
C HE bgcnmr:s more wumed :md dEpressed
*37. Whlch r,:f the ﬁ:\llnwmg is the best summary of whart che doctor says in lines
106 to 1107 -
A. Despite what our laws. tell us we should do, we should act accurdmg to our
beliefs, '
B. Despite what society says we should do, thE mdxv;dual must be prepan‘:d to
asserr his own personality. .
C. Despite the reasons that others mﬁy Have for giving up, a person is forced
" by pride w complete what he begins.
*D. Despite any reason we may give for doing something, we really do it for
emotional satisfaction.
*38. There are four inferences to be drawn. from lines 67 to ?0 Which of these
inferénces is most important to the development of the story as a whole?
A. These lines show how much the doctor is sorry for the parents,

x

- . B. These lines show how uncontrollable Mathilda is.
+ . .*C. These lines show that the doctor's interest in Mathilda has become personal
and not professional,
D. These lines show that the doctor thmks Ehzz Mathilda is 4 br:aunfu! child
-~ and not merely a sick one. .

? *39. The doctor and Mathilda have several changing rel;;tmnshlps in the course of
the story. Which of the following is NOT one of the miin rE]JEmﬁshlpSQ
A. Ductor and patient.
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- *B, ’P’in:m and Ei'liid

N

) one of the best good fairly gn@d . fairly poor - poor  one of the worst

C. Two people at war. S . .

D. A winner ard acloser, ' o .

‘We would like to knﬁw how you petmnally compare this story to other stofies
you have read, If you think it is one of the best stories you have read, rate it +3.
If you think it is one of the worst yt:u have read, rate it =3,

Hereis a scale: | : 4

+3 L2 4l a2 -3

Mark the number of the r:mng you would give thls story on your answer card in
space N.

Section Y—I See You Never

10

15

20

25

_The soft knock came at the kitchen dr.mr and when Mrs, O'Brian opened it,
there on the back porch were her best tenant, Mr. Ramirez, and two police '

 officers, one on each side of him. Mr. Ramlrez just stood there walled indnd
small. :
"Why, Mr. Rarmreg' said Mrs. O'Brian, .
Mr. Ramirez was overcome..He did not seem to have words to erplam
He had arrived at Mrs. O'Brian'§ rooming house more than two years

earlier and had lived. there ever since. He had come by bus from Mexico City

to San Diego and had then gone up to Los Angeles. There he had found the
clean little room, with glossy blue linoleum, and pictures and calendars on the

flowered walls and Mrs. O'Brian as the strict but kindly landlady. During the

‘war, he-had worked at the airplane factory and made parts for the planes that

flew off somewhere, and even now, aftef the war, he still held this job. From -

the first, he had made big mnney He saved some of it, and he got drunk only
once a week—a privilege thar! to. Mrs. O'Brian’s way of thinking, every good
-workingman deserved, unquestioned and unreprimanded.

Inside Mrs, O'Brian's kitchen, pies were baking in the oven. Soon the pies
would come out with complexions like Mr, Ramirez’s, brown and shiny and
crisp, with slits in them for the air almost like the slits of Mr. Ramirez's dark

" eyes. The kitchen smelled good. The policemen I8aned forward, lured by the
-odor. Mr. Ramu-ez ‘gazed at his feet, as if they had carried him into all this
trouble, :

"What happened, Mr. Ramirez?" asked Mrs. DBrmn

-Behind Mrs. O'Brian, as he lifted his eyes, Mr. Ramirez saw the h:mg table,

laid with clean white linen and set with a platter, cool, shining glasses, a water
pitcher with ice cubes floating inside it, a bowl of fresh potato salad, and one

of bananas and oranges, cubed and sugared. Ac this cable sat Mrs, O'Brian’s

children—her three grown sons, eating and mnverslng, and her two yuunger
daughters, who were staring at the policemen a$ they ate:

"I have been here thirty months,” said Mr. Ramxre; quietly, lﬂoking at

Mrs. O'Brian’s plump hands, -

“That's six months too long,” said one palu:eman "He only had a tempJ
rary visa. We've just got around to looking fur him.”
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-had ridden the streetcars—all night some nigh

o : t Appsndixd

i

- Soon after Mr, Ramlrez had nrrwed he bought a radio for his litcle room;

--:vemngs he turned it up very loud and enjoyed it. And he had bought a wrist-

wstch and :njayed that. g;m Aﬁd on many mghts he had wslkgd silent streecs

had seen the jewels and hcugh: some of them for his few lndy fnends And:

he had gone 1o picture shows five nights a week for a while. Then, also, he
se—smglling the electricity, his
dark eyes moving over the advertisements, feeling the wheels rumble under

- him, watching the little sleeping houses and big hotels slip by. Besides that, -

he had gone to large restauranes, where he had eaten many-coursedinners, and

“to the opera and the theatre. And he had bought a car, which later, when he
;furgm to pay for it;"the dealer had. dnven c-ff angnly’ from in front of the

rooming house,

"Sa here'l am,’ " said Mr. Ramirez now,."'to tell you th.u I must give.up my
room,.Mrs. O'Brian. 1 come to get my baggage and clothes and go with these
men,” »

"Back tw Mexico?", . : : )
Yes, o Lag;s Thaf is a little town anrh of Mexico Clty T
- ]m sorry, Mr. Ramirez.” '
l m packgd sald Mr Rarmrez huarsely. blmkmg hlS darl: eyes rapldly snd

There was no nev:ess:ry fﬂf that, “Here is the key. Mrs. O Bnan, Mr. Rgm;reg '

said, "I have my bag already.”

Mrs. o' Brian, for the. first fime, noticed a suircase srandmg behmd hlm on |

the porch.

Mr. Ramirez looked in again at the huge kitchen, at th;} bright silver cut-
lery and the young people eating and the shifing waxed floor. He turned and
looked for a long moment at the apartment house next door, rising up three

.. stories, high ;md beau:lful He l(mked at th& balcumEs .md fire escapes and

"You've br:en a guud tenant,” said Mrs. D Brmn . .
"Thank you, thank you, Mrs. O'Brian,” he s:?ld softly. He closed his eyes.
Mrs. O'Brian stood holding the door half open. One of her sons, behind
her, said thac her dinner was getting cold, but she shook her head ac him and
turned back to Mr. Ramirez. She remembered a visit she had once made to
some Mexican border towns—the hot days, the endless crickers’leaping and

falling or lying dead and brittle like the small cigars in the shop windows, and

the canals taking river water out to the farms, the dirt ruads, the scorched

fields, the little adobe houses, the bleached clothes, the eroded landscape. She

Fem:mberéd thﬁsii:m towns the warm beer, ’th: hut thick fmrds cﬂch day

ocean b\':.thE,; th;u: sprr:ad hundreﬂs uf mlles wxrh no sound but the WaAvVes—.
no cars, no buxldmgs nothing.

"I'm sure sorry, Mr. Ramirez,” she said. .

"I don’t want w go back, Mrs, O'Brian,” he said weakly. "1 like it here, 1
want to stay here. I've worked. I've gor.money. I look all right, don't'l? And |
don’t want to go back!™ :
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“I'm sorry, Mr. Ramirez,” she said. "I wish there wus something | could
“Mrs. O'Brian!" he cried suddenly, tears rolling out from under his eyelids.
85 He reached out his hands und ook her hand fervently, shaking it, wringing

it, halding to it. "Mrs. O'Brian, [ see you never, | see you never!”
4 H )

. The puolicemen smiled atsthis Mr. Ramurez did not notiee i, and chey
stopped smiling very soon, -
“Goodbye, Mrs. O'Brian. Y64 havé been good o me. Oh, goodbye, Mrs.
90 O Brian. | see you never!” ' .

" walk away. They they followed him, upping their caps co Mrs. O'Brain. She
warched them go down the porch seeps Then she shut the door quietly and
went slawly back to her chair at the tble She pulled the char out and sut

95  downp. She -picked up the shining knife and fork and started once more upun
he k.

Hurry up, Mom,” said une of the sons. "1l be cold”

Mes, O'Brian csok one bite and chewed on ot for a long, slow oime, then
she stared at the clidsed door. She lawd down her kmite and fork -
100 What's. wrongl, Ma?” asked her son
T yust realized,” said Mrs O'Brisn—she put her hand o her tice ="'l

never see Mr Ramirez agun”

© Ray Bradbury — American

-

Pt | _

Dires, oy, Answer the following questions as caretully and honestly as you can

"Heré is a number of questions that anight be asked aboue 7T See You Never
Sosmrie of these are more important than others Read the list carefully and choose
the five 9 questions chat you think are the most IM PO quesaons 1o ask about

© " See You Never * ¥a the Section marked X-Y.Z on your Answer Card 8 blacken
in the oval marked A next to the numbers of the five ghestions you have chosen
After you have done that blacken o che ovals marked B for the other fifeeen

questions

1 How s the way of illng TSee You Never related oo what the stofy 15 abourt?

(]

Is this a proper subject tor a story?

i s there apything in "L See You Never that has o hedden meaning?

its writer Does the tact that the author 15 Amenican tell me anything about the
stury?

5 Whart kinds of metiphors tor comparisons, and images tor retereices w dhimgs
outside the story) or other writer s devices are used in 71 5ee You Never

6 Daoes the story succeed 1 gerong me mvolved i the situdtion”

T What dows T See You Never  tell e about the people Thnow?

4 What emooons does 1 see You Never drouse in me?
9 [ there any one part of T See You Never chat explans the whole apouy
10 Whae v the writer s option of o atntwde cowand the people in See You

Never

LS
-
oot
Hi

L2
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1T, Dues the story tell me anything about people or ideas in general?

12, Is ¥ See You Never” abuur important things? [s it a trivial or 4 serious wurk"

13, What happens in "l See You Never'?

14 Has the writer used words and sentences differently from the way people
usually write?

I5. Are any of the characrers in 'l See You Never™ like people | know?

16, How cun we explain the way people behave in this story?

17 What type of story is "1 See You Never”? Is i like any other story | know?

8. How dues the story build up? How 15 it organized?

19 Is "1 See You Never” well wricten?

20, Is chere a lesson 1o be learned from 71 See You Never

’P;irr 11

“\.

Directions: Each of the questions or incomplete statements below is followed by four
suggested answers, One of these answers or completions is the besz answer w the
problem puosed in the question That is, of che four answers, one makes the most
sense in the lighr of the story you have read. Some of the quurmns are muore Im-
rked with a star (" Answer all the

portant than others. These qucsrmns are i
questions, bur pay particular steention w the starred questions R(dL each question
curetully, choose your answer and mdlu[t your choice in the appropriate space on
your answer crd.

o
21 What reason did M Ramires give for wannng w stay in Los Angeles?
*A. He liked Los Angeles
B He liked Mrs. OBrian
. He worked hard
3. He had lost his car.
22 Why did Me Ramurez say he should be allowed o stay i Los Angeles? | He
worked hard. [I He had money {11 He looked respectable
A lonly
B 1l anly
¢ Tand [T unly
*1 [ land [
*23 Which ot che tollowiag best explans why Mes O'Brian dM Ly w keep the
police trom sending Mr Ramirez back ny Mexwn?
A She was used 1 people coming and BOINg,
*HB  She respecred the hw
€ She thought Mexico was lovely i
[3 She was atrard of her son's reaction
M Which of the following best descnibes My € Bitao s b,
A Large aid comtortable -
*B Clean and shining
C Poor hur hospitable
[y Near aml untriendly
*25 Which of the tullowing bos capiamns why Mr R walhed e siiccin annd
fode on the streetoars?
A He was tired of Moy O Botan s icde v

B He waneed o cake s reumd oibr bis iroubiles

ot
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*C. He was fascinated by all the new things in Los Angeles.
D. He was making so much money he did not know how tw spend it all.
*26. Which of the following best explains why Mr. Ramirez boughr a radio and a

wristwarch?
A. These chings showed others he was rich,
*B. These were things be could not get in Mexico .

€. These were things he could not really afford.
D. These were things that would make Mrs. (Y'Brian happy.
27. Three of the following contrasts between Mexico and Los Angeles are referred

o in the story. Which is NOT referred o2 )
A, A conrrast in food. T
B. A conrrast in landscape

*C. A contrast in people
D, A contrast in motion.

Al Mo p:uplf:
B. No tear.
€. Mo police
*[3. No life
249 Whlih uf rh;- fullnwmg most clearly supports the description of Mrs. O'Brian
‘AA “a p[!V!!E},L rhgr\ o Mrs. O'Brian's way of thinking, every goud working
man deserved, unquestioned und unreprimanded” (hines 15 o 16
B. “the long table, lad with clean white hneaagd set wirth o platter, col,
shining glasses”™ (hines 24 and 1% !
¢ “the huge kiechen, the brighe silver cutlery and th
the shining waxed tloor” (lines 59 and 60) /
D. "She picked up the shining knife und fork and g fce\ more upon her
steak” (hnes 95 and 96). e

“ople eatrng and

30 Why did Mrs -OYBrian say, at this particular mumegg ity

Ramirez” (liﬁe THy2 4

A She did qde’

B She did Tot \ﬁ\xm to lnsf_- a ;,uud tenant R

*C. she knL@&\vhgr Mr Ramirez was going back
0. She wadlin g hurr; to get back o her dinnet

31 The pnhu_mt‘n's%\ i ) Why did the policemen stop smihing tline B8y
*A Th:y f; ll]gp\ﬁfﬁrw SETI0US h@ wils
: H They Juxdt;d,,t ¢y did nut wane him o go

rht‘y did

r w?u to seem.ton friendly
at Hes was ready to go with them

*12 Which of the folfuwing best summarizes Mrs. OBran s atatude woward Mr

T7

Ramirez in the early part of the story -——up to line
A She had grown o love him and chink of himoas a parc ot her tinnly 4
*B She hiked him oas 1 renane bue did not have any strong teelings abour bim
s one way or another )
¢ She dil not like him because he was o foreigner
13 She biked him but was atrawl he migho quarreel with her sons
*15 Which of the tollowing einhes nearest o what the woer dhouwgho o By

Ruamirez-

,.
‘h
-
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A. A foreigner who should ty 1o keep the laws of the wuntry.
B. The unfortunate victim of official restrictions.
C. A well-behaved tenant for Mrs. O'Brian whom she would find hard w0

* replace. . )
D. A simple-minded man who would in the ‘long run be happi{in his own
country 7
14. Who made the “soft kmh:'\k" (line 1)?
*A Mr. Ramirez.
B. Mrs. O'Brian.
C. The puliceman.
D. Mrs. O'Brian’s son.
*35 Which of the following besc summarizes the sorc of man Mr Ramirez is?
A. Nervous and crafry.
B. Ambitious and industrious.
C. Sociable and popular
*D. Shy and gentle.
#16. What is Mrs. O'Brian’s first reaction o Mr Ramirez's saying "l see you never™?
A3
B. She says good-bye
(. She sits down.
*13 None of the abuve.

*37 In the context of the story as a whole, what 1s the sigmificance of the last

e Cries,

paragraph (lines 101 and 102)?
A. It shows that Mrs. O'Brian found Mr. Ramirez's English hard o undérstand.
*B. It shows that Mrs. O'Brian finally understood what Mr. Rarmurez's departure
meant.
C. It shows that Mrs, O'Brian hoped Mr. Ramirez would come back e her
house again. i
1. It shows that Mrs. O'Brian had been so frghtened by the police that she
could do nothing
*3H Which of the following best summatizes the main point of the story?
A A person's problems understanding the law
B A person’s love of hus country and s people
O A person s decision whether to follow the law or her owin heart
*13. A person’s discovery abour the true aarure of loss
N We would hike to know how you personally compare this story to other staries
you have tead. It you think 1t 1s one of the best stories you have read, rawe i 5
It o thank s ane ot che worst you have read, rate i 3
Here s g scale
vne b the best ginal f.ur’ly grund tainly prus one af the woast

3 7 + | i

1 U AN R AR

-3

Mark the numiber of the tanng you wonld pisve this story oan yuut danswen ol i,

st el
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Section Z—The Man by the Founain

20

30

19

18]

As always, John Deweck sat by the fountain,
The spring sun loomed up out of the seething foum. The children hon-
oured the memories of heroic admirals. Their galleons and curters tacked to

ly at frocks and trousers. Over the wide world the founrain sang, thrusting a
quivering plume of water at the scudding clouds. Liguid pattered noisily inw
bowls of marble. :

John Deweck sat on his usual hench, speaking to no one. There were a few
rules he stubbornly clung to. People spoke so much ill of each orther. He no
longer listened tw their chatter. He had eyes now only for studenes and

soldiers, for young girls and children, Young people fa wed his old carcass
He knew a great deal and had forgorren even more. He craved for youth and
approached deach's kingdom with reluctune steps.

One by vne the frequenters of the fountain lefe the park. Tt wus ame for
lunch. Juhn smiled without quite knowing why. Now that he was alone, it
seemed to hum that he was the head park keeper It was Thursday The day on
which his wife always used o serve him veal-steak with adelicr s sour sauc
and potatoes as round as marbles. She had been able o work sinaddes with g
potato Since her death he had tallen into irregulac eating habies, Three shees
of bread and jam in che morning. At midday, often not even a bite. Ruund
about five, some lumpy porridge with rusks and some fruie Usually a sour
apple. Sour apples, he believed kept the mentl juices clean and preserved
the understanding.

He sat now alone with the violence of the fountain

Perhaps sume litele hoy would turn up? He lunged for a senous conver:
sation, Eyes that were sull keen swept che avenue that led o the outskires of
the town. Far off in the distance, as in a dream, the licele boy came into view
The youngster cume tearing up to him, flopped down on the bench and gazed
spellbound at the rippling surface of the pond and ar the dragons leeting che
warer tlow over their green breasts.

“Hello, young man,” said Juohn Deweck solemnly

The child stared 4t hum but siid nothing

“lan't 1t your dinnec-time?”

“I'm not hungey,” said the boy T eat once a day Raw buttalo-mear. as 1
roam the prairie on my broncs

“Well, now,” said John Deweck, "Well now who might you be then?”

The boy looked up ar him tull of pride

[ am the List of the Mobicans | lost my tieisd  the paletace He was
caught in an ambush Bur [ scented Junger Now [ wander alone theoughs che
wood and walley

Wherte are your teathers?” asked old John sternly

The child gazed ar him with hively mnterest Tiny Hames thokered 1o dhe
gulden eyes. He flushed with excirement

T don't wear feathers 1n enemy country, he sad 1o g whisper Buc sull,
I'm on the warpath I've no war patne on but I've dug up the harchee Lam che
last of my tribe Are you my friend or foe?”

"What a thing to ask’ My name s Johin 1 have always been the toe ot the

=y
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buffaloes und tht’ ffir:ml nf rhr; Indi.xm I made blund pdcr with W’innemu

hey don't understand a thing, How can

huntiﬁg-gmunds and my freedom. °
Indian live in stuffy sthmx!—'hl,uldm;',s%“

"Of course he can't,
freedom, too. Bue still, | rhmk sLhnul 15 necessary

The youngster threw him a piercing look.
"Perhaps you're a spy,” he said thoughtfully. “The enemy is cunning.”
John Deweck gave a high-piwched laugh.

' mswenfd rh:; buy Thcy zhrcu,[e:n my

an

“Though a p;ldgu myself, I'm all for

"Nonsense. Take a look around. We'te quite alone here, No, I'm not 4

member of the tribe of grown-ups.”
I-‘luw strange. S0 old, et sall a goud Indian.”
The old man gave a loud sniff. He held his hand out tw the young brave

“Peace,” he said, "and many scalps.”

“T'll tell you my adventure,” said the buy, "provided you can keep a secrec”

"E'\J(‘n it I was bound o the [lif(llft‘=ﬁ{!§l‘ [ wouldn't breathe a word 7

Besides, I'm lin)km{s‘l hlr 4 squaw tor my new wigwam l wds crecping out
the kicchen when Dad caught me by the hair He walloped me tor not bei

Uf
ng

ready for school T didn't make a sound. Only cunning could save me. Meekly |

lee r’ﬂ'yiélf be led o Hook Nose ™
"Who s Hook Noses”

"The school chief,” repled the boy  "He's nor strong bur he's werribly
cunning He laughed like o wild horse and spoke of giving me hines At ten

o'clock, during break, [ sneaked out ar the gare 1 ran as fast as T could
don'c wane o go home again My hameland s the prare Tomght Tm looks
for a boat and womorrow Il be sailing across the seas

I
ng

jnhn Deweck looked at the fuunton ll'nf'ftjfunuhl} a5 lite tmelt l(,‘dp[ ufp
towards the highe of the boundless sky Cherubs spattered with water, blew on

thetr conches as o o warn ot impending danger
A wrinkle creased che apged torehead
“Its no going tohe an casy plan, sighed Joha Licwedk

I amis get a buat sand the oy stubbornly . You se goo i bl e

Heavy clouds dritred rowards the spring sun The birds were sifent 1o the

pruned trees
Frost coitic aind cat 0 ons ST AN T A O O I P
[ st hvigensy
You can't refuse bicat sl sl
The by thaught this vver

Your miouth spraks he sl T e )

foetsl IEY free trom h'\l!!gti Hut | whiai s ea. coca
“Bread and sali 0 warnon

The baey tiasteen) a0 the Sb v o e 0 b0 Lo

ght. H.

theaghy ot che wild seents b he poaae e had dnee b alt b hunte

who gase him invaluable e

4
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They stepped into the police station. The door clused behind them with a

He sar down on a bench and freely volunteered information o a fat man
with a ruddy complexion. His head sank on his chest. He did nor even glance
at John Deweck. )

The car arrived shortly afterwards. The father stepped out and thunked the

100 old man. The buy touk his place in the car. Suddenly,'he turned o the buffalo-
hunter. . .

“You belong to the tribe of grown-ups,” he said. "You have betrayed my
confidence. | will pay for it at the rorture post. I despise you”

He spat on the ground.

105 “"What did he say?” asked the father ~
+ "That you ought to make him happy,” said Juhn Deweck.

Father and son vanished in a cloud of dusec.

"The youth of today,” grunted the inspector.

Slowly the uld man paced through the streets of the hietle town

110 He was never seen again at the fountain,

George Hebbelinck—Belgian

Parc |
Directions: Answer the following questions as carefully and as honestly as you can
Here is a number of questions that might be asked abour "The Mun by the
Fountain.” Some of these are more important than others. Read the list carefully and
choose the fire (5) questions that you think are the most important yuestions to ask
about “The Man by the Fountain.” In the Section marked X-Y-Z on your Answer
Card 8 blacken in the oval marked A next to the numbers of the five questions you
have chosen. After you have done chat blacken in the ovals marked B fur che uther

fifreen questons.
1. What is the writer's opinion of or attitude toward the people in "The Mun by

4

the Fountain™:

LRl

Is there any one part of “The Man by the Fountmn™ that explims the whole

stf;igé' e ’

3. What emations does "The Man by the Founrain™ arouse in me?

4. What does "The Man by the Founmin™ tell us ubour people I know )

5. Does “The Man by the Fountain” succeed in getting me involved 1n the
situation?

6. Whar meraphors (or comparisons), images (or references o things vutsde the

story), ur other writer’s devices are used 1in "The Man by the Fountin #

When was “The Muan by che Fountan” written? What 1 the lustoral back

ground of the story and the writer? Does the facr that the author s Belgian

~~dl

tell me anyching about the story? .

8. s there anything m "The Man by the Founcun™ that has a hidden mesning?

9. lschisa prnpér subject for a story?

10 How 15 the way of telling the stary related o what  The Man by the Foantain
15 abiut?

11 Is there a lesson to be learned from “The Muan by the Fountin -

v L
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12, Is "The Mun by the Fountain” well written?

13. How does the story build up? How is it organized?

14, What type of story is “The Man by the Fountain™? Is ir like any other story [
know?

+ 15 How can we explain the way peuple behave in “The Mgn by the Founrain'?
.16, Are any of the characters in “The Man by the Founmin’) like people I know?

17. Has the writer used words or sentences differently from the way people usually
write?

18. What happens in "The Man by the Fountain™?

19. Is "The Man by the Fountain™ about important things? Is it a mvnl OF BErious
wurk?

20. Duoes the story tell me anything about people or ideas in general?

]

are [1
Directions: Each of the questions or mcumpleti: statements below is followed by four
suggested answers. One of these answers is the bess answer to the problem posed in
the question. That is, of the four answers, one makes the most sense in the lighe
of the seory you have read. Some of the questions are more important than others
These questions are marked with a star (*). Answer all the questions, but pay par-
ticular attention to the starred questions. Read each question carefully, choose your
answer and indicate your choice in the appropriate space un your answer card.
21 Which of the following statements best describes John Deweck's life before the
SI0Ty Opens?
A. He had gone w live wich his children after his wife died.
B. He had tried to forget his wife after she died.
*C. He had changed his regular habits afrer his wife died.
3. He became temporarily insane when his wife died.
22."Which of the following is the best explanation of why John Deweck “longed fur
a serious conversation” (lines 25 and 26)?
A. He wanted to learn about the history of the Fountain.
*B He wanted ro talk to someone who was yourhful
C. He wanted o Expl;lln his ideas about children.
1. He wanted to talk to someone who remembered his wife
*23. In lines | w 23 John Deweck has many feelings about what he sees ar the
fountain. Which of the following best summarizes his feelings?
*A. He feels that he is separated from other people und that he has lost his
youth. -
He feels thar hus heroic pust has been forgotten by others
He feels thar the park is unateractive when there are people 111t
He feels that he can be understood better by people his owin age

oom

* 24 There are three relanonships between John Deweck and the boy shown o hues
31t 6k Which of the tollowing relationships is NOT shown?
A Adultand yourh
*B Father and son
{. Co-tonspirators
D Players in the same gaine
27 Juhn Dewedk's relanionship with th Lusy sicadily pgiosn s o bioe o 51 s o
Which of the tollowing phrases inteirupas that progression:

1*1,

oa
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>

"young man” (line 31).
. "Where are your feathers?” (line 41).
*C. "l chink school is ne:’es’sary" (line 54).
D. "We're quite alone here.” (line 38).
*26. lrl lines 31 o 75 the boy's fr:elmgs toward John Deweck change. This change
can be described in three ways. Indicate the one thar is NOT appropriate.
A. From distance o closeness,
*B. From dislike 1o ewleration.
C. From interest to involvement.
D. From caunion to frankness.

o

v

27. Which of the following is true of the boy?
*A. He is a truant from school who thinks his facher is stecn.

B. He is the son of a famous soldier.

C. He is looking for his mother who has lefe his father.

D. He is an Indian who has been taken from his homeland. .
*28. Lines 76 to 79 may be said to be one of the points at which the direction of the
story turns, Which of the following best summarizes the turn?

The boy decides that he must go back to school.
B. John Deweck decides to make the boy uneasy
C. The boy realizes that John Deweck is not his friend.

23

>

‘[. Juhn Dc;wr:gk rcmllz::s that ht must mkr_- the buy to his pdre:nrs

.3 w7 Chuusé rhe ong thgr 1% N()T
*A. It is intermittent.
B. It is pleasurable.
¢ lIrisacrive.
D. It is widespreading.
30. Which of the following words in line 24 15 unexpected, given che earlier de-

scription of John Deweck and the fountain? -
A Tsar” }
B. "now”
C. alone”

'Ll "vmlen;’ﬁ'

s 706t 78 presents a ditferent

JSPCL[ of the ,fuu,nt;n,n f,rur,n whgr wias dt‘scr_lbr;d indines 2w 7?2
A ”lmpﬂunusly as life ieselt” (line 70)
B. Vit leapt up” line 76)
C sp ed with water” (line 77)
*D. "impending danger” (line 78)

*32 Which of the following interpretutions of the sentences descnibing the fountam
tlines 76 to 78y 15 most consistent with the story as a whole?
A. The founeun reminds John Deweck of his dead wife,
B The fountiin-reminds John Deweck of life abroad
*C. The fountiin reminds John Deweck of the way 4 young person sees hite “
Ll The: fuunmm reminds juhﬁ Deweck of the ddﬁgér’s in the huy'% sed vuyigr

MOST CONSIS(ENT wnh rht_ smry 45 whnlt
A e suggests the happiness that we lose when a loved one dies
B It suggeses the mystery of life and the pleasure of old age

LY
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C. It suggests the perils that face people who travel,

*D. Ir suggesrs the livelinr:—ss of fhE wmrld and uf y’uuth
accurate dss\:nptmn of the boy's fr:e:lmgs ﬂbﬂut Jnhn Deweck?

*A. Trust and admiration.
B. Nervousness and fear.
C. Loaching and detestation.
D. Tolerance and approval,

‘ *35 Which of the fnllnwm& words or phrases most Llurly reinforce(s) the change
that comes after line 792 1. "Heavy clouds drifted” (line 82) I1. "The birds were
silent” (line 82y IIL “looking neither lefr nor righe” (line 91). :
A lonly
B [l only

*C. land ll only
D. 1T and 11 anly

gs are indicated when we rewd the two paragraphs about the trip o

the police stution (lines 94 to 98). Choose the one that is NOT indicated.

*A. Thart the boy understood that he really did wane to stay at home.

B. That the boy had come w believe that the old man sympathized with him.
(. That the boy realized that John Deweck was hke orher grown-ups.
3. That what happened to thé boy came as a sudden surprise

*37 Which of the following statements best describes the relationship of the two
paragraphs (lines 94 to 98) to each other?
A. The first describes events before the story began, the second describes fhl;
resules of thuse events,
B The second explains the boy's actions that are described in the firse ]
C. The first describes che old man, and the second describes the boy
*D The second presents a reality that contradicts the dream of the firse.
38, Three events happen at the end of the story. Choose the one thae does NOT
actually happen
A. The boy tells the police who he is und what he h ad done.
*RB  John Deweck apologizes o the boy
. The boy tells John Deweck what he understands
[3 John Deweck eries w tell che father what Deweck has learned
*19 There are three possible explanations of the last sentence 10 the contexe of the
story as 4 whole Choose the explanaoon that 1s NOT possible
A. John Deweck realized thac he would alwiys be lonely
B John Deweck felt sorry for what he had done
i(. John Deweck wanted o live with the boy and his fannly
1 John Dewech
| We would like to kn
stories you have read IF you think 015 one of the best stories you have read,

¢ realized that he could not recapeure his youlh

ow how you personally would compare this story to other

rate 1t *3 If you think i 15 one of the worst stories you have read, fate 10 =3,
Here g sale
e of the best pinsl tairly gemal fainly prvos prn e o the warst

*3 £ ! ! : 3

1L | S |

Murk the number of the ranng vou would give this story on your answet ard io

apuiie N
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20 they began o cry and scream and were saying "What 4 pity, Lord,

Populations 1l and 1V —="Section W Literature Test 169

Sevtion W—The 5¢a

e was bene over, yellow. The man who

es. "The'sea,” he said "the sea, the sea”. Every-

one began to pack suitcises and speak of the sea. They were 1na grear hurry,

5 The boy figured char the sea was like being inside a tremendous seashell full
of echoes and chanrs and voices that would call from afar with a lodg echo.
He thought that the sea was wll and green,

Butr when he arrived at the sea, he stood seill His skin, how serange it was
he said because he felt ashamed, 7| want to see how high the

there. "Mother,
10 sea will come on me ™
He who thought that the sea was tall and green, saw 1t white like the head
of a beer—uckling him, cold on the aps of his tes. )
"I am guing to see how far the sea will come on me” And he walked, he
walked, he walked and the sea, what a strange thingl—grew and became blue,

15 violet. It came up tw his knees. Then w his waise, to his chest, o his lips, o

his eyes Then into his cars there came g long echo and the vowes thar call

from afar And in his eyes all the color Ah, ves, at last the sea was teued e was
one great, immense seashell The sea truly was tall and green

Burt those un the shure

didn't understand anythung about anything Above

whar a

great pity.

Ana Marig Matute —Spanish

Barc | ' a
Directinnr: Answer the following questions as carefully and as honestly as you can

Here is a gumber of questions that might be asked about "The Sed” Some of
these are mure important than others. Read the lise carefully and choose the frre (9)
questions that you think are the most important questions to ask about "The Sea”™ In
the Section marked W on your Answer Card 8 blacken in che oval marked A next w
the numbers of the five questions you have chosen. After you have done chac blacken
in the ovals marked B for the other hfteen questions ’

==

1. Is there any one part of "The Sea” that explains the whole sty #~
2 Whar dogs “The Sea” ell us about people | know -
47 What mdraphors (or comparisons), images (or references w chings outside the

story ) or other writer's devices are used inThe Sea ™

4 Is there anyrhing in “The Sea” that has g hidden meanng

5 How s the way of welling the story related to swhat "The Sea s atsoue?
6o [s "The Sea” well writren? !

I

What rype of story 15 The Sea”™ Is i ke any other story 1 know ¢

H Are any of the characers 1o The 5Sea like people | know ¢

Y. What happens in The e

10 Does "The Sea” tell me anyrhing about peaple or wdeas in general

111 "The Sea’ about important things? Is s trivial or asenious work s

12 Has the writer used words or sentences ditterendy biom the way peogde
usually weiee?

13 How can we explamn the sway people behave 1o The bea
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4. How does the story build up? How is it organized?

15. Is there a lesson to be learned from "The Sea”?

G. Is this a proper subject for a story?

17. When was “The Sea” wrizen? Whart is the historical background of the story
and the writer? Does the face thar the author is Spanish tell me anything about
the story?

i me involved in the situation?

18 Does "The Sea” succeed in gerti

19. What emotions does "The Sea® arouse in me?

20. Whar is the writer's opinion of, or attitude toward the people in “The Sea”?
Parr 11 .
Drrections: Each of the questions or incomplete statements below is followed by four
suggested answers. One of these answers or completions is the berf answer to the
problem posed in the question. That is, of the four answers, one makes the most
sense in the light of rhe story you have read Some of the questions are more
impuoreant thun others. These questions are marked with a star (*). Answeriall the
questions, but pay particular arrenrion o rthe starred questions. Read each question
carefully, chovse your answer and indicate your choice in the appropriate space on
your answer card

21, Which of the following do the first two sentences indicate about the boy?
*A That he was unarrractive w ook at.
" B. That he was afraid of the light.
(. That he had no money.
D. That he was very young
22 Whar else do the first four sentences indicate about the boy?
A. Thut he was friendly -
*B. Thar he was sickly.
C. Thar he was bud.”
[3. Thar he wa
23 Who 15 the man who cured?
*A A docrar
B A priest
(. The boy's facher
A friend R .
*24 Which of the following inferences about the boy's past s supported by the
frest puragraph?
A He had been bl thar the sea was duhgerous bur beautiful because of

e

ies seashells
B He had istened o che seashells and become sidk brom the habic o domg so.
¢ He had gone o the sea and broughe buck muny seashells
*12 He had listened o a seashell and goceen the wdea thar the ses was beasunful
Jnd mysterious
*15% Which of the tollowing explains “but when he arnived at the sea, he stousl snll
A The boy was surprised at the sound of the sea and was angry that the sea
shell was wrong.
B The boy was surprised ar rhe teel of the sea aic amd wished he was back
at hoimie
*{ The by was sutprrsesd an the sigho of the soa aosd tele as it hie did nune

belong there

oy
o
~
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D. The boy was surprised that the sea had a beach, and he did not like to
be tickled.
*26. Which of the following best éxplains why the boy first said, "I want to see how
high the sea will come on me” (lines 9-10)?
*A. He wanted to cover his body with the sea,
B. He wanted to show how tall he was.

C. He wanted to trick his mother

[0 He wanted o show his mocher he was noe afraid of the sea.

27. As the boy walked into the sea, which of the following changes occurred?
A. A change in color, smell and feel.
B. A change in depth, feel and sound.
€. A change in sound, color and smell
*D. A change in deprh, sound and color,

*28. In rhe contexr of the story as a whole, which of the following best explains
“Ah, yes, at last the sea was true.” (line 17)7
*A. Ar last the sea was as he had imagined it would be.
B At last the sea was a5 his mother said it would be.
€ Ac lase the sea was as the man who cured said it would be
I3 At Lust the sea was gone, and he was back at home
29 Which ot the fullowing 15 mose likely to have said or thoughe "Poor boy’
{sentence 17
A, The boy himself
*B. The person telling the story
€ The s '

[ The "man who cured.”

sed

*30. When we read "The man who cured came by behind bus glasses ) we are bring -
asked ro look ar the man as if we were which of the following?
A The man himself
B The sea )
*C. The boy
[ The people on the shore
31 Whar did “those on the shore” see (line 197
A, The boy swimming
*B. The boy drowming.
(" The boy walking on the beach
13 The boy playing with seashells
*#12 Who is making the comment, Buc those on the shore didn't understand any-
thing ahout anything™’
A The boy
B The persun telling the seory .
* Fither ot the above
1Y Nerher of the above
*4% What was it that those on the shore did not undesoaod line 1)
A Why the sea had changed
B Why they were on the shore
(. Why they were screaming
*1Y Why the boy Jdul what he Jid

*44 Through whose eyes are we seeing the events of the s,
A Those of one person — the boy
&

S
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B, Thume of one person — a person telling the seory, but nor in the story,
*C. Those of two people — the buy and a persun telling the story, but not in
the story
13 Those of several people — the boy, his mother, the peaple on the shore,
drul the m

35, Which of the following best describes the feelings of the boy in lines 13 to 182

who cured.

T A Uncertainey
H

*itv There are many colors in this story: the boy is described a5 red and yellow, and

blue, and violee Which of the following comments-aboue all
the colors 15 mose valid 10 the contexr of the story as o whale

*A. The colors help us w understand that the sea represents everything chac che

the sea as green,

buy 15 not bue would hke w be .

B The colues help show us how che sed appears to be two Lllfh:r‘tn( things for
the boy and for his parents

t The colors help us see thae the person telling the story does nue like the sea
as much s the boy does

[3 The colors help us see chat the buy cannor understand th
tween what happens to him and whar happens to the people on the shore,

e ditference be-

47 Which of the ollowing best expresses the difference between what the buy
thoughr and whar the athers thought at che end of the story?
A The boy was ashamed o have lost o dream, and the others pueed bis shame,
B The boy was disappointed by what he saw_ and the others were sorry that
By vacanion was spuotled
U The by owas \L{Lnj to be cored . and the ochers were surpaised ot the t.hdﬁgi:
that had raken place . v
[ The boy was coneent that bis dieam was tultilled, dnd the others were sorey

At his Ldearh

M We would hke ss know how you personally would compaie this sty to other
stories vou huve read I you think 10 s one of the best stories you have read,

fate it =5 1E vou think 015 one of the worst swortes you have read, rate 1t 4
Fleie o0 wale
vepies b rhier Daeesr genal fanly peand faitly pann prar e ool thio weirat
. ' v (. N 5
Mook b b NN T caling yiru wonnld give thitn iy o v e
T N weat A
i [ M. oleads FEQ L! ’ i
[ AR 7R PR YRR S s [N . . . 1
PULTE afedes ool Uil LIRS L saind
Fioow viani sviedniats wis ihwi. 1o i [P R S Y T SR
S P T O NI IET
S IPRE U S T FE T
i ot abinloiie s
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: D, 3640 :tudqnts’ STy

B 3lor more atudents : .

f Abﬂut haw f many hoirs of hnmzwmk do you dg :nch week in lxtem:ure?
- A. 1do not study literature
B. Between'0 and 2 hours
"C. Between 2 and, 5 hours ‘ .
‘D Between 5 and 10 hours. - v v _

E.. Mote than 10 hours s

'3, About how many hours of i mstrucnun du yuu receive each week in literacure?

'A. Ido nor study licerature : g

il

£

# Berween 0'and 2 hours .
M. Berween 2 and'3 hours .,
-D. Between 5 and 10hours B
: ;E More than 10 hours

4. Including this year, how rmny years have you studied htera:urz?

e - ¥ A. I have never studied figgracure - : ‘
CB l2years - . S '
C. j-dyears - ‘ : i !

D. 5-6 years

‘B Tor murg years
" 5. What- pmpur:mn of your.dme in your anhsh class is: devmed o hte:ature as

. uppw‘sed to compgsition, language study, and grammaﬁ

N A, _Ldo not study htEmturL

N B. Less than 25%

BRI o112 50!} v

!L 7(3"}? or more . '

o

e
4 ]

E

Directions: For questions 6 through 10, mark on your- J’nswcr card how often class

. time is devated jo studymg euch of the fnllnwmg., . )
s
6. Poetry ™ ’ . T
A. Tdo not study literatire,. . .
B Rarely or-never S . .
(o ()cmmmc&lly but less than once a week s A /
# . F

D’ chulgrly‘glbuut once a week

- E. Several times a week _
7. Drama™” o ) .

© A. I'do not study liteeature . -

B. Rarely or never

€. Occasionally, bug léss thian onice 4 w?u:k :

D. iRegul* y.ahour ance a week

" F. Several rimes a week

%

8. Pruse Fiction: co
A. Tdo not study literature «
B. Rarely or never ~ | ¥
C. /Occasionally, but legs than once a. wt’_‘{k
D. Regularly, dbout nn;é a4 week .
. E- Severalrimes a week : )

3 Prnsr, non-fiction (ESS iy, biogruphy, and bL“Es lererd)

ERIC
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! B R

I do not scudy licerature
Rarely or never

moOO®>

. Regularly, abour once s week . *_,
Several times a week ) :
10. Mass Media (movies, television)

A. 1do not study litetacure
B. Rarely or never ,
C. Occasionally, buc less chan once a week
D. Regularly‘ about once 1 week i
. E. Several times a week ' R <
" Directions: lndnta(q your nﬂswgr 1o the fullowmg ques:mns by msfkmg the appm-
* priate space on your answer card.  #, -
11. Which of the following types of books i is-mogt frsqu:mly' uscd in ygu[ literature
" claszes? (Choose one) N .
.A. Ido not study literature . e S

‘B. Anthologies

C. Individual editions for each work or author

D: Both anthologies and individual editions dqually &
E. Impossible to say what is most frequently.used

T2 Tn what extent do you have to write about lm‘:ra(ure? ((.hmse one)

> 1do not study literature .
E Never . Y.
"C. One or two papers during the’ sthml year oo
D. About one paper per month * -
E. One or more papers per week Lo ' L S

Occasionally, but less than aneaweek : ‘ - .

13, To what extent to you have to read lm:rature alnud either singly or in groups? |

- A, Idonot study literature - ) : : PR Y 5
B: Rarely or never - S : ®
C. Occasiomally o . o 4 al -

D. Frequently ’ ' ST T Y

14, To what extent do you have to recite pdssagr:s'uf Ilrcratufr from memory?

A. Tdo not study literature B s
B. Rarely.or never 4 ;/EN
€. Occasionally : ' e 1

D. Frequently ° : .
15. Do you take parr in amateur or school dramatics in any way?
A Yes © . : fE S
. B. No ’ 7 ' "

Directions: In the study of literature in general “students are bsked to consider
different kinds of questions. Sume of them are ‘more important to undesstanding
literature than others. Read the list of questivns below and choore the fire (3) that
you think are most important to your understanding of literary warks in general.
Indicate these five (3) by bluckening the space A next to them on your apswer card.
When you have done this, blacken the space B for the fifteen (15) questions that you’
did frot chouse. (Answer gven thuugh you are noe studying licerature now.) We have
used the word story in each question, but you may think of stories, poems, or plays.

16. Is there any one putt of the story that explains the whole?

4




[
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' 17 What does thE sfnry tell us ﬂbﬁut people Lknow? .
18. What metaphors (or mmpﬂmuns). |rmges (or references to things ﬂutSldE the
" story) or other writer's devices are used in the story?

19. 18 there .mythmg in the story that has a hidden meaning? ’ "
20, How i is the way of telling the story relardt! to what is is about? ’
"21. Is the story well written?
22, What type of story is this? Is it like any other story [ know?
23. Are any of the characters in the story like-people 1 know?
24, What happens in the story? . ‘ \
25. Does the story tell me anything about people or ideas in general?
.26 Is the story about impurtaﬁt things? Is it a trivial or a serious work?
27. Has the writer used words or sentences dlfferently from the wny people
usually write?
28. How can we Explam thg way people behave in the stc@v‘:‘
. 29. How does the story build up? How is it organized? “
30. Is there a lesson m-bé learned from the story?
31. Is'this a proper sub]ect for a story?
. * 32, When was the story written?. W‘ar is-the historical background of the smry and
the weiter? . .
33.-oes the story su;cezd in getting me mvulved in the Sltl.l;i(lnﬁ*‘
34, What emotions dogs the story arousé in me? .

i

35. What is che writer's upiniun of,0r dtﬂjljd!‘.‘ toward the people in the story?
! )

Se; tion R L!té‘mt#ré‘ Attitude Scaler ( Tmmfer and Irztersri‘)

Directions: These questions are being put "to pupils in several countries with different
culeures, Their purpose is to find out what part books, films, erc. play in the lives of
young people. This material is confidential, and will not be seen by anyone in
your school.

Read each question carefully, sclEl:t the one answer most appmpn:\t: for you, aﬁd
mark it in the appropriate space on your answer card.

" 1. Have you done sumethmg you would not ordinarily have done because you read
about ir in a swry, poem, or play? (For example, when you were younger have
you dressed up 3s a pirate because you read a story about pu’ates.?‘)

A. Ofren. . ;
B. Occasionally. - 4 . ' ’
C. Once or twice. C '
D, Never.
2: While you were reading a book have you thuught of youfself as ‘one nf ths
people-in ie?
A. Often.
B. Occasionally.
< €. Once or twice:
"~ D. Never.
3. Have you Lumpared a person you met in real hf: with peup!e you have read
about? (For instance, have you ever ullcd a strong. person Sams;m*)
AL Ofeen,

L2
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¥

4

5.

6,

7

8.

9.

10.

Sl

. C. I have done it occasionally. o ~

K ﬂppanﬁi‘s A

B. Occasionally.

C. Once or twice, Sl : . ) i

D. Never, » : -
Have you been in a sitation and asked yoyrself what some person in a story
you read would have dune in dhat suuntmné
A. Often. -

B. Occasionally.

C." Once or twice,

D. Never.

When you read a novel or a story, do you imagine that what is
the story takes place in some town or city that you have seen? .

A. I have never done it.

B. I have duneﬁt orice or'twice. Y

i -

happening in

D. I have done it often.

. Have you done something or gone somewhere, felt that this has happened

hefore, and then realized chat in face it happened in a book you read?
A: Never,

B.. Once or twice.

C. Occasionally.

D. Often.

When you read a story, hnw often do yuu imagine that the pt:upl: in tht‘ Smry
"look like people you know?
A. Ofcen.

B. Occasionally.

G Seldom. -

'D. Never.

Wht:n you meet 4 new persqﬁ huw ufttn do you mmparrz the person t
someone you saw in a fnlm*

A. Often. e A

B. Occasionally. o R

C. Seldom. .

D: Never.
How often do you think that the people you are reading about ina story are
. real people. gnd not simply ptuplz ind smry

A. Never.

B. Once or twice.
C. Occusionally.
D. Often, i
When you read a stury or a play, do you try to remember sumething that
happened to you that is like what you are reading about? DU yuu say to yourself
“Samething like this happened tw me dnee’™?

A. Never, : .

u

* B, Onte s rwice,

C. Occasionally.

" D. Often.

How many bnnks have you read for your own pl;gsurg in the past year?
A. . None. ) .

B.! Fewer than 5.

C 5wl

J e

T B

i d
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12.

. C 35,

13,

14.

18.

20.

ohm>

D. Morethan 10, ~ - S
During the past year, hsvc you n:nq any lays for your own plzasure?

A. None, * ) .

B. One or two,

]

&

D. More than 5%/
During the past year have yau read any novels for your own pleasure?

A, None: ) . ,
B. One or two. -

'C. 305,

D. More than's. - T : .
During tht past year, have you fead any bmgfaphnes for ynur own pleasure?
A. None, = :
B. Ornie or twg, : .

C 3w ) v
D, More than 5. | o
When you choose a story or novel to read, which one ﬂf th: following is most
likely to be the reason for your choice?

A, Friends or parents recommend it.’ .

B. I have read other books by the same ;mthuf d

C. The title artracts me. o

D. Ijust choose any. T~
How often do you re-read novels, stories or pliys?
A. Never,

- B, Once or twice.

C. Occasionally.

D, Frequently . .

Have you ever gone [0 a film betaus: you read rhe story in a buQH
A, Often. .

B. Occasionally.

C. Once or twice. o

D. Never. .

Have you ever regd a book because you saw the story in a film?

A, Never.

B. Once or twice.
C. Occasionally.
D. Frequently,
Have you ever read a book because you saw the story on television or heard the
story on the radio? v : \

A. Often. :

B. Occasionally.

C. Once or twice,

D. Never. ‘ . ,

After you have seen a play or film, would you want to read a criticism of
the work? : v )
Often, .

Occasionally.

Once or twice.

. Never.

o

<
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Teacher Quéiciﬂnigiiﬂ

- A_ppsndi:'r A

1

General S'ﬁ:lmﬂ

Diﬁn‘mn: Please record the answers to the following qu:s:mns in section AA on

adswer cafd 11, The responses should be made by blackening the appropriate oval
with an-ordinary pencil, Please-give fmly one r:spnnse to each quesrmn and erase all
strdy marka ’ : :

1.

&x! - ' .
A Male :

'B. Female : : R L

Age: .

A. 27 ot younger : »
B. 28-37 - - : )
C. 3847 - ' : : . :
D. 4857

E. 58 or more

Did you major in sw:iente or Enghsh in cnllegoi-?
A. Yes, in science

B. Yes, in English-

C. No, in some other sub;eqr

D. No degree '

. If your answer to question 3 was ]g*: are you now. teaching

A. your sper:ml subject only? .
B. your spet,ml sub)ect arzd one or two uthEr sub)ec:sﬁ‘ ‘(

lf your answer to-question 3 wis o, are you tcachmg

A a smglr: subject? -

B. two'or three subjects?

C. most of the subjects in the curriculum?

How many years of full-time elementary and secondary education have you-had?
Less than 6 years
Berween 6 and 8 years
Between 8 and 10 years
Between 10 and 12 years
. Mote than 12 years

How many years of full-cime r:du::nrmn have you had beyond secundary school?

mogow>

. A. Oyears

9.

B. Less cthan 2 years

C. Between 2 and 3 years

D. Between 3 and 4 years

E. Mora. than 4 years

How many years, including the present year, have you b(.gn teachig altngether?
A. Less than 5 years ) 4

B. Between 5 and 10 years

C. Berween 10 and 20 yeurs

[ Between 20 and 30 years

E. More than 30 yéars :

How mhany years, including the present year, have you been téaching altogether
in this school? : -

(e
b
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15

16.

’ T;ﬁb:r' Qwestionnaire~General 7

A. Less than 5 years

B. Berween 3 and 10 years . ‘_ - Lo

C.- Between 10.and 20 years
D. Between 20 and 30 years
E. More than 30 years’

About how. mﬂny hours a Week do you spend in prepsﬂng lessc\ns?
‘A. Less than 3 hours ’

B. Between 3 and 6 hours
C.. Between 6 and 10 hours
D. Berween 10 and 15 hours
E. More than 15 years -

About ‘how msmy hﬂurs a wegk da you spend on marking papers and

examinations? » '

A. Lessthan 3 hnurs
B. Between 3 and 6 hours .
C.. Betweén Gand 10 hnurs

. D. Between 10 and 15 hours -

E. More than 13 hours

" Are you a member of a general teachers’ association or union?

A. Yes

B. No . : .

Are you a member of a Sub]ﬁ,‘t matcter teaching assaﬂstmn?
A. Yes - : :

_B Nu

A Regularly »
B. Occasionally : .
C." Rarely .

How often do you read periodicals or journals un a subject related to your

teaching field?

A. Regularly

B. Occasionally
C. Rarely :

During the lase year, have you attendedany mnfererlces in edua:stmn in an area

related to your teaching field?
A. Yes
/B. No

Dzré'ctmm In que;{mns 17 through 2i, please indicate how often you use each of
the following types of assessment in assessing your students’ wmk (Chcose one '
response for each type.)

17.

. 18,

Seandardized tests

A. Frequendy

B. Occasionally

C. Rarely or never

Teacher-made essay teses

A. Frequently . : i
B. (‘)cmsmnglly o T,

“C. Rarely or gever

- ) ’ 7\#“)
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19.. Teacher-made objective tests . o ‘ o
A. Frequently o s 2 '
B. Occasionally L ‘ i
. € Rarely or never- - e . S
20. Performance on homework '
A. Frequently . , ERE
B. Occasionally s '
C Rarely or never’
. 21.. Performance on projects, term papcrs etc.
. A.; Frequently B
R B. Occasiopally - .
C- C. Rarelyor never - . o .

Directions: In. questmns 22 thruugh 26, Plesse mchcate how important each of the

 following are in determining what you teach on a day-to-day basis. (Chmse one |

_response fér each practice listed.)-

BN 22, “What I think theé students in my ¢lass will need whén they leave school s
A. Very imporaant ~ , _
. . B. Of some importance = = - .
<=, C. Of little importance ) C
) 23. . The curriculum or syllabus ' e, o
(A. Very imporaant .
' B. Of some imputtance C. T ; ‘
7 G Of little importance v o : A
24, Prescribed rextbook : o _ .

A. Very important
; B. Of some importance
. C. Of liede imporrance
25, Standardized tests that che scudent will have to take .
%, . A, Very important ' - B
" B. Of some importance
(’i -Of h‘rtle impﬁfcam:e

A Vr:fy lmpgrcanc
B. Of some importance
C Df litele importance

Directions: In questmns 27 through 36, please indicate how often you use each of
“the following in your instruction. (Choose one response for duck kind.)
27. Textbooks® '
' A, Often '
B. Sometimes
C. Rarely or never
28. Printed drill material
A. Often »
o B. Sometimes -
C Rarely or never
29 lndmduall;&d material (e.g., prngfammcd mstruq:tmn)
A Often

3

-~

J——.
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30.

33,
34,

35.

Téél_:bif Qﬁ:xiﬁﬂmiﬁsﬁsﬂifﬂl R Ce e

2, Audm—
A, Often

. Discussion . .
- A. Often

Mg O ®

B. ‘Sometimes

-C. Rarely ar never

Small group wark

A. Often

B. Sometimes

C. Rarely or never .
Individual tutoring or individual confen:nc:s wuh students

- A, Often - .

ﬁ Snmenrnes o

\ususl rnntcnals—TV ﬁlms shdes, radm ete.

B. Sometimes

C. -Rarely or néver

Field trips and special projects
A Often -

B. Sémetimes :

- C. Rarely or never

Lectures
A Df’:en

C. Ra,r:ly or never

Questioning
1A, Often
B. Sometimes

,C, Rarely or never .

B. Sometimes:

C. Rarely or never

Within 4 classroom, teachers sometimes organize students into small inseruc-
tional groups according to whether they are fase, medium, or slow learners. To

what extent do you practice such within f:[dn gmupmg’ (Choose one.)

A. Always or almost always

-B:" Frequently

C. &Lﬁsiﬂﬂ!ﬂ“y

D. Rarely or never s

In which one of the following. types of institutions did you receive most of yﬂur

" posts SEcundury school education (including teacher training)?
" A: No training beyund high school

Normal School

Public college

Private college

Public university

Private university L N

‘IM
r
~J

Directions: The answer to question 39 is to be marked in the answer space for
question 1 in Section DD art the bottom of the reverse side of your answer card.
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39, What is yot¥teaching load in this school?

English Section '

(To be answered by English teachers only.) :
- The answers to these questions should be recorded in Section CC of your answer

card. Do NOT answer these questions if you do not teach English. All English

teachers are requested to answer questions 1 through 21 even though i in some cases

4 'question may.appear not to be apphﬁable :

1. Do you primarily

. teach literature as a separate subject?

teach Titerature as part of instruction in English?

teach reading as'a separate sub]ett?

. teach reading as pare of instruction in English?

teach reading and lirerature as pare of instruction in English?

mumhb

S ki

Directions: In Quéstmns 2. through 6, please lﬂdliafE how many weeks (full-time

Equwalent) nf msécrwce :eacher trammg you have retewed dunng the lsst 5 years in

LY

2. Inliterature: " : .
© A Oweeks ) » T
. B. Less than 2 weeks - . :
C. Between 2 and 4 weeks
D. Between 4 and 9 weeks S
E. More than 9 weeks
3. In teaching skills of reading:
0 weeks
Less than 2 weeks )
Between 2 and 4 weeks : -
Eetween 4 :md a9 wEeks v :

L

lmgutsms. .
0 weeks &

Less than 2 weeks

Between 2 and 4 weeks

. Berween 4 and 9 weeks

More than 9 weeks ’ e
philology; i ’
0 weeks : ’
Less than 2 weeks

Between 2 and 4 weeks

. Between 4 and 9 weeks

More than 9 weeks

WUWW??WUHWPEWUHP?
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6. In other areas of humanities:
- A Oweeks
"B. Less than 2 weeks
C. Between 2and 4 weeks . : ‘
", D. Between4and 9 weeks - - o C o
E. More than 9 weeks . : -
7. Do you schedule any pen@d; in which studenrs are al]uwed to spend ‘time read-
ing materials. .of their own choice?

A Yes - - !
B. No :
8. How do your students obtain the;r reading tgxtbm)ks
. A. Buy theirown . _ L.
B. Loaned to them ‘ . . .

€. Do not have one : :
9, Does each student. have a dicrionary exclusively for himiself for use in [.]ilSS:’
A, Yes L ¢ = )
B. No . -

10, Is there a clnss hbrafy, or bDDkE‘nanr in the c]assrﬂnm in whnch yuu most -

often teach?
A Yes . : .
B. No =~ ° ’ : :
11, If your andwer o question 10 was yers, indicate how many books there are in
" this classroom library or bookcorner,
Léss than 10 . . .
Between 10 and 20 ' N
Between 20and 50 , ’ .
.. Between 50 and 100
Maore than 100 ) )
12. I your answer to question 10 was yes, indicate about how many books have
been added in the last year.
Léss than 10 .
Between 10 and 20 #
Between 20 and 30
Between 30 and 40
"More than 40
ow were the textbooks used in your Cl;lssmﬂrn generally ihusenf“
None used
By you ,
By a local committee of teachers or administrators
. Other

LI

munm?

o
Uﬂw»:mummw

‘14, Abour how many clock huufs of pre-service tmmmg have you had in methods -

of teaching reading?
A, None
B. Between | and our
- C More than 10 hoyss A )
15. " Has a standardized reading test (ie., one which refers students’ scores to nation- @
al or regionsl norms) been given to all children in your class dbring the lase
rwelve months? -

1

\ ’ :
Y l (S
= A
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16.

17.

19.

"B 'NZS : S : ‘fi;’*

20.

A Yes

21

ﬂépaﬂdisig .

A Yes v Sral _ A
B. No L : T
Do you give individual i mstru::tmn in readmg to ihlldfen in‘your class? . _

A Yes » _ o
B. No. - = | . SRS
De you dmde the clgss into  groups for instruction in rgadmg? ST
A, Yes :

B’ No: ;

Do you often ask groups of studems 1) read alnud?

A Yes '

B. No ' . t ot

Do you often read nlnud to the students wnth the s;udems ]ust llstcmngi'

Do you often read aloud with the studems following silently in thm«r own texts?v;_ )

B. No : iiv} :
Do you undertake any specxal wmk to lrnpmve the student's rngﬁnf reading?
A. Yes :

B No .

Directions: lf you specifically. teach lltEfi"Lth& continug wnth questions .22-59. If you

do NOT spéclﬁc'lly teach llteratufe, l’ﬂilfk response D to questmn 27 and do NOT
answer the remammg quesngns ' E

22

I
o

24,

25,

26.

27.

Do you require or recommend that your students read histories of lutcratuni‘?l
A. Require

B.. Recommend . ‘

C. Neither require nor recommend

Do you require or recommend that your studénts read handbooks of literary
cricicism? . ' '

A. Require
"B, Recommend

C. Neither require nor recommend ™

Do you requite or recommend that yuur students read biographies of mdwxdual
authors? .

A. Require

B. Recommend
C. Neither require nor recommend -~ | s

Do you require or recommend that your students read, critical essays on indi-
vidual authors or works? . v N ‘
A. Require I' :

B. Remmmend

i

B, read as rﬁ:my books as pnssxble3‘

About how much reaching time do you devote to modern Iltr:mtur; (written
after World War 1) as opposed to earlier literatire? )

A. Time is devoted primarily o modetn literature
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. 28,

29.

& 185

%
B. Time is devoted about equally between earher and modern hterzlturg
C. Time is devoted primarily to earlier literature
D. Ida nor teach licerature : .
Which of thE fﬂ"nw;ng do yuu thmk is dbsesr o your purpﬂse in reaching 7
literatire? : o
A. Literary inseruction shuu]d seek to encourage the students’ pérsunal develop-,
ment through their talk about literature -
B. Literary imstruction should seek to enable the students to comprehend the
complexity and beauty of individual literary works ‘ .
C. Literary, instruction should seek to show the students that the:r h:mage is
best preserved chrough great writers and their works -
How often do you have studenlﬂlmpmwse scenes frnm a literary text thEy grq
reading—either in pantomime or with words? :
A. Frequently o . o o
B. Occasionally o I

C. Rarely or never - Ty

Directions; We have interviewed numerous teachers of literacure and have asked
them what quzstmns they have found it most pmhtable or most importarit to ask in-
class discussions or in writing assignments, The questions, of course, differed greatly,
but we found that théy fell into certain groups. Below are the groups we have found.
They are in general terms and would have to be modified for specific works of
literarure. Please rate each of the félluwing questions 30 through 49 by indicating
the degree to which you think each gue stion is lmpgrtant to the aims of your course

" in literatre according to the follosyir

A= Trivial; B= Little |mpurmme C Sﬂme imporeance, or D Very m’lpﬂgmnt

30

Is it proper for an author to’ me a story abour such a sub;ecti‘

" A, Trivial ) ;

3L

B. Little importance
C. Some importance
D. Very important
What literary devices (metaphors, images, allusions, rhr:mrn:al devices, or other
devices like dialogue or dcs;nptmn) did you notice in the work?

A. Trivial -

B. Litrle importance :

C. Some importance

D. Very impofiant

£

Is the work symbuolic or allegnncgl*‘ What is-its rhemc*‘

: A. Trivial -

B th[lE lmpﬂrmnie .

B

D Very lmpnrtanf - .

* How would you describe Eh; language (gmm‘?‘;f synmx v:rsnfu.anuﬁ, or

diction) of this work?
A. Trivial ‘
B. Little importance

. C. Some impartance '

)

D. Very imporwmnt
How is th® work rr:l:n;t:d to rhe titne in whu:h it was wnm;-n (pulltlcally,
phxl\:}saphlcallg, bmgraphually)ﬂ' ‘ ,
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36.,

37,

38

*.D, Véry important '
35.

" A. Trivial

o PR C L Appendix 4
Trivial

B, Licle imp-ar:ance .4

C. Somei importance . Sy

=

m_:»’-

What happens in the work? ¥ Who is nacrating 1:3 What is thE serting? ' \
. Trivial. : . :

Lictle importance :

Some Imporrance . .

. Very important a . o ’ . :

Hnw is the zechmque (the form, languggz, or struﬁturt‘:) relared A0 what rhe

work says? :

Umw>

.2

B. Little importance : ) L »

C. Some importance o . ' .
D. _ .

Very 1mpartsnt - - S - {

-What is the § structure g?thg: work? Hﬂw is ir organized? o . ; .
A. Tnvml ',; . ] N

*B. Liccle i lmpofmnce P B . i

C. Some importance

"D Very imiportant

Is. the wogk wayl wtl:ren?‘ Does the form suppurr the content? Is it gell
constructe 2 |

B. Little 1mpmtance S . : ‘ - Lo

G, Some lmpu;taﬂze . e . : -

40

"D. Very important” - - ! : . '

- What ¢

- B L

+ What is the genre of the work? Inawvhat literary tradition is ic?

D. Veryi |mpnrtam ' Lo

¢ How'would you mrerprct the Lh.li‘;l(.tt‘:l’ of chis pergun Wh;lt is the s:gmf:cance

of the seeting? - -

~ A, Trivial -+ - . . . -

H

B. .Litele importadide
C. Some importance
D. Veryi |mpurmnt
Did you find that” any- of” thr;s: penple are like people you know? Did Anythmg
like this happen tw you? .

A. Trivial- - o ) . .
B. Lirtle 1mpgrmm:r. ’
C. Some importance

P
. fDo any of the femal. d;vuea (sound, structure, 5ynmx) hive any sxg,mflmnce;‘ ’{‘ .
mbols do you find in the work? v -

A. Trivial . e

lmEnranr_ o ) s 4
C. Some importance _ ; ) Pl '

[} -Very important -

A Trlvml B ] )

B. Lictle importance - . ; N .
C. Some importance o ' .

D. Very impurtant . L L . 0 !

AL ' . , . . o
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:Tmbﬂéﬁunmﬂm=5nglub ol B - : ey

43 bﬂes thls worl: dﬂcribe the world as it is? lju you fmd :he ‘fﬂﬂd like: tﬁe wzy
it is described in chis work?- : o
. A, Trivial - -, - A L
* ‘B, Little importance A _ o '
" C. Somei importance . S o b;
. D. Very important ’ ’ ST
‘44, What is the author tesc:hmg us? Whit Is the wurk trim:;zmg?
"+ A, Trivial T .. - . '
B. Little 1mgnm_nce ' ’ ‘ A
C. $Ome importance : ' , .
D. Very important - ;
45, What is :ht tone (gffect, mood, ntn:@dc, ot pﬂlﬂt Df wsw) in the work?
" A. Trivial .~ ", LI .
B. Little importance - ©o
C. Some impoptance : | ~ - . S
"D, Véry imperaant - . ’ § TR S
46. What emotions gr feelings does the’ wm‘k arouse. m yﬂu? Ce e e
A. Trivial - L i C
~B. Litle impottance.. - - o ..
C Someslmpcrtance = e, 7
D. Véry imporaant - : .
47. - Is this work about serious Ehmgﬂ ls it sggmfn:ant literartire? ) C
A. Trivial . PR ¥ _
B. Lictle importance .~ L, . S
C. Some importance . 3 . .
D. Very important . = .
~ '48. Does the work succeed in getiing yau "involved irrits suuanan? Ia it suﬁctsaful T
in arousing your emotions? : . ST s
A. Trivial . S, : ’ : - -
- B.. Little importance R o R
. C. Soime importance ' ) ) e
. D. Very imporsant y , . :
49. Is there any one part of :hq work chat explams the whule wﬂfk;‘ ' =
A. Trivial - . . ; P
"B. Litdle importance . =T
C. Some importance ’ ’
D Very lmp«:rmm

A Most are genmnely and sermusly mterested in l;temture
‘B. Most are mainly mteres:ed in cun‘m:s, ‘movies, and tElE\nsmﬁ not in sem:nus i

literacure : v

- C. Most are ‘in[EfEStéd in dmng well in llel’atul’E courséed, bur not in what

they read . :
e

51. Was ynur post-high schugl Edud;atmn mamly in
A. literature?
B. some uther field?

DifEEHL’H;I Listed beluw are a number of guals for teachlng of literature that are
frequently mentioned by teachers Please rank%ach goal in order of | its importance

~
e
'":&'1\' .
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"to you as' & teacher, w glé ynur first chmce hemg the MQ.ST nmpumnt and yuur

S eighth chmr:e b:mg the AEAST important. ) ! N
| S ‘Gﬂéls f - ' : C ;f.g" e f
A.”"To improve the literary tastes gf students, .+ o AN

E “To.teach che students the histoty of their Yiterature T ‘ :

-~ €., Té acquaint the students with their literary cultural heritage’ - o
... DP.To help the students understand themselves and the human conditiop , .
& C E To develop the students’ ability to discuss the variety of literary forms that
‘ -are‘around them : . .. .
" F. To'develop the critieal fs::ultlés and analytic skills of th: students © -
G.,¥o develop the students’ ability to use their lsngusge

H. To show the students the wsys by whlch lnﬁguage affects their. response

- o E\r:nts .
52. First choice (MOST lmpnrtant) 56, Fifth Cﬁ,t?iig T
53, Second clioice ST *57. Sixth choice Ty
L 54. " Third choice \ ) " *38. Seventh choice 7
w. ., 55, Fourth choice T .59, Elghth choice (LE;‘lSTlmpurmm) ok
. t
., ‘ . ’ -
= - -
. .
- |
f o
Sy L |
i- v
: & . .
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:qm separ‘ﬂi‘e analy;es Gn*cn two tests Ehat are am!y : ‘sepamtely and

messurmg the same crait as well as fitting the model, it can: be said that the .

_shjhty‘gt:ales fm' them have the same units but an arqms:y origin/ The introduction

. ig procedures described
by B D W’r ght and N. A. Psn:hipak:san in"A’ Prﬂcedu . fm' Sample-Free. Item .

Anilyili Zducational and Brychological- Measurement, 1969, 29, 23-48, and the ne

,“gen:r::mn of. - computef. programs. based on . tlren‘ mrk. "Ih 'determlm;mn af ‘the !

. scale’ uﬁgm resules “from ;Emng the average.

whlc\h resu!ta in fixmg the Dﬂgll‘! c:f the ab]ll:y scal: Tn

3

ﬁ:atx;s used 1o sd)ust bath the item dnff;culq- and the. lty to a scale havmg a .

.Y -'common origin. The procedures used for equating - the IEA'reading tests result from . - ¢
. the face chit the “students at each population level responded to a set of iterts of '

“which approximately thirteen to fourteen items were, thé'same across populations.

,man core. nf ntems is rtferrzd to a3 an@hur it rns_ (SEE Flgur: 21 fur a plm

The pr m;;pl: used for equatmg in this case is that the an}:hnr items. should hav: the
same average easiness scale in both item sets. The difference in the avefage easiness -
value fnr these anchuf items refletts l‘h: fact that— the anchnr items are eas:er than
. nther item set, In short, the s:;alg for enther of the n:sgs can be ad;usted to the scale
. of the other by using the perceived average dlfferem:c in the d;fflculty of the anchor
items as the adjustment factor. ¢

. , )
B .
2 /
189
£ )
- &
- >

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

for tﬁe r:iding test datd on’ "Popalations Il and IV,

" The goal is to hpv: item dlfﬁmlnes
" equal and standnrd clewatlans Equsl

s
T Tw

Sc:;lving aand ¢ fa _this pamcular :rsﬁsfurmatmn r:sults in the following --
transformation equatmn’fl:r equstmg itemn difficuley for Pnpulatmn Il items .to -
ngulatmn v: ; o S : ’

- w : . : :

() b= =1.259 + 1028 b, . 7
The solmmn fDr transf@rmauan of Population II ability level estimates to Fupu!a=
tion 1V estimates results from mere replacement uf dlfﬁcufy estimates with person
ability estimates. Thls cquatmn is as follows: s -

, \
@) b= éxizsg +1.028 6, -

Similarly one cauld tfansfurm the ngu.lanan 1V estimates of difficulty to E‘apula=
tion I estimates. To calculate the eonstants, 2 and ¢, for the transformation requlres
the reversal of the sandard deviations and subscripts in the Equarmn so that equation’
(4) with the reversal reads:

[ v

lllh;trgre the Prﬂted'i;res used iuth Equmng B




S

3 A :.“:‘ . .
.+ .~ Solving a and & for this pammlar tmnsfﬂrmiraﬁ' 5
g ’*tr;nsfurmatmn equﬂtl@ :
'- Pnpulatmn I ' ‘?

S Slmllarlyithe abllxty trans fﬂrmatmn wnuld r:ad ;
(3), eza lzz4+ 97304 ,, _‘ '

T3 : em dlfﬁtulry for eat:h af the anchor items. 'is 51\‘211 .
'Eable 56 alcmg wlth :he stansﬁcs‘ff.*qm:ed fmr the tﬁnsfarmanans ~Alsg gwen ‘here
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R SRR U S
DI : ' .
» Sl VRIS A NN TAEEN IREN N | S N | | R T N

. ',‘ ';v . T = = — = S 1
- T235 2050 =174 —144 —113 /=83 =52 =22 - 09
; ‘ ' B i_chanV Lo . ‘

5

¢ Items on Reading Test.

m ‘Difﬁi‘.‘uiﬁes for. Ancho

]
v .

’ Elg,m: 21 stcié:grsm of Ite

.
. o ;

Taljle 49 : S ,

" Reading Test Description by Ppulation and Fogm L
g Tesy Description by Population 2

= s
S

t : Num}i{gr of Items o
forSection | popal Number | "

Pp'pulati@n | C o | - 'D . ofltems . ; Safﬂpléﬁizg
moo 2 260 82, 2677w
54 T i w3495 '

o2 . 29, 5

13 - =T

L
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Ta,blr. 5‘0

Slup: Indaf o 'Flﬁ md Frequency Dilﬁibuﬁum far Readmg T«Ests e
' Ffe'qugncy' Dis;:ihuti:m‘ A Lo

1

yerysL .

. [ Numbes of
4 215 | ~‘Jtems.
1 . 26-
0 <26
3 25"
5 .29

.

S
-,
o DR

Fispray Jo mfm

o

T~
"-.‘ S
€61




e

e Summary,:pufg T

o Infdfmatmn Funcnan for Bach Séction C. R:admg,ltem a ‘

D . -at Blffzren; Persan Abllity Lc\rel;,
L Pnpula:mn - ;
"

| ;L‘;_rén,sfarméd

Iten Diff, _

ﬁeni‘
Dff.

~1 .0 1

g

~3.493
~1.058
~2,602
| ~1.304

it v,.‘_l 454_,_,, -
- =1.930

—2.047
-2,863

—2.826.

-1.317 .

| 995

=914

¢ =2.134

— .355

= 296 -

N

1y

.=2173.51
196

:5;1305_

1127

— 190

—~ 6531

" 767

—-1.560
~1.524

=056
257

336 -

— .851

2937

".007

1029 072 15,
15005 014

S 015 T
879 ..

~.092
248
168
250
;185
248
225
©.143
147
1250
246
243
210.
207
202

.214
1,082
193
002,
2008
013
".014
.030

.oa?
155

125

.048
1036
033
094
020

0190

i
=]
L3

224
-117
» .249

005

039"

1249
179
135

067
069 .
1191
118

250

015
121
034

-.102
208
.091

061

A iOSE

02y

028

101

4127 -
134

052

185 -

.flsgi%;i

006 -
.054
013
043
115
. .038
.025
022
010
.011
043 . .0
L.057
061
020
.096
100

2 1O
f

uzwhW4¢V
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IR o7 I

w8767 11,785
84 A2
o U R
~C20 .

~1.335° . = 074

. 4853 0 T 1763,
| =338 2,022 -

c23

. CH4
" c28 -

~2,357 "0 ~1.068°
=1903 - - 626
=489 749

~1.245" . . ..014

785 -,

2401077
006

036 ¥
) -001: Y

2.003 .
002

004 -
014
.007

T C26
e

? N

A




Table 52

. Surhmary Réport

; =infurmannn Function for Bach &
T at Qz.ffa:ent Person /

’ ngulaticm -

ﬂity Lgvel;

sétion D Réadmg Item . <

: Ttsm;t;grmﬁd ‘
Item Diff,

a1

Q';

Per;t';r;;; :&bﬂit}f Level

.1P

3

2,022
~ 808 *
-1,753
~1.583

32

—1.142
~2.754

. ==—1,819 '

- =1.767,
B V]

694
1.824
—2.255

' —1.269 .
- .831
—.520 -

. .036
012
028
024
",005
..016

067
030

© 028
016
003
.001 -
044

012

- .009

06
060
1,015

041

1451,

073

' 070

.042

007

.002

.103

046

-.031

172

074

147
132
7038

.0%6

:232°
153 -
149 N

098

" 019 ¢
.007

.194

106
075
023 * 058

246
155

234
. 223
090 -
,186
..238

.2587

235"
.189
.049
".018

+ 250

.198
157
129

_Qf*}

T owa

~ P36

244
178
249

154
232,
235
250

113
045

219

238

199

.250
239
.220

127
231
151,

- .167

248

207 .

.073

145

.15-
204,

.206;

105
196
230

245

\

.057 -
143 Y
.071
.082
213 .
114
".030°
067 °
070 .-
112
249
197
.046
.104
141
170

.023

067 ° 023
029 .0
034 .
121,
050 . .0:
011
027
.029
049 |
187
.250
.018 ¢
045 -
.065
.084

R

I:'Il
L
L=
<
[
L]
A xspuaddy



© 1,245

T = .106

1.115

: ) ;‘-‘2358 -E:. i-.
794

.,? ‘.431 <

- 122
488
340
377

;009» :
.003.

-fmg'
010
007
007

005
005

,023
008
005 .

027

020
~,020 |
011

,013

...012
-.006

¥.058 .
022 .

014

066 - .14
050 ¢ .

050

.029.
033

032

' _ t016 i"'Qs04].

£

245
214
174
249°

249
249
236
C24¥
241
186

169 .,
247
.246
156
187
185 -
1,234
.225
- ,227
249

038 .
+ 089
126
-,030
. 041
040
" 069
.061 - *
063 .02
;'114 0f

013. - .005
037 . 014"
022

| .004
.006
* 006
011

- 009
* 010
020

Suspray fo sivkpuy qosvy oGL
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Summary R’g‘purt . .

Infnrmatmn Function for Each Section C _,eaihfg Itgm o
v at &ff:rent Person Ability Lxs e

' uPnpulstmn !V

ol s

Diff, -

hs ) i‘.

2

4

5

— 530"

— 677
414
= 728

—1.107. '
.696.
| = .061

~ .544

---,899

.388-

K *‘* 050,
. 1.552

161 -
—2.046-
— 056"

234

o1l

013 -

004
014
020
=003
~ 007
%011
016
-.005 -
" ,007
.001
006
047
007
005

4'io?g
081
031
085’
114
024
048
073
097
032
047
010 .02
039 .,
201
048
036

068
' .060
141

,04! e
% (1: B
*,100 -
.068
049
1139
. .101
238 |
118
017
1,101
1257

2011
.009

026
009

, . .006
- ..034
017
010
007,
026
017
073
021 .
002 3
017

022"

044
:003.:
010
iooz S
013
. 006
004
. 003
.010
006
030
" .008
.001 -
006
.008

g xipuaddy,



C17° .~ 3%  — 857, .015 - 040 194 183 249 209 - 117 051 020 .008  .003
C18: 1308 . . 806 ' .006 016 .042 .098 .189 ,250 .204 .112 049 019 007
c19 2669 - 1485  .002 .004 011 -~ .029° .071 151 236 .23¢ .148 069  .028
C20 2,507 1380 002 005 - 012 . 032 .078 .161 .241 227 138 . .063 .025
c21 1718 508  .004 011 .028 .070 .148 235 .235 -.150 .071  .029 .01l
c22 | 1.482- \265 005 .014 . .035 085 .172 .246 219 .127 ~ .057 .023  .009
Cc23, 2795 1615  .001 .004 .010 .026 .064 .138 .228 .241  .160 .077  .032
Cc24 11,749 \540-  .004 010 .027 .068 .145 .233 237 .153 .073 .030 .01l
25 1.768 559 004 .010 .027 067 .144 231 - .238 .155 .074  .030 .012
,}m‘& - ’ K

= S

£l B'p‘
Ay
: .-

Suspray fo susfpouy qosvy aqp
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Table 54
Summary Report o
Information Function for Each Section D Reading Item
at Different Person Ability Levels
Population IV
Person Ability Level
) _Transformed Item
Item Itém Diff. Diff. =5 —4 -3 —2 -1 . 0 1 2 3 4 5
D1 ~1.063 —2.350 062 135 .225 .242 163 .079 .033 013 .005 .002 .001
D2 = .129 —1.391 026 - .064 139 .228 241 160 077 032 .012 005 .002
D3 942 — .290 .009 023 .058 130 221 .245 169 083 .035 .013 .005
D4 .582 - 660 .013 .033 .080 .164 .243 225, 134 061 .024 .009 .003
D5 = .220 —1.481 .028 069 148 234 .236 151 .071 029 .01 .004 .002 |
" Dé .789 — 447 .010 .027 067 144 .232 238 .154 073 .030 011 .004
D7 , 1.283 .061 .006 .017 .043 100 191 .250 .202 110 .048 .019 .007
D8§ .351 — .897 .01é .041 097 * 187 .249 .206 113 050 .020 .007 .003
D9 396 — .851 .015 .039 .094 .183 .249 210 117 052 .020 008 003
D10 " 1.627 414 .004 .012 .031 .075 157 .240 230 141 .065 .026 .010
D11 .507 - .737 014 036 .085 172 .246 219 127 057 .023 .009 '.003
D12 1.957 753 .003 .008 .022 .056 126 .218 .246 173 .086 .036 014
D13 .962 = ..269 .009  .023 .057 .128 219 246 171 085 .035 .014 .005
D14 394 — .B853 .015 . .040 .094 .183 .249. 210 117 052 .020 .008 .003
D15 1.134 — .092 .007 4019 049 A13 1205 249 . .188 098 042 .016 .006
D16 1.715 .505 .004 011 .028 .070 .149 235 .235 150 .070 .029 011
i 'S -
' ( 200
O

. g xspuaddy



D17 - 2379 ' . 1.187 002 .006 015 .038 .091 .179  .248

‘D18 - 2176 .978 003 .007 .018 .046 107 .199 .250

*

-~

D19 1.189, — .030 007 .018 047 108 .200 .250 193
D20 . 2.041 .840 .003 .008 .021 .052 118 211 .248

" p21 93 - .301 .009 .024.  .059 131 222 244 168

D22 . 1254 * 031 006  .017 044 103 194 250 .199
D23 1.732 522 © 004 011  .028  .069 .147  .234 236
D24 .. . 1.649 437 004 012 030 074 155 .238  .231
D25 {672 ° 460 004 011 .030 073 153  .237 233
D26 1.621 408 004 012 031 076 .158  .240, .229

D27 ’ 1.054 — .750 .008 021 053 120 212 .248 . .180 .

D28 2.664 1.480 .002~ .004 .011 .029 071 151 236
D29 1.638 . 425 .004 .012 .031 .075 .156 239 .

o

i
-

.230

17213
.195
.102
.182
.083
107

" .151
143
.145
141
.092
234
142

121
103
044
093
034
046
071
066
068
065
039
147
066 .

053 021
044 017
017 .006
*.039  .015
013 - .005
018  .007
©.029 .011
.027  .010
027  .010
.026  .010
.015  ..006
069  .028

Juspray fo ssdjoug; garey sy _[

027 .010



- 202 : 7 ’ Appendix B
Table 55 | .

Anchor Items from Reading Test Pdpulation II and Population IV

ftems ;
4 II or v ) Question

) C15 cl ‘ Scientific Method has been encouraged . ..

Ci6 Ca “Authority” as used in line 5 of the above article,
means. .. ’

. C17 C3 Deduetive reasoning assumes the accuracy of , . .
Cc18 C4 A central idea of the preceding article is that . . ._
C19, o Which of the four paragraphs is primarily concerned

with comparison? .
C20 cé Which of the fqur paragraphs is primarily concerned
: wih synthesis?
D13 Di : How were the boundaries of a field in which a
peasaft was wari'}ing marked off? .
‘D14 D2 What was it that first informed the travellers that
they were approaching Fez? - :
D15 D3+ When the travellers wére confronted by the walls
they appeared . ..
D16 D4 The travellers arrived at the city walls when the
jostling crowds . . .

D18 D6 ' In the paragraph that follows this one it i likely
that the author will . . |

D19 D7 - The author’s style is best described as .

o
A )

ERIC

Aruitoxt provided by Eic:



_ 7 ,
Table 56 ,

Reading Anchor Item Difficulty for Twail?cnpulatians i

) o : . Transformed . Transformed
Anchor Population. Il Population IV Item Difficulty to~ Item Difficulty to
Difficulty . Difficulty Population 11 Scale . Population 1V Scale

Item

c1 . 879 — 530 ' 708 . - .355
c2 937 — 677 : 565 — .296
ok I - 1,785 - 414 1.627 - ; 576
CA 462 ~ 728 _ 516 © — 784
c5 - - 074 ‘ -1.107 147 —1.335
o 1.763 696 1.901 ‘ 553
D1 ' - 969 —2.350 -1.063 —2.255
D2 - .010 . =139 : - .129 . ~1.269
D3 , 416 =290 942 — .831
D4 ' 719 —~ 660 582 — .520
D5 ‘- 288 —1,484 - .220 . —1.555

. D6 794 — 447 _ 789 , — 443 /
D7 - 1.245 ‘ , 061 - 1.283 - ,

1 . .
Mean Difficulty .. .589 7 - .653 7 » [

' STDEV * 793 816 b
629 665

A Variance

Example for Anchor C1

N 5‘:-[589— 629 ssf]+ /522
- AR V 665 ( )J V .665

708

4

by =1.224+ 973bs
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, Table 57

Means and Standard Deviations on information Function for

- > " Reading Test Aggregated over Items within Passages on Population 11

— s

Mean on Information Function for Paragraphs on Reading Test

—4 "\V

=3

=

Person Ability Level

-1 0 1 2

:Passage .

ke =T T~ T - I

Population

016
015
003
017
.008
.009
007
.006
010

039
038
009 °
042
*.020 '
024
017
015
026

o8

022
092
1.050
057
L 042 &
039
089 .«

1

1427
158
054
160
.1do
110
093
092
115

194 202 ]
214 .208 145 .075
115 191 226 .186
209 .199 140 075
189 227 .188 114
161 172 147 121
166 .220 206 134
174 235 .209 .128
179 .208 177 115

156 090

g

& xepuaddy



. -: . Yy
s i .
T - i 7'71'; fr' = ¢ i 7‘5 77': i - - 5 R N R ] ;77777
Standard Deviations'en Trformation Function for Paragraphs on Reading Test
- R Mt » - - T L

Passage

Persort Ability Le

0

vel
1

2

3

4 5

O~ T A e D e

Popalation

.049 .
.05
;.04
.055 .
051
.025
.082
027
022

.075

067
023
.072
.048.
.053
.053
034
061

064
045
.058
056
.058
.085
.060
.044
.065

ro
™
b

.037
021
.055
.029
037
101
.037
.018
*.051

-016 ..006
019 -~ .003
.031 013
012 = -.015
017 007
077 041
017 .007
013 .005
.032 .016

Susppay jo sushuy qosvy g1
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Table 58

| Deviations on Information Function for

Reading Test Aggregated'\over Items within Passages on Population IV

- " Mean on Information Fu,\‘\u:t,i@n for Paragraphs QniReiding Test

\ Person Ability Level

0

1

2

3

Passage

00~ O U e G I

" Population

.028
.020
034
.009
.053
.028
013
012
025 |

r

221
224
18 .201
.207
218 192
214 221

156 224

.230
.181 .216

187
168
233
120
.160

2197

220
185

163.

.089
116
107
176
.057
.087
146
144,
115

.040
.058
.054
.095
024
039
.072
.071
.056

907 '
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* ¥ o = *
: . # N &
= 2 . 2 : b : N ¥ 1
. - : i

® * Srandard Deviations on Information Function for Paragraphs on Reading Test -

L S ' Person Ability Level
Passage -5 =4 —3 -2 =1 0 1 2 3

006" 015 .034 .058 052 1.018 | 060 .052 027
005 .012 .028 052 ., 061 .039 .044 .061 1045
.017 .039 069 .078 .059 062 074 .075 .050
.002 .004 .010 024 .044 .046 .008 .047 .043
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Table 59

Standard Discriminant Function Weights

Well written

Type of story -
Char. like people

Whiat happens. -

People or ideas .
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.30
43
23
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T T T Population 11 Grouping Variable Rotated Story ,
Chi-Square x 108.7 Degrees of Freedom 80 Significance .01
' b4 . -
z L]
Funetion 1' Bunction 2
- Response x y z : X Ty z
Preference Question Sea Force Never Fountain | Question Sea  Force Never Fountain
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Table 60

Standard Discriminant Function Weights

Populatie

" Chi-Square x 126.2

Degrees of Freedom 56
53
v 52

Function 1

Response

. Preference Question

“x y ] z
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Tell about people
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Type of story
* Char, like people
What happens
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Table 68 *
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Standard Discriminant Function Weights
Population II . . Grouping Variable Transfer
Chi-Square x  82.0 Degrees of Freedom 51 | Significance .004
y 776 " 53 02"
z 803 54 01
* Function 1 Function 2 .
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Table 69 =
. o=
Standard Discriminant Function Weights

Population 1V . Grouping Variable Transfer . -

— - — ~ - z PEE ;I.—:%F, - - . -
- — NIRRT A - o -
Chi-Square x 44.6 Degrees of Freedom 16 Sigi‘ﬁf}ﬁ'—éﬁié ' ,dQQ'

y 57.56 N "

13 . - ,001
z 5143 : 16 : Y001

Function 1 : Function 2

Response x y oz x y z
Preference Question Sea Force Never Fourftain Question Sea Force Never Fountain

Part-whole —.26 =.28

Tell about people .29
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Hidden meéning 31 —.23

Form-content -23 .38 .24
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Standard Discriminant Function Weights

Population 11 Grouping Variable Interest

_ Chi-Square x  54.35 Degrees of Freedom 52 Significance NS 1\
y 5811 : .52 NS
z 808 53 .008

Function 1 : Function 2

z X y z
Fountain | Question Sea  Force Never Fountain

Response x y
Preference Question Sea Force Never

Part-whole —21 .23 .
Tell about people -26 ,

Metaphors —.23
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Table 71

Standard Discriminant Function Weights

Population IV Grouping Variable Interest
Chi-Square x -68.9 Degrees of Freedom 55 Significance .098
y 768 19 001
z 636 16 .001
Function 1 Function 2
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Never Fountain Question
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Table 72

Standard Discriminant Function Weights !

Pupula:u‘:n 1

Gmupmg Var;ablg le: Rotated Smfy

Chl -Square x  109.8, 41. S Degrees of Freedom 114, 56 Slgmﬁcanfze NS, - N§
y 1136, 50.3 114, 56 NS, NS
z 1229, 436 110, 54 NS, NS

Table 73

Standard Discriminant Function Weights

Papulatmn IV

_ Graupmg Vaﬂable lee Ratatcd Smry
Ch1=Square x 117 1 47. 8 Degmes of Frzf:dém 112, 55 S;gmﬁcam;g NS, .001
y 842 313 30, 14 001, .005
; z  89.2, 307 32,15 .001, .01
Function 1 Function 2
Response . x y i z X y z
Peeference - Questmn Sea Force Never Fountain Question Sea  Force Never Fountain
Part-whaole -39 —.20 —.25 44 —.38
@ Tell about people b4 .37
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Table 74 -
Standard Discriminant Function Weights

86z

Population 11

Grouping Variable Like “The Sea”

Chi-Square x  149.6, 69.6 Degrees of Freedom 114, 56 Significance .01, .10
¢ y 160.2, 526 114, 56 002, NS
z 128.1, 43.8 114, 56 NS, NS )
Function 1 Function 2

Response
Preference

Question

Sea

X Y z
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Table 75
Standard Discriminant Function Weights

Population IV

Grouping Variable Like “The Sea”

;Chi—Sguare x

174.3, 78.2
y 157.2, 43,9

Degrees of Freedom 114, 56
46, 22
34, 16

Significance .001, .03
_ 001, .004
.001, .11 NS
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; The ducusslpn of U; S hternture teacher curncular patterns appea

;Appem:hx D Dlscnmmant Analysxs .
with R.lgz.d,Axes Rotation— -+ i
therature Teacher Curnmlar Patterns

Danal%i Qtjirk e

fing in an earller
~chapter resulted from a series of-statistical analyses of data made available through -
the IEA databank at the University of Ilinois. All large-scale computation was

' perfarmed on the University's Cyber 70 system using the Statistical Package for the

" Sdeial Sciences (see Nie, N. H,, et al. .S'txm.rm:al Package for. tbg Sa:ml Sciences (20d
ed.). New York: McGraw- Hill, 1975 ). <
A peeliminary, aﬂslys;s of the data found that, scventcen of: the twenty f:spansc

.' preferences (see-c‘hsprer 2; also, Appendix’ A) showed. sufflr:l:nt communality to be

. ﬂlcen 258 group: Likgwm nrly anﬂlysis shawed Pupulatmn 1l ceachers: ind Popula! -
the two teacher p@pulinnm weﬂ: pn@led and became thE basis fnr a slngle factor _
snalysu Th:;amly;ls based upon the seventéen variable correlation matrix utilized -

< ap iterative technique. hegmnmg with squared mulnpl: earr:latmns substituted as .
« | diagonal elements of that matrix representing estimates of each variable's communal-
i.ity. A Kaiser Varimax rotation to simplify the facmr stnu:turc yielded the factors.

displayed in Table 76.

As-evideng in the tab]e items showing the greatest lmdmgs on factor 1 (item
nos. 31, 33, 36, 37, 41, 42, and 45)'share a common emphasis upon language, its use,
and its structural’ importance to a literary work. Items with heaviest loadings on

" factor 2 (item nos. 40, 44, 46, 47, and 48) emphasize the relstmnshlp bérween the

- litgerary work and the persnha] experience of the reader. Since the two patterns

represent alternativé or, to some extent, competing’ Emphases in U. 8. literacure
" curricula, it seemed potentially valuable to study them in cthe. contexe of ocher
éﬂrrimlsr features. Put another way, we soughr to determine whether the “content”
repreaented by each of the two factors could be linked to a pattern of formal -
-practices” and methods wsed in the classroom ‘i"urmmg what rmght be called a
curricular paradigm.
- To explore this relatmﬁshlp we performed a discnmmam analysis using factor
-seores and population membership as bases for assigning teachers to one of the
. c;gh: groups. The median value for each factor ‘was used as a basis for assigning.a
given teacher a “high” or a "loW" classification on thae factor (Table 77). The twelve

: dep:nd:nt variables included in the analysis were selected based upon a SIEPWISE

mclusmn criterion.

The overall analysis y:elded a h:ghly significant differentiation arncmg the groups
{Table 78). Some Barclett's V seatistic was significant overall and after the removal
of the first crltermn (but not after the removal: of the second), two discriminant

fum;tmns will be dlscussed

W
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el FLQﬂdiﬁgl of Seveniteen Es’spéﬁf:e Preferences ﬁ;m_n_ Teacher Questionnaire
-, . = ~—English Section on Factors 1 and 2° -
- (After Varimax Rotation)

' I:em . Factor ‘Factor Cliem © | Factor '_ . Factor
¢ Number Y - Number 1 1 - 2

31 . 480.  —051. | 41 634 . .09
C32 0 393 . 06 | 42 - 589 . 049
o33 596 003 | 43 =002 651

35 291 L 121 . 44 095 438

36 677 ¢+ 104 | 45 409 302

37 <702 073 | 46 Coa03 . 691
38 681 - ase | a7 Y 321 464
3, 198 213 | 48 105 . 689
407 . =090 - . .637 - 0 =334 241

- Table 77

Description of Eight Groups Used A
in Discriminant Analysis of IEA Curricular Variables

. v Score on Score on Number of
Group ID | Population Factor 1! ‘'Factor 2! ~ Casés

_ LOW Low 79-
< - LOW . HIGH 79
I ) . HIGH Low 79
i HIGH HIGH 81
v LOW = LOwW 19
v LOW HIGH =~ 87
v " HIGH - LOW , 83
v HIGH' HIGH . 110

- N T N Y

1. High and Low scores are in reference to the median value for each factor. This is
done somewhat arbitrarily to secure approximately equal group sizes.
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_ -Table78
h Summary of Discriminant Analysis with
_ Twelve Curricular Variables and Eight Groups

pa g

" 'Number I CEE Canonical Percent
~ .. . Removed * Eigenvalue - .{ ' Cofrelation | ' of Trace

0., 10744 31147 396
1 07259 26014 - . 268
2. T 03942 C 19474 0 145

“wilk’s T _
. Lambda .| Chi-Square |- DF Significance

‘76941, 17457822 . 84 000 -
oo Q8207+ 106.61409° - - 66~ 001
91392 . 59.94504 . 50 158

Standardized Discriminant Function Goefficients

i ,‘iltem' ‘- L ’ Fum:timi . : . Function
i Number - e ' ) X

17 . ) E - =17229 T —26717 -
18 . . " .50037 E ' ~.08613
19 T ‘ —.46357 .o —.18817
21 ‘ ~~11254 } . 32975
V22 : . .22983 34247
25 _ : .36002 ] ~55168
26 24232 . . =.14063
27 . . .22316 L . .48317.
30 ' ©.01123 ’ - =.21789
32 =15116 09430
33 . © . —.04034 ‘ 50671
34 : ) 42163 —05173

OO
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Astin the case of other forms of canonical variate analysis, dis¢riminant analysis

_ provides relatively little without considering the functions in terms of the criteria.
Figure 22 shiows the eight group centroids mapped onto the discriminant space.

Moving from the lower left of the graph to the upper right, we find weare moving |

" from Population II ‘teacher groups to Population 1V.. Similarly, moving from the
. upper left to the Jower right, we move from teachers low in factor 1 and high on
factor 2'to-teachers high on factor 1 and low, on factor 2.

Soh
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¢ . L . : 1 05  Vertical Axis: D2

$ 04

Y

%

1 P T
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—
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Figure 22, Projection uof Eighe Group Centroids onto Disceiminane Space: D1, D2

m”g
~—

ERIC

Aruitoxt provided by Eic:

R Y B i S appendixp F



E;érimimi dga?j:ir with izigid ;im Eat;ﬁ‘aﬁ '

41

Pm‘ reasons nf pnl'mmuny we wuuld prefer to discuss group trafts (e.g., popula-
" tion membsrahip) in terms of a single discriminant axis. Althuugh no so-called

“objective” criterion for rotating the discriminant axes guarantees this pars;muny‘
1mp=ctinn of the relative locations of the group centroids shows that a rigid- rotation

of approximately 43 degrees should achieve it. While such ‘a rotation alters the

. loadings for eachfunction (see Harman, H. H, Modern Factar Anal_ym (2nd ed.).
" Chicago: University of Chicago Press, 1967, p. 300), M. M. Tatsuoka in Multivaridte
Analysis. (New York: Wiley, 1971) has shown that it does not affect the overall -
" diseriminatory power of the space. The discriminant funcnnné and the group cen-
are shown in Table 79.,

troids i in the rotated space

‘Table 79

Standardized Diserimir}a_ntbFunctian Coefficients
after Rigid Axes Rotation of 45 Degrees

Item- Fum:tmn | " Function Item Function | Function
Number 1 2 | Number 1 2
17.7  =3107 0671 26 0719 .2708
18 ,2929 1 —4147 27 4782 1626
0197 —=4608 1947 30 —.1461 —1620 | .
21 1536 3127 32 —.0402 2455 7
22 4047 - 0796 33 —.3868 3292 -
. 25 —1355 6447 34 2616 —3347

Gmup Centrmds in, Ratated Dls;:ﬂmmant Spice

Function

Group Function ~
1! 2'
1 ~.6037 1630
2 —.1272 .5982
3 —.1638 =.3727
4 —.1826 —.0636
5 3522 0239
-6 .2383 .2383
7 0595 —.3525
8 3350 —.1718
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