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‘The faﬂr papers in this Eallectiﬁg fecus on

craESﬁ;ultura; concerns related to 1iterature and literacy. The first
" Faper discusses-the development aof children's literature as a field
“of _study, and déscribes ‘the emerging iﬁ%erési in childzen's

fgirs. p:afessianal canferenses, prafessiﬁﬂal lifarature, and ‘teacher
=-gducation precgrams around the world. The second paper explores the
“pzahlans connected with the transl: tiﬂn of books for.children..It
‘déscribes the problems involved in the selection of books, the
-quality of the translation, and the difficulty in reviewing the
books. The paper stresses the impartanﬁe 'of making books from all
. countries available to all children in order to bhelp them understand
~ and appreciate the:cultural diversity of ‘the world. The third paper
reponts on the use of children's literature in early childhood :
education in Japan and: ‘describes how literature is used in the
‘schools tc support the social and cognitivé development of young
“children. The final . -paper focuses on what varidus countries are doing
to promote reading among chi{dren, as well as the general public. It
..describes book préngtien projects and programs designed to develop
} - i

Jifelang reading habits. (PL;
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gin a \ series of ‘threg ﬁﬂes selec.ted;; ;
Sevegth IRA ‘World Cnngresa nn" -
ugust 1978, Dor

learmng and for: mamtenancs of the reatlmg habit; |
h_paper. is, in. .itself, suﬁstﬂnhve and. thought:;
The combination of papers sets off eclmes and |
awakens inferences as one reads, so that the facets of meaning '
“flash - and .réveal ‘themselves ‘while possible solutions ‘to. ..
" problems begin to unfold in the reader‘ mmd Why rmt thls‘?
Vﬂxy not that? - Ly o .
A numbet of slim bm;ks hav$ mnveﬂ then- readers tQ ,
i ’glns

Ehape history by lmpmvmg f}ne hutqan cunchtu)n. Itisi

sense, that of starting readers to think and act and mvnhre :
uthers, that this book will prove its power. and we the readérs
0 h'uctwe r:reahve glnba] w@rﬂr o

mwllzantm ina telewsed lecture "Terimtes and. Te]escnpes ”
smd that tenmteg wau]d hever m the length Qf tlme left to’ t.he

language wnttéh records and mathémaﬁcs Although we ;m:i
__have all the time in the world, human misery stemmmg from
lllltergcy ‘i:an’t walt ngn beings must be in a hur:y .




td their 'own cultures causes havoc when the readers' are
,prﬂfesslonal translators overly confident in their task. The

""" very confidence which made them readers in-the ﬁrgt place
.. 'nowplays them false. -

In spite of these dxfﬁgulﬁes, let it be acknnwledged that

they direct their attention to. the possjble meanings of words

" and larger umits within the context of the original language -

_and purpose of the author, they Mlso take precautions in the -

‘ A " selection of words and explanat Ty ‘aids and 1lluatratmns /;!1‘
d,he target la:nguage ; -

S, e
: N S L e .
: = -V z T > . H
. P . . . ) 7

Butﬁ:i‘x right of readeré to interpret meani gs according _

PP
[
.'[

S 'many translators and “interpreters are receiving excellent -
special training spcmsnredby their gnvemments Notonlydo -

o tsrget ‘lan suage hgs lm writter farm‘? :
, busﬂy codmg the spﬂken '
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o help ch;ldren writs thenr m stgnes and oams in, theu- OW]
. lafiguage so .th or the first time,’ the"ehlldren sée'the'
. equivalent of their speech in written form. Their parents both ' -
g teach and leam wﬂh them to the exteént that they are free tu do:? i

so. e e,
‘ Hnw are budks transparted to readers in rerngte places‘? o

In Nepal they may' come by aerial cable, as'do the fruits and ©

vegetables from milder climates and lower’ elevations; they RO
may be drnpped by helicopter; or they niafv arrive by plane
. when roads_.are impassable. For c; hvery to nomadic tribes,
~.such as -those following reindeer herds in Lapland, a
=bmkmqbﬂe or’ Eled-muuiited hbrary classmom tralls the
T processiom.. B
P9 Y. Somewhat the reverse af thls plan of bnngmg the -
 books to theremote area is theThm—Hletnbes Foundation plan
- -at~The-Farm in: Chiengrai. “Villagers accompanied by their
ch;ldten take turns traveling down to Chiengrai. There at a
: ial school they learn to produce salable items from their own = ™ -
.tfaditmnal handcrafts and extend their knowledge of good *
_-health habits ‘and agnculture As nomadg they'could deplete
the fertility of- tHe soil and move every few " years to another’ .-

. place. But now that land is in more demand; it is time to learn =
.. more economical ways of mamtammg and cultivating what’

- they. have; This project is gne of the many chaﬁtles of the =~
LE Pnﬁcess Mother (the King’s Mother). , S
Ve S Some tnbes had a taboo against reading bécause it kept‘ R
" - the reader from somalfzmg whlle others danced and a:hatted
/' and played games and 'sang: in free timé. Nor was anyqne to "

" 'read, for goodpess’ sake, wheh every ‘able-bodied person-was
working simply to survive. Reading is more sociable now oh . *
the ny:xdel farntin Cﬁlengral With their own hands and many °
“of theéir own ideas, the hill people have built a reading room
next» to the school. Association members and others have sent

i

: / - “books and givén financial support to thereading room. Nakorn.
- / : ‘Pﬂngnm an IRA member, has been. the on-site d5veluper of. the
| reading room for the Pﬂncess*Mnthet cgntinuing his respon:

v gibility for the entire farm plan a notable oné for educators, -
S : * . In the United, States, schools’ are the most wtal I
a . ghanne]s for the spreading 'of literature. Among the e*xmp-

.. tional educators ‘who have devnted themsglves to readers and




'») ' flown somewhere ahead: Just ther, a sheer wall of rock rising "
. to.a, cliff far above his reach blogked-his.dscent and-stop)

o beneath the high cliff. But as h

e

’thatdeggr;land for <
eyguhun Ifhehas :

' y ed and exhauat ym his 8 sea)
i Impelled ollow the bird Nottukxll \f o
¢ Catchirig a ghmpse of it from the corner of hlE aye,
- thought he could be at peacé if only/he could touch it, butithad

}um short.#There.was-the great white bird on the cliff.
The hunter, drained of E 1

ength, lay on the grou
lay dying, a. whlte feather‘

. dropped down- hesxde his hand. He grasped it w1t.h ]ay and dled
, happy ..
+« - 'Inthe modern world Qf work and lugu: and separahcm nf -

families from their roots and hplaes for whatever reason, there
_ seems to be no room for one’s/touch with mystery. But people
need to be in touch with something they can believein and hold
“to. They yearn for a truth th transfnrms Sume people even '
* become deranged by its dem .

here tliey knew w'h 5" i



AR - therapy is sajd to be fuund in the “nunratmna] .gri’d y
. curative forms of artasturyt.e]lmg from old cultures ,dancing; -
. and smgmg. of the music brought on the wind. Thla loss of
- 'Xmeanmg in existence 15 everywhere in the cﬁllEEhve unmm?
"~ gelous. 8 . v
¢ The abnve m:n‘.es paraphrase not tob well what ‘Van der; )
Post said mﬁwngly that Jay The faces of his listeners were " i
beautiful with their mvalvernent If descendants of the First |
People had indeed been in the' ‘Auditorium, could they havebeen
L identified by an appearance of greater invélvement? - Y
\k " 17 Congratulations to thereaders of this foreword on being  \»
about to read a most stxmulatmg and Elgmficant publlcatmn- Y
whose editord and Buthm’s are distlngmshed leaders in then' " \
' fielqs Gﬂnd company! . v : -

I3




Zena Sutherland expldres the many pmblemg connected
tion of books for children. Problems involving
sel of Woks, the quality of translation, and the
o dif _vﬁty in reviewing such books are described. Despite the -
i Lnume& us_difficulties, Sutherland stresses the importance of
. making 'books from all countries available to all children in

"d;verélty of our'world; -
: 'V'Takeshi Izumoji’s - repﬂ:t on the use nf chlldrEn 8
» htﬂratufe in early childhood education inJapan is based on the -
reaeaﬁ‘h results of the Child Education Research Department
< of the Tokyo Municipal Education Research Institute. Izumoji
ik dgscnbeshawhtemmrexgusedmth’ school setting to support
- the social and cognitive development of young children.
.~ :In the final paper, Ralph Staiger focuses on what
e ;varmus cauntﬂes armmd the world are dmng to prnmafe the :

order, to- help them nndersts:nd and appreclate the x:ultural .



readmg halnt amnng school chﬂdmn and the generﬁl mtlzenry
. Book promotion projects and programs designed to develop :
i ~worthwhile reading tastes and a pérmanent interest in readmg

e, are described. According to Staiger, we havearespnnslblllty to-

o " go beyond’ téﬁghmg individuals how to read ‘to insure the ,

7w development and appreciation nf the value uf readmg ina. .
.. democratic society. . : ST

-

1ra PUBLICATIONS COMMITTEE 1980-1981 Robert B, Ruddell, Umversﬂy m“ :
California at Berkeley, Chairing ® Phylliss Adams, Umvermy of Denver ® Alison
Bellack, Largo (Florida) C & | Center » Janet R, Binkley, 1rA ® Faye R, Branca,
\ IRA ® Jerry L. Johns, Northern lllmm!. University » Lloyd W. Kline, ra # Carol
. Kuykendali, Houston (Texas) Public ‘Schools @ Eleanor M. Ladd, Univeérsity of South
" .+ - Carolina at Spartanburg ® Grover Matthewson, Florida International University ®
: Christina N:al_it AllmnsY West Virginia ® Joan Nelson, State UniverSity of New York
at Binghamton # Lloyd O. Ollila, University of Victoria ® P. David Pzarson, University
of Illinois at Champaign * Marfa Elena Rodriguez, Asociacion Internacional de Lectura,
Buenos Aires ® Carol Sager, Chestnut Hill, Massachusetts ® 5. Jay Samuels, University

! of Minnes gltai Lyndon W. Searfoss, Arizona State Umv:rsityj Ralph C. Staiger, . !
" IRA ® Judith Thelen, Frostburg (Maryland) Slau; Cull:ge ® Joanna Williams, Teachers
. ® Callcg:. Columbia Umvermy ) o ; '

The Inlernsuﬂﬂal Reading Association attempts, through its puhllcaimﬂs to pmv;d; a
forum for-a wide spectrum of opinion on reading. This policy permits dwergemx
w:\vpmnls wtthnut assuming lhc rfnljarsemgnt of the Association.
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' Eccordmg to one dlchcmary, is "wntlhgs in prase
...having excellence.of form or universal.interest

T them, plus wntmgs they have appm— A

?(&'”hterature in general and, as such, deserves the same

g ,ﬁeld of .hterature
and while children’s bm:lcs )Iave beér.i pubhshed fc:r centunes, ‘
= literature for children, as a ranchvof instruction or séparate

o field of study comparable to that of Renaissance therature or

The Modern Novel, has been slow to evolve. ~ -

. Upon ana]ygis four ‘stages become apparent in the
' develapment of any new discipline: 1) the creation of a unique
‘body of, knnwledge, 2) the establishment of standards, 3)

. recognition by peers and cullesgues, and 4) acceptance by the
- academic wmld These stages are not discrete afid not

cgmplgtely seqyential, for activities overlap between stages
~ and some devqgjpments occur slmultaneausly Nevertheless,
" all elements-axg neceagary in the pmcess A

,7‘3
L

turity. theratufe for children is part of the nngmng stream ‘

recﬂgmtmn dignity, and serious study as that accorded any
\ ;

e latecl ta ﬁ:an ot the:ature for children includes such writings - ©

ot T
. o .
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Th.e Bedy of Knewledge ' :
The develepment of a unique bedy of ehlldren 8
literature at the international level i i dependent in part upon
what is done natlene]ly The establishment, of libraries and
- special collections, the publication of professional books, and

.the mounting of exhibits all allow a country’s literature for
children to be viewed as a whole, *

Libraries and collections _
Libreriee ]ike the Interriational Ydhth lerery in

founded in 1949 by dJella Lepman who was self-exiled from
Germany and became a British citizen. After World War I1, she.
returned to her homeéland and, because she had a deep and
abiding conviction that children throughout the world must
develop true understanding of one another and that this could
be effeeted threugh ehlldfen 8 booke ehe developed the IYL.

epproxlmetely EDQDOO volumee in ebeut 50 lenguagee'
meludmg the eemplete bnok eolleetnon of the Internetmnel
send their ﬁrr " tions free of eharge in nrder to keep the

collection up-to-date.

Another international collection of children’s books is
maintained in New York City at the United Nations Interna-
tional Children’s Educational ! .nd (UNICEF) Information
Center on Children’s Cultures. Other libraries and centers
. often include a limited number of foreign books; for exemplei
the Osborne, Lillian H. Smith, and Canadian Collections in
_Toronto, Canada and the Institute for the Intellectual
Developmeﬂt of Children and Young Adults in Tehran, Iran.

Several countries support’ documentation centers that
house their complete 'production of children’s books. Among
these are Centro Diddatico Nationale di Studi e Documentazione
in Florence, Italy; the Educational Materials Review Center
(EDMARC) in Waehmg’ten D.C,; and La Joie par les Livres in
Paris, France. The year’s preduehen of English books can be
geen at the National Book League in London and, if present
plans materialize, Dromkeen Homestead (near Rxddel] Victoria)-
eventually will serve as a documentation center for Australia.

- 1y
2 ' . _— Huus =
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(Dromkeen was purchased in 19‘73 by Cuurt and Joyce
"Oldmeadow and first opened in October 1974. At present, the
. collection contains appmmmately 1,500 Australian children’s
books, several hundred original illustrations, manuscripts,
: _and artist’s mock-ups: In 1976, the Oldmeadows received the -
’ ' Eleanor Farjeon Award for their contributions to children’s
literature, the first time the award had been given to someone

. outside of England.) i
' Spemahzed cnlleetions llkE thnse of the Gnmm Museum

- s-élil

Ddense Denmark nf the Jahsnna Spyn Faundatmn in Zunch _
and of the Pinocchio Monument in Colladi, Italy, also provide
-~material for study and comparison,

meeésmnal books . o E .

. Books that organize the ﬁelgl of children’s literature
have helped define the body of knowledge—books likeMay Hill
Arbuthnot’s original Children and 'Books, which stood alone in
" America for so many years or, more recently, John Rowe
Townsend’s Written for Children: An Dutlme of English
Language Children’s Literature.

: ‘Babks that trace the historical development in an area or
" a country also contribute. Among these are Bettina Hiirlimann'’s
Three Centuries of Children’s Books in Europe;the works of
Marcus Crouch, Frank Eyre, and Percy Muir in England;
Cornelia Meigs and others in the United States; Sonja
-Hagemann in Norway; Eva von Zweigbergk and Mary Orvig
in Sweden; and H.M. Saxﬂy in Australia. Iceland, Denmark,
Germany, and other countries have similar historical accounts
which provide the serious student w1th a perspective of the

Exhibits and fau's

While the transient nature Df fairs, exhibits, and
festivals prohibits prolonged study, they do provide sources of
‘up-to-date information and an opportunity for cross-national
comparisons, and their pubhshed catalogs have utility for -

those who cannot attend in person.
The Children’s Book Fair in Bologna, Italy, each Aprﬁ\ 5
and the fall' Frankfurt Book Fair allow representatives of o~

a

s
A
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‘many countries to display children's books of the past year and
offer an opportunity for editors and publishers to become
. acquainted, compare notes, and negqnate exchanges and
“translations.
The Intematmnal Book Festival m Nice, France,
sponsored by the City of Nu:e, was first held in 1975 on the

* theme “I can read.'.and after?” And the Biennale of

Illustrations Bratislava (Czechoslovakia), -which is held in
odd-numbered years, attracts beautiful books from both East
- and West. . , .

Approximately ten exhibits per year are sent on tour by
the 1vL. These present an international view of a specific

theme, the best books from gne country, or the complete works'

of an author or illustrator nf international renown.
Collections, professional books, and exhibits all help

create the corpus of literature for children at the international

level. A definitive ai:c:ount of the mtemstmﬂsl scene, however,

is yet to come,

The Eszablishment of Stczrzdardé’

standards, and a regular plan for wntmg and sha,rmg critiques
must be established. Conferences and seminars where books
are discussed and evaluated, journals that carry critical
reviews, and the distribution of annotated lists of recom-
mended books are ways that call attention to the best books
and, through the critiques, set up standards of quality.

Conferences and seminars

International conferences and seminars offer oppor-
tunities for presentlng critical studies; for discussing stan-
dards sm:l fm‘ meetmg authnrs 1llue;tratcxrs bonksellers
books. Perhapg the best known of these meetmgs is the annual
Loughborough International Seminar on Children’s Liter-
ature. The Loughborough Technical College Library School in
West Bridgeford, England, sponsors the seminar, Qeld each
" year in a different country with registration limited Yo insure
international representation.

' .
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, (The Intematmnal Institute for Chlldren 8 therature :
/and Reading Research, based in Vienna, Austria, holds an
" annual ¢onference, usually in an attractive setting outside the
city. TheInternational Board on Books for Young People (1BBY) —
., holds congresses biennially Recent congresses were held in
/  Rio de Janiero.in 1974, in Athens in 1976, and in Wiirzburg, °
- - Germany, in 1978. The Boston Public Library sponsors an
!+ annual symposium on Children’s Books International..
f  The Australian National Section of 1BBY conducted a
‘ 1978 conference at Sydney University on the theme, “Through
- Folklore to Literature.” Speakers from England, Germany,
Japan, New'Guinea, and the United States participated,
‘gnrmg the meeting an international flavor. =5
_Other activities in the Pacific. area include the PEElﬁ
- Rim’ Conference on Children’s’ Literature, first held in
Vancouver, British Columbia, Canada, in May 1976. The first -
Arctic Rim Children’s Literature Congress convened in
Barrow, Alaska, in June 1977. Only children’s literature
specialists from countties bordering on the Arctic Ocean were
‘allnwed tcn reglster a]ﬂmugh some QutSId s were imrited to

Df China conducted a eonference in hcmor nf the furty fifth —
annjiversary of the publication ef Elizabeth Fcnre.man Lewis’
- Yourig Fu of the {pper Yangtze.
* . .In 1978, the Latin American Seminar on Children’s
Literature was held in Rio de Janiero on the theme, “Realism
“and Reality in Latin American Children’s Literature.” Also in
1978, the first International Conference on Children’s Liter-
ature in Spanish was convened in San Francisco, California,
jointly sponsored by the Bay Area Bilingual Educatmn League
(8ABEL) and the University of San Francisco.

These conferences and semihars provide a forum for the
discussion and evaluation of children’s books, which ulti-
mately influences the development of standards and the
upgrading of quality.

Journals
~ Only a few journals treat literature for children on the
v international level, though national journals often carry
A\ information from other countries.

. : £
oo 3
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Bookbird, nqw in its eighteenth "year, is a joint_
publication bf 1BBY and the International Institute for
Children’s Literature and Reading Research (Vienna). It
contains cﬁtjéa%renews of children’s books, articles on the.
status of juyenile literature in various countries, information
on authors and illustrators, and discussions of recurrent
" Ithemes in children’s books. It also presents a calendar of
levents, news from the . National Sections of -1BBY, bibli-
ographies of -professional literature, suggestions of books for
ranslation, and lists of awards. P
‘ Children’s Literature in Education: An Interm:ztmn.al
Quarterly began in 1970 and for 1ts first three years was
pubhshed three times a year in London. In 1973, publication
was moved to New York: in 1975, the journal becanmie a
quarterly. It is confined to reports relating to the children’s -
pook world, primarily in England and America, and articles
treat topics similar to those in Bookbird, plus an occasional
research. report. . ,

*Phaedrus: An International Journal of Children’s
Literature Research, which was started as a Newsletter in
1973, is issued twice a year and contains research, teports, and
extensive bxblmgraphles of special interest to researchers and

college teachers of literature. Recent themed issues dealt with
juvenile literature in the USSR, periodicals for children, and the
state of television in several countries.
Although national jourhals like the American Horn
Book, the Australian Reading Time, and the Norwegian
Boéblﬁdet sometime% ccmtsin articles on internatinnal théﬁies )

Moreﬂver language bamers llrmt the usefulnesa af{lnurnals
Not enough exchange is currently available among continents
other than Eumpe America, and the English speaking world,
but hopeful signs arg, on the horizén for South America and
Africa. . )

' Critical articles, cntu’]ut@% of buoks and discussions of
criteria provide an opportunity for mleldualq to compare their
evaluations with those of their counterparts in other countries.
As books cross international lines and meet the ecritics from

"other Cultureq they stand or fall on their universal qualities.

Huus
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~ International awards etlmulete the prnduetlen of books
of high quality by recognizing superior books in international
competition. Foremost are two Hans Christian Andersen
Awards—one for literary merit, first presented in 1956 to
Eleanor Farjeon of England for her complete works, and one
fer llluetrehen ﬁret glven ‘to Alme Cengiet ef Smtzerlend in
wnter 8 firet or eeeond boek frem eny eeuntry m,eey lenguege
Laurence Yep’s Dragonwings won the first award in 1976. The
Mildred Batchelder Award, presented annually since 1968 to
the “American publisher of the best ]uvep\lle book originally
published abroad in another language and eubeequently

' tre elated mto Engheh ”hee mternetmnel 1mpheetmne in the
muetretmn are presented at the Bgetleleve Blennele—the
*Grand Prix and the Golden Apple. Two prizes are awarded at
the Bologna Book Fair—the Fiera di Bologna Graphic Prize for
. the best children’s and juvenilé book and the Critici in Erba
" Prize for the best illustgated book selected by a Jury of ¢hildren;
the International Book Award, first given in 1975 by the
International Book Committee; is for “outstanding services
rendered by a person or an institution to the cause of books.”
Conferences and seminars, journals and awards all

- gtimulate discussion and evaluation of the literature for
hlldren and thue eontribute to the develepment of-standards

Reed‘gnitierz by Peers and Colleagues s

-The third requisite in the development of a discipline is
recognition by peers and eelleeguee. On some American
college campuses, the basic coursein literature for.children has
been dubbed “Kiddie Lit,”” which does little to enhance its
image as a serious study. Professional colleagues in other
- departments sometimes react negatively when children’s
literature is mentioned; nevertheless, acquainting others
(including the general public) with the field is a significant
activity.

‘Literatare for Children 1 7

K



x -
£

Organizations

!Intemational organizations lend support in ereating a
favorablei image, and itis comforting to find others of like mind

- who believe in the importance of good books for the young.

Foremost at the international level is I1BBY, which was '

started in 1953 as a dream of Jella Lepman. She called a

meeting of children’s book specialists throughout the world,
and the International Board on Books for Young People was
b6rn as a forum for the exchange of ideas and experiences. The
organization is made up of National Sections in America,
South 'America; and both East and West Europe, but not
completely yet in Africa and Asia. The Sections are composed
of public institutions, Organizations, and individuals inter-
ested in promoting children’s books. Since 1976, Friends of
IBBY groups have been formed, thus extending the personal
involvément of members.

Other international organizations like the International

Federation of Library Associations (IFLA), UNESCO, UNICEF,

and the World Confederation of Organizations of the Teaching
Profession (WCDTF) suppnft and promote éhildren s books

Intematmn;al Readm Assomanon through its mamberghlp in
UNESCO’s International Boolg,Committee (formed in 1973), its
World Congresses, and its annual Book Award, also provides
vehicles -for international exchange and recognition. The
Franklin Books Program, a nonprofit organization, promotes
book publishing in Asia, Africa, and Latin America. It
concentrates on translating and publishing materia®in the
local languages and stimulates native writers.

In addition to library and educational associations, -
groups of “book people” have alsq formed local and national
literature associations which support the international effort
and lend prestige to the field. While these may begin motestly,
their influence often gains momentum-=-as in the case of the

- Children’s Literature Association of New Zealand, whjch now -

has E]ght branches wrth well over a thousand mentbers,

including some #om overseas. Japan has a Children’s Book
Association; the Philippines, a group called PAMANA; and the
United States, a Children’s Literature Assembly (an affiliate of
the National Council of Teachers of English) and a Children’s

-
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. Literature Association, connected with the Modern Language

Association. These organizations keep their members in-

. formed about new'books and other, developments in the field

“‘and circulate information to the general public. ‘

© Still another source of international information is
provided by the various children’s literature tours sponsored

‘by universities or associations. This combination of study and
travel has widened the horizons of teachers, librarians, and -
parents as they hear writers and artists speak and seelibraries,

- research centers, and authors’ homes (for example Beatrix .

Potter’s im Near Sawrey, England). . .

. 'The media -also disseminates information about chil-
dren’s books.. France has a weekly televisien program
entitled, “Books for You,” in addition to a weekly radio
program based on books for children. In New Zealand and

" Denmark, occasional television programs review children’s

“books, interview authors and illustrators, and present discus-
sions. Sweden has a series of programs; and one of the pourses
on “Sunrise Semester” in the United States deplt with

‘children’s books and reading, Newspapers and perigdicals in
several countries carry book reviews on occasion; Ffance has

_ five specialized and nine general journals that carry reviews
and articles.: - '

C . Other types of activities include a seminar for parents
sponsored by the Institute for the Intellectual Development of
Children and Young Adultsin Tehran, and the book promotion
program of the National Council of Cultural Affairsin Sweden,
which involves 100 titles of 1,000 copies each, organized into
packets. a’n_ﬁrs different themes to be used with youth
organizations. In addition, lists of commended books,
sometimes with annotations, are prepared rdgularly by groups
such as the Schools Library Service in Xew Zealand, the
documentation center in‘Paris, the Swedish libraries central
-gervige organization, the National Book League in London,
and the Society for Children’s Literature (Schweitzerische
Bund fiir Jugendliteratur) in Switzerland.

. &1l this activity by organizations and themedia informs

. not only those who work with children but the general public as
Well. And as people become informed, a recognition of the

impoftance”of literature in the lives of children and young

people is likely to\follow. ; :

£

' . iig ) )
Literature for Children =~ B 9



. . _ L 4

Acceptance by the' Academic World
The fourth element in the develo;»ment of adisciplineis
) acceptance by thc acedexmc wcrld Requn-ed lltereture courses

ment of reeearch centere end the eponscﬂng cf reeeerch '
studies by universities are all indications that juvenile
hterature is becomlng accepted as a legitimate field of study.

Teacher education .

In the United States, many colleges and universities
offer atdeast one course in literature for children as partofthe .
teacher preparation program, but not all states require it for -
elementary teaching certification.

In England, most teacher training institutions offer
some studies and .all teachers’ colleges in Sweden include
children’s literature in their education. The University of’
Stockholm offers an interdisciplinary course on “Children’s
Cultures” and the State School for Library Education, the
Swedish Library Association, and the Swedish Institute for
Children’s Books all arrange courses at one time or another.

In Denmark, two of the universities offer courses, but
most of the work in children’s literature is given at the Royal
Danish School of Educational Studies and Denmark’s Library

-School. A few courses in children’s literature have been offered
- recently at the University of Geneva. In Poland, a course is-
obligatory for studente of Poligh philology, pedagogics, and .

Auetrallan teacher training colleges and technical
institutes as well as the College of Advanced Education offer
courses and, in New Zealand, all eight teachers’ colleges

."provide léngthy coureeeﬁi children’s literature. Most of the
colleges cooperate’ with neighboring universities in estab-
lishing B.Ed. degrces with children's 11’9%reture as a degree
paper. R

These few reports indicate a'growing trend toward
inclusionf cqurses in children’s literature at teachers’ collefes
and some universities: However, until literature for childe¢h is
accepted generally by the universities in any given country,
_can it rightly be characterized a “discipline”?

0y
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7 An exmtmg‘ and relatively rer;ent development is the
_ estal hsﬁment Df resean:ﬁ centers fDI‘ chxldreﬁ’s hterature The

EI’E :

the 1de, logu:al cantent End uthers treat various genres -
The Swedish Institute for Children’s Books, which was

GpEI‘lEd o the public in 1967, serves as a documentation ard

* information center for children’s books. In 1975, the collection
. ¢ontained approximately 20,500 Swedish children’s books,

\ - nearly 3,100 reference works oh international literature, and

approximately 70 periodicals. Several studies have been .

published by the Institute, exhibits ‘have been arranged,

& \fonsultant services have been provlded for those planning

eminars' and cé?nferencés "and courses have been arranged

' cooperatively with other organizations.

C To date, the activities at Drmnkeen(the Nitional Centre
for Children’s Literaturé in Austraha) have focused on making
bdoks come alive for children. As many as 300 children have,

! attended a storytelling seéssion, ahd other activities inclyde

" puppet shows, visiting authors ‘and illustrators, and special

'+ speakers. While Dgomkeen has not yet been used very much for

seérious research, students are beginning to work with its
collection.of Australian material.

The French Information and Dﬂg;;mentatlcih Center pn
Children’s Literature conducts research in children’s books
and also publishes a children’s literature journal. .

New research centers established’ within the p)lst few
years include the Centre for Children’s Literature 4t the
University of Haifa, the Center for the Study of Children’s
Literature at Simmons College in Boston (with support from
the National Endowment for the Humanities), and the
Chlldren 8 BGD]{ Research Infnrmatmn Centre at the Umver )

S R
[
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sity of Wales Institute of Science and Technology at Cardiff,
Still another is the Center for the Book in the Library of
Congress;, which held its first seminar in April 1978 on the
topic, “Television, the Book, and the Classroom.”’

Although some of these centers and institutes also serve
as documentation centers, their chief function is to sponsor,
conduct, and report research. Their activities have lent
considerable prestige to tfbe field and, in some countries, have
helped literature for children achieve a status appmachmg
that of adult hterature ' _

University research

During the past ten years, research on literature for
children has great]y increased at universities in the United
States, as attested by the bibliographies published regularly in
Phaedrus. In 1976, IrRA issued an annotated bibliography,
Research in C‘h;ldréﬁs Literature, which included studies
completed between 1960 and 1974. However, much of the
research remains on university shelves, unavailable for want _
of publication,

Germany has a long history of research on juvemle
literature, as does the ussk. In other countries, research at
universities is just beginning; for example, the University of
Oslo in Norway, the University of Zurich, Massey University
at Palmerston N()rth and Auckland UmverSIty, New Zealand.

Research organizations

In 1970, the International Research Society was estab-

shed, with its registration in Frankfurt, Germany. Its
purpnses are to further research in literature, reading, and
related fields for children and youth; to prowde exch; nge of
mfarmatmn and dlscussmn of thEoretlcal questlons and '
13 obtamable on\ly on a persunal b351s and is grantﬁd by the
Board. As of January 1978, the nearly 200 members came from
3P countries. Completed studies reported by members include
‘the content and illustration of children’s books, book distri-
bution practices and the reading Df literature in the cumpre—

f_\ .
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 national studies. as researchers from different countries
N correspc:nd and consider projects of general interest.

The increasing acceptance of literature for children by

~ the academic world is indicated by the inclusion of courses in

teachers’ colleges and universities, by the establishment of

research centers which are sometimes university based, and by

the increasing number of doctoral studies. The new research
society provides the possibility for true international cooper- -
ation, but its work has just begun.

Conclusion ‘
This discussiﬂn ha’a focused on four stages i'n the

’becommg an mternatmnal dlselphnei The past decade hasﬂ
seen enormous prng’reas at both natitmal and int;érnational

on w1th the mb. .
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The Probléms of T;anslaﬁng Children’s Books

Zerm Sutherland ot

University of Chicago

Chicago, Illinois \ .
Umted St.ates of Amenca ~

It is veryeasy to be lyﬂcal abﬂut the advantages of makmg
books ffom all.countries available to children, and the reason'it
is easy is that those advantages are so obvious. First,as adults
. dedicated ‘to children’s reading, we applaud cross-cultural .
- . enrichment and the dissemination ‘of the best in children’s
“‘literature; presumably it is the best that is translated and: msde,
‘a part of the world’ 8 literature available to children. Second, in
a world in which increasing travel and rapidly expanding
‘colmunications media Bring people into closer.contact than
_ ever before, translated books endble children to understgnd
and respect other cultural patterns, to empathize with children

- - of other countries, and to see the universal qualities of life as
-.well as the enthralling differences. Third, whether fiction or -

nonfiction, books about other countries give factual informa-
tion; and such information is usually more reliable than books
written by outsiders about those countries. Such books also
lack the patronizing tone that assumes a food or custom other
than one s own is quamt exntic or peculiar Fuurth bm:uks

avallable in oné’s own land. In s sum, new horizons and new
bonds are acquired. ' e
But are the best books always translated? And how well -

_are they translated? How are they chosen, and what problems

do they present? How are they accepted'? Who gre the decision
makers in the long process of searching for and finding what’s,

n:\
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- 1_ the translation proces

. in 19’70 says the following:

S vbto be tramlated? Who iaﬁrespoﬂsxble for re,;eetmg or; appmvmg S
Lgt us first examine the rales of the

d the trﬂnslators L S
The original authm' seldom hag a. voice in deexsmns- '

“about- translations. Agreements are usually made between-
L .}'pubhshets, aumeﬁmes among eaveral pubhshera whn propuae .

”I'"‘the authars are familiar enuugh with the language to read

translations of their books, it may be sadly evident that the

translator has been inept or the editor careless. A letter I "~

received from Spanish author Maria Luisa Gefaell de vaanco :

.3,

: I feel deeply aahamed when I fesd the Engllah Frem:h or Ttallan
‘ translations of my. books. I have always been so painfully faithful

" when tranislating other people’s books. .. that I canriot understand how

the coedltafa (an Italian publishe?] can be so inconsiderate. I work so
* . deep.t. seeking always a poetic and good lsnguaga without rhetoric
that I cnuld cry as | see translations as the ones of [a United States
- publisher). Where did. . . people find this translator, who does not know
a.bit of Spanish, and is capable of wnting such enormous things as
“the ladies were embroidering helmets” and calls again and again
*“Don Rodriquez” to “Don Rodrigo”. .. and does Aot translate butonly .
“digest” in the worst way my "books? I think that the United Statesare’
- full of peﬂple who gpeak Spanish well. It shoild not have béen difficult
for the sira[of the U.S. publisher] to find one who at the same time knew
“my language and a little history of literature. .

. Fortunately, Cervantes cannot see the Eentence 1 found in a -

badly adapted version of Don Quixote: “Don mounted his horse
and rode off. ..” nor Mark Twain see the copy of The Prince and

E . the Pauperl bcught in Spmn the cover and title page of whxchs
" attribute the story to Mack Twain.

Of course such atrocities are not found in the majorityof .

translated books, nor are they restricted to any country; they

are cited to-show the pitfalls in translation. Most editors (and
translators) are conscientious and sensitive about the quality of
translation. Biut what and how do they decide to translate?

. There is little question that editors look primarily for good

books that lend. themselves to smooth translation. If one

examines the kindsof i;ogks chosen, itis clear that the majority

) -
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;ﬁanslatom m friei lﬁ:éthercﬂuntnes, theyrelyheavlly

 perso
an editor abroad, there may be'agreements on future optionsor -
first refusal righta. If they are fortunate, editors mgy havean '
“inhouse staff member who reads a foreign language, or they

““veviews -and inhhpgraphles, gnd t.hey congider auggesﬁons-
from literary agents, . =
-...Once a tgntahvﬁ

nal visits and, once a relationship is established with '

. .may-have'access to a foreign language bookstore. They watch o

| "’c.e of a book has been made: the .

editor may ask several readers for an opinion as to the book's”
- literary quality and its suitability for translation. Next thereis
~ thé problem of choosing the translator. Lucky the editor who
. can turn to a translator.of established and deservedly high
* reputation. Unlike the author, the translator will usually-
. prepare the entire manuscript, which means a major invest-
wae o ment of time for both tranglator and edltﬁr, for the editing of a .
translation can be a‘very time consuming process
.. 'The specific function of the translator is to pmduee
" ;Yersmn of the original work that will satisfy the editor and
“editorial advisors. “Tradittore, traditore,” says the Italian
. maxim: To translate is to betray. C‘ertam]y the heart of the
translation problem is to translate without betraying. What
makes it possible for. translators to do this? It may seem
simplistic to say that they must know a second language x
... - - thoroughly, but those embroidered helmets remind us that it is
possible to publish a book in which that knowledge is lacking.
Translation should always be from the second language to the
" native language so that translators can be at their most fluent
and idiomatic. Translators must make language flow, must .
have a sense of style, must be able to write well—and they are .
far more likely to do this in their own language.

Lo
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. Th& most d.ifﬁgult pmblem ia chqoamg the middle path

- .between litéral translation, which results in stiff:and often
.7 " .. awkward literal adherence to'the original, and a translation so’
ot free.that it loses all resemblance to the origindl and may lose .
- the precision of detail that gives furm. structure, and color to
¢ thébook. The translator’s obligation is to interpret the author
. with mteg‘nty‘ Jut to maintain that integrity, to preserve the

. linguistic. .equivalents of the author’s story, intent, and style,

. means that the tranalatﬂr must be a channel a aympathetlc o

" interpreter.
j’ .~ Patricia Cramptﬂn (2). E%‘g‘rs the translator ‘must be
) - prepared, in fact it is his professional duty to prepare himself,

to be totally iﬁmersed in the intentions as well as the style of -

"the original author.” This, Crampton notes, helps avoid

oddities of dialogue. Regardless of familiarity with a second -

K language, orie must cope with several kinds of obstacles. Each

. language has its own pattern and cadence; what is poetic in

_ one may be sentimental in another, It is harder to translate

_boeks for children than books for adults, since what may bea

mild hazard for an adult may be an obdursdte barrier for 4 child.

One such obstacle is practical: The translation of such

things as terms of measurement, slang, currency, or titles for

which there ate-no exact equivalents. A second is idiomatic—
thé interpretation of a colloquialism that, if literally trans-*

lated, would lose or change meaning. A third is cultural. A’

story written in a country that has a single religious or political

. orientation may need amplification or editing tb be compre:

hensible to readers in other countries. A fourth has to do with

~latent content, thosereferences that are dependent on common

- knowledge i shared heritage. Thisis noticeable in allusionsto -
P childhood games and often is particularly acute in translating

r " humor, when comprehension often rests on oblique referen ze

as it does on an untranslatable pun on words.

- Given all this, the translator must work slowly, seekmg
for the exact word and the sensitive phrase, checking to make
sure there are no errors of fact or interpretation. And, since

" translators are paid by the word (more specifically, by a set fee
per thousand words) it follows that the more conscientious—
and therefore slow—the work, the less financially rewarding
per hour, unless there is a royalty or Bonus arrangement with -
the publisher.

‘18 ) 00y _ Sutherland ‘
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" foremast bullfighters” (2)..
.~ Asto the remawers, wlm alqa play a role in the fate of a-:

';5 ;

[an 'la r's 2?1, le bewevagmditmghem _m
| come betw& the raader and the“" .
vlewer ma_y nnt know whether to. attnbute this to the authm-
or to thie translator, but the dialogue still is not convincing,
Rewewers alao Judge on the amnunt Ql’ dlfﬁculty uf matenal
i’lt is reaaanable to expect in an edztmn‘ of an Enghah hock -
“: . published in the United States, that an English child will say
. “lift” rather than “elévator,” The context, however, should.
" “make clea:, what a lift is; it should not be necessary for the
“_ translator to introduce an explanation. That’s an example of
pmblems that arise when children share a common language.
- It’s not necessary to change terms as much as it is to clarify
. them, and even that decision depends on context. If children of
x .other countries don’t know what sauerbraten ‘is, it seems’
... sufficient if it is made clear that it is a kind of food.
Problems can arise even within one country. Jamake
H1 hwater (4) an Amem:an Inchan says m the preface tn hls :
" that he or she leams and that hag been culturally determined.
‘long in ddvance of the person’s birth. That is equally true for-
" Indians and for white people. The world is made coherent by’
our description of it. Language permits us to express ourselves, -

at!
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" ‘buti 1t alua p]aces’linﬂs on what we are ahle tg say.” Haws much
““move difficult it is for. translators to create’a ‘bridge when the ;
~two. languages with which they are working have htt.lg or -
- nathin in éommon linguigtically or culturally! =~ - < ..

¢ reasops books are translated and the chahnels by"

W ?whlch they may have been brought to an editor’s attention

have been, entioned, but one must keep in mind\that

', publishinf®s a business, What's in it for the publisher? Forone '
thing, . dwaxsxty enhances the. pubhshers reputation for .:

another, most editors of children’s books have a sincere:

- interest-in making it possible for.children to have the best
available literature. Yet they must keep financial #tricturesin -

mind; every house limits the number of books it publishes, )

- .‘andseapemally in ‘smaller houses and in smaller countries.

where the size of the potential readership is limited—each time '
an editor chooses to publish a translation, some other book will

- not bé published. That's why such an editor may: choose abook
. that's been popular in the originallanguage rather than a book '
" that has received a prize for literary quality but that cledrly
~will appeal to a smaller group of readers than the popular book, -

Alas,  translated books seldom show an' impressive
profit. In the United States, bcokstufes which tend to stock
mostly series, classics, winners of major prizes, and compara-

~ tively. lightweight popular authors, seldom carry translated

bdoks.-Less than 20 pggpcent of the new books published each™ -
year are to befound in bookstores in the United States: And
translated books are new books. Why take a risk? The preserit
financial situatieg has affected translations as it has almost

_ ' every aspect of publishing, not orly in the cautious attitude of
- . stores, but in the atjophied budgets of the prime cnnaumers uf' _

children’s trade bdoks—the libraries.

" Another limiting factor is cultural dlgpanty Chlldren '
cannot absorb what they cannot understand. Faced with a -
reader’s report that a book would be incomprehensible, it is the -

- editor’s decision to publish or nbt to publish. Or it may be that -

- the problem is complexity of style. Pcmdenng the fact that

" Virginia Hamilton was not published jn Great Britain until

-she won the Newbery Award (although all her previous books
had beén well recezved), John Donovan (3) says, “The _

explanatmns for this reticence are very mystifying” and he

- quotes such phrases as “very American” and “language



g ,ﬂia reaﬂmg needs of theu' chjldren, o ﬂmt Ed;tura seek books L

- for translation to fill the gaps. While the primary cgns{derahan PR

- ~may beliterary quality, an edxtnfmay well choose a book forits

" genre or the information it gives or the’ aub]ect with Which it.
deala in order tn fill what the ed:tor feels is an-unmet need AR

; bdﬂkstnra‘s fof translated bngks and that Eaiea gventnhbranes‘ S
{whichsconstitute:the-major-market for-children’s-bcoks,-at .. .-
"~ least in the _United States) are unimpressive, publishers may - ~ -
~ find that their profits are cut due to dpaadvani‘.agegus exchange B
_rates. Mary @rvig (6), discusging €conomiic conditions in the .
" publisking of Swedish children’s bookg. points out that
_“Publishers have to concentrate more and more on established
" authors-and reliable types of br.mks " What this n:nphea for the v
T""t:ranslai:ed book is obvious. - ,
Aase Bredsdorff (1) report:mg on Danmh pubhahmg,
_ natea that “. “ t:rs.nslat:lnns of cheap foreign series, for example
 The Gﬂldeﬂ Books, seriously hampered our own production of -
" picture books which are, neces , more expensive because -
of the fewer copies pnntedi’ Br ff goes on to comment
" ‘that, in a country where pict# comprise the most p
valuable part of children’s boo tion, this was cata-
strophic, (Valuable indeed, with two ish artists who have
" won' the Hans Christian Andersen Award!) Bredsdorff also
deplores the fact that so few English language prize books are
translated Tns m a muntry in whlch must translatmns (as is

Scandmam,an languagea or Enghgh in which !the majnnty cf
" children’s books are translations; and in which, with limited
publishing resources, “Every bad book excludes a good one.”
In the same book (Translation of Children’s Books),

0o

3

Piéﬁbl'ems of Translating e : o1




Margaretha Schlldt, edi’tor at Bfmmera, notes that ed;tozs are..
" reluctant to try a book on faith but that often, after a book
DI ,appegrsmtranslan@n mama;arlanguage, it will be picked.up.
Yo % for translation by pubhsherﬁ in-other countries. Their reluctance -

e to- take ﬁhe initiative is based not only onthe fact 'that -

_ translatlmﬁ may not. be praﬁtable but ‘that they ‘usually

mvolve more work for edltnrs because Df a hlgher pptentlal er
ferrm's ey v

o 'I‘he wholg procedure af translatmn in Eum Eeemg ,

*fraught with risks and problems for the oveﬂvnrked editor and’

the underpaid translatar. Why bother? There are two good
 reasons:, Books and children. All of us are concerned with -

children, with what and how they read, with thé possibility.
~ that meclmcre books cantnbut,e to readmg reluctance, and with

‘ 1mpnrtance of makmg bcﬁ:ks from alI coﬂntﬂes available to all
children. We want to help them: became world citizens, to offer

-~ them not: just some but all of - the best-int. children's: Ilterature —
- “There have been many developments that tend to make
these goals more attainable. There is the increased attentionto
chlldren 8 bonka in mtemabonal book fmrs such as th()se at
»anrmal ehlldren 8 bﬂﬂk fan‘ at Bolggna or. the Biennale of
Tllustrations Bratislava. There are such international centérs
as the International Youth Library’ in Munich or the
Infnrmatmn Centre on Children’s Cultures in New York as Well
- as.the many national centers that have international scﬂpe,
such, as the Children’s Book Institute in Stockholm. There is
1B8Y (International Board on Books for Young People) am:l its
very useful publication, Bookbird; and there are: all the
. international activities of 1BBY's national sections. There are
" lists of books recommended for translation (such as- those
. pubhshed by the American Library Associatién) and there are

. ongoing projects in which books are chosen for dondtion to
. libraries /in ot er countries, partlcula‘iily in the emergent
nations. There are the developing pubhshmg industries in
smaller countries, with such catalytic agencies as the Institute -
for the Intellectual Development of Chlldren Eﬂd Youth m

Iran , :
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Thara is- *emﬂence gf t.he grcwﬂng recogmtmn af the
“. "importance of the work of the translator in the establishment "
- of such awards as..the Mildred Batchelder Award for -
' translation or the inclusion of translators on the list.of Hans -
" Christian Andersen honor books, There are the international
"Hans Christian Andersen. Awards and the many- national
- ‘awards for which authors from other countries are eligible. ' .
" There are increasing. numbers of Dtgamaatmns like the .
. International Reading Association that demonstrate concern - -
for the child’s book as a.medium of cultural. exchan%e as well as
a shared literary heritage. - . »
B In addxhun to gll these expandmg areas, what more do

¢ nition by the. larger ‘hteréry wm'ld “of . the 1mpnrtance Df A
. children’ s literature; and bmkgtcxresthat gtack more and better -
children’s bonks including 'well- reviewed translatmns ‘We
_.need more parent groups like+the Bntish “Books for Your  _
' Chlldi‘en“ program, more emphasgis on children’s llterature in
t:ammg prugrsms for: librarians and - teachers stroenger
translatura associations, morge editors who attended the book -
“fairs at both Frankfurt and Lglpzlg, and recognition of the fact N
that improvements in any part of the children’s book fieldcan
contribute to other parts as well as- the whole. We should -
o :emember that large cnuntﬂes need cultural infysion as much .
~as do small countries. : N
Jella Lepr:nan 8), founder of the Intematmnal anrd on )
Books' for Young People and of the International Youth
le:aty, desenbmg the early yearg of t.hose mstltutmns says ’

theu' hands and fneetmg over a bﬂdge caf chlldren 8 baaks
And this was only a start.” Despite all the problemsinherentin
translation, children’s books are a mighty buttress for that
. bridge. And we see why when we look at the categories for the
Special Hans Christian Andersen Honors List for 1979, the
"Year of the Child: international understanding, promoting
" concern fqr the disadvantaged and handicapped, human
" rights, getting to know one’s own and other cultures, concern
for the environment, and peace. While Such concerns are

-
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mgnlfegt m the buoka qf all cnuntnes, there is- surgly no better :
way to lead children‘ toward international friendship and trust .
1" than to foster their understandmg, through translated bnnks, N

7.7 of 'the fact that such d,eap concerns are ahared by c}uldren all. .
.+ [ .over: the werld ' . -

. %’A*"Referem:es e
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'L’-'Nn 4 GchisiM\mmipal‘ Ele :
Shinjuhi, Tokyu ~

2O Edzmztmrz in Japan S ' : _
~“For purposes of this study, children were gmuped mto twa v
i categories—infancy (up to two years old) and preachool ages -
_(beﬁveen three and five).
Sl A majority of Jap&nese infants are reared -by their « -
"*matﬁm athome. Recently; however, an increasing number of . - -
. mothers in' ‘Japan have been leaving their children at'day -
" ‘nurseries in order td. work. Unfnftunately, such day care
- facilities are not yet sufficient in this country. Japanese .
: parents of children between three and five years of age tend to
eagerly send:them to kindergarten, chiefly for the education
: affezed by such instityytions, »
’ ‘About 64 percehit (2,370,000) of those chlldren between o
*.three and five years of agq go to kindergarten. There are
. 130,000 three year olds; 980,000 four year olds; and 1,260,000
-~ five year olds (% of May 1, 1976, based on the survey by the
. Ministry of Education)."Thus, seven times as many four year
~olds as three year olds &o to kindergarten, and about ten times
as many five year olds, when compared with three year olds,
attend such preschool institutions. This means that the older

L

- the child (and, thus, the closer to eligibility for campulsnry :
education), the, higher the percentage of enrallment in
lnndergarten m dapan.
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, RE unced in cmes than in rural
- areas; For example; in Tukyﬂ, 9MBorcent of five year olds, 88
- percent of four year olds, and 26 perteént of three yearoldsgoto:
_kindergartens and day nurseries, %&d almost all parents of
four and five yesr olds, who haven'f been ‘admitted into such
inatitutions earlier for various reasons,'wish to send their -
" children to kmdergarten to make sure they receive proper ~child
. education before receiving compulsory. education at elemen- 5
¢ tary school. This trend will most likely continue and the desire
~ of such parents for better chlld educat:mn w111 Eurely grow
stmnger in the future. o

- This tandeney is'more pr

. Interests a’mang Jt;panese Parents
" in thé Education of Their Children
Most Japanese parents are mterested in the educatmn of
~ their children, which is mdlcated in part‘ by their keen interest
- in picture books. -
A survey on the attitudes Qf motherg toward picture
books was. conducted at six kindergartens in Tokyo, each
" involving different social and living environments. The 274

" ‘mothers of five year olds were asked to state their reasons for'

~ giving picture books to their children. It was found that many
" of ‘these mothers dn this slmply for the purpose-of child °

.. education.

Results of the survey show that Japanese mothers gwe
theu' chlldren picture books for the fﬂllowmg reasons.

Percentage '
They want their c:hlldren to ﬁnd
the joy of reading 81
They want them to be more. ' .
creative and imaginative 66
They want them to be knowledgeable 52
They want them to learn words 25
They want them to become fSl‘ﬂlllEl’
© with pictured 20
They want to use picture bnaks '
to teach manners 20
‘They want to make the parent-child
relationship better and ;
more meaningful 19
- Their children want picture booka 18
. Mothers: themselves, like picture books
and want their children

to read them . o -8,
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Ilfental and Attztude Changes af | A R
" Children in'Group Situations 5. .~ .. -~ =

&

mfuat:ians over the penod of one year can be divided into six

i T) ,ﬁmgtgmaﬂiegnodvvhm hi
'enﬂronment (kindergarten) and, feehng mentally insecure,

ﬁ

ire books béfnre they ga to

Mental and  attitude .changes of‘ ehxldren in gmup .-

d:eng;:epﬂtmamw s

, fradual]y find for themselves a place tofeel secure. This period N

araund April, the new school year in Japan. "

c The sécond step is the period - when :these - children,

. havmg found what they can do irl their new aurrﬂundmga, try
to approach others.. =

»=: - The third step i when the children begome mterestecl in
their surroundings and begin to expand their activities.

. After the summer vacation comes the so-called “rocurrence
' .penod“ in éarly September when ‘children again feel a bit.

insecure and show the symptoms of the first step Hnwever,
they soon recover.

The fourth Etép- is charaeten:ed by t.he children’s

preference of friends; games, and achﬂhes They make full
-‘efforts in their activities,
~In-the fifth step, children develop posltwe attitudes to
_ vassist them -in ‘overcoming difficulties in. their activities.
"During this. penod they shaw interest in what is going on
_around them. - v
B  The sixth step is the permd when mdnndual children,
" to the best of their ability, face thexr lle ‘at kindergarten

. squarely.

Amcmg these six steps we can consider that the fixgt

~ step, which comes around Apnl (the new schm:l year), is the

B l . .. ) i. .h 'r_ ,
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mentslly unatable periud for cluldren* the second arfhird a

. steps are- the stable periods; the fnurth fifth, and sixth Bteps

- " (after the summer vacatmn) are when mdnudual ehlldren
K damonatrate t.hen- abxhbes K : o

K C?hildren ] Mental Progress an.d the Use of Pu:ture Baoks
In these six steps, it has been found tobe very effectiveto

TS " use pmtm‘e books in-the development of children’s EbllltlEE

That is, in the first step, when childrén are mentally insecurein .

" " the new environment, they can be made to feel at ease if they

are pruwded picture books they are already familiar-with. at
"home. In addition, by reading such picture books aloud. to-

o ‘groups of children, teachers can communicate with them. The

~reading aloud also helps the children feel secure by pmwdmg .

‘ cthem mth something in common. K

o ”ffthese children enter the segond step, plcture baoks ‘

L ,gwgﬁthem; an even greater sense of‘gecurity; the books may .
remind- them of past expenem:eg ‘before attending kinder- -
garten. For instance, the book Peekaboo, written by Miyoko
Matsutani with pictures by Yasuo Segawa and published by
Dohshin-sha, is'a good book for children to talk to and to play
with by themselves. And by talking to the figures in the book,
children can imagine playing with them. The Curious Little. .
Kitten (originally copyrighted in 1956 by Bernadine Cook):

.. shows the pictures in sequence from léft to right, which helps

. children to follow the story.very easily. As a result Just by
following the  pictures, these children will show interest in the

‘book, reacting honestly to the story told. This particular book.
~ has plctures and uses only the simplest pcsslble lines and-

. expretsions to tell a story, with selected dialogue. Thus, it is-
very suitable as teaehmg matenal for chlldren in kinder-
garten. : _
In the third gtep of development, children expand theu'
experiences and verify them through picture books. In the -
process, they come to have common understandings. Through
such processes, they learn to enjoy the company of others in
group situations. These children love to listen to old folktales
" . from Japan and other countries. For example, The Three Billy

Goats Gruff is one of many stories farﬂlllar to Japanese
_children. ~ : :

- ’ . A4 3 =
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Chlldren in the ﬂnrﬂ gtep also like t(s lmk at pmtures and |

hsten to. stories of one’s experiences such as Swimmy

- (copyright 1963 by Leo Lionni and published by Pantheon - A
- Books),. which. tells how 'to. find the joy of group life. Many -

children will find the story interesting and easy to accept.
" After the summer recess, through the fourth and the fifth

‘stEpE (September to December), children begin to'have deeper o

_ association with others through picture books. And while a

sense of compamonshxp grows among children in these steps ;

“of child development, a sense of competition with gthersisalso
“created. Teachers can.let the children find how to hehave in

group. situations. They' have a strong tendency to wanttoen-

.gagein group play with chers With proper guidance by teach-

“ers, they can ‘develop group playing abilities based on their -
‘past experiences. At the same time, a sense of companionship -

.develops among them as they tr§ to divide the'roles of each
= _memberof a group or the whole class to achieve common goals
.- and to' settle quarrels among themselves. And being: able to
adjust themselves to such developments, these children come
~ to understand and enmy the fallomng stories: .

. The Selfish- Manké‘;‘y and the Good- Natured Cmb
~ Old Japanese’ folklbre story about & selfish monkey

being forced by a chmp ‘of crabs to reflect on hlE bad

behavior. - -

The Little House by Virginia Lee Burtan ngghtnn _

Mifflin, 1942,

This' American story centers on a small house in the‘

‘Enuntry, which faces a danger of being destroyed for new
. and modern bulldmgs But, in the end, the people realize
how importantitis to keep tradltmnal things in this age

of modernization, §nd the small rural hOUEE surﬂvea in

another rural area.
Die Bremer .'Eo'tczr:itmLz.su!mn.te'rlg (The Musmlans of Bre
men) copyright by Hans Fischer, 1948.

In this fairy tale by Jacob Grimm, aging animals work
together, with their speclal talents, to get rid of a thief.
The Tree of Mochi Mochi, Japan Creativé Picture Book,

written by Ryusuke Saito with pictures by Ju'u Taludalra
,19’71 Pririted in Japan.

A five year old boy named Mameta, who hves with hls A

g
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-himself to urinate. However, one evening when his
beloved grandfather is dying, Mameta gqges alone for a
doctor to save his grandfather. And that night, Mameta
sees the lighted tree of Mochi Mochi, which can only be
seen by courageous Chlldren .

By the sixth step (January to March), children should
understand the sentimgnt of picture books. They are already
able to enjoy the basic stories of picture booksin the fourth and
fifth steps. And by this time of the school year, they can enter
into the sentiments of characters in the picture book stories
and discuss théfl’l with nther t‘hildren

hunter grandfather, is too c:nwardly to get up at night by _

their mtellectt@l interests. They also know what they want tcn
do And they seek to demnnﬁtrate their own abilities in a’

t.hmk up a new game and by dmng thls, their gmupai or the
whole class, begin to act on their own initiative. In this step, the
number of those interested in words and characters increases
and you see children enjoying picture books by themselves. In
addition, they find something in common with others. Their
sentimentsand facilities with speech are developed as well as
their creativity and imagination; and with picture books they
can confirm their own personal experiences, expand them, and
gam new knowledge. As a result, they tend to prefer reading
picture books that will take them to thé world of imagination
and fantasy.

Children in the sixth step should have picture books
which give variety in substance, give thrills and the spirit of
adventure, appeal to the emotions, and can be appreciated by
the children who share the world of fantasy with their friends.

The F'irst Errand Japan Craative F’icture Bnok wfitten

her first Errandi loses hgr money but is dehghted to find it
later, feels a bitignored atthe store because she is not tall
enough to be noticed by the people behind the counter,
but in the end she does the errand.well. The girl feels a
sense of accomplishment and satisfaction for the first
time in her life after she gives the milk to her mother. -
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e - Mental and Attitude Changes of
‘ Five Year Old Children

Mental *
Steps State C‘hungsx
Firat H Unstable? Children enter . Néw surroundings,
(April) s and 1 the unknown with new teachers
! insecure | world (new # Children feel they
==FT=- environment) are accepted by the teaLhEi'E
R — — # Children find out l}nw
H to spend time
! » Children find their
i ! way around
Second ' Children begin A have
A(May to . to understand
June)y | their environment * Children feel they are .
| and what is recognized by the teachers
= coime an e Children find their own
going on PR
i A positions in class
Thlrd F‘;;[%E !‘! ire L ?}Eilig‘?j‘g“{fmiﬂn in
July) b —ad their own place - sibed w0 thar
~ } gurroundings (they
1 © | in the group to find they can make
1 Wh":h they bd""g, friends with othera)
- 1 e Children begin to find
: . things they want to do
I - ® Children have confidence
Fourth [} Children begin to in their teachers
{September to ' work with othera e Children are able to act
Qctober) ' = according to the
! lifestyle in kindergarten
1 o Children begin to have
! something in common
- . ", with their friends
Fifth .F; = 59 ® Children begin to
(November to 81 0%itive 1 find what they want
. Decembers, _= B -
Sixth {Trinl 1 | [Children are ! o Children feel a
January to § and Tk capable of i sense of auccess
Mirch) ¥ error [ taking up a i and accomplishment
======0 L | challenge | en work toward
= = 3
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“Suho’s White Horse, a folklore story in Mongolia, retold
by Yuzo Ohtsuka with pictures by Suekichi Akaba.
Printed in Japan.

A boy shepherd named Suho lives in the Mongolian
steppe. One day he sees a white horse and decides to look
after the horse. But the horse is found by the king of
Mongolia and taken away from the boy. The horse is
killed while trying to flee to the boy master, and the -
Mongolian musical instrument—the harp with the head -
of a horse which ismade of the horse’s bones—is left with
the boy. When he plays the harp, the beautiful melodies
keep the villagers in peace.

The Book of A,1,U,E,O(Japanese Alphabet), pictures by
Mitsuyoshi Anno. Anno’s Alphabet, M. Anno, Crowel],
1975,

The book deals humorously with the characteristicsin
sound and shape of the 50 letters from A to N in the
Japanese alphabet.

The Book of ABC, pictures by Mitsuyoshi Anno.

This is a fantasy picture book with each letter of the
alphabet looking like a piece of wood. The author fills
this book with his imagination and humor.

in the sixth stage of development. The books satisfy the
intellectual needs and interests of the children, enable them to
develop and demonstrate their imaginations, and help them
indulge themselves in their fantasy worlds.

Conclusion

Children go through constant mental development in
group situations, in kindergarten or nursery school, hy living
with others. The use of picture books has proved to be very
effective for the total growth of children as human beings.

And now we can select picture books which are superbin
artistic quality and substantial in content, We can find such
good picture books on a worldwide basis.
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Encouraging the Reading Habit

Ralph C. Staiger

International Reading Association
Newark, Delaware

United States of America

Most of us believe that it is desirable that the reading habit be
encouraged. We agree, in principle, but we may not agree on the
details of stimulating children and adults to become habitual
readers. For one thing, we recognize that, although we tend to
want to create readers in our own image—readers interested in
the same books and ideas as those we cherish—we know that
individuals differ in their leanings and concerns, and we
cannot realistically expect to create clones of our reading
selves. ' ' o :
Unfortunately, teachers in the United States and many
other countries have not takerr much time for encouraging the -
reading habit. The norm appears to be that teachers spend so
much energy imparting information that there is little time left
for creating a love for books and reading. There are many
exceptigns, and it is significant that students, in their later
years, remember those teachers who have pushed their
frontiers back and who have forced them to become learners.
Students quickly forget the knowledge-dispensers.
Why Do People Read?

Gray and Rogers (2) have presented a carefully compiled
list of purposes for reading which suggests that the habit of
using reading is based upon rgal human needs. Variations in

motivation for reading may occur in various cultures through-

A
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out the world, but this hst of purposes provides a useful
foundation:
1. As a ritual, or from force of habit
2. From a sense of duty
3. To kill time
‘4. To know and understand current happemngg
5. For immediate personal satisfaction or value—for
fun, pleasure, escape
6. To further avceatmnal interests—to learn abnut
hobbies
7. To carry on and promote professional or vocational
interests :
8. To meet persanal social demands :
9. To meet sociocivic needs and demands (good citizen-

ship) —
10. For self-development or 1mpmvement mcludmg ex-
tension of cultural background d

11. To satisfy intellectual demands- - - N
12. To satisfy apiritual needs

Lapsed readers offer many excuses for nDt readmg
Radio and television have been blamed, as have “poor eyes,’
and “too much housework.” One never knows the truth in all -
cases, and we can always find exceptions such as people with.
poor eyes who enjoy radio and television and those who do a lot
of housework and also read a great deal.

Of the several case studies of mature readers included in
the Gray and Rogers study, the individual who was most
nearly mature in all areas (Case Y-3) was a professional
woman, whose activity in civic affairs contributed to her
breadth and depth of interests, as well as her purposes for
reading. Her awareness of these purposes was outstanding, as
were the intellectual challenge of the material read, the
richness of ideas involved, and the varying difficulty of what
she read. While some reading was at a level of great interest
and penetration, some of it was at a superficial level—merely to

jsatisfy a passing interest or whim. This was especially
striking, for her schedule allowed little time to spend in
reading. She did not use the frequently heard excuse that there
was not enough time for reading.
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' Much later, in a quite different context, Kamards (4)
reported a similar finding. In spite of havingless leisure time,
. Hungarian workers who were continuing their education were
" found" t,og.ie reading greater quantities of material and also
.+ reading-more often than those who were not continuing their
Echudlmg SN
How Has Reading Been Encouraged
in Various Countries?

During the past few deeades a number of organized
attempts have been made to stimulate the reading of the
general public. I would like to share a few of them with you, as
they were described in a recent Unesco publication (5).

Several different approaches were taken. Some were
~directed at chlldren of school age, others to the general adult
population, and same tu both. ‘

¢ o

New Zealand

As most people in the book world know, 1972 was
celebrated as International Book Year, and national book
councils were established in many countries. As an initial
major undertaking, the New Zealand Book Council decided
that it would engage in a project which has become known as
“The Book Flood.”

Many investigators were interested in why some
children had become habitual readers and others had not.
However, no sustained and systematic experiment had been
conducted to test the assumption that reading tastes are likely
to be influenced by the supply of books available. The New
Zealand Department of Education, the School Library Service,
and several advisory committees to plan the project in detail
were also involved actively with the New Zealand Book
Council.

With the assistance of the New Zealand Centre for
Educatjonsl Research the study was conducted in the city of

lotal lnEpEEtDl‘S as hg\fmg enrolled many chlldren who had
limited access to books. Large numbers of Polynesian children
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- from varying language backgrounds were in these schools.
There were few books in their classrooms, and the principals
of the schools showed high interest in the project. Each school
was to be supplied with 400-500 good books per classroom, from
entering classes through the fourth standard, and the effects of
this improved supply of books upon the reading habits,

interests, and skills of children were assessed as well as the
practices and views of the teachers. The experiments pointed
out the significant fact that the stack of books brought the
collections available to these schools up to the range and
quality of books which were availablein the most favored 10-15
percent of schools of similar size and type.

According to informal observation by teachers and
visitors, the initial impact of the Book Flood was good. The
children seemed enthusiastic about the unaccustomed range of
attractive and interesting books; they spent more time reading
and talking about books; they borrowed more books for home
use and took books home for their parents to read. The
investigators were not satisfied with these observations,
however, for they do not tell us about the long term effects of
books on children’s behavior.

The Evaluation Committee selected and devised suitable
tests, questionnaires, and rating scales. Initial baseline levels
were obtained for reading comprehension,-yocabulary, and
listening skills; and a survey of reading interests was adapted
to assess the children’s interests in books and other reading
materials. An attitude scale was used to assess the older
children’s attitudes toward school, reading, and themselves.
The junior children’s word recognition skills‘ﬁ:tter identi-
fication, and familiarity with books and print were estimated
with standardized tests, and teacher ratings on a three-point
scale were used to assess the attitudes of the younger children.
In addition, the teachers who participated made confidential
assesaments of their own practices and beliefs in the teaching
of reading, using a checklist devised by the Evaluation
Committee. All of these evaluations were made before the
books were made available, so that follow-up comparisons
could be made after the Book Flood had been in operation for
some time. ]

An intensive case atudy was made of five children from
each class. Questions were asked about books owned and read

o
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‘dnd about - home baclcgmund parental interest, library
borrowing, television-viewing, and other factors likely to be.
mﬂuenced by the Em)k Flnﬂd Studles were made le the
tories and runmng records.

- From the baseline data, it was seen that in thelife of the
typical child in these schools, bogks and reading played a very
small part. Few children had favorite authors, and most hdd
httle access tg bunks The average number of chlldren in the
watched telemslcm for 22.5 houra per week althﬂugh some
.claimed-over 47 hours of viewing. There were few books in the
home, and in one school 81 percent claimed that their parents
never read to them. In the other school, the proportion was 44
percent. More than half of the children never read a
newspaper. The vast majority spoke English at home, but for
many of them it was not their mother tongue.

One year later, additional measurements were taken, to
ascertain the long term impact of the Book Flood. The children
had more than doubled their reading as a result of the Flood.
The reading and listening comprehension test results were
very similar to those of an interim study. Listening compre-
hension improvement was the greatest, and the children,
significantly in light of the nature of the group, held their own
in the general skills measured by the reading tests. This is.
considered significant because children with language diffi-
culties, and from depressed socioeconomic and cultural
conditions, often lose ground rather than continue to gain,
when compared with the general population. The Book Flood
had marked effects during the first six months, and main-
tained these effects throughout the second year.

The teachers’ views on the success of the experiment
were varied, but the majority of the staff was confident that the
project was successful in “hooking’”” many children on books. I't

/is interesting to observe that those teachers who reported a
decline in interest in the Book Flood also revealed that the
impact of the program upon their own behavior had been
minimal.

In the final paragraph of the evaluation, the success of
the Book Flood was summarized: “In sum, the majority of
teachers felt that availability of a rich supply of 300-400 well-

(N
L ]
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chosen books per classroom was a very commendable policy,
and while not the critical factor in bringing children to a
lasting habit of reading, it was an important first step’ Their
opinions are supported, by and large, with theinformation that
most children were consistently reading much more, that their
reading and listening skills were slowly but steadily improving,
and that they were becoming more familiar with books and
authors” (I).

"~ 'Significantly, the National Book League in the United
Kingdom has embarked on a long term experiment along the
same lines. The project is being funded by the British National
Bibliography Research Fund Committee, is being monitored
by Bradford University’s Postgraduate School of Studies in
Research in Education, and will be followed with interest.

Australia

An example of how a professional public relations firm
Qan be used tn promote a hcmk week celebration is exemplified

Th& main ob)ectlve ﬁf the campaign was to reach the 65
percent of the Australian public who are not regular book
purchasers. The public relations firm reported that 0ZBOOKWEEK
wag an unqualified success.

The broad objectives of the program were to sharpen
awareness in the community of Australian books, to increase
the instance and frequency of buying and borrowing of
Australian books, to stimulate interest in Australian books,
and to enhance the attitudes of the Australian public to
Australian books.

The selection of an alternative name to Australian Book
Week was not easy. Eventually the name 0ZBOOKWEEK was
decided upon, as a memorable, different and informal title for
this book week celebration. “0z” was derived from a shortened
version of “Australia” which appears tobe accepted equally by
the different groups of Australians, who were the target
audience.

The promotional activities weréfled to individual books
by the use of an especially designed Australian book seal,
 which could be affixed to book covers and so specify that this
. was an Australian book. The design was also used in
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advertising, in general publicity, and in conjunction with
dlsplay material of various kinds.

Newspapers were encouraged to run either enlarged:
bfmk features or special supplements on books, which would
help spread the message of 0ZBOOKWEEK.. Each Cnuntry'
newspaper was sent a packageof at least twenty book reviews
and additional editorial matter relating to Australian writing
_ and publishing. These were published in twenty-four large and
small newspapers, and it was estimated from reliable statistics
that over four million readers saw the 0ZBOOKWEEK message at
the beginning of the week.

‘In some places, special ceremonies inaugurating
O0ZBOOKWEEK attracted a wider audience for the display and
" aroused interest in Australian books. Some booksellers bought -
gpace in local newspapers and used other media to draw
attention to the displays. Press clippings submitted by the
entrants indicated that the displays produced extensive
editorial and pictorial coverage. Book lists of Australian books
in the display were distributed and, in some cases, books
borgowed from the local library or for sale at bookshops were
made available. Added strength was gained through the
involvement of many persons not connected with the book
trade in the display competition. Display staff, children, and
amateur photographers all participated enthuslastlcally A
librarian in a small high school wrote of the results, “I doubt
that any of the 3,000 inhabitants of our Shire were not made
aware of OZBOOKWEEK. Most of the students have been
wholeheartedly behind this activity and they worked together
as a team. Perhaps this competition has been one of the best
things to encourage such school spirit” (3).

' A costumed creature known as-the Ozbookworm person
ified the celebration in many ways, and was seen by an
estimated 24,000 persons. Ozbookworm presented the Lord
Mayor of Melbourne with a special book at the opening
ceremony, Liardet’s Water Colors of- Old Melbourne. In
Sydney, ah Ozbookworm appeared for five days, for about
three minutes each day, in an excellent series of television
appearances, Ozbookworm also appeared in department stores
and city bookstores. A recommendation was made for a
children’s tele¥ision series on the adventures of “Ozbookworm
in Literature Land.” The actors who portrayed the Ozbook-
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worm reported that he. created an instant audience with both
young and old.

Many other o;:portumtles to publlclze Ozbookworm were
taken all over Australia. In each of the six large cities, where
the great majority of the country’s population lives, activities
such as radio and television interviews, special storytelling
sessions, and dinners were held.

-

Japan

A trip on a Japanese railroad train will convince a
foreigner that almost everyone in Japan reads. Yet, the
Japanese say that their countrymen are not good book readers,
and .they have mounted numerous nationwide and local
reading campaigns. This is a country with very high literacy!

For thirty years, a National Book Week has been
sponsored by the Japan Council for the Promotion of Book
Resding Book Week Et;‘tually lasts for two weeks am:l is held at

hbranes boakstor&s and smillar agenmes Newspapers and
magazines devote pages to Eadmg promotion during this
period. Outstanding people and groups who have made
significant contributions to reading are given awards, and
lectures or study meetings concemmg book reading areheldin

vAll of these activities are financed by the Japan Council
for the Promotion of' Baok Reading, with which ali publishers

than 500 yen

. Also sponsored by the Japan Council, as well as some
other groups associated with newspapers and mass commu-
nication, is an annual Children’s National Book Week. Under
this umbrella are conducted a wide range of activities which
encourage children to read—children’s book fairs, exhibitions
of picture books from around the world, book report contests,
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and the wide distribution of a pamphlet recommending 100 |
~ good books for children.

The doshuko Kanso-bun, whleh can be literally trans-
lated as “reading-impression eompneltmn is different from
what is kngwn as a “book report” in many cultures. Japanese
children afg encouraged to write their own views on the
relationships between the theme of a book they have just read
and their past and future lives, as well as eummerlzmg the
book and telling what they thought of it.

The nationwide contest, sponsored by the Mainichi
Newspapers and the Japan School Library Association, is
carried on at four levels: lower elementary, upper elementary,
junior high se¢hool, and senior high school. About one million
children enter the contest each year. The first prize winner at.
each level is awarded the “Prime Minister’s Prize,” and is
given the honor of reading the report: before®the Imperial
Family. This is an extregely creative use of the book report
1d&a. and is a far cry fr0m the pedantic use Df book reports
dre hy ehlldren for many years.

. can ~be‘¢eeen in the devel‘qpment of enoperatlve llbreﬂee called

"Bun_}i' Kyoko Mateue’gﬁ the Director of the Tokyo Chil-
dren g lerery, deeenbed r3:]‘1e growth of the Eunko effeetwely
Unesco Regional Centre for Book Development in Karachi in
April 1976. .

A movement begun in 1960 by Natoju Muku in
Kagoshima Prefecture has spread all over Japan. In this plan,
children read aloud from a book for twenty minutes every day
while their parents (usually their mothers) listen to them. This
simple plan has the advantages of having the parent and child

‘share the same feelings and obtain the same knowledge
through reading a book. It is also effective in promatmg the

reading habit.
Another similar plen encourages mothere te re.ecl eloud

comprehension of what is read takes place The psyehologleel
effect of such reading creates warmth and positive attitudes
toward books and reading which are difficult to duplicate in

later life.
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ERIC

Aruitoxt provided by Eic:

Corclusion

One of the purposes of the International Reading
Association is to develop an awareness of the impact of reading
by encouraging the development of worthwhile reading tastes

and permanent interests in reading, promoting the formation
of lifetime habits of reading, and developing an appreciation of
the value of réading in a democratic society.

We have a responsibility to go beyond the teaching of the
skills of reading, beyond the setting of purposes for efficient
reedmg, beyond the dlagnnele uf readmg dlfﬁ(tultlES and the
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