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PREFACE

Like the weather, the future is something we all like to *alk
about. Most of us have opinions and views as to what the future will
be. Perhaps one of the reasons that it is popular is that no one
really knows, or can ever know, the future--but we can all have
apinions.

As a general topic of conversation, the future can be popular
and ertertaining, but hardly useful. While aimless philosophizin

zoout the Tuluve undcubtedly hielps to pass the iime, and provides
some future insights to which people may wish to be responsive, it

does little to enable people to enhance their purposefulness or
planfulness.

Several years ago, the ERIC Clearinghouse on Counseling and
Personnel Services. (ERIC/CAPS) became interested in how we might
utilize the vast reservoir of accumulated knowledge and ideas in the
ERIC data base in a way that . .uld help futurize education. Almost
instantaneously, through ERIC, we can become aware of many past
happenings; we can become "conversational historians.” We at CAPS.
became intrigued by how we might use ERIC resources to help individuals
and educators think and plan more purposefully about the future.

In pursuit of this idea, CAPS developed a special project
entitled EFIC--Educational Futures Issues Component. EFIC, an
ERIC- .inded project, developed a survey and several special publications
which spoke to some of the major issues that ERIC Clearinghouse
personnel and adviscry committee members had identified. Now, in
response to concerns about how to help prepare people to meet and

cope with the future, we have developed a new resource, Images.
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assisting learners of all ages to th’ uctively
about their persoral futures, and tr selves for

L 2array of possiole futures in wh ed unon to
participate. [t expressly contains oaches and
exercises so that each facilitator aim- or herself the
approach which is most appropriate chat Images also has
a hidden benefit--not only does it 5 in which participants
can experience the future, it also 5 facilitators to examine

their own attitudes and values about the future as they select and
supervise the activities. CAPS anticipates that such involvement
will broaden those who use Images and make them better persons

and educators.

So--we present Images: A Guide to Futurizing Your Classroom.
ges: A urizing rour | sraom

Use it, experiment with it, dissect it, revise it, and reflect on
it. We feel that it can contribute to you and your teaching. You,
likewise, can contribute to it by sharing with us your reactions,
ideas, and your own images as to what it is or can be. Let us |
hear from you; 1ét us open a linkage between us which may serve as
a bridge to the future for our mutual enhancement.

iy

Garry R. Walz
Carol K. Jaslow

Q i
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=drthur C. Clarke-

Just Tike Scarlett O'Hara, most of us take tomorrow for granted.
Our personal battlecry seems to be, "Never do today what you can put

off until tomorrow:" As a nation, we prefer not to come to grips

0

Wiln majoi problems bui to use band-aids witen we really need
restorative surgery.

But time has a way of running out despite our best efforts to
make it stand still--and it is definitely running out in terms of
energy supplies, food supplies, clean air, and the potential to
danger signals that flash at every turn. No longer can we plunge
into tcmorrcw with our eyes and minds closed, entrusting the burden
of planning and “decision-making to someone else.

We are that "someone else!"

: Bﬁt most of us, living primarily for today, knowing just enough
about yesterday to fill in crossword puzzles, can make only uneducated
guesses as to what tomorrow portends. A gypsy couid do as well! -

How--and where--then, can we create an environment conducive to
legitimate learning about and planning for the future?

Because making informed dECTSTOﬁs depends _on knowledge-based
judgments, we must set early foundations for future-oriented thinking
and learning. We must provide opportunities for our children to

.grow up cognizant of their journey into tomorrow--accepting of the
o ‘ O
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notion that tomorrow may not, need not, perhaps should not be
today.

America's education system, because it touches the greatest
number of children and young people, is the most appropriate arena
in which to explore the future. America's ﬁeachEﬁs must be prepared
to help "Tuturize" America's youth so that Qpcomiﬁg generations will
be better able to adapt to changing circumstances. MNot only must
teachers "teach” in the traditional sense, they must act futures
facilitators--creating future awareness, encouraging future imaging,
and helping young people explore logical paths toward shaping their
own future.

Images: A Kit for Futurizing Your Classroom has been developed

Fn

on the assumption that the classroom is the ideal place in which to

review what has happened in the past, to analyze the present, and to
use these learnings to envision a preferred future,

Man survives uniquely by his capacit @ to act in the
nt on the basis of past experience considered

-

ms of future consequences.

~John MeHale-

A



ABOUT THIS KIT

[

mages dees not purport to be o curriculum guide. It does not

het)

[}

give you lesson-by-lesson structures for classes in geography, science,
mathematics--there are many such total curricula available. Images
does provide the "props" with which you, as teacher/facilitator (T/F),

can assist young people to plan their futures--their education, work/

leisure time, and 1ife style. Images is developed in three major

sections. The first provides a comprehensive look at the futures

movement--what it g5 a1l a

1

1L
[y

out, how it developed, how it zan be studiad,

=3

n

and where it is going. The second section is comprised of an extensive
Tisting of print materials, from which you may pick and choose, to
use yourself and/or with your students as background reading. The
thifd‘ééctiéﬁ contains activities‘designed for use with individual
students and/or groups. The activities are independent of each othar;
you can use them in any order, and some you may choose not to use at
all. ~

We who have developed 1@3341 have done so in concern for the future
of our children, our country, our world. We are-convinced that we can
no Tonger hand over our destiny to others--we must work today to
shape our own tomorrow.

You, the classroom T/F, are in the front ranks of this quest
to understand the future. By helping young people to develop awaren:
of, and responsibility for, their own futures, you can play a vital role
in ensuring that not only will a new day dawn but it will be a better
day for all of us.

We are the future--the future starts now!



USING HIS KIT

General Instructions to the Teacher/Facilitator

Frior to using the Kit:

t. Study the Kit thoroughly. Become familiar with the sections
on "The Future in Brief" and "Activities." Pay particular attention to

the Participant Materials (white paper) and the accompanying Facilitator's

Guide (yellow paper).

2. Read through the various activities and select those you
feel most appropriate for vour group, The activities have been divided
according to education level--elementary, junior high, senior high,
and college/adult. Some activities will appear in more than one
educational Tlevel but will be specifically geared to the age level
and interests of those particular students.

3. Each student should have a standard 3-hole looseleaf binder.
(Some students may wish to make a decorative cover for their binders
featuring their personal images of the future.)

4, After Séjéﬁtfﬂg an activity, beﬁcve the appropriate Activity
Form from the Kit, and duplicate the nﬁmber needed for ycur group.

Be sure to 3-hole punch the forms so they fit into participant
workbooks.

5. "Remember that, while the éctivities can be used "as is," you
should feel free tD\QEEEFé your own using those in the Kit as models
or guidaes, Nithigfgéch éétivity, you may substTtute suggested topics

or call on the group for topic suggestions.



DQuring each activity:

T, Provide yous group with an ovarview of the purpose and

goals of each activity. Raview the instructions carefully with

participants after distributing the Activity Forms.

M

After 2ach activity:

1. Have the students add their completed Activity Forms to
their notebooks so that they can maintain a complete record of their

Futures Activities.

2. Record personal obsarvations as well 2s narticinant comments

i+
(0]

i

about activities. These will be valuahle should you wish to repeat

the activities or use them with other groups.

ICR



FUTURE IN BRIEF SECTION




USING THE "FUTURE IN BRIEF" SECTION

The first section of Images presents a concise but comprehensive
view of the futures movement, from its earliest beginnings in Grecian
times to the present. It briefly examines a variety of techniques
uséd by futurists in developing ideas about the future, and discusses
the value of teaching futures studies in classroom settings. Social
trends, general broad-based educational parameters, and guidelines
for establishing program object%ves are delineated.

The teacher/facilitator (T/F) should use this section to obtain
background information on the futures movement which will make him/her
more knowledgeable about, and perhaps more comfortable with, teaching
futures studies. Participants, too, should have some background
information to praviée them with a mind-set for the activities in

which they will engage. You can select material from this section to

matufity of the group.



Why Should the Future Be Studied?

The future of the past is in the future. The
future of the present is in the past. The
future of the future is in the present.

-John McHale-

In a time dominated by economic uncertainty, international tension,
and domestic problems, many may question the value of, and even necessity
for, futures studies in educational settings. Every decade seems to have
its special focus for education, that area in which the public wants--
and expects--its young people to become instant experts. In the 50's
"Sputnik" gave rise to interest in science and technology. In the 60's
education itself was on trial; it was forced‘td stop, Took, and listen
to its numerous constituencies, each demanding to know not only the
"what" but also the "why." The 70's emphasized knowledge of self,
coupled with self-exploration and hedonism. In the 80's, we seem to
have run our course and are beginning to take a more global look at
1ife, recognizing the interrelatedness of events--ruptures in the
Middle East/oil production, revolution/price of gold, drought/population
shifts. As a nation, we are recognizing that while we can no Tonger
assume the burdens of the world, we can--and must--make ourselves a
part of that world. At a time when many of .us are distressed by
the nonresolution of conflict in Korea, Vietnam, anﬁ the Middle East,
ready to plunge our heads into the sand and wait for it to get better,
we are being Fa;ced to deal with global issues that are decidedly
unpalatable to our personal and national goals. As individuals and
as Americans, we must learn to accept and deal with the fact that

it is we who must accommodate to our finite resources, to the national



aspirations of other nations, to our interdependence, to an altered
future standard of living. |
Heretofore, the future has been a place into which we could

spring with bold ideas, unlimited resources, and great assurance.
Now the future'is more forbidding--we must approach it with cautious
optimism based on knowledge and reason. We must sow the seeds for
future thinking early in life so that by the time our young people
become our leaders, they will understand that their decisions for
the future must be anchored in events of both past and present.

B;*assumiﬁg a future, man makes his present endurable and

his past meaningful. Past, present, and their alternative

futures interwveave in the anticipation and prediction of
his future actions. (MeHale, 1969, p. 3)

What Is Meant By Futures Studies?

An aggregate of names exists for describing the concept of the

future: futurism, futurology, futures research, futuribles, and

rognostics. For this Kit, the terms "futuristics" and "futures studies"

'héve been selected. Futuristics is defined as a field of activity
that seeks to identify, analyze, and evaluate possible future changes
in human 1ife in the world,.implying a rational (rather than mystical)
view of the future that,aiso:a;cePts artistic, imaginative, and
experiential approaches as useful and valid contributions (Cornish,
1977). Putures studies is defined as the study of the future as
a part of school curricula, usually incorporated into English, science,
social studies, or multidisciplinary courses (Haas, 1980). Because’
\the future refers to a!period of time which has not yet arrived and
has no meaning as an independent concept, futures studies is the study

of ideas about the world in the future, based primarily on perceptions

9
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of where the world has been and where it appears to be going

(Cornish, 1977).

The futures movement is gradua11y-fcrming a philosophy of three
basic principles: (1) the unity cr interconnectedness of reality;
(2) the crucial importance of time; and (3) the importance of ideas
(Cornish, 1977).

The first principle, based on the perception that the universe
is a whole rather than an aggregate of independent units, suggests
an interconnectedness between everything in the world, including
" humans. This holistic perspective views unity as unity of time and
space so that the world of the future is created from the world of
the present, a world in which individuals owe their existence to the
-~ happenings of the Univgrse and are inseparable from it.

Futurists are beginning to name parts of the future ranging
from five to fifty years ahead. These periods inc ude the immediate

future (up to one year hence), the near-term fuiure (one to five

years hence), the)midd1e—range future (five to twenty‘years hence),
the long-range future (twenty to fifty Qears“hence), and the far
future (fifty or more years hence) (Cornish, 1977). Two important
considerations in this type of time orientation are that today's
decisions may dramatically change the middle-range future, and that
élmcst anything can be acccmp1i§hed in tweﬁty years. Witness the
development of the nuclear bomb and the landing on the moon; once
decisions were made to undertake these tasks, both were achieved

within a relatively short period of time. -

10
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The systematic development of ideas, i.e., tools of thought, is
of great interest to futurists. These "images of the future" are the
bﬁueprints by-which individuals construct their lives (Cornish, 1977).
A desirable world can be created if consensus is reached about what

a desirable world should be and how it should be acnieved.

How Did The Futu;engovgment Develop?

Basic principles of futuristics did not erupt suddenly. Rather,
they evolved through historical attempts to combine knowledge of the
past, present, and future. Futurg thinking has moved from the solely
thegkética1 to a fusion of the theoretical and the practical--meshing
timages of trends with knowledge and "how to"--to ultimately achieve
what is desired. Modern futuristics is distinguished by an active
and systematic orientation toward a Eange of alternative future
possibilities rather than toward a siné?e predicted future occurrence

(Fitch & Sveﬁgéiis, 1979).

Pyramid Model

Time Period S Concern

Ancient

Historians

needs of humankind

L identifying trends in the
ffffsf; Futurists \\\\\\wcrld |
. e 'jr_ T studying the future in térms
;;Ef;fr Educators \\\\\ff the world and individuals
. 4 — - - in the world
v ' - Laypersons i : imaging preferred future
S , - , ___\/in terms of self and

- ) ) - ~ the world
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One way in which to trace the futures movement is to examine
its beginnings, when a few visionaries approached it in a highly
esoteric way. The origins of the study of the future are traceable

to early ancient inscriptions intended to convey information or

preserve records. Early Greek historians, logographoi, were the
early forerunnefs of modern futurists. Herodotus and Thucydides
helped historians to understand not only that life does exist in
many ways but that it changes over time--the concept known now as
“cultural change." Platn's Republic gave birth to the utopian
tradition of an ideal society ruled by philosopher-kings. Plato
suggested that s,stems regulating human affairs differed in quality
and could be analyzed, evaluated, and even improved; Republic
marked the beginning of a voluminous body of utopian and dystopian
(anti-utopian) literature, extending through Sir Thomas More to the
writers of the twentieth century. | |

After thé fall of the Roman Empire and auring the Dark Ages
and medieval period, interest in the future was directed toward
heaven rather than earth. From the eleventh th%cugh the fifteenth
century, Europe gave birth tD a cultural and inte11éctuaT revival,
hig{h’nghted by the book Utopia by Sir Thomas More. Sir Francis

Bacon's Newﬁépjgptisg published in the sixteenth century, arqued that

man had the ability to improve his condition through science and
%ndustryfathé formulation of the idea of "progress" which became
characteristic of modern western man thréugh the seventeenth and
eighteenth centuries. Progress, as part of the conventional fhought
of the nineteenth century, became highly visible with the invention

of the locomotive and steamboat, the expansion of British and




French overseas empires, the march of civilization across the
Americas,vhumeréus inventions, growing industrial output, discoveries
in chemistry and physics, ahd the development of progvamé for social
welfare (Cornish, 1977).
Although the twentieth century dawned brightly, World War I

soon brought a collapse of optimism. The first half of this century
has seen the Russian Revolution and the rise of Communism, inflation
in Germany, Fascism in Italy, the stock market collapse and Great
Depression in the United States, the rise of Hitler, World War II,
the atomic bomb, and the Cold War. Efforts to anticipate future
developments continued to move forward at an even greatef pace. Many
individuals in both Europe and the United States made significant
caﬂtributians to the development of futuristic theory and practice
'(Fitch & Svengalis, 1979). In Europe, one of the early attempts

to define the study of the future was made by Ossip Flachtheim in

_the 1940's, who coined the term "futurology" to mean the projections,.

\ : -
predictions, and planning procedures as well as goals, norms, and

values concerning the future. The Frenchman{ Bertrand de Jouvenal,
preferred the term "futuribles" to designate things which can be
deduced by the mind from the present, but which do not yet exist,

a cambination of idgas aboutvthe Futﬁré based on concepts of human
intelligence and will. Fred Polak, a Dutch scholar, used the ferm
"prognostics" to suggest a study approach involving a set of mental
attitudes as well as a vafiety of quantitative and qualitative
tthniques_ Robert Jungk, founder of the European Mankind 2000
project, approached the study of the future from a comparatively more

practical standpoint by concentrating on the need for broad democratic

13



participation in setting societal goals, and the need for trans-
formation of educational institutions in order to produce more
creative and imaginative persons.

Futuristice in the Unifed States has derived many of its
theoretical foundations from these scholars. Among those recognized
as representative of futuristics thinking in this ccuntry”are Alvin
Toffler, who stresses anticipatory democracy with popular participation
and feedback; Daniel Bell, whc focuses on the postindustrial society,
and using theoretical knowiedge; Herman Kahn, who embodies establishment
optimism, using science and technology to solve major problems;.
Robert Theobald, who uses a ccmmunicaticns_era, 1inking individuals
through communications networks; John McHale, who holds with collective
futures, transcending current values systems and adhering to values .
based on a global-ecological ethical imperative; and Willis Harman, who
looks ﬁc a coming transformation, implying the dominance of ecological
and self-realization values. |

After World War If, the main impecus for studying the future “

came from the demand for national security.: Following the military -

forecasting by the Air Force's Project Forecast in 1963, the process

of analyzing policy alternatives was institutionalized through the

establishment of Project RAND, later the RAND Corporation. Over

_time, there appeared ‘the Institute for the Future, the Futures Group,

éﬁéxgudson Institute, and Resources for the Future, Inc., to name a
few. 5ﬁnjng the 1960's, in the United States and abroad, a great
many Futurigiaprganizatisns developed whose representatives tended

to be well-educated persons in a wide variety of occupations, including

., -
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education, science, industry, and government. Examination of the f.ture
continued its importance as a field of study and spread through a broad

spectrum of society.

How Is The Future Studied?

Knowledge of the past does not automatically become

knowledge of the future. Knowledge of the future

must be created by using data obtained in the past

as raw material for fashioning ideas about the

future. (Cornish, 1977, p. 104)

In developing ideas about the future, futurists use many techniques

to determine and design future-oriented activities and plans (Dickson,
1977).

Trend Extrapolation is a common form of forecasting based on the

premise that the past prcvides patterns as to what will happen in
the future. It uses mathematical equations and variations of the
S-curve. A problem, however, is that it does not provide for trend

reversals and major shifts.

Trend Impact Analysis picks up where trend extrapolation leaves
off.- The computer picks the bestsfftting curve of a trend té serve as
the base-line ”surprise-%ree" futufei A Tist of ‘events which could
have an impact on the trend are applied, permftted/té happen, and
then projected by computerization.

Barometric Forecasts is a catch-all term covering a number of .

techniques in which some aspect of present reality is used to reveal _

~ the future.

FyﬁureiScanning is a trend analysis program monitoring a variety

of publications, whose items represent ideas or events with long-range

consequences.
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Delphi uses a group of experts to answer a series of specific
questions. Following collection of the first-round of forecasts,

results are sent to participants who answer the questions again.

This process is repeated until something close to consensus is achieved.

Cost-Impact Analysis acknowledges the fact that when certain

events occur, they affect other events; these interrelationships are
then examined.

Computer Simy1aticnnis a computerized replica of some system

which can be used to work out a series of predictions or gaming, i‘e.,
experimenting with selected variables,

~3cenario Writing is a narrative form of chronological history

written in the future.

A
7

Where Is The Futures Movement Go1ng?

Recent demographic and Scc1ugenpn11t1ca1 trends, 1dent1f1ed by
the various techniques for studying the future, suggest a shift in
f@cus from subject matter to Ecnceptua1 frameworks, increased
attent1cn to the deve1opment of human p@tentiad greater educational
accountability, and more experiential learning (Reeder, et a]l, 1978),
:The world appears fa be entering a period of.great discontinuity aﬁd
change. .Humankind will be forced to adapt to the increased inter-
ﬁependencé of events and nations. Other characteristics of tﬁe futufe
ccmp1ex1ty, alternative energy sources, more hunger and crowd1ng,
pressurg‘Fcr»hﬁman equity, interﬁaticnaT prgblems and ingfgased
demands by less deve1oped countries, changing concepts of work and
Teisure, more governmental debt, threats to freedom, and mcvemént

toward a postextravagant society (Shane, 1977)f
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The futures movement now rests with educators (see the Pyramid
Model) and not just those who have chosen to affiliate with futurist
grdupsi If education is intended to transmit the cultures, knowledge
and values of society, %hen ’ ‘ °

it is the task of the teacher to help give students the
tools and attitudes that will help them and us survive
in the midst of a historical transformation. There

18 a need, too, for positive images of the future.
People need to feel that thsy ean cope, and the place
to start that feeling is in the schools. (Griffith,
1974, p." 198)

Why Should the Future Be Studied in School?

Education should prepare each person to develop his or -
her unique strengths as fully as possible within the
context of the world in which he or she will live.
(Theobald, 1979, p. 26)

Education today faces the réspansibiTity of preparing students
for entrance into a society which has undergone more change in the
last 30 years than in the preceding 200 years (Chatwood, 1976).

With such continued acceleration-in the rate of change, education will
have to teach individuals.survival skills to cope with stress and
risk and to aﬁprgach learning as a 1ife-long process occurring both
inside and outside the classroom. Futures-oriented education focuses
on teaching skills and subject matter that will help students meet the
challenges of, and predict, the future.

The future of education itself will be best served

if the burgeoning interest in tomorrow is not, as

1t predominantly still is today, channeled into a

separate discipline, but instead is made pervasive

throughout the entire eurmr:ulwrz (Strudler, 1974,

.p. 176)
Infusion of futuristics theories and ideas into the curriculum
provides an integrated, synthesized approach to knowledge and skill
acquisition, and calls for teaching students to "appreciate the
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interdependent nature of learning" (Ncrris, 1976, p. 7). it prepares

them to anticipate andﬁadapt-to change so as to become agaré of the

way in which they make decisions and the impact of those déciéi@nsi
Futurcs studies is

a process of perceiving future potential, problems, éI?‘ZEZ)
altermatives as options for societal choice. Its

techniques and curriculum foster a long-range and open-’
ended attitude’ in students, giving ther personal
practice in decision-making which they can apply to
their own lives and the community of which they are

a part. (Chatwood, 1976, p. 1)

utures studies incorporates 1earn1ng 1n;u1ry strategies and problem-
scﬂvmg techniques which provide open-ended solutions and alternatives,
but with the implication that present actions and behaviors influence
the Happenings of tomorrow. An interdiscip1inaﬁg approach to the
study of thg.FutUﬁe helps students distinguish between ﬁossib]e,
probable, aﬂd‘preferab1e Futuresb(Fitch.& Svengalis, 1979).

Futures studies should help students achieve some of the following
goals: ([) anticipate change; (2) survey forecasting methods; (3) develop
abilities to relate ideas and information betﬁéen disciplines; (4) |
facilitate interactions between themse?vesland teachers; (5) recogniz:

the impact of technology on society; (6) learn to evaluate forecasts

. and utilize feedback; (7) study major trends; (8) explore ideas, .

images, and mModels of the future; (9) examine caserstudies in specific

problem areas; and (10) develop alternate scenarios (Thomas, 1977).

What Are Some Social Trends?

For educators to futurize.their classes involves

reeducating oneself, opening to an entirely new and
. sometimes exhilarating range of potentials within
oneself as well as of the society at large. (Chatwood,
1976, p. 3) '

R
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Administrators énd teachers who-recagniZé the desirability of
sensitizing students to th%nking about aﬁd p1anning.fg} the future
will need to be aware-gf social trends and program objectives which
are consonant with those trends and with ;the parameters of public
education. Students, even very yaung ones, should become aware of
the world beyond themselves and their families, and of the way that
world impacts on tﬁemi VDn1y then can they accept the need for looking
ahead--for the personal and governmental planning that must take 7
place if their lives are to provide the most satisfaction to them with
the least disruption to thEPS_ Some trends to be considered in the
development o% futures studies curricula include the following

(Miller, et al., 1976);

Trends in Work/Leisure

® 1. To reconcile the leisure society with an individual's need
for dignity, paid employment will no longer be a prerequisite for
d1gn1ty

2. By 1980, 38% of all families will have an income over

$15,000 in real 1970 dollars, up from 21% in 1970. This increase
1n affTuence, combined W1th 1ncreas1ng econom1c d151ocat10ns that

Ethig

3. By 1980, half of theéwérking force, at the middle levels
of empioyment, may consist of women workers. This will cause.
significant dislocation and disruption to many individuals and groups.

4. By 1975, according to a recent news report, 37% of every
dollar spent by the U.S. government went for income security in
direct government payments. In the years ahead, the transfer .
economy may be expected to expand and develop into a more
rational system and guaranteed. 1nceme system,

5. The wealth accumulated by middle and upper middle-class Americans
«in the last decades will bz passed through to the next generation
and w111 represenf a s1zable increment. of non- work 1nc0me Th1s 1n

£
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6. We can anticipate a continued blending of "work" and "leisure"
pursuits, both at the "micro" level, with shared responsibilities for
both economic activities and deﬂe;t1c duties, and at the "macro" level,
with increasing concern for the creation of meaningful work, personal
growth opportunities, continuing education and related amenities within
the work-place.

7. Today s young edu1t ‘may be expected te devete en1y one- s1xth

eense)i wh11e ebeut one= feurth ef that reme1n1ng .1fet1me mey be
classified as "Teisure."

8. Over three-fourths of the work roles will be service to persons
instead of working with things. The ability to acquire and process
information at different Tevels of interpersonal relations will be the
key talent demanded by this economic system,

9. There will be a decrease in the need for highly focused
speciaiists and a movement emphasizing the importance of generalists
and interdieeip?inery teamwork.

10. There will be increasing demands by workers to make all work
roles meaningful and satisfying.

Trends in Education

1. Changes in jobs and occupations through a persen s 1ifetime
will be a typical pattern.

, 2.° Youth will be more comfortable with the world than adults.
Youth have been 1iving with rapid change and future shock all of
their Tives, and, therefore, are less affected by them than adults.
This means that in the future the clear distinction between students
and teachers will diminish.

3. Sec1ety will be 1nFormat10n r1ch rétber then information-
poor. As information increases, it becomes eruc131 for education to
do more than help disseminate information,

4. Consumer advocacy will continue to increase. Future pred1et1ene
indicate that consumer1sm ‘will also be applied to education,

5. Chenge will ecee1erate Education will be a life-long process.

6. Society will becgme increasingly complex. As. scciety becomes
more complex and changes more rapid,, there will be a growing level of
sophistication needed for coping witﬁ the demands of 1ife. This will
result in an emphasis w1th1n schools: on helping.students become creet1ve
problem solvers. -

7. Education will become less and less a matter of transmission
of accumulated knowledge and more and more a process of developing the

20
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thought processes and values and skills that are needed for adapting
to and initiating change.

Trends in Life Style

1. There will be many more marriages (and more divorces) as
younger people seek more fuifilling and supportive family lives.
Pursuit of rewarding relationships will continue to grow. There will
be a need to develop new family and marriage patterns,

2. There is no way for the more than 10,000,000 new families
that will be formed in the next decade to live in singie family,
detached houses in the suburbs. The capital for this will not
exist.

3. For the first time in human history, a country has achieved
such great wealth that the individual has supplanted the family as the
basic unit of society. This is the result of the technological
revolution which has freed the individual including the female, the
biological revolution that makes possible thz sexual emancipation of
the female, and the exteaded life-span which has increased almost
100% in the past 75 years. Women's liberation finally made it when
women could at last control contraception and be self-supporting.

4. The traditional marriage contract will become only one of a
number of ways of providing for intimate relationships between individuals
and groups of the opposite or the same sex.

5. Gradually formed, long-term relationships will be less of a
pattern than will more spontaneously initiated, short-lived relationships.

6. A recent study indicated that "familism" is supported by 2 out
of 3 of the population 16 and older. "Familism" is the belief that
the essential satisfactions of 1ife stem from commitment to activities
in the immediate family unit rather than from outside sources such as
a career,

Awareness of social trends provides the background against which
the present can be better understood and the future projected. Since
the classroom is the apprapﬁiate arena in which futures studies should
be "staged," teachers and administrators need to be, additionally,
cognizant of educational parameters within which to develop their
courses.

Public Education (PE) in the United States derives its purpose
and direction not only from the nature and potential of the individual

21
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and his/her community but from the nature of society--its past, present
and future ("School Curriculum Design," 1974).

PE assumes broad parameters within which states, school districts
and local communities develop their programs of public instruction.
Such parameters focus on the individual, society, and educéti@n/
learning, and include the following:

The Individual
-Every person has inherent worth and dignity which must be

recognized and supported by all public institutions.
-The individual has a basic need to belong to and be accepted

by social groups.

-A11 people are more alike than different in their basic needs
for growth and development. The powers of thought and reason,
however, cause people to seek to fulfill these needs in sig-
nificantly different ways and to different degrees.

-Although dependent upon the physical and social environments
for many of one's needs, the individual values freedom to
exercise control of one's life.

-Humans are active beings in constant interaction with their

environment,
-The individual's ability to cope with the present is the best
predictor of his or her effectiveness in coping with the future,

-One of the individual's most important tasks is to develop,
identify, and accept a basic and sound set of values to guide
his or her growth and development.

~-The individual's self-concept is paramount to his or her sense
of well-being, motivation and success.

Society

-Effective involvement in decision-making requires competency
in areas of skills and knowledge but not necessa: 'y the same
Tevel of competency in all people.

-Societal changes promote changes in the ways people seek to
meet their needs, which is turn promote additional changes in
society and in social institutions.

-Societal changes require a system of public education which is
flexible, adaptable, and future-oriented.

-Continuous societal changes require citizens who can learn,
unlearn, and learn again.

-Solutions to worldwide problems will demand the increased
attention of each individual and cooperation among people
of all cultures.

22.
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Education/Learning

-Education is a continuous process.

-Schooling is society's basic process for educating its members.
Public schools reflect a basic commitment in our society.

-Present problems of society and alternatives for the future will
become the basis for problem-solving Tearning activities with
the knowiedge of the past used as a resource for seeking
solutions.

-Skills in planning, predicting, creating, and adapting will become
basic skills in a schooling context.
-To meet the needs of society and its individual members, schools
must become rore flexible, more adaptable, more creative, and

more responsive to changing needs. ("School Curriculum Design,"

What Program Objectives Shouid be Established?

What, precisely, should futures studies seek to accomplish? What
basic objectives should it seek to reach in the classroom? What

putcomes should there be for students?

programs, recently developed under the auspices of the National Council
for the Social Studies, Nashingtén, D.C. (Fitch, 1979) may be of help
to educators interested in incorporating such objectives into their
own programs:
~-Futures education should attempt to help students understand the
concept of alternative futures. :
-Students should be given opportunities to investigate a variety
of alternative futures.
-Students -should be given opportunities to understand the
differences among possible, probable, and preferable futures.
~-Futures education should aid the student to understand the
concept of change.
-Futures education should promote an understanding of the possible
modifications in human behavior necessary for the future.
-Futures education should promote a holistic view of the natural
and social worlds.
-Futures education should promote an understanding of important
societal trends and their implications.




-Futures education should promote an understanding of the relation-
ships between values and the future,

-Futures education should promote an understanding of the ideas
of major humanists and the methods of futurism.

-Futures education should promote an understanding of the
relationships between past, present, and future.

-Futures education should promote a variety of additional
perspectives and inquiry strategies.

-Futures education should promote the general improvement of
basic research and communications skills.
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USING THE BIBLIOGRAPHY SECTION

This section contains several bibliographies: (1) an extensive
general bibliography, without annotations; (2) an annotated bibliography;
and (3) a series of bibliographies targeted to specific educational
levels. The annotated and educational-level citations are gleaned
from the general bibliography but are separated intc subsets for
your convenience. Citations with asterisks appear in the annotated
bibTiography. |

Materials in the bibliographies have been selected because they
represent the most extensive 1isting of futures-oriented pubiished
material that has come to our attention. Not all of the citations
are new or even recent; many "golden oldies" are on the list.

The Bibliography Section will provide you with potential
resources from which you may select your own reading as well as
background reading for your students. While Images can be used--and,
we hope, enjoyed--without additional reading on the part of participants,
any further reading will sureiy enhance understanding and interest.

To obtain the resources most pertinent to your group's needs,
use the educational-level bibliographies. Again, asterisked citations

appear in the annotated bibliography.
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Alm, K. C., Miko, M. B., Osman, J., & Smith, K. B. A futures creating
EwFadlgﬁ A guide to 1Qng range p?ann1ng from the future for the
future (2nd ed.). Washington, DC: American Association Of State
CoTTeges and Universities, 1979.
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college or university should be.

Armbruster, F. E. Qur children's crippled future: How American education
has failed. New York, NY: Quadrangle, 1977. '

‘This book analyzes the decline in student achievement, which crosses all

socio-economic, racial, and geographical Tines. The author lambastes

many of the current "g1mm1cky" and innovative teaching metlhods and argues
that it is the responsibility of citizens and parents tu monitor educators
and school administrators, outlining steps to assure their accauntab111ty

Ayres, R. U.. Uncertain futures: Challenges for decision- makers New
York, NY: John Wiley & Sons, 1979.

This book provides a comprehensive global overview of  .ent, past and
near-term future political and economic history. It contains explicit
forecasts for a number of major countries over the next 50 years.

B

Baier, K., & Rescher, N. Values and tbgﬁfuture _The impact of techno-

1og1ca1 change on American values. New York, NY: Free Press, The
Magm1ITan Co., 1971T.

This contains an introduction by Alvin Toffler and essays by Theodore
Gordon, Olaf Helmer, Bertrand de Jouvenel, Kenneth Boulding, and others.
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Botkin, J. W., Elmandjra, M., & Malitza, M. No limits to learning:

Bridging the human gap. Elmsford,<NY: Pergamon Press, 1979.

lL.earning and the individual human being, rather than material resources,
ara the key to the world's future. The traditional pattern of "main-
tenance learning" dispensed by the schools and the media is making
"learning by shock" inevitable. To counteract this formula for disas-
ter, individuals and societies will have to develop "innovative learning,"
the two chief features of which are anticipation and participation.

Brameld, T. The teacher as world citizen. Palm Springs, CA: ETC, 1976.

This is written from the viewpoint of a citizen of the "World Community
of Nations" which is functioning successfully in the imaginary year 2000.
Brameld is attempting to build on the work of Edward Bellamy.

Brodzinski, F. R. (Ed.). Utilizing futures research. New Directions for
Student Services, 1979, 1(6), 1-100. o

Essays describe the techniques of futures research, electronic age tech-
nologies and student services, and the application of future studies to
the administration of student services, staff training, and counseling
and 1ife planning.

Brown, L. The twenty-ninth day. New York, NY: W. W. Norton & Company,
1978. ) -

This is an in-depth exploration of the biological systems on which human-
ity depends, and how their interaction, together with the projected
energy shortages, will bring about a profound change that will affect
virtually every facet of human existence in the next few decades.

Buchanan, J., et al. A tedchers quide for the course, "Toward the v
2000." Englewood, CO: Cherry Creek High School, 1970. (ERIC Document
Reproduction Service No. ED 055 940)

This document guide sets forth methods, materials and procedures for
teaching the interdisciplinary course, "Towards the year 2000."

Bundy, R. (Ed.). Images of the future. Buffalo, NY: Prometheus Books,
1976. - ) .

A score of noted futurists develop positive and creative images that may
influence tomorrow's world. Optimistic constructs are offered by Herman
Kahn, Robert Jungk and others.
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Calkins, E., & McGhan, B. Teaching tomorrow. Dayton, OH: Pflaum
Publishing QQ;% 1972. '

An annotated Tist of recommended science fiction novels suitable to dif-
ferent levels of reading is found in this text.

Chatwood. K. A rationale for teaching the future. Futures Information
Interchange Newsletter, 1976, 3(2), and 1977, 4(1). Amherst, MA:
University of Massachusetts. (ERIC Document Reproduction Service No.
ED 141 246)

This document presents practical teaching methods and ]earhing activities
for introducing future studies into the classroom.

Clarke, A. C. Profiles of the future (Rev. ed.).  New York, NY: Popular
Library, 1977. e

This nontechnical, science-oriented inquiry into possible alternative
futures is suitable for high school students.

Commoner, B. The closing circle. New York, NY: Knopf, 1971.

This is one of the early books devoted to exploring the relationship be-
tween industrialism and the ecological system.

Conboy, W. A. The challenge of the future: Visions and versions.
‘Lawrence, KS: University of Kansas, 1979.

This future studies textbook organizes issues of the future into five
dimensions: the dynamics of change, the quantity quandaries, the webs of
complexity, the magnitude of our achievements, and the expectations explo-
sion. : \

Cornish, E. The study of the future. Washington, DC: World Future
Society, 1977. )

This comprehensive introduction to futurism surveys many basic ideas and
concepts, and also contains an annotated bibliography.

Cornish, E. (Ed.). 1999: The world of tomorrow: Selections from The

Futurist. Washington, DC: World Future Society, 1978.

This sampling of articles from issues of The Futurist looks at the future
as history, as progress, as challenge, and as intervention.
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DeBurger, J. E. (Ed.). Marriage today: Problems, issues, and alterna-
tives. Cambridge, MA: Schenkman PubTishing Co., 1975.

DeBurger has collected and edited a wide range of writings that explore
the extensive problems and issues confronting contemporary marriage and
its alternatives. ‘

Dickson, P. The future of the workplace. New Yc.k, NY: Weybright and
Talley, 1975. " T

This book reviews executive, middle-management, and worker job worlds,
and describes what significant changes are taking place and what job
climates are being developed and tested in the U.S. and abroad.

E

Encel, S., Marstrand, P. K., & Page, W. (Eds.). The art of anticipation:
Values and methods in forecasting. New York, NY: Pica Press, 1976.

Several scholars collaborated to produce a composite that deals with the
process of forecasting the future. In a four-part treatment they discuss
values, dilemmas, current methods, and choices.

Energizing future studies. Futures Information Interchange, 1977, 5(1);
Futures Information Interchange, 17978, 5(2); Futures Information
Interchange, 1978, 6(1); and Futures Information Interchange, 1979,
6(2). Amherst, MA: University of Massachusetts, 1979. (ERIC Document
Reproduction Service No. ED 174 546) 3

These four newsletters present a collection of essays, practical teaching
methods, and Tearning activities introducing future studies into the class-
room. Some of the topics include energy education, computer-based instruc-
tion, and the teaching of history.

Fabuﬁa 0. The dynamics of change. Englewood Cliffs, NJ: Prentice-Hall,
1967. - - , :

This book is a resource for the teacher of futuristics, and contains fore-
casts based on accelerating trends in society.

Falk, R. This endangered planet: Prospects and proposals for human sur-

vival. “Wew York, NY: Vintage Press, 1972.
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In this comprehensive primer on the relationships between ecological con-
cerns and world politics, a basic rationale for the design of a model for
world order is developed.

Farrell, E. J. Deciding the future: A forecast of respensibilities of
secondary teachers of English, 1970-2000 A.D. Report No. 12.
Urbana, IL: National Council of Teachers of English, 1971.

This report forecasts responsibilities of secondary teachers of English
and offers some background, research and predictions that extend to all
teachers and all parts of the curriculum.

Feinberg, G. Consequences of growth. New York, NY: Seabury Press, 1977.

A provocative, profound discussion of the social implications of several
possibilities for the future including space colonization, control over
aging, long-range goals, and environmental problems.

Feingold, S. N., & Fins, A. Your future in more exotic occupations.
New York, NY: Richard Rosen Press, 1978. —

The career of Futurist and Technological Forecaster falls into the cate-

gory of "exotic career" 1n this “Careers in Depth" publication. The book
includes addresses for obtaining information and extensive bibliographies
for further reading. :

Ferkiss, V. The future of technological civilization. New York, NY:
George Braziller, 19/4. o o o :

A detailed analysis of the author's political philosophy (1iberaTism) is
presented. A better future is projected and involves considering some
thorough changes in the structure and philosophy of our political-economic
system. A

Ferkiss, V. C. Futurology: Promises, performance, prospects. New York,
NY: Sage-Publications, 1977. o )

This Look is one of a series of The Washington Papers written for the
Center for Strategic and International Studies, Georgetown University,
[t prasents a survey of the art and science of predicting the future.

Fitch, R. M., & Svengalis, C. M. Futures unlimited: Teaching about
worlds to come. Bulletin 59. Washington, DC: National Council for
the Social Studies, 1979. (ERIC Document Reproduction Service No.

ED 174 539)

§5 [



This document presents a theoretical framework and suggestions for teach-
ing about the future at the secondary level.

Ford, G. A., & Lippitt, G. L. Planning your future: A workbook for per-
sonal goal setting (Rev. ed.). LaJdolla, CA: University Associates,
Inc., 1976.

This is a step-by-step workbook on formulating 1ife goals and attaining
them. The reader is taken through exercisez that help in the planning of
day-to-day and broad-life goals.

Fowles, J. (Ed.). Handbook of futures research. Westport, CT: Greenwood
Press, 1978. o

Some of the worlid's most prominent futurists including Arthur C. Clarke,
Herman Kahn, and Barry Commoner have contributed to this comprehensive
collection of contemporary futures scholarship.

Franks, B. B., & Howard, M. K. People, law, and the futures perspective.
Washington, DC: National Education Association, 1979. o

In this course manual for teachers, the authors argue that future studies
and law-related education have much in common, and educators should con-
sider combining the two fields in the classroom.

Fromm, E. To have or to be. New York, NY: Harper & Row, 1976.

Although this is not a futurist book per se, its philosophy condemns the
radical hedonism and materialism of the modern era, and suggests that a
possible solution to many of our problems lies in a transformation of con-
sciousness toward a more altruistic level of being, sharing and giving.

Frymier, J. R. A school for tomorrow. Berkeley, CA: McCutchan, 1973.

In a project sponsoréd by the Association for Supervision and Curriculum
Jevelopment, several educators present guidelines for future schools,
curriculum, instruction. and much more.

Futures Information Interchange Newsletter, 1976, 3(2), and 1., 4(1).

Amherst, MA: University of Massachusetts, 1977. (ERIC Document Reproduc-
tion Service No. ED 141 246)

This document presents practical teaching methods and learning activities
for introducing future studies into the classroom.
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Glines, D. E. (Comp.). Educational futures: Volumes I-IV. Millville,
MN: Anvil Press, 1978. o o :

This four-volume series reviews new approaches to learning and teaching
change agent skills, and cites the impact of the technology and informa-
tion revolutiors.

Goble, F. Beyond failure: _How to cure a neurotic society. Ottawa, IL:
Caroline House, 1977. - B

A major breakthrough in psychological theory provides the key to rever-
sing. out-of-control social problems--crime, violence, fraud, drug abuse,
inflation, unemployment, etc. New discoveries about human motivation are
the basis for a national strategy to bring these problems under control.

Gross, R. The lifelong learner. New York, NY: Simon & Schuster, 1977.

As adults now constitute a near-majority of students on many campuses,
independent adult Tearning is seen as the wave of the future. This book
shows how anyone can become a self-directed free learner in today's teem-
ing edagaticﬁai market.

H

Haas, J. D. Fu;urevstydies,jnuﬁhe K-12_curriculum. Ann Arbor, MI: ERIC
Clearinghouse for Counseling and Personnel Services, 1980.

A brief introduction is offered to the field of futurology \especially
human social futures), including some suggestions for teaching future
studies in elementary and secondary schools. Potential topics and course
and unit formats are presented, as are three bibliographies useful to
readers who wish to pursue various topics,in more depth.

Hanks, K., Belliston, L., & Edwards, D. Design yourself. Los Altos, CA:
William Kaufmann, Inc., 1978. ' '

This book serves as a special visual device designed to help the reader

- assess himself and his life, to see himself as a designer, and to take

action.

Harman, W. W. An_incomplete guide to _the future. San Francisco, CA: San

Francisco Book Company, 1976.

A coming transformation is anticipated and the roles of futures thinking
in restructuring society are delineated. The coming shift away from the
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industrial-era paradigm and toward a trans-industrial paradigm based on
humanistic-ecological ethic is elaborated.

Harrington, F. H. The future of adult education. San Francisco, CA:
Jossey-Bass, 1977. .

This publication reviews the history of adult education in America and

its traditional role in higher education, and describes on-campus credit
programs, external degree programs, noncredit courses, and adult education
activities.

Heilbroner, R. An_inquiry into the human prospect. New York, NY: . W.
Norton & Company, 1974. ) '

The author feels that society is suffering from a crisis of self-confidence
and from an awareness that the quality of life is deteriorating, and sug-
gests that we are too short-sighted to be able to meet effectively the
challenges we face.

Hencley, S. P., . Yates, J. R. Futurism,jn,educatian:AHMgthGQnggig;i
Berkeley, CA: McCutchan, 1974. ' -

This systematic study of educational futures presents 14 technological
forecasting techniques previously familiar only to science, the military,
and industry.

Henderson, H. Creating alternative futures: The end of economics.
Berkeley, CA: Berkeley PubTishing Corp., 1978. - '

A provocative collection of articles is presented on several economically
related topics such as economic growth, inflation, techonology assessment,
and the emerging "counter-economy."

Henkin, W. (Ed.). Life time: A new image of aging. Santa Cruz, CA:
Unity Press, 1978.

Through more than 85 photographs by Preuss and excerpts from SAGE (Senior
Actualization and Growth Exploration) sessions and exercises, this book
documents the results and transformation that can take place when people
take responsibility for their own lives.

Hill, P. H., et al. Making decisions: A multidisciplinary_introduction.
Reading, MA: Addison-Wesley, 1979, :

The disciplines of philosophy, engineering, political science, psychology,

economics, and medicine have been collectively brought to bear on the
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decision-making process. A number of case studies that have proved to be
invaluable in helping students to apply the concepts discussed to real-
life situations are included.

Hostrop, R. (Ed.). Education beyond tomorrow. Palm Springs, CA: ETC,
1975. T -

Hostrop brings together numerous aspe-ts of futurology as they are being
discussed and practiced in education.

Hostrop, R. (Ed.). Foundations of futurology in education. Palm Springs,
CA: ETC, 1975. S - -

Alvin Toffler, Robert Theobaid and Willis Harman are among the authors
represented in this book which is especially valuable for newcomers to
futurism who are interested in education.

Human futures: Needs, societies, and technologies. London, England: IPC
Business Press Ltd., 1974.

This paper documents studies on futurism discussed in Rome at the Special
World Conference on Future Research, September, 1973.

J

Jungk, R. The everyman project. New York, NY: Liveright, 1977.

This book suggests how to democratize the future by getting the ordinary
citizen involved, and presents numerous ways in which he/she can create
alternative futures.

Kahn, H., et al. The next 200 years: A scenario for America and the
world. New York, NY: William Morrow and Co., 1976.

These studies'suggest that economic growth will continue well into the next
century, eventually reaching a worldwide plateau characterized by affluence
and a universally high standard of living.

Kauffman, D. L. Teaching the future: A quide to future-oriented education.
Palm Springs, CA: ETC, 1976. o

This practical handbook is designed for classroom teachers interested in
future-oriented education, with an emphasis on teaching methods and re-
sources which have proven effective and flexible,. _




Kauffman, D. L., Jr. Futurism: And future studies. Developments in
classroom instruction. Washington, DC: Natijonal Education Associa-
tion, 1976. (ERIC Document Reproduction Service No. ED 118 485)

In this document the need to mandate immediate training of our young
people in alternat 've problem solving for the future is examined.

Kerr, C., & Rosow, J. M. (Eds.). MWork in America: The decade ahead.
Florence, KY: Van Nostrand Reinhold, 1979. o o

Topics in this book include values, quality of 1ife, manpower policy,
minorities and work, women and werk, changing attitudes toward work,
productivity trends and prospects, trends in collective bargaining, the
impact of changing technology on the working environment, and public
policy.

Kierstead, F., Bowman, J., & Dede, C. Educational futures: Sourcebook

I. Washington, DC: World Future Society, 1979.

This book contains selected papers from the'fifst conference of the
Education Section of the World Future Society, held in Houston, Texas in

October 1978. The contributors focus on two areas--the future of educa-
tion and how to teach about the future.

Kipplinger, A. H., & Barach, A. B. The exciting 805; Big changes and
growth in the years ahead. Washington, DC: Kipplinger Washington

Editors, 1979.

This book provides a generally optimistic look at the coming decade, pre-
dicting an annual growth rate of 3.5% in the U.S. economy, and naming
electronics, communications and housing among the industries that will
prosper. It suggests that, while inflatioi will continue, it will not be
out of control. : : :

to creativity, problem-solving, and thé“ﬁrpce%squ’reaching,ggé}g.

Los ATtos, CA: WilTliam Kaufmann, Inc., 1976.

Koberg, D., & Bagnall, J. The universal traveler; A soft-systems guide

This book is intended to provide a simplifying format for problem-solving,
with language and methods developed to help readers deal more logically
and systematizally with situations in their lives. ' :

Koberg, D., & Bagnall, J. Values tech. Los Altos, CA: William Kaﬁfmann,
. Inc., 1976. : .

This is a set of lessons, workshops, and laboratory experiments thr@ugﬁ
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which a reader can discover personal values and become more aware of the
importance of developing decision-making skills.

L
Libby, R. W., & Whitehurst, R. N. Marriage and alternatives: Exploring

intimate relationships. Morristown, NJ: Scott, Foresman, and Co.,
1977. o :

This anthology offers a critique of monogamy, and discusses a wide variety
of alternatives--"creative singlehood," extramarital and co-marital sex,
sexually open marriages, group marriage, etc.

Lindaman, E. B. Thinking in-the future tense. Nashville, TN: Broadman
Press, 1978. - o

This workbook iéfnot a book of predictions but rather a compendium of pro-
vocative possibilities and unsettling questions.

Lindaman, E. B., &xLippittj R. 0. Choosing the future you prefer. A goal
setting guide. Ann Arbor, MI: Human Resource Development Associates.
of Ann Arbor, 1979. (ERIC Document Reproduction Service No. ED 177 075)

This guide presents activities and exercises to aid in personal and group
goal-setting and planning for the future.

Linstone, H., & Simmonds, W. H. C. Futures research: New directions.
Reading, MA: ‘Addison-Wesley, 1977. o

Some 23 well-known futurists arrive at very similar conclusions from dif-
ferent starting points. They agree that we must move beyond the objec-
tive, analytic approach to futures problems and learn to think with equal
fluency in more subjective, qualitative ways.

Loye, D. The knowable future: A psychology of forecasting and prophecy.
New York, NY: Wiley-Interscience, 1978. -

Forecasting is seen as a natural capacity of people, scholars and non-
scholars alike; this ability can be strengthened and made more socially
useful through methods for the "pooling of vision."

M

Marien, M. (Ed.). Future survey: Annual 1979. Washington, DC: World
Future Society, 1980. '




This publication provides concise summaries of more than 1,600 new books
and articles of special interest to futurists that appeared in print dur-
ing 1979. The abstracts cover a wide range of topics and are cross-
indexed by author and subject.

A selective listing. EWashington, DC:

Martin, M. Films on the future:
NDer Future Society, 1977.

This is the third revised and expanded version of the film guide first -
produced in 1971. The films are grouped according to major subject areas
(Education, Technology, etc.). A brief description of each film is sup-
plemented by information about length, source, and rental costs.

Martino, J. Technological farecast1ng,fprﬂdec1s1on -making. New Yafk, NY:
American Elsevier, 1972

This volume offers a systematic discussion of technological forecasting, ‘
buttressed by many examples of actual forecasts.

McHale, J. The future of the future. Mew York, NY: George Braziller,
1969. -

This is a wide-ranging overview a1ded by scores of charts and photographs,
with particular emphasis on ecology, technology, and planetary resources.

Mead, M. CuTture and. commitment: The new relationships between genera-

tions in the 1970's. Garden City, NY: Anchor Press, Doubleday, 1978

ThE book descr1bes the évo1ut1ﬂn of the Generat1on Gap on a wor1dw1de

pcrary SQCjet1es 7 Mead discusses @he evolution that led to the student
riots of the sixties, the impact of technology and the search for commit-
ment on ‘the part of the young.

Meadows, D. H., & Meadows, D. L., et al. The limits to growth. New York,
NY: Thé New American Library, 1974. -

———This-Feport, based on a computerized model, suggests that the convergence
of population growth, resource depletion, and pollution will soon lead to
disaster unless we quickly .change our ways. Since many subsequent books
refer tc the conclusions in this study, it can be read for basic baakground!

Michael, D. N. On learning to plan--and planning to learn. San Francisco,

CA: Jossey- Bass, 1973.
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This book provides a detailed and systematic examination of the resistance
of 1nd1v1dua]s and groups to changes required for long-range social planning.

Miles, R. Awakening from the American_ dream-—The social and pﬂ11t1ca1
Timits to growth. New York, NY: Un1verse Books, 1976.

Th1s deals w1th the overstrained capac1ty of human beings to conceive,
design, manage, support, and adapt to increasingly complex systems of
human interdependence. It suggests a turn toward a more moderate energy
civilization and proposes a number of social and political aTternat1ves

Miller, D. C., & Hunt, R. L. The édvent futures studies and research
curr1cu1um guide; The advenﬁffutures studies and learning resources

guide. San Francisco, CA: DCM Associates, 1973. (ERIC Document
Reproduction Service No. ED 099 249)

This document provides agtwo -part curriculum and resource guide for
undergraduate and graduate level course methodology.

Montana, P. J., & Higginson, M. V. Career life planning for Americans:

Agenda forlgrggnizatjuns andf1271yidua1s New York, NY: AMACOM, 1978.

In this book, issues of key importance to individuals and organizations
on career life planning are explored. It is for people of all ages in
need of advice on choosing the right career and adapting to changing job
circumstances. |

| | |
Murray, B. Navigating the future. New York, NY: Harper & Row, 1975.

Murray foresees the coming cruLch brought about Ly continued population
growth and dw1nd11ng resources, and warns that we are in the midst of the
most rapid and significant chanbe in history.

\

Nelson, R. C. Choosing: A better way to live. Lake Park, FL: Guide-

lines Press, 1977. '

i The book involves the reader in various exercises and questions intended
to stimulate thinking about choices.\ The first part develops choice
awareness and the second part shuwsxkhe different kinds of choices that
people make. The last section shows R:w peopla can apply Choice Awareness

N

to their own lives,

Newitt, J. (Ed.). Future trends in edécatian policy. Lexington, MA:
D. C. Heath & Co., 1979. \
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These essays on the future of public education in America give a thought-
ful examination of its problems and opportunities. Topics include trends
in educational theory and practice, the fate of urban schools, demographic
“trends and educational implications, the schools and the law, and the
bureaucratic organization of schools.

Norman, M. H. Dimensions of the futurr: Alternatives for tomorrow.
New York, NY: Holt, Rinehart, & NlnStDn, Inc., 1974,

This volume helps individuals explore the effects of ~hange, focus on per-
sonal adjustments, and reach conclusions on how to: im. "ove the quality of
life.

Norris, N. Thinking about the future: A little shoptalk. Futures
Information Interchange Newsletter, 1976, 3(2), and 1977, 4(15
Amherst, MA: University of Massachusetts (ERIC Document Reproduc-
tion Service No. ED 141 246)

This document presents practical teaching methods and learning activities
for introducing future studies into the classroom.

R

Ramey, J. Int1mate friendships. Englewood Cliffs, NJ: Prentice-Hall,
1976. S : ,

The author describes new ways of relating with which people ara experiment- -
ing in a quest for social, economic, intellectual and sexual fulfillment.

Redes1gn1ng man: Science and human values. New York, NY: Harger & Row,
1976. o B

This is a six-filmstrip set with resource book dealing with the biological
revolution and ethics.

Reeder, R. Here comes the future. ‘Lincoln, NB:  Nebraska State Department
of Education, 1976. (ERIC Document Reproduction Service No. ED 138 503)

This document is a teacher's guide which introduces students to future
problems and potentials in an effort to prepare them for life in the 21st
century. Five futuristic trends are presented through the lesson units,
in conjunction with a variety of exploratory teaching activities.

Robertson, J. The sane alternative: A choice of futures. St. Paul, MN:
River Basin Publishing Co., 1979. S
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The author presents a choice of five possible futures for mankind and
argues in favor of the sane, humane, and ecological (SHE) future. He
outlines six traﬁsformat1anal roles and 30 activity areas where these
roles can be practiced and provides a list of about 100 people and
-organizations in Europe and North America engaged in activities relevant
to a SHE future.

Rubin, L. (Ed.). The future of education. Boston, MA: Allyn & Bacon,
1975. -

Three social scientists assess the imp11cat10ns of today's political,
educational and social trends oa tomorrow's classroom.

RuEin, L. (Ed.). Educational reform for a chang1ng society. Boston, MA:
Allyn & Bacmn, 19/8.

Nine 1ead1ng authorities examine key social, political, scientific, and
educational trends certain to influence the future of education.

Rust, V. D. Alternatives 1n”edu;§t1on Theoretical and historical per-
spectives. Beverly Hills, CA: Sage Publications, 1977.

This book discusses the intelleccual ramifications of medernization, with
a special emphasis on educational structures. It examines the alterna-
tives in the future of education, maintaining that while education is in
a state of crisis and doubt at present, a new paradigm of understanding
is bound to emerge..

S

Schaller, L. E. Understanding tomorrow. Nashville, TN: Abingdon Press,
1976. - -

This primer for futurists describes the changes that are. taking place in
our daily lives and their implications for the future. It is appropriate
for junior or senjor high school.

School curriculum design for the 1980's. The possibilities for tomorrow's

school: A proposed program for the TQEO s. Austin, TX: Texas Asso-
ciation for Supervision and Curriculum Development, 1974. (ERIC
Document Reproduction Service No. ED 198 660)

This model sets a goal for public school legislation and includes four
coordinated strands: the problem-focused curriculum; the humanistic
values curriculum; the curriculum for specialization; and the curriculum
for personal growth and develupment. Program descriptions are included
for nine areas encompassing all education levels.
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Schumacher, E."F. Small is beautiful: Economics as if people mattered.
New York, NY: Harper & Row, 1973. S

This book is addressed to individuals vho seek alternatives to the dehu-
manizing, exploitive, polluting wey of life brought about by industriali-

zation.

Shane, H. The educational significance of the future. Bloomington, IN:
Phi Delta Kappa, 1973.

bes1s DF 1nterv1ewe w1th more than SD futur1sts_

Shane, H. Curriculum change toward the 21st century. wesh1ngton, DC:

Nat1ene1 Education Association, 1977.

~ Shane examines the responses of an international panel of educators and
other leaders to questions regard1ng the content and d1reet1en of educa-
t1en in_the years to come.

Slater, P. The pursu1t of loneliness (2nd ed.). Boston, MA: Beacon
Press, 1976.

The author analyzes what he believes is wrong with our society and sug-
gests some challenging alternatives.

Snyder, D. P. (Ed.). The family.in post-industrial America: Some funda-
mental perceptions for public policy development Boulder, CO: West-
view Press, 1979. _

Traditional public policy toward the family has been biased by a restric-
tive perception that families other than the nue]eer, two-parent house-
hold ‘are either ailing or-aberrant. The family is seen as a natural,
ongoing, and dynamically adaptive element of Western civilization--a
tangible social and economic asset and an appropriate technology for the
efficient performance of tasks such as child care, health, education, and

- the welfare of the egei

" Souerwine, A. H. Career strategies: Planning for personal achievement.
New York, NY: AMACOM, 1978.

Souerwine spells out ways that an individual can take charge of a
career--how strategies can be developed and implemented to match career
roles and opportunities with dominant needs.

66 ..



Spekke, A. The next 25 years: Crisis and opportunity. Washington, DC:
World Future Society, 1975. -

This anthology of readings is based on sessions held at the Second -
General Assembly of the World Future Society in 1975. There are 43
selections arranged in 10 thematic sections ranging from world community
to intimate relationships, to fDFEﬂéStThg _

Stavriancs; L. S. The promise of the coming dark ag! San Francisco, CA:
W. H. Freeman, 1976.

An optimistic view of the future is taken in the 1ight cf historical per§
spective. The seeming chaos is seen not only as the death’ agonies of the
old order but the birth pangs of a new golden age.

Stinnett, N., & Birdsong, C. W. The family and alternative life styles.

Chicago, IL: Nelson-Hall Publishers, 1976.
This is a study of the search for more intimate relationships thraugh six
alternatives to traditional marriage--cohabitation, communes, swinging,
~ group marriage, extramarital affairs, and one-parent families.
T

Theobald, R. An alternative future for America's third century. Athens,
OH: Swallow Press, 19/6.

Theobald attempts to explore the problems mankind faces, the possibilities
for deep change presented by these problems, and how we can hope to bring
about the revolution in values, institutions, and systems needed to avoid

extinction.

Theobald, R. Beyond despair. Washington, DC: New Republic Book Co.,
1976. -

In'an analysis of several contemporary problems, the author suggests that
part of the solution lies in creating a new system of understandings

among people. He assumes that people can learn to mad1Fy their destructive
behaviors if they can be made to realize that it is in their own best
interest to do so.

Thomas, J. W. A model for a skill-oriented future studies curriculum.
Paper presented at the annual meeting of the American Educational
Research Association, New York, April 1977. (ERIC Document Reproduc-
tion Service No. ED 137 930)
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A developmental model for a junior high school course in future studies
is presented. A design for integrating this model with a second
problem-solving model to create a future-oriented, inventive problem-
solving program is also provided.

n, A Inder: g_ I : _An_introduction to futures
study. North Pomfet, VT: David and Charles, '

Thompson, A. E. Understanding futurology
) 9/9.

This volume contains brief chapters on the need for futures study,
systems, the thermodynamic view, environmental impact, time and free will,
wealth and growth, food, climate, education for the future, arms and
defense, scale, and alternative technology.

Thompson, W. I. Darkness and scattered light. Garden City, NY: Anchor

Doubleday, 1978,

This latest of the author's four future-oriented books views the world

as entering an age of chaos prior to the emergence of a planetary renais-
sance,-one of the primary characteristics of which will be the "meta-
industrial village." : .

Toffler, A. The third wave. New York, NY: William Morrow, 1980.

Toffler presents evidence that the third tidal wave of change in history
- is now under way, creating a new civilization. The book explores such
diverse subjects as the gyrating economy, the personality of the future,
"blip culture," the post-nuclear family, the "electronic cottage," the
' crack-up of the nation-state, and the shift from the obsolete politics

of today to twenty-first century democracy.

Toffler, A. (Ed.). The futurists. New York, NY: Random House, 1972.

This book contains writings by many futurists and can serve aé an introduc-
tion to futuristics. The appendix contains sample syllabi and a directory
for future studies. >

Toffler, A. (Ed.). Learning for tomorrow:- The role of the future in
education. New York, NY: Random House, 1973,

This volume is a handbook designed to help shift education into the future
tense. .

Tugwell, F. Search for alternatives. Englewood C1iffs, NJ: Winthrop
Publishers, 1973. —
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This anthology contains some of the shorter pieces of futurist wr1t1ng
Among those included are John Platt's "What We Must Do," and Elise
Boulding's "Futurology and the Imaging Capacity of the West."

v

Veatch, R. M. (Ed.). Life span: Values and life-extending technologies.
New York, NY: Harper & Row, 1979. )

The contributors suggest norms for medical research, development, and
delivery of life-extending technologies; address the questions of pain,
suffering, aging, and the re11gious and social aspects of "natural
death"; and explore the complex issues of law, privacy, technology,
freedom, and public policy, with particular reference to suicide and
euthaﬂas1a A bibliography of about 120 items is included.

Voegeli, H. E., & Tarrant, J. J. Survival 2001: Scenario from the
future. New York, NY: Van Nostrand Reinhold, 1975.

Looking backward from the safe perspective of the mid-21st century, this
book examines the ways in which people can function on clean energy, and
live healthier, safer, and better lives.

W

Wagschal, P. H. (Ed.) Learn1ngﬁipmorrows Commen;§t1es on the future
of education. New York NY: Praeger, 1979.

This collection of papers prepared For_the 1978 "Learning Tomorrows"
Conference at the'University of Massachusetts at Amherst includes contri-
‘butions by Buckminster Fuller, Ivan I1lich, Elise Enu1d1ng, and seven
other participants addressing such topics as Edycation in China, Urban
Educat1on, and Education and Deve1opment.

Wagschal, P. H., & Kahn, R. D. (Eds.). 'R. Buckminster Fuller on educa-
tion. Amherst MA: University of Massachusetts Press, 1979.

In these articles, written between 1961 and 1968, Fuller discusses a
-wide range of topics, including the educational va]ue of being mistaken,
the untapped potential of communications techno1ogy in learning, and the
frames of ‘mind imposed on us by our ancestors' migrations.

walz 6. R.. & Benjamin, L. A futuristic perspective for counselors.
Ann- Arbor MI. ERIC Clearinghouse on Counseling and Personnel
Services, 1979.
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This monograph analyzes alternative directions for counseling in the
future, and discusses challenges to which counselors must respond if they
are to be a viable force in the educational process.

Walz, G. R., & Leu, J. Educational futures: A survey of futuristic

issues_and expectations.  Ann Arbor, MI: ERIC Clearinghouse on Coun-
seling and Personnel Services, 1980.

This analysis of a survey developed conjointly by The University of
Michigan and ERIC/CAPS identifies emerging social issues and develop-
ments that have the potential for significantly affecting education. It
includes implications of the survey results for educational leaders and
practitioners as well as for the future of education itself.

Walz, G. R., & Leu, J. Futuristic images of guidance_and student ser-
vices. Ann Arbor, MI: ERIC Clearinghouse on Counseling and Personnel
Services, 1980. '

Images of the future of guidance and student services are provided, as
are priorities which should be addressedjin the middle-term future.

Weiler, N. W. Reality and career planning: A guide for personal growth.
Menlo Park, CA: Addison-Wesley, 1977. ' o '

Weiler argues that people can take charge of theif own lives and make
their careers satisfying. To do this, an individual must know both his
personal career goals and the realities of the working world.

Westerhoff, J., III, & McCune, S. To make a difference: Teacher's guide.
To make a difference: Planning for the future. Washington, DC:
National Education Association, 1976. (ERIC Document Reproduction
Service No. ED 175 793) :

This guide is designed to introduce futures planning concepts for demo-
cratic social change and the skills necessary for effective planning.

World Future Society. The future: A guide to information sources.
Washington, DC: World Future Society, 1977. 3

This directory covers a wide range of information resources--organizations,
individuals, books, films, and courses, concerned with futures studies.
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Zaltman, G., & Duncan, R. Strateg1es for p1anned change. New York, NY:
Wiley-Interscience, 1977.

This textbook on the various strategies and tactics available for creating
social change should be read by government officials, businessmen, and
anyone else interested in understanding the change process.

Zuercher, L. -A The mutable self: A self-concept for social change.
SAGE Library of Social Research 59. Beverly Hills, CA: SAGE, 1977.

The Mutable Self iﬁCDTpQ?atES four key components of seif-concept:

physical self, social self, reflective self and oceanic self. Social
science and futurist literature is reviewed, and a schematic for the
development of a self-concept which includes the Mutable Self is assembled.
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Asimov, I. (Ed.). The next ninety years. Pasadena, CA: California
Inst1tute of Technology, 1967.
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ACTIVITIES SECTION
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USING THE ACTIVITIES SECTION

Images o<fers the T/F a variety of activities to use with individuals
and/or groups. While it would be przferabic tu introduce activities

after an orientation session trat lays a foundation of information,

they can be used "cold."

Section Format

435 En

Aom o 2 CEF T, b tode 3o R TN A L FE R s = 3 d = = R g = -
Aotivities iy thiz sectieon of tho it are divided acenrding to

the ecucational level for which they are appropriate. Some activities
are suitable for several levels, and are so entered. Feel free to
choose zctivities designed for your group's educational level, or one
above or below it, depending on the maturity level of the group.

Each activity has a Facilitator Guide (yellgow) with the following
information: (1) the activity name and number; (2) the intended
audience, coded as follows:

Elem = Elementary

JHS = Junior Hich School

SHS = Senior High School

Coll = College ’
Ad = Adult

(3) the anticipated student outcomes; (4) the number of the Activity
Form for the intended audience; and (5) step-by-step directions for

you. An example is provided on the following page.
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Facilitator Guide: Activity #3

detivity Number

Elem / JHS /  SHS
.V N h'd
Elementary Juntor enior
High iah
School '

ry

Ty

s:  Imaging future voles (211 participants);

Creating alternztives (all); anticipating obstacles (junior high/senior
high)

Activity Form: #3-E (elementary); 5?&/3 (junior/senior high)

Do 2ima 187 +1h Sen a1 b
£ HEE Wi 2o WUEE Lf;k'kx?é.

¢ lementary Junior and/or

= j i = ¥ 3
level aantor high Level
participants participants

Directionsg:

(etc. . . .)

[See page 112 for complete Facilitator Guide.]

In some instances, more than one Facilitator Guide exists
for an activity because instructions for use with various educational

levels differ. An example is provided on the following page.



Facilitator Guide:

A LITTLE DISASTER CAN GO A LONG WAY .

- . B I 2 S
use with =lementary

sel participants

{This Facilitator Guide is for use b, only with elementary
layel participants. See page 108 for cilitator Guide.]

The accompanying Participant Materials (whi-2) can be duplicated
in the number required for your group. They contain the following
information: (1) activity name and form number; (2) a brief description
of the aétivity from the participant's perspective; (3) step-Ly~step

directions for the participant; and, where deemed necessary, (4) samples

or examples of the completed activity form.

Locating Appropriate Activities

Activities in this section have two access points: (1) a general
" ist of Activities," listing them by number, name, ecucational Tevel
for which suggested, and (2) sublists which organize the activities

aécording to the educational level(s) for which they are appropriate.

Directions for Use

1. Review the activities appropriate for the educational level
of your group. Feel free to use activities designated one Tevel
above or below, based on the maturity of your group.

2. Select several activities you would like to try in your
group. Pick some that are team or group activities, and some that
are individual activities.
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uplicate the Participant Materials in the quantity needed,

=3 i

3.

(o]

three-nole punch, and distribute.

4, Review scope of activity and directions for completion with
participants.

5. Encourage discu -ion by participants as to their reactions,
feelings, and ideas or new concepts stimulated by the activity. Much
of the learning occurs in the processing and sharing of what the
activity means to each individual.

6. Following completion of each activity, encourage comment
about the activity itself--whether it stimulated thought, how well
it was presented, or the extent to which the group liked or disliked
it, etc.

7. Encourage participants to file the activity forms in their

Activity Notebooks.




ACTIVITIES LIST
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Activity Name Activity Mumber Educatjonal Level Page

The Future Me 1 Eiem/JH5/SHS 104

A Little Disaster Can
Go A Long Way 2 Elem/JHS/SHS 108

Future Imaging 3 Elem/JHS/SHS 112
Timé Capsule 4 Etem/JH5/5HS/Coll/Ad 115
Open Images 5 Elem/JHS/SHS, vol1/Ad 121
Future YWhee! g Elem/JHS/SHS/Col1/Ad 126
Time Line 7 JHS 133
If T Werg=-- 8 JHS/SHS 137
Awareness Assessment 9 JHS/SHS 140
Personal Life Line 10 JHS/SHS/Col1/Ad 144
Value Scan IR JHS/SHS/Col1/Ad 147
Autobiographies 12 SHS/Col11/Ad 154
Next Year This Time-- 13 $HS/Col11/Ad 158
Newspaper Reporter 14 JHS/SHS/Co11/Ad 161
Life Styles ' 15 Coll/Ad . 164

Looking Back 16 Col1/Ad 180




ACTIVITIES FOR ELcMENTARY LEVEL

Activity Name : Activity Mumber Page

The Future Me 1 104
A Little Disaster Can Go A Long Way 2 108
Future Imaging 3 112
Time Capsuie { 4 119
Open Images 5 121

Future Vheel 6 126
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ACTIVITIES FOR JUNIOR HIGH SCHOOL LEVEL

Activity Name Activity Number Page
The Future Me 1 104
A Little Disaster Can Go A Long Hay 2 1@8
Future Imaging 3 112
Time Capsule _ 4 119
Open Images 5 121
Future Wheel o 126
Time Line 7 133
If I Were--- 8 137
Avareness Assassment 9 140
Personal Life Line 10 144
Value Scan ‘ ' 11 147
Newspaper Reporter 14 161
P
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Activity Name

The Future Me

rt

Ty

A Little Disaster Can Go A Long Way

Future Imaging
Time Capsule
Open Images
Future Hh§§1
If I dere---
‘Awareness Assessment
PEPSGﬂéi Life Line
Vaiue_Scaﬁ

" & Autobiographies
NeitrYeaf This Time--

Newspaper Reporter

Activity Number

10

11

—d
[N

1

L]

14

"D\
‘ pat]
o
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ACTIVITIES FOR COLLEGE LEVEL

Activity Name ' © Activity Number Page

Time Capsule 4 119
Open Images 5 121
Future Wheel 6 126
. Pérsona1 Life Line : ' 10 . 144
Value Scan | 11  « 147
Autobiographies 12 154
Next Year This Time-- 13 158
Newspaper Reporter 5 14 161
Life Styles 15 164

Looking Back 16 ' 180
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ACTIVITIES FOR ADULT LEVEL

Activity Name - Activity Number Page

Time Capsule ' 4 119
~  Open Images , 5 121
Future Wheel ) 6 126
Personal Life Line S 10 144
Value Scan 11 : 147
Autobiographies 12 154
Next Year This Time-- 13 158
Newspaper Reporter 14 161
Life Styies : 15 164

Looking Back _ ‘ 16 180




Facilitator Guide: Activity #1-E

THE FUTURE ME Elem

In "The Future Me" students think about their own lives- where they
are now, what paths they can take, and what they can become.

Anticipated Outcomes: Imaging personal mid-term events; evaluating
self; expressing oneself creatively

Activity Form: #1-E (For Upper Elementary only; see Note)

Directions:

1. Students think about what they will be 1ike when they are in
junior high school.

2. Students draw a series of pictures which include a figure
representing themselves. Pictures should show the following:

what they will look Tike.

what kind of clothes they will wear.

what sort of home they will 1live in.

what type of friends/pets they will have.

what they might be saying relative to any of the above.
(any other aspects they may suggest.)

—n DS O O R

Note:

For lower elementary grades, there is no form for Darticipaﬁtsi
Facilitator will provide oral instructions to group.

This activity may be done on an individual basis or as a ser1es
of class murals, with small groups of students working on one of the
picture sets listed above.
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Participant Materials: Activity Form #1-E

THE_FUTURE ME

In "The Future Me" you will create a picture-future, showing how you
think you will look when you are in senior high school, where you will
live, what sort of friends or pets you will have, etc.

Directions:

1. Think ahead to when you wiiT_be in senior high school.

2. Draw a set of pictures which show you in these ways:
what you will look like.

what kind of clothes you will wear.

.~ what sort of home you will live in.

what kind of friends and/or pets you will have.
what you might be saying about any of the above.
(any other picture images you can think up.) -

- M oL OO

Note:

You can do your drawings one to a page, or all on one large sheet
of paper; you can also do them in groups on a class mural. :




Facilitator Guide: Activity #1-J/5S

THE_FUTURE ME JHS/SHS

In “The FQture Me" students will think about their own Tives--where
they are now, what paths they can take, and what they can become.

Anticipated Outcomes: Imaging personal mid-term events; evaluating
self; expressing oneself creatively,-

Activity Form: #1-d/5

Directions:

1. Students think about what they will be like ten years from
Now . '

2. Students draw a series of pictures which include a figure
representing them at that future point in time. Pictures should show
the following:

a. what they will look Tlike.

b. what type of clothes they will be wearing on the job or
or in the setting where they will be. 7

¢. the environment in which they will live (urban/rural,
farm/office/factory, etc.). :

d. what Teisure activities they will undértake

e. what people and things are in their 1mmed1ate envircnmént.

3. When pictures are completed, students write a short paragraph
describing themselves as depicted in their pictures.
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Participant Materials: Activity Form #1-JS

THE FUTURE ME

In "The Future Me" you will create a picture-future, snowing how
“you think you will look ten years from now--what you will wear,
where you will live, what sort of work you will do, etc.

Directions:

- 1. Think ahead ten years from row.

2. Draw a set of pictures which include a figure representing you,
and which focus on the following:

a. what you will Took like.

b. what type of clothing you will be wearing in ycur jobr
or school setting.

c. the environment and type of home in which you w111 Tive,

d. the type cf 1e1sure or recreational activities in which

e, péOp]E and th1ng5 in your immediate environment.
3. MWhen your set of pictures is camp1eted, review them and

write a brief paragraph which describes the "future you" as yau haVe
pcrtrayed yourself in your pictures.



Facilitator Guide: Activity #2-E

A LITTLE DISASTER CAN GO A LONG WAY Elem

Participants review a personal "disaster" from their past, determine '
both the negative and positive outcomes, and indicate learning which
“may strengthen them in the future.

Anticipated Qutcomes: Analyzing past; determining positive aspects of

negative situations

Activity Form: No form; do as class exercise.

Directions:

1. Group thinks back over past year or two to determine the worst
thing that happened to them or to someone in their family. (Encourage
response from each student.)

2. As each responds, ask the following:

a. How did you feel? L

b. What did you do about it? Did anything good happen as a
‘ result of the bad thing?

c. How would you react if the same thing happened again?

3! Read the Samp1e D1saster to the cTass, or create one you feeT

S@mplé Disaster:

Last June I féZZ off my skateboard and broke my arkle. I had to
be in a cast for six weeks! No swimming, no overnight hike with my
scout troop. I cried a lot and felt as if I might as well be dead.
But--my friends came to see me a lot and brought me books and games,
my mom took me for car rides and on pienics, and she made me my favorite
§§§k1§5 Even though I was alone a lot, I wasn't really. lonely because

my friends didn't forget me. My folks must rga&ly love me even though
I know I made a pest af'mysglf

If I were "laid wp" again, I could handle it becaue I'd know people

eared about me.

o o
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~Facilitator Guide: Activity #2-J/S

A LITTLE CISASTER CAN GO A LONG WAY ° | JHS /SHS

Participants review a personal "disaster" from their past, determine
both the negative and positive outcomes, and indicate learning which
may strengthen them in the future.

Anticipated Outcomes: Analyzing past; determining positive aspects
of negative situations

Activity Form: #2

Divections:

1.. Students think back over past two years to determine the
worst thing that happened to them or to their family.

. 2. Students complete the form as set up in their Part1c1pant
Materials (Activity Form #2). A Sample Disaster is included in the
Participant Materials.

' 3. Following completion of the written act1v1ty, encaurage
students ‘to share their learnings.
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Participant Materials: Activity Form #2

A_LITTLE DISASTER CAN GO A LONG WAY

In this activity, you will look back over the past two years and review
a "disaster" which befell you or someone close to you. You will try
to determine how its positive outcomes can help you in the future.

Ed

Directions:

Working alone, think back over the past year or two to the worst
thing that happened to you personally. If you did not experience such
a disaster, think about other members of your family, your friends,
or your neighbors. (See Sample Disaster below.) Complete the form on
the reverse of this page.

Sample Disaster:

We had a terxible storm which made our backyard tree fall
right through our roof, and break our water pipes, telephone
lines and electric wires.

I felt it wasn't fair--no one else in town had the damage we
did. I eéuZdﬁ'f play my stereo, watch IV and have regular meals.

I was really angry ﬁﬂd frightened because my folke were always
running around tryinyg to keep things going--they didn't seem in ‘
eontrol anymore, and I missed that a lot.

i3

; Actually, though, a lot of good things happgned The neighbors
/ . were great--they ran water hoses from their spigots to our house,
they let us do laundry at their houses, they invited us for dinmer
a lot. I became friendly with a girl I had thought was ’%n@@ty," and
we 're stLZZ very close. ‘

I hapg I could act more mature if such a thing happened again.
Actually, it brought us all closer together, gave me a chance to show
I can help with the younger children, and proved that being without
my stereo for a week i8 not the end @f the world!

Ll:ij:Z&xH




; PERSONAL DISASTER

1. What was the disaster you experienced?

2. What were your feelings about the disaster, at the time it

occurred?

4. What good things happened--what good things did you Tearn

about yourself and/or other people?
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Facilitator Guide: Activity #3

FUTURE IMAGING Elem/JHS/SHS

In "Future Imaging" participants will think about the future as it
‘will affect them--their life roles, Jjobs, place of residence.

- Older participants will go beyond imaging to writing mini-scenarios
aﬁd to examining implementation and abstac1es !

Anticipated Outcomes: Imaging future roles (all participants);
crea§1ng alternatives (all); anticipating obstacles (junior high/senior
high

. Activity Form: #3-E (elementary); 3-J/S (junior/senior high); Sample
Column Set and Column Set-E or J/S

Directions:

1. Participants (all) will work in pairs to generate lists of
possible personal future alternatives in the areas of work/leisure.
For example, one pair might have a 1ist that looked 1ike this:

Work Leisure
Surgeon : Golfing
Secretary Boating
Lawyer Flying
Airline Pilot - Work with problem teenagers

2. Part1c1pants (a11) will cut pictures from newspapers and/or
magaz1nes to create picture scenarios for their suggested future
alternatives. Pictures might suggest any of the following:

--type/place of work '

--type/place of residence (house, mcb11e home, apartment, farm, etc.)
--family (parents, children, pets)

-=recreational/leisure activities

3. a. Each pair (elementary) will present to the class a set of
’p1ctures depicting either a highly possible or h1gh1y impossible
future picture of work/leisure, and indicate why it is either poss1b1e
or impossible.

3. b. Each pair (junior high/senior high) puts together a
written description of one complete alternative future and its
picture layout. Included should be a proposed scenario and the pro's
and con's of the selected future.

F o
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4. a. (elementary) For "impossible" pictures, class will offer
sugaestion on steps to take to make selected future more "possible.”

4. b. (junior high/senior high) Each pair should include a
1ist of obstacles which would make attainment difficult, and ways in
which the obstacles might be overcome.

5. (junior high/senior high) Each pair should suggest at least
one action that those wanting to make that future occur could take
within tHe next six months to make that future somewhat more likely
to occur. Examples might include: checking career information at
the library; taking golf lessons; joining a class in leadership
training; taking more science classes.
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Participant Materials: Activity Form #3-E

FUTURE .IMAGING

In "Future Imaging," you will think about how your Tife will be when

you are grown and on your own. You will create a picture of your life--
where you will 1ive, what kind of work you will do, what sort of

hobbies you will have, etc.

Directions:
1. Your teacher will divide the group into pairs.

2. .You and your partner will think about what kind of work you
each (or both) might do when you are on your own. Write these in
Column A. (List at least 3.)

2. Naw you and your partner think about the ways in which you
might spend your leisure time, for each type of work shown in Column A.
Write your leisure activities in Column B next to the appropriate
work activity. (List at least 1 for each kind of work shown in CoTumn A. )

3. You and your partner look for, cut out, and paste pictures from
newspapers and magazines which show the kinds of work and leisure activities
listed for at least 2 of the above. Create a picture story for each
by pasting pictures on a piece of blank unlined paper, (Your Facilitator
can 3-hole punch this so you can add it to your notebook.)

4. You and ygur partner review the picture sets, and select one
that- suggests a future that is highly possible for either of you or
one that is virtually impossible. Discuss with each other why you
feel this way.

5. Be prepared to share your se1ectedipi§ture set (from #4)
w1th the group, indicating whether or not it shows a possible or

6., Ask for suggestions from class (for "imeSSibieﬁ future
pictures) on what you might do to help make it a "possible" future.
[t ' ’
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FUTURE IMAGING

St le Column Set

Column 4 Ywork) ' : quuﬁﬁ B (leisure)
Lawyer : Y Gulfing
Judge ' Pishing
*Store ouner o f | Yachting

Highly Iﬁpsssib2§*

Store owner/yachting, because it costs a lot. of m&ﬂgy to buy and
manage a store and a yachi. ’ -

Suggestions From Class

--Do not own a store; manage one for someore else. ™~
--Don't buy a yacht; "erew" for someone else.
'—=Settle for a motorboat (or canve or sasz@at) S‘BPt small!

4,
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FUTURE_IMAGING

Column Set-E

Column A (work) Column B (leisure)

i,
2.
3.
4.
5.
6.

The most highly possible future is:

Bacause:

The least possible future is:

Because:
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Participant Materials: Activity Form #3-J/5

FUTURE_IMAGING

In "Future Imaging" you and another group member will work as z team

to generate a list of future alternatives for work and leisure activities,
create a picture and text scenario for your alternatives, indicate which
is the most and which is the least possible of those suggested, and
explore ways to overcome obstacles for the Tatter.

Directions:
1. Your teacher will pair off your group into teams of two.

2. Your team will discuss and list several types of future work
in which either (or both) of you might be interested. (Use Column A
to list at least 3 work areas.)

3. Now you and your teammate do the same with future leisure
activities, 1isting them in Column B, next to the appropriate work
activity. (It is, for example, not likely that a person Wwho WOTrhLS

at a highly physical job will choose highly physical leisure activities.)

4. VYour team will find, cut out and paste pictures from journals
and newspapers for at least 3 work/Teisure activities listed above
to reflect the following:

--type/place of work 7

-~-type/place of residence (house, apartment, city, seashore, etc.)
--family (parents, children, pets)

--recreational activities.

5. Select one picture set from #4, and, as a team, write a
scenario describing the "1ife" you have selected. Included should
be: (a) a description of the 1ife; (b) a list of possible obstacles
to attainment; (c) ways in which the obstacles might be overcome;
and (d) at least one action to be taken within the next six months
to make that "1ife" more likely to occur.

Example of (d) might include: writing for college catalogs; taking
special courses; taking tennis lessons; joining seminars on Teader-
ship or public speaking.
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FUTURE_IMAGING

Column Set-=J/S

Column A (work) Column B (leisure)

1. - 7 N 7
2,
3.
4,
5.
6.

Scenario:

a. Description of "life" e

b. Possible cbstacles _
Aiic Ways to overcome obstacles B
e Eéther information, if desired) i _ :




Facilitator Guide: Activity #4

TIME CAPSULE | £1em/JHS/5HS/
Col1/Ad

The "Time Capsule" allows participants, working in two groups, to
image, create, and encapsulate artifacts for a potential future, and
to define the type of 1ife they are designed to depict.

Anticipared Outcomes: Imaging; creating (artwork, writing); analyzing;

Directions:
1. Divide participants into two approximately equal groups.

2. Each group, working independently, generates an overall image
of the future (50-100 years hence should work for all age groups),
focusing on what we will look like, how we'll dress, what we'll eat,
where we'll live, how we'll transport ourselves, etc.

3. For each of the above named foci different group members
create either a picture, poem or annotation which describes the future
image. '

4. A1l "images" are placed in a container, a "time capsule.”
(There will be one for each group.) Note: Younger participants
might, as a project,. create capsules, and then select one for each
group.

5. The groups exchange time capsules, open them, and try to
extrapolate from them the kind of image being projected.

6. One at a time, a spokesperson for each group presents an
analysis of the contents of the time capsule developed by the
other group. "Corrections" may be offered by the group that
designed the capsule artifacts.

Q ' 119 ; er.jﬂ




Participant Materials: Activity Form #4

TIME CAPSULE

In "Time Capsule," your group will create a future by "burying
some of its artifacts in a “capsule," and, by examining some other
“capsule," analyze the future created by a group other than your own,

Directions:
1. The teacher will divide the group into two smaller groups.

2. Your group will image a future 50-100 years from now, and
think about the following:

What will people look 1ike?

How will we dress?

What kind of food will we eat, and in what form?

What types of homes and/or communities will we inhabit?
What sort of transportation will we have/use?

How will we spend our leisure time?

What sort of work might we do?

R e RN T o W o B g+

3. For each of the above, a different group member creates either
a picture, poem or short written description of the "image." There
should be one for each "image."

4. The group places all its "images" in a "Time Capsule." "(This
might be a box, hat, or container made by your group.)

5. Exchange capsules with the other group. Open their capsule,
sort out the "images," and, with your group try to decide what kind
of future has been developed by the other group.

6. Select a spokesperson for the group.

7. Your spokesperson will orally present to the full class your
group's analysis of the contents of the other group's "Time Capsule."
The other group will indicate how accurate you have been. (Each group
spokesperson will have an opportunity to make such a presentation to
the class.)



Facilitator Guide; Activity #5

OPEN . IMAGES E1em/JHS /SHS
Col1/Ad

Small groups of students select, from a short 1isting, an open-ended
situation. They think it through and react to it ir their group,
and then share reactions with other groups that chose and worked
through the same situation.

Anticipated Outcomes: Linking outcomes to events; recognizing possible
alternative outcomes; working together to examine proktlems

A

detivity Foxm: #5-E (elementary), #5-J (Junior high), #5-S (senior high),

#5-C/A (ca11ege/adu t)

Directionsg:

1. Class divides into groups 3-4 (elementary/junior high), or
4-6 (senior high/college/adult).

2. Each group selects one open-ended situation from the suggested
Tisting. .

3. Each group member thinks about the situation for a few minutes--
the potential positive and negative outcomes,

4. Group members share their responses, one member serving as
recorder. (A11 members of groups should be encouraged to participate.)

5. Arfter about 15-20 minutes class re-groups so that all small
groups "resolving" sam2 situation can share outcomes. In the case of
several pnss1b1e positive outcomes, groups can select "preferred"
outcomes; in case of negative outcomes groups might offer alternatives
in situation itself which would lessen negative impact. A large-group
recorder keeps all suggestions and notes. '

- 6. At another time small groups might meet again and select
alternative situations on which to act. They can then compare
their outcomes with those of earlier groups, following procedures 2-5.

Note:

‘For "Lower Elementary" you may assign tasks orally if you feel
your students are not ready for written instructions.

y



Participant Materials: Activity Form #5-E

OPEN_IMAGES

In "Open Images" you will work with a small group to examine a
situation you have picked from a selected Tisting. VYou and your
group will think of different directions in which the situation

could move. Yeur group will then share its ideas with the other small
groups working on the same situation.

3 I S
LLIECLLOME !

1. Your teacher will assign you to & small group.

7 2. With your group, select one of the open-ended situations from
the listing below.

3. Take a few minutes to think of many possible ways to complete
your group situation (2-3 minutes).

4. Ask for a volunteer in your aroup who will be a recorder and
write down all the suggestions your group makes to complete your
situation. '

5. Share your suggestions with your group. See how many the
group can think up.

- 6. Your teacher wi11;stop your class after about 20 minutes,
and re-group you so that all small groups that discussed the same
situation can form one large group.

7. Each small group recorder can read the suggestions made earlier.

There should be another recorder for the large group to collect all the
suggestions. (There may be new suggestions that no one thought of before.)

Suggested Images:

1. If the school playground closes for 3 weeks so new play
equipment can be added .

2. If Mother starts a job for the first time (or changes to a
new one) .

3, IT snack food machines are allowed in school

4. If a mobile home: park (trailer court) with 200 units opens
across the street from the school '
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Participant Materials: Activity Form #5-

OPEN_IMAGES

In "Open Images" you will work with a small group to examine a
situation you have picked from a selected listing. You and your
group will think of different directions in which the situation

could move. Your group will then share its ideas with the other small
groups working on the same situation.

1. Your teacher will assign you to a small group.

2. With your group, select one of the open-ended situations from
the listing below.

3. Take a few minutes to think of many possible ways to complete
your group situation (2-3 minutes).

4. Ask for a volunteer in your group who will be a recorder and
write down all the suggestions your group makes to complete your
situation.

5. Share your suggestions with your group. See how many the
group can think up. :

6. Your teacher will stop your class after about 20 minutes,
and re-group you so that all small groups that discussed the same
situation can form one large group.

7. Each small group recorder can read the suggestions made earlier.

There should be another recorder for the large group to collect all the
suggestions. (There may be new suggestions that no one thought of before.)

Suggested Images:

1. 1If a 200-unit trailer park opens across the street from the
school

2, If the gas station across the street from school becomes a

»partyjétoré .
3. If the local factory/plant that employs 10% of the work
force in the community closes .

123,
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Participant Materials: Activity Form #5-S

OPEN_IMAGES

In "Open Images" you will work with a small group tu examine a situation
you have picked from a selected Tisting. You and your group will

think of different directions in which the situation could move. You
group will then share its ideas with the DtﬂEF small groups working

on the same situation.

DL rect L-(_?Hq

1. Your teacher will assign you to a small group.

2. With your group, select one of the open-ended situations from
the listing below.

3. Take a Fewsminutes te think ¢f many possible ways to complete
your group situation (2-3 minutes).

4. Ask for a volunteer in your group who will be a recorder
and write down all the suggestions your group makes to compiete your
situation. :

5. Share your suggestions with your group. See how many the
group can think up.

6. Your teacher will stop your class after about 20 minutes,
and re-group you so that all small groups that discussed the same
situation can form one large group.

~ 7. Each small group recorder can read the suggést1nns made
earlier. There should be another recorder for the large group to

collect all the suggestions. (There may be new suggestions that
no one thought of before.)

Suggested Images:

1. If the local factory/plant, that employs 10% of the work
force in the comnunity, closes and relocates in another state 700 miles
avay .

2. If the draft for men, aged 18-21, were operational

3. If the driving age were lowered one year .




Participant Materials: Activity Form #5-C/A
OPEN IMAGES

In "Open Images" you will work with a smail group to examine a .
situation you have picked from a selected 1isting. You and your

group will think of different directions in which the situation

could move. VYour group will then share its ideas with the other

small groups working on the same situation. .

Directions:
1. Your teacher will assign you to a small group.

2. HWith your group, select one of the open-ended situations
frem the 1isting below.

3. Take a few minutes to think of many possible ways to complete
your group situation (2-3 minutes).

4. Ask for a volunteer in your group who will be a recorder and
write down all the suggestions your group makes to complete your
situation. )

5. Share your suggestions with your ‘group. See how many the
group can think up.

6. Your teacher will stop your class after about 20 minutes,
and re-group you so that all smail groups that discussed the same
situation can form one large group.
~ 7. Each small group recorder can read the suggestions made
earlier. There should be another recorder for the large group to
collect all the suggestions. (There may be new suggestions that no one
thought of before.)

Suggested Images:

1. 1If the draft for men, aged 18-21, were operational

2. If men and women must be represented in staff/clerical/
maintenance/administrative units of your school (or work) setting as
they are in the student (employee) body .

3. If all area newspapers go on strike for six months .

4. If I become the parent of a brain-damaged child .

5. If I had to get by on 25% less money .
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Facilitator Guide: Activity #6

FUTURE WHEEL Elem/JHS/SHS/
Col1/Ad

Students look at a situation in terms of its current status, its
antecedents, and its possible future directions. They critically
select the most 1likely and most desirable alternatives, and think
how to move from the former to the latter.

Anticipated Outcomes: Connecting past, present, future: exploring
alternatives: maki g conscious choices; working for change

dotivity Form: #6-£ (elementary); 6-J (junior high); 6-S (senior high);
>-C/A aco11egefaduub); Sample Future Wheel and Future Wheel

1. Students review possible topics, selecting and checking one
on which they choose to work.

marked "PRESENT."

2. Students write selected topic on Future Wheel in segment

3. Students think back a few weeks, months or years to image the
siutation suggested in the topic as it was (or might have been) then.
They fill in the segment marked "PAST" on the Future Wheel with that
image.

4. Students think about the future--about the ways in which the
situation might change. There should be several possibilities; some
changes might be bad, some might be "OK," some might be nearly perfect.

, 5. Students fill in appraﬁriate wheel segments, placing one star
(*) in segment containing image they feel will most Tikely occur. They
should put two stars (**) in segment containing image they feel is

most desirable.

6. Students write a paragraph (length should depend on age group)
suggesting ways in which the most likely could be improved in the
direction of the most desirable.

7. Students should write (or discuss in class) how they, personally,
could be involved in bringing the most desirable "FUTHURE" to their
chosen "PRESENT" situation.

13,




Participant Ma.erials: Activity Form #6-E

FUTURE WHEEL

In "The Future Wheel" you will be able to look at a situation as it now
is, as 7t was last year, and as it might be next year. You will be able
to select the way it probably will be, and the way it shouid be. Then
you can suggest how you can help it to be the way it should be. (See
the sample Future Wheel on the next page.)

Directions:

1. Select one of the following situations for your Future Wheel.
Put a check mark next to the one you have chosen.
2. Mrite your chosen "situation" in the wheel segment marked "PRESEN
3. Think back to last year. How was the "situation" different?
How did it affect you? Write your answer in the segment marked "PAST."

4. Now, think ahead to next year. How might the "situation"
change? Might things get worse? Better? What would be the best
way in which things might change? Try to think of at least two
possibilities, including a desirable one, and write one in each
segment marked "FUTURE."

5. Look at the "FUTURE" possibilities, and put a star (*) into the
wheel segment with the "situation" you think will most 1ikely occur.
Put two stars (**) into the segment you think should occur because it
would be the best possibility.-

6. Now, try to figure out what you could do to make the "situation”
with two stars (**) really happen Write a sentence or two with your
ideas for doing this. If you can't figure out how to do this, write
a sentence or two on why you feel the situation with two stars (**) could

never happen.

Suggested Situﬂtiaﬂg

1.” Best friend ic moving away this month.
2. Sister or brother is being married this month.
3. Your family is moving away this month.

4. Sister or brother has just gotten a divorce.
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Participant Materials: Activity Form #6-J

FUTURE WHEEL

In "The Future Wheel” you will be able to look at a situation as it
now is, as it was last year, and as it might be next year. You will
be able to select the way it probably will be, and the way it should
be. Then you can suggest how you can help it to be the way it should
be. (See the sample Future Wheel on the next page.) -

Directicns:

1. Select one of the following situations for your Future Wheel.
~ Put a check mark next to the one you have chosen.

2. Mrite your chosen "situation" in the wheel segment marked "PRESENT

3. Think back to last year. How was the "situation" different?
How did it affect you? Write your answer in the segment marked "PAST."

/ 4. Now, think ahead to next year. How might the "situation"
| change? Might things get worse? Better? What would be the best
way in which things might change? Try to think of at least two
possibilities, including a desirable one, and write one in each
segment marked "FUTURE." -
| 5. Look at your "FUTURE" possibilities, and put a star (*) into the
; wheel segment with the "situation" you think will most likely occur.
/ Put two stars (**) into the segment you think should occur because it
would be the best possibility. o

6. Now, try to figure out what you could do to make the "situation"
with two stars (**) really happen. Write a sentence or two with your
ideas for doing this. If you can't figure out how to do this, write
a sentence or two on why you feel the situation with two stars (**)
could never happen. : :

T

Suggested Situations:

1. You have a new part-time job (before or after school).
2. Grandparent who has been living with your family died last week.
3. Foreign student arrives to spend a year with your family.

4. Best friend moves to another state.

128
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Participant Materials: Activity form #6-5

FUTURE WHEEL

In "The Future Wheel" you will be able to Took at a situation as it
now 95, as it was last year, and as it might be next year. You will
be able to select the way it probably will be, and the way it should
be. Then you can suggest how you can help it to be the way it should
be. (See the sample Future Wheel on the next page.)

Directions:

1. Select one of the following situations for your Future Wheel.
Put a check mark next to the one you have chosen.

2. MWrite your chosen "situation" in the wheel segment marked "PRESENT

3. Think back to last year. How was the "situation" different?
How did it affect ycu? Write your answer in the segment marked "PAST."

4. -Now, think ahead to next year. ch might the "situation" change?
Might thinas get worse? Better? What would be the best way in which
things miyat change? Try to think of at least two possibilities,
including a desirable one, and writ2 one in each segment marked "FUTURE."

5. Look at your "FUTURE" pcss1bﬂ1t1’es3 and put a star (*) into
the wheel segment with the "situation" you think will most 1ikely occur.
Put two stars (**) into the segment you think should occur because it
would be the best possibility.

6. Now, try to figure out what you could do to make the "situation"
with two stars (**) really happen Write a sentence or two with your
ideas for doing this. If you can't figure out how to do this, write a
sentence or two on why you feel the situation with two stars (**) could
never happen.

Suggested Situations:

1. You just quit school in your junior year.
2. You are a senior and were married this month to another senior.

3. You arefﬁﬁ process of buying (making payments) on a six-year-old
gas-guzzler, going to school and working part-time.

4. The draft for all young people, aged 17-25, has just been
enacted. (You are going to be 17 later this month. )
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Participant Materials: Activity Form #6-C/A

FUTURE_WHEEL

In "The Future Wheel" you will be able to look at a situation as it now
is, as 1t was last year, and as it might be next year. You will be able
to select the way it probably will be, and the way it should be. Then
you can suggest how you can help it to be the way it should be (See
the sample Future Wheel on the next page.)

Directions:

o 1. Select one of the following situations for your Future Wheel.
Put a check mark next to the one you have chosen.

2. Write your chosen "situation" in the wheel segment marked "PRESENT."

3. Think back to 1ast year Haw was thé "situatinn“ difFerent?

4. Now, think ahead to next year. How might the "situation"
change? Might things get worse? Better? What would be the best
way in which things might change? Try to think of at least two
possibilities, including a desirable one, and write one in each segment
marked "FUTURE."

5. Look at-the "FUTURE" possibilities, and put a star (*) into the
* wheel segment with the "situation" you think will most 1ikely occur.

Put two stars (**) into the segment you think shou1d occur because it

" would be the best possibility. :

6. Now, try to figure out what you could do to make the 'situation”
with two stars (**) really happen. Write a sentence or two with your.
tdeas for doing this. If you can't figure out how to do th is, write
a sentence or two on why you feel the situatian with two s Lars (**)
could never happen. /

;”

 Suggested Situations: ,, :

1. Seeming1y permanent severe drop has occurred %n our oil
supply due to destruction by sabotage of mid-east o11 supp1ies (80%).

. 2. Standing army has been established this month wherein all
physically able persons serve on active duty for three years (18-21),

and in the reserves for ten years (21-31).
!

3. College or community newspaper (only cne)'anncunces it will
have to close down due to lack of interest on part of readers and
advertisers.
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FUTURE WHEEL

- Sample

Situation:_ A gang is operating in the schgall, causing harm to students and
' ' teachers, damage to property, and theft of money and possessions.

Possible Future

Gangs will form to pratect
“good”’ and “’bad” people.
Police will patrol.
Someone will be killed

in a fight.

Parents, teachers, students
will work together to bring
discipline back, and restore
confidence in schools.
More students will want to
attend the school.

Many teachers
will quit; “good”” students
will move or go ta private school.

-+

&%

Good discipline, and Gang stealing, hurting
relationship between students. teachers and students,

Nice neighborhood. causing damage.

a‘”’b

The situation with two stars (**) coulu happen if more students would not be
afraid of the gang kids, and would report threats or attacks or thefts to the
teacher or principal as soon as they happened, AND the teachers and principal
had the guts and help to enforce the rules. The parents of the bad students have
to take some of the responsibility for straightening out their Kids.

| could help by telling my parents more about what happens in my school

(1 have been afraid to let them know what is really going on here), and by
making sure my friends are not invalved in gangs.
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FUTURE \WHEEL

, Possible Future
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Facilitator Guide: Activity #7
TIME LINE JHS

Students project themselves into the desirable short- and mid-term

. future, and explore what efforts are required to get there.

Anticipated Outcomes: Imaging persoral futures; examining obstacles;
developing strategies for change

Activity Form: #7; Sample Time Line and Time Line

Directions:

1. Students think of one aspect of their lives over which they
have some control, such as career or school goals, participation in
sports/arts, personal projects.

2. On the "Now" end of the Time Line, students write the current
status of the selected aspect (see sample Time Line).

3. At _.appropriate places on the Time L1ne students note directions
they would like their selected 1ife aspect to take by a year from now,
and by the time they've completed high school.

4, In the spaces provided, students indicate steps theg need
to take to help reach the desired point.

5. (Optional, at discretion of Facilitator.) Students draw a
picture or write a poem or short scenario indicative of their short-
or mid-term projected image.

it
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Participant Materials: Activity Form #7

TIME LINE

In "Time Line,” you will Took at your personal short- and mid-term
future, set a desirable goal for yourself, and anticipate paths which
will help you reach your goal. ’

Directions:

1. Think of one aspect of your life--one over which you have some
control--such as school or career goals, personal goals, family or
social goals.

2. Review the Sample Time Line.

3. On the blank Time Line, write the current state of the Tife
aspect you have selected.

4. On various points in time on your Time Line, note the
directions you-would 1ike your selected 11Fe aspect to take.

5. In the spaces prov1déd, indicate the steps you must take
to bring yourself to each point on your Time Line, (If there are
people or things which will hinder you, you can note “them but, if

you do, you must indicate how you can overcome such hindrances or
how you can pursue alternative paths to the same goal.)

(3
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TIME LINE

Now 1 Year From Now . After High School

I'd like to be in I'm trying out for I vant to attend
the Spring play the Spring play. drama school.
next year.

What I must do to get here: ——m——————

I will take Theatre Arts next semester and
try out for the play.

Problems and alternatives (if applicable):
There may be a program conflict o I can't
take Theatre Arts and Math, in which case
I'll join the Theatre Guild instead.

What I must do to get here: — >

I will take courses and summer workshops in Theatre Arts, and try out
for Civie Theatre. I will volunteer to work with local theatre
groups on stagecraft, and write for catalogues to know what other
high school courses to take. .

Problems and alternatives (if applicable):

I may not be able to volunteer much time if I have to work all
summer, but maybe I can 8ign up with a temporary employment service
and work when I can, .
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TIME LINE

Now : 1 Year From Now

After High School

What 1 must do to get here: - —_—
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Facilitator Guide: Activity #8

IF I WERE--- JHS/SHS

Students become aware of various ways in which people interact in
1ife through community-oriented role-playing exercises.

Anticipated Outcomeg: Assuming roles; becoming civic-minded; learning

Tistening skills

Aetivity Form: #8

Note: Prior to activity, class creates, on 2" x 3" cards, "role
cards" from 1isting on reverse of page, one role to a card.
Include asterisks where applicable. Cards are then stored
in a box until needed for activity. (Asterisk signifies .
licensed jobs.) ‘

Directiona:

1. Select from class a group of 4-6 students to represent the
City Council (CC). This group then selects a topic of community
interest to be discussed. (Possible discussion topics are listed
on reverse.)

2. Other students represent a Citizen Interest Group (CIG)
attending the Council meeting to raise questions on the topic being
discussed.

3. Each class member, including CC members, selects a role card
from the box and thinks it through in relation to the topic to be.
discussed. ‘

4. The CC makes a brief statement of the issue before it, and
the CIG members, as interested and involved community members, raise
questions (logical and/or emotional) from the stance of their assumed
roles.

5. CC members respond to citizen concerns, remembering that,

though they also have "roles" in life, they are public servants and
must put aside their personal interests but not their values.

6. Class discusses activity-derived learnings.



Participant Materials: Activity Form #8

IF 1 WERE---

In "If I Were---," you will assume a role as an adult in your community
and, in that role, interact with other "adults" to examine and solve
community problems.

Directions:

1. Your teacher will select a small group (4- 6) from your class
which will represent the City Council (CC). The rest of your class
will represent a Citizen Interest Group (CIG).

2. The CC group selects a topic of 1nterest to the community
which will be on the "agenda" for a public meeting. (Topic may be
selected from the 115t1ng on the reverse side or may be suggested
by the CC.)

3. Each member of CC and CIG selects a role card from the box and
imagines him/herself in that role. :

4. One CC member makes a brief presentation of the agenda topic
to be discussed. '

5. CIG members raise questions and issues (logical and/or emotional)
relevant to the topic, from the role they are assuming.
6. CC members present arguments on the questions and 1ssues

(CC members must remember that, although they each have a role to play
as a private citizen, they are public servants and must act as such.

They sh§u1d downplay their personal interests, but not their personal
values.

7. After completion of this activity, discuss, as a class, what
you learned from participating in this activity.
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Possible Discussion Topics: (Class may think up others)

1; Need for new high SEBQQT in growing part of town

2. Spread of adult book stores and movie houses near public library
3. Strike by school teachers, custadians and secretaries

4. Public transportation

5. Request for permit to build housing on city park property

' 6. Request for increase in parking meter rates

7. Request for increase in licensing fees Fér roles which are
asterisked

Pogsible Roles: (Class may think up others)

Farme% 7 High Schaéi Student
Shopkeeper Lumber Worker
Power Campény Executive Water Control Worker
*Tailor _ Advertising Executive
*Auto Mechanic *TV Repair Person
*Plumber ' *Carpenter
Doctor ' Psychiatrist
| Teacher ’ - Lawyer
Minister/Priest/Rabbi ’ Computer Programmer
Policeperson *Restaurant Worker
Marine Airline Pilot
Secretary - *Junk/Scrap Dealer
School Custodian Judge
Mailperson Landlord
Motel ‘Manager High School Principal
Librarian ° o Biologist
Banker L Sportscaster
Bank Teller ~ Real Estate Agent
Football Coach - *Avon Lady

139
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Facilitator Guide: Activity #9

AWARENESS ASSESSMENT JHS/SHS

Students examine some issues and "image" their impact over the next
10-20 years on their own lives, those of their family, their community,
the nation and the world.

Anticipated Outcomes: Connecting present and future; examining relation-

ships; imaging futures

Activity Form: #9

Directions:

1. Students read and think about the issues presented. They should
try to imagine what 1ife would be 1ike, over the next 10-20 years, for

‘the constituencies indicated.

\

2. Students should indicate, with a circle, the letter suggestive
of the most appropriate response insofar as they can determine.
They ‘should write a brief comment for the way(s) in which the issue
may possibly affect the various groups indicated. (If some groups
are not affected by part1cular issues, omit comments on them. )

3. After all students have completed the Activity Form to the
best of their ability, divide the class into small groups (3-4 students
in each) and encourage them to discuss some of the /issues and the ways
in which thei indicated the issues would impact. Note: There are no

"right" or "wrong" answers!

e —
(]
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Participant Materials: Activity Form #

AWARENESS ASSESSMENT

In the "Awareness Assgssmenti“ you will be abje'ta explore issues
designed to help you image life as it will be for you, your family,
your community, the nation and the world, over the next 10-20 years.

Directions:

- 1. Read the issue statement and think about what your response
might be. :

2. Indicate your "best-guess" response by circling £he appropriate
Tetter. ‘

3. Write a brief comment for the way(s) in whicit the issue may
affect the groups noted in the 10-20-year time frame indicated above.

4. After the group as a whole has completed the Torm, you will
have an opportunity to break into small groups (3-4 students each),
and discuss your responses. Note: There are no "right" or "wrong"
answers! - .

.
Fat

ot
O
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AWARENESS ASSESSMENT

1. Life in the future will be characterized by more (a) space
travel, (b) air travel, (c) land travel, (d) water (surface or
- underwater) travel.

Effect on me: _ - -

family: , - — -

community: . _ — —

nation:

world: _ , I R

2. Life in the future will be (a) more hectic, (b) slower paced,
(c) more regulated by government, (d) less regulated.

Effect on me: - B —

family: __ e

community: _ Y S

nation: L - - R

world: _ o AT —

3. Education will be primarily (a) in schools, (b) outside
schools, (c¢) balanced between (a) and (b).:

Effect on me: . ‘ e

family: L - I

community: o o A

" nation: - A I R

world: . L -

4. Most people will live in (a) urban environment, (b) suburban
environment, (c) rural environment, (d) space cities. '

Effect on me: ___ R

family: - o — ;;:;;if%ﬂf_;l.;*

community: e

nation: ,, o : T

world: . i ,)f';f'




© 5. People look toward the future with (a) great optimism,
(b) moderate optimism, (c) hope but not optimism, (d) moderate pEESTmTSm
e

(e) great pessimism.- -

Effect onme: _ - -

family: 4”;,;f, q - M

community: “ I - o

nation: _ . ' _—

wcr1d; R e -

6. I Took to my own future with (a) great anticipation in being
what . want to be, (b) concern that the world may blow-itself up,
(¢) aareness of world problems 1mp1ng1ng on my future, (d) fear of the.

unknohn

Effect onme: =~~~ - R

fami1y§ _ . o o

community: . o I

e —

.nation: ' . -

world: _ _ — —
a tinderbox,

7. The world ‘is.(a) my oyster, (b)ﬁa breadline, (c)
(d) full of opportunity, (e) full of shrinking opportunity.

Efféct on me: ___ ;ﬁfﬁ o _

family:. e e

- community: mf:” L o S

nation: - _~ S _

world: :’<;1 e -

y : SR 143
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Facilitator Guide: Activity #10

PERSONAL LIFE LINE JHS/SHS/
Coll/Ad

The "Personal Life Line" assists participants to examine "change"
points that have already occurred in their lives with a view toward
recognizing them as they arise in the future.

Anticipated Outcomes: Recognizing stress points; analyzing events;
projecting future stress points

Activity Form: #10; Sample Personal Life Line

Directions:

T. Participants should have a long sheet of paper, about 20"
wide, unlined,

2. Participants title the sheet, "Personal Life Line."

3. Participants, working independently, draw a line across the
sheet. On left end they plot their birth date.

4. For junior high school participants mark off line in 1-year
intervals, ending with Tast year. Older participants may use 2-year
or 5-year intervals.

5. Students create columns below Tife line, ending 4-5 inches
from bottom of sheet.

6. In appropriate columns, they indicate, briefly, major occurrences
in their Tives.

7. Then they mark, with a red asterisk, those events or decisions
where other chnicas might have been made, and write a sentence or two
below the columns to indicate why the choice was unfortunate, what
other choices they could--or should--have made, and how such other
choices might have altered their Tives (see sample Personal Life Line).
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Participant Materials: Activity Form #10

PERSONAL LIFE LINE

In the "Personal Life Line," you will review your life objectively,
noting those events which were stress--or change--points, and which,
decided differently, might have altered the course ¢i jour life.

Directions:

~ 1. On a sheet of unlined paper, about 20" wide and 12"-14" long,
write across the top center, "Personal Life Line."

2. About 2" from the top, draw a 1ine across the sheet from left
to right. '

3. 0On left end, on the line, plot your birth date.

4, a. Junior High School Students--mark off line in 1-year
intervals, ending with last year.

7 b. Other Participaﬂts-—mark off line in anear or 5-year
intervals, ending with last year.

, 5. Draw column lines below Life Line to correspond to dates
(see Sample), ending 4"-6" from bottom of sheet.

6. In appropriate column write a brief statement of major
occurrences 1n your 11Fe as you remembér them (Yau may nat have

even if you dD 50, not “From perscna] reea11ect10n but from hav1ng
heard ?baut them at home.. Do not leave more than three columns
blank.

7. Using red pencil or pen, mark with an asterisk those occurrences
or events where other choices might have been made that would have
appreciably changed your life in a positive way. (Mark at least two;
not more than four.) -

8. In the space below the charting of your Life Line, indicate the
years which you asterisked, and next to each such year, write two or
three sentences to indicate why the event had a negative impact on your
life, what more positive decision you might--or should--have made and
how such a decision might have altered your life. (See Sample
Personal Life Life.) ’
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PERSONAL LIFE LINE

9l

3/14/61 85 66 §? a8 89 0 7 72 73 74 76 76 77 78 73
Moved to |Fell dewn | Spent 2 | Spent 3 |Had baby | Started a | Started |Had a Grand- Want to ant I ram | Joined | Graduated | Brobe up
another |ataire and |days a |dayas a |eitter private ballet |new SJather camp for |moved away | band Jdr. High; {with
atate broke my bafore gchool and baby diad; and | 3 weeks | away. and met | Frem with | Foward

Front achool piano brother; | Grandma Started | # Howle Hensard
teath 5 times 4 camg to fluts
g waek Joined live with
4 Seoute us
A
1987-Met other children but 1970-Good achool, but no one 1973~I had to share small 1976-The loss of Janice
Felt somevhat rejected. else from my neighborhood bedroom with Grandma, wzig hard on ma, but
¥igh Mom hadn't gone went. HWould rather have Wa were always getiing on I prebably blwied all
back to work; we might gons te school whieh every- gach others nerves. I wish my problems on ker
have been cloaer. ong elase in area attended, I had been more patient--she moving away. 1 ahould
and felt more a part of tha had so many ezperiences to have been mature
social acena. ghare that would have enriched enough tn rezlize my
my own life. near-jfailure in math
) was my Foult-=not
Jan. 2'a, I conld
have aaned Jor
tutsring, cnd agued
my parents a Lot of
grief. I have a
feeling they'll be
pressed to trust me
for a long time.
ERIC 17+




Facilitator Guide: Activity #11

VALUE SCAN JHS/SHS/Col1/Ad

In the "Value Scan," participants will indicate goals for the future,
and, working in pairs, analyze their personal strengths and weaknesses
with a view toward determining how they might help or hinder goal
attainment.

Anticipated Outcomes: Goal setting; self-analyzing; imaging

Activity Form: #11; Sample Value Scan Sheet A, Value Scan Sheet A and B;
Checklist of Adjectives

Directions:
1. Pair off participants, numbering them "1" and "2."
2. Pass out "Value Scan Sheet A," one to each participant.
3. Each person completes the "Goal" statement as shown on "Sheet A."

4. Each member of the pair reviews silently the checklist of
value objectives and then, in "Column 1," checks off those appropriate
tg II1 11

5. Next to the check mark, participants indicate by a "+" or "-"
whether they regard the attribute positively or negatively. (Allow
10 minutes for this activity.)

6. Using "Column 2," members of the pair will do the same for
team member "2."

7. When both columns have been filled in, pairs compare and
discuss results, and create a brief composite written description
for each member of the pair. They should indicate areas of streng"
and weakness, noting how these might help or h1nder the goals
established in (3).

Optional: (Pass out Value Scan Sheet B)

8. Using results of the "Value Scan Sheet A" each participant,
working alone, determines, in written form, potential for success for

situations suggested on the "Value Scan Sheet B" using space beneath
each situation.

tote:

For this activity participants should know each other fairly
well., Do not use at the beginning of a term/semester,
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Participant Materia’s: Activity Form #11

The "Value Scan" will encourage you to establish some life goals,
and then critique yourself objectively to ascertain your personal
strengths and weaknesses so you can determine how they will assist
or deter your goal attainment.

Directions:

1. Your Facilitator will pair off the group, each group member
being designated "1" or "2."

2. You and your teammate will each receive a "Value Scan Sheet A."

3. Review the sample on the next page, and then, independently,
complete the portion marked "My Goals." ,

4. Now, on your own, silently read over the "Checklist of Value
Adjectives."” Tn "CoTumn 1," check off those adjectives which seem
appropriate to your team member designated "1." (Both of you will be
"analyzing" the same team member at the same time, working independently.)

5. Next to each check mark, indicate with a "+" or "-" whether
you feel the attribute is a positive or negative one. ’
6. Using "Column 2" do the same for team member "2." (Now both

you and your teammate will be "analyzing" team member "2.")

7. When you both have finished both columns, compare and discuss
your joint "analyses." Jointly write up a brief description for each
member of your team. (There should be one such writeup for each of you.)
The writeups should show areas of strength and weakness, and indicate
how they might help or hinder the goals established in (3).
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VALUE SCAN SHEET A

My Goals:

Educational: Graduate Sechool
) Career: Neurosurgeon

Personal: Marriage, family, condo in the city and cottage at the




VALUE_SCAN SHEET A

My Goals:

Educational:

Career ) o .
Personal o L
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CHECKLIST OF VALUE ADJECTIVES

Vaiue Adjectives e " Value Adjectives e "2

Honc;s’g_ S o 7 Sensﬂ;we i

lIntﬁejhgent 7,,, 77 . 7; . Overbearing 7,7 - e -
Competitive ,;,:l;',,,”ii o 73@1f15h - 7

Egspcn'sibie o . 77  7 Trad17t1an bgund ; .
éaurﬁgus ; ) ; ) ) : || Systematic -
Reiﬂﬁé;:t‘iver - . o e : 7 Pushy 7 77 7 ; N

Shy - 7 - ) ) | ) - Guileless ) .
Sgubba;ﬁ‘r 7 ) 7 i ; 7 : 7 7 7I‘1du5trwus R
Sympathetm "” ; ”;7 ) o A] truistic B B
;:har'mrng ) B 7 ;7 ] ) Creative - ] -
HDStﬂE i 7 ; . ) 7: 7Coaperat1ve - -

Nervgus 7 7 R D 7 B 777 7CDﬂCEi“nEd ) - -
Dutspo;kieg B - 7; ) C1v1c-rn1 nded ' j” .

Neat 7 7; ; B o Independent :: o
Patient | |  |[tazy -

Friend’ly 7:7! '7 7 1 l 7 7; Idea]istic: ; | )
Ener‘get’n: 7:1 7; 7 : i Curious ] ) ) -
Se’lﬁsihﬂi ) - - ; 7 B i 7Depénda;b;1;e )

ér‘_t?’cuTater o ' 7' l ] :1 || Reliable 7777” o o
6rganized 7 B B ] 7 7 o Spcntanéé&s ) )

Cam}ntiifed ) - | ”1 | Determined ; i )
Susmﬁc;pgsﬁ IR ; l 77 ) Gregarious ] 7' B ) - i ]
Thaughtfu] ;7 7 - B ) Amiable ) R B ) - 7 B
'Attentwe - ! ) 7777” o 7 7Arnb1t1ous ) B
D;n nionated j o ) ) Adventuresamei : | _
Serious - . - Lagma’l b

7Aggregswe; ; e ) 7 ; 7 B 7: Clumsy j 7 ] - 77 o
7Moady ﬂ - - ' 7 ; i Close- m1nded ' N
Camprumising | ;7 o B Secure o ”7 7
Humorous 7 ) 7 {{ Timid 7 } | 7 o
Shallow ] T |[rearfur - -
?ersgstgnt o ) ) ) B . Conservative 77
A;sé%ﬁivg? . ] - o  7 - Asoc1al B ] 7 . )

e ‘é ‘ 15;)




VALUE SCAN S T 8

Using the results which relate to you from Value Scan Sheet A, work
alone to determine your potential for success in each of the following
situations: (Write two-three sentences for each.)

a. enlist in the military service after graduation from high
school (or college)

‘b. purchase own car (or motorcycle) within six months of
receiving driver's license
¢. become a candidate for school (or local) office

e. work after classes at a job that is tedious but appropriate
to future .goals
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£. join a commune (religious, philosophical, life-style, etc.)

g. change career goals at age 45
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Facilitator Guide: Activity #12

AUTOBIOGRAPHIES . SHS/C011/Ad

In "Autabiagraphies," partic1pants pFDjEﬁt themse?ves 25 years
therwcr1d in génera1 They will have spec1f1c tap1cs tD use as
outlines for their autobiographies.

Anticivated Outcomes: Trend analysis and extrapolation; cramination
of global as well as personal issues

Activity Form: #12

Divections:

1. Participants respond to open-ended outline with at least

2-3 sentences. They should mark (in left margin) whether they feel
the future situation will be better (B) or worse (W) than today.

_After completion of outline, part1c1pants write a page
(use back of Activity Form), presenting an overview of all their
responses--how they see 1ife 25 years from now, and the areas in
which they feel they (or government or nations) must expend more
effort to produce a better outcome.



Participant Materials: Activity rorm #12

AUTOBIOGRAPHIES

In "Autobiographies," you will think about and image a series of
future-oriented situations, personal and societal, as they might be
25 years from now. You will tie them together into a composite, and
suggest areas which need more attention.

Directions:
1. Mentally project yourself into a future time 25 years hence.

2. Respond to each of the open-ended statements on the outline
below, using at Teast 2-3 sentences for each statement.

3. In the 1§¥i margin, next to each completed statement, indicate
whether, in your/opinion, the particular situation will be better (B)
or worse (W) in the future than it is today.

4. After completion of the outline, write a composite overview
of your responses--a total look at how, based on the outline, you
see 1ife 25 years from now. Indicate the areas you feel show positive
gains, as well as those in which you feel that you (or government
or nations) must work harder to improve the outcome.

OQutline

{oo
|=

Looking ahead 25 years, I feel the'fél1gwing situations

will be true:

(a) In regard to my high school/college plans for my career
goals,: I

(b}~ In the past 25 years, my relationships with friends

and family = . o —

veff o e L - . —
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(c) The efforts of our government to ensure life's basic
' necessities (food, jobs, housing, health care) to

its citizens o

(d-1)

- (d-2) feel frustrated by i }
_____ (d-3) are really angry about .

- (e) My place in the economic spectrum seems to be

s
o
-




energy problem) _

(f) The world's hunger problem (or

population probiem or

Areas of positive gain are:

are:

.
. _ _ — .
»
=, ' t:
v, -

¥
"
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Facilitator Guide: Activity Form #13

NEXT_YEAR THIS TIME-- SHS/Co11/Ad

In this activity, participants examine various aspects of their
short-term future (one year), think of how it can realistically
be changed, indicate some desirable changes, and suggest ways to
effect those changes.

Aﬁtiéipﬁﬁgd Outcomesg: Imaging-shartaterﬁ future; projecting needs;

effecting change

Aetivity Form: #13

1. Students give thought to the areas of their Tife as Tisted
on Activity Form #13. :

2. Students project one year from now, and decide, for each
area, the kind of change they would 1ike to see.

3. Each student completes the time line on his/her activity form,
" indicating at appropriate junctures giong the way what must be done
to effect the desired change, 1 '

4. When all time lines have been completed, students underline
in red those actinns they can reasonably expect tv take, and why.

~ 5. In green (or other color) they underline those actions which
they feel they cannot take, and indicéte why.




AN . . ..
: ‘\\\Participant Materials: Activity Form #13

NEXT YEAR THIS TIME--

In this activity, you will examine the short-term future (one year)
in several 1ife areas, determine what changes in each area you deem
desirable, and decide what must happen at various points in time

so that the changes will occur.

Directions:

1.. Review and think about the 1life areas suggested on the time
1ine form.

2. Project yourself into a future that is one year from today,
~and, for each area, decide on one change you hope will occur,

3. On the time line for each area, indicate the "now" situation,
the preferred future, and the steps necessary along the way (by you
and/or others) to make the preferred future occur. '

4. After all time lines have been completed, underline in red
those actions (intermittent and final) you feel could be taken.

5. In green (or another color), underline those actions you
feel are not possible. Indicate "why" in the spaces provided under
each time line. Suggest a possible alternative action.

Sample (B)

My family relationshipe are not likely to improve because my mother
pays more attention to my new step-father and his needs than to me,
and when I try to talk to her, she shute me out. I need to get up

courage enough to ask my minieter/group leader to talk to all of us.
I think that would help by giving us an objective point of view from
a person we all respect.

i

4

A1l Time Lines are on the reverse page.
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TIME LINES

My Personal Life

/ " row | / 6 mos. ./ . 12 mos.

Improbable(s): __ - e | .

Alternative(s): __ e

My Family Relationships .

/ . now /- 6 mos. ty 12 mos.

‘Improbable(s): _ . - -

Alternative(s): __

/ now / 6 mos. / 12 mos.

Improbable(s): _ B _ o




Facilitator Guide: Activity #14

NEWSPAPER REPORTER’ s JHS/SHS/
’ - Coll/Ad

In "Newspaper Reporter," participants project themselves into the future
to create an image of what they would like to become.

Aﬂtﬁ@ipétgd Outcomes: Projecting; fantasizing; reporting; writing

Activity Form: #14

Directions:

1. Participants picture their 1ife as they want it to be five
years from today. '

2. Each participant pretends he/she is a newspaper reporter,
assigned to write a feature on someone just 1ike him/her.

3. Each participant selects one of the following newspaper g
departments for which to write (100-300 words). (See Sample Article
in Participant Materials for this activity.) '

Community News Science
Drama/Theatre Business
Sports Obituaries
Society Police Reports
Travel (Other)
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Participant Materials: Act1v1ty Form #14

NEWSPAPER_REPORTER

In "Newspaper Repcrter," you w111 menta11y put yourself into the future
You will pretend you are a newspaper reporter and write about a person
Just 1ike you, indicating background, successes and failures, and
experiences.

Directions:
1. Project yourself into a time five years from now,

2. Assume the role of a newspaper reporter covering events
surrounding a person just 1ike you (five years from now).

33. Select one of the newspaper departments 1isted below, and
write a feature story about "you" (1DG 300 words). (See Sample
Article below.)

Community News Science 7 .
Drama/fheatﬁe Business

Sports Obituaries

Society Police Reports

Travel (Other)

4. From your article, what can you say about yeurse1f-eyaur goals,
your expectations, possible changeg in course you may need to make soon?

Sample Article:

Newspaper Department: Business

Yesterday, Jane Barbour, head of merchandising and marketing at
Allied Fabrics, Ine., anmounced at a meeting of the Board of Directors
that ghe would be leaving the company at the end of the fiscal year. :
Ms. Earb@ur who has been with Allied for eighteen months, has accepted
a position as Vice-President of Retail Operations for General Fabrics
Amalgamate, Inc. During her tenure at Allied, Ms. Barbour's creative
yet pm::ztl—izal ideas boosted sales over 200%. Her interest and involve-
ment in community activities have helped make Allied a household word.

Jane Barbour, 23, was born in Crestview, Idaho, and educated at
the Pringle School éf'MérﬂhﬂﬂdZEZSZﬁg %n San Francisco where her fabrie
designs won her national recognition and the opportunity to work at
Allied. GShe cc:mpluted her M.B.A. recently at Harvard, and plans to
combine her artistic abilities and management skills in her new position.
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NEWSPAPER ARTICLE FORM

Newspaper Department: _

d
What can you say about yourself--your goals?
your expectations? i B -
changes in your 1ife? ) _
) \
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Facilitator Guide: Activity #15

LIFE STYLES Col1/Ad

’Qifé Styles" 18 a game dsvglspgd by a World Future Society team. It
18 reproduced with permission from, and is available through, the
World Future Society, 4916 St. Elmo Avenue, Washington, DC 20014.
$3.50 each, prepaid.

"Life Styles" heipsrpiayEFs explore their ideas of happiness, and
exam1ne their react1ons to future happenings in their personal lives

Anticipated Outcomes: Evaluating values; solving problems; exploring
alternatives

Activity Form: #15 ("Life Styles" Game)

Directions:

1. Determine number of participants who will be playing, and
divide by four to know how many sets of materials you will need
(Each set accommodates four players. ) ,

2. Duplicate needed number of materials, and tape the two portions
of the game boards together--or order appropriate number of originals
from the World Future SDCTEty. (For more permanent game boards, use

Images board as a model and create your own on 11ght= or medium-weight
poster board.)

3. Divide partiﬁipanfs into small groups of four players each.

33 Provide each group one set of materials, and have them cut

,,,,,

5. Review directians with participants, including the scoring!

Note:

or floor space_
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Participant Materials: Activity Form #15

LIFE STYLES
k]

In "Life Styles," you explore your ideas of what happiness is, and
the ways in which internal and external experiences impact on you, as
you "age“_Fram 20-80.

Directions:
Your Facilitator will provide you with materials and directions
for "Life Styles." '



RULES _
The Ufe;—Style; Game
pily as possible. But its underlying pur-

posa is to help players explofe their own
ideas of happiness and examine their re-

" actions to the kinds of personal experi-

ences and world conditions that may
occur in the future. All players begin the
gama at age 20 and twice every flve years
they assess their happineas-—on a scale
of 0-4—in view of the world situation de-
picted In the garne and the personal ax-
periences that happen to them in the
course of the game. Just as there are no
hard and tast ways of judging happiness
in life, there are nona in Life-Styles. A per-
aonal experience that one player con-
siders disastrols may troubla another
piaygr very littla, Some playera, no matter

t happens to them in the game, may

r giva themseives a “0" on the happl
ness scale. Others may find that the world
situation and the circumsatances of their
personal lives in the gama never quite en-
able them to rank their happineas as a
“4". There ks room for both optimists and
paasimists in LifeStyfes. At the end of the
gama-—the end of your “lifa"—a high
scora doss not win nor a low score lose.
Life-Styles is a game of imagination and
exploration, not competition. With every
turn, playera will find thermselves discuss-
ing the world situation and the events of
their own “lives.” The more willing players
ara to proba tha implications of an acono-
mic depression, for example, or a changa
of careers, the'more axtiting and reward- _
ing the game bacomes.

Life-Styles consista of: a gameboard, 73
Personal Experience carda divided into
thres decks by age group (2040, 4080,
and 60-80), 38 Scenarlo cards, 19 Changa
cards, 2 Miracle Cure cards, 8 scorecards,
and 12 playing piaces (the large red cir-
clas represant the players themsalves, and
the amall pink hearts represent chiidren).
Bafore beginning the game the piayers
should eut out all the cards and pieces
and Iamillaﬁze lhemsalvss wlfh tham.

fiamebaard
The gameboard is dem lnta four play-
ing blocks, each containing four life-styles.
At the beglnning of the game, players
should piace their playing pieces In the
Single life-style, but they are frea to move
amang the ilfe-styles throughout the .
game. Tha other life-styles are Married,
Living with Lover, and Other Options
Taoeeenng, Group Marriage, Gay Mar-

four Cholca). All players, includ-

_ single players, are assumed o have
anational attachments to Imaginary “pant-
ners,” although Married, Living with Lover,
and Cﬂher Options life-styles presume
deepar and more sacura commitmants to
“partners.”

Thers are also oullined spacas ori the

gameboard for the Scenaric cards, the

Personal Experlence cards, and the
Change cards.

Scorecard

The scorecard Is divided into five
columns: "Birthdays,” "Looking Back,”
“Rearing Children,” “Changing Life-

Styles,” and “Looking Ahead.” The score- -

cards enable players to record their
scores, and to keep track of their ages,
“thelr children's ages, and the order of
mavement within aach tum.

“Looking Back™ and
“Looking Ahead"

Each player begins every tumn except the
frst by assasasing his (or her) own per-

stanal happineas on a scale of 04 in the

"Looking Back” column of the scorecard.
These asseasments should be based on
tha player's past personal experiences, his
life-styls, the world conditions indicated
by the Scenario cards, and especiaily on
his personal viaw of what it all means in
tarma of his own personal happiness.
When a player Ia: "Looking Back,” he is
evaluating where he has been, and where

*he s, before moving into the years ahead.
At the end of evary tumn, after having
drawn a personal experience card and per-
haps influenced world conditions, each

player has another chance to rate his hap- -

pineas—in thé "Looking Ahead” column.
Current world conditions, personal circum-
stances, the playsr's own personal values,
and his hopes for the future should aii be
a pani of a player's assessment when ha
“looks ahead.” Scores In the “Looking

Back” and “Looking Ahead” columns may
be very different or very much the same. it
is up to each player to decide.

SCORING
General Rules
Each player assesses his own parsonal
happiness at the beginning and end of
evary tum on a scale of 04 where 0 is
roughly equal to “rock-bottom rotten” and
4 is “top of the world.” (The first tum of:
each player i3 an exception. Sea balow.)
A player who becomes a parent should
mark a “B" In the "Rearing Children”
column of the scorecard ang place a
small pink heart on top of his playing -
pleca. Four turns later, whan the chiid Is
ED the Iang-sufferlng parent is antltlad tn

fully re;arlng a c,hlld, and should remove
the child from the board.

Players may ieave dependent chiidren
with their "pariner” any time they change
Iife-styles, but daing so costs one point In
tha “Rearing Children" column and they
do not receive any points when the child
reaches 20.- v

Any change of life-styles involves a per-
sonal cost of * =1,"” which should be re-
corded in the "Changing Life-Stylas”
column of the scorecard.

Beginning the Game

To begin the game, separate the Personal
Experience cards into the three age
groups—20-40, 4060, and 60-80—and
shuffle each deck. Place the decks face
down In the appropriate spaces on the
gameboard. Next, shuffle the Change
cards and place them face down in the
centar of the gameboard, Now separate
the Scenarlo cards into the six subject
categories, shuffle each stack, and piace -
them face down in the designated spaces
on the gameboard. Turn over the top card
on each of the Scenario stacks, This will
describa the state of the world as the
players enter their aduit “lives.” The oldast
player goes first,

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

The First Player

1. You begin Single on your 20th birth-
day. Draw a card from the 2040 Personal
Experience deck. The Personal Experience
cards depict various signiticant events—
both good and bari—that happen to you
in your “life.” (Note: Single players are pre-

sumed to have emotional attachments in

their lives, so they do not escape the ef-
fects of such personal experiences as
“you (of your partner) ara pragnant” or
“your partner develops a chronic iliness,”
although they will probably not feel as
strongly affected by such cards as players
in other life-styles.)
2. Soma Personal Experience cards indi-
cate that either you or your partner are
pregnant, and you must decide whether to
keep the baby, put it up for adoption, or
have an abortion. Othera Indicate that you
have becowma the guardian of a child and
you must keep it. If you drew a “ehild”
card from the Personal Exparience deck
and baecame a parant mark a "B" in the
“Rearing Children” column of your score-
card. Four lurns latef you may mark a
*+1" in the same column for successfully
rearing a child. ‘
3. After you have drawn your Personal
Experiance card (and chosen among the
aiternatives it prasents, if any) you may
rhove to another lite-style if you wish, If
you do move, mark a *=1"in the “Chang-
ing LifeStyles” column of your scorecard.
('f you aiso leave a dependent child ba-
hind, -be sure to subtract one point in tha
“Rearing Children” column,)
4. Some Personal Experience cards have
the message “Draw a Change Card” at
the bottom. If you get one of these, do as
the Change card diracts and then put it at
the bottom of the Change card deck.
5. Now, taking your personal circum-
stances and the world situation into ac-
count, decide how happy you are with
your outleok for the future and rank yaur
self on the ﬁappmess scale of 04 in the
“Looking Ahead” column of your score-
card. The player on your left now begins
his (or her) turn. (All players foilow the
same steps as the first.)
6. After all other players have.had a
turn, you begin your second turm, at age
25, by assessing your happiness in the
“Looking Back™ column of your scorecard.
(in ail subsequent turns, you also begin by
“Looking Back.”) You need not give your-
self the same rating that you had at the
end of your last turn. CheckK the world ?-lt
uation again; it may well have changed. -
When you assess your happiness at the
bEgmnlng of a turn, you are "Looking
Back,” ard evaluaung your life to lhal

7. At the start of your fifth turn, as the
playar who began the game, you will be
40 years old, and you should draw from
the seccnd deck of Personal Experience
cards, labelled 4060, For the next four
rounds, all players should draw from the .
4080 deck. On your 80th birthday, draw

the top card of the
60-80 deck; other players
should again follow 5uit.
Throughout tha game,
players should keep

all of their Personal
Experience cards lace
up in lront of them to
remind them of their
personal histories.

Endlpg the Game

it all players surviva to age 80, they
should look back over their fives and
judge their overall happiness one final
time in; the “Looking Back” column of
their scoracards. No mora cards are
drawn, Players should now subtotal all
four columns of their scorecards.
Comipara tha “Looking Back™ and “Look-
ing Ahead" columns to sea whether play-
ars were happler as they looked back on
their lives or as they anticipated them.
Now tatal all four columns, making sure
to subtract points when necessary. The
final score reflacts how the players viewed
their “lives" overall—locking back and
looking ahead.

There are no winners or losers in Life-
Styles, but players may want to use the
fgllawlng scale to help evaluate their
“lives."”

Scale of Happiness

Above 90  Utter Bliss \
8090 Radiantly Happy

7080 The Good Life

60-70 Eminently Satisfactory
50-60 Not Bad

40-50 Could Hava Been Better
3040 A Bummer

20-30 Barely Endurable

Below 20 Utter Agony -~ -

SPECIAL NOTES

llinesses .

During the course of the game, players
may coniract a variety of ilinesses, soma
more severe than others. As with other
events in the players’ lives, it is up to the

- playars themsalves to decide how ill-

nesses alfect them. In some cases (if a
piayer las two heart attacks, for example),
a player may die and be out of the game.
In cthers, llinesses ean be chronle, but not

necessarily severe. Players can also con-
tract tarminal illnesses, and if they are not
saved by a Miracle Cure card, they are out
of the game atter their pext turn.

The Miracle Cure Cards

There are two Miracle Cure cards among
the Change cards, “and they ean turn up at
any time. The player who draws a Miracle
Cure card shouid keep it and draw an-
other Change card. The card can be used
to cure any illness or impairment (includ.
ing the effects of a heart attack), but-may
be used only once. if the player who
draws the Miracle Cure card chooses to
use it to save another player, he simply
lays it over the Personal Experience card
that describes the player’s illness, and
that player Is cured. Howaever, a player
with a Murat:.la Gura carﬁ (naiy also keep it

that rﬁay aftlict hlm laler in the garne

i ALY

A FINAL REMINDER

When the game is over and the players
hava totaled their scores, no one hagwon
or lost—instead the players have lived. A
few points about Life-Styles need o be re-

., emphasized.

* First and foremost, Life-Styles is a
game of nrﬁaginatiaﬁ and discussion. The
most important “pieces” are the players
themsalves. Conversation stimulated by
the game is an integral part of the game
itself, )
= All of the Scenario cards, Personal Ex-
parience cards, and lite-styles influence
each other. It is up to the players to ex-
plore the changing worlds dapicted by the
cards and to assess their happiness in
them. Tha cards, in 3 sense, are gques-
ti?jnsz The players themselves must pro-
vide the answers, i

' verpopulpy
H@JEMBH&&T N

= The Influence of all the Personal Experl-
ence cards a player draws continues
throughout the game. They are the events
of the player's past, and although the im-
pact of many af them will decrease aver

. tie, others will remain important through-

out a player's fife. A player may change
careers early in life, for example, and al-
though the event.may be important at the
time, it may not seem as significant 30
years later. But a player may also go
blind, and even though the player may feel
that the burden of blindness grows lighter
over the years, it is still a condition that
will influence the player throughout his
lifez,

* Finally, players are free to compare and
discuss their livea during the game and at
the game's end. But by playing Life-Styles
again and again, players can explore

- some of the many different lives that each

person can have.

Life-Styles was developed by a World Fu-

ture Society team consisting of Robert
Selim, David P. Snyder, Diane Smirnow,
Ellen Dudley, Bruce Bigelow, Lane Jenn-
ings, Susan Snyder, Sally Cornish, and Ed-
ward Cornish. Contributions were also
made by Steve Olson, Jerry Richardson,
Julia Larson, Hugh Myers, Peg Powers, Uri
Schoenbach, Terry Batt, Susan Echard,
Janet Carson, and Margaret Rainey. The
graphic design is by Diane Smirnow.

The World Future Society welcomes
comments and suggestions about Life-
Styles. Readers may mall thgir comments
to Rabert Selim, Staff Wiiter, The Fulurist,
4916 St. Elmo Avenue, Washnaton, D.C.
20014,
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GLOBAL SCENARID

_SOCIAL'SCENARIO SPIRITUAL SCENARIO -TECHNOLOGICAL SCENARIO POLITICAL SCENARIO
RETURN TO PSYCHIC HIGH 'DEMOCRATIC  WORLDWIDE
TRADITIONAL REVIVAL TECHNOLOGY UTOPIA PROSPERITY

" STANDARDS -
* Emphasis on conformity

= Tight restraints on sex -
* Criminal pénaitivs for

= Citizen participation
* Respotsive bureau-
ﬁfa@yakz

* Bolief in ESP
* Astrology is popular
¢ |nterest in Tarot

© & Statesmen consult

* Space axploration -
* Solar power satellites
* Micro-omputers

+ Efficient mass trans-

* Rising production
* Lower living costs

* Legislative harmony * Free trade

’ . ;?;gg;;gal sax roles psychics portation * # Dedicated pgli!ic‘iaﬂs * Muiti-national projects
SOCIAL séerjma s?nraw'u:u. SCENARIO TECHNOLOGICAL SCENARIO POLITICAL SCENARIO " GLOBAL SCENARIO
NEW EMPHASIS EASTERN INTERMEDIATE POLITICAL -~ WORLD
ON FAMILY . RELIGIONS TECHNOLOGY CHAOS. GOVERNMENT
i y , BOOM .
" Y3 : m ear i ) :
. Gﬁﬁgl‘gefléia‘}g?az-?dw e Sﬁgﬁg? monks beg in * Solar heaters for homes - @ Irregular elections * Elected world parliament

. ® Trainir.g Gourses for * Organic farming * Extremist parties - = International money

13 * Crowds fill Sikh temples et i =St sl . b i o
parents, o L atot e e * Neighborhood businesses  # Frequent riots - * Global peacekeeping
* Covernment subsidies Hindu statues soid on and factories 7 = Bombings and assassi- + force
for famiiies Streets * Many home crafts nations ~¥ = APresident of the Earth
* Mosques replace churches
SOCIAL SCENARID s#unnfgag SCENARIO © TECHNOLOGICAL SCENARIO POLITICAL SCENARIO GLOBAL SCENARIO
~ -SOCIAL CONTAGIOUS  LOW MILITARY ~ OVER-
ENGINEERING - OPTIMISM TECHNOLOGY OLIGARCHY POPULATION

* Plarined communities

* Licensas for parants

= Sterilization of the unfit

= Government supervises
child development

SOCIAL SCENARIO

ULTRA-

INDIVIDUALISM

« Stress on individual
pleasure

= Saif-development cults

* Increasing divorce

* Abandonment of

* Emphasis on diversity
* Total sexuai freedom
* Ali drugs legalized
= Public nudity allowed
t
ECONOMIC SCENARIO

ECONOMIC

DEPRESSION

i

* 35% unemployed

*+ Ail problems seem
soluble

¢ Confidence evarywhere

s Doomsayers are ignored

.® Enthusiasm in busi-

ness and govemnment

SPIRITUAL SCENARIO
TRIUMPHANT
SECULARISM

* Churches close

* Christians worship
secretly

= Bibla out of print

_ * Crowds gather on

hilitops
* 5ins are publicly -
confessed

ECONOMIC 5CENARIO

CONSUMER
ECONOMY

* High quality products

* Manual labor

* Home food production
# Subsistence faiming

* Few luxuries

TECHNOLOGICAL SCENARIO

TRIUMPHANT

TECHNOLOGY

* Computers solve
global problems

* Diseasa and aging are
conquered

* Robots do most work

* Contact' with extra-

*= Cloning

* Genetic manipulation

* Permanent sattiement
on Mars

ECONQMIC SCENARIO
'RAMPANT
INFLATION

* Skyrocketing prices

* Mliitary clique in power .

s Political prisoners

* Return of spoils system

* Censorship of news
media ' :

POLITIGAL SCENARIO
ULTRA-
- LIBERAL
GOVERNMENT
* Guaranteed income
* Free health and medi-
cal services
* Huge bureaucracy

* Dissidants are jailed -

* Press must support Party

« Government owns
industry

ECONOMIC SCENARIO

RECESSION

* 10% unemployed

* Wideéspread famiries
* Abysmal povarty
¢ Global epidemics
* Intermittent wars

GLOBAL SCENARID
INTERNA-
TIONAL
ANARCHY

. Teﬁ*grist attacks
* Restricted travel
+ Abandoned cities

children * Clergy seek other work terrestrial civillzations * High taxes * Sporadic warfare
~ SOCIAL SCENAéIQﬁ SPIRITUAL SCENARIO _ TECHNOLOGICAL SCENARIO POLITICAL SCENARID GLOBAL SCENARIO
WIDE FREE- RESURGENT . TROUBLESOME  ULTRA- INTERNA-
- DOMFOR ~ CHRISTIANITY TECHNOLOGY CONSERVATIVE  TIONAL
LIFE-STYLES - _ GOVERNMENT COOPERATION
s Many unmarried * Churches are packed L )
couples live together * Blble studies in schools Alr and water poliution * Low taxes * Soviet-U.S. cooperation
» Serial monogamy (mar- * Stress on Ten * Environmental destruction  » Criminals sternly punished * European unification
nggﬁiv&g&fgmamagg) Commandments * Unpredicted climate * Reduced weifare ) * Japan-China customs
* Homosexual marriages » Daily prayers in horme changes payments % union ,
« Group marrlages common and workplace = Breakdowns In systems * Small bureaucracy - = United States of Africa * -
SOCIAL SCENARIO * SPIRITUAL SCENARIO , TEGHNOLOGICAL SCENARIO POLITICAL SCENARIO - GLOBAL SCENARIQ
LIBERALIZA-  DOOMSDAY, ULTRA ~ COMMUNIST =~ NUCLEAR
TION OF ANTICIPATED TECHNOLOGY GOVERNMENT WAR
SOCIAL . -« * Two biliion casualties,
oT ART * People abandon jobs & Taat 11k Babias * Non-communist parties - = Clties abandoned
STANDARDS o ract Milions ~  Test tube bables curbed * Radiation sickness

* Looting and martial law

IMPORTANT: if his card re-

maina face up Tor two full

founds, the gama ands.
ECONOMIC SCENARIO
PLANNED
ECONOMY

* Faw opportunities

* Slow economic growth
= Strained welfare’

_ system

* Industries nationalized
* Wage-prica controls

" * Cantral planning
* Luxuries restricted

* Savings eroded

* Increasing personal debt

e Speculation in com- , _,
modities 174

* Araadiines and soup * Truth in advartising
18ns * Consumer ombudsman
E lCnams go bankrupt - s Fast response to
ST o works programs complaints
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You{or your pariner) o
are pregnant Court appoints you

You mature but your guardlan of your sister’s

Your partner decldes to
partner doesn’t

pursue a career

You can have no (more)
children

If you fater draw a card that
reads “'you (or your partner)
are pregnant,” draw again.

You try swinging

DRAW A CHANGE CARD

You are transferred
but partner has
commitments and

b

You (or your. partner)
are pregnant

You may:
1. Keep the child (mark a“B"”

2. Put the child up for adoption
3. Have an abortion

You win thelottery
$100,000C prize

DRAW A CHANGE CARD

Your partner becomes
unemployed

Your partner becomes
famous

Q

ERIC

’

You may:
1. Keep the child (marka “B"
on your scorecard)
. Put the ehild up for adoption
Have an abortion

[N

You're fired

Your relationship
brealis up

DRAW A CHANGE CARD

Court appoints you
guardian of your
brother’s 1-year-oid

 twins

Mark a “BB" on your scorecard
Your child dies

If you've naver had a child,
draw again

Your partner has an
affair with a member of
the same sex

DRAW A CHANGE CARD

You (or your partner)
are pregnant
You may:
1. Keep the child (mark a “B"
on your scorecard)

2. Put the child up for adoption
3. Have an abortion

Your partner wants to
alter the nature of your
relationship

You (or vour partner)
are pregnant
You may:

1. Keep the child (mark a "B"
on your scorecard)

W21

3 Have an abortion

You change your career

DRAW A CHANSGE CARD

A blast from the past

A previous partner whom you
still love wants to resume
relationship

You and your partner
separate amlicably
Do net subtract a point for

changing life-styles

You get a promotion

DRAW A CHANGE CARD

You'reelectedto a
local political office

i

You inherit one million

dollars
1 |
NSy

2 Put the child up for adoption

1-year-old daughter

Mark a B on your scorecard

You meet a more
attractive partner

DRAW A CHANGE CARD

You're deeply i1 love
with your partner

DRAW A CHANGE CARD

You develop a chronic
illness that slows you
down

You (or your partner)
are pregnant

You may:
1. Keep the child (marka “B"
on your scorecard)
2. Put the child up for adoption
3. Have an abortion

<

ou run afoul of the law
2-vear jall term

DRAW A CHANGE CARD

Court appoints you
guardian of two
10-year-old children

Mark a “BB" on your scorecard

You become
unemployed
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20.40
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EXPERIENCE
20-40

PERSONAL

- EXPERIENCE
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Your partner leaves you

You start
a second career

You have a heart attack

If you have a second heart
attack bafore being cured by
a Miracle Cure card, you're
dead (and out of the gama).

Your partner becomes
an alcoholic

You start your own
business

DRAW A CHAMGE CARD

Your lob dead ends

You receive a year's
sabbatical with pay

DRAW A CHANGE CARD

4

You receive an honorary
degree from a local

, university

©

ERIC

You have a terminal
illness

Unless you are saved by a

Miracie Cure card, or draw a

Miracle Cure card on your

next turn, you're dead (and

out of the game).

DRAW A CHAMGE CARD

Your partner becomes
more materialistic

You go broke

Your partner has a
sexually liberating
experience

DRAW A CHANGE CARD

You have a heart attack
If you hava a second heart
attack befors baing cured by

a Miracla Cure card, you're
daad (and cut of the gama).

Your partner adopts an
unconventional religion

DRAW A CHANGE CARD

You go blind

You volunteer to test
the antl-aging pill

You develop a deep
relationship with your
present partner

DREAW A CHAMGE CARD

You (or your partner)
are pregnant
You may:
1. Keep the child (mark a"B"
on your scorecard)
2. Put the child up for adoption
3. Have an abortion

You have a steady
income

DRAW A CHANGE CARD

Your partner dies

An elderly parent moves
in with you and stays
10 years

DRAW A CHANGE CARD

You and your partner
share a deep common
experience that
enriches your lives

l 2o
[

You're on a fixed income

Your partner dies
DRAW A CHANGE CARD

You have a heart attack

If you have a second heart
attack before being cured by
a Miracle Cure card, you're
dead (and out of the game).

Your partner beconmes
a paraplegic

You undergo six months
of psychotherapy and
develop a better under-
standing of yourself

DRAW A CHANGE CARD

You fail madly in love
with someone new

You achieve
professional success

DRAW A CHANGE CARD

Your partner quits job
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PERSONAL
EXPERIENCE

40-60
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EXPERIENCE

50-80

PERSONAL
EXPERIENCE

PERSONAL
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You are forced to retire

RAW A CHANGE CARD

Your partner's
30-year-old niece and
her husband move In

s mbmer iﬁ AFEA A
daata LIy WY e

You have a mystical
experience

You MAY
change one
scenario

You MUST.
change the
political
scenario

You MUST
change the
spiritual
scenario

ECONOMIC SCENARID
BOOM
ECONOMY

* Abundant jobs

~ () " economic growth. @
g incomes i
ERICEE™ @

CHILDREN!

Your partner has an
affair with a member of
the opposite sex

DRAW A CHARGE CARD

Your partne. :ires

You MUST
chiange one
scenario

You MAY
change one
scenario.

You MUST
change the
political
scenario

You MUST

scenario

You MUST
change the
social scenario

You MUST
. change the
social scenario

Your partner acquires
a heavy debt

DRAW A CHANGE CARD

Your sister dies and
leaves you her
condominium in Florida

You MUST
change one
scenario

You MAY
change one
scenario

You MUST
change the
economic
scenario

You MUST
change the
technological
scenario

You MUST
change the
global scenario

MIRACLE
CURE CARD
Cures any iliness or impair-
ment of any player. May be
used only once.

-

You win a
round-the-world cruise
for2

DRAW A CHANGE CARD

You save a life

You MUST
change one
scenario

You MAY
change one
scenario

You MUST

change the
economic
scenario

You MUST
change the
technological
scenario

You MUST
_change the
global scenario

MIRACLE
CURE CARD
Cures any iliness or impair-

ment of any player. May be
used only once.
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HAFPY BIRTHOAY-yau

re 40! Pul 20-40 deck Jside and draw from the 40-60 deck

40th

45th

50th

55th

HARPY BIRTHDAY-you

re 60' Pyt 40-50 deck aside dnd draw lram

60th

65th

70th

75th

80th

HAPRRY 80th BIRTHDAY' Look back af you

Sutitotal each cotumn and compare LODKING BACK and LODKING AHEAD

f 146 one more me

SUBTOTAL [

TOTAL YOUR HAPPINESS POINTS: - TOTAL YOUR HAPPINESS POINTS: -
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HAPPINESS SCORECARD

ﬁg‘ HAPPINESS SCORECARD

Wiy

e Zgjéﬁ

ORAYY & ?ARD & DRAWY A CARD

:RE.BRIHG;V CHANGING  LOOKING 'L@DR!NG@REAR]NG CHANGING  LOOKING
CHILDREN LIFE.STYLES AHEAD AIRFHDAYS BACK CHILDREN LIFE-STYLES AHEAD

tER RIS £

soth [wewi| | [ ||20th [weem 0L
25th |} L L 25t || L
30th | 30th | I I

35th | ' | L | |35t [ ) I

S —_— - - ——=

aoth [ | ) 7 40th Al

HAEFY BIRTHDAY yau e 30" Pul 20-40 deck 33188 and driw Irom the 40-60 deck HAEPY BIRTHDAY you're 40" Pul 20-40 geck a2 and oidw from 1ha 4080 deck

asth [ | 1 [ lesa [ | [ |
50th | | L 50th |} L
55&th i L ~ 1 |558m | i I

HAPPY BiATHDAY -yau'ra 60° Put 40-60 deck a5 and drdw lrom [Ra §0-80 deck HAFPY BIRTHDAY-you're 50! Pul 40-60 deck aside and draw frain the 60-80 deck

60th . I B 60th | B - - )

65th S o i b5th - ) I

70th R R 70th I o .

75th o S 7 ) 75th I -

Soth HAPPY 20th RIATHDAY! Look Back af your file gria mara hime 8 Oth HAPPY 80in BIRTHDAY' Loak back al your Tile gne mafe IME
é\!;lQH‘ &3ch E;'u;énd compare LOOKING BACK and LOOKIHG AHEAD Suralrgf;l sach caﬂ;mn and compare LOOKING BAEK and LOOKING AHEAD

SUBTOTAL { ] T T T SUBTOTAL [ i N [ B i

TOTALYOUR HAPPINESS POINTS: | - 1 | toraLvour napPiNESS POINTS: |

HAPPINESS SCORECARD

HAPPINESS SCORECARD

V0 les 7 Ves
Qf’ﬂ DRAW & CARD M DRAW A CARD

LDDEIHG\%REAEIHG CHANGING  LOOKING LDQEiNG\%ﬁEAEIHG CHANGING LOOKING
BIRTADAYS BACK | CHILDREHM FlFEeEiTYLES AHEAD BIRTHDAYS BACK CHILDREN LIFE-STYLES AHEAD

20th SIARTHEE% ‘ 20th lsrmuﬁzaé?m 7 s .

25th N A R | [25th ) D )
30th | )} 1 ) 30th | | R
35¢h | | L }35th [ 1 I _
HAPRY BIATHOAY you're 10 Pyl 20-40 geck asude and draw trom the 40-60 deck HAPPY BIRTHDAY -you're 401 Puf 70-10 deck a5ids and araw e the 40-60dzck
401 ) N 40th | 1 I

45th | " 1lasth |1 e

50th I 50th 3 , )

55th | | | “{lssth [ | 11

HAZBY S:uiHDAY 7y re 60! Put 40-60 deck aside ard draw trom [he §0-80 deck AAPEY BIRTHOAY you're B0 Pul 40-6( deck a5ide and draw from (ke 60-80 deck

—— g — = — R

60th _ I R .| |60th | I R
65th | B L ]|65th S I R S

70th o - , 70th N L

e e

75th | T [ ]| 75th 1

p=—= — - J R

Bgth HAPBY 80th BIRTHDAY' Lonk back 4f youf e one more me Bgth HAPEY BTth BIRTHDA ¥ Look back f your iz one more trme

I A T B . o — T — - —
S{IBTOTAL L_ ) SUBTOTAL L ‘

TOTAL YOUR HAPPINESS POINTS: TOTAL YOUR HAPPINESS POINTS:,
Q o - SR . ) . ) o 7 - J

Sybiatal #1eR 20'umn ang comadrs LOOKING BACK ang LODAING AHEAD Sublatyl each column 47d compare LOOKING BAGK and LODXING AHEAD
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Facilitator Guide: Activity 716

LOOKING BACK Col1/Ad

"Looking Back" enables adults to view past decisions with maturity
and objectivity. It encourages them to re-think portions of their
1ives and suggest altornative paths they might have taken and may
yet follow.

4Ht1§1patéd Outcomes: Objective reviewing of past; acknowledging
gudgment errors; suggesting positive futures

Aetivity Form: #16; Sample Open-Ended Statements

Directions:

1. Participants respond to all open-ended statements on Activity
Form,

2. Participants divide into groups of 3-4 and discuss their
responses. Allow 15-20 minutes for discussion.

3. Following discussion, participants each complete following
statement related to their activity: "To make my wish for the next
five years come true, the first step I must take is---To take this
step I need to---I do not feel this goal is feasible for me, To
make it more reasonable I should plan for the following---"

£
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Participant Materials: Activity Form #16

LOOKING BACK

In "Looking Back" you will examine past decisions which, while you
may not regret, you would have made d’“ferently had you owned a
crystal ball. You will also project yourself five years hence,
indicate what you want for yourself by then, and outline steps
needed to get there. o

Directions:

1. Read over and think about open-ended statements. Select a
key time for you in the past 5 years (5 years ago, high school
graduation, college graduation, first real job, etc.)

2. Respond to each statement as genuinely as you can.

3. Break into small groups of 3-4 each, and discuss for 15-20
minutes: responses, directions, possible past errors in judgment, what
you could have or should have done. '

4. Instructor will give you instructions for the last portion
of this activity.

Open-Ended Statements to Complete (See Sample)

1. Five years ago, (or) when1 _. I wish

I had _ e

2. Iflhad i . at that time, I

would now be _ - e

3. Over the next 5 years, I want to ____ .
4. By the end of 5 years, I witd ____ _




casework with ibSdubdnug3A' Whites, gni ngghi gven be
Director oj the county s agenecy.

3. Over the next 5 years, I want to learn Spanish, take on a
challenging job in a new line of work, and age gracefully.

4. By the end of & years, I wil
vorld and join my husband in leisu

p;ﬁb'bly retire from the work
F

will
(re pursuLts,

O
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