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frogram, and identifies and clarifies the ISSOE educator's role in
«career.guidance. The booklet contains three sections. The first L
section outlines three basic lmodels of the ‘decision-making process

and provides the reader with a philosophical foundation upon whith
decision making rests. The second section explains br;efly five
different types of supplementary teaching materials or programs which
may be used to assist students in improving their/ 62215*an-mak1ng '
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paper-and-pencil instruments to measure interests, skills, and ' ¢
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student's needs. By applying some of the programs and tests contained
ip the latter two sections, . it is hoped that students Hlll be better'

able to make cafeer and Dccupatlena; ﬁéGlSlGDS. (kC) -~ .
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i E ! inuous prncegs of deaisign=making Unfartunately,
- - when confronted with the need to decide, we are a¥most never in
' ion of -all the facts needed to aid us'in making a truly

D'ﬁ

2ctive choice. T6 complicate the matter further,.we must
o realize that even possession of all these facts does mot
T

anteg an ﬁbgective interpretation of ti em. Cnnsequéntly,‘
it i

i
~our environm ent we must make, the best decision possible té us
e time. We must reduce that which is unintelligible to us

to some sort of maﬂageable 6rdér....
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is necessary to.act in ‘order to méet the demands of ' Lo
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. 'Fcr an nccupatiﬁna%/educatinn pragram to be Effect1ve, teachers and
+ : . %
counselo ors ngéd to help students improve their Fecisian-making and career-"'
planning abilities. The selectimn of occupations for investigfﬁﬁan is in . .

,itsélf-a monumental task-~the Dictianary ufﬁﬂccupatignal Titles 1ncludes‘

e . ’(

o
ove DDD ﬂccupatianal choices. | — o

F

There 'is a vaSt assnrtmgnt Qf materials for career plaﬁning, guidaﬁce

: tors and theif stud,ntsi o f‘ L _ 7',g .
T : - T : : = Lo ’ . Lo ! Ry

' . -

Educatars must - first, hcwever, aétetmina the role: af the "’chers aﬁd'
the materials in guldlng students' QhﬂlEES of careers, Essentlally, flve

- options are available. T A T R -
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S -~ no matter haw u :eallstlc the studant s choice. Or the teachér. S

may. 51mp1y 3551gn a pupil to & part1culaf ptogram Qf study w1thgut 1

! e
=

any cansultétian. R N .

Although both of thes& &ECISJQns are hlghlyguﬁdESITabLE there’

"is no doubt that EthQES ate occaslmnally madée by pr sely these

! o | -
opversations between teacher and ” {

pupil regarding career aspiratiogfs. These can be Sﬁpplemented
with suort papersand pencil tests to affofd the student a better.

.+ insight into interests, aptltudés, atc. Gu1dance at this level

Jis usually ccns;dered the bare _minimum Wthh may be expected of

3 teac?ersg Althgugh same 'guldance may bp offered to the student,
generally the career dec;sfag'is still a "shot iﬁﬁihe dar'." . -
‘ : . . _ . '
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- e iIEE g‘i d 12?&1 offers plannlngﬁunlﬁs or modules abduﬁ EhGDSlng a =

career making career dEElSlDHE, Etc. ?s;E agy‘ﬁappen prior to.

a4 -or; in canjunctlcn with pfe—accupaticnal or accupatiaﬁal tfalégng

. ‘. ’ : .
A Thls Eype of; gu1dance has met with gréat success ;n severgl
’ L

i

# .

4 : ’ %
L _xigrcgrams, It provides info fmatlnnﬁﬂn careet an self awareness
R r
hen it .is DBEded most . Further 1t makes no Extfeme damaﬁds

IR : upan§£he a:heri Thls lével ofgguldance is h;ghly retgmméndeq J

ﬁgr cccupatlonal educatlcn prﬁgram Stngents and teachers.

. The fnu;th level ;nvclves an 1nten51ve and on- é@lég prcgfam af

'iﬁunSéllngg plann;ng and declslun-maklng tthughDuE the entlre .

pfe—ncgupaﬁlanal ard occupational tralﬁ'ng program. ThlE ‘pro-

-

# mgramming may consist gf aptléudefand interest papef=aﬂd—péﬂﬂll

_SElf”prDtES exercises in- gaal fg;matlon' lnfntmatlon abaut

&

educatlgnal and cEﬁupatlonal career- felaged OprftuﬂltléSi the

wcfld of wofk and so on. This sort of program ‘would be hlghly

d251rable. Many Qccupatlaﬁal edutaters,‘hawever, feel that "career,
- : ‘*ﬂﬁlannlngéls properly the ij of the sghool couﬂselar and EthFFDFE

tend to avgld these types of intensive pragrams.
. ¥ . i N } ) -
‘ifth level is a SEhQDl dlstr%gt wide, 151? program in career

[dance. At this 1eval studentsx&;ﬂﬁ receive career 1ﬂfafmatimn

in every grade and subject matter.-.In scierce classes the stude.f
. a [n : 3

%

could study various types of scientifig pfoféssians, what dif-

ferent 5&1entlsts do, prerequ151ta L:alnlﬁg, etc. St % nts in °
u 4

sac%al stu%les gaﬁfg explore job supply and demand, Qha”g. g 31?.
: requlrements and unemplqyment.x Math classes could teach students
Vhaw to intefprgt emplaym;gt_féblesi and in English classes
students could learn how to write‘applicaticn51eft§rs,fprepare

a resume or conduct an interview, N -

) . The chart on the next- page summa - {zes thaee 1eve15 ani)taﬁpaaés what

they can offer in career and self knewledge, %

[ = % . ]
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'LEVELS OF ‘CAREER GUIDANCE

=
Fl b

-

&

—

1-12 ARTICULATED CAREER B
_ ‘GULQ?NCE PROGRAM .~

;

CONTINUOUS CAREER- ._[f
' GUIDANCE THRGUGH@UT ! 7'

UNTTS OR MODULES PRIDR TO
OR IN CONJUNCTION WITH

- PRE~OCCUPATIONAL AND -

: OCtUPATlDNAL TRAINING‘\3

o Y
P
= S = z — =

BRIEF “CONVERSATIONS
WwiTH PUPIL AND USE OF
_PAPER-AND-PENCIL TESTS

5
I I B AE—
NERUNE U ;
NO GUIDANCE OFFERED , 7
_ Y -
- L
= Vir ;
5 - '/‘,‘ i‘
{0

L3N
#
5T
-

‘g ¢ .1 ) ® .,
— - 37 <
THQRDUGH KNOWLEDGE OF\ 1
SELF, CAREER OPTIONS AND -

K CAREER DECISION-MAKING
- 7
- T E '
 REALISTIC SELF PERCEPTION
KNOWLEDGE OF CAREERS' AND
THE WORLD OF WORK
LS ‘ 5 ‘ )
5 —-— . . . '1
- % _
KNOWLEDGE “QF SELF AND,’
INTRODUCTORY CAREER.
AWARENESS . ;
- 1
l . E";“‘ ) )
. :
PRIMARILY SELF- AWARENESS " )
WITH 'LITTLE CAREE ) -~
AWARENESS
3 ,
Y ) -
MINIMAL, STEREOTYPIC . T
B AND INADEQUATE -  “
CAREER KNOWLEDGE
g’j ‘ _ w o
T : ’
& T - . ;- !
3 - ﬂ .
Yt
i - .
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It is imperative that not

¥ “ i - w1 ! & !
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= N - B N . g
some guidangé!bé @fféred to all pupils, :

education program

&

. A ot )
just thosd in ozzupatianal Stzﬁents in college—track

Elwhat type of Schﬂallng
b

pragramg also neeﬁ 35515tance, in Grder to deter?;

‘they Migl seek upon graduatlon frcm hlgh scdhool Therefcf / the ‘fifth % A

ance

‘But f’”

1evél, school-wide, 1-12 career gu alﬁheugh the most ccmplexd w11l

be Eherbe,t'fcr all-studEﬂts. eachers ccncerned w;th-gust tbpses.

=" =
ho are 1n_vocatlcnal/0cc ipational tralnlng programs

stqdénts

devel, mcd les taqght prlor to and in Eangunctlan w1th presvocational aad

vocaﬁlcnal tra;ning, is_ the p;aferred EthEEJ T . ‘;?\
- : L%

1 2.
~This bo@klet explaln;fgzgre de ‘ision-making '"fits into" an occupational ,

educa;ian prggrgm. Models which 'relate to career d23151an—maklng Wlll also

be outliFned. ThiE

programs available

will be follcwed by a dESCIlPthn of ‘some materials and® .

to educatars which assist the teaching of ﬁareer/voca—

= o= t B _ R -
' Elanal decla%anﬁmaklﬁg . - . o, o= .
) ) : O " A
g' E A [ . ) . . _\

The booklet 11 1dant1fy and mlarlfy the ISSDE Educatar s role in
'caréer guidance." 1t pf@Vldgs infurmatlcn to help Studeﬁts make carger
}Ch@lEES by 1mpfav1ng Ehe knowledge Df Eh emselves and their ability to ™
make career dEQLSLDEE a) ' N
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Co | " CAREER GUIDANCE IN ISSOE -
“ . 'WHERE IT FITS IN B C

Assumi%g that some guidance 15 toi%e offered, that the gu;da ce is

. in add}tlan to that offered by the sch@gl counselor, and the guidance is

- l NOT ‘of the artlculated 1 12 type, when is such assista n:e most appro- ’

) prlate for Dccupat;anal-educatlan students? It w ould” be best 1f the
\ service: were offeredAbefcre “the student ever=elegted to EnfDll in casme—,i
?"ﬂ‘ tology Dfuautc mechanic s but this type af cou llng is usually dele- - ~

gazed to the school CDunSElDfS Sc,gprev1ous guldance 15 1rrelevant td

# the -ISS0E teacher, the sﬁhdent is in the vocational educatiﬁn alass and
may need additional services. S ' ‘L
- T | i,_ . x
Within the first few weeks of school, seach sfudent in the-class

should %e'giVEn a copy of’ ISSDE Form 1 Student Prngram,?lannlﬁg Infor—

' °  mation/Teacher Planning WarkéhEE ( e pages 7- 9) Students should - -

complete-their pDrtlogsof “the sheet as soomn as p0551ble They should
flfSE indicate  whether Ehey wauld want and/or ‘expect’ to become Employed

1n-any of t?e jobs 1152ed:under Questlgn 1. Should‘none of; those be

satlsfactory, pupils can 1nd1cata, on the spaces prﬂVlded the;r pfegf~

ferfedfﬂccupatlons Each’ Student should proceed to answer QUESEIOHSFZ

thfcugh 5 as best he/she can. s 7

, oo
When the student' s pottlaﬁ of the form is cnmpleted 1t shuuld be_

b

i giveﬂxﬁa ﬂﬁe teacher for ‘evaluation. The teacher Shculd plan to spemd a

£

+ few minutes diécussing the student s responses w;th h1m or’ her prior to

=

comple%ing the Teacher Planning Worksheet (see page 9). Of primary

impartance to the teacher is Questiog 3, "Who helped you Seleég\you% job .

goal?" The teacher needs to determl,e'if the student feceived ‘adequate

-

JDb and career related information prior to making the Ca eer chalee

For 1ﬂstance, if a student 1nd1ﬂates tﬁaf he_or she alone made the-ghoice,

o .
to the school counselor, or ask the student to sample some of the maté—

rials summarlzed in the next EEQtlDﬂ of thls booklet. Teachers shagld

not bEllEVE that all studEnts~are 1nept at making career dec isdo 5 and

k]

s ¢

[

L Ehe teacher mlght wish to counsel the student persanally, send thg student ’



. i Vo -

However, high. school students are often not decision-makers because’

E . : . ) . LA N _
others (parents, teachess, c"ﬁ:}g;selcrs) have always made decisions for .
N 'ﬁ . ‘ ‘ 5 [ ) . : . - ¥ 5 " < .
them. Some career and self-exploration might hglp such students in°
. eselectlngvjcgkgaals. \ Lo , R

* . Ly . B

]
B S -
. ' The student may have discusged career goals 'with parents, teachers

and/or counselors. In such a gase the teacher might offer additional

assistance or Simplygfap the ﬁattei rest. @, -~

e,

Thus, it is when the student has just‘éﬂtéféd the program, and has

s

not had an Ipdividual-Education Plan prepared} that the teacher should

assess the amount of additional career guidance needed.

5€TVvV1

o

-es

These

should be indicéﬁeﬁ under Question.3 of the Tegcher-Planning Worksheet.

p i1

v ¥,

K

e

PAruntext providea by enic [l



o smakmysd @ sach ol (Re ake b hﬁ:—;ﬁ S —
gl sz MRiE 1R SEETOERELE ¥ 5

dogle Tt

1ol Lt of Wil Of weRi

ot kg o e OF R

i3 Whe Ralgad L8u
+ iRl s

My cinEe
My warhe
My e

iy ¢ sur

. My crgres
— e

izt coui B jes’ ChEch s homs

1 Iedars b vou WAk your gredes commiee i@
I CHERAMEIRD i F AR sube i Galowr

Fulrers

S =
= ¥
( —
e o £ )
i ar srea e ar wan S )
120 1 concur wnih riue arssdanr's - hoes o a1 0 0f cUBRISRA £ AP B o
B Linr s ‘st sicdant sevoe vd s s FaL gl IDF iRn -
Detaang _— P N o - I
Sarew armanen [ - E f
: S, - -
- Acadame Tuiares e — — = iz e e - —mmizs PR -
] - =
MR — - I 1
. LT e smm s =
£ Thos [EPocan gromarad o ___ and shawid =3 reversed o swEha <
3 N A
T i T S U R -
: S - — .
i o K s . h

, Taachus ¢ Samainra = Gare - -
- e — e - } B} - —
i

o . ;

ERIC K —

X
o




s - 8 . ) )
- \ STUDENT PROGRAM PLANNING INFORMATION (SPFI) .
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Aruitoxt provided by Eic:

{1} Indicate whether you would want and, orF expect to become
empldved in gach of the jobs listed below after graduation from
high school. Mark 1he appropriate rESPORSE. -

. . ]
Job Title | would | would [ would
. like consider dislike
' . PR —

{2) Five years trom now, | would like to be emploved ax
* &

First chomea . ... ... ...

-
Second choge
iJob nile o kind of wark])

(5} E:iiﬂv indicats your ix@:ﬁénig in workin
additional iniof

—Student Program Planning Information e

i

L]

qin arean related to the jobs marked in Secrionsl and 2 lnclude paid and unpaid work. Alsa, indicate any

G which you think May help in the planning of your program.

&

(1) Who helped you select sour job goafr Check all thogs

- that apply. = * * s

—— My coungeior
My tnends

Others (please

e My tather
~__ My mother
__ My teacher

specify) 2

i
s — .
™ 2|

de 19

=,
a
2
i
B
.,
F
-]
)
<
-]
£
~
Ed
5
*
-
&
£
&
@
S
5
-
u'n
[l
3
k-3
-]
2
w

. your classmatas in gach subjeci below: ) ‘

{ Subject ave

Reading & lang. arts
Mathematics
Seience T -

Secal studies - = T === ——— _ f

B - . R j ] M '
. - N T T YT
- e e . .
' ~
e — _ — L _ _ _ _ _
1

A \)
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Lk

[ 0 ' TEACHER PLANNING WORKSHEET

%5

(TPW)
'

- i L
) ’
L 6:—{51: :‘ ) N . E \; '

L

[HINE ind that the student prapare for the following job titles. )
& (Title or.area) S ©, (Title or area) ) (Title or area)
(2) | concu¥ with the student’s choice(s) ol occupational career(s). ea Mo __ P /
. v ¥ ® .
{3) List any additional studént services you would recommend for this siudent. =~ -,
’ T
Counssling — . o o
:| - < -— — —_— _ —
Caresr Information - — Al _ e S _ - 7,{;1’!
Acaderme Tutering _ P - - S : _ S R _ ~ _
Reading . e . - S iy
© Math . . . — - S —— S
Other 1Soeciv] __ ) I . Ll L N . - . —

(3) Commenis: _ - _ - _ _ . 7&1 o _ o
! —_————— — —_— - — — —— B R — —
- _ —— o I
T R B
S ——— S ‘ _ - _ —_— . . S _ e
7 *- 7" A g . . j
* Teacher's Signature B Date  Student’s Signature 7 B D
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MODELS FOR DECISION-MAKING

This section briefly describes thrgeﬁﬁadels of decision-making. -All

kY

three models require an assessment of available options, a self-analysis

b . , ,
*of -abilities and aptitudes, the formation of a .plan, options for recyclin
_information and, fiually, the making of a decision. The‘pufpaseéin '

showing these models is to verify, from a phildsophical perspective, the

need for the student ta’gain as much, information as possible about him/

herself- and careers, alopg with learning how to anglyze that information
ﬁiigﬁlasgia:éventuﬁlly‘feach a decision. The decision é%y simply be inves-

tigatory; at least the decision is fg;nded upon a Ehéraugh anélysis of

available information and ¥s not a "hit or miss" proposition.

P
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=
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= , Jackson-Egner Model I

+

Ja:kse:m and. Egner g mgaei" (1976) is based upon the
as_sumptlcm t;hat two basie’ i{xgtedients are fequited 1r1 order
to make the best pC)SSlblE careet dec‘ls:mn. Ihese are self-

awarane.ss and accupatlanal lcnawledge. :

Information on self- awareness may be Dbtained through

I

s claflflcatlcm am;ivir;ies, and VDEEEiDT,L_%ﬂﬁ Tinterest

.y (n%ren;«:ries.

Qccupatlunal data ‘inust genefall;v be thalr\ed from

4

L ' @uﬁslde sauggces suc:h gs sx:hcn::l cauﬁsalaré* teachers job
. T, ; &
- atalb’gg, an‘f Dk rstahand work e:fperié"m‘:éﬁﬁ

_~.

« - These tﬁﬂ snurc:es of 1nft3fmaticn "in ‘conjunction with

. &
o) aantinually analyzed

i, an awsreneﬁss %f availahle Dpi;lgin'
p deflrﬁite declslﬂfk is made.
E#fzt,!Ell ve that until a déCiSiDﬁ is

*’newrr,nfor\matiena is re::ycled and- compcmncled

*This aff‘m;ds the de«:isionsmaker with the

* 3

b~
.
L,

Co
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Cr baih and Gleser Model
. ~ A second model for the decision-making process is offered

Fheir mod

« by Cfanbach :nd Gleser (1957). el contains simila
k&, iamp@neﬁts to those offered by Jackson and Egner !

-

_Information about the individual is analyzed and assessed,

' 7 T ~ . . ) ) .
and a plan of action or a strategy is developed.

“ The individual may choose a paftltula course of action
which leads to some specific. PEffDrmanE that is, investigating

~a particul a

nal, Lf the person feels thatt(ggié does not have enough ,
N : ’
informatien to choose an occupation for investigation,
£}

the

. present data mre cycled along with addicional data. This

¥

provides the indivfdual with more information to as n

sist ir

the decision- maklﬂg pr cess.
. This process is classified as an "Investigatory Decision.’
It is important- to note that a terminal, decision may also be
zyciicéi, as évgn'thé result of a terminal decision may lead
to gdd tional 1nEQrmat1an being generated for the individual.
This information may in turn m@dify the "Terminal Decision."
'
For additiadé{%infcfmatian on this model, sece:
Cronbach, L.J.; and G.C. Gleser. Psggh@lgEiLal Tests and
Personnfel Decisfons. Urbana: University of Illinoi
b Press, 1957.
&
_ _ _ !,,f R -~ - e - . _ _
¥ F
14 ¢ n
Q 1—:}
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on the basis ot 'a criterion chosen for the parcticular

Gelatt. Decision-Making Model C

A third model of the decision-making process is offered

by-Gelatt (1962). It alsc presents the decision-making

e

tory or terminal. ? ¢
The objective or purpose of the decision-making process

is viewed as the formulation of an appropriate plan of study

surveys, etc.,

counselor. A SEfaEEgy is then de¥=loped whereln thé indi
‘-és

X"ﬁ»
vidual dét‘éﬁi{nines the available alteiaatives, the :‘Es:l!:

m

..

f each alternative and the pr@babilit; that such results

o]

will aqccur. . P

These @lternatives are evaluated aQCL:dL,E ‘to - the

i -

individuai’'s Value system. Thaafinal decision is made

e
o
-y

additional infogrmacion on this wmodel, sce.
al '

Gelatt, H.B. "Dﬁc'iqiun‘ﬁakiggf A l;uﬁ};‘eptu"il Faam ot
Reference for Counseling our

Psychology, 9: iii \(196*23

15
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Common Elements of the Models
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" An option for recycling information should be N
r

H -
3

These models for decision-making have six elements in common:

. 5 . . ¥ 5 L4
options or alternative actions pri%t to making a

décision. - s 4

Information related to the individual’s values

needs to be obtained in order to determine which

QhDiCE(53 will most éigsaly coincide with the

person's desires.

Data regarding the student's cognitive abilities,
N :
aptitudes and occupational awareness need to be .

gathered and §nalyzed ﬁ@\énsure the stadedt an
: . ] a

adequate data/information base before determining
a cburse of actior ?

eeds to be prepared which will assess the ¥

o

plan

ol

probability af%afesult'actually occurring.
®o %

rated into the plan. ‘ ;
. . ¢

Fipnally, a déﬁisi%ﬂi whether terminal or inwesti- .

integ

=

gatory, is made . .

B

4 i

— ) . &

e
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Jackson-Egner (J=-

\

-E) Career Decision Making ;Madel; .

off——

OPTIONS

INFORMATION.
Occupational Informat”
Educatiorw. :quirements
Mob Performance Requirements
Rewards -,

ﬁ Knowing Myself
My Skills and Abilities |

Rewards | Value '

J

v. ‘:

L3

Future ™
Outcome

i

1

~ Present

= QOutcome

5 -

@

L

‘What is ‘Prcbéble?i

Weighing C@nsequences

— — -

. and Outcomes

N ) | L] _ !
F Recycle
_for Further|.
Investigation

F

ASSESS

4

r

ALTERED ACTION °
-and
CHOICE

f | o
‘ T

T

‘ . |cONTINUE SEARCH

-

MORE DEFIN

p “i @ Dorothy Jeremiah_ Jac

& "
kson, Joan Roos Egner, 1976
17

e




O

ERIC

Aruitoxt provided by Eic:

i

& = 3
mergve Studenc_d,glslonamak;ng skills. Slx pfograms are| an: lyzed All

are considered supplementary material in - e sense that the, are to be_

used in cluss in addition to the egular lassrcom instrubtion. Most’

of the materials presented do unt LDnStitutE an entire semester or yaar
) . . /
course in dea;siQnemaklng.ar career planﬂlng.
gf‘.
{

A brlef DnE page O(lEliﬂE for njﬁach of the six pragrams is offered.

It is hopéd that this prSEﬁtaﬁlon will assist COthelors, tEa;thh ahd

x: = -

féﬂmi,lstratags in understanding whgt is available for use”’' It may also

. _ . —
help in the assessment of their usefulness in pérticulaf situacions,

3 ‘,J -
. . v
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Self ASSEgﬁﬁEﬁt and Career Development s

e > .

@

A
[

people who wish to take an actjve part in determining their

« career. The authors feel that people often make career de-
cisions with far less care and expertise than that which as
used ifn the purchaae Df a home appliance or the planning of
a vacatﬂuﬂ. -

. 2 L . o ee
he book consistq of four main sections. The first con-
lf-assessment and prlmarlly)lﬁvulvag writfen exercise

L\H

re t the Strong=Campbell Interest Inventgg¥ are exam-
f ‘the actiyities which are included.

The second part of the' book deals with
‘ment; the,units. zog;antrate on job-hunting,.
-And lifetime management of a career. ﬁ* -
L5 g ;

[ ]
e
o
[T
M
L T
[ =9
o
B
g
M
o]
T

b

The third section contains appendixzes related to the
. previous sections.. Iwyo of these appand;xes are examples of
self-assessments. The third contains sources of informatiou |
on selected industries and career opportunities. The fourth .
appendix consists of sources Df information on developing job
opportunities.

The final section contains a workbook which is to be #
used in conjunction with the first two sections. {#

Ihé book van be used Wwith an entive class v widh Luald
viduals. ‘The authors indicate that thé course ha®beeu used
:ln QQllEbﬁ ciﬂagé% and has been found Vﬁfi effective. Lhé[ﬁ

hlgh SLhUDL junicers or seniors.
' »

For additiondl information on thise L... L pleasc
ut and Career Dey
Faux and Charle
J. FfEﬁtlLP Ha

Ei__}:ul 1L, Ly Johin b oottt
es C. McArthu.. E.gl.wood
all, loc., 1978 (336 pages)

21

.
&
R

- This book was written, according to its authors, for =«

wse
=1f- plnratlcﬂ. A 24-hour diary, a self-interview,- and~ -
r
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Jar;§r75k114§lﬁ-§§ésmentAfrngram
N
This program <ombines guidance in 1ﬁd1v1dual career
planning and decision-making, self-assessment of career %kill&,
and staff egaluaélpn of 1nalv1dual SLCCéSS §1éRthfdll program
effectivepesi. It consists of six 5???1 areas that-are con- ~
sidered to be centtalgtc Fuccessfuf“rafeez development These
XE*%EK sk¥ll ardas are ‘ ) .
1. Self;Evgluatlan and Development | Z
= 2. Career Awareness .
3. Career Decision-Making )
4. Em pl@yment Seeking
5. Work Effe¢tiv&n€§5
6. -Personal ECDan1L5
« Each unit vr area may be u;:.ed md&pendgnlly and schouls necd

not purchase all &ix units.

Within each unit the following are included:

2. Response Sheet (for self scorlug)
5

3. Self-Instruction Guide--to pLgUlﬂg Lhio
.’; :

student with additional contentetelated to

e The Carger Skills Asseéssmeéent Png[dm dvalldblﬁ from the

Collegé Board, 888 7th Ave., New York, N.Y., 10019.

[
m
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Planning,Ahead for Career Chnice A Cafeer Decision-Making
Mini-Course faf High Schaal Students
The purpose ofiihgﬁgini Course is to move toward more
\ effectiye implementationdof career decision-making. The )
course i5 based on Peter Blau's Model of Occbpational Choice-
and the Jackson-Egner Model which has previousIwbeen out-
linedin this booklet. AN
The Mini Course is for use with 1%;/11& or 12thgrade |
’ . students in making career choilces. y-Pe offered as an =
elective course for 1/2 to | full semester, or as supplemental
‘material to other related courses. It is based on the premise’
that the majority of high school students have not acquired
the skills necessary to choose a career.
The materials of the Mini Course are contained in three
_units. The first deals with individual values, the second with
Occupational Information and the third with making a decision
! (Decision Point). .A total of fifteen modules or capsules
, §f@*2 comprise the entife Mini Course. They are:
Capsule 1: Who Am L? .
Capsule 2: My Interests and DLLungiun
Capsule 3: My Other Characterilstics that uway
- Influence Employment
Capsule 4: My Skills and Académic Strengths
Capsule 5: Rewards I Want from My Occupatioun
Capsule 6; Values Summary
Capsule 7: Exploring Occupations
. Capsule 8: Necessary Education a.d baperica. .
Capsule 9: QuallflLdLluuﬁ for sati,factory Job
Performance
Capsule 10: Rewalds fresent lu the Uccupallon
Capsule 11: Do my Other Characteristics Meet (he
Requjrements of the Occupation?
(Hpghie 12: Do [ nave the Skills .ud Ablticlo. €O
bet the Requiirements of the Occup.tion?
Capsule 13: Are Rewards Present ia the Occaputivn
Important to Me?
vapsule 14: What is Fiobablel {
Capsule 15: Where duo [ go Frou uc.
see Plauning Ahead or o n bt L, b T
Ithaca: Cornell Institute for 0. cupacional Cdocac,
1976.
s ¢ 23
o ;56
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»V Wi'th Einan i lfassistanéa Eram the Firé; Natiamal city' + 4l

.L‘

. student decision-making ability, but there was a shortage of

Eutér*Assistgd Guidance in ' NEWFYéfk Cit' High Schools:
' ?Digggstratiqn ﬂé'Féasibility and meac; on: Students _7:

xr_! P ‘ ,'|‘_ '{- ca s .‘_,Lr‘_,.;’

Bank;_s pfcgram, sfcanducted bathf%n demonstriate ‘and to '
evaluace ccmputereassisteé’EDunseling;prcﬁezc in - five New = _
York Gdty publi_'schaels. -A’ cémputer ‘terminal: was used'in .
each of - ‘the part1cipa§1ng schools” Ear fiftegn monthseto” pr§v1de
atudents with factual 1nfarmatimﬂ ‘on. carears- and calleges «The
pragram was available far use by llth,and Zth grade studencskg
Eahr separaté ‘data files wete ‘available fnr searches-by the -
:Omputer. Thase were: a. faurﬁyear callége file CDntElﬂlng ’
inférmacion En abauc lEQD zalleges natlanwide da twasyear !
Sunior-and cDmmunity ‘colleg ;miﬁfmatibn file on abaut IDDD-V
1nstltpﬁlans, Lhird, a",gcupat;bnal iﬂformat}cn file on sbaut
1300 chupatieﬁsf and aAscholarsﬂép infptmatlon file. = o
) . & . ," 7"?;- L
Some af the 1nterest1ng resalgs :Ftlude that automated

-equlpmant could be used: in city high sjchools without thef;, ~;q -
ipment were pﬂaperly e

mlsu534ar security problems if the eq
lccateﬂ in the schaol, and that the complter needeld; tm;be 3 .
available only one day per week per school for. maxlmum efflﬁ'gﬁ
ciency. It'was found that the computer- was uged fore <in the KO

spring than in the fall.. The system was used less-'in. schomls N ;il

whiah; hdve large advisory folEES‘aﬁd 1afgé numbers of col=’
lege—bound students.. The cofputer pragram seemed to improve*

information on emerging. QEEUPSElDﬂS and financial aid ‘infor-
ma tion. F;nally, it was noted that over 4000 students used
the system more than 6700 times during thHe course of the yeaf

> H

averaging 1.6 uses per. gtudent ° 2 T,
. R . - . . ;‘ : . - ) . . &“.’x

For mote 1nfarmat10n on thléxpfagram; please see:’

Computer- Asslsted Guidaﬂca in New York Lity High Schogls )
by Barbara Heller and Linda Ghitayat. Institute for P
Research and. Development in Occupational Eﬁucatlgn,

City .University. of New Ycrk Navember 1976 (Report

# CASEsé.l—?ﬁ) S

[
&~

i o

ek L1 4 ) v
S B g L ' I . s !
B g ¥ € 0 o P by .
Do N = s = ¥ i = .
LR , + LeVel IV L e L
e .l A L"{; Vl i’\:e ’ ' : . -
S e . L ¢ _"‘;; [ L [ RS
BRI " ~ . oo s
a1 o o 'Y P e . 3
oy Aﬂ; , N - "‘\;;‘ 4 ' R sﬂ? = .
q Lty S R )
A L i B T :
} P ( » # % w7 % ] -
P e _ . L A % .
e Y O R e Bl — NI : ==
i F . : e -
- . L3 [ -:h“ * 5

@

o




N

. N % ;

w. .\Each grade,, Eﬂntenﬁ is strugtured azaunﬁ these tap%gs

3
Fl R 5
\; [
. & :

: rﬁ- iﬁ prDjECE was develpp ed by the: Rgchastef, New York,
?ubllc, dhools for use in.junibr and- senior-high schools.

" The project,is used in grades . 7—12, each grade hullding upon
*the foundations: laid by préV1Dus experience with ACGP. The

. - Program is ptimarily based upon self- and careef awareness‘

concepts linked:with: persanal decision—making processes The

i#

‘backbone of the ACGP is the bEliEf that the_students’ gfeatgsti

“need is in impléménting petsonal career strategies. Briefly,

i

7th grade!—adjust to the mew envircnment

8th’ 'grade--broaden seli—awareness and develcp
" .a career plan I :

9th g:adés—grientafian to the high schaal L
- :10th ‘grade—-summarize career ldeas in rElatiDn S
A " to job, Mfamilies" :
» 1Lth gfade——review of previgus inf&rmatlon,
‘¢ consider a career s .
\] thh gradEF*gdt ‘career plans 1ntg action -
\ . : . _
e Each individual unit in thé ACGP caﬂsists ,of Lhe‘
fcllawlng parts : Y 7 P

-

e

. fo : and Unit Information S
. Ti¥ which states Unit's theme
:¢Behaviaral Dbgectives for the Unit .
.- Intent of the Unit o . : _
Preparatlan (necéssary preparation that needs ot
to be aQZﬂmpllEhEd prior to the class session)
.~ Actlion (steps for presenting information)
. Afttivity (what'isiggsbe done during the s%séiOﬂ)
. Reaction storyy (used to, develop group discussions)
9. Evaluation (to measur the comncepts of the Unit)
klﬂ.'Related act1v1t1&s (f lms, ete.)

(TR
. v

v« JE ]

F oL
For additidnal information on_this pfo ct, please see:
The * Articuiatea Career’ Guldance .Project. RccheétEf, New York:

Division®of Iﬁstfuction, City Schgol Distridt 1977
- (216 pagas) . . .

il
I
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' Guidange Program for Project PLAN

- .. -Project PLAN was a massive effort aimed at individualizigg edu-
cation. It was developed by private industry, private researdggaﬂd
public schools. For a more detailed description of the entire Project
PLAN system, see the ISSOE booklet on "Planning Student Programs.'

 The PLAN system involves the full range of academlc Educatnbn
for grades 1-12. The guidance component of PLAN is aimed at both
“the individuallzaﬁlon ‘of eurriculum content and the integ®ation of
carfer guidance with regular classroom, instruction. The guidance
component of PLAN consists of seven main elements These are:

-
4

of gu1dance with tradlticnal 1nstructinn and Eﬂntéﬁt.

2. Orientation -and §tudy Skills: familiariging the student

with the PLAN system-gnd. assisting students in developing -
strategies for test taking), listening skills:and study -
management skills. - g ’

-

ﬂ -3;vCareer/Voca;ional Information: infarmation about edu—
catloﬁal and .occupational oppartunities, the world of
. work, ‘ete. Different activities are offered at the
elementary? iﬁgermed'ate and secondary levels.

4.1Studen£ Lang—Range Goal qumulatlan Program: aimed at
’ impraving students ;,Lgsrange goal formulation skills
so they may afrive at decisions .based on informed choice.

. 5. Indlvidual Program Planning through the 3551stance of
a computer, .the student's long-range goald, interests
and abillties are analyzed aﬁd an individualized pragram
: 15 genefated ) el

6. Progress Assessmént and Mgniﬁoring. consists of academdc
\ hlEthY dlong with learning. characteristics, complated at
.\ various tlmes thtoughout the year

7. Post- Sécandary-Guldance prepafés the %tudént for the,
" transition from h;gh EChDDl ‘ . :

. Fof addltianal 1nfnrmat10n on Ehls progect please see:

The Guidanﬂe Prggram in the PLAN System of Indlv1duallzad
' EdUCSEan? by Jsmeg A. Dunn. Palo Alto, Callf : AmErL=
can Inqcltutes for Research, 1972 &

g . .




This ¢ pncludes EhE ‘review of supplemental materials and/nr Fragrams
whiah may be used in. secondary- schnols to improve studénﬁ declsian—maklng
as it relatks to career and vgcatlanal plamnlng The programs ptesgnted A

are anly a fépfeséﬁtatiVé sample of thé types Df materlals which. are ,

avallable; IntErEStEd fEadEfS should consult textbook publishers, pro- L
fessianalvﬁarvegfand sghocl counselors and professional counsellng asso- Z
ciations should additionai‘pfagréms.bg desired. ) ‘

Foos

Paper: and Panc,l Measuras

-

Nine paperaandapen:i% self—repart tests were analyzed in terms of

élght_crlte:ia; The analysis is presented in tabulaf form (p. 29).
- ) ¢ . ‘

The criteria were (1) content measured (2) age of Ehe pmpulatlgn

which may take the gesﬁ‘ (3) the leﬁgth Gf time it takes to admlnister\
- the test; (4) who may administer the test (5) who may. (should) scgra‘

the test, (6)@vho may (shguld) 1nterpret the results, (7) whether the
test may be admlnlstefed to groups, individuals %r both, and (8) the

gappraximate cost of the test materials.
e = ) . N g

ot . _
Al though the table is baglcally Self-explaﬁatary, some brlef claflfl—

cation of terms may ‘help in achieving maximum use of the 1nfarmat19n.

Content : ’ :
- ” ( g ‘ v
This SEEEiDﬂ reflects the area(s) which are measured gnd/or
aﬁalyged b the paftlcular inventory. = Some of the tests measlire
';f;-' a Gnly the su@;eat 8 intEfESEE, Whl%? others meaédfe career develop-
N ) © ment. Befgza‘dec1dlng which instrument to use, thé counselor or I

Eteachef sh@uld obtain a test manual to asce;caln if the specific

" " test meets his/her goals and/or needs.
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- Administrator - S "- E . é
There are Ehree ‘options available to the teacher interested in

helping . students m#ke career decisions. First, gha test mayfbe

2

self-administering, that is,- studénts may gake the test without

assistance from a Eﬁ!‘é eleor or tea;het!- Secand, thé test may need
another person f@r'gﬁﬁzﬁistratiaﬁ; but that person need not be
trained in tgst‘gdministfatian, (Tgis is generally ;ﬁe:;ase‘where
a selfﬁadmiﬁistériﬁg test s given to a group of SEudénts and the

: administrat@r functions as a prgcﬁar_)~ Thelthird aptiaﬁ-invalves
-adminisgfagién by praféssiaﬁally tféined-pgfsonnel;aﬁiy- This

ay

include teathers or admlnistratgrs who have the réqulrEd tralning

. S . /
usually refers to the 'school counselor or psychologist but

mg‘

& -

in testing. o ' S .

Sgdring and interpretaticn . o fﬁ

N L
f‘g three means. Some .of the instruments are sccred and interpreted

by the student without additionhl assistaiice., Some are scored by
the school ccunséiar or anﬁthéf trained person who must interpret

. the resul;s ‘with the Student. Most’ of the tests fequifé that the

answer sheet be returned to the Eest publisher for scnring The .

1ntg§pretazlon should thep involve both the student and the

counselor.

As in the administration of almost any test, these tests require

‘that the counselor and/or studenﬁ have a goal in-mind prlnr to taking the

tesz.— A careful analysis of the needs aflthe 1nd1v1dual5 énd the results
that are féqulféd should be undertaken before the selection of a career:
) ! ) - ¥ . o

planning assessment aid,

i

,fi
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ﬂand ptgvided the reader. W1Lh a philasophlcal faundatian upon which

ferent types of supplementary teaching material or programs which may be

o ’; * J. . SUMMARY )

This booklet was de signed to assist Educators in helping students

fgrmulate goals and plans ré&ﬁfed to career and occupational decision-

making & ° i‘é .

-
i

4 The booklet conﬁainséthrée sections related to this tDpiE; The

flrst section outlined. three baslc models Df the decision-making prucess

decisionsmaklng rests. The second section briefly explained flve dif-"

used to assist students in improving theif;q§:isign§m§king skills. The

.third section compared niné;ccmménly_QSEd paper-=and-pencil instruments

Eﬁ ‘measure intefésts,'skills'and abilities. These instrumEﬁts will

assist both the student am nd, ccunselor in selecting areas Df study which

will meet the student s needs. By applying some of the pfugrams and

tests ccntalned 1n the 1attér two se:tians, students will be bEtEEI able
k" . s

to make career .and ongupatianal decisions
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