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Life is a continuous process of decision-maktng, Unfortunately,
when confronted with the need to decide, we are 'almost never in
possession otr-all the facts needed to aid us:in making a truly
objective .choice, Tocomplicate.the matter further,, we must
alsd realize that even 'posseSsion of all these facts does not
guarantenuan objectiveinterpretation of tk!m. Consequently,t
when it is necessary to.act in-order to meet the demands of
our environment, we must make,the best decision possible td us
at the time We must reduce that which is unintelligible to us
to some sort of manageable order....

(Dreikurs-and Grey, 1968)
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INTRODUCTION

For an occupational education program to be effective, teachers and

counselors need to help students improve.their ecision-making and 'career-.

planning ahi-- lities. The selection of occupation's for invea g on is in
---:-----.

itself a monumental task- -the 2111.2LIKylliccu ational Titles includes'

over 20,000 occupational choices.

There is a'vast

and detision making. These materials-should PTove

occupational educators and their studenta.

tremendous assets

assortment of materials for career planningi guidance

Educators must first, however, cieterm ne the ,role of the teachers add

-the materials in guiding students` choices of careers, Essentially, five

options are available.

First, little .or no'guidence7may b.e.offered. This level may

consist of simply asking'the sLde whatATe 'or she would. like -

to do for a c areet'and matching thep gram with the,respotse.

The.. program would be lesignect to trainthecupq for the job,

no matter how udrealis,tic:,the student's. choice. Or the teacher;

may simplyssign.a Pupil to a- particular' program of study without

any ConsultUion.

Although both of these _ecisions are h hiyUndisirablp, there-
, t ,

is no doubt that choices -. are occasionally made by precisely. these

methods.,,

A lecnnd level. versations between teacher and

pupil regarding career aspfratiO These can be supplemented

with paper-and-pencil tes s to afford the student a better

insight into interests, aptitudes, etc. -Guidance at this level
#

is usually,,considered the bare min mum which may be expected of

teacherS. .

Although some "guidance" may by offered to the student,

generally the career decision is st!ll a "shot in he dal-,* "

I



The third level of lanni units or modules about choosing a

career, making career decisions, etc. Th' may happen prior

or. in onjuncti1on with pre - occupational or occupational train n

This.type of, guidance, has met with great success n several
, *

rograms. It Provides information ,on career an self-awareness
(

when it .is needed most. Further, it makes no extreme .demands

upopthe sober. This level ofguidance is highly reEomendeA

for occu _ionaa.education program sl nts and teachers.

The fqmrth -level involves an intensive and On-016=22Lof
counseling planning and decision-making throughout the entire

pre-loccupational and occupational training program. This Pre-

Ogramming'may Consist of aptilude7 and interest paper-and-peneil

self-reports; .exercises'ingoal formation; information:about

educational and o6tupational career--related oPpqrtunities, Che

wOrld'of work, and so This- sort of program would be highly,'

de8drable. Many,occupational'educatorshowever, feel that career,

lanning-is properly the job of theschool counselor and therefore

tend to avoid these types of intensive programs.
4

The fth level is a school-district wide, l-I2 p ogram n career

ance. At this level studehts wild receive career i-iformation

in every grade and subject matter= cie7,-.e classes the stuoL

could,study various types of scieo-ific professions, what dif-

ferent scientists do, prerequisite Lrainibg, etc. Stu ents in

social
studies o d explore job supply and demand, changing jotstudies

requirements and unemployment. Math classes could teach students

how to interpret employment tables, and in English classes

students could learn how to write,application letters, prepare

a resume or conduct an interview.

The chart on the nextpage sumno-izes thine levels an compaes what

they can offer in career and self knowledge.,



ER GUID KNOWLEDGE OF CAREERS OCCUPATIONS'AND SELF

1-12 ARTICULATED CAREER
GUIiCE PROGRAM

CONTINUOUS CAREER.
GUIDANCE THROUGOUT.

OCCUPATIONAL TRAINING -7
PROGRAM

LEVEL
V

LEVEL
V

THOROUGH KNOWLEDGE OF'
SELF, CAREER' OPTIONS AN
CAREER DECISIOVMAKING

REALISTIC .SELF PERCEPTION
KNOWLEDGE OF CAREERS',/iND

THE WORLD OF WORK.

a

UNITS OR MODULES PRIOR. TO
OR IN CONJUNCTION WITH
PR4OCCUPATIONAL AND

OCCUPATIONAL TRAINING

'BRIEF'TONVERSATIONS
WITH PUPIL AND USE OF
PAPERANDPENCIL TEATS

L__

NO GODANCE OFFERED

LEVEL
III

LEVEL
II

LEVEL

KNOWLEDGE SELF AND,'
INTRODUCTORY CAREER,

AWARENESS

PRIMARILY SELFAWARENESS
WITH LITTLE CAREER

AWARENESS

MINIMAL, STEREOTYPIC
AND INADEQUATE 4--

CAREER KNOWLEDGE
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It is imperative that some guidance.be offered to all pupils, not

just those in occupational education programs. ents in college-track

program also need assistance, in ordei to dote , what typeol schooling

they iwifl seek upon gradation from high sAlool. Therefore] the 'fifth K

level, school-wide, 1-12 career,guidance,altheugh the most complex, will'

be the be t. for all-students. But for teachers concerned with.just those,

students w io are in vocational/occupational training programs`, the third'

level, mod les taq,ght prior,to and in conjunction with pre-vocational:mid

vocational training, is the preferred choice./

This booklet explains ere. ediSion-making "fits into' an occupational.

educaton program. Models which `relate to career decision-making will alio

be outl*ned. This will be followed by a description of -some materials and'

available to educators which assist the teaching of career /voca-

tional decision - making.

ig

The bookl -will identify and clarify the ISSOE educator's role in

career guidances.
(-
It provides Information to:help students make career

choices by improving their knowledge of ehemselves,and their ability to

-.make career decision



L

_CAREER GUIDANCE IN IS OE
WHERE JITS\IN

Assum g tht some guidance is to e offered, that the guidance is

in addition to that offered by the school counselor, And the guidance 1,6

NOT 'of the articulated 1-12 type,-when_is such-assistanc'emost appro

priatefor occupational.educationstudentSZ- It would'he be9t if the

service, were offered before the student ever - elected to enroll in cosme-±

tology or automechanic%, but this type of counseling is usually dele-

gated to-the school counselors. SdApreViou6 guidance is irrelevant D6

tthe-ISSOE teacher; the sendent is in the vocational educatilSnclass and
)a

may heed additlional 'services.

Within the-first fe

should be given a copy o

mation/Teacher

complete-their portio of'the sheet as soon as possible. They should

weeks of schoOleach sendeht in the-clasS

ISSOEForm l' Student: Progra%:,131anni Info
, ,-

Planning,Work§beet(see.pages 7-9). 'Students should-
-.

first indicate' whether they would want and /or expect to become employed

in any of tie jobs listed under Question 1. Should'none o4 those be

satisfactory, pupils can. indicate, on the spaces prOvided, their pre- .

ferrefiroccupations. Each,student should proceed to answer QuestiOns#2

through 5 as best he/she, can.

When the student's portion of the form fs completed it should be
;

givenNto Ake teacher for evaluation.° The teacher should plan to spend a
A

fewrainutesdiseussingthestudent:SrespOnsestdithhintor her prior to
A

completing the Teacher Planning WorkSheet (see page 9).: Of ptimary

importance to the teacher is Question 3, "Who helped you select your job

goal?" The teacher needs to determine if the student received hdecitiate

4

job and career related information prior to making the career choice.

For instance,,,if a student indicates At he,,,or she alone made the choice,

the teacher might wish to counsel the Student personally, send the student

to the school counselor, or ask the Student to sample some of the, mat-,

rials summarized in the next section of this booklet. Teachers should

not
t

believe that all students, are inept at making career decisions and

need help; many students are fairly skilled and Successful at this task.
:.



However, hilh.school students are often not decision-makers because

oOlers (parents, tqchers, -selors) have "always made decisions for

them. Some career and slf-exploration might help such students In

-selecting job goals.

The student may ,have discusked career goals with parents, teachers

and/or counselors. In such a vase the teacher might of er' additional
.4-,

assistance or simply rittt the matter rest,

Thus, it is when the student has just entered the program, and has

not had an IndiVidualducation Plan prepared the teacher should

assess the amount of additional career guidance needed. These services

should be indicate; under Question.3 of the Teqcher,Planning Worksheet.
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STUDENT PROGRAM PLANNING INFORMATION (S?PI)

Student Program Planning Infor

(1) Indicate whether you would want and, Of aspect to become
employed in each of the lobs litted below after graduation from
high school. Mark lh. appropriate response.

Job Title

e P',.reet

P'oloer

(3) Who helped
that wily.

4

Se iec t your lob goat Check ail those

NU, tattler _ _ My counselor

I would I would ['would My Mother g My friends

like consider dislike My teacher Otheta (please city)

(2) Flee years from now I would like to be employed as

First choice:

Second Ch

'Job title or kind nt work)

(Job title or kind of work)

(4) Indicate how you think your grades compare to
your classmatas in each subject below

N7r

ublec

Reading & lang. arts
Mathematics
Science
Social studies

Above
aye

blow
AV4. AV.

(5) &telly indicate your experience in working in areas related to the lobe marked in 5ecrione,i and locludo paid and unpaid work. Also. indicate any
additional information which you think May help in the planning of your program.



TEACHER PLANNING WORKSHEET (TPW)

-,Teacher Planning rksheet...

DI I recommend that the student prepare for the following job rifle&

(Title or area Title or area)

(2) I concur with the u et/national careens) ,Yes No

(3) List any additional student services you would recommend fth this student, ,
Counseling

Career Information

academic Tutoring in

Reading

Math

Other Soer

(Title or area)

(4) Thik IEP was prepared on and should be rairitwed in

13) C ommenis

k

mac nature Date Student 'e Signature Parentis) Signature Date

9



MODELS FOR DECISION -MAKIA

TI-4s section briefly describes threeModels of decision- making. All

three models require an assessment of available options, a self-analysts.

,of abilities and aptitudes, the formation ofa,plan, options for recycling:.

information and, filally, the making of A. decision. The purpose in

showing these models is to verify, from a phildsophical perspective, the

need for the student to gain as much, information as possible about him/

hersql.kand careers, along with learning how to analyze that information

so as.,...ito eventually' reach a decision. The decision may simply be inves-

tigatory; at least the decision is Ninded upon a thorough analysis of

available information_ and Is not a "hit or miss" proposition.

11



.41 Jackson-Egner Model

Jackson and Egner's' moaei(1976) is based upon the

assumption that two basicItigredients are required in order

to:make,the best possible career decision. These are self-
,

awareness and occupational knowledge.

'Information on self-awareness may be.obtained through

vartiO clarification actiirities, and vocationand interest

fillTentories.

Occupational rdatWillust generalL

de.sonxCes such ,t school counSe.
,

catalOgs,'a_

These

OutS

obtained from

teachers, jt

an awarengas of

and synthiOlzed

Jack on an

4ctually
with
maxi

rst-hand wokwor. experin6C
.

sources of information,

availa e optiona,

onjunction with
4

are continually analyzed

definitidecisionis made.

live7that, until a decision is

AnfOrimati recyCled and compounded

the deci ion-maker with. the

to the making of a

deist
rding this model may be found

Ore complete description

el, please see page

MA, page d

of coulr

of eh

see. a

Er.J fli9111122Mead for ca tthaca.

CothelleInstitutepfor Occupational Educatio, 1976.

13



Cronbach and Uleser Model

second model for the decision-making process is offered

ft

by Cronbach and Glaser (1957). Their model contains similar

components those offered by Jackson and Egner.

Information about individual is analy 'zed and assessed,

r

and a plan of action _- a strategy is developed.

The individual may choose a particular course of action

which leads to some specific,performance, that is, investigating

a pa icular occupation. Such a decision is considered termi-

nal. If the person feels that does not have enough

information to choose an ,occupation fur rove tigatiun, the

resene data .-are recycled along with additional data. This

provides the individual with more information to assist in

the decision-mnking process.

This process classified as an "'Investigatory Decision.

It is important -to no hat a terminal, decision' may also be

cyclica51, as evert the result of a terminal decision may lead

to additional information being generated for the individual.

This information may in turn modify the "Terminal Decision.

For addition information on this model, see:

Cronbach, L.,J. and G.C. Glaser. Psychological it and
Personal Decisions. Urbana. University of Illinois
Press, 1957.

14:



felatt. Decision =Making Model

A third model of the decision-making process is offered

byXelatt (1962). It also presents the decision-making

process in cyclical terms, whether the decision be investiga-

tory or terminal.

The objective or purpose of the decision-making process

is viewed as the formulation of an appropriate plan of study

to satisfy the individual's needs. Acquired data consist of

the 'results, grades in school-related work, interest

surveys, etc., that are available to the studep or the

counselor. A strategy is then &err, aped wherein the
4k,

vidual detbmines the available altc,aatives, the results

of each alternative ancrthe probability that such results

will occur.

These (alternatives are evaluated according 'to the

individual's value system. Thy final decision is made

on the basis of A criterion chosen or the particular

purpose or objective,

For ditieual lulolma this wedt,

Gel tt, H.B. "Decisiou-_a_ . A Conceptual ,t

Reference for Counsg1,16 ournal of Counetin,
-

Psycholoiy, 9: iii 496,2

15



Common Elements of the Models

These models for decision-making have six elements in cocoon:

Each model requires an assessment of all available

options or alternative actions prig to making a

decision.

Information related to the individual's values

needs to b'e obtained in order to determine which

choice(s) will most closely coincide with the

person's desires.

Data regarding the student's cognitive abilities,

aptitudes and occupational awareness need to be

gathered And analyzed o insure- the stddent an
A

adequatp data/information base before deterMini-,

a c(Surse of action

A plan needs to be prepared which will assess the

probability result actually occurring-

An option for recycling information should be

integrated into the plan.

Finally, a decision, whether terminal or i- sti-
.

gatary, is made.

The Jackson-Egner odel is presented on the next page a

graphic representation these components.

16
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Jackson Egner (JE) Career Decision Making Model

OPTIONS

INFORMATION.
Occupational Informal-
Educatior 4, quirements

t_lob trerformarrce Requirements
Rewards

ALLIES
Knowing Myself

My SOls and Abilities

Rewards I Value

Future
Outcome

Present
Outcome

MORE DEFIMTE

What is Probable?
Weighing Consequences

and Outcomes

ASSESS

ALTERED ACTION
.and

CHOICE

Dorothy JeremiahJackson
17,

Recycle
for Further

Investigation

CONTINUE SEARCH

Joan Roos Egner, 1976



SUPP EMENTAL MATERIALS FOR
CARER DECISION - MAKING

The purpose of this .section is to inform educators o of t

materials that may be used from high school through colle e i order to-

improve student deeision-making skills. Six, 'programs are an4lyzed. All

are considered supplementary material in sense that are to be

used in class in addition to the -egulat classroom instru ion. Most

of.the materials presented do cot constitute an entire se ester or year

course in decisip-making- or 'career planning.

A brie one-page ai line 'for 4each of the six programs is offered,

It i hoped that this presenlation will assist counselors, teachers and

istrators in understanding who.t is available for use it may also

help in the assessment of their usethiness in particular situations,

19



Level

Self Asse sment and Career Development

This book was writ ten, According to its authors, for
people who wish to take an active part in determining their

c career. The 'authors feel that people often make career de-
cisions with far less care and expertise than that which as
used in the purchase of a home appliance or the planning of
a vacat4an.

The book consist4 of four main sections. The first con-
cernsoself-assessment and primarily involves written exercises

1/4-...

?or self-_

e
-ploration. \ A 24-hour diary, a self-interview,-and.-

exposure - he Strong - Campbell Interest Invento4 are exam-

ples of the activities which are included.
,t

The second part of the'book deals with career deve14-
'ment; thelunits. concentrate on job2hunting, career stages
Ond lifetime management of a career.

The third section contains appendixes relatedtto the
,previous sections..-TVo of these Appendixes are examples of
self-assessments. The third, contains sources of information
on selected industries and career opportunities. The fourth
appendix consists of sources of information on developing job
opportunities.

The final section contains a W khook which is to be
used in conjunction with the first two sections

the book can be use.l with al% LUL11- e clan uL
vi duals-. The authors indicate that the course ha bee used
in college classes and has been feud very-effective. there
appears to be no reason why the course cannot be used with
high school juniors or seniors.

For addi
_

al intormacion KAI t, 1

p
A6sessmeuL dud garter Deve1,,paeaL,
Victor A. Faux and Charles C. McArthu.. Egl,A40)
Cliffs, N.J. Prentice-Hall, Inc., 19/h 0-16 pages)
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a
Level III

Career Skill'Assessmen Progr'am

This program combines guidance in individual career

plannia& and decision-making, self-assessment of' career skills,'

and staff ewaluaLpn of individual success and overall program

effectiveness. It con9ists of six s 1 areas that'are con-
r v

, I
sidered to be central to -uccessful career developMent. These

\six skfil arIns are:

e

1. SelfEValuation and Development

2. Career Awareness

3. Career Decision-Making

4. Employment Seeking

5. Work Effectivene

6..4lJersonal Economics

Each unit_ or area may be used imdependeutly and 6ChOuln elecd

not purchase all §ix units.

Within each unit the following ate included:

1. Exercise Booklet (reusable) containing

pre-test questions related

covered in the unit.

the content0

A

2. Response Sheet, (for selt,oLoling)

3. Self-lnsiructiou Guide--to piovid, lhu

student with additional (:onient,telated L.

the specific area or unit under study.

The CSAP can be used with students in elAhih grade through

college sophom45res. The materials can be used eirher

ally or with an entire class. *'Administiation time is about

2-3 hoursiper skill area, but the skill area iced" no be coal-

pleted within one class period.'

see The Career Skills Assessment Program, available trom the

Collegp Board, 888 7th Ave., New York, N.Y., 10019.

-22
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LT" Level IV

Plannin- Ahead for Career Choice A Career Decision -Making
h School. Students-Course for H

The purpose of,thg Mini Course is to move toward more
effective implementationio: career.decisionMaking. The

course is based On Peter Blau's Model of Occ -ational Choice
and the Jackson=-Egner Model which has previous been out=
lined-.in this booklet.

The Mini Course is for use with
students in making career choices. 'It e offered as ah
elective course fon1/2 to 1 full semester, or as supplemental
material to other related courses. It is-based on the premise
that the majority of high school students have not acquired
the skills necessary to choose a career.

lth or 12tii"---gyade

The materials of the Mini Course are contained in three,
units. The first deals with individual values, the second with
Occupational Information and the third with making a decision
(Decision Point). A total of fifteen modules or capsules
comprise the entire Mini Course. They are:

Capsule 1: Who Am 1?
Capsule 2: My Interests and Occu
Capsule 3: My Other Characteristics that

Influence Employment
Capsule 4: My Skills ,arid Acadgmic Strengths
Capsule 5: Rewsrds I Want from My Occupation
Capsule 6; Values Summary
Capsule 7: Exploring Occupations
Capsule 8: Necessary Education 6-1
Capsule 9: Cualificatiutts for Satt,tactoty lot

Performance
Capsule 10: Rwaldn trc6etli ILI the o,,n)att,

Capsule 11: Do my Other Characteristics Meet the
Reg9rements of the Occupation?
Aille 12: no 1 Lave the Skills Abititt,, to

t the Requitements ut the OLcup.tion?
Capsule 13: Are Rewards Present in the

Important to
LApsule 14: What is Fls,t,at,i,

Capsule 15: Where do I go FLo,.

Plann1. e 1= Ah,_ '1'

Ithaca: Cornell Institute for 0.cupaLin-al
1976.
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uter4Assi f d Guidance in NewPIIIirk CI,
and 1m

t
-. Wirth ;financial assistance- from the Firtt National City'

Bank, a program was 'conduCted batti.% demonstrate and to
evaluate a,computer-assisted counseling; project in five New

York City, public schools., -A comp titer 'terminal' was' used' in

each of the participdang sdhOols'-for fifteen months%to .provide

students with factual. information'o careex4pnd colleges..The
program.was available for use by 11th and l/th grade_ students:

Jo* separatd data files were available-for searches-by the

computer: "These were: -a. four-yepr college `file containing
infOrmation.bn about 1600 colleges nitionWide;dla two-yeae,

junior and community collEsp lnlbrmat'Lbnfile-onabout 1000-
Anstitptions; third,.an(1067upa4bnal informRtion file on about

,

1300 occupations; and a-schol, arship infprmatioh file.
e. . 4\ k

Some Of the interesting results i clude: that automated

equipment could be Used in city high s hools withont theft,

misuse or security problems if the.eq iPment were properly

loCatedin the school; and that the computer neecrea tube '
available only one day per week per school for.maximluM effi-

ciency. It was found that the computer -was used Moiedo the

spring than in the fail., The system was used less: in schools",

whiohhave large, advisory offices,and largd numbers of col-- ,

lege-bound students-. The coin uter prograMiseemed to improve
student decision-making ability, but,, there was a shortage of

information on emerging odcupations,and financial aid infer-

mation. Finally, it was noted that over 4000 students used

the system more than 6700 times during the coarse of the year,.,

averaging 1.6 uses per''student.

For snore information on thi ogram; please see:"

uter-Assisted Guidance in New York tit Hih Schools
by Barbara Heller and Linda Ghitayat. InStitute for-

Research and DeVelcipment in Occupational Education,
,City .University, of New York, 4ovember 1976 (Report

it CASE-41-76).
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Level V

Articulate- Caree

Thip project was develOpediby.theRocbester, New York,
Public ffAhools for use in junidr and senior-high schools.
The project.is used in grades 7-12, eaA grade building upon
the foundations laid by previoUs experience with ACGP. The
program is primarily based upon*seg-,ahU career-awareness
concepts linked:with.personal,decision-making piocesses. The /'

backbone of the ACCP is the belief, tat thestudents' greatest
need is' In implementing personal .career strategies. Briefly,
each grade's content is structured around. these toplics:

7th grade--adjust to tha new environment
8t1-(grade--broaden selE=aWareness and develop

a career plan
9th gradeorienration to the high school
10th 'grade--summarie career ideas in relation

to job .-families
-llth grade--review of previous infarmation;

consider a career
-- 12th 'gradepat career plans into action

Each individual, unit in the ACGP conaists the

fol).Owing parts:

1. Gr and Unit Information
2. Ti which states Unit's theme
3. Behavioral objectives for the Unit
4. Intent of the Unit
5. Preparation (necessary preparation that needs

to be acomplished prior to the class session)
Aclon'(steps for presenting information)`'

7. Afftivity (what >kso-be done during the seAion)
8. Reaction story.(used to,develoP group discussions)

. 9. Evaluation (to measur the concepts of the Unit)
ID. Related activities (fliMs, etc.)

4,
For additidtal information on this oject 'please see:

The 'Articulated Cateer'Cuidance P *ect. Rochester, New York:
Division-0 Instruction, City School Distriet, 1977
(l6 pages).
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Guidance Program for Project PLAN

Project PLAN was amassive effort aimed at individualizi edu

cation.. It was developed by private industry, privAte repear and

public schools. Fo'r a more detailed description of the entire Pro'ect
PLAN system, see the ISSOE booklet on "Planning Student Programs.'

The PLAN system involves the full range of academic educatibn

for grades 1-12. The guidance component of PIAN_is aimed at both

the individualization 'of curriculum content and the integration of

cater guidance with regular classroOm.initruction. The guidance'

component of PLAN consists of seven main elements,. These are

Curritulum Planning and. Coordin'ation: the integration

of guidance with traditional instruction and content.

2. Orientation-and §tudy Skills: familiarizing the student
with the PLAN system-5nd_ assisting students in developing
strategies for test taking', listening skills and study

management skills.

Career/Vocational information: information about edu-

cational and occupational opportunities, the world of

work,'etc. Different activities are offered at the

elementary, intermed ate,and secondary levels.
.

Student Long-Range Go 1 FqrmulAtion Programl aimed at

improving students' g-range goal formulation skills

so'they may arrive at decisions,.based on infprmed choice.
, .

Individual Program Planning: through the assistance of

a computer, the student's long-range goa14, interests
and abilities are analyzed and an individualiied program
is generated.

Progress Assessmen and Mon 6rth: consists of acadesua-c

histry-along with learning. characteristics, completed at
:various times throughout the wear.

Post-Secondary )Guidance: prepares the student for the

transition from high school.

For additional-information on this project; please see:

Edtication- by

can Institutes

in the PLAN S stem of Individualized
ames A. Dunn. Palo Alto, Calif.: Ameri-

for Research, 1972:
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This Includes the review of supplemental materials and/or programs

which may be used in secondary schools to improve student ddcisionL-making

as it relaas to career and vocational planning. The programs presented

are only'a representative sample of the types of materials which.are,

available. Interested readers should consult textbook publishers, pro-

fessional car ei-ana school counselors and professional counselinwasso-
,'

nations shbuld additional programs be desired.

er and p'nclJ -easures

Nine paper-and-Oencil self7report teats were Analyzed in terms of

eight criteria'. The-analysis is presented in tabular form (p.,29),

The criteria were (1).-content measured, (2) age of the populatign

which may take the test ; (3) the length of time it takes to administer

- the test, 0) who may administer the test, (5)'who may (should) score

the test, (6) who may (should) 'in.rerpret the -results, (7) whither .the

test may be administered to groupS, individualsdOr both, and (8) the

,approximate cost of the test materials.

Although the table is basically self-eXplanatory, ,dome brief clarifi-

cation of terms may help in achieving maximum use of the information.

Content

This section reflects the area(s) which are measured nd /or

analyzed by the particular inventory. Some of the tests measure

only the subj,ectts interests, while others measure career develop-

ment. Before deciding which instrument to use, thee counselor or

teacher should obtain a test manual to ascertain if the specific`

test meets his/her goals and/or needs.
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Administrator

-There are three 'options available to the teacher interested in

helping.students mate career decisions. First, the test may be

self-administering, that is,-students may tiake the test without

assistance from a __ neelor or.teicher.- Second, the test may need

another persion for administration, but that person need hot be
,,

trained in test Administration. (This is generally the'case'where

a selfadministering test is given to a group of students and the

administrator- functions as a proctor.) The third optioninvolves

administration -by professionally trainedpersonnel',only. This
w

usually refers to the School counselor or payehologist but may
/

-include .teathers or administratorswho ',have the required-training

in 'testing.

Scoring and Interpretation

Scoring and interpretation may alsolpe :accomplished blrough

/ three means.. Some of the instruments are score and interpreted

by the student without addirib I asSistaAce.e Some, are scored by

the school counselor or another trained person who must interpret

the results'with the student. Most of the tests require that the

answer sheet be returned to the test publisher for scoring. The

interpretation should then involve both the student and the

counselor.

As in the administration of almost any test, these tests require

that the counselor and/or student have a goal in -mind prior to taking the

test, A careful analysis of the needs of/the indiViduals dnd "the results
, .

that are required should be undertaken before the selection of a career,
N

planning assessment aid,.
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SUMMARY

This booklet was designed to

formulate goals and plans
--e

making.-

assist- educators in helping students

ed to career and occupational decision-

1 The booklet contains'three sections related to this topic. The

first section outlined. three basic models of the decision-making proce s

and provided the reader with a philosoPhical foundation upon which

decision-making rests. The second section briefly explained five dif--

ferent types of supplementary teaching material or programs which may be

used to assist students in improving their dscision-making skills. The

third section compared nine commonly used paper-and-pencil instruments

to measure interests, skills and abilities. These instruments will

assist both the student aTqcounselor in selecting areas'of study which

will meet the student's needs. By applying some of the programs and

tests contained in the latter two sections, students will be better able

to make career,and occupational decisions.
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