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The material included in this is funded through Title IV,
Section 403, (Civil Rights Act of 1964) contract GO0778C0193, U.5. 7
Department of Education. However, the opinions expressed herein o °
not necessarily reflect the position or policy of the Department of
Ecducation and no official endorsement by the Department of Education
should be inferred. ) ’ L ;

DISCRIMINATION PROHIBITED - No: person in the United States stTi
on the basis of race, color, or national origin, be excluded fron par-
ticipation in, cr be denied the ber=fits of , or be subjected to dis-
cxvimination under any program or activity receiving Federal finumsia
Yssistance, or be so treated on the basis of sex under most educar e
programs or activities receiving Federal assistance.

This work is not published. It is being distributed to a limited
audience for the purpose of field.testing and evaluation only. It may
ot be further reproduced or disseminated without permission in writing
from Joyce Kaser. Data sheets contained in Appenidix A may be removed
and duplicated for field testing and evaluation purposes by school
persormel. :
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_ Dear éolleague:

Althaugh mathematics, English and other required courses
comprise the formal curriculum of the nation's schools, the
educational experiences of children are influenced and shaped
b7 far more than these formal course offerings. Extracurricular
ciubs, professional and career organizations and after-school
activities serve to enhance and fc s the educational and
occupational experiences of students in schcel. These extra-
curricular activities form an important part of a student's
overall educational experience. 5 -

This technical manual is designed to ensure sex equity in
these extracurricular activities by providing educators with a
comprehensive approach to this problem. The manual will help
educators to identify barriers tc sex equity, and to plan a
specific, school-wide response for eliminating these barriers.

"
w

I am pleased that Joyce Kaser, Associate Direct - of th
center, has written this manual and responded to the need to
promote sex equity in extracurricular activities. First, extra-
curricular programs, with the exception of athletics, tradi-
tionally have been afforded only very limited attention in terms
of sex equity and Title IX compliance. Second, Ms. Kaser brings
a comprehensive approach to confronting this problem. By apply-
ing systems éheary commonly used in business and industry to
the area of )school organization, she has offered a valuable and
useful connéction which can help educators in identifying prac-
tical solutions to the problem of sex bias in extracurricular
activities. ‘

On behalf of Ms. Kaser and staff of the Mid-Atlantic Center
for Sex Equity, we hope that you find this manual a useful resource
in your efforts to promote educational equity.

Sincerely,

! w M. Sadler
.rector

o,
e

Foxhaoll Square Bldg., Suite 232, 3301 New Mexico Ave., N W, washington, D.C. 20016
s (202) 686-35311 ! :
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10N FORM

- Your reaction t his manual w1ll halp us develop
better editions in the future. After reviewing or using
Al

Sex Equity Beyond the Classroom Door, p1 ease respond to

Dt

the deléw1ﬂg questions:

What did you find most useful about the manual? -

What did vou find least useful?

Wh 't suggestions do you have for changes in format that
.would make this manual more useful or convenient?

&

Are there any corrections to be made or information to be
included in future editions? Also, are there other organi-
zations that should be listed as a resource? If so, please
list name of organization, address, phdne number, aﬁd contact
(if any). .

Other comments?

Optional:’

Name . 0 Title - .
Addréssr L L i o . Telephone Mumber _
Rer#n~ to: Mid-Atlantic Cente: .or &.x Lquity
- 3301 New Mexico, N.’ S Tte 2520
Uashlngtan p.c. v,
or call the canter (callect) th ymur reactions at
(202) .686-3511. -
VvV .
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- Since issuance in 1975, Title IX (Educazion smendments of 1972)
requirements on &:s:i:facurficulg;; activities have been addre sse Drimarily
in cne of tw Eks © either "extracwrricular' has been smc:mfmu.s with
‘athletics'’ in written ma'ze -ials, conferences and workshops; -r extra-

_TF

curricular ac:clﬂtlas have been an "add-on" to athleties, usuallv witl

IJ‘“

‘only a passing mention of the regulatory requirements. As a result, all
areas of extracwrricular activities, except athletics, have remained

largely XEE.ﬂdeS This has often led to confusion and doubt regard-

ing compliance with Title IX requirements for extracwrricular activities.

Suppose C. J. Terman, principal of Hypothetical High Schcol,
brought the following ﬁsr*‘lc: ipation figires to you:

E{ia@icﬂgrfgggg@ . Males  Females

Distributive Education Clubs of America (DECA) -+ 10 38

French Club _ . 15 17

Hall Patrol | 50 0

Futi—e Fomers of Americr TF 19 2

Fucure Teachers of America (FTA) 47

Pep Club 0 200

Photography Club 8 4

scudent Coune 14 8

-1- )
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“What do all these figures mean?'' Terman asks. I

activities? If so, how do.we know? If not, what do we co about 1t?"

1t 1s

]

4

This manual proposes to begin to answer these questions.
designed to aid educators in not only implementing the requirements of

Title IX regarding extracurricular activities, but in going beyond the

s b

legal imperatives to ensure sex equity. The student activities ad-

dressed in this manual include clubs, honoraries, newspaper and year-

book organizations, student goverrment -- all activities within the

traditional extracurricular program except intramumral and interscholas-

tic athletics.

OVERVIEW
In order to provide educators with information, procedures and

materials for complying with Title IX and promoting sex . i
+ ular programs, Lais marial consists of:
e Section I: the legal and educational context fir corn’ ing

with Title IX and providing sex eq ity in extracurricu.=r
activities .

o Section II: a procedure and instrumentation for determini
the extent of Title IX compliance and sex equity efforts
currently existing in extracurricular activities

e Section III: a procedure and instrumentation for determining
the extent of Title IX compliance and equity in the selection
and compensation of advisors to extracwrricular activities

e Section IV: resources for .. ~ther assistance

Using Hypothetical High School's extracurricular propram as-an
example, this manual proposes to aid you and educators like C J.
Terman in understanding the requirements of Title IX along with the

importance of ensuring both compliance with the law and the pr@usmn



E

of sex equity within an extracw ricular ;rogram. It will -~iso aid wvou
in assessing vour programs to ceterzne the degree of compliance or
equity which currently exists and to identify areas of greatest need.

Finally, the manual will help vou develop actiun plans for ensuring a

greater degree of carpliance and equﬁfv for both students and staff in
- =

these priority areas.

‘GUIDELINES ON USE OF THE MANUAL .

O

This manual is designed to be 2 werking document. It provides

the basic _proc edure, instructions

the teghnical information necessarv -
for carrying out the procedure,and the necessary materials and instru-
mentation, It does not, however, dictate a specific process by which

his assessment will take place, as needs will vary from school to

r1r

For example, the section on data gathering provides a raticnale,

specifies the data to ce collacted, incluc.. instrumentation tor this

‘collection and.explains in detail what to do with the data once gath-

ered. However, it does not datail who collects the data, timetables
f;jf ¢ollection, who tabulates the data znd makes the mathematical cal-

culations, or other related factors. You are encouraged to adapt these

. ' , ’
‘procedures of assessment to your own setting.

Ens**rmg corpliance a:nd/or equity is the I‘ESpQﬂSlblllty of the
bmldmg p*“'x:lgal hcwwe*:er the task of chﬁdpcl_mg ﬁhls study could be

delegated to a student activities coordinator, an assistsmt principal,

or other educator in each school. This individual should then employ:

E

the assistance of colleagues, students, and even commmity members.

i

Deperding uponi _he needs of the school, these individuals will develop

e o o

Aruitoxt provided by Eic:
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timezables, delegate specific prc
mation and aix;tiz»le set forth

A manual's purpose and

the same, and this may well be

manual provides an understanding of the need for prov ﬁjm sex equity

in extracurricilar activities. If you have clreadv initiated efforts

",

il

)

to ensure sex equity in extracwrricular activities, you may find it
helpful in resolving any difficulties that you have encounterec. You
may find ways to adspt the process to your own needs, or you may be
less interested in extracwrricular activities than in applying the
technical information and approach to other areas c:»f educational pro-
grams, activities, or employment to assess and ensure equity based not
only on sex but race, national origin or handicap. |

These are all wvalid useé of this manual. The Mid-Atlantic Center

for Sex Equity encourages vou to choose the applications that

‘l’" J
]
o
i
U \

Wil

‘E"t

promote equity in your school's programs and practices.



EDUCATIONAL CONTENTS FCR

EXTRACURRICULAR ACTIVITIFS

C. J. stares at the participation figures and says to vou:

"You know, this business of extracurricular activities falling
wnder federal law doesn't make sense. We're not forcing studencs ro

participate; what's the law have to do with it?"

Hdaving a realy answer to this comment can aid in helpins C, J.

[

and others understand whv “HS is tsliine such a clese leok atr

rh

curricular program., The following section is designed to
your w ‘erstanding of extracurtricular activitios and sex equity and to

provide you with the follmwing information:

a definition of extracurricular activities

@ the requirements of federal legislation prohibiting sex
discrimination in extracurricular activitics:

an md&rsta‘zdmg of the need for equal Dpp@rttmit’y in

. extracwrricular activities for both female and male

: students ‘

i .
WHAT IS EXTRACURRICULAR?

in another, clarification of the temn "extracurricular' is important.
In this mamual, the term extracurricular activities will mean

those activities which 'do not carrv academic credit toward promotion or

graduation but which receive school spgfzscgship; assistance and/or support,

O

ERIC
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and have voluntary membership,. For instance, which of the following

students is participating in an‘extracurricular activity?

'



a. Bill is acting in an afterschool play put on by his
) drama class.
Rose is a hospital wvolunteei,
Cheryl is a member of the National Honor Society.
Tran, who, as a distributive education student, is
. fequ;red to be a member of DlStribu‘_lVE Education
Clubs of America (DECA) *

Yet, glven the fluctuating nature of what falls Lmdaf the defini-
" tion of CZLfLTiCU.iEI, activities may be either curricular or E{i:racﬁi(:tk
lar in different schools. For example, mthm a single district, working
on the school newspaper may be required of students taking a jourrialism
ccmrsé at the high school level but a.voluntary extracurricular activ-
ity at the Jtmloa: high. Over tme. many schools across the country
Ha\fe moved from extracurricular to co-curricular, a term which reflects
the closer integration of extracurricular with curricular activities.
Previously, ‘students enrolled in a dlstrlbuﬁve education program had
the option of joining Distributive Eéu::ati@n Clubs of America (DECA)
which would have been an extrac@*ricﬂ;ar activity. Now, membership may
be requiréd of all students as part of t'e distributive education pro-
Another illustration of curricular versus extracurricular
might be participaticn in plays required as part of a drama course in
contrast to voluntary PSIFlGlPatlcﬁ asscclated with the spring play,
c:pen to any students in the school. The emphasis in extracurricular
is voluntary participation. |

THE LEGAT, CONTEXT !

Perhaps the most complex aspects of ensuring sex equity in extra-

* Answer: c.) Cheryl, who is o member of the National Honor
' Society. '

-6-
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- arricular activities are the legal underpimmings. Take a moment to
examine the following situations you might encounter; the issues sur-
rounding these situations are contained in the pages which follow.

e Sam Lain's mother has asked that mothers also be included in
an upcoming father/son banquet sponsored by a club of which
Sam is a member. The club's advisor informs Sam's nother
that only fathers and sons will be invited and that father/
son and mother/daughter banquets are exempt from Title IX.
Which of the following activities is also exempt from Title
IX7.

a) Girl Scouts, Boy Scouts

b) Boys State, Girls State

c) YMCA, YWCA

d) All of the above are exempt from Title IX.

© Serita Juarez wants to join the audiovisual club, a tradi-
tionally male organization at her school. Serita's right to
join the club may be guaranteed by

a) the 14th Amendment to the U.S. Comstitution
b) Title IX of the Education Amendments of 1972
c) State ard local equal rights laws

d) All of the above

e Jo Ame Stout was expelled from participation in the National
Honor Society at her school without being told the reason why
or being able to present her side of the issue. Jo Arme now
claims the expulsion violated her Constitutional right to due
process. 'The Society's sponsor claims Jo Armne's membership
was a privilege extended by the school, and therefore exempt
from due process. Might school officials be liable if the
sponsor is mistaken? ,

TITLE IX: The major basis for emsuring sex equity in extracurricular

activities is Title IX of the Education Amendments of 1972. This fed-
eral law prohibits discrimination on the basis of sex in education pro-
grams or activities receiving federal financial assibstsﬁéa%

The law states:

No person in the United States shall, on the basis of sex, be
excluded from participation in, be denied the benefits of, or
be subjected to discrimination under any education program or
activity receiving federal financial assistance...¥

* A complete copy of the Title IX regulation may be obtained from The
Office for Civil Rights, 300 C St., S.W., Washington, D.C. 20201,
-7-

=

4



&

In 1975, the Department of Health, Education, and Welfare,
through the Office for Civil E;gjhts, prcmjlgateé the Title IX Regulation’
to aid school-districts in cemplying with the law. |

The intent of the law to cover esftramcular activities was
clarified in Section 86.31 - Educ:atic::ﬁ Prcgfaﬁs and Activities, which
states that students shall not on the basis of sex 'be excluded from
participation in, be denied the benefits Df or be subjected to 515—
_crimination under any academic, e:{tracm:rlmjlar research, Dc:cupatlorial
trdining, or other education program or a:ct;iiity” operated by schbols
. which are covered by Title IX. . .

In édditicn to the general statement above, Section 86,31 enumer-
ates same of the specific prohibitions of discrimination on the basis
of sex. ! For ez;-:an*@le; according to §8‘6i31(‘b') school paréafmel shall not

'on the basis of sex él) "trej;at one person differently from another in
determining whether such person satisfies any requirement or condition
for the provision of such aid, benefit, or service' or (2) "provide
different aid, benefits, or services .... " A probable violation of
the first prohibition would be having different criteria for selection
of a high school's king and C’[LZA en. Awarding jackets to bdys and ChSII?ﬂS
to girls for S:Lmilar acccmph.shrents in commmity/ sch@c:l service would
most likely be a violation Df the second Drchibltlm Angthe:f would be
transporting the 511 male science club to the planetarium but making the
all female Future Homemakers of ‘America Club (FHA) eam m:rﬁey fc:)r their

&

field trip.

A
1
Ll
]
b



LY n

vtions: The Title IX regulatory requirements do allow some activ-

ities to continue single sex membership practices. Under Section 86. 14,
the YMCA, YWCA, Boy Scc:uf\ Girl Scouts, and Cafr@flra Girls may continue
~ as all male or all female groups . Z!in addition, voluntary youth service
organizations whlch are exempt fmm taxation Pder éectic::zﬂ 501(a; of
the Internal Revenue Code of 1954 and whose trent:ersmp has béen limited
t:ad;tmnaLly to members of one sex who were primarily under the age
of 19 are also exempt. Key Club and Keyettes are e;-za‘rples of two' grmxps
that fall under that provision, but single sex school or gmty ser-
vice args;m.gat;cxns founded by and squcar;;d by a school would not.
. Additional exemptions made by Congress since enactment of the
regulation include the American Legion's Boys State, Girls State, BDys_‘
- Nation, Girls Nai:_icrnj plus m:f;l{féf/daughtef and father/son banquets.
Note, however, that these exemptions a}itend only to mrbarshlp practices.
If a school provided -supp@rt -- paid sponsors or fz*arxép@ftaticm, for
example!ﬁ to one of these exempted grcztti:)s, it would also have to pro-
vide assistance to its counterpart.- ’ :
Except for these é:-igrptic’ms; extracurricular programs and activ-
iries must be open to all students regardless of their sex. This does
not mean that schools may nbé%;g\l\glish mm.rrun entry requirements or
prerequisites to an activity (e.g. ,' a particular grade point average) .
It does mean, however, that entry or participation in an extracurricu- (
lar activity cammot be based on the sex of the stident wishing to par-
ticipate and that membership requirements should not haxre a disparate

impact on students of one sex. - y
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E;;§a¢urricular,ggtivitieg; Right or Privilege? While it has been

well established that students have a right to public educaticn,l it is
not clear whether their participation in.extracurricular activities is
a right or a privilege that the school extendsiz
iViewed as a privilege, students participate in extracurricular
_activities at the disazéticn of the school. Therefore, the school may
establish reasonable entry and Qé%duct requirements. State courts have
upheld the notion that participation is a privilege, and as a result, a
student who is denied participation or removed from an extracurricular |
activity has no recaurse_z {
However, federal courts have challenged this point of view, up-
holding a student's participstion in an extracurricular activity és a
right. The courts reason that since schpoi!baards justify expending
public monies on extracurricular activities, they are then an integral
part in providing youth with a full éducaticﬁ.4
Thus, if participation in an extracurricular activity is a
"right," depriving students éf their rights -- i.e., denying them an
opporturity to participate in extracurricular a:tivitieslsa raises a
constitutional question and greatly increases the possibilities of legal
liability. |
The Ccnstitu;iﬁﬁz The Fourteenth Amendment to the Constitution prohibits

states from denying citizens due process or equal_pr@tecticﬂ under the -
law. Since education in this country is a state function, school offi-
cials performing their official duties are considered officers of the

state. As such, their actions are considered state actions requiring

them to- conform to the ‘dictates of the Fourteenth Amendment.

-10-




If extracurricular activities are considered a right rather
than a privilege, then these-activities fall upder the rubric of the
Fourteenth Amendment. In order t@zﬂmnyAa student's right to partici-
pate, a school must have reascnabie regulatlans which have a rational
baSlS in regulating the activity, and which are ccnsistent with con-
stitutional requirements. If a student is to be removed from an activ-
ity, due process requirements must be adhered to. i

Over the past few years tbe;e have been QDuft cases which affirm
student=' rights to participate in extracurrﬁcular activities regardless
of marital status. Also, in gereral, the cour:s have consistently held
that when mzles érg offered opportunities in 2 particular sport and
females are not, it is a violation of equal proiection. The implication
of these decisiims reinforces the doctrine that extrscurrlcular activ-
ities fall witiin the protection of the Fourteenth Amendment.

Although :ucent federal decisions have held that the Constitu-
tion does apply, ihe antravérsy of whether participation in extra-
- cwrricalar activitiss is a right or a privilege still exists. There is,
however, littls do'w -hat the o ritntional requirements of equal pro-

tection and due : musss 437)y b sux Aivarimination in extracurricular

activities. 'The Suprems Couxi - an:. . utrickland established the
liability of school efficials in violating students' rights:

A sch:l official "is hot immme from liability... if he knew
Ly s,cuéd nave knowri that the action he took within
his spheve of official responsibility would violate the consti-
tutional rights of the student affected, or if he took the
action with the malicious intant;cn to cause a deprivation of
constitutional or other injufy to the student.''d

-11-
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/_'ﬂ-g Court further clarified its position in Carey v. E’lphﬁ%E

| ‘ruling that when students are deprived ;Qf'?a constitutional right, Lhey
can sue school officials for money c;gnages Students stand to collect
nominal damages for any violation of their rights under this I‘LllZI.I’I%‘ and
ey may#also collect substantial damage if they can show that they |
were actuaiiy injured or that the school officials intended to deprive )
them of their rights. |

In addition, under Title IX students may file a complaint

directly with the Office for Civil Rights; or, according to Cammon V.

University of (}:‘Lcﬂag_c;;?studaﬂts have a private right to sue in federal
court. i
‘It should be noted that some state and local legislation on

discrimination is even more specific and stringent than feveral law.
‘When these state and-loga’l equal rights laws are tougher, they overrule
federal law. ﬂhen they are weaker, federal law prevails.
1— Since state and local laws are so varied, it would, be m;p@sable
to tiLSCLL‘SS than all here. Those sp:msariﬂg or coordinating extracur-

ricular activities should familiarize themselves Wl&th@ffte and local
mandates, or. ccmtact then regmn s Sex Desegregation Ass‘%stance CETltPI‘
identified in Appendix B of this docurent. '

This discussion of the legal basis for sex equity'in extra-

curricular activities is not intended to be complete. It is important
. that sponsors or coordinators of extracurricular activities be aware of
the legal requirements for equal access and treatment even in voluntary

" extracurricular activities, Case law is continually defining and
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rede,fmlﬁg the terms of mlma, but the mtgnt of Title IX remains

clear -- whether particlpat:;m in a{a‘acmicular activities is con-

sidered a privilege or right:, Pfﬁtéf;téd by ‘the Comstitution or not,

under Title IX of the Education Amendmen

a:tiv:.ties (with the exceptions specifiéd) must be open to bcth girls i
and boys in every sclm@l

1ties imﬁ:he whole process of e&;:at ,,,,, SQIE of the most common |

!f'

'@

leadership training
esperiences in civil-social-moral relatiafﬁh;ps

opportinities ft:r .students to pofsue current interests
and E{pll;!fé new ones -

" increased school spirit

bettaf dlsf;ipllﬁe

| @creased vandalism -

-

saglalmatmn

Alttmgh Db_jectives abound, researz:h on htm 'Well E{tzam,g:rlcular

actiyities ac:mally achieve ‘these c:bjex:tj_ves is scanty. One research

st:udy showed a positive relatmnshlp between part;clpat:icm in sdmml
activities and college asplrat;gn and achievement f@r high schoc:l bgys

These findings seem to suggest that the a@enences pmded by
participation in service and leadership activities helped the
student develop resources and capacities which facilitates his
adjustment to the greater acad@m: arg:l mdépemdence demands of

college.c

Other studies cite opinion polls or anecdotal accounts of students'

experiences. In a recent study, the researcher asked students

[3
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why they participated in extracurricular activities. Ninety percent or
more marked the following reasons as important: 9,
e for personal achievement (97 percent)
e for fun-and personal enjoyment (95 percent)
e to have an outlet for individual meeds and interests
(95 parcent)
e for experiences not avalable in the regular school program
(92 percent)
® to broaden personal and social contac;ts (92 perc;e,ﬁt:)
e to develop leadership activities (90 percent)
® to earn letters, awards, prizes (90 percem:) e

It also appears that advisors consider axtfacxfncular activities -
\

as iﬁpcrtsiit as dfc) 'stjjdaits _In the same study, SPONSors of Studgnt
.ac:t;lvitles were asked to evaluate the TElathE ]JTIprtaIlCé or @mportance

c:f 21 stmﬂéﬂt Dbjectlveq No' fewer t',hsfl two- thlrd’s of th 5ponsors sug-

gest:ed tt _a.t all Ui ngec;tlves were m@ort,snt

H

This information correlates Wlth a 1978 Gallupepoll of parents.

Fifcy percant of parents with children iurréﬂt;ly enrolled in school re- -

garded extracmcular ‘activities as ‘mafy mpc:rt;ant" in their ch;.lciran s .

edueatlan Another 40 percent labeled such activities as ”fa;rly impor-

,tait: " 10 —_—

o

Anecdotal accounts of students' experiences, such as those in

Ralph Keyes' Is There Llfé After High School? further stress the impor-

. tance of paztlzlpatmg in extracurricular ac:t;vltles Keyes dagcflbes
high school as a settlng for aﬁmlaseents Tites c:f transition:

Isolated tagether in ’m_gh schools for thirty or more hours a
week, America's adolescents quickly get down to the serious-
business of iritiating each other with proms and sock hops, pep
. rallies and homecoming- pa:adesl ds;Lly hallway inspection and
club initiations of all kinds. .
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| In discussing the short and long-term effects of high school on
- adolescents turned édults, Keyes canclud.esr thal‘; while you can take
young va:fm'aljd\ynmg men cut-@f high school, you c:an't ever take the
: h;Lgh school out of them.
One of t;hé first writers to _Sc:;ruiinigé the role of extracurric-
ular acst:%ﬁties in students’ liizés -~ and to recaglﬁzéfdifferaices for
}failafles and males -- was sociologist James CD].ETEII In his book The

Ad@les::aﬂ;jecig\:ﬁy,lg Coleman states that boys gain status ana prestige

through athletics. Giiis, on the other hand, achieve their status éIldf
prestige through other compcuents of the school's extracurricular pro-
gram, Colemdn points out that Beys have the distinct advantage of

representing their school and the commmity of adolescents through

\ .- . , _

thelr participation in athletic endeavors. No comparable means exists -

for firls to represent their school and the adolescent commmity.*
Coleman adds that ''Of the thmés that a boy can do, of the -

things he can achieve, athletic success seems the clearest. and most .

)
£

direct path to membe¥ship in the leading crowd." 13 por girls, however,

- a different path exiSts:

* Alt.ough beyond the scope of this discussion, it is interesting.to
note that the weasons cited by students for participating in extra-
éurricalar activities could fit with either Keyes', Coleman's or
with the traditional objectives. This may suggest a semantic morass
in which educators and students may have very“different reasons for -
explaining participation but can conceal these differences in care-
fully couched language’ that sound more similar than different
‘(e.g., opportunity for leadership training v. increasing status
within my peer group). .As a result, stated objectives may be
gererations apart but effect the same ends.

i




'Ihere is the suggestmn that the ‘girls' culture derives in some

fashion from the boys: the girl's role is to sit there and

look pretty, waiting for the athletic star to come pick. her.

She must cultivate her locks, be vivacious and attractive, wear
. the right clothes, but then wait until the football player,

whose status is determined by bis Spﬁj.flc;‘ achievements, comes

alon to c}mse her...l4 .

In h:ts descriptlan ‘of the pad1 for glrls (T.Dlaran illuminates
not only the -demure and (:DETEEHZ‘ behavior expected of girls, but also
the social pressure on boys to bécmE modern day warriors in ‘order

to gain their status vhile these beauties sit and wait. As a result,
both girls and boys suffer the «:ﬂst of stereotyping.

A growing awareness of the tradlt,mnal sex sagregatmn and the
effect of sex stereetyp:mg which have existed in a school' s extracur-
ricular prr:sgrm -- especially the llm:LtE-d Qppemm;tigs fC)f fgnala% m
athlétics -- vere part of the reasons for enactment of Title IX. E:}lz
1ctﬂ.ng Etai:tﬁ'EH; of the legislation, the lﬁstlmtmnal self-evaluation -
fequLted QE almost every public school confirmed that exclusmnary
policies and practices were common ft:*_g; marny extrammculaf activities.

So why this’insistance on sex equity in @mmmlaz ar:tlv—
itles? let's go back to the original objectives. If leadership train-
mg!is’ important for boys, is it not alsc trportait for gi rls'? If ex~
‘periences in civie-social-moral felatlmshj.ps are mrtlwhlle ﬁ:f gl:ls
should they not be the same for bays‘? If indeed partlclpatlm in extra-

m.n::im:la: activities increases college aspiration and achievement, then
should I‘K‘Jt that experience aid glrls as well as bays’? If activities

are an UppﬁrtlILity for a:penaices mavallable in thé :egular gchool pro-
gram, should those not be open to students of both sexes? If Coleman's

A16- Y
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assessment is accurate, then should not girls also have the ﬂpparmw
to reptesalt their school and the Qmmty of acblesca“lts thrr:ugl'r :
pdrtlt;lpatmn in athletics as well as boys? '

Dpa:jng all actlﬁtles to studalts mth:ut regard to sex is not
the same as "fc:r::lng si:udentstcj participate in something which they
don't really want to be a part of, Tt is, however, legitimizing each
actlvlty for menbers of either sex. Legitluu_zmg means that if a boy
wants _E@ be a member of the cheeﬂaadmg squad, he has that opportunity.
Similarly, if a girl wants to join the electronics cliuh, she is free to °
do so. The concept of forcing studénts:tﬂ participate (often alleged
by opponents of Titleﬁ{) has actually existed in ﬁae traditional extra-
curricular program that sometimes ';ffcrr;ed" students to participate in
sex-traditional activities which do not meet their interests and abil-
ities, or kept them cut of activities in which they have had a legiti-
mdte interest and desire to pa:ticipate

Thé’re's another aspect to legitimizing activities for students
@fibéth sexes. Not only should young women arxi young men have the
opportunity to join actiﬁties of their choice, their partlglpatmn
must be actively ;@parted by the sehéoi. One aspect of such support
entails ninimizing harrassment.by teachers and students, since young
people may be *ubjected to such comments as 'He can be a cheerleader
if he wants, but ha'll sure look fumy in a short sk‘;lrt or ''Any glrl
who would join electronics club probably isn't all girl."

Equal qugramity for female and male students in ﬁztfammmlar

activities is important not only for the short-term but also for the

-17-
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l;rﬁgﬁtefm benefits. The growing. mumber of wzfrﬂil entering t;he paid work
f@fca 'f'mallef fmlles and the general scual‘!éﬂ‘ld economic conditions
which exist Eoday and are prJECted for the year 2000 and beyond call
for more flexible ‘fDlES for both males and females. "Girls and women
nﬂeed flEfkitE!blE skills for work outside the home; boys and men need
skillé related t@kﬁgha home and pacrenting that will enablé them to meet
the demsnds of their expanding adult roles. EK’EFaQJIfchLLEI activities
have the potential to @@andappamues for students to, engage in
experiences in a;r:a':s b@th tfadj.t;_cmal and non-traditional to their sex.
- These gCEl‘U’ltlES shcsuld ass:Lst ln helping them become more effec;t;ve
anc:l productive workers, spcuaes paren:s s,and commmnity members.

What is the ultimate gaal 'Ifo sex eqmty in EKEI‘EQLEEI.CL;J_EI
activities? One of the underlying assumptions Df this dC)C‘\jIEﬁt is that
if no sex discrimination, sex bias or sex stereotyping e:gst;ed in either
s;:hml policies or pr,aic:tices or in society at large, fanéla and male
‘studénts would be feprese,nted e:ftramﬂ‘riclﬂax activities in approx-
mately the same ratio as EhEll‘ tmtal rep:esern:atloﬁ in the smdent body .
That is not to say that membership would be identical year after year, but
the variations wr:uld not be gt,atistically significant. Rather, they
- would be due to chance than to biased or discriminatory- factors which
j,:ilueme students interests, needs and ultimately their choices. The

g@al is to remove elements of sex bias and discrimination that limit Qr



any gctivity without concern about whether it's appropriate-or accept- -

able because of his or her sex. Your role in achieving this goal is

_crucial, as studsnts look to you for the guidance and sponsorship they

need to develop their potentials fully.



How do you actually go about establishing sex equity in the
extracurricular activities at yow school? Such an undertaking in-
voives a three phase process of data gathering, problem diagnosis, and
action plarmming. Hypothetical High School's &L,a«:urrn:ular activity
program is used as an example in each phase.

DATA GATHERTNG

The purpose of data gathering is to obtain a listing of activ:-
ties wnich show the degree to which students are underrepresénted on the
basis of their sex. This listirg is obtained through first secwring
participation figures for each extracurricular activity, and determining
vhether or not mmerical discrepancies between male and female partici-
pation exist, and then ranking any discrepancies from highest to lowest.
Such information enables school persormel to determine the extent of
c@liance/eqij_qf existing and to determine priovity areas.

Step 1: Gathering Participation Figures - The first step in data gather-

ing is determinin

them to list the numbers and percentages of students by gender for their
individual activity (Data Sheet I, Appendix A ),

Along with figures on participation for the current year, you

if possible. One quick and fairly accurate way of obtaining historical

data is by counting the numbers of females and males in group pictures



of verious activities in vour school's old yearbooks. This inforation
may be useful in determining participation trends.

tep 2: Determining the Degree of Underrepresentation - The next step

u’i

) the process is to calculate the degree of underrepresentation on the

=3

basis of gender. This degree of underrepresentation is expressed in
rerms of a numerical index called a Sex Equity Difference Indicator
(SEDT).

Two figures are essential for determining the SEDL: the number
of students currently participating obtained in Step 1, and the number
expected . participace if all other factors were equal. The expected

nu’nb . is based on either the female/male enrollment in the total stu-

dEnt body or the female/male enrollment in the pool from which member-
ship in a specific extracurricular activity is drawn. The expected
muber is a target membership figure which is a goal. It is not a

number to be achieved and then maintained absolutely.
The formila for determining SEDIs may be é}fpressed as follows:1

Actual Number of Number of Students of
Students of One - One Gender Expected , L
Gender Participating to Participate Sex Equity
' NMumber of students of One — = Difference

Gender Fxpected to Participate Indicator~

With this fornula, an SEDI of "0" would be the perfect one since
"0'" indicates no difference berween the mumber participating and the
mumber expected to participate. SEDIs can range from "0" to "'-1.0C,"
with "'-1.00" indicating the maximm differential between members of one

sex participating and the mmber expected. The closer the SEDI is to '"0,"

£




the more equitable the representation. Thus, a score of -.13 is better
than a -.32. *

Consider this E{S]I@k Hypothetical High School has a female/
male enrollment of 500 %téents 240 of which are male (48%7) while 260
are female (527). That would be the base for determining the expected
number for such activities as pep club, student council, and photography
club, activities which draw their members fromithe total schcol popula-
tic_rn. Thus, all other factors being equal, ﬂieée*ac:tiﬁties should have
approximately equal numbers of female and male students participating.
The following example illustrates this calculation for one specific
activity, student council:

A, Current Male/Female Participation Rates

Nurber Percent

Males 14 64
(expected nurber
Females 8 36 of female
o participants:
Total 22 100 52% of 22=11)

B. Actual (8) - Expected (11) = Sex Equity Difference
- Expected (11) - (-.27) Indicator Score

In this example, the SEDI of -.27 is an index of’ the degree of under-
representation of females in HHS's student council.

In the example just cited, the base for calculating the expected

nunber was the number/percentage of females represented in the total
student body. In other cases, activities may have a different base for
calculating the expected number. For example, for the Distributive Edu-

cation Clubs of America (DECA), the base would be the number/percentage

1

* Although both underrepresentation and overrepresentation could be
calculated, for time and comparison's sake ornly underrepresentation
is determined.



of female and male students enrolled in distributive education programs,
assuming such enrollment is a requirement for membership; or for French
club, the expected mmber would be based or the rumber/percentage of
female and male students who have met the membership requireﬁenﬁs of
one year of French with a B or better average. ‘

The following example illustrates this calculation for both
DECA and French club:

DECA

Membership in
DECA Membership Distributive Education Programs

| Number: Percent Number Percent
Males 10 21 75 50
Females 38 79 75 50
Total 48 100 150 100
Expected nurber of males = 24 (50% of 48)

Ez%zi = -.58 (Sex Equity Difference Indicator Score)

, . , Those Eligible
French Club Membership For Membership

Number Percent Number Percent

8 12

=
n
&
co

Males

=

Females 17 53.1 56 88

Total 32 100 64 100
Expected mumber of females = 28 (88% of 32)
QQ# = -39 (Sex Equity Difference Indicator Score)



A form which you can use to calculate the SEDIs for all extra-
curricular activities in your school is provided as Data Sheet II in
Appendix A. Current enrollment figures gathered using Data Sheet I can

. simply be copied onto Nata Sheet IT in order tn compute the SEDIs for
all activities.

For an example of how to complete Data Sheet II, look at Figure I
(p. 27), with the SEDIs calculated for the extracurricular activities
of Hypothetical High School. The expected base for groups which do not
draw membership from the total student body is explained in the footmote
at the bottom of Figure I

Step 3: Rark Ordering - Once your SEDIs have been calculated for all

extracurricular activities, the next step is to rank those in order from

sentation. The purpose of this ranking is to determine the relationships
between various activities in terms of the degree of discrepancy between
actual and expected mumbers. Using the SEDIs in Figure I for HHS, that
ranking would be as f@llmqs:_
RANK ORDER OF EXTRACURRICULAR ACTIVITIES BY SEDIs

Hall Patrol -1.00 (female)

Pep Club =1;QO (male)

FTA - .73 (male)

DECA - .58 (male)
.39 (female)

French Club

Student Council .27 (female)
FFA - .05 (male)

Photograptv Club .0

\|:" -
|




Note that this information may be pl..:ed on Data Shéét 11, after the
data for SEDIs.

There is one more decision to be made before the data gathering
phase is cﬂm@iete,-and that has to do with the scope of your district's
Title IX cémpliance/sex equity change efforts.

If your school is interested only in Title IX compliance, then
exemptions allowed under the regulatory requirements would be made at
this point. That would include any voluntary youth service organization
meeting the criteria stated in Paragrapn 86.14(c) of the regulatory
requirements along with those specif%cally exempted by name. (Refer to
the Legal Csn;ext of Ensuring Sex Equity, page 6 of this manual, if
you're unsure of which groups are exempted. )

Once any exemptions or deletions of activities have been made,
then the listing of activities is ready for problem diagnosis. FPhase
one, data gathering, is complete.

PROBLEM DIAGNOSIS

The purpose of problem diagnosis is to isclate factors which
explain why a mumerical discrepancy exists between the mumber of stu-
dents of one gender participating and the number expected to participéte.
The numerical discrepancy-itself is mot the problem, it is only a symptom
of a p@tgntial problem which needs to be isolated. W

Stop and think for a moment what factors may lead to an underrep-
resentation of students of one sex:

e The activity is associated in the minds of students and parents
as being appropriate or desireble only for one sex. '

e The extracurricular offerings do not match the needs and
interests of students of one or both sexes.

~26-



ENCE INDICATORS

SEX EQUITY DIFFER C
FOR EXTRACURRICULAR ACTIVITIES

SCHCOL: HYPQTHETICAL HICH SCHOOL

[ AETIVITY No. & . ENROLIMENTS | EXPRCTED NUMBER | SEDIs ]
3 PercentTotal | Male " Ferale Male ! Female | Male | fémp;é
ED istributive ?ducaﬁi@n ”;i%:i_ _ 48 0 38 " B i
,Lﬁbs of America (DECA) z 100 20,8 1 79,2 26 124 L =.58 .
f _# 32 15 7y } i B
French Club %1100 1468 53 1 428 =39
i o ' L f 50 . 5 0 P B o
Hall Patrol A 100 1 100 i _Q 26 26 P =1,00
Future Farmer of Lo 121 - 19 | 2 ) g 0 i ‘
America (FFA) - % i o0 | 90,5 9.5 20 IR -,05 B ;
Tuture Teachers of i 54 7 47 C e ) f !
. America (FTA) % o0 Ty gy 4 % 0% =1
N R L =300 - : ‘
Y ves o1y ] E'ié”: :9,‘3 ' 8 ~ ’zgi ] 96 A '-1,00
o - 8 4 & L - ‘
" Photography Club al 7{:;1‘1DD 50 50 - 4 ! 4 ! o 1 9
] - i 22 | lh 8 1 T i
Student Council % [ 100 | 63.6 1 63.46__ S L L T B Y

Note: The expected number was calculated using the percentage of males (48%) and females (52%) in the entire
student body for FTA, Hall Patrol, Pep Club, Ph@gagraphy Club; and Student Council. The bases for the
expected number of activities are as follaws

U"I

0% male and 507 female (percentage of male and female students
enrolled in Distributive Education on which DECA membership i1s based.)

French Club 127 male and 887 female (percentage of male and female students having
completed one year of French with a B or better average),

Future Farmers of America 95% male and 5% female (percentage of male and female studentg currently
enrolled in agricultural programs on which membership in FFA is based.)

DECA




e The type of programming offered by the activity does not
appealﬁ eal to students of one gender growp.

o The time and location of the growp's activities, along with
the availability of transportation, affect the participation
of students of one gender grcup. :

e Menbership criteria restrict or limit the participation of .

o Students of one sex see the activity as low status and/or
low prestige.

o The personal characteristics or behavior of the advisor or
the student leaders affect participation by members of one sex.

of the factors sffe:t::g student participation. Those  over t«ﬁuch the
school has limited influence -- such as parental p;ressnze or commmity
norms -- havé been excluded. Assessing the impact of such external fac-
tors might be EECESS;}}T lf those ;ntenﬂal school factors do not appear to
account for the discfepancles This model suggests identifying contrlibut-
ing factors in the school first. If none can be isolated, then “hose
outside the school might be assessed. .

~ How do you assess the extent of influence of these factors?
Questiomnaires, interviews and structured g’rcr@ discussions are some ways.
You might elect to c.‘h;xise one or more of these appfoac;h.é;s, Probably
the easiest, most systematic, and thofmgh way is the use of a question-
naire. Two such questiomnaires would be necessary t’D‘ determine the |
relative degree of inrluence of those factors which may cause limited

participation of female or male students.



Step 1: Student Activity Interest ;flyaitaq - According to educational

literature, a school's extracurricular program should be "2 unique,

ESilDfEHEdé rﬁf@gﬁﬁ of student activities...; the pregram will be flex-
ible and will continually be revised, in light of constant evaluation, to
meet &mgmg educational conditions and cfhazgmg student needs."® 1n
addition, the program should stem frr::m the school's philosophy and have
clearly a&fm&ﬂg@as and objectives.

The sex equity implication of this statement lies m whether or

not the offerings are appropriate for the needs and interests of students
of both sexes. If there is an imbalance in the ratio of female and male
students participating in activities ovewz"" or if students of one
gender are concentrated in a small murber of activities rather than more
evenly distributed throughout all activities, there may be a question
regardmg whether or not these activities appe:l to students of both
sexes, ceriodic assessment for sex equity and cther factors is
essential to maintaining a program responsive tD.SELE:lEﬂtS' int:ereﬂsts and

needs,

Prcbably the most effective and efficient way to assess the

- needs and interests of students is by using a survey. Such an inven-

tory would assess the interest of male Eﬂd‘faj’lalé students ;ngthe activ-

ities currently offered along with their interest in activities which

might be added. A sample inventory is included as Data Sheet III in
The use of this or a similar survey should yield Ehal following

-29.
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e The degree of student interest
extracurricular offerings

@ Activities which ﬁ;ght be deleted from the extracurricular
program because of lack of interest

e Activities which might be added to the extracurricular program
based on hlgh interest

¢ Relationships between the sex of students and their partici-
pation and interest in an activity

Using the results of this imventory, you siculd be able to
détéfﬁizs if there is a good match between the activities currenzly
offered and the preferences of female and male students. For example,
if male studente hawve little or no interest in extracurricular activities
which have been traditicnally female (e.g., cheerleadiﬁg);fthén you may
need to changerthe image @f that activity as one f@f feméiés only. Or
if male students are partlclpatlng in éycraﬁufrlcular act1v1tleﬁ at-a
rate slgnlflcgntly ;lghéf than female SEudEﬂtsi then perhaps therkngs
need to be expanded to appeal to both sexes. If an activity iszigézy pop-
ular with students of one sex (e.g., science club), then you may want to
aﬁtémpt to atz:éct'mngEfs of the opposite sex. If, on the Dggéf hand,
the activity doesn't appeal to students of either gender graup§§é.g.;
debate club), then peri‘:rs it should be modified or eliminated.

This, inventory might be given to all students, é%pecially if the
student éﬁfﬂllment is- small. In schools with 1 srfﬁ enrollment . it

could be distributed to a random sampliing of students.



. _Staff/Student Survey Regerding Factors Influencing Participation

Step 2

in Student Activities - Verv closelv associated with the activity orfered

is the type of programming it provides for students. In fact, if -he

cheerleading squad has traditionally been made up of females who wave
on the other

pan-pams, males may see the squad as "for girls onlv." If,

hand, the squad's cheering routines are based on gyvmastics and acrobacics,

fOr students of either

=

Lzch more likely to be viewed as an activity

s which traditionally

productions that
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adjustrments in the script and casting to allow for greater pa’rcicipagicrn
of females.

An evaluation of programming could best occur as an outgrowth of
the student interest survey. Assume that ‘six activities bavébém iden-
tified as primarily of interest to females or males. In many schools
that could include cheerleading, pep club, drill team, science club,
math club, and audiovisual club. A second questiommaire could help pin-

point vty these activities attract students of one sex. It might also

yield data on what changes need to be made to attract students of the
opposite sex.

This questzc:rm.a;u:e given for each activity which shows a numerical
discrepancy, would identify such factors as:

® UWhat programming does not interest students of one sex

¢
LS |




e How the time, location,or avs;lialllty of transportation
® limits the participation of either female or male students

e Wherher there are membership requirements which prohibit or
limit pgrt;x:ipatmn on the basis of sex

o Whether the advisor exhibits behaviors (intentional or unin-
tentional) which impact negatively on students of one sex

e Whether the leadership of the activity is dominared by students
of one sex

Other factors which you believe might be influential couid also
ve added. For practical reasons, only factors which the school can influ-
erce should be assessed in this questiommaire. (A sample survey is in-

as Sheet IV 1

[ B - Timt o Y g 3
c.ited as pata onee ¥ QA??E‘I"V AY.

This survey might be given to all students and staff, since both
have }crx::xaladgé of possible causative factors, or you might select a ran-
dom sampling, dependmg upon the ‘size of vour school.

After this survey has been given, tabulate the data with the
possible causative factors and suggestions for cbangé listed for use in
Step 3. For example, results may show that activities which meet at the
same time (or on the same night) mght provide conflicts for students.

A female student might want to participate in both science club and drama
club. However, because these two groups both meet on Thursday, she
chooses drama club, the group more tr;a«jitiaﬁal to her sex. Rescheduling
would enable her and others to also participate in séie:ﬁce club. In
another instance, males show no interest in the flag drill team because
it has always been a "girls' group.' Even ti‘:\ro%h no formal policy state-
ment restrlc;tﬁng}srbérsh;p exists, the aura remains. In this case,
suggestions include rewriting the description of the group in the student

handbock, instituting some changes in its routines, and special recruit-

_ ing efforts to begin to change simultanecusly the image of the group and

y - .
}

its membership. , L
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Step 3: Determining Priorities - The data at this point should show

whether activities with a numerical discrepancy have sex equit prob-
lems which need to be addressed. For those that do, the next step
is to rank the activities in priority ~=der based on which ones need to
be addressed first and which cnes are less crucial. This provides school
persomel with needed data for appropriate decision Falmg

Ranking One: 1In the first ranking atﬁrﬁw*fr:ulgr activivies are
listed from those with the greatest discrepancy EE’EWEEH the number ex
pected and the number currently participating to those with the small-
est discrepancy. This is the ranking which was done earlier as part of
data gathering. The purpose of this ranking is to see the degree of
imbalance in relation to each activity. (See Figure II, o 34, for the
first ranking.)
g Two: In this listing, activities are ranked according to 2

their total membership. The activity with the largest number of students
would be Tisted first (HHS's pep club with 200 students) to the activity
with the smallest muber of students (HHS's photography club with eight).

The purpose of this ranking is to determine how many students are affected
by extracurricular activities which may not be providing equal opportunity,
'(Tlusraﬂaﬂglspravdedml?lgxrell p 34.) ;

Ranking Three: This ranking is a synthesis of the following criteria:

e Rarkings one and two above
- @ How easy or hard it would be to make the actiﬁtfy sex equitable

e How important the a::thlT:f is in light of the sanDl s educa-
tional philesophy and goals A

e How well the activi £ promotes st:ud@t growth and dEVElD‘EIE‘ﬂiZ,
both Shijft -term and ' ng~term

-33-



FIGURE II
RANKINGS OF EXTRACURRICULAR ACTIVITIES K

IN HYPOTHETICAL HIGH SCHOOL

RANKING THREE
(composite of objective
and subjective factors)

RANKING TWO
(largest number of studenis
participating to smallest

7 RANKING ONE
(greatest discrepancy
to least discrepancy)

number involved)

Hall Patrol

Hall Patrol -1.00(F) Pep Club - 200, - Immediate concern
Pep Club -1.00(M) FTA - 79 FTA - Relative canceﬁn
FTA - .73 (M) Hall Patrol - 50 DECA - Relative concern
DECA - 58 (M) DECA - 48 Pep Club - Relative concercn
French Club - ,39(¥) French Club - 7 52 French Club - Immediate concern
Student Student ﬁff %\1‘ Student

Council - 27(F) Ccuncil |- ZEK Council - Relative ceucern
FFA - .05 FFA \xi 21 } FFA - Not rated
Photograghy Photo raphy r EI‘QE‘ Photography

Club 0 Club - 8 Club = Not rated




In contrast to the first two rankings which are purely mechanical, this
ranking is extremely subjective, not quantifiable within the framework
of this manual. It requires analysis of the resources and pelitical”

realities involved in bringing about change in light of how important

parents, and the comunity. However, this assessment is crit ical in
order to have all relevant factors for appropriate analysis and decision
Based on this assessment, each activity will be assessed as

being of immediate concern or relative concern. Immediate concern sig-
nifies non-compliance or other equity or educational issues which need
to be addressed right away. Relative concern implies that although
equity or educational issues have been identified, they are not of such
import as to require immediate action. They may be addressed at a later
time, with a less intensive effort, or simply monitored to determine
change. To illustrate how' this ranking would be obtained, review all of
the critical factors for the act;i”\}ities of Hypothetical High School:

e Hall Patrol - There is a formal policy statement in the student
handbook which says that male students only may join hall patrol.
Recently, several female students have complained that the require- N
ment is discriminatory and have expressed an interest in joining the *
growp. Changing the policy can be done through administrative edict,
and the principal is very supportive, Since female students are
ready to join, a more representative participation should be achieved
in a very short time. Since this group plays a major role in making
and enforcing school rules, it is viewed as a high status activity

- which prepares students for leadership roles. Overall assessment:
Immediate concern. .

® Pep Club - In Hvpothetical High School male students have his-
torically played the sports while female students have cheered them
on. The majority of female and male studentd see that supporting
male athletes is the role and function of the pep club. Athletic
opportunity for females have been and are still limited. HHS knows
that it is in violaticn of Title IX and is begimming to" exparid its
athletic program for women. Yet, the pep club meets at the same
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time as the intramral program, made up largely nf beys. Although
pep club is extremely popular with students, opinicns of its over-
all value and worth differ, both within the school and the commmity.
Tradition plays a major factor in the function of the grouwp, its
membership, and how students and adults rate its educational im-
pact. :

In order for change to occur, sévgral things need to happen:

- The athletic program for females needs to be expanded.
(This is a high priority concern being addressed by the

HHS athletics department.)

- The role and function of pep club needs to be changed to
be supportive of both female and male athle’=s.

- Student stereotypes, along with those of adults, of the
roles of females and males in athletics need to be re-
placed by a more accurate view of reality. m&

~ Pep club needs to be rescheduled so as not to conflict with
intrammals, ' ‘

- A focused recruiting effort to attract males to pep club
needs to be undertaken..

All of these changes are possible, but they will take time, Change
in the role of function of pep club can best occur in conjunction
with the expansion of the athletic program for females. Female
membership in pep club may drop as young women elect to participate
in sports; membership for males should increase if the actions
listed above are undertaken. This is clearly a long-term change
sffort. Overall assessment: Relative concern.

e DECA - Analysis of historical membership data and information

from the survey shows a revealing trend. Although the distributive
education program at one time was predominantly female, male students
have been moving into DE programs in more recent years so rates are
now equal, However, DECA has always had a female advisor; the
student leadership has always been female; and programming is viewed
as being slightly more attractive to females than to males. Actually,
what has happened is that DECA membership has not kept pace with the
changing statistics on females and males enrolle- “n distributive
education programs. Since DECA is so tlosely * . 'into the instruc-
tional program, a focused recruiting effort should be undertaken
while moving males into some leadership positions. At the same time,
programiing needs to be reviewed to mske sure that it appeals to

both female and male students. Overall assessment: Relative concern.

[
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e FTA - In this activity the student leadership and club advisor are
all female and have been historically. Survey data show that students
see this group, and the teaching profession, as primarily for girls

and women. Over the years the group's thrust has been to meet the
needs and interests of female students interested in elementary educa-
tion and those males and females interested in secondary education.
However, no attempts have been made to inform students of the full
range of options -- both traditional and non-traditional to their sex --
available in education. Nor has the group undertaken any kind of
recruiting activity; they have simply responded to the expressed needs
of their membership. Change in this patterr within FTA will occur slowly.
First, the current membership needs to be aware of all options -- tradi-
tional as well as non-traditional -- cpen to them in education (e.g.,
early childhood education for males and administration for females).
Next, the group may need to undertake a focused recruiting effort which
highlights teaching as a profession for men and women and the range

of opportunities for each. Overall assessment: Relative concern,

e Trench Club - Analysis of data on both French Club and language
classes reveals that the enrollment of females in the club and in
French classes has been dropping since a new teacher took over the
instructional program and club three years ago. Male enrollment

has stayed about the same. Although the information obtained from

the survey is vague, some students and staff believe that the advisor
actively discourages female students from participating in both classes
and in the club. Several questions were raised as to why male students
with less than the required grade average were permitted to join, a
situation reflected in comparing the expected 12 percent with the .
actual 47 percent participating. In addition, some students suggested
that the advisor intentionally scheduled activities in the evening

and at a location where parents do not feel comfortable having their
daughters go alone. Ig this individual is limiting the opportunities

of female students in either the club or in language classes, a Title IX
compliance issue may be at stake. At this point, additional data is
necessary before any firm determination can be made. Overall assess-
ment: Immediate concern.

e Student Council - All of the data show that student council member-
ship has historically tended to be divided evenly between female and
male students. Review of the survey yields no information whatever
which would indicate a problem. It could be just a fluke that this year
mre boys were elected than girls. Considering that the discrepancy

1s low, it may be advisable to not take any action on this activity at
1. Checking it a year from now would be sufficierit, If there is a
numerical discrepancy the second year, then additional information would
need to be obtained .o determine causative factors. Overall assess-
ment: Relative concern. :
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e FFA and Photography Club - Since these groups do not have
discrepancies, data was not gathered on them. Overall assessment:
Not rated at this time; however, the activities should continue to
bée monitored. :

A ranking of these activities is provided in ’Figt_ﬁ:e II, p. 34.

Designating certain activities as relative does not mean that
equity issues are not a concern. It means, that with the majority of
resources being directed toward the immediate concerns of hall patrol
and French club, other actions for pep club, DECA, FIA,and student
council will be postponed until immediate concerns are taken care of,
or that any action initiated will be of a lower level , ?entazilmg much
less time and fewer resources.

With this assessment, the action plammers know how much effort to

extend in ensuring equity at this time,

The purpose of this phase is tc ' ale action plans to provide
equ;ty in the activities which you have identified as of immediate
concern. Appropriate actions for activities of relative concern will

als: be afplared

%

Step 1: Action Plamming for Tmmediate Areas of Concern - The procedure

which a school normally uses for solving everyday problems can also be
ssed to develop a plan to eliminate inequalities on the basis of sex in
extracurricular activities. Any - "'em solving process should be able
to yield an action plan ready for approval and implementation. Detailing
that process is beyond the scope of this manual. Rather, two basic sug-
gestions which should fit well into any pfoceés are pfesait;eé here.

Those who participate in the process should be those who will be

responsible for carrying out the plans along with others who may be able
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to provide helpful input. This is essential to ensure that those imple-
~menting the plan are conmitted to its goals, objectives, and activities.
In the case of HHS's hall patrol -- the first high priority activity --
the hall patrol advisor, the assistant principal in charge of discipline,
andAselected members who are hall patrolers, plus one or two female stu-
dents who have expressed interest in joining the group would be best
suited to implementing the action plan, ¢Since additional data is re-
gquired to determine the natuze of the problem regarding French Club
raﬁd French classes, the principal,VEUfriculum supervisor, the head of the
language department, and the teacher would be the persons involved in fimr-
ther explorations. Untii‘thg problem hasAbeen clearly identified, set-
‘ting up a problem solving group would be premature. Appropriate actien
to be taken in this case would be guided by the school's persormel pol-'
icies and practices, u

The second suggestion - that a specific plan needs to be devel-
oped for each problem being solved. This plan needs to address all
critical elements such as developing timelines and identifying resources
and responsible people in order to ensure effective implementation.

Jhose whom you have selected to participate in problem solving
meet to develop a plan of action for each activity., A sample action
plarming sheet is included in the Appendix; Figure III is a sauple plan
corpleted for HHS's Hall Patrol (p. 40). The following are directions
for completing individual items of the action plan:

o Educational Program/Activity - Fill in the name of the activity
under consideration.
® Gender Group - Indicate the sex which is underrepresented

in the group.
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Approved by: C. J. Terman FIGURE III
Date: 12/1/79
PLAN OF ACTION
FOR ENSURING SEX EQUITY IN EXTRACURRICULAR ACTIVITIES

EDUCATIONAL PROGRAM/AC TL,IIYS Hall Patrol GENDER GROUP UNDERREPRESENTED: Females

LONG TERM GOAL: Mzle and female students will - - L

participate in Hall Patrol in proportion to \

their overall representation (¥ 10%) in the INTERIM GOALS

total student body. - i

Year 1 Year 2 Year 3 Year 4 Year 5
Increase Inerease Increase ' T
of 20% of 20% of 10%
female female female
BARRIERS: 1) There is a policy restricting membership to males. 2) There are no. females who have
gone through the 15 hours of training fequifed for serving as a hall patroler,
OBJECTIVE: 1) Students will see both females and males as eligible to join hall patrol. 2) Female
students will have the requisite skills and knowledge to serve as hall patrolers.

) S - | DESIRED MEASURABLE TATE TO BE | PERSON RESOURCES '

ACTION STEPS. _ QUTCOMES _ ACCOMPLISHED | ASSIGNED |  NEEDED _Jecost
1) HHS will issue New policy statement 10 days - HHS Staff time for No additional
policy statement ' Principal |preparing and cost items
opening membership Students aware of the printing new
in hall patrol to fact that either sex policy statement
both female and can serve as hall pa-
male students and trolers with female Ay
disseminate that’ students signing up o




-1 “F-

“PERSON

DESIRED MEASURABLE T DATE TO BE RESOURCES
~ ACTION STEPS ____OUTCOMES ACCOMPLISHED |ASSIGNED | NEEDED | COST _

through the follow-
ing school communi-
cations: ,
=school newspaper
—announcements over
the PA system
-contacting indiv-
idual female stu-
dents who have ex-
pressed interast

in joining
-revision of student
handbook for next

| Yyear.

2) HHS will schedule
a.training session
for students, espec-

“ially females,

interested in serv-
ing as hall patrol-
ers, ) ’

Female students.
trained to serve
as hall patrolers

Scheduled
for month

of Jan.
(completion.
date Jan. 28)

Hall
patrol
advisor

Making arrange-
ments for dis-
semination of

that sfatement

Scheduling
library

Requesting
services of

club advisor &
police community
relations person
to conduct train-
ing

Preparing addi-
tionsl -coples of
training mater-
ials

Scheduling stu-
dent registration

Approxi-
mately
$17.00 for
duplication
of materia’

g



e Long Term Goal - The long term goal is the level of partici-
pation rates based on gender the group should reflect as evi-
dence of the provision of equal opportunity. In the vast’
majority of cases, this would be participation of female and
male students in proportion to their inclusion in the group
eligible for participation. Any variation rate that exists .
would not be statistically significant.

e Interim Goals - Interim goals are realistic goals of partici-
pation of the underrepresented sex on an armual basis. If an
activity has had no members of one sex then it is’ usually un-
realistic to think that within one year those not participating
will join in large nurbers.’ Thus, increases of 10% or 207 may
be possible to achieve armually. These goals are goals -- not
quotas. They are bencrutarks by which to measure the success
of a school's efforts -- not mumbers by which school persormel
are punished for failing to reach or numbers to use for cut-
-ting off or restricting membership once the goal is reached.

e Barriers - The barriers are those factors identified from
the analysis of historical data in conjunction with the
survey on factors influencing participation in extracurricular
activities. Each major factor identified 4s contributing to
the limited participation of students of one sex should be®
listed, :

e Objectives - Objectives are barriers stated positively. For
example, a barrier such as choreography that historically
appeals to female students becomes the following objective:
develop choreography that appeals to the interests and abilities
of both sexes. Every barrier listed should have an’objective
statement. ! '

e Action Steps - These are the activities which are necessary to
achieve the objective. One objective may have a single activ-
ity or it may have several. That would depend on the complexity
of ‘the objective. -

e Desired Measurable Outcomes - Desired measurable outcomes are
indicators of the success or failure of a school's efforts.
The action in and of itself is not important, it is whether
or mot an action does what it was -supposed to do. The extent
to which an action is measurable makes it easier to know speci-

. fically what has and has not worked and who is accountable.

@ Date to be Accomplished - This is the date by which the action
should be completed. It may be a single date, or it may be a
range (earliest, May 5 -- latest, May 21). Activities with
S@%&l different steps may have a date for each one. -




& -

e Person Responsible - This is the name of the specific indi-
vidual who is responsible for implementing the action. Al-
though she/he may delegate parts or perhaps all of the
implementation effort, that person remains the individual
who is held accountable for its completion.

® Resources Needed - A listing of human and material resources
which are needed are included here. That may include staff
time, supplies, facilities, printing, and transportation.
All items are listed. )

® Cost - The approximate cost of items which require actual
expenditures of funds are listed, Whether or not in-kind
contributions such as staff time, use of school mail, and
paper are costed out will depend on the school's accounting
system: o .

Once the plan has been developed, you and your action plammers

may need td'submit the plan to a prircipal or assistant principal for

approval. Even if it's not a requiranﬁnt, keeping the Scﬁl}acl adminis-

tration informed of your plans is good public relations and may be a’

source of support and assistance.
Every action plan being implemented needs to have a monitoring

and evaluation component. This is the procedure by which you assess

" the degree to which your desired outcomes have been achieved. On the

basis of this information, any necessary course corrections can be taken:

If none are necessary, then you can be assured that they are proceeding

on target,
In the case of the action plan for HHS's hall patrel, crucial

- cieckpoints would be the number of female students signing up for training

and then the mmber completing the training and going on to serve as
hall patrolers. If that mmber was insufficient, then alternative
measures would need to be undertaken. Another key aspect of evaluation

would be the perfémm ance of female studente *.wing the year along with
the .number returning for a second year. It is only through this on-
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~ going monitoring that the effectiveness of any action plan can be

agsuwed,

Step 2: Determining an Appropriate Response to Relative Areas of Concern

Ideally, all equity issuer identified in p;,t:oble:m diagnosis should
be addressed in action plamning, but that is not necessarily the reality.
Tme energy, and resources will limit ability to respond. How do school
persormel determine an appropriate response to any equity issue of rela-
" tive concern? “ |

| The first step is to alert people -- if they have not been active-
ly involved in the on-going assessment -- of the __findings_aﬁd evaluatior.
coming from the study of the provision of sex equity in extracurricular
activities. That would include all statistical data, perceptual data
from the surveys given to students and staff, and reasons for designating
the atitlﬁt; as one of secondary :cncern; Ttms, the ar:lr’\flsc:f and student
leadership would be fully aware of the sta*:us of that activity ‘itsglf
and in relation to others. o

Although these activities have been designated of relative con-
cern, that does not mean that the activity advisor ar‘d the student lead- |
ership cammot address the equity issues themselves . They could:

e formilate and implement actions on thélf own which would

prompt more equitable representation of students of both
sexes _

e rmonitor a particular aspect of the activity just to make
sure that mumerical discrepancies do not incizase :

[ érepare to address the problem on a significant basis through
- establishing task forces, and the like.

In the case of HHS's areas of relative concern, these sugges-

tions might include .the following
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e Pep Club - The ath’ ~*ic director and advisor to the pep
club decide to est:: ish a representative group of ctaff,
students and memk -: -¥ the adult boosters’ club to address
the issue oI sex i~ After the group has been set up,
its objective for s .arent year would be the formulation of
a plan for  suring sex equity in the athletic program, in
intrammals and in pep ~'vh,  Such a plan will address equity
issues in all three ar . since they are so closel, velated
rather than in pep club alone. This plan, which would prob-
ably have different implementation stages, would be the high
priority area for next year. (This is, in part, based on the
expectation that the equity problems existing in hall patrol
and in French club have been or are well in the process of
being resolved.) '

® DECA - This group wents to use some males in key positions
within the organization. Also, they want to make sure that
any programming offered should appeal to the interests of
students of both sexes. In fact, the group may schedule
same activities and invite students (females and males) who
are in distributive education but not members of DECA. These
actions may eliminate any mumerical discrepancies within a
short period of time.

o FTA - The advisor #.d student leadership may wart to plan
some activities designed to expard their understanding of
career options in education for both females and males. Over
the next year or two the group might plan an informational
and recruiting campaign which would be school-wide. Emphasis
would be placed on broadening career options for male and
female students who might possibly be interested in education.

Thus, through either personal involvement or sharing of infor-
mation with club advisors and student leadership, the areas of relative
concern can be addressed with a ydnimm amount of effort by those per-
sons involved in the overall assessment of sex equity in extracurricular
activities. .

In all cases, the group and its membership should have the option
to undertake more specific activities if there is a need and thev are
interested in doing so. The responsibility for those actions, however,
remains with that group as contrasted with those which are school
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ENSURING SEX FQUITY IN (HE SELECTION JAND COMPENSATION OF
ACTIVITY ADVISORS
Just before . J. Terman twrns over the extracwurricular project
+ to you, she has one additional thought. 'What about zdvisors of extra-
curricular activities? Is HHS in compliance with laws prohibiting dis-
crimination on the basis of sex in the selection and compensation of ad-
visors? We may need to take a look a~ that, too."
Termen's last thought is right cn target. HHS needs to be con-
cerned acout compliance with federal and state regulations governing
gender ‘n relation to terms and conditions of employment. In addition,

there are possible educational implications for students in the erploy-

PHE LEGAL CONTEXT

Just as extracwrricular activities are covered by the regulatory
requirements of Title IX, the terms and conditions of employment of all
school staff, including activity advisors, are provected from discrimin-
ation on the basis of sex by three Hajcr‘piezes of federal legislation:
Title VIT (Civil Rights Act of 1964 as amended by the Equal Employment
Opportunity Act of 1972, the Equal Pay Act of 1963 as amended by the
Eduéatiﬁn Amendments of 1972), and Title IX (Education Amendments of 1972).

Title VII of the Civil Rights Act of 1964 as amended by the

Equal Employme.t Act of 1972 préhibits discrimination in employment on

the basis of race, color, religion, national origin, or sex. All insti-
tutions or agencies with 15 or more employees are covered under the
amended act. This includes all state and local goverrments and labor

organizations. Title VII prohibits discriminatory practices :n all




terms and conditions of employment including:

® recrultr ., selection, assigrment, transfer, layoff, discharge,
and recall

e opportunities for promotion

#» inservice training or devalopment opportunities
e wages and salaries

o sick leave time and pay

e vacation time end pay

e overtime work and pay

e medical, hospital, life,and accident insurance
o retirement plans and benefits

The Equal Pay Act of 1963, as amended by the Education Amendments

of 1972, prohibits discrimination on the basis of sex in salaries and
wages and most fringe Eanefits. All education institutions and agencies
are subject to the provisions of the act which require that men and women
working for the same employer under similar conditicns in jobs requiring
substantially equivalent skills, effort, and responsibility must be paid
equally. Job titles and assignments need not be identical for the
positions to be basically the same.

ndments of 1972), Sections 86.51 through

Title IX (Education Ame

86.61, prohibit discrimination on the basis of sex in employment.*

* Recently coverage of the employment provisions of Title IX has been
brought into question by several federal courts across the country.
According to an HEW memo of August 5, 1979, HEW will "investigate allega-
tions of enployment discrimination only if a) the principal purpose of
the funds received by a recipient is to provide employment or b) the
allegedly discriminatory employment practice may have a discriminatory
impact upon the beneficiaries of Federal aid." However, whether or not
schools are bound by the employment provisions of Title IX is largely a
moot issue since they are clearly subject to the provisions of Title VII
which, based on substantial case law, is a higher standard for employment
discrimination. :
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The regulation states that 'mo person shall on the basis of sex, be ex-
cluded from participation, be denied the benefits of, or be subjected to
discrimination in employment, or recruitment, consideration, or selection
therefor, whether full-time or part time...'" [86.51(a)(1)] This regila-
tory requirement applies to:

e the recruitment, advertising and the process of applying for
employment

® hiring, upgrading, promotion, consideration for and award of
tenure, demotion, transfer, layoff, termination, application of
nepotism policies, right of return from layoff, and rehiring.

e rates of pay or other forms of compensation

e job assigrments

® granting and return from leaves of absence
e fringe benefits
e selection and financial support for training and professional
growth and development ‘
e enployer sponsored activities including social or recreational
programs ’
® plus any other term, condition, or privilege of employment
[86.51(b) (1-10) ]
| These employment provisions of Title IX were modeled closely
after those of Title VII.*
All terms and conditions of E,ﬁ?l@jfﬂﬁﬂi% such as promotion, leaves
of absence, and staff development, apply, as appropriate, to activity
advisors. The two major conditions which are most likely to have sex

equity implications are selection and compensation. Thus, under the

* Title VII and the Equal Pay Act are zdministered by the Equal Em-
ployment Opporturniity Comission; Title IX, by the Office for Civil
Rights, Department of Education. Contact your regional office of
each of these agencies (or the Washington, D.C. offices) for copiés
of the laws and other information regarding interpretation, imple-
mentation,and enforcement of these three federal mandates.
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provisions of Title VII (vnd Title IX, pending coverage), a school
carmot designate the sex of an activity advisor to match that cf the
students in the activity. Being a woman camnot be a condition for
coaching an all female cheerleading squad, nor can being & men be a
valid job criteria for directing a marching band. Under Title IX, Title
VI, and the Equal Pay Act, women and men camnot be compensated at dif-
ferent rates solely on the basis of their sex. For example, if a female

ors of America (FHA) advisor and a male Future Farmers of

Future Homemak
America (FFA) advisor both have positions requiring similar effort, skill,
and responsibility, then they should be receiving the same rates of com-
pensation.*

Again, it should be noted that state and local legislatiom on sex
discrimination in employment may be even more specific and stringent than
federal law. When these state and local laws are »ugher, they overrule
federal law, When they are weaker, federal law prevails.

Since state and local laws are so varied, sponsors or advisors of
E]{tfaim(:lﬂ.af activities should contact their city, county, or state
labor and human rights agencies for specifics pertaining £ employment
laws in their area.

THE_EDUCATTONAL CONTEXT

In addition to the legal concerns, you need to recognize the edu-
cational implications of students seeing females and males in both sex~

traditional and sex-montraditional advisorships. If young people find

* Nowhere has the problem of differential compensation been more clearly
evident than in salaries awarded to male and female coaches. Much of
the concern regarding implementation of Title IX has focused on estab-
lishing equitable rates of compensation for coaches. This issue is
discussed in depth in many of the resources on sex equity in athletics.
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men only in charge of traditionally male activities (like athletics) and
only females advising those that are historically female (like pep .club
and cheerleading), then their unconscious and/cr conscious perceptions
may influence their decisions regarding:

@ vhether students of only ome sex can join this activity

o whether the activity is appropriate for only mem. _ss of one

® whether the subject area (or the curricular counterpart) is
only or primarily for students of one sex _

Although the literature on role modeling is still in its infaney,
researchers are beginning to report the gender based behavior of the
adult can have a strong influence on the attitudes, perceptions, and
behavisrs of young people and children. Seeing an adult engaged in an
activity nontraditional to her/his sex can result in same Xsex chi ldren
participating in that very actiﬁtfy,j“?
high school students shs:?wed that

® students viewing audiovisual medi . snowing sex-neutral occu-

pations would most likely prefer those depicted by same-sex
models;

A study conducted with junior

o females would express their preference for jobs depicted by
same-sex models significantly more often than boys.

Moreover, both female and male students were more likely to rank male-
depicted occupations higher than those dépictiﬂg femalés,lg More and
more of these researchers are recommending that same sex role models be
used to help expand students' interest and participation in areas non-

traditional to their sex.

young people need to see women and men in a wide variety of roles. They
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need to see women working with student g@vetﬁfgi}: /~d math club and men
advising homemaking and the cheerleaders. That does not mean that all
groups with a membership hisﬁaric:al‘lt}cne sex should now have an opposite
sex advisor. However, it does mean that cverall, activities should not
be sexually identifiable.

Perhaps you are saying that all this sou.ds good in theory, but
the practice of ensuring sex equity in the employment of advisors is
more often desperate than definitive and more stop-gap than syst=matic.
Schools across the country report that finding persons who are willing to
take on clibs and other extracurricular activities is often difficult
and sometimes impossible. Not only does the applicant pool lack members
of both sexes, there often is not even an applicant, let alone a pool.
In some states, only t;‘érflflf;ated staff currently employed by the dis-
trict may serve as advisors. This requirement limits the applicant pool
to the school faculty, thereby excluding persons within the school and
commmnity who might have the knowledge and skills but who lack the license
or who are - currently employed by the board of education. School admin-
istrators may have to encourage persons to volunteer for sponsorships by
gentle -- and not so gentle -- persuasion.

There are probably several different factors which account for
the reluctance of teachers and other school persormel to take on activity
advisorships. Sometimes teachers find their daily work load to be such
that it precludes additional responsibilities. Often there is no compen-
sation available, not even released time; or the compensation avaiigble is
not seen 4s sufficient or equitable. Educators may find evening and week-

‘end employment outside of school far more lucrative than an advisorship,



whlle others find their liome and family responsibilities consume the
majority of their after school time.

Sometimes there are just not perscris available with the particular
set of skills needed. An English teacher may seem a good candidate for
taking over the student yearbook, but unless she/he has had some specific
training in journalism or prior experience managing a major activity,
that person may not be willing to say yes. In fact, a recent survey of
2,000 activity sponsors showed that 72 percent wanted to receive some
trairing while 95 percent of the 1,000 administrators surveyed believed
that advisors needed training in student activity managemenit. 19

This manual acknowledges .all these pr’ablars that school adminis-
trators face in securing and adequately paying activity advisors. It
also recognizes t e legal mandates and the educational value of FS‘ISLTng
sex equity in employment. Thus, it presents a three phase procedure you
might employ in assessing the extent of sex equity in the selection and
compensation of acfivity advisors. Although fully ensuring equity may be
a long term goal, schools do need to assess their cx.mfant status and begin
to take appropriate actions to remedy any conditions of noncompliance.

FEecaiga the number of individuals involved is often small -- usu-
ally no more than one advisor per activity -- the p;rcceﬁdure for examining
extracurricular activities put forth earlier is not appropriate for the’
hiring and compensation of advisors. However, a modification of this
procedure can be used to identify any possible problem areas, to determine
factors contributing to these problem areas, and to take appropriate steps

to move into compliance and ensure sex equity.



Phase cne involves gathering cata which will show whether or not
advisorships of certain ciubs are gencler linked and to what degree the
selection and z:g:ﬁpa"zsaticm of ¢ s ie equitable on the basis of %e:x;
Key data items include the sex o. isor, the length of time the
advisor has held thet sponsorship, the sex of the majority of students in
the group, qualifications for advising and the rate and total coopensation
paid. (A saﬁ’ple form for collecting this data is included in Appendix A,
Data Sheet VII.) |

One of these data elements needs special explanation. The pfédim=
inant sex of membership is based purely on the actual number of male and
female members, not the "expected number' used earlier to calculate Sex
Bquity Difference Indicators (SEDIs). For example, an activity with 45
females and 30 males would e checked predominantly female while a group
with 15 females and 15 males would be 'Not Identifiable.'" To some extent
this is a subjective determination based on nut only the sex of the major-
ity but the gender of those students who are the most active and, there-
fore, t;he most visible.

. Reviewing this data in light of the fellc;wmg questions will begin

to show what role gender plays in the erployment process of advisors:

- ing as actlvlty

1. What are the total mubers of women and men serv

isors? Are they Tepresentative of the pco From which they
are chosen? For exagple, if women constitute 45 percent of the
certificated staff of a school and men 55 percent, is the per-
centage of female and male advisors roughly equivzlent to the
45 percent. and 55 percent?

bEiZﬂEElthESEQ{ of the ‘advisor and
ex -0of the mAjority C students in the activity:! Are ﬁEﬁ
advising groups t,t are pre' nant'y or exclusively male while
women work with female dominated grcn,q:rs‘? If there appears to
be such a relationship, how many activities shcw tnis link?

Is tbere a féletlﬂnghl
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Another related question: to what extent have these gender
links existed over time? To answer this quéstion, examine
the "Years in Position' colum on Data Sheet VII; if turnover
rates are high, you might have to gather historical data on
‘the sex of previous advisors, how long they held the position,
and the predominant sex of the students.

3. Are the qualifications for advisors compurable for similar

activities and directly related to the responsibil fies of the
Job? Are there requirements which might impact or memk F
one sex more than the other, such as prior experience in areas
that members of one sex have had limited access to (men in home-
making or women in coaching)?

4. Are the rates of compensation the same for female and male ad-
visors? Are any differences either in the base rate or total
compensation paid based on significant differences in effort,
¢kill, or responsibility? If there are differences in the
rates or total compensation paid, check to determine to what
extint the lower amounts are beins p1id to women who are ad-
vising groups made up primarily of female students.

Discrepancies in conpensation are often difficult to explain
without extensive analysis. For example, schools may pay ad-
visors a set hourly rate based on a total mmber of units
assigned to an activity Thus, the hourly rate is nondiscrim-
inatory, but the process used to assign 14 wnits to Activity A
(all male) while assigning 9 wnits to Activity B (all female)
may not be equitable. Although it is legitimate to pay more
money for additional contact hours with students, the question
may be why this extra effort is allowed for the boys' growp
and not the girls' even though the groups are similar in pur-
pose.: Certainly all extracurricular activities need not re-
quire the same amount of effort, responsibility, or lewvel of
skill. However, those activities serving primarily students
of one sex should not be the acti?fties providing the highest
or lowest compensation to their advisors, who are most likely
of the same sex as the students.

Let's demonstrate a practical application of these questions by
applying them to data collected on the advisors at HHS. A composite of
that data is included as Figure IV, p. 57. In reviewing that data we
find the following:

1. An equal mumber of women and men are serving as activity advis-
ors, and that is representative of the 50 percent women and 50

percent men serving as teachers and counselors in HHS -- the
pool fram which advisors are selected.
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There does appear to be a relationship, however, betweom

the predominant sex of the students and that of the advisor.
The two activities which are currently single sex (hall patrol
and pep club) have advisors of the same sex. Four other clubs
which have a majority of students of one sex (DECA, FTA, stu-
dent council and FFA) also have an advisor of the same sex.

- The remaining two clubs are ot identifiable on the basis of
sex -- that is, neither sex constitutes a sigaificantly visible
majority. '

The qualifications do not appear to be discriminatory or have

a negative impact on one sex. HHS is located in a state which
requires certification for advising activities, thereby re-
stricting its applicant pool to those holding some form of state
certification (teacher, counselor, administrator, etc.) who

are currently employed by the school. Qualifications are
inimal with the exception of those in which the advisor must
also be a teacher within the related instructional program.

That requirement, although certainly not seemingly discrimin-

atory, will restrict the potential applicant pool to the current ™

gender breakdown of teachers in the instructional area. Thus,
Tf all teachers in the IFA program are male, FFA carmot possible
have a female advisor as long as the teaching staff remains 100
percent single sex.

Data provided for the rates of camensation and the total com-
pensation paid for some activities bear further examination:

e Photography Club - All activities with the exception of
photography club provide either released time or payment at
the rate of $15 per unit. Although suspect on the data sheet,
the fact that the advisor receives no compensation is easily
explained. In existence for only six months, this: activity
was set up on a trial basis to test student interest. Cur-
rently the advisor is volunteering his time, but Terman has
agreed to provide compensation to the advisor if the group
continues next year.

DECA and FFA - Not so easily answered are the differences in
total compensation for the advisors of DECA and "FA. Units
are assigned on the basis of the mumber of hours che activity
requires. Since DECA and FFA ar: similar in purpose and
function, one might expect the units to be similar. More-
over, the mmber of students in DECA (a factor which goes
into the mumber of contact hours required) is more thart
double those in FFA. From the data sheet one might surmise
that perhaps seniority is a factor which might explain why
the FFA advisor is being paid more. However, seniority is
not included as a factor in HHS's extraduty salary schedule
negotiated by the teachers association. More information is
needed.
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FIGURE

Iv

ASSTSSING SEX EQUITY IN THE SETECTION
AND COMPENSATION OF ACTIVITY ALVISCRS

. ” PREDOMINANT SEX | SEX OF  |YEARS IN |  QUALIFICALTONS — COMPENSATION
NAME OF ACTIVITY __OF MEMBERSHIP . " | ADVISOR |PGSITION FOR ADVISING Rate | Total
_ M F |} NI*[ M F . _ o

4

X

Must be certificated

Released
time

Pep Club o b3 ) X 2 Must be certificated | $15/unit | 40 units
- _ 7 I o I | /5600

DECA - X o i X 8 Must be teacher in $15/unit |30 units

. ) ~ _____ |the DECA program _ _1/8450

French Clul X X 3 Must be a French $13/unic { 15 units
B B i - - i - teacher s o -1 /5325

FTA - X - Fal -2 |Must be certificated | $i5/unit | 15 units

o 7 B i _ e o 7 o I _1/8325

Student Council X X 1 Must be certificated | Released -

i e I 1 - | time T
FFA T ¥ N 15 Must be a teacher in [ $15/unit |40 units
- _ R _ the FFA program | /$600
Photography Club ) - X X 6 mo.|Must be certificated NA No comp.

o , _ , o _ 7,, . _| provided
o Totals | 4 -2 -2 4 | 4 | B ) - B -
_ — , — i - N i} _ — _ -

" * Not Identifiable



e Pep.Club and FTA - The fact that FTA and French club are
assigned fewer units than DECA and FFA can be explained by
the fact that these groups do not require the after-school
contact hours that DECA and FFA do. Each meets no more
than once monthly. FFA students may be released during the
school day for activities such as classroom observations,
but this does not entail advisor time. Pep club, ho=ver,
participates in all major atiietir events during the .mtive
vear, thereby requiring & levier mmber of contact hours.

mmary, data in Figure IV show thot twe possible sex equity .

e A pattern in adviscws working with activitie: in which their
sex matches that of the majority of students in the group

e Possible inequities in the amount of compensation paid to the
advisors of DECA and FTA. :

Further information will be gleaned on these concerns and what to

do about them in problem diagnosis.

One of the quickest and best ways to determine staff perceptions

of and interest in advisorships is by.administering a survey. (Su:h a

survey would focus on the following:
e What groups each staff member is qualified to advise and which
they could be qualified to advise with some minor training
o If they are not willing to advise, vhat factors are keeping them
from participating and what would need to change in order for

them to be willing to assume an advisorship

o Which activities are rhey qualified and willing to advise but
never had the chance ,

¢ If they have wanted to advise, what factors have prevented them
from deing so

e What is the relationship between the sex of the staff member and
the activities which she/he is qualified and willing to take on .

This survey (included in Appendix A as Data Sheet VIII) wuld be

given to every staff member of an individual school. Activities listed




would be those that are offered (Dr-fright be offered) as based on data

obtained from the Student Interest Inventory which was previously admin-

istered.

One word of caution before using this survey. If teachers

believe this is being given to determine just who can advise what activ-

ity with-the imminent possibility of being contacted and possibly even

coerced, then they may either not respond or respond inaccurately. A

Facilitative tone has to be established -- one in which staff is being

asked to identify factors which limit their participation with the desircd

outcome of trying to alleviate those factors.

Administering this survey to teachers and counselors at HHS yielded

a good return as it was completed as part of a faculty meeting. Data was

tabulated with the following emerging as key points:

[}

Staff responses broadened the HHS pool of qualified candidates
by 2 and the pool of qualifiable candidates by 4. Only one
potential sponsor for activities which might be added to the
extracurricular program was identified. The gender breakout
was 33 percent female and 66 percent male.

All of the responses under '"qualified/qualifiable and willing'
for both women and men were for activities sex-traditional or
those that are sex neutral, There were 607 more responses under
"quali€led/qualifiable but not willing' than '"willing."

The three major reasons for lack of participation were as follows:
- inadequite campensation

- need for additional training

- home and family responsibilities

In response to the question of what would need to change, the

following were most frequently mentioned.

- a higher rate of compensation which would compete favorably
with rates received for employment open to teachers after
school hours

- ‘reduction in after school responsibilities or released time
during the school day

- additional training in managing student activities

Four staff mentioned that they had wanted to advise activities but
had never had the chance because of the tenure of the incumbent.
Their major motivation was the nature of the activity and its
close integration with the corresponding instructional program.
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In summary, data show that there are some staff members vﬂm. are
willing to take on advisorships at this time. However, all are for sex
traditional or sex neutral activities. The major reason for lack of
participation appears to be related to school responsibilities. However,
a significant mumber indicated training as a major factor. Data also
indicated that there were staff interested in advising FFA and DECA but
had never had the opportunity because of the length of service of the
present advisor. They also indicated that they thought the advisorship S
was tied int” ths intructional position. o

Two comments on the questiormaire provided explamation of why
staff (primarily males) have limited interest in serving as advisors.,
Coaches of major athletic teams are protected from reduction in force and
destaffing. As a result, men interested in extra-duty assigrments may find
the greater job SEEIID.ty, along with the higher pay, of coaches more
desirable. This finding calls for a review of the p@lic;ies and procedures
on the selection and compensation of coaches and possibly the development
of a single set of guidelines, including rates of compensation, for all
extra-duty assignments, athletic and non-athletic. ?

In conjunction with this survey, the student activities director
undertook a thorough review of how units of pay were determined for DECA
and FFA. There was clearly an error in the mmber of units assigned to
DECA; however, the source of the error was not clear. It could have been
a simple miscalculation or t}fpographlcal error which had not been spotted
since that extra duty schedule went into effect. What was most important

was that no other discrepancies were found.




ACTION FIANNING
The information obtained in problem diagnosis provides clear

direction for action plamming activities that HHS needs to undertake:

@ Tnere is a need for staff to realize that they may serve as
club advisors for activities which are not sex-traditional.
This is basic for ensuring that the applicant pool is reflective
of members of both sexes. Actions need to be taken which will
expand staff's understanding of relevant and irrelevant criteria
for advising and actively encourage interest in sponsoring ac-
tivities which are not sex-traditional. (See action plan in- ,
cluded as Figure V for details of this focused recruiting effort.)

® Depending on response to this focused recruiting effort and the’
exact mmber of activities to be added, HHS may need to provide
training for potential club advisors, This training would be
open to those who specifically requested training as a condition
of their willingness to advise as well as those who were ''qual-
ified and interested." This training might also be open to
current club advisors who could participate on either a volun-
tary or mandatory basis. Providing such training would then
ald HHS in achieving its affirmative action goals and also in
strengthening its entire extracurricular program. -

e There may also be a need to reexamine the extra-duty salary
schedule in effect. Without increase for the last three years,
the data seem to indicate that soméstaff would be interested
only if the compensation was greater. Those citing heavy
workload and/or responsibilities outside of school might be
recruited if released time were provided for the activity.
Reviewing criteria for whether activity advisors receive re-
leased time, financial or other compensation might also be
desirable.

Prior to action plans being developed for either of these, the
focused recruiting effort needs to be implemented with the goal of
identifying those qualified/qualifiable who would be interested in ad-
vising activities nontraditional to their sex. All other actions hinge

on this expansion of the pool of potential activity advisors. In a

of years one person can advise the same group. That would allow others
the opportunity to advise should they be interested. If, on the other
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FIGURE V
Approved by: C.J. Terman
Date:_ 6/30/80 '

PLAN OF ACTION
FOR ENSURING SEX EQUITY IN THE SELECTION OF ACTIVITY ADVISORS

LONG TERM GOAL: Establishing an overall staffing Interim Goals

pattern for advisors of extiacurricular activities -

in which female and male are reprefsented proportion- Years 1 and 2 Years 3 and 4 Year 5

ally to their representation on stRff and that male Representative Reduction by 33% Elimination of

and female are advising clubs without regard to applicant pool each year in th2  any remaining

their sex or that of the students number of sex- sex-1linked
linked advisor= advisorships
ships

BARRIERS: 1) Staff do not see themselves as qualified or qualifiable or interested in advising activities
non-traditional to thelr sex.

OBJECTLVE: 1) Staff will see themselves as eligible to serve as advisors for activities traditional and
non-traditional to their sex. 2) Applicant pool will reflect both female and male candidates.

. . - DESIRED MEASURABLE DATE TO BE | PERSON .
_ ACTION STEPS |  OUTCOMES | ACCOMPLISHEL| ASSIGNED | RESOURCES NEEDED | COST

1) HHS will issue policy Staff aware that they By end of HHS princi- | Staff time for No addition=
statement’ on equal employ= | can apply for any extra—-| month pal/district| preparing and al cost items
ment opportunity in the curricular activity ad- |- personnel printing new pol-
selection of advisors; visorship vacancies director icy statement
this will be distributed without regard to their making arrange-
by notice enclosed with sex ) ments for appro- -t
the monthly paycheck and ' priate dissemina- . J
by announcements posted on tion of that
statement
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FIGURE V (cont'd)

~ DESIRED MEASURABLE DATE TO BE | PERSON | -
__ACTION STEPS  OUTCOMES | ACCOMPLISHED| ASSIGNED | RESOURCES NEEDED COST

staff bulletin boards and
in staff newsletter, It
will be discussed in
faculty and departmental
meetings and as part of
each certificated staff's
annual performance review

Members of both sexes
represented in applicant
pool when vacancies in
extracurricular advisor-
ships occur

As vacancies
occur

HHS princi-
pal/person-
nel director

Staff time

No additiomal
cost itenfs

v o1



hand, no on2 else was interested, the incumbent could remain on an amnual
basis.

In summary, selection and compensation are aspects of the employ-
ment pméess which have historically reflected sex equity issues for
advisors of athletic and non-athletic activities. Fc:)cused recruiting is
one strategy that should expand the mumber of qualified/qualifiable females
and males in the applicant pool. Such a strategy is basic not only to
a::tlvify advisors but for other p@sitiéns vhere applicants of a single
sex are not adequately represented. Regarding compensation, J.stricts
across the country have struggled with a variety of approaches for con-
structing extra-duty schedules vhich are equitable -- not only on the
basis of sex but in light of the skill, effort, and responsibility re-
quired. Sample extra-duty schedules may be available to you from your
state department of education, ymur region's sex desegregation assistance
center, from your teachers' or administrators' associations, or from
professionzl organizations that focus on student activities. These or-

ganizations are listed in the 'Resources' section of this document.




C. J. Terman has given you the task of assessing HHS's extra-

cericular program for Title IX compliance and the provision of sex

ever, you have some questions and believe that you may need some assis-
tance. Where do you go?

As mentioned earlier, printed resources specifically addressing
sex equity in extracurricular activities are extremely limited. Yet, ‘-
there are rumerous human resources that you may tap.

One of the first places to begin is within your own school commm-

ity. Your district’s Title IX coordinator (a poscition mandated by the
regulation) might provide some guidance in conducting a study of sex
equity in extracwrricular activities. Perhaps your school has appointed
Title I\X resource persons who could play a major role in such a study.
Anc:théf\x possible resource is an existing Title IX advisory committee, a
group uéually II'EdE up of staff, students and commmity members who function
in an ad%ism-y capacity to the Title”IX coordinator and/or the super-
intendent. Often those in the commmity can serve as excellent resources
and may even want to serve on an ad hoc committee that could assist you
in carr:yjr.g out your assigrment. nga:\iéaticns through which such people
might be jdentified include loca. chapters of the National Orgarization
for Women (NOW), the League of Women Voters, the YWCA/YMCA, the Amer-
ican Civil Liberties Union, the National Education Association or the
American Federation of Teachers., Finaily, don't overlook resources

within your own student body. Some young people are very knowledgeable
A
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regarding issues of sex bias and discrimination in addition to their

i

understanding of student activities.
RESOURCES AT THE STATE LEVEL

Although services vary, Irkf?Ilnytai:E departments of education
across the country have staff who will pfévide technical assistance to
school persomme! in achieving compliance with Title IX and the provision
of sex equity. These people may be able to provide consultation by mail,
telephone or cjnisite.v They may be willing to conduct a training session
for an ad hoc group undertaking a study of sex bias and discrimination

in the extracurricular program, They might also identify resources

within your state that could possibly assist you. Some other organiza-
tions might include your state human relations commission and the state
commission on the status of women.

REGIONAL/MATTONAL RESOURCES

One of the most readily available sources of assistance is your
region's Sex Desegregation Assistance Center. Funded under Title IV of
the Civil Rights Act of 1964, these centers provide technical assistance
and training services to public school disﬁrticts to aid in their compli-
ance with Title W and achieving sex equity in educational pf@grgn,é and
activities and employment. Ten such centers have been established (one
in each of the Department of Education regions) so that all public
school dlstrlc:ts have access to a center. (A list of these cenfers and
their service areas is included as Appendix B.)

The Mid-Atlantic Center for Sex Equity is one of these centers.
Scha@i_l perscrmel in Delaware, District of Cchrnbia, Maryland, Permsyl-

vania, Virginia and West Virginia can contact this center for assistance
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!:h:t:mgh cﬂndu:tmg a week long workshop to examine and reduca sex bias
in curriculum and instruction. In relation to this manual, school'per-
somel in these six states are encouraged to direct questions regarding
its use and/or requests for on-site consultation cr training to the Mid-
© Atlantic Cénter.
Another resource available from the Mid-Atlantic Center that
could aid student activities advisors is the Resource thebﬂck This

is a comprehensive listing of organizations across the country that pro-
vide materials and/or services related to sex equity which are appropriate
for public school persomnel. Cross-referencing makes this notebook a o
ready reference to locate resources ranging from studies on sex role research
to copies of relevant federal regulations, from where to obtain free and |
inexpensive equity materials to listings of sex equity organizations. |

National organizations which focus on student activities are another
possible resource. Examples include the following:

- @ National Association of Student Councils
e National Association of Secondary School Principals
o National Association of Student Activity Advisors
All three organizations are located at:
1904 Association Drive
Reston, VA 22091

e The United States Student AESﬁclaticn *
1210 G Street, S.E.
Washington, D C. 20003

o National headquarters of the American Federation of Teachers
and the National Education Association

* Although this organization dr.-;ms its constituency from postsecondary
institutions, the focus of its efforts concerns all student related

issues,

-67-




A final note. The Mid-Atlantic Center staff would appreciate
knmmg your reactions to this mamual, You are invited -- encouraged --

. to complete the evaluation form found in ghe front of this manual.

et
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DATA SHEET I

ACTIVITIES

Y GENDER

197 = 197
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Aruitoxt provided by Eic:

DATA SHEET IIT
STUDENT ACTIVITY INTEREST

_Grade Level

currently onffered in our
have in participating in
statement which best re-

bzlow are all of the student activities
c Please indicate how much interest you
these activities. Make a check mark under the
flects your interest.

Jot at all

Not Very slig
Interested 1

Interested

Service Clubs
Scholarship or
Honor Societies
Special Interest
Clubs

Subject Reiated
Cluhbs
Social/Recreationeal
(Clubs




Data Sheet IIT (cont'd)

IT.

L

three activities n

11d like vour school
)

t at all Not Very lig
terested Interested Inter

AL e - . B o o

B, _ — e ) -

Ce . L ] _ .
ITTL. List student activities that you are currently involved in.

AL o - L n, - .

B. o . I - I

Co - S F. _ o

O

ERIC , .

Aruitoxt provided by Eic:



Data Sheet III (con:'d)

ARE YOU INTERESTED IN JOINING., . .7
Th. folleowing is a li-*= of activities which are not offered at HHS hut

mizht be 17 studant interest were sufficient. Feel free to draw from this

on the Student Activity Interest Inventorv.

o
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A. Publications

l. Literary Magazine
2. Photography Yearbook

B. Student Participation in School Administration

l. Student Disciplinary Board
2. Student Representatives to the Bu.rd of Education

o)
I

cholarship or Honor Societies

l. National Honor Society
2. Community Recognition Society

=
[y
m
=
<
Iy
T
]
v
=
o
L]

3. "Hire a Student" Service

l. Spanish Club
2, Bie  ling Club
3. Plysical Fitness
4

. Coin Collecting

G. Sozial Activities

l., Student Canteer at lunch hour and after .. ..ol
2, HHS Night at the Ice Arema, County Fair, etc.

Note: This is a sample listing of activities as it mi2': .rrar for Hro.

[t is not weant to be exhaustive. It is only a gulde iv . :chuol per--
sornel in desfgning a !isc appropriate for thelr own srhnol.

Q I
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Aruitoxt provided by Eic:

B.

attract students

DATA SHEET IV

In our
r almosct

determine
Your res

UTOUps,

do vou think this !

Ly

attracts nricort

3t

Membership requirements keep students of
in

stwdonts

udenes

that have
1 The r=
groups aren't

pu

onses to the following ques-
and then deciding how o

af ore

are traditionally

O Oone

™%
Lo
3
":jl
s
i

Changes in time, lo¢ tion or transportati: e -
Membership requirements e _ - 77

——— - e —_— ———
Role/function/behavior of B . ) L
N ——— —— —— — e
L _ ] o

student leadership within the activity e - _
Other (please specify) . _ .

woutld aneed to be made in

nf both sexes?

la pvogramming and events

waiile reed to

dara on.)



DATA SHEET V

RANKINGS <7 EXTRACURRICULAR ACTIVITIES

RANKING ONE 7 RANKING TWO RANKING THREE
(greatest dis- repancy (lstgest number of students (composite of objective
to least discrepancy) participating to smallest ap¢ subjective factors)

aumber inveolved)
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T VI

PLAN OF ACTION
FOR TVSURING SEX EQUITY IN EXTRACURRICULAR ACTIVITIES

itional Program/Activity 7 ,W Gender Group Underrepre
orm Cos

Interlm Goals

Year 1 Year 2 Year 3 Year
Bd(fi;:éiii } _ - ) - _ _ - —
Objective _ - o — —_— _—

ACTION STEPS " DESTRED MEASURABLE DATE 10 BE PERSON | RESCURCES NEEDED
OUTCOMES | ACCOMPLISHED | ASSIGNED

\‘.

R
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DATA SHEET VII

¢ 3EX EQUI

iY IN THE
PENSATION OF A

CIIVITY

- o PREDCMINANT SEX | SEX OF TEARS IN T QUALIFICATIONS | COMPENSATION
NAME OF ACTIVITY OF MEMBERSHIP ADVISOR |  POSITICN FOR ADVISING N
- = —— - Rate Totszl
N F | NI* | M [ F & o - - |
- I — - e _ _ — _ — _ -

o s






STAFF INTEREST SURVEY ON ACTIVITY SPONSORSHIP

Directions: Your responses to the following que
to be made to increase interest in serving as Studéﬂt activity
ara qualified and willing to take on spornsorship. In Part I pl
yvour qualifications and interest in advising. In Part 2 indie

.
[=3= e

tions will assist us in determining what changes need

ty advisors and ii; identifying persons who
sse check wafthé items that best describke
factore influencing vour level of inter-

Extracurricular Those which you Those for which “Those which you Those which yo
activities offered are qualified you would qualify are willing to have wanted to
{(or possibly to be to advise with some advise advise but never
of fered) I R training = e _had the chance
. R R - N B -

O

ERIC .

Aruitoxt provided by Eic:



DATA SHEET VIII {continued)

\rm\

|
-
T
Iad

o

If you are qualified but unwilling to advise any activities, please
rank order beginning with #1, the following reasons: :

___academic work load occupies most after-school time
lack of any compensation
_inequitable compensation
___after school employment
____pursuing graduate study
__lack of status/prestige of the group
limited student interest -
__need for training
_.. _other (please explain) B

2. What would have to change in order for you to be willing to take on an
adviscrship?

3. Tf there are activities that you are Interested in advising but never
had the chance, please check the following reasons which explain your
situation:

"positlon has never been vacant’
advisor is hand-picked
stiff competition
~ sex bias/diserimination
___advisorship is tied to a specific teaching posiiion
other

4. What makes this activity (activities) especially appealing to you?

interest in the activity
____high rate of compensation
____status in the school or community
_important step to promoticn
releas ' tim~ fr~» teaching

~ "gla: " oripe
____pvor .. £zom reduction-in~force or d

~ =

|5 ) S

tg o
i ows
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TITLE TV 5EX DESEGREGATION ASSISTANCE CENTER
AND STATES SERVED BY REGION

- Regiom I: ME, NH, VT, Mi, CT, RI
I: Matha D R21llv REeﬂ&f lenggv

.

.

".l‘

Yew England Equal Educaglan Cent_r

University . ¢ Hartford

121 Sigourney Street .

Hartford, CT 06105 (203)522-7 1 66

Teathérs C@ leg Colur
Institute for Urban & ﬂlﬁur
525 West 120th Straet

New York, NY 10027 ' : (212)5

[

e
s
]
L]
wdl
1
!

Region III: PA, DE, VA, WV, DC
Dr. David Sadker, Dlrectmr
Sex Desegregation Assistance Center - Mid-Atlantic
The American University
Foxhall Square Building, Suite 252
3301 New Mexico Avenue, NW
Washington, DC 20016 ) (202)686-3511

ﬂ

Lr. Rita Borunstein, Director

fiex’ Desegregation Assistance Center

University of Miami, School of Education

P.0. Rox 248065 :

Coral Gables, FL 33124 (305)284-5324

Regico IV: NC, ELCL GA; FL; AL i, IS[ KY'-i ,T:;‘,

"'II

Region V: OH, IN, IL, MI, WI, MN

Dr. Frank Aquila Director

Sex Desegregation Assistance Center

Indiana University, School of EdUCdE]Dﬂ

3951 North Meridian |

Indianapolis, IN 46208 (317)264=2921
WATS 1-800-428-2166

e

O ’ -a,;
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ceion VI: .Ti, LA, OK, AR, WM

Dr.. Bennat *ullen, Nirector

Sex Desegregation Assistance Center

Stephen F. Austin State University :

Bax 13010A, SFA Station

Nacbgdoches, TX 75962 {713)369-5307

Region VIT: [A, NB, KS, MO
r

Dr. Charles Rankin, Director 7
Sex Desegregation Assistance Co nEEf - Midwest

Kansas State University, Coilege of Education -
artment of Administration and Faundatlnﬁ

g
t

Jep
Holton Hall -,
Manhatren, KS 66506

(913)532-6408

on VIIT: ND, SD, MT, CO, @?} UT

ich ardxihnmas, DLfectGr

esegregation Assistarice Center

‘ate College = 1209 '

84408 ° . (801)626-6816

egion IX: CA, NV, AZ, HI, GU, Trust TEFFlLDElES ‘Eg@rlcan Samoa,

CnmmDﬁWEalth af the ﬂortharn Mariana Islands
Dr. Barbara A. Peterson, Director

Sex Desegrégation Assistance Center - Project Equity
Education Classroom Building, Room 13A

California State Unjversity = Fullerton

' Fullerton, CA 92634 (714)773=-3141

egion Xr OR, WA, ID, AK
Ms. Kathryn Scctten, DltECtDEE
.Sex Desegregation Assistance Center - -Northwest-

m o

Portland State UﬁiVetle}
Post Office Box 751

Portland, OR 97207 (503)229-4628

[Pu——
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Goss v. Lopez, 95 S. Ct. 729 (1975).

e Starkey v. Board of Education, 381 P. 2d 718 (1963'.

'See eg. Spitaler v, % uist, 345 N.Y.S. 2d 878 (S. Ct., 1973); and
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Wood v. Strickland, 95 S. Ct. 992 (1975).

Carey v. Piphas, 98 S. Ct. 1024 (1978).

rmon v, University of Chicago, 44l u.s, 677, (1979;.
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Ronald F. Gholson. 'Extracwrricular Activities: Different Perceptions,
but Stj:crng Support,'' Phi Delta Kappan (Sept. 1979) pp 67-68.

Gecrge H\ Gallup. ''The 10th Armmual Gallup Poll of the Public's
ttitude Tma::d the Public Schools,' Phi. Delta Kappan (Sept. 1978),
p 40,

Ralph Keyes. 1Is There Life / fter High School? "(New York: Warner
Books, 1976), p. 191.

"7 foleman. The Adolescent Society (New York: The Free Press,

e Y l;f. 218.
Coleman, p. é;i

Formula for SEDIg based on: Robert Patterson and Armette Studevant.
Helping Illinois Recruitment in Education (HIRE) (Springfield, Ililincis:
IITinois Office of Education, forthcomi: Z) a;nd Peter Nordlie and
Wllljgn Edmonds. Commander'. Handbook or sing Institutional
rcial Discrimination In Their Units. “’ =7714-BKT, DACH 19-76-C-
15, Feb. 19?7) )

’ Jerry H. ~obbins and Stirling B. Williams, Jr. SD_IdEI’ltACE;ﬂtLEE in

the Innovative Scbml (bbmeapcl;s En@urgess Pub™Ishing Company,
1969) p. 44 ‘ '
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End Notes (cont'd)

7. 1lisa A. Serbin. 'Teachers, Peers and Playv P‘“af‘érémes An Environ-
mental Approach to Sex Typing in the Preschool,” in in Perspectives on
Non-Sexist Earlv Childhood Education, Barbara Spf\mg ed. (New York:
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