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ABSTRACT . :
The San Antonio Experience-Based Career Education

(EBCE) project was evaluated by-a third party Sor 1its three years of
operation. The o;ect was de51gned to assist youth in making 2
successful transition to adulthood through coamunity-based and
learning center e&perlences, and was irplemented by the Hariandale
and San Antonio school districts. Learning resources consisted of
those in the learning center and those provided at community sites,
with about 100 students participating each year. Both procass ani
catcome of the project were evaluated. The process evaliuation
revieved and assessed personnel, learning center, community sites,

’_’ggndents,_learnlng plans, learning activities, 'and student recoris
through three intensive site visits. The program was founa to be
conducted in an appropriate manner; some difficulties were noted ia
establishing experimental and control groups /for the evaluation and
having students meet all EBCE model requirements. The outconme
evaluation used experimental and control groups of anknown v
equivalence and a set of instruments measuring relevant variables in
career, tasic, and life skills in a pretest-posttest design. Program.
efficacy was not confirmed in the career or life skills aresa, and
mixed results were obtained for basic skills. Survey results from
students, parents, and employers offered strong testimony regarding
program gquality and -value. Recommendations were ofifered for project
records and program *eflnement- (This report includes threz majo:
sections: narrative Teport of the three-year program, third-party
evaluation, and appended project materials.) (Author/Kk(QC)
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PROGRAM IDENTIFICATION

| Too often in education, promising ideas flourish awhile only to be
férgotten After'ﬁhe trial period ié-over.' The implementation of an
experience-based career education.(EBFE) demonstration project in

San Antonio, Texas has been a different story, however.

In our view, education s@ould be an evolving and broadening experi-
ence. It is growth. It is developmental. It was well expressed

some years ago by Roben Maaske who said: "Education 1s not a desti-



nation. It is only a jourmey, We are enroute.

It is im $his vein that Education Service Center, Region 20 offered
Experience-Based égteer Education as a way for young people to ex-
Plore theilr community through the world of work., We believe the
education sysﬁem and the cbmmunity should cooperate in preparing all
individuals for a successful life of work. Further, we believe
there must be a systematic way to acquaint students with the world
of work from thé elementary years to the time they leave school.

How did we choose Experience-Based Career Education for implemeri:-
tion in the State of Texas? It had its roots during the 1975~76
academic year as a cooperative venture vith two metropolitian school
districts in a project titled: "The San Antonio Experience-Based

' Career Education Demonstration Project,"

B . - \-
Scme of the purposes of this project were to:

e Provide significant life-learning situations by making cur-
riculum sensitive to human concerms and personal dignity
and to teach students to apply these by constructive invol-
vement in community affairs.

o Deirongstrate the interrelatedness of subject matter disci-
plines while avoiding "umplanned" overlapping. At the same
time, meaningful and selective overlapping was structured
for greater learning efficiency and integratiom.

® Fuse the various disciplines and educational resources in
. order to reduce insulation of the teacher in a classroom
and the isolation of subject areas.



During 1975-76, the ESC 20 program director studied the EBCE models
déveloped by each of the four educational research and development
laboratories. The four EBCE sites in Oakland, California;vTigard,
Oregon; Philadelphia, Pennsylvania; and Charleston, West Virginia
proved that EBCE would work. Based on the success of the Tigard
model, the decision was made to implement the Northwést Regional |
Educational Laboratory EBCE model. v

While the characteristics described below are probaBly descriptive
‘0f many educatioaal alternatives, the NWREL EBCE model is unique
in that it puts all of;thesé features together in a program that is
flexible enough to meet the needs of each individual student and
yet structured enough to meet specified learning goals.

PRGGRAM .CHARACTERISTICS
The San Antonio EBCE Demonstration Project‘ﬁEélewasz

1. -Tndividualized and Personalized

Tae model placed responsiﬁility for learning
directly with the student and students'wérg accountable for
their own behavior and progress in the program. The students
had access to a wide range of information about themseives—-
from standardized tests and informal assessments to comtinual
personal interaction with program staff and community partic-
ipants, Students were comnstantly matching .facts about them—~

‘selwves with their interests and perceived}goals. They_g;anneg

their own projects with the advice and comsent of the staff - —~

and community participants and followed through on their indi-




yidual learning plans at employer/community sites, Student
progress was carefully monitoreu and recorded and guidance
was available at every turm to help.them realize their porential.
2, Community-~based
Student learning activities were derived from career
activities of adults in the community, Community participants
served as instructors, counselors and evaluators of student
1earning. Community members were not as .nvolved in all as~
pects of program.planning and operations as envisioned at the

ocutset; community advisory boards were organized but did not
play a viable role in each programs‘'s operation.

3. Experience-based and performance based

The program's curriculum synthesized realistic com~
munity experiences into a carefully planned learniné program
for each student. This approach emphasized student use of
_.-primary sources for learning and hinged on a detailed analysis
of each workplace for the skills that were applied there.
Student outcomes were measured primarily by performance. .
Grades were deemphasized in favor of records tl:at indicated

actual accomplishments.

4. Comprehensive and integreted curriculum

| The curriculum included exbériences in Basic Skills,
Life Skills and Career Development and there were identified
competencies or coping skills required of each student.” Pro-
gram completion redquirements were different from but equal to
standard high school requirements. Students had opportunities:

.-4-
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to see how knowledge was integrated when applied in real
situations. The model emphasized everyone'; need for lifelong
practice with the basic tools of learning --— reading, writing,
 speaking, asking questions, computing, finding resources.

' 5, “Emphasized career development
As a prelude to lifelong career development, EBCE

students were encouraged to explore and learn at a variety of
community and exployer sites. The model focused on career
decision-making akills because ''career" in its broadest sense
means what peqple do with theirllives. Through concentraﬁed,
indepth'investigation of selected career sites, EBCE students
discovered that there were many alternatives open to them.
They learned that the timing of career decisions may differ
from peron to person. They learnmed to recognize the need for
adaptabili 7 and flexibility in today's complex world. ﬂhny
different types of community learning situations were provided.
Students gained "hands-on' experience with a variety of skills,
but they -were not paid for their time on EBCE learning sites.

PARTNERSHIP IN LEARNING

The San Antonio EBCE Demonstration Project model required a partner-
ship in learning. Rather than giving teachers the sole responsi-
bility for making learniﬁg happen, EBCE involved a variety of people
directly in the learning process.>

e Community members were essential partners
in EBCE learning. The San Antonio busiiess
commmity provided the learning sites that
w-re used by students to meet personal and
program objectives. Working adults at these
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sites served as "instructors" fci1 the stu=
dents. They not only helped ‘students learm, -
they also counseled students and provided
help on special problems. Community re-

- ' source people certified that students had
gained competence in specified skills, lead
seminar discussions, and even served as tu-
tors to meet student needs and interests.

e EBCE students themselves helped to design
their own learming activities and were held
accountable for their own behavior and
learning progress, They chose what they
would learn based on a careful examination
of their -own interests and abilities and

‘ within specified program requirements.

N Students got practice in planning, making
decisions, negotiating and evaluating their .
own tailor-made learning plans with contin-
uing guidance of community -instructors
and a cancerned and supportive staff: -

e Parents were regularly apprised of student
progress and played ‘a major role with pro-
gram staff in helping students plan their
program responsibilities. TFrom the omset,
staff /parent communications was immediate
and ongoing.

o - Professional EBCE staff members helped
manage. student learning and maintained
the commumity liaison necessary to pro-
vide learning sites for students. Con~
comitantly, the staff provided support
to community participants and helped
them become effective instructors. Staff
were also available to locate learning
resources in the community and provide
the range of student services necessary
in a comprehensive educational program.

Studenés, parents, business and labor people from the San Antonio
business community along with school district ggpresentatives all

shared in program planning and policy makirg.

6=




CONTENT AREAS

Each student's learning was individually planned in terms of three
“content areas: Life Skills, Basic SkillQ. and Career Development,

The EBCE staff worked closely with the student to identify interests
and abili:ies._fo negotiate learning goals and plan activities and
resourzéh that would help each young person move toﬁard broader
career and life goals. - The student's learning was carefully inter—
woven so that Life Skills activities involved practice in Basic Skills
and helped place Career Development experiences in perspective.

-

Life Skills organized learning around the attitudes, information

and techniques'needed in adulthood. Six Life Skills categories
emphasized lifelong learning, personal growth and the relationship' .
of individuals to broader community national and world concerns and
activities, . . | |

© Creative development strengthened student
student abilities to identify and partic—
ipate in the creative possibilities that -
give meaning to life and work, Stome stu~
dents sought out traditional fine art forms
while others discovered new ways of apply~-
ing their talents in other areas of inter-
est to them. '

o Criticatl thirnking built on basizc common
sense and helped students use simple prob-
lem solving skills in planning 211 aspects
of daily living. As students moved through
the three year program, they increased
their ability to gather, 'analyze and inter~
pret information and to seek solutioms to
p-oblems.

PR
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e In functional citizenship students were
expected to know how democratic processes
. were applied in everyday life and career
situations, Models from local, state
and federal government were examined.

e For personal/social development students
were expected to improve thelir ability
to understand themselves, their own be-
havior and the effects of their behavior
and attitudes on others.

e For science students were required to
increase their abilities to recognize
e and apply scientific procqgures and
- methods, particularly in analyzing
technology's impact on natural environe-
ments and cultural values.

e Competencies were basic survival skills
identified by the istaff and local com—
mmnity. as essent to daily living.
Some typical proficiencies the San
Antonio EBCE sites| asked students to
acquire included:

credit e/ checking accounts .
insurance e Iincome taxes g
budgeting e physical health
emergencies e electoral
processes e government
individual rights e public
agencies e employment
automobiles e swimming
real estate e family
responsibilities

Basic Skills concentrated on reading, mathematics, writing,
“}istening” and speaking skills essential to performing tasks*=md
functions students would encounter in the progrém and in adult-
hood. - Basic skills(learning occurred largely through applied
tasks in Life Skills and Career Development activities chosen by
the student and practiced at commmity sites. L )

. J
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The project expected the students to grow in their understand~
ing of how Basic Skills needs vary with different careers and how
to adjust to meet skill levels required by careers that interest
them{ If a student lacked the foundation skills in any of these
are;s, help was arranged.

Career Development helped studenta identify, access and refine
career information and skills through réalistic ongite experiences
with people and places in the community.. Students spent from 15 to
20 hours weekly testing out career options and working on individ-—
ual goals in Life Skills and Basic Skills,

All students identified c;reer interests and increased their know-
ledge of persomal aptitudés; interests, and abilities as they re~
lated to potemtial occupational choices. Students gained a deeper
aprreciation of work by hav;ng ipcreasea their knowledge of the
wmany éocial. govermmental and economic issues and trends that im-
pact the job market and the world of work in general.

Students- increased their employability skills by learﬁing to be
dependable and adaptable. They acquired specific skills in job
finding, job applica:ibnrand on—the—job‘relationshipsiwith employ-
ers, employees, customers and cliemts. Finally, students increased
their career knowledge by learning more about mone:afy and psycho-
logical rewards and preparation,requiregents; costs and training

programs in careers of interest to them,
In addition to specific learning goals students set in Life Skills,

Basic Skills and Career Development, .there were a number of less
measurable outcomes important to a young person's transition to

~9n



adulthood. Often spontannons'aqd unplanned, these ocutcomes occure
red dally as students interxacted with EBCE people, processes, ideas
a;nd places. : T e —t

All studentswwere expected to grow in ability to gather information
by using a variety of resources (people; places, materials and
community events) to solve problems and pursue interests, As they
joined in daily negotiations with program staff and community re-—
sourcé people, students also practiced thedr-/ability to conmunicatg-
wiEh adults, B

Thekproject-expected students to increase their self-initiative by
recognizing and taking responsibility for their actions -—— both
while in the prog:am and in their daily lives, In additiom, stue
dents grew in their ability to understand others —— to.trust, to be
open to change and to respect differing vaiues.

Decision mzking was examined and practiced constantly throughout
the projegg. Students increased their ability to utilize all avail—
able information about themselves and .about the world in planning:
and choosing alternatives, Finally, as preparation for adulthood,
.students came to recognize and assume responsibilities for their
own behavior in a positive and self-confident manner,

Scude;ts themselves chose how they learned during the Project,
They negotiated individual goals and cOurseﬁ\of action™(called
learning plans) with EBCE staff to satisfy their interests and meet
program expectations. All learning plans weré based on assessment
information, conferences with the student and evaluation of perfor-

=10~
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mance, Decisiors were subject to'approval'by\the studentls .

' parents,

During megotiation, students and adults continually exchanged ideas,
observations, information and oPinions. It was a tool everycme in
the project relied on daily in making decisions about, student learn-
iné and behavior, A ) : : \

While students negotiated what. they would learn, they also negotiated
how they“would use individual EBCE learning. strategies: projects,
career explorations, learning levels, skill building levels, special
piacements, competency certification, student journals, eoployer

-

seminars,

All of the learning strategies combinedPEXperignces in Life Skills,
~Basic Skills and Career Development. They reflecsed the éBCE_concept
_that learning is a process of integrating knowledge and experiences
from any areas., They also.encourage gtudents to see education as
en'ongoing and lifetime process and requires students to become
self-directed'learners. | .

- -
.

-.o Projects were problemscentered "learning contracts”
1ndxvidually negotiated With students to help theml
l'achleve their. learning gOals and make effzcient use . _ -
‘3of their experiences in the San Anton1° community._e-ﬁ
Progects combined learning in Life Skills and Career
Development areas with practice in- related Basic o 417  ”.;
f,ﬂSkllls. Project activities constituted the bulk of | ' :
what students did at the learning center and in the




community to meét. their individual needs and pro-

gram requirements.,
: \

While the content varied cgns;.derably with each
student; all projects followed the same format.
'The student agreed with a staff petson on the pro-
ject's topic and the kinds of activities to be
performed. - i’]’.‘ogether -they outlined resources
that might be used and established an evaluation —
criter:La for’ measuring the student's performance.
Completion dates were clearly identified in ad—
vance - ‘and the employer instructor or commun:Lty
volunteer with whom the student would be learn~
"ipg ratified the. project.
While Lhe project was underway, empioyers and
community resource peoplgmdiscussed and eval-
‘uated project work with staff and the student.
End results of etuden:t projects included written
_repotrts, multimedia presentations or, with some
. actn‘:vities, certification by designat;ed‘ resource
people that perf‘o_rmance was at the let_el specified
on the project form.' - |
'fhird year stﬁdents were doing several projects

at once._ When they completed o_ne; they began

planning for the next project. o '

~ . . :

e To gain an understanding of _jobs they might “be

- / - - T =12




interested in, all students visited at least five different
places of business in the community each year for career

for career exg}brations. During these explorations, students
examined the nature of work and the job functioné pérformed
there. Many explorations required ‘full days to understand
the typical work cyclé. Others were accomplished in mormings
or afternoons. Explorations were sometimes used for com—

pleting certain project activities.

Explorétion packages'werelccmpleted for eacﬁ site. These
‘helped students focus cn ;nd record their observations, giv-
ing practice in job investigation and assessment skills use~
ful in career plamming for a lifetime. The packages also
emphasized critical thinking and Basic Skills needed to
~gathef and interpret iﬁformation.

\0~Learnir}g levels enabled students to fol;ow _through on' their

' caieer‘expiératicns~bywreturning”to_barticular sites for
“longer indepth lezrning experiences;'.Learniﬁé levels usually
tock from three to six weeks and occupied the students"'
.mdrnings'or afternoons on a daily basis. Students had to
complete career exploratious'at_sités before they 9qﬁld use
them for learning levels. However, at the same time learn—
.ing level experiences were taking place, students could also
explore other sites. ) ‘

- -

" Unlike the general observation activities of career explor-—
ations, learning levels gave.studentg "hands—oq" practice in
the skills, knowledge and attitudes required for specific
jobs. To help place job skilléhlearning in a broader context

-

. ’f;
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students were required to negotiate prajects ior\each learne
ing level, The projects were based on careful analysis of
opportunities for student learning ayailagze-at the site
and linked_thevstudent‘s Career Development experiences with
Basic Skills and Life Skills activities. Students were ac—
countable for their attendance and performance mot only to

EBCE staff but .also to participating employer instructors.

The skill building level, which might follow a career explor-
ation at a site, was an option open to students after they
had finished the major portion of their. program requirements.
It was siniliar to preafrnrenticeship training and was used
to acquire the expertise and knowledge needed to gain employ-—
ment in a particular job. Skill building levels were often
at sites offering regular training programs (such as a tele-
phone operator s course). This type of site use generally
lasted from three to six weeks.

:Employer seminars were meetings of studentS'with employers.

and other community people to discuss Career Development
tOplCS. The seminars helped students perceive issues and
trends occurring'nationally through candid discussion with
people from the San Antonio community who saw the‘results
of such issues as the changing work ethic, Joo discrimi—

'nation, :retirement and career mobility.

The competencies were unique in the EBCE curriculum. Unlike .
traditional or other content areas, the competencies required
all students to meet a standard level of performance for. a f

--specific set of skills identifiec by an adv1sory board from\

N f
. r
U .
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the community. Competency certificaticm is the process
whereby students demonstrate their proficiencies to the
satisfaction of recognized experts from the San Antonio
business community.. Students planned their own resowrces
and eppointments with competency certifiers.

Students and staff shared thoughts and feelings with each
other through Journal entries written to staff correspondents
on a regular basis through out the year. Journal writing
gave-students a chance to think about what was happening'

to them and to draw connections between learning activities
-and other aspects of personal life. Reading and;responding
to journal entries helped'staff,tc_know students better as
people and to share their own feeiings and -observations of
each student in a friendly, non—threatening atmosphere.
Jourmals also gave staff further clues to individual student
stzengths and Weaknesses in writing and communlcations skills.

It was in.this'area that the Program Director enunciated a
posture with more ‘Struéture than that «uggested by the NWREL
model, The.ratlonale set down for tte San Antonio EBCE
Demonstration’ Project can be found in Exhibit B°

Students were provided special placements when needed re—
sources available at a-community site but did not wish to
commit to career explorations or learming levels. Snecial
placements wnre shcrt-term, intensive use of a site for a
particular learning activity. Examples might be using °
.special equipment for part of a science project, conferring
with a welfare worker for an activity in personnel/social

o
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development or visiting with a museum curator to learn about

-

local artists for a creative development project,

EVALUATION

Evaluation of the San Antonio Experience-Based Career Education
Demonstration Project has been contidhous since the begimning of
the program—in 1976, One component of the project was a third-
party evaluation conducted by Research for Better Schools, Incor-
porated, A detailed "Evaluation Plan'" was prepared by Research -
for Better Schools to meet the U.S. Office of Education specifica—
tions. This plam included a design for evaluating thé program
impiementation process and the student outcomes associated with °

partiéipation in the'program.

The process evaluation'focused‘on.program elements deemed essential
for a vaiid demonstration of the EBCE'model Standards of perfor-
mance were established for each element based on the project pro—

poSal and the NWREL model description, Related data - ‘were gathered

_through structured observations,,interviews, and reviews of pro—~

:c'ject files on. the part of ‘the third-party .evaluator's representative.

-~

The evaluator spent three weeks on site"to collect the necessary
information. ' ;

KA

The outcome evaluation wasfdesigned to test a set of‘hypotheses
related to student development- in career, life and basic skills.
A true ‘expermental design was employed with pretest and posttest
administrations of the instrument package. Testing was conducted
in a standardized~manner by the project staff under the direction
of the evaluator. All analyses were completed.at-Researcn for

- -
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Better Schools, Incorporated. Test result summaries, in the form
of indiv1dual and group profiles for the pretest and posttest, were
suhmitted to the Project Director and subsequently transmitted to
the project staffs.
\ 7

A process and outcome evaluation was. thus conducted by Research for
Better Schools, Inco orated utilizing staff trained and experienced
in the evaluation of |Experience Based Career Education. The effort

included a senior evaluator, statistical clerk, programmers, and
! - \,

1Y

other staff resources.

The statistical data, in re evaluation, may be found in each of the \\
three year reports of the Third-Party Independent Evaluator_previonsly\-
_’filed with the United States Office of Education. ' \\

Follouing are selected highlights from three years' experiénce as
viewed by the project director. ’

On a nationmally stanqerdizedltest, EBCE.stndents did not demonstrate
B significent gains in reading and mathematics., The experimental

groups gained over. the control groups one—half of a percentage point.
\_However, students in the experimental groups read more during the

academic year than the control groups..‘ j&s

Student attitudes 5ecame more positive toward themselves, school,
adults, community resources, learning and decision making. Staff
reported student gains 1n assuming responsibility for their actions'
~in cooperating with other students, program staff and community
instructors, and in- their sense of personal worth and - self-confidence.
When compared'with the control groups, EBCE.students showed greaterxr"

~17=. . N
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knowledge of information related to the world of work and reported
having more selfgconfidence in their ability to complete the steps

neeessary for entering careers.,

Oyersall, student basic skills scores improved on a pre-post
meaéare, and they: rated their programs higher than did comparison
group etudeqts in helping them learn hwo to cemmunicate comfortably
with adults. Students said they were more motivated to learn in
EBCE than in the regular school program. And parents indicated
their children discussed EBCE activities almost 3aily at ﬁome.

Any conclusions drawm from the San Antonio- Experience-Based
Demonstxation Project implementation of the NWREL model must te
regarded as exploratory and descriptive because small numbers of
respondents exieted for both EBCE and control groups, and EBCE
and control groﬁﬁs differed significantly on such background
. characteristics as sex, age and time of departure from high school.
With these reservations in mind, tendencies toward the folowing _
conclusions are implied by the data; EBCE students have more real-
istic expectationsﬁregarding‘postseconda;g education than other
students and are more likely to choose professional goals than’
cortrol students. EBCE students have found their high school
‘expexiences more helpful tham contr01 students in matching in~
terests'and‘occﬁpationé;fiearﬁing how to find information about.
different occupations; job placement; preparation for the real
. world, forming plans for career goals, obtaining contact with
. - actual workers in their fields of interest, obtaining real 11fe
\ . trials of abilities and interest, and learning Job application
X*skills.__EBCE students are more satisfied ‘with themselves-than

\ . - , , ,
\ control students, perhaps due to their "real world"” contacts

- . _ _ o !
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and development of exper ience=based, realistlc work expectations,

One parent summed it up.this way: "We think the program is great
because students learn by doing, not jusﬁ'by reading about how
something is done." '

A third year EBCE student saw the progrem as having had " a proe
found effect on.my life and I can't praise it enough. The only
thing T can say to any student contemplating EBCE is —- DO IT.
Take the ormportunity to find out about jourself,'about the careers
you have considered (and some you haven't) and about some com—
munity people you might not otherwise have a chance to meet,"

The proiect when reviewed in terms of its proposed objectives and
the relevant federal requirements was perceived to have been in
g&mpliance'with stated.object§ves and regulations. for each of the
three years, meetiﬁg both the .letter and infent. )

STAFF CONCERNS
Naturally, in;eﬁy new endeavor, there are '"fears" about how it

will work, who will de it, how will it affect, the academic pro-

gram and other anxijeties, _,“ 7

Thanks to existing positive feelings about other federal projects.
aﬁd a vigorous ongoing program ‘of in-service -education -at Region
20, we were ‘a long way toward our goal. An additional step was
taken, however. eight in~-service sessions with emphasis on experi-
‘ence-based career education and the NWREL model in particular were

" scheduled.
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Topics explored included;

What is career education?

What is EBCE?

What is unique about EBCE?

How do we establish a partmership in learning?

How do we coordinate the indiwvidual learning plans
for students in terms of three content areas: Life
Skills, Basic Skills and Career Development?

6; How do we negotiate the learning partnership’

W f» N M

7. What were occupational clusters?

.8. What were some of the major concepts which career
‘ education attempts to achtieve?

9. How do we plan for implementing the NWREL model?
10. Where do we start?
11, What are some suggestions we can use?

IMPLEMENTATION R : i

What did this mean for San Antonio? It meant that each of the two
‘metropolitan school: districts agreed to acceét and use the staff
training and other technical services provided by Northwest Regional
Educational Laboratory, Education Service Center, Region 20, and -
by the independent evaluator, Research for Better Schools, Incor-
porated. It also meant that we had to build an organization at \
each of the district learning sites, Job descriptions to be used

as a basis‘for the identification and subsequent employment of
professional and amcillary staff to léad the effort were developed.
We particuiarly wanted professionalfﬁersonnel who would: "

~20m . . -
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Extend learning beyond the classroom by:

e arranging with ccmzar ity, business and
professional persons for pupils to ob~—
sexve and to exglcre the nature of ser—
vice and work In eack employer or busi-
ness site.

o developing programs of learning in each
of the job sites.

e coordinating learning activities between
the student's learning center and the
community and/or career program.

Pacilitate implementation by:

° ihforming’and working with the Center
on the development ox. the NWREL model,

e moving the program from local board
approval to operation,

e assisting and organizing learning

situations for the job site and at
the learning center,

' Provide coordination for the program by:

e assisting in the student selection
process :

&

e serving in a guidance capacity with
students ; -

e developing a learning center

~

Assist in the evaluation of the program by:
e working with-Research far. Better Schools

in determining how well objectiveS'were
being -met

—— b

.-o securing feed-back from community re=~-

sources, agencies and job site personnel

-



During the initial start-up, technical assistance provided.by NWREL
proved to be very helpful, It included:

1. Staff Training — specific training for administrators,
teachers and commmity participants in the operation of
part or all of the NWREL program or in the use of NWREL
technquesy assistance to supplement and/or adapt NWREL

materials,

2, Consultant Services «— assistance in translating NWREL
career educationr into a local program¢ advice or assis-
tance in dealing with particular problems relating to
program planning and for implementationm, -

. Evaluation Services —— assisting in tailoring the inde-
pendent evaluator's package (RBS) to the NWREL moded:
maching scoring, data analysis and reporting services,

L

Staff Development —— workshops and summer institutes
designed to improve the professinal skills of the pro~
Ject mmnagers, student activities specialists and guid-
ance counselors and the learning ,managers irvolved in
the NWREL program ﬁnplement?tion, Jparticularly with
respect to program plamming), project management and
evaluation.

5, Demonstration Nétwork ~ converences and commnnication
- among participating districts concerning local adapta~
tions, new EBCE approaches and materials, evaluation
findings and further extension of EBCE programs,”

In addition to the above services, NWREL offered various support
materials for staff reference both before and after the program

was underway,

, ae— l - ...e a ..A.A..._._:‘/.".__, . '
One of the first endeavors of our continued in~ervice effort was

-

»
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to’efféct a community-school program. This was a shared Career
Day co—sponsored by the San Antonio Chamber of Commerce. The pur-
poses were to acquaiht both the staff and the community with how
mutual involvement can affect learniﬁg through éxperience~based

career education.

Student interest was solicited ané their preliminary interests were
identified, Parental approval was secured, -This was followed by
meet;ngs?with business, commercial an&-profeSsional‘aéencies in the
community that served initially as community sites. -

The initial community sites available for awareness,'exploration‘and'-
in-depth learning were: health services C(hospitals, léﬁoratories,
physicians, dengists); finaﬁcial services (banks, savings and loan
institutions and real estate agencies), maﬁufactu:ing (clothing,.
electronics, et cetera) law and justice (police; attorneys—at—-law.

' magistrates, county sheriff‘'s department, constables, and the
judicial-court system), and social services (United Way, ﬁelfare
offices, clinics and pﬁpiic library). Governmental énd educational
agencies were also avaiiablé. o

Direct contact with each of these agencies was made and ﬁhe site
resource persons were oriented/to the nature and need of the pro-
gram. Each site was monitored and supportive ﬁelp.given. Students
and parents were also orienté& to the-program in small group

sessions,

PROGRESS TO DATE

~

What have we learmed after this three—year venture? Obviously,

-




every community that implements EBCE will modify the program in its
own unique way. And even after it is in operation: changes will

continue,

Based on formal and informal data gathered during the demonstra-
tion period, the San Antonio EBCE Demonstration Project met most
of the goals as emvisioned at the start of the project.

\\

1. A majority of students participated in the program
primarily to find out about careers, The secand—ranked

B reason for enrollment was to receive counseling about what

to do after high school. Together, these’ two reasons ac-

counted for 65 percent of cthe. primary reasons for joining
the program. .

2.» Available evidence supports in part an increased level

of career skills by the program group when compared to a
comparison group. Growth in career knowledge was not shown
within the experimental groups or compared to the control
groups. The relatively short period between pretesting and
posttesting could accouﬁt for these results, Also, there were
some problems encothered at each of -the two sites in the
selection of control groups. In the degimming, the < nizal
groups far outscored the experimental groups on the'ba;*' .

skills pretest suggesting that .the groups may be too dis-~
~similar to allow for any'meaningful comparisons

3. Students, parents and éogmunity leaders have shown
favorable reactions td career education and_éndorse its con—-

tirued operatiom,



The students' own opinions may be a more useful way to measure the

. endeavor, however:

I Itke this program sc far, except that there is
too much writing and too many weports and not
encugh time to do tt. ' This program Pas shown me
maory znteresmng things about.careers that I
wWoutdi "t have known <Ff I hadn'*t joined, I also.
like the open class approach in the learning
center., You can leaxrm faster with inditvidual
help. - '

First Year Stucierit

I find that BEBCE has helped me motivate myself.
I have Been trying a lot harder in school, It
means a lot more to me now and I am thinking

- sertosuly akbout college. I am not a straight
3" ztudent, But I feel trying your Dest ts
Just as zmporta:nt as goad grades. As far as.
specializing ¥e concermned, I''we.learmed and
observed different th‘z':ngs in commmications.
I really enjoyed the people the most, . WNith
each person I've worked witR, we ended up get-
ting into a deep talk, and I feel T learmned
. Just as m:.ch ‘Lf not more frcm that ' :

o _ . Second Year Student

EBCE has helped me become aware of the oppore
tunities out in the Dustiness world, As a

person, I an now trnvestigating a career that
I .had never considered before. I think this
- program has given me a’ Zm';tte more confidence

in greeting people,
Third Year Student
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Students in their own way and style can succintly reyeal what
EBCE is all about, Here are some anonymous comments from an ine

formai survewys -

«

1, What are some of the puxposes -for this kind of program?

e To give you tRe opportunity to know what ‘s
go'z}ng on in the world, .

e To heZp find yourself. in the Business world

S and to give yom'self a ehance to Find yau.rg-

self .

o To prepare yourself fér the working world, ..
(and) to find out what careers you are and
you are not interested in.

2. Why or why not is this a good way of learning?

® Because you, learn more about the "working’™
world; more than you probably couZd learn
about it in school.,

o I think it ©s, We learn from observing and
asking questwns of the people who do tht
gob for a living and not from one of those
"careez-" Booka . .+

If we restate the goals of the San Antonio EBCE Demonstration
Project, both written and unwritten, in the form of questic\)ns »
there is staff concensus that students will bhave answered '‘yes"

to each of them.

| =26




1. Does EBCE.providé experiences to test "book
leafning" against the "real world! outside the

classroom? .

2., Does EBCE provide fq; the college«bound
student who ‘wants to explore a tentative career
before setting out on a pdst%sedon@ary program

of'study?

3. Does EBCE provide information and know-how
needed to pursue career interests to meet basic

job pré{gsfi::tes; to acquire entry-level skillis,
ake € néxt‘step in career preparation?

or to t
4, Does it permit the student who has only
vazgue notions of the "real world" to explore
. in depth careers through direct experience?

The business éommnniqy‘saw‘long-term benefits in the San Antenio
EBCE approach, Time and again, employers would say to our staff:
"The need for a better method of education became apparent to me
yé&rs ago as T embarked on my own professional career.,” The San
Antonio business community?'s "open arms' acceptance of the EBCE

cooperative'gducation program arose because of weaknesses in the

- traditional education system,

?irst, theﬁe is little or no contact between the
"schools and the business community. The student
must guess what kind of work might be satisfying




later on with the choice depending on job ayail-
ability, salary, advancement opportunities orx em~
ployee benefits, While these are logical factors
“to consider, there is little firsthand information
about the really important question: Is this the
work T am best suited for and will enjoy doing?

A second weakness is that itvaditional education
tends to be théoret;cal_rather than practical,
Many instructors seeﬁ to believe they are prew~
paring students to become educators rather then
practitioners., Their primary message to the best
students tends to be "pursue higher degrees and
follow my footsteps.'" This isolation between
education and business hurts.both communities

and can cause education to fall dehind technology
while the industrial community becomes rusty in

the basics. . : /'

-A third weakness of the traditional system is
that the abrupt change from sheltered cIQ§srooms
to an industrial situation is a psychologic?l
shock for many students. Cooperative education
programs like EBCE lessen the adjustment required
for the tramsition from school to work.

t

' The San. Antonio EBCE project asked emplyers to participate in ways

-~ ~



they'brobahly never considered, Schools traditionally call a
cammunity resource person to speak In classrooms and host £ield
trips, but sending students off-campus fof extended obsérvatiom

and experience is an idea whpse time has come. . -

. _

Thé.results;havg_been surpriéing: employees look fofward to sharing
. information and‘insights'abdut their work“with‘curious ymung people.
These adult-student interactions have nontangible benefits as well.
Students learn things about themselwves and a&ults that texﬁbooks

do not teachg at the same time, resource persons discover some

things about youth that seldom match the stereotypes,

Yen; perhaps the-most'surprising reaction empleyers had to EBCE
was the iearning mpportunities that were part of their averyday
tasks——hcﬁ_to apply réading and mathematics skills, fésolve com—
- plex problems in human relationships, use scilentific principles
and understand political processes are examples, EBCE tried to
;,take the fullest advantage of the "hidden curriculum® in average
. éonmunity siﬁuations. The discovery was often amazing for students,
employers and EBCE staff alike.

?

)

-

‘ EBCE cannot operate without the commitment of community workplaces.
Employers are the ones who must decide. if the staff time will be
given to students in the EBCE program. Wwithout reservation, the
San Antonio dusiness community supported our programsg |

We are often asked Zf students actually contribute

. to the work we do, The Sean Antonio EBCE policy s

- that students are never compensated financially and
are not to be commemcially productwve. Yz enzourage
students to become imvolved in whatever job function

w29
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they are manitoring because we feel thig ie the
- best way to familarize them with the job,. An

employer who hopes to gain camerchZy will

disappointed, :

In my Fudgement there mmst Pe a willingness on
the employer's pavrt to make a’ contribution to -
career education without expecting shortnterm
benefits, Whtle ¢t ©s true that ?-n the three
years .of my participation tn EBCE, cur firm

has gained cme partetime empZoyee and cnother
full-time employee who wewe former EBCE students,
training prospective employees has not been our
goal, As an errrpZoyer, I must realize that the
ultimate benefit is helping students identify -
careers that are appropriate and prodactive
for them perscnally =-- whether those careers
are in our line of work or» in an entwely dif=-
Perent setf:‘cng :

As a resource person for many students myself, :
the most notable change I saw in students was
thetr abitlity to maRe commitments and keep them
and a better appreciation of the time and effort
. requived to accomplish a task. For the most
part, students beginning the program were direc-~
tionless and Zackadaisicaz in thetr approach.to

pragects .

To be successful, the professional staff in EBCE requires teachers
_who are ready for something new and different, who have already
-been experimenting with ideas and techniques that are out of the
'ordinary They must display traits like: , -

o A feeling of ease when planning learning activities
with youngsters on a one-to—one basis.

o An "eclectic® view of educxztion, with dexterity in
more than one subject mattex discipline.

=30~




© An ability to recognize and use nonctraditional instruce:
‘tional .resources that are fomnd in. ,the everyday adult
‘world Cinter—office comnunicat:l.ons, computer printouts,
ledgers » laboratory test equipment, repair manuals),

. © A commitment to involving other adults in t:he instructional
process. A ‘

o An interest in alternative ways pfv assessing and evaluating
student accomplishments and certifying results to other
institutions,

~

o A willingness to work on an extended contract basis using
the extra time to arrange community sites and orient re~
source persons and students, .

One learning manager saw her role in this. wayc

A typteal week for an EBCE manager ts normally very
hectic requiring constderable flexibility since each
student s schedule changes daily. It is also very
helpful for EBCE staff to have a wide variety of
ezpemences themselves, both in education and in
vartous careers. An EBCE staff member must have an
outgoing personality because of the congtant con-
tact with parents and the commmity. In a typical
day, the leaxrming manager migt: confront any one or
all of the following sttuationg: helping students
with problems in thetr basic skills, negotiating

/ and writing projects for students, caord'matzng

' and helping -students study for competency tests,
counseling on career and personal problems, calling
parents if any problems arise or for general re-
porting purposes, evaluating student work, meeting

- oceasionally with employer tnstryuctors to write
pz'ojects Ffor students, and helping students learm
to plan time and meet a vartety of deadlines.




CONCLTUSION

Overall ‘as we .assess our three year EBCE approach in San Antonio,
we recognize that career education with an appropriate mix of
academic and career-exploration programs will -provide new and salewm
able skills to every student. It points our high schools toward
a more comp:ehensive educational experience; ome of our demcnstra-
.‘ti;n diétricts is éontinuing‘the program with lccal support and
directing its efforts in this vein,

»

On balance, EBCE is an idea which will permit a mew flexibility
and attention to individualization ~- a plan which permits some
young people to learnm in a way that is better for them,

=32~
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Abstrac;

Trig rebort presents tﬁe final evaluation results from Sén Antonio's
‘thro ~r demonstration of aﬁ Experience Based Career Education (EBCE)
program®’ RBS was commusszoned by the Texas Educat:on Servnces Center =~
Region 20 (Esc~-20) to des:gn and conduct an evaluation of the process and
outcomes of' the program. Under ESC~20 auspices EBCE programs were imple-
mentéd in two schbﬁi districts in the San Antonio area.

Thé.process eQaluathn ?eviewed and assessed essential program fea-
tures: personhel, learning center;'commquty sites, stﬁdehts, Tearning
blans, learning activ}ties,'and student records. Evaiuato?s cénducted
three intensive snte visits during the year, observ:ng program operat:ons,
nntérvnew:ng part:cupants and staff, and rev:ew:ng prOJect documents.

All |ntended'amplementatnon features were found‘po be in place. The:pro-
| gram was conducted in an appropriate manner with reasonable fidelity to

' the EBCE model and the local prégram plan. Some difficulties were noted )
 in-estabiishing exper imental and control groups for the evaluation and
having students meet all EBCE quel requirements.

The outcome evaluation utilize& expérimental and control groups of
unknown equivalence and a set of instruments heasuring_relevant variables
}n caréer, basic, and life skills in a pretest-posttest-design. The pre-
test was delayed into the schoéf year due to problems in student group
recéuitment. Groups were found to be generally comparable at pretest on -
the measures ava:lable. Hypotheses of program impact were tested usrng

e test, analysis of covariance and chn-square procedures on the posttest




\

i

performance level. Program efficacy was not confirmed in the career or

life ski]ls‘areas. Mixed results‘were'Sbtaiqed for basic skills. Caution

in interpretation was urged due to the unknown differgnces between groups

and the late p;etest.

4

Survey resdlts from students, parents, and employers offered strong
testimony regarding program quality and value. The project was reviewed.
in terms of its proposed objectives and relevant réqdirements and found

. ) ' i

to be in compliance. Recommendations were offered for project records

and progrém refinement.

-
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Introduction

fhe San Antonio Exp?rience Based Career Education (EECE) Program is
an implentétion of the Northwest Regional Educational Laboratory EBCE
model. This model is one of the four develéped under the sponsorship of
fhe U. S. Office of Education and the ﬁatibnal Institute of Education.
The San Antonio program is a three-year demonstration funded through the
U. 5. Office of Education with Vocational Education Act monies for Exem-
plary Projects (VEAD). The funding guidelines call for an objective,
third-party evaluation, which has been designed and condhcted by Research
for Better Schools (RBS). During the first two program years, 197641977
and 1977-1978, two evaluation field reborts and an Annual Evaluation :
Report were prepared. The same reporting schedule was followed for the
1978-1979 program ye#r. Field reports were filed on FebruarQ 16 and
"July 5, 1979. The present report represents the entire third evaluation.

Nevertheless,.field,reports should also be consulted for a complete under-

standing of the evaluation effort.

Program Description

Experieﬁce Based Career Educaﬁion has been designed to assist youth
in making a successful transition go adulthood. It employs procedures
which promote career skills, ljfe skills, and basic skills. A key pro-
gram ingredient is extensive experience with business, agency, and or-
ganization sites in the community. This t-of-school ekpe(ience is care-

fully'guided by staff educators and complemented by a variety of learning




. materials and strategies. Program models for EBCE have b?en developed
by four educational laboratories.l The Northwest Regional Educational
Laboratory (NWREL) model was selected for implementation in San Antonio.

QThe*project has been‘designed and supervised by the grant recipient,
Edu;atioﬁ Service Center - Region 20 (ESC-20). As part of the public
education ﬁxstqm of Texas, ESC-20 is a regional service agéncy covering
alb cou;ty érea in the South-central section of the state. The EBCE
program is directed by Mr. William Lafferty, DeputwaQecufive Director
of ESC-20. Mr. Lafferty has had overall responsibility for the Sah
Antonio EBCE program. )

The program has been implemented in two school districts, ihe;
Harlandale Independent School District (HISD) and the San Antonio Inde-
pendent School District' (SAISD). Both districts are in the metropolitan

- San Antbnic afea, with SAISD covering the center of the city and HISD
serving the South-central area.\~?§2h disfrict has designated a staff
consisting of a project maﬁager, a counselor, and a leéfning manager.
The individuals who have served in these positions at HISD are Robert
Maddox, Sally Halstead, and Gerald Busald. The staffing for -SAISD in

these positions were Edna Christopher, Edward Fears, and Janet Lynn;

SAISD had an additional staff member, Mildred MacDade. Each school

1 Northwest Regional Educational Laboratory in Portland, Oregon;
Research for Better Schools in Philadelphia, Pennsylvania; Appalachia
Educational Laboratory in Charleston, W. Virginia; and Far West Labora-
tory in San Francisco, Califomia.




district operated a program in 1978-1973 for 60 eleventh and twelfth

. grade stgdedts.‘ Thus, a totél of 120 sfudents could have pgkticibated
.in the third year of San Antonip'erBQE progfam. Students and staff
utilized a central facility in each of the sch&o; distric£$ and a number
of business and égency sites thréughout the community.

The program plan® established both the need for this kind of program
in the San Antonio area and the guidelines for its implemgntatiOn. The
proéram was a &emonstratfon project Qsing the NWREL model ofKEBCE. This
mode seeks‘tc:helﬁ'seﬁondary school students prepare For.adulthood and
ec0nomiclself—sufficiency. ]t intends t9=further.students' career devel-
opment, life skills, gnd basic skills.

Several learning strategies are employed to meet these objectivés.
Students explore and learn in natural work settings by using the network
" of community siteg recrui ted to parti;ipaté in thémprogram. The experf—
ence in work settings is strictly for educational purposes and no pay;is
receivgd. Students also- complete projects based 63 problem—centered
léarniqg contracts individﬁally negotiaéég té help.th;m achieye'their
iea?nfﬁg goals and make efficient use of their experiences in the com?

munity. A set of functional competencies, or survival skills, are identi-
e ’

fied and s;ggggrs—aré’?éaaf:;;-tb achieve proficiency in them. Finally,

k3

students maintain a written journal about experiences in the program and
participate in seminars conducted by employers and other community rep-

resentatives.

_Z"San Antonio Experience Based Career Education Demonstration
Project. -ESC-20. San Antonio:- (Reprinted) October 14, 1376.




-Each gtudent is guided by a learmning piéé which is developed by the
project staff with awareness of jndiQiduallneeds and interests.l Studehts
meet a set of prespecified requi rements while-in the program and receive
regular scﬁool credit for their work. Students are expectéd-Eo spend'f
approximately half of their time in the c0menLty and the remainder at
the oroject central site or leérning center. All actﬁvities are barefully

i . _ - . \
moni tored by the project staff. : \
The first quarter of the 1978-1979 San Antonio program began f&r
students on September 5, 1978 and concluded on December 1, 1978. The

second quarter concluded March 2,-1979. The third quartér ended June 1,

1979.

Evaluation Precedures

. One component of tﬁé San_Aqtonio_EBCE has been a third-party evalu-‘
ation conducted by Research for Better Schools. A detailed '""Evaluation
Plan3 was prepared by RBS to meet the U. S. Office of Education speci fi-
cations.k This plan included a desng for evaluating the.program imple-
mentation process and student outcome;\ggsociated with participation in

the program. The plan was carried out during the 1976~1977 and 1977-

i978 program years; and has béen updated for continustion in 1978-1979.

3"Evaluation Ptan for Third Party Evaluation of the Experience Based
Career Education Program of the San Antonio Educational Services Center."
Office of Planning and Evaluation, Research for Better Schools, Philadelphia:
December 1, 1976.

hFedera] Register, Vol. 40, No. 220, Thursday, November 13, 1975,
"p. 52564. ~

-
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The hrocess evaluation focused on program elemeqts deémed ess;ntial
for a v;]id demonstration. of the EBCE model in San Antonio. Evaluation
areas and standards of performance havé been derived from the project
proposal and the NWREL modé]'description. The necessary data have been
gathered through obsérVation; intérviews, and reviews of the project files
by the evaluator. A Process Evaluation Form has'been used as a framework
for aata éathering (see the Appendix). Project activities have been
documented and assessed relative to performance standards. Evaluation
site visits werelconﬁucted during the weeks of\Januéry 15, 1978, Héy'lh,
1979, ‘and July 15, 1979. During these.visits the evaluators interacted
extensively with the prdject staff and records; activities énd procedures
were also qbserved.

The outcome evaluation was designed to gather participant opinions
concerning the program and to test a ;et.of hypotheses related to student
development in career, life,-and basié skills. Participant opinions
were measured through mid-year administration pF Student, Earent, and

Community Participant Opinion Surveys. An experimental design was

employed with pretest and posttest administration of an instrument pack-

age to mea5uré student outcomes.- Statistical ‘analyses were applied to
assess the growth offprogram students and to cémparativefy test their
performance against control students not in the EBCE program. :

The program was intended to be hélpful to the project staff,-in
addit}on.to meeting funding requireﬁents. -To this end both formal and

informal recommendations were made through consultation with the project



staff and reports such as this.

/
/

/

Report Organiization .

The remainder of this report is dedicated to present the findings

ing
béé;w

mentation procedures (process evaluation). The NWREL program model speci-

of the 1978-1979 EBCE program evaluation. Section 11 covers imple-

fies essential EBCE featﬁres; thqée aré supblemenféa by San Antonio's
ﬁrOgram plan. The imp1em§ﬁta§}éa evaluat}on isxbfganEZed to reflect
theée features. Section lli/ﬁescribes the oufcome evaluation‘pnocedureg
and ré;ults in a conventisﬁél reséafch fqrmst. ‘Section |V discusses the
program in terms of thosé features specifically required by the funding
agency. Section V presents conclusions and recommendations derived fr&m

the site observations and analyses. Finally, Section VI summarizes the

evaluation procedures and findings.

AN
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Implementation of the EBCE Model

This component of the evaluatibn was designed to provide information
on each of the features necessary for successful imp]ementation of the

- EBCE model. The features derived from the NWREL program manuals are

listed below:

e ‘Personnel : | ) Leaqﬁing Plans
e Learning Center : ° Lea;ning Activitiss
e Community Site. | . Gu}dan;e

e Students _ e Student Records

Implementation standards for each feature were AeveIOped by.the evalu-
ators based on thelproject proposal and the NWREL model.

Information pertinent to evaluating tﬁe program elements was obtained
during the site visits madg by thé evaluators to the San Antonio proiect.
The implementatioﬁ of each;efeﬁen; has been difectly observed; each:gtaff
member has been interviewed,aﬁd\a]l project files and records have béen
reviewed by theheva]uators dur%dﬁ\the course of the site visits.

A major function of the ﬁrocesgigvajuation was to provide feedback

and recommendations to the pfoje;t staff_rggarding the-essential.program
elements. This was accomplished via debriéfings with the Project Direc-
tor and staffighd the preparation of Field rgports.‘ TEe process evalua-
tion was also intended to document the extent to wh{ch the jntended pro-
gram yas'actually implemented. This latter intent is served by the

present report. Each of.the program eléments is discussed below in terms

of objectives, procedures, and results.



Personnel

One of the necessary elements in the operation of an EBCE program is
aﬁ'appropriété program staff. Both HISD and SAISD specified thr;e staff

positions summarized as follows:

e PROJECT MANAGER - to coordinate, supervise and maintain
- overall management for the EBCE project. . ’

® STUDENT ACTIVITIES SPECIALIST AND GUIDANCE COUNSELOR - to
establish, coordinate, and conduct an effective student
activities, guidance, and counseling program.

® LEARNING MANAGER - to establish, coordinate, and supervise
all activities of the iearning center.

These posftions were successfully filled durfqg the 1976-1977 aﬁd 1977~
1978 school years. All staff but the HISD Project Manager continued into
fhe current :year. The HISD Learning Maﬁager moved into the Project Mana-
ger position, and a new staff meﬁber, Gera]&'Busald, was added. SAISD |
added a fourth professional position, which was filled by Milidred MacDade.
The background and frafn?ng of the new staff were reviewed in Jight of
their project responsibilities. All staff actions appear to be appropri-
ate and in the best‘intergsts of the program.

| Staff roles éff/;ohstructed_different]y in the.two.school d?strictsQ
In SAISD staff share many projectrrcles and function interchangeably using
a loose-orgéqﬁzational pattern. The Learning.Manéger does ha;dle the
'-projeéts for éll stﬁdénts and the Student Activities Special{st evaluates
student needs. The HISD staff members each carry a cése locad of students

for whom they perform most program functions. There are several exclu-

sive functions, such as student evaluation by Student Activities



Specialist. The SAISD approach appears to incur some duplication effort,

while the HISD structure may isolate staff resourc~s.

LT

sl

/Two ;ctivities have contributed to continuing staff devélopment.
Intensive planning sessions were conducted during.the summer with all
staff from SAISD, HISD, and ESC-20 participating. Staff also meet on»at
least a weekly basisrgithin districts and periodicélly betweén districts.
A workshop on sex fairness was held in Dec;mber 1977 (see Guidance below).

Staff are well trained in the essential program features and processes.

Lgarn3937Center L

The availabiiity of a']earningbcenter containing the reséurces_neces—
sary to complement community site experience and make the EBCE program a
éompreheﬁsive alternative to regular school is an essential program fea-
ture. Objectives of the center'inclqde acquisition of . learning resources
in career, academic, and life skill areas. The learning center alsé
serves ;s the central location for opératioq of the-proj;ct.

The SAISD learning center was lotatéd in Tafoila"Juﬁior High School.
Two large rooms Qere well outfitted for use as a learning centef and
staff offices. fh; HISD learning center occupied a pne-story commercial
building in fhé Harlandale area. Both,facilitie; were well suited to
serve as a central location for operating the EECE progfam.,

Both districts supplied their learning centers with a variety of
iearning materiqls related to,career,'baSic, and life skills development.
These materials included acadeéfc course texts, individual ized Lnstfuction
prbgrams, skill‘bu{iding packages, pudIObvisua!.preseqtatioqs and

s

e




equipment, reference materials, brochures, and literature selections.
Group and individualiinstruction was provided in-the centers by program
staff and outside resourcé peqple. Tutors provfdéd‘instruction in a]ge‘/ﬂ
brg, Spégish, French, chémistry, and trigonometry for SAISD. jSe&ding
school course offerings were utiliéed to meet supplementary needs. Send-
!'ing school courses for SAISD included ROTC, driver education, calculus,
and drama. HfSD made'use of sending schools for biology, typing, and

shorthand. !

‘Community Sites

Commuzﬁty sites are essential for enabling the experiential learning
‘which is céntral to the EBCE model. The recruitment, development, and
utilization of sites is addressed.

/ _ :
-Recruitment. EBCE site recruitment is the process of identifying

and att:é;ting sites and site personnéi to participate in student learn-
;ng. Through the recruitment of many employer and community sites, a
network is developed'to.meet the‘educafioéal needs and interests of EBCE’
students. o

HI1SD maintained §3 siteé during the 1977-1978 $choof~year; 11 were
not continuedvand 17 were added for a new.total of 69 for the 1978-1979
year. SAISD listed é7,community sités for the pastzyear. During this
year, one was Iési.and 57 new sites were added, for a total of 123;sites

-available for the 1978-1979 program year. List; of sif;s for each dis-

trict are presented below.

W . q
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1.
12.
13.
1k,
15.
16.
17.

18.
19.
20.

21.

22,

23.

24

25.
26.
27.
28.
29.
30.
31.

. 32.

A-1 Litho Service

Alamo Dog & Cat Hospital
Alamo Flyers, Inc.

Al1-Rite Auto Parts

Bexar County Juvenile Proba-
tion Department .
Burger Chef Restaurant
Cavender Oldsmobile Co.
Office of the City Councul
(SA) Fire Department

(SA) Parks & Recreation Dept.
(SA) Police Department

(SA) Purchasing Department
City Public Service

City Water Board

Commercial Body Corp.

~Datapoint Corporation

Eagie Grocery Store

Four Seasons Nursing Home
Jesse M. Gonzales Designs
(HisSD) Harlandale Deaf ¢
Blind =~ -

(HiSD) Physical Education for
the Handicapped, Cluster &
(H1SD) Adams Elementary
School

(H1SD) Carroll Bell Elemen-
tary School

(HISD) Bellaire Elementary
School

(H1SD) Colller Elementary
School

(HISD) Harlandale High School
(HISD) Leal Middle School
(H1SD) "McCollum High Schooi
(HtsSD) Rayburn Elementary
School N

(H1sD) Schulze Elementary
School

(Hi1SD) Stonewal{\Elementary_
School

(HISD) Terrell Wells Middle
School

33.
34.
35.
36.
37.

38.

39.

40.
41.
42.
43.
44,
45,
46.
47.
48.

49.

50.
51.
52.

"53.

Sh.
55.
56.
57.

58.
59.
60.
61.
62.
63.
64.
65.

66.
67.
68.

69. -
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K HISD COMMUNITY LEARNING SITES

(HISD) Vestal Elementary School
Harlandale State Bank
Holmgreen Memorial

W. M. Kruse Construction Co.

.Law Firm of Grossenbacher,,

'Vaughan, and Burch
Law Furm of Pons, Rangel., and
McKnight

Leonard's Beauty Salon
Luby's Cafeteria

Lutheran General Hospital .~
Mares Refrigeration Co.
Marmon-Mok Associates
Mission Chevrolet, Inc.
Mission Nurseries, Inc. .
Mission Road Foundation
Noonan, Krocker, and Dockery
Ole Toro Mexican Food to Go
Deanie Owens Company, Realtors
Palm Heights Mortuary

Radio Station, KAPE

San Antonio Express/News

San Antonio State Hospital

‘Southeast Baptist Hospital

Southside Floral Shop-
Southside Funeral Home
Southside Neighborhood Assis-
tance Corp.

-Spanish Oaks Nursing Home

Taco Bell

Television Station, KTSA

Mr..Ben A. Wallis, Jr., Attorney
Warren Reed and Friends

Wesley Community Center
Williamson Realty Co.

Young Men's Christian Assocua-
tion- of San Antonio

Bexar Drug Store

Henderson Electric:

Glass'N Glazing
(H1SD) Glllette Elementary
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10.
11.

12.
13.
14.

15.
16.
17.

18.

19.
20.
21.

22.
23.
2k,

25.
26.

27...

28.
29.
30.
31.
32.

33.
34
35.
36.

37.

"Acme Iron Works .3

SAISD COMMUNITY

Alamo. Music Center 39.

American Red Cross 40.
Ancira Winton Chevrolet 4.
Paul Anderson Codpany

Ed Arnold Plumbing Co. 42,
A.V.W. Audio Visual, Inc. 43,

Baptist Temple Day Care Center 4.

'Barrio Comprehensive Child b5,

Health ‘Care Center

Beldon Roofing and Remodeling -
Bexar County (B) Sheriff's
Department 47
(B) Boys Club of San Antonlo

(B) Brooks Air Force Base

46.

(B) Business Development 48.
Center : 49,
(B) Carmelite Day Care Center  50.
(8) ' Chicano Arts 51.
(B) Criminal District Attor- 52.
‘ney's Office 53.
City of San Antonio (SA) 5S4,
Constable's Office 55.'

(SA) Fire Department _
(SA) Legal Department 56.
(sA) Metropolltan Health Dis- 57.

trict .
(SA) Police Department 58.
(SA) Prosecutor's Office 59.
San Antonio Zoo . 60.
Cudahay Packing Company ) 61.
Daniels, John T., Oral Surgeon 62.
Dixie Flag Mfg. Company © 63.
Dodd Animal Hospital 64.
Drug Abuse Central - - 65.
Economy Aviation 66.
Education Service Center 67.
E.G. & G. Automotive & Re- 68.
search, Inc. ) 69.
Ella Austin Communuty ctr. 70.
Frost National Bank . 71.
Gerfers Flower Shop—— 72. .
Girl Scout Council of San _ 73.

Antonio Area

Gleason Veterinary Hospital 74.
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EARNING SITES

.

Guadalupe Community Center
Guadalupe Lumber Company
Harris Flower Shop

man Christian Community
ter

KelNy Air Force Base

Kelly Scherrer Flower Shop
Kingston Manufacturing Co.
Lackland Air Force Base (L)

- Data Progcessing

(L) Defense Language Institute/
English Lapnguage Center P
(L) Defense\Language Institute/
English Language Center, Lang-
uage Laboratory

(L) Machine Operation

(L) Photo Laboratory

(L) Safety Center

(L) Veterinarian

(L) Wilford Kall Hospital

Frank Leal & Associates, Inc.
Lutheran General Hospithl -
Lutheran General Hospital
Mental Heal th-Mental Retardation

‘€. R. McGowan, Attorney

Mental Health- Mental Retardation

"Center

Metropolitan General Hospital
Middleman Pharmacy

Minnie Stevens Piper Fdn.

Moon Flower Shop

National Weather Service

Newell Enterprises, Inc.

Nichols Photcaraphy

Our Lady of the Lake Univ.
Pape-Dawson Consulting Englneers

Pitluk Group,. The

Project STAY

Radio Station, KAPE

Rigsby Auto Parts

Learning Resource Center

ROTC

San Antonio College (SAC) Data
Processing Department

(SAC) Department of Physuca]
Ed.



75.

76.
77 -

78.
79.

80.
81.

82.-

83.
84.

85.

86.

87.
88.
89.
g0.
91.
92.
93.
94 .
95.
96.
97.
98.
99.
100.
1G1.

102.

i03.
104.

105.

.for the Deaf-Pfeiffer Annex-

San Antonio Ind. School Dis- 106.
trict (SAISD) Area No. 3
(SAISD) Central Office
(SAISD) _Bowie E:ementary
School

(SAISD) J. T. Brackenridge
(SAISD) Highland Hills Elem-
entary School

(SAISD) Japhet Elementary
School

(SAISD) Regional Day School

107.

109.
110.
.
112.
113.
114,
115.
116.
117.
118.

119.
120.

Deaf School

(SAID) Rodriguez Elementary
School

{SAISD) Ruiz Elementary School
(SA!15D) Tafolla Junior High
School

(SAISD) Tafolla Junior ngh
School Food Service

(SAISD) Tafolla Junior ngh
School Journalism

San Antonio Savings Assn.

San Antonio State Hospital
Schieyer's Taxidermy Studio
Santa Rosa Day Care Center
Willard E. Simpson Co., Inc.
Southwest Research Institute
Southwestern Bell Tel. Co.
Spires Douglas Buick-Co.
Television Station, KLRN
Texas Dept. of Public Safety
Texas Employment Commission
Texas Scenic Company, Inc.
Texas State Bank

Texas State of National Guard
Texas State of National Guard
Military Policy Company

Texas State of National Guard
Occupational Maintenance
United Services Automobile

U. S. Marine Recruiting
Station

U. S. Navy Recruiting St;fion

108.

The University of Texas at

San Antonio

Xerox Corporation

Young Men's Christian Associ-
ation of San Antonio '
H. B. Zachry Company

DeZavala ‘Elementary School
Matthew's Florist

Alamo Advertising

Hayes Productions

' (SAISD) Deaf Schoeol Unit

(SA) Personnel Office
Central Tire Company
Iinstant Passport Photos
Patino Bridal Photography
Multi Media Productions
Weber Diesel Service



From the site lists and interviews with cammunity site personnel it
is apparent that recruiting syfficient participants for the program has
not been a.problem. Theireceptioa of EBCE in the San Antonio community
has been .excellent, and project staff have accomplishaa site recruitment
in a'diligent and sensitive fashion. Available sites offered diverse
opportunities to students.

Development. Community site deVelopment is concerned with providing

site personnel with the staff support, program information, skill devel-
opment, and contact'with each other needed to guide, negotiate with, in-
struct, and evaluate students in EBCElq;Development activities have been
miniﬁa] in both districts. Orientation and training was generally limi-
ted to a brief individual session between tha site contact person and a
member of the project staff. Community site interviews have suggested

that sufficient support and information was received by sites.

Utiliza;iOn. Site utilization refers to the procedures and purposes
related to community site particiaatiun in the EBCE program. The first
~step in utilization is the analysis of site potential for program use.
This was accomplished using the NWREL site analysis forms. HISD completed
a brie% site analysis for both exploration and learning level site ASe;
SAISD limited>site analysis to the learning level. Both districts have
prepared a file of site information for studants and staff to useﬁin con~-
sidering potential placements.

The community sites warejused in awareness visits, career explora-

tions, learning level projects, competencies, life skills projects, and

o



empioyer seminars. In all cases site utilization was initiated by a staff
member who arranged conditions with the community site contact person.
A staff member often accompanied the student for the first visit arnd fre-

quently cailed or visited at least one other time during the student's

stay.

Students ' ’ \\\\

Experimental, control, and alternate student groups were selected
from each of the two participating school districts. Selection for the
program vs. the control group was to be done on a random basis. The ob-
jectives of this process were to select 60 program and 60 control students
in an unbiased manner for each school district and to obtain parental
consent for participation in all aspects of the program and evaluation.

SAISD recruited students in Spring 1978 by visiting eacﬁ of the
eight‘ﬁigh schools in the district and discussing the program during
-assembly periods ahd with small groups. Public announcements were also
made. A total of 238 students, including 10 from the 1977-1978 EBCE

5 Although

group, applied for admittance as a result of this procedure.
random selection procedures were employed to construct an initial experi-
mental (program) group, it was necessary to virt:gl}y exhaust the entire

applicant pool to finally fill up the program complement. Of those who

- - -
SThe initial recruitment effort had to be supplemented by special
contacts in Fall 1978 in order to permit representation_from two of the
high schools in the final program group.
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declined entry to the prog;am, 60 agreed to servelin the control"group.
Remaining members of the applicant pool declined any participatidn;
Descéiptive charactgristics of these groups are portrayed in Table 1I.

The experimental gréups roughly reflected the applicant pool proportions,
suggesting an unbiaged selection process. Parental consent forms were
obtained for allﬁselected students. These original groups changed only
slightly through attrition and replacement;

HISD began tﬁé recruitment process in Spring j978 wifh public
announcements and assembly presentations, but onl; a small number of
applications were filed by the end of the schocl year. Recruitment con-
tinued into the Fall on a group and individual basis. Eventually, 74
students were enrolled in the applicant pool, including 12 returnees.
Forty-eight of these eventually agreed to participate in fhe program.
4Ea€£ program student nominated a peer to serve in the control group.
Group demographic characteristics appear in Table 1. The selection process
appeared to be unbiased. Parental consent forms were obtained for all
students.

Both districts designed and condqcted we]lf.} ulated student orien-
tation programs. The programs were presented da:ing the first week of
school. HISD continued beyond that with orientation activities.

Several categories of kackground information were collected ffom '
students via tﬁe RBS Student Demographfﬁ Data Questionnaire. Portions of

this self-report informaticn are represented in Tables 2 through § below

for descriptive purposes. Basic skills test results are also presented.

-16-



HISD

Table 1

Student Group Composition

Group Applicant Program ‘Control
Characteristic Pool 1 Group 2 Group
Size 74 48 48
Male L5z . k6% Ly
‘Female 1 55% : 54% 56%
Juniors _ - : 232 T 23%
Seniors . 4 - ' .75% 77%
", SAISD
*-5\~‘\‘\\ ~ ~oup Applicant Program ' Control
Character ji3?7‘~\. Pool 3 . Group & Group
Size 238 | 60 60
Male .| - 383 . 38% 45%
Female 62% 62% 55%
Juniors . 48% 30% 60%
"Seniors 52% 70% Lo%

1. Two members were placed in the Control Group,‘zh members
ceclined Participation. : T~

2. lncludes 12 returnees from previous year,; all seniors.

3. Forty-seven members were placed in the contro] group;
131 members declined participation.

L, Includes 10 returnees from previous year, all seniors.




Table 2

"Ethnic Group Membership

School _ SAISD HiSD
Ethnic Groum- Experimental _.Experimental
Hispanic 68% 65%
Black - 19% - -
Angio 7% 27%
Other 6% 8%
Table 3
Reasons for EBCE Enrollment
.\ 4
Group SAISD HiSD
Reason Experimental Experimental
To find out about careers 45% 52%
To receive .counseling 27% 15%
1 To get job training 12% 15%
To have more individual-
ization 5% 6%
To get help in finding a
job : 5% 10%
Other 6% 2%
N




Student Post Secondary Plans

Table &

Student Occupational Plans

-~ Group SAISD HiISD
Plans" Experimental _ Experimental
Full-time Employment 22% | 543
Four-Year College 38% 15%
1 Two-Year College , 14% 23%
Part-time Edplbymentl 5% 2%
TradefTech School 5% -
| Apprenticeship 3% 6%
_Militapy Service 82 -
Other 5% -
Table 5

Group SAISD HISD
Occupation Experimental Experimental
lmmediate-Pléns ,
Executive - Professional | 22% - 29%
Administrative - Business ) - 22% 8%
Clerical -~ Sales \\?22 L42%
Skilled Manual 7% 15%
Semi-Skilled Manual 5% 5%
Unskilted 5% 2%
Unemployed N - -
. Qther \\ 17% -
5-Year Plans . s
Executive -~ Professional 45% 52%
Administrative - .Business 19%. L%
Clerical - Sales 7% . 25%
Skilled Manual 12% 13%
Semi-Skilled Manual 3% 4%
Unskilled - -
Unemp loyed - -
" Other 14% . 2%
\
\\'
. \
- -19- S
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Table 6

Parental Occupations

Group HISD . SAISD
‘Qccupation ' Exper imental Experimental
Father
Executive - Profesﬁional‘ 153 15%
Administrative -.Business 1% 103
Clerical - Sales C X 5%
Skilled Manual : 28% 24%
Semi-Skilled Manual 26% 103
Unskilled ) 7% 5%
Unemp loyed 2% . 5%
Other L 7% o 26%
Mother
Homemake r I 50% - Loz
Executive - Professional R > 4 %
Administrative - Business | - 43 - 9%
Clerical - Sales = 15% . 9%
Skilled Manual ;T 6% 11%
Semi-Skilled Manual o : 22{ 7%
Unskilled , | 13% 7%
" Unemp loyed : - by 4%
Other - To2% 23
_20._
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Table 7

Parental Educational Level

: Group  HISD | SAISD
Level ) - Experimental Experimental
Father »

Elementary School 29% 17%

Junjor High School “15% . N 12%

Some High School : 19% . 21%

H. S. Diploma . 17% ) 12%

Some College 15% 21%

1 LCollege Degree - 2% 3%

- o _‘Graduate:School 2% Y 4

S Unknown . " 12 9%

Mother |

Elementary School 28% . 7%

Junior High School 17% _ 12%

Some High School 32% 29%

H. S. Diploma 15 16%

Some College . 6% , ‘ 10%

- o College Degree - S%

! ) Graduate School 2% 5%

- Unknown - - 6%

Table 8
Student Basic Sﬁills Performance at Pretest*
SAISD HISD -
.. - Group Exper imepntal + Experimental

Skill Average -|  S.D. Average S.D.
Reading Comprehension 8.36 2.52 7.77 2.73
Arithmetic Concepts . 8.58 2.23 7.13 |  2.40
Arithmetic Applications 7.85 2.00 8.05 2.77
Language Mechanjc§ g 7-.96 3.03 7-11 2.41
‘Language Expression ) 8.39 3.03 7.31 , 2.16

*As measured by the Comprehensive Tests of Basic Skills and expressed in
average grade equivalents. '

-21-
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Table 9

Student Group School Performance Indices
‘ at Pretest¥ {

1

Group " HISD ~ SAISD
I ndex Experimental - |- Experimental
Average Grades N

A | b3 : 3%

B~ - 21% . 42%

c , s6x | 50%

D 19% : - 5%

F o - ) . -
Unknown - _ -

-~

Attendance Estimate

Present Mostly 31% - 47%
Present Frequently L | - 23%
Absent Sometimes L7% - 28%
Absent Frequently 10% 2%
Absent Mostly . 8% -
Unknown ° . - ’ -

*Based on selr-report.
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g These tables constitute a'deécrip;ion'of var%ous characteristics of
the students'enrol]eé in.the SAISD and HISD programs. As shown in Tasle

1, both school groups w;re.reasonabff well sblit on sex,.with some pre-

ponderance of female mgmbers, especiall§ at SAISDf Approximately three:

quarters of both groups were seniors, with the remainder jUnior;. The
majority of students Qere‘ffém Mexican-Aﬁerican backgrounds. SAISD also
" reported-a fepresentaéion of Black students,:wﬁile HISD haa a largé
Anglo minority (Tasle»Z). | o |
A§.seén in Téblejé, the princfpal reason for enfél!ing in the EBCE
, prbgram was to find out aboug‘careers# Job-related counseling andﬂf
tra}ning were the se;ond and third hosE febérted reasons. -

"With regard to post-secondéry plans, .as reported in Table‘h, the
mos t bopular'intention of HISD students Qas'full:time emploxment,.while
for SAISb respondents jtlwasffouf°ye;r college. Specific occupationaf

., plans are presented in Table 5. Immediate plans_fn clerical-sales and
exeéutive°professionél OCCupétIst were the bigéest for both groups of
'stuéents. In five—yegr.planning the executive-professional level of -
cafegrs pulls away as the single most frequent choice. .The§e res;lts
may be compared with the parental occupations repo}ted in Table 6. The
skilled and semi-skiiTed manual occupations are ihe most frequent for
fathers. Homemaker was the largest category for mothers. Table 7 pre-

-

sents information on parental education level. Most parents had reachec

[ “‘_ e s

the hfgh school level; SAISD was somewhat hiéhér in repérted level.
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Tables 8 and 9 degcribé characteristics related to gchool perfof?
mance. Thé—overgll average grade equivaPenf score across skill areas
for SAISD was 8.23; For HI$D the same scores averaged to 7.47. There
was{ thus a nétable difference in favor og SAISD. In.reported school
grades‘most students had bgtween a C-and B averagé. Litt]e‘chronlc ab-

sence was reported.. SAISD repdrted both better gfades and attendance

than-HISD.

_Learntng Plans = .

Indiviaual learning plans establish the method whereby students
interact with program resources. These plans organize each student's
éctivifies and datermine the potential impact of program expefieﬁées.
it ii thus iépekative that the plans be carefully constructed with cogf
nizance of the program requirements, student cﬁaracterisfics, ané avail-
able resources. fhe objec;ivé'bf this process is to provide each sfu-
aent with a plan that is individualized, based on needs and interests;
and refiecf}vg of a rational developmental scheme.

Learning p]éh negotiation includes all those activities and events
necéssary to individualize student learning.é;periences and achieve pro-

-

gram goals. |t is characterized by é four-phase learning plan cycle
which includes fhe fo]lowing elements:
. . assessment of individual student Aeeds

e prescription of individually negotiated learning plans

" @ evaluation feedback and recordkeeping processes and
forms for monitoring progress and sharing information



"

e integration activities for helping students synthesize,
assimilate, and refine :

The student needs ;hich set the framework for learning plans were
derived from thrée sourcest  unmet saholastic credit redhirements; Eécé'
:brOgrém requirements, and student intéres;s;' ;redit needs were deigr--
mined by analyiing each Studént{§ tfanScriﬁé‘upon enfrance fo the pfo-
gram. This process wés,condu;ted by the Studen; Activities Speéialist.
Program requirements were as follows for the year: 9_Awar;ness Visits,{
6 Career Exploratiohs, 2 Learning Level Projects, }'Life Skills Projectﬁ,

| and 12 Competencies.6 §tudént intergst.informat}on was gathered thrpugh.
an EBCE Questionnaire, a Learning Style gurvey, and personal contact
with the student. . |

Prégram staff assessed student interests and developéd learning
plans to meet students' credit needs and activit§'requirements. SAISD
used a relativeiy centralized process with the Learning Manager prescrib-
ing activitiegtfor learning plans. . HISD'usedEthe ""case load' approach
with each s;aff'member planhing for a small group'of stqdents. Both
districts prepared planslquarter by quarter; neither developed longer
term learning'pl;ns. All student learning plans reflected the same pro-

gram requirements but used different activities to meet the requirements.

Activities were then translated into standard credit areas to meet

{
'

, 6The model calls for 2 Learning Level Projects per year, which may
be completed during any quarter(s); in a quarter which has no Learn:ng

Level Project an addicional Life Skills Project is required. -




graduation requirements. TablelIO shows the 1978-1979 program activities

expreséed‘in terms of the credit awarded. . !
' SAISD awarded a total of 1050 quarter credits for the yeaf; or six

" per student per quarter on the average.7 Students were given a quarter

credit for each learning ‘level énd life skills project compl;ted. They

also feceived a credit %or'any tutoriaj or sending school course. Re-

maining credits, usually two or'three per quarter, were awarded for in-

dividual or combined program activities such as career explorations,

4

competéncies, journals, or awareness visits. Staff Seiec;ed the academic
area of best fit for each awarded credit.

HISD awarded a total of 756 quarter credits %or the;year, or some-
what more than five per student pér QQarter.on the average. Students
were'given crédit in a distribution which matchgd what tHey would have..
been awarded had -they stayed in'thei; regu!ar school programs. ‘These
configurations of credit had been worked out\Sy the sending schools in
the‘process of cshrse selection.A Staff attempted to érticu]ate this
cthiguratfon with%such studentis péograﬁ activities. fhus, any prograﬁ

_activity could be credited directly, or all activities could be credited

-

N

‘as a group in fulfillment of a predetermined scheme.
In the course of most activities, students were asked to turn in a

written product which ranged from a simple form or journal entry to an

'7Seven students graduated from the program at the end of the second
quarter..
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Table IO

1978- 15 /9 Credits Awarded

X Y SAISD . | HISD
Quarter : Quarter
Academic Area Credits Academic Area Credits
1. Elective - 218 1. Record Keeping . 96
2. English 178 2. Health and PE 90
“3. Math T 84 3. English | 81
L. Government ' 74 ‘4. Government S 78
5. Environmental ; 70 .5. Socioclogy 66
Scie?ce ' 6. Social Studies 60
6. Art é0 7. Home and Family - 57
7. 'Americaq'History 56 8. Art ' 51
8. Spanish: 4g 9. Typing 48
3. Social Studies 35 10. Consumer Educa- L2
_10. Sociology ‘ - 35 ' tion
i 11. Home and Family 34 |1 -11. Business i 30
12. Record Keeping 27 12.  Math 24
13. Business ' 24 13. Other2 27
14, Business Law 18 2
15. Science - : 12
16. Other] 76
1050 : 756

]Includes journalism, music theory, child development, Frénch physical
education, driver education, ROTC, drama, archltectural draftung,
general shop, and reading.

N,
N
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extensive project. These were evaluated by staff. and both written and
verbal feedbéck to students was provided. Each district used a form to
summarize each studént's performance for the academic qu#rtérs; these
were shared with students. Students also received standard grade reports.
The'integration o# activities,‘experiences, and learning occurred
~at an informal and personal level. Staff demonstratgd a close relation-
ship with students; staff guidance was:a strdhg program element. Analy-

_sis and synthesis was also an observable facet of student peer group in-

teraction.’

Learning Activities

All of the processes described above contributed to the implementa-
tion of EBCE learning activities with students. This section reviews
the year's activities; the information utilized was taken from project

.records.

Awareness Visits. These are brief visits to community sites to

gain an overview of the careers or: jobs represented at the site. In the
process, students complete an Awareness Form. Ninerawareness visits
were rgquired for the year.

HISD conducted group visits to the Baptist Memorial HOSpita],‘St.
Phillips College, Brooks AFB, Kel]y AFB, Southwéstern Bell Telephone,
Ehé Institute of Texan Cultures, Witte Museum, San Antonio Police Depart~
ment, San Antonio Express-News, and City Public Service. Students also
ehgaged in individ&gl visits. A total of 378 awareness vi§its were re-
corded.for an average of slightly moré than eight per studént. Thirty

percent of the students completed nine or more visits.

-28-~
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SAISD students complete§ awareness visits using large ;nd small

: groups. Large grOu;s visited the Metropolitan Hospital, USAA, the Boys
Club, Xerox, and the city jail. Individual student visits were also
noted." A total of 502 visits were represepted in the records. The aver-
age per student was close to nine; 81 percent of the students completed
niﬁe or more.

Career Exploration. These are three-to-five day student encounters

with the'people and job tasks related to occupations of interest. In
the process students complete an Exploration Package.‘ Two expl&rations
are required each quarter. |

Over the course of tne yeér SAISD used less than half of its 123 re-
cruited community sites to conduct 284 career explorations. The average
student completed almost five, with 55 percent completing the reguired
sfx or more. The explorations appeared to cover one to three weeks with
the equivalent of three to five full days, or 25 hours, on site.

HISD empIOyea a similar proportion of its 69 sites to provide 273
explorations. The average per student was almost six, with a full 92
percent reporting six or ﬁore. 'Students were typically on site for four
or five weeks with an average number of gite hours of approximately 70,
or 15 pér wgek. The HISD explorations represented a focal‘program ele-
- ment which was well conducted and documented.

Learning Level Projects. These projects enable students to follow

through on their career explorations of community sites by returning for

longer and more irdepth learning experiences. They involve the student

-29 -
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extensively with the people, equipment, and other resourcég available at
workplace; in the community. Two learning level projects are required
for the year; they may be undertaken in any quarter.

A1l HISD students met this requirement. A total of 131 learning
level projects were completed, with an average of over two per student.
All students completed cursory studies of one career area during the:
first quarter; this Sfimarily'involved library work in the Learning.
Center. Other projects were completed by students later on, often using
sites initiated as explorations. Some students con&ucted studies of
past career explorations as‘learning level prbjects. Written products
resulted fromcthe projects. <3

SAISD had problems implementing this program component. A total of
only 33 learning level projects were completed; eight percent qf the
students met the requirement of two. A varizsty of community si;es were
utilized. Written products of good quality resulted from the projects.

Life Skills Projects. These projects are individualized, problem~

' centered, and designed to help students blend leérning objectives from
life skills, basic skills, and career development in activities utilizing
community sites and the learning center. Project design and process
encourage students to manage their own learning and to perceive the“rela-v
tionshfps among personal go;ls, career options, and specific knowledges
and skills. Projects are designed in tse areas of creative development,
critical thinking, functional citizenshir, personal/social development,

and science. Predesigned projects are available from NWREL; these are
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used in modified forms. Seven projects were required for the scho;k

A ' '

T~ year. . \
The SAISD Learning Manager and the new staff member develbped \
projects with cooperation from the students. The Learning Manager aﬂso>

supervised and evaluated the projects and their products. Most students

completed projeéts in English and history-or—government which continued
through the yéar. Other projects were performed within the academic

quarters, topics included rECognlz!ng creatlvsty, music theory, business

-3

7
law, record keeping, enV|ronmental sc:ence, art, journaliém, geography,

economics, biology, home{and fam!ly, and the free enterprise sy .m. A
total of 514 projects were recorded with an average of more than 8.5
per student. Ninety-two percent of the SAISD students completed the
Iife skills project I‘eql.urement:. eneral]y Speaknng, the projects were
_.impkessive in their structurg»and educational coﬁtent. H?ﬁéy elicited

individualized responses from students, and staff provided consistent

feédback on ﬁuality;- .

The HISD projects were based on the NWREL model materials or mate- -

rials developéd by the projéct starf. All HISD students completed the
same.life skills project during1the first quarter. Students were re-

quired to characterize in writing'the five life skjlls areas: critical

thinking, creative deveIOpﬁent, personal/social development, functional
;citizenship, and science. This primarily involved a review of the NWREL

materials on the life skills which students received during orientation.
Later projects which were common included ones on citizenship, under-
standing self and others, writing skills, weather, ljving on one's own,
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and growing things. These projects employed somewhat lower standards

for student response. Extensive research and written products were not
required for successful completion. This was considered necessary in

light of the prevalent student‘characteristics. A total of 403 projects

-

were recorded with an average of more than 8.5 per student. Almost

alil students completed the required seven.

Competencies. Competencies are those skills and tasks considered

~ by the local community to be necessary for adults to Functiod-effectivgly

in that community. Students are instructed and certified in competency
areas by community members and staff with expertise in the competency
area. NWREL provides a manual of materials and procedures for the com-

petencies. The completion of twelve competencies was required for the

vear quarter.

.

The same twelve areas of competency were covered in both districts:
credit, electoral process, job appiications, checking, emergencies,

taxes, budgeting time?and‘money, insurance, legal rights, health and

4

physical fitness, public agencies, and maintaining an éutompbile. At
H1SD the NWREL competency materials were used to .provide instruction and

community site people served as certifiers of the Cémpetency. At .SAISD

the staff developed substantial instructional and #esting materi-ls re-

: i
lated to competencies; community people also\Were used to certify stu-

dents.

v

8Since second year studants had completssd 33! competencies during
the last program year, this requirement was often waived for them.
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The records indicated a total of 536 completed competencies at HISD
M
for an average of over 11 per student. Over three-quarters met the pro-
graﬁ standard:. SAISD records showed 507 QOmpletéd competencies, over 10
per student, and'over two~thirds meeting the stan&ard._~lh.most cases
incompletion meant~thatrinstruction had been receiyed but certification
was not formalized.

Student Journals. The journal is a way for students and staff to

share thoughts and feelings with each other through a serfes of journal
éntkies writEen and responded té on a regulaf basis. Students are re-
quiréd to submit journal entries about their experiences in the program
on a weekly'basis. Staff review the jouréals and provide feedback to
students. Th?s activity was only partialiy~imp1ementea in both districts.

Emp loyer Seminars. These are regular meetings of students with em-

ployers and other community people to discuss career development topics.
The seminars help students bétter perceive career issues .and trends such‘
as work ethics, job discrimination,-employment market, career mobility,
and advancement opportunities. While no'requirement has been set, two
seminars might be established as a minimum; more are desirable. HISD
conducted several Employer Seminars, using staff %rom‘Baptist,Memorial
Hospita{,MSouthwestern Bell Telephone, Harlandale State Bank, Chamber of
C;mﬁerCe, and the Weather Bureau.- SAISD'qonducﬁed three seminars- led by

representatives of the Red Cross, San Antonio Police Department, and the

Texas Highway Patrol.
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Guidance
In an EBCE program student guidance is a supporting and coneeéting
‘set of experiences and helping relationships intended tec insure/%hat

//

young peop1e will gair meaning from their experiences. All }earn:ng ac-

_ : p,
tivities and accompanying adult guidance encourage studentf?esponsibility,
self-direction, self-awareness, and continual refinementﬁSFLEareer and
life goals. Guidance thus has an integratiag and reflective Eo]e as well
as the traditional'functions. Al progfam staif andféarticipating-com-
munity members assist ;ngstudent guidance.

A special aspect of the VEA funded programs fs an emphasis on t e—

avoidance of sex-role stereotyping and the provisiom of sex:?aTr‘guidance.
The project‘prOposal.calls for the creation of an external advisory group
to suggest and review procedures relating to several brogram aspects.
Staff training should involve sessions to enhance awareness of the erob-
lem and p}ovide ways of avoiding sex-role stereotyping in project coeduct.
Learninglresources‘should be selected and prepared to_minimfze stereo;
‘typing. The creation .of student learn:ng plans iskenother noint ‘where
stereotype avo:dance can have maximum effect. Finally, stueent plecement
in part:cular learning activities and the experiences prov:ded by those
activities need to be reviewed to assure that the reinforcement of
stereotypes is not occurring.
An external'review committee was proposed and named but not acti-

vated. Since this committee was not operational, the evaluator reviewed

program aspects related to sex-role stereotyping.
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Learning center and community site resources were reviewed. No sug-
gesifon of stereotyping was found in selection, preparation, or student
piacementm There was some ;vidence that non-traditional career roles
wefe present;d; fema!es prisued e]ectronics, truck driving, TV camera
operation, law enforcemenz, veterinary, engineering, and»military police’
careers; males prepared for nursing and coOsmetics careeré.‘

A half-day Sex Fair/Sex Roie Stered??pingIWOrkshop was conducted
in December, 1978'by an externa! expert for all .project staff. The work-
ghop covered career aspirations, sex roles in school, rolé reversal,
Title IX, and non-traditional jobs. Interviews wi&h the project staff.
indicated that they had developed an awareness of associated problems and
were acting appropriately to avoid stereof?pes in the progrém, It thus
appeared that staff were aware of the problems created by sex-roile
stereotyping and attempted to deal with them in counseling and other

program elements.

Student Recordéf%v

N,

EBCE student records are designed to collect, record, interpret, and
report information as students progreés thrpugh_the program.‘ Such
records provide data for diagnosing student abiliﬁies and needs, pre-~
scribing actiph to.meet diagnosed needs, and documenting and reporting’

student experiences. The records mgst'be sufficient to provide accurate
. 4

information on individual student,@erformance, to certify the completion

of requirements, to enable reports to various audiences, and to give

. - Lo, -
students the necessary record of their EBCE experiences.

“J
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Activity monitoring records are both burdensome and ?ssential in the
operation of a demonstration program. This area includcslrecords on
attendance, %ime use, activity flow, and performance. Such records Qad
te meet Aeeds established by the school district, the ESC-20, the funding
agency, the third-pafty evaluator, and the program staff. This is
obviousiy aAcomplex affair. In general, HISD met all recording nceds
'well, but the energy required detracted from that available for activi-
ties with students. SAISD records were much harder to deal with, yet
staff used the consequently saved time construétiveiy. There is no pat
solution to this dilemma; staff have had to balance the conflicting needs.

The central.role.of the records system in preparing evaluatfon re-
ports such aslfhis shduld be es;ecially noted. The eyaluatérs gained
much information ﬁnd perspective throhgh di;cussions with project staff
and observation of project activities. However, the limited time pos-
sible on site for the evaluators causes evaluation reports to be largely
‘dependent on what the project records show. These records remain the
most definitive aﬁd concr;teirepresentation of what occurred. Given this
imeortance of the records, tﬁe evaluators have several times recommenqed
Tmérovements and validated the records.agafnst;ipdi&idua] student project

folders and activity observation. Checks against folders yielded the

fbllowing percentages of agreement:



SAISD HiSD

Awareness Visits | 86 30
CareerlExploration 92 70
Learning Level Projects | 77 - 106
Life Skills Projects . : 76 100
Competencies ) 8¢ 100

As can be seen, there Qas @ great deal cf'variability,zbut generally
high agreement. The low of 30 percent for HISD awareness visits is due
to the packets ﬁot being completad and folders nof showing activities

.which reportedly took place. In most cases it would appear that figures
of 1es§ than 100 percent are due to minor lags which preven;ed full com-
pletio; of one activity or anothéf. However, the dependence on réﬁords
may have introduced some inaccuracy or misrepresentation intc the eval-

uation results reported. It was attempted to minimize this by using

/ .
multiple/sourqes and checking findings with project staff.
7 '
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Evaluation of Student Outcomes

The EBCE program model includes s large number of- intended benefits

for participating students, the schools, the economic sector, and the

comnunity at large. The présent evaluation design considered only stu-
dent varﬂables whic? were selected for study based on their representa-
tiveness of program value and the{r measurability in a preciée ?ehavioral
way . Using these quaiifications pot all va}iab]es of interest cou be\
included. The focus was on thoée areas which were both meaningful to
the NWREL model and émenab]e to objective assessment.

The areas of student outcomes selected were as follows:

® Career Skills

Career Knowledge
Identifying Interests
Understanding Work

e BésiciAcadEmic Skills
Reading '
Writing
. ’ Ma;hematics
e Life Skills

Attitudes Toward Learning :
Acceptance of Self
Acceptance of Others

e Participant Perceived Effects

Students
\ Parents
' Community Participants

The outcome “evaluation was designed to determine to what extent the EBCE
-program effected desired student outcomes in the above areas. The eval-
uation plan include?/both objective tests of performance and surveys of

re
participant-perceived effects.
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Student Groups

The evalﬁétion design called for a réndom distribution of program
applicants into experimental and control groups atiSAISD;\ Prior expe}i-
ence with HISD indicated that the applicant pool would not\be ;ufficient
for this procedure, so ''peer nomination'' was uséd. As experimghtal stu-
dents were redruited, they were asked to recohmend a control stqdent who
was ''like themselves in most respects.". Exper imental students were to
participate in the EBCE program, while control studenfs would ;emain in
their regulér high school curriculum. Table 11 displays the results of
the group recruitment effort.

Table il

Student Groups at Selection

Group HISD | SAISD _
Experimental 48 60
| Control ' 48 60
e - | Applicant Pocl 74 238

|
As can be seen, the numbers of‘stddents per group were sufficient

for the evaluation, aithough HISD was short of its qrogram\goél of 60
students. The random gesign at SAISD simply did not work out. AVirtuélly
af! members of fhe applicant géoup had to be tabped to obtain a firm
group of_60'experimental-students. The control group had to ke drawn
from students who opted out of the prégram»but.agreed to be tested. Both
HISD and’SAISD aq;o;dingly fell fnto a quaéi-experiwental design with

groups of unknown comparabiiity.
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| Tvio fattors:generally affect gtudent groups 6ver timé-with regard
to their utility for evaluation purposes: drqpouts duriqg the year'and
testing abgences; Tabie‘lz summarizes the effects of,the;e factors for
the 1978-1979 year. As can be seen, attrition was very low; most dropping
" Table 12 |

Student Group Size

Group HISD  SAISD
Characteristics _ Experimental Control" | Experimental Control
Size at Selection Lg ' 48 60 . 60
Dropouts 1 - e L -
Replacements ] - ) L -
Students Pretested L7 39 57 R Y/
Students Posttested - 47 . 34 St 47
Complete Data Pairs_ . 47 32 5] L7

out of the sahples occurred prior to the school year.‘ Testing abseﬁcé
was also low. The percent dﬁ_complete'qata pair§ was as follows: HISD
experimentai - 98 percent, HISD control - 67 percent, SAISD ekperimental -
85 percent, SAISD control - 78 percent. . Most SAISD missing cases were

due to eafly gréduation précluding the‘pésttest. The hfgh'rates'gug-
gested that the final data pairs were probably representative of the in-
'tiaily drawn samples. Ho@ever, since the groups were not randomly
selected, it wéé still necessary to statistically compare group equivaf
lence at the.pretest before tésting for program 6utc0m¢s.i

s
/
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Test lnstruments

An instrument package was constructed to measure growth in each stu-
dent outcome area as follows:

® Career Skills

Assessment of Career Deveiopment
Self-Directed Interest Inventory
Career Attitude Survey

e Basic Skills

Comprehensive Tests of Basic Skills

e Life Skills

Assessment of Student Attitudes Toward Learning
Environments -

Acceptance of Self Scale

Acceptance of-Others Scale

e Participant Perceived Effects

Student Opinion Survey
i Parent Opinion Survey
Lommunity Participant Opinion Survey

Prétests in the skill areas were administered in.quember,.1978 by project
staff usingfa manual_prépéréd by the evaluators: Participant perceived
effects surveys were adminigfered in April, 1979. Posffests were given
_in May, 1979.' Individual instruments are described below.

1. Student Attitude Survéy-(SAS)

The SAS was designed to measure secondary school students'
attitudes toward school, work, self and others. The 80-
item instrument is presented on a two-sided opticai scann-
ing form. It contains four separate sections including
the subscales listed below:

a. Assessment of Student Attitudes Toward Learning
Environments

b. Career Attitude Survey

Cc. Acceptance of Self Scale

d. Acceptance of Othérs Scale

All items are presented in a five-point Likert format with
'Strongly Disagree'' and ''Strongly Agree'' as poles.

4]~
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2. Assessment of Career Development (ACD)

This instrument was developed by the American College Testing
Program. 1t focuses on three core components of career devel-
opment: occupational awareness including occupational
knowledge and exploratory occupational experiences; self
awareness including job values and preferences, career plans,
self-evaluation of career planning, and perceived needs for
help with career planning; and career planning and decision-
making in:luding career planning knowledge and involvement

in career planning experiences. The major purpose of the
ACD is to provide counselors, administrators and evaluators
with information to deveiop guidance programs and to assess
the outcomes of career guidance programs.

The instrument is presented in booklet format with separate
optical~scanning answer sheets available. The mean reading
grade level is 7.2; the test is recommended for grades 8 )
through 11. The ACD is arranged into six units (subtests),
two covering career-related knowledge and four covering
career-related activities. Provisions are made for includ-
ing up to 19 locally constructed items. Unit 1, Job Knowl-
edge, and Unit 5, Career Planning Knowledge, were used for
assessing career education program effects. These two sub-
tests measure. students' knowledge of occupational character-
istics, preparation requirements, and the career planning
"process. ltem formats are varied.

3. Self-Directed Interest Inventory (SDI1)

This instrument is an adaptation of the. Self-Direc ad Search
(SDS) "develored by John Holland. The SDIIl is based on a
theory of personality types and environmental models. The
personal assessment and occupational classification systems
use six major scales: Realistic, Investigative, Social,
Conventional, Enterprising and Artistic. The SDI! measures
occupations considered, activities preferred, perceived com-
petencies, occupations of interest and self-estimates of
abilities. ~Primary differences between the SDIl and the SDS
are directions to students, format of presentation and avail-
ability of machine scoring. The SDIl s used with permission
of Consulting Psychologists Press.

Three kinds of materials are required: an assessment booklet,
an op.ical scanning response sheet and a classification book-
let. There are five sections in the assessment bookiet:
Occupations Considered, Activities (six scales of eleven items
each) . Competencies (six scales of eleven items each),
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Occupations-(six scales of fourteen items each), and Self
Estimates (two sets of six ratings). In the first section
students are asked to list those occupations which they

have considered in their career planning. The Activities
scales estimate how students spend their time and what their
involvements are. The Competency scales require students to
evaluate their competencies in a series of activities. On

the Occupatuons scales students indicate preferences toward
various occupations. The Self Estimate scales are self
ratings of students' talents and traits. All scales included
in the SDI| correspond to the six categories in Holland's
career development theory. The instrument is presented in

an eight-page (8 172 x 5 1/2) booklet. An occupational class-
ification booklet, The Occupations Finder, arranges 465 occu-
pational titles according to the six personality types. Each
occupational subclass is arranged according to the educational
level required by the occupation. Most occypations are cross-
referenced to the Dictionary of OccupatEOnaﬂ Titles.

Comprehensive Tests of Basic Skills (CTBS)/

The Comprehens:ve Tests of Basic Skilis/are a series of test
batteries produced in four overlapping/levels with alternate
forms (Q and R, S and T). The batte;/és at each level contain
tests in four basic skills content areas: Reading, Language,
Arithmetic, and Study Skills. Science and Social Studies tests
have been added to Forms S and T. The CTBS measures student
development in four process areas (following Bloom's classifi-
cation schema): recognition and/or classification, transla-
tion, interpretation and analysis. Five subtests were chosen
by the RBS evaluation staff for inclusion in the instrument
package: Reading Comprehension, Arithmetic Concepts, Arith-
metic Applications, Language Expression, and Language Mechanics.
Forms Q and R of Level 4 were used for the posttest and pretest
respectively. .

All subtests are included in a bookiet format. Separate an-
swer sheets are avail.ble for the Reading and Arithmetic
subtests. The tests are in multiple choice form with four
response options. S '

The Reading Ccmprehension test coatains 45 items which rerer
to reading passages presented in the form of articles, stories,
letters, or poems. Items can be classified into the following
process categories: parapkrasing ideas; identifying the main
idea; perceiving relationships; drawing conclusions; making

inferences; extending interpretation beyond stated :nformataOn,
. and rec09n|z:ng the author's intention.



The Arithmetic Concepts test contains 30 items based on the
number system, measurement, algebra, geometry, statistics
and logic. The items can be classified into the following
process categories: recognition and/or application of-concepts
and techniques;—conversion of concepts into other forms;

— comprehensicn of the interrelationships of numerical concepts;
and the organization of facts tn complex problems. ‘

The Arithmetic Application-test contains 20 items with em-
phasis upon problem solving. The items address the following
process categories: comprehension of problems; selectipn of
appropriate 'methods of solution; organization of facts in
complex problems; and solution of problems.

The Language Mechanics test contains 25 items which measure
punctuation and capitalization. The items measuring ability
to punctuate are based on a letter and an article containing
punctuation alternatives from which the correct one must be

selected. ; e

4 - -
The Language Expression test has 30 items which/gfigufé/}he
correctness and effectiveness of expression. The~ items re-
quire students to select the best words or’gbréges,among
several alternatives based on correct usagé, expression of
tone and mood, and economy and clarity of expression.
. o )
5. -Student Opinion Survey (S0S) R /

This is a 23-item instrument .designed to measure student f
opinions concerning career education programs. It includes
assessments of various program elements, opinions of progrjn
benefits, and comparisons of the program with standard cur
ricular offerings. The instrument is presented in the form
of an eight-page booklet. The S0S was developed by RBS.

6. Parent Opinion Survey (POS) .
This is a 15-item instr.ment designed to measure parent opin-
ions on career ‘education programs. It includes assessments of
various program elements, opinions of program benefits, and
comparisons of- the program with standard curricular offerings.
The instrument is presented in the form of a four-page book-
let. The P0OS was developed by RBS.

A
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7. Community Participant Opinion Survey (CPOS)
This is a 16-item instrument desigried to measure community
. participant opinions on careerc-education programs. It in-
cludes assessm lgs of various program elements, opinions of
. program benefits%} and comparisons of the program with stan-
dard curricular offerings. The instrument is presented in
" the form of a four-page booklet. * The CPOS was developed by

RBS.
A final instéument, the Student bemographic Data Questionnaire
(SDQ), was used to gather;background information: The pﬁeﬁe§t and post-
test\packages consisted of the SDQ (prétest only), SAS, ACb, éD]l, and.

~

'CTBS, The S0S, P0S, and CPOS were administered once at mid-yeat.

Hypotheses and Analyses -

/ o

The hypotheses selected for study were derived- from the student
outcomes expected from the program. Thesé'hypotheses-fall into three
. areas of program emphasis: career skills, basic academic skills, and

olife skills. The outcomes posited for evaluation purposes were as fol-

lon: . - .
1. Career Skills

a. Experimental students~:?Tl acquire significantly greater
career knowledge than control students.

b.. Experimental students will aéqdire significantly greatei
employability than control students.

c. Experimental students will acquire significantly greater
-abilities in identifying interests than control students.

d. Experimental students will acquire significantiy greater.

understanding of work than control students. N

.

2. Basic Academic gkills

- a. Experlmental students will acquire reading sknl]s equa]
tﬁ\ to those acquired by control students. '



b. Experimental students will acquire writing skills equa!
to those acquired by control students.

>

|
c. Experimenta! students will acquire mathematics skills
equal to those acquired by control students.

3. Life Skills

a. Experi nt.. students will acquire significantly more
positi “titudes “toward-learning than control students.

b. .Experimental students will develop significahtly more
acceptance of self than control students.

c. éxperimental students will develop significantly more
acceptance of others than control students. /

All hypotheses cailed for a comparative analysis of experimental
vs. control group performance. Basic skills hypotheses ésserted equi ty

among groups, since the program is designed to maintain performance level
4 1

i !
in this area. Other hypotheses asserted experimental superiority, since

the program is intended to accelerate growth in career and life skills.
' ' N
No specific hypctheses were established in the participant-perceived

effects areas. The participant surveys were intended to provide program
assessments by major participant groups, without compdrative reference. -

Each hypoinesis was tested using scores from one or more of ‘the in-

struments listed above. The correspondence of Hypothesized variables to
14 . B

Iy

“.. ument sceres was as follows: | . N \\

1. Career Skills
\ .
a. carezr knowledge - ACD Job Knowledge and SAS Career
Attitude Survey

b. employability - ACD Car€er Planningi

-

c. identifying interests - ACD Occupational Preparation

vy -

{ / '
. 7 -

}

-



d. understanding of work - SDI| match between Primary
B Occupation Considered and Summary Code

2. Basic Academic Skills
a. reading skills - CTBS Reading Comprehension
b. writing skills - CTBS Language Mechanics and Expression

c. mathematics skills - CTBS Arithmetic Concepts and
Applications

" 3. Life Skills

a. attitudes toward learning - SAS Attitudes Toward
Learning Environments

b. acceptance of self - SAS Acceptance of Self
c. acceptance of others - SAS Aceeppance of Others
All Tn;truments were administered using optical scanning answer
\\ sheets which were processed at RBS. Summary data on {ndibiduals and
. \Xgroups were returned to the school districts via computer-generated pro-
. ~ 1
" files. Variable scores were also recruited on disk by kBS' datéxeroces§-'.‘
ing center. These variable scores served as the raw data for anaf?sesl
. of progra@'butcomes.

The analysis p]én fTrst.calied for an assessment of the compara-
bility of the expeffméntal:and corntrol groups. This was to be accom-
plished ﬁ;ing_ghi-squére and ''t''-test statistical procedufes on the pré4
test characteristics of the final data sets. Where comparabilitv was
found, comparative analyses of posétest éerformance was considered
appropriate fof‘h?pothesis te§ting. Where comparability could notibe

.asgerted, then sta:i§ficalhadjustments were considered. A final set éf

des--iptive analyses was planned for the participant-perceived effects

a
»

data.

e



Results
The results are“bresented in three sections below. First, the pre-
liminary analyses of experimental and control gfoup comparability are
descrfbed. ﬁhen, the stated hypotheses are tested. Finally, the results
. §f the participant-percefvedFeffects surveys are presented.

Group Comparability Analyses. After matching the pretest and post-

test data sets, the student éample sizes were as follows: HISD experi-
mental - 47, HISD control - 32, SAISD experimental - 51, SAISD control -
47. All group comparability analysés were performed on the pretest Qata
from these matched samples. ' ' ’,
Three variables were selected to represent comparative demographic
characteristics; they were grade level, sex, and ethnicity. For each
variable in each district the experimental sample was compared with the
control sample u%ing chi-square tests. Thé results of these ;nalyses
are presented in tables 13, 14, and 15. For these analyses/“fo“ indi-
cates the actual number of students in each category. .Thqiéerm 'fe'
represents the number of\stuc-nts which wpu]d_be'expectedfin that cate-
gofy if the ovefall distribution were prj§9réional. Thg chi-square (x?)
tests the statistical significance of the difference between ''fe'' and
"fo.'" With regard to these three varfables students were found. to be
distributed aé would be expected,. and no significant chi-square statis-
tics were evident. The SA!SD expgrfmenta] group tended to have propor-
.tionally more seniors andjfewer junfors than the contr?I group, but noé

significantly so. Ovérall, the demographic analyses were interpreted as

supporting group Comparability.

-L8-




Table 13

Group'Comparability on Grade Level

G_rade . . 11 12 Total
Group fo fe xz fo fe xz fo
Experimental 17 22.4 i.3 31l 25.6 1.1 48
SAISD Control 26 20.6 2.2 18 23.4 1.3 b4
Total 43 3.5 | 49 . 2.4 92
Experimental 9 9.6 0.1 37 36.4 0.0 46
HiSB Control 7 6.4 0.1 24 24.6 0.0 31
’ I — — —_ . — —
T?tal 16 0.1 61 0.0 17

- 1

fo = the observed_nunbe‘r of cases per cell
fe = the expected number of cases based on total proportions

RN

xz - chi-squa're value

p < .05 at df = 1 when x2:3.810 - .
Total - Sample sizes were slightly decreased by non-respondents.
/
-~ . .
e e Table-l4 .- -
Group Comparability on Sex
. Sex Male Female Total
Group fo -~ fe x% fo fe 2 fo
_ Experimental 22 22.2 0.0 28 27.8 0.0 50
"] SAISD -Control 21 20.8 0.0 26 26.2 0.0 47
Total 43 0.0 sS4 - 0.0 37
Experimental | 20. 18.1 0.2 25>\—2673/B’.—I 4s
H1SD Control 11 12.9 0.2 21 19.1 0.2 32
Total ) 31 0.4 46 0.3 77
fo = the observed number of cases per cell b

fe’ = the expected number of cases based on total proportions

2 .
x~ = chi-square value 2
p < -05 at df = | when x" > 3.84

Total - Sampile sizes were slightly decreased by non-respondents.
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Table 15

Group Comparability on Ethnicity

Ethnlclty

Other

Merican indlan

White

Total

y Black Hispanic
Group fo fe xz fo fo X fo fe X fo fe Xt fo fe xz fo !
Experimentalls 3.0 1201 10 00| 9 83 o1 | 32 28 o0l & 57 o5 si
| sa150 control ! 29 12 |1 1o oo 7 oo | N 200 753 09| W
Tl |8 Wl o0l 02| & ol n a8
Experimentall 3 2.4 020 0 0.0 0.0 ] 0 0.0 0.0 | 31 32701 13y 00| &
HISD Control |1 1.6 0.2 { 0 0.0 0.0 | 0 0.0 o0 | 26 223 0.0 7 8.1 0. 135'\
Total v o | o 00 | o 00 | s o] | m

fo = the observed number of cases per cell :
fe = the expected number of cases based on total pr0port:ons ‘

= chi-square value 9
< .05 at df = | when x" > 3.84

92




Two variables were selected to represent vocational! background and
aspirétions; they were fath;r's ?ccupatimn and student's immediate
occupationél plans. Again, for ;ach variable category withiq each dis-
trict a cHi-square tést was perfofmed comparing the experimenéal and
control groups. The results are presented in Tables 16 and 17. Of the
20 tests run {one for each category cell) four‘were significant. HiSD
experimental fathers were significantly more likely to be in the execu-
tive category andAléss likely t> be in skilled labor than the control
group fathers. HISD student plans were less likely than control student
plans to be in thé clerical sales area. The last difference, in the
"other'' Cafegory is not interpretable. These few differences do not
indicate an overall pattern, and it was concluded that the experimental
and control groups were also generally comparable on these dimensions.

The next task was to compare the groups on variables which were to
be used as outcéme measures. This involved scores in career skills, basic
skills,.and life skills as measured by the ACD, SDIJ, SAS, and CTES.
SiE;éAmost bf these scores were cﬁntinuous (within a sequentiai rangel
rather than categerical (within unordered categories), ''t''-tests were
run on the pretest levels between experimentaf and control grougs. This
analysis tests the statistical sigqificance of the difference between
group means. In one case, the SD!1, .chi-square tests were again appro-
priate. '

Tablés 18 and 19 present the results for career skills variabies.
No significant differgnces were found regarding Attifude Yoward Careers

(SAS) . Only cne difference among ACD variablées was found, with the

-51-
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Table 16

-

Grouy Comparability on Father's Occupation

Occupation | Executive | ClerlcalSales | Skilled Unskilled | Unemployed Oher ol
Group fo fe' ¢ | fo fe *2 fo fo X |fo fe fo fe A |fo fo | fo
“ Experinental Jn'n.n{,. 0.01 3 20 ok 17 208 052 2.0 0k]3 26 0115 120 08 [ 5
SAISD Control r_llo.s' 0.0] 1 0.4 23 19.2 1.0 [2 1.9 002 24 008 1.0 o_i z
Y Y| ™ e esls  oalm 3| @

Experimental [17 11,9 2.2] 20 123 0.4 9 208 2.0 ! 06 03]0 0.6 06]0 2.4 24 1 W |

| HISD Control “ 38 2_9 N7 0kl s 182 sl g 0.4 oAl 1 0k 094 1.6 3_{ 2 |
" Total 20 5.1 29 0.8 24 260 0 0.7] 1 15 e 6.0 79

fo = the observed number of cases ber cell
fe = the expected number of cases based on total proportions

2 . ‘
‘X = chi-square value

\

*p < .05 at df =" 1 when x2 > 3.84




Group Comparability on StudenFsF Immediate Occupational Plans

Table 17

Clerical-Sales |

Unskilled

Unemployed

Other

Occupation Exscutlve Skilled Tota)
Group fo fo fo fe xz fo fe L | fo fe xz fo fe - ? fo fe xz fo
| Explflnentql Q '23.9 0.2 11 104 0.0 5 23 0.2(3 2.6 0.0]0 0.0 0.0 10 6.8 1.5 51 1
SAISD Control |24 221 0.2].9 9.6 0.0] 9 67 0.8]2 2.4 000 0.0 0.0/ 3 6.2 17 .h_7_»‘
Total 1 0| 2 0.0 ; Ts- ; ;-; ; ;; ;; 32 | 98
\ . :
\' Experinental | 12 15,5 ' 0.8] 2 6.3 3.0 24 19.0 L33 1.8 081 1. 00 5 3.0 06 [ 47
QISO Control 13 105 1.2] 9 hS b 8 13.0 1,912 1.2 l.2. i 08 o001 0 20 1.0 R
Total ;E ;j; ]T ;T; ;; | ;:; ;- ;;; ;' ;]; ; ;]; I;;I'

fo = the observed number of cases per cell
fe = the expected number of cases based on|total

x? = chi-square value 2
p < .05 at df = | when x" > 3.84

\

g
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Table 18

Group Pretest Comparabi'ity on Career Skills

£, oup | H1SD / ‘ SAISD
Experimental Control t Experimental Control
Skill . Mean Mean  Value Mean Mean
Careers

Jo- Knowledge | 33.47 33.15 0.13 33.68 35.59
Occupational 11.32 11.52  0.33 9.96 11.39
. Preparation ,

Career Planning 23.62 21.52 1-73*{ 24.38 . 24.72

*p < .05 at df > 30 when "t > 1,96

Table 19

Group Pretest Comparability on SDII Match
Between Primarv Occupation Considered
and . ummary Code

Matches Non-Matches
Grou ' 2 2 Total
rouo ' fo fe X fo fe x fo
Experimental 19 15.9 0.6 32 35.1 0.3 51
SAISD Control 9 12.1 0.8 30- 26.9 0.4 39
Total 28 1.4 62 0.7 90
Experimental 19 14.8 1.2 28 32.2 0.6 - 47
HISD Control | 3 7.2 2.5 | 20 15.8 1.1 23 .
Total 22 3.7 48 1.7 70
* p < .05 at df = ] when x2_>_3.84
- |
-54-




SAISD control group significantly outperforming the experimental group.
The final tests compared groups on the numbers of SDI| matches between
primary occupation considered and summary code. This measure of work
understandiﬁg assesses a freely selected occupational choice (primary
occupation considered) .in terms of the overall SDII score (summary code).
Resuiting matches are interpreted as evidence of understanding of work.
The chi-square tests yielded no sisniffcant pretest differences.

Table 20 presents the results for basic skills. Each administered
CTBS subtest was analyzed. No significant differences were found for
SAISD. HISD showed a different'pattern. On two of the five subtests the
control group significanfly outperformed the experimental sample.

Table 21 presents the results for life skills. The scales from the
SAS were used in these analyses. The dt“-tests performed indicated no
significant dﬂfferen;es between the SAISD or the HISD groups.

Oveqall,-tﬁe experimental and control groups in both districts were
f;und tolbe very ;omparable in terms of demographic §ackground. No con-
sistent significant differences were found on thesé vafiables. Groups
were further compéred on career skills, basic skills, and life skills.
On these measures the expergmental and control groups were also found to
be generally comparable. However, a few differences in favor of the con-
p

/’trol-grOups were found; these were accommodated in the hypothesSis testing

procedures.




Table 20

Group Pretest Comparability on Basic Skills

Group iSO SAISD
Experimental Control t J{Experimental Control 4
Skill Mean Rean Value Mean Mean Value
Reading 52.8 51.4 cuz5 55.7 54.2 3.3
Comprehension 7.7y {(7.2) b (8.6) (8.6) !
. ConCepts (7.1) (8.3) 1.93¢ (.9} (9.7) 0.82
Arithmegic 53.7 50.8 1.4 53.3 50.4 1.3;
Applications (3.1) (7.3) - {8.0) (7.4) e
Language 50.8 - 55.8 S4.3 53.5 -
-mechanlcs (7.0) 8.7 % (8.1 (8.2  9-3*
Language 52.7 83.1 55.9 §54.1
Eapress o (7.3) (7. 03 (8.6) IO N
Scores are expressed as follows: XXX« Scale Scores
o {X.X) @ Grade Equivalent
#» p < .05 at df > 30 when + :.1.96
Table 21
Group Pretest Comparability on Life Skills
¢ HiSD SAISD
roup )
Experimental Control t Experimental Control 4
Skill Mean Mean Value Kean Mean Value
Ageitude Toward ‘
Learning Environ- 3.51 3.60 0.63 3.61 3.52 0.85
ments )
Attitude Toward 3.46 3.68 1.67 3.83 3.78 0.48
Seif
Attitude Toward P '
Others 3.5 3.65 0.56 “|. 3.74 3.66 0.71

*p < .05 at ¢f > 30 when + > 1.95
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Sinée the groups were demonstrated to be comparable on most pretest
measures, it was decided to test the outcome hypotheses using ''t' tésts
for independent samples on the posttest performance levels between.groups.
This was seen as the most direct and interpretable analysis available.

In the few cases where pretest differenceskwere found, it was decided to
use analysis of covariance procedures, sinc; the extent of pretest dif-
ferences between groups was not extensive aqd did not suggest systematic
bias. Posttest scores were used as the chf?rIOn measure with pretest
scores as the covariate. This proéedure adjdfts the posttest scores to
account for pretest differences. |

Hypothesis Testing. Each of the 10 hypotheses listed above was

statistically tesr..J using the posttest scoresi expe; iméntal vs. control,
[

. . . Lo,
from the various muasurement instruments included in the outcome evalua-

tion. The results are discussed by major outcome areas: career skills,

. I
basic skills;, and 1i€e skills. | |

The career skills results are summarized in‘Jable 22. The hypotheses

posited superior experimental group performance iq career knowledge,
employability, identifying interests, and underét;bdipg work. Scoies

from the SAS, ACD, and SDII were analyzed using “t? tests where pretest

differences were not significant, analyses of covariance where pretest

|

differences were significant, and chi-square tests for categorical vari-

. ) \ = \\\.‘_

ables. Of 'the 10 statistical tests performed for the two school districts,
none supported the hypdthesjzed superiority of the E%CE experimental

i

group.

-57- ~

(c



e

Table 22

Career Skills Hypothesis Testing

SAISD
. Experimental Control
Measure Statistic Posttest Posttest Test Used Result
su Mean Mean
Career Knowledqe
ACD Job Knowledga 32.84 36.59 g ] O 2.0
SAS Career Attitude 3.83 3.84 trgie 0.10
Employability ‘
ACD Career Planning 23.98 24 .41 ey 0.42
ldentifying Interests
ACD Occupational 23.90 24,41 F 2.09
Preparation
Understanding Work
SDi1 Matches/Non- 23/28 19/20 w2 9.10
Matches v
HISD '
. Experimental! Control )
S:a:ls;'c Posttest Posttest " Test Used Result
Measure Mean , Mean
Career Knowledge
ACD Job Knowledge 32.81 32.22 Y 0.33
SAS Career Attitude 3.97 3.94 o 0.28
Employability S
~ ACD Career Planning 23.3“ 21.38 bt o 1.31°
Identifying Interests
ACD Occupational 10.45 10.70 B g.33
Prepacration
Understanding Work .
SOI1 Matches/Non 24/23 9/14 x2 0.90/
Matches

* p < .05 at df > 30 when "t' > 1.96, or at df = | when x > 3.84, or
at df = 1,80 when F > 3.96

"t'" = value derived from 't'' test for independent samples

F = value derived from analysis of covariance with posttest as cri-
terion and pretest as covariate

2 ' -
x = value derived from chi-square test of proportionality
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The basic skills results are pﬁesented in Table 23. These hypotheses

-. posited equivalent performance of the experimental and control groups in
- reading, writing, and mathematics. Scores from various CTBS subtests

were analyzed using ''t" tests where pretest differences were not signifi-

-

cant and analyses of covariance where pretest differences were significant.

i
1

"In coa district all hypotheses were supported,. but in the other district

FSEF‘of the five CTBS §ybtests showed control §roup superiority.

The life skills results appear in Table 24. The hypotheses posited
superior experimental group perfo}ménce in learning attitudes, acceptance -\\$\\\

of self, and acceﬁtance of others. Scores from the SAS were analyzed

| .
using '''t"' tests for independent samples. Of the six statistical tests

performed, only one supported the hypothesized EBCE superiority.

Participant-Perceived Effects. These effects were measured by the

«

Student, Parent, and Communify Parti;ipant Opinion Surveys. The results
indic;te participants'\feelinés about the EéCE program cq;Fent, conduct,
anq value. Scores are calculated on a scale from 1.00 - unfavorable to
S.bb - favorable. The interﬁretation.of absolute scores is ;gmewhat im-
brecise because the value of scale pointsxvaries naturally froﬁ locale
to Tacale. Comparing the ratings on various questions from the same
school brovidés a more accurate represeﬁtation of'findings. |

Tables 25 .and 26 present the results for students ﬁor both HISD and“
SAiISD respectively. As can be seen, the results suggested favorable

opinions overall. Rated most hnghly at both HISD and SAISD were oppor-

‘tunities for Iearnnng about occupations; enJoyment of the program.
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; Table 23

Basic Skills Hypothes:s Testing

H1SD q&

fept Experimental Controi _
. Statistic Posttest Posttest { Test Used Result
Measure Mean Mean '
.;Reading ‘
' CTBS Reading 516 508 R 0.45
Comprehension
Writing _
1 CTBS Language 531 s49 R 0.73
~+ Mechanics ~
. CTBS Language 508 520 sree 0.48
' Expression
Mathematics .
CT8S Arithmetic 516 526 F 0.57
Concepzs
CTBS Arithmetic 515 483 gt 1.08
Applications
SAISD
. ... | Experimental Control . .
Stacn;nc Posttest Posttest Test Used Result
Measure Mean Mean
Reading .
CTBS Rpading S14 577 o 3.20%
Comprehension
) Writing .
! CTBS Language 507 598 et 5. 17**
.Mechanics ’
CT8S Language 542 567 g 1.36
-Expression -~
Mathematics
CT8S Arithmetic 566 601 et 2.01*
Concepts ' . .
CTBS Aricthmetic s29 . 564 et 2.08*
Applications

he

[

np{

N

.05 at df > 30 when "t'" > 1.96, or at df 1.80 when F > 2.9%

"t = value derived from ''t" test for independent samples

= vaIue derived from analysis of covariance with posttest as
criterion and pretest as covariate
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Table 24

Life Skills Hypothesis Testing

Others

SAISD
4 Experimental Control :
tatistic Posttest Posttest Test Used - Result
Measure Mean Mean -
SAS AttitudesJ/ o
Toward Learding 3.74 3.56 hen 1.70
Environments .
SAS Acce#tance of 3.84 3.77 g 0.61
Self . . ;
SAS Acceptance of . _ 3.54 3.56 ren 0.14
Others , ¢
HISD
cepiat.] Experimental Control - . / ’
Statistic Posttest Posttest Tes Used Resuit
Measure Mean - Mean
SAS Attitudes .
- Toward Learning. 4.06 3.69 fgn 2.91=%
Environments .
SAS Adceptance of 3.66 3.78 o 0.91
Self ’
SAS ALceptanée of 3.63 3.73 gt 0.55

v

P 5 .05 at df > 30 when "t' > 1.96

value derived from ''t' test for independent samples




Average

Rank is

/ Table 25

Student Opinion Survey Results = HISD

A Numhygr of
verage Rank Negatlve
Questlon Response Resounacs {
Throuah your csperlences in the Career ) v ]
Education Proqram have you Jcarned @ hT2 1 0
lot about opportunitiss for the future?
in comparison with 'requl.\r school pro=
grams, how much opportunity has the - ’ 4,68 2 0
Carder Education Program provided to you
for learning about occupations? -
Have you enjoved participating-in the ‘ v
Carecr Education Progeam? - h.58 . | 0
Would you say the Carcer Lducation Program %.58 . 0
has helped you to form career plans? * .
In general, at community rasource sites
have you deen abls (o & :hlnqs. rather L.56 S 1
than just lisren?
In gencrri, have you fait wicome 4% the %.53 '3 o
communlty rescurce sites? i
How would you rate the gencra'.quality of -
the Carecer fducation Program community re= L.52 7 0
sources that you've worked with?
Mow would you rate the general auclity of 4. 48 8 o
the Career Education Program staffi * -
"How would you ruc the personal couns>ling )
available in the Carcer Education Program? L,bs 9 0
D0 you 'get enough information about how well .
. you are doing. in the program? Llb2 10 ]
te the Carcer Education Program have you felt
.12t vou could progress at your own rate? “h b2 LR 0,
Mow would you rate the overall quality of the 4.39 12 1
Career Educaticn’ Program activities? °
Would you say that you've learned a lot while L.37 13 0
‘attending .the Carcer Education Progeram? °
Have the activities available in the Career o3s 1% 1
d - P H - -31
Education Program deen intercsting to you?
In géneral, have community resource personnel
involved in the Career Education Program been L.37 15 o
aware of your needs and interests?
How well organized and coordinated do you think 436 ) " .
the Career £ducation Prsgrem has been? b
If you had it tc do over ajain, do you think
you would decide to participate in the Career 4.33 17 3
Educatinn Progran?
1o comparison with past zrriznces in reguiaur
school progeams, how notikated have you been L. 30 18 t ol
to learn in the Lorerr Sducacion Progrom?
AMave you hed encugh chaice in :el:ctir;g the 4
kinds of Community rasourcc sites you visit? -26 9 2
In compari-on with requlor school programs, how
mych Onpnrtunity Ay, the Csee-r Education Pro- k. 20 !
geam orbsidedt for your acceeal legraing? .

~

response can range from a low of 1.0

determined by average response.

Negative responses are those that are 1 or 2.

ERIC

Aruitoxt provided by Eic:
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to a high of 5.0.



. Table 26
\

Student Opinion Survey Results - SAISD

X Averaqe Nuder o
Question Rank Negative
. Response Reaponses
In comparison with regular school programs,
how much oppurtunity has the Carecr Education &.51 L 1
Program provided to you for learning abo R
occupations? .
Nave you enjoved participating in the Carear A6 2 0
Educacion Program? . *
s . In general, have you felt welcome at the com= 8,37 3 1
munity resource sites? " .
/ .
In the Carecr Cducation Program have you felt A I 1

that you could progress at.-your own rate?l

Through your expericnces in the Career Education
Program have you learned a lot sbout opportuni= 4.3 5 2
ties for the future?

In genaral, at community resource sitcs have
you been able to do things, rather than jus: 4.29 . 3 3
listen? -2 -

Vould you say the Carcer Education Program has 4.27 -y 1
halped you to form carcer plans? ¢

How well organized and coordlnated do you think " 420 8 6
the Career Ecucation Program has been? *

How would you rate the gencral quality of the &.17 9 ) 3
Career £ducation Program stiff? * .

~ Mow would you rate the general quaiity of the

Career Educatvoﬂ Program community resources h17 ’ 10 L]

that you've worked with? )

Would you say that you've learned & lot -hile " a.08 " -
attending the Career Education Program? -

Have thc ‘activitics avallable in the Career Edu- ‘ 4.08 12 2/
cation Progran been interesting to you? b

How would you rate the personal counseling avail= .06 13’ ' 7

able in the Career Education Program?

In comparison with past experiences ?n regular
school progravs, how motivated have you been to 404 14 1
learn In the Carcer Education Progran? :

How wou:¢ you.rate the overall quality of the 4,02 15 ’ 3
Carcer Education Progradi activities? *

If you had it to do over agaia, do you think you : .
would decide 2o participate in the Career Educa- bL.00 16 3
tion Program?

In comparizon with regular school! programs, how .
much opportunity has the Carcer Education Program 3.96 17 S
proviced for rour general leorning?

In general ha/c community resource personnel in-

volved in the Carczr Education Program been awarc 3.88 L1 7
of your needs and interests? 2
00 you gut enaugh information about how n-ll‘you 3.81 19 7 4

are dcing in the program?

Have you had =nouch choice in selceting the kinds 3.5%4 20 n
of comunity rusource gites yOu visit? *

~Average response can range from a low of 1.0 to a high of 5.0.

Rank is determined by average response.

Negative responses are those that are 1 or 2.

R
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learning about opportuniti;s for the future; feeling welcome at community
_resource sites; help in forming career plané; and aBility to do thfngs,
rather than just listening to the staff at .comaunity resource sites.
Opportunity fo provide for general learning and having had enough choice
in selecting the.kinds of'community resource si;es:reCeived,a somewhat

’ j
-less favorabie rating at HISD, as did choice in selecting kinds of site
visits and getting enough information on progfess at SAISC.

Parent Survey Results are shoWn‘én Table 27 for HIS™ and Table 28
for SAISD. Aga;n, the ratings were generaily very high. Student enjoy-
ment of the program and opportunities for learning abbut occupations Qére
also judged by parents to be strong program qualities, and inform;tion
received about student progress was rated less favorably at both HISD
and SAISD. Also léss highly rated was overall quality of-program activi-
‘ties at [Harlandale and program Coofdination at San Antonio.

Taples 29 anq,30 présent the community site results. Most highly
ratedlby‘ﬁTgﬁfgftes“were recommending tﬁat other organizagfons or fndi—
.viduals Be¢ome.involved in the program, help in forming career plans and
'students gaining from their experience in the Careef EduCatiop Program.
SAISD sites most highly rated the quality.of éhe program staff and oppor-
tunity for students' learning about occupaéidns. Student motivation and

»progfam organization and coordination were less highly rated by HISD

sites, 'as were the orgénization's gains and program impacé on the organi-

zation at SAISD.
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___Table 27

Parent Opinion Survey Results - 'HISD

. Number o
Question Rank Average Negative
’ Response " Responses
Do you think your child has enjoyed partiqi- ‘ ) " 4,60 0

pating in the Career Education Program?

In comparison with regqular school programs, how
much opportunity has the Career Education Program 2 ‘4,57 0
provided your child for learning about occupations?

Would you say the Career Education Program-has 3 540
helped your child to form career plans? V. 0

In comparisoﬁ with past experiences in regular
school programs, how motivated to leara has your . 4 4,36 0
child been ig the Career Education Program? : :

If you-had to do it over again, would you want to
have your child participate in the Career Educa- 5 4.33 0
tion Program?

How would you rate the general quality of the
Career Education Program community resources . 8 4,33 0
your child has been involved in?

i Would you say your child has le:. red a lot while 7 4. 31 -
| attending the Career Education Frogram? ! 4.3

In comparison with reqular school programs, how much
/ opportunity has the Career Education Program pro- 8 4. 26 2
vided for your child's general learning? :

How well organized’and coordinated do you think the | 9 4 i "
Career Education Program has been? N -2

How would you rate the general quality of the Career 10 L1 : '
Education Program staff? -13 3
How would you rate the personal counseling available 1 514

in the Career Education Program? “ . 3
How would you rate the overall quality of the Career [ ", 4.0 -
Education Program activities? -07 3
Have you received enough information about vour —
child's progress ir the Career Education Program? 13 3.93 5

S -

Average Response can ran:e'from a low of ].b to a high of .5.0.
Rank is determined by average respohse.

Negative responses are those that are 1 or 2.
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Table 28

Parent Opinion Survey Results - SAISD

h— Number of
Question ' Rank stra;:e Negative
Co po - Responses
Do you think your child has enjoyed partici-~- 1 4.52 ‘ 0

pating in the Career Education Program?

In comparison with regular school programs,‘how )
much opportunity has the Career Education Program . 2 .42 1
provided your child for learning about occupations?

In comparison with past experiences in régular
school programs, how motivated to learn has your: / 3 b.24 |
child been in the Carcer Eduggt:on Program?

How would you rate the gencral quality of the
Career Education Program community resources your 4 . b.25 )
child has been involved in?

Would you say the Career Education Program has 5 4.20 - 2
helped your child to form career plans? *

If you had to do it over again, would you want to
have your child participate in the Career Educa- 6. 4.13 2
tion Program? :

| How would you rate the gencral quality of the 27 : .08 3
Career Education Program staff? °

How would you rate the personal counselung available 7 4.08 2
in the Career Education Program? ! T

In comparison with regular school programs, how much
opportunity has the Carecr Education Program pro- 7 L.o8 2
vided for your child’s general learning?

Would you say that your child has learned a lot .
while attending the Career Education Program? 10 4.04 2

N\

How would you rate the overall quality of the .10 \_\“h ol 3
Career Education Program activities? ot

"Hew well organized and coordinated do you think the . 12 3.90 5
Career Education Program has been? *

Have you receivad enough information about your
child's progress in the Carcer Education Program? .13 3.83 . 6

Average Response.can range from a low of 1.0 to a high of 5.0.
"*Rank is determined by average response,

Negative responses are those that are 1'or 2.
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Table 29

Comhunity Participant Opinion Sufvey Results - HISD .

; Average Number of
Question Rank Res ogse Negative
P Responses
Would you recommend to other organizations or
individuals that they become involved in a 1 .81 0
Career Education Program?
Would you say the Career Education Program helps 2 4.55 0
students to form career plans? — '
Do you think that students generally gain from
their experiences in the Career Education Pro- 2 4.55 0
gram? .
In comparison with regular school programs, how
much opportunity does the Career Education Pro- 4 L.4s 0
gram provide for students general learning?
Do you think students enjoy partncnpatnng in the 5 .39 0
Career Education Program? _
On the whole, would you say that your organization
gains by participatirg in the Career Education 6 4.33 0
Program?
How ‘would you rate the general quality of the
Carcer Education Program staff with whom you've 7 4.30 0.
had contact?
Does your organization plan to continue its in- 8 5,16 0
volvement with the Career £ducation Program? g
Would you say that studeénts learn a lot while 9' 4.09 0
attending the Career Education Program?
How would you rate the impact of the Career Educa- 10 .00 |
tion Program on your organization?
In comparison with regular school programs, how much 12 3.88 1
opportunity does the Career Education Program pro-
vide for students' general learning?
In comparison with regular school programs, how : '
motivated to learn do you think students are in 12 3.88 4
the Career Education Program?
How well organized and coordinated do you think the 11 1

Career Education®Program has been?

3.94

Avorage Response can range from a low of 1.0 to a hi gh of 5.0

Rank is determined by average response.

Negative responses are those that are 1 or 2.
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Table 30

™~ Commur.ity Participant Opinion Survey Results - SAISD »
. Average Number of
Question " Rank Negative
Response Responses

How would you rate the general quality of the
Career Education Program staff with whom you've i L.73 1
had contace?” b N

In comparison with regular school programs, how
much opportunity does the Career Education Program 2 4.70 0
provile students for learning about occupations?

Do you think students enjoy parttc:pat:ng in the 3 4.61 0
Career Education Program? ; - '
Would you say the Career Education Program helps 4 ' 4 59‘- !

students to form career plans?

Would you recommend to other organuzatnons or indi- . ,
viduals that they become involved in a Career Edu- 5 4,52 1
cation Program?

“In bomparison with regular school programs, how -
motivated to learn do you think studeats are in 6 &L.Lg 1
the Career Education Program? . \

Would you say that students learn a lot while attend- 7 L. bs 1
ing the Career Education Program? . *

In comparison with regular'schooijprograms, how much ’

opportunity does the Career Education Program pro- 7 4.45 1
vide for students general learnifg?

Do yoﬁ think that students generally gain from their ) 4.43 )
"experiences in the Career Education Program? *

Does your organization plan to continue its involve- - 10 L.36 : 0
ment with the Career Education Program? *

How well organized and coordinated do you think the 1 4. 34 ’ 3
Career Education Program has been? \ °

On the whole, would you say that your organization

gains by participation in the Career Education Pro- 12 4.27 3
gram? - ‘

How would you‘rate the impact of the Career Educa- 13 5,16 2
tion Program on your organization? - ' .

g

Average response can-range from a ﬂow of 1.0 -to a high of 5.0.
Rank is determined by average response.

Negative responses. are those that are 1 or 2. Y

3
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Conclusions

Any conclusion which may be drawn from the outcome evaluation are
affected by the unknown equivalence of experimental and control groups
and the short time betwgen_prete;t and posttest. It was not possible
during‘any of the ék;ee program years to maintain a true éxperiﬁental
design: experimental and control groups randomly selected from a commgn
applicant pool. In the current year al! SAISD control" students had opted
out of the program and HISD controls were friends of the experimental
students. Given this practical reality, every attempt was made to ensure
same’reasonable comparability through redhcingltesting absence énd equat-
ing statistically. Ho@ever, it must be rgcognized that thére can.be no
real remedy, and the groups?comp;red in t;is evaluation may have differed
'oh dimensions which had more effect on the test results than the treatment
condition - being in the experimental or ébgtrol group. t

Also, due to the group recruiting problems, pretesting could nof be
completed until Décember, 1978. Posttesting‘took place in May, 1979:
This testing schedule could have had two undesirable effects. First,

.\
many experumental students were pretested after having significant ex-
posure to the EBCC progfam. The pretest may thus not be a good indication
of performance prior to treatment; treatment effects may have already
occurred. Second, the time interval between testing points was brief,
‘thus not allowing much Eoom for growth,
Tﬁese factors-represeht'significant limitations in the outcome eval-

uation. Accordingly, the results must be interpreted cautiously and con-

servatively.’



¢

The outcome evaluation tested experimental vs. coqtrol'group perfor-
hance on career skills, basic skills, and life skills measures. The
career‘skills results offered no support for EBCE prograa efficacy in
this area. The basic skills results in one school confirmed the equiva-
lence of the experimental and controi group performance, buf in the other
séhool the control group‘waﬁ generally superior. The findings here were
thus mixed. In life skills no cohsistent superior performance on the
part of EBCE studentq.was in evidence. Overall, these be§ults sugges ted
that the EBCE vs.*high school curriculum does not significantly ef;ect
performance on thé.measures u;ed_in this evaiuation. The experimental
and control groups‘performed at about the same level on the prete;ts.and
the bosttests. It should be em#ha;ized that these findings must be in-
terpreted in light of the limitat;ons described above.

The final outcome evaluation element involved survey feedback from
the students, parents, and employers participating in the San-Antonio
EBCE program. Each of these pafticipané grou;s rated the program very

highly in terms of its content, conduct, and impact.
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*. 'Required Program Features

This section_of the report presents the program reqoirements for the
San Antonio EBCE implementatioh and_briefly describes how each‘was.met.'
The requirenents‘are'drawn from the SanvAntondo-program.plan (Reprinted
0ctober Tk 1976, and the USOE specifications (Federal Register, Vol. 40,

No. 220, p 52962 529 S). Most of the commentary summarizes information

A

‘_ presented in other’sectnons of the report. This section is intended to
~concisely depnct the degree to whlch_formal program objectives have been

L4 - . ) . __/. < .
. met. - _ - -

Program Plan

The program plan lists three major project objectives for the first

-
o
-

year demonstration. Each is discussed below.

Continue the operation of an EBCE;program for the 1978-1979 school

- ~t
-

- year, provndlng 120 students ‘in two school dlstrlcts with EBCE benefits

as SpeCIfled under the Project Approach. The process evaluation demon-

'strated that this obJectave was Iargely ‘met., The student groups number-

.M

. |ng 108 60 from one dlstrnct and 48 from the other partlc:pated in the
- - ~ LE
- program for the year. Students comp]eted most of the program requnrements

Y X - -

'i and act:vnttes, thus experlencnng the nntended beneflts._ Some prob]ems ‘:__ o

’ o . . -.A ,"" - .__’4

T were encountered in completlng the learnlng ]evel prOJect requ:rements e .

'Z_at one district: .




- ' . B ———

Establ ish anci]lary'rejationships and operationalize'third party

evaluation. Th:s was accompllshed with Research for Better Schools con-

tinuing to serve as-the third party evaluator. RBS has experience in
. \ .
- career educatlon program deveIOpment and evaltatnon.

Facnlntate dnssemlnatlon of the EBCE program. ESC-20 has been very

active in EBCE dlssemrnatlon. The PFOJeCt Dnrector has made presentat:ona

on the program at a state-w:de meeting of curriculum directors and other

Pl

e

conferences.. Presentat;ons were prepared for the Region 20 Secondary _
,Prnnc:pals conference, 1nvo]vnng 50 school districts and the Texas Voca- -
tional Guidance Workshop.' Representat:ves_of four reguonal service
centers’ and numeroos'scnool/districts have yisited the project. San
Antonio was also the site of the-1979 national EBCE conference. A struc-
tured SEte v}sit was developed and of%ered at SAISD for conference parti-
cipants. Representatives of over 25 school districts and other;education
“agencnes visited the SAISD site. During'the past Summer ESC-EO organized
and corducted three awareness sessions' for local school dastr:cts regard-
ing the’EBCE models. .Accordlng to the;Texas Educatlon Agency, 11 school
districts in Texas are now operating EBCE programsc These aQOptGons are
at Ieast'partiaij an effect of the‘ESC-ZO dissemination activities.

b

USOE S[gnlflcant Program E]ements

~

The FederaI Reg:ster xndlcates three ”slgnlfncant elements“ to be

included. in prOJects lntendxng to demonstrate the EBCE model. Each of

these is descr1bed below. ‘ VA




It represents a comprehensive alternative to regular high school,

offering courses which either fulfill or suppiement all requirements for

.

graduation. The San Antonio program admitted juniors and seniors during

-

the third year, thus supplementing graduation requirements. The Texas

i

Education Agency approved the granting of cred:t which was awarded for
three academic quarters in the program. ln addition to offer:ng EBCE
activities in carear, basic,'and'life skil]s, the program allows students
to take courses inntheir sending sehools, from tutors, and with other area
educational institutions. There are also textbooks, reference boeks,

. . : .
individeélized learningvprograms, and other materials available in the
Learning Centere. The program thus provides combrehensive opportunities.

through an alternative school structure.

#

It is experienifally oriented in that students are permitted tc per-

form non-paid work ‘tasks as well‘aS'to observe adults instheir work’eni’"

vironment. It enta:ls the oggortun:ty for exposure to more. than one

commu1|ty site, and. requ:res learning more than one type. of work-related

-

skill. The activities in the work place are ogganized to yield academic,

.career, and interpersonal skills, as well as occugationzc] skills.. The
process evaluation demonstrated that the program was experientially or- R

‘iented, with students spending approximately 15 hours a week at cqhmunity

sites. Most students.visited at least nine sites on awareness visits, -

six sites for career explorations, and two sites for learning level
projects.. All student experience was on a non-paid basis. The activities

in the work place tended to promote a variety of skills and to provide o .

.exposure to a variety of careers. ' - o ]



——USOE _Recuired Program Features

s

It possesses an organizational structure made up of school and com-

T

munity representatives whose sole purpose is to render advisory, policy

making, or operational assistance to the program.. !n planning the San

Antonio program, awareness building presentations were made to PTA groups,

~

civic clubs, school assemblies, énd.Church groups. School staff members

‘were also invited to the initial training session conducted by NWREL.

. . /
There has thus been a sharing of information with school and community

representatives. An advisory committee was constituted to serve the EBCE

project, but the committee never assumed an 3active role.

e

<A systematic plan [is required] to eliminate existing sex bias and

sex-role stereotyping and to avoid introducing these elements 1nto the

activities undertaken with respect to the demonstration project. The

:'proposed plan included the creation of advisory committees in each school

h . R . X -~
district to review activities related to the avoidance of sex-ro]e stereo-

typing. The activities included staff training, learning resources

“acquisition, student placement, and student counseling. The committees

were constituted but not activated in time to serve this purpdse. Aécord-
ingly. the evaluator conducted, the planned reviews and found project ac-
tivities in cgmpljande with the intent to avoid sex-fgie stereotyping.

. A third party objective evaluation [is requi red] the design of which
: ' R

should attempt to measure student outcomes against stated objectives of

the project as well as gather such procéﬁs and treatment information as

will show reason why the;grbjéct was or.was not successful in achieving

-



‘

! ‘ . : :
the desired outcomes for the designated population of student participants.

RBS designed and implemented a comprehensive brocess and outcome evalua-

tion which successfully met this requirement.
A strong emphasis on sex-fair guidance, counseling, placement, and

Projecf staff were given advice and

follow-up services Lis required].
suggestions in these regards by the NWREL trainer, a Texas SEA consultant,

and the RBS evaluator. Staff training sessions were offered by expert
consultants. The project appears to meet the objective but could be

strengthened by a formal plan for these sex-fair services.

“pe



Recommendations

In previous years.the primary function of preparing recommendations
der?ted from the evaluation was to assist in program refinement for
future years. As the presently reported year was‘the last one in the
VEAD funding cycle, this year's recommendations have a slightiy different
function. First, it was undertaken to prepare recojhended content and

format for the final project records. These records were(viewed as an
important representation of the three-year ESC-20 EBCE project. Second,
since one ot'the dfstricts planned to continue the EBCE program, under
local fundihg, it was considered appropriate to prepare programmatic!

: recommendations'for\tontinuation at that site.

\,

, X

Project Records O

In order to satisfy VEA finding requirements, it is necessary to

demonstrate that program performance has fulfilled the program standards
established by NURELFand ESC-20. In addition, nt is necessary that the
: —relatuonshup of program actuv:tles to academuc credut awarded be estab-

lished. . Records from prOJect operations can,satisfy_both_these_rquifef -
ments. -

S

In order to make recommendations.ih.this area, existing records and

materuals at both HiISD and . SAISD were reviewed. 'Record‘protedures were

-

found to be somewhat different in the two dustrtcts. For example, at

s

HISD each staff member supervnsed all students for partucu]ar program

~ s

. "~ 'elements.. These duFferences calaed for slightly dufferent recommendatuons

~

\}n re]at:on to records. o o ' B




It was determined during the review that additional documentation
was needed to demonstrate the rationale for conversion of program activi-

- ties to academic credit. A form was devised and given to project staff

~

/ ~ ' * ,-. B e
at both HISD and SAISD to complete fori each academic,'area in which credit

was awarded. The information sheef for this purpose appears in the appen-

d i X. ) ‘.‘,\

The recommended records contené\is as follows:
Harlandale (H1SD) : |

Project Description ‘ r

e Student lists by year ' ‘

° Community site lists by year, with any descriptive information
sheets .

) Learning'resources lists; catalogues, or card files

e Evaluation reports

® All student application forms by year for those students not
selected

e RBS Student Profiles _

. ® Credit conversion information] sheets

N . s

PartiCipéting Student Records;/alphabg;iCSI, by year

e Initial tfaﬁscriptAfrom sen&ing scﬁsol e

- e Quarter Mastéfléummary Sheet(s) - f ' ;;
° Réquf;eﬁgnts tompletiod‘Formg o

‘ e Zone Debriefing Forms S L \
o _— : . SN
® Fimal transcript from sending school . A\

e Student Application and Parent Perm%ssion Fbrms

” e Student Transportation Agreement

Chee g

- e P




Sample Student Products, 20% of students by year distributed
evenly over staff member caseloads; all names should be removed.

e EBCE Student Frofile

e EBCE Student Questionnaire

@ Career Exploration Packets, with weekly tnme slips and site
information forms

San Antonio (SAISD)

Projeét Description

e Student lists by year

e Community site lists by year, with any descrigtive informaticn
sheets

- @ Learning resources lists, catalogues or card files
® Evaluation reports

e All student application forms, by year for those students not
oo selected

e RBS Student Proflles
° Credit codyersion-information sheets -

Participating Student Records, alphabetical, by year

e.lnitial transcript from sending school

e Transcript evaluation Forms‘
° Student Progress Formsiepd Competeney Ceftifieetion Forms
® Finalktr&nsc?ipt frd; ;ending-schoel -
: A , A ‘
‘o StudentuApplicatibn and ParentvPermis§ion Forms
\-,,.-’ . . : ' D o -

5 Studenﬂ TnanSportatnon Agreement

l o

y ’ .
® Acknowledgement of EBCE Polncnes | o
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Sample Student Products, 20% of students by year; all names
should be removed

e Career Exploration Packets N
e Life Skills and Learning Level Packets

e Competency materials and certification

The recommendations for permanent records call for division of these
records {nto three setcs: ?roject Description, Participating Student
Records, and Sample Student Products. _ _;

The project descrintion records provides overall fnformation‘about
the project's orgahization and major elements. The student progress
records comprehen5|ve]y document the act|VLt|es and accomplnshments of
all students while in the EBCE program. The final set of records includes

sample reports and other materials generated by students. These show

the genecal quality of stident work and experiences in the program.

e
-

Program Continuation

Each major area of program activities-was reviewed and considered in
- terms of refinement‘for contindation of the program hexI’Year under local

‘__..

_fuhding. Recommendatnons were not prepared for the HISD program sance.
¢
that district had e]ected to not provide local support. The nntent:on,

of SAISD to change the program from a full- tume currucu]um to a part tume o

N

exper:ence complementung regular school courses. prompted the addltnon of

>

scheduling as a top:c of concern. A dnscussnon of program activities

M

_ahd scheou]ing follows.

"~




_,//ﬁi ‘ ‘ o

Career Exploration. The evaluation review indicated that several

”steps in the Career Exploration proces§, :s prescribed by the NWREL model,

have been dropped from practice. The Exp]bration Packets often have
incomplete séctions. Also, staff evaluation comments often are not
focuged on career devalopment, but rather are very general and redundant
with student and employer comments .

'I£ is recoimended that either the existing E;pforation Packet format
be fully implemented or a new packet be const;hcted to include only con-
tent of high ériority to the staff. Staff evaluations don't appear to |
add much information and probabfy should be eliminated unless they can be
made meaningful. A possibility regar&ing the staff evaluations would be
to.structure them-as a prodqct of a debriefing session with the student
after the exploration. .

Learning Level Projects. The Learning Level Projects have been con-

ducted in close approximation to the specifications of.the-NWREL:model.

——— e

One suggestion would be :to encburagé students and staff to do more pre=-

ty

A

structuring of the information and experiences which are expected - from

the project. The prestructuring should be based on the student's progress

~

.and problems in career planningL. Similarly, the project reports could be

more complete and more reflective of the career planning process.

‘Life Skills Projects. The life skills project concept and model

'specifications are relatively sophistiéated'%nd demand a fairly high B

level of academic fuﬁctioning on the part of students. The concept of

"blending'' discipline objectives is complex. The procedural notion of .-~

-
v
)



students designing and managing their work requires a level of indepen-
dence and motivation which is not predominant in many secondary schools.
There also 'may be a priority conflict betwes  working on 'problem-cen-

P _
tered" projects and using projects to provide coverage of more ''basic"

skills. T | :

The qualifications above may serve to introduce the assertion that
projects as construedhby NWREL may not be uniformly appronriate for pop-
ulations such as San Antonio EBCE students. The range of abilities and
needs is wide, with more emphasis at the 'basic' end of the scale.
Accordingly, it is recommended that life skills projects be revised in
concept and procedure to be consistent with.the characteristics of the
students. In many cases this has been-done de facto; this should be
recognized and gui]t upon. The projects should be structured so that the
objectives and procedures are realistic and useful Pro;ect content

should be selected to cover student needs in bas:c skills, coursework which

has been missed, and the transition to adulthood.

4

r~ -
~

' = =jenm med—and

executéd“by the éan_Antonio staff. The'incﬂusion cf pefore and-after
measures is beneficial, as it makes progress evident to students and
staff.” The competencies should be continued. One recomﬁendation is made:
‘cowpetency areas should be teviewed for lccal relevance. It is lnkely
that all of the NHREL areas w:ll be retalned but addut:onal competencles
may be judged worthwhlle.. For example,:-anan Antonio 5 minimum Ievel of

bi-lingual competence is needed; competence in using the public transpor-

tation system may also be seen as important.



1

- \

Student Journals. \This activity has not been implemented with any

consistency. Tnere have been long periods cf time when no journalg have -
been submijtted by students. Even when journals have been undertakén{

they have usuaily lacked 'substance. However, because of their poteﬁtiél'
value in fostering communicatioﬁ, prompting ref]ec;?&enegg, and represent-
ing growth in the program, it is rec&mmgnaed that journals be continued.

<

Their content should be fo:used on career-related concerns and the rele-
' ) ' . ’

vance of program events to individual learning plans. - They should be in-
itiated after the orientation period, when all program elements are in

operation.

g
i

Scheduling. Two factors seem to determine the success of part-time
schedu]iné: the first béiqp the natural seqﬁence of events on community
sites. Depending on the kind of business, early mornings, lunch hours,
or late afternoons may present log:st:cal problems or. be unrepresentat;ve -
- of the: career envnronment.'!Th:s should be checked outrwith‘community |

sites. The second is scheduling of courses at the sending school.. If

-

- - - -

COL:P L, y - T 2]
. schedule. .Other part-time programs may'havé established the precedent..
and means for acéommodating compleﬁentary course scheduling.

" Most schools seem td'ﬁrefer a split with mornings for‘c]asswork'and
: /

afterncons for site work but thns presents prbbiemi/for extra-curricular

actnvntnes and reSults in program work after schooV hours . Fo!reffect:ve
/
|mp1ementat|on of the program it would be recommendgd that one or more

full days per week be devoted to sites and the remannder to school




ve

classes. A possible schedule could be as follows: one full day per week

devoted to community site work, three morning periods of the remaining

- y

four days in sending school courses, and the remainder of time available

for a combination of learning center and site activities, as dictated by

\

student learning plans.

Summary Recommendations for Program Continuation. After reviewing
. i

project records and activities in depth; the evaluators attempted to frame

“

a set of broad recommendations for the project continuation overall.

The recommendations are based on this year's site visits and previous
-\ ' : .

experience. They are as follows:

~

e Continue the Student Journals with suggested modifications.
e Combine Career Explorations and Learning Level Projects as
a single activity with more than five days on community
-sites and an in-depth Career Project Packet as a product.

(1 e Structure Life Skills Projects around individual student

neeéds such as course deficiencies, career planning, or
skills development; it should not be necessary to fit them -
inté the five pre-defined life skills. '

e Competencies should be continued; the range of areas could

probao ly Toadened

e

-83-

<4



Summary
\

The San Antonio Experience Based {EBCE) Program was a three-year,
federally-sponéoréd implementation of the Northwest Regional Education
; Laborafory (NWREL) EBCE model. This broéram is designed to assist youtg
fn making a successful transition to adulthood through_community-based

and learning center experiences. The San Antonio project was developed

by the Educasiéz\?ervices Center - Region 20 (ESC-20) and implemented by

the Harlandale Independent School District (HISD) and the San Antonio -—— ——

Independent School District (SAISD). The funding guidelines called for

an objective, third-party evaluation. A comprehensive process and oulcome =~~~

evaluation was conducted by Research for Better Schools (RBS) of Phila;
\ delphié. The present report describes the evaluation activities and
third'féar resulis,l h

The evaluation consistéd of Soth process and outcome components.
Two intérim proces; é?aiuafion~reports haQe been previcusly submitted to

highlight program pfoéress and concerns. The present report représents

—~
NP
“

.the’evaluatibn effort over the 1978f1979 program year.

s

Process Evaluation

The process component of the evaluation was designed to provide in-

formation on each of the méjor elements necessary for successful implemen-

tation of the EBCE program. These elements have been categpfized as

4

follows:

LY
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e Personnel

5 & :
e Learning Center

® Communfty Site

® Students

Learning Plans
Learning Activities
Guidaﬁce

‘Student Records

Implementation Standards in each area were developed by .the evaluator

: based on the prOJettTErgg”sal»and the NWREL model

A maJor_functlon of the process eva}uatnon was to provide Feedback

and recommendatlons to ‘the pro;ect staff regard:ng the essentlal program -

-D

elements. The process evaluation was also lntended to document the ex-

tent to whach ‘the |ntended program was actually |mp1emented

Information pertinent to evaluatlng the program elements was obtalned i

durang the three s:te visits made by the evaluators of the San Antonio -

prbject.~ The implementation of each element was directly observed. Each:

S . . R
staff member was interviewed several times.

All project files and records

Aaeﬁe rev:ewed by *he evaluators during the course of these site visits.

Project staff were selected by the part:c:pat:ng schoo] d:str:cts

during the 1976f1977 program

manager, guidance counselor,

year. Each dlstrfct selected a project

“and learning ﬁenager.- All staff but-the HISD

project-manager continued into the current yeer.' The HISD, learning manager

waS‘selected to fill the open position and a new professional was re- .

cruited.- SA[§D'added a fourth professional position for the current'iear:

’

The project staffing appeared to be generall& adequate for implementing

‘the program.

85—
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‘Learning resources consusted of those in the learnlng center and
those provided at communnty sites: Each district establnshed a learning
center, one in a school buildind'and the other in a commercial building.

- These centers were adequate for program purposes. Both schools continued
the acquisition of learnlng materlals for the centers. Community sites
were recruited in abundance with 123 for SAISD and 69 for HISD.

Constructlngfthe’student groups was somewhat problematic. ‘SAISD hadu
to exhaust its pool of 238 applicants to obtain 60 prOgram partlcipants.
This precluded the pOSSIbi]lty of a true experlmental evaluatnon des:gn,
and the comparnson :group was formed of applncants/who opted out of the
program. HISD did not have sufficient applicants to fili.itc program
group. Only 48 students were recruited; each of these nominated a peer
for the comparison group. All student selection was conducted in a fair
and unbiased manner.

In both distrlcts the project staff membera shared responsibility
for'developind students' learning plans: The planning task was more
centralized with the léarning manager at SAISD, 'whlle each HISD staff

__member had charge ot.a grodp of students. Learnlng plans were carefully

‘ developed w.th knowledge and awareneSS of each student's needs and inter-
ests.

The implementation of learning activities proceeded successfully

with the majority of students completlng the major prOJect requ:rements.

) 9 Awareness Visits e 7 Life Skllls PrOJects
e 6 Career Explorations ® 12 Functional Competencies
® 2 Learning Level Projects ‘e Weekiy Student Journals
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Most learning activities invoivéd the use ;f community sites as well-as
learﬁing center staff and resources. Problems in implementing learning
level projects in one di;trict wére noteq.

The avoidance of sex- role stereotypxné'was an |mportant aspect in
the program plan relevant to staff training, communlty site deveIOpment,

student placement, and persona] qounsellngﬂ An externa] advnsory‘com-
. mittee was planned . in each district to'feview project activities as thgy
relate to the avoidance of sex role'stereofypingl These committees were
composed but not operationaii;ed. The evaluator served as a reviewer in
their ;tead and found the'program in comp]iange wjth stated intentions.
The process evaluation indicated that the EBCE program was imple-

mented aga:n this year in general conformance w:th the fundlng requirements

. ) ) -
'and program plan. The* staff did a commendable job of operatnng the pro-
gram. Some operational difficulties and many program strengths were

noted.

Qutcome Evaluation

Thfs bomponent.bf the evaluation was organized to measure sfuaent
gffeéts attributabig to participation in the EBﬁE program. The categoriés
of cutcome objectives included student development in career skills, basic
academic skilis and life skillg. The EBCE program model includes a large
number of intended benefits for paﬁticipating students, the schools, the
economic sector, anq'thé community at large. The presenf evaluatfon de-
sién considered only student variables, which were seleéted for study |

-~

.based on their'represen:ativeness'of program value and their measurability
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in a precise behavioral way. Using these qualifications, not all vari-

-ables of interest could be included. The fotus was on those areas whicn

were both meaningful to the model and amenable to objective assessment.
The areas of student outcomes selected were as follows:

o;JCéreer Skills

Career Knowledge
Identifying Interests
Understanding Work

e Basic Academic Skills

Reading
Writing
Mathematics

e Life Skills
' Attitudes Toward Léérning
Acceptance of Self
‘Acceptance of Others
The outcome evaluation was designed“to- determine to what extent the EBCE
program effected desired student outcomes in the above areas.

The most desirable outcome evaluation design'wou]d'have been a true
experimental one with 60 eleventh and. twelfth grade experimental students‘//
in each EBCE group and similar groups of 60 comparison students. The in-
tended design could not be established due to student recruitment pqu-'

lems. Rather, the available groups fit a quési-experimental pg{adigm,
with groups of unknown scientific equiv;;ence. This presented a\major
}imitation for thé evaluatfon.. |

. The instrument paékage inciudéd\%he-Comﬁ;ehensive Tests of Basic

Skills, the Assessment of Career Development, the Student'Atfitude Survey

and the Self-Directed Interest Inventory. instruments were.administered

!
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in a pretest-pcsttest_pattern. 'Student, Parent, and\éommunit;”Participant
Surveys were also administered. h

The."t" test for incependent sahbles and analysis of covariance were
selected as the prnncnpal analyses. . Between group differences dependent
on group membershnp were tested. Ch'rseuare analyses‘were used to test
“the congruence between freely chosen occupatnons and occupat:ons of meas-
ured '‘best fit'" as measured by the Self- Dlrected Interest Inventory.

The results gave no support é;r program effectiveness in career
skills or life skills and some support for impact in basic skills.. The:
'strength of conclusicns which could be drawn was limited by the student'

group.problems'and the pretast-posttest schedule. The participant per-

ceiyed effects surveys offered strong support-for the program.

Conclusions

The ESC-20, HISD, and SAISD staff performed well in planning and
e - _ .
implementing the San Antonio EBCE Program. This program model requires

‘the recruitment of a large number of,community sites, the retraining of

A}

staff for new roles, the recruitment and orientation of students, and the

implementation of a complex program model. Students met most of the

activity requirements of the model .
The outcome evaluation did not demonstrate the comparative effects
in career skills and life skills which were intended. Basic skills

equity was confirmed in one school but not the other. Both experimental

- -

" and control groups performed, at atou: the same level on most measures at

pretest and posttest. EBCE program superiority'in producing learning



ty

effects was thus not'supporned. Survey results from students, parents,
and employers offered strong testimony regarding prégfamnqﬁality.and
value.

Tha project was also reviewea in_termé of its proposed objectives ~
and the releQant‘federai requirements. The project\@as found to be in
compliance with stated objectives and regulations, meeting both tﬁe let;ef

.and intent.
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HISD/SAISD - . . ' o Date

SAN ANTONIO EBCE PROJECT
PROCESS EVALUATION FORM

A. PERSONNEL - | o N

N - .
N

1. Describe any changes in staff compps}tjon.. Attach job descrip-
tions and resumes. . N -

2. Déscribe'any staff development a;iivities.

3. Dgscr}be any staff needs.
B. LEARNING CENTER

1. Describe iearning center facilities. Attach floor plan..
2. Describe Tearning resources. Attach listing.
3. Describe access system.

C. COMMUNITY SITES

1. Update site 1ist and complete i tems below:
a. p}eviOus sites _ '
b. sites added
¢. sites dropped.

d. new total _

2. Describe recruitment & development procedures. -

o



S 3. ‘Describe site analysis brocedures.‘ Attach forms.

4. Arc .i.us used for:

a. =~ '=r58 Visits

b. Expiorations '
3¢. Learning Level Projects . :
d. - Life Skill Projects | IR
- e. Competencies .
f. Employer Seminars ' '
g. Other |
‘ D.. STUDENTS .

1. Describe recruitment process.

2.. Describe selection process.

S

3. - Document group size. Attach name iists.

- ‘ Dates . ‘
Gkoups Selection Q1 .Q 2
Experimental
Control
i Alternate
-
2] /[
13; ,
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4. Document group changes. Attach name lists.

Change "] . ... 0 - ' '
Groups~v Initial |l Drop Add Total
Experimeqtal .
Control E : 3
- Alternate ' : ‘

E. LEARNING PLANS

1. Describe student assessment process.

2. Describe program prescription process.

L

3. Describe feedback and record keeping process.
L. Describe integration process.

5. Outline scope of_adf?vities/credits offered. /

F. LEARNING ACTIVITIES

1. Describe Awareness Visit procedures and list sites used..

2. Describe Career Exploration procedures and list sites used.

!

I~
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v - .
)

3. Describe Learning Level Project procedu}es and list sites ysed.
) , ’ >~

4. Describe Lifﬁ Skills Project procedures.
) /

o

5. Describe Competencies procedures. .

6. Descf?be,Student Journal procedures.

- A
-

7. Describe Employer Seminar proqedurés.

8. Document extent to which students met requirements in each
learning activity area.

G. GUJDANCE

- 1. Describe guidance procedures.
2. Describe avoidance of sex~role stereotyping procedures.

H. STUDENT RECORDS

1. Describe student evaluation records. Attach forms.

2. Describe permanent records. Attach forms.

L

3. Describe activity monitoring records. Attach Forﬁ%.




Backup Information needed:

List of community sites

Catalogue of learning resources

Student lists for each group

Y

Credit distributions and activity to credit conversion

Student records of completed activities

All student record forms, particularly

g.
h.

transcripts

. quarter summary sheet

quarter grades and credits

| daify attendance

learning center time record
community site time record
activity master schedule

zone requirements completion form

~
(e
Ko,



CREDIT AREA:

A. Activity ._ B. Location

Awareness Visits Learning Center

Career Explorations Community Sites

Life Skills Projects Home Schoo!l

Learning Level Projects Other, specify

RERRRNRRARRNRRY

Competencies

Tutorual; ’ C. Time Duration
Home School Courses Average
Othgr, speci fy Range .

D. Description of activity in terms of objectives, content, and resources
avaitable: : : ~




SAN ANTONIO EXPERIENCE-BASED CAREER EDUCATION‘DEHONSTRAIION PROJECT

COMPETENCIES
LIFE SURVIVAL SkI;Ls

' Examples
N of

Debriefing Information

December, 1978
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SAN ANTONIO EXPERTENCE~BASED CAREER EDUCATION DEﬁDNSTRATION PROJECT

. DEBRIEFING INFORMATION ON COMPETENCY NO. 1

Transacting Business on a Credit Basis
- REQUIBED READING/ASSIGNMENTS THAT ARE FINISHED PRIOR TO CERTTFICATION

1. Read ACCEPTING CREDIT RESPONSIBILITY, pps. 5-40.

- .. 2. Do problems 5, 6, 7, 9, 11.

3. Be prepared to answer LM/LRS quizzing of vocabulary words
found at the 'back of each experience.

5- '\

.  WHAT HAPPENS AT CERIiFIER'S MEETING?

* (This information is listed in general terms and it is up to

- the IM/LRS to ask questions to see if student was attentive -
and in actuality does have a working understanding of this
competency. If a student obviocusly does noct have this under-

stand:l.ng action will be taken to recycle.)

l1. An explanation of how to f£fill out: credit application. -

2. Discussion of rights invdlved with credit application.

3.' Student will explain to the certifier the terms and con-
ditions of the bank's credit card, including credit limits,
interest charges, and maintaining a good credit rating.

4. Student will accurately complete an installment contract.

MEETING LIMITATIONS - . . s e S :
/6-12 students -
. EBCE Conference Room
1:15 - 2:15 p.m.

Any day of the week -
3-6 times per academic year

S:Lze of group
Location
Time

Day of Week
Frequency

00000 -
* o s o

* o s o

* o o o »
LI T S

o s 0 0 o
o o s o
* o o 0 o
o v s s.0
o 0 o o o
¢ ¢ o0
o s o o
s o s o

Ms, LINN BRILIMAN, Frost National Bank . -




| SAN ANTONIO EXPERIENCE-BASED CAREER EDUCATION DEMONSTRATION PROJECT

DEBR'EEFING INFORHAIION ON COMPETENCY NO. 2

Haintain Checki:;g ‘Account _

REQUIRED READING/ASSIGNMENTS THAT ARE FINISEED PRIOR TO CERTIFICATION _

1. FAMTLY FINANCTAL EDUCATION PROGRAM 1 MANAGING PERSONAL INCOME

. EXPERTENCE 1 Getting Paid by Check (Read for information) \
- EXPERIENCE 2 TUsing a Checking Account (Read and work out \
- all written problems and hand in to IM/LRS) o \

¢

2. REVIEW MATH SKILLS—ADDING AND SGBTRACTING ' \
(Do worksheet of problems and hand in to LM/LRS) -

WHAT HAPPENS AT CERTIFIER'S MEETING? = -

(This information is listed in general terms and it is up to
the LM/LRS to ask questions to see if student was attentive
and in actuality does have a working understanding of this
competency. If a student obviocusly does not have this under-
st:a.nding ~action will be taken to recycle.)

1. An explanatian is given on what a ‘heck is all about

‘ (how to use it, obtain it, etc.).

2. A discussion is given on the responsibility of having

- B a checking account (the repercussions of not handling

- T a checking account properly, the effect it has on credit

' rating within. the community).

3. ' The forms used in acquiring an account and maintaining an
‘account are used in a problem solving exercise called
E. Z. Money Checking Account Exercise. (This exercise is
‘completed at the bank before certification is given.)

MEETING LIMITATIONS
- Do not schedule meetings during the first week of the month

Dc not schedule meetings on Monday or Friday ’

Always be in groups of four to six in number

The student is to be briefed. by the LM/LRS before setting | -
up a meeting with the- cert:l.f:ler . i

Q9 000

Ms. PAM'SMITH, Alamo Heights Branch, U. S. National Bank
Ms. CARYLYN MISCOE, Alamo Heights Bra_nch, U. S. National Bank

\
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| SAN ANTONIO EXPERTENCE-BASED CAREER EDUCATION DEMONSTRATION PROJECT -

DEBRIEFING INFORMATION ON CO]&EETENCY NO. 3

: . Provide Adequate Imsurance

REQUIBED READING/ASS‘IGIMNTS THAT ARE FINISHED PRIOK TO CERTIFICATION

1. Read the following pamphlets: ' L
"Careers In Property and Liability Insurance” -
"Every Ten Minutes"

"Insurance for the Home"

"How to Avoid Costly Mistakes In Home Inaurance"
"How to Avoid Costly Mistakes In Auto Insurance"
"Health Insurance"

2. Establish an appointment with the I.H/LRS and be prepared to
answer questions concerning your reading of the above. '

WHAT HAPPENS AT CERTIFIER'S HEETING? '

(This :I.nformat:l.an is listed in general terms and it 1s up ‘to
the IM/IRS to ask questions to see if student was attentive
and in actuality does have a vorking understanding of -this
competency. If a student obviously does not have this under- »
standing, action will be taken to recycle.) '

MR. BURHE’L‘I ‘

Discusses the necessity of having someorne as an agent who
there is competence and confidence.

2. |Discusses automobile insurance (the necessity of having a
good driving record, how insurance is a money—mking company
and not interested in losing money to pooxr risks the

. -company does not have to insure a persom).
3. Discusses the need for insurance, gemerally. : :
4. A tour is given of Fred S. James Insurance Brokerage Offices.

MEETING LIIKTATIONS

As early as possible notification concerning meeting time
Group size-—five to eight -
He will meet at his office, Fred S. James Insurance Co.

- An appointment is .not to be made until a briefing: session
with LM/LRS has cleared the student for such action :

00O0O0

CERTIFIER
Mr. JAMES BURNEIT, Fred S. James Insurance Co.

135



SAN ANTONIO EXPERIENCE-BASED CAREER EDUCAIION.DEMDNSIRAIION PROJECT .

DEBRIEFING INFORMATION ON CGMPETENCY NOo. 3 : : //

Provide Adequate . Ingurance for Self, Family, and Possessions

REQUIRED READING/ASSIGNMENTS THAT ARE FINISHED 1%3_1011 TO CERTIFICATION

1. Read the following pamphlets: - /
"Careers in Property and Liability Insurance" (scan lightly)
"Every Ten Minutes” (thoroughly) . ;o ,
- "Insurance for the Home" (thoroughly) R - .
"How to Avoid Costly Mistakes In Home Insurance"” ' .
'{How to Avoid Costly Mistakes In A/uto Insurance"” :

2. Establish an appo:l.ntment vith LM/LRS and be prepared to answer
questions concerning your reading of the above. - L
* p , :

s

WEAT HAPPENS AT CERTIFIFR'S MEETING?

(This information 1s listed in general terms and it is up to
the LM/LRS to ask questions to see if student was attentive

and in actuality does have a working understanding of this
competency. If a.student obviocusly does not -have this under-

standing, action will be taken to recycle.)
Discuss Life Complexities/Responsibility Development in Insurance .

1. Relates the need for automobile insurance and why a person

needs it..
2. When one moves away from howe, the need for rental/home

insurance in order to protect personal property.
3. Life Insurance as a protection to loved omes, a retirement

rlar, or a loan policy.
4. A brief discussion of health/medical coverage as it relates
to your place of employment.

'

MEETING LIMITATIONS
Ag early as possible notification concerning meeting time

o
o Group size—three to four (five 1is absolutely necessary)
© Time—always plan on the meeting to be at 8:30 a.m., -
o - Location~-Mg. BARBARA BAIRD's Insurance Office _
© Do not contact the certifier until clearance is given by LM/LRS
CERTIFIER
‘ Ms. BARPARA BATRD, Aetna Insurance Agent

14



SAN ANTONIO EXPERIENCE-~BASED CAREER EDUCATION DEMONSTRATION PROJﬁCT

’ 'DEBRTIEFING INFORMATION ‘ON COMPETENCY NO. 3 ,
' Provide Adeg'uate Insnra.nce for Seif z' Family, and Possessions |

. REQUIRED READING/ASSIGNMENTS THAT ARE FINISHED PRIOR TO CERTIFICATION

1. Read the following pamphlets:
"Careers in Property and Liability Insurance" (peruse)
"Every Ten Minutes" (thoroughly)
"Ingurance for the Home" (thoroughly)
"How to Avold Costly Mistakes In Home Insurance"
"How to Avoid Costly Mistakes In Auto Insurance"
"Golden Rod" State Farm Pamphlet (thoroughly)

2. Establish an appointment with the LM/LRS and be prepared to
answer questions concerning your reading of the above.
(Discuss History of Insurance, how it affects economy of U.s. )

WHAT HAPPENS AT CERTIFIER'S mzm:mc?

(This information 18 listed in' general terms and it is up to
the IM/LRS to ask questions to see if student was attentive
~and in actuality does have a working understanding of this
competency. If a student obviously does not have this under-
standing, action will be taken to recycle.) g

- MR. HUDSON ' N
1. General Insurance Information for automobile insurance
- -1liability insurance, state requires it
-where to go for information \
-medical insurance in relation to aato insurance
~have to carry uninsured motorist insurance» .
-comprebhensive insurance
2. Sketches lightly--Life Insurance, Home Insurance/Rental Insurance,
" . Health. and Medical
' 3. General questions for topics
: " .. -What if my friend drives my car? (Broad ‘Form Indorsanent)
. . - =Why. do, insurance companies cancel?
4. Answers general questions students may have

\

MEETING LIMITATIONS . —

0 As early as possible notification concerning meeting time
which should always be scheduled at 8:30 a.m.

.0 Location--Bob Hudson Insurance Agency Offices

o Size——five to eight

o Do not.contact Mr. Hudson until you have done all the" prepara—
tion work and have cleared with m/ms - _

-

CERTIFIER
Mr. BOB HUDSON, State Farm Insurance

o S 14




SAN ANTONIO EXPERTENCE-BASED CAREER. EDUCATION DEMONSTRATION PROJECT

DEBRTEFING INFORMATION ON COMPETENCY NO. 4

File State and ‘Federal Income Taxes

. REQUIRED READIFIG/ASSIGNMENTS . THAT ARE FINISHED PRIOR TO GEKI‘IFICATION

1. 'Pick up’ ‘a tax packet from the LM/LRS (problems 1, 2, and 3,
general instructions, state and federal tax forms) and '
complete ard show finished product to IM/LRS.

2. Keep copiles of your math work to show LM/LRS if problems
arise in math. -

3. Use YOUR FEDERAL INCOME TAX." —

4. ‘Any resource person may be used to help give advice, but
the student will have to do the work himself and be able to
explain to the satisfaction of the certifier how he arrived

at certain figures.

WHAT HAPPENS AT CERTIFIER'S. MEETING?

(This :Lnformation is listed in general terms and 1t is up to
the IM/IRS to ask questions to see: if student was attentive
and in actuality does have a working understanding of this
competency. If a student obviously does not have this under-

sta.nding action will be taken to recycle.)

MS. H'IJDZIAK/HR FREEHAN

1. All materials are lzid out before then. :

2. They go through the problems with the students. \
(looking for students' comprehension of instructions, simple
math done correctly, 75% of items in the correct spot, the

' returns are completed)
3. General discuss:l.on of the function of the Dept. of Revenue.

MEETING LIMITATIONS

©c000

0 As early as possible notification concerning meeting time

(preferably before Janusry 1, 197 )

Group size-—ome to two

Please call if they cannot make it

Location—Department of Revenue Office, #167

An appointment is not to be made until a briefing session with

the IM/LRS haé cleared‘ the student for such action

CERTIFIERS

Ms. SUSAN HUDZIAK, State Department of Revenue )

" Mr. BARRY FREEMAN, State Department of Revenue

Q ‘
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SAN ANTONIO EXPERTENCE-BASED CAREER EDUCATLON DEMONSTRATION PROJECT

DEBRIEFING INFORMATION ON COMPETENCY NOS. 7A & C

- First Aid and Fire

REQUIRED READING/A§SIQIHENTS THAT ARE FINISHED PRIOR TO CERTIFICATION

1. Attend Seminar #1 with Mr. Dorn Anderson on’ fire -ergencies.

2. At Seminar #1, Mr. Anderson will hand out a- -packet of work
vwhich is to be completed and handed back to him the following
week at Seminar #2. .

3. Attend Semipar #2 with Mr. Anderson on First Aid.Emergencies.

4. IMPORTANT! Tkis series of seminars will be given only three
times this year So plan-ahead.

WHAT HAPPENS AT CERTIFIER'S MEETING? (This information 1s listed in general
terms and it is up to the LM/LRS to ask questions to see if student was attentive .
and in actuality does have a working understanding of this competency. If a
student obviously does not have this understanding, action will be taken to recycle.
SEMINAR #1
1. Requ:l.rements for a fire (behavior of a fire, increasements in relation
to time
2. Survival in a fire (deaths usually not due to flames)
—main cause asphyxiation .
——next cause is intemse heat (one breath can be fatal) -
—-third cause is smoke (poisonous. gases)
—ways to avold fire are given .
3. Portable fire extinguishers. Several kinds available.
4. General suggestions given relating to fire (kitchen fires,
electrical fires, rescue, have a plamned esca.pe)
SEMINAR #2 \
. 1. Basies of first aid are given
2. Inadequate respiration and what to do about it
(act quickly, know the signs, begin artificial respiration)
3. "Severe bleeding and what to- ‘do. (stop bleeding by direct
pressure generally) (know your pressure points)
4, Treat for shock. -
5. What to do for fractures
6. In case of burns types of treatment
‘7. Poisoning \ '
8. Heart attack, symptoms, not a rapid death
. (cardio - heart - pulmonary - lungs - resuscitation)
(mouth~-to-mouth resuscitation)’ _
Try to keep calm and ‘try to doyonr’best

MEETING LIMITATIONS ' ‘
o There will only be three series of sem:!.nars this year

o Two~hour block of time 18 required
o Dates of seminars a.lways come in one week intervals, you must
attend Seminar #1 and Seminar 2

o Group size——five to\twenty :
o Materials given at first seminar must be completed by one week

later and handed in at Seminar #2
o Appointment for this seminar must go through IM/LRS

o- Location-San Antonio Fire. Department
-cmnrm Hr. DON mznsou, San Antonio Fire neparmengl 45
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SAN ANTONIO EXPERTENCE~BASED CARFER EDUCATION DEMONSTRATION PROJECT

DEBRIEFING INFORMATION ON COMPETENCY Nb, 7B

- Police Emergencies B . : o o L

REQUIRED READING/ASSIGNMENTS THAT ARE FINISHED PRIOR TO CERTIFICATION

~

1. Do the worksheet "Police Emergencies"

2. Contact Officer Chuck Martin tc see what Tuesday evening
you should go to San Antonio City Municipal Court (there need
to be three to five of you for this gsession) for a seminar
with Judge Blaine. A form will be given to you to be filled
" out at this court procedure/proceedings.

WHAT HAPPENS u*m‘ls MEETING?

(This information ig listed in general terms and it is up to
the IM/LRS to ask questions to see if student was attentive
and in actuality does have a working understanding of this
competency. If a student obviously does not have this under-
standing, act:!.on 1'-/111 be taken to recycle.)

1. They present thedr worksheet (an honest effort should be
made to complete this work in correctly spelled words.and
complete thoughts) to Officer Martin. .
2. Discussion of the worksheet. ' _
3. Discussion of the legal process of a traffic citation. )

_ MEETING I.IMITATION’S

Heet:l.ng dates should be scheduled for Mondays, after clearing
with the LM/LRS | )
Location--San Antonio Police Statfon ) - s or
Maximum mumber of students——two L -
Written answers must be legible (neat and correct spelling)

o

-

000

'CERTIFIER '
Officer CHUCK HAEI‘IN San Antonio Police Department

Ma

-
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DEBRIEFING INFORHA’.L‘ION ON COMPETENCY NO. 7

Police Emergencies o \

STUDENT'S NAME

Date

Answer the following questions before ma.king your appointment with police
of‘...cer. . .

1. How do -you report emergencies to the police?
N | .
N | \\\ . E . {

2. Discees the difference between trespassing and burglary:

3. What would you do if you hear a prowler outside your home? (Can you
legally shoot a prowler on your property?)

4. What would you do :Lf a prowler entered your house? {Can you legally
shoot a prowler inside your home?)

AN o

5. What would you do if you were approached by an exhibitionist?
N ‘

6.

What should you \33 if you are followed by a person ‘unknown to you?

el




\
Ay

|
. PROCEDURE:

1. Answer questions. : ‘ )

. 2. Make an appointment with a police officer (maximum of 2. students).

3. Bring answer sheet to the appointment to discuss with officer.,

4. Written answers must be legible (neat and correct spelling),

5. Interview/Seminar must be conducted to the satisfaction of the police

officer in order for you to be certified as competent in handling
police emergencies. . o

14g . .



'SAN ANTORIO EXPERTENCE-BASED CAREER EDUCATION DmONSTRATIOﬁ PROJECT

DEERTEFING INFORMATION ON COMPETENCY NO. 8
Participation in Electoral Process

REQUIRED READINGIASSIMENTS THAT ARE FINISHED PRIOR TO CERTIFICATION

1. Each student must attend a seminar with Ms, GRUND prior to
receiving materials for preparation (four to twelve members).

2. Read FOR YOUR INFORMATION and discuss with the IM/LRS

3." Read the following chapters in the notebook, GOVERNMENT IN
OREGON, The Function of State Govermment, pps. 306-337,
Property Tax, pps. 128-157, and discuss with IM/LRS.

4. Read Washington County's VOTE, discuss with IM/LRS.

5. Read ELECTION 76, Ballot Heasures, ‘and discuss with LM/LRS.

6. Read information from outside sources on ballot measures, and
show three copies of different information on these measures
to the IM/LRS and be prepared to discuss.

7. Do Questionmnaire, "Guidelines for Study of Ballot Measures by
EBCE Students."” ’ '

’mmmsum'smmcv'

(This information is listed in general terms and it is up to

the IM/LRS to ask questions to see if student was attentive' and in,
actuality does have a working understanding of this competency.

If a student obviously does not hawe this understanding, action
will be taken to recycle.) . '

1. The Questionnaire is used as the bagis of Ms. GR‘DND's discussion

with students for certificatiom.
2. Emphasis is stressed on "laws are formed by people,” "they are
harder to get rid of than to instigate,”" and "we have to live under

thelaw"

MEETING LD!IL'AIIONS

o As early as possible notification concerning meeting time.
(Seminars: 5 total, two in the fall and three in the spring)

o Group size--one to five
o Target dates should not be allowed for more than two. weeks

- after seminar
0 An appointment is not to be made until a briefing session with

the LM/LRS has cleared the student for' such action
© Location—EBCE :

'CERTIFIER
Ms. JOANN GRUND, League of Women Voters




SAN ANTONIO EXPERIENCE-BASED CAREER EDUCATION DEMDNSTRAIION_PﬁOJECT

DEBRIEFING INFORMATION ON COMPETENCY»NO. 8

League of Wbmen.Vbiers'

Guidelines for study of Ballot Measures by EBCE students

(This form may also be used for a'written exam if the student prefers)

1.

2.

6.

:What level of government has referred this prOposal to a vote of
the people?

State? County? _ City? Special District?

Citizens? __ Other

In this meaEure a constitutional amendment, a referendum issue, and
initiative issue, a bond issue, or other type of. measure?
(name if possible)

Will the passage of this measure set 1nto effect a companion measure?
If so, what?" '

Does this measure require additional taxation?

. If ‘so, is it "progressive" or "regressive"?
Also explain‘what these terms mean.

b. What segment of the population does the e?xation effect?

State the ﬁasic issue involved in the measure inlthe simplest terms
possible.

Personal evaluation.
a. Give reasons this measure 1is needed. .

b. Give dangers you foresee in the passage of this measure.

Why would you personally vote for or against this measure?

" Where have you sought information on this ballot measure? (We encourage stu-
dents to seek information in addition to League of Women Voters materials)

' List three outside sources you used.

1. ‘ ,
2. -. N R
3. .

Prepared by: League of Women Votérs




SAN ANTONIO EXPERTENCE-BASED CAREER EDUCATION DEMONSTRATION PROJEbT

DEBRTEFING INFORMATION ON COMPETENCY Nd. 9

Bagic Structure and Functions of Local Government
====—==cuctxe anc “unctions of Local Govermment

REQUIRED READING/ASSIGNMENTS THAT ARE FINISHED PRIOR TO CERTIFICATION

1.
2.
3.

4.

Read the City Charter of San Antonio and do the worksheet

"San Antonio Municipal Code," show and discuss with the IM/LRS.
Attend a San Antonio City Coumcil Meeting, f111 out the "Council
Meeting Form."

When attending the council meeting, first see Mr. Bruce Clark
who will tell you which two issues to follow during the meeting
and be prepared to discuss these issues with him at your

certification meeting.
Read Question and Answers of Com;il-lﬁmager Plan, be prepared

to discuss.
Go to the San Antonio Public Library and read Chapter 2, "City

Administrators," (approximately one page) out of the San

_Antonio City Code. -

' WHAT HAPPENS AT CERTIFIER'S MEETING?

(This information is listed in general terms and it is up to
the IM/LRS to ask. questions to see if student was attentive
and in actuality does have a working understanding of this
competency. If a student obv‘iously: does not have this under-
standing, dction will be taken to recycle.) oo

1.
2.
3.
4,

MEETING
Only one person calls for the group of four to seven, to make

.0

Mr. Clark discusses the "San Antonio Municipal Code."™
A discussion of the form of govermment found in San Antonio.
Discusses the prep materials and issues and sessions.
He attempts to draw each student into the discussion.

TATIONS

" an appointment with Mr. Clark.

Group size——four to seven :

Have all three items at the meeting (two worksheets and a copy

of the City Charter) with Mr. Clark

As early as possible notification concerning meeting time
Location——San Antonio City Hall ‘

An appointment is not to be made -until a briefing session with LM/LRS
has cleared the student for such action ‘

CERTIFIER |
Mr. BRUCE CLARK, City of San Antonio Administrator




SAN ANTONIO EXPERTENCE-BASED CAREER EDUCATION DEMONSTRATION PROJECT

DEBRIEFING INFORMATION ON COMPETENCY NO. 9

San Antonio Municipal Code

-

These questions are to be ﬁwestigated before you meet with Mr. .
of the City of San Antonio. He re es this as part of the t « The
information can be located by reading the San Antonio Municipal Code at the
San Antonio Public Library.

1. According to the San Antonio Municipal Code, all powers of the city
" shall be vested in the R

2. The City Council comsists of a and councilmen.
\ 3. The term of office for mayor is years; for councilmen years.

R . No' person shall be eligﬂ:le for an elective office of the city unless
he has resided in the city by . preceding the election.

AN

5. 'I\\ ? The municipal judge may be removed from office by the mayor
with the consent of the council.

6. T F No action by the council is lega.l unless the proceedings are
open to the public.,

7. __T _F The mayor is chairman of the cov.mcil and, as such, presides :
: over the meetings but does not have voting power.

8. T _F The mayor may 'exercise veto power as head of the council.

9. T F The City Manager :Ls an elected official rather than an
appointed official. _

10. T __F The City Manager has the power to reﬁove City Department
heads.




: o . CITY COUNCIL MEETING
WORKSHEET .

b

STUDENT'S .NAME - - f -

Date - "

COUNCILMEN: PRESENT : ' ~ DEPARTMENT. STAFF PRESENT:

——

Pq

(49

'LIST TWO (2) ITEMS FROM THE ACENDA: (Answer the questions listed below)

Item 1:
a. Who in San.Antonio will be affected by the decision? How'will they
- be- affected?

b. What Department (or Departments) are involved in the decision?
How are they involved’




Questions for Item 1 (cont’d)

c. will fﬁe decision affect you? Why, or why not?

a. Who in San Antonio will be affegted by the. decision?
How will they be affe«:t:eo:f's’\""Ei <

b. What department (6:: departments) are involved in the decision?
How are they involved?

c. Will the decision affect.you? Why, or _why not?

LIST ANY ITEMS YOU DID NOT UNDERSL‘Ag\O}WOULD LIKE TO HAVE MORE FULLY EXPLAINED

*At the interview with the Ci&t Official, the students will discuss the form of
govermment -of the City of San Antonio,. including 1) duties of the Mayor/
Council and 2) terms of office. ' .

.\‘

|
N
O
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N D‘RIEFING IN'FORHATION ON COMPETENCY NO.- 10

~
N

gal Rights and Responsibilities _

REQUIRED READING/ASSIGNMENTS: THAT ARE FINISHED PRIOR TO CERTIFICATION

1. Read YOUTH FACES THE LAW, prepared for an oral quizzing
by IM/LRS.
2. View in total a trial from beginn.ing to ending
-call the calendar secretary, Bexar County Court
—find out what cases will be heard and their length ,
(get two or three, in case one is settled out of court)
-while observing, £1i1l1l ‘out "GUIDE FOR OBSERVING TRIAI.S"
. =hand in to IM/LRS
3. From the above information, do "WORKSHEET, FEB 17, 1976."
4. Read the AHENDHENTS TO THE CONSTITUTION OF THE UNITED STATES (1-14)

WHAT EAPPENS AT CERIIFI'ER'S IEE'I'ING?

(This :l.nfomat:l.on is listed in general ‘terms and it is up to
the IM/LRS to ask questions to see if student was attentive
and in actualit:y does have a working understanding of this
competency. If a student obviously does not have this under-
standing, action will be taken to recycle.)
~_ ¢
Mr. FURRER discusses with the students the wor\kshe‘et of Feb. 17.
-through que.stionning -and discussion be finds out if the student
has a basic u-derstanding cf how these questions\telate to the
Constitutional Rights and Amendments
-a "right answer™ is not looked for as much .as the student 8
ability to use common semse in relation to h:!.s\ Bill of Rights

MEETING LIMITATIONS . \ - ' \
o As early as possible notification concerning meeting time
: o Group size——five to six - , N
o He will meet at EBCE _ ' 2\
o An appointment is not to be made until.e ‘.:::'. &fing session with
the LH/LRS has cleared the student for such action. ‘
Mr. PAT FURRER, Attornmey at Law . _ ' \
. R \
e ——— AN
b N 7
-\
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DEBRIEFING INFORMATION ON COHPETENCY NO. 10 A & B

_gal_ghts and. Responaibilities " i

"

REQUIRED READING/ASSIGNMENTS THAT ARE FINISHED PRIOR TO CERTIFICATION

1. -Read YO'U'.FH FACES THE IAW be prepared for an oral quizz:[.ng by

LM/LRS. .
2., View in total a trial from ‘beg:l.nning to ending
- —=call the calendar secretary Bexar County Court
—find out what cases will be heard and their length
-(get two or three, in case one is settled out of court)
‘-while obsexrving, £i11 out "GUIDE FOR OBSERVING TRIALS"

-hand in to IM/LRS : .
3. Read the Amendments to the Constitution of the United States -

" * and be prepared for a qu:lzz:lng/work.sheet.

WHAT HAPPENS A’l‘ CER.TIFIER'S MBE'IING?

(Th:!.s information :Ls 1isted in general terms and it is up to -
the LM/LRS to ask questions to see if studemt was attentive
and in actuality does have a working understanding of this ‘
competency. If a student obviously does not have this under- -

atanding action will be taken to recyc.le.)

Mr. SEPENUK discusses in a general way the following.

. ~the basics of the law
—he expects them to know the Bill of Rights and how it relates to t:hem

~they should have a feeling of the Constitution
-the functions of" a lawyer

MEETING LIMITATIONS ,
Only two meedngs during the year

o _
o Group size-four to six (he said the larger the better)

o Appointments as soon as possible after briefing with LM/LRS
o _ :

Location-—his office

CERTIFIER
Mr. NORM SEPENUK, Attorney-at-Law

| Y
e
Mo,



SAN ANTONIO EXPERIENCE~BASED CAREER EDUCATION i)EbDNSTRATION PROJECT

DEBRIEFING INFORMATION ON COMPETENCY NO. 10C
Better Buainess Bureau _
REQUIRED READING/aSSImENTS THAT AFE FINISBED PRIOR TO CERTIFICATION

‘1. CONSUHER S BUYING GUIDE (REA.D ‘FOR BRIEFING SESSION WITH ILM/LRS)
INTRODUCTION, pps. 5-9
CHAPTER 1 You and Your Better Business Bureau, pps. 9-17
CHAPTER 2 'The Intelligent Consumer, PPS. 17-32
CHAPTER 7 . Automobiles, PpsS. 112-131 ' \
CHAPTER 11 - The Often-Overlooked, pPpPs. 172-198
CHAPTER 12 Buying with Confidence, pps. 199-202

2. Scan- Better Business Bureau pamphlets for infomation you
N are interested in.

WHAT HAPPENS AT CERTIFIER'S HEETING?

(This information is listed in general terms and it is up to
‘the IM/LRS to ask questions to see if student was attentive

and in ‘actuality does kave a working understanding of this
competency. If a student obviously does not have this undex-

‘Btanding action will be taken to recycle.) )

l. The best source of protection for a consumer is himself
/ -better than any government agency
' -you stand on- your own
:‘ =~you can get a great deal or a lousy one -
2. Discusses government agencies involved in consumer protection
(District Attorney, Postal Inspectors, etc.)
3. Discusses the necessity of sharing of information
- —involvement in societies' problems _
. 4. Laws today have been designed to guide business down an B
- ethical road (mild emphasis placed on two-sided honesty
between business as well as the consumer), i.e.y believable

advertisements
5. Products are becoming more consmner—oriented
6. Discugses the purpose and function of B. B B. Lol

MEETING IIMITATIONS

o As early as possible notiffcation concerning seminar dates :

o Group size—four to six
© The student is to be briefed by the LH/LRS before setting up

a meeting with the certifier ‘
Mr. BERNARD MULLER, President and General Hanager Better Business Bureau




SAN ANTONIO EXPERTENCE-BASED CAREER EDUCATION DEMONSTRATION PROJECT

DEBRIEFING INFORMATION ON COMPETENCY 'NO; 11C .

Tax Assessment and égpraisal

R‘EQUIRED READING/ASSI@MENTS THAI ARE FINISHED PRIOR TO CERTIFICATION

3.

4.
S.

Using information given from smmnr ASSESSMENT & TAx ROLL;
jpage ‘4, make a pie chart showing portions of the tax dollar
‘and how it is dispersed throughout the various public agencies
in Washington County. .
Read INFORMATION CIRCULAR: APPEAI. PROCEDURES Construct
a visual mep (on notebook size paper) showing the procedure
one would follow 1f necessary to appea]. assessment all the
way to the State Supreme Court.
Read INFORMATION CIRCULAR: ASSESSMENT AND TAXATION OF PRDPERTY
be prepared to explain orally what was on this circular.
Read FOR THE PROPERTY OWNER WHO WANTS TO KNOW.....

. Read an INFORMATION CIRCULAR of your choice (mot one of the

. above) and discuss with LM/LRS

WHAT HAPPENS AT CERTIPIER'S IEETING?

" (This informat:lon is listed in general terms and it is up - to
the LM/LRS to ask questions to see if student was attentive
and in actuality does have a working understanding of this
competency. - If a student obvicusly does not have this under-
standing action will be taken to recycle.) _

1..

2.

3.

MEETING
‘o
o

o
o

A discussion of how tax rates are figured on property
A discussion of how the County Tax Appraisal Office is a
- wealth of public information (house cwnership, selling
prices, square footage-type of housing, platt maps)
Appraisal Jackets and the method of assessment and challenge/
appeal (mild emphasis) .
=value nmotice given ' ' ' )
~owner approaches appraiser at County Offices ’ '
—owner appeals to Board of Equalization (County Commissioner,
Budget Committee Member, and a property owner) -
—-owner appeals to State Department of Revenue
—owner appeals to the State Tax Court
—owner appeals to the State Supreme Court\

LIE[TATIONS

Not to schedule appointments du.ring the time of October 15 to -

November 15 '
As early as possible notification concerning seminar appointments

Group size——three at a time
Location— County Tax Assessor s -Office - specific off:!.ce to 'be determined

CERTIFIER

Ms.

LAURIE MALAER, Assessor's Office Assistant

15u



SAN ANTONIO EXPERTENCE-BASED CAREER EDUCATION DEMONSTRATION PROJECT

'DEBRIEFING INFORMATION ON COMPETENCY NO. 13C

' Operation and.HQintenancé of an Automobile .

REQUIRED RBADmG/ASSIGms THAT ARE FINISEED PRIOR TO CERTIFICATION

1. Contact five adults and ask them for their "favorite
safety tip" : ‘

'2._ Bring these "tips" in writing to the seminar

‘WHAT HAPPENS AT CERTTFIER'S MEETING?

~ (This information is listed in general terms and it is up to
the IM/LRS to ask questions to see if student was attentive
and in actuality does have a working understanding of this
competency. If a student obviously does not have this under-
. standing, action will be taken to recycle.) .

OFFICER MARTIN

1. Discusses highway emergency (gas, flat tire, position -
on the highway of the automobile, human danger involved).

2. Students are asked to demonstrate how to change a tire.

3. TUse of flares, or other warning devices. :

MEETING LIMITATIONS
Approximately eight seminars will be scheduled this year
Location——EBCE Conference Rocam i

Group size—five to twelve ‘ ) : : s
Appointment with Officer Martin should be cleared through the

LM/LRBS.
CERTIFIER
Officer CHUCK MARTIN, San Antonio Police Department

00N 00
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- -

DEBRIEFING INFORMATION ON COMPETENCY NO. 13

Everyday Care o_f Car

DIRECTIONS: = OBTAIN AN OWNER'S MANUAL AND ANSWER THE FOLLOWING QUESTIONS :

1. 'ritle of Ha.nual a.nd date

2, I.ist: at least four daily maintenance checks your ma.nual suggests.

&a.
b.
s,
d.

3. Place aft:er each item how often t.hey suggest changing, rotating, etc.,
in miles. : - ’

Tire rotation

0il change and filter
Lubrication

Tune ups

4, Draw a diagram of your car and plé.ce the following items on it.

011 filter - .

Dip stick, oil :

Dip stick, transmission
‘Brake fluid, master cylinder
‘Lubrication spots

5. suggested P.S.I. (air) for tires

6. If necessary make an. appointment with « ' >
s OT a qualified mechanic to find out.

a. How to change the oil and filter

b. The rotation of tires
" ¢. Where the dip sticks for oil and transmission are found
‘'d. How to check brake fluid

‘e. How to drain the radiator

f. How to check the air pressure in tires

g+---What 1is involved in a tune up

7. Demonstrate to EBCE staff member the above No. 6. Have him/her check problems
Nos. 1-5. -

Signature

155
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WRITING A JOURNAL

Values clnrification is an intimate process, but EBCE staff

-
o

members and students have found that it can be enhanced through
diligent attention to a daily journal In the San Antonio EBCE
program the journal can be anything - a stenographer s pad with

its unlque characteristic of two columns on each page. The first

. columm reserved“for4the~scuggnt for his daily entries. The

second columm ﬁecomes the domain of the lenrning nnnager. It can

be a letter addressed to any‘professionnl staff nember in the’
learning center, or a special notebook or binder maintained by the
student for Journalkwriting and entries. Whatever the form, once
in use,‘thls.device places man& opportunities for individualizéd
tecehing in the hands of the learning center staffl

T

. Use of the journal encourages students to write. They record

.

thelr observations, assessments, and responses, as well as obJec-

. tive data gathered through their experiences in the field" place-

ments. Because students record their experiences,fthey are called
upon to write for a»purpose that hesmnot characterized'traditional
instruction, and they’ find this challeng__g. Content for this kind-
of writing is open—-ended. Within that new freedom of selecting

their own topics, students have to develop an awareness and sensi--

tivity to what goes on around them. They are f07ced to be Selective

. 4n choosing worthwhile experiences to record. They have to decide



' what is important, interesting, frustrating, or rewarding, and ‘
therein lies a wealth of clues for both students and teachers as to

what is valuable in the learnming experience.

’

| By placing a primary emphasis on the student journal, EBCE pro~
videe a unique opportunity for students to demonetrate self-disci-
pline anc initiative. Journals do not‘take care of themselves!.
“JStndents mnst'set”aside=soneftime'each day“forkwriting.’ The profes-
. siomal staff in.each of the two learning cemters require thac the

jourmal be attended to fo* a minimum of 15 to 20 minutes every day. SR

¢ s e o o b o

At the completion of the communitybbased project, the journal stands

as a tangible record of at least paxt of what was accomplished.

A unique advantage of the journal is that it- affords both
student and learning marager the opportunity to be candid and to : -
assert themselves as individuals The learming manager does not 3
limit his/her entries to academic evalnations, he may conmend en-
courage, question, and make suggestions that the student will know
are directed to Him personally. ‘ o
3 ) _ !
Furthermore the journal provides an'excellent device for
accountazility. Every member of tﬁe\orofessional staff in the
learning center is concerned with knowing where the student is at
any given point in time, and with Knoving\to what extent he is

meeting his commitments. The journal 13 considered to. e an

185




"official" record. Every entry provides some insight into both

the degree and the caliber of daily efforts.

The journﬁl, as a ready source of knowledge, is improved_by
the learning mznaéer or E:udent activities specialist7§ own habic of
reading and returning each journal with dispatch. By establishing
a scheﬁule for collection of the journals every two or three weeks
acd re:urn;ng them quickly, the teacher maintains an avenue of
comﬁunicatiqn with unusual satisfactions for both student and

staff.

Anb:her valuable characteristic of che journal is that it
evolves quicily into a histbry for the student. In a very short
time the s:udegt becomes aware that it is #Zs record that he is
putting down. And, like gd0d wine, "The < 'Jer iﬁ gets, the better

it gets."

In this .process of change the student is helped to realize

_how soon the presenﬁ bteccmes the past, and he learms to cherish

both. Changes, acquisitions, and new perspectives become apparent

when early entries are compared, or ccmntrasted, with those made in

Py -

the weeks and months thar follow.

Thus a simple instrument — when used in conjunction with
behavorial potterns of trust and confidence usually accorded re- .
qunsible,aduits:- becomes an eifective component of community-

based learming. -

b=~
e,
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WRITING A JOURNAL

Values clarification is aﬁ.ig;imn:e process, but EBC: staff

‘ members and students have found that it can be enhanced through
diligent attention to a daily journal.' In the San Antonio EBCE
prbg:am the journal can be anything — a s:enographer's pad with

- ies unique characteristic of two columns‘on each page. ' The firs: .
column reserved for the sfudent for his daily entries. The
Lsecond ¢olumn becores the domain of the learnin; manager. It can
be a 1et:ei_addreased to any professiq?al staff member im the |
learning cénter,;or a épecial notebook or biader maintained by the
student fer journal writing and entries. ;Vhacever the form, once
in use, this device places mgﬁy opportunitizs for irndividualized

tecching in the hands of “the learning center staff.

Use of ﬁhe journal emcourages studéﬁ:; to write. They record
their observations, asgessménts, and responses, as well as objec—
tive data gatheied“tbrough their experiences in the figld'placef
ments. Because students record their experiences, they are called
upon to write for a purpose'that has not characterized traditionﬁl
instructiopl_and‘;hgyrﬁipd_gh%guqhgllenging. Content for this kind
of writing is open-ended. Within that new freedom of selecting ‘
théir own topilcs, studen;s have to develop anﬂéwareness'ag&'sensi;

tivity to what goes on around them. They are forced to be selective

in choosing worthwhile experiences to_recofd.‘ Ttey have to decide



-

what is important, <interesting, frustrating, or rewarding, and
therein lies a wealth of clues for both students and teachers as to

what is valuzble-in the learning experience.

Bj olacing a_prinary emphasis-on the etudent jonrnal, EBCE pro-
vides a unique opoortunitfvfor'students to demonstrate,self—disci-
prline and initiative. Jourmals.do not take_care of. themselves'
Studente must set aside some time each day for wriring. The profes-
sianal sctaff in each of the two learning centers reqdire that the

Journal be attended to for a minimum of 15 to 20 minutes every day.

At the completion of the community—based project, the journal stands )

as a tangible record of at least pert of what was accomplished

A unique advantage of the Journal is that it affords both
student and learning manager the opportunity to be candid and to
assert themselves as _ndividuals. The learning manager does not

limit his/her entries to academic evaluations;\he may commend, en-

courage;_qnestion, and make suggestions that the'stndent will know

are directed to him personally.

Furthermore the 5ournal-pro&ides an excellent device for
accauntability.f Every member of the professional staff in the .-
learnirg center is concerned with kncwing where the student.is{at

any given point ir: time, and with Kncwing to what extent: he is

meeting his=commitments. The journal is considered to be an

—. [T
P



"offigial" record. Every entry provides somé insight into both

‘the degree and the caliber of daily effortsi

The journal, 2s a ready source of knowledge, is improved by
*““‘*‘~,_;Q§ learning manager or student activities specialist's own habit of
readiqg and returning each journal with dispatch.’ By establishing

—~

a SChedule'for collection of the journmals every two or three weeks
ard returning them quickly, the teacher maintains an avenue of

communication with unusual satisfactions- for both s:gdent and

A -
4

staff.
Another wvaluable charac;eristic ef thé journal is that it
evolves qqicaly into é_history for the student. In a very short '
< tiﬁe tke student becomes aware that ittis‘;isArécqrd that he is
put;ing.down. And, 1ike good winé, "Theroldgr it gets, the better
it gets." o - T

-

_ In this process of chaﬁge the student is helped to realize’

e

how soon the present becomes the past, and he learns to cherish |
. " i
‘ /

e

both.. éhanges; acquiSitiehs, and new perspectives become appareﬁt
E ' f

when early entries are cdﬁpa:eq,-dr coatrasted, with those made  in

e—— o /

t™e weeks and months that follow.

Th#s g:simpie instrﬁmeq; —-’when used in conjunciioxz with
Béhévoria; p;tterné‘of trust aﬁd confidence usually accorded re-
‘sponsible adults — becdmes'an effective component of community-
- based learniﬁg. | - L
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SAN ANTONIO EXPERIENCE-BASED CAREER EDUCATION DEMONSTRATION PROJECT v

COMFOSITE LEARNING PLAN:. JANE JOHNSON

A. . SELF DIRECTED INTEREST INVENTORY (SDII)

The SDII confirms that Jane likes to express her artistic

©  skills and therefore should explore artistié careers. '
She should have learning experiences at sites such as the
Media Center and the Graphic Arts department at Addresso-
graph-Multilith. . Although Jane has indicated an interest
in investigative careers she neither participates or feels
competent in skills relevant to these careers. This indi-

' cates a need to experience some careers such as veterinary
assistant-or other medical fields.  Explorations at Prince -
William Hospital and_Lake Jackson Kennels might be appro-
priate. ' : ,

(Please Note: The self directed interest inventory
classifies careers into six categories - investigative,
realistic, artistic, conventional, social, and enter-
Prising - and then classifies students experience and
perceived interest based on these categories. Listings
of 450 careers under these headings are then available

for students to look at.)

B. ASSESSMENT OF CAREER DEVELOPMENT (ACD)

The ACD shows that Jane's Occupational Characéeristics,
which show her knowledge of the what different careers
entail, is very good (37 percentile). Her Preparation '
Requirements, which determines her knowledge of the train-
ing needed for different careers, is low (34 percentile) .
The planning knowledge score which shows her ability to
understand the process to find out about careers is also
low (39 percentile). '

This indicates a need to carefully analyze careers'through
written essays to see how and why they do or do not meet
her career needs and interests.

Secondly, she needs to look very closely at post-secondary:
schools and colleges, the programs they offer, their require-
ments, and pre-requisites they have. This should be a con-.
tinuing written record, done in conjunction with the career
. she is exploring. ' - '

&

2




- COMFOSITE LEARNING PLAN: JANE JOHWSON (contiﬁued) o 2

C.

-

BASIC SKILLS - 5 | 7

The Comprehensive Test of Basic Skills (CTBS) scores are
generally good. Jane's reading comprehension is slightly
below level (10.9 grade level),! which will require some - P
special attention and concentration particularly since 7
her tentative plans point toward some post secondary train-~
ing. Her math application (12.4 grade level) jand math con-
cepts (13.6 grade level) are both above grade level expec-
tations. Enrichment in these areas should be implemented.

ATTITUDE

The Student Attitude Survey (SAS) shows a positive attitude
in three of the four categories. Career Attitude (96 per-
centile) is very high, which explains her reasons for want-_
ing to get into EBCE. Ccnversely, her Learning Attitu s e —
slightly below average (45 percentile) indicating some rest-

‘lessness with the traditional school program which probably

adds to her interest in EBCE. Her Self-concept- (88 percen-
tile) and Other concept (79 percentile) are both very high
and very positive. , -

SUMMARY

Jane has a naturally inquisitive mind and does fairly well.
with school work. Through informal assessments over the
first few weeks of the program, Jane needs to develop aca-
demic self-discipline, time budgeting skills, and written
and oral communication skills. She has a positive attitude
and is genuinely interested in improving her career aware-
ness, academic abilities, and putting forth her best effort.
The staff is looking forward to working with her throughout

the year.

GOALS:

Improvement of reading comprehension
Enrichment of math skills
Invest@gation of artistic careers

Investigation of investigation careers

SO



GOALS: (continued} 3

Improvement of writing abilities
Develd?!!ht of oral communication skills
Improvement of spelling skills

Development of academic discipline and self-directedness

g
STRATEGIES/ACTIVITIES i
I. Reading‘Comp:ehensiqn
' a. Reading of 75 pagés per week )
1. Oral ‘summary oflreading with L .M.
b. Ou;liniﬁg of reading assignmentsr
II. Completion of Math Work at Sites
III. Completion of Practical Writing Lab Workbooks
IVv. Emphasis on Writing ?mprovemeﬁt-Th:ouéh Project Work B
a.  Writing organization
b. Punctuation exerc{égs
c. Paragraph development
V. Completidn of Gateways to Correct Spelling Wbrkbook_'
VI. Emphasis of Oral Comhunications.
a. Completion of Practical Speaker Lab
b. InterViewing Skill Development |
c. 'In-class Oral Presentation
VII. Completion of Time Budget Sheets
X. Writing Exerciées‘to Improve Career ﬁieparafion and Planning




THE ODYSSEY

SUBJECT AREA: English I | SUGGESTED LENGTH OF UNIT: 5 days

LEARNER OBJECTIVE (s): .
i

' Upon completion of this unit, the student will be able to:
ldent&fy and analyze the personality characteristics of the

epic hero
compare Greek culture and.rellglon with his/her cwn

2.
3. summarize the three themes' of the Odyssey
4 give hls/her opinion of the hero and contrast the character-

istics of Odysseus with his/her ideal
5. wuse the decision-making model* to analyze decisioms.
TZSIRABLE STUDENT OUTCOMES :
Crime Pfeventibn anc Drug Education _
1.2,1.6, 1.8, 1.9, 1.13
Career Education | ' L
v, v, VI
TEACHER COMPETENCIES: _
2.4, 2.6, 2.22, 2.24, 2.26, 2.27
éOALS.FOR PUBLIC SCHOOL EDUCATION:
I.A1,2.3; I.E 1 a

VOCABULARY \
1. ‘epic 6. Calypso o 11. Cosmos
2. odyssey 7. Penelope 12. Sirens
3. Athena 8. Telemachus 13. Zeus
4. Poseidon 9. Cyclops 14. myth
5. Circe 10. 1Ino ; ,
" MOTIVATIONAL ACTIVITIES' | 3 }
i
1. - Students and teacher prepare and brlng to class one dlsh ’

of Greek cuisine for a "cultural appreciation luncheon."
2. Students remember a time they felt they were in great
danger. Write down' the situation, their thoughts at-the
time, and what they did. Compare their behaviors with

the decision-making model¥*. .

3
\




DIDACTIC PRESENTATION:

1. The insgﬁuctgr will giscuss the background information pertain-
ing to e Odyssey, e style and origin of Greek epic poetry,
and Greek names In moderm advertising?

RESEARCH AND STUDY ACTIVITIES:

l. Research and compare the story of.the Odyssey to the wander-

_ ings of Moses and the people of Israel in the Bible.

2. Describe the decisions which Odysseus had to make on his
journey home, and compare his decision-making process to the
decision-making model*, _

3. Write an essay describing the personality characteristics of
the epic hero; analyze the weaknesses and strengths: of the
character, and share the analysis with the class.

HANDS-ON ACTIVITIES:

1. The students will complete a mythology project of their own.
This project might include creating an original painting
or sculpture,, writing a modern myth, retelling an ancient
myth in modern terms, or presenting an interpretive dance
based upon a dramatic scene from the Odyssey. :

OTEER SELECTED ACTIVITIES:

1. Field trips to thé/art museum or to a symphony featuring
Beethoven, Debussy, Offenback, or Gluck would enhance the .

unit of study./

2. Defend or discredit Odysseus' lying and decit by taking a
stand on a values continuum*. Example: In the first
situation, Odysseus should _ ' should:not __ ‘have lied

because . .

FOLLOW-JP? ACTIVITIES:

1. ZLocate and read 6ne'poem or prose work from Western Literature
ir which a knowledge of classical mythology is important to

its understanding and appreciation. .
2. Choose-one painting or sculpture in which a knowledge of

mytholog— _s necessary to understand and appreciate the
art form. o

SUBJECT CONTENT TIE-IN ACTIVITIES:

1. .Math - Review the contributions of the ancieht Greeks to math.

2. Sciénce,r-Review the Hippocratic Oath. ‘ -

3. World History - The students will chart the journey made by
Odysseus. . .

\

4. Sociology - Research the position of woman in Homeric Greece.

:. e
17
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EVALUATION:

1. Written Evaluation

The students will:
a. 1list the adventures that Odysseus and hls ‘men

encountered on the trip home
b. choose one of the adventures of Odysseus and describe

what they would have done in that instance using the
decision-making process*

‘MATERIALS SUPPLIES, AND EQUIPMENT:

16mm progector
screen

RESOURCES,, MATERIALS, AND BIBLIOGRAPHY:

1. Books, Pamphlets, Magazines, etc.
thology, Edith Hamilton.

a. "M thl and Science/Religion," Reglon 20, #2760
b. Myth as Fiction and History', Region 20 #275%
c. ""Herops and Cowards," Region 20 #7126

d "The /Odyssey,"” Reglon 20, I- #2349 II-42078,

ITT-ft2101-




SA)SD

" HISD

REQUIREMENTS COMPLETION FORM

SAN ANTON!O EBCE PROJECT

Name
Zone 1 2 ___ 3 ___ Date
Activity] Site Hoursz Credits3 Grade Co£z§:ted
A. Awareness Visits
1. '
2.
3.
4.
B. Career Explorations
1.
2.
cC. Learnihg Level Projects
1.
2. . B
D. tLife Skills Projects
!. -
2. ~
E. Competencies
1. .
2.
3. .
4.
F. Journal )
G. Othe;h
1.
2.
3. !
Comments:
1. Name sites or activity title. :
. 2. List total hours and number of weeks. - o
2, List number and subject/credit area. !

I:R\(ﬁay be used for addntnona] activities in iﬁ o E.

wll Toxt Provided by ERIC
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SAN ANTONIO EXPERIENCE-BASED CAREER EDUCATION DEMONSTRATION PROJECT .

COMPOSITE LEARNING PLAN: JANE JOHNSOﬁ

R

' SELF DIRECTED INTEREST INVENTORY (SDII)

The SDII confirms that Jane likes to express her artlstlc o
skills.and therefore should explore artistic careers. A
- She should have learning experiences at sites such as the
" Media Center and the Graphic Arts department at Addresso-
graph-Multilith. Although Jane has indicated an interest
in investigative careers she neither participates or feels
competent in skills relevant to these careers. This indi-
cates a need to experience some careers such as veterinary
assistant or other medical fields. Explorations at Prince
William Bospital and Lake Jackson KenneLS‘mlght be appro-
prlate : v

(Please Note: The self dlrected interest 1nventory o
classifies careers into six categories - investigative,
realistic, artistiec, conventlona% social, and enter-
prising - "and then classifies students experience and
perceived interest based on these categories. Listings
of 450 careers under these headings are then avallable
for. students to look at ) : :

| ASSESSMENT OF GARLHR DEVELOPMENT (ACD)

The ACD shows that Jane's Occupatmonal Characterlstlcs,
which show her knowledge of the what different careers
entail, is very good .(37 percentile). ' Her Preparation
Requlrements which determines her knowledge of the train-
ing needed for different careers, is low (34 percentile).

- The planning knowledge score which shows her ability to
understand the process to find out about careers is also

low (39 percentile).

This indicates a need to carefully analyze careers through
written essays to see how and why they do or do ‘not meet
her career needs and lnterests.

Secondly, she reeds to look very closely at post- secondary

schools and colleges, the programs they offer, their require-
" ments, and pre-requisites they have. This should be a con-

tinuing written record, done in congunctlon with the career

she is exploring.

i

.$i L
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COMPOSITE LEARNING PLAN: JANE JOHNSON (cuntinued) ' 2

. - BASIC SKILLS

The Comprehensive Test of Basic Skills (CTBS) 'scores are .-
generally good. Jane's reading comprehension is slightly
below level (10.9 grade level), which will require some
special attention and concentration particularly since

her tentative plans point toward some post secondary train-
ing. Her math application (12.4 grade level) and math con-
cepts (13.6 grade level) are both above grade level expec-
tations. Enrichment i~ these areas should be implemented.

ATTITUDE

The Student Attitude Survey (SAS) shows a p051t1ve attitude
in three of the four categories. Career Attitude (96 per-

centile) is very high, which explains her reasons for want-
ing to get into EBCE. Converseiy, her Learning Attitude is
slightly below average (45 percentile) indicating some rest-
lessness with the traditional school program which probably

‘adds to her interest in EBCE. Her Self-concept (88 percen-

tile) and Other concept (79 percentlle) are both very high
and very positive. :

SUMMARY | ' 5 .
Jane has a naturally inquisitive mind and does fairly well
with school work. Through informal assessments over the

first few weeks of the program, Jane needs to develop aca-

-demic self-discipline, time budgeting skills, and written

and oral communication skills. She has a p051t1ve attitude
and is genuinely interested in improving her career aware-

ness, academic abilities, and putting forth her best effort.
The staff is looklng forward to working with her throughout

the year.

GOALS :

O O

Improvement of reading comprehension
Enrichment of math skills : ' ' .
Investigation of artistic careers

Investigation of investigation careers

S
e
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- GOALS: (continued) | |  j1 . 3

(4))

Improvement of writing abilities
Development cf oral communication skills

Improvement of spelling skills = | »

7.
8. Development of academic disciplinéhand self-directedness
STRATEGIES/ACTIVITIES
Reading Comprehehsion - .

I.

VII.

.¢.. In-class Oral Presentation'

a. Reading of 75 pages per week
1. Oral summary of readlng w1th L. M

b. Outlining of reading asslgnments
éompletion of Math Work at Sites

Comﬁletion of Practical Writing Lab Workbooks

Emphasis on Writing Improvement Through Project Work '
a. Writing organization -
b. Punctuation exercises

¢. Paragraph development | - -

Completion of Gateways to Correct Spelling Workbook

Emphasis of Oral Communications

a. Completion of Practical Speaker'Lab

b. Interviewing Skill Development

Completion of Time Budget Sheets

~—

Writing Exercises to Improve Career,Preparation‘End Planning

G- )
gt . .
}:a“hi."l' oo



THE ODYSSEY

' SUBJECT AREA: English I SUGGESTED LENGTH OF UNIT: 5 days

LEARNER OBJECTIVE (s):

Upon completlon of this unit, the student will be able to:
1dentify and analyze the personality characteristics “of the

epic hero
compare Greek culture and religion with his/her own

2.
3. summarize the three themes of the Olycsey
4. give his/her opinion of the hero and contrast the character—

istics of Odysseus with his/her ideal
S. use the declslonpmaking model* to analyze decisions.

DESIRABLE STUDENT OUTCOMES: ' o ///

Crime Prevention and Drug Education

1.2, 1.6, 1.8, 1.9, 1.13 /

Career Education T =
v, V, VI
TEACHER COMPETENCIES :
2.4, 2.6, 2.22, 2.24, 2.26, 2.27

GOALS FOR PUBLIC SCHOOL EDUCATION:

-

I.A1,2.3; T.E1
VOCABULARY

1. epic 6. Calypso 11. Cosmos
2. odyssey 7. Penelope 12. Sirens
3. Athena 8. Telemachus 13. Zeus
4, 7Poseidon - - 9. Cyclops 14. myth
5. Circe 10. Ino . ‘ |

\

. MOTIVATIONAL ACTIVLTIES:

1. Students and teacher prepare and bring to class cne dlsh,
of Greek .cuisine for a "cultural appreciation luncheon.'

2. Students, remember a time they felt they were in great
danger. Write down the situation, their thoughts at the
time, and what they did. Compare their behaviors with

the dec151onrmak1ng model™*.

~
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i DIDACTIC PRESENTATION:

e o . .

e 1. The 1ns§§uctor will discuss the background informatlon pertazn—
ing to e Odyssey, the style and origin of Greek epic poetry
and Greek names in modern advertls1ng _

RESEARCH AND STUDY ACTIVITI?S°—”___”" o .

1. Research and compare the story of the Odyssey to the wander-
ings of Muses and the people of Israel in the Bible.

2. Descrrbehthe decésions which Odysseus had to make on his h
journey home, and ¢ are his deciszon-mak;ng rocess to e
decrsion-maklng m.odce,?g P -

3. Write an essay describing the personality characteristics of
the epic hero; analyze the weaknesses and strengths of the
character, and share the analysis with the class.

HANDS-ON ACTIVITIES:

1. The students will complete a mythology project of their own.
This project might include creating an original, parntlng . _
or sculpture, writing a modern.myth retelling an ancient - ‘
myth in moderm terms, or presenting an interpretive dance .
based upon a dramatic¢ scene from the Odyssey.

OTHER SELECTED ACTIVITIES:

1. Field trips to the art museum or to a symphony featurlng
Beethoven, Debussy, Offenback or. Gluck would enhance the

X unit of study.

2. Defend or discredit. Odysseus' lwying and decit by taking a
stand on a values continuum*. Zxample: In the first
situation, Odysseus should -__ should not __ have lied
pecause . . .

r

FOLLOWrUP ACTIVITIES-

1. Locate and read one poem or prose work from'Western Literature
in which a knowledge of classical mythology is unportant to
its understanding and- appreciation.

2. Choose one painting or sculpture in which a knowledge of
mythology is necessary to understand and appreclate the
art form. . )

SUBJECT CONTENT TIE-IN ACTIVITIES:
1. Math - Review the contributions of the ancient Greeks to math.
2. Sclence -~ Review the Hippocratic Oath.

3. World Hlstory The ‘students will chart the Journey made by
Odysseus

4. Soclology - Research the posztlon of woman .in ‘Homeric Greece.




-

EVALUATION:

1. Written Evaluation . _ . ' -
The students will: > P
a. list the adventures that Odysseus and his men
_encountered on the trip home =~
,b. choose ona of the adventures of Odysseus and describe
. .what they would have done in that instance u51ng the
declszon-maklng process* . A

MATERIALS, SUP?LIES 'AND EQUIPMENT

~ 16mm prOJector
screen

~ -

RESOURCES, MATERIALS, AND BIBLIOGRAPHY :

';1‘ ' 1. Books, Pamphlets, Magazines, etc. N
e a. gzthologz Edith Hamilton.

2. Audio Visual
a. "Myth and Science/Religion," Region 20, #2760 -
b. '"Myth as Fiction and Hlstory" Region 20 #2759
c. "Heroes and Cowards," Region 20 #7126 ,
d. '"The Odyssey,"\Reglon 20, I- #2349 1I-42078,
III -#21C1




SAN ANTON]O EBCE PROJECT

REQUIREMENTS COMPLETION FORM

~ v
Zone 1’ 2 ___ -3 Date
. . ‘Q . | | -
N —T - . a1 .3 - Date
Activity Site " .. } Credits Grade Completed

A. Awareness Visits

- s e

N |-

&=

B. Career Explorations
L ,

2.

C. Learning Level Projects.
1. '

PR

2.

D. Life Skills Projects
I. -

2. ; .
'E. <Competencies '

1.

-

2.

F2)

b

| F. Journal

G. Otherh

1.

2. | P
.'. '3.

{ Comments: . i Ve

\ . Neme sites or activity title. - ;
2. List total hours and number of weeks. \
0 List number and subject/credit area. . .
lfRJﬂjHay be used_for additional activities in A to E.ljj{j L

IToxt Provided by ERI



% kERING

NTHEEOMMUNITY |
. . A PARTNERSHIP IN EDUCATION -~

BILL R. LAFFERTY - -

A confident young man, 17 years old, steps off one of the

EBCE student vans each morning near the Texas Scemic Company and

- disappears inside in-quick, easy steps. There he joins the staff .

in putting together the set Heoorations‘for the San Antonio Operza

summer\geason.

A yosng lady, also 17, appears each morning and joins the
staff in.-the \employee infirmary at Metropolitan Gemer=al Hospital.

N

Another young man, also nearing voting age, enters the si.:
door with other employees of Xerox Corporatiom.. ‘

tOne hundred five otherﬁSuniorg and gseniors from high school
énmpuses in the‘Harlandale and Sen'Anronio Independent School Dis-
tricts attend "school" in”§inilar manner this fall. Each of these
young adults -— like some 120 before them -_— participate in a pro-
ject called The San Antonio Experience-Based Career Eduoation

"Demonstration Project.

" San Antonio, with its propensicy for FIESTAS, has come up
with an,educational fiesta. This new and exciting approach to

seoandary.e&ncation is called Experience—Based Career Education

-\



(EBCE) and is being implemented by Education Service.Centef,
 Region 20 (ESC-20). Through a grant from the U.S. Office of Edu-
cation,’ the Project has been designed and supervised by the grant -

recipient for the pasg three years.

The prograh grew out of a concern that high school students
in San Antomio, like those in many other high schools around the
country, had ﬁoo little opportﬁnity through their public education
experience té clarify their goals or to touch reality as young
*‘adui:s. Tﬁey were being denied the opportunity to test their

fantagsies and skills at being adults among adults.

Students may select this .optional program for three to six
'quarters in their junior and senior years, allowing them to spend

an entire year, or two, learning in the San ‘Antonio business com-

-

mmity. They earn the same credit as ~hose who' are enrolled in

-

regular classes.

"EBCE matches each student with an adglt who does what the
- student wants to do upon completion of his schooling. Some join °
professional agencies or work with individuals where their aca-
demic skills in the sciences or hmanities are iﬁporfan;. Others

seek less sophisticated placements where there is a higher premium

e

on techmical or manual skills.

e

‘To date, The San Antonio Experience-Based Career Education

Demonstration Project has had fiehfplacéments with such corporations

Ixz I



as Datapoint, Cudahay, Frost National Bank, Newell Enterprises,

The Pitluck Group, Southwest Research Institute, Southwestern Bell,
USAA, H. B. Zachry and such large instituﬁiaﬂs as Luby's Cafeterias,
San Antonio Exffessluews, tional Weather Service and Lutheran
General Hospitai. | er institutions and agencies include day-
care centers, nursing homes, sﬁall‘businesses, and professional
officgs. Frém the list of 179 compunity learning sites and from . -
intefviéws with commmity sice.pefson;gl,\it has become apparent
that rg;ruiting sufficient commmity p&rticipants'for the program

~has not been a problem. ,

p

The reception of EBCE in the San Antonio commnnity has been

— e e

excellent. Ayailable sites offer dive:se opportunities to students.

Because the objective of the commmity-based work experiegces‘
is educational, and academic credit is awarded, students do not

receive monetary compensation.

Students in EBCE find themselves working with adults qg adulte;
a new expeience for nearly all of them. They are learning from
"resource persons” or "communlty instructors", or "supervisors"”,

not from Zeachers in the general gense of that term.

- The students also find themselves in a new enviromment -~ in
.-proximity to facilities and equipment which have not traditiomally

been considered pért of high‘schooi/iﬁstruction.

L.




\
Under such circumstances, students are in a new time/space

relationship with teachers and scho>sl. - 0‘viously, the traditional
forms of student/teacher relationship associated with classroom |
instruction cannot function here. Because s:udegts in EBCE do not
see their teachers back at their high schobl caﬁpus on a daily
/basis, new ways of commmicating, following a seven path curriculum

plan » and meeting accoun:ability requirements had to be found.

i}

The EBCE staff believes the program’'s success lies wiqh its
unique learning conteit. In EBCE the cémmunity becomes the scgool
in that students are éut of the classroom and into the real world,
taking with\chem the subject matter pormally studiei but .adding the
new dimension of learning about themselves, careers, and academics
through direct experiences with adults infall walks of life. In
the EBCE process, students”obtain.academic credit, explore the
realitiesiof nany caree:s,.learn to critically assess who they are

1

and what they want to become, and master somé of the skills needed

#

to successfully negotiate the world of adult life.L

The direct experience of working with many -adulcs as they
perform.their daily activities is the key t§ the San Antonio EBCE
ﬁrogram. Students who are studying politics test their new knowl-
edg. against the practical insights of legislators, judges, city
ﬁanagers, and policemen;- Students who thinkfthey are interested in

a career in ecology study and work alongside scientists, techmnicians,




o Y
investigators, and secretaries. They discover that "ecology"

co#ers many jobs rathsr than one, that every job has its boredom

and excitement, and that the specific ecology careers that turn

them on may require far more (or far less) education and experience

thar they expected.

The goal of the EBCE stwdent is ébt <o train for one pre-
selected job, but to discover by direct experience‘what éaregr(s)
he/sh; finds mosﬁ poteﬁtially rewarding: not to use occasional
ﬁfield trips'" to supplement classro&mvstudy but ;o actually do the
studying in the context of sites and pecople in the community: not
to just learn about respoqsibility, Qalues, and matu:igy, but to

become more respomrsible and mature and to begin3developing a con—

scious and consistent set of values.

-

The San Antonio Experience-Based Career Education Demonstration
~.program is many progrﬁms rather :han'just Ene.v Each student enters
the program at a different point; each has4unique interests, abili-

ties, academic backgrounds, and personal traits. Eatering EBCE
becomes a full-time activity; the s;hool will be the totai'communi-
ty, not the familiar .and traditionmal classroom. The topics, people
.and jobs which are "for" ome student are different, totally or -
partially, from those which are "for" any other student. <Becaus;
one of the two major program priorities is to create a set of

learning etperiences which is uniquely appropriate to each individ—

ual, each student experiences his/her own specigl commmity, in

- o 185



terms of the people met, careers explored, content learned, and
{

learning methoiology chosen. ' i

-~
EBCE's othe; major commitment is to the-belief that “courses"
do not haﬁe to b; a separate set of events. The content of history,
English, sciéncé; matﬁema:ies,!and career development are inescapa-
bly different, yet within the San Antonio EBCE program they are
‘combined into single sets of activities. An EBCE student, for
example, may conduct biologicﬁl research and experimentation (for
science credit) while exploring a paiticular career fglecology (for
career development credit). Thé studg?t may write ééportg on both
these activities, and have them evaluated for Englisﬁ'credit. Any
of the "onrsiteg activities may be supplemented with speciai tu-
toripg, s;all group discussion, texts, or indepeﬁdent study active
itie; in-a special learnipg center. The only criterion is what is

best for the individual student; and the "best" is a joint decision

byfthe student and his/her learming manager and student activities
specialist (énd frequently the student's parents, community adults,

and guidance personmnel).

Values clarification is an intimate process, but EBCE staff
members and students ﬁave found that i; c#n be e:::anced through ;
:diligent.atteﬁti?n to a daily journal. In the San Antonio EBCE
program the journmal can be anything — a stenographer's pad with
its unique characteristiélof two colummns on each page. The first

column reserved for the student for his daily ent?ies. The

!
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second column becomes the domain of~the learning manager. It can
be aile:ter adareased to'any professional staff member in'-the
lemrﬁing c;nter, or. a special notebook or binder maintained by the
student for journal writing énd entries. Whatever the form, once
in use, this device places many o;fortunicies for “ndividualized

\ teaching in the hands of the learning center staff.

' Use of the journal éncou:ﬁges students to writg: They record
their cbservations, assesgment: and resnonses, ﬁs well as objec-
tive data gathered through their experiences in the field place-»
ments. DBecause students record their experiences, thgy are called
upon to write fér a .purpose that has not chﬁracterized traditional
instruction, and they find this challenging. Comtemt for this kind

, s
their own topics, students have to develop an awareness and sensi-

\\\\ ‘of writing is open-ended. Within that new freedom of selecting

N tivity to what goes on around them. They are forced to be selective
in'chooaing worthwhile experiences to record. Ihéy bave to decide
what is important, interesting, frustrating, or rewarding, and
therein lies a wealth of clues for both students and teachers as to

what is valuable in the learning e#periende.

By placing a primary emphasis on the student journal, EBCE pro-
vides a uniéue opportunity for studeﬁts to demonstrate self-disci-
pline and iniciative. Journals do not take care of themselves!

.

Students must set aside some time each day for writing. The

iy -
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professional staff in each of the two learning centers rgquire

that the journal be attended to fo: a minimum of 15 to 26 minutes
every day. At the completion of community-based project, the jour-
nal stands as a tangiblé record of at least part of what was acom-

 plist 1,

A unique advantage of the journal is that it affords both
student and learning manager the opportunity to be candid and to
assert chemse{?es as individuals. .The learning manager*doeé not
limit his/her eantries to academic evaluations; he may commend, en-
courage, question, and make suggestioné that the student will know

are directed to him personally.

jFurthermogé the jouxnal provides an exéellen: device for
accountability. Every member of the professional staff in the
iearning;center is ccncerned with knowiﬁg where the_stndent is at _
any given point in time, and with knowing to what extent he is
meeting his commitments. Th; journal is considered to be an
"official” rgcord. Every entry provides some insiéﬁt into both.
' the degree gnd the caliber of daily efforts.

The journal, aé a feady-source of knowledge, is'improved by
.the learning manqgér or student activities specialist's own habit of
reading a&d returning each journal with dispatch. By establishing

a schedule for collection of the journals every two or three weeks

J .



and returning them quickly, the teacher maintains gn avenue of
communication with unusual satisfactions for both gtudent and

staff.

!

Another valuable characteristic of the journal is that it
evolves quickly into a history for the student. In a very short
time the student becomes aware that it is hzs reéord that he is
putting down. And, like good wine,,"The older it gets, the better

it gecs.”

in this process of change the student is helped to realize
how soon the present becomes the past, an& he learns to cherish
both. Changes, acquisitions, and new perspectiyes become appafent
when early entfies are compﬁ:ed, or contrasted, with those made in

the weeks and months that foiiow.

Thus a simple instrument when uééd in conjunction with
behavorial patterns of trust and confidence usually accorded re-

sponsible adults -- becomes an eflective component of cammnnity—

based learging.
i - //' ) .-

_ The San Antonio Experience-Based Career Zducation Demonstra-
tion project, in shoft, then, is an attempt to provide high school
students with learning opportunities which are both as realistic
and as relevant as possible —— realistic in terms of the actual

demands and possibilities of adult life, and relevant in terms of
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what each individual student wants and needs to learn. Given these
goals the natural question to be asked 1s: "Does such a program

work?" The gnswer is a strong "affirmative."

Since its inception, EBCE students have been carefully moni-

tored and eValuaced, along with the other support groups necessary
for an EBCE program to operate, and some of the results are briefly

described as follows:

STUDENTS:

Student opinion of EBCE was positive both in 1976-77
and 1977-~78. Students felt that they were more mo:i—
vated to learn than they had been in their regu}ar
high séhool; and there was more opportucity in EBCE
to learn about occupations and to gain insights that
will help them secure jobs in the future; and there
was more opportunity for gemeral learning and for as-
ééming responsibility and learning to work with others.
In addition, the proportion of students dropping out
of EEBCE has been lower than the dropout rate for the
regular high schools. For.a few EBCE students, the
attendance rate appears to have improved over their

attendance tﬁe year before joining the projecq.



GRADUATES

Most 1976-77 graduates indicated that EBCE prepared
them to understand themselves be:terland to deal m&re

i
: 1
effectively with otbers. When EBCE graduates were com-

pared with a random sample of higp school graduatgfi
EBCE students were firm to their plans and a larger \
proportidn of them felt that their experiences were
helpful in career decision making

PARENTS

Parental reaction to EBCE has been excellent. Most
of the parents interviewed said they had noticed
- positive changes in their son or daughter which they
/ felt resﬁl:ed from the program;.- they thought that

|
°

EBCE was an improvement over their youngster's past .

school experience; and they said that EBCE provided
more opporfunity for their son or daughtaer to learm ;
about occupations. They also felt that the program-
was particularly effective in teaéhing their chil-
dren to communica;e.wi:h others in a mature way, to

assﬁme responsibility, to work with others, and to

have a positive attitude toward themselves.
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EMPLOYERS

Experience site persomnel were interviewed at the
completion of each of the two academic years com-
p..eted :q determine their attitudes toward EBCE. Over
872 of the Sa# Antonio employers felt that EBCE was

an important means of exposing students to the worid
of work, and believed that the greatest sprengths of
the EBCE pfograu are in the area of career planning
and decision-making. Almost all emploéefs reporte§~'
favorable reactions toward EBCE students-frcn a;Lg
;employees and top level management. One unexﬁécted
progran benefit reported by employers was that due

to their employees working closely with EBCB students,
the employees themselves began to show a renewed inter-
est in their own work, and in some cases actually

increased their productivity.

And there is more, much more to tell about EBCE. "Our
problem,"” wa;; Kelly had Pogo say, "is nns;rnountable opportunity.”™
If we pool our thinking, our time and our effort in planning in the
direction we.désire to go, this certainly is a worthy;statement
about experience—based career education as it is evolving in the

educational systems in America.

SN

.l:f;; /fi
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FOOTNOTES: l(l) Since 1972 the EBCE program has been under design
and development by four regiénal educational laboratories (Appa-
lachia Eduéational Laboratory (AEL) in Charleston, West Virginia;
Far West Laboratory for ‘r‘iducational Research and Development (FWL),
San Francisco, Califormia; Northwest Reglonal Educatiomal Labora-
tory (NWREL), Portland, Oregggl\and Reszarch for Better Schools
(RBS), Philadelphia, Pennsylvani;jxénd from them have graduated
several hundred high school students. (2) The San Antonio Experi-

ence-Based Career Education Demonstration Project is an implemen-—

" tation of the Northwest Regional Educational Laboratory EBCE model.

The San antonio program is a three—year effort funded through the

U.S. Office of Education with Vocational Education Act monies for
- t

Exemplary Projects (VEAD). ~
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