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CRAPIER T

PROGRAM DFSCRIPTION

-

The 1979-1980 school year is in the fifth year of a five-year
program in 3ilingusl Education funded under Title VIT of E.S.E.A.
Community School District 30 is the »nly district in New York City

; - offering services to Greeks and Hispanics, including Greek curri-

culum development; as well as Italian curriculum development under

a Title VII grant.
District 30*'s bilingual program has éét as its goal the edu-

cation of students who do not speak English, keeping in mind their

individual needs and the strengths they bring into the school.
Their dominance in' Spanish and Greek is seen as a stréngth which

will be utilized to help the students become 1literate, educated,

| contributing members of society.

The aim of the program is to have the students become literate
and gducateé in bazie cwrriculum areas, while learning English as
a Second language. |

The Title VII program is designed to involve content in-
struction in the dominant languages-(Sp;nish and Greégﬁ, as well as
Fnglish 8s a Second language component. In addition,iihe resource

teachers offer training in languagé and methodology to the regular

school ataff;" Thiﬁuié écéomﬁiished thfough'ihe itiliiaiiéﬁ éfﬁfé?‘
source teachers who are bilingual and who are trained in the tech-
niques of education for non-Fnglish speaking students. In schools

where this program is operational for Greek-speaking students, cur-

R
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f‘“x? Second Language as well as strengthening their dominant language. At the

ricvlum mater;aléwfuﬁ_;;£ﬁséolog£§;“;;;-ihi%igﬁéd‘5ymthé'£w8—bi-
lingual Greek Curriculum Specialists and tha.Grgpk bilingual resource
teacher. The Spanish curriculum materials are initiated by the
Director of Bilingual\Educatibn;” .

| - CHAPTTR 2

»,

EVALUATION FINDINGS

QB;.evaluator visitad each of the four Title VII schools four«
times during the school year. Duringz these visits ﬁe observed the
1nstruétiona1 program, interviewad all qflthé bilingual resoﬁrco
teachers and bilingual teachers, and talked with the priacipals and/or
assistant principals about the programs. The evaluator also visited
the district office several times to discuss the program's operation;
wifh st#ffTﬁgmbers and the Project Director, as well as to attend .
two training sessions for program personnel, and a\heeting of the Bi-
lingual Advisory_Council. The evalnation Study was conducted smoothly
and according to pth with full cooperaPion from all those in the
schools and the district office.

- EVALUATOR'S TIEY OF THE PROGRAM IN OPERATIO&

&

The evaluator was most favorably impressed with the smooth opera=-
tion of the progranm in each school, especially in view of sume persounel
shifts, Teachers were found to be working harmoniousiy and efficiently

toward attaining the over-all objective of the Students becoming literate

~

" time of the final visit, the quality and experi-nce of the staff ob- -
served and interviewed was very good, and the leadership and support

provided by District 30 Billngual staff excellent, Trs parrative which

N
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Tollows is a combiaa*ion of observations, interviews,vand-a~reviéw of
the materials which were cullected and studied, The narrative will
also elaborate on staff resppﬁsibilities and relationships. The re-
eponsibilities outlined in ths job descriptions of the pilingual Dis-
trict Office CnrriculumJSpecialista are:

Assessing exiating bilingual and ESL materials

. Examining and ordering specialized materials for Greek/Italian
bilingual and TESL programa

Developing curriculum and teaching materials for Groek/Italian
bilingual education programs

Conducting workshops and training oessions for District bilingual
and TES], staff

Offering in-service courses in Greek, Italian, and Spanish for Dis-
trict staff

Collecting and collating data on student English language ability
within the District

" Bstablishing and maintaiiing extensive District Office library for
Greek, Italian, Spanish and E ., materials ]

Assisting Supervisor of‘Bilingual Education in the operation of
the District'!s Bilingual and TESL programs

Interpreting and translating for principals, teachers and parents,
and advisory council meetings

The f#llowing is an elaboration on the eurricvlum development
aspect of the office staff during the 1979-1980 school year. The Greek

Carriculum Specialists have develcped and piloted in the District's

Greek bilingual programs.curriculum guides in Science, arranged accord- ’

_ing to the topics Flants and Animals, Sound, and Weather., The Curriculum .

Guide on Sound includes topics such as sound around us, how sounds are
made, travel, and are recorded., The Plants and Animals Guide covers
such topics as plants and animals in our neighborhood, plants and animals

-3 -



in our claasroom, and get.t.ing new plants. The Guide on Plants and
Aninals has been reedited taking into conaideration feedback infor-
mation from the teachers. The Curriculum Guides dealing with.the

- weather cover such topics as atmosphers and changes in the nathex:,
observing and meas;n-ing w ither changes, weather and climates from
season to season, weather‘ ?i“om day to‘day, the weather from place to
place, These Science m;du include materials to be covered in the
elementary school graé!os, individual lesson plans for teachers,
laboratory experiments, evaluative activitles, definitions, and a
bilingual.glossary of the scientific terms used in each grade md
topic,

As a o'onpanion to this Scieng:e curriculum they have developed a
test booklet with various tests on ths different Science topics for
the early grades. Completed also 1s a Gre.ek‘ dictionary with pictures
:of psople, animals, storybook characters, words that tell what we do,
things, parts of tte body, places, .word.q that help and nimbers. It
_also includes a bilingual index,

The Social Studies lessons that were started in the previous years
are being expanded this year to ‘“‘lnde units on contributions of Greek=-
Americans for elementary school students. The Consumer Education units,
which were started three years ago, were expanded into & Consumer Fd-
ucation booklet which acts as a guide to the Greek bilingual teachers

in mking their own lesson plam: on Consumer Education. Consumer Ed-

" ueatlon series was aired on the Greek Radio Program during the 1979

1980 School Year, servicing the Greek speaking parents of the community.

Tixe series was prej.cved by the Oreek Curriculum Specialists and by a

-h-
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G;eek bilingﬁal teacher, Soms of the topics covered wsre: Buying
furniture; lLarge and small appliances; Purchasing clothing; Buying

a house;.SJVings accounts; Budgeting money for future Investments,

and Conserfing energy. Coplies of the tapes and scripts are available,
In addition sach topic was developed into a major unit. The Consumer
!dnéatioh Tnits were piloted in District schos's and during each year
'wore updated and reﬁsed taking into consideration the teachers' re-
commendations, \

Cassetite recordings narrated in Oreek and accompanied by filﬁ-l
strip and text in (Oreek were also made with topics pulturally rele-
vant to Greek students, such as Anclent Oreek Gods &nd Heroes,.as
well as Gods and Goddesses of the (reeks, They also devsloped a |
unit.on the influence of Ancient Gf;;k'cnlture in the coatemporary
world and a unit including lesson plans on Greek Independence Day,

Besides the Curriculum Cuides mentioned above, the Greek Curri-

~ culum Specialists have developed and piloted in the District schools

a contract acitvity package on the ccntributions ¢l the Greeks in
language and literiture intended for the Jarior High School Grades,

The l.alian Curriculum Specialist to date has developed a cur-
ricudlum in- Italian for all mathx concepts taught frqn tﬂe-first through
the sixth grades., It is primarily a teacherts guidé and it is arranged
in the order in which math i¢ taugh* {n the New Yofk City Publis Schools,
This curriculum guide has been piloted 1n ths Di.trict's bilingual

program as well as in other New York City schvol districts where there

are bilingual programs,

%

The Curriculum Specialist also has completed, revised and piloted
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an Italian dictionary dt.h'pict.urés of ﬁeop1e , animals, storybook

" characters, words that tell what we do 7" ‘things, parts of the body,

places wrds that belp apd nunbers, i'.';[t.‘also includes a bilingual
index, !

Also developed and piloted in t)ié District's bilingual program
were the following materials: Soci_?l Studies lessons in Italian on
New York State, Social St.udies' unigs on contributions of Italo-Amer-
{cans, Family relationships and v71{1-‘!.01115 social settings; Sciev.:ce lessons
in Italian on parts of the body” wind, plants, birds and their move-
ments, the moon and ti\'e pulley},ﬁ/ _an Italian-English booklet of idiomatic
expressions; & bocklet of m/ﬂ'aematical terms (in Italian); a booklet
of musical expressions in Iéalian; s tape of a script translated into.

Italian from Buglish for ,i Colgate Co., filmstrip on dental health;

4

Engliah as a Secbnd Lméuage lessons for the Italian conversational

course given for teashers and othor personnel; @ original story of a
1it.tle boy at the opera with a t.ext in both Italian and English; a
recounting of t.h& -]operasz *Tt Trovatore" and "I Pagliacci® in book foni,
in Italian and English,

Tha materials developed by the Curriculum Specialist for the opera
"Toaca" presently are being reedited in the District's bilingual program,
These includs t.ape recordings (in Engliah and Italian) of the voices of
children from one of the District's schools, who also acted out the opera
4n a filmstrip, as well as a complste script which follows the dialoéue
of the English and Ifalian tapes, a questioning strategy and a synopsis

o. the story of the opera in both languages.

Among many other urnits developed, piloted and reedited in the District's

-6-



11lingual program * ~ the Ttallan Curriculum Specialist are: La Storia

.

Della Nostra Bandiera; la Traviata; Modi di Dire; Il Mio Dizionario
Hlustrato; Tersini Matematici; Termini Musicali; Lesioni di Studi
~Sociall; Lezioni _di Sciehza; Squ;llino St attacca del' Opera; Raccpnti

h L Opero;- Come Fare 11 bLuon propristario; ai Tuoi Denti; Italian Con-
veru‘tional In-Service Course Booklst, and BE.S.L. Lezioni per Genitori. °

Some of the primacy tur;ctiona of the rdsourcn teachers as outlined

in the proposal are:

‘a, assisting the Supervisor of Bilingual Education in the
implementation of the bilingual instructional component.

at pmticipating schools

b, assisting in the implementation of the parental and
community involvement by conducting periodical academic
workshops for parents ,

c., assisting with the m-aervice ard on-ait.e training of
bilingual teachers

d. assisting with the selec“ion and orde..ng of bilingual
curriculum materials and supplies for use in the program

e, working cooperatively with the bilingual teachers in
order to implement the English as a Second Languige in-

struction for parents i z

. f, asedsting in the organization of the program

The bilingual resource teachers were asked % describe their duties
related to the bilingual teichers, classroom teachers, parents, and other

functions as billngual resource teachers, The vfollaving responsibilities

and activities were described:

With the bilingual teachers:

o ‘ ' a., giving classroom demonstrations. occasionally
' b, making units in subject matter areas

c. translating from Fngii 51 to Greek or Spanish
de - reproducing materials ~

- -7-




6. 4arranging field trips
f. coordinating the testing
. g eovaluating new children in the progrnm
, - - he giving demonstration Lesaona to dbilingual children in

) small groups
+ . 1/ ordering materials

To wlaborate on f.tie z-e'ap'onubmty listed above, "making units in
aubject. { tor aroaa" the evaluatnr collected and examined a groat
amonnt of materia? which'had been: devvelopod by the resource teachers.
The mlterj.a]:' cow;'ed many subject matter areas and represented a
gr_eai monht ;of effort beyond that x;equirod in the outlined duties of
a resource toicher. : E

Clauaroom taachers com to tha resource teachara to request materigls,

books, audio-visnal supplies, and advice on how_to work with bilingual

:dzildren intbeir classrooms, The resource _f:eacher works with teachers

individually rather than in groups. She also helps the monolingual
classrdom teachers when thers is a' need for an interprster for the

stadent or” the atndent:.'a parents. Any problems that might_arise be-
¢ -

tween the program teachers and teachera! aexﬂifig children o the pro-

_ ‘gran are resolved by the resource teachers,

In addition-bo conducting the English classes with parents, the

!

néonrce teacher explains the bilingual pfogram to the parents, makes

an effort to meke them feel comfortable in the school, and serves as '
the interpreter for the parent‘ix;" re;lat.ionsh;ps‘wi‘th classroom teachers,
adniniat-atora, gui:l:mce peraonnel, and any others when necessary.

The facilities were adeQuate or better ~1.n all four schoola, however,
in me inatame the use of one of the roorns for other purposes was some-

what inhioiting. ThAe rooms were attractixre and decorated in ways to en<

“ -8
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hancs _fc.ha- learning process, Most impressive was the amount of new
teeching materials and equipment made available %o the Title VIT staff

by the Offize of Bilingual Education., .

‘{}OBJEC'PIVES -RELATED .-T¢ PUPTIS! mwzss

OBJECTIVE I .
e It is= expected by the end of t.he ec;)‘/ol year that at least 60% of\\\
'~—f~—————rtﬁe—students*tnvotwmfdnrtbe progran uy11 have progressed in their

| the program,

ability to speak and understand English boyond that..expected withoutr

~

__The Basic Inventory of Natural language, a langusge assegsment

system, was administered at the beginning of October and again in

late April, This test tives a series of scores which become the language.

profile for each student,. The scores in the tables reflect tke t.otal

\

nnmber of words useqd by the st.udent. during the sampling ae well as indie

cate the ability to use the vocabulary, structures, and forms in both

langnages, In the tables used for "evaiuation, the pré and post recorded

acorés are for Level of Complexity (command of the structures of the

' language, including the use of modifiers, phrases, and clauses), This

inati-tment wasg selected be cause it measures 1gngnagé dominance and

serves as a language diagnostic instfumenﬁ for both the Spanish dominant

"and Greek dominant children, It also measures language dominance in

English Spanish, and Greek and est.ablishes degree of comr'and of these

. 1anguage8.

Differences between pre and post-test scores were ca}culated and
& t-test was computed to determine if 60% nf the students had progressed
~ ’ ‘. - - 9 -
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to a level of significance of .05 or better,
The following Tebles I and II record by grade level the number of
'participating children, the pre and post-test Level of Complexity, the
’t-t.e'st computation, and the lLevel of Significance .for each groub. Table T
in fér both Greek and English; ?aﬁl/ei II is;,fox{_s_ganishvgz;d,_E;xglisb.ﬁ“ o

BINL score ranges have been es‘tiblisbed into grade léirel .gro'upings

based on the Complexity Level Scale. T‘ze categor:.es established are Non- 2

—- = - - RBnglish Speaking, Limited English Speaking, Fluent Eng“t ish Speakirxg, and

Proficient English Speaking,

-,

Most of the‘ participating Oreek children in groups by grade level

_wers in the ‘Ion-English Speaking or Limited English Speakino cat.egones

© 77 at the time oi: the October t.esbs, and ‘al."l. moved to the Fluent Enghsh
. Speaking or Proficient English Speaking categories at the time of the April
| post~test. Taking the _G;ﬁeg_};__,_chudren as individuals and making a com--
parison of categories pre and post,v it was found that at the time?of the
post=test -thére-werg 39 (LL%) of the participating Greek children who were
in the Praﬂcient English Speaking category #zn¢ 31 (35%) in the Fluent
English Speaking category. H |
The participating Spanish children ir;”g!:oupa by grade level all were
"in tte"lflon-English Spehkiﬁg or Limited English Speaking cét:gorieg_ at tﬁe
- time oit the 6cto‘ber tests and all moved to the Flaeat Engliéh Speaking or
ProficiAent English Speaking categories at the ti-« of the April post-tes't,
“excépt the 6th grade group who at the tim ,o'f: the posﬁ-teét remained: in
the Limited English Speaking category. Taking the Spanish children-as in-
dividuals and making a com‘parison‘ of categories pre and post, it was found

that at the time of the post-test thers were 27 (32%) of the participating

- - = 10)-=
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Spanis!:c‘t-iildrcn who were in the Proficient Engiish Speaking catezory and
23 {332) in the Fluert English Speaking Categorj. ‘

0f the pgrticipatin"é Oreek children tested, 9L% were in groups whose
post-test means were significantly higher than the pre-test means in

English snd QOreek,

0f the participating Spanish Children tested ,Q 917 were in groups whose
post=test means were significantly higher than the pre-test mecns in

- Bnglish 2nd Spanish,
The expectations of Objective I were clearly met,

-—

J .




Table I

Mean Scores on the Basic Inventory of Watural Language LY G.ade
Ievel with T-Ratio and Level of Significance -Creek and English

Greek
- level
: Pretest Posttest of
_Grade Number --Mean—--— ——-- -Mean -- t-Ratio . Significance o
K b5 27.8 3k.3 2.83 .01
30 3%.5 b3 Lk 0L
2&3 5 3040 47.0 2.2k B
/ h h 7902 V' 9803 o303 .05
6 6 [} [ ] [ ] .
i S& 81.3 10? 0 3.2 nS
English
K L5 3049 665.8 8.556 01
1 . 30 R 5306 7901 7005 001 .
2¢3 5 39,8 56.6 1.17 75
L i B 1.0 2128,0 L6 05
5&6 5 95.4 137.0 5469 © .01
R




Vit “Table IT

Mear. Scores on the Basic Inventory of Natural Language by Grade
Tevel with t-Ratio and level of Significance - Spanish and English

Spanish .
: Level
4 Pretest Posttest - of
Grade Number Mean Mean t-Ratio Significance ,
1 33 35, 60.7 . 6.2 .01
2 15 k2.8 £5.0 38 . .00
3 10 473 6.5 L8 . .01
Lo 100 3958 855 amk 05
3 9 . hC,S 67.3 S.54 . W01
English )
1 . 33 . 35.!* o 71.2 ’ : 7.50 .01 -
2 15 319 83.0 .62 .01
3. 10 L3.8 76.1 | 2.7 .05
b 10 ° k5.9 © 75.0 L.,06 .01. .
5 9 - 52.8 . 83,0 .82 .01
6 8 3.2 1.6 2,02 |
o3k 516 o 2 NS
) -13 -
1=~ |




OBJECTIVE II

It is expected by the end of the ychool year tha£ children 1.nvolved_
- in the program will progrezis in Mathe™yties, Social Studies and Science,
cormensurate uith. children in the regi)ar school program due to instruc-
— “tfon in the’s‘e' § 'e”as—in—tm—chﬂwﬁof%ant—language wwwwww — w,__
"":'f: Bilingual teachers examined: their recorda and completed & rating o

scale for pupil performance pre and p%t in Socisl studies, Sclence and

_ }!ath. They were asked to 1ndicat¢6 tbe parfcrmanoe of the children in two
areass Area l = Lbility to comprehend concepts embodied in the lesson as
evideneed by attentiveness in cls88, Tegponse to Questions about material,

and raising questions which logically Tollow from an understandisg of the

— ——concepiss Area emmmmcuawpts GEbOGiM tww S W

e

evidenced by completeness and accm-acy of wzitten assigments, and capabi-

lity of explaining _rconeept‘s to others. For a_ssessment the folloging scale

v

LT

. -

was used:
1- luw perfomance
2 - bayow average pertormance
3 « 8ygrage pérformance : :
4 = Bjgye average performance TR
5 - ‘Qgh m"fomance -

Similar surveys were made by regular °lassroom teachers with b;‘:lingual bnt R
non-progran children in their clasges. - o -
To determine assessments of prozrims differencas between pre. a-xd post - -
avarage ratings by grade level wera €8 pplated to determine gain and t-tests
uare calculated for each gronp. Taple y1I is for the Greek children, Table Iv

is the Spanish children; Table V s for q}assroom ea.cbeg's~'from the sthool

ST

. * =k
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with the Title VII Greek children with bilingual but non-program children
in their classes; Table VI is for classroom teachers fron the schools with
the Title VII Spanish children with bilingual but non-program children in
their classes. | ‘

Of the participating Greek children rated, 90% were in groups whose

post mean ratings were significantly (.05 or better) higher than the pre-test

v

mean ratings in Social Studies, Science and Math,

Of the participating Spanish children rated, 99% were in groups whose
mean ratings were significantly (,05 or better) higher than the pre-test
mean ratings in Social Studies, Science and Math,

BEven though many classroom teachers with bilingual but non-program

children gave lower ratings to children at the time of poet rating, 59% of

B _ these Spanish chLdren and 80% of ‘the Greek children rated were in groups

“that s‘xoued gains, pre and. post, however, with a- great nmnber o toachers

showing no gain added to those indicating negative growth, the percentage of -

clzildren in groups where the t-test showed less than 05 or no significance

is. 77% for Greek children (Table V) and 62% for Spanish children (Table v )

Cmrparing the percentagee of. program ch11dren who attained the eigni-

ticance level of .05 as ontlined in the program objectives with the non-pro-

'gram children, the dii’i’erences are great; Greelc children (program children

90%, ‘mon=program children 23%) Spa.nish children (program children 99% non= -

program children 38%). »
The expectationa of Objective II were clearly met. .

OBJECI‘IVE IIT

¢ It, is expected there will be greater participation of the stndents who .

e _ | -15'-'




~-are ‘now reluctant because of their language backgrounds in claesroom and

:hchool-wd.de activities as evidenced by the number of voluntary contribu-
. tions: made in class and the nember of volunteers in school-wide activities,
\ Program teachers completed rating forms for the children in their

claseee,t‘ rating their participation in classroom activities and extra-curri-

calar activities available at school both in November and in May. The

following scale was used: 1l-never; 2-sometimes; 3-average number of times;

Lemore than average, S-much of the time. Classroom teachers' ratings of
bilingual non-program children both pre and post were also collected and
tabulated, These clasaroom ‘teachers with bilingual children in their cla-ses

. were also asked to rate these children in relaticn to their working and play-

ing with _p_upila witM.iiferent_language_backgroundsl

EPEEE S, S —

Tablc VII reﬂects the Greek program. chleren and cldssroom teachers!
ratiuge of bilingual non-program children related to their participation in

SRS —clasercau activitiee. —~Tab1e—VIII shows the same results for the Spanish

» . . ~

children. )

o

‘I‘o determine assesmenta of progresh pre and post-ratings by grade
- level vere calculated to determine gain and’ t-tests were calculated for

-

. each group.

- . ~—

Of the participating Greek children, 89% were in groups whose post mean

T - ratings uere significantly ( .05 ar better) higher than the. pre-test mean "
ratings relat-ed to participation in’ classroom activities. All (100%) of the

\ Greek children were in groups that showed a gain between pre and post. Even

) \ though all the bili.ngual but non-program c'nldren in the s«.hool with the

e : oo - -
ST ' N 3T - - - . N
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. - e . ‘o . . .




Greek program showed gains between pre and post, only 27% were in groups
whose post t-test mean ratings were significant (.05 or better).
0f the participating Spanish children, 211(100%) were in groups whose
. post mean ratings .i'vere siéniﬂcanﬁly higher than the pre-test mean. Only

- 43% of the bilingual bnt non-program children in t he schools with the

—program—shmd—gains—between—pre—and—poet—ratrings—related—t.o—par- o  —
ticipation in classroom activities and none attained ‘the significance

level of .OS.

¢ Tcr—detemim progress inﬁparticipation in extra-curriculer activities
available at school, pre and 'post-ratings were calculated for all the
. participating Title VIT children and the classroonm teachers' ratings of bi-
lingual non-program chi dren (not broken down by language group or grade -
“The resul § of children's éarticipation in Extra—Curricular activities *

schools were positive for both the 'i‘itle VII Progra:n c‘xildren

s

-

— available

N

“and for th non-prograa bilingua_l c‘xildren. 'rhe significance level was ~\

- "‘:":, .

. 3. 6 post non-nrogfam childr°n 2.7 pre to 3 2 post. Reaults are’ given in 3

~

.. Table IX I I T

._ and post-ratings we calculated for bilingual children by the class- :
" room achers with bilingual non-orogram children "Works and plays with pupils
iith/ ferent language bac}fgrounds. Table IXA shgws these results.

'I'he expectations of Jective III were learly. met.




- Table TII
'35 | Greek

i -sults of Prazram Teachers' Ratings of Children's ProJress in Social Studies,
Science, and ii~th by Grade Lcvels with t-Ratio and Level of Significance for
Each Group ‘ -

) - : lSocial Studlea
Area #1 Ar  #2
Ability to Corprchend Concapts  Ability to Apply Concephs
- , Level 4 Level
: Pre Po3t - of Pre Post of
Grade Number Ratinz Rating ¢ Sig Rating Rating t Sip
G 1 Iy 35T I2 .01 L7335 3.7 .01 T
1 39 Sl 2.8 7,01 W01 .23 2.5 S0 .01
. 2%&3 5 240 2.4 1.6 NS 1.8 2.k 2.5 .05
L 5 2.0 2.k 1.6 NS 1.8 2,2 1,6 3
5 &6 7 2.1k 2.85 3.8 .01 2.0 2. 2.2 s
. - <
._VScience _
K LS R 1 S CL i 2 —Oi——— —=-1,98 ¥-¥_33_§f{:_—6.—32 \-W.Gl
| 1, . 30 L L7 25 536 W01 . L7 25 526 L0
2&3 5 2,0 2. 1.63. NS 1.6 2.2 245 .05
be 5 2.0 24 143 N L8 22 163 ¥
‘ Se6 T 2.1 7 2.8 3,87 W01 2.0 ' 2% 212 NS
N - : Hath ) ’
ST g WS L . 183 3.9 W3 W01 202 375, 6.1 001
’ & : \ ) ._' N . g
Sl - 730 157 2.9 3.6 0L 1.57 2.9 3.6 301
© 283 + 5. 28 32 1.6 W 2L 38 35 .05
sk 5 2.8 . 3.2 1.63 N . 2. 32 Lo, 05
N S '?(:' 6,"3 . ;i.7 2.7 3.22 3.82 .05“ B 207 2.85 1.0 NS
) . &4 - 18,\- A
4"):)
T by - 14
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Table 1V

Vil Sypanish

Results of Program Teachnrs' Ratluza o7 SL'ldrents Progress in Social Studles,
Science, and Kath by Grads Tevels wlen ¢-Ratle tnd Level of Significance for
Each Group

Socicl Studics

2

3.5

01

1.9

3.1

6,0 .01

10 2.2 6,09 .
: 1 2.2 3.1 3.6 W01 17 2.9 65 .01
;:5 9 205 . 307 ‘; hoh ;'001 : :200 # 3011 : 509:E- 001
2 ‘g’ 2.7 3.6 3.8 LY .23 3.2 2.9 .08
O . o R ' ’ . - ’ .
- 197 i 2.5 & i L

. prr e Frea 72 -
- Ability to Couprohend Concepts  Ability to Apply Concepts
Leval - Tevel
. - ' Pre Post, of Pre Post - of
_QOrade Nomher __ Rating Batine +  Sig Rating  Rating t .:Sig I
| 1 31 1.6 2.3 7.7 .01 1.5 é;;? 940 .01
2 17 2.8 34 67 .01 2,0 3.2 1.6 .01
T3 10 2.3 3.5 6.0 .01 2.0 3.2 9.0 .01
L 1 2,27 3.5 6.5 .01 1.6 3.0 6,7 .01
5 9 2.6 3.6 6.0 .01 2.1 3.2 L2 .01
6 8 2.6 3.2 34 .05 2.2 2.6 2,04 NS i
- ) o © Sclemes ' - o
B CR o1 1.5 24 1.9 .0 Lk 2.6 139, W01
S ;Tf étz 335 917 W1 "1.7 p 3.2 10.1 L
-3 10 2.2 3.1 3.8 .01~L} L5 3,0 61 .01 §
v o1 21 34 2 01 1.7 256 L3 .01 ?
g s 2.6 3.5 L . .00 2.1 3.2 b2 .01 :
6 8 2 2.9 3. 2.6k .05 2.1 '3.1§3:3;7h*'.61
'i 1 17 26 7.6 401 Lh, 2.7 859 W01
| é ; 17 2.3 3.5 9.17 : .01 2.0 3.5 ?.7 R



Table V
Ratings of Classroom Teachers with Bilinguel but Non-Program Children in their classes

in Social Studies, Science, and Math by Grade Levels with t-Ratio and Level of Significance
for Each Group in the schaol with the Title VIT Program Oreek Children _

Social studies -

Arca 7l Arca f/2
" Ability to Coemprehend Concephs - Ability to Apply Concepts
Level . Level
T T e Post of Pre Post of
Grade Numbezr Ra~ing Rating ¢ Sig Rating Rating b Sig
. 4 7 .20 2.1 1.0 N3 1.![' 1.7 1.5 NS
R 2,16 3.3 7.0 .01 2,3 3.1 2.07 XS
2 7 2.7 2.7 .00 W 20 27 00 W
3 7 3.0 3.7 198 NS 3.0 3L .10 N
L 6 2.66  3.15 2.2 N3 2.33 3.0 1.3 X
5 7 3.4 3.28 -5 NS 3.0 31 1.0
6 77 329 ko 3.87 .01 285 3.7 33 .0
. K e T TTTRET 20 202 B . T1aE 12 1.5k s
1‘_ ' 6__1 72,67 3.3 7.0 0 01 243 317 2,07 X
3 7 3k . 328 L0 LK 285 3.0, WSk NS
: 3 7 3.0 ¢ 3.2 22 NS 3.0 3.28 1.0 s
. b .6 287 266 1.0 1 23 266 LS, B
> [4 3.0 134k 1.0 NS é.85> . 2.85 .00 XS
L. 6 70 3L 3.85 3.87 .01 3.0 3.57.2.8 W05
x 7 185 1.7 Lo, NS 1.1 11 .00 ¥5
1 6; v 2,66 3.3 - 3.16 .05 2,66 33 "‘3.15 o5
2 7 37 37 W09 NS . - 3k AT Lo NS
3 T 3.k :3.57 1.0 NS 3o 3.57 1.0 NS
. L e 3.0 35 2.2 K3 3.0 3.8 22 e
0 g 1 387 (37 10 0 31 3.8 1o NS,
G : 6 7 L.00 3.7 -;1.0'  NS ’_.-3.3' 3.5 1.5 ns

W
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TABIE VI
Ratings of Classroom Teachers with Bilingual but Non-Progra:i Children in their classce in

Social Studies, Science, and Math by Grade Levels with t-Ratio and level of Significance
for Each Group in the schools with the Titie VII Program Spanish Children

Social Sindiny

: Lrea P1 ~ hrea F2
Ability {o Comprohend Coneepta  Ahility to hoply Concepts

- Level Level

Pre Post of Pre Post of

Gréde  Nomber Rating Rating t Sig Rating Ratinz t Sig

1 - 20 3.b 3.8 2.3 .05 3.2 3.7 2,9 .01

2 16 2.5 2,125 1,2 NS 2.3 2.1 -.8 NS

3- 411 3.2 31 -6 NS 2.6 3.0 .5 NS

L 13 2.7 3.0 1.9 N 2.5 2.8 1.1 RS

5 n 2.5 2.9 1,78 NS 2.3 2.8 3.46 .01

6 9 2.8 2.8 1.8 NS 2.8 2.8 1.3 8
. . . Science _

T m20 28 -3 2.2 .08 2.7 3.2 . 2.0 .08
2 16 2.7 22. 165w 2.5 2.2 a1 s
T 3.3 2.9 Ta,58 . 2.6 2.2, ERE
b 13 2.8 28 00 -. 2.5 2,¢ | 365 XS

5 W 25 - 31 2.6 .08 20 2.9 31 .08
| 9 2.7 o 3a 2.5;/': 05 25 3.1 229 .08

< .. ‘ N Math .

o 20 w237 . 2.0 w08 2.1 3.6 2,13 .05

2 7 16 2.6 2.6 . .00 NS 2.6 32 1.0 K
3 . 2.8 2,9 NER 28 ° 2.2 . 28 W

. f; | .13 ‘.3._1‘ 2.k -39 .' NS 2.9 2.1";;, -3.’3, xS

- 2.6 31 239 . NS 2.8 3.0 219 1
L9 2 3.3 .28 . .05 2.7 33 2.8 .08

s T . RS
e R S -a- L - :{.:'
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TABLE VII

Results of Program Teachers and Classroom Tecachers with Bilingual but
Non-Program Children in Their Classes Ratings of Children's Participation

in Classroom- Activities both Pre and Pos

Significance by Grade level

Number

Grade
K . k9
1 39
2&3 "
! 5
5&6 T
X 7
b R 6
2 L7
3 7
' 5: | 7;
6 7

.

vy

. Pre-Rating

1.3 .
2.2
L.2
4.0
L.8

: -
3e3

© 2,0 °

31 ¢

2.3
3.1
3.6

GRETK
Post-Rating . ppatio
’ 3.5 19;L
2.8 15.6
b8 2,6
k.S 2.23
5.0 1.96
Classrooﬁ Teachers! Ratings
 aa 1.5
U35 3
3. é.lél_:i
307 10
33 ;2.3
b0 6.00
el 1.92
, _¥-
.. N
) :3{; o

t with t-Ratio and Level of

Significancs

. $01
01
.05
NS
NS

B 6 6 6

" .05
01

11
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C . | TARLE VT1T
s ,lRe.,ult.s of Program Teachers and Classroom Teachers with 'Bilingual but
Non-Program Children in Their Classes Ratings of Children's Participation
in Classroom Activities both Pre and Post with t-Ratio and Level of ‘
Significance by Grade Level :
. N _Spanish
Grade . Number: :‘ w - Post-Rating t-Rati:o -Signii‘ii:ance
. | 2 .. - L9 3.2 8.15 . W01
2 a1 - 26 . . 3.8 R SR
3 . 10 2.5 3.8 7. 8.1 .0
L. om0 2,36 3.3 T L.28 .01
5 9 2.9 ko2 ©ou33 .01
® 6 - 8 / 3.0 ’ 3.5 2065 .OS
B . - o Classroom Teachers! Ratings
1 20 " 3.7 39 16 NS
2 16 2.8 " 3.2 1,38 NS
:3 £ lh 302 \\@‘x‘ 208 '3.22 . NS
- 3 a . » - . . . . ‘B
L 13 3.5 ~ 3.3 =1.0
.5 - 3.5 3.3. <1.0 NS
.5 9 b 3.0 ka1l NS
;V\‘.\ | ~ L ) ¥
\\ . 23 -
\ ) \) . Ry . | . "




TABIE IX

ﬁ'egﬁlts of Progrim Teachers and Classroom Teachers with Bilingual but Non-
Program Children's Participation in Extira-Curricular Activities Available
at School both Pre and Post with t-Ratio and level of Significance for both Groups

PROGRAM TEACHERS

Number Pre-Rating Post-Rating t-Ratio Significance
7k 2.4 3.6 18,2 oL

, CLASSROCM TEACHERS
115 - 2.7 . 3.2 | 1098 905

TABIE IX A

Results of Classroom Teachers Ratings of Bilingual Non-Program Children in
Working and Flaying with Pupils with Different Language Backgrounds both Pre and
Post with t-Ratioc and Level of Significanoe _

Nuiber ‘ -aatggg Poht-aat;gg t-Ratio  Significsnce
1’ s © 3.7 3,94 .01
\f
-2 - )
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- EI_‘Af’_SB-OOM OBSFRV..TIONS

The results of ,th.e standardizﬁd t:ests and the teachers! r;tings in.
the subject matter areas are s1gpificantly high; however, the evaluator
Places greater emphasis on what W88 gpgerved during visits to the class-
room and during this the £ifth ye3r was greatly pleased and impressed by
vhat he ob?erved during these classroo.ﬁ-ﬁsitétions. The adult-child re-
latiqnsh:lp was superior which was reflected in the obvious happinéss of
~ the childrefx, The obvicus atmosph®re of eagerness in most instances was
& direct result of the rapport est8b)jshed between the bilingual teachers
and the program children., The s&n® relationship was observed between
the resource teachers and small Sr°llps or individnal students as *’t.hey
worked with tha resource teacher ¥hen she found some spare timg. Attri-
butable also is the teacher's utilize.tion of Specif‘ic techniques in
teaching bilingual children and, Probaply more impqrtant.,.the teacher's
concern ang!‘-knowl-edge of each child's jndivicual problems, both scho-
lastic end ‘personal. Another res8son for their success is the positive
relationship with classroom ‘teachers .aending children to the program, with
the adxﬁinistration at the building leve], anc:l the close relationship with
the pérents. During question and 8Rswer periods, they always were enthusi-
astic to recite, and eager to shar® their successes and their love of the
Program with the evaiuator. They W8re also unselfish and eager to share
and encourage success with fellow Students.

‘feachers in the program had bW ously put forth great ecforts to make
their rooms aﬁtractive. . They had 8Tranged a decor that not only assured

- the cgildren a pleasant place in whieh ¢o0 work, but they had provided

- ~25 .
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gttfaciiva decorations that contrituted to the learning pfocess. In evefy
cl&ﬁsroom.thegevnluator found attractive displays of éhildren's work plus
up-to-dato aeﬁsonal éxhibits. Days of the week, months of the year, cilors,
objocts about tha room, and everyday expressiona were In pernanent display
gbout the room in both languages, In addition to seasonal exhib‘ts, there
cculd be foﬁnd timely displays built around birthdays of important Amarican‘-
Presidents and any other holidays. . :
With the.different grade levels and the nuﬁber of subject matter
areah and language skills represented it was remarkable to see the results
of planning necosaary to carry out & program in this complex situation,
Many of the units observed were designed to be of 1nterest and within the
capnbilities of more than one grade level, Following are brief outlines
of some excellent units. | - o : |
During & visit to one of the classes with Spanish speaking children,
'the.evaiudtor was su;prised t% hear an interesting discussiop of Greek
‘myths, Probing deeper, it was%learned from the teacher that the class had
done a very complete unit about Greek mytﬁs which the children enjoyed
thoroughly. The class had read stories, acted them out, illustrated them
aﬁd had seen filmstrips of hem. The filﬁ strips and records, -Heroes of
.the Greek Myths, were supplemenped with teachers! giides and reading scripts,
One of the many attractive postﬁfS'én display was one called “Pandofa 6peﬁed
'he Box"®, The poster also illu#trated all the things that Pandora allowéd
fo escape from the boxg'scoldiné, deceit, dispair, accusation, lies, dis-
trust, envy, gossip, drudgery, oid age and scheming. The many composi-
| vions and illustrations of excel}ent quality reflect the statement made

by the teacher that a unit like this one with the film strips and record-

-
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ings, plus a g?eat many books assembled ty the teacher, are 2 real break
for the children bécause they do not have these enriching experiences in
their regular classes., The composition by & youns student is an illustra- ’

tion of the iaterest. It is called Greek Myths,

Greek Myths

In this room we have learned lots of things, one of them
are OGreek Mytha. We have learned about Fandora, Phaethon,

Daedalous and lcarus, Phersephone, The Golden Fleece, and
others. One I like best -was about a girl whose name was Pherse-

phone, and her mother was Demeter. One day when Phersephone

was picking up flowers with her friends she heard someone coming,

it was Hades God of the underworld. He tcok her down below the

earth to his kingdom. There she ate the fruit of the dead. Now

when Phersephone comes back earth is Spring, when she goes down

below the earth is Winter.

A. colorful display on t;be Spring- bulletin board was the énd result of
a four day unit on Insects in another of the schools with Spanish children.
The aim of the unit w:s\_td learn the general fstructuré , names of various
types of insects and the basic anatomlcal Etmcture shared bby each, and |
specifically how the- characteristics of the butterfly differ from those

of most other insects. Using the overhead projector, transparencies

(Insectos, by Milliken Publishing Co.) of various common insects, eapeéially

~the b}ltte::fly were shown. Also used was the book Teresita y los Orugos,
(story of a caterpiliar's metamorp;osis to a tutterfly. The products of
this study were: discussions about number of legs, arms, eyes, etc,

each child making a cﬁoq_en insect out of clay (also on display during
evaluatorts visit), then after'rev'iewing the structure of the butte’rﬁy'
from the transparency, each child i‘f:as allowed to choose the type of butter-

{1y which he would like to paiht, then after painting, the beautiful col-
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lection was diap’ ayed - on t.he opring bulletin board.

The excellent work done at the fourth, fifth and sixth grade levels
in the area of writing was attrsctively bound in more' than one volume
at tha school ﬁith Greek students. One especially attractive ‘volume was
"February's Greats' with & collsction of stories written by the atudent.s
(Greek and English) about Abraham Lincoln and George Washington. One |

written by a fourth grader follows:

Abraham Lincoln

5 Abraham Lincoln was born in a log cabin in Kentucky in
1809. ' ' o

Abraham Lincoln loved to read. Sometimes he walked miles
to get a book to read, . : .

«  Abraham Lincoln became a lawyer,” He became the sixteenth
president of the United States of America. - ‘

Lincoln said that the Black Pecple should- be free,

In April, Lincoln-whs shot in the theatre in Wuhingtor}," D.C.

Another beautiful book was called 25th of March (in- Greek). This book-
let contained' stories and ofiginal drawings ceiébrating Greek Inde\pendence'
Déy ﬁth chdldren at 311. grade lovels making contributions, come of the
nost colorful coming friom the\first graders.

The volume called "The Olympic Games™ contained stories about the
history of the Olympics, the Winter Olympics, and illustrations about the
athletes.- Stories are in both Qreek and Engl;!.sn. -

The most beautiful book with front and back covers in colcr is-a
- 28 -
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.'colloction of. illustrated atoriee (Greek and anlish) from. all grade

levels \_i:itt.en rrom Octobegr urtil May. great. variety of topics w:re

'i:ove'x"ed including: Haloween, w School, Chocolat.e Moon, My-Village,

My Favoribe 'releeision Shw, My Best Friend, Our Trip, Botanical Gnrdene s

Spring, My l?avorite Baseball Player and Sunnner. " R

N

The staff and the children are very prond (as they should be) of

'tbese and other volmnes. o

At the kindergarten level *the Greek children ‘were reading and writ.ing,

v/ not only’ their names, but simple sentences.

During the visit to the children at the first grade level, the evale

“uator was impressed by the eagerness of the children to recite and in a .

short t:l.me obsem_d expert skills (concepts and_.pronumcialtion in Greek and_
Englieh) regarding the calendar, today, yest.erday, tomorrcw, counting, |
concept of fifth, thes circle, rectangle, square, t.riangle, seasons, days of
the ueek,\montha of the ysar amd the ,_holidays that month,

' These are examples of quality teaching observed in the Title VII

>

prog!‘am.

The evaluator was impreesed with the quantity and quality of materials,

. especially impressive were the many materials selected with the purpose

of permitting a child to progress at his own rate. The books are for the
most part attractive and had great appeal to the children.

Some of the materials that seem to be meaningful to teachers are: The

" New Reading Thinking Skills, Inference, Organization, Relationships, Vocab-

ulary - Continental Press. =- Mathematics de Silver Bordett suﬁplemeented_ by

Continental’Press Math, Rexos mostly - Puerto Rico, McGraw Hill - A Cada

Paso, Lengua, lectura ¥y Cultura '(with.,workbook) McGraw Hill, Webster Division -

-29 =
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Learning English as o Second Language, Oceans Publications - Criticai
 Read1ng - Occans Press, Devaloping Reading Comprehcnsion :$kills (children
can work with these indepe'ndently) © The Magic of English workbook 1s

l uorkbook of Beginning E:periences in English gs a Sec nd Languag. (for
those who speak no English, ‘starting with ‘MY name 1s » This is the
achool, clothing, colora, parts of the body, and items in the classroom)
SRA Reading’ and Math, Bnglish Around the World, Scott Foresman and Co.
Multiple Skillé Series; Prcérama for IidividudlrInstruciipn, multiplg‘"

" levels; Spanish Qdition - prowingAUp with America, America's Story Through
thg'Eyaé‘of,Young PEOpiea;;Aflarge variety -of tegéhingidevicea and learn-
‘ing materials were in evidence in most rooms,.

_During one‘visitfthe evaluator dbsérvad éhildren ﬁorking with the
Langnage_nagter :7173.~~ They'uére etéﬁted'th;t they were allowed.to'work
on their own. Othe'r excellent learning materials included Developmental
Learning Materials; Large Library, CalecéiQuiz Wiz - Computer Answér Game
1001 Questions with ca:;rigge/buiz Book, and hhny othervéidélto leafning
such as Spinish and English Dictionary. The record player was 'of value in
one school where ths evaluator was permitted to observg Spanish songs and
dances as the children practiced for Pan American Week, |

) Thé‘claaarocm observations are the most rewarding and pleisant as- .
prect of an eval&ation. The evaluator looks forward to each round of:

visits and the opportunity to be with teachers and children,

¢



TEACHER TRAINING

) ‘Urloor Title VI ‘rrAining Orant, Bilingual Staff and TESL were
nb]a to take courses l.t the following nniversities and colleges

~ offering coursea loading to advancod degrees in aroas relat,ed to

Bilingual Education. 'rbo institutions were St. John's Univoraity,

Yew Ioﬁ: Univc.aity, Queens College, .and 'Hunter College. In the‘ Fall

~"

* seven -ubora of the bili rgual’ otarf took three credit. courses and
aem mbors dn.ring the’ Spring mat& MIes of the courses
Mn weres Gnided Field n:periences, Individnalizatiom Preac:rib-
:I.ng for Pnpi]: Iparning Neods, Thoaia Sem:lnar in Education 11; | Child-
Rcsoarch, what are Schools ll'or? Historical Perspeytiwes ; Admced
Spanish C:nveraation & Conposition 115 ?onndatiom of Reading I: The
Reading Procass; Introduction to Applied Linguiatics : Reading Instruc-. |
tion in Elementary Scboola. Advanced Course; ‘ruentieth Century Educa-
tional Thought, and Paychology of Languago Bilingualim. In addi-
tion to college courses taken by.members of the Bilingual Staff, con-?
mltants were hired who oondncted \rorkshopa and training sessions.

*  The project director conducted monthly workshops for the District's
bilingual staff. Topics covered in these workshops included:

Teaching English as a Second Language throuph the
content areas,

~

Criterion refarenced testing.

Hetbods and naterials oi‘ teacting English as a Second
* L&ngu&gﬂo

~
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Language competence.
Prooednree for developing criterion referenced teet:lng. §

o Sequence in Language Developuent plus Oral Pattern Practice
m‘:llle, Materials, and ESL Learning Center. L :

Role ‘?\‘Benguage and Culture in Education. (Three Works hops )
The mrage ette\ndame at' these in-service workshops was thirty-five.
‘rhe teachere 1n tbe program were genera.lly ‘impressed, and aaid that they
ge:l.md a great amount of knowledge from the sessions., The evaluator was
1mpreeeed ld.th the qne.lity of the presentations ‘and teacher perticipation

'during the two training eeaeione he attended.
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_PARENT ACTIVITIES

Titlo VII staff memdbers folt ﬁhat'one of the strongest aspects of the

program was the parent participation and their relationship to the school
~ oecause of tho bilinguai programe . Pareats are enthusiastic about the pro-
' graa and are anxioua for their children to participate. The three re-

¥ lource teachers had: regularly scheduled ESL classes for parents. They

roported that thera was aluays good attendanco and iuterest was high. In

, addition to these classes, the bilingual staff mombers were valuable in

contlcting parenta by telephone to explain all aspects ‘of ‘the program such
as curriculun, testing, lnncbeona, and any problem the parent might en- -

countsr uith the school. Bilingual parents aré now very active in school

'activities.: It uas reported by one ‘resource teachsr that during Puerto

Rican Discovery Day many parents brought many kinds of food.. Hany parents

also'uork as volunteers and some have found jobs now that they have loarned

ftoﬁspaak'English_through the program. The parents rely AIso on bilingutl

staI!'msnbors f6r help in filliog out forms, behavior problems, and tech- -
niques they can use in helping the ‘children at home, The parents in one
school in tho District participated in the presantatior of an assembly

in honer of Columbus Day. They helped in makinz costumes and working with
the children qPring the Coﬁmunity Parade. They‘foilowed the activity

with many letters and photographs of the parade and assembly. Objective II
related to parents states: at least LOF of the parents of children in

the program will exhidit willingness to assist in special activities such as.

. 4+rips, plays, and assembly programs. In one school parents helped by
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igolng with A group to a puppet show, Ffom responses of resource teachers,
it'iﬁ evident:that this aspect 18 clearly met, Some percentageé went as
high as 70% to oo% exhibiting willingness to assist when not hindered by
smail children at home or having to worke. Objective ITI regarding parents
becoming acquainted with guidelinos and proceduros at Advisory Council
meetings was met, There was representation from each participating school
: on the Advisorv council.
_ In addition to the regularly scheduled classes in the four Title VI
..scbools, parents attended afternoon workshops at two puhlic schools -and
one non-pdblic achool in the evenings. There were thirty sessions at each
school of two hours duratton.

The evaluator attended a meeting of the Title V‘I Parent Advisory -
Council. At thd. meeting there was aa attendance cf L7, indicating not
only an interest in the Title VII. Program, but the broad support demon-
strated by every school being represented. At this meetiné the Super-
visor of Bilingual Education explained the history of the District's
ritlc VII grant and explained the regulations regarding the new proposal :
for a three year-period. "After a perlod of discussion, & motion was made |
to recommend the Title VII proposal to the Community School-Board for
approval. . The potion passed unanimously. '

The objecitves related to parents were met,
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OVERALL EVAITIATTNON

..

~ The 6§-rall ivaiuation is based on a combination of factors sucg
‘as’ tast reaults, teachera ratings of students in Social Studies, Science
and Hhth, and‘atudent parttc‘pation in ¢lagsroom and extra-curricular
activities. A‘tainnent of specific goals related to the cutlined objectives
18 1mportant, bnt to this evaluator, the gawms 1d~helf—confidence, pride ;
1n nchieVing, and a love for school, (learned only by abservationz and
ccuversationl u%th children, teachers and resource teachers) are most
important.

There canbe little doubt about the attaimment of Objectives I,

IT, and IIT as|related ‘to ‘progress of participating children durin'g\the
1979-80 achoo year. The levels of significancb as déterminéd by cal=
: cnlation by t test of groups of chil#ren ;nre;;hown to he higher than
original goals set in the proposal.

In the ion of the evaluator, the objective pertaining to tech=--
niques usé& by teachers was more than adequiately met, This evaluation
¥as deternich througﬁ classroom observations and conversatisns with the
teachers and resource teachers concerning teaching methods and teacher-
pupil relationshipa.

From ;énrersétions with principals and assistant principals, the
Director of Bilingual Fducation, resource ﬁeachera, and bilihgual teachers,
51us examination of logs kept by resource teachers of parent attendance

-+ bilingual classes and attandance by the evaluator at a parent advisory
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council meeting, parent participation continues to be highly efrective,

In the 1udgment of the evaluator, the objeciive pertaining to parents

has been clearly met,
In addition to the successful achievement -f the program cbjectives,

the Bilingual Office and its Supervisor have received added recognition.
a feature story ™3ilingual Programs for Greek Students”
' .

Among these are:
in the Fall 1979 issue of the Bducational Programs and Studies Informe-tion

. ;
Servico, Nww York Stato Education nnpartment Newsletter, and participation
The theme of the com-

by the Supervisor on a panel at Queens College.
ference uas'The Greek American Community in Transition, the Supervisor's

topic was Greek Bilingual Education in Historical Parspective,
In summation, the Title VII Program for District 30 for 1379-80 has

been judged as highly successful and has attained excellence in reaching

the goals set forth in the proposal,
In the judgment of the evaluator the strong points of the program are:

Children build confidence in themselves as they learn the

Y
- English Language, preparing to enter the regular classes,
as well as improve skills i1 their native language,

2/ The steady growth of program children in the social studies,
science, and math areas during the school year plus in-
creased participation in classroom and school-wide extra-

curricular activities,
The excellent parent relationships estahlished bridee the
gap between home and school and make the parents feel com-

[ 3/
fortable and a part of the school.

4/ The continued growth of positive relationships hetwsen the
bilingual program and the regular classroom teachers.

S/ The constant effort of every staff member to improve the in-
structional program through in-service training and the con-

|
stant search for and development of curriculum materials,
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6/ The excellent leadership and inspiration provided by the
.Super‘_risor of Bilingual Education and her staff,

_ In revi’eiﬂ.ng'thé recommendations from the 1978-79 evaluation M
\ \11: is clearly apparent that all these recomnerﬂations have been fu“ 1y
\ i.qylmeuted. A kindergarten and a self-contained first grade class were
ad'?d at one school, The Title VIT Advisory Council has recommended the
new .e:_g;pandgd Title VIT l?rop?sai‘-\to/: the Community School Board for .appreval

~for 1980.810

b

RECOMMENDATIONS

Féﬁulating c-:ncrete ‘recommendations for a program the evaluator

hl.a rated as superior is difflcult. With a view toward atrengthening

: - O.ready strong operation and with an optimistic wish that additional
. :tnndn might become uvailable to continue Title VII in the new proposal

i'or 1980-81 the follo'id.ng recommendations are offered:

<1/ Contimue the effective training sessions, especially those
' concerning readirg and individualized instruction or any other

areas in which staff members express a need for additional
: training. , i e

'\\',\~ b g/ . Contimue the good efforts to produce and search for cur-
riculum materials in the program languacres.

o~ - : 2/ Contime the excellent relationshipa with regular classroom ;
- teachers. {
- N o X - : /‘
(AR 'V 4 Continue and build upor:. the already strong relatior:sbipa with
e . program parents. . . o

: _2/ Obvioualy the evaluator highly recommends the refundmg of
G L - this Title Vil Program.
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