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ABSTRACT
A teacher educatior program designeda t¢ select and

Tetain students who have a protability for success is describel. The
program is a cooverative effort of thne Department of Ccunselcr
Education and the Department of Elementary Education at Brigham Young
Oniversity. The prospective teacher is provided experieaces, both on
campus and in the field, that make possible a careful assessment of
the teaching profession and the likelihood of personal compatibility
with the teaching role. Advanced students in the Ccunselor Education
Department, under faculty supervision, offer preservice teachers
work<shops, seminars, consultation, and individual and group
counseling. Fart of this guidance service includes a Personal
Assessment Feedback program which enziles the prospective teachers arn
opportunity tc explore the approrriateness of their career choice and
alsc rrovides counselor and faculty with 2 framework for helping thenm
in personal and prcfessional developmexnt. (JID)
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Introduction

Two related teoacher education functions that are currently teginning
to receive significant atrtention are (1) selecting and retaining teacher
candidates who have a reasonable drobability for success 3s ¢lassroc
tsachers and (2) providing perscnaiized training and/c: counseling necessary
to optimize each prospective teacner's potential for beconing an eIt ive
t2acher.

The penefits of refined teacher candidate sel=cticn processes weuid e
applicable to those who educate teachers as well as those seeking to become
classroom teachers. Effective screening, orientation, and counseling methods
could save time, money, ana effort for both the candidate and the teacher
education institution. Deselection decisions that are traumatic for
candidates, as well as college faculty inembers, could be nede with Zess
dgifficulty orior %o or shortly after entrance to teacher educatlon Qrograms.
The use of "prescriptive personalizing" of teacher ecucation has the
pvotential to ootimize the development of each student's wunique strengtis 2s
well as to ciovidr an avenue for remedial attention for candidates wheo are in
need of specialized assistance.

The critical nature of selection processes are now beginning tO gain tie
a+rtention of accreditation organizations. Tor exanmple, the Nationai Council
for Accreditation of Teacher Education (NCATE) Standards for Accreditation of
Teacher Education, adopted May 1977 and effective 1 January 1979, stated:

The institution 1s obliged to systematically determine the
factors related to success in its teacher education programs.

Among these factors are skills, understandings, and perscnal
characteristics requisite to teaching.

AT
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Belating to retenticn of stude...s In teacher educaticn programs, NCATE

indicated:
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The Institution has the right and the coliga
personal factors and professional cormpetence as w
achievement as a basis for permitting a student =
teacher education program.

QO M ct

NCATE also suggested that teacher educaticn instititions snould "vrovide
a definitive counseling and advising service [cr studsnts in teacher ecducztion.”
These functions (screening, retention, and counseliing) nust be carried cut

in a fashion that will be voth efficient and cost—ellective wnile utilizing the

best resources avalilable to the institution.

The Personal Assessment feedback Program

The Department of Counselor Zducation and the Department of flementary
=ducation at Brigham Young University have, for the tast nine years, been
involved in a cooperative program initially designed by Resezrch and Development
Center for Teacher Education at the University of Texas at Austin. This program
has bee:l proven to be cost-effective and beneficial to the students who are

being trained by both departments.

The professional Elementary Education sequence at BYU (36 hours) Is as follows:

El. E4. 200 - Educational Exploration (2 hours)
Introduction to attributes of a teacher. Seli-exploration
of those attributes. Guided observations in educational settings.

El. E4. 300 Teacher Assistant Experience (4 hours)
Introd.-tion to principles of learming and teaching. One-
nalf day in a public school for elght weeks.

El. E4. 340 Children's Literature (2 hours)
Evaluation of significant children's books.

El. Ed. 350 A Methods of Teaching Reading/Language Arts (4 hours).
Clarification of teaching processes for teaching word recognition,
decoding skills, comprehensicn, and the comporants or cral and
written expression.

El. Ed. 350 B Methods of Teaching Math (3 hours).
Methods of teaching rath.

El. E4. 350 C  Methods of Teaching Science/Social Studies (4 hours)
Methods of teaching science and social studies, including
reading technicues applied to content. Also, trinciples of
multicultural education.

4



1. Ed. 370 Practicum in diagnosing and prescribing correctlve
orocedures in reading (6 nours). Practlcum in
language arts, math, social studles, and science in
school setting where feasible.

Z1. Ed. 40C Classroom Teachi“o Txperience (3 hours)

Student teaching for £ weeks in 2 public sahoos

1. Bd. 451 Instructional Media (1 hour)
Basic media production skills, emphasizing Ihe visual
techniques.

(%3

El1. =d4. 452 The Professional Teacher (1 hour)

The teacher and the school: employment, control,
professional rela*ions, the law, finanece, znd vro-
fessional affl” =zTi-1.

Students typilcally begi ~n2= 2lementary education orogram

-

during the first or second seicitier of their sovhomore year, but
are not granted entraace to the program until they have successfully
completed E1. =d. 200 and 300. During these courses, the drospec-

+4ve teacher 1s provided experiences (both on camous and field)

tna*t result in the candidate's meking 2 careful exami tion of
nimself, the teaching profes:zion, and nis compatibilicy with the
teaching role. Faculty members 21s0 carefully examine each candi-

date during the two introductory courses. During these inicial
experlences, much of the departmentzl screening and counseling is

accomplished.

Prerequlisite to officially entering the elementary education

program at BYU a student must:
1. Have 2 2.5 G.P.A. (on a 4 point scale),
2. Pass a spelling and grammar test,

3. Pass a speech and hearing examination.

4. Cormplete the university genera. educatiocn math, Znglish,
social science, and science regulrements

U‘l

5. Successfully pass a readin

§. Complete the Personal Assessment Teedback Battery (P.A.

ERIC .
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3Yy's Counselor =ducation Program Drenares student3 a2t the
Masters and Doctorate level to serve a5 counselors in s2heol,
college, and agency settings. In addicion to complztinT oursE2uWITH,
pro-pective counselors are placed 1n practlcum S2TTINZS cAroushous
their training.

The counselor sducation program 2180 ¢ffers zullance s2rvizes

varticularly for students

lal ~ 1
College

vision,

and individual

2art of thnis

Teedback

candidates may apply for specilalized training

counselors.

~
ol

of fer personal development wWorkshops,

who need and/or Zdesire counseling in tne

~ - - hanl i - -~ N 3 —— . s 3
Counse’lor =—Jducatiln sTuldencs, anaszsr

184

ducation.

«

and group ccunseling.

guidance service 1ncludes the

(PAF) program. Advanced masters students an

Only those with experience z2nd demonstrated counseling

competency are selected.

The Purnos2 of the PAT Prozram 1s O ~imarily Tour fold

1. to provide prospective teachers with pe ersonal data and
opportunity to explore the appropriatess of thelr career
choice,

2. to provide teacher education progranm faculty with data zand
impressions regarding specific student strengths, limita-
tions, and alternative options where continuation in the
orogram 1s deemed 1nappropriate,

3. to establish prospective teacher/counselor interaction
which may lead to futher involvment by the counselor in
helping the drosvective teacher in versonal and professional
development, and

4. to provide training for prospective counselors in the use
of assessment, counseling, and ccnsultation methods wicth
prospective teachers.

The PAF Battery consists of the five foliowing Inssruments:

1. The Autchilography provides personal, famll:, work, and
school background data. It gives 2 brief iife hissory and

of fers the counselor insights regaeriing famlly interaction

and other attitudes relevant t0 selrl and others.
6
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2. The Self-3eport Inventorv 1s comprized 27 12 sU.temeznss
regarding self 1in which the student resocnis @ 2 "like
me" or "not like me" scale. Computerizsd scoring vi21ds
comparisons between the student and the norn ™rouT in
eleven dimenslons as fcllows: toizuds Toward C:l7,
attisude “oward others, attcitude <Soward vcunT niliien,
attitude toward authority figures, attizuzxe tou.r i wori,
attitude coward 1ife’'s uncertalinzies, azoizui=s Cowzrd
parents, attitude toward the f.cure, generzl C2uT_124
on 1life, expressions of atcicudes, and relatlive 22070~
others valuatlicn.

3. The Adjective Self-Descriotion lists 56 adjectives with
computerized scoring on seven dimensions: soccial attitude,
social behavior, performance hablts, soclal orisntation,
emotional stabllity, idealogical “"“3“31313“, ani anrear-
ance and charm.

L. The Ore-word Senten-~a (Comnie=ion orovides ¢2 incomplete
sentences which relzte t s=1f{ 2nd teaching. Thls struc-
tured freedom of reszonsc “Jocuses on eleven versonal arsas.

5. The Directed Imagination requires the student to write
four fictional stories about teachers and their exper .ences.
They are given four minutes to write ezcn story.

A PAF Counseling Session is held wich each orcscec

A PAT counselor reviews the total battsry of PAF instruments,
integrates them and formulates Imdression: and tentatlve hvropothesis
for discussion in thée one-hour sessicn. Topics mzy Inclulde vTotential

strengths or limitations which may affect the teacher's gerfrmance,
areas of concern or anxiety, and the approrriateness ci ¢ ning
as a career cholce for each prospective Teacher.

The counselor attempts to provide a safe environment for s=.7-
exploraticn and a developmental review. The s2ssion typically
culminates with an 2ction plan which may include sudgort and re-
assurance Sor the education student's gcals, enccuragement toward
seif-deselection from teacher education, furtner counseling, vcartici-

ation in workshovos, reflecticn, reading, sessicns Wi

'O

education faculty, referral to other agenciss, etc.
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(G2

Consultation between curriculum and instruction [aculzy and
PAF counselors and/or counselor educ2tion faculsy ofsen taxkes olzit2
witn student prrmission and Jor stulent Tenellt while mzinTtalnins
vsersonal confidentiality, coanselors and tezcther 24ulators [Jolir
to help students deal with crisss, resclve droblzams, ani make Jde-
cisions £o maximize ezach potentizl te2acher's successiul Z2valoonens

Senefits of PAF to the Elementary EZducaticn Program include

. ZProvides critviczal personalized dzta regarding The sotan-
tial for ceaching success ol svecific candiizates,

2. ZEZncourages self-deselecticon from the program wnen dz2ta
supports such an action, or aflirms teacning 25 2 career
selecticn,

3. Proviies 2 basis for 2 nealiny wWworking relationshio etween
the Counselor zducation 2rogram and the Zepartmens: of
Zlementary Education,

4. Helps the candidrte establish a meaningful relationshiv
with a2 counselor early in the profess*on*- trazininz
seguence,

=, Provides & resource for stuisnts I1n crises or
those With personal, emotional, benravioral, or sccial
maladjustmenc,

5. Educates the crespective teacher as tto a valuatle sugoors
system (counseling) available to the classroom .2acher
and elementary students, and

teacher aware of his personal
teaching effectiveness.

the prospective
carn. optimize

Makes
strengths that

7.

Benefits of PAF t> the Counselor Zducation Progrzm include:

later counselor/teacher association for mnutual

1. Fosters

benefit,

2. Provides assessment and counseling experiencs for coun-
selors-in-training,

3. Increases counselor's awareness and ainre- n Ior
tezchers' concerns

L. 2rcvides graduate assistantships Jor severzl couns2lcrs, an

5. ffers a model of Inter-devartmental teaming ¢l zrofes-

sionals.



Researcn results suggest that:

1. Prosvectlive teachers verceive T
valuable In thelr decision-maki

Z. The PAF [fee back 3eems =2 1nlre
crosgoective Teachers,

3. Teachers tend to improve thelr
self-disclose tnrough 2AT ccuns

4. A significant re
dimension scores

H
ct W
(M ct

=. Prespective Ceachers vzlue The
teacning profession and other ¢
a skilled and cbjective counsel
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