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CLASSROQM AUTHORITY MANAGEMENT OF

MAIE AND FEMALE UNIVERSITY PROFESSORS

Laurel Walum Richardson
Judith A. Coock
Anne Statham Macke

Abstract R

ThHis paper examines whether male and female proféssors Hgld

W,

qualitatively different positions because of séf;saiiency by énaly—

zing théir experiences in managing their authority in the classrocm.

A purposive sample of fifteen female professors at a large state
S . , ’
wmiversity was selected and matched to fifteen male professors on
] .
rank,‘disciplinary orientation, and sex-ratio of department. These
! : . T .

facult$ members were interviewed using en oﬁéﬁ;ended'questionnaire.
Resulﬁg revealed no differences based an sex—rdtio.dr disciplinary
'oriengation. However, rank and sex were related to the” respanses

of faéulxy.to'management problems. At the assistant and associate
-1evel§ vomen used’'strategies that reduced their appearance of author-

ity as they attempted to legitimate it. In contrast, men assistants

and assoclates employed a more direct and authoritarian style in




deaiing wit# these problems. Few differences existed between men

- aﬁd women at the level of. full professor since both used techniques
that refiected.their senior statug. These results are discussed in
terms of theoretical literature regarding sﬁatus incansistency and

role conflict.
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- CLASSROOM AUTHORITY MANAGEMENT OF

MALE AND FEMALE UNIVERSITY PROFESSORS

Sociologists have }ecognized that althoﬁgh individuals may os-
" tensibly occupy the same posifion, if those individuals have dif-
ferent master statuses, e.g., sex, race, age and ethnicity, they may
-be . responded to differently, and consequently, their performance
pressures and role expectations may beé qualitatively different. This
paper,examiﬁes whether ﬁale and female professors hold qualitatively
_différent pgsifions because of sex—saliency by anaiyzing the exper-
iences of mdle and female professors in the management of cne aspect
of their role, namely, their authority in the classroom.
The status inconsistency/rolé conflict literature holds that all
. . , ; ‘
. individuals play many roles and possess gertain statuses simultan-
4 eously: Often, roles have conflicting expectations énd statuses naave
conflicting prestiges. These conflicts are supposedly problematic

1



2,
for individuals; one cannot possibly perfdrn two opposing behaviors
at onc'e,1 nor can one simnltaneously respand to two widely divergent
prestige a.ttribuxions.2 A'great deal of research has been directed
at docnmenting the supposedly aaverse effects these have for the
individual.” |

Sex differences in classroom authority management are likely to
exist because of the role strain and status 1ncon31stency experlenced
by female professors.} Role'expectaxicns for females (e.g., warm, nur-

turant, receptive, etc._)4 conflict with the role expectations for

~

’ s
university professors (e.g., directive, assertive, knowledgeable,

etc.). In addifion, femaleﬂprofessors are likely to suffer from
status inconsistency since the wniversity professor is given a fairly

high prestige rating,5 while the status female has low esteem.6

However, neither sex role conflict nor status inconsistency is

-

likely to be experienced by male universiﬁy professors.
Consequently, women professors enter a position in which they

may experience a chain of double-binds. First, since they are l;kely

.to be responded to in terms of their lesser status, female, thej Wlll

not be viewed as legltlmate holders of authority. To be viewed as
levltlmate, however, may require adoptlng masculine sex-typed styles

of 1nteractlcn whlch in tum may lead to resentment and punlshment 7
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To attenuate those interactions, they may have tc increase their fem-
inine.sex;typed behaviors; However, by so. d01ng, they may be Judged
incompetent,8 and ‘once again, not legltlnmxely in authority.
Therefore, there are two primary authority management issues x
‘ which women face. First, the establishment of their legitimacy as
an authorlty, and second, the reduction of thelr appearance as an
authority. The se are issues which structurally and situationally,
accordlng to the llterature, are not conflicts whlch will be experi-
enced by male professors..

".On the other hand, while méle'professors are in a pesition which
iS‘eonsistent with their staﬁﬁs as male, they are also entering a
‘teaching culture wiﬁh.nofms regarding what constitutes "good teaching."
A'part of'that culture is that professors should be aceessible to
students, not be "too authoritarian," And establieh a classroom atmos-
phere in which interaction between student and professor is encouraged.
To the extent that a male professor .accepts these cuitural ideas about
keaching, he‘mayafind that the authority gronted him because of his
status; male, may interfere with or hamper his ability to generate an.
interactive classroom atmosphere. Consequently, he may experience a
conflict_between his incorporated cultural norms of "good teaching"

and his authority based cn his position status, and may, in order to



4
reduce his dissonance, develop stratégies that iggggg.his appearance
of authority; Howéver, this conflict is fundamentally different from
that hypothesizéd to be experienced by females beéausé it is é quali-
tatively different experience to-operate from a,positicn'of leg;tiﬁated
authority--to have the éuthorityauuichoose to reduce it--than it is to
-not have that'authority.‘

Qohsequently, in summary, it is hypothesized that female profes-
sors, more-so than men willrexperience (1) challenges to‘their legiti-
macy and (2) expéctaticns that they reduce th;ir appearance of author-
ity ;equiring them to devise stfakegies which both establish the legi-
timacy of their authority‘and reduce its appéarance at the same time. °

(3) Male professors, however, will recognize their.legitimacy as
au;horities, and will be able to éhoose:between strategies varying
in authoritati#eness. If this is so, then clearly the work conditions

of male 4nd female professors are qualitatively different.
PROCEDURES

In order to test the saliency'of sex-status end its éffecﬁs on
auih;rity management amang universit& professors, a purposive sample
of fifteen (full-time regular) female professors gt a large state wmi-
versity was selecé d aﬁd'matched to fifteen male professors on rank

(assistant; associate, full), disciplinary orientation (humanities,
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social sciences, natural sciences).and sex-ratio .-of‘ department (male
dominated, male tilted, f;mle dominated. )*¥ The logic‘ Behind the
sampling was to. éontrol for other variables such as stags in career,
di_scipline‘ and sex-ratio which iniglﬁ explain differences in exper'i.ences
and strategies. That is, the sample was selected so that we could
discover if women professors, regardless of re_\nk, sex-ratio, and dis-
ciplinary orientation, faced similar ﬁroblems énd.emﬁiéyed similar
mémagemerﬁ: strategies or whetfxer other variables such as rank, discip-
line;- and sex-,-ra_’c.io context ovérrode the sa]ienéy of sex.

. Thésé faculty members were 'ih%erviewed with an opén—ended ques-
tionnaife_ which focused on their (1) perceptions and experiénces of
role corff‘lict and status inconsistenéy; (2) perceived benefits a;w.d
costs of these conflicts; and (3) management tactics and strategies
uséd tp reduce these c_onf}i.cts. Interviews tock place in faculty
'officé‘s, iasied between one and two hours, were tape recorded and
transcribed.

As with any interview material, the "truth" of the accounts is

not known. However, judging from the rapport established during the

interviews, ("I want to know how other women (men) manage," "When can

% There were no balanced sex-ratio departments. Female tilted
departments (e.g., dance) were excluded because the teaching component

radicelly differs from the liberal-arts format.
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we see youf\resﬁits?“ "Do other professors experience this?"), the
direct presentation of information which was pérsonal and potentially

risky (partlcularly to the untenured), and the structure of the inter-

View which permitted faculty to volunteer material rather than to

react to our conceptions, we see no reason to discount the credibility

of the material.
The transcripts were subjectea to a content analysis by two of
the researchers. All excerpts.relevant to authority management were

color-coded separately by two researchers, and their designations

checked against each other, Since both of the researchers were involved

in the theoretical formation of the study and in the interviewing, few

differences in interpretive understanding emerged.
Following from the theoretical basis of the-study,.two primary
conceptual categories were employed. These were: (1) strategies to

increase the legitimacy of authority in the classroom and (2) strate-

gies to reduce the appearance of authority in the classroom. Following

. the logic of content analysis, the particular Iindicators and examples

of categories were derived from the interview materials.

In order to evaluate the hypothesis that male and femaie pro—:
fessors display authority dlfferently, four commonly discussed class-
room management problems were selected for analysis._ The first man-

agement problem--inattentiveneéss--was defined as behavior indicating

19



students' lack of interest, but non-disruptive to the ongoing class-

room atmosphere (e.g., falling asleep, reading the newspaper). The

second problem--overt disrﬁption——was defined as behavior which dis-

.turbed or inhibited the presentaticn of students! or_professors"ideas

B

~ in class (e.g., talking durfng a lecture, monopolizing class discussion).

The third problem--challenging competenCy;—wasrdéfined as verbal state-

ments made by students, in class, éttacking the prpfessor's knowledge

and expertise. The fourth problem--lack of student participation--

was deflned as students' unw1lllngness to 1nteract with the profeesor

in the classroom context (e.g., lack of class discussion, lack of
questions or comments).
In addition to the fact that each was frequently menticned by

professors at all ranks, these problems were chosen because they repre-

Sented four different situations in which professors'could choose how .

to exercise their authority. Inattentiveness, for example, could be
more easily ignored because it did hot bothér other students. Thus,
professors had more discretion in deciding whether the situation war
ranted intervention,ﬂas.well as the nature “of the response. With overt
disruption professors were cbmpelled to respond, but could vary the
harshﬁéss of their”reprimand. Challenges to competence provided an

additional element in that the professor's knowledge and accuracy were

publically questioned. Finally, lack of student participation, like

\' .“'\
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inaften‘hiveness, was a non-disruptive problem allowing professors
e decidenwheiher, as well as how, to intervene. If, as hypothésized,
" women are required 'bto -establish legitiﬁlacy while appearing non-author-
itarian, and mén may choose between strategies .varying'in suthorita-
tiveness, this pattern should appear in professors' respor.ses to

these-'sit uations.
- .PROFESSOR'S PERCEPTION OF OWN AU'IHO.RITY.

Before discussing the professors' strategies regarding specific
classroom maﬁagement issues, 1twill be uéeful to compare their per-
cept:i:ons of hc;w they are received By students. Sex-differences ‘and

rank differences are apparent, alt‘hough disciplinary orientation and
sex-ratio differences are not. . )
Women assistant professors view themselves (probably correctly) )

as hav:.ng to convince students that they have credibility. Th:Ls per
&
ceptlon is 1llustrated by the following statement of a woman in the

natural sciences: .
"(I'have) that attitude (which) is basically one of es-
tablishing myself as an authority figure. I have evolved
this view of a professor as a persén who is supposed to be

really on top of a particular field...and not be whimpy

about things..." ' N

b
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That is, it is not taken for granted that the voman is legitimately -
an authority figure.

In contrast, male aséistant professors recognize, as cne male
English professor éoz;tx;ented, "People just automaticeally asstﬁne th‘a:t a
man has’ more éutt;ority inunediately;" or, as a male assistant prolessor
in home and family management (Home Economics) stated, "I get from my
students that they view men with Ph.D.'s as brighter and more compe-
tent than women with Ph.D.'s." When he team taught éourses, for exam~
ple, with women of higher rank, he commented, "i would get all the
questions. It's 1ike‘1 was in ch'arge of the class."

At the associate level, the women's percepfion of the legitimacy
of their authority as an undergraduate teacher begins to attenuate.
However, f.or some women, graduate level teaching may continﬁe to pose
problems, as this excerpt of a Huzﬂan;tiés professor i1lustrates: |

"I do think the gradu:ite students themselves expect a
| .kind of authbx;itaf;ivencss that I dan't give in the classroom.

T don't feel g@a@f&rtable with it and I tnipk'it has to do

with ay sex.” . : “

Dii‘ficult"ies with-legitimacy with graduate cor \.mdergradua‘ce students
do ‘nqt comé up among male faculty-, as documented by a mals as'sociate\
professor in the }_I_umanities who v;stated, "I Jnow they. see me as an

authority figure.”
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nce full professorship is obtained, hbwe,ver, neither males nor

females express any problem regarding establishment of their legitimacy.

In contrast to the problems of establishing legitimacy, which
females percelved males repeatedly stated that their being accented
as an authonty had some negative consequences for their ability to
be "good teachers." At the assistant- rank it expressed itself in con-
cerns that there are '?nlacho"‘expect'aticl)ns which the professor may not

want to meet, but that if he doesn't the students will consider him

ineffectual. At the associate level, some resolution seems forthcoming

[

such as illustrated by an ‘associ'a.te professor j‘.p the Humér,i:i.f’c‘,-ies:
"] want to partially maintain that (authority) but I
also want to partially break that down so they will look
for their owm ideas. If I wére__. a womern they wouldn't feel
. quite that authorltj " |
Or, as an associate 1n soclal sc1ences\stated
M1 have to emphasize. other roles (‘-{‘ather, husbanq) to
elinu'_n'_ate sex~role stgreotypes. But, \I teach with authoritj,
ia ma.sculi,ne way." .
A_.t. the fuli professor rarﬂc, either the male no longer cares about
the iss'ue., or. there emerges whét migh"q be described as & "“yef_-arning"
or a '."yen" for -stu.dent contact. Both a Humarities Qrofessor and a

Natural Science professor, for example, commented on how they ask

Mt
12,

a
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students to drop around to "just talk"...and how none do.
* Within this general perceptual frame, then, we turn now to ¢lass-

room managemeintv strategies,
CLASSROOM MANAGEMENT PRCBLEMS

Inattentiveness S

One common problem discussed by the professors cancerned situa-
tions in which students .were not paying attention, é.g. , reading the
newspaper, writing 1etters,~"fal~1ing aslee;é. Reactions to this problem
vz;fied primarily by rank ; althoﬁgh sex differences were apparent at
some levels. Howe‘ver', disciplinary orientation or sex-ratio of depart-
ment v}ere_” not ai)parently relevant . .

‘Nomen_ assistant profeséors dealt with inattentiveneés from théir
students by i'gnoring‘ it or approaching it indirectly. Those who igriored
it did so because it did not.disturb other students ("I figure that
they are coming -to\‘college and they are paying for it, so if that's
how they want to ﬁ‘}ééte- their time:..."). An indirect app'roach was to:

" involve the offending student in a class dfscussion. |

Men assistant professofs‘ were likely to take a direct approach by
reprimanding the stﬁdgnt in public or private. Reprimands varied from
explaining how inattentiveness would hurt their grade to confronting
stu-dents‘ with the rudehe'ss of their behavior, as .Ln the follovring

example:
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"If a student is»feading the [antern and not paying atten-

tion I will sometimes actually physically take the paper away

and either demand an apology from the student or else tell

him tﬁat attendance is nof required, that it is an insult for-

him to be doing this."

At the associate level, reactions were varied for both men and women
professors. Some igﬁored inattentiveness~-"I care but it doesn't dis- -
rupt the lectu;e"-swhile others relayed disappfoval-by_making eys con-
tact with the student., Further, at this level women wére as likely as
men to diréctly repfimand the sfudent. 3owever, ﬁhe nature of women's
reprimands tended to be less ha:shu Cne.womah'associate professor in
the hard sciences explainga:'

"I would just stop the student g{igg_claés and confess
to him that it ..is a bother to me, and that unless there .is
" some errriding‘reason, I ﬁould-suggest that if there is no
way he can ﬁe attentive toltﬁe class to not come" (wnderline
' oufs).
A different téne was apparent in the commeq}s'of ﬁale associates. - As
one Humanities professor explained§ .
"I tell them to t;ke a iittle No-Doze before class. (I say:)
}Why do you give me yéur slee?y hours and give the damn bar

your awake ones'."
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. Anbthér repérted:
! "Théy.yawﬁ. They read newspapers untii you tell them not
f to. You say: 'YouAare welcome to read the newspaper but nét
J _in-my classroom!."

At the level of full professor both men and women reported little .
éoncern over inattentiveness. A couple of people noted that they them-
selves_héd spent time as students writing letters or :eédiﬁg newspapers
.in class. But overall, thé attitudé among the senior faculty was that
’students, not professors, were responsible for maintaining interest'in
ithe classroom. . .

AIn summary, then, there gre bophfsex and rank_differencés in the
management of inattentiveness. Female assistanté’ignbre‘the infraction
or indirectly reéolve it by g.nvolving the student in Ia cla:ssfoom- dis-
cussion. ﬁéle assistants reprimand. At the.éssociaie level, although
both males and femaies repri-ma;_;'d the offending student, the approaches
qre“quélitatively different; Whereas the women‘will geﬁt;y correct the
student, pri&ately;ferﬁothéring her, the males are more harsh, direc-
tive and public in.théir éomments. At the £ull professor level no
sex-differences appear since none of the professors viewed inatten- .
tiveness as a prqﬁiem. | ;

Disruptions
| The second problem discussed by the professors involved situa?ions

in which étudehts disrupted the classroom atmosphere. This involved
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behavior such as talking with other students during a lecture or side-

talking during discussions, and monopolizing ‘class time with constant

questions or comments.

Talking durlng a lecture and slde-talking was app:r roached dlrectLy

by all assistant professors Women were more likely to reprlmand the

students in an informal, off-handed manner, seemingly des:.gned to reduce
any - feelings of embarrassment—.q The following is an example offered
bSr a woman in the Humanities: |
"The first few times I would do it jokingly and I might say § |

it in terms like: 'Shut 1@',‘. 'Shut up or get_out,' srd.ling.

But if it happens often I might 'call-th.em up after class anld

say: ‘I—ie-y-look, eifﬁer cut iﬁ out or dorl't come!. "

Male assistant professors were more hkely to use public embarra

ment as a technlque to °anct3.on talklng These men discussed how

"makmg a blg scene" in class was’ .an’ effectlve way to ‘'stop the offendlng

)

. behavior as well as preventlng future 1nc1dents by setting a clear e xam-

ple. stahvﬁwzfnts soch as: "It was very emba.rrassmg for them" or.- "It
wag enough social embarrassment to stop it''vrindicated that these pro—’.
fes sers felt that ernbarrassing students was a legn.tlmate way 1o conflrm
thelr autnorlty 1n the classroom.”

- At the associate level, professors also dealt with the prob'lem' by

réprimanding ‘students..' Worr'en.'s reprimands invglved the theme that they,
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as proféssors, were disturbed by the behavior. One woman in the hard
e sciences explained: "I can't stahd idle cbnvei‘sation in a large lec-
ture and I h'av_e stopped a lecture afx\d\ explained to them that I must
require that they be involved in what/ we are doing." Another reléa'{:ed
an incident in which sile required two Sgﬁ\dE{ltS to sit apars dui-ing
classes to prevent further disturbances to hép teaching.
The men assc-)cia.te' professors' reprimands é\‘xgphasized that the talking
was disruptive to the other stﬁdents in the clégg. This involved state-
ments such as: "It's difficult’ for other people;' "It's causing us a
' pz;oblem if there is a second ccni/c.ersétion going on; "\ and "You are prob-
| ably 'disturbing. othér stgdeh‘c;s.“ . \
At thé lével of fu;l-professoﬁ, disruptive talkiﬂé\was dealt with
 directly and in class by a simple statement asking the stiudent to either
stop or leave. Absent -from these reprimands were jﬁstifi-atior:;s for
delivéringl them, i.e., you are bothering me, you are bothering other

students. The following are some examples:

"I told the person in class that if they want to come to
/ ' E:lass they shouldn't carry on private -énversations" (m\an-i‘
| huanities ) |
M(Isay) 'If you want to talk to each other go out in

the hall and talk. You are welcome %o leave any time you

want'." (woman--social science)
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In addition, full professors seemed to encownter this problem less fre-
quentlj than associate and assistant faculty.

Disruptions of the classroom atmosphere, accorﬁing to the profes-
sors, also occurred when a student menopolized teacher/student inter-
action. As one associate man in the social sbienees explained, "Some-
_tlnes you get a student who has to answer every questlon " ALl the
professors, regardless of sex, rank, discipline or sex-ratlo, handled
 this problem in a s1m11ar manner. They would speak privately to the

student, asking him or her to save questlons or comments for after class.
Further, the professors report not being wholly satisfied with their
eventual resolution of the problem. The following is a typical ecample
given: by an associate man in the humanities:
3 had this one guy that myself and the TA's&nickz':.a;ned 'The
Pest.! The problen was that usually hlS qu3sticns dld not
pertaln to what we were deallng vith that day or that week
or whatever. I don't think I handled it very‘well because
I let hin contlnue w1th it for abouf two: weeks ‘ And by the
end of two weeks whenever he raised his hand the rest of the ;J
- -class just groaned audlbly. Finall*, I took hiﬁ,aside at
the end of twu weeks and asked him when he had questions;:
_wouid,hé’ think about them a little more. And if he thought

that they were still importart questions to please come in -

during my office hours.ﬁ

2N



4
\
N, {

| 17:

Hand.:!ing diéruptions involving.t,a'lking during a iectub.jre in class,
then, also differed by rank and sex. Female assistant professors
reprimanded students in a friendly, conciliatory way whereas male
assistant profé$sors publicly embarrassed the disrupter. Associafe
women discussed the disruption with the student as personally problem~
-atic_for her wﬁereas male associates told the student s/he was bothering
other students. 'Only at the full professor level wés there a;conver—
gence: both males and feméles publicly stopped the disru@ting stu-
deﬁt(é) and did,hoy, apparently, soft-pedal or justify their responses
-to disruptive behavior. However; theré weré no'differences in how pro-
feséors haﬁdled the classfoom manopolizer. They discussed the issue
ﬁith him/her after clasg once the problem had.beéome habitual and
ghtrenched: o |

. Challenges to Competency

The third managemenx”probleﬁ_involved dealing With'studénts who
" verbally challengeq a professor's competency. Bésponses to this situ-
aﬁion revealed some interesting sex énd ranK—relat;d differences,
although no disciplinary or sex-ratio di freTences emerged.

'Challenges were seldqﬁ‘reported by women assistant professqré,
and ﬁhe few.who méﬁtioned them interpreted them positively.' One woman
in hoﬁe economi cs e;plained, "I‘guéss I'd Like %o see more of that.

To me it says that they are thinking, they are moving, they are
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“questioning." Another woman in the humanities felt that, "To me, the
best thing tﬁat could hﬁppen in a clasé would}be for them to disagree
entirely with me and open the book and try to prove to me that I'm
wrcng.", ﬁoweyer, WO aséistant level women mentioned non-verbal ’
“student behaviqfs that they interpreted as challengés. One explained,
""Thg men in my class, some of them start with very negative attitudes
and sit in class with this smug look an their face, very skeptical.”
Another gave the following exémple:' "Every once in g while you get

_ what I call a 'sﬁirker,‘ somebody wh§ Just sips.in the back of the
room and has this wide smirking eipreséidn on his face. I've had women,
© s but mbre often‘men doing this." ﬁoth women handled this probiem by
‘ignoring“it, and in mést cases students eventually sﬁdpped.

Mﬁn a# the assistant level encountered verBal éhallenges more fre-
':quEntLy. Their response was tQ divert the challengé to. another time
énd place, usually a later discussion in their office.‘ The following
1o oﬁe.example given by .a man in the humanities: |
'1'"I had one studeﬁt, very bright, very nice‘féllow. But
he kept attacking me for.beingﬂanti-quiet; I said, 'OK.

That's fair if you want to.attack me from that point of view.
Wny don't you ;'ead"this?: Come in and v'le'll discuss it and

' see what happens'."
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' At..the- associate level both women and men reported verbal chal-~

" lenges from students. Women tended to handle this in class with a can-

siderable amownt of patienee , even when they felt the sfuderét was
clearly wrong. The fellowing _presents two examples:

"I thought that this course would never get off the
ground I dmalogued with mm every day, not all period, \
but once every day for three weeks During the tb:er week '
he finally began to realize what I was try:_ng to say. It
was a hassle." (social science) R ‘

"nce in a whiie you get sor’c of a smart-alec. Usuelly,

~1f you givs them enough rope,’ they'll hazig themselves. The ‘
rest of the class will start laughing at them." (humanities) ’;,
. the'.‘ othef hand, men associate professors were more likely to

handle challenges, not by discussing them, but by explaining how the

student was wreng or inaccurate. This usually involved responding to

the challenge with a defense of their own position:

"He challeriged things like the dates. I said, 'T know
they are the dates because I just put fhis lecture together.'
He sa;Ld, 'Na, you're wrang. ! Ilsaid 'Well, I don't think
I'm wroag.® It went an like this so I fn.nal‘y said, mok
I.know I'm right...if you‘d like to come to my office I'll
.show you books and articles that I used to draw up my lec-

tures.!' (humani+s es) : o

bt e cenam v o oy —
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‘ WIltry to.explain why it ie that certain opinions are
inadequate or incorrect, and that there are all different
levels of interpretation, and at certain levels you can say
that.this is right and this is wrong; (humanitles)
Full profeésors encountered verbal challenges less frequently but
-a few instances were mentiohed by the women. In these“cases the chal-
' lenges came during the first few days of classes and were responded to
directly and immediately: One woman, teaching a course about science
reported that ehe abw@ys receives a feﬁ challenges at the beginning
from male scienee_majors. Another woman in the hard sciences also
reﬁorted initial_resiétanée until she is able to demmnstrate her ex-
perience an ‘experfiseuin the classroom. Both women characterized
these instenbes as minor tesﬁing behaviors that were routinely and
qd&hd@hwﬂh
.. Challenges to competency, therefore, were experlenced by women
“at. all ranks. Female a881stant professors Jeloomed these challenaes
as long as tlﬁy were direct; however, evep though they worlled about
the 1nd1rect ones, they handled then by 1gnor1ng them. Associate
women used class time to discuss the issues with the students and
full professorg qulckly stopped the challenge
- Male profe sors at the a831stant and assocxate ranks, but not at

4

the fu_l rank, reported challenges to their competency.l Assistant

00
RS
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males would'divert the challenger and request s/he come to his oifice

later to discuss the differences. Asmﬁeiaiés, @ the other hand,

would tell the student in class why hiu/her ideas were inadequate or

wrong.

lack of Student Participaticn

. The fourth management froblem involved situations in which stu-
dents were reluctant or wnwilling to participate in classréom'profes—
sor/student interaction. This occurred'when-students failed to engage
in class discussions; ésked ﬁq questions, o made no comments concerniﬁg
the material they were learning.- Since all éf the professors described
their teaching styles as involving &t leasi cne of thése types of inter-
action, the potential for.this problem,was éresent in every case:*k

At the‘assistant professor level none of the women reported
problems with eliciting student interaction in the classroom. In fact,
sévefal felt that their female status encouraged student input. ‘As
one woman ‘in the social sciences expl;ined; "] really do think that
one of the reasons students aie more open to asking questions...(is)

because I'm a women." Another in the Humanities commented, "I'm very

concerned about how my students are feeling, how they're reacting with

**TLe analysis revealed differences related to sex and rank but

not. discipline or sex-ratio of .departments.
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esch other and me. I think thst‘s very much bécauss women are taught
to think about it ard woi'ry’.abdut it and men. aren't as much.l"

Men assistant professors tended to describe the gpposite 'situation.
They felt that thveir status as male hindered professor/‘s:{.?dsn‘b .in't'.erac— |
tion ~a.n'd mentioned several strategies designed to de-emphasize their
authoritativeness. These strstegies included joking vwit.h the stud_ents
(“i use a little\ humor to break the ice"), using relaxed body l‘anguage, )
("To promote class discussion...my usual style is to sit on top of the
desk cross-legged or lotus position or legs hangi;ﬁg"), and dressing
informally ("I don't.wear coats 'az.1d ties" ). Some of the men a:n"ticu—‘
lated the conflict they felt between expectations-that they. be author-
itative as well as open to .student.s‘ spont.aneous ideas and questions.

A sccial science professor described this as "an anomoly for males" ‘
since they are eﬁcpected to béhave authoritatively and still be respon-
sive to students "rather than ."just saying "Well here it i&. Take it
or.:leave. it | | |

At ’r;‘l~.e associate ievel, women professors were wanimous in their‘
ehthusiasm 4£‘or an intferactive classroom teathing style. Some used it
exclusi{vs'ly while others combined it with 'iecturing-. Absent . from these
women's comments were mentions of specilal techniques used to “break
the ice® or pfoblems getting students to talk in class. In addition,
all the worﬁen mentioned that tlhey” enjoyed the "give and take" of

.on

classroom interaction. . .



Men assoc:Late professors also el:Lc:Lted student interact:\.on but
here a dnferent attitude was apparent.. The men were more likely to
view class dlscussn.ons and ‘student comments as something they . should‘
encourage rather than sSomething they enjoyed and wanted ke encourage
In the words of one chem:.stry professor

) "In an honors ‘course of fifteen students jou get lots

of feedback and in a course of two hundred students you

may have' to po:.nt a- finger unrb I doit. Tt's worth wastlng

ten minutes out of an hour lecture to get feedback from the

students.f' (Emphasis ours.) _
. In additien, associate .mal‘es, ‘like the ass:i:stant males, f{elt that
their position as an authority co’nstrail.ned stude'nt/’profe‘ssor interac-

“tion. The professors mentioned various ways they managed this con-

o flict (ne man in the Humanities who felt hlS students were fI‘lvhu—

ened of h:Lm tned to counter this by dress:mg 1nformallj and allowing
students a large amount“ of time to make their comments. Another in
the social sciences explained: ' |
"I try to get to class early andts to talk with dif-
ferent students before class begins, just to be there.. .(to)

introduce elements of informal exchange."

At the level of full professor few difficulties with eliciting

interaction were mentioned. Two of the women said they only experienced
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‘ ' this pr,oblerﬁ when studeflts were 'unprepafed, andvmost of ti;e men did
not mention this issue. Hovite’ver; two of the men did note thét it had
become haraer for them to relate to students rather than vice versa,
a_i{hough they tried to do so. One men explained:
. "When I came he.re as a yloung instructor I had a ‘mu.ch
easiez_‘ rapport with students. Then I f.‘ou:qd as I becamg an
| aésoc'iate and a full professor, ‘was bn'mlivgrsity senate,
_was a puﬁliéhing SchoJ:ar, there was a gap -,created hy ‘nv
. status...The _studentsf?ort ‘of detect that .what I really
want to do is get home into’ my study and write." |
In summary then, females ,régérdless of rank, disciplinary orien-
tat:fbh or sex—ra;r,io ‘report no management problem in terms of getting

students involved in discussion. - Assistant and associate professor

males view their status as males and authdrity figures as having a
.dzignpen;ing effect on classroom intéracticns, and some full male pro-

fessors saw themselves as having difficulty relating to the students.

c

DISCUSSION AND SUMMARY -

[ 4
According to theoretical expectations, fémales rather than males
should devise strategies through which they can simultaneously increase
the legitimacy of their authority end reduce its appearance, whereas

males will have greater latitude in devising strategies since they
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'~ operate from a position of gfanted authority. To explore this question,
fiftgén female facultyvméﬁﬁers were matched to fifteen male faculty
ﬁenmers and intexwiewédgfegarding authority ménagement issues in the

- classroon. After diécdssing differences in their perceptiOné of their
authority, four class;‘om issues weré examined: inattent;veness of

students; disruption of\the classroom by students; dhallenges to com-

petency; and lack of student participation.

No différences based sex-ratio orfdisciplinar& orientatiop
_emerged. ﬁoweﬁef, rank and ex were reléted ﬁ? the respcnsés of fac-
ulty to management problﬂnﬁ.‘- ‘the assistant énd éssociate levels,
females used strategies (ignoring g’ent]y_‘reprima;lding; encouraging
-discussion of profeésor/stgdent airf rénces) Fhat,.in effect, reduced
 their appgarance of authority aé théy'_tten@ted to legitimate it. In
contrast, the male assistants and assoc;atés reprimanded publically and
harshly, directly corrected students' misconceptidns, and "point-proved“
outside of the classfoom. That is, the males were less hesitant to
display their legitimacy as duthorities and used strategies that, even
when simiiar to the fema}gs, were more diregt and potentially humili-
ating 1owthe étudents."IQ additién, males rather than females, reported

having difficulty in getting students-to %articipate or in relating

to them. Thus; although males saw their authority as having a dampening

elfect on students, they nevertheless used it to maintain cantrol in

classroom management situatibns.



26
From the m&terlal it appears that the strategies employeﬂ by
'males and females at the lower ranks are different, and that these
strategies are consistent with our hypotheses. However, because these
differences do not‘persiSt throughout the ranks, it Qould appear tnat
the consequences of sex—saliency for role performancesarecnndltloned
or modlfled by other variables. Put another way, we might ask why
male and female full professors’ experience their roles more sinilarly
‘than their junlor colleagues. | |
W ‘Chranological age, in the case of this semple , will not expla:.n
the differences since some of the full professors were younger than the
a531stants ‘and associates. Even'amount'of teaching experience is.not
_an apparent explanatory varlable, for séaln, some senior faculty had
taught less than some assistants and associates. Further, faculty
T members' reports that most students do not now the differences in
| academic ranks suggests that our results are not attributable to dif-
ferential prestige ratings;
Rather, it is snggested fhat wrat the full professors share in
common is that they, as indicafed even by.the.connotation of their
.title, have been fgllz_accepted as members of the academic community.
That is, they have.achieved the highest position possible within'the
T _  academic ranking system. Saying that, of course, raises new questions

for further research, namely: What is there about the structure
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of. the mivérsity;that al,lcw_s males and females to experience the
classrdpm similarly 91_1_]_.1 when full professo\;'ship has .been obtained?;
and, ‘.‘{haﬁ is %herg about. the experience of being a ﬁlﬂ.l'p)rofessor
that contritutes !tofthese similarities? |
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