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Chapter T

Intronction

A major issue -for colleges and universities today is whether or -

Vd

not accelerated enrollment rates Qf entering or re-entering adults
(those over 21 years of age) can or will compensate for the pgrojected
enroliment dec1ﬁﬁe§ of the traditionai—aged college attenders (the—18-‘

to-21-year-old ); The, issue' involves not only whether there are

e .

sufficient numbers of adults to fill theﬁempty seats, but also whether
the adults' educational needs carn, be met by institutions originally set
up to educate younger studeﬁts., Many scholars interested in adult

access to postsecondary education have commented on this issue.

e Y

Whether sufficient millions of adults will be forthcoming to :
offset the expected enrollment decline among 18 to 21 yéar-olds
is problematic. Thus far, the large majority of adults is
enrolling in non-degree programs taught by faculty below the
doctoral level in community colleges. : This new audience may not
prove an ddequate substitute for full-time undergraduates of

- traditional age and with traditional degree interests. (Cartter
& Solmon, 1976, p. 38)

If aduTts‘are turning to non-degree programs in community colleges, .
traditional colleges and universities may not be adequately meeting

their needs and change may be required.

-

Othefs believe that the traditfona1 educationa] system may Bé
flexible enough in itg pfesentustafe to accommodate ady1t students
(Church, 1978; Eldred. and Marienau, 1979). Harrington (1977) says
"The historical recofd shows that fitting adults intb the academic

pattern does not require a complete--and therefore disturbing or

11
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impossible--transformation of postsecondary education and its values" (p.
10): So far, very little information has been avai]ab?e to help us

clarify this issue. .

The existing literature reflects the problem which the lack of

meaningful data raises for researchers. Even though’ there is a sizable

' amount of literature on adults in higher education, particularly with
respect to the evening co]]ege movement studned during the 1950s, they
are somewhat outdated. Much of the re]at1ve1y recent 1iterature4
refers to developmental aspects of adult tearning (Knox, 1977) or to the’
problems of aceémmodating the very elderly on campus (Weinstock,. 1978).
Noticeab1y absent from the materials are adeguate descriptions of majer
‘trends in adult postsecondaryveducat{on._ Even when this information
is available, it is national in scope and offefs'1itt1e guidance to
administrators in traditiona1 programslwho are concerned with adult
needs at the 10ca1 ﬂeve1 (Kuh & Atdaio1o, 1979; Arbeiter, 1977). Also,
the tendency to agg;eqaté the different groups of adu]t learners, i.e.,
fu11 time and part- twme, and degree seek1ng and noncredit. students

- obscures the actua1 number of potent1a1 1earners in various 'groups (Kuh

-

& Ardazolo 1979)

.
° ’ - 2y
RN

Al N

The various definitions of adult students iﬁ_thelexisting liter-
ature makes i1t exceedingly diffiEu]t toiuti1i}e in a comparative sense
information that would otherwise be appropﬁ1ate Much of the liter-

ature takes an age cut-off approach . An adu}t or nontraditional student

in higher education is distinguished from his tra&itibna] cdunterpart

- -
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merely by his age regardless of educational status. The traditional
c011ege—aged student usua]]y is defined to include only 18-to-22-year-
olds. Therefore,-nontraditiona] studentsiaremthoseﬁoyersageWZZMLHarringtOn,mMmm~wumm~“m

----

=19 77 v SchTaver;” 19773 "Shulman, 1976; Rossmann, 1979)}.

<

Another distinction is Basedﬁonttype of educational participation

- rather than, or in.addition to, age. Basic differentiations are made
between full-time and part-time students, bet@een degree and non-degree
students, or according to the setting where the education is obtained.
The Indiana Cohmission for Higher Education (1979) is one of the few
organizations to allow students 17 or older to be classified as adults
for educational purposes (Anderson & Darkenwald, 1979)." That is,
students of what is normal]y considered traditional college- -going age

may be viewed as adults, depending upon. the nature of their part1c1pat1on

The National Center for Education Statistics (NCES) distinguishes
between "adu]t-education” and "adults in education." Adult education
refers to ”organ1zed ]earn1ng to meet the unique needs of persons
beyond c0mpu1sory school aéz who have term1nated or 1nterrupted thein
formal schoo11ng“ (NCES, I978a). ~"Courses-taken by fu]]-time’students
in high scheol or collége as part of their regu]ar curr1cu1um were not
.to be reported as adu]t educat10n” but if a full-time high school or
college student took:sw1mmjng-1nstruct1on at a local community center,

‘ for ekamp]e,‘he was eounted as a participant in adult edUcationb Using

this definition, NCES estimated that the number of adult education

participants "who were not full-time students in high school or college

.
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1ncrea$e& from 13,041,000 in 1969 to 17,059,000 in 1975 ( a 30.8 percent
increase during the six-year period, or an average annual increase pf

4.6 percent) " During this same time, they estimated, '"the .number of
umadu]ts attend1ng high school or college on a full-time basis increased
4.0 percent, or at an annual rate of 0.7 percent," resulting in an
additional i,oi3,ooo adult students in high school or c011e§e.- This
brings the total number of participants to 18,072,000 (12.3 percent of
the total adult population) (NCES, 1978a).

If this number of participants in adult education who were not
full-time (17,059,000) represents "a market" for two-and four-yecr
colleges, it would imply a truly staggering.and wildly optimistic future
for traditionally-oriented postsecondary institutiors. Iﬁ 1975, the
total fﬁ]]-tﬁme equivalent (FTE) enroliment 1n.a1] institutions of higher
education was only 8,481,000 (FTE) (NCES, 1978b). That is, the
potential additionai market would be twice the current enrollment, although
this should be tempered sbmewhat since ‘the FTE's represented by the -
17,059,000 is smaller than that number.

l 7

Even this figure, however, would not represent the fea] adult
markef for trad1t1ona11y oriented coI]eges It includes many who should
not be considered in the potential college market and it excludes many
who shou]d be cons1dered Some of the courses taken by part1c1pants
in ‘adult education are not offerednby traditionally-oriented ce]]eges
and universities. Other courses may be offered, such as through
extension programs, but they may not be taught by the "traditional"

- faculty or administered by the college's regular administrators.
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_Furthermore, NCES includes students under age 21 in their definition of
participants in adult education. Most ¢0]1eggs and universities, however,

consider this'age group as their traditiona: clientele.

On the.exclusion side, NCES neglects to include anyone_over. 21 years
of age who is enrslled full or pa;t—time in college but not taking
extension-type courses. Surely this group represents a "real market"
for traditional colleges.

A report prepared by K. Patricia Cross on adult learner's
characteristics, needs, and interests utiTizes the NCES def1n1t1on of
adult ]earners She comments that "this def1n1t1on has the ‘advantage
of conforming rather nicely to the common perception of what is meant
by adult learners and adu]t 1eafn1ng aetivities but def1n1t1ons
limited to ‘'organized' 1earn1ng act1v1t1es result in qu1te conservative
statistics" (Cross & Valley, 1975, p. 76). Even thouqh the present,“
report'is ptimarily concerned with adult participants in traditional
'postsetondary educational ihstitutions, most of whom would be pUrsQing
traditionalidegree interests because of the nature of the program they

have entered, the dif ferent forms that the educat1on of adults can take

-and a]ternat1ves to formal institutions of postsecondary education will

be discussed in detaii later.

A landmark study on participation, carried out'by J.W.C. Johnstone
and R.J. Rivera in 1965, was examined in estimating the number of
adu]ts engaged in educat1ona1 activities, but that 1nvest1gat1on was

concerned with "al] act1v1t1es consciously and Systematically organized

\

lﬂS
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for purposes of acquiring new knowledge, 1nformation, and_skf11s" (p. 1)
and covered a much wider range of.activities than is usually associated
with the term adult education. The adult population was referred to
as persons either twenty-one or over, married, or the'head of a household.
. <\

From the viewpoint of the coT]eges and universities, the gotential
adult clientele refers to those in the over-21 age group wlhio m1ght
enroll either full or part time in regular co]]ege courses, taught by
the regular faculty. The adu]t students may or may not plan to be
.}taking courses for credit or applying them toward a8 degree. These
students, then, would be called "adults in postsecondary education"

rather than "participants in adult education"--two very different groups.

Estimates of the general population of students in cb]]ege were
available in 1978 from the Bureau.of the Census (1979) in their.Current

_Popu1ation Reports'(CPS). Age breakdowns in these reports are-similar

to the age breakdowns available from our data. In October 1978, there
were 16,245,000 187to-21—year—olds in the genera1 population wifh
5,197,000 or 32 percent of them in college. Of the 44,682,000 .22- to-
34~year-0ids in thelgenera1 population, 4,367,000 or 10 percent of them
were in college. Two million seven hundred ahd thirty nine thousand
22-to-34-year-olds were undergraduates. O0f these adults who were
undergraduates, 1,380,000(3f them were enrolled full time and 1,359, bOO
were enro11ed'part time We do not know the part1cu1ar year of co]]ege
in whxch these students were enrolled or whether they were taking regu]ar

college courses, taught by regular facu]ty These figures, " however, do
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show that in October of 1978, there were 40,000,000 adults aged 22-t0434-years
who wefe not enrolled in college, and many of these might be a potential
market for traditiona1.co11eges and universities, as wou]d-be adults

over- 34 years of age.

To examine these estimates in more detaiil and to look at trends

over time, the figures available in both 1972 and 1978 are broken

down into two age categories--those aged 25 to 34, and those 35
years and over. The population is so grouped because we define the
adult in our sample as thbse_over 21 years of age, and the Current

-Pppqlgtion’Reports include a11.years'of college, not just the

. freshman year. Therefore, the traditibna]—aged student popu]atién
(in any of the four college years) may be as old as 24. Hence the
total adult student'population refers to those who are 25 and over.
‘Also, frends over time can be reviewed for the adult students without
ir%egu]arities due to the effects of the G.I. B111: Many college
'stdFenfs in‘theif early twentjes are not réturhing adults but mére1y
‘ tra&itiona] students who haVé deiayed entry By a year or tWo due to
, m11itary servi;eﬁ As we sha]] see, thjé group has decijned signﬁficant1y

as fhe number of-Vietﬁam War veterans returning to college has diminished.
wl . b ) . N

vy
1
|

‘Between 1972 and'i978,.ther9 was an increase in the adult student
popu1Etion_(25 or older) of almost 1.5 million. The increase in the

tradi%iona]-aged cohort between these two years was only.700,0éb.' Although

this &omparison appéars to have important policy implications, particu1ar1y'

" that ﬁore,adu1ts appear to be entering college, it must be remembered

that even though ‘the potential market for traditional postsecondary

|
|-
!
i
|
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institutions is huge, there already are over a million andAa half adults

in college. So 1f3 for example, one million fu]]—timg-equiva]ent adults

are needed to offset the declining numberé of tréditiona]-aﬁed student s,

énd if it takes five adult part-time students to make up for one full-time
traditiona];aged student (with.respect,to adult students p]aéing similar
.demands as traditio£a1—aged students oh regular daytime faéﬁ]ty )“(Cartter
and Solmon, 1976), five million adults will have t6 be pursued. And these
will not be the adults most iﬁc]fned toward college attendance, since the
million and a half adults with the largest propensity to attend are a]reédy
attending. That is, in order to compensate for dec]inipg enroliments of new

high school graduates, several million additional adults must bé‘httracted.

\
\

JIn both 1972 and 1978, there‘were twice as many ;du1ts.in th;\25—to¥
34 age group .as in the.35 and over group. (Nineteeﬁ péfcent of college
students were 25-to0-34-year-olds vs. nine“perqent;who were 35 and over
in 1972, and 23 5ercent»were 25—t0_34_yearfo]ds vho wg}e 35 \ :
.and"oyef in 1978). By 1978, thirty—fﬁve perEent:o? all college attenders
were at least 25 years o]dtlﬁHowever, there is ; sense that -the growth w
rate is larger for {he older group. .

In 1972, 29'peréent of the mé]e college attenders Qére

“-at 1east_25 years did, whereas only 26 percent of;the.women in college

. were at least 25. However, by 1978, the share of adult womeﬁ outnumbered
"~ the sharé'of adult men (33 percent of the men were 25 or.o]der compared‘
to. 36 percent of the women). Overall, thehprbportion of adult women grew

much'moré quickly than did the proportion of adult men.

18
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The majority of traditidna]—aged undergraduate students (those.24

and under) tended to enroll fh college on a full-time basis (88 percent in
1972 and 84 percent fh 1978) as compéred to adult students (25-to-34-years
of age) who were inclined toward part-time attendance (59 Sercent in 1972

;nd'63 percgnt in 1978). Iﬁterestingldifferences in the enro]]ment status
of adult ana traditiona]-agéd students are discernable whenhexamined - |

by -institutional type. Over twice as many adults aged 25 to 34 years.
~attended college on a full time basis in fourfyear colleges than did

ﬁhose in two-year colleges. Simi]arly; many more tréditidna]—aged
| sfudents-who attehded two-year colleges did so on a pari-time basis than

did those in four-year colleges.

- Although these figures are instructive, some caution must be taken
| when compéring them with data reported be]ow.l Ne'ao not know how mény
“of thése adu]ts*kepresented in thg CPS data have progressed beyond

the freshman year. However, inrmany casés, the part—time status of =
aduits wouid Tead them to spend several calendar years in what might
fraditiona]]y be viewed as %he freshman year of college. Heﬁée? 6ur
sample of freshman adults might be mare fepresehtative of all adults in
co]]ege'than our éamp]e'of'younger freshman isiof all tfaditiona]—aged
_college attenders. The CPS’sﬁﬁmary'statistids’h0wéver, do provide some

basis on which to evaluate the representativeness.of our sample.

.Given the actual and poténtial numbers of édplts.in Undergragugte
education, we need to know more about ‘them as students and. how they
"cqmparé'to their.traditional.cohnterparfs; Our study of first-year

college students will enable us to begin to obtain more detail on

19
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1)

~similarities an%\effferences between adult and traditional-aged

college attenders.

If colleges and universities want to evaluate adults as a potential
expanding market, they must determine what, if any, édministrative
and eurricuTar changes uou]d have to bewnade to better meet the educational
needs of these older students and/for to attract greater numbers of over-
- 21-year-olds. In what types of programs and institutions do adults

tend to enroll? hhat are their educational goals and éxpectations, their

priorities in 1ife, their financial and educational needs? Are the adults

attending co11ege today different from those‘wholattendeﬂ five or'ten

years ago?

Ki

If adult students and traditional-aged students have similar

charactefistics, attend comparable institutions, and have comparable needs,

90a1s and expectat1ons, few. changes in postsecondary education will be
.requ1red to- acLommodate this new c11ente1e On the other hand, if these
two groups are substant1a11y dtfferent, and if 1ncreased adu]t student
enroliments are sought to offset the projected. declining enrollments of

- traditional-aged students, the higher education system will ‘have to change.

Y

' The Current étUdy To assess the s1m11ar1t1es—and d1fferences

between adu]t and traditional-aged students -the H1gher Education Research

Institute (HERI) ana]yzed the survey responses of 13 cohorts of f1rst-
year co]]ege freshman. Since 19663 the Cooperat1ve Institutional Research
Program (CIRP) has annually surveyed students entering approximately 600

colleges across the United States. Each year the responses have been

=)
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weighted and results have been compiled into a national norms series

(1966 to 1978). The CIRP norms are based only on responses for first-time,

fu]]—time.freshman from institutions with high response }ates.f

The CIRP samples include a significant number of first-time, full-
N

time adults (51,085)(Table 1). The current study uti]izesk;eébbﬁseéf

~of all CIRP adult (over age 21) freshmen; a larger number than reported

in the published norms because part-timers, returning students, and
those ffbm institutions with response rates too low to be-reported in
thé norms aré included. In particular, the CIRP institutions fhét

tend to have the lowest overall résponse'rates'are two-year colleges,
and‘sincgﬁthese a%e institutions which attracfumany adult students, and
specifically, many adults Who}are poor, of minority racial or ethnic
background, and-1ess prepéred than their “traditional counte}parts,-it
is 1ikely that tﬁe CIRP data underreﬁreSent adult freshmen from that

sector, -and those'speciél groups..from wjthin that sectorn* These 13

* With reference to the total adult education movement, some argue )
that adult education typically reaches the most highly educated, whites,
andﬂthe'more affluent. » It is difficult, fhenafore,toite11 whether fhe

resul ts obtained in this study reflect biases in our sahb]ing procedure, -

N . . T s ' ;
or even to determine whether overall, minorities, etc., are over or under-
. "y ‘. v

represented. OQOur Sense is that a]though-b1acks might-be dverrepresented

via a vis the fota] population in adult education broadly defined, they

are probabTy.underkeprésented compared to the actual population of
adu]ts in‘two‘bf four—yagr colleges. Nevérthe]ess, when results are
reported separately by 1hgzﬁtgtiona1 type,jwe expect our findings for
these subgroups to be representatigg. .



fab]e 1

Comparlson of Norms Part1c1pants and Number of Freshmen in the CIRP Data Base
Who are Age 21, by Survey Year

-

Survey Number of CIRP Estimated Number of Actual Number of

Year Norms'Pirticipants _ Freshmen Over Age 21* - Freshmen Over Age 21
1966 206,865 n L 3,813% | 6,007
1967 - 185,848 . 3,527 8,629
1968 243,156 5,947 | 8,525
1969 169,190 4,974 : 9,568
1970 180,684 " 6,478 : - 8,006
1971 171,509 T 4,448 13,571 .
1972 188,900 | 3,973 15,854
1973 189,733 - '2,901 : 17,125
19740 189,724 2,905 I 19,709
1975 . 186,406, 2,969 | | 20,270
"_1976 " 215,890 ; | 3,005 © 17,6877
11977 . 198,641 - 2,981 15,558
1973 187,603 . © 3,564 . - 13,903
- Total 2,514,149 . ° | 51,085 - “172,400

_ *Norms data included 0n1y first time, fu11ftime freshmen selected from
1nst1tut1ons which. meet certain criteria. -

**Est1mated on the basis of the percent in 1966 who were over twenty-one years of

age.
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years of surveys produced a sample of 172,400 adult freshmen, the
largest group of adults in colleges for which data have ever been

v

collected.

To reiterate' how representat1ve our adult sample is of the
tota] population of adult freshman is uncertain, It is 1mposs1b1e to
determine the representativeness because there are not appropr1ate
nat1ona1 statistics ava11ab1e on a disaggregated basis. When we compare
the adults to the traditional CIRP norms samples, the differences we
find are probab]y understated, because the norms exclude part- time
freshmen (so the part- time responses in our adu1t samples were obta1ned
spurious]y), and because some of the first-time, full-time adults were
-included in both the norm§ and the acult comparisbns.
To expand the scope of 1nformat1on ava11ab1e from the existing
_ 11terature and the prev1uus]y descr1bed data, the results from an
add1t1ona1 ana1y<1s of a subgroup of adu1t and ‘traditional-aged-
‘;;raduates from the CIRPwadm1n1stered 1977 follow- up survey of" the 1970
'freshman cohort will’ be presented (Appendix B) The resuits of th1s
’vanalys1s will be d1scussed in- 11ght of the1r 1mp11cat1ons for-institutional
. po11c1es affect1ng adu]t learners. The focus will be on what the ;:
| research tells us about the spec1a1 needs and demands of adu1t lcarners,
with the. hope of 1ncreas1ng the awareness of those 1nvo]ved in
student affa1rs and re]ated serv1ces Resu]ts from this ana1ys1s

.cannot be genera11zed to- all adults in postsecondary educat1on because

the sample of adults available from the fo]]ow;up Study is quite smaI],

»
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and because the respoqdents were randomly selected and were not

nétessari]y representative of all ‘those that responded to the 1970

survey.,

0o
N

Ky
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Chapter 11

Demographics A

Adultscomprise a large and grow1ng segment of the popu]at1on of our
flcolleges and universities, yet unt11 now, very little has been knownaabout
their educationa] needs and goa]s If higher education institutions are to
1ook at adult students as subst1tutes for the decreasing numbers of trad1t1ona1-
aged students, they need to know how the adult and traditional students are
different. To do this and to answer the f0110w1ng questions, a thorough
egxamination of the eharacteristics of adult students_is necessary. Do
adults have the 5ame high.schoo1 preparation as their traditiqna] counter-
vparts? Are they'more likely to enro]]lpart-time rather than full-time? To.
need more or différent financial assistance? To need more remedia1 help? To
come from minority backgrecunds or to be women rather than men? Are adu]ts
more 11ke1y to choose a co]]eqe by its ]ocat1on rather than by its reputat1on7
Are they likely to select the same majors and want the same types of courses

as traditional freshmen do?

-

Enro]]ment status Because the CIRP reports data on1y on first-time,

full-time freshmen, we cannot meaningfully compare the adu]ts enro]]ment
tendencies to those of the traditional-aged students. The CIRP data co]]ectibn_
procedures, as well as its report1ng format tend to exclude part-time students

and those that attend classes in the evening, since the CIRP qaest1onna1res

are usua]]y distributed during freshman or1entat10n or reg1stration for the

29
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tradi,tiona]Uday-ti_mte students. Also, it must be .kep't. in mind that classifi-
cation of fu]]f and part—tdme enro1Tment depends on institutional poticies, so’
technjca]]&, these classifications may not be consistent from 1nstitution'to
institution“ The Bureau of the Census (1979), however, est1mates that, hin'
]978 75 pexcent of all two-year co1]ege attenders and 53 percent of all
four-year college attenders between 25 and 34—years-o]d'were enro]led part-
time. We have full-time/part-time informatjdn on ourkfreshman adult sample
only for the years 1972 through 1978. In thdse'years, the share of -adults
enrolled part -time ranged from 20 to 26 percent for -all-CIRP institutions
- comb1ned. ~ This confirms a ‘bias 1n_the CIRP adult data. Generally, adults .
apply tor'admission ai:part?time students SO that they can continue'workihg
while gding to school (Harrington 1977). Th1s woutd be a necess1ty at Teast
for some adults because, as will be discussed later, adu]t students do not
count on f]nanc1a1 aid as much as trad1t10na]—aged students but tend to rely
on their own incones to finance their educations. _ ;k

Despite the bias toward'full—tlmers i the CIRP data, 'sex differgnces and
trends . over time are brobab]y in the right. direction Women (especiaT]y'

those who were marr1ed and l1v1ng w1th the1r spouses, as w111 be seen later)

‘were more 11ke]y to enro]] part -time than men, but between 1974 and 1978 (the

-
7.

-

The reader shou]d be reminded that we in no way imply that the part time/
fLll-time rates reported for the CIRP aduit samp]e are representative of. all
adults in postsecondary education. We have shown ‘that the part- t1$e rate for
all adults is much higher. However, it is likely tWat data reporté&d are
.“representative for part-timers and full-timers separately, and.changes reported .
“‘over time might be indicative of national trénds.  In many cases throughout -
this:.report, data are presented separately by enrdllment status.” When this is

not done, the reader should consider poss1b1e b1ases due to the over-repre~

sentat1on of full-time adults. PR
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two-years we chose td show comparisons over time) the proport}on of fema]e »
adu]ts’Who enrolled fufﬁ-time3tncreased faster (from 66 to 73 percent) than- the
rate of increase of fu]] tlme adult male attendance (Table 2) Before 1979,
women were in all 11ke11hood more restr1cted in the1r freedom to. attend |
Ico]]ege fu]] time because of\\he preva]ent att1tude that meen shob]d

take charge of child care respons1b111t1es~and—the be11ef that o]der women S
-SPONS1DLITLI

—

———a

v 3

aspirations shoa]d not 1nc1ude pursu1ng h1gher edﬁcat1on Recen\]y, however /[

attitudes toward women s_roles have not been as 11m1t1ng
‘ - ™

\ . . A -Qt ; i -
/
Adult freshmen in- two -year co]leges were more 11ke1y than  those in T L\g

\?bur -year co]]eges and un1vers1t1es to. attend part -time. The range for all
-q.
two-year co]]eges 1s from about 21 to 36-percent-part- t1me egro]]ment

.Pub11c co]]eges and un1vers1tﬁes’seem té enroll a 1arge:(/9are oF part- t1me

‘ adu]t freshmen thanlpr1vate colleges ‘and universities.

-

| Between 1974fand 1978 the proport1on of fu11 t1me adu]ts 1ncreased
substant1a11y 1n two-year co]]eges from 64 percent to 72 percent,(Tab]e 3).
In most other types of 1nst1tut1ons the.pnoport:un rema]ned relat1ve1y the.
same or decreased s]1ght1y. Perhaps four~year-1n§tdtutions are bécoming.mOre
receptive to part—timeIStudents because,of the decline in enrollment rates
there, but,'untj1‘we know_how representative‘our ‘adult samples are'of the.
tota]_adolt.freshman population,nwelqannot be confident of these7part;tjme/fu11—
time trends. | |

- Between 1967 and 1969, two- thlrds of our adu]t students were 1n college

for the first-timé (Tab]e 4). vIn 1971, the percentage decreased to about 50

percent, and by 1978 on]yV28 percent were first-timers. .A11 the relevant

.

)



Enrollment Status of Adult Respondents, by Yea; and Sex -

Table 2

(in percentages)

a

Enroliment Status

-and Year
a Part-  Full- Part- ~Fu]]—
time time time time
Sex
. Men - e 20 80 16 84
Women 34 66 27 73"
[
. ‘f - ¢ §
)
3 - k
' Y



Table 3

Erroliment Status of Adult Respondents, by Year and Inst1tut10na] Type
(in percentages)
\

)
. 4 ' . o noa,

. : Enro]lmeni-Statug
: and Year
. v 17
. | | | Part-  Full- Part-  Full-
, . time time Ltime time
Ins;itutisnaﬁ Type |

~ A1 twq-xéar colleges 3 | 36 64 28 72

,Aﬂj four-year cb]]eges o | ' , 17 83 21 79

A universities | | R 87

: Predominantly b]acw?Q\L]eges | - 19 8l 25 75
Two-year co]]eges —\Jb\?\ ' “ 37‘ 63 29 . 71 |

Twp vear colleges - Private .V 83 11 89

Four-year colleges - Public 23 77 3 69

fbur—year colleges - Private | 12 88 8 92

Four-year colleges - Protestant | ’ 6 94 ' § . 91

Four-year co]]egeé - Catholic . il 89 20 80

Public universities 16 85 _ 14 | 86

Private universities 9 Qi. 10 90

Predominantly black colleges - Public 21 79 19 81

_ Predominantly black colleges - Private 5 9%5 . 35 65

\/ = -
A1
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Envollment Status of Adult Respondents for All Ins1tut10ns by Year

e , ¢ (in percentages)

Enrollment Status

* Year

1966 1967 1968 1969 1970 1971 1972 1973 Lo74 1975 1976 1977 1978

3 Wﬂh@ﬂ%mna , | 65, 89 68
Full-time
Part-t ime

Attended colege before -
Now Full-time
Now Part-time -

Trasfer fron junior college. 16 1§ . ]
Transfer fron d-year college 9 Bl
Courses for credit here © |

Mo credit elseuhere

Credit at junior college

Credit at 4-yeer;co11ege |

Credit at other post-
© secondary institution

No credit elsewhere
Junior college - No credit
b-Year college - Mo credit

Other postsecondary 1nst1tut1on -
Mo cregit -~ ¢

100

d

17

i;

3

9

8
11

23

2
3

U

R0
16

%
B

23
4

11

o

13

51
18

:
2l

AN
L )

T owem
. < ,3.4

12
22

1

: ;
17

%
19
%

13

2

1

58 n
s 14

2
)
.

N3

13
24

16

1

17
2
%

14

2

15

56
16

2l

1§
%

2

1

a
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]1terature on adu]ts in postsecondary educatlon seems to agree that those
w1th more educatlon tend to . seek more educat1on (Sch]aver,_1977, Knox, 1977;
Cross and VaI]ey,,1976) | There is more part1c1pation in postsecondary
educat1on by co]]ege graduates or those who have had some prev1ous co]]ege_

" background than by those with less schooltng Johnstone and R1vera-(l965)'
point out that "somewhere in the process of getting an education, it seems
people learn either?that education‘itse]f fs a pontinuﬁng 1ife.experience,‘or
that the way to acqudre'new skills and knonledge in life is to engage in

formal or informal programs of study" (p.. 104).

A]so, better_eduoated adults are often in professiona] white-collar jobs .
that emphasize continued learning. Promotion and salary in such occupations
.are often conditional upon-academip:course worK and enp1oyers frequently pay
tuition costs of attending oollege fBishop and Van Dyk,e1977§ Schlaver,
1977).'_Less educated .adults tend to be in blue-collar jobs that do not
. require more formal learning to combat obsolescence (London, Wenkert and
" Hagstrom, 1963).',Perhaps the employers of b]ue;collar workers discourage the A
pursuit of further education because 1ncreased know]edge could lead to higher

aspxra ions and therefore increase job d1ssat1sfact1on

This trend is also consistent with one predicted by the human capital
literature, nameiy, those with the most educat ion are the most 1jke1y-to
further augment their human capital through the aoquisition of on-the-job

;training (Mincer,.1970). One reason for this:is that those with more education
.are more efficient in converting sohooling into productive human capital. To
rectify this 1mba1ance W, W111ard Wirtz (1964) suggests ‘that substantial

efforts shou]d be d1rected toward 1ncreas1ng tra1n1ng oppo.tunltles for workers

3
'
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with the_]oweét educational level. Neverthé]esé, j¥ the trend is real --
that is,’ increasing proportions of adults are'returnjng to college--institu-
tions may need to reevaluate their course-credit transfer policies. By 1978,
‘fgwer than ohe out of five adulﬁ freshmen had never taken any courses.for

_credit at other institutions.

‘-lfﬁﬁi |
| Discussion'of the age of adults in postsecondary eduCatfon is confused by

the differgnt breakdowns used b& various peop}e in their attempf to differen—
tiate between the traditional and nontradiﬁiona]_Students.‘ The largest adult
group which has pursued postsécondary_educafion appears'éo be in their

| twenfies.and thirties (Boaz, 1973; Wiggins, 1977; ahd Haﬁi]ton, 1978), Wﬁth,
few b]der than their mid-50's: HoWe&er; reCent,tfends indicatefthat mbre

kpost—fifty—yearro1ds are attending co]iége, but“geﬁerally not in dégrée
credit prog%wﬁs.' Knox (i9]7)-SUggests that "Beyénd age sixty, adults continue
to read materials that-are readily available, but there is a decline in use
of print media that‘mQSt:be obféined ogpside the homé,.such as.books from:

libraries and book stores." (p. 174).

Many of those classified as adult students in the present study are
close in age to those classified as traditidnal studéﬁts.u This may blur
iméortant distinctioné, but we cannot determine fine agé breakdowns for our
adu1£ samples because the CIRP questionnaifes héd only very broéd categories

beyond. age 21.* e -

4

* . ‘
A1l those older than 21 were in one category. MNone of the pre-1970
samples had the categories 22-to-25-years-old and 26 and over.

33
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From 1970 to 1973, the majority of‘adult fréeshmén were between 22 and 25

years old (Table 5). The percentage-of adult freshmen over 25 years,o}d'

increased from 38 percent in 1970 to 49 percent in 1978. This tncrease could
"be explained-by the more accepting attitude toward adu1ts_in co]]egelin

recent years. Or; perhaps, .the concentration of adu]ts‘in the 22-to-25-yeor-o]d

range in the early 1570'S'may reflect the tendency for ~armed forces veterans

. to enter.tollege after leaving active service.

Sex Differences. Over the years, ‘there has been a dramat1c 1ncrease in

the representation of women 1n the adult samp]e (Table 6) Although we are
unable to determwne whether the 1ncrease in the- percentage ot WOmen, betWeen
1966 and 1973 (from 29 to 57 percent), is a result of CIRP samp11ng methods
or a ref]ect1on of a rea] trend we suspect it is at least in part the )
latter. If this trend is representative, 1t_couLd confirm the general oe11ef
‘that more and more women are’ part1c1pat1ng in h1gher -education because of the
greater encouragement offered to women to pursue the1r educational and career

goals in recent years (Westervelt, 1975).

Horeover, Tab]e 7 1nd1cates that - adu]t women in postsecondary educat1on
tend to be older than adu]t men. In most years, roughly 60 percent of the
adu]t'women in the CIRP adUTt sample were over 26_years of age, compared to

-_around 40 percent of the adult men. This is probab]y due in part to men
serving in the military in the early years of the samp]e. It’mjght aiso be
due to the fact that men begin work and very soon realize the value 'of a
c011ege education, whereas women are forced or de]ioerate1y_e1ectfto stay out

bof_schoo1 for a longer period.

e
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Table 5

" Ages of-Adu]t'Respondents, by Year
(in- percentages)

- , ' ‘ Agé

Year ‘ ' - 22-25 26" & over

) 970 . 2 38
1971 S 63 37
1972 ‘ o 58 42
1973 . 53 48
1974 L s s
w75 YR 53
1976 - B L83 ¢ 47
w977 s g
978 - T

_V'Data not -available prior to 1970.




Table 6

- Distribution of AduTt Nen and Wonen, for A11 Institutiors, by Year

| §e_x Yo and A1 Institutions
96 197 168 199 0 1 1 10 o o 976 1977 197
L a0 S84 66%5 576 B 905 1019 o oses 011 74 e
oo 2 o9 6L 2L G0 69 R UL 856 TS
bercet Wonen, R RIS v 8w 57




. - Table 7

Percent of Adults Over Age 25, by Year and Sex

1970 1971 1972 1973 . 1974, 1975 1976 1977 1978
MW MU MW MW MW MW MW MW MW
27 62 27 57 33 58 39 60 43 62 46 60 39 56 38 56 .37 57

M = Men and W = Women.

Data missing for the years prior to 1970

1
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Tab]e 8 considers the proportions of-aduits of each sex who were
_part time and fui] time students from 1972 to ]978 by institutiona] type
'Overail, men were much more 1ike1y to be attending fu]] time (over 80
percent were full- time, compared to about 70 percent of women) In almost
al] years, adu]t men and women: in .the predominantly black colleges were the
mOst likely to be full-timers. Also, in black colleges differences in

enrollment status between men and women were .the smai]est{

Adults in two-year colleges were most iikely to be attending part-time
with many more women than men having done so. Again, we are tempted to

explain sex differences,in enro]llment statUS by the mpltiple commitments of

en. Historically they have taken primary'responsibi]ity for child-rearing,
“and a]so,,it is more likely that women work part-time so their hdsbands can

ttend college full-time. The need for effective low cost child care facilities,
or better'financia] aid availability, and, perhaps, even for adjustments for
ocial expectations of women are obvious if adult women are to be given equal

pportunity with men for college study.

Racial Background. A question reiating to racial backgropnd was avail-
able in all 13 CIRP years: The share of adult freshmen who were white fell )

; from 87 percent in 1966 to 63 percent in 1975,'and has held around 70 percent
since then (Table 9). About 90 percent of the first-time,_fui]—time freshmen -
have been wniteuthroughout the period covered. Black adult freshmen slightly

x ‘
outnumbered other adult minorities inﬂpostsecondary educational institu®jons,

* - ’ o
. The Mexican-American/Chicano and Puerto Rican American racga] groups were
not distinguished from the “"other" minority groups in the years 1966 through 1970.

L ‘ R 39 . B P



o Inst1tut1onal Type and Enrg] Inent Status oﬁ~Adu1t Respondents, by Year and Sex
P in percentages)

Table'S‘

.# ¢t

2

.
." ~

. Institutional Type'and

Year éhd Sex

- ERIC

EnroTTment Status ™
! hl T
B0 A U U N R ) TS /N [/
LB R PO T Y R i T '
. Al 2-yea} colleges - | “ o | i D
- | Part-time ZP* 0.5 0 0.8 2 3% B A -3 X
0 Full-time . 79& 0 75 60 70 5 M-8 & N oN” N 77N
AT d-year colleges - - | : -
“Part-time. It 18 g4 0% 2% U2 12 B3
Full-t ime ‘-"87"82 2 7690 % 8 M 8 B & M & 73
. | - | o |
AT niversities - ‘) o “ -
Part-time 13 \gov 07 1020 020 U3 ¢2a 8§80
Full-tine 8770 9% 13- 90 & "9 8 8 7 9419 92 8
| A . | | |
Predom1nantly black cogleges o ffﬁ - |
art-4ime 53 B0 B A BB 26 B N
/Fullt1me %4 \m 0B 8 85 75 % W o M Tl
R Institutions -+ K N // . | SN |
Part-time 16 32 03 180 WB B w16
Full-time .}/, 84 8 83 68 8 66 8 0 8 H .8 U 8 73
Data missing for the years prior to 1972, {
Lo = :
M= Men and W = Women.
Q 40 . " " 41



Table 9

Racial Background, for A]]linstitutions, by Year and Student Type
' ) " (Traditional and Adult) ; ‘
(in percentages)

-

Year and Student Type _ Racial
N . White ‘Black Other White Ratio*
1966 ' .
Traditional 91 "5 5 .956
- Adult 87 - 8 5
1967 | C : . " '
—_Traditiona1' 90 -4 6 .944
Adult 85 9 7
1968 ' _ |
Traditional _ 87 6 7. .942
Adult 82 10 . 8
1969 B '
Traditional 91 6. 3 .923
Adult B 84 . 11 5
1970
Traditional 89 9 2 .842
Adult 75 . 18 7
- 1971 , ..
lraditional N 91 - 6 4 .835
Adult | 76 15 9 ‘
1972 _ _
Traditional 87 9 7 .804
Adult 70 19 12
1973 : '
lraditional ) 88 8 5 .750
Adult . 66 - 24 11
-1974 . _ . ,
Traditional S 89 7 7 719
Adult ‘ . 64 23 14
195 |
{ Traditional : 86 . 9 8 732
Adult 63 25 12
1376 . : ' '
. Iraditional 86 8 7 .813
Adult ‘ 70 17 - 13
1977 |
Traditional 87 9 6 .780
Adult o 68 20 13 .
1978 ' 4 '
" Traditional . ' 88 8 6 .806

Adult 71 17 13

*Ratio equals the proportion of white.adults to all adult students
]fRJ(j- divided by the proportion of white norms participants to all
' students in the norms. . "‘4f)
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however a1] of the minority groups generally increased their educationa]

participation by 1978.

Table 9 also-shows the ratios of the proportion of whites to;a]1'adu1ts
to the propertion of whites tolail traditional students. If the ratio were
one, the same proportion of minoritjes hou]d exist in the traditional as in
the adult student pools. Figures of less than one indicate that minorities

were more represented in the adult student group. The highest ratio was

.956 in 1966, which declined to .719 in 1974, and reached .806 in 1978.

,V
¢

‘Hence, the trend in the ratio over time indicates that minorities were becoming
an 1ncreas1ngly 1mp0rtant part of the pool of adu]ts in co]]ege compared to
the1r representat ion in the trad1t1ona1 -aged student group. This trend

was strongest from 1966 to 1974.

. BTéth=and Van Dyk (1977) have pointed out that'attehdance in post- -
secondary education-by minorities is raised substantia]1y if they live in .
metrepolitan areas where col]ege tuitions are relatively low. It might have
been that the growing representation of m1nor1t1es in the CIRP adult populat10n
re;u]ted from an increasing participation in the survey of two-year institu-
tions'which have more minorities than do.Feur—year institutions. Table 10
indicates that growth over time of the share.of two-year college adults who
were hihorities closely para11e1s the growth_of mihority adults 1in the.total
sanble. "That is, the increased representation of minority adults reflects
growth in bothlthe two- and four—year sectors, not just a shift in sample

compoéition.toward increased participation of two-year colleges.

43




Table lO'

Racial Background* of Adult Respondents, for Inst1tut1ona1 Type, by Sex and Year
(in percentages)

Racial Background and

Year and Sex S ' ' Institutional Type
AlT 2-Year ATl 4-Year ATl PredominantTy
Colleges Colleges Universities = Black Colleges
W B 0 W--B 0 W B O W B 0
"1966 - :
Men 85 10 6 93 2 6 94 - 2 4 -7 82 10
Women 89 5 7 89 8 3 95 2 -4 10 84 7
1967 | ‘
- Men 85 8 6 89 4 7 92 3 6 5 86 9
Women 74- 18 8 84 6 11 90 4 6 6 93 2 =&
1968 _
Men - .83 10 7 89 4 6 92 3 5 9 68 13
Women’ 68 22 9 87 - 3 1li 87 6 7 16 81 4
1969 | | S
Men 85 8 &6 88 7 5 93 5 2 10 81 ' 9
Women 75 18 6 84 10 6 86 9 4 25 71 5
1970 : '
Men .80 13 7 . 82 11 7 88 6 6 12 86 1
Women 68 25 8 65 25 10 80 16 4 _ 9.90 1
1971 o ) i
Men 77 11 10 85 8 6 g7 5 8. - 12 78 10
Women 75 17 7 74 18 9 81 14 4 13 83 4-
1972 ' . |
Men 71 14 16 76 15 12 85 8 10 5 84 11
Women 67 21 12 63 25 12 } 80 14 7 9 87 4
1973 ‘
Men 66 22 11 76 7 .11 86 7 8 5 90 5
Women . B3 26 12 70 <0 9 82 11 9 8 88 3
-1974 ' . - ”
Men 61 22 18 75 14 13~ 80 9 13 8 82 8
Women 59 27 14 75 15 11 80 11 8 7 86 8
1975 - . :

Men 62 24 ¥ 73 13 14 79 9 13 10 .79 12

Women 62 27 10 72 16 13 78 14 8 "8 8 6
1976 | '

Men 72 14 16 75 12 16 77 12 14 14 70 16

Women 72 1. 12 71 18 12 75 18 6 16 79 -6
1977 _

Men 70 12 17 73 13 16 81 9 12 6 78 16

Women 74 14 11 71 20 12 78 13 10 5 90 4
1978 | f |
v Mﬁﬁﬁ 78 10 14 73 11 16 79 7 13 8 68 29
"~ Wdmen

8l- 10 9 73 17. 10 77 14. 10 8 80 11

= White, B = Black, 0 = Other 44
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Tab]e 11 descr1bes the rac1a1 backgrounds of adult and trad1t1ona1 aged
students of each sex and for all 1nst1tut1ons In the early years for wh1ch
data are available, genera]]y.a higher proportion of the adult womenlthan
, “adult men were black. In more recent. years, about equal shares_of‘women and
of men were white but the share of black women was still higher'than the
share of black men. Nhereas the proportions of men and women who fel} into i
‘the "other" racial category were about equa] in the early years, later on,
the share of women who were-of "other" races became smaller than the share of
men in this category. However the overall growth in the share of adult

students of both sexes who were not_uhite is substantial and will be discussed

in more detail below.

It is ciear when comparing all 1nstitutions in Table 10 and i1 that
a significantly 1arger share of both sexas among the adu]ts are non-whites‘as
.compared to traditional-aged students. And the growth of non—white-represen¢
tation has been much more rapid among thewadults than among the traditiona]-

aged .students.

A]so\evident from Table 10, is that overall, the proportion of White
adu1ts'has declined, oerhabs a bit more so for women. Black tema]e partici-
pation rates have risen more than those of black males, particularly in -
‘recent years A]though the reader may desire to study more detailed trends
by sex revealed in Table 10, it appears that rac1a1 d1fferences far outwe1ghed'

changes by sex or institutional type over time.

(R8N
Ut

o



Table 11 »

‘Racial Background, for all Institutions, :
by Year, Sex and Student Type (Traditional and Adult)
' (in percentages)

P

Year and Sex

Racial Background

whfte Black : Other
= T A T A T A
1966 -
Men 91 89 4 6 4 5
Women 83 90 11 6 6 5
- 1967 ' : '
Men 90 87 4 7 6 6
Women 90 80 5 12 6. 7
1968 |
- " Men 88 85 . 5 8 7 7
Women - 86 76 7 15 7 9
1969 -
Men - 92 86 5 9 3 5
Women 90 79 7 15 3 6
1970 .
~ Men 90 79 8 15 2 7
Women 87 66 11 26 2 7
1971 A - ' .
Men -- 78 -- 13 - 8
Women -- 73 -- 20 - 7
1972
“Men - 88 72 8 16 7 12
Women 86 66 | 10 23 -7 10
1973 '
Men - 89 67 7 23 5 10
Women - 88 64 9 26 5 9
. 1974 ‘
Men 89 ¢4 8 22 8 16
- Ylomen 88 63 8 25 6 - 13
1975 ‘
Men 87 63 8 24 .8 12
komen 86 63 10. 26 -7 9
1976 '
Men 87 7 7 15 8 15
Women 85 70 - 10 20 7 11
1977 _
Men 88 68 8 18 6 15
.Women 86 68 10 22 6 1
1978 . |
Men 89 69 -7 16 6 16
Women 88 72 g9 19 6 9

16
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In our gludy,‘at 1east,.there does ndf seém to~bé ﬁuch diffgrence by

race in the proportion of adults who are paft-_or full-time (Table 12).
Rough]y:three times“as many adults in the CIRP sample attended full-time as
-attended part-time in11974.. For all three racial categories, the proportion-

of full-timers rose by 1978, with the increase for non-thte a&u]ts being
;s1ight1y ]érger; It is probably the cése that efforts at removing barriefs
- facing adults in higher education, suéh as the provision of"sufficient o
finénéia] aid, made it easier‘fof them to attend fuil—;ime in the later

years, élthdugh the fu]]-time sﬁare.in4the CIRP exceéded the real figure,by_a
significént amount. The percentages attending part-or full-time Were similar ¢

- for each racial category.

Marital Statds._ In the years since 1970 fewer married. than unmarried

adults usually attended college. qu example, in 1971, 47 percent of.the
adult students were married, the married proportion'rdSé'to 51 peréent in
1975, but then fell steadily to 42 percent fn 1978. Betweén 97 and 100
percent of the traditioné]-aged students:wefe unmarriéd. The extra responsi-
bilﬁties, and greater financial and time restrfctions of mérried people seem
to limit their ability tolpartake of college. Of course Qe'do‘not know if
married adults, are more likely than single ones to have attendec co}]%ge
previously, but if this is the caée; their return to traditiona] college
prograﬁs might be less {mportant than this is for pedp]e with no prior |
co]Jege experience, That is, Tower atténdance rates by married people might

be due to more thanfthe barriers they face.

| 4 7



-Table 12

Enro]]ment Status of Adult Respondents, by Year and Rac1a] Background

{in percentages)

Enrollment Status

Racial Background and Year )
Part- Full- Part-  Fuli-
time time time time
uhite 27 73 23 77
Black 26 74 20 80
Other 25 75 19 81

48
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Qeestions directly obtaining information on whether respendents\Were
separated, diVorced, or widowed were not available on the CIRP questionnaires.
To get at this fnﬁormation we divided the group of_married adult students
into those who were living with their sponses and those who Were not. |

';The separated divorced, or w1dowed group would fall into this second category“
a]ong with the few marr1ed coup]es who, for examp]e, may have separated to

pursue careers in different geographical locations.

Table 13 ineiCates that more men.than women who were unmarried and more
women than men who were married and not living with their spouses attended
postsecondary institutions in both 1975 and i978. Many womenlwho-were”
married but not living with their spouses probably found themselves with few
resources and inadequate skills with which td'get a job to support themselves.
Educatien ‘could have been looked upon as a means to obtain the desired
skills necessary for enployment. Below it will be Shown that job-related
concerns in decisions about attending eo]]ege were more imnortant for women

" not living with»their spouses than for others. In 1975, there were equa1
numbers of adult men and women students who were marr1ed end living with

" their spouses, but by 1978 there were more women than men in this category.
This probably reflects improved»child—care services_and changing attitudes

about single women participating in educational and vocational activities.

In both 1975 and 1978, the majority of the part-time adult student
group was married and living with their spouses. This was especially true

for men in 1975 (64'percent men vs. 59 percent women) and for women in




Tble 13

Characteristics of Adult Respondents, by Marital Status
" (in percentages)

Marital Status and Year

Not  Married, Tiving - Married, not

Not

Married, Tiving  Married, not

married  with spouse  Tiving with spouse married  with spouse  living with spouse

" Men 52 44 b b6 Bl i
Women 45 i 1l 1 B 9
forolInent. status , - . |
Part-time 32 6] / 40 ‘5 5
Full-time B B 8 - 83 0 9
Institutiona] type
AT1 two-year colleges y 50 9 49 45 6
M1 four-year colleges 53 4 6 b1 3 b
BT universities B3 5 68 28 ¢
AM@M&W%% 3 & 13 66 a 13
Racial background |
White 18 8. 4 5. 40 !
- Black 48 3 16 63 2 15
- (ther 5 3 10 66 i 8
Y
i1i) 0l
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1978 (57 percent women vs. 50'pchéﬁ£ men). Thé majority bf the full-time
'studenf'group.was made up of.those adu]ts who were unmarr%ed. Also, there
' were more aduﬁté who were married huf not living with their spouses in the
full-time group than in the part—tiﬁe group. ;t is obvious.from these
findings and others that single adu]ts_dr those Qho are not living with
their.spouses,'have fe&er fami]y—re]éted responsibi]ities which infringe on

the amount of time they can spend pursuing an education full-time.

Two-year college attendance wasjprimari1y made up of adults who were
married and living with their spouses in 1975 but by 1978, there were slightly
more unmarried adult males in two-year co]]ege$ (57 bercent men vs. 44 -
percent wqmeh}. Generally those who were unmarriéd tended to make up the i
-';majority in all other types of institutions. However, in 1975, there were

- more women who were mérriéd and living wifh their spouses in four-year
colleges than unmarried women (55 percent married, women vs. 46 percent
unmarried women). It s surprising that in all institutions, enrollment of
those whocWere‘marriéd and.1iving with their spouses dropped subgtantia11y by *
1978; Black colleges enrolled the highest proportion of those wholwere
married but not. Tiving with their spouses ahd universities enrolled the

5y ’

least.

There was a higher percentage of unmarried thah married adults in all
the racial groups exémingd. “The white adult college p0pu1§tion had the moé;
.respondents who weée.married and living with their époUses‘and the black
group had the most adults who werevmarried but not “living with @heik spouses.

Slight differences do emerge when marital status by racial background is

v'»

-
-
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?.’
ekamined by gex. In 1975 the wh1té -and b]ack rac1a1 groups had equal
numbers of men who were marr1ed and 11v1ng w1th the1r spouses (45 percent)
and 1n the white group there were more women who were married and 11v1ng with
' the1r spouses.. tharowho were unmarr ied (52 percent married vs. 42 percent

\ .
unmarried). | .

\

. ) ) . : ‘ » 7 )

Number of Children. .In 1973, 81 percent of men aged 22 to 25 and 68
percent'of.women of that age had no children. For those 26 and over, 38
percent of the men and 20 percent ‘of the women had no ch11dren By 1976, 85

percent of the men aged 22 to 25 and 68 percent of the women héd no ch11dren,
l

while 43 percent of the older men and 21 percent ‘of the o]der'women d1d ot
have children. Of those who did have ch11dren, women (probab]y including
_mdnyiwho were separated, divorced, or w1dowed) tended to have more chiidren

~

than men regardless of their ages.

Fatner s and Mother S Educat1ona1 Atta1nment There is a big difference

between the traditional-aged students and the adults in the educational
backgrounds of their parents.. Across a]} years, the fathers and mothers of
the traditiona1-aged students were much more likely than.those of the adults
to heve‘hed at least some educﬁtion beyond high schoo].r Full-time adults
generally had more educated parents than did part-time adults in both 1974
and- 1978. 1This might reflect higher incomes of full-time adults who are
better able than part-tiners to forego a full-time income. Of course it is
unclear why the adults from_more educated families did not attend college
during the traditional college-going years. Perhaps they did attend and are

now_%Fturning as a leisure-time activity.



_According to the reasoning of.the human papitai.theorists, fatheris
edugftion is Tikely to reflect a berson's socio-eedndpic‘status (SES) (since
‘men have traditionally been mQre 1ike1y to be.in the labor force than Qomen
have, and there'is a positive. corré]ation'between eduCation and 1ncome);
while mother S educatlon W1]1 reftect :a child's at home acqu1s1t10n of human
'cap1 al. On both counts, our sample reveals adult students to be d1sadvantaged
compared to trad1t1ona1—aged students.- Between 1966 and 197&, the share of
adu1t'students whos e fathers had at least some‘postsecondarz.educatien rose
from 25.to 31 perceht, whereas for traditional students the share rose from
’ 46 to 54 percent. This is another indicat ion of.the 1ower - S of adu]ts.

Over the sane period the proportion of mothers.qf adu]ts with at least some
’postsecdndary egperiencelrose:from 20 to 28 percent;'for traditigna}’students,
~there was -also an increase in the share of mothers who had attended co]]ege.

)

(from 38 to 45 percent).

Slnce the parents of adult students are oJlder than the parents of
Qyounger students, these findings are not at ali surprlslng, 'given the increas-
1ng educatlonal att ainment -of the U.S. population. Neverthe]ess,'tradit1qna1
students are'almost twice as Iike]y as adu]t'students to deriue whatever—
benef its accrue to those com1ng from homes with educated parents. The‘" .

'challenge to the colleges to make up for these d1sadvantages is clear.

The adults who attend college seem to come from three possible p001g;'p
Some believe that it is the high SES adult who is 1ike]y to return to =

coliege--perhaps to take a variety of courses for enjoymentgb Others believe -
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in a "compensat1on" model, such that those who were unab]e to move d1rect1y
ﬂffrom high school 1nto college (perhaps due to 1ncome pressures or low grades)
will return later to make up for what they mIssed earlier. Still others
lbe11eve that adult part1c1pat10n in h1gher education is not ent1re1y due to
e1ther the leisure or compensat1on models but that adults return or go to
; co11ege because they want add1t1ona1 courses to update their skills. Perhaps
their pattern of attendance is different from the trad1t1ona1 one. Their
attendance is more sporadic or periodic with enro]]ments in degree prograhs
not so much by .choice as by circumstance: Sporadic or periodic enrollment

may-be the only avai]ab]e option if they-are{to study what they want. ~ That

.__<1s to say, our sample may be dealing w1th sizeable groups of peop1e who have

per1od1carTy taken specific courses in oxder to acquire skills or to learn
part1cu]ar things, but who have no opt1on but to enroll in degree programs in

~

order to learn what they want.

~

Even though all of these hypotheses are possibly valid, one hypothesis
should not be chosen above the others because the group of adu]t'students ds
hot a monolithic group;i The“data we have presented, namely that'adultsicoqe
from lower SES homes, lead.us to prefer the.compensation hypothesis. Henoe,
our data leads us to conclude that colleges offering traditiona1, or at least

career:re]ated, programs for adults will be preferred to;co11eges seeking to

cater to leisyre needs of relatively affluent adults. : ‘ .



Chapter III

College Choice

i
i

' Typeé'df Insﬁ%tutions Attended As Freshmen. Schlaver (1977) has pointed

out that ]argér institutions éhow a.greater-age diversity among the student
_body'than smq]] institutions do; but‘most adu]ts-chgose smaller, public
colleges with‘fe1ative1y Tow selectivity. That is, most adults attend
two-year collieges while:-the majority of the traditional-aged student ﬁqpuTation
enrolls jn four~year1c011eges. This difference in choice could be influenced
by the diffefent types of courses offered at‘dif%erent institutions, ]pwer
tuition at two-year:colleges, or geographic mobility ﬁonsideratiohs. Anderson
and Darkenwald (1979) have said that "Geographical acceés or proxjmity to
~organizations that provide adult edugation has direct positive effect on

. participation rates." (p. 4).

The data in Table 14 are consistent with this observation: Generally,v

the greatest concentration of adults exist in the two-year to}ieges; particularly.
those which are publicly controlled. unghiy 36 peftgnt of the adu]t.siudents
were in th—year colfeges in 1966 and 1978, but bgtweéﬁ\phese end years,
two—year’co]lege attendance rose to 64 percent in 1970a;8\;hen began to
decline. Thefe was a constant inéreﬁse of adults in public ?burﬁyeaf colleges
(from eight to sixteen percent).and in private four-year co]]egeé‘(from three

to eightfpercent). Catholic college attendance by adults also grew bem\one

to five percent over the‘period. It is unclear why aduTt_attendance at pUBTig

universities declined so dramatica]fy from 40 to 15 percent during the period



. S Table 1

 hdult and Traditional Students in Postsecondary Education, by Year and Ihétitutionalkfype
« (in percentages) .

R | A WY 10 12
Institutional Type - . T A T | AT A T A . V,T A
Al tonyear éolleges : 25 .35 3 .44 30 ‘4h ¥4 . % 6 39 ; Y
M forger olleges &6 % & W4 0B ¥ 8 0B B on.

Mt W65 . % ¥ B % A8 & 4 B 2
Predominanily black colleges | I o K . | :4 | é | 5
Toyer cdneges-pubhc ' o0& ¥ ¥ 0 ¥ B % % T
Two-year Colleges - private 5 s 55 549 I 5"4 3

Tecical istitution U S R

| Four-year coll;ges - public o I is /) S T 10 A9 19N

 Four-year colleges -private P . 7 3 7ot 74 69

3

o Four-year colleges - Protestant .4 3 6 4 6 3 63§ ¢

four-yer colleges - Catholic - 6 1 7 1 4 4. 3 2 3 2 34
Universities - polic Bowow ¥ @A w25 U oUn Bk
miversities - privite 7 4 1 4 6 5 5 4 1 3§ 4

Predoninantly black institutions - | | , .
public” . 2 l ] | el o

Predominantly black institutions - S : \
“private D U 1 I 2 D S

»

- 1= R Horms'PE?t1c1pants, iR'= Rault Participants
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<3



Yz

3

o7

~Table M (continued)

(in percentages)

T

| Adult and Traditionél Students in Postsecondary Education, by Year and Institutionél'Typei

‘ 973 ) % T T
¢ Institutional Type T A T & g ‘ A T A T A T A T A
A1 o pear (olleges o1 9 0w AR o oW 7oy
A1 four-year colleges B2 % % w2 B o4 W o3 B0 % M
| AT universities 3 U BB %1 | a1 2 22' 1\' a1 5 U
,Predomigéhtly black colleges ) 2 .8 2 6 '3 S A 3 E
Two-year college§‘~ public ¥ B | B % 50 ¥ @ i R / TR i ¥ 0u
" Tuoepear colleges - privete T T 3 ) N VR L
Technicai instituti;ns . B v B # f | | ,
Four-year colleges - public R vzo\ I R R TR T S S I
"e Four-year colleges : private [ S B SR B S B 7 { 6 7 6 7 é
I‘FourAyeﬁr colleges - Protestant~ © 6 '% f 3 "6.3 4 6 l3 6 ? T
Four-year co]leéés - Catholic 3o, 3 . l‘ 12 3] 3 f‘ [ I R T T |
Universitias < public N RS R LB I ISV ,// 115 W 5
il,fUniversities - private ‘l 55 4 ‘i5 C 5 4 ..'5 ,"-4 b / 5 v5 b6 6
predaninantly black institutions - : L ;
public | 2 ] © 5 ] oy 7 b
| 'Predominantiy black institutions - : | ‘ ' /‘ ' H.
o private : 3 1 ] ] ol

T TGS Farticipans, = ATE Particans
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covered One likely exp]anatlon is that the absolute number of adu]ts

_ attend1ng there remaingd stable but that all the growth took p]ace in the

two -year schoo]s " The share of adu]ts in Protestant co]]eges'and in pr1vate
un1vers1t1es rema1ned at about four and f1ve percent respect1ve1y over the

-

1966 to 1978 per1od

Trad1t1ona1 -aged students were d1str1buted across, 1nst1tut1ons qu1te

.different]y from adu]ts There has been a steady growth in the popu]ar1ty of

. : _ : \
two-year colleges as attendance by trad1t1ona1-aged students has risen from
25 to 40 percent._:Pub1ic four-year colleges have always had a greater -

proportion:of'younger than o]der students, and for the'yOUnger group, that

proportion has risen from 18 to 22 percent. Rough]y equal shares of trad1t1ona1

and adult students attended pr1vate four-year colleges in 1978 (‘about eight -

percent), although the proportion of trad1t1ona]—aged students had remained
constant while the adult portion had risen. The trad1t1ona1 aged students in
re11g1ous]y contro]]ed co]]eges has declined over the per1od There has been

-

a s11ght decline in the share of "traditional students in public Universities,

~ but not at the rate of decline of the adult population in these universities.

To summarize, the number of trad1t1ona1 aged students in two-year co]]eges
“has risen so that by 1978 the same proportion of adults and traditional students.

attended. However, the reader shou]d be rem1nded that it 1is 11ke1y that many

. ¢

part -time adults in two- -year co]]eges have not been 1dent1f1ed in the CIRP

1

\

sample. Although over the years, the prop0rt1on of trad1t1ona] students Jh

61
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 four- year co]]eges has dec11ned wh11e the adult share has risen, a sma]ler

-

number of adu]ts still attend there. At the un1vers1ty ]eve] a s]1ght]y

‘h1gher proportlon of trad1tlona1 than adult ctudents attended

From 1974 through 1978, requndents were asked whetherhthe college in
which they enro]led was their first choice, second choice, and SO on. | )
The majority of bothltraditional-aged (75 percent)'and adult students (84 .to
90 percent) attended.their first-choice colleges as freshmen, while fewer than

20 perCent~attended their second-choice institutions or less (Table 15).

" There was virtually no difference between part-time and full-time adU]ts in

their probability of attehding their first-choice institutions. This would be
surprising if’aduTt and traditional students applied to the same institutions,

given the poorer preparation by the adults which will be discussed below.’

' However; exoept for 1976 and 1978, a higher'proportion of adult than younger

stJdents enrolled in two-year colieges Moreover, adu]ts who attended

four-year 1nst1tut1ons were usually enro]]ed in less selective schools than

were_trad1t1ona1 students.

One way to be somewhat certain that one will be acoepted to one's first

choice 1nst1tut1on 1s to apply on]y to re]at1ve1y unselective colleges

‘Twenty -four percent of the adults app11ed to one low selectivity, four year

co]]ege, and no others, ‘whereas on]y 18 percent of traditional students did
this. This, in part, exp]alns why more adults attended their first ch01ce

institutions. In general, traditional students were more likely to apply to

» “)
b



Table 15

‘Choice bf Co]]ege, for A1l Inst1tut1ons
by Year and Student Type (Traditional and Adu]t)
(1n percent ages)

Year and Student Type " Choice of College
Less than - -  Second First
second choice choice : Choice
1974
‘Traditional ~ =~ . 6 19 | 76
Adult ' 4 ' 12 - 84
1975 o |
Traditional 5 . 17 78
Adult { 4 10 | 87
1976 |
“Traditional s 17 | 77
“Adult : ‘ 4 ' 10 86
1977 -
Traditional 6 = 19 . 75
Adult - 3 R 86
1978 .
. Traditional 6 18 ?6
Adult 3 10

90

Data missing for the years prior to 1974,

.EﬁﬁﬂQ‘ o 4 . . : : 63



- -32-

more inSfifuﬁions than were adults. Probabiy adults were mQre limited in
their chojces-due to theif reétricfed‘mobi1ity~and SO tﬁey applied to more
local institutions. Thus it appears that one reason why adu]ts-wgre more likely
to attend their first chbice colleges is because that choice typiéaT]y has less
stringent admissions:requirementg than do the cé]]eges preferréd by fraditiona]I
students. As we shall see throughout this report, other factdrs-(iﬁ%obi]ity,
- financial constraints, need to work partltime) iimit the ﬁhoice set for ﬁany

| adu]té to tWOAyeér'or other non-se]ectfvg local institution§.- Moreover;
younger students might apply to "riskier" colleges (which they prefer but

have little chance of being admitted to) on the odd chahce_that they would §et
admitted. And in fact, if the younger student were admitted, his or her life

-.\‘

sifuation probably would enable such ~ move. - : ' : \

Why College Students Se]ected the College They Attended. In eacﬁ‘survey
year except 1966, 1969, 197d.and 1971, CIRP freshmen wére asked about their
reasons for selecting the college they attended. As shown in Table 16, the primary
reason gfven by adults (and even more'frequent1y by traditional students) was
thapltﬁe ch1egeLhad\a good'atademfé(reputation. This seems somewﬁaf squrising
since'adu1ts most often atﬁendea two-year co]]eges_which are not genera]Ty t
viewed as academically sdperiox to other types o% coi]egés. In fact: it is
.génefaJTbeefieved“that adjunct fdculty, which may be of Tower quality thén‘
regular faculty, teach adult college students in two-yéar colleges. Hence for
1978 fresﬁmen; responses weré brbken;down in Table 17. by type of institution‘

attended. The frequency of this reason still stands out. Academic reputation

7
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.
Table 16

Reasons Noted a5 "Very Inportant”

in Selecting This College,
Traditional and Adult)

< {in percentzges) -

by Year and Student Type |

| 1907 1968 1972 973 0 1975 1978 1977 1978

Reasons [ A SO T T O T A R | Y T
Relatives wanted me to come here B B W 005 9 4 5§ g g N A Y
Teacher advised me : L T R D T B
Has a-good academic reputation b % 83 N @ B0 4 50 50 @ 46 4 4 g g SR
Offered financial assistance O VA S P VA LR TR VA 9. 14 18
Not accepted anywhere else I o | P R A 2
Advice of someone who attended 715 198 8 210 TN O I S VR
Offers special educational progr ans : JE T A (I I BB o0 6 B
Hes Tow tuition % OB U NUUB B K B B 38 v a.
Advi'e of quidance counselor - LT A B T I S S8 5 8 5
Wanted to live at home B2 %23 B %54 3'0 50y L R/
Friend suggested attending = | L A A S A R
College representative o - ”

recruited me’ B0 12 S R A S I A
Could not get 2 job : 38 3 0 o4 :
hanted to live away fron . o

home 2 15 3 B4 154 A [

It will help to get a hetter o ” ~

Job - - )
Has 2 good athletic program 6 2 & 2 10 5
Most friends going here ' i 2
T = CIRP Horms Participants

A= Adult Participants
Data nissing for the following years: 1966, 1969, 1970, 1971,
b
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was by far the most popu]ar choice of adu]t and trad1t1ona1 students.

e - :
Fewer of both groups (38 percent) in the two- year colleges 1nd1cated that
the1r cho1ce was based on academ1c reputat1on, and for the adult group in
this sector, reputat1on was 1ess 1mportant than was the fact- that the se1ected
Itwo ~year col]eges offered spec1a1 educational programs (1nd1cated by 41 _
percent). Only in 1975, when the reason "1t will help to get a better job"
was suggested did "academ1c reputat1on" rank be]ow the top, when 66 percent
of the adults and 51 percent of the younger students se]ected the "job- reiated"
reason for the1r choice, It s unfortunate that this reason was not avaw]ab]e
in a]l of the years examined because in the bu]k of the 11terature, jo0b-related

.'reasons were the most frequent]y ment1oned reasons given. by adults for e1ther

return1ng to 1nst1tut1ons of postsecondary education or for beg1nn1ng there

' for the’ f1rst t1me

It seems that those, particularly women, who until recently have not

-had a chance to part1c1pate in higher education are the ones who g1ve increasing
chance of ach1ev1ng Jjob-related asp1rat1ons as a reason for attend1ng college
most frequently (B1shop-& Van Dyk, 1977; G1bson, 1977) Our data show that

- in 1975 married women, espec1a11y those who' were not ]1v1ng with their
snouses, were more ]1ke1y to g1ve Job-related reasons for attending college

than men (see Tables A-1 and A-2). Also "low tuition® and "offered f1nanc1a1

: assxstance" were much more 1mportant reasons for attend1ng col]ege for

marr1ed women who were not 1|v1ng with their spouses and unmarried. women.

_F1nanc1a] concerns of women in all marital groups seemed to decrease by ]978




Table 17

-

Reasons Noted as "Very Important” in Se]ect1ng Type of. Co1]ege
(for 1978 Traditional and Adult Students) W~
(in percentages)” , A | :

_ Predominantly
A1l 2-Year A1l 4-Year A1l g Black,
Colieges - Colleges Universities Colleges
: L Tradi- © dradi- Iradi- Tradi-
Reasons ] tional " Adults . tional Adults tional Adults tional Adults
»  Relatives wanted
- me to come here 6 -4 6 4 5 3 . 11 n
o K4 -
Teacher advised me 4 2 -4 £ 4 3 4 7 ) 6.
" Has a good academic : : -
" . reputation . 38 38 . 55 52 63 55 - 50 .4
) Offeredhfinangia1 ' ' : .
assistance 11 16 19 19 13 16 28 21
Not accepted ahy- : : p
where else 4 2 . 2 2 2 i 3 2
Advice of someone : ‘ . ) 7 :
who attended 13 15 15 17 I K i4 167 - 23
rOfferé special ‘ed- L “ , -
ucational.programs 24 41 27 38 26 34 - 32 38
Has low tuition 2] 29 " 14 13 .14 14 1939
Advice of guidance ’ ' o
counselor . 9 5 7 -5 6 3 10 7
"~ Wanted to live at . ' | o ) Co
home 15 29 9 22 4 19 10 2]
Friend suggested | . ' - ;, ‘
attending - 6 _ 11 7 12 6 8 - 8 14
\ :
College repre- ' : :
- sentative recrUIted 3 2 7 3 3 1 10 . 6
me - : - o
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as fewer women gave financial reasons for choosing a particular college. [

\ .
This_is probably beéause more and more’women were entering the labor ‘force

//‘
. . 1 SR S / .
Those with no more than a hidh school education, who have drqpped/out )

"and so were in better positions to pay for the education they desired.

<

to get'marrfed or take jobs, or because co]]ege;goihg was not a stand%rd in
their neighborhoods, also give job-related reasons. because inckeaseq/education
was felt to expand their chances of movﬁng into a new job. Adults Qith more

' educétﬁon are generally in professionai whfte—co]]ar jobs already and merely

/_,
seek improvement or advancement at their ﬁresent jobs (Arbeiter, 1977;

‘Harrington, 1977).

Some believe that education is a far more important means of mobility
than has been true in the past. Surely, as larger and ]argér shares of the

] .
population obtain college degrees, the cost of not having one grows.

|

Some of those who are unemployed retur& to school to increase their opportun-
ities for employment. London, wenkert,x& Hagsf?om (1963) poiht out that the .

. | ) ‘
incidence of psychological breakdown inqreases with unemployment and further

) _ \ , ~
education can be a very therapeutic device to combat such a state.
. \

\

Adults who seek mid-life career chanﬁg also indicate that pursuit of
/ . . '

job-related aspifations is their reason fof\attending college (0'Keefe, 1977).

: They1desire to obtain the new skills needed ﬁo make such a transition possible.

l T ‘ . _
Another job-related reason for attendingipo11ege concerns one's present

A

job (Indiana Commission for Higher Educatioh, T979). As ‘'was mentioned earlier,
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. ™~
most of the adults who give this regéon have more education than other. adults
and are a]?eady employed in professional white-collar jobs. These peqp]e who
desire to uﬁdate or enhance competence at their.present jobs are more intéreéted
_in being trained than in receiving an edﬁcétion (Gibson, 1977). Additional
study i1s often forced upoﬁ adults as it is increasihg]y.becominé a requirement
for the retention of proféssiona] 1i¢enses (Harrington, 1977). A very

important influence on adh!ts who enter educational institutjohs for this
reason 1is themneed to acquire flexible skills in a rapidly éhanging; teéhno—

" logical society (Kyle, 1979; 0'Keefe, 1977). The question here is whether

the need for continuing professional educat ion should be viewed as e_z’potentia]w
reason why adults would enroll (or reenroll) in éollege, or whether the need
fof this type of careerFrelated training will djgcourage adults from the

traditional colleges toward extension, short-term, or in-house training

programs.

The dominance of academic reputation, both over time and acrosé institu-
tional types; might be explained in several ways. Most students might not be -
cﬁmpar{ng their institutions withlthe Harvards of the nation, Sut rather might
be making comparisons with other nearby colleges with equally low, or lower
reputations. Alternatively, "good academic reputation" may be interpreted in
ways different from the interpretatibns used in natipna] rapking studieé;
perhaps a schoal whére friends attended is viewed as academicaT]y sound
regardless of what the friends learned there; or a two-year co]]egé known to
~ have a fine program in auto repair_might be viewed as having a good academic

reputation.
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Other reasons which were fairly impbrtant in selecting a particu]ak
coi]ege for adult studehts were: the college offered special educational
programs (38 to 48 pergeht depending upon the year), the college had a low
~tuition (23.to 36 peréént), the students wantéd to Tlive at home (about 25
percent), and the studénts were ogfered findncia]hassistance (about 20
percent) (Table 16). .Thé importance of the fact that the college offered
special educational programs is particu]ar]y.interesting; a]though.again the
exacf interpretation of this reason is unc]éar.' The'spedia1 program whiéﬁ is
' atfractive“might be one in auto repair or even the humanities or it might
4refer to speciai femediationlor counseling prbgrams which facilitate thé
enfry and progress of édu1ts;vas below we will show.that adults are']ikeTy to
feel a need for femediaticn.’ But most probably, a specié] program is seen in
relationship to the individual's goals, not the pool of postsecondary resources,

i.e., many special prograns are probably occupationally-oriented.

Reasons that were least important in se]ecting a particular college for
adults included not being accepted anywhere else or wanting to live away from

" home.

The more fraditional—aged students had similar reasons for selecting a
particular college. In 1967 and 1968, however, the most important reason for
se}ecting'a“particular college was that tHeir're1atiVes wanted them to go
there: Another relatively important reason for more tfaditiona]-aged students

to select a particular college was to live away from home.
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In 1978, low tuition was partitu]ar]y_important ip two-year and predom-
inaqﬁ1y black institutions. This reason for éttending a particuﬁgr college
was more important for adults than younger studenté. _It is clear that
programmatic.and financial tonsiderétions ére very impOﬁtant whén'adu1tsl
select their colleges.  Adu1ts, ﬁofe fhan younger students, were more likely
to have attended because they were unemployed (about 9 percent said not being
able to get a job was a‘very important reason compared to about three bercent
of traditional studenté). - Few adults were influenced by relatives, teachers,

counselors, or college recruiters.

' Rgsearch on participétion shows the importance of word of ‘mouth and
friends as very important Eeésons’for-attending a particular college.
'Friends provide a sense of personal relevance and legitimacy missing from
imﬁersona] program announcements. Yet friends who attended do»exert some
influence (Johnstone and Rivera, 1965). It seems that MOre information
must be madé availab]e to-adults, if in fact they are misinformed_about‘
options avai]abie, fhe academic reputations and programmatic offerings of
these, and how to-secure financial aid at other than very low tuition schools.
More effective recruiting, along with pfovision of information, could probably
attract some adults to colleges they have not consjdered in the past. But

word of mouth probably will still be an important factor in college choice.

With several notable exceptions, Table 18 reveals that adults, regardless
of enrollment status, had similar reasons for selecting their co]]egés in

1974 and 1978. It appears that part}timers were less inclined to indicate

t




" Table 18

Reasons Noted as "Very Important" in Se]ect1ng this Particular College,
for Adult Respondents, by Enrollment Status and Year
(in percentages)

Enrollment Status

Reasons o and Year
| 1974 1978
Part-  Full- - Part-  Full-
time  time time t ime
My re1at1ve§ wanted‘me to Eome herel 5 6 4 4
I wanted to live away from home | 2. | 4
'M} teacher advised me | . 4 - 5 '2' 4
This college has a very good academac' '
reputation 39 53 37 49
I was offered financial assistance 15 .28 g 20

- Someone who had been here before

adv1sed me to go . 20 20 15 16 }
Tn1s college offers spec1a1 educat1ona1 o

programs 48 48 32 39
This college has low tuition : 47 34 25 . 20
My guidance coahse1or advised me . 8" 8 : ) 4 5

I wanted to live at home X - 33 23 35 . 21

I could not get a job ' 7 | 11

I was not accepted anywhere else : “ = 1 . 2
A friend suggested attending : - ' 12 - 10
A college reeresentative recruited mé ~ ] 2 | 3
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.

“good‘academic reputation” as a reason. Clearly, part-time adults, particu-
larly those who are working, would be less able to move to a "highly reputed"
institution. Neverthe]ess,-even'among part-timers, almost 40 percent did
indicate this reason. |

-

Offers of f1nanc1a1 ass1stance appeared to be more important reasons
for selecting a part1cu1ar college for full-time adults, while Tow tu1t1on
was a more important reason for part-time adults. C]ear]y oﬁly full-timers
are 1ike1y_to qua]ify,forgaid. Finally, the desire to Tive at home‘wae more
important for~part-tiﬁers. This is probably due to a number of ﬁacters;

especially job and family responsibilities and cost considerations.

RegardTess ef whether'or not adult choices oflcd1]eges are based upod
adequate and accurate information, several things are clear. They are
se]ecttdd\go1leges which they think offer high qua11ty and.-at times, job-related f
training, “and they seek low-cost options. Research suggests that mdfetand |
more four-year colleges are offeridg occupational programs-as part of their
curriculum. "A conétant in the histdry of higher education in this country
has been the changing nature of ‘the curriculum. Today, the'curricu1dm‘is
still cHanging but these changes may now be as much-a result of tnterna] as of
- externat bressures. One external pressure is to make the curriculum more
sensitive to the occupational life of the 1nstitution\s graduates; one

internal pressure is the desire to survive." (Campbell and Korim, 1979

forward). Neverthe]ess, there does not seem to be much ev1dence in our
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f
data that the adults who are in college are the wealthy, attending to fill up'

their leisure hours. Yet differences between part-time and full-time adult

students. should be noted.




_4Q_

Chapter IV

Financing of Co]ﬁege Education

Itris already clear tﬁaf financial consﬁderations Toom large for adults
returning tthollége. Inadequate ability to finance a college educétjon can
have severai effects. As Leslie (1978) has noted, the lack of financial
résources to meet the cost-of instruction is both prohibiting and 1imitiﬁg.
If monetary- concerns are great enough during the time when a potential
student is deciding whether or not to attend college, e or she may decide to |
forégo college altoge§her or to select low tuition, urban institutions that
are c]osé to home (Shulman, 1976). Once in toT]ege, éxcessive'financia]

" worries may increase the probability of dropping out before completing the
program initially aspired to. Sihce the CIRP data deal only with students
already enrolled in (the first year of) college, those whose concerné.weré
great enough to dissuade them from attending are not considefeq;' Neverthe-
less, it is important to assess the extent to which adu]fs énro]]ed in

_ college express concerh with the sufficiency of their financial resources,
and to compare the concerns of adults with the concerns of traditional-aged
students.: This finaﬁcia] concern or tﬁe part of aduTts may be-due to their
igﬁoraﬁce bf_ayai]ab]e resources, or due to provisions in various aid
programs Whichaljmit their accessibi]ity to adults. Hence, if adults do
express concerns, it is importaﬁt to determine where these concerns are

greatest so that appropriate action can be tgkehi

Generé]]y, the majority of both.adult and traditiona]éaged students
had-some concern about their financial situation but felt they would probably

have sufficient funds to cover their educational costs (Table 19). Of course
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Financial Concerns of Respondents, for A1l Inst1tut10ns, by Year and Student Type

(Traditional and Adult)

(in percentages)

\

_ None
(confident I will have
sufficient funds)

Some Concern
(but T will probably
have enough funds)

Major Concern
(not sure I will
be able to complete colle

aditional
ult

aditional
ult

aditional
ult

aditional
ult

aditional
ult

aditional
ult

aditional
ult

aditional
ult

aditional
ult

aditional
ult

aditional
ult -

aditional
ult

aditional
a1t Q

35
35

.34
38

35
34

34
34

34
37

34
35

36
37

36
37

39
41

37
36

35
34

34
32

35
- 32

56

52

57
51

56
53

56
52

55
49

56
51

- 49
41

48
38

46
36

47

38

49

40

43
41

51

rara

10
15

14

17
25

15
23 .

16
26

16
26

17 -
27

15
26
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tﬁé concern reflected by CIRP respondenfs may  seriously understate the

concern in the whole adult popu]ationﬂ—— those with'the.greatést concern
probably:did not attend college. Fough]y-equa1 numbefs-of.adu1t and traditional-
lageq étudengs had felt confident that they would have éufficient funds for
college in most of the years between 1966 and 1978., The prapo}tion expressing
this confidence‘wés nsqa1ly around 35 perﬁent of both groups, a]thoggh-a
slightly higher proporﬁion of 5du1ts-(37 to 41 percent) were confident in the
.1972 to 1974 period, a time.when moré adults were drawing on their GI Bﬁ]]
benefits, probably after serving in the Vietnam War. In those years, about

50 percent Sflthe adults were receiving GI benefits, compared to 45 percent

iﬁ 1966 (Table 21). Since the early 76'5, the proportion of adults relying

on Gi benefits has declined dramatically, from a high of 58 peréent in 1971

to 15 percent in 1978 {(Tables 21l5nd 22). Clearly, alternative sources of
support had to be found for adults, and jgdging from the fact that the_\
deciine in adult confidence in their abilty to pay has béen much smaller than
the decline in utilization Bf GI benefits, some progress seems to have'beén

made in this area.

However, the proportion of both groups of freshmen who ekpressed major
concern about fjnance has risen during the period considered: traditional
students from 9lto 15 percent, and adult ‘students from 13 to 26 pércent
(Table 19). A réview of the literature éuggests that these findings on
concerns of adult anthraditional-aged students should not come as a surprise.
As Schlaver (1977) ;ays, "adults pay their own way whereas youth are subsidized"

(p. 42). MWhether or not adults are forced to finanée their own ways because

financial aid is not available to them is a more difficult question.
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\A ‘Financial concern by marital status was considéred for tﬁe years 1975
’ “and 1978 (see.Table A-3). Adult students who were married and living with
fheir spouses had less con&ern about financing their college educations |
théh.did those who wefe married but not living with their sgousés or phose

who\were unmarried.

Iso considered was the differentia]jextent of financial concern of
adu]tQ tudents who were part-time andjfull-tjme in 1974 and 1978 (see Table
A-4). It is clear that partéfimers.had significant]y tess concern than
full-timers, probably because they-cou]p work while attending co]]ege.' In
‘]974,.58 Percent of the part-time but oﬁly 35 percent of the full-time
adult stuéentshad no concern for‘finan¢es. However,_by 1978, concern of

both fu]]-&img and part-time adult students hadmﬁncreased. This difference

is confirmed by the regressions which follow.

\

Since in each year, over 60 percent Qandults in col]ége expressed
1‘ ' .

at least someiconcern for their abi]ity'to finance their educations, it .
{ y g

is interesting\to learn who these concerned adults are. In order to -

»

characterize further the. adults who were most concerned with costs, multi-

~ple regressions\were run for four of the 13 adult freshman cohorts (1966,

N

1970, 1974, and 1978). The dependent vériab]e;was degree of concern with

“ability to finath their college educations (1 = none, 2 = some, 3 = major

concern), and the?independent variables were ﬁype of institution attended,

major, and a variety of demographic’ and socioTeconomic traits, which unfor-
1 L

tunately were not available in all years. The beta coefficients presented

in Tab]e'ZO represent statistically significant partial correlations

N ' ‘-i' 79



Table 20

" Correlates with Concern with Ability to Finance College Education

: . 1 = none; 2 = some; 3 = major
Positive coefficient = > higher independent variable = more concern

1966 1970 1974 - 1978
Black colleges , -.075
“Public two-year colleges ' : ©-.125 ~-.061 - -.079
Public four-year colleges | : ‘ ..018 -.047
Private four-year colleges ' , .033 .028
Protestant four-year colleges ' ' . -
Catholic four-year colleges © -.030 ' .030 )
University, private : : .044 .028 © - .033
Black, public b -.070
Technical college .033 . *. *
Sex (2 = female) Lo .074 113 .094
Age ' * -.091 -.046 -.040
Marital status (2 married) * .070 -.055
White : ‘ ‘ -.090 .-.106
Black 2 .030 .061
Parental income -.171 -.140-  -.171 -.228
Mother's education .035
Own income * * -.127 *
Agriculture : .042
Biological Science .019 . .022
Business -.033 -.046 -.058 -.069
Educxtion : .028
Engincering -.038
Arts ‘ -.025
Preprofessional - .041 .046 - .023
Social science. .028 :
Technical : -.029 - -.036
Non-technical N -.027
) \\ : .
Full-time * * .166 :
Part-time * * -.107
First-time, full-time * * 115 -.026
R2 . .0334 .0606 .1565 .1147

N o - 5,157 6,615 12,361 8,866

Note Variables never entering: College types (al] two-year, all four-year, all
un1vers1ty, private two-year, university pubiic, black pr1vate). Other race. Major

(English, health, history, humanities, mathematics, physical sc1ence, undec1ded7
First t1ﬂo, part-time.

Not available this year. e
gk = Not significant. o)
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11 e., chre]at1ons net of the effects of the other factors in the model).

The fact that the mu]t1p1e corré¥ation coefficient (R ) was very low for

each regression te]1s us that factors not considered here are much more
influential in determining financial concern than are the ones which éﬁEs
considered here. For example, the highest proportion of variance in "conrern"
was exp1a1ned for in 1974 the only year for which a measure of personal (as
“distinct from parental) income was available. Clearly, “this ts an important]

factor, yet even when 1t was included, onty 15 percent of the variance was

‘exp]ained.

What is clear from the available data is that aduits from poorer families,
and, even after holding income constant, black adu]ts, had the most concern
about money Even though financial a1d programs have been targeted for these
groups, these programs have not served to a]]ev1ate f1nanc1a] concerns, at
least among adu]t students Since blacks are more highly represented in the
adult college population'than in the traditional-aged coTlege—going,group,
perhaos a program of financial assistance seeking to make up for previous

)

educat ional disadvantage should be targeted for this group.

Women and younger adults also displayed more financial concern. Since the
coefficient on the sex var1ab1e was highest when 1ndependent 1ncomc was
included, it appears_that the ccacerns of female adult students were independent
of income. ‘Few women have access to GI Bill benefits; many aduit women have
constrained mobility (less ability to select the least cost]y college); and may
must attend part-time due to household respons1b111t1es (whereas men who

. attend part time may receive some sub51dy from their emp]oyers) Thus, the

51
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special problems of adult women returning to college must be dealt with

directly. ~Among adults. age probab?y is a proxy for earnings or savings,
T . . . - 7

which explains the negative relationship between age and concern about

finance.

PR * -

z - '
_ : ' : 4
In the 1978 regression, it appears that the unmarried adults had greater
- B ' . .
concern’than the married adults did. However,-in 1974, when Sg}sona1 income

was included, the sign on-%he marital status variable was reversed. ,This

leads to the inference that holding income constant, married adults haye more

financial concern tﬁan do sing]eiﬁdu1ts, a'finaing(ihat is intuitively
. . ) N P o -

appealing given the addﬁfjona1 expenses associated with ra}sing a family.
The 1§78 résU]ts brobab]y reflect the fact that single aéu]ts have fewer

res;trcés (10Weh incomes) than married adults do. , ) ‘..‘ o =

© The most censistent coprelations régardjng type of,institution attended

and concern with ability to financé_co]]ege reveaﬂed'that adults attending.

'public two-year colleges had the -1éast concern, and adults attending private
8 . . J .

“universities or four-year colieges had the most. These effects hold both
- . ! : ' :

3 ¢

. before and after controlling for race and socio-economic background, as well

. v ) . » )
as for personal income Or proxies fon income such as sex, age, and marital

status. Hence, it appears that adults: tend to-choose low cost public two-year

* . . e, . . o
-institutions partly to reduce their financial concern , which seem -to be

present rggardiéﬁs of their income levels. If the regkéssiohs had revealed
I - ?

Iesélfinanciéd concern for adults at the mbre costly institutions, We might

1

haveiconc]uded‘that the rich chose the more expensive institutions and their

&
PR §
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4

good financial condition has alleviated money worries, whereas the poor went
to inexpensive institutions and still had financial concerns. But this was
not the.case‘ . Hence, it appears that financial aid, iﬁdependént of income for

adult students, is necessary to insure their access tofmorehexpensive (and, as

“ 2

some argue, more effective) institutions of higher educat ion.

<

Contro]]jng for the factors discugsed above, busiaess and technical
majors cohsiéfent]y had the least concern for their ability to bay f0r
co]]ege,,ﬁgereas preprofessional and biological science majors had the mo§t.
Perhaps;business and technicé] majors are more receptive to loan programs or,
more Tgke1j, perhaps these are adults already honing real jobs'and hence
have the means to pay for their educations. Preprofessioha] majors'- concerns
probably reflect their .expectations of 10nger'pe}iods of time ahead when
they Wi}l sfi]] be‘paying for advanced training. In gene.al, other than the
cases just noteq, adults majoring in differeht areas did not differ in_their
’ concefTs with their ability to finance.co11egei

Having noted the greatér concerns with abi]ﬁtylto finance a college
educqtion on the part of’adu]tg comparea to traditibnaT-aged students,-we~now
retu?n to_data;on how adults acﬁua]]y have baid for ;011ege over the years
(Tib1es 21 and 22). Before looking at the detailed data.which have been
coI]ectéd; a serious ommission must be noted. 5ince the CIRP survey was
aimed primarily at student; whoientered college directly from high school,:
]itt]e-consideratidn'was given td employer-financed meéns of paying for | E

~college. Hence, we have no data on tuition remission or paid educational

83



curce of Financing First Year of College, for A1 Institutions, by Year, and Student Type (
* {in percentages)

Table 21

Traditional and Adult)

1968
T

1969
T A

| . -1966 1957 1973 1578 975 1976 1977
cing - T A T A A T A T A T A T A T A
- 2id, or gifts ‘ 80 24 .8 23 80 22 56 18 8 26 72 18
r family aid 26 25 24 : :

19
rships: ’
rant, or other gift 31 35 38 -
d grants . 7 40 30
nal Opportunity.Grant 5 2 271 23 21 24 13 4 2 25
d Opportunity Grant 6 8 6 12 5 6 9 13 6 7
tudy grant 13 11 12 9 9 7 16 15 1 8
hip or grant . v 1115 1 13..8 21 17 15 12
(other than above) B 9 5 17 12 12 8
te scholarship or grant 20 8 18 6
grant 6 3.10 6 7 3
red loans or college
anple, NDEA) 20 25 . .
anteed student loan 10 14 10 U 7 8 13 15 10 11
. student loan 9 -8 10 8 7 5 11 10 8 7
college ‘ 3 2 5 5 4 3
ent loan from ¢nllege 4 -

: 16 18 19
2 loan : 8 .9
nent 15
) 5

17 6 6 4 37 6 4 3

articipants, A = Adult Participants

 the following years: 1970, 1971, 1972




Teble 21 {contnued)

Source of Financing First Year of College, for N Institutfons, by Year and St udent Type

{in percentages)

Traditional and Aded\t)

%7,

\ .
L)

1960 1968 199 1973 197 1977 1978

Sources of Financing T A T A 7T A T & T A T & T A& Tk T A& T 4
Work and Savings:

Part=ting or Summer work o 08 N 50 % 8 45

- Enployment during Sumer 8 . ¢ K

Other part-time work while ) ,

sttending college “ 5 2
Enployment during college 48 "\ .
Fall-tine work while '

attending college : 2B
Full-time work ' .o® 1% 9 8 6§ 15 8.0
Personal savings end/or emnloment - 74 n L

-Savings from summer work \ ' | . g 16
Personal savings 4 : R S VA X T /A T T I
Soouse - K D T O 2 T O
61 bill 4 "
0! benefits fram your military o ‘ '

service A D L I A
Federal benefits from parent's

ailitary service L O A T
Parents’ social security benefits g 2 9 3L 2 6 2 9 3 6 1
Other 6 1B 61l § U 8 6 6 12 4 8

T = IR Norns Participants, A = Adult Participants

Data miss ing for the folloving years: 1970, 1971, 1972




Table 22

A

Source of Financing College Education for Adult Respondents,
for A1l Institutions, by Year "
(in Qercentages)

- 5 "

\\

Source of Financing. ' ] 1970 - 1971 - 1972
Parental, family aid or gifts B 19 B 28
gchp]arships and grants ) _ 12 23 K3§

“-NDEA ]oaﬁe, federally insured loans, or e011ege ]oans: 11 24 32\\\ )
Other repayable loans ' - 7 14 - 19 \V\

- Part-time or summer work ' 45.' 64 - 65 } N
Savings from Full-time employment : ‘ 38 . 54 e "f54
‘Spouse's emp]omnent l' ' | - : ' | . 42
Federal benefits from parent's military service s 3 4 4

CGI benef1ts from your military serv1ce @ : - | 51 . 58 " 55

. o
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leave programs. Some respondents might have included such sources of support
under the "employment" category. And-the‘sampling procedures probably did
not include many adults ut111z1ng emp]oyer sub51d1es vor higher education.

Neverthe]ess we must keep 1n mind that th1s source of finafice might become

,increasing]y important in encouraging adults to return to.collegei

From 1966 to 1969 and from 1973 to 1978 this quest1on was available
and phrased as ”source of financing first year of college." Genera]]y, for
adult students in these years; the whole category of work and sav1ngs was

<

mentioned as a relatively important source of f1nanc1ng first year educational

| expenses. This was true regard]ess of 1nst1tqt1ona1 type. All items in thys

category, however, decreased in'?mportanCe over the years GI benef1ts from

. thelr military serv1ce viere ut1}1zed by adu]ts in 1974 espec1a11y if they

were black, and“for others if they were in- two year colleges (see Tables A-5,

-A-6, and A—7). The Basic Educat1ona] 0pportun1ty Grant (BEOG) was a signifi—

L

cant source of finance for b]acks and other m1nor1t1es especlally 1f they

were in four-year colleges or un1vers1t1es Those from minority groups,

‘\\\\other than blacks, relied on parental §id.as one major source of financing

\their'co11ege eddcations part1cu1ar1y if they were attend1ng four -year

olle?es in. 1974 or 1f they were attendlng black colleges.

For trad1t1ona1 -agedystudents, in 1966 through 1969, only maJor sources
of f1nanc1al support during freshman year were avallable in the CIRP. national

norms publ1cat1ons. These students relied upon some~type of parental or

’
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' famiiy aid 'as their major sources of finance, and loans and the GifBi11 were
relied upon least.

c

From 1973 cn, the category of family aid was still by, far the most
dmportant source of financing firgt'year educational expenses, and spouse and

the‘category of GI benefits (whether their own or their parents) were least
important aé financial sources for younger §tudents.

From 1970 to 3972,'thiquues§ionlna§ phraéed a little different1y -
"source of financing college educationd,(not juét first year). For adu]ts in
‘these years the major source of financing their co11ege educat1ons was
'through their own military benefits. Personal savings or emp]oyment were
relied upoh by about one-third of the adult sample for financing their
co11eoe educafions. ,Again,'in these years, the CIRP norms reoorted only major
sources. ‘Yoonger étudents re]ied upon more limited soorces of financial
_suppont than did their adult counterparté .As in-the other years, they
counted on family “and sav1ngs from part- t1me summer work to pay:- for their

educat ons.
' -

The QIRP data on adults reveal a number of other interestﬁng.trends as
well. . in the earTy years of the survey,lslight1y ]ess than 25 percent of the
adu]ts utilized some form of loan to finance the1r college educations. ‘Bx
1972 32 ‘percent had an NDEA or college loan and 19 percent. had another type
of repayab]e 1oan. Since 1973, as student ]oan programs had grown, the

‘share of adults holding "other" (than college related) loans had declined

R . - 50 L

A
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dramatically to three percent. Yet the proportion holding FGSL, NDSL, NDEA,
or other college loans Had not risen enough to offset this decline. Even if
~We assume each 1ndividya1 from 1974 on held only one type of college-related
loan, only about 20 percent of the adu]ts!were invo1§edfjn educational loan
programs. Whether thié represents a change in attitudes toward.]oans in

genera], or a feeling that commerc1a] rates are unreasonable when subsidized

1oans are being offered, is unc]ear

It is .generally acknowledged that the heyday of the'loan prograns has

passedv Yet one wou]d expect that adults, -particularly those with>some
business experience, onﬂd be more receptive to this-method of finance than
younger. students. Of course as 1nterest rates have risen since the mid-1970' S,
commercial loans appear to be less desirable and 1t was only in 1979 that
-earnings limits were -removed from ne sub..dized educat ional loan programs.

It appears that in the late 1970's, aau1t students were caught beiween high
commercial lendfng rates and re]ative]y:1ow ‘earnings qua]if{cations for
subsidized loans. Despite this, adults in college have always been more
accepting of loans -than have younger stuaents or their choicee have been more
limited. It seems that adults are more willing to go into debt than are
t}aditional—aged studeqﬁs Qho:are fess.1ikeTy to persist because_of the eebt.‘~
In Astfn‘% (1976) stud&, Pfevent{ng'Students from Dropping Out, he”found that

e :
reliance on loans is associdted with decreased persistence among men in all

income groups but the effects dpon wuwen are highly variable depending on the
- R
amgunt of the loan and the income level of the women's parents. Of course,

the Astin study dea:t only with traditional-aged students.

¢
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It is noteworthy‘that adults in our sample appearsq to'havekréasonable
access to grant or scholarship aid as well. In the ]ate'1960s, %etween 30

and 40 percent .of the adults in the CIRP files received some sort of gift

.(non-returnabie) aid. Yet in the early 1970s, the share of adu%tﬁ who® received

such aid fluctuated, but averaged‘somewhere in the 20 to 30 percent range.
In the mid- and late 1970s, once the aid programs from the 1972 Higher
Educat ion Amendments took effect, about ome in four adults received BEOG

grants, one in ten SEOG grants, 15 pércent state scholarships, and another

’

ten percent some other type of grant. According to our data, these percentages

do not differ dignificantly-from'patterns revealed. by traditional-aged

students.

There were significant differeqces'betwéén full- and pérg;time~addlt
studehts in their sources of educational expenses (see Table A-8). It is

clear that those attending full-time were much more likely than part:timers

‘to have had ﬁarental‘or family help, and were much more likely to have

received ény public subsidy in the form of grants, loans, or work study.
Part-time'studehts were much mbré Tikely tb be'working full-time while they
attended coltlege, ahq thus, did not need to rely upon summer jobs; Part;time~‘
students were more 1ike]y§than full-time studeﬁts to have relied upon spouse's
intqme--it was prQbably the case that ﬁore women..relied 6n their hﬁsband's
incomes than vicefvenéa bécadée more WOmén than wen enrolled part-t}me. It

might be that full-time adult students were yohnger than the part-timers; if

s0, these'differences ‘in aid patterns seem reasoné@]e.

e

L



It is not clear whether the availability of pub]ic subsidy to certain

adults encourages them to attend full- t1me or, and more 11ke]y, whether those-

who attend full-time are s1mp]y eligible for more subsidies. In exam1n1ng

the literature, ut seems that a large part of the financial problem facing
adu]ts results from institutions charg1ng higher rates per cred1t hour or
spec1fy1ng m1n1mum fees per semester (jp:., half of the full-time credit ...
load) fof part -time students wh1ch many adults are (westerve}t, 1875). Fiked

costs per registrant may be a justifiable reason why higher per course costs

are imposed upon part-time students. However, it adu]ts are expected to pay

.fu11er educat1oga1 costs than their younger counterparts, their access to

degree opportun}t1es [if it is a degree they are pursuing] is 1ike1y to

* remain a secondary priority of the institutions that host baccalaureate

‘\n -
o \

What is apparent is that adult students enployed distinct natterns of

'financing their educations‘by‘emp1oyment‘status: there were‘part-timers“Who

worked full-time, and fu11<timers who either received support from family or

¢

"_summer JObS or who competed with trad1t1ona1 students for the usual sources-"

-

~of aid. To what extent greater access1b111ty of pub11c a1d would encourage

more adults -to.attend full-time is unc]ear. Surely, for many, education is
) : A v '
secondary to a full-time job. - ' \

\

-

Source of first year's educational expenses was a1so examined by marital
ExXp ,

status for the years 1975 and 191F (see Table A-9). The category of work and

sav1ngs seemgd to be especially important for unmarried adult students.
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For thosé who were married and living with spouses, their main source of
financing their first yeaﬁ of college c§he from their sﬁouses. GI benefits
from their miljtary service was a vefy important source for adult students in
general in thi; category in- 1975 but more so for men thaﬁ women (Tables A-]On
and A-11). It is interesting to. note that the Basic Edudation?] Opbdrtunity"
~ Grant was an important source for financing education for adult studénts,

especially women who were married but not Tiving with their spouses.

It sﬁou]d be pointed out here ihat the financial aid situations of
.the adu]f students must bé looked at very differently from that of their
traditional-aged counterp?rts. First of all, traditiona]-;ged students
usua11y_were suppqrted'bﬁ their parental-families. Aid, in this case is based
on pafenta] family incnmé Adu]t students genera11y relied on their own 1ncome
or savings or those of- the1r spouses to finance their educatlons The married
adult student, espec1a11y one with a family, has-é whole host of financial
resbon§ibi1itfes which t@e more traditioﬁa]-aged student does not have. _F0r§
example,-a married woman!with a nusband earni g a relat1ve1y high income
Still m1ght place a treméndous cost ourden on her fam11y by reLurnlng to
school (i.e., child care}, yet most f1nanc1a1 a1d progréms have had a fam11y_-
ea;nings eligibility requirement- A trad1t-ona1 -aged student can declare
herself indepéndénﬁ of pgrénfsdbut a mérried»fema1e adult student with
Ehildreh Eannot declare he%seif independent'pf her spouse. So’thg‘financia]

situation of the traditiopal studenf from an.upper ‘income family cannot be
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_eéua]ly comparad to that of the married adult cstudent from the same “family"

income level. ‘ ' j v

When source of financing first year's educational expenses was examined
by father's educational attainment, it.became apparent that offspring from
different educational backgrounds financh their educations differently (see

% sti]] quite important for adults

Tao1e A-12). MWhile work and savings wer
regardless of father's educatioha] attainment parenta1 or'Fanily aid, or
g1fts wei'e s1gan1 ant1y re11ed upon by adults whose parents obta1ned K
col]ege degree or a postgraduate degree’ The Basic Educational Opportunity
Grant was re11ed\upon more so by adults whose parents had less educatlon cthan
.more. Also, GI benefits friom the1r military service were used more/ 1n 1974
u-by adults whose oarents had 1ess than a colTege educat1on rather than by
‘those who had more than a college education. Probably peop]e frfm low SES

backgrounds were more 11ke1y to enter the m1]1tary

Despite the slightly greater concerns expressed by adults,regarding.
their ability to finance a college education, adult aoeess to resources did
not seem to be much worse*than the access of younger students for those in
our samples. Th1s 1mp]1es that the expenses of adults are h1gher than for
trad1t1ona1 aged students and any amount of aid covers 1ess of thair costs of
]1v1ng. Of\course, in the future; the opportun1t1es to obta1n GI benef1ts

F

will no 1onger be available to as many as was the case in the past. Yet the

~removal of ‘earnings limits for 1oan e11g1b111ty might compensate for th1s

/ - _,-": ' . P
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loss, especially since, as mentioned before, adults seem to be more receptive

to loans than are younger students.

As eligibility Timits on other federal programs, -particularly BEOG, are
raised, accessibility to adults Sheuld increase. And most Edu1ts have greater
resources in terms of earnings and savings than ‘do trad1t1ona1 students.
.Tradutwonal students might have greater probdems in the future than in the past
in relying upon parental help to finance their col]ege educations due to

inflation and the resultant decaying of savings.

What nhas not been considered in this analysis is'the relative marginal
discomfort of the costs of college experienced by adults. We have not
considered the actual amount of aid given'to adult and younger students. But
it is likely that dollar mﬂbunts,are:not much higher for adults, given tﬁeir
overrepresehtagion'in low cost institutions. That is, g%ven the generally

- :
higher expenses of &dults (with families), the main problem with current

.financingﬂarrangements might be their tendency to continue channe]ing adults

into two-year colleges. The challenge for other_typesiof(go]]eges and univer-
sities will be less to encourage more adb]ts_to attend coflege than o devise

financing schemes which will enable adults to look beyond the public two=year

cclleges when making their choiees. Given the recent research on college

impacts (Astin, 1977), it is posSible that if adults can attend the four-year

college, the university, and higher quality institutions in general, the

c - | 96 - .



”ghénefitg'to the adylt students{and to the broader society may be\greatly
.increased. This aéSumés of q@urse that what is most beneficié] for traditional
students (only pargitime/ﬁg;é, full-time attendance, four-year rather than
two-year coi]eges, residential living) are also things which would increase
the effectiveneéé of the college expérience for adults. In‘reality, it is
probable that adult students do not need these attributes in ordér to maximize
what they get from co]]é;é.- They are more mature; their motivation is
evidenced by the-sacrifices they make fgiattend; and adults are more likely

to look beyond the campus for social and leisure-time activities. .,
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Chapteﬁ v

Preparation for College

More adults than tPaditional—aged students in our sample indicated that
they were poorly prepared for college. However, éome question whether adults
are actually less prepared for college than thei? younger counterpérts or
Jjust less confident or more realistic about their capabilities. Some suggest
that adults just Eﬁlgg_they are ]ess prepared which deters many from enter1ng
college in the first place. Results from our data indicate, however, that
‘adults' beliefs in this area are probably acéurate. In addifiqg_ﬁp the
- previously noted lower level of parental educatidﬁ, our study strongly
supports the view that special help will be reduired if adults are to

benefit from college as much as others do.

Many more adults (1974 to 1978) than tiraditional-aged studenté'(one—third
compared .to 15'percent)_say they were not in a coﬁlege preparatory program
in hiéh school (Table 235. The data indicate that black adults were substanjp
tially less likely than white adults or other minorities to have been in
college preparatory high schocl programs (55 percent of blacks, 67 percent of
.whites and. 63 percent of other races had been in college preparatory programs
in 1974, 1n~1978 the numbers were 58, 69, 68 percent respect{ve%y). It is“
also clear that the higher the parentél income, the more Tikely were adult

‘students to have taken .coilese preparatory programs: In 1974, 56 peréent of



4

Table 23

ol

Type of'High School Progfam, for all Institutions, by Year and Student Type
(Traditional and Adult)

(in percentages)

1975 1976

pr——n,

. . 1974 1977 1978
Type of High School Program T A T A T A T A T K
College preparatory 87 64 8 64 86 66° 86 66 88 67
Other " 13 -3 14 36 14 34 14 34 12 33

A

CIRF Norms Participants
Adult Participants

T

Data missing for the years prior to 1974.



-56-

adults from families with incomes below $4,000 were in college:preparatory
prOgraﬁs and this share rose to 81 percent of the édu]ts fromgfamilies with
’incomes aone $30,000. In 1978, the participation in college preparatory °
programs ranged from'59 percent of adults with fa%%Jy incomes of less than
$4,000 to 83 percent of adults with faﬁi]y incomes of $30,000 or ﬁore. This
_finding ho 1ds for members of each race séparafeiy as wef1. Similar patterns
vere revealed when father's‘educatién was considered; the more educated one's
father, the more likely an adult student was .to have been in a college
preparatory pfogram. Also, as would be expected, those with highef grades

- were more likely to have been prepaang for college while in high school.

Mos; adu]ts in postseCOﬁdafy education came from families with inccomes
of $10,000 or -more (Indiana Commission of Higher Education, 1979). If low
SES adults are'returning to college to make up for earlier educational
. deprivation, it is clear thaﬁlthey come less well-prepared than higher SES
' returqing adults and contemporary traditional-aged students. Clearly, thé
nature of the student body will change aé more low SES adults enter college,

and hence, consideration of remediation needs will have to be.given..

Part-t{mers who started college in both 1974‘and'1978 were less 1ike1y
to have participated in co]Tege préparato%y programs thanvtheir full-time
.peers.h"Fifty-seven percent of the part-time adults in 1974 and 62 percent in
1978 had been in college preparatory-courses. For fQ]]-time'adu]t students

.the corresponding figures were 66 and 68 percent respectiye]y; However,

160 s
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differences declined over time. Since the CIRP adult sample overrepresents

full-time adult students 1t a]so overstates the extent to which adults in

co]]ege had been in high schoo1 college preparatory programs. However,

differences are not great enough to-cause us to revise our overall conclusions.

-

Curriculum Preparatinn in High School. The question of curniCU]Um

preparation--available from 1975 to 1978--was ekamined to determine the

-extent of pneparqtion of fered in high school (Tabie 24). Respondents'

reports seem to indicate that high schools prepared adult students least

' effectively in foreign languages, musical and artistic ski]]s; and vocational

skills, yet offered better preparation in history and social sciences, reading

~and composition, and scientific subjects. Differences in preparation of

part- and full-time adult students Were slight. .Full-timers had nore pfepara—

.\:" . . . - . -' . /! ) . .
tion in mathematics, foreign.languages and science but less preparation in -

vocational skiiis. -

In 1978, adu1ts appeared to have had substantially poorer’ preparation in

=all academic areas and in study habits than traditional students did. However,-

vocat1ona1 and artistic preparation seems to have been about equal. This
was true when. comparisons were made between adult -and traditional studentsnat

different types of institutions as well.

e e,

Remedial Help. A question dealing with need for remediation was avail-"
able in 1971 and 1972, and from 1976 to 1978 (Table 25). Mathematics seemed

to be the subject’ in which most of the adult and traditional-aged students

101



Table .24

3
J

"Poor Curriculum Preparat1on at My High Schoo]"
for Adult Respondents,
for A1l Instfitutions, by Year
(in percentages)

T

_ Year

"Eoor Curriéu]um Preparation”:‘ . 1975 1976 1977 - 1978
Mathematical skills | | % 27 % 26
Reading and Cbmposition' . ' -15l 16 14

’Foreign Language | o | 5¢ 51 7“”56mrmurwwmwmgyi
Science ‘18 _ 18 18 18
Hisfory, Social sciences 10 11 10 10
Vbcationa] skills 39 . 40 40 38
Musical and Artistic skills 43 a3 a1 41
Study habits - 29 30 29 31

Data missing for the years prior to 1975.
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Table 25

"Perceived Need for Tutormg," for Af) lnstltutions by Year and Student Type (Tramtmnal and Adult)

y t percentages)

¥
i

. S/ R/ SR/

Need tutoring in: - ) ) T A T T A R
fnglis o b2 v, w B oA
iy , T
fatheatics o w9 % o4 B &
Social Studies Lo 5 6 - 4
Sciee | ‘ A5 2B weu
{Foreign Language P . ',2]' 20 2 0 13 VAR

~T = CIRP Horms Part1c ipants | D | o :

A= Adult Participants

Data missing for the folloving years: 1986, 1967, 1968, 1969, 1970, 1973, 197, 1975

-
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needed remedial -help and both groups of students seemed to have been ]éast inv
need of remedial he]ﬁ in social studies.” Generally, adults seemed to have
felt more in Heed of remedjationﬂfhan t;aditionaTlaéed students did in all
ésubjects, especia]]y.in the most recent years. in 1978, there were few
differences between part-and full-time édu]t stud;ﬁfsmig their perceptions
that they needed réﬁedié] help. These data correspond témsur previous
findings fegarding attendance in college preparatory prograﬁs.' A possible
reaéon why adults more often might feel they need tuforing is the fact that

they have Qsen away from formal education whereas younger students have not.

o

_Neverthe}ess,_with one exééptjon, there is a perfect rank-order correlation.
between subjects'for which adults were poorly prepared and>subjects in which
they felt in need of tutoring: The exception is that mathematics was the

number one area for which tutoring was required whereas preparaticn in
fdreign Tanguages was deemed poores?%ﬁBClear1y, mathematical techniques have
‘changed a great dea]*gince the adu1£ respondents were in high school.. Also,
research suggests that adults perform less wel: on those tasks which-they do
not use (e.g.; grammar and math) and better on those'where thefé is continual
use {e.g., social studies and literature). But math is a basic tool for all

~curricular areas. This raises major questions -of differences in performance

on'entrance exams and possible age discrimination in requireménts.

>

Ks noted earlier, measureé of the degree of preparation and the need for
remediatidn are subjective evaluations by the students, rather than objectively

o

determined ones. . It is possible that differences between adult and traditional-.

los



aged students reflect differences in self-confidence rather than true differ-

. v . : L .o 5 '
ences in preparation. For example, the perception of poor preparation may be

a function of time out of school, so that there is a feeling of i]]—brepared—=

.ness for the academic routine. Perhaps what is needed is not so much remedial

work as refresher courses which will help to provide a hridge for the return
to col]egé. Nevertheless, the bercepﬁions of adults might explain why more

adults do not enroll. They feel they are not qualified to attend college.

High School Grade Point Average. If adults achieved.lower grades

in high school than did their yoqnger colleagues, it might seem reasonable to

'infer that adults ‘were less prepared for co]iege.

Generally, the more traditional-aged students came to college with -
higher grade-point ayéragesqthén their adult ;ounterparts'(mofe “A" and "B"
avérages) (Table 26). .The majority of the'gdulg students had more "8" and.

"C" high school averages upon entering.cp11ege,- However, a "B" average was
the most common average for both traditional and adult students. More adult” ..
students nad D" éverages than did those of the more.traditional ages.

Grade-point averages, .in general, increased as the years progressed. A

common explanation for this is grade inflation.

-

It is possible that returning adults had decided not to go directly
from high school to.Epllege die to their low g;ades. If this were the case, .

then the inferior preparation is emphasized. However, the grade inflation

" -phenomenon is widely known these days--what once was "C" work is considered "B"




a ) L Table 55

-High School Grade Point Average, for All
. Institutions, by Year and Student Type (Traditdonal and Adult)
: : (in percentages.) - :

I

Year'anq Student Type . Hiah Schoo] GPA
B ' _ A B C D
1966 ' , ' :
Traditional : 16 54 .30 1
Adult . o7 42 48 3
1967 - ot
' Traditional - . 14 55 30 1
Adult ’ . ' 7 45 46 3
1968 _ , : : '
~ Traditional . _ 14 55 31 1
"Adult b ’ 6 44 - 47 3
1969 ST , | '
~ Traditional” o 12 - 56 32 : 1
Adult oo b 42 49 3
1970 ' " '
-Traditional , . 14 57 27 1
Adult 4 46, - 47 3
1971 o ' | |
raditional ' .15 58 25 1
Adult ' 7 44 - 46 3
1972 : 4
Traditional. ) : : 18 59 23 1
Adult ) 7 46 44 2
1973 - ‘ P x -
Traditional. ) . - 18 63 .21 o;
Adult ’ 6 49 42 - 2
1974 o - o
Traditional 19 - 60 22 0
Adult 7 45 - 45 2
1975 " .8 - | o
“ Traditional - - 718 .61 21 0
' Adult : ' 7 48 43 - 2

ﬂ 1976 . .

1 fraditional . 19 61 20 o
i Adult . L 3. 48 42 3
‘ 1977 o ‘ :

raditional . ' 20 7 62 18 0

~ Adult . 9 - 50 39. 2
1978 R ’ ,

Traditional , - 23 59 17 0

Adult v - ‘ 10 51 - . 36 2
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work today. Hence,}it is not Hecesséri]y true that grade differences between
adult and traditional stuc-nts reflect real differences in high school
achievement. Yet, that there possibly were differences is emphasized by‘the

N data presentéd earlier about the need for remedial help.

-

N\
Table 27 indicates the obvious point--most adults from 19]3 to 1978 o

*delayed entry into college for some time while the younger, more traditional-
aged sfudents went straight from high school to college. Although far from
the majofity, a significant number of adults never graduated from hiéh
school, but took the high school equivalency test (GED) before entering
college. Nevertheless at least 84 perceet of the edu1t students in the CIRP
sample in each year between 1973 and 1978 had Qraduated from high school.

And betwzen 10 and 13 percent had entered coj]ege efter'taking'a high school
equiva]ency test. If these data aremgenera]izebﬂe; 1t'appears that only one
out of elght adults in co]!ege entered via the GED route. And about four
percent never even ach1eved high schoo1 equ1va]ency——probab]y they attended

L

two-year-co1]eges.

A final aepect»of preparatien for college is the egeent to which adult
students~had previously taken co]]eée-]eve1 courses. ,Tab]es 28a aﬁe 28b
compare the previous co]lege course exper1ences of part- t1me and fu]] time
adult students in 1974 and 1978., Full-time adu1ts were more likely than
bart~timers te have taken eourses for credit at community colleges (27 percent
versus 18 percent.in i974, and 31 percent versus 22 percent in 1978) and at

four-year colleges:or universities other than the one presentTy attended (24
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Table 27

s

e

Year Adult and Traditional Respondents Graduated from High School,
' for All Institutions, by Year
(in percentages)

-

Year graduated from high school™ 1973 1974 1975 . 1976 1977 1978

Same year as entered 93 1 92 1 92 1 93 1 93 1 94
Earlier than freshman year - 686 6 84 6 84 68 6 86 58
GED high school equivalency 111 111 113 112 110 01
Never completed high school 1 2.1 4 1 3 0 3 02 O

W n

CIRP Norms Participants
Adult Participants ‘
ata missing for the years prior to 1973~

T
" A
D
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Table 28a

Courses Taken.by Adult Respondents at Any Other Institution,
B by Enroliment Status and Year
(percent responding "yes")

N

L ‘ Enrollment Status
- Courses taken at any other ‘ and Year
institution

1974 1978

Part- Full-  Part- Full-
time time time time
No credit at any other institution 21 20 ‘ 19 17
No non-credit at any other jgstitdtion 26 22 22 2
Yes, cfedit at a junior or community
college 18 27 22 31
Yes, non-credit at a junior or community
college ' ' 4 4 5 5
Yes, credit at a 4-year college or ; ‘
university _ 20 24 ) 22 27
Yes, non-credit at a 4-year-college
or university ° - 4 3 5 4
Yes, credit at some other postsécondary
school (i.e. Technical, Vocational,
Business) ' ' 14 11 17 © 14
Yes, non-credit at some other post-
secondary school (i.e. Technical, . )
Vocational, Business) _ 18 - 14 ) 18 . 14




Table 28b_

Courses Taken for Credit by Adult Respondents at This Institution, "7

by Enrollment Status and Year
(in percentages)

, Enrollment Status
Courses taken at this and Year

- institution , . _
. 1974 1978

Part- Full- Part- Full-
time time time time
No . I 74 78 73 81

Yes : 26 22 27 19
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A

percent versus 20 percent.in ]974; and 27 percent versus 22. percent in 1978).
wAbautufime-percéntwoﬁweaehmgFQUp@hadvtakenmnon~ered4twcounseerw~50mewhatvmorevw~vw~"~
part-timers had téken courses for credit and non-credit at technical or

voéationa] échoo]s. However, part-time aduits were more likely to have = -
previously taken courses for credit at their current i%stitutions. ThisA ;
probably is due to the greater commitment to a_loca1jty by part-time adufﬁ

students.

It appears, then, that roughly one-quarter of the adults had taken
college courses previously. This group probably had some advantage in facing

their new college experiences.

Q “vl | : : ' " | 1-122
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Chapter VI -

‘ Co]]ege Plans

»

Living Arrangements. Although only one-quarter of the adult students

. indicated that their co]]ege choice was very significantly influenced by
their desire to live at home, this was twice as important for them as for
younger students (see Table 16). HMoreover, roughly 80 percent of the adult

, :

students lived within commuting djstanqe 0f their colleges (50 miles or less),

. . \ .
compared to about half of the traditional students. In every yeaK, between

-~ .. 35-and-50 -percent -of.-the-adults--1ived 1eSSMthan~10wmi1esrﬁrom~their-co\legeS,'"

compared to under 30 pertent of the younger students who lived this close.

It seems that an 11 to 50 mile distance became more of an option for adult

students as the years progressed.r These' trends are probably due to differences

<in nfarital status and family sitﬁatioﬁ; that is, adults were more likely to

be married and to-have had children.

" Those coming}frdﬁ families where the fafﬁer grqduatedvfrom college or
obtained a postgraduate degree tende&'to travel further distances to schob].»
fn'1973,.they either stayedjﬁifhin ten milesgof fheir‘home or mo#e than 500
mi les away. Of course, édults wﬁo were not marrjed,had more freedom to be

more mobile.

Again, younger studentsTuéualTy have fewer famj]y andkjob-re1atéd respOng i-
bilities than do older students so they are relatively ?ree to be more mobile.

ms
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0ver'0ne-£h1rd of the ybunger students lived morelthan 100‘mi1es away from
their co]legés, wheréas-on]y one-quarter of the adults did. However, the
adult group appeared more 1iké1y to move away from home fn recent years. The
fact that adults are beginning to travel further distances to school could be
due to the relative ease with which peop]ejcbmmufe, or perh;ps Qttitudes
tbwards m&rriage and family responsibilities do not restrict the mobility of

adult students quite as severély as was true in the past.

Table 29 indicates thét a-higher proportion of adult women than adult
men attended college within 100 miles from home. However, the differences
‘are infrequqnt]y higher thgp ten percentage points. The hypothesis which led
to the deve]opmeﬁt of ihis table was that women might be significantly less
mobile as regards to éo]]ege choice than are men (WeStervglt, 1975). Although
womén revegled_a slight tendency to stay nearer to home, the data did’naf
‘revééi major differences in mobility, particularly since at least threevquafters
of both male and feﬁa]é adult freshmén remained within oae hundred miles qf

home.

Roughly half og the traditional-aged students p]annéd to live in co]jegé
1dorm1tor1es rather thaﬁ in fratérnities,,sororities, or® other student housihg.
Most adults planned to live in pfivafe homes or apartments whicﬁ we;e probably‘
non-parental (ahqut 50 pertent)~of,jnbother non-campus féci]ities‘(Z] ﬁeréent
fn 1973 and 14 pefcent in 1978). These data appeaf in Téb]e 30. This sitUaﬁion"

impliés that .adults are much less Tikely to avail themselves of subsidized




‘Table 29

Distance from Home to College of Adult Respondents,
. by Year and Sex .
(in percentages)

Year and Sex . Distance from Home to College
| 100 miles or less ~Over 100 miles
1969 - . | e T
~ Men 4 ) 82 ' 18 .
Women- - %0 , 10
© Men ‘ 82 18
© . Women : 86 14 N
< 1971 - e
Men S 81 13
Women : N 90 10
1972 . ' | B :
7 Men _ ) , 69 31
~ Women-. . . -, T8 22
1973 o T - :
Men h ; . 70 - . 30
‘Women S 17, . 23
1975 . . % R n
-+ Men ' o 0 - o 30
" Women .- - 78 LT 22, e
1976 . B _ : i
Men = - 67 : - 33
- Women . ' \ 77 23
1977 . ' . o .
.Men ' 67 . 33
Women o ) ' 77 - 23
1978 ' I - , .
Men L ‘ - 79 .2l
Women ' i 90 - o - 10

Data missing for' the following years: 1966, 1967, 1968, 1974.




Table 30

Mites from Home dehwePMntdLWeﬂutFML
or and Student Type (Traditional and Adult)

for AN Institutions, by Ye

- (in percentages) ) /
. 1905 LRI 1972 1973 974 195 8h o - 1977 1978
_ T A T A T A T A T A T A T A T A T .4 1 A
Hles from home . e e A A A A
T0or Tess e 6 % 21 5% 53 4B 4 6 40 ¥ 3% 2 B» 2 4
11 -5 A L T ) B L T [ 1 007 % B % B/ % 3l
SL- 100 . D T S R U A | Y e RF I T A L
101-5%0 % 9 0 B B 9 % 12 6 B T O S/ N | A S [ R
Hore than.500 I T T (O T 8§ B 8 U 7 U 8 7
ere plan to live -
next fa , g ,
Parants or relatives @ 2 2 B N B M U n N 9 on
Other private home, ‘ X ’
" epartment or room S 47 B 7 0. 26 5 25 48
College dormitory 0 8 40 7 81 8 4 9 & 10 4 1
Freternity or sorority o
house 00 4 0 0 0 0 0 4 0 4 0
Other campus student \ ~
hous ing O A T T 2 S B
ther 12 3 16 1 S U A 1

= CIRP Nerms Participants
= Adult Participants

tamissing for the years prior t

J N

0 1989,
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- deters many from contemplating a return to college.
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“student hopsing, which probably contributes Significant]y to their greater

expenses Th1s could 1mp1y that adu]ts are s1mp1y not 1nterested 1n gett1ng

g NS T g 0 S e O oy
my 8 e e~ 8 St e it e e et S At © . - Ty

involved or particip:ting in the social environment of the campus or that the

1ack of hous1ng on-campus for adults, especially those who are married,

I

Another option in this choicerset is living with parents or relatives.
One-guarter of the adults had p1ans,oF this type, but probab]y'most of them
were Tiving with spouses rather than parents. Between 20 and 40 percent of
younger ‘students indicated this arrangemeht, but they were probably living

with-parents and being subsidized.

As is revealed in Table 31, virtually no part-time adult students

1ived in college. dormitories, fraternities, or sororities, or other campus

' housing About’ equa] numbers of ful]— and part -time adult students lived

with parents or re]at1ves and in other pr1vate homes, apartments or rooms.
C]ear]y, the fact that part-time adu]t students selected the opt1on "other"
jnd1cates‘that they probably lived with a spouse, in a family situation.

Again differences by enrollment status were not great.

‘In Astin's (1977) work on college persistence, he found that the most

important environmental characteristic associated with remaining in college was

‘ 1ﬁving in a dormitory. during the freshman year. According to'Astin; resident ial

Tiving fosters involvement with the college or'university, which in turn leads

to greater persistence rates and more positive impacts for traditional students.
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Table 31

B R SRS

Living'Arrangements of Adult Resondenté, by Enrollment Status and Year

(in percentages)

e e e e s e (e ,.,-‘..,_:-,_.._,,_... e £ e et S e B bt e S e S B e e s ko e e

<

119

7 | Enrollment Status
and Year
\ . Part-  Full- Part- Full-
~ Living Arrangements time time timi time
With parents or relatives 24 23 25 23
Other priva?e homg, apartment or room 50 53 52 48
" College dormitory | ‘ 0 9 1 15
Fraﬁernity or sorority house 0 G 0 .
| Other campus student housing i | .0 2 o 2
. Other 5 R 25" 13 22 12
( :
S

e e b
L 8 e A e A ¢ et e



However, it has not been shown that these reTationships hold for adult
e Students as well. ‘It,iswpossiblemthat while residential Tiving isrimportant
in motivating young college stddents, adults who attend are sdfficiently
motivated to attend and persist without the_invo]bement:due;to living on
campus‘with other students. Those who enter college immediate]y after high
schoo] may do so because this is expected of them, or because no better -
options seem evident. Thus, some post-enrollment stimuli are needed to
motivate them. .On the other hand, adults nho enter or return to college have
made an explicit decis%on,which probably involves significant sacrifice'of
income, family 1ife, recreat ion and so on. Hence, adults may be more motivated . °
and so, they may not need residential living and involvement to encdurage
them to exert adeguate effort in their studies and to optimize the benefits

they receive from attending college. ) ‘ : , _" .

Deqree Aspirations' For most of “he adult and trad1t1ona1 -aged students,

the h1ghest academic degrees p]anned over the 13-year period were the bache]or S
degree and the master s degree’ (Tab?e 32). Although it appears that. more

adults than younger students hadylower aspiratfons, as traditiona] students
were.more likley than adults to aspire to professiona1 degrees, perhabS“the
aspirations of adudts are just .more specific than those” of younger students..
Again, these trends are consistent with the human capital theory, in that

adu1ts will have a shorter period of t1me over which to enjoy the benef its
(flnanc1al and other) of co]]ege attendance Thus, their incentives to incur

the costs of advanced, post—coI]ege, education are lower than they would be




| Higheit Degree Plammed Anywhere, for AlY |

~
R .

L A—

Table 32

nstitutions, by Year and Student Type (Traditionalland Adult)
(in percentages)’

!

Hignest Degfee ’

W %) R /N S ) 7 S S 1

Pawed 0 T AT b T AT A TR T A TN Tk Toh toa 1
L R R O I R R R AR 2 42 3
Assotiate (AA - / o . * ‘ L

E L A A R A A I R DR
ﬁdcﬁelor's (B.A;, , _ o | E '-, ‘. . , | , |
B B V0 B R By OBE NBE NN T W BB %W owuyow
Naster's (1A, - _ I . - |

hs.) BB RWRA BY N 00 Nn 20 sy gw Ny p oy
MOOTED W S s LW W W Tt W Besw sy L osn 50
A0, 00,005, I
o DY, R A A A B N B L R T VR TR PPI
Whodbfia) . 21" 1 1 11 7 41 4 B3 43 515 3 5 4 gy
8.0, or M. Div, S S \

linityh 00 0 000 00 0 L 0l 0 01 1) 6 1 0 1
! , LY . e o LN -
T 2 A A T I T B R LT A A TV PR
T.= IR Yorms Participants . oy .\ ,
A= Adlt Participants Lo ' | { ’

Data assing for the following year: 1071 "

‘ ;ﬁ, VA o - ‘ “

; ;
‘ - ' 1.‘22 .
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for‘youngerustudents. Over time, the degree aspirations- of adults had
increased, so that by 1978, 43 percent of ad91ts planned to obtain either a
“master;s (31 percent) or a doctorate (12 percent). This was true regardless
of’institutional type As Tab]e 33 shows, adults in four- year and predom1nant1y
black colleges had h1gher degree asp1rat10ns than those in two -year co]]eges

and slightly higher than those in un1vers1t1es, at least where the MA was
concerned. If it w111 benefit soc1eLy to have adults acquire advanced .
degkees, pdl1c1es are needed to encourage or enable ‘adults to attedd four-year
rather than two-year institutioné. (Of courselthe causation could run in the
opposdte direction, such that those with lTower -degree aspirations choose
two—year co]1edes. But the twoéyear experience probably does not serve to
elevate these goals.) The fact that the aépirations of adults have increased =
makes sense‘because the higher Tlevel of educational.attainment in the general -
society allows employefs to "raise the screen." Where once a high school
diploma was required for entry 1eve1 positions; now an AA degree is required.

As Tab]e.34'indfcates pa;t-time adu]ts in 1974 and 1978 were more 11ke1y '
than fu]] timers to seek no degree at all, or to asp1re to an associate's

' degree or a bachelor's degree. Full-time adults were more likely to seek -

" advanced graduate or prdfessiona] degrees. Again, the overrepresentation of
full-time students in the CIRP adult. sample probahbly overstates the adult

student's.degree aspirations.

-

Table 35 indicates that in 1978, students who were unmarried and those

who were married but not 1iving with their spouées had higher aspirations

LY

| lé;_"i,



Table 33

T ' Highest Degree Planned for Adult R'espondentsf, by Institutional ..
' Type and Year "
(in percentages)
Ih‘stitutional__txp_e e
o e 1978 g
Highest . - Al 2-year AN} &-year M7 uni- Predominantly Al 2-year A11 d-year. 11 uni- Predominantly
degree planned colleges  colleqes versities black colleges colleges  colleges versities black colleges
e o S B é ! 3
" Associafe (A.A, or equivélent) 19 5 6" 9 2 5 3" 5 5
Bachelor's (B.A., 5.5.) 3 3 7 3 Il B I 25
aster's (MA., M.S.) a2 % 52 (I S
Ph.0."or 4.0, I R oS R 2
10, 0.0., 0.0.5 ,——m’vﬁr}. , 5 - ) b !
LL.B. or .0, (}f‘aw} - 2 -3 6 . 2 1 3 5 3
s ! : » . : _ .
'Bw!(w. [divinizy) ! 2 1 0. 1 2 0 ‘1
) A o |
\\ / \_/'l ‘ ' *
Obper A h 4 2 2 A 31 2
“” \ - S | ‘ - | '
\-\ - \ - ' ST ST T S e e e
\\ :




Table 34 . - S

Highest Degree Planned for Adult Respondents,
by Enrollment Status and Year
(in percentages)-

" Enrollment Status
‘ and Year - -

B : ' | Part- - Full- Part:““‘#ull-'
Highest Degree Planned L time time time.  time
Néne S | ‘ 12 4 5 3
‘Associate (A.A. or equivalent) ’ . woon 14 8

_nBééhé]or's degree (B.A., B;S.)Z“ 40 32 o 31

'%“Mégﬁggﬁgzqegree‘(M.A;, M.S.) C 19 29 25 32

~;-Ph.D. or Ed.D. B N 4 12 6 ﬁ4
M.D., D0, D.D.S., D.V.M. 1 4 1 s

LB or 3.0, (law) 1 3. 2 3

- 8.D. or M.Div. (divinity)‘ | 0 1 -0 : 1
Other | - : 4 3 3. -3




Table 35

 Harital Status of Adult Respondents, by
© - Highest Degree Planned and Year
(in percent ages)

Marital Status : 4' S
and Year ,

oMot living | not living Mot Tiving . not Tiving
__Married with spouse with spouse  married with spouse with spouse

Highest Degree Plamed

Tore S A J T S
Assoéiate (A.A, orfequivafent}' | 9 .:]6 05 | 7 13 | | {2
el degree 84,85 9 %5 N ¥ - % .4
Master's degree (MA.,.M.S.) 0 “ 5 - 28: "; 3 {29. | Kl
ItPH.D.-or 9o, 9 0 W o

KD, D0, 008, 00 i 54
Bodd () - R A RS

" B o .. (divinity) - N . | ) . - 1
(ther R R T K
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‘than those who were married and living with their spouses. When marital
status by highest degree: planned .is broken down by sex, it is clear that'
womén, regardless of marital status, had lower degree aspirations than men.

Clearly ability to finance advanced education is being reflected here.

Probable Major; This qhestion was presented in all 13 years that the

CIRP questionnaires were administered. Business seemed to be the most

v
; -

popular major for adult studénté,nbut selection of a probabie\major differed
by institutional type (TaB]es 36 and 37). For exéhple, in 1978 business was
much more pépu]ar for‘adu1f.enr011ees at;two-yearwgnd predominantly black
.vco11ege; fhan at fduf—year colleges ana{a11 univeréities. Ehginegring, which
.. seemed somewhat papu]ar as a'hajor in thé f{rst five years that this question“
was évai]abﬁg, became much less popular in the 1970's. Health p?ofe#sions, :
" educat ion and the social séiences were relatively freduéntlbh01ces as probéb]é

majors of adult freshmen.

The humanities and liberal arts,depaftments.did not seem to be popular
with either traditional-aged students or adults and yet these are the very
departments that need adults most to £i11 seats. Some adults may have

enrolled in humanities subjects due to requirements by their majors, but it

:'; 15 extremely difficult to determine if they (the adult students) are e]ecting

to study these subjects. It seems that adults attend college for reasons of
conveniepce——as long és a business major is available, they Qi]] attend a
nearby'co11ege and fulfill humanities reduirements if necessary; or perhaps
' cdi]eges with liberal arts pébgrams w111 change to accommodéte the adult |
iearnér. 'Angioveri(1979) Contends, sma]T liberal érté co]]éges will facé

declining enroliments and will shift to more career-oriented-programs.

S E25



Table 36

meh1mw for A1 Institutions, wYﬁrmdﬁwmth(hwnwmlmdmmﬂ

I . (in percentages)

robeble Mejor 196 - 1%7 1968 - 1969 1970 1971 1972 1973 194 1975 19%6 1977 1978
TR T AT AL AT AT L AT AT AT AT AT T4

ariculture 2322 222y yryeoAre 73
iological sciences A A L I B R T I
usingss ‘ 1419 16 20 16 22 16 22 16 23 16 19 16 18718 18 .18 18 19 18.21 19.22 19 % A
ducat ion W90 912 91 912 707 7 5191081086989 48§28 8
ngingeringtte 0 6060w 7T 7T 777768 68 7 97100 7
nglish ‘ T S Y L T I A A A S A A A A 2 R R
ealth professional 57 5§ 5100 6 9 704 W7 0006 405 405 3 T 6
listory and political ' ! o ;

s¢iences* /A T A T T T T AR SO R A A A B I
hmanities BT T S R S TS N T S Y OO A Y S A B
ing artg¥r 87 9697979798977 6877676667660
lathematics and statistics A R A A A
‘nysical sciences SR T A R A A A A A L A A A A A A A
repofessions R RN NIRRT e AT I I
10&16] SEIRNCESH e -v*~“~w8h“~8f~w8~'“8““*8“**9**“9“*10’“”9””“8*””9‘“11"“”8”“T0””fl”"YT"m“7rNT1‘W"S" W6 9759459

ther figlas (Tocinlcal)*** 2435 3% 45 4657 695789910828 7888
\ ther fields (Montechical) 3 2 2 2 2 2 2 221323 270090 909989 8
indecided | 20 I 2 R A T I T A A A T T R R

CxRR Korms ParL1c1pan;s, A= Adult Part1c1panus

Percentages for h1storv and political science and social science are not presedted in 1973 for trad1t10na1 -aged respondents because
hey were Calculated dlfferently in the published norms reports .

'*The wholn category of preprofess1ona1 major was not ava11able from 1973 to 106,

W ron 1985 to 1972 and 1977 to 1978, the whole category of fine arts included arch1tecture and the category of other f1elds
technical) included other professional, From 1973 to 1976, fine arts was included in the engineering category and other
rofessional was included in other fields (nontechn1cal) These four majors are therefore, not directly Comparable across, 2l
yhihe years. : :

: S Bt



/ | | .- Table <37

Probab]e Major for 1978° Adu]t Respondents, by Inst1tut1ona1 Type .
(1n percentages) ,

A1l 2-year  Al] 4—year A1l Predom1nant]y

Probab1e major. ' colleges colleges - un1vers1t1es black colleges
ngnicu]ture | ‘~2 ] | 1 2 |
___ Biological scfen;es _ ,‘ 2 - 3 b6 4
Business | 4 9 | 15 2
Education. - 6 no 5 10
Engineering c 65 7 8 8
English 1 2 2 o o
Health p%ofessional' . 22' 14”. o 13 - 11
History and political | : , |
science _ | - 2 3 3
_ Humanities | 2 4 4 1
Fine arts ” 4 7?. 8 6
Mathematicswand statistﬁcs 0 -0 0 | 1
Physicaf sciences 1 | 1 ”B 1
Preprofessiﬁna] , o 2 3 1
Social science . 5 . 11 12 9
Other fié]ds (technical) 12 : 5 - 5 | 9
Other fields ihon- " : _
technical) v 8 ' 8 6 8

Undecided - o ' VE : 2 2 1
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Business and eéucation'were popular as probable majors for traditional-
aged students, while the choice of engineering followed a pattern over the

-years similar to that of their adult counterparts.

The-ﬂeast-frequently chosen majors for both adult ahd praditiona]-aged

n

students were: agrfcu]turg, bio]oéical scienceg, humanities, héthematiés and
é;atﬁstics,-phys?ca] sciences, and “undecided." However, traditiona]—aged
students generally considered these majors to be s1ight1y‘more'desirab1e than
adult students did. Pekhaps.this is because-adults tend to enroll in college
torattain a specific outcome, whereas traditional;agéd students tend to

'xperimeht with thin@s which sound interesting but may'hot be practica] or

orth four years of study.

Tab]el38 indicétes SUbstanfia] simiiarity in probable major between
paht—time‘and full-time studehth The only difference was that mahyimbfe of
the part-time than full-time adults p]anned'to majdr in'businesé. Thus, the
CIRPIsamp]e probably unders;ated adult interest.in business programs. This
ts an important finding given the hope expressed by humanities programs,(and_
others which are suffering excessive éﬁro]?ment declines) that return%ng
adults will fill the empty seats.in their classrooms.

. r~
Selection of probable major did.not differ for adults by marital status

as can be seen from Table A-13 in the Appendix, but men were more interested
in business majors while the health professions were more popular with

wonmen.
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Table 38
Probable Major of Adult Respondents,

by Enrollment Status and Year
: (in percentages)

Enrollment status and year

1974 1978

L o Part- ~ Full-  Part- ' Full-
: Probable major ' time ° time time = time

Agr1cu1ture

Biological sc1ences

Business

Education

Engineering**

English

Health profess1ona1

History and political science

Humanities

Fine Arts** . 4
~ Mathematics and statistics w
. Physical sciences ’

Preprofessiona]*

Social science

Other fields (technical)**

Other fields (nontechnical)**

Undec1ded

N

WOWWI OO W—=0ONMN~NOAN—~
—

(o) Noo RO NS NN}
Y]

¢
—
0O 00 00 & N

—
—

NOO—=| N=IDPWPREN
—

NOOOWUNMNDOAWNON

)

[ 4

d  id
DOOOO—SGWoUNONON—

y

& . - ‘

*The whole category of preprofe551ona] major was not ava11ab1e
. in 1974. -

**In 1978, the category of fine &rts included architecture
and the category of other fields (technical) included
other professional. In 1974, fine arts was ‘included in
the engineering category and other professional was
inciuded in other fields (nontechnical). These four
majors are therefore, not directly comparable across the
two years. )
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Institutjona] dualfty. Adu]ts tended tg choose ahd enroll in institutions
- with ]ower‘se]ectﬁvity levels than their traaitional—aged counterparts,\but
the reputation of the who]e-institution may be irfe]evant in most adu]ts:
deEjsien—maKfng. Instead;_the_adu1t student.may consider more ‘the quality of ..
partieu]ar:departments or proéram§ within aﬁ institution. For ‘instance, heé
or. she ma&‘choose to.attend a relatively unse]ect%ve institution betause of
) part1cu1ar 1nterests, the hea]th science departments or bus1ness departments,
.for examp]e, may be of h1gh qua11ty Furthermore, the h1gher qua11ty_1nst1tu— A

<stions may not offer as wide a range of departments (e.g., business, nursing)

. as less selective institutions do. ' -

Probable Career Oecupation. After the nonspecified "other" category,

the career most often se]ected by adu]t freshmen over the years was business-
man (Tab]e 39). Between 1966 and 1970, secondary'educator and engineer were
somewhat pdpu]ar, as was nursing from 1970 on. As would be expected, business

» management and eng1neer were popular cho1ces for adult men, wh11e nurse was an

4
N i -

attract1ve opt1d“\for adult women.

There was really very’]itt1e‘difference between adult students and
traditionalfaged“students in anticipatfng an occupation. However, adult
' // students appeared to be more confident of their probable career. occupations,
whereas,_there vere a significant number of traditional-aged students

who remained undecided as to probable career occupation, especially in

recent years. This was probably due to the fact that nore adults were

~already working. _— ' ;
“ . ' . : " \.
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Table 39

4

ﬁkobable Career“0ccupation, for A1 Institutions, by Yéar and Student Type (Traditionalland Adult)
- (in percentages) ' .

Probable carer cccomtion 1965, 1961198 * 1969 190w B IgM 195 195, o

S TAT AT AT AT AT AT A AT AT AT AT AT
Artist {including perforner) 7.5 8 4 6 4 6 4 § 46 6 6 § - 56 65 477 7.7 § 7
Businessman 120837181018 1018 10 18 1005 10010 - 1613 1408 W16 16 18 16 10 17
Clergyman - P10 2121020201251, 0 2121027120202
College teacher 521 24 03 242136 31 285 25 75342 ¢ 3
Doctor (0. or0.0.5) 7 23 22721 210143126 31V 201 20% 01 0]
Educator (secondary) B 1 1 T N AN TV A ST T T O T T S|
“Elementary teacher B 718 8 9.8 ¢ 7-8 6 7 5 65 4 343334 444 4 ¢
Engineer - 905 013 80 810 89 5 655 - 55464868797
Farmer or forester 203 12,0222 % 03 vk a 3y
Health professional 3 Y 43 4 3 65T 5 9 89 8 9.8 7 67 6 6 5
Lawyer - LA S S R A A B R O I I T I I 2 S R A A N BRI O
Nurse 205 563 8 37 &0 400 502 4 2513 51 503 413405
Researth scientist o I I S T A A A A S A A A A A A A A R R A
OtherChoicer* BABRDARRRUDDB DA - BWNBNBEDBNED N
Undecided 20 8N 5N 6 63 T W TN 612 T 80 600 7T 7

/
1

T = CIRP Norms Participants
A= Adglt Participants -

*ercantages for many of the probable majors of traditional-agéd respondents in 1973 were not presented here because they Were
calculated differently in the published noms reports, .
| '

*#Fron/ 1966 ¢ 1972 and 1977 to 1978, the category of other choice included psythology. Fron 1973 t0.1976, a career in

psychelogy was included in the category of health professional. These twd occupational cateqories are therefore, not directly
Comparable across all of the years, ' '

-
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Table 40 presents data consistent with the stafistics on thé choice of a
"major. The largest difference between part-time and‘fu11-time adult students
with .respect to career choice was ‘the part-timers' interest in business

management... Careers which require advanced graduate.study were selected less -

a

often by part-timers. -

This section has served to stress the general similarities between
part-time and full-time adult students. Overall, the bijases, resu]tihg
 fFom overrepresentation of'fu11-fime students in the~CIRP adult sample,

appear to be smal]f

cr



Table 40

Probab]e’Ca}eer Occupation of Adult Respondents,
- by Enrollment Status and Year
~ (1in percentages) '

Enrollment status and year

1974 © 1978

o
Part- Full- Part- Full-

Probable tareer occupation . time  time time. time

Artist (including performer)
Businessman L
Clergyman o

- College teacher

Doctor (M.D. or D.D.S)
Educator (secondary)
Elementary teacher
Engineer

Farmer or forester
Health protessional *
Lawyer

Nurse

Research scientist
Other choice *
Undecided

wed
— s~
L — R
nN W o
~nNo
=N
—

—
A
—
—l. N -

w

o
ONFOIRNUFOR RN — —

NOMMMNWONPWLWWWN
N

N DO WA N — —

w

14

* In 1978, the category of other choice included psychology."
In 1974, a career in psvchology was included in the category
of health professional. These two occupational .categories were
therefore not directly comparable across the two years.
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Chapter VII

Life Goals

In order to best serve (and hence attract) adult students, co]]ege

‘_administratOrs and Facu1ty members must be aware of what these adults seek to

-

achieve from their postsecondary educational experiences. 'Only then can

. adult students be assisted in achieving these goals. “As Anderson and Darkenwaid

(1979) have said; "The most powerful predictor of persistence in adult

'education> is satisfaction with the learning activity in terms of its 'helpful-

ness' in meeting one's 0b3ect1ves" (pp. 4-5). The f1rst part of th1s section
describes the goals of adu]ts in the CIRP freshman data base over its th1rteen
years. Comparisons are also made with goals of traditional students. Clearly,

if traditional students are'being served Qe]], and if goals of adult and

-tradjtiona11aged students are'similar, then few adjustments may be required

“in order to he]p the new adult c]fente]e On the other hand, if adult goa]s

differ from goals of younger students,glore adjustments are called foér. The
second Rart,of th]S sectlon attempts to c]ar1fy the goal patterns of adults
by using multiple regression ana]ysis.to identify traits of adults that differ

in their desires to achieve broad classes of life goals.

. | - . .
Important 0bjectives'f0r Adu]t Students. E]even obJect1ves vere

presented somewhat con515tent]y in all th1rteen years of the CIRP surveys
(Table 41). Of these, two were most important over the years to at ieast 60

percent of adults: to "be an authority in my field," and to "he]b others\in

‘dtffjcuity."

* ) . ol - V' '- . N
We focus on responses which are "essential" or "very important," as

.. opposed to "somewhat important" or "not important," in reporting our data.. :
Q The first two are referred.to as "important" and the second two as "un1mportant“‘
]:R\(:n order to s1mp]1fy the discussion. .

L | : _140.



- Table dl

)

Obgectwes Considered to be "Essentlal" or "Very Important " for Al Institutions, by Year and Student Type (Tradmona] and Adult)
(m percent ages) :

, , . 190 1961 L L 7 R 7) N 1/ MR £ RN )/ M L RRLRLY)
Object ives ' T A T A T A T AT AT AT A T T4 T"A T A T 4 T 3

Artistic objectives | o N '
achieve 1n performing art 11 6 11 6§ 9 4 1§ 13 7 P Bl ¢ 011 8 29 R BR B

write original works W0 W B0 W0 B 314 u W RYBE MY OB
create artisticworks - 15 14 B R 161 1619 15 1618 9 W1 W ue lbao s
perform or conpose music 84 84 § 4 : ’ :

Status objectives ' . , o .
be e aulforiiiy in my

field 65 70,68 70 %5 6 66 6772 60 6 6l 6 2 g @6 7068 06 BN
- obtain recognition ' ‘ - : o -

fron colleagues B2 UF T 09 09 7 37y SO S VA T I
" have admmstratwe : | .

responsmmty B B8 20 40286200030 013 60 3B RN MB K%
nae 2 theoret ical contris . : )

bution to science B DB 0D 0r 00 91001 Bl W1 Wl vy uy

.becommg dcomuinity leader 3 % A2 AW 1 B 1514 13 1615 18

. Soclal objectives

infTuence the political

structure ' ' B16 1818 1 161618 159 215 14818 15 1611 1516
influence social values BRUR B IV A0 78 BB DB A% 33
help others in difficulty 68 61 62 58 59 %5 66 63 65 ¢ 8. 63 67 89 64 68 61 65 65 10 6 68 & N 6 10
be involved in envirn- E . ‘ \ :

‘mental ¢leanup ’ L C B 065 NX® 6530 3% 80 2832 80
participate in community ‘ ' .

- action W% BUB AR BN NBBN 88U N 0
pronote racial understanding | : B4 N
keep up with political ' - o : ‘

affairs B39 08 RSLoSlRoR% o6 RBw R TN WL NR NN Y
Join the Peace Corps or : - \ ‘ ' :

Viste S VAN U I 010 1671 161

N

T = CIRP Korms Participants, A = Adult Participants

/o "




Table 41 (continued)

[

'%ﬁnWBCmﬁdembe%smﬁﬂ"w"%wlm&ﬂﬂﬂhrmvhﬂhm

fors, by Year and Student Type (Traditiona] and hdults)
(in percent ages) o '

- Sn T 8 Tow X ST T L L LY
Objact ivas S R T A R A A TA T 10108 18 T A T8 1
',.FaMEyoMeaiws , _ ‘ |
raise @ fanfly ' . 74 % 75 40 5 6568 %562 556 576 5 9 5 60 6 6
merry in the next 5 years . 17 02 u3 '

Business obiect ives

Cdevery el oft financially 4@ QW3R 0% uy '39 BB 0y 5 o 0 38 8y 6y
be successful in my gun \

busingss RN BN 5N gy B RN R Ny W3 6B a0 @y
be an expert in finance D8 2B 0y Y (R I R TI

Personal object ives

aevzlop a philosophy of 1ife B8 R8R 28 Knen iy 0977 6L T 6 M o6l M 5o s 9
becar2 & qutstanding , :

athiete , A7 85 s
not be chligated topeople 28 3 % 1 u % B BB AW BN

have enactive social Vife
 have frionds different ‘

fran e v BB B 05 R

47 5750 %4 5 g

N-= CIRP Norms Participants
A= Adult Participants
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wheﬁ of fered, three objectives were injtially importaﬁt to adult students;
but decreased in importance by 1978: to "keep up with po]jtical affairs," to
v"deve]op a phi]osobhy of Tife" ahd~to "raise a family." These objectives
decTined'ih.importance, dropbing-sudden]y'+n 1971. )
Conversely, to "help others in difficu}tyf ascended in importance

to adults through 1978. Apparent]y, adults began to reprioritize their goals

‘Afor attending college at the turn of the decade.

Important Objectives for Traditional-aged Students. Within the eleven

consistently presented objectives, the importance of goals for tradjtiona]-aged
stydents was quite similar to those of college attending_adu]ts.. To "be an .
authority in my field" and to "help others in difficuity" remained consistently
importaqﬁ to traditipna]—aged students, while to "keep up with politjcal
affairs,"\td "develop p'phiiosophy of 1ife," and to "raise a family" declined
in.importanﬁef |

These treﬁas seem to ref]ect.a more pragmatic, less altruistic att{tude
on -the part of frédﬁtiona]-aged students, ‘as both.pq]itica] idealism and the
1aborAmarket opport;hjties}declined in the 1970s. However, the goal, to
"develop a philosophy bf life," was generally more imporfant to adults than

traditional-aged students) pérhéps reflecting less vocational (or more

consumer-oriented) goals for adults who attend college.

Least Imporfant Objectives for Adult Learners. Of the eleven choices

available in most of the thirteen .years, the least important objectives

I
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'(thdse with a response rate of 20 percent of less) for adult students were:

to "achieve in a performing art," to "write original works," to "crééte

artistic works," and to "make a theoretical cdntribution to science." Many

adults probébTy'felt it was too late for them to éttain such goals. It is

doubtful that adults would go back to school in order to achieve such_créative
. goals anyway =-- eyeh though the goal may be importéhﬁ to‘thEm pErson§11y.

That is, there are many noﬁ-co]]ege-re]ated programs in most communities

which enable adults tolpartake of the creative arts.

Other objectives which were important to. adult studénts.(when bresénted),
perhaps for the,same;reqsons, were: to ?pekform or compose music," to "influ-
ence the political st;ucture," to "join the Peace Corps or Vista," to "be an
expert in finance," and to "become an outstanding athlete." "Becoming a
communiiy 1e§der" was important for adult students iﬁ four of the seven years
itlwas presented; To “marry in the next fivé yéafs,“ was unimportant 1in one
of the three years thaf it was aQéiTab]e as a choiée, probably because more

adult than traditional students were married already.

Least Important Objectives for Traditional-aged Studénts. Except

for the goal to "marry in the next five years;“ unimportént goals for tradi-
tional-aged students were Simi]aflto'the Tow adult response ranges. To
siﬁp]ify interpretations, the goals from the CIRP quéfionnaires can-be
groupéd into the following general categories: artistic objectivés; status
objectives; social objectives; family objectives; business objectﬂves; and

personal objectives.

14 h
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Artistic Objectives. None of the four types of artistic goals were

selected by more than 20 percent of adu1£ or traditional-aged studentsin any
year. Although the artistic objectives were selected by slightly more
tréaitiona]:aged kespondénts thaﬁ_by adult respobdents'in the 1960s, in the
.1§70§ slightly more adults se]ectéﬂ to "create actistic works" and to "write
or%gina] works™® Only to‘"échieve in a performing art" was con§{stent1y“a

more important .objective to the traditianal-aged student.

Status Objectives. Iﬁ 1966 and 1978, {he status goals of\ﬁoth traditiona]7
aged énd adult students remained stable, with fluctuations in 1ntérveﬁing
years. Of the status objgctives,.to "be an autHori;y in my fie]d" was
fmportant for about'?O'pefcent-of the adult students. As noted before, the
jeast 1mportant status bbjective for adults was to'"make a theoretical

contribution to science.”

A1l of the status objectives seemed to decline in importance in the late
60s (1968) and startéd,to rise again _in the early 70s. By 1978, most of
these status objectives returned to the same level of importance as in 1966. Of _

course traditional values were questioned on campuses across the country

~

between 1968 ahd'1970.

To "obtain recognition from colleagues”" was the only status objective
which consistently was more important for traditional-aged students than for
.adult students. To "be an authority in my field" was less important for the

traditional-aged students until 1974 when it became just as important or a

147
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- more important objectiVe for the traditional-aged students than for the

adult students.

__Soci§1!0bjé2tives: To "help others in difficulty" was the most import
soéia1 objective for adult students. Nor surprisingly,.the¥r 1éast'ihporta
 socia1 objective wéé to "join the Peaée Corps or Vista.": To "help others i
difficu%ty" was more important for tradit%ona]—aged students in the 60s and
for adult students in tpe“70$. Other goals which wéré‘conéiéfent1y more’
important to traditional-aged students than to adult studenfs (when offered

as choices) were to "influence social values;" to “influence the political

strucfure;" and to “join the Peace Corps or Vista."

Family Objectives. Not surhfising1y, to "raise a family" was a more

impértant family objective for adult students, while to "marry in the next

five yéars" was more important for traditional-aged students.

N
.Interestingly, to "raise a family” has decreased in importance over

time, and to "marry in the next five years" has increased in importance ove

o

time, reflecting trends ih‘A@H?ican society wherein birthrates have decline

&

and divorce rates have increased.

Business Objectives. To "be successful in my own business" was the

most important business objective for adult students in the 60s, as'was_to

“be very wef] off financially," which was impbrtant in the 70s. To "be an

1

expert in finance" was the least importanttbusinesé objective for adult

students and tradit{ona]-aged students .(when presented).
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B , o L _ o
However, all of the business objectives were more important'fOr traditional- -

' aged students than for adult students - (except “to be an expert 1n f1nance")
Adu]ts probab]y had already - ach1eve2f;n bus1ness or ‘wére resigned to study
for enJoyment rather-than career neasons; The on]y bus1ness.oo3ect1ve which
}fncreased in importance_over time for -both groups of studehts_was to "be very
well off financially." Clearly, this!refiects theidifferencerinlthe u.s..

economy between the 60s and 70s. "Business goals were thought to_be auto-

matic in the 1960s while in the 1970s they became,mor.. of a concern.

4 N

Persona1 Objectives To "deve1op a phﬁ1osophy of 1ife" was the most

'1mportant persona1 obdect1ve for at least 70 percent of the adult students
néarly every year it was offered, while to "become an outstanding athlete"

was the least important.

4.

A1l of the persona].obﬁectives were more important to the traditional-
"aged students than to the adult students, except for to “"develop a philosophy
of life" and “not [to] be ob]igated to oeople.“‘ The personal objectivés have

——

zgenerally dec]1ned in importance over time for~ adu]t students.

'\.'v <7, ' T -
_In genera1,'adu1ts who*enrolled in'colleges.and univefsities.shared a
substantia]]y~simi]ar-range of"objectives with\the traditfona]—aged student
oopulation. Most of the differences are to be expected, easity attributable
_to age or to the possibility that some objectives offered are not central to
the ﬁissions of the higher education systen. .However, a remaining ouestion

is whether institutional changes would attract more adults--adults who might

el
~, .
fj
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" consider the traditional set—up to be so full of barriérs, or so oriented to
the 18-to-21-year-old, that they do mot enroll.

Mu1t1var1ate Ana1y51s In order to -determine which'adults‘were most

1nterested in certain broad categor1es of life goa]s, mu]t1p1e regression

ana1ys1s was ut111zed (Table 42). Four groups of goa1s were identified for

regression analysis: artistic, status, soc1a1, and bus1ness goals. Two other o
groups, persona] and family goals,’ were excluded since the relevant questions
were not asked in enough years. TInterest in each of the four_brOad groups of

_ goa]s for each respondent was calculated as the average value (where.4 =

° pessentf_T 3 = very important 2 = somewhat important 1 = not*important)~of‘
responses for all the questions fa1]1ng under that category (that is, artistic
goa]s 1nc1uded the desire to "achieve in a perform1ng art " to “wr1te or1g1na]
works,“ and to “"create artistic works." To "perform or compose music" was
exc]uded since th-at option was not available after 1968) Table 41 1nd1cates
which goa]s fa]] under each broad head1ng The four goals represented the
dependent variables in separate regressions run for respondents from 1966

1970, 1974, and 1978. Independent variables 1nc]udedvpersona] and socioeconomic

characteristics, type of institution attended, enrollment status; and major;

z

. . n _— ' N
Artistic Goals. Adult women, younger adults, and those adults from -

higher SES backgrounds (as‘measured-by mother's education) were the most
likely to have artistic aspirations. Sex differences regarding this goal get

smaller over time, and the SES effect gets somewhat stronger. The regressions




Table 42 B
¢ + +Correlates with Life Goals

Artistic Status

. | Social Business
' fear TR TN DT I9F TR 1070 1TTTOR 1966 1970 19771978
Variable RS ,1306 1359 12451302 09340892 .0690 .0781 0346 ,0443 0961 .0845 1351 .1362 .0961 .1067
Full-t ime 059 * 042 .04 0% -
Part-t ine 007 -0 * ~-,031 * -.03 L .05
Ist tine, fullatime ¥ -00 o+ 020 -.000 * -.019 025
A1 two-year -0%  -.008 -.091 ‘ -.02%
Al universities _ =030 J
8lack colleges’ - - 063 .043 .07 037 062 048,041 074,026
Public two-year =032~ -0 T 2,039 -.085 -,045 =115 -,069 -,078 -,082
Technical : ¥ LA £ S S LI _ LA
Pudlic four-year -.038 . 3 -0 -.0581 028 .030
Privite four-year 048 018 .028 026 \ 067,030 '
Protestant four-year -.031 -.022 ‘ 032 -.027 -.033 -.022
Catholic four-year J018. 003 NI7{ B e
Pblic universities 032 -.092 '
Private universities .03l . 029 018 ‘
Black public , 051 , |
Sex (female = 2) 064 041,033 .027 -.234 -.219 -.087 -.100 - 031, -.235 -.189 -,112 -,098
© Age | -,035 -.053 -,046 ~.004 -.021 -,047 -,062 -.043 -.070
Marital status {marpied = 2 «,009 ,054 -,085 ¢ ¥ * -,030 LA -.028
White -0 =036 -.018 044 -.047 079 -.039 -.076 -.030
Black -.030 051 038 ~.0% 040 .02 045 031 .07
* = Kot available this year,
Blank = ot sigm ficant,
5] |
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Table 42(continued)

Correlates with Life Goals
. Artistic s Social ~ Business
g Year 0% 0B 1% T 10 DA BF T% 90 D% BB T 00 100 0R
Variable 1386 1159 1245 1322 0954 0892 0690 .0761 0346 0443 0961 0d45 13511362 .0961 1067
.+ Mother's edycation w028 024 036 055 045 " 056 020
N fgriculture 035 -006, 065 066 =035 053 .48 .03l 048 0%
Biological sciences 013 ° 015 .02l 049 A09 112 -000 085 078 -.084 046 039
Business ~,085:-.086 - .064 049 18] 202 -050 160 210 160 124 251 305
Education 00 - 080 .06 -.019-.029 005 107 066 - 144 268 -.086..03%5 .0M0
Engineering - 002 -002 - 0N J19 150 -,002 4,000 064 091 070 098 115
“English SLoh 083,007 102 -.009 026 027 .08 - 060,070 - -.042 -.042 022 .00
Arts 281 2008286 -.003 087,098 085,205 057 L0410
Health -,035 -.084 -.016 082,031 155,186 032 197 .22 -.083 .03 .0%3
History 032 030 .03 -026 .07 064 069 062 .159 160 =023 .050 ".043
- Humanities 050 .047..067 .082 Co 055 .0% 108 114 -.050 ..072 '
“Math - | 033 042 .08 =035 .02 025 =085 .021 019
Physical science , 015 .026 .06 .031 .07 085 Coo 08 .08 .00 022
Preprofessional ok 050 .06 ¢ 007 080 027 o+ 003 L1090 .048 * 069
Social science 063 058 059 .04l A3 160100 000 220 244 -.081 .04 .08
Technical _ 18,136 A04.07 048 17,106
Hon-technical 074080 13138 150,159 107100
jrﬂ-**"'V“t i lable this year, 1966 4 = 5,981
Blank = Mtﬂ%ﬁwmn 1970 4 = 7,819
- ’ 1974 = 17,392
E 1978 K = 12,479
154
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c1eér1y'indicate that,fhose aptending tWo—year cb]legeé, particu]ar1¥ public
enes, were‘]ess artistica]]y‘motivated than-other adu]ts.: This also seemed
“to be tne'ease;for adults in Protestant four—yean.c611eges %n 1970 and 1974.
On the other hand, adults in privateglibera]{érts cq]fegeg'(other}than

Protestant ones) were more motivated toward artistic achievements than most

other adults in cd]]ege.

A‘eausation prob]en arises when attempt}ng_to infenpretndi%ferenees
" by typelof institution‘attendedl IfIMight be that fwo-year cel1eges are
unattractive_tq aau]ts.with ertistie_interests;'and;if theyfimproved offeringe '
~in tnis area they could attract more students. Or it could be that‘adults
with ertistfc interests prefer.the 1iberaiwarts college environment, and

hence do not or would not utilize whatever artlst1ca11y or1ented programs

two-year colleges offer. Further analysis is needed here.

As w0u1d be expected, adults who majorvin educatibn,'Eng1i§h, arts,
history and other humanities and social sciences are more Tikely than others

" to stress artistic achievements.

Less eXpected is the indication that in fecent'years,ébiologica1 and
physical science majors were also more 1ikely than others_(e.g., agricu1ture;
business, éngineering; hea1£h and pfeprofessiona] majors) to seek achievement
in the arts. Hence, it appears ehap fnstitutions which allow science majors
to, partake of artistic experiences as well as science courses may be attractive
to adults in science fields. This m1ght reflect the more diverse goals of

students who return to or beg1n college after the traditional college-going years.

~ ) o .
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Status Goals.. This category refers to scholarly accoﬁp]ﬁshment and to
leadership attainﬁent. These objectives were more‘impogtaﬁt to aduit men than
. to adult women, - although sex differéhces_decredéed over time. Young‘adU]ts
and blacks were more interested in status as defiﬁedvherg thénwere older
Jpeop]e and whites. . The racial difference was further emphas{éed by‘the Facf
. that those who attended black colleges were moré.interested 1ﬁ étatus dbjectibés

than those who attended"other types ,of institutions. Status did not seem tolbe

important for adults who attended public two-year institutionéﬂ
‘ . |

1
'

In recent years, adults in most of the major fie]dfCategorfes seemed
to desire status achieveménts (when combared to those undecided about their
majors). The strongest:major-status links were revealed among business,

engineering, health, social science, technical, and‘nontechnicalgmajors.

Social -Goals. This,categoky fefers to a set of activities coﬁcérning
helping others, and with political and social ihvoﬁvement to solvezgpntemporary
nat ional probTems; Although no differenceﬁLwere revealed by age orisES,
white and b]aék adults. generally seemed somewhatpmore 1nferesteq£jn Ehese
types of activities than other ethnic groybs.‘.Again'these*activftiéé.seemed
to be re]ative]y‘ugimpdrtant for adults who attended two-year co11ege;.

Social science, hea]th'majors,'and'surprjsing]y,\business majors (1h‘&he
]ater»705) were most interested in social goa1s; The variab]és'inc1udéd in

the regressions did rot differentiate much among adult students in their

interest in social goals.
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- Business Goals? A]though women appeared to be less interested in being

we1jfotf financia]]ycend'ip business ownershiplthan men Were;'tHesefdifferendes
seemed to have decreasedzoverﬂtime Younger adults had stronger aspirationsv
regard1ng financial achievements, “and b]acks, part1cu1ar]y those in b]ack
co]]eges, were more.motivated in this regard than whites were. Those adults”

who attended Protestant colleges were less ]ike}y'thén others to be concerned.'

with business. achievements.

As would be expected, business, engineering, and technical majors had

the strongest business orientation; however, arts majors also expressed

relatively strong motivatiénmin this regard.

” Finai]y,-we looked at differences ip objectives. of part-time and

full-time adults in two years:. 1974 andf1978'(Tab1e 43).‘ With a few exceptions,

full-time adults were more.likely to aim for all the goa]é on the list.
HeweVef, the differences vere not large enough-that the overrepfesehtation of
fu]] t1me adu]ts affected the ~aggregate resu]ts described so far. Two |
ob3ect1ves were more 1mportant for part t1mers "ra1s1ng a fam11y ~and =
"hav1ng adm1n1straf1ve respons1b111ty for. the work of others. The greatest

difference was that part t1mers were more 1nterested 1nLra1s1ng a family,

I'wh1ch probably exp1a1ns why they attended part- t1me Many of those part- ~timers

_ who were interested in hav1ng adm1n1stratlve'respon51b111ty for the work of

others, probabfy were attending college to gaﬁn promotions in their'work.

What is very clear is that full-timers were more interested in the more

idealistic objectives.

e
IR |
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)

ObJectlves Cons1dered by Adult Respondents to. be “Essent1a1" or "Very [mportant”, by Enrol]ment Status and Year

(in percentages?

| TrroTIment Status and Vear

Promote racial understanding

Obje;tives Cansidered to be Essential or Very Inportant . "Part-timig?aFuTl-time' Part-timig78 FU]l-time
Becom1ng accompl1shed in one of the perform1ng arts. (act1ng, | )
dancing, etc.) | ” ] 10 ! 1l
Becoming an authority in my field 5 6 60 i
Obtaining recognition from ny col1eagues for contr1but1ons : : .
to ny:special field 5 vy i6
Influenc“ g the political structure - IV T | 1 b
Influencing social values 9 o1 %
Raising 2 fanily | i3 B0 o
Having administrative responsibility fof the work of others N f29'v B 25
Being very well off Financially 1 il B W
felping others ho.are in difficulty W7 6% j
Waking @ theoretical contritution to science LBk 18
Writing original works (poems, novels, short stories, etc.) 10 K | I 17 -
Creating artistig Work fpajnting, sculpture, decorating, etc.) 16 18, 16 - 18
Being successful in wusiness of yom “ ) R R ¢ iy
Becomind-invo]ved in prograns to clean up the environment i 3l 2 B
Developing a meaningful philosophy of Tife 66 (/A 10
Participating in a community action progran B B % 3
Keeping up to date with mlitical ffairs i goon 0w
.3 i

1

0
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Summary. Regarding life goals, there appeared to be significant sex and
~'re_acia] differences in motivatiohs. Mdreqver, adults in two-year colleges
' seemed to be Tess motivatéd to achiéve in any of the stated areas. .Under one
'setiof:assuﬁptions about causation, namely tiat type of coi1ege dan affect
Tife goals, it would be worth developing po]ic}es to encourage édu]ts to
" attend four-year rather than two-year institutions. If that were the case,
. éqﬁ1ts might develop stronger motivations “to accomplish things of social and

individual value.

Cyril HGu]e, in his book The Inquiring Mind, (1961), disgingﬂishes thrée
types of ]eafping orientationéz the goal-oriented; the activfty-oriented,
and'the learning-oriented. The goal-oriented individual is motivated
By accomplishing fair]y c]eaf—cut objectives, i:e., those which;are vocational
in nature. The activity-oriented -are those whoh"take part;becausé they find
in the c?rcumstances of the learning a meaning which has no necessary con-
ﬂection,'and often no conneciion at .all, with the content or the announced
purposes of the activity" (p. 16)." They could be motivated b& Toneliness,

' éscape from a personal problem or an unhappy relationship, the cpmpietioh '
of a degkee, etc. And_fina]]y, the learning-oriented seek know]gdge for its
own sake. Leérning for theﬁ.is a constantlfather fhan.a continuing activity.
Even though Houle calls attention to the differences bétween these three
1earningtorientations, he stresses the fact that "no one of the three orienta-
tions is, after all, innately better than the others” (p.‘29). A1l of °

the adults are dontinuing learners. Differences among them ére Jjust a matter

160
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of the émphasis'théy.place on thé purpoSeé and values of.adult education.

Evidence on declining differences by sex in life goals leads to_the
inference that, over timé, adult women who return toﬁschpoi;w%]] be seéking
programs and services more similar to what men have sought in fhe past. For °

~ example, women probably will be more‘anxious4to attend substantive courses
rather than courses related to hobbies and other consumption acFivities;. And
it also seems clear thgt black adults who return to'college form a high]y}
motivatedigroup wh%ch can pe further represénteé as a source of new students

in the fdture.

ERIC | - - | 161
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Chapter ViIf
Implications cfhthe Study

This sfudy deals with the ]andest sample everuassemb1ed of adults
in cql}egei nameiy, the 172,400 first-year students over the age of 21,
;esponded to the Codperative Inétitutiona1 Research Program's freshman
survey between 1966 and 1978. A1though the samp]e overrepresents full-t
~adults and four-year college. students (as opposed to part -t imers and two
co11ege students), findings have,been presented so that d1fferences betw

these groups can be discerned. In addition, comparisons are made with a

nationally representative sample of traditional;aged'students.

This section of the report attempts to draw out some of che policy
wimp1ications suggested by the data ana1ysis. .A1thodgh ﬁany of these re
mendatﬁons are not new, .this -report is one of the few places where a la
sca1e data base lends (or denjes) support to what has been sugéested. 0
, analysis was presented in six parts: degographics, coi1ege choice,:the
financing of college educat1on preparation for college; college plans,
life goa]s.’ The results from each section of the study 'Jead to a number

implications.

How Colleges Should Accommodate New Clients

_ S1nce more and more adult women are return1ng to college, ways to

1

fac111tate their attendance must be cons1dered In particular, a large’

number of these women are return1ng as partftlmers. If it is true as fo

-~

162



© -84-

5

~

&,

younger more traditjona]-aéed students, part-timers generally get less out of

college than'do'tﬁtse.who attend full-time, new approaches to part-time
education Wi]]fbe needed so that these students can get as much beﬁefjt as;
possible —%rom'the co]1ege expérience. At the same time, it s %mportant to
%ind out whether barriers to the ?u]]-time attendance of adults, particularly
women, exist and rhether these barriers could be removed by explicit actions
on the part of the institutions or of var1ous levels of government. Specific
institutions or programs where adults attend Tu]1 time or where part -time

adults benef1t h1gh1y from their experiences should be 1dent1f1ed and factors

'_1ead1ng to these conditions should be 1so1ated Fina]]y, whether these

: cond1t1ons can be transferred to other 1nst1tut1ons shou]d be-considered._

Other 1nst1tut1onal barr1ers confront1ng a]] adult students and women in
part1cu1ar include: admissions procedures; un1vers1ty regu]at1ons andf
policies like residence requ1rements and espec1a1]y the provisiun of st@dent

aid (H. Astin, 1976).

.Increases in the'attendance of married women in recent years»euggest,
among other tHings,Jthat eertain inStjtuttons‘have been able to make it
easier for women with traditional nesponsibf]tties to go to cdH]ege.x In-depth
analysis would reveal whether day-care faciiities, transitional and counseling

programs, and other services, or nontraditional course scheduling have

facilitated this trend.

[A

As the aduit colleae-going population grows older, special constdération

must be given to their needs. Colleges and universities that have effectively
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.
'served“beop]e in their twentiés.are not necessarily the bnes that Wi1156e
most effective for older returnees.. Moreover,.as older adults become
interested fﬁ‘co]]ege attendance, greater‘conbern for their admissibiﬂity.is
necessary. While adults aré prone to matficulate at open admission; public
‘inStitutions (fhe College Board, 1980), "the utility of hﬁgh schoo]/grades-and
test scores for admissions decisions at/moderate]y or h1gh1y se1ect1ve
1nst1tut1ons is. 1|ke1y to be very 11m1ted SpeC1f1ca11y, older’ ﬁersons will

have lower grade:po1nt averages due to grade inflation in recent years.

. /
Adjustments for this factor must be madef

Since more and more of the adults in college have attended previously,

. - - ‘ ! 3 . .“ - - :
concern for the transferability of previous courses for -degree credits fis

!

necessary. Problems of the vﬁTidity bf courses téken many yeafs earlier will
Ehave to be addreésed. On the one hand, a bhysics course of:iQSO might dn]y

be equivalent to high school physicsitoday. Jet when coﬁr§e$ cén be equated,
particularly coJrsesgfn the humanitieﬁ where Shakespeare's/p]ays, fbr exampTe,
have not changed, perhaps arbitréry tﬁve 1imits for retention of credit

should be removed. If the prediction 1s true that the“numbers of trad1t1ona1—

aged college attenders are declining, then certain 1nst1tut1ons, because of

3
\

their need for bod1es may find it advantageous to fO)Ce students to repeat
courses that they have a]ready taken, thus\generat1ng course enro]]ments and
buéget subsidies. Such’ temptat1ons should pe res1sped,‘s1nce colleges that
do not impose such requirements will almost gertainly Be more attractiVe to

adults seeking degreeé. Lo
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It is cfégr that the proportion of minority-group members who enrolled
in college was higher among adults than among traditional-aged students. Vet
many minority-orientéﬁ programs are aimed at traditional-aged students.
Exceptions to this generalization_should be identified, and their effective-

ness evaluated. -

If moét’adults select two-year colleges, fhe hopes expressed by four-year
institutions that adults will‘make up fOt%tﬁZ declining number of co]]ege-bound
18-to-21-year-olds will bg unfu]ﬁiJﬂed%ﬁﬁMoréover, traditional-aged students in
the two-yeai college sector apparently benefit less from the co]]ege‘eiperience
than do those in four-year institutfons: Thﬁs may be irré]evant for adults;
organizations like the American Association for Community'and Junior Colleges
claim that adults want prbgrams with. a future and the four-year college
‘ cufricu]um does not answer this need. Adults have a vocational orientation
which causes them to seek out two-yeaannd community colleges. - Moreovér,
two§>and,four-year:colleges might be designed to meet different goals: e.g.,

two-year colleges could be geared toward meeting immediate goa]s‘and.four-yéar

colleges toward meeting 1ong—range goals.

Adults perceived a narrower range of choices available to them than’
did'traditional students. The major constraints on adulis Were cost, -location,
and program. If a low status sector. is perceived by working adults to be all
that is available, this may explain their low use of tuition remission ‘

»

programs. Hence senior institutions must mdke greater efforts to give
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their students f1nanc1a1 atd and work opportun1t1es Course offerings may

\

have to be adJusted with respect to time and method of delivery, as well as

content, 'if adults are to be attracted.

While acknow]edg1ng that for ‘many institutions, the most prom1s1ng way
© to maintain enro]lments will be to 1dent1fy and serve new k1nds of students,

Mayhew (1979) points out a number- of dangers and p1tfa]1s

The. first of these dangers is that if new students are served on the
campus itself, their very presence could so alter the character of the
institution that, in the long run, it might lose its appeal to its -
traditional clients. Chatham College has created programs in manage-
ment and communications for adult women that are quite popular. The
proportion of total enrollment that is composed of these women has .
grown and could grow still larger.. However, the women of traditional
college age on campus have begun to- resist the presence of larger
numbers of older women on campus. Should that resistance 1ntens1fy,
it could produce an enrollment crisis in the group of women aged
eighteen to twenty-two. For this reason, in all except the quite ‘
large institutions, programs for new kinds of students might better be
conducted off campus, or at night, ar in the summer, so that participants
will not.mingle with the traditional students. The charm of the idea
of integrating new and traditional students and using underutilized
classroom space and faculty time is offset by the dangers of changing,
for the worse, the public image of the institution. (p. 183)

0f course, there are other.reasons to sebarate programs for adults from‘.
regular Eampus-activities, in particu]ar, convenience to the geographic'énd'
timing needs of adults. In the 1ate 1950 s, during 'the debates over even-
1ng colleges, it was argued that adu]ts benef1tted most from separate pro-

gr ams that-cou]d cater to their special needs (McMahon, 1960). At the same _
time, the probiem of how to prevent the downgrading of tne educational

experience by separating prograns for adults must be considered. Tenured

-
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faculty may not want fo teach off campus or at odd hours, or they may resist
attempts- to develop new curr1cu1a, even 1f enro]]ment declines are the
alternative. The -temptation is fo hire adjunct or part -time facu]ty to teach
édu]ts of f campus, because they are much léss costly, and this practice could
seriously alter the qua]jty oflprogfams {see Solmon, Ochsner & Hurwicz,

11979).

Another of Mayhew's (1979) cautions is particularly relevant to institu-
tions attempting td cultivate a new,adu]p clientele. He warns of misjudging
the potential market for new programs. Since many adults are already attending
college, aintioha] older people must be attfacted-iﬁ order to compensate
for the dec]ining pool ‘of traditional stQéents, and these people might be
harder to convince about the worth of attend1ng col]ege Since more high
school graduates have at tended co]]ege since the 1960s than prev1ous]y,
college will lose some of its lure for adults wantlng to make up for previous
disadvantage. -Breneman and Finn (1978) caution, "And because adult enfo]]ments'
are vocétiona]Ty driven, as the economic value of a college degree declines,
as seems likely, mot{vapion-to eafﬁ the degree will also decréase" (pp.
154-155). However, the long-term ecqnomic value of co]iege degrees fslsti11
unéektain but may'impgove. Thus, attempts to redesign institutions in order

to attract adults must be worked out carefully.

.Academic réputation was a very popular reason given by both adult

and traditional-aged students.for selecting their particular colleges.

[
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- This reason dominated both.éver.tiMe and across institutional types, which.was
| surprising because adults most often attended tw;—year colleges not generally
~“viewed as academically superior to other types of colleges. It could havé
been that students were e%fher‘m§ﬁing comparisohs with othen nearby colleges
with équa]]y low, or lower reputations, or "good academic reputation" could
have been interpfeted fﬁ ways different'from'the:interpretations used in many
national ranking studies (for example, a college known to have a-good auto
répair program might be viewed by some sfﬁdents as having a good academic
reputation). Cfoss {1978) says: "If that 'missing link' can be sﬁpplfed
.[betWeen learners ;ndmresources], thé_]earning sbciety éan be a reality" (p.
43). If fhis is true, cof]eges-—particuTar]y those that offer superiof '
ﬁrograms——shoqu make special efforts to inform potentiai‘adult clients of
what they have to offer. For examp]é, do adults know what choosing a nearby
two-year éo]]ege will mean to them in *en or'fifteen years? Again, those .
peop]é affi]iated with two-year and community colleges feel that national
information on selectivity are not useful to adults because adults' sources
of infokmation on qua]ity are very different from those used by traditional-
. aged students. They believe that adults know the quality of local colleges
and. programs, just as they are aware of the real and unreal pdséibi]ities

facing them.

Although we can list many barriers facing those adults considering
a hetqrn to college, probably the most intereéting (and most complex) ones

involve finances. To understand the financial situation of adults, several

u
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issues must be addressed, parti;u]ar]y the_true costs involved and. the
~sources of funds available to adults, anﬁ the effects of financial constraints‘_
. on their choices. In-most cases, adu]ts'base their decision to attend
collegelon a different set of cost considerétions than thqt“used by students
-of tradjtionaT college age. If_the adult is working, he or sHe may be
- forced to reduce time on the job and, un]esé,paid educational-lean.is
available, a reduction in income c0u1d result. Even high-level professionals
“may find their earnﬁngsfreduéed if they have to cut back on outside consulting
activities to attend coT]ege. Although it might be aréUed that eighteen-year-
old ﬁigh schoo'l graduétes also forego éarnfngs if they attend college, thc
burden of this cost is probably higher for the older student who has fixed
expenses (such as mortgage payments) which the younger student is Qn]ike]y to
incur./ Moreover, adults with yodng childfen are faced with the additional
costs of child care when they must be awéy from home to attend classes.
Hehce,’it is important to know the extent to which adults de]gy entry or
: re—entry-into éol]ege until theﬁe costs ‘are reduced (e.g., when the children

are grown and the house paid for).

Some observers arghe that, to-maximize adult access to institutions
of highgr educétibn,_tuition for adu]p students should be kept as low as
possible.“Instiﬁutions'must providé education at costs that both. the students
and society can affbrd_(Boyer, 1975;.Fulfer, 1978), and per-course fees
should be equalized for part-time and full-time students (Bishop & Van Dyk,

1977; 0'Keefe, 1977), unless, as mentioned previously, there are real differ-

;o
]
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ences in the costs of providing the services.

of course, if there were ways for adults to cover the costs of attending
college, the burden of.these costs would be reduced. And it m1ght be argued
that adults have more sources Sf support than do younger stﬁdents, since more
adults have jobs, the ability to borrow from banks, énd years in which to

accumulate savings.:

The justificatidn for subsidizing adults who atFenduco11ege is comp]icqted.
If the benefité sougﬁt from college are private (that is, if they accrue
only to the studentlaqd not to the larger sociefy), many economists would
argue that public subsidy is unwarranted. "And.most job-related benefits, as
well as leisure-time or consﬁmption benefits, are clearly pfivaté gains.
If, however, a college education is COns{dered a ﬁationa] entitlement: (i.e.,
adults who were denied f1nanc1a1 support earlier when they wou]d have been
e]1g1L1e have a right to that a1d later in life), or if the college educat1on
of aqu]ts js viewed as benef1tt1ng“soc1ety (by increasing socioeconomic - ¢
mobility, enhancfng national productivity, ahd changihg“va]ues, attitudes,
and behavior in socially desirable ways).then the availability of financial
aid to adults becomes a major.concern. Therefore before we can discuss the
adequacy of financial aid for adults, a discussion of their goals and of the

results of their attending college is in order.

It was found that, although most adult freshmen express at leaét[some

concern about Financﬁng their education, part-time adult students
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are significantly less likely to express such concern than are those enrolled
fq]]-time. Not surprisingly, b]a;ks and adults from poorer families had.the
most concern about financing theif college educations, and aqu]t women and

younger adults (22-to-25-years-old) displayed more financial conce;n than men

and older adults did.'

Tﬁe,major sources adults used to finan;e their educations differed from
those of traditional—é@ed freshmen.  Whereas tréditiona]éaged students
tended to rely on famf]y aid and savings from pért—time or summer emﬁ]oyment,
adu]ts tended to rely on personal savings, mi1itary.benefits, or regular’
emp1oyment; Adult undergraduates'were‘a1§o'much more likely fhan were’their
traditiona]—aged counterpart; to borrow in order to finance their college

educations.

Most adults mus£ work to pay for co]]ege..Un]ess colleges at a]]']eve]s;
but particularly the four—yéar institutions, are willing to adjust to this.
need, their attractiveness to adﬁ]t Stédentg wj]] bevlimitéd. In bartitu]ar,
fegu]ar,courses will have to be offered at times when working adu]ts can
attend; This factor is c]early.important iﬁ explaining the lure of the
commubitylco]Jeges for adults. Yet excessive workldb]igations may ]imitﬁthé
impact of cél]ege on adults, and so,. the possibility of offering nonwork aid

must be#recohsidered. .

Adults had better access to federal aid programs than we expected.

¥

Yet their -higher basic living costs.limit the effectiveness of aid programs,
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especially in.ferms of their choice of college and their pérsistence in
| college. The needs tests for adults may have to be different from those
for traditional students. It is 1mportant to know how adu]ts wou]d be
affected by alternative treatments of ability-to- -pay ca]cu]at1ons One
example is independent student status: Should married students be able to

declare themselves independent of spouse for aid eligibility purposes.

GI Bi]]'assistaﬁce has greatly helped many adults réturning to college.

The effects of -the declining availability of such aid muét b2 further analyzed.

Moreover, subsidized 10an.programs are more appealing to adults than to
traditional students.  The recent elimination of income limitations on
certain loan programs may be particularly useful in encouraging adults to
return to and rehain in college. How recent Changes in eligibility réquiré— .
ments for loan programs affect adult attendance is a question that should be

monitored carefully.

- Specific proposa]; for financing the educafion of adu]ﬁs include turning
thé'Basic Educational Opportunity Grant program into an entitlement program
by a110w1ng those trad1t1ona1 students e]1g1b]e for financial aid, but who
choose not to go to co]]ege immediately, to use the a1d at any later po1nt in
.]1fe (B1shop & Van Dyk, 1977). This pr0p03a1 poses some problems, which,
underlie the difficulties adults ;dve in getting f1nanc1a1 aid. If BEOGs are

provided to aid the needy, how can we justify use by adults whose financial

position has greatly improved since their teen-age years.

)

&
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Another problem is that.stede;ts must attend college at least half-time
~~to qualify for BEOGs. Those aduits who attend less than ha]fffime are
ineligible for aid. Should this particularnprOVision of the program be
'changed? The variatjbn in.inStitutiona] and federaﬁ defini;ions regarding
less than full- or partetime stat&s wild a]so.need to be addreesed. Another
question that,reﬁains unansﬁered is: Do adults not receive'hid‘ because they'

do not qua]ify for awards, or because they do not know about programs for

which they are eligible? If the brob]ém is lack of information, some solutions

are obvious.

So far, we have only touched on a'majer e1emeﬁt in ‘the financing of
co]]ege by adults. Most poIny assumes that adu]fs Who work clearly have a
.revenue source to cover ‘at least part if not all of the1r education expenses

However, if employed adu]ts who return to school are used to spendlng (or
-need to spenq) most of their current earn1ngs,- then the1r norma] salar1es
may not.cover thexadditional expenses ofleducation, unless they change their
_1iving standards For these people, the prob]em of finance may simply be one
of 1ncreas1ng demands’ on adequate financial resources and something like a
mortgage payment deferrment'program might he]pl' For others; the unemployed,
who may be at rock bottom %inancia]iy, this'may be the.very reason- they are
retukning to school, despite unemp]dyment regulatiohs which make cb]]ege
attendance i]]eg?1 in the co]]ectioh of benefits. A related issue is
"indepehdent student” status. A married peréon may not be_ab]e to use a

spouse's earnings to pay for college. The question is: How much of an .
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..\‘ ’ . . : .
\ adult's (or spouse‘'s) sa]ary can reasonably be viewed as a source of funding

'\for co]]egé?
\ _

Another set of issues regarding education-work links for édu]ts involves
whb works at what and the impact of occupation on-educétion choices. Ontly
by'iomparfhg the nqnatténde}s with adults in college, can we see whether

the ynemp]oyedbhomemakers or working adu]ﬁs,are more likely to attend. Othér
quesiions arise: Is job level ré]gfgd to propensity to attend? Are men more

» 1ikely, to be working while in co]1e§é~than women are? What are the work
expgrilnces of adult students—finc]uding on—campus/off—campus jobs and number
of hours worked? Do jobs constrain ddults in their.choice of insfitutions?

Is the nqcéssity té work a major rgasdn.for attending part—tfme? If so, do

part-time\ q}tenders work fu]]—t%ﬁe or partétime? What job-related differences

are evident when part-time and full-time adult students are compared?
\ k .

Perhap% the most vital set of issues Felated to the financing of education .
for working\adq]ts‘invoives opportunities to participate in paid educational
leave and for tuftion.remissidn programs sponsored either by the emp]oyef or

by a labor unlion (see Charner, 1980). 

Burkett (1977) has suggeéted that orgaﬁized education be subsidized

by outside agencies such as private philanthropic, state, and national

!

the corporate sector. Other prohosa]s for Jincreasing adult participation in

foundations; so far, most major efforts in this direction seem to come from

higher education include tax allowances (Boyer, 1975; O'Kéefe, 1977) and a

\ S . ;~. .1’71f
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5qpreciaEion'a]1owance for'job obsolescence (London, Wenkert, & Hagstrom,
1963). (Tuition tax_c;edit proposals have not done well in the Congress _
despite.their popd]érity with various“groups.) Yet most adults whola]ready //~
haQé access to Emp1qyer%§ubsidized tuition remjssioﬁ p]an; have not taken /
ladvantage of them. Willard Wirtz (1979) be]iéves that such programs may
represent an economica]!wgy to meet part of the emﬁ]oyee deve]odment costs
and also be valuable to educational administrators whose largest concern has
been about current and prosﬁective declines-in enrollment. Therefore he
says, "there is both curiosity and concern about the apparent gap here betwen
opportunity afforded and opportunity taken" (p. 2). - Others a]soﬁgg%gce thatl
- tuition aid is a significant "untapped resource " (Charner, Knox, LeBel,
Levine, Russell, Shore, 1978). Whether paid educational leave which would
eliminate or reduce opportunity costs of tuition remission programs, would
get more takers is uncertain. And the willingness of many employers to
develop such programs is questioﬁab]e. In some cases, uniohs might-bargain
forlsuch fringe benefits, but the cost of these prqgrams would Le huge.
Providing educational leave from jobs or subsidization by employers
has also been suggested as a means of updz%dng job skills, increasing worker
morale, and so forth (Eide, 1973; Sheats, 1965). Of course, there is a
djfferencé between college attendance and formal or informé] pfograms.offered
by empPoyérs. Many fir be]feve that they tan.pravide relevant information

_more cheaply in-house than by sending workérs back to school. The GI Bill of

Rights for veterans confirms the positive effects of subsidizing educational
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TRy .
undertakings. For example, subsidies substantially increased the educatio

‘attendance of Vietnam veterans. PrevioUs]&, men in the armed forces.were
less likely to. attend coI]ege because they were already undergo1ng on-the-
.tra1n1ng, and the free correspondence schools ava11ab1e to them d1d not fi
the census definition of "school attendance." The-quest}on arises, however
3.Shou1d a returning 21~year;old veteran who enlisted after ﬁigh school and
then Qent on to college after two or threeuyears in the armed forces be

viewed as an adult: in college or as a slightly delayed traditional student

Subsidization of both formal and informa] educat ional activities by
emp1oyers and others must be critically examined._ It adflt: return to'
] education for job advancement, the question of the duration or oersistenc
of the benefits of the endeavor‘is important. The fifty-year—c]d who retu
. to co]iege for job;advancement, will benefit for on]y fifteen &ears or so.
The teenager who goes to college, will be working for forty~five years or
more. Hence, the benefit/cost ratio is highervfor the younger person.
Similarly, as workers get o1d?c{ the employer's incentive to subsidize

their further education declines.

In other coUntries emp]oyees usua]ly stay with one emp]oyer for thei
who]e working careers, but in the Un1ted States, when the emp]oyer provide
job-related training, workers will tend5e1ther to demand salary increases
to leave for other jobs. Hence, the 1ack&of firm 1oyaity‘ﬁjscourages emp 1

“subsidization. Further study is necessary to get a bett2r idea of the ful



98- . .

1

‘range of ltearning activities in which adults participate (particularly those
. - | 3 / .. |
outside-colleges) and to see whether those who use other training methods are

more or less likely than others [to be attending college.
' ) 4
In some ways, the'vaIUe (with respect to job advancement) of returning

to coi1ege depends upon'a person's field of study. The.skills of engineers

become obsolescent more quickly than those of some other workers. Thus,
. . / A}

their skills may need periodic retooling. But most engineers evenbda]]y move
to administrative posts, so- it might be cheaper Qo hire nen1y graduated
engineers than to send those with obsolete skills back to school. Perhaps
gngineers needing their skills uodated should, go back to pysiness schoois"

instead. . . ..

“~The basic question here is: How prevalent is emp]oyer subs1dy, pa1d

_educatlon leave, and tuition rem1ss1on? S1m11?r1y, to what extent do unions

'-ass1st their members to ‘return to co]]ege. Are. workers in union- sponsored -

"2
courses encouraged to take courses oriented toward un1on po]1c1es and act1v1t1e<7

-Does subsidization of educational activities by emp]oyers d1ffer for o]der )
2

and for yo inger workers? Dees suth subs1d1zat1on depend on” a ‘person s f1e1d

jof s;udy and occupat1on? Are differences in participation,rates-by,age,

. {7

f1e1d and other var1ab1es due to d1fferences in the emoloyee's interest in

L

or knowledge of the programs? 3

/;Einally, po]icywmakérs'must know what proportion'of Working adults
are eligible for employer subsidies. Why do many adults no* take'advantage

. ' ' ' By '

R \ S P
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of ‘these programs? . How many do not even know about the pfograms available -
to them through their employers or unions? Is knowlédge of or participation

in such proérams dependent on job level or othérrper$ona] ana‘prﬁor educational

r)
bl 4

.characteristics? These are difficult questions to answer.

<

It seems clear that adults who attend college cbme less wei]lprepared

N

than do;yoghger étudehfs. The only caveat here is that, a]though adults

e V';esponding/tb the CIRP surveys were more ]ike]y’thah traditional students to
- / . e —
Q.

a éay fhat they were less well prepared and-need remediation, the two groups
/ - : L
may-not really differ. Perhaps both groups are ill-prepared, but the adults
’ @t L l . Lo t -
are more realistic;%or perhaps adults are as well prepared but lack ‘the

self-confidence. -

Another @venue.to pursuc with respect to the re]atiVe preparation
6f.pdu1ts'dnd traditional-aged students is to develop mechanisms for reality
Festing.- Institution} should not rely upon adu]ts' own perceptions: or upon
stereotypes. And even competency tests such as the SAT may be misleading,

bo;h because they may have‘bui]t-in biéses and bécause highly éb1e adults may
nét have as much experience in dealing with these tests as recent high school
.graduates-do. Perhap’s personal intefviews coupled with recognition of the
-value of earlier experiences, might enabie bettér assessment.of the.prebaration
and- capabilities of older app]icants. Nevertheless, remediatioh may beg
crdglal, jyst as a more careful consideration of requiremehts, prerequi%ites,

course loads, and course contents are. Institutions may have to choose

< 1vs
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.between attempting to bring adults up to generally accepted standards,

and changing these standards to make them more consistent with the purposés
adults - have for returning to college. But there is some fear that changed

st andards wi11<éﬁd up és 1ower'standafds. Although changing standards may be
easier and more appealing to this potential c]ieﬁtele in the sﬁort run,‘the
former may.yfe]d greater payoffs over time. Additionally, as adu]fé indicate
their ‘interest in and concern for program QUality}as_a majo} factor in
matriculation decisions, lowering standards would be counter to the besf
interests of the institution and their adult students. The goal of adult
dégree programs énd-federa] po]icy,-obvious1y is not to create a two tier
structure for degree qya]ity. Who should pay for the efforts to deal with
poorly prepared adults in co]iege is a vital economic énd-educationa].issue.-o
But ignoring the prbb1em of lack of preparation, if it does exist, will both

limit adult enro]fmeltS'and minimize the benefits for those who dd attend.

A major factor in the. college choice of adU]t students is that they
must usually live at home. This §4tuation‘may1not be 1mmutab1é: _Adu]ts
might be'wi1]ing.to_11ve on or near cémpus if sdbsidized housing were. more
available to ghem. At present, however, most colleges cannot offer their
adult student; satisfactory housing, an unfortunate fact given the considerable
evidence that traditional students Senefit greatly frdm 1iving;0n campus andr |
the undeniable fact that adult students who live in of f-campus housing (other
than their own honies) must'shou]der heavy_finéncfal burdens. .As a result,

adult students become immobile and are forced to attend colleges néar their

homes.
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Since the degree éspirationsrbf aduits are somewhat lower than those of
traditiohal students (pefhap§ merely bécause their goals are more specific to
begin with, or their .goal is not to attain a degree), colleges must be chary
i extrapolating the upper division or graduate enrcollménts_of adults from
their attendance rates in the.f%rét year. Moreover, the possiBility ofﬁlv
developing programs to'rafse the aspirations-of feturning %ﬁu]ts should be
considered. Despite'their initial disadVantages'jn preparation or'sélf-confi-
denfe, some‘suggest‘fhat adult students are better prepared‘than their
- younger countergart%lbecause they are prepafed in other ways, that is,
mot ivated to make the effort and ready to work -- more focused in their

‘learning.

Our data clearly shOthhat.most adult freshmen are in college to make
up for previous disadvéntages of to get ahead in their éarecrs. The data
base does not inc]ude_many members of the uppérfmiddie class who aré seekihé
]eisuré—time consumption qctiVities, as is indicated b} the preponderance
of students Ehoosfng majoré and‘careers=in business to the exclusion of
the humanities, in particular. Moreover, the-adult students in the HERI
data base have life goalé cente}ing on work and-status rather'}han on -
leisure. Particular note of this finding mﬁst beutaken by hum;nities‘dépa;t-

‘ments who hope to solve their declining enrofﬁment prob]éms by replacing
‘traditional-aged students with adults (Solmon, Ochsner, & Hurwicz, 1979).
..Moreover,_colleées which hope to get adu]tsiinto any major and then to
‘redistribute enroflmentrbaséd_incoﬁes’aﬁong depaftments must Ybe nrepéred to

open and’expand their business p(ogrém and firms should couch offers to

8!
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employees of opportunities to rgturn_to“schoo1 in terms of career .advancement

rathér than leisure time activity alone.

Since virtually all research on college impact and on the vaiue-of a
c011age edudation has concentrated on the traditional 18-to-22-year-old
‘student, our notions of good educational bb]icy and practfce“afe based
on this group, and-we may have to revise these notions when evaluating higher

- education for adults, as is clearly demonstrated by the work of‘Alaxander ,

Astin. In Four Critical Years (1977), Astin concludes that (traditional-aged)

students get more out of co]]egezif they "get involved":

- The fact that most measures of student involvement are associated .
with greater-than-average changes in entering student character1st1cs

- supports the hypothesis that many changes after college entry may be -
attributed in part to the college exper1ence rather than to maturation.
For certain outcomes, student involvement is more strong]y associated
with change than either” enter1ng freshman character1st1cs or institu-
tijonal characteristics. There is, to be sure, some confounding of
involivement with other factors. Students who live in college dormitories

- ratper than at home, for example, tend to come from more affluent :
families and are more likely to attend four-year rather than two-year
colleges.  Nevertheless, involvement measures are strongly associated

. with many outctmes even after the effects of student and institutional
characteristics are considered. Major findings for nine forms of
involvement are summarized: p1ace of residence, honors programs,
undergraduate research participation, social fraternities, and soror-
ities, academic involvement, student-faculty interaction, athletic '
involvement, involvement in student government, and verbal aggressive-

ness. (p. 220)
Adults usually do not get as involved during college as do tfaditionai-
aged students (particularly in nonacademic spheres). They‘1ivé of f campus

rather than in residence ha]ds. They are likely-to attend part-time rather

-

me - s
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than full-time. They get'1ess_nonreturnae1e -financia] aid, take out more
loans, and'are forced to Work off-campus ratherxthan as research assistants.
They generally do not participate in, extracurricu1ar aCtivities athlet1cs,
or student government. They do not get pledged to fratern1t1es or’ soror1t1es
And they rarely have as much time to interact with faculty as do students who
are "a1ways'on canaus." Thus, some might argue that either we must be
resigned that they'will beaefit less from the experience, or we must effect
changes in our institutiens of higher education to facilitate adult involve-

ment (McMahon, 1960).

G

Iflthe model of the fraditiona1 student is app]ied; it appears that
adults are deprived of 1mportant 1earn1ng exper1ences and will not deve1op
the same h1gh motlvat1on to beneflt from col]ege that younger, more involved
students have. Hence they will benefit ]ess'from_college attendance. But’
why shou]d.fhe same mode1.be used for add]ts and for younger students? The
former enter college’with different goals aﬁd_motives than those of traditioga]
students. ,Presumably, aQu]fs'have,a1ready "grown up' and so do not need

!

college to help them mature. Moreover, adults have to make greater sacrifices

%

to attend college than do recent high school graduates. Thus, it seems
reaTistic to assume that" adults ‘are less in need of the motivational behefits

"of involvement.

-

Moreover, adults generally are highly involved in the academic aspects

of college. A recent study by C. Robert Pace (1979) seems to confirm thAs
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)
.

" view.: He f1nds that adu]t students exert a higher qua]1ty of effort than

de younger students in library use, classroom or course 1earn1ng, facu]ty

r \\

contact, wr1t1ng experiences and scientific ]aboratory work, but a lower
quality of effort in a multitude of nonacademic or extracurricular activities.

Thus, adults attend college to maximize their;academic and“intél]ectua] gains
s e ' \ '
rather than to gain a “whole Tife experience." Yet adu1ts report’ more qmpact

\
\

("gains") than do trad1t1ona1 students in intellectual and personal deve]opment

i N
areas (Green, 1980). Nor shou1d we assume that th1s att1tude is’ wrong. - AN

After all, adults are usua]]y busy with other types of noncollege activitieS'
family, work, leisure. These arguments 1ead to the conclusion. that ef forts
to restructure higher education so that adults can part1c1pate in the same
.ways as trad1t1ona1 students do may be misdirected, as well as costly and.

d]ff1cu1t to ach1eve Neverthe]ess, as already noted, co]]eges should make

\. . -

- certain changes to fac111tate adult access, cho1ce, and persistence and to
ensure that from the co]]ege exper1ence, adults get those benefits which they

-

seek and which are socia11y desirabieu
These adaptations become particularly important when we recognize the ¢ -
o a1ternatiue forms of education available to aduits. It must be stressed that
the HERI adult sample inc1udes only those aduTthtudents outside extension
_ prograns  This may explain why certain stereotypes of return1ng adults are
not conf1rmed here However, in ant1c1pat1ng a huge flow of adults into

traditional curr1cula, colleges must be aware that]extenSIOn,‘as well

“as informal Tlearning settings of many types are their greatest competitors.

.
I
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‘The 1iterature.on edu1ts in education attests tohthqqnany different
forms that the education of adults can_ take. Harringtonﬁl(1977) po1nts out
that there are d1fferences between adult education, cont1nu1ng educat1on, and,
rextens1on. Aceord1ng to Harrington, adult.education serves.."those who have
compjeted_or.interrupted-their-schooling and are entering a cat]ege or
university or are coming into contact with.a.higher edutation program after
_an interrél away from the classroom" (p. xii). Continuing education, though
often used as 5 synonym for adult enucetion; is used by Harrington.to refer

to those returning to school to build on previous»treining.H-Extension eovers
both formal and informal activities of‘higher education,'but‘itvdiffers from.
adult education in that it anplies to youthfu1 students.asiwell as tb_adu]ts
and is little used by private colleges and un1vers1t1es 'Herrfngten therefore

refers to extens1on as spec1f1c work of cooperat1ve extension and of general

extens10n divisions.

chers do not c]ear]y‘distinguish:between different types of edueatjen
\ . . for adulgs. For example, Ziegler (1972) sees recurrent education as one
| \\\ possible future model for aault education. Recurrent educat]on is seen by
\\the 0rgan1sat1on for Economic Cooperat1on and Deve]opment (1973) as a]ternat1ng‘
1nc1denta1 and 1:fe1ong 1earn1ng with more organized and 1ntent1ona] educational

opportun1t1es Gass (1973) believes that recurrent educatidn . is possibly the

best hope for connecting careers, education, and the economic system.

[

The distinction'made by some between education and learning becomes

important here‘(Organisqtion for Economic Cooperation and Development, 1973),

9 .
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Learntng.is seen as being necessary for surviQa] and.taking place in mahy
situatiqns. Education on the other hand, fnvofves organized and structured
learning activittes confined to an intentionally creatéd situation. Therefore,
while learning eanﬂbe part of the 11fe10hg,1earnihg movement, education

cannqt because it occurs only at é very spetif{c.time and'p]ace. This
distinctéon is questidhebje when eﬁbi}ed to the adult popu]atioh becadse

adults are more likely than thaditiona]—aged students to learn or become:
educated at many dffférent types of educational institutioqs.” Most see
eddcation as part of a broader endeavor included within the framework of

lifelong learning.

The education of adults takes'e1ace in a variety of settinQS' e.g., .
formal co]]eges, 1nforma1 reading, and courses offered by DIS1neSSES, the

‘ m111tary, the YMCA churches and so on (The Adv‘sqry Panel on Research Needs-
in Lifelong Learning durlng-Adu]thood, 1978).. As mentioned earlier, there'is
much ]itehatdre.on the evening college movement pub]dshed dﬁring the late
1950s and eah]y 1960s. Eventng colleges -are merely degree-grantind colleges
for part-time. students (McMahon, 1960). Thesohvtous characteristic differen-
t]at1ng the evening college from other co11eges is the time when the classes
are held. Another character1st1c is 1ts 1nherent function of prov1d1ng
h1gher educat1on for part -time adult students who must spend dayt]me hours in

other pursurts These people may be seeking degrees or not The evening

co]]ege movement worked against preventlng higher educat1on from becom1ng an & '

O

economic class pr1v1]ege in America. 3 !
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Specific proposals “for a]ternatives to formal adult educationa] programs

=

include the extended campus, the special adult degree, individualized study,
external degree programs, summer school, the educational passport, the
continuing education unit (CEU), and provision of educational ieave from

jobs.

Schlaver (1977) describes many of these alternatives. The external

campus involves external study under existihg curricula that- leads to a
§ . :
traditional degree. With this alternative, adjustments are made in scheduling--

time and pJace, residency requirements, and -delivery systems. The special
‘aduit degree involves programs where objectives, curriculum -content, and

methodoiogy meet the special needs and interests of adults. Most of these

prograﬁs'provide a broad 1i:aral ra aer than vocational or professional

education. Individualized study invoives making learning contracts which

apply to work as we]i as to study. Under this arrangement, the institution"
' sponsoring the individua1 specifies a bare minimum of general requirements

External degree programs give speCific attention to the eva1uation cf knowledge -

|
from experience rather~than from course wo.k.' 3

4

. Summer schooigand thgfeoucationa]'passport (Harrington, 1577; Summerskill

& Osander, 1975) have been“suggested'as_aiternativés for adu]t']earning

to augment the'traditiona] educationa] opportunities available in formal |

educationa] institutions The educational passport is an order]y record

*

*of achievemeits (i. e. > credentials for the educationa] wor]d) that can be
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3,
presented, as a student moves throu,n the educational systemgénd the
business wortd. Continuing Education Units (CEU) discussed by Harrington
(1977) were recentTy introduced as a measure of participation in noncredit

courses.

-

If they areito attract new adﬁ]ts to their programs, traditjona] colleges
and universities;mUSt be awére of the efforks of théir competdtors in brjnging
education to o]der Ameriééns. Three cogrses-a;e open to ‘them: They can make
the necc.sary adaptation within tHeir present centexté (assumfng that they
kan_what changes are necesssafy)gIthey“égﬁ‘try to rep]icaée,what_extension,
noncollegiate; and 1nforma1'settin§8”offer; or they qén remain as they ‘
ére——va]uable only to those adults.who caﬁ cope with theifﬁdemands. The
choice of one of these courses will determine the.impact of adults bn our

colleges- and of our.colleges on adults.

-

-
~
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Reasons Noted by Adult Male éégbbhdents as "Very Important"
~1n Selecting This College, by Marital Statu;, Year and Sex
(in percentages)

<Table A<

v /
"~ Reasons Marital Status and Year « /
| ]
m
. Married,  Married, o Married, . Harried,
© Mot - Tiving with not'Tiving - Mot living with nZ{ l1v1ng
Married  spouse  with-spouse  married  spouse th spouse
Relative/parent CfF 7 i 2 9
Friend 1 al 14 0 9 14
Guidance counselor 6 5 5 b § b
Teacher 4 2 - 3 4 3 2
College representative recruited me 3 2 5 3 2 b
Opportunity to Tive away from home b 1 6 /
Low tuition 28 3 3 18 0, 25
Acadenic reputation of the college X 40 T K 2 - &
Offéred financial assistance [ I, 2 16 13 ERE
Special educational program offered 3 38 Az 3 32 4
[ was not accepted anywhere else | - ] 3
[ wanted to live at home 11 0 13 0% 16
Someone who fad been here before : a : | o '
advisedmetogo " S T 0 16 4 2l
[ could not get a job.| - 9 8 12 BREY
[t will help ne get : better job Y 65 10 .
' / :
/‘ ‘
/
/
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Reasons Noted by Adult Female Respondents as "Very Important”

Table A-2

in Selecting This College, by Marital Status, Year and Sex
(in percent ages)

N

It will help-me get a better job

Reasons Marital Status and Year
195 1978
Mareied,  Married, Married,  Married,
Not  Tiving with not living Mot Tiving with not living
Married - spouse  With spouse  married  spouse  with spouse
Relative/parent - 6 ] 4 4 b
Friend 12 1 15 12 g 12
Guidance counselor b b 10 b 4 b
Teacher 4 3 4 4 ? 4
College representative recruited me 3 2 4 3 2 i
Opportunity to Tive away from home ] l { ‘
Low tuition 3 39 i 27 /4 24
~ Academic reputation of the college J 48 X ol 45 9
(ffered financial assistance 26 14 30 3 12 3
Special educational program offered 4 0 . AT 4
- [ was not accepted anywhere else A 1
[ wanted to Yive at home 19 - 4f 25 19 48 26
Someane who had been here before
advised me to go 20 20 26 Y 15 2
I could not get a job 1l 8 17 |
70 n 84
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Table A-3

o

F nancial Concern of Adult Respondents, by Marital Status and Vear

-~ [in percent ages) TR

Financial Concern -

Marital Status and Vear

1975 ‘ 1978

Married, . Married, :  Married,  Married,
Mot Tiving with not living ot Tiving with not living
Married,  spouse.  with Spouse  married  spouse  with spouse
No concern 0 4% 2 -2 i 24
Some concern {0 7 . kW 4]
Major concern kit [ 4 0019 3




.Table A-4

Financial Concern of Adult Respondents, by Year and Enrollment Status
. ' (in percentages)

~

Financial h - ' Enrollment Status
Concern B ) - and Year
: 1974 1978

£ Part-  Full- Part-  Full-

time time time time

No concern . 58 35 .47 28
Some concern ' ' e 39 - 36 43
Major concern . : 15. 26 17 29

s}




) Taple -5
Source of First Year's Educat10na1 Expenses for White Adult Respondents,
by Institutional Type and Year

.(in percentages)

-

Source of First Year's Educational Expenses — Institutional Type and‘Year'

9% S

AL AL AT M AL A A
-year  b-year univer- black  2-year  d-year univer-

AL

black

colleges colleges sities colleges colleges colleges sities colleges

Parental, family aid, or gifts 18 e 0 b, ~ B 2 2
Grants and Scholarshi ips: | | s
Basic Educational Opportunity Grant 13 18 15 919 20 19
Supplemental Educational Opportunity Grant 5 7 b 6 5 6 7
CnTlege work-study grant b 12 Y 13 4 9 9
State scholarship or grant 8 16 1 1 8 B, W
- College grant (other than sbove) 4 12 11
JLocal or private scholarship or grant 4 12 / ! ,
Other private grant | o I -3 3
Loans: “ | X
~Tederally quaranteed student loan 8 2 17 l 7 16 16
~ National direct student Toan 3 12 .8 3 8 10
~Loan from college ) - A 2 3 4
Other Toan m 5 ¢ 7 3 2 3 5
Work and Savings: . |
Part-Line or sumer work | Y. 5 48
Other part-time work while atfending - C .
college - : ¢ | | 2 2 35
- Full-time work while attend1ng college o - 16 12
Full-time work - 3 8 0 B
Savings from summer work . S 13 yA 28
Personal savings ¥ 7l 4 15 18 2
Spouse | 35 3 8 % 003 18 18
- Gl benefits from your mili tary service a 3% Q0 3 17 16 18
Federal benefits from parent's mi Titary
service - . 2 2 2 0 l I |
Parent's soc1a! security benefits 2 -l 2 0 ] 2 ]
Other E | 10 .10 12 7 b
]ljllky(j

IText Providad by ERIC.
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Table A6

“Source of First Year's Educational Expenses for Black Adult Respondents,
by Instititional Type and Year
(in percentages)

Source of First Year's fducational Fxpenses ThstitutTona] Type and Year

0

L T R (| i
-year  &-year univer- black " 2-year  -year -univer- bldck

Tt colleges colleges sities colleqes colleges colleges si t1es colleges
Pléental, fanily aid, or'gifts 14 2l 15 20 I § I A,‘. 20
Grants and Scholarships: | . o S

Basic tducational Upportunity Grant ¥ 40 n N X £ 5 g
Supplemental Educational Opportunity brant 13 AT 8 o, 10 1] 12
~ College work-study grant 1 24 ) 810, 8 15 14
State scholarship or grant 10 - 2 ] - 8 mn. 19 2 8
Cotlege grant (other than" above) | . b 4 12 4
Local or private scholarship or grant ] 12 0 7 . ’
Other private grant - - | 3 5o 2 3
Loans: - o |
"~ Tederally quaranteed student loan B 4 0 ] 12 12 7
National direct student Toan | -9 14 23 10 b - 9 I b
Loan from collzge o | 2 4 4 3
Other Toan | 6 10 10 b 2 2 " 2
Hork and Savings: g - o
- Part-tine or sumer work | 2 4 3 3 |
Other part-t ime work while attending | |
college . - S I K/ 15 14
Full-tine work while attending college - o [N 13 19
"Full-time work , b 3 B4 | |
Savings from summer work . . 5 0 - 10
Personal savings ‘ . 18 k] 17 2 4 6 6 /
Spouse ' 19 23 14 o - .4 b 5 |
6 benefits from your military service 45 " & b5 8 11 16
Federal benefits from parent's military ° i | |
service - " 5 4 2 3o 2] 2. 2
Parent's social security benef1ts 5 5 3 2 2 2 ] 2.

Other | o L A 6 5 6 f




Source of First Year's Edumatlonal Expenses for "Other". Adul
. by Inst tutional Type and Vear

Tablz A-7

t Respondents,

a
l-‘..

Voo - {in percentages)
Source of First Year's Educational Txpenses ~Institutional Type and Vear
1974
Al Al AN A AN Al Al A
-year d-year wniver- black  2-year  Leyear univer- Dlack |
colleges colleges sities colleges colleges col]eges sities colleges
Parental, family aid,-or gifts 5 . W 3l 59 2 29 28. 45
“Grants and Scholarships: - | | -
basic tducational Upportunity Grant 2 0 £ ) 2 35 ) 14
Supplemental Educstional Opportunity Grant 10 b .0 0 / 1 13 4
College work-study grant i 6 - 08 3 b 1 [ ]
State scholarship or grant ] 2. 14 7 L TN I I A
- College grant (other than above) i 2 6 5
Local. Or private scholarship or grant b 19 20 17 ' :
Other private grant Y 5. b 4 5
Loans: : ‘ '
“Tederally guaranteed student, Toan § 2 AN 5. 9 9 4
“National direct student loan 4 0 .. 5 4 8 0 4
* boan from college : 2 2 4 2
Oher o« A R T T T T
Work and Savings: - ‘ , :
- Part-tine or summer work 35 56 AT -
Other part-tine work while attend1ng . ' : |
college S0 28 15
Full-time work while attending co]leqe ' - | 18 9 . B 12
- Full-time work 46 30 20 oo '
¢ Savings fron sumer work ‘_ 12 15 2 10
“Personal savings 28 R 44 4 10 12 15 8
Spouse - 2 18 28 9 14 ] 12 ]
61 benefits from your m111tary service a - 2 29 10 12 14 9 b
Federal benefits from parent's military t .
service 5 (] 20 . 1 . b
Parent's social security benefits - 4 © 2 § 0 1 1 1 0
thher | 1 17 1 18 b b 3

[Kc‘

Aruitoxt provided by Eic:



Table A-8 o

tiahd

Source of First Year's Educational Expenses of Aduit Respondents,
. : ‘ ' by Year and Enrollment Status

5 . . ' {percent responding "source")
Source of First Year's ' Enrotlment Status
Educational Expenses - .and Year
1974 1978
.- IR : _Part- Full- Part- Full-
: . . - time time - _ t ime t ime
Parental, fam11yza1d, or. gifts 13 .. 26 - 10 21
".Basic Educat1ona] @pportunity Grant 7 - 26 9 30
Supplemental Educational 0pportun1ty Grant o 4 . ~10 2 9
‘College Work-study grant 3 13 2 10
State scholarship or grant _ -3 14 2 14
Collega grant- (otirer than above) : _ -' ' 2 10
Local’ or pr;;QEQ/Zcholarsh1p or grant . 3 9 :
Other privgte :grant - 2 .3
Federallyuaranteed student loan 5 17 3 13
Mational direct student 1lcan 2 11 1 - 8
Lcan from the college - i .1 3
Other loan . N . 4 8 2 4
. Part-time or summer work T - 19 .50
. . Other part-tihe work while’ "attending .
.~ coltlege . ’ 12 26
-Full-time work while attending college o , ‘ 39 8
Full-time work . 61 - 25 - '
Savings from summer work 6 19
Personal savings - . _ 25 -39 10 17
Spouse 34 . 27 23 15
GI benefits from your military service T 29. 45 -9 17
Federal benefits from your parent’'s o )
4 m1]1tary service 2 3 = 1 1
Parent's Social Security benef1ts : o 2 3 : 1 2.
Other 10 11 5 6




Table A-9

;“ ‘ Source of First Year's Educational Expenses for Adult Respondents,
by Marital Status and Year
(in percentages)
' \
Sources of First Year's Marital Status and,Year ’
Educational Expenses | |
> S “"“Marriéd;““'““M&Ffiéd;”ww““""‘“”m"““”"”Méﬁf{éd:”“"‘MMEFF?EHZN*M"

Not lving with —not Tiving Mot living with not living

Jarried” spouse  with spouse  marriéd  spouse  with spouse

Parental, family aid, or gifts 30 12 16 25 9 12

Grants and Scholarships: ' | o S . ,
Basic Educational Opportunity Grant 2 14 1 | 14 4
Supplemental Educational Opportunity Grant 10 4 12 | 9 4 ‘ﬁ%
College work-study grant 12 b 13 1 4 10
‘State scholarship or grant 14 8 12 14 8 15
College grant (other than above) 10 6 g
Local or private scholarship or grant 8 b 6
Other-private grant - ) 3 2 4

Loans: a .

~Tederally guaranteed student loaf 48 9 13 9 10
National direct student loan 10 5 10 8 § ]

- Loan from college -~~~ - - o R 4 2 3
Other loan 6 & b 4 2 2

Work and Savings: |

- Part-twme or summer work ' 4 2 30
Other part-time work while attending . A _ .

college . g : 8 1 [

Full-time work while attending college | [ b 13
Full-time work | 28 2 2] ‘

Savings from summer work . | 23 g8 . 6
‘Personal savings . qmﬁ¥3$h 40 26 20 18 | R
Spouse | P 2 5l 13 o] 44 b
81 benefits From yoar m1]1tary service 33 8 28 15 18 R

Federal: benef1ts from parent’ s m111tary s ; |
service .. 2 2 2 b o]
© Parent's soc i3] secur1ty benefits - 3 [ 3 .2 0 2

Other T B 16 A S




- Table A0 -

Source of First Year's Educational Expenses for Male Adult Respondents,
by Marital Status and Year '
(in percentages)-

Marital Status and Year

source of First Year's Educational Expenses

1975 I
Married, - Married, Married,  Married,
Mot _living with....not- 11v1ng Not:--tiving with=-not-1iving
Married  spouse  with'spouse married spouse - with spouse
Parental, family aid, or gifts 33 9 . 20 9 8 25
Grants and Scholarships: | | -
Basic Educational Upportunity Grant A 21 24 18 24
Supplemental Educational Opportunity Grant 8 4 8 8 5 -]
College work-study grant N 5 8 - 5 13
State scholarship or grant 12 8 ‘0 13 9 14
College grant (other than above) g 6 9
Local or private scholarship or grant / 4 5 _
Other private grant | 3 3 1
Loans: "
~Federally quaranteed student loan 13 g 8§ 12 9 i
- National direct student loan 8 4 11 <] 5 5
Loan from college | 3 2 3
~ QOther Toan b 4 / 4 2 3
Work and Savings:
Part-time or summer work 49 2 3
Other "part-t ime work wh1]e attending :
college 29 20 14
Full-tine work while attending college ‘. ' 14 2 17
Full=time work %6 36 33
Savings from summer work - | o . 1 13
- Personal savings 5 . 3 20 18 14 9
~ Spouse. - 1 28 S 1 ©2 5
6l benefits from your m111tary service K2 14 62 26 A 3
Federal benefits from parent S m1]1tary ‘ \
service 3 4 4 2 2 2
- Parent's social security benefits . 2 ] R 2 I 2
~ Other 8 . n 6 1 b

[:[z\y(:()a)

Aruitoxt provided by Eic:



Source of F1rst Vear's Educational Expenses for Female Adult Respondents
by Marital Status and Year
(in percentages)

.Table A-1]

B

Marital Status and Vear

Sources of First Vear's Educational Expenses

B 178
Married,  Married, Married,  Married,
oMot living with not living. ~ Not  living with not living
B ' Married  spouse . with spouse , married  spouse  with spouse
Parental, fanily aid, or qifts 27 16 14 22 9 8
Grants and Scholarships:
Basic tducational Opportunity Grant 35 15 5 3 13 5]
Supplemental Educational Opportunity Grant 13 5 15 1 3. 12
College work-study grant 15 4 ] 12 3 g
State scholarship or grant 16 8 15 14 8 15
College grant (other than above) | | 10 5 g
Local or private scholarship or grant 9 ] /
Other private grant . 3 2 3
Loans: ‘
~Tederally guaranteed student Toan gl 9 10 13 g 10
Nétfonal direct student loan 12 5 10 10 4 /
“Loan from college : 4 2 3
Other Toan ] 5 5 3 3 2
Hork and Savings: o - ‘
Part-time or summer work 42 2 28
Other part-time work while attending . |
college 28 . 6
Full-time work while attending colleqe ) - L 15 1 12
Full-time work 3 20 U .
Savings from sunmer work | I 19 6 4
~ Personal savings 36 30 0 16 13 6 .
Spouse 2 N 16 1 56 6 °
- G benefits from your military: service § b b o 4 4
Federal benefits from parent's military | : -
service . ] 1 0 1 0 0
Parknt's social. security benefats o 4 -1 3 .2 0 2
Other 16 ] 19 8 4 8

Tt
I:IQ\V(Z

Aruitoxt provided by Eic:

I



Table A-12

Source of First Year's Educational Expenses for Adult Respondents,
by Father's Educational Attainment and Year
([in percentages)

Source of First Year's Educational Expenses ~ Father's Edcatonal Attzinment and Vear

Gramer Sone High Post-  Gramer Sone  High Post-
schoal high ~school Some College graduate school  high school  Some College graduate
or_less school graduate colleqe dgree degree or less school graduate college degree degree

Parental, family aid, or gifts [ A Y A R T 2N B
Grants and Scholarships: _ : AN
oasic Educational Gpportunity Grant 6 0 0 13 16 2 0 \\\ 2 2 96

Suplenenta] Educations] Opportwnity Grant 11 9 7 g 5§ g 7 N R T
College work-study grant -

L 9 10 10 12 10 § 9\\\ 8 8 8
State scholarship or grant ‘ oo 12 1 10 B3, n K.Y 13 0 N
College grant other than above) | 8 g9 9 9. 3
Local or-private scirfarship.or grant 8§ 7. % § 8 00 | ‘
Other private grant . | ‘ 4 2 3 I3 3
Loans:- | ' ‘ \ . |
. Federally quaranteed student Toan X I A T [ ¢ - N n Boowon
National-direct student loan 88 8 g (R 5 8 8 76
Loan from college / 3 3 4 3 I
Other loan ' 76 1 8 6 8 3 I3 4 3o
bork and Savings: o o - '
- fartetme orsumerwork ¥ W B g 5 5 | _
Other part-tine work while attending . ' )
college o ' ‘ B2 8 N 7
Full-time work while attending college | | ~ B =6 0 [ PR
Full-tfe work B 0¥ 0w ¥ N B o
Savings from Summer work : - L L | ) N T X X
" Personal savings 8 X ¥ 8 8 N BV a8 »
- Spouse ‘ 8 -0 8 & T T I A
bl benefits from your military service B8 8 % 8% BB 6 8 R
- Federal benefits from parent's military L o - , L |
service O R 2 2 | l -
Parent's socizl security benefits A : ' |
Other 4 | S A R 0 2. % 7 Foog 6 .6 5

[
[
[
£
P - .N
0~
_—
—
—_—
[

20




~ Taple A-13.

Marital Status of Adult Respondents, by Probable Major and Vear
(in percent ages)

?

| Probable Major | Tarital Statis and Tear

Married,  Married, lerried, . Warried,
““M@mmwwwwangWWWWMMMwmmwMM”HMMM not Tiving
: Married”  spouse  with spouse  married spouse  with spouse

Agriculture
Biological sciences
Business S | 1
Educat ion
Engineering**
English » |
Health professional 1

~ History and political science
Humanit ies
Fing artst*
Mathematics and statistics

. Physical sciences
Preprofessional*
Social science

- . (ther fields (technical)**
Other fields (nontechaical)*
Undecided

™o

—_—
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14
10
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T et —
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The whole category of preprofessional major was not'available in 1975,

-~ ™In 1978, the category of fine arts included architecture' and the category of other fiefds'(tecﬁnical) included -
other professional. In 1975, fife arts was included in'the engineering category and other professional was included
in other fields (nontechnical). These four majors are therefore, not directly.comparable across the two years.







. )

In an attempt to gain more ihsight into the eo]1egiate experiences of
adult and £raditiona1—aged students, a subsample of respendents te the
HERI-administéred 1977 follow-up of the 1970 freshman cohort was analyzed.
The various foi]ow-ud-surveys issued by HERI (with theﬂsupport of a number bf
different funding agenCies) include post- tests of freshman survey items and

*
1tems specific to the interests of the sponsoring group(s)

Out of the 28,599 questionhairéé that were sent to the 180,000 CIRP

'respondents of f970, a sample of 9,039 students were drawn for the current

analysis. Of the 9,039 respondents on which this analysis was based, only

)

-134 or” 1.5 percent of the respondents were classified as adults when they

were college freshmen in 1970. Since the sample of adults available for

analysis is quite small and the respndents were randomly selected and were

'not necessarily representatiye of all those that responded to the 1970

A

survey, the results cannot be genera]iied to all adu]ts in postsecondary .,

education.

In addition to providing pre]iminary:1ongitudina] analysis .of this

i subgrbup of adults, the 1977 follow-up dg%a-a1lows us to examine career

-

‘ outcomes 1nformat1on The 1nformat10n yielded from such an analysis also has

specra] value in show1ng the poss1b111t1es of bu11d1ng upon current work by
resurveying cohorts or adults who attended college and reSpondended to the

CIRP survey when they were freshmen. . -
c K
_ ) E )

The data presented here are part of a larger study funded by the Natjonal
Institute of Education {Grant No. 76-0080). Supplemental funds were also
provided by the Rockefeller Found?¢1on and the College Placement Council
Foundation.

. . '
| 2
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_\ The Decision to Enter College

‘ According to the follow-up data, the primary reason that freshmen have
b for'attending collega is to get a better job (Table B-1). At Tleast 70 per-
cent of both'those who were of traditiona] age and those who were over 21
at the time they entered college c1ted this reason as very important. Get-
t1ng a better job was much less 11ke1y to be a consideration for s1ng1e :
students- than fortmarr1ed ones; the exception was older s1ng1e women, who“
were more likely to cite this reason than were older married women. It o
would seem, then, that institutions wishing to attract either more tradi- g

tional students or more adult students shouid lessen their emphasis on

students’ oersona1, inte]]ectua], and social development in favor of a more
career- centered or1entat1on |

The next most common reasons g1ven for attend1ng co11ege——c1ted by \\\ |

o about ha]f.or more of both groups—— were to~1earn more about the1r,1nterests: __K\

\to\gain a oenera1 edocation,_to make more money, and to improve.their aca- = \\

dem}c\abi1ities Learning}about toptcs of interest and gaining a genera1

educat:on and appreciation of ideas were more 1mportant to women than to

men ard to the older respondents, especially if they were s1ng]e, than to

the younger The women who responded to the fo]]ow up. survey were more

1nterested in 1mprov1ng their academic ab111t1es than the men_were, espe—

c1a11y if they were.o]der and marr1ed .Married women c1ted thds .reason - |

more often than did s1ng1e women, and single men gave th1s reason more

frequent]y than d1d marr1ed men. The men surveyed were more concerned than

were the women with making more money. Making more money was given as a

reason for entering college more frequently by older respondents and those

‘T\ o 215



(\
Tab1e B-1

-

- Very Important Factors in Decision to Attend Co11e§e, by Age
o (in percentages) - '

Very Important Factors in Dec1s}on : i .v‘ Agg'f;'
to Attend College ¢ : " '
C- Under 22 Over 22
Years of Years of
- hge . Age
To hrepafé for graduate or'préfe;sjona1 school T 16 19
To improve academic abilities S 54 - 52
To'congribute more to myicommunity ' B 17 | 21
Té get-a'better job | : , | _ - 75 : 70
To make more money | ‘ o , 55.f Ji < 57
To géfh a general education and appre;iation of ideas 61 63'
To Jeénn more abopt~things that inierest me: C ; =70 ,. 70
~ To meet new and jnté%estingvpeopie_-. . ] _: 40 : 8-
1To get fhvo]ved.%n extracurri;u1ar'college activﬁties ; 11 ' 4 .
To be with friends ' o '“ 10, L2
To find a spouse _ o 2. ‘ 1
" To avoid the draft | | - 5 ' 0
Parental or family encouragement . . 33 10
Nothing better to do | o : . . 5‘ ' 2
Always expeéted to go : | 42 14
N - o o N .8,824. o729




L3
o

who were marr1ed but 62 percent of the o1der s1ng1e women, cited this reason
- (i‘ c~
_as compared w1th 52 percent of the o]der married women. On]y around 20 per—
. ~cent of both the older and younger respondents said that preparing for

graduate or professional school was a very important réasonrin'theirgdecision

s to attend'col1ege. _ :

«

. ”A1though it was important to many freshmen to-go to college for genera1
academic.reasons; it was at least as tmportant, if not more so; to attend

in order tolimprove thein-chancesiin the job market."_(Qchsner,n1929,;p;12).3wm .
Verylfeu of those who were*adu1ts-as freshmen, as compared wfth those who
were of a trad1t1ona1 co]]ege age, dec1ded to attend college because they
'wanted to be w1th fr1ends, because they wanted to get involved in extracur-
r1cu1ar acEJv1t1es, because of parenta1 or family encouragement or because
they were. a1ways expected to go. - More than tw1 ce as many of the younger
respondents than older ones sa1d that the prospect of meet1ng new and-inter- x
est1ng peop]e p1ayed a s1gn1f1cant part in the1r decision maklng This rea-\

3 r

son was especially 1mp0rtant to the younger women and to all other s1ng1e

respondents.

Ve #_fuitionuis another factor"1ikei& to affect the decision to attend
coﬁlege;b‘Those who were .adults when, they were COiIege freshmen in 1970
1 attended less expensive.colieges than did“their younger counterparts (Table
| B—2)" The'majOrity of the”o1der reSpondents'(57'percent) as compared with
'."monly 25 percent of the younger, spent $500 or.less in 1970 on tuition. fhe
hmajority oﬁothose who were younger as freshmen (44 .percent) spent from $500
to $1000 on college tuition, whd]e-on1y724 percent of:the older resppndents

. Feported having spent this much.




. .
- .- s " f
% ' N
N 0 . .

Tu1tton of 1970 Freshman College, by Age
: (in percentages)'

Tuition of 1970 Freshman College ' - Age

) Under 22 Over 22
Years of © ° Years of
Age ‘ Age -

P o=y

1 $250 or less | ) o | g 27
$250 to $499 S 17 30
$500 to.$999 | . 44 24

$1,000 to $1,499
$1,500 to $1,999

O oo o

$2,000 to $2,499
$2,500 to $2,999 ' | 7
' $3,000 to $3,499 - . - . 2

o O F Ww,m

$3,500 or more . - ) | 0
N 8,905 134

’ o - 218
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Adult'students may -make more money (i.e., from full-time work) than do
atﬁose oﬁ'traditiona1 college age, but perhaps:ihgy are able to ‘allocate
less of their earnings to pursue a college education. Many adult students,
fhéfefore, attend two-year colleges, whi;h have lower tuitions but which are
relatively unse]ective‘and, acco}ding to some peopie; 10Wef in qué]ity than
four~yeaf colieges and gniveréities. Costs then a;e a real concern to édu?t
students,>and four-year institutions will have eifher‘to'1ower tuitions,
provide more”financiai aid or.package.the financial aid that is available in
more attractive ways {f an adult clientele is to make up for the dec]fning
number -of co]]ége—bound 18—t0—21—yeér-o]ds and if the college experiences of
adult studen£s are to be of high quality. o

“
"

Academic Attainments.

'The majority of college freshmen followed up in the'l§77 éurvey reported
anywhere from ﬁa-B to a t+ grade point average for their.undergraduate.years,
with older respondents moré 1ikely to fa]] into this category. A substantiail
pfoportioh of the tradifioﬁa]—aged freshman popu]aéion (36 percent) ;eported

A, A—, or B+ grade point averages.

Even though in the preceding chapters it wéé.pointed ogt that adult
students seem to.come to college fee]ing less prepared Lhan their traditional-
aged coﬁnterparts, it can be seen from the Qiscussion above that this pérceived .
Tack of préparatiQn_did not seem to hamper their ability to.perform just about

.as well in their college courses as those who were younger and supposedly better
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prepared. Perhabs then, the not1on that adults lack se]f conf1dence in .
fac1ng a new and somewhat threaten1ng environment, inhabited primarily o
by younger people has some validity. If it is true that‘]ack of'self—confidence
is the prob]em, an 1n1t1a1 freshman orientation for adu]t students to. reassure
them of their capabilities and to ease their fears in coming to a new and

youthfu] env1ronmentqmay be a wise investment. of time and money.

The younger student'Sfjnitjalrdegree aspihations seemed to be higher

" than those of-their adult counterparts (Table B-3). More'of the adutts than
traditional-aged students who pursued an associate of arts degree or its
equivalent in 1970, actua]]y attained this goal by 1977 (67 percent of

the traditioral-aged students versus 43 percent of the adu1t.students).
Clearly, ybunger students with this .initial aim went -on for at 1east a .
bachelor‘s degnee. Younger students aspiring to a hachelor'sﬁor'advanCed
degree were npne 1ike1y to have obtained suchva degree, where a slightly
higher proportibn‘of adults who planned on receiving this degree actually did
so (17 percent of the older students versus 14 percent of the younger
students) Thenefore, more of the aHth\students were "underach1eversf (48
percent) as combEred to their younger counterpants'(39 percent) as far as
meet1ng their 1nht1a1 goa]s was concerned. A larger perc:ntage of the
younger studentslactua11y atta1ned their’ original goals but about equal

\

numbers of both groups of students were "overachievers” in 1hat they attained

degrees higher than what they originally sought (e1ght percent of both adults
" and traditional -aged students)
. ) |




Table B-3

| Highest Degree 2] amed Hhen Entered College,
by Highest Degree Held in 1977 and Age
(in percent ages)

- Highest Degree Planned : L
~ When Entered (ollege ~ Highest Degree Held in 1977 and Age

S ——vn w— —— —

Noe  MCOBMMMD Ol MOOBB M) Other

e L4 03 B0 S 12 4] e -

. hesaciate or,.equivaient 04 08 36 0.6 0 A0 e a0 0 "0' 133
Comdelrs L2 S8 M3 61 08 L6 22 M6 B 0 0 Lg
st &1 W2 M5 L1 LD 0 W) A1) 0 56

Doctorate equivalent |
22 advanced, professional S - - .
j-t(PhD,MD, 00S, OV, LLB) 7.9 3.0 843 BT X R O S I R - I I

Dt CBE ORI RS BY 083 - o . .. .-222




One reason for the lower"attainment of .adult studentsfis that older
'students mereTy had notlcompleted the course of study required to obtain thel
degree they intended 6y 1977 since they were attending part-tine.; Another
reason is that'the degree aspirations of the adu]ts in the fo]1ow—up sample
cou]d have rea]ly been 1ower than those of younger students because many of
them were motivated to attend co]]ege merely for vocat1ona] reasons, i.e;; to

* advance in their careers or to make’ m1d11fe job changes ~ Therefore, they.may
have sought no more than the m1n1mum co]]ege education.needed to reach ‘these
goals. Though traditional- ~aged freshmen _may have been too young‘and too

~unsettled to know exactly what they were seeking, tney did know that.the
baccalaureate was the.jeast that was needed for a desirable entry—leve1
position in the 1abor'force. They were not committed to, nor did thHey have
any objeetions to gett1ng a higher degree Career counselors could be of

hexp to younger freshmen by providing accurate information on the degree

requirements for various jobs.-

Selection of an'Undergraduate Majori

"The reasons students gg to co11ege may not bé as important to col-
lege academ1c and career counse]ors as the reasons- they choose their part1—ms_
cular major f1e]ds Certa1n1y co]]ege counse]ors cannot have much impact
on how or why freshmen-have already decided whether or not to go to college
_and'Which colleges they wish to attend. That %s the responsibility of
high school co hselors, and to some extent, coT1ege1recruiters.‘ College-
counselors cqﬁ?’howeuer, influence students’ selection of majrr fields or

at least their selection of curricular paths." (dchsner,‘1979,,p.12)
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| Whatéy?ﬁ their dges when they matriculated in 1970, seven years 1éter
respondents: were most 1likely to say that a very ihpo?tant factor in their
- selection of an undergraduate major was that it wou]d give them a better
-chance to get a meaningful job (Tab]e B-4). Those who were 22 or 01der as
| freshmen were more ,1ikely, however, to’'cite this reason than were younger:
students. Inte]]ectua]ly cha]]englng subJect matter and a special apt1tude
N for. the subJect were also re]at1ve1y 1mportant cons1derat1ons, espec1a11y
for those of trad1t1ona1 co]Tege age in 1970
In summary, students seem to choose the1r uﬁdergraduate majors for the
same reasons they'attend‘co11ége in the firgt place.. The prime motivating
.forées were a desire for intg11ectua1 deve]opment and concerns about the
Jjob market.'-On}y about 10 peréent of the rgspondents had been influenced
in their chdice-of major by the possibility of bettering their chances 6f:

admission to graduate or professional school.

‘College Counseling

Those who were adults when théy entered college .in 1970 were slightly
more receptive than were their'bounger.counterpafts to the vakipus types of
college counseling (acadehic, carégr, and personal) offered (Table B-5).

Thﬁé was'pafticu]ar]y true of personal counse]ing. Although not shown héré,
the data showed that persona] counse]1ng was espec1a]ly popular mnong s1ng1e
adult men and married adult women. Probably, persona] counseling was he]pful
'to adultvétiéents in copihg with the-fear assoc1§ted with adjusting to a new

_and predominantly youth—oriented environment. Alsc, older students may'have

been more aware of the value of being able to take advantage of a free service
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C .- Table B-4

Very Important Factors in Se]ect1ng Underqraduate MaJor
~as Reported in 1977, by Age
(1n_percantages)_

- -

Very Important Factors in Se]etting ' ' ' :‘-Agé
. Undergraduate Major )

Under 22  Over 22

‘ - S | . -~ Years of Years of
, : ' Agg__; Age
“.Greater breadth than other distip]inesl_ o 22,. ' " 16
oy Bettar chance to:get higher paying jos. - 23 : '4Q
| Better chance to get meaningfu] job ' - a53‘ 64
Inte]iectual]y chal]eng1ng SUbJECt matter ) y 50 43
Peer group, 1nf]uence : - S ' -4 - 4
Spec1a1 apt1tude for subject | ‘ 52 36
Fatu]ty advite, engouragement o - ":_12‘ K 11
-FamiTy advice, encouragement . _ 13 14
Encouragement by pérson ih field | _ | 14 15
Better chance of admission to graduate ' t
or profess1ona] school™ - o 9 12
No better a]ternative o :' - 9~ 5.
 Easy subject - 7 : , | 3 ' 1
Quicka;t way to graduate - o B : 3 - 3
| N 8,627 124




Table B-5

~

© Types of College Counseling Received, by Age
_ (in percentages) :

-

Types’ of Co]]egé-Counse1ing Received : ' . Age 
Under 22~  Over 22.
Years of Years of
_ Age - Age
Academic or course counseling _ . 8 - 87
.Career counseling o o . 68 - 73
Personal counseling S o _ 52 62
N 8,905 134
N
N
AN
N




where they would be able to remain fairly anonymous, (since they would be
surrounded mostly by younger students).. For both age groups, academic
counseling was utilized most, career counsel1ng next, and finally persona1

couﬂse11ng—-perhans because the 1ast type generally has the’ most st1gma

attached to it.

A1l of the respondents were generalTy satisfied with different types of
college counse11ng they rece1ved, except that younger respondents tended notr
to be satisfied with the Career counse11ng available to them (Table B-6).

Only about 15 percent of the younger respondents and around a quarter of the
older respondents who rece1ved co]lege counse11ng indicated that they were

j"very sat1sf1ed w1th it. C]ear]y, the qua11ty of. college counsel1ng.serv1ces.
needs‘to be improved. Moreovet, many students (espe¢ially those that were of

- a traditional college age) never seek counseling seryites; and an overuhelming
majority of those who have participated in career tounse1ing haVe coﬁe away

dissatisfied.

. Satisfaction With College Experiences

Almost three-fourths of those respondents who were of a traditional

v

college age in 1970, but only 61 pertent of the older group, stayed in their
original colleges during their entire.undergraduate careers (Table B-7).
Adult students, especially those ‘that were marriedi'were also more likely to

graduate from the colleges they entered in 1970 as freshmen. Adult stu-

22"



Sat1sfact1on with Types of College Counseling Rece1ved by Age,
~(in percentages)

5

Table B-6

Satisfaction with .

Types of College

Counseling Received

Age and Types of College Counseling

Academic or R

Course Counseling

Career Counseling

Personal Counseling

Under 22 Over'22 ~ Under 22 Over 22 Under 22 Over 22
Years of Years of Years of. Years of Years of VYear of
Age Age Age + Age Age “Age
Not satisfied 42 30 © 56 43 39 42,
~Somewhat satisfied 45. 42 : 35 36 45 30 .
Very satisfied 13 28 9 22 16 28
7,554 ° 112 5,978 93 4,519 81
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Table B-7 °

Whether or Not 1970 College Was the Same As the
Last College Attended, by Age
(in percentages) ‘

- Whether or Not 1970 College Was the Same

As the Last College Attended o A
o . a Under 22 Over 22
Years of Years of
Age % Age
No E Y - <
Yes - ' 73 - 6l
N 8,795 130
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Table B-8

Sat1sfact1on with Co1]eqes Attended by Age
) (in percent ages) :

Satisfaction with Colleges Attended Age . )
- _ v, ' . 4
' Under 22 . Qver 22
i Years of Years of
Age " ~ Age _
College * Last College Last
. - Entered College - Entered College
in 1970 - Attended in 1970 - Attende
Not satisfied - 12 8 "8 2
-2 R ‘ : . |
Somewhat satisfied - . 36 41 . "33 40
Very satisfied | 52 51 ¢ . 89 B3
N 8¥40 - 2,373 129 50
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Table B-9

 Usefulness of a College Educat1on, by Age

(in percentages)

"
)

Usefulness of a College Education

Age
Under 22 Over 22
Years of Years: of,
Age Age
Learned a skill that enabled me to get my. :
first job .39 30 .
Increased my chances of finding a good- JOb - 50 58
Helped me choose my life goals 34 36
Gave me knowledge and sk11ls that I use in’
my current job 44 50 -
Bachelor's degree a factor in being hired by
current employer 45 38
Bachelor's degree necessary for promotion 32 29
Contacts with professors or friends helped me
get my.current job . P 14 13
Increased general knowledge: ' 68 72
Increased ability to think clearly . 51 51
Increased leaders'iip ability 32 34
Increased critical thinking or analytical skills 54 50
Improved self-discipline and ability to follow rules 34 35
Improved self-confidence 44 43 .
Increased perseverance 36 35
Increased creativity 30 34
Improved writing ability 32 - 39
Increased insight £ 46 - 46
Increased cultural perspective {./ a4 . 40
Taught me how to get along better with peop]e - 36 28
Increased political awarenéss 24 28
Increased desire to travel 32 21
’ -N 8,849 125
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_dents, however, were more likely to have reported that they attended at least -

two co11eges (48 percent of the older respondents VS, 38 percent of the
younger respondents). This does not necessar11y mean, howeVer,'that older
respondents'Were less satisfied with their college experiences. In fact,

. : o
while the majority of the respondents were very satisfied with the colleges

they'attended, adults tended to be more satisfied than their ydunger count-

erparts (around'60 percent of the older respondents said they were "very

satisfjed" as compared with around 50 percent of the younéer resppndents)
(Table B=8).- '

o .
The popu]at1on of o]der students who attended more than one college

was probably made up of adu1ts th began their co]]ege careers at two-year
colleges and then transferred‘to four-year 1nst1tut10ns, while most tradi-
tional- aged co]]ege freshmen se]ected four-year co11eges and un1vers1t1es
to begin with. - . - .

IT they are to attract new adults to‘their:programs,_four—year colleges

and univérsities must be aware of the efforts of their coﬁpetitors in

"bringing educatiqn to older Americans. Two-year colleges already seem to

4

be appealing to the,strongJy_yocationa] orientation of adult students.

When questtoned about the nsefu1ness\0f a college education, the major—'
ity. of both groups said the most 1mpbrtant benefit was\that it increased
their general knowledqe $Tab]e B-9), lThis was trye regardless of sex or
marital status. -

Younger respondents of botn sexes and older women were more 1ike1y than
were older men to point out that, from their coliege educations they learned

a skill that enabled them to get their first jobs and that having a bacca-

laureate was a factor in their.being hired by their.éurrent‘employers. More
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of the older respondentsg especially the married women, said that a college
educatidn-was beneficial in that it increased their chances of finding a
good job. Again,.inte]1ectua1 and Jjob connected benefits are the prime
censiderations.. ‘ «
Younger respondents, especfa}1y single men, were much ﬁore likely to
say that their college education_inereased their desire to travel and
taughf them how to get along better'wfth people. Older, respendente-were
: probab1y specifically concerned with the efvects of a college educat1on on
.the1r JOb opportun1t1es and the1r career aavancement wh11e younger respond-
ents were also interested in becom1ng well-rounded peop]e. For example, 34
.percent of those who were of adult status when freshmen.in college agreed
that the chief benefit of a college edueation was that it increases one's

earning power, as compared with only 39 percent of those who. were freshmen‘

when they were of a traditional college age (Table B-10). By 1977, however,

many of the younger respondents had become somewhat more convinced that
. this statement was correct (Table B-11).

If they had it to do over again, only-around a quarter of'the\§amp1e
said they would very Tikely attend different institutions (Tab]e B-12).
0vera11, around 30 percent said there was‘a very good chance that they
would change their major fields. The greaﬁest proportion of the younger
respondents (47 percent) said tnat, With their present kndW]edge and exper-
ience, if they were considering CO11ege'today,.the major change they would
make is to take;more courses in a~dffferent subject_anea. Only 36 percent
of the older respondents'said that there is a very gegd.chance that they

would make this change. More than»avthird of both age,.groups said they
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Table B-10

Attitudes Toward the Statement, “The Chief Benefit of a College
Education is That it Increases One's Earning Power", by Age
(in percentages)

-

"The Chief Benefit of a College Education = " - Age
is That it Increases One's Earning Power"

Under 22 Over 22

. Years of Years of
Age Age
Disagree strongly - 25 19
- Disagree somewhat o T 35 28
Agfee somewhat ] : L v 33 42
Agree strongly - . 6 12

: N 8,750 131




Table B-].l

. Change in Attitude from 1970 to 197 Toward the Statenent 'The Chief Benefit of a College
Education is-That it Increases One's Earning Power", by Age
(in percent ages) :

"The Chief Benefit of 2

ollege Education fs that it w77
Increases One's Earning Power"
90 Under Age 27 - Age 22 or older
Disagree Disagree Agree  Agree  Disagree Disagree Agree  Agree .

- Strongly  Somewhat  Somewhat Strongly Strongly  Somewhat  Somewhat Strongly

Disagree strongly | 0 " B . 6‘ 28 6 2 .0
Disagree somewhat . 5w | 0 R 17 12 19 1l 7
geswent % & %4 w08 & @
gestwgy 8% a4 w @ 723

| No2,28 3,0 2,914 565 “ 2 % . % 15
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Table B-12

-Changes Would Make if Considerfng College Today (with
Present Experience and Knowledge), by Age
. ' (in percentages)

. . A
- ) .
- . 4

-—

Changes Would Make if Considering College = Age
Today {With Present Experience and Knowledge)

Under 22 Over: 22

Years of Years of

¥ Age . Age
Change specialization within field 3 22
Change major fieid ' | 33 " 30
Change some social experience < ' - 31 o 22
Change institution - 25 28
Change or broaden. range of cpreer,goals aspired to E 40 | 38
Not attend college . ° e ‘ 4 35
Také more courses in another area- , ‘ a7 . 36
P]aﬁ to go to graduate,schoél in undergraduate field 24 : 27 |
Work for an advanced or professional degree in '

~another field ‘ : 24 : 24
Do it all the same way - _ - 16 - 22

N 8,430 124
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would change or broaden the range of their career goals. It seems'as if
the changes that both age groups said they would make 1nvo1ved a rea]1st1c
assessment of ‘the current employment situation in that perhaps in 1977,
when many of these students were in the labor fOrce, they realized either
that they had chosen the wrong masor to fulfill their career. asp1rat1ons
or that by concentrating on just one academic area or one career goal, they
had Timited themselves as far as other career options were concerned.

. Younger respondents were more likely than were older respondents to
say that if they were considering co]]ege w1th their present knowledge and
_ experience, they would change some social experience. The explanation for
this difference may be that, because tradﬁtiona1 -aged students are generally
more 1nvo1ved in the social 1life of the college than are adult students, |
they are also more likely to regret not haV1ng taken advantage of the social

opportunities or experiences offered to them.

Very few of the respondents (5 percent) said they would not attend
ool1ege at a11.‘”A larger proportion of older (22 percent) than of younger
(16 percent) respondents said that the chances were excellent that they

would do it all the same way again.

Employment Wh11e 1n College

Most students, regard]ess of their age as freshmen worked part time
for certain periods while they were in co]]ege (TabJe'B_13), Part-time employ-
ment.was generally more characteristic of those of traditional co1]ege age
*and_those who were single adults when freshmen. On the other’hand, full-

time employment during the entire undergraduate career was much more likely
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Table B-13

- Employment While in'Coliege, by Age
, (in percentages)

Employment While in College |  Age
o Under 22 Over 22
Years.of Years of
Age Age
Held one job on campu§ as an undergraduate | - 24 13
‘Held more than 6ne job'on campus as an-undergradhate 16 _ .3f
Held bne job_gff_campus as an undergraduate ' 28 31
Held more than one job off campus as an undergraduate 24 20
Worked full-time all the time attended college .2 23
Eor'éerfain periods th]e in cb]]eqe_- worked fu}]-fiqe_ZB C 26
Worked part-time all the time ‘attended c011e§e ' ’ 19 | 15
" For ;ertain’periods while in coliege - WOrked part-time 49 ' - 31

N 8,905 _ 134

ERIC . 239
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- to be typiCa] of adults (23 percent) than of trdditiona]—aged college stu-
dents (2 percent). Probably as a ref]ection of their generally greater
involvement in co]]ege 1ife, younger: respondents were much more 11ke1y to.
have held at ]east one job on campus (40 percent of the younger reSpondents

-vs. 16 percent of" the older respondents)

Greater f1ex1b111ty in the timing and schedu]ing of classes is needgﬁ
to accommodate a group of students that work at 1east-part-t1me while’
attending college. This adjustment on the'part‘of colleges énd universi—
.ties is especial]y critical for those adults who, for example, are em-
p1oyed full-time and_have.fami1y-re1ated responsibilities but who still

want a college education.

Choosing a Career

A co11ege career counselor usua]Ty has the most contact with students
during the sénior year, when they become seriously concerned with career
;-p]anning. But by that time, it is generally too .late, because at least
'three-fourths of both the older and younger respondents alleged that they
| had a]ready chosen their careers (Table B—14) In fact 50 percent of those
~who were adults when college freshmen and 34 percent of those who were
of traditional- -age, said they had chosen their careers before they even
entered college. The former group probab1y made their career decisions early
because_they were older, likely to be. already emp]oyed in full-time jobs, and
thus had come to college merely to learn the skills required for job advance- -
ment or career changét Only 25 percent of the younger respondents, butl38

percent of the older respondents, thought that, ideally, the career decision
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Table B-14

When Made Career Choice, by Age
(in percentages)

' fwhen Made Career Choice | : - . E*S- ’

| , . ' ?Under'22 Over 22

. . - PRI Years of Years of

: ‘ E ' ‘ ' Age Age

\\\\\ Before entering college - : " A . | 34 | 50
N pon entering college 2 . 7- 8
lAt the time major must be sé1ected | | 9 : 8
Durin cqi]ege, before senior year _ 22 18
During Senior year - ' | 4 ™6 2
At graduaéion ) T ' ~ 1 1
Within two yégrs'after<gnaduation . o 11 7
Longer than twéayeafé after graduatién‘ S 4 6
At present time (thhin last few months) | 5 1

. N 8,48 120
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should be made before entering college. The probable reason-tnat more of the
older respondents felt this way'ts'that they had had time to experiment with
ld1fferent jobs and thus to decide on their careéers before enter1ng c011ege
Many of the adult students who had made career dec1slons ear1y in’ the1r

undergraduate years nave since come to\fee] that a student s career choice -
shou]d not be-made too early. Nonetheless, at least 80 percent of both -

groups advocated choos1ng a career before the senior year. Career counse]ors‘
should, therefore, be available to students before the senior year, and

greater efforts should be made to assure that‘students make fuller use of

career counseling services.

Successful Job Search Methods

F6r<those responaents‘who were'employed full time in 1970, the most
successfu] method used in getting their current job was direct personal apnli-
_cationvto ‘the eniployer (Tab]e B-15). . The college placement office, profes-
sional contacts' contacts through a preV1ous Job, parents/re1at1ves, fr1ends,

A and Juck or chance were more successfu]]y used by younger resandents, wh11e
r1v11 service apD]ﬁcet;;n was a more effective method for older respondents
_0n1y 11 percent of the younger respondents and 6 percent of:the older
raspondents successfully used the cO}1ége!p1acement office to get their
current or most recent jobs. This difference suggests either that adu1t 7
students are not as prone es their younger_cqunterparts to take advantage

of the services offered by their colleges or that the college placement

office -is not geared towarq heeting the needs of an adult clientele.

L 24



Table B-15

-

“Job Search Methods Thdt Worked in Getting Current or Most! Recent Job,
by Age and Full-time Employment Status
(in percentages)

-

- 2
Job Search Methods That Worked in Getiing Age and Full-time
Current or Most Recent Job _ : Employment Status
. -+ Under 22 - Over 22
’ . Years of Years of
Age Age
. College placement-office =~ .- ‘ ‘ , 11 5
College professors 5 5.
+ Public/state employment service: - 4 7
Civil service application 5 18
Private employment agency 6 - . 6
. Recruiting teams from government ~industry 3 1
Professional contacts - 13 . 7
Direct personal application to emp1oyer 48 52
Professional organizations, meetings 1 1
- Newspaper, advertisements 8 11
Professional journals, periodicals 1. 1
T.V., radio 0 0
Other advertising o 1 1
Community action/welfare groups 0 1.
Registration with a union 0 "0
Met new employer through previous job 6 1
Unsolicited offer : 5 1
Parents/other re]at1ves - ' 10 5 °
Friends ‘ ’ ) - ' 17 12
Luck/chance N ‘ 17 12
N 5,680 85

Cr
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Current Occupation

Of those who were adults when they entered:Eo11ege in 1970, 42 per-

cent were employed full time in an occupation which fell 1nto?the unspeci-

fied “other" categony (Table 8-16).\ Research scientist was the most fre-
quent1y ment1oned Fu]] time occupat10n for those who were of. trad1t1ona1
age when college freshmen (35:percent) Bus1nessman was the second most

commOn.occupation among both groups. ‘A re1ative1y Targe proportion.of

the older group (8 percent with"B“percent of the yeunger) were,nurses,

Relation of Job to Major ' ' '

b

At lTeast 50 percent of both groups of respondents who were emp1oye&

~ full tiﬁe when the follow-up was conducted were workiné in jobs e)nsejy'ree .
lated to their major fields (%abfe Bal?); Those who were working at fn11—
time jobs‘oniy somewhat or notiat all related to their undergraduate majors
most.coh;only gave inyo]untary reasons: forfy—two_percent of the youngeﬁ,
respondents and'26 pefcent of the older respondents 1ndjcated that employ-
ment;opportunities were_scarce for people in jobs related éo their majors,
a'reéson which takes much of the responsibi]ity out of the ‘individual's

hands (Table B—18)" Most of the reasons spec1f1ed on the follow-up quest1on-

naire were more likely to be given by younger respondents: i.e. "never.
/

planned to take a closely related job," "prefe¥ work not c1ose1y related,"
“found job that offers a better chance of career advancement," "related
jobs not available where I live and do not want to move,"‘and "could not
get a:ciose1y related job, but would prefer one." On fhe other hand, older
resppndents'were likely to say that’they were workfng on a job that was

unrelated or only somewhat Fe]ated to their undergraduate major because
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. . Table B-16

Current Occupat1on, by Age and Fu]l—t1me Employment Status:
- (in percentages) . .

~ .

9

Current Occupation " B ~ Age and Fu]]ftihe_
. : Employment Status

} . : , . .~ Under 22 .  Over.22
. o ' - Years of Years of
. - L Age v Age

-~

. e
Artist (in¢luding performer)
Businessman
Clergyman
College teacher c
Doctor {(M.D. or D.D.S.) : 3
Educat ion (secondary) ' :
Elementary teacher . "
- Engineer
Farmer or forester
: Hea]th.profess1ona]
Lawyer
Nurse. :
Research Sc1ent1st . J
. Other’ choice
Undecided, . o ' :

N

WOUWHRFOINIFROOF,ONP
n

—
—

w
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=S .
QNOXOWHRAFOO MO PRO.

| N T R 11 - B T ¢

245



AN

™~
 Table B-17

. P
Re]atIon of Current or Most Recent Job-to Undergraduate MaJor,
.by Age and Full-time Employment Status "
(in percentages)

-

Relation of Current or Most Recent Job - o Age:and Full-time
to Undergraduate Major - Emp]oyment Status
| Under 22 Over 22
Years of Years of
Age ~ Age
Not related ' . | : 30 . :,<29
. Somewhat ¥elated | - .20 19
Closely related” ' L ‘ . 51 . 52
N 6,284 101
p \\




: Tab]e B-18

.'.

I , . _
Reasons /Working in a Job Only Somewhat or Not.Related to
Undergraduate Major, by Age and Full-time Empﬁoyment Status

j : (1n percentages)

‘Reasons Working in‘Job Only Somewhat or
- Not Related to Undergraduate Major

Age and Full-time
Employnent Status-

Under 22 . Over 22

Years of Years of
Age "Age
Never planned to take a closely related job 14 .8
. Prefer work not closely related . 10 4
Tried closely related employment, but did not like it 8 6
‘First job was unrelated to major and became
interested in this work : : 24 19
Joined family business or firm- 6 2
Found a better paying Jjob 16 21
Found a job that offers a better chance of
career advancement 22 15
Promoted out of closely related job S 2 ‘2
“Wanted part-time work, tlexible hours A 2
Wanted to work at home 2 4
On temporary assignment (political appointment, ' -
Vista, Peace Corps, USIA, etc.) 1 0
- Related jobs not available where I live. and
* do not want to move : 15 9
In the military N4 2
Could not get a closely re]ated JOb but wou]d S
"~ prefer one 32~ . 13
Limited in Job selection. by 51tuat1on of spouse, N -
family responsibilities 10 - 21
Emp]oyment opportunities-are scarce for people , .
1n related jobs 42 .26
N 3,179 . 53"\\\
-
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they had fognd a better-paying job or because they were limited in job
selection by the situation of their spouses énd by family responsibilities:
these reasons show tﬁqir concern for the famin resbohsibi]itiés'ihey were

resolved tojmeet.

‘Thg Contributioﬁ of_VariOJs_Expér{encesto Job
uThe ekperiencés or training thch contributed é great deanto the
current or most recent jbbs_of the respondents were.génera1 on-the-job
experience, particu]ér counse(s) in major field, and co]]eée study in

general (Table B-19).Younger respondents were somewhat more 1ikely to men-

tion these experiences than older respondents.

. The older respondents were more Tiké1y tolfée1 that formal training
or courses"other than their coTTege program ahd'prbgrams offered by their
employers éontributed sigﬁificant]y to their currenf jobs, Whi1e their
.yOUngér coyntérparts felt that a formal t;aining program at their place of
emp10yment was an important contributién to their current jobs.

~.Job Characteristics

Vafious characteristics 0% jobs inf]uenpe‘satisfaction and dissafis~
faction. Among these are utilization 0% sk%11s, status or prestige, salary,

~ degree of responsibility, Job Tevel, and aUtbnomy.

Since the older re;pondents had been in the” Tabor force longer,. one
would expect them fo hold higher-status positions and to have more work
résponsibf1ity than their younger counterparts. Surprising]y, more of
“younger than 01dér respondents said they were working at a professiona]

Tevel and that they had po1icy and deciéion—making‘respdnsﬁbi]ity (Table B-20).

e
¥

248




Table 8-19

Extent of Contribution of Various Experiences to Current or Most
‘Recent Job by Age and Full-time Employment Status

(in percentages)

Extent of . Contr1but10n of Var1ous Exper1ences
to Current or Most Recent _Job

- Age and Fu1]—tiﬁei

Employment Status

- Under 22 Over 22

Years of Years of
" Age Age
Particular course(s) in major field . 40 -39
* Other particular coursesf | - 21 i 21
Co]]ege study in general 35 . 25
work exper1ence whx]e in co]lege 24 , 20
’Extracurr1cu]ar activities wh11e in college -9 ' 8
Formal training program at place of emp]oyment '29 \f 23
Formal tra1n1ng or course other than your co]]ege ‘ ,
program or programs offered by employer 16 25
_General on—the-Job experience 68 61
Leisure-time activities | g 5
| N 3,861 70




Table B-20

»
7

Job Character1st1cs, by Age and FuI] time Emp]oyment Status
. : (in percentages) -

N

Age and Full-time

Job Characteristics K T - ' : l:rnEﬂoyment Status”
, Under. 22 Over 22
. : o Years of = Years of
K ) : ' | ’ ' Age Age

Well paid for work cdmpared with Bersons at the

same job level in same place of employment 35° 40 .

Well paid for work compared with persons at the = _ o

same job level in other work settings . ' 35 31

Well paid for work compared with people 1n genera]

. with the same amount of education 34 37
Supervise people trained in my field 14 } 23
Most .colleagues trained.in my field - 40 33
Most of the time, set own hours 16 12
Most of the time, design own work progran , 4], 36
Have policy and decision-making respons1b1]1ty ' 45 35
Have sufficient -status or prestige in job 47 50
Satisfied with career, progress to date ' T 58 60
Current job offers good future prospects for

further advancement ' o - 46 50
. Job fits long-range goals - _ -39 - 39

Skills are fully utilized in job ' 31 - 37
Working at a professional level - 60 55
‘Satisfied with the qua]1ty of 1nteract1on with : '

supervisor » - 53 . - 50

Would like to remain w1th current emp]oyer for - . _

, the forseeable future : 46 : 54~
" During college had a part-time or summer JOb ' :
related to current job. N : 32 ~ 24
Self-employed ' -4 3
Would have liked more college tra1n1ng before , _
started working - 14 14
Would have 1iked more tra1n1ng outside of college . e '
before started working : 13 : 3

Received job training inappropriate for actual ‘

~job. requirements ’ 10 . - 8
Glad had college education 77 78

- N 6,242 105

25"0
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hThis4imp1ies_that entry-level workers~interpret the meaning of the term
"profesSiona} Tevel" differently than do the experienced workers."AbOUt
ha]f of all the respondents felt they had suff1c1ent status or prest1ge_
in the1r jobs. : e _‘4'

A1though few.graduates in eithervage'group had the'f}eijiiity to set
their own hours, a significant.percent designed“tbeir own work programs.

In both cases, more .younger than older respondents indicated that this was

so. The older respondents were almost twice as likely as the younger to

ot

supervise people trained in their fields.
Only about a third of the respondents felt well paid compared with

\others,4but older respondents were more 1ikely to feel well paid as compared

with persons at their same jobplevel and same place ot'ehp1oyment

‘ Th1rty seVen percent of the older workers felt their skills were being
fully: ut111zed on the job as compared with 31 percent of their younger
counterparts. Experience in the 1abor force probably accounts for this
difference:. Ut111zat1on of sk111s has been 1dentsf1ed as a very important
component of - overa11 job sat1sfact1on, but attent1on must be paid to other
job character1st1cs as well.

- Near]y half of all of the respondents appeared to be satisfied with
their current jobs because they said they would 1ike to stay with their
current emp?oyers. S]ightly more of the older respondents felt thjs way .

More of the younger‘respondents would have likeddmore training. out-
side of oo1]ege before they started_workfng. This is understandable in
that these people have had_]ess time to get training outside of college

than have their older cotinterparts.
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Current Annual Income

The median income of older respondents was s]1ght1y h1gher ($12 380)
than that of younger. ($10 500) (Table B-21).- This f1nd1ng\1s notfsurpr1sing

' because the former. had been in the Tabor force longer and'Had more exper-
ience. . What is surprising is that the difference was not ggeater.

- Attitudes Toward Work.

Another measure jof job satisfaction is the individual'sfattitude
toward his or her job‘ Respondents in-both age groups.were aéked to indi-

!

" cate the1r fee11ngs regard1ng a series of att1tud1na1;statements

Among those who were emp]oyed full t1me Ain 1977 the two groups d1f—

fered 1ittle in their att1tudes toward work (Table B—22). The statements

with which respondents were moet.like{y to indicate strong agreehent_were:
"I have the skills hECessary t0‘perfopm my work activitieS-opttmale,"f ”
"if I had not attended college, I.would have been able to perform-my'current
(or most'recent) Jjob as we]] "and "if I get the promot1ons I expect and can
expand my respons1b111t1es as 1 become more experienced, I would be satis-
- fied to remain in my type of work for the forseeab]e future." These atti- -
tudes are slightly more characteristic of the younger respondents tban'of
tbeuplder ones,_probably because fe]atively new entrants to the 1abon.fofce
often exude_se]f—confidence and are generajly_mqre futupe—orientedw ‘%he
'.oTHer respondents were more likely to feel that their jpbs did not 1ea9e
them’enough time tor oUtside-leisure activities and for their family a%d
friends and that pfospects were_good that' they would reenter college ofw

P

seek occupational retraining some time aftef.they were 30 years old. . \i

259 \
ad o \



,TE\J]E B'21

Current Annual Income Before Taxes, by Age and Full-time Employment Status
i . (in percentages)

1

-

Current Annual Income Before Taxes _ | Age and Full-time
. : - Employment Status

Under 22 Over 22

Years of Years of

. Age _ Qge
Nene - o - o ’ : | 0 l 0
selow $7,000 - BT 9
$7,000 - $9,999 | 3 25

$10,000 - $11,999 . ': | - e 19
1$12;000 - $13,999 a e 18

$14,000 - §16,999 . | 12 18
. $17,000 - $19,999 R - s o
§20,000 - $24,999 “ | 1
$25,000 - $29,999 .. ; | 0 2
$30,000 - $34,999° | 0 2
$35,000 - $39,999 0 0
$40,000 and over 0 0
| N 6,268 105
Median incomé $10,500 $12,380

_A—:-?,,,,___g




- | N Table B-22 -

Att1tudes Toward work by Age ‘and Full-Time Emp]oyment Status
(in percentages)

- Attitudes Toward Work - S _ _ ~ Age and Full-t ime
. ' , ’ ' Employment Status

Under 22 Over 22

Years of .  Years of
Age Age
My job does not leave me enough t1me for my -
family, friends : < 19 - 22
My job does not leave me enough time for : -
outside, leisure activities ' . 26 .. 28

If T could find a job with less time demand,
[ would take .it if I didn't have to suffer : ’
too great a salary cut ) : 22 19
People with less education are performing the
the same job I current]y {or most recently) -
performed : 41 41
If hired, people with Tess educat1on would be -
able to perform the same job I currently

(or most*recently) performed : .40 40
I have the skills necessary to perform my -
work activities optimally : . 63 _ 58

If I had not ‘attended college, I would not have

been ab]e ‘to perform my current {or most recent)

job as well 60 ' 55
If 1 had not attended co]]ege, [ would have been :

able to' perform- ‘my current (or most recent) . -

- job as well 30 30

I[f T had.not attended co]]ege, I would have be>n : )

able -to perform my.current (or most recent)

job better ' ' ' 3 , 0
Prospects are-good. that I will re-enter college '

or seek occupational training sometime after I :

am 30 years old 31 - 38
[f I get the promot1ons I. expect and can expand my :

responsibilities, I would be satisfied to remain ’ , '

in my type of work for the forseeable future 54 48

E N 6,325 104

- -
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N

Job Satisfaction ‘ _ o ~

A]though at Teast 50 percent of the respondents in both>groups said
they were not underemployed (Table B—23) and a]most as many said they were .
:very satisfied with their current jobs (Tabie B- 24), only about 40 percent
said they were in their preferred occupations (Tab]e B-25)...

01der respondents were more satisfied with their jobs than their
younger counterparts, and the mean 1ength of. employment at their current
jobs was three years, 5 months; younger respondents had been: with their,
jobs for an average:of 2 years, 1 month. -This difference may Simpiy indi-~

cate that o]der respondents had already formed their career aspirations

-at the time they entered co]]ege. Most:either perfected or modified what

they already had. . | o : : ~\\

A substantia1 proportionyof both groups were very satisfied with-
working conditions (hours andllocation) and with job security (Table B-2€).
On other p01nts, ‘the groups differed. Thus, more o]der than younger respond-
“ents were very satisfied w1th the cha]]enge their JObS offered, the oppor-
tunity for creatiVity that'was.avaiiable to them, their opportunity to use
their training or schooling in their jobs, and their opportunity to contri-
bute to society through their jobs. Most of these advanta@es accompany

ubeing in a job for a reasonable'length of time. | |

Those‘who were.of traditional college age when freshmen were more
Tikely to‘oe very satisfied with their visibiiity for jobs at other insti—
tutions or organizations.: Both groups of respondents were about'equaiiy

satisfied with the other job aspects listed.

J
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Table B-23

. - - .
Perceptlons of- Underewu]oyment by Age and Full-Time Emp1oyment Status
(1n percentages)

-

' Perceptions'of-Underemployment | e oo Age and Full-time
Co Employment Status

.

Under 22 Ovef 22

. Years of ©  Years of.
. ' 'Age Age-
Not underanp]oyed. o - ) o 54 ' 56
Underemp]oyed but for personal reasons prefer to
remain in this ¢r a similar position o 13- 14
Underemp]oyed; would prefer more challenging position 33 = - 30
6)
RO N 6,210 102
.
- i
- ‘ |
» ' "
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Table B-24

.Satisfaction with Curkent or Most Recent Job,-
by Age and Full-Time Employment Status

(in percentages)

<« P

Satisfaction with Curreht or Most Recent Job

'Age and Full-time"
Employment Status )

Over 22:

Under 22 :
Years of Years of
Age- Age
Not satisfied | 15, 15
Somewhat satisfied : 43 " 36
Very satisfied S a2 a9
N! 6,286 105
¢ Ay
’“.\\ .C\
s ,
' \
3
e
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Table B-25 -

Whether or Not work1ng in.a Preferred 0ccupat1on,‘
by Age and Full-Time Employment Status
(inf percentages)

PR
A

" Whether or Not work1ng in a Preférred Age and Full-time

. Occupation ™ .- . - o _ ‘ Employment Status

.~~ . - _ " ‘ " Under 22 Over 22

. s - _ : ' Years of Years of

. L L ' . 1 Age = Age

No o _ o - 59 ‘56

Yes - | ﬁ - S S B 44

- N 6,216 103
./'




Table B-26 - . ' .

Degree of Sat15fact1on with Various Aspects of Current or Most Recent Job,
: by Age and Full-Time Employment Status-
(percentages responding, "very satisfied")

Various- Aspects of Current of Most : - Age and Full-time

Recent Job : " Employment -Status
-, < Under 22 - Over 22
- - : Years of, Years of
Age - Age
Income ' : ' ' 26 25 -
Fringe benefits ' — : - 43 42
Working. conditions (hours, location) , -50 - 57 .
Status of position: . 39 43
Status of employing 1nst1tut1on/organ1zat1on : 45 43
Autonomy, independence . 42 46 -
Variety in activities ' N 40 _ 41 -
Policy-making power ' ' 18 21 .
Congenial work relationships . 51 49
Competency of ‘colleagues. , " 39 37
Opportunities for different (better) jobs at : Eommmars
this institution/organization ' 24 . 27
Visability for jobs at other 1nst1tut1ons/organ1zat1ons 25 21
Challenge _ 43 T 48 .
- Extent of responsibility 43 _ 4T
- Job security: . ' 53 . 52
Opportunity for leisure time o - 36 37
Opportunity for creativity . 30 - 35
Opportunity to use training or schooling 38 43
Opportunity to contribute to society _ . 35 47
\' N 6,272 © 104
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Career Plans - - : - ¢

career plans, more of the younger than

necessary.
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!

\

Only 14 percent of the younger respondents and 11 percent of the o1der
ones said they had no career plans when they left co]]ege (Table B-27). Most
of the-o]der-respondents said their career plans were exactly the same/now |
as'when they 1eftlco11ege; the majority of younger respondents had chﬁnged:
their career choice at least once thle'in college. , '/

“”For many students, regard]ess of thevr ages--choosing a'career is not
a one- shot operation, rather it is a cont1nu1ng process of adJustment that
extends well beyond the educational years;'ﬂOchsner, 1979, p.15).. The
;;reer—counseling role in college, therefore, is not a one-time deal; rather,
encouragement of alternative career constderation is constantly needed.

Around a third of the sample said their,career plans Were somewnat the same

now as when they-graduated, while one quarter said their plans were not at

'a11 the same. ) !

. | |
Even though the majority of all tne respondents did not change their
‘the older had changed;their plans

|
|-
\

(Table B-28). The younger respondents uere more 1ike1y to say that they had
changed career plans after leaving co11ege because they did not know

\ ) .
enough about career alternatives when they left college, because jobs in
\\

their original career choice were scarce, ‘because they were no longer inter-
/ . N ’\.
ested in the same career, or because they decided to go to graduate school.

The older respondents were more Tikely to say that a change in-their finan-

# \ . ~ . -
I, - . . . TR -
cial .circumstances or in their family responsibilities made a career change



‘\\ ‘ _ Tab]e 3-27.

Career Plans, by Age and Full-Time Employment Status
(in percentages)

Career Plans | ' . Age and Full-time
: Employment Status

Under 22 ~ Over 22

Years of Years of

Age ~ Age

o Had no career plams when left co]]ege o 14 11~
.Career plans are exactly the same now as when

left college 30 49
Changed career choice at least once while in college . 40 S
Career plans are somewhat the same now as when ' .
left college ‘ 39 31
Career plans are not the same as when left college 27 23
N 6,294 100

L

Se
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' Tab]e B'28

\

Change in Career Plans, by Age and Full-Time Employment Status
(in ‘percentages)

-Change in Career Plans . - .~ Age and Full-time
: Employment Status

Under 22 Over 22

Years of ~ Years of
Age Age
+ Did not change career plans | | 37 - 58
No Tonger interested in the same career C 20 13
Financial circumstances have chénged 18 ' 25
Family responsibilities have changed 15 . 23 -
More interested in tryingvto change»socjety : 8 6
Less interested in trying toﬂchange'society -~ 6 4
Decided to go to graduate school | | 17 5
Decided not to go to graduate schoo] _ 8 .10
Tried that career, but didn't like it o 7 3
Jobs in original éareer choice were scarce : 26 : 21
‘Didn't know enough about career a]terﬁatives'
when left college ! o 29 - 14
| N 5,886 95
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*Sat1sfact10n with Life

Older respondents and those who were married generally seemed to be.
satisfied with more aspects of 11fe ‘than their younger and single counter-. .
parts (Tab]e B-29). Those who were o]der many be more satisfied and may have
more time to achieve their desired asp1rat1ons than do younger respondents

The area of 11fe that marr1ed respondents were least likely to be satis-

fied w1th was the amount of time they had for leisure activities.

. Summary and Implications

Having examined the results of the follow-up data, the value of national
data on college greduate's edocetional and career optc0mes becomes apparent.
Major findings from the data highlighted from this analysis reveal potentﬁéT
inadequacies with traditional cot1eges and universities dea]inglwith an older
c]iente]es These have led to suggestions about how the situation can be J
improved so. that colleges and oniVersities can attract the needed adult
students and so the adult students can achieve their educational and career-

related aspirations.

1. 'The primary reason given by all freshmen for.attending co]Tege was
to get a better job. Institutions wishing to attract adults should place
less emphasis on students' persona1,tintel1ectua1 and social development in

favor of a more career-centered orientation.

2. The desire fortinte11ectual development and concerns about the job
market were important reasons for choosing a college and attending'college in
the first place. College counselors may not have much of an impact on

whether or not adults go to college and which ones they attended, but they

can 1nf1uence students' se]ection of major fields and curricular paths.
o : '
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Table B=29.. -\ -

- Satisfaction With Various Aspects of Life, by Age
,,,,, ' (percentages responding "very satisfied")

g0 SN - .-

‘Satisfaction With Various Aspects of Life Age
Under 22 'Ove; 22
Years of -Years of
Age - Age
Life in general : - I 48 51
Family life. e ‘ " 53 ' 53
Quality of leisure-time activ{t';ﬁ, _ - | 33 .33
Amount of time for leisure activities ) 29 ‘ - 28
‘Town in which you live | 35 41
Geographfc_afea in which you live o - 47 | 53
Climate where you live | | 42 “ 49
Social life o 28 30
Future prospects 4 - | » 42 39
| | N 8,777 l.l 132
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3. Although all the respondents were generally satfsfied'with the types
of cb1]ege counseling they received, very few were very satisfied and younger
respondents were dissatisfied with the career counseling available to them.
This suggests that the quality of counseling services needs to be improved.

4. Inte]]ectua] and JOb connected benefits were the most widely

'reeognized in consjder1ng the usefulness of a college education.

5. Few of the respondents said_they would attend different'instftutions
if they were deciding to attend college todeyfand about a third of them |
said that there waslé very good ‘chance that they would change their major
fields. -~ o

| 6. College counse]or5~have'the‘most contact with students during their
senior years when students beceme serious about career planning. This is
too late though because at. least three-quarters of the stuqents had e1ready
chosen’ their careers by their senior years. Counse]ors’shou]d be more
ava11ab]e throughout the entwrety of the student's college-going years.
| 7. The college p]acement office was more helpful to younger thah
< older studehts in successfully finding them jobs. Perhaps the adult
stueehts were not taking.advantege of all their colieges could offer them
or perhaps the p}acement effort was not equally geafed toward.meefing
the-needs of becth a younger and o]der student popu]ation. Or perhaps
adults already had. jobs and did not requ1re placement services.
8. More of the adu]t than the traditional-aged respondents said that
,,_Qbey Were satisfied with their jobs and they tended_to stey at the1r’30bs
longer than their youngef counterparts.

9. Most of the graddates had.career plans when they ]eft«co1]eget

‘While the career plans of most adults stayed the same, the younger respondents’ .

O

(4]
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~ changed their career pians at least once. Adults were probably already

settled into careers whereas younger graduates weré still shopping around.

~ Choosing a career however, should be regarded as a continuing process of
adjustment and career counselors must constantly encourage alternative

. career considerations. .

[ =2
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