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ABSTRACT

The differences between the Ph.D. and Ed.D. degree
fregrams were studied as a follow-up to 1960 and 1970 surveys of-
graduate institutions. Questionnaire responses were received from 38
graduate institutions: 12 offering oaly the Ed.D., eight offering
only the Ph.D., and 18 with both degrees. The trend toward
similarities tketvween the two degree programs indicated by the
previous surveys has continued at least in the field of higher
education. The only major difference concerns the administrative
unit: a majority of Ph.D. programs are administered by the graduate
college, while the administration of Ed.D. program is administered by
the graduate college or the ccllege of ediucation. The length of the
tvo programs are the same, and the lack of a& foreign language
requirement is common to both degrees. Statistics and research design
are required ty more than 80 percemt of both programs. Examination
requirements are similar, and less than four percent of either
frcgram permits deviation from the traditional dissertation.
References are included. (SW)
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Richard C. Richardson, Jr. and Richard T. Walsh

There has been continuing interest in the nature of dif-

ferences between the Ph.D. and Ed.D. degree programs in higher

education.

tV190/740

Historically, the Ph.D. was awarded in the Arts and
Sciences. However, the growth of professional schools and their
interest in awarding the Ph.D. caused concern among Arts and

Sciences faculties in four main areas:

1. They doubted that professional fields possessed
a body of scho]ar]y‘know1edge suitable for offering
the Ph.D.

2. They objected to the research topics considered
suitable by professional groups. .

3. They disapproved of the tendency to'use unorthodox
research tools and techniques. _

4. They opposed waiving the foreign language require-

ment. (Ho]}i§; 1945)_
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In the field of education, these differences led in 1922 *
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to the creation.of the Ed.D, at Harvard University. (Spurr, 19%0).

The degree was designed tc serve the practitioner,

In the years that followed, the Ed.D. grew in popularity
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more rapidly than the Ph.D. (Eells, 1962). Despite the original
intent of creating a separate but equal degree, the Ed.D. came to
be regarded as an 1nférior doctorate. However, tt was easier to
obtain than the Ph.D. and its holders were found in proportion-
ately the same positions as holders of tﬁe Ph.D. Over time, the
-two degrees have tended to co;Verge (Ho114s, 1945).

In 1960, the American Association of Colleges for Teacher
Education surveyed 81 institutions that offered the doctoral de-
gree in education. As a result of their analysis, they concluded:

*. . . the data did not reveal as much differentiation‘

between the two degrees as traditional statements of.

purpose would have indicated.” (1961, p.73)

They did find that the Ph.D. still retained emphasis on two
foreign languages or some flexible foéeign language requirement.
Less than four percent of the Ph.D. programs permitted deviation
,from the traditional disserta?ion requirement while 22 percent of
Ed.D. programs did. 1In addition; a number of Ed.D. programs'were
assigned to the administrative jurisdiction of the College of
Education, while Ph.D. programs were almost exclusively adminis-

tered by the Graduate College.




Ten years later, the 1960 study was replicated. The con-

clusions this time, in part, read:

"Traditional statements of purposés of the two
degrees stress the differentiation between these
programs. The data generated in this study did
not reveal differences tc the degree expected.

In fact, there was a surprising level of similarity

existing between the two programs.” (1971, 5;67)

The study revealed: (1) a trend toward eliminatién of the foE}ign
language requirements; (2) virtua]]y no differences in disserta-
tion requirements: and (3) a decrease in programs administered
exclusively by either the College of Education or the Graduate'*
College. The group concluded:

}

"This study indicated the purposes and functions of

the Ph.D. and EH.D. were perceived to be quite
similar.” (1971, p. 72)

What has happened since 1970? More specifically, what are
the practices in the field of Higher Education? To get the an-
swers to these questidns; a modifijed version of the 1960 and
1970 surveys was mailed to 68 graduate 1nstitutioé§ lisfing
faculty as members of the Agédciétion for the Sfudy of Higher

Education (ASHE). An initial mailing and bne call-back resulted

4




in the return of surveys from 46‘1nstitutions. 38 of which pro-
vided information usable for the purposes of this study. These
. responses were then tabulated and analyzed on two lévels:
(1) total completion of all responses; and (2) a compilation of
responses based.on the degree offerings of the institution - Ed.D.
on]y; Ph.D: only, or both.
| The survey responses represented 26 Ph.D. programs and 30
Ed.D. programs with the following breakdown by institution:
fwelve offering only the Ed.D., eight offering gﬂlx'the Ph.D., and
eighteen with both degrees. These institutions awarded a total of
500 Ph.D.'s and 443 Ed.D.'s during the three year period, 1955-1978.
The data from Nova University has been excluded since they repdrt-
.ed 571 Ed.D.'s for the same period representing more thgn all the
other institutions offering the Ed.D., combined.

) During the 1977-78 academic year, these 38 doctoral programs
enrolled 1752 students. Of these, 601 were enrolled full-time
(nine or more semester hours) and 1151 were part-time, almost

‘é two to one ratio..
Enroliments were distriLuted almost equally between the

Ph.D. and Ed.D. programs, with only a slight margin in favor of

the former.

DESCRIPTION GF THE PROGRAMS

Better than half of the programs are organized as programs
within a debartment. Another 30 percent function as separate de-

partments. A1l but one of the institutions indicating an
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“organized separate departmentf are institutions that offer both
degrees. In contrast, those institutions offering one degree
tend to be organized as programs within a department. On the
average, during the 1977-78 academic year, these programs in-
cluded four full-time and five part-time faculty concerned with
preparing-p;dfessionals for positions in the field of higher
education. |

Slightly over one-half of the institutions require an earn-
ed Master's degree for admission. In.addition, better than 75
percent place importance on the undergraduate grade point average
and more than S0 percent require either two or three letters of
recommendation. Slightly more than 75 percent of these 38 in-
st%tutions make use of entrance examination scores with a definite
preference toward the Graduate Record Examinajjggjﬂ«Approximately
seven out of every ten institutions allow provisional status.
Only one-third of the institutions required personal interviews.
Another 40 percent indicated the personal interview, while not

- required, was highly recommended.

In addi@tn to any foreign Ianguage requirement, the follow-
ing courses JLre designated as core subjects required in doctora]
programs. The number in parenthesis following each is the per-

cent reporting that requirement: .
Administration of Higher Education (73)
Histdry and Philosophy of Higher Education (62)
Curriculum and Instruction (49)
Higher Educafion Finance (41)
Community Junior College (35)
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. Only those courses reported by more than one-third of the in-

stitutions have been included. The estimates of time required
for degree compietion ranged from two to five years, depending

vpon whether or not a student could devote full-time to the

program.

Those i;stitmtions offering both the Ph.D. and the Ed.D.
differ from all institutions in several ways. The average
faculty size increases to six full-time and six part-time; more
prdgrams require a personal interview; and the estimates of time
in y2ars for degree completion shortens to from three to four and
one half years. These differences probably ref]ec{ the greater
enrollment of full-time students in these programs. Only fifteen
percent of institutions offering one or the other of the two

doctorates indicated any plans for offering the second degree.

COMPARISONS BETWEEN“ED.D. AND PH.D. PROGRAMS

The data from this survey is quite similar to the surveys

-of 1960‘and 1970 and suggests a continuing convergence of the

" two degree programs. There dre far more similarities than dif-

ferences indicated with those differences emphasized by theory
and history failing to materialize.

The one major difference that did present itself involved
the unit having administrative responsibility within institutions
offering both degrees. Most of the Ph.D. programs are adminis-
tered by the Graduate College (52 pefcent) or a dual arrangement
of the GraduatéLCOITege and the College of Education (27 percent).

Conversely, the Ed.D. programs are administered either by the

. | | 'y



o
Graduate College (40 percent) or the College of Education (40 per-
cent).

The only other area of difference involves the foreign lan-
guage requirement; five of the 26 Ph.D. programs have foreign
language requirements. Of the five with a requirement, four
have policies fhat permit a waiver. Only one institution re-
tains foreign language as a requirement.
| Many simi]iarifies are highlighted as a result of the sur-
"vey. These include:

On the average, both the Ph.D. and Ed.D. programs
require 93 graduate hours to earn a doctoral de-
gree (range 60-180). For institutions offering
both degrees, the requirement is the same for

both programs in 72 percent of the institutions.

On the average, both the Ph.D. and Ed.D. programs
require 50-60 hours beyond the Master's degree
(range 32-68). The policy is the same for both
degrees in 72 percent of the institutions that

offer both degrees.

. Only one Ed.D. program and one Ph.D. program re-
port the absence of a residency requirement for

earning a degree.



. Thirteen of eighteen programs offering both degrees
ﬁave identical res{dency requirements for both de-

_grees.

. Better than 30 percent of both degree types require

statistics and research design.

. A formal dissertation s required in all but one

of each program type.

e o Examination poliecies for both the Ph.D. and Ed.D. -
programs are quite similar: |
"= = 13 percent of Ph.D. programs require admissions
examinations as compared with 60 percent 6f Ed.D.
programs,
- 89 percent of Ph.D. programs require candidacy
exams compared with 84 percent of Ed.D. programs.
- | A combination of written and oral is the most
common for both degrees. _ |
- 89 peré;ﬁt of Ph.D. programs require an oral dis-
°sertation examination compared with 93 percent
for Ed.D. programs. These percentages converge

when considering only those institdtions offering

both programs.

-

Respondents from programs offering both Ph.D. and Ed.D.

- Were asked to indicate whether significant differences in
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specific areas exist between the two degrees u«s they currently
function. The responses are illustrated in Table‘l; Of the
eleven areas surveyed, none revealed a majority of responses
reporting the existence of a significant difference. In five
~areas (statistic requirements, purpose, course distribution
requirements, research competence, and type of dissertation)
enough responses reported a significant difference to make these

areas worthy of further consideration.

TABLE I: Differences between Ph.D. and Ed.D. programs at
Institutions Offering Both Degrees.*

DOES A SIGNIFICANT DIFFERENCE

AREA OF DIFFERENCE | "EXIST BETHWEEN PH._D° AND ED.D.?
Yes (%) No (%
1. Purpose: Actually prepares 40 60
researchers or prattitioners.
2. Course distribution re- 40 | 60
quirements '
3. Total course hour re-

- quirements 12 . 88
4: Language requirements ’ 26 74
5. Statistics requirements _ 47 53
6. Research competence 47 53

7. Internship requirements 33 67
8. Residency requirements 26 74
9. Type of dissertation 47 53

10. Examinations . ' 20 80

11. Admissions requirements 26 74

o *Based on Fifteen responses.
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“RIC grams responding to this survey.

10

Table I suggests that the differences reported between the
Ph.D. and Ed.D. by professionals in the field of higher education
are mdre philosophical than operational. Inconsistencies Qere
observed between the perceptions of differences as reported for

this table and responses on the pest of the survey.

SUMMARY

The trend toward similarities and convergence indicated in
the 1960 and 1970 surveys has continued at least in the field of
higher education. The only major difference identified concern-
éd the unit within the institution responsible for administering
the degrees. A majority of Ph.D. programs are administered by
the Graduate College while the administration of Ed.D. progr;ms
s divided between the Graduate College and the College of Edu;
cation. |

Ph.D. and Ed.D. programs in higher education are more simi-
lar than dissimilar in those areas reported to be different

traditionally. The length of the programs was the same. The

lack of a foreign language requirement was common to both degrees.

équa1 percentages of both programs ineclude residence requirements
and these are quite similar. Statistics and research design are
required by more than 80 percent of both progranms. lExamination
requirements are similar and less than four percent of either
program permits deviation from the traditional dissertation.
- These similarities persisted even when considering only those in-
stitutions offering both degrees.

Any differences that may exist between the two degrees are

not evident from an examination of explicit practices of the pro-

1i
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RESPONDING INSTITUTIONS

Arizona State University
Auburn University

Boston University .

Claremont Graduate School
Columbia University-Teachers College
Indiana University

Iowa State University

Kansas State University
Memphis State University
Michigan State University
Mississippi State University
Montana State University

Nova University

Pennsylvania State University
Stanford University

State University of New York at Buffalo
Texas A & M University
University of Arizona
University of Arkansas
University of California, Berkeley
University of Denver
University of Florida
University of Georgia
University of Iowa

University of Kentucky
University of Massachusetts
University of Michigan
University of Nebraska
University of Oregan
University of the Pacific
_University of Pittsburg
“University of Texas at Austin
University of Utah

University of Virginia
University of Wyoming
Virginia. Polytechnic Institute
Washington State University
Hayne State University



