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~ A Word on the Development of the

Literacy Volunteer Handbook ...

This document has been designed to help'aﬁSwer

\S

some of the questions .and meet some of the needs of .

the literaty volunteers ;involved in-the adult literacy

~ project, People, Words and Change.

Common problems and-concerns expresced by the
. s : : 1 “

literacy volunteers of thisZproject'have determined

~ .

the content and empha31s of thls handbook Feedback

was rece1ved from volunteers, learners, members of the

Bl

resource group, and members of the operations team by

“means of written questionnaires, and shared discussions.

While working as a literacy volunteer for a year, ’

I began- collecting materlals and tracklng down resources.
Monthiy volunteer meetlngs led by resource persons socn
Sonﬁ}rmed my suspicion that many other volunteers were
searching out similar rnformatrcn. A common need for
centralized ﬁateriels, beok lis;s and resource infor-
“mation was expreseed. With the uqfailing encouragement

and support of the operations team and the academic -

backing of the Reading Department of McGill University

ety .

L
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who agreed to credit the handbook as part of ﬁy require-

. ments for the Masters in Education Program, the handbook

)
[

project became a working.ég_lity.
The philosaphy oufliﬁed and pragtiSed by the : ' E
originator§_of.thérproject'has Been to place the trust
: and-responsibilit}'forﬂdetermihing'the nature of the

interaction ég?;reading instruction on ‘the volunteer,/

learner teamj&éReSG%rce persons and assistance are
) - . ' .‘ N - /2' .
readily available at-all times in the ‘form of materials,
training seminars and specific expertise, yet, in;actual

fact, the volunteer / learner teams shape their own

o

programs to reflect their particular needs and interests.

 The . project's flexibility is a reflection of its aware-

ness fo the uniqueness of each learning’ situation and the

[y

a

particular dynamics of each learner / volunééer

relafionship.A | o .
If ié the'i;;;nt of this handédok to reflect this

.ﬁhilosophy and encourage the development of flexible,.

individually_désigned'programs. It is my hope that

this héndbobk will serve as a springboard for creafing

"« and extending ideas as well as a resourée book thfough

-

which the volunteer can cXplore avenues of .information
that answer his / her particular needs and interests.
The handbook does not describe or cover all applicable

o

programs, materials and geadfng techniques, however

!

~
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L e - D thefe shOuld be enough for a starting ppinf!'aThe
i?tent_is‘to help eipand tpe.possible directions one
might take b; describing"severalabossibilities rather:.
than cenfining the interaction by edvocating one

e

program, technique or methodology.

4

Although.thib handbook was designed specifically

X\tw\w;;gf’”{) for the volunteers of the People, Word: and Change

project, readers are'encouraged to. use and duplicate it

'1n its ent1re1y or any parts de51red ~ Copies will be
ava11ab1e as long as funding exists otherw1ae a m1n1mal
charge ccver1ng-reproductlon and ma111ng m1ght ﬁave to
be expected. B |
Wrife'to: People, Words and Change

o ' 124 O'Comner St.,; © o

Fifth Fldor ‘

Qo

-

' Ottawa, Ontario

g Hopefully, at a- future date the hamdbook will be
. revised and updated Mail comments, suggestions and
. criticisms as well to the above address.

o _ . * JudithvBernstein

I
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UNIT T

“+  ORIGINS AND OBJECTIVES OF 'PEOPLE, WORDS AND CHANGE'

(2]

b3

" ORIGINS °

i

The project, People, Words and Change originated as a
responss from Algonquin College, a, community oollege based

s in Ottawa, to the 1dent1f1ed need for a 11feracy program in

o

. the area. During the 'winter of 1978 representatlves frcm
< a variety of related seetors"of the college’met with

resqurce persons from the ‘Movement for Canadian Literacy

: and'ihe'Ministry'of Education, province of Quebec and.

confirmed the problem of illiterdcy and the need for action

, Canadaar wdad haswe educdlion nndJ
in our area. Audrey Thomas, @roo-\ ocfunkies . (9706 Y

A3

1dent1f1ed the problem in Canada Personal requests for

a531sfance to the college from 1111terates augmented by the

©

local response to media coverage (the Fifth Estate,'CBC,

Jan, 1978), further'rernforced the need for action.

A work team was appointed consisting of members of the

L3 PN
> w LR - .

various sectors of the college. his work team recommended

the formatlon of an operatlon researqh team, con51st1ng of

college personnel drawn.frdm the Cont1nu1ng Educatlon

Dlvxslon, to carry out the 11teracy project.

3 ~

o




\

]

gBJEcTIVEs f L

PURPOSE . | o o L
g, ! ' C
To estab a var1ety of educatlonal modilj/for adult

illiterates thrbugh the tra1n1ng of volunteer tutors/

- To maintain accoqgtablllty to: 'the adult 1111terate )

populatlon of Ottawa

- To determlne fhe degree to which illiteracy is a

L problem in the Ottawa area e -

- To discover what 11teracy act1V1t1es already exist

@in the area, . _ ' Sl >

1 3
N
A . ~ ) .

- To coordinate and augment these activities

A3

" - To support a cont1nuous system of volunteers in

\
French and Engl1sh who assist the adult learner w1th

\

v o et

-reading and writing.

(adapted'from dﬁdocument prepared by Marie-Paule Mattice

“in July 1979.. MariefPaule Mattice was coordinator of

PeBple,,Words and Change 1978/1979.)
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T * .~ 'STRUCTURE AND OPERATION OF PEOPLE, WORDS AND CHANGE -
. PROJECT -QUTLINE - o ‘ '

'People, Words and Change 'is the rcsultinghAlgdnquin

W ‘ .'based_project;‘beguﬁ in 1978. A network of volunteers

\

was drawn from the community to work on a one-to-one

basis with léarners. Initial éohtaét,yi;h the project was

made by calling a full-time coordinator at the'pfoject'sf,

central office. The coordinator would then-process the

% .

request by matching the volunteer and'learner'together.

The: logistics of the léarning-§ituation.(locatibn, time,”
o : “’.frequency,'learning objectives) are determined«betwepn-v
o the vqluﬁteer‘and the learner.' The cost to both .earner

and volunteer is minimal, limiting itself to workbooks

., - and writing material. Training workéhobs 3nd/resourcé

¥ T

- personnel and materials were provided to the volunteers.

' .by the operations team.

o -
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' o MODEL OF OPERATIONAL STRUCTURE

1

-

o N  LEARNE.RS
s L : W '

-

. -
- .
-

:;g"?'.

7. 4
: . VOLUNTEERS
’ ' > . ¢ -" ' J CA .
| L - o s
T | i | OPERATIONS' T :AM
o | (COORDINATOR,RESOURCE PERSONS):
i 3 ’ In1t1a1 *phase belng funded by Contmumg Educatmn,
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Explanatlon of Structural Model

-

off1ces

1

The volunteer offers his/her services via the central

3. .The -central 'office is operated by a full t1me coord1na§or

who recelves the calls and matches learnerr and
volunteers together
4,

Y
2

The operat1ons team, consisting of two Algonqu1n based

staff and the coordlnator orov1des to the program, botn

~

A
technlcal and admlnlstratlve support.

The operatlons
team assumes respon51b111ty for volunteer .and learner

0
a

ecruitment, pub'rc1ty, collectlon of resource\mater1als

L]

and_ overall supervr51on of the project.

They answer
flnanC1ally to the college admlnlstrator of ABE (Adult

-4

Ba51c Educatlon D1v151on of Cont1nu1ng Educatlon and
Communlty Development)

The 1nf1uence of the operat1ons
team is felt at all 1evels of the structural model

They -
functlon in an adv1sory capacity, in nn admlnlstratlve

capac1ty and as ‘resource leaders

5.°

Workshop leaders or resource leaders may consist of

~members of the operatlons team as well as qual1f1ed
‘ 1nd1v1duals who are 1n

ﬁegested in sharlng the1r expert1se
with the volunteers eitheéx though organlzed tralnlng

4
meetlngs

workshops or monthly volunteer 1nformatlon sharlng
’

The learner makes his own request d1rect1y to the Offlce.
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Explanation of Structural Model (Cont'd) d,

6. . The volunteer and learner once matched are responsible

for arranging location; time and personal learning

T _ objectives. They may request assistance at'any.time.

Program Operation

(a) Services ‘.

<

'G‘ " . Office hours (meaning the office is open to anyone)
. : are-between Q:bd'a.m.'- 4:00 p.m., fifth fioor. Arrangements.
can be easily made with the coordlnator for a more appropriate
time should the need arise. ' \g
Maurlce Taylor ;-People, Words and Change Literacy'Pfojext,
COntinutng Education'Division,”
S 124 0'Connor Street, Fifth Floor (23$}0703)

F

-r‘g‘f ~ (b) 'Daily Operation

T L Oﬁce a Trequest is made (by phone or in.person) an
| ..“~1nformat10n sheet is r111ed out for the person maklng the’
¢ .

request Thls form is rhgarded as conf:dentlal and therefore

.

. . . L e

. o . .-;s not c1rculated to outs1de partles

> . -

(c) Criteria of Acceptance

1.

Volunteers - to accept a volunteer in the program he/she must:
' . e - Be able to meet a minimum time commitment of
. PR : ' @ﬂkt-six consecutive months
> ) - : M . r's
. - )
i s
- ..
-6 - -
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(c}'Criteria of Acceptance (Cont'd)

Volunteers (Cont'd)
- Be éble to brovide at least two hours a week

1 t‘
to their assigned learner

Have a genuine interest in people

Be able to read and write themselves

Accept the fact that the learner is our first

: consideration s

Learners - to accept a learner in the program he/she must:

. - Initiate the call themselves

- o . P

-/ Be able to communicate in‘the English or French
language

- Be able to meet two hours a week

(d) MatChing ' e . | ~

.

e

‘When matching the volunteer and the learner together, the

following factors are taken into account:

TMGebgraphical-Area - thea usuél’procedu:e is;‘ﬁhen possible to

assign a learner to a volunteer in their own zrea.

- Availability - assignmentsare,made dependent on when they can.

.meet. (mornings, afteimnoon or nights)

- Transportation - to minimize cost to.both parties, car and bus

o

<

costs are considered and attempts are-made to assign

L
a

individuals to parties living close by - if possible.

3

'
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(dj.Matching_(ConthL

Person Requested - each party can fequest the type of person

preferred such®as male’or female, younger or older.

<

Interests and Goals - ¢f the learner

Level of Literacy

Expressed Individual Needs

Area of Volunteer Interest .

Tvpe of Support system necessary. o B P

CONTACTS WITHIN THE PROJECT OPERATIONS TEAM
1. Louise Harris - 731-7193
2. Bernice Plath < 237-9416

3. Maurice Taylor - 235-0703

ﬂ..

2 ‘{'7
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UNIT ITI

-

VOLUNTEER PREPARATION

'FACT SHEET ON ILLITERACY IN CANADA

UNESCO A person is literate when he/she has acquired the
. knowledge and skills to enable him/her to engage
in all those activities (for which literacy is

;s;; essential) for effective functioning in his/her

. e
-

¢

S group or community. ) , w

Functional illiteracy is acknowledged as less than eight

years of Sghooling. (in a priu;hbgiented society -UNESCO)

According to the 1971 Canadian census -
937,000 Canadians, or 7.1% of the out-of-schoél pbpulatioﬁ

not then attending school, remained with less than grade

nine education.’

The highest percentage of functional illiveracy is found .
among native people, Indian and Tnuit (66.6%)
37 out of- 100 pérsons have completed less than grade nine,-

and 7 out of that 37 havc less than grade five education.

Where does illiteracy exist in Canada?
(as % of total Canadianfilliterates) (as % of provincial

population over 15/out of school)




[

" Where &oés illiteracy exist in Canada? (Cont'd)

-

Quebec 35.5% 45.5% .
Ontario 31.6% 29.9% )
4 Western -
Prov1nces: 22 1% ] 30 28
Atlantic
Provinces 10.6% 35 .
Territories 2% 51

100.0%

Both men and women haV¢ reading and wri .ing problems.

The largest group with reading anc’ writ ng problems fall
in the 45264 age group, but 350,000 peo 'le between 15-2d

also have a problem.

- MYTH: The majority of fuinctional .y ill: terate people are

immigrants.

fﬂREALITY: 3 puf of 4 funutionally illitcrate persens in this

country are Canadian boin.

it
8

MYTH: Illiteracy is a '"rural" pro>lem.

o

4

REALITY: 70% of Canadiar illitericy is urban.

Frontier College, 197!



" SOME THOUGHT ON ADULT LEARNING AND LITERACY,

AND POSSIBLE PHYCHOLOGICAL AND EMOTIONAL CONSIDERATIONS

1. The learning process of adults differs from that of
children. "Childhoo& education is oriented toward the:
. future. Literacy education is orieﬂtgd,toward tﬁe
present." " (Smith, 1970)
2; Literacy eduéafion méy include tﬂg~:;doing 6f incorrect
learﬁing'patterns,.of rigid habit‘patterns, and of myths

about reading. : ' R \\v

3. Non-readers are experts at failure but need gfactice'
at realizing success. Anticipate ﬁéor self—do?fept, )
seqsitiyity to crit’cism and fear of error. The
pefsonalities, attitudes and behéviorlof non-readers
are affected by»tﬁeir failure to achieve the values
and goals tﬁé& déSire.. The effect of,conétant‘past:.

:  failure may'be.tq stifié initiativé producing

'1etharéy andidgspair.' Othervfeﬁctions may‘iﬁcludé

) J o : .

- " "hostility and.suspicion, defensiveness and reticence.
. . . . > ) > . i

.4, Léarning.doeéinot<6ccur in a graph-like linear fashion.
The_learner processes newlinﬁorma;ion "in spurts and
_ leaps". There will be plateaus, and times of °

© _ -regression. The major trend is forward. ,

: Everyohe wants to learn. .(Dr} Marsha Forest, 1978)

- 11 -
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' SOME’ THOUGHTS . ... Cont'd

hS

5.

‘close family and friends areunawaze. ‘For this*

' opportunlt ies.

Written 1anguage has become an ess(ntial aspect of\wn

_Non-readers compensate for their T -ading deficiencies

“

_by developlng keen listening, obse: vatlon and memory

SklllS.- They ar= often so clever i t hiding their

1nab111ty to'read>“I'forgot ny gla: ses' that even

reason they are rcluctant to take.: dvantage of tutorlng

°

our soc1ety. Illlterate members of “our sociecty have

developed a numbcr of personal relstionships, and . -

behavior patterns by a means of whi h théy may function

without written language. In provi ing them with the

" skills to unlock written langiage, he volunteer is as

)

well 1n1t1af1ng a pxocess of nevit ble change in’ the

11festy1e of the learner.’ Rclat1ongh1ps based on a
dependency will chare’as thc learn ¢ discovers his
newvindependence. .11e benefi:s and rewards oflfactoré
such. as a broader jo) choice are <bvious, out there
may follow ae well, ‘:onsidert)le enotlonal stress as’

life patterns are 1i erally z=-structured




following information.- = i

TO THE VOLUNTEZR TUTOR - BEGINNING ...

T

Beg&nhiﬁg anything new often inéurs a certain'degree of
anxiéty. We have come fo look upon énxiety_négatively due
to the medical imp}icatipns of.stress on heart disease and
other“psychqsométic ailments. At the other end of the

spectrum, educational psychologists have stated that a

‘certain degree of tension or anxiety is essential to

u

: motivatidn~and positive action. As with so many other

< ~

things in life, we have to aim towards striking a balance.

This entails knowing ourselves and our work habits and

limitations that we may create or strive towards our own

- most confortable and therefore- effectlve learning- and

... teaching atmosphere.

~—

Hopef£i1y~eaghrof you will take what you need from the

—

o . . . K T . i

Those of you who feel adult literacy is a 'light!' E{éIdI“‘

start your readlng exploration with Frelre {see 8 Kef Books,

'Page 15) This should 1ncrease the tension sl;ghtly Those

who feel overwhclmed and in awe of the 'teachlng aspect of

the work begin w1;h=Dr.~Marsha Forest~or Herbert Kohl, who-

'states in Reading, How To, p. 7;

-

"All of us, from the very youngest children to
the oldest members of our cultures should come
to realize our own potential as ‘teacher ...

The prbcess of 'professionalizing' ignorance
is very common in our cultures..."
. . o

N

dL 13 -
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" TO THE VOLUNTEER TUTOR - BEGINNING ... (Cont'd)

Remember these people did nbt-learn under the titelage
.of prqfeésionals. Ar experience vithIS)méone who ic
sersitive to their particdiaraneeds and épen and 5@ere
encugh té prov1de alternatlve channels or learning may
succeec¢ where others i1ave failed.  Are e lowering

: N

anxiety levels? If you-tiink xou,aie a xigué, iﬁagine what it
mus t be 1lilie .for your learnmer who has e perienced nothing.but
- frustration and failure in the létrning situation.

This s:ction of -the bandhook, is for you, the tutor
We will discuss éﬁiiety 1eduction of th: learner when we
pl:n Lesso No. 1. 0

Two basic preparator: activit es ar: suggested in this
sevfion,'direcfed at thg tut3r, aixious to begin. Firstly

th- exercise‘of Self-Evaiuation. Take his time to ref‘ect

'up~n yourSelf to questlun ald un . erstand your motives Jn

--be(omlng nvolVed in a p ogram of thls nature. Look at

yoi r pcrsonal learnlrg'ayd teachi g experiences, the hijyhs

an¢ the lows. What Cid“'hey teacl you about yourself,

yoxr learnlng style, you: limitati)ns?'-Try to re}ive~a;ain
fh( hlghs of success and the paln 1nd despalr of failure,

-al\ays asking yourself wlat you llarned from the total

experlv@ce: Check urspolen goals, attitudes and preJudaces.

.




TO THE VOLUNTEER TUTOR - BEGINNING... (Cont'd)
: . _ g
' Clear.awarenéss oflyOUrself eag Only'facélitate your
" future aétions,nand mo;e specificallyvypuf relationship
“ with yourlléarnerl To foilow are several typés of self-
eValuatiéﬁ questibnnaires. Some héve.beeh used in this
program at various times, others have been selected from

books and other programs. ‘Use4them'mere1y'as guides for

. T . ’ ! -
'your personal reflection. B '

. The additional activity suggested at this stége of

~

preparation is Reading! Unit VIII contains various

4bibliographies of wellirecom&ended resource books.

The eight books to follow were selected to p}ovide

il L o . L. .
inspiration, practical information, and of course pleasure.

_-Each is very'sbecial in a different way. -All have bgen'
"ﬁighly feéommeﬁded b} a vériéty of ﬁeopre involved in ihe
.teach{ng and the field of iité}éé?f Brief content .

. destriptions have been proVidédafb help yﬁu select

according to your needs and interests.

.. . . 3
Sa . » : b

-5 -
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8 KEY BOOKS

Available At: - ) SR

Algonquin College Library (Woodroffe Camfus)

Ottawa Public Library Eyain_Branch)

Large bowntown Book;toree
\\\\v, ' ‘Un1ver51ty of Ottawa L1brary (Mor1,sette Brench) 65 Hasty
- ,t : *Resource Centre - People, Words and Change (124 0 Connor

Street Sth floor)

B

ASHTONrWARNER, Sylvia, Teacher N.Y.

g

s SIMON and SHUSTER, '1963

| 7_a description of‘tne author's personel experience
teaching Maori children. She was. obliged to.
develop techniques to suit thercuiture of her

student as western methodology and materials would

not work. This work is a celebration-of learning
i ' e » '

as well as an inspiration to all who aspire to teach.

" Her basic ideas and approach can be useful in all

.

teaching situations.

" COLVIN, Ruth J., ROOT, Jane H.,.Tutor

Techniques Used in the Teaching of Reading. A Handbook -

for.teaching Basic Reading to adults and teenagers.

Pdbliseed by  L.V.A tre - Syracwse N.Y QT «
ed by At yrag \

[



- COLVIN, Ruth J., ROOT, Jane H., Tutor (Cont'd). . - .

- This handbook has been written specifical]y to assist .

o

ih h volunteer tutoring program. It provides a very
practical '""How To" source of information on toplcs
such as evaluatlon, 1nstruct10nal methods, mater1als,

and includes an excellent appendlx

FADER, Daniel, The New Hooked.on Books, N.Y.

‘. Berkely Publlshlng Corp., 1976

‘ - Fader descr1bes his personal experlence as an English
v 1
teacher in a tra1n1ng school for teégege boys The

" program which evolved reflects the spec1f1c needs and

_ 1nterests of thls group The phllosophy @pd approach
..can be applied to many teaching situat .ons.'

- ° "y
. "
%,

*FOREST Dr. Marsha. .Learninh and Teacﬁiné with Coﬁmoﬁ\Sense

: _ B ‘ ) - \ \

N o - | fToronto:>‘1978 : S ) \ \\ g
Frontier College, 31 Jacke&l Ave., (15 bages) . \-\\\ 3
- The °n1Y thlng ‘bétter than\reading thls booklet WOuld \

< A

- . . " be to meet and speak w1th Dr. FRorest, herself. Th1s\

\.

15 page booklet touchlng on aftrtudes towards learnlng

and teachlng, very helpful advice- for beglnners as well

- as suggested readlngs Read.th1s onf first!

- 17 -
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'FREIRE, Paulo, Pedagogy of the Oppressed N.Y.

!

Herder and Herder, 1971 '

-A socio-eeonomic; cuiteral aﬁd polificel perspeetive of
i literacy.. Freire}beiieves that,literacy education is;;
ffeeQOﬁ, a iibefiting fight. .Attaining this right can
Echange.a ﬁersen's seif-concept and-give him the power
to change his social condition, This bopk‘is-net ‘
f%ight' feading b@p"will'provide Aﬁ &ndersteh&ing of m
" the broader'iﬁpfieations of literacy traieing_and-the
eneeﬁeﬁs_peesibilitiee for change becoming literate

°

initiates.-

KOHL, Herbert; On Teacﬁing,
¢ .

Bantah gookg N. Y - 1976 c :

a

- Readable, ba51c teach1ng philosophy presented ﬁlth';

examples of how to put it to use. . T

_KOHL, Herbert, Reading, How To, N.Y. * T e

. Baritam Books, 1973
- A practical, common-sense approach to reading
instruction. "Aqyene who can read this book can teach

someone else to read!', Dr. Marsha Forest.

ernard,’ Getting People To Read: Volunteer

SMITH, Carl

'Prog}am§,That Work. N.Y. Delacorte, 1973

- This book comes highly reqohmended by a number of
people who used it as a guide'in numerouS';eldnteer.

}eading programé.

~ .18 -
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SELF-EVALUATION QUESTIONNAIRES

Appendix D, P.171 contains samplé.éelf-

evaluation questipnhaires. .Read through them ~ -

»
4 .

dhd:usefthem‘to'féflécf’uﬁbn.your'own
.experiences, appr6aqhe§‘§nd~attitudes about -

o reading. It is'helpfq}; initiallyvéo"think\
thfeugh these quegfiéﬁs_privayely: Mbnthly

/"’-—\;_ o . .
volunteer group:meetings will provide the

»

‘oppportunity, if desired, to ‘share these
ideas and experiences with others..
- P . . . . ) "
- < N
s
24
- '
. . l"
‘.‘l
] :’ 'J
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.”moSt others. -

o “ UNIT IV

"o | LESSON 1 .

You are : about to mect your learner for the fmrst time,

Other ‘than the brief telephone conversatlon arranglng time

a

:and'place, you have had no contact. You have never done‘_

anything.likefthisfhefore'and'have no .formal proéraﬁ or

_structured material to rely on. Now, if you feel you have'

cause for at ledst a Sllght case of nerves, empathlze W1th

‘your learner, facing the 1dent1ca1 51tuat10n. Your learner

-

assoc1ates the forthcom1ng s1tuat1on w1tH a. probable hlstory_

of frusgratlon and fazlure He/she has admitted to you, a

. . . . '

‘.stranger,'a personal problem that has been covered up from

Rl

-

It 1s falrly obvious now, that thls first encounter is

v

" -flot an easy one for everyone 1nvolved. So much is at,stake.

Almdst~every new literacy volunteer has_pondered over and

expressed concern over this initial meeting. What follows -

will be a description of a possible attitude and approach to

this critical and.inevitable situation. There will always be

a Lesson 1, the first day. of a new job, the first day of

' school'angéthe first time you drive a car yourself. There
YT R TR ’ . . . T

are as many-ways- to approach these situations as there are

®
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LESSON 1 (Cont'd) . e

-

people-to creete them. Feel free to modify,-adapt{ attempt

or omit. Select the course of action that suits your style

o

and philosophy. The sincerity and concern that you will
communicate to your learner will open the doors to the

interaction,that follows.

P

¢

; I"PLAN .- o | -

A Defiour goals for Lesson 1. What do-you want"to
happen in this session? : o
B - Priorize them. What's the most 1mportant th1ng that .

I want to happen?

C Select activities that reflect your goals.

D Divide up’ the t1me alloted to each act1v1ty to reflect

your pr1or1t1es. -, ' -

F
>

-~ GOALS-

A My personal goals for Lesson 1l as a new volunteer were to.

\
X

1. Begin the development of a comﬁortable working

»

L o - : relationship,‘a conftdence bu1ld1ng relat10nsh1p

2. Explore personal 1nterests.

3. Teach my learner someth1ng new about reading, even
‘one tiny new fact-— each session, including the first.
." Discover what I could about his/her learning style.

5. Discover what I couldhebout his/her existing reading

skills. - - ~ -

[ETNN
2

_21- .,‘(" E T
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B PRIORITIES

The prlorltles I selected for Lesson 1l were not
.necessar&ly the same priorities that followed in
= su€ceeding lessons. Developing rapport in Lesson 1
. ' is necessary for all futuré'inferaotions.ano-thereﬁore

K}

has been emphasized at this time. _ ' -

K] e e '

-7 -, C ACTIVITIES

“ ¢

‘T did not’want»aQrigid lossoﬁ plan as I had no idea’
" what tho learner's needs,‘skills‘or'iotrresfs were, I = i
seieCted.a vafio;y of.ootivifies (to be described further
on) that were broad in scope, flexible and portable! (see

. 1 .Grab Bag).

D. TIME ALLOTMENT

Priority mo. 1, as reflected in how I ordered my goals,
-~ . was the development of a comfortable working relationship.
My materials would includé, a comfortable chair, conversation

and a cup of tea! Out of a possible two hour session, I felt"

- 0.K. about devoting 45 minutes to one hour or even longer if it

“

felt comfortable, to frlendly conversatlon

IT MATERIALS

M

(The Grab Bag) o . . S

I gleaned one useful survival'tool as-a supply teacher, ' ot

N

and. that was the Grab Bag. It proved invaluable to my

11teracy volunteer effort—aswwell

i e

.22 -




II MATERIALS (Cont'd)

o

The purpose of the Grab Bag is to prepare you for ALL
si;uatlons -~ Or as many as you can anticipate! It is limited
by what you can_carry!‘ So one is_forced to be efficieﬁt and
‘selective. ' | ~ |

_A _Somé Sugéestions: -
S - magaziﬁés‘with interesfing pictures
- comics (Satgrday néwspaper inserts are fine!)
-'T.V.. Guide
- a‘néﬁspaper
o Catalogues
L - = scissors: : _ N
N tape g - e
- scrap book |

I = Tuler

|\ - .index cards (good‘fiashcards!)

) ; \ - a favorite poetry book or joke book or crossword
: - \ . ‘ . ‘

\ puzzle book. = = : ' . .

‘\' ‘ .

- etc. etc. etc.

BIVRPR LV AT I ’

- 23 -




A_WORD' ABOUT TESTS .
Excluded from the grab bag were d1agnost1c tests and

commerelal work sheets. These items could be useful bur

should be used with sen51t1v1ty and’ dlscretion. Discuseienh

with fellow volunteers and resource persons is encouraged.

- Commercial tests and inventories will be discussed at

-

greater length further on. The=majority'6f'adu1t'

“illiterates have experienced failure and frustration ' ’

durlng the course of thelr formal educatlonal history and

teats and 'school-like' materlals may reca11 these negative

tlmes. One of the f1rst chlngs the tutor has ;h work on

is the nurturlng of a p051t1ve self-image. This in itself -

-can be, an awesome task. Confidence grows though the .

experience of personal success. You are trying to provide

~a new and different learning-experience. - You may be

coverlng the same basic readlng Skllls but hopefully .

w1th a sen51t1v1ty to thu delicate” and >pec1f1c needs

of the adult 1earner. Use a 1earn1ng structure founded

on the learner's success, building on whkat the learner

already knows, assist the learner‘to build a solid . e

foundatlon upon which he can conf1dent1) rest hls new

- 24 -
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III  ACTIVITIES

(Opening the Grab Bag)

The advanfage the'grab bag.pfevides-especially dhrink

thehiaiéial lesson ie that it permits a fiexibie session.
. Whag;happens'eaa.be eatifelyvdependant on the mataai
interests of the tutor and learner,.'Aa long as your goals
are clear, the contents of.fhe bag are mere ‘tools or
fac;lltatogs. The follow1ng are some examples of how th1s
'Grab Bag'.can be used. The learp;ng environment is part
of the 'Grab Bag'. -Exg}oit.itsfb its fullest. The
learning possibilities in a home are so6 much'rieher‘thaa
in-an institution, limited bydfinite materials ard four

walls.

'1...Expresse$‘interest COdeNG? _—
--Look,at'toda}B reeipes in the ﬁeﬁspaper. ﬁﬁegin a FOODl
'djetienafy'in_a Scrapbook or notebook. Record names of
food'aiphaﬁetically with corresponding illustrations

taken from food ads or sketches. ThiS‘will provide

excellent phonlcs material (1n1t1a1 consonants, etc. )_wm_,wém

e e 82
e

_”,as we11~as"demonstrate a‘bhabetlzlng and alphabet

pract1cé.

A

-Have the student-diotate to you, a favorite recipe.

" Record - it in . the manner of.a publlshed rec1pe - Practice

readlng it. Use it as. you would an experience story.

~ (see.unit V).~ Cut up sentences to re-order! Add'new

vocabulary to a word dictionary. Match words to sentences.:

- 25 -
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4. x;x_presseu 4HLClval LVUVALNNL.  WWIL U ).
-Practice reading recipes and try them out together. Spend

an entire session or two cooking. You are covering

~

innumerable ski{tgk measurement, reading, following

N

' © ~directions - to name but a few!: "

3 . t oA,
. .

_ . This topic albne will provide bountiful material for .

reading instruction. Shopping?1is€§'€§ﬁwﬁéﬂz;gﬁgéd'and
~mathematical 5kills practiced by comparing competitive

_ :shopping ads. Phonics skills can be illusffated_using the

food vocaBulafy as a word bank as well as the ;einforéement
of an obvious §urviva1 skill that is releﬁant;.uéeful and
critiéal to the ip&epeﬁdehée bfhadélts.
2. Was:FAMILY a strong factor in theylearners-life?
- Haul out the ﬁémily Albums. Did'you-inclu&e ;ﬁy
photographs of yburtown'creﬁ in the Grab Bag? Labél-thém.
ﬁecofd'huﬁorous stories about them,.brief biographies
or family secrets ;”Jhatever happenﬁ!j.Usé the single
J"namgs, Brief phrases or short seﬁtences as your initial
I - reading material. Can you imagine a more meaningful
| '.story or vocabuiary:base fbr'a learner than the names -
of his/he; own family and description of personél evgnts
in his/her ;wn life? |
-~Deveiop_in fufthgf lessons:

L - family ‘tree

- h EE |

- telephone directory with names, phone numbers and
addresses of relatives and friend:, etc

- biography book'of fﬁmily-and frierds,, etc.

- 26 ~
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3. Favorite POSSESSIONS?

:-Assum1ng you are worklngl1n the learners home, d1d your chat
. turn up any hobbles? Have you not1ced any 1nterest1ng

.ObJeCtS9 Wr1te the d1ctated _story, descr1b1ng the obJect

Use these stor1es as content mater1a1 for the- read1ng
e "'”'"1nstruct1on (language exper1enCe, page 69) to follow.
Save‘them and date them. Re-read them and re-copy. Cut-up,

Te-order sentences, ‘teach grammar from yourlearner s
! wr1tten words. Form spe111ng lists from the learner's
vocabulary as dictated in these stories. If it's possible,

- label ‘objects in the house and leave them-up.until mastered.

4. T.v.?
-Television, for OBVious reasons is a favorite source cf

f entertainment and 1nformat10n for the non- reader Look at -
the T. V 11st1ngs in your newspaper and find the titles of

favorite programs and record them"on flash cards. Study

how the listings work. - Learn the days of the week, times

and channels. Adu}t learners will have at least the
concept of numbers. T.V. 11st1ngs W111 prov1de read1ng
* material that you can work on utilizing skills and
information’that the adult 1earner:alreadYTposSesses in .
- varylng capac1t1es. You are providing the learner with
' a very speC1f1c tool, the ability to locate his

-information or entertaxnment more eff1¢1ent1y.

- 27 -




S. Sports? e N
- -Take the_sports section of the newspaper out of your
iGrab-Bag. 7Psé;§ﬁotographs, headings and cébtipns.
Séléct worég-ﬁnd names of intefest to create a personal
voCabularf.which you can later apply to othe; skills”§ou

/

may wish: to work on.

6. Your initial conversation period fizzled out. You

»

know little more about your learner than when you
initially rang the doorbell. ifry this ten minute ﬂuﬁJ\
activity. I found it very successfuludﬁring Lesson. 1l

with a learner who was painfully shy.

. . ] \
N.B. - you do this together!
. . / ) [}

(a) Pull two magaiines or cétalpguég:out-of the
Grab Bag
3 min (b) You.-each have 3 minutes -to tear out
.l(no'scissors)'ﬁicturesvof whé;ever catcheé
your interest. Don't bother. :ibout reasons at.
this'pbint; o . L .
2bﬁin (c) Take two additional minutes to tape yody 
| ‘ pictures (éollage style, supg-imposedj ohto a‘
paper and number each pictufe |
'3 min (d) On the back Bé thé background papef, beside its
cérfesponding number, write a prief phase or
ssentence explaining why you think you selected

o

each picturc. Your learner can dictate to you.

i

- 28 -
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Results can be most“entertaining'
Interestlng facts are~bound to turn up Even if they

' don t - you have f1ve Jor six phrases to start readlng w1th'

This. act1v1ty can be fanC1fu1 ‘humorous or very 'heavy'f

. Enjoy! ,:1'- e

You now have-an idea of some of the directions~this
"f1rst encounter can lead you into, prov1d1ng ¥ou are open -

. o to. the pos ibilities. A.few last hints and then you're

on your own. ) : B

-

1. The.GraB Bag W111 help the volunteer fee1 prepared and
therefore more secure. The contents of Grab Bags will and

should differ from volunteer to o volunteer, frnm'lesson to’

2
-

lesson. - They w111 initially reflect the volunteer's
¥1nterests and goals.‘ Later on as the 1nterests and goafs,
" and strengths of the learner reveal themselves, the
contents of the 'Bag' Wlll grow to reflect the learner's. -
Arr1ve, re11nqulsh your materlals, head for a comfoxtable

Q )

L chair, enjoy a cup of tea and take the time to talk to

? e

.each other. .The adult 1earner will be as 1mpat1ent to

h,start as you are, but 1t is critical to get going on the
P ' AN
'rlght.track or as clos to 1t as you can .get. Take the
t1me to verbally explore your worlds, to start bu11d1ng
o a trust1ng, supportive workiné\relationship. Not only
& ’ \<




are you settlng up the foundation of your 1earn1ng relatlon-
sh1p at this time but you are also dolng wonderful th1ngs
(hopefully) towards the reductlon -of anx1ety levels and

a . ' _) !
collecting'pricelessfclues which will he1p~you<develop a,

relevant and personally tailored curriculum.

2. An ercellenr, and‘ye11~§roven eaocatiohaivgoal is to’
.aim tbwards leaving_your student(s) with ‘at leest l'new

_ piece‘of knowledge eéch time. "The magnltude of thls know-
ledge is not essentlal " what counts 1s the fee11ng of
accompllshment and progress your learner feels at the end
i of each seseionﬂ _ Concrete evidence of personal progress

‘will be a key element towards your learner's development

of .self-esteem and subsequent success.

3. Record progress and‘growth. Verbal praise is worthwhile, -

_ but remember you are dealing with seasoned fa11ures, who

3

" are. dlstrustful of - effusive. pra1se when they remember too.

crearly their vivid past histories of fallure. Keep a
concrete yisuél récord of grthh. Seve stories, Keeo
cumulative word lists. Watch spelling file cards grow, '
pioﬁ graphs. Visible eridence ofhlearhingvis worth a
thousand of your wordS!‘ .

'

b

A4
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4. Try keeplng a dlary or record of your sessions. This

w111 pre:ife YOU\WIth a 11near p1cture of where you have

Hopefully thls perspectlve Will help. you determlne

where you are 301ng It is also most useful in planning

for the review and repétition that is so critical to the
i . : . i o
learning process. I also included in the'diary, samplég of

students’ work that I felt to be 51gn1f1cant in- some way

F11pp1ng back occa51ona11y, expoéed ong01ng problens

and progress.

. . B : ' .
P. S. After Lesson 1 you w111 probably begln an. ong01ng R '

L

battle w1th the clpck»as you w111 flnd that you

¢

have too much to work on and too little time.

-
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" INFORMAL READING SKILL INVENTORIES'

PURPOSE

S . : . f /

3

To dlscover areas. of strength and weakness

10 determine a startlng p01nt
- Tégldentlfy readlng levels suited to different
actlvltles.l
METHOD (Otto and Ford, 1976)
~~_Choose selections from agult materlals at progr9551ve
,' levels of readmo dlfflculty Vary lengths of
zselectlons from a few sentences at the beglnnlng

¥ level -to about 100 words at the most difficult_level.

'Reading-may be silent or. él.f'Oral reading prqvidés

~

more clues about word attack skills. However, comprehension

. L]
- e . .o L. -~

is more valid after-an intitial silent reading attempt.

-~

The 1nformal 1nventory sh0u1d not resemble a test.

"1t is admlnlsteredﬁas an 1nforma1 'reading tog#ther'

act1v1ty. It is alspff% be glven 1nd1v1dua11y. -

-~ -

A code or‘checkliét can be developed for recording

> N
H

reading errors. L. “
- ‘ i
FOR EXAMPLE:

w ‘ ,

CODE o , CHECKLIST

R (bd)=reversal, confuses b,d Worc by word reading _,'
¢;: doéSHnotSQSe context clues no phrasing
¢ = leaves off word endings . repetition. ‘
m15-—m1spronunc1at10n o poor recall of details
~ zadds words or letters - poor recall of main idea
-+~ =hesitation S . poor recall of sequence

P _ ignores punctuation’’ -

\_’=Pupil corrected
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N indepeﬁdent'Level (Independent Practice)

RESULTS (:T . 4_ "._

We read at d1£ferent levels of d1ff1cu1ty dependlng on

b

.xhe purpose of our 1ead1ng - pleasure, mentalr

"4

challenge, 1nformatlon (newSpaper), 1nstruct10n (course%

)

: texts) " Aiguide towards selectlng appropr1ate Ievels

of u1ff1cu1ty of readlng material for spec1f1c types of.

- [

¢

reading activities follows:

-.This is the level at which the student can read on

s

* his/her ‘own with a minimum of errors

2. Instructional Level- (work with.tutor'assistance)'

- 'n.\x"e studernit should be a‘oIe to. ﬁ;derst'a‘nd and read
1ndependentry roughly 75% of th1s mater1a1
| Mater1a1 used for 1nstructlon w1th the tutor.should '
be at this level . o |

3. Frustration Level . o m;:':

'--This material is too difficult for the rehder,to
-
wor’ on 1ndependent1y or w1th a tutor. -

"4.“ Hear1ng Capa01ty Level ( recorded or orally read materlal

.o

» . by the tutor)

)

~ This level of readlng mater1a1 1nc1udes selectlons

that the learner can comprehend if read orally by the

tutor. The learner does not as ye; have the word

analysis skills to handle this material indepéndently.

TNy
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ADDITIONAL READING LEVEL PLACEMENT TECHNIQUES = |

-

- -

1.. Graded Word'ﬁists;///

L«Th{s.consiﬁts-df 11 lists of 10 words each. Each
. ) . 5 - .

list'602§isf3-of wbrds.tgken randomly from basal

' reader élossariés_étisbecific levéls of difficxzz;.:,
Thenlé;rner merely reads Phréugh the listg (orbregds

3 grouﬁs of flash cardgj; “This proéedure can détefmine.f
a reédingclével és well as detect errors in Word _’~\

anaiyéisf Copies of tﬁese‘listS'arefavaiiable at |

L : .

the Downtown Office, 124 O'Connor St. Fifth floor.
see (La’Pray and Ross, Graded Word List, 1969 in
reference list)

2.; Sfandardized Tests "

- These consist of graded pafagraphs which the learner is

aééed‘to»read;- The number. of errors made in a
selection determines a reading levél. Errors in word
analysis éaﬁ é}so be detected and reéorded. (Gilmore
Oral Reading Test, Griy Oral Reading Test)

3. Readibility Tests

P

&
- These techniques help one determine the level (if

unknown) of a selection of reading material. For

Tutor use - Dolch, Fleéh,'Fry'-,(Edward B. Fry, 1969)

T
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3. Readibility Tests (Cont'd)

For Student use - The G;easy Finger Tégt!l - Have

the stﬁdent turn to any page of a reading selection
-and begin to re;d using oﬂé hand,'place one finger
at a time on any unknown wérd. If fingers are used

up\beforeireaching't e end of the pagev(fgye-uhknowns!)

the material can be tRhen assumed to be too difficult

o o
}

. - ' to be read independqﬁtl .
The preéedipg were descriptions of a variety‘of
fea&ing placemeﬁt procedures. For the most part,
simpl& rea&ing togethéf, informally, with your learner,
_ noting recurrent difficﬁlties,.will suffice. Simply
brovide"yourself'with a few short selegtions of

varying aifficulty;

’

e




Attachéd afe éome téchﬁlqueé that can be uséd to determine
where tﬁh 1éa:ner is.at with,régard to reading, wfig}ng and
apeakiné'skills.‘ The& can be used*initialiy, to find out
where therléérner shdhld‘staft, agd,kas well, they'can,be\ﬁsed

periodically to gaugg-the leainer's~§rogreaa.
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‘:Lea:aing to read ia a highly'personaI.activity‘—'it is not=
'neutral. One reaaily availabie source gftmateriai which
. aheuld not be,overleoked 1s the student's own expetience.
Adult learners have a wealth of life experilences to share,

they have ideas to float, they have opinions'to express.

<

It is therefore important for a learner to get his/her ideas

oa Paper and see.them.properly written.

As well, this sort of ekercise helps demystify the whole

Process of_reading - it should become as natural as speaking.

Ask the atudentato think of a word that is really important
to him/her. N ‘ A : .

-

Discuss the word and 1ts meaning in general.

Then, generate two {(one, three?) sentences around that word

that will ~express. something of real importance to the student.

Practise reading the.sentences.

Practise writing (printing) the sentences.



Other alternatives:

"~ = pick out two or three words' that could be learned for

speiling,

- pick out two or three sounds (e.g. a,Vowel sound .or an

. initial consonant sound)

- have the student keep the sentences; take them home;
v discuss them with others if they wish§ then build on them

if they have new ideas to add on.

ﬁith this method, the student's work should be kept and use&

as reading and. spelling material over a peribd of weeks.

s -




. ‘ | 3N
SURVEY STUDENT'S NEEDS . /
This oral survey should provide useful information
about }oﬁr étqdent_for you. Please explain that you want
to provide materials that wiil be both helpful and -inter-

esting as your student gains skill in reading.

PLEASE ASK YOUR STUDENT THE FOLLOWING QU:STIONS AND WRITE

DOWN EXACTLY WHAT YOUR STUDENT SAYS

1. "Why did you decide to take these lessons?"

2. 'Name three things you would like to be able to read."

3. "Name three ;hingé'you would like to be able to write."
. ) \ -
N
L -
Survey developed by Mart1 Lane, Lutheran Church Women a
6/79 -
Che;ter County‘Library Literacy Program
* West Chester, Pa. 19380 °
- 39 -
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“about now?"
(réad'the.gntire,list$§6 your studert and check all that

apply)

__religion ___buying a car
.__ how to'get a job N;__driverfs license ___ raising children
___music - 7___ schools & colleges __ legal rights

. family living _laws
. U.S. history & __Canadian government
_ culture ) ' _ .
___ poetry Canadian hist. & __ how to study
o culture . o
__-plays __.credit.cards - __ how to take tests
__'hoqsing.”.,r ___ citizenships __ how to use a
A o - library:
_ how to get along __ how to vote __ income taxes
. with people, — SR .
__ health" ./ ___ farming . __ family planning
. cookﬂhéii __ gardening - o __ community services
___ééwiﬁgﬁ5 ___ canning ___nutrition
- ;__caﬁsf“;; ___ hobbies __ social security
b - R o ' ' -
__ sports . . ___art , ___medicare
. ff%gtﬁaid ___buying a house __ insurance
[ i '
_ E ___maps - © __ other
o SJQWqﬁow did YOu{first hear about this program and that you
N . , . '
: /;could be tutored?"
. ..“‘;"i“ . )
‘[1 u
R
¢ ” ;,
| - 40 -
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4

-Rather than using a formallg-deéigned diagnostic tést at
-first, you might want.fo discuss some pdints with the learmer.
Having a conversation will give you an opportunity to get' to
know the learner, and, equally important, to let him/her get .
.to know you. Remember that once you become c0mfortab1e with

each other, the process wgil‘become easier. You mngt ask the
learner: ) : B

o

1) Are you interested in sports, hobbies, travel, etc.?

o - ‘
2) Why do you want to idiprove your reading and writing?

“3) What work experientes have you had? .
‘ . . ' . ' .ya - : ) ) 3 . ~
4) When did you go to oocl? (and, if appropriate, what
larnguage did younlearn in? what'country did you live in?7) .
5) What have youfever read?
T 6) Can you read and write your name?

7) Do -you know the alphabet?

8) Do you know the sounds the letters make?

The learner will probably have some questions to ask you too.

- 41 -
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Along the same 11nes as the foreg01ng exercise, vou may ask

“the learner to. d1ctate td you a br1ef story (a paragraph or

. '

so0) of'his/her own._ Print it out, rather- thanswriting it.

v

Ask'thc student if he/she can read any of the words”in the

story.

i ‘
.

From th1s you will get an idea of the learner's reading

N ab111ty. "You w111 also begln to flnd out. about the soph1s-

t1cat1on of his/her spoken language sk1lls (e g. spoken
language may be at a much more advanced level than read-

ing ‘and writing skills).
Some possible developments of this exercise are:

- if the learner was able to read any of theé wotds in the

story, build word families ‘(e.g. CAT - bat, mat, sat,‘Pat,_

hat, etc.)

~ point out relationships between the sounds of the words
(e.g. if the learner can'read'”pbt", he/she can also read

"top'", since the sounds are the same)
X L)

-

- construct new sentences from the new words
- spell .the. words

- have the learner print or write the words
!' .

'People, Worls and.Change'

5 . Resource Cecntre

' ! . ’
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IOIBASIC.TEACHING'PRINCIPLES TO ASSIST WITH LESSON PLANNING

Each lesson should provide opportunity to

o -

A

- DIAGNOSE :
. . 6
B - TEACH
C - REINFORCE
D - EVALUATE
A - DIAGNOSE | _ S S

3

1. Eind out what the lga;ner.already'khowsl
Add new briék§ of knowledge to a solid foundation
of previously acquired knowledge. The learner has
experienced failure with at ieast one educational .
process. Seif-ésteem and confideﬁce are low. "Bégin
. by ﬂiscovering the skills that‘have alreédy been ‘
chuireaq' Even a‘ndh-réédef can read 'STbP', 'EXIT’',
'COCA-COLA', his/her name. Stert with the known,
' veﬁture'out briefly at first into 'new‘terriéory’
" always returning to }he comfért gn& security of the
familiar;  Using the learners own persondl experiences,
MCOﬁfortable, lpw_gnxieﬁy m;terial -- develop through
the Langgageﬁﬁxperience ?echniqde (described in unif
V) your reading core.
'Conversgtion,_feéding together and iﬁformal
gkill_evaluation can help the tutor define the inter-

L

\ests and ‘skills of the learner. Avoid formal testing.




Tests rekindle too many old feelings of failure and

frustration. In Section IV, pp. 32, informal evalu-

ation techniques are described. ‘Tﬂese‘techniques
- can bé'used'to'hélp the volunteer pinpoint his/her

.learner's specific areas of strength and/or weakness.

B - TEACH |, o »

2. Vary the 'length of time devoted to each’activity
acbording to its'éifficulty. Insert activities

S ) N ) L

" that require greater concentration between those

that réquire less. The learner I worked with égb- .

nized over phonics. The brief phonics sessions
- were scheduled early in the sessions, preceded by a

familiar warm-up activity and. followed by a:cup of

tea and scrabble game or selection of literature

\\i\ read for pleasure to the learner.

\ | S

-~ \3. Vary the mode of teaching. Use a variety of methods.
\ o

\ Address all five senses regularly. Some individuals
ifarh best by doing, others by listening and yet
ofhfrs by watching. Maximize input by varying the

manﬁé: by .which you send your message!
N\ -
‘w \ o0 .

\ .
4. Keep body and mind alert.” Change your: working
. v \\ . i

\ . syt .
“environment whenever possible ard suitable.’ Meet
. \ ’ o

at the tutorgyhome for a change or in the library.




Work in a different room or better yvet, &uring 4

/-
the course of the se551on Spend part of‘the t1me /

4 /

‘ /
.seated at desk or table, wr1t1ng, then move-gp a-

s

comfortable chair for readrng or- 115ten1ng or per-
“haps to wthe, carpet for a scrabble game. Take a

_walk to look at nelghborhood street 51g?§éand store
w

fronts Mov1ng around keeps the body awaKe and

alert and hopefully the/mlnd asgwe11£-~

r/,
e

5. Be a keen observer. Select your activities and pace

your lessons fo suit the learning style of your

student%//Use short units of work vary1ng the pace

to comp' ent the 1eve1 of d1ff1cu1ty

6.-"In selectlng act1v1t1es,,skllls ‘to teach and al-

. 10tt1n£ time to each of the above, c0n51der first:
. ; “

-!. . i
. o ‘ The average;persoh s day is divided by the

LY

. ﬁollowing types .of languaging activities .--

/

4 . listening - 42%

[ .

‘ speaking = 32%:
- reading - 15%

L/ wWriting -.11% (Ulmer, 1972.)"

-

ERC
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Y

. ' 7. Use relevant content RN

Relate, as closely as you can, the-ski}ls you choose
. ) . . s R . . i e .
- to teach to the expressed neceds and interests of. .
the learner. Adults learn what.they want to- learn,
- . y _ 1t 1

o . -t . ]
‘when they want to learn it. They learn best if the
e ' material is taught shortly before‘it is used. The
educatioh of children is oriented towards the fu-

-

ture. The education of adults is oriented toward

&z

the present, the immediate, NOW. . e

- C - REINFORCE ‘

7

8.  Repeat and pfeseht new information in diffexent
- forms. Review regularly-and systematically.

, »D - EVALUATE

g 9. Keep recordéﬂ The ‘form of record keeping you

select is entirely personal. Select something you

*

feel comfortable with so that you will maintain

; = : them! Records can be formalized and.détéilgd.o? ’

" ' . ' kept as ; journal or diary. Note: materials used
\i( : ' aﬁd ski11§ t?ught as well as-obsérved ;éaétions

‘or any information that ﬁéy help: in future'1e§son_

planning. |

N




10.

’

Encourage your student to keep7records as well

-

These may consist of a dated scrapbook of wr1tten

‘stories arranged chronolog1ca11y, a looseleaf ;

. s\ L .
binder of dated work, dated tapes of oral reading,
handwr1t1ng samples, and/or simple bar or line
graphs of grow1ng spe111ng or sight vocabulary

llsts.' Verx 11tt1e can offer as effective proof
\

-to the learner about his/her personal progress

\

and success, as these\cumufatlve records.‘ Collect

'J_and cherish the ev1dence that ‘will fac111tate

\

the development of new attitudes and confidence.

{.

\ v . . . :
. Expect tiie maximum from your learner. Keep your

goals hlgh but reallstlc. Edocational research

has demonstrated that students meet the1r teachers -

expectat ions.

Aifinal word:

Volunteers are encouraged to confer with their
colleagues andothevliteracy project's Tesource team
..// ’
at all times.
- I

I ‘

- ) . . . B L4

o

R d
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_ In summary, the following are some candid observations

e
e
" .

Y

by a literacy volunteer: A . .

.

Observations from an experience with jlliteracy

- let the student set the pace and watch carefully for signs
. o
2 a7 . \\‘

e c—
A

offdiscouragement or fatigue.

- USe words and pictures in every pOSSlble way because

1

oft en thlS person is not in the hablt of’observ1ng 51gns,

. 1 " '
Anewspaper, not1ces, or p1ctures.ﬂ“dmﬁv,o§ten dellghted at

\

the 'discoveries they can make on their. own

i -
[

!

v

- 1mportant not to allow a dependency to develop Keepren-
'couraglng the student to try thlngs on their own. j.e. a

‘small shopplng trlp, ‘a v1s1t to the 11brary;and using it

1ndependent1y Planned trips or v151ts can result in the'

student meet1ng new people who are fr1end1y and helpful,

L ~

1earn1ng new thlngs and ga1n1ng self confldence

- you are taaching someone‘to'read-and at the same time you
\ are opening a new world to him

- the process may be s low and requ1res ruch.patience on the

<

"part of the volunteer

- understand that the home sltuatlon may make -it 1mp0551b1e

for the student to have a qu1et prlvate t1me for readlng

or homework of any kind a

- 48 -



e

=~ the weekends activities can be overwhe1m1ng (too 11tt1e

"

sleep, anx1ety over the behav1our of someone in the family,
‘too much work) and you may feel somet1mes that progress is

- not being made.
S 'f ‘
- tap1ng -some of your.se551ons and listening to them together

/
can be very revea11ng to both the volunteer and the student

/

- there'are probabl% manv learning aids that are helbful I
fotnd that my, student was delighted to have for her own use a-
'Pyram1d Pr1mary P1ct1onary at a grade 1- 4 level. Keep1ng
h “. . B ' .f;f,a scrapbook proved difficult because the ch11dren and/or
e »ue____mﬁwthe dog got at At. |

. ' A‘black board ls_a great asset.

*-_My student has a small case in wh1ch she keeps her books

* . and scr1bb1ers - hence they are safe

- the most successful book we have. read. together is Kure11ks =

J

.,Pra1r1q W1nter, wh1ch has excellent pictures and wh1ch

l -

(style of country living which my. student relates

‘ descrlbes a

- to very &eﬂ x
\ _ e

“i'\ | - _ i,c.\UI remember that" . ‘\\\\\
N . L / .

' \? _— i "GeeJ I d1dn t ‘think anyone else ever had that :
. ‘ iy /
k1nd of . 11fe" - meaning d1ff1cu1t

You mean. he wrote a story ‘about that - I should

1te a book too - the th1ngs I could tell - who'd

- | 'J ,
) I/
1
e
!

ver be11eve it, eh?v a




The successfof this book, "Pra1r1e W1nter", though d1ff1cu1t

‘and 'slightly beyond her level, is that 1t is rea1

- ' T - I haven t used any partlcular method because I feel they are
toJ structured and too 11m1t1ng It is 1mportant to be

open to any,experlence wh1ch can be used for learning. . i.e.

an ‘ad. in the local newspaper concerning valentlnes,.lead
'to a tr1p ‘to ‘the store 1ead to f1nd1ng and readlng the

valentlnes and hence to the f1rst time ever buying and.

“ . l

.sendlng by ma11 a valentlne.

-.the opportun1t1es for 1earn1ng are Jn11m1ted and there is
no 51tuatlon .too unlmportant to be used as a. 1earn1ng ex-

"perlence 'Some of these people have been deprlved for their

_ent1re 11fet1me hence any new exper1ence is very significant.

v

VThey will share somethlng with you, that mlght be too",

N\
1nt1m1dat1ng to face alone

. " . -

- 50 -

3/




UNIT Vv

READING- INSTRUCTION TECHNIQUES

' One.of the aims of the volunteer should be to prov1de
the new reader w1th as wide a varlety of word unlocklng
(or decodlng) technlques as possible. A broad spectrum
of decodlng tools are described in read1ng 1nstructlon o
‘texts, six of Wthh w1ll be dlscussed here One tool
is not necessarlly more effectlve than another, however
it may be more successful with a partlcular learner. or"
in a spec1f1c readlng situation. . The volunteer should
‘become knowledgeable of these technlques and to the '
degree that they can be comfortably and 1nformally
introduced into the readlng experlence at approprlate
t1mes, or when the nature ‘of the questlon dlscussed su1ts'

- - a partrcular approach. Fom,example if a new_word=is
“hoist and a known word is moist, .uord families and the
initial ‘consoxant substlﬂutlon methad of - decodlng would
apply. | B | |
. The following reading techniques uill beudiscussed in
greater‘detail More 1n-depth study can be found in any

of the ba51c read1ng texts suggested in the b1bllography

- 51 -
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Sight Vocabulary

A - .
'B_-onrd Pa;terns-(or‘Fami}{es)
o C - Pﬁonicsg ’
N . D - StructiraliAnalysis'
E - Context Clues !. * o V
F —iﬂanguege Experienoed

Eﬁery reader has used one or more of these_decodiﬁg'
:0r word analysis teehniqueéiat different times. A 'well

: equioped' reader wiil be.well prectised and able-to select

';he~appropriete epproacﬁ for eachuparticular word anaiysis N

| problem ‘ The volunteer s task is to equ1p and fam111arlze

,the new reader with' these word analy51s technlques

<

A SIGHT VOCABULARY: -

S1ght vocabulary oon51sts of 11sts of words or
'1nd1V1dua1 words ‘on word cards, wh1ch the learner is
i e;pected to recognize on s1ght. No soundlng or structural
mtechﬁiques are ueed. Practlce is given towards 1netant
' recognition. The adqlt new reader is likely to have

several 'sight words"already in his/her vocabulary.

(EXIT, COCA-COLA, STOP, SALE, DANGER)'

[

Advantages of this technique: = |

1. Many words hust be learned as sight %ocabulary as they

are not phonically decodable. (aisle,\ answer, laughed)
L . )\
2. Sight recognition of frequently appearing words in

k3 . * ) - - . ‘\ 3 k3 )
written material -increases recading fluency. This, in
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turn, w111 1mprove readlng comprehen51on 'It is suggested
:that word llsts such as those publlshed by Dolch and
Kucera Franc1s, (reprlnted in Tutor, 1972, p. 77 ) be
learnedhby5thls method. These are lists of words rhat
appear.ﬁost frequently in writing. Lists of WOrdé.with_
‘ irrcgular'spe}ling and irregular bhonic Etructures'can
also be iearneq by this method. (list in\ueilman,_lges;
- R ; . _ .
3. A bank.of sight words can provide the learner with a

; word base from which'Structural and phonic |

~

'comparisonsgmay be made.

N

' Dlsadvantag*,

The most obv1ous dlsadvantage of 51ght readlng as a
"method' 1s that it. does not, relnforce decodlng a word by

sound or structure The word conflguratlon alone is -

.memorlzed. :

~

THE .SIGHT METHOD o ’

- Select 10 words frou word frequency lisrs, experience
stories, personal interest or funct10na1 vocabulary
banks ‘and prrnt each word on small pieces of cardboard
(flashcards) _ |

*

.- The learner reads the cards dividing them into known,

unkhown-and.doubrfu1'piles. A file box can be used

: (rccipc box size) with three labelléd dividers andd
index cards to be used as flashcards. Known words_caﬁ
be filod alphabetically reinforcing a{phabetizing . |

skills and creating a retrievable word bank for_tHe*

learner.
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IHASelect 5’words to teach eaoh,sessionlfrom the doubtful
4,%‘:,pile.: | . n ,— S

tim Thelvolunteer.presonts.one-word at ; fime, using ss
e man&—modes asinecessary to feéch it. Séy the wofd; -
‘héve'the learner trace it or write it whilo‘séying

' % ! - :it‘and/or oronide*ﬁfvisﬁgl-clue'such.as a bicfure.

| nd'Mii-o new card with § wonds-from the_kngﬁn_piie'and

v Sy s;:; | ask,fho‘learnerlfo Tead them;'

g é“" - Repeat, reniew gnd ré}nfonoe using'as many of the

physical senses as possible.

. * B WORD PATTERNS OR FAMILIES.-

Words”oompfising word familiesfof pattérns have
- thyming units composed of several letters Whlch have the
‘phon1c sound Word fam111es can’ be effectlvely used for

_teach1ng common phon1c elements 1n words Developlng word

: I fam11y Ilsts by subst1tut1ng 1n1t1a1 consonants 15 .an
excellent vocabulary extens;on exercsso ' |
»ﬂ | e.g. hat ! : { loon S e mind
T maté-‘; : L moon .  kind

flat P ,[ S spoon , grind

In1t1a1 and final' consonants as .well as basic phon1c

N

struotufes can be taught'effectlvely_1n'patterns.

e.g. _g;h' " ‘map  owl  book '"'sohog} - .
. fin . mat fowl hook | fool
sin  man  scowl cook  pool
. tin mad howl look tool
\ .
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A sequentlal development of word pattern lists is -
avallable in Tutor (Colv1n and Root 1972, \ 86 94).
An abbreV1ated form of patterns that can be developed

.

by the tutor and learner.follows, 111ustrat1ng basic

phonlc structures. R L \
Advantages s S \.

1. Unlxmlted poss1b111ty for vocabulary exten51on
,»zt 'Good word attack tool (e.g.. known word nlght, new
fdword fright, substltute in1t1a1 consonants)
a3..;0tto~and Ford 1967 note that many functlonally
v‘-1111terate adults are able to convert s1ng1e 1etters
"to sounds but have d1ff1cu1ty blendlng sounds 1nto

whole words. “This frustratlon 1s contlnued by \

'startlng w1th word ana1y31s techniques such as phonlcs.

'..

Word fam111es prov1des an initial ~decoding tool w1thout|

\

the sound - blendlng sk111 ‘démanded by phonlcs. 1

Dlsadvantages - . L ' ' \
. . (

1.7 Tendency not to sound but to rhyme words, thereby not
| reinforc1ng sound1ng (phonic) - techn1ques \
2. 'Posszble confusion when words do not fit patterns 'X_
although:visually they may'appear.to." ) ' f"
e.g. _footv | ‘_ know o \ |

boot o cow
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Add to the lists.with your learner. Maintain cumulative

'iists in_ainotgbook, regularly adding new vocabulary.'
WORD FAMILIES (or Patterns) -
. short a .. L o :
-ab -ad -ag " -am -an -ap = -at
(cab) gbad) (bag) (tam) (can) - (cap) (mat)- -
. ' -=and _—ank._.fash -ésén-. o
(stand)_(pank) (sash) “(mass) o
-short e _ Co if '
—_ . -eb -eck ~ed -eg- -ell cenn =-end
o - (web) (deck) (wed) (leg) (well) (hen) '(lend)
~ent. -essg Fest -et
(lent} (dress) (nest) (wer)
. short 1 o ' : _ .
L . ~ib- - -4d " -1g  ~fck  -i11 -in  -ip =it -in
' - (rib) (kid) (big ) (wick) ‘(sill) (pin) (nip) (sit) (win)
short u __ ‘
~-ub -uck -ud = -ug -ull -um -ump
(rub) - (duck) (mud) (bug) (dull) ‘(rum) (bump)
A “‘ . : -un  -ung -unk -ush -ut
“\\\\/r . o . (bun) (hung) (dunk) (hush) (but)
v ~ short o
- ' ~ob ~-ock -od -0g -ong -ot
(slob) (clock) (pod) (hog) (long). (cot)
.1ong a o -
S ‘ -ace -ade -age -aid ~ail -ain

‘(pace)'(spade) (cage) (maid) (mail) (pain)

~ale -ame -ane -ape -ate -
ﬂ.&pale) (name) (pane) (cape) (date)

-aVe. -ay -aze -eigh
(cave) (day) (daze) (weigh)
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-ew - -ugeé -ute
(few) (fuse)ﬂ(flute)

- long 1 . : . .
. -ice ~-ide -ight -ike = -ile ~ime
(mice) (wide) (fight) (bike) (pile) (time)
' -ind ;ine B —ire -~ite : -y
(mind) (wine) (tire) (kite) (my)
= long o : ' .
’ —oad’ -oal -oam --oan -oat —ode
(toad) (coal) (roam) (loan) (coat). (code)
-oe —oke -0ld -ole -olt
. (hoe) (yoke) (bold) (sole) (colt)
~one -ope -ose -ote |
" (bone)” (rope) (nose) (note)
) long e

-e =~ea -each . -eak -eal -eam
(me) (tea) (peach).(Peak) (heal) (seam)

-ean -—eat —eed -ee’ -—-eek
~ (mean) (meet) (need) -(free) (week)

- ‘ ' -eep -een -—eet -y -
(weep) (seen) (beec) (marry)

OTHER WORD PATTERNS

00 - | -66m ~oon -oop -oot °
L - .+ (boom) (coon) (hoop) (hoot) -

) - ; ' :
oo -ook -ood -oot :
(look) (wood) (foot) ° !

vowel ' -ar - -er -ir ' -or
s+ T - - (star). (term) (3"4 ) (CQF")
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ou i -od?h -out -ound -ouse  -
(pouch) (pout) (pound) (mouse) \\‘

ow ’ ’ ‘ \\ '
\

- (know) (down) (foul) (cow) . . \ o

\
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‘€. PHONICS - . ’

The w0rd phonics 1s derived from ‘the Greek word phone'

)

|
. meaning v01cc or sound It refers to a facet of reading in-

"\ P stuction which assoC1ates printed letters in printed words to
\ ' . : o ~ o

C . the. sounds heard when the word is pronounced Phonic’ word

\' " =analysis inVOLVes the blending of the sounds of the letters -

\ K .

. forming a word so that the pronunciation of that word results. /

NumnrOus phonic rules have been developed by well-meaning

reading experts followed by equally numerous exceptions.. The_»
English language defﬂes a logical regular framework that a. L.
phonics approach attempts to deflne. The linguistic history ‘

T of English is much tod bastardized to-fit any pattern with com-

\ 'plete regularity. . Rearing this in mind and including the - ’///,ﬁ/‘7?

I3

inevitable 'exceptions with’ every rule phonics analysis w1ll

, prove to be an essentifl reading skill although only one of. a .

number of ways to unlock new or unknown words.
A -
There is a suggested sequence to the introduction of phonics’

) ' skills proceedin' from\simple to more complex. A general out—

. }
' line follows. - This basic outline varies slightly in different

s reading instruction texts.

.
1 : !

There is a school of thought in’ reading that cautions in-
- )
structors not to teach initial consonant sounds in isolatidn of

vowels. This~may 1ead to blending alfficulties“later on.if the

'}

-sound Buh is associamed with the letter B, tuh to T, etc, Buh- .

_— . ah—tuh (Bat) They suggest teaching. consonants in association

B

4
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with a short vowel =~ bat

' ban "
L N
) bag - A i
The principle suggested is to work froﬁlthq whole world
to its parts,rather than: the converse. . ' x;”
. BASIC-PHONIC SEQUENCE - —

1.: fhitial COnsbnanté-(b,mif,a,s,p,c,t,f,h,g,l,w,nﬁygj,y)

e ..Q l'.- Ty, | °
: ' e.8., bag  cat / . Ly
bat - can- = ..-.—J:
ban. cap o o

.2, _F;nai;consqnants'(m,d,t{k,n.etd.)

“ o : A )
' ..e.8. fib = mad i : .
' .L S - T o -
PR . ‘1ib  ‘'had’
\ / ) '.‘ : o st L.\.. : : ’ . ' .
. ripb  fad S
CLo w3, Short vowels
(-\- ' ‘V -, 5 “" - . o
‘ & , @ =~ cat . { -~ git U ~-nut e =—- bet ©0.-- hot
X - ' ' '
P 4. ~3 letter words
. (man, mat, get, but, hot, sit)
. e .
T ‘ ~ 5. Consonant blends .
(br, fr, gr,_tr, bl, f1, pl, sl, spr;.str, etc.)
) ‘ *  e.g. blot spin slam fast free
\ . , .
" 6, Long vowel sounds )
= L * a - name i - dime & - me 6 - vope 4 - tune
» o ’ h
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7. Consonant digraphs”
(th, ph, gh, sh, wh, ck, mb, ch, nk, qu, ng)
two eonsonants - one sound.

.8. Vowel Digraphs

-

. . L v
(oa, ea, ai, ee,-ay, au, aw, eu, ew, G0, 00)
' . ] .
-two vowels - one sound

9, Dipthongs

(01, oy, 6ul, OW) o o - ] ) /

10. Special Endings
’ - b
(-ight, -ough; -ought, -tion)

>

General PhOnics Rules and Exceptions. (Otto and Ford, 19(7
p.-140. 111)

1. Some c0nsonnnts haVe more than one qound

———

e.g.,o () —'citcus, cent
c (k) ‘<C?F _
2. ?inal.E‘—_is usua11y4silent,.making the -precading .
o vooel.long.~ . o - | N T
‘mane r
except: give, d%ne, loﬁe, Come, ...
" 3. Vowel Combinations - when.there are two vowels togebher,,.
the first vowel is usually long, and the second is silgnt.

‘

\"When 2 vowels’ go walking, the first one does the talking."

C °

moan, pain o o S ,
except: aisle, ... . : d

4, /Q/Qingle vowel with a.single consonant on each side is
. P

/ . . - ' 3
(/,usually short, . _ - : '

'~>mat, fit, ‘cot

5. R changes the sounﬂ of the'vowel it follows

~

° e.g. car, or, fir, her ;



PHONIC METHOD OF INSTRUCTION

" Initial Consonant 'B'

1. Prepare photographs, or objects or word lists of items

beginning\with-the letter 'B’'. _

2. Ofallz identify the letter B by name and introduce the

.sound by reading lists of words beginning wlth B. Note the
commonality of the initial 'sound. Do auditory discrimination

| exercises reading lists"of words having the student indicate

which words do . (or do not) begin with B.

‘3.; Select a key word to act as\a ‘permanent reminder of the
1 \

initial B sound. It should be a well-known sight word or

h eag:;ily illustrated word-.. 8.8, Q'_huell

;:E Have the learner contribute words from his/her own ex-
-perience beginning with the B séuﬁz}, The.tutor compiles these
.Aworde into a B 1list recorded,added.to, and practised in an

'exercise book. - ' '
5.. Associate the B sound with already known sight words,
.illustrating B in beginning middle, and end positions.

e.8. bell bagy, cab. Loy

6., End the session by reviewing the name of the 1etter, the

) . : : -
gsound and by writing the letter.

\

b ' \



Aggﬂgggﬁcs and Disadvodtages

]

Famfliarity with the phonxcq method is an ‘essential j /'

H {
/ /

reading shill as has been prev1ously s;ated. However, /

over—reLlﬁnce on this one of many approacheé to the complex,/

process c%lled reading can lead to serious Headlng problems'.

PHonlcs rules are complex and the decoding process for a rew

reader 1is slow, focu31ng attention on-the pronunciagion/of
_Y,

a word rather than its meaning. | Due to the structural #r—

regularity of English, exclusi7F use of this method can lead
to confusion and difficulty. f : /

’ [ /
D. . STRUCTURAL ANALYSIS /

/

Structural analysis describes a method of word decoding

through which the reader unlpcks the new word by reﬁognizing
-familiar sltructures in it. he student is asked to/break
down the new word into one dr more familiar or kno compon-

/ J-

nown part(s) with the unknown

entsf Then by blending the
with the aesistanoe of context clues, phonie-rules or any
applicahle\decodiug methods known, including theé"educated
guess'', thg whole word is atte pted! _ /

Structual A?alysis Skills include:

|
1. Compound Words

Compound words are words made up of two smaller words.

(taxpayer, motorcycle) ) /"




Finding little words in big words.

“This technique should not be emphasized as.it can

lead to confusion and interference with phonic sounding

procedures. e.g. at as in boat

..the as in they

Prefixes and Suffixes

1

Prefix:s are.phbnic units a&ded,tohthe beginnings
of root words (look, walk). Suffixes are added to the
ends of root words. Both prefixes and suffixes, wﬁen

added to root words, create new words with différent

meanings.. e,g. root + prefix + suffix

agree disagree disagreement
use reuse reusable

Therefore the teaching of these units must involve both

- structure and meaning. Most reading instruction texts

and dictionaries will provide lists of prefixes 5nd
suffixés and their meanings. Some common examples follow:
Prefixesf
ab - from, away (abseﬁt)
ad - to;‘toward (adinit)
anti - against (anticlimax) '
pfo, pfe, ante - before (anferoom; antebellum)
aute' - self (autograph)
com - with, together (combine)
de - down, from awcy (depart)

dis - apart (disarm)
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)

. oX, ec = out of (exit)

vinter, enter - between (enterprise)
A
g 1
\

@is - wrong, bad (mistéke),. )
0% - égainst (object) .
'pOSt_f after (sttpbné)
Te —1back (réflect)
sub - under (submafine) \

super - above, more than (superhuman)

Suffixes:
"able, ble, ible - capable of being(lovable)
~graph - to write‘(autograph)
" pathy -Afeéling (sympathy)
. - er —‘one‘who does (paker)
ess — feminine ending (mistress) )

" ful - full of (mournful)

ward(s) - direction (homeward)

4. MWord Endings ‘ !

Some basic structural rules can assist. the student with
both the process of word decoding as well as spelling.

Regular Rules

Tense

I. To describe= vern Egﬁig add the endings -ed and -ing
to ﬁhe root dord. |
c.g. walk  walked walking,

[T, Most plurals are formed by ndding s to the root word

_e.g. one haE; three hats

B - 66:723. “




Exceptions to the Regular Rules

III. Final or Silent E

With words that end in final E, drop the final E before

adding a suffix beginning with a vowel.

- . ¢

s ' ' T elg. root - -ing . ~-er ~ed .
. love loving lover loved

V. To form the plurals of words ending in s, ss ch, sh,

and X, add es to the root word.

"e.g. root plural

"box . boxes

dress dresses

V. Words ending in Y o

To form the.plural of words ending in Y, change the Y té.ﬁ
I and.addAgs. o |

e.g. penny, ' pennies

Bef;re a&&ing a suffix beginning with a vowel, change Y

"to I and then add- your endiﬁg - except'for ing.

e.g. root -ed .-;ing -er
carry carried carrying carrier

worry’ "worried . worryilng worrier

5. Syllabication

Thie refers-ﬁe-the technique of dividing a word into
syllables structurally and then sounding the syllables

. ' , . phonically to derive the pronuncfation.of the whole word.

[

A syllable s a vowel or group of letters contdaining a

| vowel sound. which together form a pronounceable unit.

) ' ) . . . N p /‘:"‘-s\
“ ' Y
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IT,

III.

V.

The ‘advantages offthis technique a:e'that_

(a)-it helps the reader pronounce words that are mot

.-

immedlately reco?nlzed as sxght words.
(b) it helps w1th spelllng

Teach syllables orally,-at first. . Pr0nounce the new

word and tap or clap ‘0t the audible parts. Once the

PEE

different syllables are heard, the rules determiniﬁé:word

division will be more easily understood and applied.

e.g. A - windon - hear two parts or syllahles, therefore

| there are two syllables, win-dew |

e.g. B - 1oc6motive - -hear four parts, therefore.there
are.four syllables, lo—co—mo—tive.

' The-above examples illustrate rule I of syllab ication.
There are as many syllablés as there are vowel sounds,
Syllables divide between two consenantsor In front of ene.
e.g. bas—ket, ti-ger
Do not divide consonant di granhs and blends.

kS

e.g. teach-er, se-cret, ath-lete, a-gree

| . o

Prefixes and suffixes form separ:te syllables.

e.g. un-fair, un-like-ly

o

Advantages and Disadvantages of Structural Analysis'

Similar points can be made te those concerning the Phonic
1c«hn1que Recognition of like structura components is faster
than decoding with smaller phonic units, "One can run lnto
simlliar-difficulties when patternﬂ'do ne t fn]low each ot her

as demonstrated by the exceptions following each of the rules.
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CONTEXT . CLUES

The téchﬁique of using context clues refers to the
apﬁligatipn'of ipformﬁtioh gleaned from the sentence
copfaining tﬁe‘néwvword and previnué sentences and illus-
tfatiéﬂé to help detefmiﬁe the'meaping of the qeﬁ word.
é.é.-In attempting toJidentify a can of tomatoes in ;

grécery store, the phoﬁograph of‘the tomatoes‘on-the o

cdn would reinforce phonic clues such as a word

Beginningiwith T, to help decode the word TOMATOES.

Advantages and Disadvantages (Context clues)

~

Using context clues in conjunction with phonic or struc-

tural information facilitates the speed with which one

may decode a néW-word. Using‘coqtext‘b? itself may lead

to incorrect guessing.

LANGUAGE EXPERIENCE

Pages 73 ~ 77 describ. the actual methodﬁof'reading

ingtruction reﬁerréd to by Language Experience. This tech-

nidue was deliberafely selected to conclude this section
on reading techniques for several feasons.

First and foremost is the fact that this teéhnique has’

" proven to be most successful with adult learners. It is

unlikely that they have been exposed to it previously and .

therefore 1t will not recall negative learning experiences
. A . . '!l [ -

~such as may be felt towards phonic drills which are guar-

anteed to have appeared in ‘traditional reading instruction.



Segondly, by,uéing the language experience method,
the.reading materiai USed.is~the student's an lgng;age.
It will.reflect the stud%nﬂs-QSerggflgrammar structure
~anid personal vocabulary. .A collection of this student
'generaﬁed materia1 wiil'provide the tutor with an endless
serce of material to;wbrk with.

Thirdly, using the sgudents aown material in this way,
the tutor whovis sensitive to and aware of the various
re#ding skillslandltoois to be taught can seize upon the
épportunity to present them as they bccur, spontqnedusly'
in the daily wo?k. Phonic or structural elem;nts-can'be
taught in context, at the moment, thus'provid%yg a rele-
vant, purposeful setting for whq; may.gthefwise have béen -
a dull, gfammaticél éxercise.

A var;e;y of reading techniques have just been. de~
scribed. It is the réépdnsibility of the volunteer to be
awaré and familia? with fhese'decoding teqhn?ques so that
'thoy can be demonstrated and Eauéht-fo the student, as
the pérticular situation 1eﬁd§-i§self't¢'a particular téch;
nigue . Different learners as we'l as voi;nteeré will have
different prefefénces, and will find different fechniqués more
ﬁseful. Select according to ybur‘studeﬁts needs. There ig no
rigi& order of'preseﬁtation or precedence.. ‘All these tééh—

niques can be useful when used appropriately. -All are merely

decendlIng or wofd unlocking tuols.



2 e.é. Look over the day's experience story. If eeveral
‘plurals wete.dictated'in this particuler story, lead into
a lesson on»plurais,‘dffering the etudent some of the
etructutal'rules thatvﬁay aSsist spe;iiﬁg et a future date.
or: From time to time look through several stotiee.
(Copies should be'datea and saved in a binder or note-
book.) Note any recurrent: incorrect gramma?icel errors

-or language patterns and develop a lesson out of this,

e

e

are relevant to the student -asthey originated with him/

e
P

—he

er, ?each to your students direct needs and don't allow
an arbitfary framework‘tquetermine what is covered in
your ieseons}x It is helpful; in terms of tecord keeping,

.- to have a 1ist of skills_to-be covered and reccrd-dates '
introduced and reviewed but aliowlyour students progress
and particular abilitieehﬁetermine what‘is covered and
when. - J

Seyeral readicg iﬁetquction tecliniques have Peen

: descriﬁed,’as many,for various reasons, including spece,,ln
have been omitted. A rather eclectic approach fo read-
ing instruction 15 suggested; Build up for yourself
as tutor, and for your learner an arsenal- of tools that
the student can use with familiarity and efficiency.

4

Give the new reader practice in both using these tools

.

and in selecting efficiently the method that best suits

v B ’
~—~

using vocabulary and sentence ‘structures that you knOW_ . . rom



©
-

.

1

‘a partie&lar decoding problem. The language experience

technique suits an eclectic apprdaéh The actual read-

ing process, because of the complexity and d1vers1ty pF
the Problems with which it Presents the new reader
demands'a variety of decoding tools.

The advantages of the\language experience techniqpe.“

have been covered on pages 69 _and 73 " This technique

hmenables the adult student to use material of personal in-

terest.and appropriateness. The volunteer by limiting
' . ‘

_.the number of sentences dictated can mdnitor the diffi-

culties of the material,0On paée 78 -~ 84 of this unit you
can read samples of student generated work.

A basic’ difference with this techniqua'is the lack of
a sequential presentation of skills. The volunteer can

have a list of skills to be covered (exam>le page 105)

which can be introduced when apprbp iate, using the

students material as the medium for finstriction.
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e © . _Training Exerase S

- o -Training Exercise ‘in_a possible teaching approach.

.Language Experience. Using the learner s own spoken word to

teach him to read, or assist with spelling’

and writing.' ’

< s

o ) ‘1. Write down the learmner’ 8 sentence ~ without changing it
if possible.
2. Read the sent."nce with the 1earner as many times as needed

3. Write the sentence on a card so that it can be matched R

) ‘ with the original.

3]

'A:' Cut the.sentence on'the card into separate~words

Arrange these words in the sequence of the original sentence
5. Remove the original sentence. Gather togethet the words.
Ask-the 1earner to arrange the’ word units to form the orig—

; inal sentence.

6.' Ask the learner to write the sentence in a workbook

7. Revise from time to time.

, Note: Any or each of these stages may need to be repeated

. or practiced a number of times, depending on the

9

 speed with which the learner learns. = .-

ADVANTAGES OF THIS METHOD

~1l. The material is easily prepared.
2. it is of interest to the student.
3. It quickly builds up a qupply of sight words.

THE STUDENT CAN IMMEDIATFLY ACHIEVE SUCCESS

1

Thamesdown & North-East Wilts Adult Literacy Service.




\\' : . . ACTION PLAN- FOR RFADING

o . o Use the 1earnefﬁs interests

.-
' . . .
- > . .
. . - -~
.

\ - A Intergst-is“a dynamic force._ Intefe§t evokes effort.
f-. \ : . - Interest devéiogs personaiity. Interest éi@s comprehension

and mehory. Peoplefreméhbér best what they enjoy.
; J _ h

1. What if—fhé Learners havé ﬁo Interest? - : FREN

Tﬁey may be "switched'Off“ of“"not_tuheq.in"'— éonditiénal

\by'faild;e.>_They-méy haQei"éyes that qo1n0t see";."earsv
: R . &

that do npt hear", "1éps ;hat do not say". |

Cultivate Interests

(a) Talk, discuss. Something will hold attention. Latch
7‘-. : . ’\\) . ’ .
on to it! Use it,:develdp it, build up the interest.

Plan work around it. This wiil demand effort on every-
s one's paft’but remember the more your learner is
. ~ individually involved with his work, the more he will

1 get out of it. Harnessing the learner's interests
!

will involve him in communication, . -
(bj Encourage peréeveranéq~- the first few pages of a book -
'\ may not be vary éxgitiné;only the difficulties obvious.

But later, the creation of{an individual book may grip
the.léarneris attention a#d‘be dE’very-real satisfaction

to him. . /

»

. ‘ -

7 (c) As vou proceed, have'ihlmind-real Lbooks ‘to which. he will. '

[

v 2 - r .

-progress which relate directly to his interests and

needs. e 0

!
|




Remember the‘vocabularytof tﬁe book(s) should be’

-

‘used as a basis for activities aimed at establishing .

'a gight vocabulary.
it -

Introducing Reading Through Interests Step by Step.

(a)

3

()

BN

What is the subject matter going to bez Discuss yonr
learnér's needs and interests, and decide on a topic
that can be- built up over a few weeks

What about.illustrations? Do you need source books?

Do you need to int-oduce your learner to the library?

“(e)

Remember tlis can be a frightening experience which
is shunned.

Discuss what your learner is going to say. Try not.

to alter what he says too much - if he“does noc speak

. the way you do, lean towards accepting his speech

Keep the sentences short and uncomplicated
Write down what he says in 5ood clear- print or FAR ‘
BETTER type it, 8o that it looks more professional.

4

Keep words well—spaced as this gets over the idea of

‘Words as'entities, and use capitals only in theunormel

way. 4. '\\ ' ) !

. :
Read the sentence back to him, pointing to the words.

Try and keep your finger moving with each syllable as

RN

‘this helps to get over to your leaner the idea. of

left-right directiomnality,

- 75 - Co
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£

(£) Get‘ybur‘learner'to read it back to vou, several times

-

- . ) .
- - 1f necessary and try and build your learner up to read-

- ' .- ing the sentence i&~a natural way. -One qf.the~dangers
. atfthis_stage is a”wordey—word parrot approach‘which

;. bécomes unhelpful from the point of view of getting

- . }any.meaning out of reading.

-

<}
[

' (8) Now write vour learner's sentences out in such a wiy
that you can.cut *hem up into sentence strips for him
o —— . .
to.match'with the first set you wrote.

.. (h) Get him to match up the seantences by placing them on’

g T8)

top of each other. Check his reading again (This
: is a tdSk he could practise at home)

- (i) The next step in this sequence (although it may occur

5

‘ in the next lesson or so) is to cut each sentence into .
~ ER . "
. :

. words. Then the pupil can match words to senrences.

Check his reading again. Test words 1n isolation for

*

building up.of sight vocabulary, LT
[ (3) Remember your learner should read to you what is in
& . . <& . ’ .

the_book-én'an'accuhulat1Ve'basis. (i.e. He should

- W .

\ - .
always begin at the beginning.)

* - k) sight vocabulary'wfll‘notxbe;perfect."Be‘patient.

: .' Invent way3~of testing e g” F1ash cards. Gaﬁes.
N , ¢ '
(1> Starr to develop phonic work usinv words in the
sentences your learner ha" givenyou Eg iF he has

: used the word wafer - ask if he can suggest other

words thav start with the same sound. Emphasize ‘the

4

.
-
-
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e

-

ini ial consonant as you say Water. This will help

him to become avare of 50und values. (Refer to Phonic

Teaching Order %o that you can begin simply with vowel
l

sounds and initial and-final consqnants,‘and gradually

move to more difficult digraphs.such as.'sﬁw,.‘th' etc.

(m) Remember this.language experience approach in Zeading

can be ‘used Before“Starting upon a book: from a series

or it*can be used in parallel.

Thamesdown & North-East Wilts
e Aduit Literacy Service

Britain
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The following are some samples of student-generated work.
|
The language expefience approach caﬁ generate such
NG - . . ] !
material;hs the student. can dictate far;more sbphisticated

i
thoughts- to you than he is capable of writing independent V4

in the initial stages of learning to rezd.




LIFE
Money is not everything, if you don't have good health.

70 the w%iter of life:

0, dear! 1If yoﬁ sa& if is hike that, what cén I say? But,

I would recomménd that you make mentionvof‘love. From olden
~times many philpsophers have been télking about this; bﬁt no
 one mg@e their énswerlc1ear; Mdnexf love, Héalth, and life;

it seems just like éﬁ equation: Dear me! What are you
doing now? You migﬁg}Want to go to. the washroom}i Th;t's'
right! That is also 1life!
) FREEDOM

b L 3

Mainland China. is a communist country, -but Taiwan is’free X

from China because nationalist China’ lost to the Chinese

o Communists in 1949 and they lost control of the mainland.

It is a wonderful feeling living in a peaceful country like
\ .

»'
]

Canada.

Can we talk about absolute freedom since we come into 1life

" tied to another persdn’'s body?

If only I had my freédom I wogld_he'happier peréon. I

could do what is important to mé, Qisit places I want to

Qisit, and be free. For . anyone in lifg to accomplish what
" 1s importapﬁ to theﬁ. they must be,ffee; .Wifhéut freedom

they will never be able to reach thelr.goal wit@out struggle.

.3 IS
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JUSTICE

¥

‘I be1ievé'chaE'justice is one of the most important things
ih.the'world-fér evef&ode; and especially fof our childfeﬂ.
If‘threé'adults‘abusg and k;il a youngvboy like the case of
__Emmanugl in ?orpn;o, they deserve to die. 6ur-taxes should-
n't be wasted ﬁroVid}ng’for>pé0ple like this in jail,. Also,
there -1s a change of!their being out_again, E;rhaps to do

the same thing. S -

v »

JUSTICE IN THE WORLD

. The world today aggravates people and makes life uhhappy.
Governments pick on older people, and rob the rest of us.

blind. People should do something to bring the cost of

living down;'and taxes down. Maybe then there would be

justice for us.

CAPITAL PUNISHMENT

a

'I think that 1f ‘they brought the electric chair back, there

might not be any moré killing.

'

I wish the government would do something about people who

kill other people.
EDUCATION

We come to school fof.education but. mostly learn pqlipics.y'

At o



LEARNING =~ - . o

-
- .
- e

Learning is hell it means growth and change, and that is

v

painful _

. To the writer of learning:

Pl

I There are many things that are difficult for us to iearn,
| Jbut 1 woulon t say that learning is hell. As for growth,
and change being painful, this is prqpably true for most
. . radolescents in today's society. When a'child is young it

is not aware of the changes it will encounter in later years.

/
L)

We should encourage evetybody to live and learn'i beginning.
_with ourselves - and notvsay it is hell. So.I disagree that

learning is hell - it could be hard - but not hell,

" STUDENTS

Some teachers by giving special attention to some students
in the presenoe-of others, may be doing the stodent a dis--
. ‘'ser¥ice if the student finds it emharéséing;

A

As a student we should inform you of your problems and our

feeiingé}
KNOWLEDGE

hKnowledge 13;9uspense; nobody knows where it ends.




.

+ : .¥e work in the world accofdiﬁg to our ‘mental capacity.

This means that 1if we do aﬁything wrong, or we'dqn't approach
our goal we_don't'have.endugh knowledge. It is not our fault,

- ot .

" so why do people blame us? +I know why: becauée‘they don't.

have enouéh knowledge! I{ everyone had énough knoWledgé,
‘then we wouldn't have any problems in the world. We should

struggle for the future. If we'starg today, we can.reacﬁ R
4 "~ % . C
the goal someday. ” .

kY

If we don't:start‘to—day, we will never reach the goal.

L R . LOVE ' - "

- You canft.entef the loﬁer's club if,ybu(don't haVeQIOVe's
key. L .

Love .is :something that can only be given from the heart.

Loving is giving yourself tofsoﬁgoné who needs you as a

. friend.

*

‘To.the writer of love:

M

Pleéée! I. beg you don't put conditions to love. No one
should say, "Come to my lover's ‘club when you want". “When

‘you need IOVe,vyour heart belongs. . Coe

-~ . k]

B -

.

Q

L




WHAT IS LOVE

N
N,

‘-*\
\\

There is love in the néighbor, that can be givgn in feeling
W 4 ‘ T . A

1and'understan41ng. Mothersvand fathers can givé\the gift of

love in the world and be happy with their own children. Be

\

X\ 'thankful you have them. They need you, and they need ‘us'

N\
\\

» o,

CHILDREN - = .

" : I love my childr:n very much; more than I love myself
Children are the future; we must let tﬁem go on to build -

a

thgit life.

To the writer of children:

\ - If you love your children, why tap't you love yourself?
qubelybu Just haﬁen't tried hard enodgh. I‘don't think it
is good tec put yourself down. After all, God loves us all,

no matter what weé have, So love yourself, than you can love

) . . r
. 2 your children. -
. . L.
- ' - {

I love my children, but I 10Ve myself too._ If I don't love

* . ?
P

.myself I can' t give them my, love. : , - -

’

I

Sometimes I put myself down, but then i-fiv out it's not

good for me or for them.

EL V.

"83,'




Dear.FriQnds:

FRIENDS - .

. . o ‘ .,

After I read all the sentences written‘by ail the friends
in my class, I think some of the sentences agree with my
thinking or doing.and some sentencés don't. But they are not

wrong! I know my life can't look like everybody else's, and

'I need to learn from everybody's experience. ‘That's the

o

reason why I respect my friends' opinions.
1 hoﬁevI can remember all the senterices. Maybe ﬁhey
will help me in the future.

: Thaﬁk:you so much, all my friends!

- 84 -
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[

Summary of Reading Decoding Techniques.

UNLOCKING NEW- WORDS

He guesses from context, the rest of the sentence show-

ing what the milasing word must be. Example: Jerry went

into the shop to trees some sweets. The missing'three

1etter word is probably buy

In addtion to che context, he makes use of the first

- letter. or two and the general shape or configuration of

the word Example. Af'ter getting out of the car,
Mr. Smith went into the-g..... The 'gi showsffﬁat the
missing word is probably"garage' rather thaa 'house’

or *ztore'.

Consonant substitution. - He notes that the word is simi-

lar toc a word he knows except for one.or'two letters,

' the sounds of which he knows. 1Examp1e: "Mdst': know-

ing 'fast' and M, he mentallY-shhstitutes'the sound cf

é

m for the £ to get 'mast’. 'Track‘: knowiqg "back' and

tr, he substitutes.the sound of tr for b to getft?ack'.

He divides the word dnto large parts which he already

s .
knows a~< units. . Examples: 'Postmastdr, divides into
. M,

post and master; 'rainfall' divides into 'rain' and 'fail'.

- 85 -




5. He notes that the word. consists of a familiar root and an.
! ) end ing . e k. . .

Examples: ., 'playing' play and ing » S .

'started' start and ed ’

6. He 100ks"fer familiar small words within longer words. :

Examples} Candidate (can did ate) L e

.....

7. He analyses words structurally into known prefixes, root
and’ endings., . } - e . - 3}

- r

Examples: frepotter' ~ re port er.
'independente' - in depend ence.

A

8." He applies phonic rulea, such as the effeet of final e I
 on a Preceding vowel. Examples: 'bane' knowing can and’ . '

the rule gives the a its long sound 'decent': knowing

that c is soft before e, i, or y,.he uses- the sound of s

a

- instead of the sound k. B

9.. He syllabifies dividing into syllables structurally and

'sounding the syllables phonically.
l'

-

Examples. unfortunate - un for tu nate. | _ -

'peihittingf - per mit ting . :
.P ) o

10. He thinks of a 'word family' to which the word%belbngs.
Ixample: 'fright': he recognises it as belonging to the

'1ght}'famtly along with 'night", ‘right', 'fight'.



11. He sounds the word out by groups of letters and blends

-

the_éounds togéﬁher. .

Examples: 'treaty' tr eat y or tr ea.ty or trea ty.
' ] . /

D o o - _ 'back' ba ck or b ack. )
T ’ o N . B '7' . . ’
12.. He sounds the word letter by letter and then blends the
sounds together. )
3 ‘ - Example: 'pant' p~a-n-t o' ;
! , ‘triangle' t-r-i-a-n-g-l-e. g Lo |
. . % ‘ :
B ' ,
13. He looks up the word in the d{ctionary and- uses the dic-
tionary syllable divisions,'accent marks, and diacritica{._
'_métks or bhonetic respellingfto get the correct
. pronunciation, i
a nge'of thequEBnEques descrihed above K2.3,8,10,11,12,) are

phonic teEhniques; others (4;5,6,72 are structural analysis
. , v - o
techniques; still others (9,13) involve both phonic and struc-—

tural analjsis priﬁciples.- With all of Ehém; the goad geadef_

4

i. 1s constantly aware of the meaning of the senténce in which the d

wﬁfd is found. Thus, he c~n only decide whether to give the

F

L in '"live! a ipng or short sound, or whether to place the

accent in 'desert' on the first or second syllable, when he

grasps the significance of the word in the tofal'sentence.- p

v
3 ‘-\'.
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o o, _— S UNIT VI -

Intro : LITERACY.SKILLS - o

P

A variety of skills are essential in order to function
: \ g

in a society based on written language. Besides the skills
.I ' ' traditionally associated with reading such as the word anal- Ve

- ysis and structural skills involved in the decoding processes

previously described further skills are vital in order for -

,eo-

the learner to live safely and work efficiently in today

' world The skills that will be discussed in this unit
\Zm;? include. ; : ” \ |
A - ge%reational Reading ) !
B.—.%tudy and Information Finding - -
c - oéai Reading
) D - Ha%dwritiné , .
E - Sp;iling_ - B | ' oo
L % - G‘mm -
G - Numerical skille | )
_H - Lifeskills (Functional Reading Skills) ' _ ' :

Numerous_descriptions of 'hierarchies of reading skills'

a

have been published by reading specialists. Afhierarchy of 7

reading sk 11ls 1lists skills sequentially moving,froﬁ basic
or:simple, to more complex. To simplify matters a ‘comyosite /
seﬂL“nce of reading sxills fﬂllows based on Ev and M. Smith's /‘

-(1972), Ko 1 8 (1973), and Cass (1971) models. {Readirg ‘/

| - \ . . [

- Instruction expergs) - ’ : /
i ’ ' . : I

e - - - ' . N

| | // | | )

- - foo g [

Se—

o]
['¢]




o

[

.

®

- 8. - comprehenéion or cantext prbcessiﬁg skillé/

1.

"5. - handwriting introguction'

Pt

Py

Beginning or Introductory Reading 

(Grades 1 _,4, bésically wor? processing skiiis) _

- knowledge of tne alphabet, letters-and aésociqted
8 ~ " Ly
sounds .b
L

T 2;  - recognition of a core sight vocabuléry

3. = souhas and combinatiéns of sounds (phonics)
b - simple'sentenéesg

( \

EY

6. - npmerical skiils,Sdounting'and basic orerations

; _ . .

j : . _

Interuediszte Reading

T » P .
;ﬁ; - mastery of the basic .mechanics of reading including
¥ . - Co

the more comﬁlex phonic'and stxﬁctural analysis

/

|

{
- f

skills described'iQ;unit \ j

N

anaiqgies

/
[
/

drawiag conclusions o

classi fication . . - -

|
§

sequencing- - -

geheraliéingu - ; -

o . -ogtlining

- gummarizing '
{ . .
> N N .

L3

9: - study / ;nfdrmation reftrieving skills S

:~ indexes, tablas of conteﬁté
= tables, graphs, maps

~ 7 luse of encyclopudia

~ test taking skilis

>



IIT.

10. - critical reading skills

11,

12.

13.

14,

- evaluation
-~ propaganda
- biases

9
~ author’s viewpoints and differing opinions

fact/fiction
written communication skills

- lettef‘writiné

- forms and applicatiohs .
recreational reading or reading.f;r pleasure

functional reading skills

"

- reading skills pértaining to daily 1life,
employment and social 1&ving.
functional competendy'with numerical skills

- money, computation skills

Mature-Reéding

15, ¥'enhancement of occupational reaaing gkills

16. -~ feinforcement of mature reading habits in fact-

kY

17.
18.

19.

.20,

O

finﬁfng—and—rétréétion reading
vocabularyidevalopment'and éxpahsion
critical analysis skills

refinement ofthriting sk111§

o~

exploration of li;eraturé.and poetry




e

Reading comprehension skills can themselves be arra
\ — v

<

nged

in a hierarchical list bascd on levels of complexity and

o

purposc. o : £%

>

L.iteral Level

recalling detail : -

oo . F_ recalling sequence

- recalling main idea _ o
- cause and effect | -

' . L

seeing .relationships- (generalizing)

interprefgtiVe Level

N

characterization '

wpredicting.ou}comes

°

1

interpreting facts

Critical Reading Level

- recognition of propaganda and biases

-

distinguishing between fact/opinibﬁ,

<

fact/fantasy T

checking validity

. s - judging .

- T ‘ . . = analyzing

~

checking author's purpose

e 4 1

»
-y

e — P o




Creative Reading

- qhe.appliéation cf information to new situafibns
(devel. from R. B. Lanier, & Davies, Nov. 1972,)

- : f,;SensitiGe questioning is an effec;ive'method of dg?e;-
6§ing‘c¢mprghension skills. Ski;lfui questioning explgres
»all.levélé.qf.reading comprehénsioé.” Too frgqqent ﬁs;ge of -
"What' and’ '"When' t&pe quesﬁioning can kéep’ﬁhenlea;ner at- .
a literal level of cqmprehensiﬁn,-a; théy demanq only'récélll
of detail. Keep a list at band of the followipg questidn

_ introducers apdvary yodfié§e1 of questioﬁning._.

_ What? |
How? o . '
Wheyé' o r : . « ;
Why? | |

Where? . ‘ ‘ ~

Reading skills differ in purpose as well as in complexity.
s ®

A. RECREATIONAL READING OR READING FOR PLEASURE .

The adult reader will most likely bring to the reading

éxpefience strdﬁg functionally related goals. Reading pur-
poses of pleasure may appear inconceivable'toqthe new reader, ~

for whom decoding is initially such a struggle. The volunteer

o

can)however)share with the new reader even at the earliest

stages of reading many of the joys of reading, simply by

reading aloud. - . >

!




-

Select-material of interest to the léarner)but feel 0.K.

‘-

about extending his/her horizons with your own experience and

! i

and spend a part of each session sharing poetry, humerous

writ;hgvo; a gripping mystery together. Not.only are you

~ ‘providing the nGW'reagér with enticemeuts of the pleasures

P . . .
to come once a certain reading proficlercy has been reached
. . S -

bgt aé well you are_both.sﬁaring.a p%easurablé and relaxing

activity fogether. This aqtivity is an id%?l "cuéhion?jto

precedé or follow a particula;ly.difficﬁlt rqadingiact£§icy.

I tgrminated each reading session by reading alogd”td my: |
.1eérner for 10415 minutes, whiletshe sat back and_;glaxed

in é.comfortaslecgair. .There.afe'many addiFional benefits'w

S . DN :
of ;his activity, ‘The volunteer, by reading'aloud.is model-

ing good phrasing voice, modulation, and fluent reading. As

well, the fact -that the volunteer is reading a selection’ at

k)

‘a- level of technicél,difficulty beyond the independent level

o .

of the learner, affords the adult learn¢r the opportunity

v

to deal with material more challenging i1n ideas and more

v

commensurate with his/her life experjence. Subsedqent lit-
. ' \.

erary-discussions-can .proceed_on_a_level that would be

U]

*:

©

impossible using beginning reading material. Do not feel

H 2

the necessity to devgéop_or structure this activity; The
reading/listeniﬁg skills involved are of grveat benefit in

themselves. Follow up oniy if the Jlcarner expresses an

Interest in doing so.
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o .. » N S
B. STUDY SKILLS / INFORMATION FINDINC SKILLS

Begin with Veif basiéﬁﬁiétiogarz Skilig covering gqi&e
N _ worﬂs, alphabéziéalnarraﬁgemenq of Words; phonéﬁisispelliqg,
qmuliiple.meanings‘and'accent. Depending oé the particulér-
:requiremeﬁtprof the féarner, édditiﬁnal-topics'may include:
li Reference books - table of contents |
. e
- ti;le:pagg
_'key,iguideiword§
—Gpgblisher, coPyright, year
—'téﬁhniques of note-taking, skimming
'  _sdmmari§ing and.orgaﬂizing-inggfmaticn
- 2, Use of the encyclopedia ) |
< 3. atlases andrmaps‘.
4, magaziqes and newspap;rs
'5. timetables aﬁd‘schedulqs

6. library Siills - card catalogues, etc.

- 7. .telephone books

M. 5 \
. C. ORAL READING SKILLS ’
. . ﬂ The value of oral reading skills has been Tuch under-
- ptayedtf*D{agqoétic&llyT—orai—read&ng\¢s:invalﬁahle—ta_the

voiunteéﬁras'it enables him/hér to identify specific read{ng
difficulties and mastery of word decoding fechniques.. For
the learner, the ability to read a passage'aloud.in a fluent,

' expressive manner can be a greac, soOufce of pleasure and pride

-.esgecially if the learngr’s-childrEﬁ ar¢ the listeners.




‘o

- order to read it well to-their

- e
" and expressionless.

egether

"~ ently.)

spoken words read.

Many new_readers,will praetiSe

reading will consist of little

Coﬁprehension will be limited,

fluency should be praetieed at

"discussed.

yorking on oral. reading skills.

a storybbdok relentlessly in_

children; Initially, oral

more than word .calling.

‘and reeding wiil sound jerky

- Exercises

s " ) 1. . . ! ?

that increase.speed and

this stage.

' Echo reading is a method which may increase speed and

fiuency. The learner is seated slightly ‘in front of the

volunteer so. that the volunteer's veice is close to the

learner's ear. Both read the same material out loud, to-

(Select material at’ “the’ instructional level, sllghtly

.
o

more challenging than what the learner \ould read 1ndepenu—

Initially the volunteer reads H little louder and

AL

slightly faster. No corrections’ are made nor is the content

c
[y

The volunteer's finger follnws along under the
The major concern ol. this method is with
style and fluidity of reading rether than word_recognition'

or comprehension.

The tape recorder is another extremely useful tonl when

Tape recorders can be bor-

' ers to listen

‘{nvolved in decoding.

Fowed from—the—Algonquin-College resource centre, Woodroffe.

Campus, and Colonel By Campus. It is difficult for new read-"
+o themselves read as so much energy is in

The'tape recorder makes this possible.

2



. The need for phrasing, punctuation and voice modulation

. : . : o e o d

jbecome obvious on tape.’ Read-Alongs are taped_selections

prepared by the Golunteer or borrowed frem.an'euucationalv
linrary. The learner follows the taped reading in his/her,
Book. Stories can in this way be practlced frequently in-~
. S
'between instructional sessions..-The learner‘enjoys the
N _ comfort of being able to st0p the tape. and repeat anytime

to verify uncertainties
A final note on Qral reading. Whenever nossible, have
thz’learner silently read any selection to be read orally.

The resulting reading will be far more fluent and comprehensive.

. D. HANDWRITING

A legible handwriting has always been an asset. 'TYpe—

‘writers are not always available: Many learners will have

-~

taught themselves to write by copying. It is not essen-
tial thatlprinting or manuscript writing be mastered before
R ) script is introduced although I would suggest that printing
be used for 'spelling practice because of its clarity. Literacy
cstudents often enjoy handwriting practice as a relaxing
,'. - E sreak betyeen more demanding'activitieSy A.useful-sequence'

for the introduction of letters follows. Preliminary

exercisés precede each grdup of letters.

ag 0

S

N
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E." SPELLING s T

Core spelling word lists can be compiled from a. variety
Tt e

of sources. Word lists prepared by Dolch (Dolch,.date 1951

. pe. 507-8) and Kucera -ﬁErancis (Tutor, 1972, Pg. 77) prOV1de

s

words that appear most freqiently in written language. -g'

T

Functicnal word lists such as those published in 'Tutor',

and 'Functional Reading' (Vol. 2, 1975, pg. A-23 - A-30).
The latter word lists.are not_graded as to difficulty and "

were designed~f6r use as'sight vocabulary. Reaﬁing instru-

i

‘g_tional texts publish.gradea word=ldists as well. Incbrporate

~ e

.the, phonic ‘and structural skills you are currently working

on as well as topics of,interest into_spelling lists as well.‘

. “ N ’
For example if you are working on word families add.a few
words from the family studied to your spelling list.' Keep

o

a cumulatiVe list in a notebook or file box ‘of new words to

ba learned. ~Words should be selected from language experi-

- ence stories and special topics, such as cooking or banking -

X ) ¥
vocabulary.

.One successful method of organizing spelling is TO set
up a file box with three dividers headed - 1. WORDS I KNOW
 2.. NEW WORDS

3.._STUDY WORDS

~

" Each new word is written on a separate index card with a

sentence or sketch illustrating its meaning. New words

. are filed behind the heading NEW WORDS.. The 5 or 6 words

\
-

g

o b
SR
._'l

-



v w
. - . ) "

e currently being StUdi%Q are filed behlnd STUDY WORDS Words

thatfhave beenqmastered are- filed alphabetically beh1nd WORDS

- s A

oy

- » -

__I KNOW providing a convenient, retrievable personal word

. ihd - . - - ./ -"‘
list. PP O :

- Method . - . -
. v _.. . o

Each weeﬁ five or six words would ‘he selected from the NEW.- .,

vy v

WORDS group consisting of phonic words and some interest or

.functional vocabulary. These words would be practiSed during
i < .
© the week.,,The new words are dictated each sesslon and marked

with a I/,if correct on a record sheet by the learner.

After three checks appear next to the word the card 1s consid—
ered mastered and filed wtth WORDS I KNOW in the f11e box.

These words should be reviewed pevioddcally

o
Ly N

Hints 1. The phonics and structuralhanalysis rules, specifi-

~ —

éally those governing-plurals and wordvendings will'assist§

in the acquisition of spelling Skills; R T

2.. Use as many of the senses as are practical in prac-.

4 Ta
«

tising a difficult word

¢

. visual - study the shape and pattern of the word noting -

$J“ . . ——

R its general_configuration and 1etter patterns

“(such as douhle 1ettersf

A}

...z tactile - trace and write ‘the words while saying the "

\

word_aloud._
auditory - sound the word while wri :ing ‘it.
. . 3. Keep cumulative records %g spelling_progress. This

“1is an area that is easy to record and steady progress is

virtually guaranteed. . o ' ST

8844}

g
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. F. GRAMMAR ' '

L] ’ 3

Grammar instruction should be based on the specifie

-

needs of the learner Topics such as. basic punctuation, cap—'

I

italizatlon and ‘sentence structure can be introduced at the
7

, early 'stages of reading instruction Later on'more.complex

>

- R e
I .. N )

"“topics such as letter forms and.%ddressing and, paragraphs'
can be_ introduced Select topics that Lhe learner will be
rusing in his/her daily experience. Books‘outfﬁning’simple

_'; . T grammar sﬁructures can be found in_the public. libraries,

ghe Woodroffe Campus Library‘of Algonquin College“and from

gV ;eighbourhood schools If you borrow books from the: neighbor—

AR ) i hood school you can select the Speclfic level of difficulty

| | _ you requiie but be careful of . content directed towards

/ . 2]

children s interests.

’ .

PR N NUMERICAL SKILLS - S I G
j ' The numerical symbols are what initially come’ to mind
A .
when thinking of mathematlcs In fact&words are an essen- - ' '
- ) tial component of the SUbJeCt A mathematics vocabulary
y>. (less, more than, fewer, divided by, plus, dollar, nickel,  °* - ‘
| penny, dime, etc ) should be taught as sight vocabulary along
» ~with their numerical values and related mathematical Operations R
. . N " . L. . N _ ) R 4
& . ' : .
o \\‘
1 * o
;o
hd 1 '\‘ . =
¢ \\\l\. .
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'Similarly, knowledge of.basic.mathemgticalooperations,are an

intrinsic part of basic survival ?n ﬁunctional skills. One

‘cannot dearn to, read recipes w1thout understanding liquid

and dry measurement Similarly, one cannot learn ‘meal plan—
%

'-gning and shopping without competence in handling money, -
fmaking change and some budgeting skills. Reading numbers as

well as letters are very much a part of the totali process

‘of becoming a 'reader .

H. FUNCTIONAL READING (SURVIVAL READING)

Functional reading skills, sometimes referred to as
\

survival readdng are closely related to a lifeskills Turrics

?

-ulum, focusing on essential skills necessary-for survival
. . .\\ . ‘ ) . - . o N .
in today% soclety. There are general areas included in a

lifeskills curriculum which vould apply to ever&one, ¢§y) -

»

Aemergency directions, first aid and health infonmation and

banking procedures Specific functional skills di*ectly

answering neecs and interests of-the;learner-e.g. occupa-

“tional skills, childcare'skills, shouldibe incorporated iﬁ%o

4 P

_the learner's§personal curriculum, A general outline of a

possible organizationuby:purpose of functional skiiis follows.

Vocabulary lists are included in appendix A to relate to

curriculum topics discussed in Unit VII.

‘ - . 2

P
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1. Following Directioés

- road signs, cooking, childcare_
- text bookﬁ; ée&iﬁg
--emergencies, test directions -

=~ work related instructions

- kiﬁs | . | i?
- Ybéing

- first aid AY 4323 .\\.
'~ label - food and prescfiptions\\\
.= finding\iAEéﬁist - ma; reading sﬁi%ls

e

‘2. ;Locating~Réf9rences N

~.

- reference books (use of table of contentsb/ﬁeédings,

N

4 ' : ‘ L gloééary, index) . :'\*, //
. 4 . ‘ . .
- ‘almanac

- catalogue
= travel books

—'1ndgke§ (newspaper, magazine, texts, T.V. guides)

- telephone book
§'. R - eacyclopedia
--1library

3. Forms

IR | ' " o= - personal forms (driving, aPPl19§£19n$f;weifafe?‘iﬁéﬁﬁé_fwi"'”"‘—
;. ’ * o . N . . -/—4 S,

... .taxy medical, vocational) N .

o

- fiﬁahcial forms (sales slips, credit cards,.bank statements, -

" rent agréements, sgggggiptions)#"'““”’

It

e T

P . ) /

S . . T
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Instructional units can bhe developed around specific

5
t0pics. Reading skills, including pponic and structural
fanélysis techniques.cén be applied to core vocabularies and
- ) - E‘ "
reading material dealing with a lifeskills topic.. -
e.g. cooking - cooking vocabulary lists for sighf'vocabulary
- measurement’ skills _ }
o
- sequence and following directions C » \
- shopping lists,,drawing up budgets
- nutrition, etc. \
& ) ¢
;
Qﬂ}\ . RN
I
. —————————————
. . [
——— ) : ¢
P
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CHECKLIST OF READING SKILLS e

"TTK, PHONETIC ANALYSIS " €. CONTEXT

- S{ght Words . - Word Identification ,
- Consonant & Vowel Identification | - Word-Meanings
- Consonant Blends | - Multiple Meanings
- Consonant Digraphs ' '

= Long Vowels, Final e

- Vowel Digraphs
- Vowel Dipthongs

B. STRUCTURAL ANALYSIS | D. SIGHT WORDS

-.Plurals, Words Ending in's or es - Familiarity With Word Frequency and
- Plurals, Words Ending in v . Functional Words

- Plurals, Different Word Forms
- Plurals, Unchanged Forms ; . .
- Plurals, Rules : ' | ' ol
- Compound, Words: | ‘ |
- Contractions
- Suffixes, Form
- Suffixes, Meanings
- Prefixes, Form
- Prefixes, Meanings: L 4 | S I
- Posse ssives, Singular o
- Possssives, Plural =~ . L e
~ - Syllabication, Procedures eyt
- Syllabication, Rules =~ = vﬁ?fm ,
- Root. Words ‘ o o ’ ‘
~ Word ‘Patterns ‘

-

- Abbreviations




3

e - CHECKLIST OF READING SKILLS -

'COMPREHENSION

- Court and Legal Terms
- Cooking Vocabulary

- Finance, Banklng, Cred1t Loans, ete.,

. E G. STUDY SKILLS
" Literal. - Alphabetizing
= Reading for Details - Words
" = Recalling Sequence - | S
= Organizing to Show Sequence Use of References .
- Main Idea - Dictionary, Definitions
S = Dictionary, Guide Words
Interpretation - Dictionary, Multiple Word Meanings
- Recognizing Emotional Attitudes - Dictionary, Phonetic Spelling, Accent
- Interpretatlon of Facts - Encyclopedia, Guide Words "
' - Seeing Relationships - Encyclopedia, Index y
- Characterization . - Encyclopedia, Key Topics
- Predicting Outcomes - Tables of Contents, Title Page
- Forming Sensory Images - Publisher, Copyright, Year
: X5 70. ‘- Magazines, Newspapers-
Crttical - Telephone Book
- Distinguishing Fact and Fantasy . - Library Skills, Card Catalogues
o, - Distinguishing Fact and Opinion | o L
& ‘ - S - Graphic Materials
~ Vocabulary . - Maps
~ Synonyms ~ Globes - , »
- Antonyms . = Diagrams = - '
- Multiple Meanings - Graphs
~ Homonyms ~ - Models
F.' FONCTIONAL (SURVIVAL) RDG. SKILLS : Organizing Information o
“ » | | ' - Outlining
. = Commercial Forms - Classifying .
= Traffic Signs - Summarizing - .
- Labels - - Note-Taking: o
- Health & Emergency Vocabulary ~ Skimming I
- Driving Terms A Test Taking
= LmﬁI_yoent J_w.n




. . UNIT VII®

- CURRICULUM

The following basic teaching principles as well as

those described in Section IV, 10 Basic Teaching Principles,

-

can assist_the volunteer in determlning an appropriate
curriculum. Discu551on w1th fellow volunteers and resource

.persons is encouraged.

A - SELECTING TOPICS

P ' df; “."Determine why the learner wants to read and direct
| .thencurriculum'towards this'hoal; Reading technidues”
- ~' and skills can be applied to any core curriculum. Fer
. | example, if the learner wishes .to drive, begin w1th
driving -terminology and road signs and develop further.
"~ Use the‘learner'é atrengths in selecting your mode_of

v

1nstruction. If-the learner has”a geod visual memory,

'build up a solid 51ght vocabulary_firstl_;Then_select

skills to teach that require visual memory. .There are

.0

, many different Toutes that lead to’ reading Chooae
the route that the learner can handle most readily.
The ultimaté'goal is to teach the learner to read -
use the path of least resistance!

" , " - Base tasks and materials on experiences familiar

and'relevant to the learner. Section VITI will
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"esctlbe a variety o availzble in trectional materials,

'h

Select with your learner in mind.

- Remember when selectlng materials and determining the

emphafls of - the currlculum, the 1mp11cat10ns of Ulmer

A

research descrlbed on page 45 of this handbook.

-

‘B>~ ORGANIZATION

- Lietusdels -.;t'is helpfui to keep e cumulative list ef
goals‘aed skills to be covered, specific intereSts and
afeas ef difficulty.‘ Keep this list\in an accessible
. ~ spot in your. plan book and refer to it frequéntly. Mark
| o off areas covered and note the datesl hat material was
reviewedev Keep adding to this list end'aliow your

. ..—curriculum—to-develop -as a response to it,

- Lesson Plann1ng
| Prepare a wrltten plan, a flexible ptén for eath
oot forthcoming lesson. Use any format that is cquortable.
~.Colv1p.and Root (1972) prbtide a sample . lesson plen

o

form oh page S54. It is helpful to check off material

cevered aﬁd-note pages read during the course of the

leseon. These can serve as the basis for anecdotal
notes completed at home after the cessmn. - As well one

develops a cumulative rec0rd of the learners progress
. - ) v . . Lo - i >
. .0 '

: : facilitati ng regular review.




. | When planning lessons keep in mihd the following~points:
| :.;Céntent;-“kéep”it meahingful .
-;..vgri;ty_of,methédsF- vary_tﬁe”modeé 0f instruction
- short ﬁnits Of'ﬁork
- pace

...level of diffitulty - select materials that will be

.

N

Ehéllenging but nof-too?easyvor too frustrating for

the learner.
- Records
Keep a brief written recora of what was accdhplished

in each cdmplete& lesson. .Usé any one of several forms -

anecdotal, note form, etc, Record pertinent observations .

~,

AN

at home, while the sessioﬁ;IE'EfiII‘féﬁEmBérédT“‘Thi%*v
récofd will prove to be invaluable when_planning subsequent -
. ‘ , \
sessions. As well, new insigﬁts or aréasqu difficulty

. may develop when it may be inOpPortune to aea1'with'them.
In recording these obsgrvatioﬂé tﬁé} may then be 1looked

-at in a?mof; appropriaté context, -

—

- Pacmg

Pace and seﬁuence'instruciion-to suit the style of.

| the learner.. Follow difficult tasks by less arduous ones.

‘-'Personal Téécﬁiﬁg @it;

‘Set up.xbur own personal filé of e*eréises feaéhing
different skills. Use one legal foiaer for each skill
-an& separafe the materials accdfding-to their reading

‘ levels. Exercise pages can be covered with acetate, .

-109 -~




making them re-usable. Attach an 1ndex 11511ng all the
_skills-alphabetically at the beginning of the file box. o
'Exercises can then be easily retrieved as needed. (Edwin,

g

smith, 1970) ;
- Review
Structure lessons to facilitate remembering. . Repeat

material in different ways stressing relationships,

similarities and differences. Review regularly.

C - SOME POSSIBLE beTCS TO BE INCLUDED IN A LITERACY
CURRICULUM:
- Structural reading skills

- grammar

= handwriting

\\““\\\W - spelling

——

s T

—

- recreational reading -

- study skills v . w e

- auditory and visual practice o _ T

- literature'appreciation S i
- critical reading skills

@ - functional or lifeskills reading

Some Consumer Curriculum Areas - Lifeskills Eddcationn

' (Cass, Basic Educ. for Adults)

!
/
LS
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names of food items

stores

menus

shopping

weights, sizes, brands, grades

. \ . . . .
- FINANCE IR

- payment (charge accounts, installments, C.0.D., cash,

credit, loans)
+ - income tax

- savings accounts, loans mortgages

Jom

- trade terminology

- appiication forms - _ .

- .insurances
- payroll deduction$

HOME AND FAMILY LIFE

- cheques - deposit and withdrawal forms

- HEALTH. AND SAFETY

- first aid.

- homemaking . - -~ travel
4~u—pianﬁing_~;;_wgﬁ;_¢_:;hgbbies

- house finahcinga. '-;helpingf

- leases . childréﬁ-

;1§onfracfs1-- | . wifh

- budgetiig - " homework

- schools |

- childcare S

!

- emergency

- traffic rules -

- fire safety

- nutrition

e

- food storage



'MATERIALS

A~ COMMERCIAL

"The reading instruction industry is the single 1argest
Subindustry in U.S.-edueation. Fortunes are being ﬁade"

by people who produce mass1ve amounts of read1ng curr1cu1om»
ﬂmater1a1. Paolo Fre1re helped Brazilian peasants to read

in 30 hours. or 1ess ‘with simple low-cost materials."

o - | ," _; (Dr. Marsha Forest 1978 p. 3)

v

The message is clear but it is also fool1sh to contlnue
» to re-invent.the wheel each timeﬁsomeone.needs one! There

is a wide variety of commercial literacy materials available,

'ranglng from spec1f1c exercise sheets to complete, all
, p,1nc1u51ve sequent1a1 prograﬁs Lon51st1ng of books, dup11c3t1ng
} _exercises, audio?visuallmatexaal and detailed volunteer '
'instructionsf‘ A visit.to‘literaefﬂclassrooms would most
Avlikely,exhibit, (providing'a_specific methodoiogy were not
’ ’ T [
,_espopsed by the"institotion).diVerse materials throughout

" the classTooms. . Ieaehers seiectvmaterialslthat hdbefully

-~

suit their own teaching style and reflect. the specific needs
and interests of the student. If the decision is that a

chair is reqﬁired,‘you-will choose a ‘chair that reflects




L

A

3 s

your taste - from a wide Variety of styles. The message is

‘h 4 simply’ to clearly identify: the learngrﬁébneeds.v Then gb

_ ‘ L
out an*(by all means investiga;é available material.

Consider expense, timé saved, suifability*and quality. - Can

s r

" You produce equivalent material easily? Then select wisely

and sensitively. Check out literacy programs (programmed

" kits, training courses, programmed exercises) with individuals

who have used them and/or search out.critiques in literacy .

~

texts.
Two popularVli.terac':y.programs are BLADE AND LAUBACH.

A brief'description and critiqué,foilows:

EL&QE-(Basic Litera%y for Adult Development)
'Thig'progr%m 6riginatedrin Saskatchewan. It was

deveispéd for us;.with native -people who were tr&ing"to

adjust to urban living.

Strengths:

phonic base

logical, spelling and reading skills are
correlated , "o .

+ —

-

- prov1aeS'for regular review and relnforcement
Weaknesses:

3

a -

expen51ve (over $800) - consists of tapes,

’workbooks and texts. ' . S

v

.;;exclusively phonics based S L)

-
- - -

content is geared towards the interests of

-

LAN

RS

p : people’from the‘horthlands
- ' material contains strong m1dd1e class biases
' . - no provision for studént-generéted material
. . . . \\ :

t
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Suggestions for Use: . | - T

e

- This program should béiuséa%in conjunétidn'witﬂ :
fotherfmaterialsQ

-*BLADEnmateriai can‘be bqrfowed at the Colonel By .

p.~Campus'5f Algonquin College. (ZS{QEch DriJ%)

It can also be used with arrangement from the

. L
literacy ‘prograi.
, It consists of 4 levels each containing different

units. _A complete phonics base is introduce

3 ¢ .

-at thé'first level, and proceeds to a grade 4

equivalent -in reading skills.
nq.“ !

LAUBACH (The""ﬁéch one teach one" way)

This program was initially'develoﬁéd’tb'teach%a language

other than” English - a languaée that was moré phonetically
.re;ular. When. this methgd-waé first developed, new reade%f
Qere encouragéé te pass on their skills to family and friends.
Thus "each one teach_bne".q The program takes a‘phonic approdch

to reading and requires a degree of tutor training.

’ .

)

‘Strengths: - strong phonic base . 0

-

~

'1_grhdéd reéding'material
- -.content is orieptgd to adult interests

—.structure~encourages ;he'léarnér to proceed at
hi;/hér own pace.’

o

Weaknesses: strong third world bias

i

- no student generated material

- excludes modes of instruction other than phoniél

w114 -
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‘A detailed and inclusive.description (as’ of summer'79)

- of the'literacy_materiaf available in the Resource Centre, .°
- . ° ) : . - N " .
p. 121, list 1 (124 O'Connor, fifth floor) of People, Words

" and Change follows. This document was compiled in_July.1979:'

_ by Mary Nash. it includes: 1 ST

resource books with brief descr1pt10ns

programmed and sequential skills serles .

diagnostic aids

audiovisual materials _ .

programmed reading. series

" exercises for\practice and. reView
. - RS - -

read1ng materlals sultable for & beglnnlng,,adult reader

.‘\‘.,

Other sources could 1nc1ude'

- publlshers llStS

t - ' £
g .

The Annoxated Blbllography (Brooke and Ranc1er 1970) s

i contains an excellent 115t of 1nstruct10na1 materlals,

Te

research 1nformaelon and 11terature as well as author'

e - o

and publlsher 1ndexes. ' -

)
.~

- ‘Bookstores, | . Y
University of Ottawa, Carlefon University and the ‘High

s

School o§ Commerce have Adult Education and Adult

a,_ﬁj?’Engllsh Second Language programs. ‘Many of-the

utilized in literacy programs as well. Have a look!

N ’;.materlals used in these programs can be effectively -

g

@

o
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- . .7 B NON COMMERCIAL MATERIAL

o ’ s

T R " - The functioning of our soc1ety is dependent on written

- ~

k// . o " and oral language as a means of communreation. We are. o
] &
) surrounded by wrltten messages, our senses are continuously
-~ v, ‘ : ”
N , bombarded by word signals. We have trained'our-sensos to
\ o o

a

ignore'a large'percentage'of this verbalmstimulation and -

éy

"select from 1t only what we need.

R " From the perspectl\'n of literaqy volunteers however,
this profu51on of written language 1S a source 'of 1nvaluab1e

and<11mit1ess_reading material. Ottawa in particular; a

bureaucratic center, offers a wealth of free, written material
~on a-variety*of'subjects. Vast sums need not be spent on

L '1nstructiona1 materials. -Funetional reading topics-
‘ 3
' a -

(section VI) will prOV1de the .volunteer with numerous @rua

Jk"

Ldnma readily available or® e351ly produced materials.' A

partial source list for non- commerc1al materials follows.

. The possibilities are‘infinite.'

1. Public and Institutional Libraries N
ifiliﬁ; _ : For.tnerprice.of a:membershipjcard,-anﬂunlimited,
. - o | source of booksrand magazines are‘available for botn -
volunteeruand learner. The Ottawa Publit Library will
Lo R prov1de private study space-as well if volunteer and

)

- __.rlearner prefer to meet in a 11brary atmosphere.

. _ Resource book lists and a sample 11brary pathf1nder~

are included in ‘Section VIII - C. The sample pathfinder

<+ . t 4

.
]
[y
[
o
]
.
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was nade up for the Noodroffe Campus lerary, Algonquln
College However, S1m11ar class1f1cat1ons apply to the.
Ottawa Public L1brar1es as well
High interest- low vocabulary books are very difficult
ldto f1nd in the 11brar1es ‘A book list for adult learners
was comp11ed from books selected from the children's
sectlon of the Publ1c berary These books dealt ‘with

mature topics and are wr1tten for beglnnlng readers This

list 1is included in Sect1on VIII - C p. 150. Un1versity

of Ottawa and Algonquln College have good reference sections

as well. . Look at the Engl1sh as a Second Language

matenals also.
2. 'Vlslt government and bus1ness off1ces, travel agencies,
- employment centres, and train and bus stat1ons for limitless

‘supp11es of brochures, forms)pamphlets, informat1on sheets

and schedules.

— S N
3.  Other readily available material includes:

- newspapers _ - political brochures
- magazines - comics
- catalogueslf” : -‘—.insﬁructigp;sheéts ) o
- cook books: ;_menus‘ |
' - Junk ma1l o -'bank forms i

4. Learner-Generated Mater1al

Collect1ons of writing by the learners themse]ves or

dictated to volunteers. (see section v = LanguageIExper1ence}

\/ : | S § I AR




5. Volunteer-Made Material

. . . ) o

Before producing materials, serious consideration should

be given to the'time factor involved, ~differences in expense

e and - ava11ab111ty of suitable commerc1a11y produced material.
, : e

; Cumulative f11es of flashcards;*111ustrat10ns and personal
teachlng kit (descrlbed in Section VII, Currluulum, P. 107)

B -requ1re m1n1ma1 time and expense._ It is suggested that when

¢

‘the. time and care are’taken to produce material, they be

o constructed of durable materlals and organlzed so that they
' £
may be re-used, either as review or with different learners.

This can be done,'when-éppropriate, by coverihg materials .
. in-transpafent mac—tgc;dmounting materials on cardboard
.and by writing responses on separate paper rather than on

the_eriginal copies. Numbered flashcards plus an’index

make specific words easily retrievable.

s . "
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'_centre The described subject headlngs, W}th_mlnor

'C  Availability of theracy Material ‘in Ottawa

: The follow1ng sources of both reference and readlng '
materials’ for volunteers and learners are all available

in Ottawa.

"List II page 121

This is a descriptive list of resource materials

(worksheets, kits, tapes, books, etc.) available at

B

the People, Words and Change central office. This was

3 compiled by Mary Nash (11brar1an)

“List II, page 130

ﬁist il is a bibiiogrephy of recommended resource
and reference bocks all.available'in Ottawa. fhese
lisfs_include books, journal articies and reference
information from rhe Ottawa PuLlic Library, University
of Ottawa lerary and A1gonqu1n College L1brary ;his
llst was comp11ed by Kamala Narayanan (librarian).
List IIT - Library Pathflnder s page 147

Follow1ng the Blbllography descrlbed in List II

is a copy of a 11brary Eathflnde* to resources in".

,11teracy ava11able in the Algonquln College Resource

variations can be used in the other libraries referred

to in the Bibliography.

__119'_



" List IV, page 150

@

o

:List IV includes suggested book lists for adolescent
‘and adult new‘readefs.’»Thesevbooks are_éli‘éVEiIable

in the children's section of the Ottawa Pub}ic'Libiary;
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LIST I

.PEOPLE, WORDS

'AND CHANGE

Literacy.Resource'Materials

a variety of teaching® a1ds, workbooks and
informative litcracy bulletins

‘The fOllOWlng materlals are available from the

central People, Words and Change office located -
at’ 124 O'Connor, 5th flcor (at the’ corner of
Laurier and O'Connor). To examine or borrow
these resources, please contact the office
prior to your visit - Telephone: 235-4368.

People, Words and Chang__would like to
. thank Mary Nash (librarian for taking
time to make 3 complete 1nventory of our
resources. It is because of the "~
information received that the follow1ng
~ report is avallable.

July 1979
Marle Paule Mattlce
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TEACHING AIDS

A) Gemeral .

Daniel Faden,‘beked‘dn Books, Berkley.Publishing Corp.;

N.Y.,NY. Tenth ed1t1on,'1976
- How to learn and teach readlng and Wrxtlng with pleasure

'Herbert -Kohl, Readlng How to Bantam Books, .NY, N.Y., 1973

- The natural &dnd easy way to help pe0p1e of all ages
discover the Joys of readlng

Rosemary Sansome The Oxford Junior Dictionary, Oxford

University .Press, 1978.

- A simple and straight forward dictionary conta1n1ng
approxlmately 4800 words. It is intended pr1mar11y
for grade 1 --3. Simple prouncxatlon gu1des are given.
for~ difficult or ambiguous words.. :

.Albert and Loy Morehead Webster Dictionary, new American

handy college dictionary, New American Library 1972.

- Contains more than 100,000 definitions, includes

- abbreviations, geographlcal names, forelgn words and
phrases

Marsha Forest, Learning and Teachlng w1th Common Sense,
Frontier College, Toronto, 1978.
- A collection of thoughts- designed as an aid for you

- to deal with yourself and your student effectlvely and -
fairly.

Eastman; P.D., The Cat in the Hat, Beginner Books, Random

‘House Inc. NY 1964,

- A beginning book d1ct10nary

. Language Research Inc. , Learning the English Language; Book

1 § 4, Thomas Nelson § Sons Ltd., Don MlllS published by

‘Houghton Mifflin Company .
- Engllsh as a second language, b351c readlng exercises.

-122 -
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. .- B) Methodology R - B -

B. Chapman, et al, Mott Baslc Language SklllS Program Allied
Educat1on Council publishing, Michigan U S.A. 1976. '

Word Bank - -t A picture- word assoc1at1on assemblage
. . " . . of 300 common nouns. Excellent. voc-
- C - ’ - abulary developer Ideal ESL usage.

- Consumer Buying ° : Basic numbers and money A
S combination of reading, comprehensxon
and ar1thme;1c e

- Placement Guide . H An informal_screening device for .
7 ' students placement within the Mott
- program. Combination of written
-~ and oral exercises. Average time to
administer the test is 14 minutes.

- Semi-programmed : Sees.the fundamentals of reading
series #1912, skills. "

at the language and grammar level. _

-’Semi-programmed : Practice left-to-right movement, fop—
.series - word skills to-bottom movement, learning '
#1300 - 1306 - manuscript letters.

« +.. # 1300 A Head Start for Reading

« ._ﬁ‘1301 - -1 Tcovers cutgle letter consonant sounds
: ' ‘ and practices cursive writing.
Emphasizes consonant sounds, not words.

. . #1302 : covers short vowel sounds - single
letter, words and short sentences.
S . . #1303 : teaches K sound consonant blends and
. ’ : . clusters :
) .. . #1304 ° : teaches long vowel sounds, some

d1graphs and d1phthongs

v . ..# 1305 T read1ng exercise in ai; ay; y;'i -
' ' approx. 30 short readingsand a poem.

. . . #1306 .t reading exércise in soft -sounds
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. S v & J.A Dauzat, W. Ott., B.W. Kreitlow, - eadlng, a squentlal
. program, Steck - Vaughn Co 3 Austin Texas 1977.

- Books. are: -
# 1100 - Prereading skills
# 1200 - sight words
# 1300 - sight words
# 1400 ~ - phonics
. - # 1500 -~ phonics.
# 1600 * structural analysis / Phomics
# 1700 - - skills application

K1rk Laubach The New Streamllned Engllsh Serleﬂ+_New—Readers
_ ‘ : Press, Syracuse NY 1969. -
- L oL = It ls#a—baSIC‘fEEHTﬁg and wr1t1ng course - featurlng a memory--
‘f—_;__;,———~'—“'“'”ffgza_deV1ce using pictures with superimposed letters to
S - . associate sound with sight. All. skill books 1nc1ude a
readlng book of short stories.

. . Book I - sounds and names of letters :.
Book II . - short vowel sounds
‘Book TII - long vowel sounds

C) Diagnostic Approaches ' , .

B. Chapman,. et al, Mott Basic Language Skill Program,
Placement Guide, Allied Education Council, Michigan USA 1976.
- 1nforma1 screening deV1ce, administering time is 14 ‘minutes.

Ruth Colvin and Jane Root, Readlng ‘Evaluation - Adult

Diagnosis (READ) Literacy Volunteers of Amerlca (LVA)

Syracuse, NY 1976. °

- A test for assessing adult student readlng needs and
progres§ : :

‘Richard Burnett (Dr ) , The Adult Basic Reading Inventory,
Scholastic Testing Service Inc. , Illinois 1966.

" ' _ - For use in identifying individual capabilities in
v learning to read. Identifies absolute versus functional
illiterates. .
e
- 124 - = ° - r S
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Ontario Educational Communications Authority, Toronto 1977. ST
__ﬂ______.__#——-———— Learning language consists of nine fi i

N

‘catalogue 1977, Torcato. - _ o : ~

1

~ AUDIO - VISUALS <
a)'Information Brochures L . \\y

DEC Films, Deve10pment Education Centre, Supplement

f1978 - 1979. Catalogue, DEC lerary, Development Education

- Centre, Toronto

I
Learnlng Language discussion—guide€ teacher education , the

fteen-minute .
television programs aimed to show the importance of
language in school to ‘teachers.

3
»

b) General

Literacy Content Analysis, L1teracy Worklng Group st.
Christopher House, Toronto, 1977

- A slide presentatlon (80 slides § 1 cassette tape) on

content analysis of 11teracy and Engltsh second language
materlals Available in French and and English.

Rainbow Word Builders, Kenwofthy educational serV1ce, Inc.,

Buffalo N.Y. 1950

- An instructional game to teach ba51c fundamentals of .
phonetics. \ : . e

OTHERS- . . - S . :

Dictionary *of Occupational Titles 1965. Volume 1 Definition

. of Titles, Third Ed1t10n, Washington DC U.S.A.

The Canadian Dlrectory to. Foundatlons and Granting Agencies,
1978, Fourth Edition, ‘Association of Un1ver51t1es and

.Colleges of Canada, Ottawa.
- - Describes Canadian, American and 1nternat10na1 foundatlons,

tru;ts and granting agencies.,

"G.R. Rancier § ‘W.M. Brooke Annotated Bibliography, Dept of

- grade equlvalency 159,

Regional Economic Expan51on, 1970. Ottawa.

-"An annotated b bllography of adult basic educat10n

Owen G. Sn1der, An Annotated B1b110g;aphy of Selected Resources
in Adult Basic -Education, Alberta Vocational Centre, 1978,
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Ethel E Anderson, Annotated A.B. E Blb11ogrgphy, Movement

for.. Canadlan Literacy, Toronto 1978.

- Comprehen51ve listing of materials currently in use to

- workers in the 0 - grade 9 levels of adult bas1c educat1on-
. . programs 1n Canada

o

John Fisher, Money isn't everyth1ng, Management and Fund

Raising Centre, Publishi ronto—1977
________,—————~——~—j”1rsurv1val manual for non profit organlzatlons .Deals -
with problems affecting non- profit groups today and
provides yract1ca1 and workable solutlons
E.E. Anderson ‘et al, D1rectory of Adult Ba51c Educatlon
Programs -in Canada, The Movement for Canad1an Literacy.
_ _ .. Toronto 1978.
’ : . = A d1rectory of present - day Canadian 11teracy programs
Do ' . at the 0 grade - 8 grade level, Prepared to help
potential students, referral agenc1es and adult education
personnel "

N Flannagan, Mary § Cneryl Moore, Materials for Adult Basic °
o "Reading, Ontario Library Review Dec. 1977 p. 280 - 287.

* Johnson, Mary, The ABCS, International Centre, Clarity
- Books,. Winnipeg, Manitoba, 1978.
-'The learnlng of basic letter sounds. and the read1ng of
51mp1e words and sentences Ba51c phonlcs for adults.
"Johnson, ary, Foundatlon for Literacy, nart 1 § 2
‘International Centre, Clar1ty Books, Winnipeg, Man1toba

. 1978.
, D . - Part 1-- combined® spe111ng workbook & reference, 1nc1udes
' sentences to read and write. cf ‘

- - Part II - Advanced spelling patterns. T

RESEARCH

-1977 1978 Annual R_port of Laubach Literacy Internatlonal
W1nter 1978 Syracuse NY. Vol 18 No. 2
\ ° - - . .
Declaration of. Persepolls, Internat10na1 symposium for
- Literacy 1975, International Co-ord1natlon Secretarlat
o . for L1teracy, Paris. T e -
o : g no . i
.. Literacy: Charitable ‘énterprise or political right,
Literacy Working group, St. Christopher House, Toronto, 1977.

nl‘._ v
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Audrey«M ‘Thomas, Aduit Literacy in the ‘Seventies, conference
Teport, Movement for Canadlan Literacy, Toronto 1978

World Literacy of Canada symp051um, or1g1nal draft transcrlpt
From the tapes 1974. \

—Learn—About—ﬁrterucy——W‘r1d L1teracy of Canada Toronto _—
A development education resource pkg. on the problem of ‘
1111teracy

. R.E. Adams, A learnlng and. teaching experlence, New Start- 1975 o
Dept. of Reglonal Economic Expansion, Ottawa.

WORKBOOKS & EXERCISE SHEETS

Looklng at words, Educatlonal Developmental Laboratorles Inc.

1968 Huntington, NY, : '

- Teaches in exercise form. how to use context clues, mean1ng .
from dictionary and how to recognize and write different ’
_forms of words :

£

_Exercise Sheets on a number of common reading d1ff1cu1t1es . s
They include . . . ’
/b ; j ; Y |
g/g : P H ‘6/“‘5’ ; §/n m,nk
Sy ; v/w ; W ; £/ v
g ; m 3 £ ; ¢
n . B

D. McCormack and M FlﬂOCChlarO Oral Engllsh level 1 -

elementarx English, Centre Educatlf et Culturel Inc., 1967

- Workbook for E.S.L. - - students, places
into.concrete rorm what has already been learned orally,
sees patterns of 'language and ‘phonics.

C.W. Martin, Introductlon to Canadlan Engllsh Book 1 § 2

Dept. of the Provincial Secretary and C1t12ensh1p, oronto

1968.

- Helps students practrse their Bngilsh orally and written
form " For English Second Language Students '

3

_M S. Robertson, Adult Reader, Steck Vaughn oo Austln Texas
1964, ,
- - The book was prepared for teaching adult’ beglnners to N
.. read. -It's centered around specific adult topics.
ExerC1ses for -each topic are proV1ded.

Edwards, George & Rosalind, Reading through PhOﬂlCS, Book 4,
J.M. Dent § Sons Ltd., Don Mills 1966
- The book ompha51zes oral and auditary training through

pictorial association.. A step- by-step progression in
word analysis, ' :
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Ullin W. Leavell, New‘Goals‘in'Reading, Steck Vaughn Co.
Austif-Texas 1960 v

- Workboek\composed of short stor1es and exerc1ses in

leading, comprehen51on

@

N

.Cynthia Dee Buchanon, Pr;grammed Reading, for adults
_McGraw Hill Co. Toronto 1966, o

~~ A collection of workbooks each looklng at a d1trerent

‘reading sk111

-

Book 1 - - ' - the- letters of the alphabet
Book 4 ) + - Sentence Reading
Book 5. . : .- Paragraph Reading
Book 7 o - Content Analysis
Book 6 o '~ - Consecutive Paragraphs
. Book 8 _ - Functional Reading

Newcomer News, Ministry of'Culture § Recreation Toronto
1978. " Published by Ontario Citizenship.Branch. _
- A free monthly graded English newspaper de51gned to "
- help acquire readlng Skllls

s

" Reader's Digest Readlng Skill: Practice Pad 2, The

Reader's .Digest Ass. Ltd. Montreal -1969. "
- Prepared to help emphasize major reading skills from
~ phonics ana1y51s to structural ana1y51s to word meanlng

~ Reader's Dlgest Reading Skill: Practice Pad 3, The Reader's

Digest Ass. Ltd. Montreal 1979.
- Teaches word’ analysis and comprehen51on as we11 as
prov1de melti- purpose»exerc1ses

Reader's Dlgest Advanced Reading Skill:  Practice Pad ‘
Intermediate grades, Reader's Digest Ass. Ltd. Mtl. 1969.
- A supplement to the. skill builder program. IR

o

Myron Woolman, Ph. D, Reading in High Gear, SRA -(Science
Research Associates), Don Mills, Ont. 1967.
- The ‘accelerated progre551ve ch01ce read1ng program Kit:

Cycle 1 - - ' Instructor' s manual
1 Cycle I, 1 Cycle_II 2 Cycle II-

»

i "JeWei‘Varnadd‘ﬁAPhiiip J. Gearing, English Lessons for

Adults, Harcourt,'Brace § World Inc., New York 1967.

- Consist of reading lessons, practice and reviey
exercises. eg. suffixes, synonyms, capital letters,
plural forms, vowels and rhymlng words.
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N oo o :

. ,Robert Lado, Lado English Séries,’Workbook 2, Canadlan
-edition adapted for Canadian schools Centre Educatif’
et Culturel Inc., Montreal 1971. .

--A complete course 1n’Eng11sh as a second language

H.A. Smith § I.L. K Wllbert, How to Read Bettor, Steck -_
' Vaughn Co., qstln, Texas 1964. ‘ -
h

- This book shows the fiechanics of readlng through stories
~and 1scus'r

ook—L_and_Book Z.

e ———
——

’Educat:onal D velopmentab Laboratories Inq » Looking at

Words, C - 1 lessons 1'- 25,1McGraW>— Hilil, Hunt1ngton,
New York 1968;

_ -.This workbook spent tlne~on context clues, word. meaning

from the d1ct10nany and various forms of words. Each
lesson has, recognltlon sentences, use of word meaning
: exercises, practice, app11catmon and wrltrng

M.S. Robertson,

learnlng and wr1t1ng English, Steck

Vaughn Co., Austin, Texas.

- The workbook ipcludes.sybjects usually taught at a grade

3 and .4 level eg.: numbers, letters, possesslve forms, °
§ negatlve words as well as., 1etter writing.

1-”

Steps to’ Learnln , ﬁbok 2; Steck Vaughn Co. y Aust1n,
Texas 1965. '

-~ Pnables the reader to mqster words, apply word clues,

~ Tecognize sounds. It helps develop oral abilities,
~ reading § wrltlng skllls as well as number sk111s.

Jewel Varnado, English Essentlals Steck Vaughn Co.
Austily, Texas 1964:

- ook form te ch1ng sentences, cap1ta11zat10n, :
punctuation, grammar, pronouns, verbs, adJectlves ...etc.

4
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ADULT EDUCATION!
RESOURCES

. o ' . S - . July 1979

Location:. Ottawa-"Public Library

- . The resources identified in this °
~ dgcument are available from any
) of the Ottawa Library Branches
and under those branches' lending
pelicies. ' :

-

Adult Education.Programs

428-4 ' ~ . Smith, Carl Bernard
'$644 ‘Getting People to Read; volunteer
: . .programs (work) :
N.Y., Dela Corte Pr. 1973.

' v \%&% ” Redding, Remedial Teaching
Teaching Aids
428-4 .Otto, Wayne
091 - B <Teaching Adults to Read

Boston, Houghton Mifflin 1967
Reading - Remedial Teaching

372-4 : Developing functional basic readine
D489 skills . } -
o - ' Pittsburgh Stanwin House, 1970
B a guide for teachers

. ; " B ‘428-6 . Guyton, Mary Loﬁisé @

G986 : From words f0 stories: a reading book
in simple English for men and women
- - } N.Y. Noble 1951

372-4 Pitman, Sir James
P685 ‘Alphabets and Reading: the initial

\\\)// . -+ teaching alphabet
o - T London, Pitman 1969

At
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k'B...

028

A237a

808-5 Elocution
S954

speech elocutlon
808-5

Alder, Mortimer j.
How to Read a Book |

- New York Simon Schuster 1972

Avery, Elizabeth
First principles of Speech
Training N.Y. Appleton 1956

Luck, Gorgbn o
A guide to practical speech

L941 training. London Barrieg §
Jenkins 1975. ”~
. 428-6 Dixon, R. J. v
D622er Elementary reader in English for
: the foreign born; with exercises
for conversation and study. -
_ ‘N.Y. Rejents Pub. Co. 1950 . °
428-43 . Klaesar, Barbara T .
K63 .. Reading Improvement: a complete .
course for increasing speed and
comprehension.
Chicago Nelson - Hall 1977
Developmental reading.
Litefacx
372-4 . Johnson, Mary
J68 g Programmed:illiteracy in our schools
- Winnipeg,.Clarity Books, 1970 ..
Reading (E;ementary)
372-4 Blumenfeld -Samuel L. :
B658 The new illiterates-how you.can
keep your caild from becoming one.
. N.Y. Arling:-on House. 1973 :
.\\\ Reading Elenentary, Phonetlc Method
' " Whole word. .
) Others -~ ,
025-54 = . Lyman, Helen Il.
L986r i Reading and the Adult New Reader'
- Chicago ALA. 1976

Libraries and new 11brates
Reading Adult Ed.




'N.Y. American Book

1969
428-6

- W772

R . ES

428-6

T784

R _ R R
428-6 <428-6 428-6
059 = 059a 059b

+

' 428-4 .

L484

Wright, Audrey L.
Practice your Engllsh all

English ED.
N.Y. Amerlcan Book 1960

Wings of Wonder
J.R. Linn et al Toronto Holt
Rinehart and Winston

The Treasury ReaderS
Toronto. Ryexrson Press

Authorized. by Mlnlstry of
Education Tor. Eaton Th& Ontario.
Readers

1st, 2nd, 3rd, 4th books in
library.

®©

Leedy, Paul D.
Reading Improvement for Adults
New York McGraw Hill 1956.:
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-. S ' ADULT ‘EDUCATION
T RESOURCES
©July 1979
. | |
. Location: University of Ottawa

... The resources identifie« in this .
e document are available from the
university library and under that
‘institution's lending policy.

<

- Adult Education Programs

'LC5254 Canadian Association.for Aduit
o 11032 Education How to start an adul+
- 1967 - - ' ~education prograr
o Toronto, CAAE 19¢7
] - LES515 - Cross, Kathryn P.
[ 'C76 5 ‘Planning non traditional programs
N\ ' : _ B San Francisco, Jossey-Bass, 1974
‘ ' 1971 o Tough, Allen M. '
1£5219 - The Adult's learning projects - a
'TS5 fresh approach to theory and
: practice in.adult education.
’ . \ .
LC5219 : _ Canadore Coliége of Apllied Arts and
'C36 ' _Technology, Continuing Education

Division. Learneér at the centre;
a project  in the’management of
learning.
. " North Bay, Ontarlo, Canadore College
. : E : of Continuing Education. Deals with
‘ innovation ‘approaches to adult ba51c

educat1on p——— .
. . L f/ \\' b
. LC5254 ‘ Canada Dept. of Regional Economic
) 'C2C2713 Expansion.

“The Adult 1earner, adult basic
.education in the Canada New Start
* - Program.
Ottawa 1974

&



Adult Lducation Handbooks

LC5219 ~° - pickinson, Gerry o
'D5 : " Teaching Adults: a handbook for
: ’ instructors. Toronto. New Press 1973

LB1732 '  Algonquin College of Applied Art’ §
'A43 ’ Technology Stafi: Developmeft.
Teachers of adults program handbook.
. Toronto Ministry of Colleges and

~ Universities 1976. //
LC5219 4 ‘ Nagional Associztion for Public
'N2485 o Continuing and /dult Education’s.-
: How Adults can learn niore faster.
a practical handbook for adult
. students. .,
o Washington NAPCAE 1961 ' e

LC5219 . . . Canada Dept. of Manpower and
- 'c27 Immigration Training Research
‘ | and Development Station.
Handbook of adult curriculum
development. Prince Albert, 1974.

Teaching Aids

LC5219 : Langerman, Philin D.
- 'L3 You can be a suc:essful teacher of
, - . .. adults: National Association for
. S . Public Continuing and Adult
\! " Education's authoritative source
' book and information .guide.
"Washinton NAPCAE, 1974

‘ - LC5219 : Davis, Larry N. B ’
. D37 ~Planning, conducting, evaluating
- " workshops: a pract1t1oner S gulde
to adult education.
Austin.

LC5219 , S The Second Treasury of technlques
'S4 : e adults. '
edited by Virginia B. Warren
NAPCAE 1970




-

. LB1732
'USS.

LC5219
V46

ts

7:4:60-82
vol.7 no 4
p.g.-60-80

. 6:1-11 je '1975

LCS215

157

110:3:34-43 '77

9:1:53-58
Winter '78 -

33:5:721:731
}.May v77

A\

University of Saskatchewan. College

of Education. 'Contﬁnuing'Education

program.

~ The teaching of adults series for &
: beginning and part time instructors

and program planners.
Saskatoon, University of Sask. 1976

Verduln John R. -
Adults teach;Ag adults Principles

and strategies.

- Srinivasan, Lyra.

: Rev1ew

“Austin.:” Teachlng concepts 1977 .

therécy . C -

McTeague, Frank
Developing: literacy skidls in

" adoiescents and adults. TESL

(Teaching English as Second
Langggge. Talk.

Johnson, M.. :
Reading and wr1t1ng adults.
TESL Talk

7

Perspectives .on non formal adult
learning functional education for
individual community. and national
development. :

-New York World Educatlon, 1977

Bower, John

 Functional Adult Education for

rural people. Communication
research and fzedback.

v Convergence

McGee, Donna
Reading skills for basic 11terature
TESL Talk

Girard, Ciaude
Adult beginneis; course in E.S.L.
a solan approach Can Modern Lang_gge'

I
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8:4:33-42 Gannon, Rodger

,;-‘ i  Winter 75-76 - English Language education of West
e : - Indian migrants to Canada. English
LC5254-2 Lallez, Raymond
Q7L25 2k ' The TEVELC case: an experiment in
1973 o education using the multi-media

jjm\ system. -
ﬁh BN Paris, UNESCO, 1973.

~

Reports

. . e

. \ h .
N . v -
L]

Thomas,,Audrey M.. S

~ _ . Adhlt literacy in the seventies. a
. 1978 : : -report of a Canadian workshop on
Lok oo adult ‘basic and literacy education.’
il . Toronto, Movement for Canadian
N . ‘ . Literacy, 1978 ‘

' e S - Learning .
?” o :f5254 . Canadian Association for Adult
. 'L37 R : Educat1on, Toronto ﬁ§76
R ; Educational S<1ences Their
e '~ relevance to /dult tra1n1nq_;n_:
T Canada,

f}f", : o Ottawa, Ontarxo Ministry of Manpowerl

[ . ~.and Imm1grat1(n March 1976,

V. L906 - : : Contlnulng education directory;
. 'M4C6 T courses, programs and activities- 1069
i - Toronto, Metropolitan Toronto

Library Board.- V. Quarterly

LC5254 . Algonquin College of Applied Arts.
-1C2A4 . - . “An anthology of contributions to -
' ’ . Basic Education Conference, May 11,
‘ 12, 13, 1972,
: Edlted by John H. Owens.
LC5254 - Canadian Commission for UNESCO.
'C36 " : Recommendations on the development

of adult education. ,
Ottawa 1976. Text in English and
French. -
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Ref.

. I5814
' TA24A67

1978

Ref.
25814
'A24R3
1970 -

25814

1424044

<1875

25814

- 1A24N4

. 1972

25814
*A24N4
1972

LC5215
'D384

5254
'C35

5201 -
'C65

4

" Anderson, Ethel E. o B

Bibliographies

-

Annotated adult basic education:
bibliography / Torontc: Movement
for Canadian Literacy,1978‘

Rancier, Gordon J.

An” annotation bibliography of adult
‘basic education. .

Ottawa, Queen's Printer. 1570

. Ohliger,vjohn S .
.Media and adult learning: a
. bibliography with abstracts,

annotations and quotations.
"New ‘York, Garland 1975°

o

Neal, Kenneth W.

Teach;;gﬁmethods in further education:
a bibliography.

’ an ed1t1on Wilmslow, K. N ‘Neal, 1972.

Neal, Kenneth'W1111am

Teaching method in further education.
a bibliography.

Wilmslow, Cheshire 1972.

Dave, R.H.

Lifelong education and the school,
Abstracts and Bibliography.
Hamburg. UNESCO. Institute of’
Education 1973,

Pefiodicals

Perlodlcals

Canadian -Journal of Unlver51ty
Conglnulng Education 1974
formerly Dialogue,

Convergence

An interantional Journal of adult
education

Torpnto, Ontario International
Council for Adult Education' 1968.
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1:2:7-12
July 1977

KIT

- .LC 5219

'156

‘A _research / teaching strategy for
use with non- English speaklng
children.

Stott, Dennis. Jobrnal f
Practical ,App!ication.

Audio - Visuals -

Implications for feaching (KIT)
Concept Media 1973 4

2 audio tape cassettes

1 filmstrip 2 manuals

Contains specific teaching.
teaching techniques designed to
overcome factors affectlng learnlnp
ability of eldcrly

i i

Teaching adult basic education;a
program of videotapes and written
materials for 'Teachers and
Administrators.

OISE with Onta.io Educational
Communication .\uthority and
Ryerson Polyte_hnlcal Instltute

[



‘LB
"1050.5
S486

LB
1050.5
J8
1972 -

LB

1573

F55

LB
1050.5
P62
1975

5225
RAJ6

(ﬁ;ai ' ) -
e ADULT EDUCATION . v ’

- . -RESQURCES
) July 1979
: . ' - : ' ‘ \\\
Location: Algonquin College Library
e o ’ .

'The resources identified in this .
~document are available.from the

Woodroffe Campus resource centre

" of Algonquin College or via your
nearest College campus

Adult Educatién Programs . -

-Smith, Carl Bernard.

Getting ‘People to read: volunteer

programs that work. _ N '

New York, Delacorte, 1973. A useful R s

: actioqkriented guide. American.

Judson Horace :

The techniques of readlng. an
integrated program for improved
comprehension and speed N.Y.
Harcourt Brace Jovanovich 1972 -

Teaching Aids .

Flesch, Rudolph Franz.
Why Johnny can't read and what you
can do about it. New York, .Harper,

. 1955. A home teaching guide for

" the phonetic method. With word..

'.lists and illustrated letter chérts.

Pope, L1111e :
Guidelines to teaching remed1al

" ‘Teading. Rev. Znd. ed. Brooklyn
" N.Y. Book-Lab, 1975.

. Recommended for assisting. those

« with read1ng disabilities.

Johnson, Mary, The ABC's: an
alphabet ‘and Basic phonlcs book for
adults and children, Winnipeg
International Centre 1977 21 p. illus.
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LC S . Iohnson* Mary

5225 Foundation for theracy, Winnipeg
S6J6 o International Centre 1976
PE1143 - - Fergus, Patric.a M.
F4 . : ' - -Spelling improvement: a program for
o ' self instruction. New York, McGraw- -
Hill 1964 : :
PE - Lauback, Franck ' :
1449 ‘ Streamlined English; word llsts,
L38 Syracuse N.Y, Lauback Literacy
PN | Kohl, Herbert ' . _
83 ‘ : - Reading, how to New York Dutton 1973
- K7 , ' .
LB | " Colvi@, Ruth J.
11050.5 Tutor; technlques used in the teach1ng
- 65 - - of reading, handbook for teaching

basic reading to adults and teenagers,
LVA Syracuse N.Y. 1976

LB . Colvin, Ruth J. |
1050 : . READ Reading evaluation - adult
ceés - | - | diagnosis; a test for assessing

adult student reading needs and
. progress {(LVA) Literacy Volunteers
. of America Inc., Syracuse N.Y. 1976

LC ' Johnson, Mary, Building the Foundation;
5225 ‘ . a Basic. literacy course. Winnipeg,
R4J63 e International Centre 1973
LB" . Aukerman, Robert C., Approaches to .
1525  © ‘ beginning reading, Aukerman J.
\\584 ' Wiley 1971
v _ fb@ jvw,T"mMWﬂuftm' “"Mhﬁﬁa;aanj_SBlf“§fgﬁ§”Series;"Syracuse-»
o 1576 ' o ~ N.Y. New Readers Press 1971
- ' , G67 - . (remedial teaching)
N . : . L
LB \\ : \ Harris, Albert Josiah, How to- increase
1573\ . reading ability; a guide to'develop-
) H23 \\ ment and remedial methods, New York
1975 \\\' } ‘ D. McKay Co. 1975
’ \\:\
\\\\
/ \\‘
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|\ - » =




LB ’ © . Dechant, Imerald V., Improving the

o . 1573 - teaching of Reading. Englewood
LT o D345 . v ‘Cliffs, {.J. Prentice-Hall 1970
: ’ 1970 S : ‘
EAEF!mH;L
v e | | “Grabauqkl Staaley M., Paulo Freiré:
' 5219 a revolut1onary dllemm1 for the adult
d : G67 | educator - addcesses, essavs, lectures.
o, Syracuse Un1v0'51ty Publications in
' CE 1972. |
LC | ‘ : GrebelSkr,”Qra From illiteracy to
5257 - . ~--literacy English edition, Israel
I 8E7 - " ' contribu-ion to the international

education year 1970. Unesco 1970

LC . ' Smith, Euwin H., Literacy education
1045 - - for adoli:scents and adults: a
S57 _ teacher'  resource book, San

' Francisco.,  Bosd § Fraser Pub.

Co. 1970
Repbrtg
n\. - LC " . Thomas, Audrey M. Canadian adult basic’
N 5254 = . _ education and .iteracy activities:
- ‘ : C2A393 'a _digest. Toroato, World Literacy of

Canada, 1976. A survey with statistics
. of Canadian pr blems, listing agencies
~and’ actiiitiés. '

p
. . //
LB — 7 Solan, Harold A. P -~
..1os1 - .. The psychology of learning and readlng
$6445 ' ; difficulties. New York Simon and
g Schuster 1973, _—
LB T ~—Natiomal Conference. on Dyslexla,’
1050.5 | ’ Philadelphia 1966. . Dyslexia;
‘N3 diagnosis and treatment of reading

1966aa o disorders.. Saint Louis, Mosby 1968
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LB S Calkins, Eloise O. Reading forum;
+ 1050.5° e a collection ¢f reference papers
c27 - o concerned with reading disability,
- Maryland, Natjional Institute of
'Neurologlcal Dlsease and Stroke 1976

‘LB _n Smlth " Edwin 1. , Teaching reading
" 1050.5 _ to adults, Wa,hlngton, Association
- 5493 ‘for Public Continuing and Adu]t

‘Education 1962

B1b110graph1es
REF LB . Chlcorel Marietta, ed.-Chicorel
1050.5 abstracts to reading and learning
Cc44 - disabilities. (periodicals) New
: » York, Chircorel lerary Publ.
- Corp. Annual
REF LB . - L Ch1core1,vMar;etta, ed. Chicorel
SR SPLATV S-S S "~ .index to readihg ahd learning
. C45 B - disabilities: An annotated guide:
\\\\\ ' - books. -New York, Chicorel Library

_Publ. Corp. Annual.

. . Periodicals

As the collection builds, material such ‘as clippings,
pamphlets, reprints etc,. w111 ‘be kept in the '

INFORMATION FILES.

Please ask for th1s at the Informatlon Desk.,-

Some  MAGAZINES and NEWSPAPERS:

Convergence . vgf)»Journal_of Reading
'\_, ‘ ‘English Journal o
- @ . . .
) Engllsh Quarterly -~ . Times Educational:
. S .- Supplcment
* - 143 < i
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These INDEXES will help you find mdgazine articles:

Canadian Education Index . Education Index
Canadian Periodical Index Library Literature
. .. oo . F

ERIC (Educational Re-- . = Readers' Guide to
sources Information ' Periodical Literature -
Centre) - Resources Social Sciences Index
in. Educat1on . ' v '
"Literacz. Toronto \Canadlan Pro1ect for Adult Ba51c and
Literacy Education 1977. A magaz1ne with news items
and information for those" involved in adult basic
education and literacy training.

Adult\Education Handbobks

\

\

3

LB o Smith, Edwin H..

1050.5 - Teaching reading to adults.
S493 S T Washington, ‘National Association

. for Public Continuing and Adult,
_ "Education, 1962. A manual for
. ' teachers with some helpful:
. suggestions and lists of materials.

o .

ic " Otto, Wayhe. Teaching Adults to

5225 Read. Boston, Houghton Mifflin,
R4 088, . 1967.- A useful introductory
: ) handbook, with lists of suggested
_ | . materlals .and practlcal guldanc%
. ™ :
LB . - Ruchlis, Hyman.
1050.5 - Guidelines to n©ducation of non-
R82 ' ' readers. Brooxlyn N.Y., Book-Lab,
Y A 1973. An exce.lent manual for
¢ - R : teachers, with tips on teaching
i - - . . andﬁsetting-up programs, and
‘ d case historibs Some American bias.
- PE Allen, Robe*t .1v1ngston ‘ N
1135 . _ English sounds and their spelllngs,
A4, a handbook. for teachers .and students,
o - " New York Crowell 1966 o
LB / a - ~ Leedy, Paul D., A key to better
1050.5 _ readlng,‘ N.Y., McGraw-Hill 1968.
L37 -
. ‘ - 144 -
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. PE
L 1137 .
- ES53
1965
PE
' '1449
ES

PE
1145.2
D7 .

90 -
D4
1861 °

" PE
. 1408
F4779

"LB
1050

1050
R34

\ z .
. 716.45
‘ : L932

LB

' 1050.5

R82

Others °

Elnsenson John,
The improvement of voice and dlctlon,
New York Machllan 1965. -

English Language Services, Inc., the

Key to Eggllsh Vocabulary :

glossaries, vocabularles Londan,
Colller - Machllan 1965 125 p.

Drake W1111am D.

. The way to spell; a guide:fOr the

hesitant speller.’ Chandler pub. |
Co. Science“Research Associates, 1967

Deen, Howard Ii.

Effective Communlcatlon, a gulde to
reading, writing, speaking and
listeéning, N.J. Prentice-Hall 1961

Flesch; Rudol.’ Frenz

A new way to hetter English, New York
Harper & Row 1958 (readability-
literary style)

" Leedy, Paul D

Reading improvement for adults
New York, McGraw-H111 1956

Raueson, Margaret B.

Developmental language disability;
adult accompl .shments of dyslexic
boys, Baltimore Johns Hopkins Press,

1268.

Lyman,’ Helen: filiguenor -

~ Reading and tl.e adult new reader,

Chicago Amerl«an lerary Association,
1976. '

Ruchlis, Hyma::, Guidelines to
education of nen readers, Brooklyn,
Book - Lab 1973. ’
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b

~
o8 1



5

~ Conavan P. .
Developing reading skills, Allan

LB

1050

.5 . and Bacon, Boston, 1968

C29 o — » :

LB _ o Gons, Roma - . -
1573 - . Common sense-in teaching reading
G24 ' Indianapolis, Bobbs "-- Merrill, 1963
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LIST f11 . - -
_ LITERACY:

a pathfinder
‘ﬂ B e " to resources available in
.-r, , . - R
\ <~ Algonquin College Resocurce Centre

Woodroffe Campué

September 1978

, "i Mater1als (books, cassettes, films, slides, etc.).’
o ' ' deallng with this subject are listed in the
i SUBJECT CATALOGUE under these headings:

iﬁ'.:

Englisﬁigénguage - Alphabet
Engllsh Language - Orthography
& Spelling
' English Language - Phonetics
1111teracy .

L1brar1es and New L1terates

. . . \
N\, Reading and its many subdivisions :
' eg.- Reading Ability
-, s Reading (Adult Educatlon)
- Reading Disability -
- Reading (Elementary) ‘ ..
" Reading (Primary)
Reading - Remedial T ch1ng
'Reading - Study & Teach1ng

2. 1Items in this field are she£\é under these CALL.NUMBERSi

= - . \

BF. 456 :
' .R? - Psychology of Reading:

LB 1049.95 | N N

LB 1050 T

LB 1050.5 ' : ) o .

.. LB 1525 : Educational aspects: - i\\\ o

LB 1573 . S\\\

LB 1576 e.g. Read:ng (\dult Educat1on) .

LC 4028 . Reading Disability ‘\\\
LC 5225 ' " Reading - Remedial Teaching

- 147 -
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" RC 423 : L”:, Medical asﬁects: -
RJ 496 o ‘ ‘ .
. JAB _ ~ viz. -communicative disorders
z 716. 45 - Libraries and New Literates .

3. REFERENCE BOOKS, Such as dlctlonarles and
) encyclopedias, useful in this subject:

REF LB 1050.5 .C44 Chicorel, Marietta, ed.
: R S Chicorel abstracts to reading
and learning disabilities.
Periodicals . New York,
Chircorel L1brary Publ. Corp
Annual.
| , .
~ REBF LB 1050.5 .C45 Chicorel, Marletta ‘ed=-Chicorel
' . index to reading and learning
disabilities: - an annotated guide:
, books. . New York, Chicorel
S o -Library'Publ Cdrp‘-ﬁAnnual.

4. As the collectlon builds, material SuCh as. cllpplngs
. pamphlets, reprints, etc. will be kept .in the
INFORMATION FILES. _

o . ’ ' : -

Please ask for this at the Information Desk.

T ' 5. - Some MAGAZINES and NEWSPAPERS: : . o
- " Converggncen L Journal of Readlng
A . L English Journal Literacy - "
English Quarterly - Times Educational

Supplement
6. These INDEXES.will help you f1nd magaz1ne articles:

: Canadi@n Education Index
- , Canadian Periodical Index ,
'~ ERIC (Educational Resources o o
Information Centre) - -
Resources in Education

Education Index
Library Literature ‘
Readers' Guide to Periodical .

.Literature ‘
Social Sciences Index

- 148 -
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PLEASE NOTE:

1) You can borrow our materials via your nearest
Algonquin College Campus Resource Centre or N
Community Education offlce.< These are listed

-« in the’ telephone directory.
IT) Loréque.nous,aurons acquis une quantité
' suffisante de matériaux de ressources de
~ langue frangaise, nous publierons un
dépisteur. Entre-temps, le personnel du.
‘bureau des renseignements se fera un -
plaisir de vous servir et de vous alder
dans la langue de votre ch01x.

. .When.we have succeeded in our efforts to
acquire sufficient French materials-for
. the collection, a relevant pathfinder
will be produced in French. In the: meantime,
Information Section staff can provide '
- . - ' personal guidance in French to the use of . o
, . - our resources. e ,\

-«
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LIST IV

b2

‘Books Available at the Ottawa Public‘Library

-+ _What follows is a b1b11ography sele ted from the \
' ch11dren s section of the Ottawa Public Library.- The |
sybjects of these books may-be -of interest to adults
and adolescents, beginning reading. They are.arranged
by subject -and an .indication of difficulty is given.
{e.g. - level 1= grade |, minimal reading sk1115,
‘level 3-—-equ1va1ent to rade 3, basic -readlng skilils
: . - mastered. ) : :

ART .
" The ‘Art of Ancient Greece, Shirley Glubok.

(level 3) Well illustrated, laige prxnt well
: spaced, 1nformat1ve.

LY

Paul Kleej' Eruest Raboff, 1968. "
(level 3) Colour reproductions. ‘

”

HOBBIES ., - .7 '; o : e

- - Photogrgphy - Close-Up, D.J. Herda, 1977.
s 3 ' - (levels 4 -5) Informat1Ve, clearly written.

K1tes, Larry Kettelkamp, 1959. : e
.(Levels 3 ,4). Hlstory, varieties,’ aerdenamics.u

- Making Th1ngs - A Handbook of Creative Dlscoverx, Bk. 2,
(levels 4,5;6,) Ann W1seman, 1975. Toys, weaV1ng, T
' , .macramé, well dlagramed o

Bird Feeders and Shelters You Can Make, ~Ted S, Petit.
" (level 4) Good diagrams, but woodworking experlence
would be useful

’Backyard Flowers, (Beginniﬁg knowledge'Séries).
(level 4) (same series as above, American birds.)




BIOGRAPHIES ~  -. ~  ~

maga21ne.

f . r
t

(level 4) Marle Cur1e.

»d1fferent profess1ons.

“:7 " SPORTS

N | S Women at Their Work, Betty Lou Engllsh 1977
e : - (levels 3,4) Short. photo ‘biographies of women in

Donny .and Marie - Osmond, Constance Van Brunt McMillan.
- Sk v(levels 3,4) many photographs, similar to a movie

‘Modern Women Superstars, Bell Gutman.
(Tevel 4) Short‘biographies of athletes.

The Mysterious Rays, Nancy Beglahn, 1977

'Basketball Players Do Amazing Th;;gs, Mell Cebulash 1975

Ken Drzden, Fred McFadden

L geared to a ch11d

. Bobby -Hull, Superstar, Scott Young. -
ca ' (level 4) Informatlve.

Skzd1v1ng,'ed by Dr. Howard Schroeder, 1978.

(leVel 3) Colour photos.

T

ERCE T TFICTION

Mad Scientists, Ian Thorne,

o (level 3) Real plctures,_large heavy print. °

"Hand Glldlng, Dorothy Chllders Schmltz, 1978

e

(level 4) Real photographs but 51mp11f1ed 1nformatlon

-
>

K N Danger Whlte“Water, Otto Penzler, 1976 ) L
(levels 3 »4) Beaut1fu1 colour photos, maturc, 1nformat1ve.

(levels 3,4) Illustrations from films such as Jekyll

S E ' and Hyde.'

4

Favorite Fairy Tales TQld»ln’Ru551a )

Peanuts Treasury, Charles M Schulz.,“
~ (all levels). Pages and pages of Peanuts cartoons.,/—/”

" /LI//"/ " X)) NOI‘W-RJ{
— |1 . "w " 1"e
- : _ o _ Sweden

/ ' , '.: " " ", prance.’

(level 3) Short.stories.

\

. - 151 -
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FICTION (cont. )

‘The. L1tt1e Pr1nce, Anto1ne de Sa1nt Exupery
~'(level 4 to adult)

. - g
The Great Balloon Race Gommaan' Timmermans.
(levels 3,4) Cartoon strip: style

y "The Deadly D1amonds, Laurence and . Irene Sw1nburne, 1977
-§. (level 4) F1ve short, stor1es of d1amonds and thelr curses.

n:ﬂ , ‘ ' ' \- : '

Energy - Its Past, Its Present and Its Future, ‘Martin J
Gutnik. . "\

(levels 4 5) Geared to chlldren b

-':/’The Earth Book, Gary Jennlngs ’ \ : , o -
7 . (levels 5,6) Bea“tlf“1 photos, mature subJects : -

| Th1nk Metrlc by Frarklyn M. Branley
(level 5) Informatlve.'

. F1nd the Consfellatlons, A A/ Rey . ~x- : . o _'" .
(level 4) ' . S
" | T Dreams, Larry Kettelkamp ST \ S . h X
: N (1evels 4,5) Dream research 1arge prlnt

The Calendar, Irv1ng and’Ruth . Adlen f

}

(levels 4 5) "The Readson’ Why Books" serlés
- The Orlg;ns of Man, John Naplen, 1968. é
(level S) . |

\
‘v

'L Surprlslng Facts - About Our World and Beyond
Gardner Soule.

(levels 6, 7)

. |

TRAVEL ~ - - | : ]
" Around the World in Eighty Days, John Burningham, 1972
(levels 3,4) Many illustrations, few words, 2-3 lines -

per. page, mature content.

This is Edinburgh, Miroslav Sasek, 1961

(1evels 2,3) Only 2 lines per page, many illustrationms,
1nformat1ve. '




COOKING -

Let's Bake Bread, Hannah Lyons” Johnson..
(level 3) Well illustrated {geared for children),
step by step instructions, few words.

MECHANICAL SYSTEMS

 Things Around the House, Herbert Zim
(levels 3 »,4) Explains electrical and plumbing systems
: “with diagrams. Also appliances, doorbells,
etc. Huge, well spaced writing with
' clearly labelled.diagrams.

Telephone: Systems, Herbert Z1m, James A Skelly
“ (levels 3,4)- -
o ¥ o . . . - P ! -
e— _ o H01<t§) Cranes and Derrzcks, Herbert Zim, James
’ - : A Skelly.

(levels 3 4)

M1ll1ons of Cara-From Draw;_g Board to H1ghway,
A o A Hal Butler.- .
. . ' (levels 4, 5) Real Photographs.
. MacDonald F1rst L1brary Ser1es Lo
- The Story of Cars ' #
Towns and Cities e .
Deserts - =
-(level 2). ,

- Starters, : o Tos o -
- (level 1) Geared to ch11dren, br1ght 111ustrat10ns, .
' nicer than readers.

LY

/
. Compiled by Judith Bernstein 1979

o

- 153 -




1 ..

-

BIBLIOG RAPHY

Reference List
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BROQKE W M. & RANCIER, An annotated Bibliography of Adult

Bagic Education, Dept. of

Queen s Printer, Ottawa,
\

CASS A Basic Education for

Reg. & Econ. Expansion,
1970

t

Adults. New York: -Associated

Press, 1971.

COLVIN, R. J., & ROOT J H.

Tutor. Techniques Used in the
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Reading to X#dults and Tee

"~ <« Publishing Co., 1972.

OLCH, E. W. .The Psychology'a

. Appendix A, P. 507-8

\REST, M._ Lea rninz and Teach

nagers. Chicagos Follet

nd.Teachin _of Reading.

Champlain, Illinois: Garrard Press, 1951. .

ing with 'Common Sense

Toronto: Frontier Colleg
able. Frontier College,

e, 1978. (Free copiles avail-
31 Jackes Ave., Tor.)

ERY E B. A Readability Graph for Librarians School

LANIER, R. B., & DAVIES, A. P

. Libraries, Fall 1969, par

t 1, 16, pp. 13 - 16.

HEILMAN, A.'W. Phonics in Proper Perspective. (2nd ed. )
Columbus, Ohio: Merrill Publ. Co., 1968.

KOHL, H. Reading, How To. New York: BantamVBooks, 1973

. Developing Comprehension

through Teacher-made Questions.
ReadingﬁTeacher, Nov. 1972, 26, part 2.
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10.

'11g

12,

13.

w14,

15.

16.

17.

A\
\

‘La PRAY, M. & ROSS, R. The Graded Word List: ' Quick Gauge

of Reading Ability. . Journal of Reading, Jan. 1969,
12, No. 4, pp. 305 -. 307. \

MARYLAND STATE DEPT. OF EDUCATION, Functional Reading,
Vol., 1 and 2, A Resource Guide for- Teachers.
Balto Maryland A publication of rhe division of
. instruction; 1975 - 76. (not available in Ottawa -
P.0: .Box 8717, Balto. Md., 21240) , \\

MATTICE M. Program Overview. People, Words and Change,-
Literacy Project Algonquin College,* 1979.

\ . R

OTTO, W., & FORD, D. Teaching Adults to Read.\ . u

Boston: -Houghton Mifflin, 1967. '\

SMITH, E. Literacy Education for Adolescents and\AdultS'
A teacher's resource book. San Francisco: \ -
Boyd and Fraser, 1970. . ' \

. N
SMITH, E. Hs, & SMITH, M. P.. Teaching Reading to Adults.
University of Miami Reading Clinic, Florida: ' Publ.

National Association for Public Continuing Education,
1972 :

THOMAS, A. Adult Basic Education and Literacy Activities\
in Canada. World Literacy of Canada, Toronto: 1975-76.

ULMER, C. Teaching the Disadvantaged Adult. Publ. by
Nation Assoc. for Public Continuing Education,
Washington D.C.: 1972,
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“ten

than
thanknypu

~that

the

- their |

then -

- there
- these

they .
this

fthose.

three .
through
to .
twe

under A
until ¢
up

us -’

used to

very -

. walk

. CO E SIGHm VOCABU iRY BISIC VU CmI““
- a ‘. far. many
~ about . first = me
all five Miss - ‘
‘already for more -
although - found most
. always four . kr.
ap - from . Mrs.
-an full Ks.
and ° . T much -
- -another give «  must
any go - my
‘around goes -
' as going never-
at good next
away gut - no
) ‘ : none
be o -had - not
because has tu | nothing
‘before have. - now.
below - he |
better her of .
" between here ~off
both | " him. . on
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by how ’ only
‘ or -
call I other
- can if our
come. in out of
could inte over
' - i " own
did it .
do its -, play
does please .
done Jjust put °
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' DI‘. knew quj:te
know _
'ht N read
‘Glthcr laugh right
ecnoufh * like round
'Hever lot A
.every look said
' saw
say
' seven
she
should }
%' six ,
- some
16 Jstop

want

was . )
we |
well
went
were
what
when
where -

"wnether

which

_‘'who
|, whose
+« why

will
with '

..would

W

yes

- you

your
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-~ GENERAL

Adults only
Beware

Beware of dog
Caution
Closed

'Combustlble

Contaminated :
Dn mot inhale fumes -
Do not touch .
Do not use near heat:

‘Do not use near open flame

Dynamite
Explosives
Flammabdle-
Found

“Fragile
. Gasoline

Gate .

Handle With Ca“e
Hands off

Help -

High Voltage .
Inflammable

- Information

Keep- Away

Keep Off (the grass)

Lost

Live -Vlires

°

TEL SPHONE

!»l"l.lll_,"lIl-lllllllllllllllilill,_

Directions v
Instructions
Cperator

Dial .

Emergency -

Fire Departiment

Area Code o
Folice '
Ambulance

Doctor -
Pnysician
DirectOry Assistance
Business Office.

- .Repair aervice

T O TR N I

(S T T I A

No diving
No-fires
No fishing

‘No hunting

No gplttlng
No. Swimming

‘No touchlng

No Trespassing
Open
Out -

Cut of Order

Poison .
Poisonous’
Posved
Private
Private Property
Safety Tirst
Shallow VWater
Snhelter

Thin ice "

This end up
This side up."

"Use in open air,

Violators w111 be bros

Wariing
Wet Paint-
Dan er

Telegrams
Collect calls

Direct Distance Dlall"q,(DDD)

Long distance

Person to Person
tation to Station

Rate :

Toll Call

Customer

Credit Card

Emecgency

~

~Call Guide

White pages

'Yellow PageS'

Adapted w11h permigsion from Junctional Reddlnp, ¥01 3, 1975,

*Pages A-2% and A- )O.

~

m '
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Adapbcd with permissicn from Tunc»:onal RCddlng, Vol.

‘Four Vay Stop N

. DRIVING

Advance Green °
A1l cars (Trucks) Stop

. Ask Attendant for Xey.

Bridge Out
Bus Only
Caution

Construction Zone

Crosswalk.

Curb

Danger

Dangerous Curb

Dead End

Deer (Catile) Cr0531ng
Detour \ :

Dim Lights
Do. Not Block ﬂalk (Drlveway)
Do Not Enter : \.

Drive Slow

- Emergency Vehicles Only

End Construction
Entrance

‘Exit Only
-FPalling Rocks

Flooded - SN

Garage

Go Slow.

Highway

Hospital Zone
Inspection Station
Junction

Keep to the Left (Right)

Left Iane on this Signal Opl.

Left Turn Only o
Loading .Zone . oS

Look

Iook Out for the Cars (Trucks)
Listen . ;.
Xm/H, M.P.H.

Mechanic oz} Duty
Men Workins:

Merge Left (Right)
Merging Traffic
Next

No Meavy Trucks

SRR N B 0 N N I Nk U T TR I T T T T T T T T T T T R A I A R

1 ll'll;ll

"No

No

Le{t Turn

Parking

Passing

No Right Turn ‘
Right Turn on Red Light

Smoking Area -

Standing

Turns

No Stopping

No 'U' Turns

Not a Through Streeu

Mo
Mo

No
No
No

.One VWay = Do Now Bnter '

One Way Street

‘Pavement Ends

Pedestrian Cr0381nv
Playground

Proceed At Your Own Risk.
Frivate Road

R.R. ‘

Railroad Cross¢ng

Rest Rooms

Resume Speed w

Right Lane Must Turn Right
Right Turn Only

Road Closed
Road Ends
Rough Road
School Zone
Slide Area
Slippery YWhen
Slow Down.
Slower Traffic kKeep Right
Speed Checked by Radar
Steep Grade = -

Stop

Stop Ahead

Stop for Pedestrians
Three way nght

Turn Off: ‘

Traffic Circle

wet

. Truck Route
Unloading Zone

Us=2 Low Gear
wWashroons

Watch for Flagman
Wiiding Road

2, L37hH

page A—L). (see reference list no. 131 )




NEEEN :i ll‘ll ||-ut P 1:”11 L

‘Bus |Station
Condemned
Dentist -

Do Not Crowd
Do~ Not ‘Push -

Do Hot Shove .
,Doctor

Down-
‘Eleqator
Escalator :
E"ergency Bxit -
Employees Only
,?ntrance :
?xit

Exit Oonly

' Fire Escape
Fire Extinguisher
Pire Hose ' -
First Aid
Gentlemen

In | -

Inf rmation

Keep Out
Iadies
Iien

! |

|
Ammonia
Jood Turpentine
Kerosene
Insqct1c1de
Rat |(Poison
Lye\
Drano - -
Iodibe
Mercurochrome
Antiseptic
Antidote
Caution
Do Iot Inhale Fumes
First Aid
Nurse
Combustlble
Lontamindted

Doctor
B=ndaid

Adapted\w1th permisq1on flO Fu/ctiowal Reading, Vol. 2, 1975
efe pence list no. 11

Pages. A-24 and A-29.

N

i

. BUILDING SIGNS

Feep Closed At All Times

T TR TR U Rk T T T T U 1 T U T O B

=
=t
o
0
+3
=
=
lw

Do Not Use ilear "eat

llllllllltll

No Admittance /
No Cneques Cashed -
No Credit.
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COOKING

- Instructions - Tow — ided, — Higa (Heat)

- Directions - Peel
=\ Do Not Refreeze - Broil
~ :Recipe ~ Whip

y ~ Formula - Fry

' - Ingredients - Boil :
- Mix ' - Spéed (Mixer)
- PDrain - Sauté
- Juice - Chop
- Stir - Measure
~ Squeeze ~ EKnirfe
- Pour -~ Freeze
- Pare — Degree
~ {srease ~ Roll
- Sprinkle N - Sugar
-~ Sift - Ilour
- Molad - Season
- Gil -~ Package
- Scald .- Eggs
~ Heat , - Baking Powder
- Chicken - Bzaking Scda
-~ Set - Add .
- Bexkt - Salt
- Fill - Pepnper
- Garnish -~ Ilavoring
- Cake - Varilla
~ Congealed - Milk .
- Serve - Margarine
- Bake - Butter
- Melt ~ Shortening
- Cook - Mixture
- Foil -~ Dissolve
- Thaw ~ Chill
- Oven - Empty )
- Broiler - Saucepan K
- Spread ) - Contents
=\Tablespoon (Tg - Teakettle
- Teaspoon (tsnp ~ Altitude -
-~ Muasuring Cup (C) ~ Thermnometer
- Mixing Bowl v - Sauce
~ Measuring Spoons o +- Meringue.
- Pot Holder ‘ - Blend
~ Egzg Beater -~ Blender
-~ Flour 3ifter ~ Qunce (oz.g
~ Waxed Paper - Pournd (1b.
- Waffic Iron - Kilogran (kg.)
~ Casscrole = Millilitre (wml.)
- Electric Yrypan - Litre (1i.)
- Grate - Gram (gn.)
~ Tans (cake, tube, dbundt, - Cool

frying, muffin, baking, loaf) Wire Rack

Adapied with pernmission from JFunctioral Reading, Vol. 2, 1975
page A-5l. (usece reference 1list no. 11)
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Rdapted with permission from Funotlonal Reading,

page A-32. (sce reference lisl no.ll )
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'In§t uctions.
Directions
Attachments
Patented

Ianual control
Automatic control

“Purn

Selector

Dial

Timer (Set) -
Knobs

High - Low - Normal
Wash

Spin

RKinse

Soak

Hot

Warm T
Pernanent Press
Light :
Press Button
Lint Screen
Close Door

- Remove

Caution

Spray

Switch

Plug

Cord

Fuses '
Circuit Brezkers
Automatic

Motor

Normal Load
Small Load
Temperature
Defrost

Frost Iree

Quick Chill

Mcat Keeper
Sani-temp
Vegetable drawer
Crisper

Surfiace

(iven

eft Pront (Rear)
Rizht Front (Rear)

[
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. BASIC UTILITY AND HOUSEHOLD APPLIANCES

Low ~ Medium ;'Fﬁll_

Timed. .
Delicate
Ther-ostat
Loctked .
Water Level
Higher
Immbrse

. Heating Elerent
\Vent

Duct

Filter
Fabrics
Viaxranty
Gudrantee
Aprpliance
‘Buzzer :
Refill
Avoid.

Levr

Higer Setting
Outlet

Dust Bag
Empty
Disonnect
Soc«<et
Position
Racks
Illustrations
Cycle
lManufacturer
Prcduct

Fur nace

Fuel 01l

Mov er

Ga: oline
Bl:de

Br: cket

Sar i-cycle
Riise ~ Hold
Lirnt Soil
He: vy Soil
Tlig.ht Load
He: vy "Load
Dy

RESTR
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APPENDIX B

<

COMMON READING DIFFICULTIES'




APPENDIX B

SOME COMMON READING DIFFICULTIES AND SUITABLE METHODS OF

TREATMENT

‘Symptoms

" Useful methods of treatment

Mispronunci’
Confusion of
somewhat similar
-gonsonants .or
vowels.

“ion.

-Speech-training. Riddles, rhymes.
Lists of 5imilar words presented
(a) orally, (2) visually -e.g.
'odd man out'. iractice in
recognizing letters heard and seen.
Training in analysis of words.

- Reversals. .

Colour clues :0 identify beginning
of word. Write words starting
close to margin at left of page.
Emphasis on direction of reading’
exercises involving tracing, .
finger pointing while vocalizing,
underlining while reading.
_Aperture card - hole to reveal only
‘part of a word at a time, follow-
up with total form of word exposed.
Introduce cursive writing.

Repetitions.”

Training in methods of attacking
new words. Ercouragement of
czlmness and slower rate. Readlng
aloud with other pupils.

Substitutions
of guessed
words

Word games in which phonic analyﬁls
' is emphasized. Use of easier
materizl. Enlargement of vocabulary.

Additions

of words.

or ommissions

Emphasis on meaning. Flash cards
with imcomplete sentences and
complete ones for comparison.

" Reading in concert with teachers.

- 165 -
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Ommission ,

- The use of wide line spacing.

details in

" a description.

of;lines. Underlining while reading.
o Reduction of anxiety and strain.
Frequent _Enlargement of vocabulary.
pauses and Practice with flash cards showing
hesitations. unfamiliar words. Use of easier
material.

. Jerky Reduce emphasis on words.: ®
reading - Training with flash cards showing
word by phrases or sentences to which

word responses are to be made to
. ' indicate understanding of meaning.
‘Lack of Use of easier material. Emphasi’s
intelligent on meaning. Provision of a
interpretation. . motive for reading. Practice
: with sentences or flash cards.
: Increased training in a silent
Excessive reading. Dlscquragement of 1lip
- vocalization. movement. Practice with flash
o cards to enlarge vocabulary and
to develop correct €ye movements.
Difficulty Practice in summarizing. Use
in recall. of easier materials.
Inability Practice in skimming to locate
to read a word or a phrase in a paragraph
quickly. or sentence on a page (a) orally
' (b) in wr1t1ng
Difficulty Use of completion exercises. .
in noting Underlining of correct answers.

- Construction of questions on

. given paragraphs. Extensions

- of spoken vocabulary to secure
greater fam111ar1ty with words.
Use of easier material.

Thamesdown § North-East Wilts
Adult Literacy Service
Britain
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APPENDIX C

,EXTERNAL LITERACY AND RELATED AREA CONTACTS:

 OTTAWA

Canada Employment Centre

' 300 Laurier Avé.,

Tel: 235-1851

-Catholic Family Services

200, Isabella St., 4th fl.,

Tel: 233-8478

Community Info. Centre

377 Rideau St.,

~Tel: 238-2101

“w -

Canada Employment Centre

25 McArthur Rd., -5th f1,.
Tel: 993- 9810

Central Volunteer Bureau"

85 Plymouth St.,
Tel: 236-3658

 Council on Aging

Dept. of Culture § Recreat. .

Eng11sh Second Language
Tel: 566-3725 .

Employment Serv. Prog. -

‘44 Eccles St.,

Tel: 238-3340

Le Coin du travailleur

528 St. Patrick St.,
Tel: 238-2062

Probation and Aftercare
Service

.900 Lady Ellen Pl.,

Tel: 722-3495 v

Social Plaﬁnigg Council

'Ottawa - Carleton

85 Plymouth St.
Tel: 236-3658

- 168 -

85 Plymouth St.,-
Tel: 236-3658

Detention Centre

‘2244 Innes Rd.,

Tel: 824-6080

Inter—Pares

International Devel. Serv

205 Pretoria Ave.
Tel: 563-4801

Ottawa Public Library

-~

120 Metcalfe St.
Tel: 236 0301

Probat1on & Parole

Mins. Correctional Serv.

251 Bank St., Suite 200
Tel: 237-2034

Social Service Dept.

389 Somerset St.,
Tel: 563-2951

C
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CANADA _

Canadian Literacy
Newsletter

(Can. Movement for Liter.)

29 Calder Cres.,
Regina, Saskatchewan

The Develop. Educ. Cent.

College of New CaledOnia

3330 22nd Ave.,
Prince George, B.C.
V2N 1P8

Eastern Canada NALA Assoc.

121 Averue Road
Toronto, Ontario
Tel: (416) 964-6560

Frontier Collefe..

31 Jackes Avej, :
Toronto; ‘Ont. M4T 1E2
Tel: (416) 923-3591

' Learning Centre

732 Cha. . tte St.
‘Fredricton, N.B.
Tel: (506) 454-6681

Movement for Canadian

o Literacy

- P.0. Box 533, Statlon P
Toronto, Ont. M5S 2T1’

St. John Literacy Counc.'

.

2769 Ralph Devlin Dr., » -

- Halifax, N.S.

B3L 3T2

Greater Moncton Liter. Counc..

" 60 Edgett Street,
"Moncton, New Brunswick
"Tel: (506) 854-7947

Missiwaska Soc. Plan. Counc.

P.0. Box 355,
Arnprior, Ontario .
Tel: . (613) 623-7086

Newcomer News - Serv. Branch

5th F1. 77 Bloor ST.w.

‘Toronto, Ontario.

Tel: (416) 965-1192

St Christopher House

110 Charlotte St.,2nd f..

Provincial Building, ’
St. John, N.B.
Tel: (soe) 658 2536

St. Lawrence College

Portsmouth Avenue.
Kingston, Ont.

K7L 5A6

Tel: (613) 544-8950

P.O. Box 433, Station E
Toronto, Ont. M6H 4E3

Tei& (416) 533 1258

S EBAM

(Service d'éducation.de base

des adultes de Montréal)
2217 Paplnvau Street,
Montréal, 'juebec

Tel: (Sl4l 525-3065

: Volunteer Readlng A1de (Laubach)*

243 Catherine Street,
Pembroke, Ontario

‘-

© Tell (613).732-8211 , °
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- - ..J . ‘/
' ~ U.S.A. ) ‘
- L.V.A. - . NALA o R
) ‘ Litéra'cy Vqlur{téers' o (National Affitiation for
of America - . Literacy Advance)
3001 James St. S 1320 Jamesville Avenue,
_ Syracuse, N.Y. , - Syracuse, N.Y.
13206, U.S.A. ' 13210, U.S.A. -7
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CAPPENDIX I
SAMPLE SELF - EVALUATION QUESTIONNAIRES

FOR THE LITERACY VOLUNTEER

i
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t
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e

. o - : 5 ) :
sy . SOME QUESTIONS TO ASK YOURSELF BEFORE

e | YOU START TEACHING OTHERS

= 1. Do I'réa11y7whnt to teach?
2. Am I 'motivated to leirn (1f not how can I motivate
Ca anyone else?) . »

% 3. Is my 11fe interesting or boring? (If my life is
dull, borlng, monotonous - how can I inspire
anyone7)

., 4. Do I like (love) to read7‘-(1i not how can I
Lo 1nsp1re that desire in my st“dents7)
- : ' 5. Do I like (love) to write or-is it a chore?
6. When did I last write a poem, a verse, a letter?
‘ " 1! - R o
7. When did 1 last get rn»ellectually exc1ted by
a ‘book?
8. What are my attitudes-tawards reading and writing?
9. Do I really. believe that everyone has a right to
. read éhd .can read or do I think it's a mysterious
- difficult process only to be taught by, the
"experts". o ( e
'10.¢ Do I respect my puplls for what' and who they are,
rot what and who 1 expect them to be?
0 i ‘
11. Am I honest about myself and my own strengths and
— : - weaknesses? Can I share this openly with my students?
. ’ . A '
12. Can I teach? Can I learn? Can I change?
. : ) .\; . .
COMMENTS 0. MYSELF ON THE ABOVE QUESTJONS:
» .;,": h) S ) ' S
? ' " From: Lea}ning and Teaching with Common Sense by Dr.
- . Marsha Forest.
\ ) J
.& -
) - 172 -
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. 10.

SELF-EVALUATION.QUESTIONNAIRE I

-

Please spend some time reading this questionnaire. and

-

then note down your-resﬁonaes{' What you choose to share,:

if /anything, during the discussion peribdfis entirely up to you.

. Have you-ever.hélped anyoné . learn éﬁything?ﬁ
2. Do you think you are patient person” E

3. Have you ever failed df.anything you wanted to succeed in?
v J !

\ LY ﬁ‘; . R ) . . .
4. How do you recognize frustration in someone?

. ’ ' . .

5. ‘What do you enjoy about learning?
6. Whén did you last learn something nea? ' ; SN

7. Do.you really think that everyone has a ggght to read \

and can read or do you think it is a mysterious, difficult -
process only to be taught by the 'exaerts'?

8. Do you find it easy t be honest about yourself and yout
own strengths and weainesses? Could you share this with ’
your students? ’

What ~do you think is y ur greatest sqjengthgé :

Do you enjoy reading a1d writing?

-
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/

. ’ | ' . SENTENCE. COMPLETION PROJECT

- X . B“- . . o ’ ;

. ' | '
7" Please read these sentence fragments, and complete as fully

. as you wish. Again,|feel free to keep your responses private.
. : \\ L
- > 1. My greatest assests relating %o others are S R
-~ 2. To be a literacy volunteer I need most to learn ---------
/
\
Ay ,
Y
. °
E4
-
?
. <
& ~ A
- o't
-\\ '
. \
s - 174 -
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People, Words and Change Conference

L4
L : . .
Introdustory Questionnaire for new volunteers.
. - P What do we read and write? How? Whyb
We are g01ng to ask you, in this two bart que tlonnulle, to
3
look in depgh at what the good reader and writer does in
:

everyday adult llfe. We are going tq ask you t th1nk about

R your own recent reading and writing ang to make some notes.
iy ‘ : P

/ This questionnaire remains YOUR PRIVATE PROPERTY.
. 1 ,
_ // S Read Part I. through ‘first and then jot down your responses.
4 ] .
'Q//., ' Take Part,II hfme with you to mull over. Try and f"ll it out

by the end of Saturday. Both parts are aimgd at sensitizing

‘ - ybq\to your own patterns and to the methods you use to deal
: . . . . ; f .

with the complexity of reading and writing.
/
PART I

P "+ Question 1: What spec1f1c readlng tasks hsve you had o
_— : undertake 1n the laﬂt few days?
" SITUATION - o READING

WRITING -«
/

; | At Work - . Cd

e

| Travelling ' : . \,

| : . . 175 -




SITUATION _ . READING - ' WRITING

Shopping

Newspapers, magazines, \
books - ;

Recreation, hobbies -
. ' : 1
=)

At home'. ce ' .

Postal, financial
forms | '

Other areas important to you

> Tbamésdown & North-East Wilts
Adult Literacy Service
Britain
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People, Words and Change Conference

4

Introductory Questionnaire for new volunteers: Part II

Question 1:

, b

c)

.d)

f)

- 8)

h)

QPiease.record Which.of the following situations you
have met in the course of the rcading and writing
tasks you have chosen to examine in Part 1. o

Have you found‘ény.words you could not pronounce? °
What were they” What did you do’

Have you found words whose meanlngs were unfamiliavr
to you? Were they“new words, or familiar wcrds used
in a new way? What were they? What did you do?

~. : ™ ¢
Have you found sentences of such length and
complexity that you had to re-read them to get the.
meaning, or passages where you had to 'read between
the lines' to infer what the author was trying to
say not too explicitly? _ ‘
Have you met passages where you felt you were in
disagreement with the author's point"of'view?

Have you met pa:sages'that 1nvolved you emotlonally,f

humour, sadness, etc..

Have you met texts.in connection with some job you
needed to do? Have they z«lways been adequate in
terms of instruction? What have you done if this
has not been the case? A

Have you used texts where you needed to skip large
chunks of material in order to find the piéce of
information you needed? Ilow did you decide when
to start readlng in depth again?

Finding texts is a problen: eg. gettlng hold of a
claim form or finding a suitable car manual.® Have

‘you had trouble find."g a text you need°d°' What

steps- did you take?

Have you had problems with "the small priht". In
what situation? What did. you do about it?

. . ' . L



e e —

j) Have you, to your knowledge made spelllng mistakes?
How did you realize this? - What did you do about it?
k) Have you had to make any preliminary drafts of written

material before writing or typlng a fair copy’ In.
what 51tuat1on “and why?

1) Have you had to wrlte using highly formal ”offlClalese"°
What difficulty did this present?
. m) Have you had difficulty finding the required information .
o before you undertook any writing, eg. filling in a tax
form, writing a report. What did you do about it?

n) Are there any writing activities you put off as long as
possible? Can you analyse .the reason for this? | )

Normally, teaching reading and writing to adults concentrates
. on areas suggested in Question a, b, and j. How do you think
. you came to be able to understand all the other kinds of SklllS
we have: hlghllgh*ed?

Questiqn-z.- a) What do you need to be sure of the meanlngs or
pronunc1at10n of “these wordsV

" bank ' branch drill head ‘

- . post sign - - spell .tank
- abuse bow * close . - conduct .
read record wind | object"

- b) Imagine speaking each of these words in isolation..
How many meanings can you think of? What changes
the meanlng? s
- . ’ flre ‘g0 “John no  out

.C) Repeat b. but this tlme see how many meanlngs you
- can get from each of these sentences. .

.They are eqting apples.
-The radio works B

M.P.s are revolting.

Thamesdown § North-East Wilts
: : Adult ‘Literacy Serv1ce

¥ . " Britain
Q
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Self-Evaluation Questionnaire : - -
"The relationship between volunteer and learner.

-~

Please spend some time reading this questionnaire and then note

. down your responses. What you choose 'to share, if anything,

during the discussion period is entirely up to .you.

1. What do you expect to be doing as a tutor?

~ o

-+ 4

— ———

-

.. 3. What do you expebt:tq_havé achieved aftec a few months?

[

o,

e

4. Why.do you thiﬂk adults,remain illiterate? ' :

——

g

3

- 5. Whatllimitations.wquld you place on the way you function‘as

a volunteer? .

s

.

e

e 39



6. What {S“your worst fear about the literacy tutoring situation?

- . . L. e ———r—
N
N .
. o . \
: 7. What will give you the greatest pJeasure 1n the 11teracy

tutor1ng situation? N

\,

—

. . . \
8. What would you feel, if’ your student told- you you were not
helping h1m/her7 :

9. -Wh& do you want to be a literacy. tutor?

7 | >
10." How do individuals learn best, in your view? '

. o '. . ’ . e — -
C . . 11. Wwhat in your past/present experl Snce ¢an help you relate to a
' person who -cannot read or'write? -

.o ) - ! : . . . -

-

)
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