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ABSTRACT

LN

In the past, American Indian children wer'é almost exclusiyely edu-

number of Indian children are being educated in public schools. Whether
* - public, BIA, or mission, the environment is usually non-lndian: staff,
curriculum, sefting, and atmosphere.

Educators from the different types of schools serving Indian
populations have indicated that Indian children pose discipline problems that
cannot be handled in manners usually utilized in these schools. Although such
a statement may be true, we believe it to be too simple an assessment of a

- complex situation. |

Indian children are unique: their frame of reference, life experi-
ences, and value system are vastly different from those of non-Indian children.
As a result of these differences, they will have very unique experiences when
thrust into the non;lndian school setting. Many of these experiences will not
be positive. The many varied and complex pressures théy w_ill be subjected
to that other students will not experience may cause them to behave in sgem;
ingly negative ways. |

The ways they express their alienation, frustration, and confusion, '
as well as the ways they respond to disr‘espectv and discounting of their culture
as found in learning materials and in the dominaqt society,‘ may seem unique;

however, it is their reasons and motivation that are unique, not the behavior.

I

Eddéators must become attuned to the culture of their students, the Indian
community and the children's parents must provide support for their children,
and all must remember that children generally misbehave when their needs

are not being met.

The previous numbered page in
the original document was blank.
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INTRODUCT ION

Indian children today attend a variety of types of schools: Bureau
of Indian Affairs (BlA) day and residential schools, as wel! as mission,

private, contract, and public schools. Wherever they do receive their educa-

-tion, a common problem seems to be in finding appropriate methods of dis-

cipline for them. This seems to imply that they present unique discipline
problems with which school ’personnel are unable to cope. | agree to. a cer—
tain extent: the Indian student does have a unique cultural background which, ]
when he is thrust into a foreign environment, may cause him to behave in ways
u;hich are viewed as problem beliaviors. The actual “:)ei'ravior's probably are
not unique; however, the motivation or reasons for these behéviors pr'ob;ably
are. Therefore, school staff need to have an accurate understanding of the
complexity of the Indian student's motiyations in order to help him avoid the
dffficulties or, if necessary, to discipline him in a manner he understands

and accepts, ‘

Certainly the methcds of discipline practiced in the BIA schools
and missioi schools in the past have not indicated any understanding on the

part of the disciplinarians. The military-like regime of these schools in

which Indian students were whipped, beaten, and otherwise abused was b:utal

at the very lzast. These methods instilled resentment-in the Indian people

who were the targets of such brutality and provided another lesson in survival:

marny Indian p.eoplc.a played along with ‘t.he' school personnel, left as soon as

they could, and Eetur:ned home to the old ways (Napetcha, 1980: p. 3). We

still find this ocm.xr'r'ing today. Indian students often remain in the schools

for a time and theﬁ'leave to return home to the reservation and to ways that

ar'evfamiliar and' acceptable to them. In fact, according to Allen (1976: p. 19),
1
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the dropout rate for Indian students is twice the national average for non-lndian

. students. Sahmaunt, in his 1979 "Survey of Off-Reservation Residential

Schools in the Bureau of Indian Affairs: A Committee Report" (p. 3), reported
that sevénty percent (70%) of the children in off-reservation residential schools
are public school dropouts and that forty percent (40%) of Indian children drop

out of school before the twelfth grade is completed. Clearly these figures sug-

. gest some problems in both public and BIA schools. That public schools are
: .or'ien‘t'ed toward middle~class white Ameiican children, thereby causing Indian

V»'childr'en_ to experience extreme difficulty in adjusting to the educational en-

vironment, may be one of the major reasons the dropout rate remains high
(Klinekole, 1979: p. 16). |

Many of these public school dropouts will be sent to BIA boarding
schools as a last resort. They take with them the effects of haviné -lived in’
high-stress situations (broken homes, alzoholism in the family, hi»gh incidence
of death#, etc.), and their‘ behavior cannot help but be affected (Klinekole,

1979:; p.‘18). They also take with them a very rich culture and a frame of

reference different from that of most members of the white society in America.

RN . B " . N “ . .
Unfortunately, the Indian child is very often considered disadvantaged rather
than differently experienced and is treated accordingly in a very negative and

confusing fashion. His reaction to this treatment is often seen as disruptive,

" ‘and he is viewed as a potential discipline problem by educators.

-

- However, Indian children react in particular ways for many réasons.
These reasons may not be the sahe feasons a non-Indian child might have for
simila'r' behavior'., however. For example, many Indian children wﬂl look down
when being- addr‘eséed by the teacher rather than l.ook the teacher in the eyes.

This is one of the accepted methods of showing respect that Indian people

10
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use; for the non-Indian who seems to feel that anyoiie who cannot look a person

in the eyes is hiding something, shifty, or guilty, the message received will
not be one of respeét, and the non-Indian teacher's resbonse to the Indian
ch‘ild.v‘viill not be appropriate, thus confusing the child further. In ess’en;:e,
similar behavior‘ does not necessarily indicate similar fnotivation‘

All teachers need fo look at each child as an individual . They must
not put |abels and names on the c':hild.‘ Such labels ar_1d names are usually in-
congruent, misleading, erronedus, and e>'<tremely destructive.‘ To apply mis—~
‘ nomers to a child may lead the child to take part in a self-fulfillin‘g prophécy:

to become or to act according to the misnomer. In addition,_to label impiies
the inability to chénge, and that imp}ication is erroneous, unfaib, and unjusti-
fied. It also denies the individual the right to free choice. As responsible
educators, we must exhibit extreme care in this area. This vs'/riter suggests
that labeling cease to be practiced.

What does this have to do with discipline and Indian children? |t
seems that in the past the blame for the educational failure of’ Indian students -
has been placed on Indian children and on the Indian people themselves.
However, an o\bjective look must be taken at the entife picture:. The failure
of scHooIs to provide a positive aducational and‘developmental experience forj
lndian students should be examined from a holistic perspective. If there is
blame to be assigned, it must be shared by all participants in the tndian child's
educational experience. Educators, commgnity and tribal members, parents,
and the children themselves must be willing to take some of the responsibility |

for what happens in the school.

11




EXAMPLES OF TRADITIONAL INDIAN
METHODS OF DISCIPLINE
Bgfore a close examination of the cultural differences that exi.st be-
~ tween Indians and non-Indians that may affect indian children's behavior in a

-school setting is undertaken, it is important to present a brief view of dis—
0 N N I . ]

’ -'cipline methods used in the past énd to some extent today by Indian people

~ with t_heiﬁ chil&ren. It might be valuable to kéep these methods in miﬁd as we
examine the éffects of cultural differences and look at the methods of lessen—
ing thé "negative' effects of the.sle différences that will be presented in the

, comi ng pages.'

- . At the Pueblo of Laguna, clan relatives and members of the vextended
family. were often'the di'sciplinarians for young Lagunas. Discip!ing did nof
mean tﬁe spankings so often resorted to by non-Indian parents; rather, teasing, .
'ridicqlin_g and shaming were used, thereby indicating the family had been |
disgraced. Threats of severe punishmerits were also utilized (for example,
cutting the tongue out of the child who was' beiﬁg reprimanded), as were

" threats 'to call on supernatural or tribal disciplinarians such as the chapiﬁ
[sic] or bogey-man (Pacheco, 1980). To this day, the appearance of the
chapiu at gatherings in the villages will silence the group and cause unease
and fear among the people. The author has witnessed first-hand the effects
of the chapiu's presence and has talked to tribal members, édults and |
young people, about their experiences. Most reported feeling fearful iﬁ the
‘p.r'esence of the chapiu and ;.-fated they wanted to be as inconspicuous as

| péssible so they would not attract his attention. They also reported that
they thought quickly over their past behavior to see if they had in somé way

misbehaved and would, therefore, be confronted by the chapiu.




Also at Laguna, behaviors that were not acceptable were sometimes
brought to the attention of the Pueblo officials through the Village meelings.
The offender would be presented before the community members at the meeting
and publicly reprimanded, thus bringing disgrace to himself and his family
(P:: heco, 1980).

Other Pueblos have also utilized ridicule, teasing, and community
pressure as methods of discipline. At Taos, an offender might have been
assigned a long-cistance run to acquire a particular plant, or b~ might have
been required to partake of tobacco in such quantities as to caLse sickness or
loss of consciousness (Characteristics and Values, c. 1978: p. 4). Inin-
stances of punishment, the disciplinary action taken apparently depended on
the offense and its severity.

At Zuni Pueblo, parents and other family members taught children
what was expected of them by means of stories and sayings and through the
Katchinas (Napetcha, 1980: p. 1). Children were also knowledgeable about
tribal laws: the individual knew his rights and lived a well-ordered life be-
cause of and through his adherence to the familial, religious, and tribal
teachings. That these methods were effective is indicated by this statement
from Andrew Napetcha, Zuni Tribal Historian (1980):

. . .because the disciplinary training Zunis recieved [sic]

has lost, [sic] its meaning on [sic] the younger generation,

lawlessness and other problems have resulted in the build-

ing of a jail, the tribal court and the Zuni Police Department.

Back in the days before World War 11 and the post war period,

the Zuni tribe had none of the above departments in Zuni.

They had only one law enforcement officer who was on the

payroll of the BIA. His title was sheriff and this ofiicer

kept peace and order in the tribe (pp. 7-8).

Napetcha (1980) continues to say that "the young people listen less to the

advice of their elders which is why all this has come about. This is all due

to the breakdown of the old disciplinary code that the Zunis lived by (p. 8)."

13




Napetcﬁa is not alone in his feelings about this situation. The author has
spoken with educators and tribal members in many areas, and loss of the
"old Wayé" is referred to again and again as at least one 6f the reasons for
the incr.eése 'in behavior problems among Indian people today.

Although there is no simple answer or solution to this loss and the
resulting behavior problems, | feel strongly that Indian parents and grand-
parenfs, as well as other tribal members must make an effort to teach the -
children the "old ways'" and also to prepare them for the stresses and con-
flicts of the non-Indian world. The "old ways" can provide a strong founda—
tion for withstanding the difficulties of the non-lndian world, but to send
children into that world without that strong foundation is to cripple the children
and invite disaster.

Other tribes h_andled discipline in ways similar to the Pueblos. For .
example, the male Choctaw child was usually disciplined by the eldest or most
aBle maternal uncle, although others were also allowed to participate in his
discipline when appropriate (Noley, 1980: pp. 14-15). Also, among the
Choctaw, the recounting of legends, myths, and fables was an important part
of the children's upbringing. Not only did storytelling provide the vehicle for
the passing on of knowledge about the Choctaw Nation, but it also provided
children with behavioral guidelines and values and a sense of stability
| (Noley, 1980: pp. 20-21).

Among the Mescalero Apache, ph"ySical‘ punishment was used for
behavior control to some extent, but -1ore common was the use of ridicule
(Dubois, c. 1975: p. 8). Big Owl and Clown were two figures with the power
to elicit behavioral compliance from Mescalcro children. They might be con-

sidered similar, at least in role, to other figures found in other tribes.

i
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It seems that traditional Indian methods of discipline and behavioral
control have fallen into the following areas: shaming, teasing and ridicule,
storytelling, threats (often of punishment by supernatural figures), family
in_étruct%on, complfance with religious and tribal laws, and cbmmunity pressure.

Discipline tl;lat is accomplished in a traditional school setting, such
- as spankings, yelling, 'scolding,b time—out boxes, being sent out of the room or
to the principal's office,. etc., does not‘ relate or compare to any of the above
methods or approaches to any great extent.

Two.additional aspects of Indian discipline have not yet been men-
tioned. These are the stances; from which discipline is undertaken. Among
the Pueblo tribes, children and youth are provided lengthy explanations of the
reasons for guidelines and preferred behaviors (Pacheco, 1986; John-Steiner,
1975: p. 29). - In an approach that reflects their concept of tHe nature of the
human geing, the Mescalero Apache do not have a concept of a "bad" or
"naughty" child; therefore, the undesirable aspeéts of the child's behavior
are felt to come from ignorance rather than from evil motivation (Dubois,

c. 1975: p. 7).

Too often in many schools today, é:hildren are not given explanations
for the rules and behavioral guidelines dictated by school staff; ;'-md, unfortu—
nately, misbehavior is often attributed to the "badness' of the children, with
no attempt made to look behind actions to discover why the children act as
they do. Such practices and attitudes cannot help but have negative effects

on .students individually and on their relationships with school disciplinarians.

- SOME CULTURAL DIFFERENCES

Asnericén Indian people have lived a unique life within the geographic

15



ar;ea called the United States. They exiéted long before the white man "'found"
a new land and began to settle here and use it fqr his own interests. They
eﬁjoy'ed a special relationship with the land, the spiritual world, and each
other which Has_continued_with some modifications in spite of wars, genocide,
broken treaties, relocation, missionaries, anti~Indian legislation, pro-!ndian
legislation, the BIA, and attempts to educate the Indian in an eifort to turn
‘him into a white man. Indian people have survived these attacks on their
well-being, in fact on their very existence, in the past, and they continue to

do so today as the efforts to change them continue. Conklin (1969) has quoted

Robert Roessel, Jr., as stating:

~ Education as the Indian knows it on the reservation can
best be characterized as the Either-2~ **me. One is
either an Indian or a white man, and the way we have
traditionally weighted things, the good way is always
the non-Indian way and the bad is always the Indian.

- We tell Indian children they are superstitious and primi-.
tive and that their hogans are dirty. We try to impose
our values and tell them they should eat green leafy
vegetables and sleep on a bed and brush their teeth.

In short we try to make white men out of Indians. The

Indian child listens and looks at himself and sees that

he dcesn't measure up. In his own eyes he is a failure.

Ediucation can be a shattering experience when one is
 taught nothina but negative things about himself for

12 years (p. 12).

There are cﬁltural differences between Indians and non-Indians,
and although they may include diet, sleeping habits, and personal hygiene
practices, they certainly include other areas. In the last part of Mr. Roessel's
statement, he alludes to the effects of an lndian_child's being told he and his
ways are bad or incorrect; that aspect of an lnd'ian chili's education will be
addressed in a later section of this paper. At present, an overview of some
of the cultural differencgs that may cause Indian people difficulties when
they are students in educational settings where the perspective of staff and

curricular materials is non-indian will be examined.
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In many publications that examine the cultural differences betweer

Indians and non-Indians (especially Anglo Americans) lists of values are pre-

sented which are said to be representative of people of both cultures. The

fdllowi‘ng is a list presented by Parker (1968: pp. 2-3):

Indian Values-

group/clan emphasis
present oriented

time: seeming non-awareness

age

cooperative, service and
concern for group

harmony with nature

giving

pragmatic

patient

mystical

shame, permissiveness

extended family/clan

non-materialistic

non-aggressive

modest

silent

respects others' religion

religion: a way of life

land, water, forest belong
to all

beneficial and reasonable
use of resources

face-to-face government

compact living

low self-value

Non-Indian Values

individual emphasis

future oriented

time: awareness

youth ‘

competitive, concern for
acquisitions/self

conquest of nature

saving

theoretical

impatient

skeptical

guilt, social coercion

immediate family

materialistic

aggressive

over states, over confident

noisy

" converts others to religion

religion: a segment of life

land, water, forest, a private
domain

avarice and greedy use of
resources -

representative democracy

spacious living

strong self-importance

Although it cannot be emphasized too strongly that such a list is certéinly not

. to be considered as a definitive comparison between Indian and ron-Indian

cultural values (and in fact this author disagrees with some of the comparisons),

it might be considered to be a possible representation of some generally

accepted "pan-Indian" values and some generally accepted non~indian values.
P p

It must be remembered that Indian tribes and their respective cultures and

traditions differ from each other. The Cherokee child will not have the same

cultural background as the Laguna child; the Navajo child will be culturaliy
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different from the Choctaw child. They are all American. Indians',Abut their
traditions and cultural values will be differ'ent in some respects. IAt should
also be recognized that there are cultural differences among non—lndiaAns also.*

Le.t us Iéok at some of the pan-lﬁdian values and traditions that may
cause conflict in the school setting and then use examples»fr‘om specific tribes
to further illustrate the incongruities between the cultures of.the Indian child
‘and the non-Indian child.

According to Parker's list, Indian people place an emphasis_ on group,
clan, and extended family, whereas the non-!ndian emphasizes the individual
and his accomplishments. Related to this fs the pan-Indian sense of community
and sharing as compared to the non-Indian's emphasis on individual écquisi-
tions and the idea of saving for a rainy day. In a school setting whér‘e the -
staff stress individual accomplishments, acquisitions and personal belongings,
the ln;iian child whose culture stresses the exact opposite wiil feel uncomfort~ '
able and out of place. Aggressiveness is also seen as a positive trait in non-
Indian society, especially among boys and men. Indian children are taught to
be relatively non-aggressive and patient and to maintain a "wait-and-see"
attitude.

Another area that seems to cauée Indian childf‘en and their families .
problems with the non—lhdian school system is time. In most school settings,

children's lives are run by the clock: they are punished if lat. to school, they

pléy, eat, and go home when the bell tells them to do so, they study arithmetic

*For further discussions and comparisons of Indian and non~}ndian
values beyond those presented here, the reader is referred to Indians: A
Handbook for Counselors, Dennis P. DeGross (March 1973); The American
"Indian: ‘A Very Private People, Carol Chan and J. Hamley iJune 1975);
- Value Orientation——A Strategy for Removing Barriers, A.C. Ross and
D. Brave Eagle (March 1975); and Cultural Conflict: The Indian Child in the
Non~Indian Classroom, B. Lockart (1978). ;
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and other subjects oniy at a particular time, they are exhorted not to 'fWaste
time" (time cannot be wasted if learning is a continuous gg(pe_l:ience), and they
are told that wasted time must be "made up' (but the past cannot be made into
th;a pre;ent) (Pelletier, 1971: p. 8). It is important, however, that the Indian
child learns to be aware of the importance of time to the non~Indian, as he may
live a part of his life in that society and may need to adhere to some of its
rules, such as being to work, school, etc. on ltime, while he is interacting in
it.

Many Indian children are used to more frzedom regarding when they
arrive and leave a place, when they play, when they eat, and when they learn
about a particular subject. This is not to say that Indian childfen are catered
to or that they totally control their lives and the people around them; it is to
‘'say, however, that their needs and wishes havé validity and are .respected by
Indian adults. |

The Indian child who is confronted with a situation where to be
accepted he must go against the values he has been taught and has witnessed
iﬁ uée since his very eal;'ly years vﬁll be confused and will suffer conflicts.’
He has been taught that the Indian way is the good and right way and then finds
himself in a situation where he is often being told, and usually being shown,
that his wéys are "wr‘ong‘.". This is not a healthy situation for the Indian child.
Perhaps the key words are "right" and "wrong." The Indian child will have
as much difficulty accepting the non-| ndian values as "right'! and his own as
"wrong" as the non-Indian educator will have accepting Indian values as "r‘ight'i
and his own non-lndian values as "wrong." What might be a stalemate in some
situations where the participants agree to disagree becomes a tense, difficult,
and harmful situation where the power and control rests with one of the

" individuals—in this case, the educator.

19



Differences in fgmily strucfure can aI‘so cause Indian childrén

‘ difficulty in school. The extenkded family has existed among Indian people
'since their beginnings: itisa ve'ryvimportant aspect of Indian family, social,
and relfgousvlife, and the emphasis is very differ:ent from the non-Indian
farr‘:ily‘ structure, which usually includes only parents and_'children. In recent
ffmes, the extendéd‘ family.has become harder to keep-:ogether, and t‘ﬁis change
has had severe effects on Indian people. Especialiy in the case of urbén
lndiaﬁs, the familial support group has become fcwer in number, or at_least
separated by such geographical distances as to make personal contac: rare.
If wé recall that in many tribes disciplin;e has traditionally been handied by
family.members other than the parents, we can readily perceive the growing
discipliné problem. When tﬁe Indian family removed itself from the extended
family environment and became more nuclear, confusion resulted around
discipline issues. Parents did not know how to discip!ine their own children.
Also, in maﬁy tribes an emphasis tr‘éditionally had been placed on rewarding
children for appropriate behavior rather thamn on punishing a child for his
misbehavior. Today, especially in urban areas, it is difficult to monitor a
child's behévior in this way, and behavior problems are often the result

.

(DeGross, 1973: p. SQ).

There are a number of other confiicting value corﬁparisons that can
be found in the list presented ear;lier; and the potential problem for Indian
students in a non-Indian schoo! setting are many. However, let's look now
at some specific areas of difficulty for members of different tribes in an

- effort to further illusfrate the cultural di_f:ferences.
The entire strﬁuct;.lre of the school, including the classroom, chagr

placement, and the campus itself, as-well as the periodic orientation of the
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school day and the schooi calendar, is in conflict with Cherokee ways
(Dumont and Wax, 1969: p. 219). The use of classrooms implies tha‘t. learning
can take place nc;nly inside those walls, and the regimentation of the lines of
désks ,a.nd chairs does not ropresent the natural order of life--a circular;
cycle, or continuum--nor does the usual layout of the buildings and classrooms.
Although these differences may seem frifling to the non-Indian, they are
seldom the only differences but may be seen as representative of a total en-
vironment which may seem foreign and confusing to the Indian student.
Another typical school situation which may be an area of confiict
for the Cherokee child is related to authoritarianism, since authoritarianism
per se is not acceptable. Cherokee children in the classroom very often judge
the competence of the teacher and will allow him to function as a leader only
if they decide he is knowledgeable of the subject he i's teaching (Dumont and
Wax, 1969: p. 221). If the teacher has been told to teacﬁ a particular subject
and his performance indicates he is not knowledgeable of the topic, he will
not be considered an appropriate leader by the children and may face a seem~
ingly silent, withdrawn class that i.s not responsive to his teaching efforts. ‘
Such behavior on the part of the students is often interpreted as a discipline
‘problem rather than what it is: a differ;ent perspective. From the Indian
perspective, the ch..ildren will be judging the teacher in a culturally appro-
priate manner: he must show that he i§ actually competent. That he, the
administr‘atiori, and his position imply he is competent is not énough (Dumont
and Wax, 1969: p. 221). This attitude of judging an ihdividual on his per-—
formance rather than on his status is shared by many tribes, including the
Mescalero Apache and the Pueblo, but is contrary to the non-Indian value
of personal status based less on performance than on other factors: wealth,

title, possessions, luck, degrees, etc.
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Among the Pueblo tribes, there is very often strong emphacis on
verbal rules and on elaborate explanations for these rules. It is recognized
that Pueblo children need to understand the reasons for a procedure or rule.
The explanati.on is often accompanied by the child observing a demonstration
or at least by his‘imitating the process he is to learn (John~Steiner, 1975:

p. 29). |

Too often educational staff do not take the time to explain the reasons
for rules and even less often do they demonstrate the procedures and con-
sequences involved. When the children do not do as the rules say, possibly
because they havé not internalized the rules, discipline problems may occur
that might have been avoided by the staff's awareness of the vtraditionél learn-
ing styles of Pueblo cﬁildr‘en.

In addition, Pueblo children and Indian children of other tribes
have been accustomed to looking at life and learning holisticélly; thét is, life
and learning ér‘e not made up of isolated incidents, bui are continual. When
Indian children are placed in a setting where il’.fe and learning ére seen as
made up of unconneét‘éd, isolated pieces, they will be confused. Their con-
fusion may be acted out and interpreted as a discipline problem.

Attitude toward age sffers another area where Indian and non-Indian

values conflict. Indian people respect age; non-Indians seem to respect and

almost revere youth. This has some interesting implications for educators,

especially in light of the basis for this respect among Indian people: love,

_not fear, of the elders and reverence for their knowledge and wisdom

(John-Steiner, 1975: pp. 53-54). In addition, among the Pueblo tribes,
elders are very often remembered as non-punishing and positively reinforcing

and as strong influences on an individual's life (John-Steiner, 1975: pp. 52-55).
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This empﬁasis on-age rather than on youth, on respect for the elder's knowledge
and wisdom, for his rvon—puniéhing appr:oach to children, and on the love given
freeiy to elders may be I'ool;ed at as a pdssible resource for the educator of
I>ndian‘ students: elders may be asked to assist in the classroom and throughout
the sc’hobl; they will usvuallvyr have a very positive effect on the students.
Among the Papago and the Mescalero Apache as well as other tribes,

children are c;onsidered distinct social persons with their own set of ideas

ancl desires. They have a voice in what they do and are not madfa to feel in-
i:ompeten’t because of age or experiential {imitations {(Gordon, n.d.: p. 24

and Dubois, c. 1975: p. 8). This is very different from many non-Indian
attitudes that often give little credence to the opinions and feelfngs of children
and that seem to infantilize them. To the non-Indian, this Indian attitude
toward children and their capabilities may be misconstrued as permissiveness
when in actuality it is indicative of respect.” Non-Indian children often seem
. to be taught to bc;. dependent, whereas Indian chiidren are allowed to establish
and maintain a level of independence that is appropriate and comfortable for |
them. Indian children in an educational setting where their every move is ‘
directed and controlled by the téacher and administration will undoubtédly
experience confusion; and in the process of conducting their lives as they

have learned at home, they may be labeled rebellious and considered ""problem"
children. To punish an Indian child in such an instance will only servé to |
reinforce hfs confusion and to create feelings of distrust and resentment.

Differences in English language competency can cause Indian
children severe academic problems in school and, becausegf the frustration

inherent in such problems, can lead to behavioral difficulties: ‘
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The lndlan student who began school at a slight disadvantage

~ reaches hlgh school (if he reaches it at all) handicapped. He
becomes sulien and self-destructive, .completely turned off to

school and increasingly turned on to drugs or delinquency. He

cannot understand what happened or why he cannot benefit from

reading or the world it opens up to other students. He realizes
“that he is nearing the end of the race and that he is still on

"high interest-~low vocabulary" books with large pictures

and little words.’ For all his sustained motivation through

years of schooling, he cannot find the key to unlock the meaning

of that printed page (Smith, May 1979: p. 4).

Itis the responsibility of the educational institution to address the
needs of its 5tudents. ‘This includes finding and utilizing individuals of appro-
priate linguistic background in an effort to help the non- or limited-English
speaking Indian student become competent and comfortable in English {not,
hoWever, to the exclusion of the student's first language). To fail to do so is

. to fail to provide equal educational opportunity to the Indian student. In effect,
it sabotages his educational exnerience.

Related to English language acquisition and competence among Indian
students is a physiological factor: the high incidence of middle-ear disease

" {ofitis .media) in the Indian population. Evidence cpllec'ted during the past ten
years indicates that middle~ear disease causes the following language and
educational difficulties: it interferes with the acquisition of good auditory per-
ceptual skills; it can adversely influence language development; it enhances ihe
possibility of the individual having a significant learning disability; and in
adults and children, it can lead to aberrant results on auditory tests that might
be mistaken fbr- signs of gross retrocochear or brain lesions (McShane and
Mitchell, 1979: p. 8). The person afflicted with the disease will experience
reduced loudness, reduced clarity, and perceptual impairment.

For a member.of the English-speaking dominant- society to experi—

” ence such effects will be frustrating enough, but for an Indian child or adult,

¢



17

whose lénguage and culture are differept from those of the mainstream society
and who has to try harder in the first place to understand and to be understood,
the effects of the disease can be devastating. As a result of the immediate
efi;ects ;nentioned above, the disease can produce the following behavioral
results:, irritability, short attention span, high activity level, disrupted peer
relationships, uncooperative behavior, inappropriate conversational responses,
failure to follow directions, and the failure to respond when spoken to (McShane
and Mitchell, 1979: p. 10).

Unfortunately, that list of the behavioral results of middle ear disease
sounds like a description used by some teachers to differentiate |ndian students
from non-Indian students. Certainly middle ear disease does not afflict every.
Indian child who exhibits "inappropriate and unacceptable" behavior, but
responsible educators must be aware of the possibility of organic dysfunction
as a possible cause for behavioral difficulties. |

[ ]
In addition, it should be noted that | ndian people suffer from a high

~ incidence of heart disease, tuberculosis and other respiratory diseases and

weaknesses, diabetes, high blood pressure, cirrhosis, and Kidney problems'.
It should also be noted, especially by educators, that many Indian children
have an allergic reaction to milk and milk products and should not be forced

to eat or drink these products during lunch and nutrition breaks at school.

" Indian children also tend to be very susceptible to respiratory diseases,

which in turn accounts for some of the absenteeism of these children in the
schools. The chiid's absence may be prolonged because cf inadequate medi~
cal care, inadequate heating in the home, inappropriate diet, etc., thus making
his return to school slower and his progress difficult. When a child falls be- -
hir;d iﬁ his schoolwork, his frustration at trying to catch up, or his considera—

tion of the attempt to catch up as hopeless, may be exhibited in inappropriate

. behaviors.
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‘Aléo to be considered is whether or not the' child has had an adeque;te
'meal before coming to school. A hungry child is not going to be particularly
attentiye_, again seeming to present a discipline pr'.oblem. It may be appropri-
ate to have a nutritional morning snack for.the children in order to insure that
they have eaten and can pay at_tention to their lessons rather tHan thei‘r
Istomachs. |

Another possibility to be considered when confronted with an Indian:
child who is inattentive, t‘ir'ed>, and possibly disruptive is whether or not he -
h'as had enough sleep to enable him to function at his best. |f the conditjon is
chronic, the child may have a medical problem, or it may be that the parenté
need to have a conference with the teacher in order to determine what will be ‘

best for the child. ]

The favl'-l'c“)'wimng letter from an Indian mother to the non-Indian teacher
of Indian students will sum up eloquently ard feelingly what this section has

attempted to address:

' - DEAR TEACHER: Before you take charge of the classroom
that contains my child, please-ask yourself why you are going
to teach Indian children. What are your expectations——what
rewards do you anticipate——what ego-needs will our children
have to meet?

Write down and examine all the information and opinions
you possess about Indians. What are the stereotypes and un-
tested assumptions that you bring with you into the classroom:
How many negative attitudes towards Indians will you put be-
fore my child?

What values, class preJudlces and moral principles do
you take for granted as universal? Please remember that
'different from' is not the same as 'worse than' or 'better than',
and the yardstick you use to measure your own life satisfac~
torily may not be appropriate for their lives. The term
culturally~deprived was invented by well-meaning middleclass
whites to describe something they could not understand.

. Too many teachers, unfortunately, seem to see their role
as rescuer. My child does not need to be rescued; he does not
consider being Indian a misfortune: He has a culture, probably

_older than yours; he has meaningful values and a rich and varied
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. experimental background. However strange or incompre~
_hensibte, it may seem to be to you, you have no right to do
. or say anything that implies tc him that it is less than
satisfactory.
' Our children's expemences have been different from
"those of the 'typical' white middle-class child for whom
most: school curricula seem to have been designed. (| sus-
pect that this ‘typical’ child does not exist except in the
minas of curriculum writers). Nonetheless, my child's
experiences have been as intense and meaningful to him
as any child's.. Like most Indian children his age, he is
competent. He can dress himself, prepare a meal for him-
self and clean up afterwards, and care for.a younger child.
He knows his reserve like the back of his hand.
He is not accustomed to having to ask permission to do
‘the ordinary things that are part of normal living. "He is
seldom forbidden to do anything, more usually the conse-
quences of an action are explained to him, and he is allowed
to decide for himself whether or not to act. - :
His entire existence since he has been old enough to
see and hear has been an experimental learning situation,
arranged to provide him with the opportunity to develop his
skills and confidence in his own capacities. Dldactlc teachr
ing will be an alien experience for him.
He is not self-conscious in the way many white children
are. Nobody has ever told him hiz.efforts towards independ- .
ence are cute. He is a young humasa being energetically doing
his job, which is to get on with the process of learning to
function as an adult human being. He will respect you to do
- likewise to him.  He has been taught, by precept, that courtesy
is an essential part of human conduct and rudeness is any '
action that makes another person feel stupid or foolish. Do’
not mistake his patient curiosity for indifference or passivity.
He doesn't speak standard English, but he is in no way
'lmgunstlcally handicapped.' |If you wnll take the time and
courtesy to listen and observe carefully, you will see that he
and the other Indian children communicate very well, both
among themselves and with other: Indians. They speak
""functional English', very effectively augmented by their
fluency in the silent language-~the subtle, unspoken communi~
cation of facial expressions, gestures, body movement and

. the use ‘of personal space.

You will be well advised to remember that our children
are skillful interpreters of the silent language. They will
know your feelings and attitudes with unerring precision, no

matter how carefully you arrange your smile or modulate your
voice. They will learn in your classroom, becausc children
-learn involuntarily. What they learn will depend on you.
Will.you help my child to learn to read, or will you teach
"him that he has a reading problem? Will you help him develop
problem-solving skills, or will you teac " him that school is
where you try'to guess what answer the teacher wants? W|l| !
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- he learn that his sense of his own value and dignity is
-valid; ~or'will he learn that he must forever be apologetic
and 'trynng harder' because He isn't white? Can you help
him- -acquire the intellectual skills he needs without at the
same tnme nmposmg your values on,top of those he already

ST Respect my child. He isa person. He has a right

. ‘to be hlmqelf ("Dear Teacher," 1978: p. 12)

EFFECTS OF CULTURAL DIFFERENCES

In 1928, the now famous Meriam Report brought natlonal attention
. to thez oondntlons under ‘which Indian people were forced to live, mcludnng
the state of Indian education. in that report it was stated that boarding _
:school‘ .clhil‘dren had low self-concepts which limited their clavsisroom partici-
pation. As a resUlt,' their teachers often labeled them as misfits, under-
achte\iere, and troublemakers: unfortunately, the attitudes of school personnel
insured that the labels would endure (Nteriam, 1928: p. 8).
Since this. document ‘was compiled more than fifty years ago, ‘it
would be hoped that these conditions have improved. In many respects, im-
’provernent has ‘oceurred; but in othere, the improvement may not be notice~
| labyle'and, in fact, may _not.have belen achieved. For example, according to a
| 1969 Senate repprt ("I ndian Education: A National Tragedy--A National
Challenge"), one~fourth of all elementary and.seeondary school teachers ad-
mitted that they preferred'not to teach Indian children (Gipp, 1979: p. 19).
Parker and Zanger ’1974), in their article "The Racial Abyss," have reported
- that lndlan children attending whnte schools in western Wisconsin suffer from
the effects of the covert racism that is still practiced, that teachers often

direct their teaching toward white students and ignore the Indian children,

- and that teachers assume Indian children won't perform as well as white
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children, an _assumption which is tranemitted to the Indian children, who,
in turn, perform to meet that expectation (pp. 10-11). 7

As can be seen from the above, one of the most serious and far-
|-"each.ir'.lg effe'cts of cultural differences is on the attitude of the eciucator's,
who iﬁ turn affect tl"leiAr' students. Whether non-Indian educators find the
e.ultur'al differences between ln_dians and non-Indians confusing, threatening,
frightening, negative, fascinating, cute, or positive is of secondary importance.
What is of foEemost imeortance is that they keep their value judgments (especi-
ally the negative ones) from coloring theixr' relationships with the{r students.
That American Indian culture and traditions are different fr;om non-Indian
culture and tr'ad!itions is obvioes. However", until "'different' ceases to be
synonymeus With "infer'ior'," Indian people will continue to suffer from the

negative effects of ignor‘ance. As Havighurst {1970) stated, "Non-Indians

are handicapped by Jack of information or distortions which support negative

.stereot.ypes and hinder good relations with Indian populations" (p. 36). There

are ways to address this situation which will be pr'esentec_l in a later section.
What happens to the Indian child in <the non-!ndian schoo! settiné )
where nearly everything around him is vastly different.from his previous
experienee, if not in actual etructure then in philosophical base? Some
Cherokee cl:ﬁldr'en use silence or non—par‘ticipat.ion (which are often coneidereq
pir‘Oblem behaviors by educetors) with teachers from whom they receive no
r'espec; and for whom they feel no respect_; The silence of the children will

provide them with a shelter wherein they can pursue their own academic in-

terests in a manner and style that better suits them. Silence is also used by

"students to control and push the teacher to a style of interaction that meets

their standards (Dumont and Wax, 1969: p. 222).

I
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Educators of Cherokee children very often fail to recognize the
Indian dyhamics occurring in their classrc;:oms. For example, authoritarianism,
as discussed in an. earlier section, is not an appropriate teacher behaVior in
a Cherdkee‘.c‘lassroom: the role of leader must be earned. The teacher cannot
diictate to his students that théy Iearn_; rather,v he must recognize the socia!l
network that exists in the classroomiénd integrate his teaching into that network.
He must change and come to appreciate his students' ways before they will
resp'on.d with interest in his ways, including his teaching (Dumbnt and Wax,
1969: pp. 221-224). ' ‘

Although these statements réfer specifically to Cherokee children,
the autho." has witnessed similar dynamics in classrooms and gatherings of
children from other tribes. ' It is safe to assume that Indian students set up
a cultural network within the classroom and use it in their inter‘acti'ons with
the teacher; it can be either a barrier or a boon to educational experiences.,
depending on the teacher.

. Lack of self confidence is often quoted as' being a typical trait of

Indian students. Among Pueblo children, self confidence and self sufficiency
are traits found in them before they ‘go away to school. Once they leave the
Pﬁeblo and enter off-reservation schools, they very ofte'n become sullen and
silent and fall behind academically. These schools do not support their posi-
tive. feelindgs about themselves or their language and culture (John-Steiner,
19'7:5: p. 33). Too often school personnel view these children as inadequately
prepared or deficient in important skills and transmit such attitudes to the
children (Joﬁn—Steiner, 1975: p. 184); This can have crippting effects on

the children, whose only "crime" is to have come from a culture different

from that of the dominant society.
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Teachers on the Navajo reservation have described a phenomenon
thaf | also have heard described by teachers of Indian children on other
reservations. That is, from first through third grades the children are re-
ceptive, bright, and eager to learn, while from fourth grade on they become
apathetic, difficult to motivate, uninterested in academics, and, on occasion,
hostile ("Give it Back," 1959: p. 3)." It is suggested that there is some type
of ihteractiS; between the child's culture and the white middle-class culture
the student encounters in écﬁool that changes hié_attitude and academic
achievements. The following are g‘iven as possible reasons for the change:

1. Navajo grandparents distrust western education and feel it
makes the child un-Indian and unfit for tribal life.

" 2. Educated Indians are not trusted by tribal members because
education in the past has meant acculturation and fhe rejection of Indian values.

3. The Indian tradition of non-competitiveness is so strong the
child wi.II strive for peer group approval rather than compete and achieve as
is derﬁanded by non-Indian society.

4. Tf‘aditionally, performance is initiated by the learner v:-.-'hen ht;
feels secure in his ability to 'succeed. This is in opposition to most scl_'.lool
séttings where student performance is teacher initiated/demanded.

5. Teachers lower performance standards so that some "success"
is achieved, thereby sabotaging the aim of education and assuring low student
achievement while bolstering the teachers' personal feelings of achievement
("Give it Back," 1969: p. 3). |

The preceding points touch on some important a;reas that may influ-

ence a Navajo child's performance in school, and they can be expandéd to

include other Indian tribes to a certain extent. :

-
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In rﬁost instances, ‘l ndian children attend schools wher;e the primary
curlturr'al orientatfon is non-Indian, where the teachers, administrators, and
;ery often the' entire staff aré non-lIndian, and where their pride in being
Laguna, ‘Cher.oke'e; Apache, etc. is not supported by the staff or the curricu-
lum. All too often, their culture is attackéd or |gnored. Their exper‘tnse in
‘thelr way of Ilfe is not recogm ad or appreciated. ln,,_f,,act, they are told in
countless ways that all they have learned, all they believe in, all they love,
is "bad" and "wrong." When they act out thear confusion and frustratnon by
being silent, sullen, or dlsruptwe or by exhlbltmg any of the other behaviors
that are considered unacceptable, they are Iabeled "discipline problems.'f
Such a Iabe.l is destructive and misleading; they are children and youn-g people .

. %

in psychological, emotional, and spiritual pain who are telling educators and

the dominant society that they and their beliefs must be recogniied and respected

and that the covert and overt attacks on Indian people must stop.

SUGGESTIONS TO LESSEN NEGATIVE BEHAVIORS

No one person or grdup can be held totally responsible for thé
seemingly negative beHaviors exhibited by some Indian children in school
settings, especially not the student. All children get into mischief. At one
time or another they will probably all misbehave on occasion. However, when
négative behaviors become the rule rather than the exceptién, sométhing cther
than childish mischief may be going on. There may be Indian c.:hildr'en‘w with
severe psychological disturbanceé and/or physiological problems that cause
them to misbehave. Poss;ibly, they need a special type of assistance beyond
what will be suggested here. However, the responsibility for the continued

misbehavior of other Indian students must be shared by the educators, the
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Indian community, the childreﬁ's parents, and the children themselves.’
Indian children whcl) find themselves in a noh—lndian educational
setfing‘ are going to be frightened and will undoubtedly become increasingly
frt.;s_trat;ad and hostile as they experience the disrespect for and discounting
of their culture and tr‘adit'ions, and eventually they will act out their frustra-
tions. There are ways to lessen the fear, frustration, and hostility Indian
children experience. Edu\:'ator-s can provide the oppo.rturﬁty for a meaningful
learning experience for Indian children by invitiﬁg- children to learn instead
of forcing education upon them. This is a more traditional (Pueblo ana other
tribes) approach to Iear‘ni‘pg (John-Steiner, 1975: p. 6). For the invitation
to be acceptable, educators should show their appreciation of ar;d respect for
Indian people and Indian culture by appropriate classroom decor, accurate
‘depiction of Indian people in curriculum materials, learning experiences .
sfﬁuctured to tap into the natural learning styles of the Indian children, aware-
ness of -and respect for the differences in value, cultural, and spiritual sys- .
tems, honesty with Indian stﬁdents, a holistic approach to learning, recogni-
tion of the expef'tise of students in varying areas, and understanding of the .
social controls and classroom network of Indian stuldents. These are oﬁly a
- few ways to provide a more comfortable learning environment for Indian

- students., It should be noted that if a school serves a particular tribe or )
tribes specifically, educators and aif s;:hool staff should be very knowledgeable
of and well versed in the local culture and traditions: to be anything less would
be to be remiss. |

Staff training is one way of a‘cquainting non~Indian personnel with

specifics about a particular Indian population. A written manual used in con-

junction with training, or in lieu of training when such training is unavailable,
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can Be very valuable. McFarlane (1979: pp.29-35) was instrumental in the
"de"v;elbb'meht of such a rhanual_ for non~lIndian edgcators on the Papago reser-
‘. ,' vat‘iorvl in Arizona. Topics coyered included traditional and contemporary
' Pépago.puliu;'e and significaﬁt educational topics: student beﬁaviors, cul-
turally apéropfiate teaching styles, and bilingualism. Although apparently
very‘ basic, the man;jal ‘delvea extensively into.the complexities of Papago life
which aff;'ect Indian students and non~indian educators. As Schierbeck (1970)
stated mlegarding the value of staff training, "Careful training éf per‘sor_lnel is
such a fundamental issue that it can not be stressed too much, but it is almost
always underplayed ér‘. ignored" (p. 4). A manual su;:h as the one McFarlane
developed can VhAeIp fill the void méntidr{ed above and help produce sen.sitive,
" respectful, and knowledgeaBIe staff members who will be less apt to elicit
negative behaviors from their students.

Another aspect of staffing that is receiving more attention than in
the past is the hiriné of lndiaﬁ personnel whenever possible. Many tribal
Ieader‘sA‘and parehts of Indian children consider "moré Indians who are quali-
fied as adlministr;ator‘s, teachers, and counselors the single most important
factor in giving §hildren the confidence and incentive to learn' (Gipp, 1979:

-~ p. 18). To this end, Indian teacher education programs exist in New Mexico,
California, Washington, and ofher states, and graduate programs for Indian
people can be found in ;miver‘sities across the nation. Indian children need
not only to have people who understand and respect them and their ‘cultur‘e,'
but aiso to have the positive role models provided by the Indian staff member.
The Indian education programs mentioned previously can help insure that
Indian children hav‘e those role models. The presence of Indian professionals

J .
: |
in the school will help relieve at least some of the pressures that-can build
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-up as a _r'es.ult of feeling alienated.
Series of qﬁestions dersigned to facilitate staff efforts are presented
1 .
in Appendices. I, 11, and I1l. Administrators, teachers, and counselors can
an-swer.theSL quesfions to'di-scove.r' their own str;engths and weaknesses.
Parents of Indian children alsc have a role in‘helpinvg their chifdren
behave apéropbiately in4school . With the dissolution ofvthe extended family
among many Indian people, the parents ha_:ve more direct responsibility for
their children's behavior. Very often they must learn tb disciplilje their
children in a consisteht, healthy manner. Even on reservations, very often
the tr_aditional‘ ways of disciplining and guiding young 'peéple are no longer
practiced, resulting in behavior problems among the young (.Nap'etcha, 1980:
p. 2). If chi‘ldren havé not develdped a strong set of values guiding their
| behavior in their early years at home, when they attend school and are sub-

" Jected to all the social ; acaderﬁic, Iing&istic, and c‘:uyltural pressures it hoids,
they wiil often exhibit problem behaviors. In the absence of a strong behavioral
fqunda.tion, such behavioré may fake on greater meaning than simple childhood
mi‘schlie'f.

'n addition, there are different behavioral norms from culturé to
cdlture,;and what may be acceptable behavior among Indian people may be less
accep_ﬁtvable among ngn—lndians, and vice versa. lItis important that non-Indian
"staff be aware of any such differences lf they a-r-e going to come ir_lto contact
with lndiaﬁ children. Because such differences do exist, it is important that
péfé-nts and Indian corr_nmunity‘member's have input into the information pro-

| Videa for staff traiﬁing ér;d into the aiscipliné polic'ies and procedures at the |

school . THer‘e are also times when an Indian child has misbehaved at school

and his parehts should be directly involved with any disciplinary action that

. is taken.

35




AR ' : o

Indian parents must also take more responsibility in some of the
politics of their children's education. . Too often Indian parents sit back and
accept whatever is going on at their children’s school as the "way it has to be."
Indian children daserve a quality education, and this can perhaps best be pur-
sued where the educational atmosphere is such that they feel comfortable anct
free to learn ("Problem of Aiding," 1964: p. 2). As Parker and Zanger (1974)
have stated:

. ..only the Indian parents can prevent the school system

" from destroying their children. They must form pressure -
groups and learn how to use the local boards of education

to protect their children.... Ultimately the parents in

each Indian community must organize to pressure and to

'watch-dog' the schools if they want to prevent their

children from becoming institutional victims. "It is not

-an easy task for the parents to continue tc earn a living,

to attempt to retain their identity and important elements

of their culture, and to learn the political complexities of

trying to manipulate the white school board (p. 15).

Parents must be willing to put forth the effort to insure their children are in
an atmosphere where they feel free to learn and, therefore, feel free to
behave in appropriate, constructive ways.

The 1ndian Community also has a responsibility to Indian children -
and young people as regards both their education and their behavior. Tribal’
councils and leaders very often need to be actively involved with the educational
system that is responsible for educating the children of the tribe. Tribal
leaders can help the children learn what is expected of them as tribal members
and can help them better understand the role of the council and leaders in
tribal society. They can also help the children and young people understand
the value of their education to the tribe and to lndian people in general.

As McNickle (1965) said, "When leaders lose control, when the

elders lose the respect of the young, any society is in trouble" (p. 3). This
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féeling is taken even further by Shaman Chief Kitpou's translation of "The
Tribal Laws of the Children of Light': "The ruin of a tribe is generally pre-
ceded by a universal degeneracy of manners and a contempt for the Great
Sbir‘if"'(p. 3). The wisdom of these statements cannot be denied, and they
provide direction if we but choose to take it.
Community members are the greatest resource educators have in

" regard to langﬁage teaching and cultural coﬁcerﬁs. In addition, they serve
as models with whom Indian children can identify. Accofding to John-
Steiner (1975: p- 187), when thé school becomes a'pavrt of the community and
refleéts the flow of !ife of the community, it provides a more positive learning
experience fpr' the children. This can, in part, be achieved by'inviting
communfty membérs info the school in order to help provide an atmosphere
conducive to learning, one in which unmet emotional and psycﬁological needs
generally do not exist, thereby promoting positive behavior by Indian
childreh.

Appendix l\/ preéents a checklist of questions which par'.ents and
comrﬁl‘.lr.\it)" members can answer to discover their role in ena'bling lndign

/,
children to learn.

- Obviously, the children themselves .musﬂt take responsibility for
thg.ir‘béhavior; that is an atﬁtude that wé as adults mustI help the children
" learn. However, basically, Indian childr‘en who consistently misbehave
usually do so because their needs are not being met. It is the résponsibility
of'educato'r.'s, parents, community members, tribal leaders, and concerned
aduits to see that their needs are met, not by "catering' to them or "spéiling"
them, But by providing them with the opportunity to develop healthy values

‘and attitudes, by allowing them a safe, accepting, and relevant educational
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' setting where they feel free to be Indian and to learn, and by being honest
. with and respectful of them. By doing so, per‘ha‘lpsrwe will help insure that
when they take responsibility for their behavior, the consequences will be
_positive more often than negative.
- There are alternative schools where thé_ above suggestfons as well
as other ideas have been develobed and followed and which provide Indian
. chlldr'en with positive educational exper'lences. Zuni Pueblo has adopted an

alter'natnve learning program that pr‘ovudes an educatnonal option for Zum '
youth; Rough Rock Demonstration School and Rocky Boy's Elementary School
have made changes in the school System in order to more appropriately address
the needs of the lndién children they serve. Jim Davis (1977) explains some
of the philosobhy behind the chahge at Rocky Boy's:

In order to learn the skills demanded by a wider society,

the individual must first build on the skills of his immediate

environment while acknowledging and learning that respect

of ones [sic] self, of others and the values of honesty are

all part of the process. Therefore, reform of the educa—-

tional system at Rocky Boy's did not seek to totally ignore .

or totally modify the old system. They souight only to alter

" 1t so to meet the unique and individual differences of children

and adults (p. 5). ~
This is done at Rocky Boy's by equally emphasizing American and Chippewa-'
Cree cdltur'es, utilizing local resources, locally developing and designing
cur'r'iculum, feaching tribal str'uctui"e and values, opening the school to the
commumty, sensitizing the non-Indian staff to the local cultures, and being
flexible (Davis, 1977: p. 4).

Rough Rock Demonstration School has done much the same; the
school is communityvoriented with community members ard Indian parents

) involved and employed at the school. Culturally specific teaching materials

are 'developed and utilized; thus perpetuating respect for the Navajo culture

' aﬁd Iahgu_agé. “In addition, teaching staff make a number of home visits,



31

with the aid of an interpreter when necessary. Use of the Navajo language is
encouraged and taught, not only to the children but to non-speaking staff mem—
- bers as well (Conklin, 1969: pp.l3—10).
’ . At Zuni, an alternative learning program is in successful operation.
One of the basic philosophies of that program (Zuni Tribe, 1980) is that
"students do not drop out of anything if they are getting something out of it that
meets their needs and is satisfying to them--unless other life circumstances
demand more of their attention" (p. 13). In order to address the needs of the
Zuni young peopl_e, the program uses an individual approach whenever possible’
and emphasizes learning together rather than competitive learning as is usually
found in non-!Indian schools. The »program stresses holistic edﬁcation, striving
to involve the community, family, and frieﬁds of the student in his learning ex-
periences. Respect for the Zunl way of llfe is evidenced by the flexibility. of
the school calendar, which takes tmbal ceremonies into consideration. Appro-—
priate bel';avior' from the staff provides the students with positive role models,
| and‘the program Has as ohev pr;emise that "failure discourages people and
o lé;irning" (Zuni Tribe, 1980: pp. 9-15). ‘
" These are only three schools that not only have taken the steb§ to
provide meaningful learning expefiencés for the Indian students, but by so |
- doing have taken -away some of the pressures that may be causes for much of
the misBehavioE of Indfaﬁ students in noﬁ—lndian schools. Certainly there
,. F:ma.y stfll ‘be's;udent.s at these schbqls who misbehave; in that instance we must
look furtﬁer.ar;cj. sve"eA what needs they have that are not Being met. The school
- may nét be able‘tp address all of those needs, but hopefully the school, the

parents, and the community 'working together with the children can do so or

can find someone who can.




CONCLUS | ONS

Children usually misbehave for a reason. They have needs that

- ar*e not being met, and they behave as they do in order to draw attention to
- that fact. Punishmg chlldren and young people is one way of addr‘esssng mjs—
"',--.behavior‘, but unless the underlying cause is addressed, the seemingly nega-

- t|ve act|ons will contlnue. Therefore, this paper has taken a preventative

'posltion. Rather than simply describing new ways to punish children for

' .‘negative,behaviors s the approach here is to understand causes of such’

behaviors.

Indian children thrust into a school system which does not recog-

»ni‘ze, understand, or respect their culture and its vast difference from non-

~ Indian culture will experience many confusing and conflicting situations.

Their security and their very identity are threatened. It is not surprising,

"therefore, that they will act out their feelings. Educators, members of the

. Indian community, and Indian parents owe it to Indian children to assure that
Lo . : - & Lo

their educational'experiences are as positive, meaningful, and fruitful as

" posdible.

In order to do so, educators must make an effort to become knowl-—

edgeable of the culture of the Indian students they teach their attitudes must

change and become more pro-Indian, and more qual|f|ed lndian people must be

) invvo‘lvved-_withthe education of their tribe's children. Parents must provide

: vemployed at all levels in the educational system. Community members must

".prfowde traditional guidance to Il-ndnan-childr*en, and they must become actively

e th'éin ch'ildr'-en with the values and guidelines that support positive behavior,

[

-\"Y;-and they must be active not only in the classroom aspects of their children's

ucation, but ln the polltical aspects as well. Finally, the children must
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bé responsible for themselves. They must respect the tribe,. its leaders, the
e'lders‘, other community'members, their parents, and themse!ves. They-must

also remain respectful and in tune with the Creator, in their Indian way.

One final thought from "The Tribal Laws of the Children of Light"

(Shaman Chief Kitpou in translation):
)

If it be necessary to punish a child, do so in such a way
as to improve his strength or mind, but lay not your hand
on him, for you may damage the possession of your God,

hic gift of life to you {p. 3).
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APPENDIX l

ADMlNI STRATQR'S CHFfKL IST.

-1 Have I taken steps to insure that the staff are aware of the

o variety of cultures the chlldren they teach represent?

_.2 Have I approached representatlve members of each culture and
’ "asked thelr assvstance in providing for the cultural education of the staff?
3 Have 1 taken steps to "clean up" currlcular materials and
‘textbooks and to insure appropriate supplerr'ientary materijals which are cul-
A ‘tqrally specific? | |
4. Have | helped create an atmosphere .where individual and cultural
differences are appreciated and respected? | )
5. I-iave | provided staff the opportunity to dispel rriyths and fears
they might have regarding various cultures (for example, making a tour of» the
reservation and tribal offices—-—virith permission, of c0urse-—rnandatory for all
teachers/staff?
| " 6. Am | flexible enough to incorporate different teaching styles, -
methods of discipline, etc. , as necessary, into the educational structure?
7. Have | opened the school to community members in an effort to
involve them in the education of their children?
. 8. Am 1 receptive to the cultural differenc‘:es.reflected in feasts,
~ceremonies, a‘_nd so on, and'do 1 take these into consideration when planning
the school calendar? . | |
9.  Have ! provided an arena vi/hereby cultural events and programs
v:‘c'an ocenr on. the school gronnds?

10. Have ! opened myself to the community members and any questions/
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~‘criticisms they may have? Have | made myself available and visible?

“11. Have | made children, parents and community members welcome

s 7 o PR S - o N .. . . - .

in their school? - ' ' i

{
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APPENDIX |1 |
TEACHER'S CHECKLIST

e Am | knoWledgeable of and sensItit;e to the cultural backgrounds,
values, and 'radations of the chaldren?
| 2 | Am 1 able to respect the children, their cultures and backgrounds ’
. even if they are different from mune?
| | 3. Have | pnovuded the ehildren with a classroom atmosphere and
deeen that recognizes and respects thein cultures? -
4. Am 1 cognizant of differences in learning styles, and do | try
‘to nresent lessons accordingly?
'»5. Do | protﬁde eupport by focusing on "'good" Behavtors rather
~ than on "bad" I:Behavvi.ors?
| 6. D’o } do my best to snpp! ement the often inadequate or inappno-
-. priate curmcular materials with cul turally apor nr-uate materials? |
"+ 7. Have l been honest with the children and let them know when |
.don't understand something about their culture? Have | let the learning and.
| ‘teaching work both ways?
8. Do l invite the children to share their cultiire with others if
they so choese?
| . 9. Have I discarded stereotypes and supported each child's Qrowth
as an !naivfddal? \
10. Have. l made myself visible and available to the children, the
v’ "_parents ’ and the communlty, and have | made them welcome in the classroom?

. 11 . Have 1 made an effort to relate to, the children in a culturally

“acceptable manner?
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SR L APPENDIX 111
“s.lo .. ... .COLNSELOR'S CHECKLIST .,

o - ‘1 Have I become as knowledgeable of and sensutlve to the cultures
of the children’ as possuble?
| 2. Haye | recognized-that there are different behavioral norms,
.:i__ depending en 'cuita}*es/tnaditions » and that these norms may conflict with my
pensnnal vtews? |
| 3. "Hjave l attempted to utiliie non-standarct counseling-technibques
when appr‘opriate-.that is, techniqaes geared toward the individual student
and his culture, rather thar; "textbook techniques"? .
| 7A4. Do 1 make myself a\}ailable to students, parents, and community
members? | | |
| : 5 Am | respectful of traditional Indian heallng and "counsehng""
g 6. Am l aware of and able to deal with the i issues of lndnan youth
‘ g that may seem based in ethnuc differences?
| 7>. Am 1 helpful to staff members who need assistance in understand-
mg the behatnors of the lnd:an chlldren" .

8 Have 1 r*ecogmzed my personal cm.ltuml biases which may mter-

o .fer*e wnth my work wnth the chi ldren and been able to dlscard them, or at least

set them asnde, so the counseling relatlonshlp and my work wuth the students

T do not suffer?




 APPENDIX IV

'PARENTS'/COMMUNITY MEMBERS' CHECKLIST

R

_ : : i
o 1. Am I doing what | can to maintain open communication wuth the

‘ :'educators and counselors of my ch‘fldren" ’ i
| 2. Am l supnortlve of my children's education—~do | help them
understand the value of that educatnon”

i 3. Have | provided my children with an atrﬁoéphere/space where
they can study? B
4. Do | actively panticipa'te in my children’s education?
5~.. Do | recognizé that non-Indian educators will need my help t‘o
beédmé cqlturaily seﬁsftive to my chfldren, and do | provide that help?
| 5. Have | hélped my children understand that it is all right to ask
ques‘tfong in school? !
7. Have | made it clear to the educators that my children are not
. bto be subJected to stereotyplcal thinking, cultural degradation, |gnorance,
and racism on the behalf of the educators and/or curriculum materials? _ .

8. Dol help rﬁy children uriderstand that being Indian is very '

valuable and special, something to be: proud of? .

46
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