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experiences for each concept.
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Cathaleen Finley is ar aasociate professor in the
Department of Family Development at University of
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About The Program

"Decision Making' has becu developed as part of the project Choices &
Carecers, Free to Choose, a career development project for tribal girls.
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Fact Sheet

Decision Making — Unit for Girls

Choices and Careers
Free To Choose

5t - |

The unit on decision making skills is primarily for the purpose
of helping girls to have more control over what happens to them. A4
wise decision maker is better able to bring about the results that she
wants and to avoid those that suz does not want.

The unit is an attempt to have girls develop skills so they identify
decisions, set goals, find and use information, look at alternatives
or choices, and consider the consequences of choices.

Many of the learning experiences deal with topics such as require-
ments for high school graduation, different types of high school courses
and high school preparation for college.

The unit consists of Decision Making, Book II, (W3GM3) for girls 12
to 14 yvears old and Decision Making, Book III, (W3G03) for girls 15 to
13 years old.

About The Aathor

Cathaleen Finley is an #issociate professor in the
Department of Family Development, University of
Wisconsin—Extension. Amy Martin illustrated the
unit. '

About The Program

- "Decision Making'" has been developed as part of the project Choices &
Careers, Free to Choose, a career development project for tribal girls.
The project was developed with the assistance of tribal women in Wiscon-
sin and was funded with special needs funds from Extension Service—USDA.
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“DecisioN MAKING

Chief Joseph once said, "Let me be a free man . . . free to work,
free to trade where I choose, . . . free to talk and think and act for
" myself , . . ."

- Such freedom requires decision making. Skillful decision making

gives you greater freedom and control over your own life.

To be what you want to be means making decisions and more decisions.
There probably has not been a time when a young Indian woman has had as
many choices as you have today.

Today you have an unlimited number of careers

to choose from. More and more vocational schools,
college~, and universities are making an effort to
serve Native American students... There is money

in tue form of grants and schoi;fships, which means
that a young tribal woman can have the money she

needs for an education.

It was not like that in the past. Some Oneida
women who were born between 1889 and 1913 made the following comments
when they were interviewed about their 1ife. One woman indicated that she
didn't have many choices when she answered the questions, '"Was there
something that you wanted to be?"

"Well, I wanted to be a nurse, but I couldn't take
it because I couldn't stand the smell of the hospi-
tal, At that time, you know, you could emell ether
in the hospital. I went over there to work in the
hospital and I worked there for maybe three, four
days and I was so sick from working there that they
had to let me go because I couldn't take it.'"
"Was there any time in your life when you had a choice about what

you could do?" One woman replied:




your
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wife

"Well, ever since I went to school, I done what I
wanted to. I was gonna go, after I was through at
Tomah, to Flandreau, but at the time I was supposed
to go there my application had come back. They were
too full; I had to wait till next year, Then within
that time I got married and I didn't go on to school,
Otherwise, I was gonna take up nursing."
Some women said they wished they had more education. One said,
"] wished I'd have went to school."
"What would you have wanted to do?"

"Oh, I would have been some kind of--I always wanted
to be a nurse,"

"A nurse?"

"Um hmm, I always told my girls, 'When you go to school,
pick up some kind of training.'"

Another woman was asked, '"What would you like to have changed about

1ife?"

"Oh, I sure would like to have been more educated.
1 could have done so much more with my life, As
it is, it's just--I guess I'm what they call damned."
A different woman was asked, '"Do you wish you had more education?"
"0h, I could use it; it make me so mad a lot of
times, you know. Like today, I can't understand
lot of things."
A sezond woman was asked, "Do you wish you had more education?"
"Oh yeah, when it was too late."
"Why?"

"Well, if I'd have known anything, I'd have staysd
in school."

Otlier women talked about the need for young girls to get an educa-
today. One woman said, "It calls for more education. Even a house-

needs more education; there's so many things coming to the home that

has to be read and stuff like that."



Another woman was asked, '"How do you feel about young girls getting

an education today?"

"I think they really need it. /4 lot of them get
married and then get divorced in no time. Then
right away they gotta be self-gupporting. "

"What do you think about young girls getting an education?"

"That's the best thing you can get today, isn't that?
You can't do anything without that, even if you’re net
dumb. If you're not through with high school, then
that's gonna hold you back."

Values P

One thing that will affect the choice you make /f N\

is your set of values. A value is something that j{; d
{h
you consider to be very worthwhile and important, L )
Sometimes it is hard to know what you value. N\ 195
] w”
Your values may change as you grow older or - e
they could change because of the in- = i é K\% == -

fluence of your friends. Althcugh peogie

may talk a lot about what they ve.iue, the

way they act and what they choose may tell more gbont their values .than
what they say, |
~ {
Goais

One part of decision making is setting some goals for yourself.
Goals might be, I want to make the honor roll, or I want to take high
school courses that will help me study science in college, or I will
take #n advanced math course,

There is a difference setWeen a decision and the consequences of
a decision. A decision is choosing from several possibilities or alterna-
tives. A consequence is the result of your decision. For example, you

decide where to go to school or whom to marry, but the results of those

8




decisions are the consequences of what you decided. Skill in making
decisions will increase your chances of having the results or conse-
quences that you want.

Goog decision making begins with knowing your values and being able
to set goals for yourself. One high school senior knows that she values
helping other people. She thought.about that value when she decided
that she wanted to become a social worker. Becoming a social worker
is her long-range goal. But to reach that goal she needs to set some
short-range goals. One of those might be to go to a college that offers
a degree in social work. Another short-range goal would be to take
courses in high school that will help her in college.

A girl needs to know where she wants to go in order to get there.
Without the right courses in high school, without entering a college
that offers a degree in social work, the young woman mentioned above
would have difficuity becoming a social worker.

Collecting and using information is another part of decision making.

Decisions are based upon what you know as well as what you want.

[/
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What Are The Choices ¢

Once you know what decision needs to be made, the next step is to
list all the choices or possibilities that you know. Then make yOuréelf
another list of where you might learn about other possibilities. Gather-
ing and using information is a part of decision making. By using infor-
mation, you increase the number of choices that you have. When making
a decision, you might want to ask youfself these questions:

‘1. What is the decision that needs to be made?
2, By when does the decision need to be made?
3. What choices do you know about?

4. Where can you get information on other choices
or alternatives?

Don't forget that what you know about yourself and your own ex-
periences is a good source of information when making decisions. By
seeking information either by talking to others or by reading you can
probably learn about some new choices or possibilities.

Gatheri ng Lnformation
Gathering information is an important part of decision making. You
might want to think of gathering information as a four-step process.
1. What information do I already hLave?
2. What jnformation do I need?
3. Where can 1 get the information that I need?
4, What is the deadline for making the decigion?

One of the big decisions that a girl makes is choosing the courses
she takes in high school. The courses a person takes in high school help
determine what type of work she will be prepared to do in the future.

For example, thé:girl who takes mostly secretarial and bookkeeping courses

in high school will be ill prepared to study at a college or university.b

(5D
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High schools require that you.take certain courses and then allow
you to choose others, which are usually called electives. When select-
ing your electives, keep in mind what you might want to be doing in the
future. Work with a school counselor as you select your courses, but
you keep in mind your career goals.

Many colleges and universities have admission re-

quirements., A typical list of requirements for entering
a college or university is below:

Minimum Admission Requirements

Required: 3 years of Engiish
1 year of algebra
1 year of geometry
Two out of the following three are required:
2 years of foreign language
2 years of natural science
2 years of social science
Plus: 3 electives from academic subjects.
If you think you might want to go to a college
or nniversity, make sure that you take those courses.
Remember that your high school courses and grades
will be recorded on your high school transcript.

! Your grades and courses will determine if you are

prepared to go to a college of university. Keep your

options open and do your best! Don't close doors that

will be difficult to open later on.

Rtsk Takmg

) J
‘/Zi;fﬁ ~ Risk taking is another part of decision making.

Unless you do nothing at all, you make decisione, and with
each decision there is a certain amount of risk and uncertainty. There

are very few decisions“that you can make with certainty. That is, you

Q lui
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will know exactly what will happen as a result of the declsion, Most
decisions are made with some risk and uncertainty. But the amount of
risk varies, If you decide to make a choice by flipping a coin, you know
that you have a 50 percent chance of getting heads and a 50 percent
chance of getting tails.

‘People differ on how much of a risk they are wiiling to take,
Some people are willing to take a chance; others like to play it safe.
Sometimes people may say that you should be realistic about the decisions
you make. What they really may be saying is, Don't take big risks.

Then, too, emotions play a part in visk taking. Some people may
make a certain choice because they fear something or someone,

To make wise decisions, find out as much as you can about what
might happen as the result of each possible choice. One way to look at
each of the poasible choices is to think of the following:

Which cholice could lead to the most desirable
result, regardless of risk?

Which choice is most likely to avoid the worst
posaible result?

Which choice is the most likely to bring success,
without much risk?

Which choice has the least risk and the most de-
sirability? ,

The Results

Finally, when a person makes a decision, she must be

willirg to accept what happens because of the decision.
When she exercises power, freedom, and control in
making her decisions, she must be responsible

for what happens.
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Some Decisions

Following are some decisions that young women may need

to make. You may have no control over some decisions,
some decisions you may make without thinking, some you
may think about only a little bit, some you may think
about quite a bit but not study, and others you may
study either a littie bit or a lot.

Rank each of the following decisions using
the scaie below.
have no control over
give no thought to
think about a little bit
think about but don't study

study a little bit
study a lot

VP WN =
nunnnon

To go to bed at night

When and what to eat

To tell the truth

.To say nasty things about a friend behind her
back.

To use drugs

To smoke

What courses to take in *.igh school

To go to school every day

- . To do my homework

What carc¢er I want

To play basketball at the community building

What to do with my free time

To work at a part-~time job

To take part in extracurricular activities at
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Choices

Amy really enjoys art. She wants to take an art

course next year. She has one elective not committed
to subjects she absolutely has to take. However,
she wants to go to one of the state universities,
which requires that she take another year of
science. Amy's decision is what coufse to take
for that elective.

Amy decides to

She values

Math is Sara's least favorite squect.
However, she wants to attend a state univer-
sity. She knows she will need some math in
order to be prepared for her studies at a

state university,

Sara decides to

She values

11



Choosir\3 Courses

Barbara finds this sign on the bulletin hoard at school:
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Barbara feels a little nervous after readihg the gign. She isn't
sure she can answer yes to any of the questions., All she wants to do
is to sign up for courses. She didn't know it was such a big deal. .

1. What d6 you think Barbara already knows that could help her answer the
three questions? -

2. What more does Barbara need to know to help her choose courses so
she can graduate and be prepared to study for the career that she
wants? '

3. Where cen Barbara find the information that she needs?

12
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2Ix9=l 1 Work Sh%t For Courses

At this time my goals for a career are:

My schedule for high school courses:

Freshman Sophomore __Junjor Senior




Goals anc, Actions

Barbara. has seﬁ some goals for
_herself. What things do you think
she needs to do fo achieve the
goals? You might want to make

up some other goals for her.

She Needs Toﬁ‘

I want to make five new
friends this semester.

I want to be on the honor
roll this semester.

I want to be prepared to
attend a state university.

. I want to have an interest-
ing job when I am 25.

I do not want to get mar-
ried before I am. 25.




An Alternative

Jane is'graduating from high school. How

many choices does she have? For example,
going to vocational school or getting a

job. .List as many as you can. Tken
go back and list why some might
be desirable or undesirable

choices. B .éﬁl

o . o

. . y : Why : )
Choices . . Desirable ' ndesirable l




Facts About Me

FACTS ABOUT SCHOOL

1. Which courses do you enjoy most?

2. Which courses do you enjoy least?

3. Which way do you learn best,
by reading, by writing, or

by discussing?

4, How well do you organize your time and use your time for homework?

S. In which courses do you earn the best grades?

6. In which courses do you earn the poorest grades?




7. What do you know about the results of any school tests which you may

have taken?

FACTS ABOUT COMMUNITY WORK
1. What activities have you enjoyed the most? (Like musical groups,

athletic teams)

2. ‘What activites have yoﬁ enjoyed the least?

3. What jobs have you enjoyed the
most? o

4. What jobs have you enjoyed
the least?

1L




FACTS ABOUT YQURSELF

1. What things do you like to do by

S

yourself? (Like reading,

drawing, hiking, étc.)

‘\\n‘\
1“\\_\, ‘ ’
2, What new things would you ' '\\ (\
. 9 \\\\ . LS
like to.learn to do? “th\

3. What are some of your important plans and goals?

For This Year For the Future

18
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Risk laking
Sally needs to decide if she is to take
& sciecnce course or a typing course. She wants
to enter college when she graduates from high
school. She thinks she wants to enter a health

profession. She knows that the science course

is difficult and that the teacher is really

tough., She has not had any typing and thinks
that being able to type her college papers would be helpful,
Her goal is to be well prepared for college and to raise her grade

average,

What would be the risks and uncertainties involved in taking the science

course?

What would be the risks and uncertainties involved in taking the typing

course?

What should her choice be? Why?




Margaret’s Critical Pecision

Put yourself in Margaret's place. You are in the

ninth grade. You need an A in history in order to make
the honor roll. Your teacher has said that your term

paper will determine whether or not you get an A. It
is due Friday morning and you have only begun to work
on it. it is now Monday and you find that you also

have an English test on Friday, which is important
if you are to get a good grade in English.

Thursday night is basketball practice at the

community building. You have agreed to baby-sit
on Tuesday night. Wenesday night is your favorite

TV night. You wonder how you will get your

-history paper written and study for your English

Nz
ig Z test.
¢

Margaret realizes she must plan her time. Her
goals are to get an A in history, to get at least
a B on her English test, and not to back out on her
aggreement to baby-sit, With four days to go, how

should Margaret plan her time?

On the schedule below, fill in how Margaret

might spend each 'free" hour. She may change any of \

In the four ddays she has about 20 hours to spend. She wants to:

her obligations except for the paper and the test.

write the history paper,

study English,



study math,

practice basketball,
baby-sit,

watch TV, and

help around the house.

Make a schedule for Margaret's free time.

MARGARET'S SCHEDULE

Monéaj Tuesday" ’Wedhesday'

Supper and dishes




A Plan ForYourself

Try putting yourself, with your
own feelings and goals, into a
situation similar to Margaret's,

Choose some goal that should be

reached by a certain date.

one that you actually mnst reach

or one that might be likely in

the future,

Use

A
//4 /

What is your goal or what are your goals?

What are your conflicting choices?

studying,)

(Like going to a basketball game or

What is your schedule?

Sundav_

Monday |

Tuesday

L_Wednesday

Thursdax

Friday

Sgturdax

21:Q7




Makir\_g A Choioz.

Karen really enjoyed her school work in junior high

school and earned good grades. She would like very much
to go to college. Now she needs to think of what courses
she wants to take in ninth grade, She.knows that chances
are great that she will work when she finishes high

—= 8chool. Most of all Karen wants to be prepared to

s

== hold a job so éhe can earn a living. She knows that

a number of girls from her community drop out of high
school, partly because they get poor grades. She also
knows that very few young women from her community have graduated from
college., She is trying to decide ‘if she should take college preparatory
classes like math, science, and soc*al studies of 1f she should take some
vocational subjects like typing and booking. .She'has heard‘that it is

easier to get good grades in vocational type subjects.

How does Karen decide?

Which choice is most likely to lead to the most desirable results?

Which choice is most likely to avoid the worst possible results?

Which choice is most likely to bring success without much risk?

Wﬁich ctoice has the most risk involved?

23
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DecisioN MAKING

Chief Joseph once said, "Let me be a free man . . . free to work,
free to ﬁrade where I choose, . . . free to talk and think and act for
myself ., . ., ."

Such freedom requires decision making. Skillful decision making
gives you greater freedom and control over your own‘life.

To be what you want to be means making decisions and more decisions.
There probably has not been a time when a young Indian woman has had as
many choices as you have today.

Today you have an unlimited number of careers

to choose from., More and more vocational schools,
colleges, and universities are making an effort to
serve Native American students., There 18 money

in the form of grants and scholarships, which means
that a young tribal woman can have the money she
needs for an education.

It was not like that in the past. Some Oneida
women who wére born between 1889 and 1913 made the following comment:
when they were interviewed about their life. One woman indicated that she
didn't have many choices when she answered the questions, ''Was there
something that you wanted tc be?"

"Well, I wanted to be a nurse, but [ couldn't take

it because I couldn't stand the smell of the hospl-
tal. At that time, you know, you could smell ether

- in the hospital. I went over there to work in the
hospital and I worked there for maybe three, four
- days and I was so sick from working there that they
. had to let me go because I couldn't take it."
© "Jas there any time in your 1life when you had a choice about what

you could do?" One woman replied:

51
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"Well, ever since I went to school, I done what I
wanted to. I was gonna go, after I was through at
Tomah, to Flandreau, but at the time I was supposed
to go there my application had come back. They were
t.. S111; I had to wait till next year. Then within
that time I got married and I didn't go on to school.
Otherwise, I was gonnz take up nursing.”

Some women said they wished they had more education. One said,
"I wished I'd have went to school."
"What would you have wanted to do?"

"Oh, I would have been some kind of--1 always wanted
to be a nurse."

"A nurse?"

"Um hmm, I always told my girls, 'When you go to school,
pick up some kind of training.'" '

Another woman was asked, 'What would you like to have changed about
11 fe?" :
"Oh, I sure would like to :have been more educated.
I could have done 80 much more with my life. As
it is, it's just--I guess I'm what they call damned."
A different woman was asked, "Do you wish you had more education?"
"Oh, I could use it; it make me so mad a lot of
times, you know. Like today, I can't understand
lot of things."
A second woman was asked, "'Do you wish you had more educationf?"
“"Oh yeah, when it was too late.”

"Why?"

"Well, if 1'd have known anything, I'd have stayed
in school."” '

Other women talked about the need for young girls to get an educa~
today. One woman said, "It calls for more education. Even a house-

needs more education; there's so many things coming to the home that

has to be read and stuff like that,"

-
-t



Another woman was asked, "How do you feel about young girls getting
an education today?"

"I think they really need it. A lot of them get
married and then get divorced in no time. Then
right away they gotta be self-supporting."

"What do you think about young girls getting an education?"

"That's the best thing you can get today, isn't that?
You can't do anything without that, even if you're not
dumb, If you're not through with high school, then
that's gonna hold you back."

Values -

One thing that will affect the choice you make

is your set of values. A value is something that
you consider to be very worthwhile and important.
Sometimes it is hard to know what you value.
Your values may change as you grow older or
they could change because of the in-

fluence of your friends. Although people

may talk a lot about what they value, the

way they act and what they choose may tell more about their values than
what they sav.

~

Goals - '

One part of decision making is setting some goals for yourself.
Goals might be, I want to make the honor roll, or I want to take high
school courses that will help me study science in college, or I will
take an advanced math course.

There is a difference between a decision and the consequences of
a decision. A decision is choosing from several possibilities or aite;na-
tives. A consequence is the resﬁlt of your decision. For example, you

decide where to go to school or whom to marry, but the results of those
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decisions are the consequences of what you decided. Skill in making
decisions will increase your chances of having the results or conse-
quences that you want.

Good decision making begins with knowing yoqr values and being able
to set goals for youréelf. One high school senior knows that she values
helping other people. She thought about that value when she decided
that she wanted to become a social worker{ Becoming a social worker
is her long-range goal. But to reach that gcal she needs to set some
short-range goals. One of those gight be to go to a college that offers
a degree in social work. Another short-range goal would be to take
courses in high school that will help her in college.

A girl needs to know where she wants to go in order to get there.
Without the right courses in high school, without entering a college
that offérs a degree in social work, the young woman mentioned above
would have difficulty becoming a social worker.

Collecting and using information is another part of decision making.

Decisions are based upon what you know as well as what you want.

i
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What Are The Choices ¢

Once you know what decision needs to be made, the next step is to
list all the choices or possibilities that you know. Then make yourself
another list of where you might learn about other possibilities. Gather-
.ing and using information is a pért of decision making., By using infor-
mation, you increase the number of choices that you have, When making
a decision, you might want to ask yourself these questions:

1. What is the decision that needs to be made?
2. By when does the decision need to be made?
3. What choices do you know about?

4. Where can you get information on other choices
or alternatives?

Don't fprget that what you know about.yourself and your own ex-
periences is a good source of information when making decisions. By
seeking information either by talking to others or by reading you can
probably learn about some néw choices or possibilities,

Gathering Information
Gathering information is an important part of decision making. You
might want to think of gathering information as a four-step process,
1. What information do I already have?
2. What information do I need?
3. Where can I get the information that I need?
4, What is the deadline for making the decision?

One of the big decisions that a girl makes is choosing the courses
she takes in high school., The courses a person takes in high school help
determine what type of work she will be prepared to do in the future.

For example; the girl who takes mostly secretarial anq bookkeepiqg courses

in high school will be ill prepared tc study at a college or university.
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High schools require that you take certain courses and then allow
yoﬁ to choose others, which are usually called electives. 'ﬁﬁén select-.
ing your electives,'keep in mind what you miéht want to be doing in the ,
future. Work with a school counselor as you select your courses, but
you keep in mind your career goals.

Many colleges and universities have admission re-

quirements. A typical list of requirements for entering

E~ a college or university is below:

Minimum Admission Requirements

Required: 3 years of English
1 year of algebra
1 year of geometry

Two out of the following three are required:

2 years of foreign language
2 years of natural, science
2 years of social science

///// Plus: 3 eleztives from academic subjects.

1If you think you might want to go to a college

or university, make sure that you take those courses.

—————

Remember that your high school courses and grades

will be recorded on your high school transcript.

\ Your grades and courses will determine if you are

prepared to go to a college or university. Keep your

options open and do your best! Don't close doors that

will be difficult to open later on.

Risk Taking

/| )
%Jg/\ - Risk taking is another part of decision making.
\\; Unless you do nothing at all, you make decisions, and with

each decision there is a certain amount of risk and uncertainty. There

are very few decisions that you can make with certainty. That is, you
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will know exactly what will happén as a8 result of the decision., Most
decisions are made with some risk and uncertainty. But the amount of
risk varies; If you decide to make a choice by flipping a coin, you know
that you have a 50 percent chance of getting heads and a 50 percent
chance of getting tails.

People differ on how much of a risk they are willing to take.
Some people are willing to take a chance; others like to play it safe.
Sometimes people may say tbat you should be realistic about the decisions
you make. What they really may be saying is, Don't take big risks.

Then,.too, emotions play a part in risk taking. Some people may
make a certain choice because they fear something or someone.

To make wise decisions, find out as much as you can about what
might happen as the result of each possible choice., One way to look at
each of the possible choices is to think of the following:

Which choice could le:: to the most desirable
result, regardless of risk?

Which choice is moét likely to avoid the worst
possible result?

Which choice is the most likely to bring success,
without much risk?

Which choice has the least risk and the most de-
gsirability?

The Kesults

Finally, when a person makes a decision, she must be

willing to accept what happens because of the decision.
When she exercises power, freedom, and control in
making her decisions, she must be responsible

for what happens.

3
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Critical Decisions

Mary is now 21 years old. She is out of a job,

not going to school, a mother of a one-year-old
child, and living with her parénts.

Mary did not graduate from high school.
She made A's and B's in junior high school
and D's and F's in the tenth grade.

. S
This happened because she didn't Jﬂﬁ///’<~\\\\

turn in her assignments, and she --7id
|

was absent a lot. Feeling Y AN
o j

discouraged, she drobped out at \',\__/'.:(

L N

the beginning of her ‘junior year

in high school. When she stayed home, she read a 1lot.
Her home life was chaotic. There were lots of fights

with her father, She moved to the city and worked off and on at odd jobs.

She then moved back home with her child.

1. Of the decisions that Mary made, which affected her the most?

2. How did her choices affect her 1ife?

3. If Mary came to you and asked, "What could I have done so0 T wouldn't

be in this situation," what would you say?

f‘.
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A Decision Agmt'

Sometimé; people pay other people to make deci-
>
nq?agéF:\- sions for them. For example, when people are sick
\/_, ‘T~ they have a doctor advise them, or when they want
ﬁ%yg - legal advice they see an attorney, or when a community
' *_\ : builds a community building, an architect is con-
! | | sulted. Pretend that there
is a new kind of expert.
She is a peréon to whom
one goes for decision mak-

ing. How would you use a

decision maker?

Your community has a limited number of decision makers. You can

AN
!
',) |

Pretend that your community requires you to assign all decisions in

your life, except three, to a decision maker, Which three would they be?
S

,\‘
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Choices

Amy really enjoys art. She wants to take an art

course next year. She has one elective not committed
to subjects she absolutely has to take. lowever,
she wants to go to one of the state universities,
which requires that she take another year of
science. Amy's decision is what course to take
for that elective.

Amy decides to

She values

Math is Sara’'s least favorite subject.
However, she wants to attend a state univer-
sity. She knows she will need some math in
order to be prepared for her studies at a

state university.

Sara decides to

She values

12
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Choosing Courses

Barbara finds this sign on the bulletin board at school:

I TILLL LA L1 Tl G L 7 270

Y73
.’.//_’.-J

’
/7.
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<?fU\DUA11%y

Yes[1 Nold
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ATTENM]

e ————
DO \Jou KNow WHICTTY
COURSES ARE NEEDED

2R D7 )
THFILH 700770 7

H7i570%
THLTALA

'L LT TTLLT T IHA K,

Barbara feels a little nervous after reading the »ign, She ign't
sure she can answer yes to anybof the questions. All she wants to do

is to sign vp for courses. She didn't know it was such a big deal.

1, what do you think Barbara already knows that could help her answer the
thr.:e questions?

2. What more does Barbara need to know to help her choose courses so
she can graduate and be prepared to study for the career that rhe
) wants?

. 3. Where can Barbara find the information that she needs?

13
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Work Sheet For Courses

My schedule for high school courses:

Freshman Sophomore Junior Senior




Decisions and Choices

Martha, a junior in high school, has never

thought much about what she wants to do after
college, She has recently become interested.
in going to college, but she discovers that
she doesn't have many of the academic

credits that colleges seem Eo require,

She has taken a lot of secretarial
courses but has really skimped on

math and science, What can she do?

1. What does she need to decide?

2, What choices might she already know about?

3. Where could she go to find out new choices?

The next step is to add the now unknown choices to her list.

15



A Decision About Courses

Monica cannot take French, algebra, and

a typing course next semester and still

take courses that are required, She

six subjects, and English, social

"”—”,_,——” studies, science, and physical education

are required. Monica is making out her class request

sheet, which is due in two days. She feels that she has to make a big

decision because she wants to be prepared to go to college, She really
likes music¢ but would like to take typing so she can type heir school

papers. She thinks she would like to be a teacher but is not sure.

1. What are the facts of Monica's case?

2. What are her choilces?

3. Where can she get more information?




Is Information Important?

Gathering and using information is an important part

of the decision-making process. Yet people make mis-

takes when gathering and using information. Follow-
ing are some mistakes that people make and some
examples of each. After each example list the
possible consequences of th= mistake. "Then
you and other girls in your grouﬁ think up

some other examples of the mistake.

MISTAKE: Not making a choice, because
the choice is not known to the

decision maker.

Decision A:
A atudeﬂt does not apply for a scholarship because she does not
know it exists.

Possible consequences:

Decision B:

A woman pays $100 for a coat because she
does not know the coat is on,K sale at the
store next door for $60. / .

- Possible consequences:

[N
..I
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Decision C: Your example.

Possible consequences:

Decision D: Your example.

Possible consequences:

MISTAKE: Making a decision without knowing the possible results of the

decision.

Decision A:

A young woman starts using drugs without knowing the possible ef-
fects.

Possible consequences:

Decision B:

A young woman chooses all typing and

bookkeeping courses as electives in high

school.

Possible consequences:

18 AS




Decision C: Your example.

Possible consequences:

Decision D: Your example.

Possible consequences:

MISTAKE: Misinterpreting, underestimating, or overestimating the im-

portance of information.

Decision A:
Martha Brown misses a party she really wanted to go to because she
heard a rumor that it had been canceled.

Possible consequences:

Decision B:

Sally White believes that the bus for the basketball ghme won't
leave on time, so she arrives 30 minutes late.

Possible consequences:

19



Decision C: Your example,

Possible consequences:

Decision D: Your example.

Possible consequences:

MISTAKE: Collecting useless or unnecessary information,

Decision A: T
Connie Doe uses a book written in 1950 to learn about new careers in
science.

Possible consequences:

Decision B: Your example.

Possible consequences:

20




- | How Well Do I See ?

A.
B.
w ) :
Which is the longer line?
A, B, __They are fhe same length.

What do the lines tell you about how one sees things?

.21




Views and Feelings Affect a Fact

It 1s a known fact that cigarette smoking is dangerous to your

health., How do you think each of the following people might react to

this information?

1. The president of a large tobacco

company ?

2. A 10-year-old child?

3. A person who has never smoked?

4, A woman who smokes two packs a day?

5. A girl whose mother has just died of lung cancer?

6. A woman who has done research on the effect of cigarette smoking?

7. An occasional pipe smoker?

22




What Is Importanb Information ?

Betty is an average student. She is very close to her family.

BETTY

She really fears failure. She does not make friends easily, She

doesn't want to move very far from her reservation,

BONNIE
Bonnie is an average student., She wants to spend her 1life helping
others. She would like to live and work on her own reservation some day.

She enjoys spending time with people and has lots of friends.

FRANCES

Frances gets above average grades in high school. She plans to go
to college. She feels it is important to make money. She would like to

develop a business on her reservation.

On the basis of these personal sketches, check which information each girl
might consider useful and important when choosing a college. Also check

what informati  would be helpful to you.

“BETTY FRANCES

| BONNIE N

INFORMATICN

National statistics show that
most students attend college
fnear their home.

University Big State has a po-
i licy of open admission for minor-
ity students to help them succeed.

ll The US Census report says college
fllgraduates earn more money than
j nongraduates.

College catalogs list the majors
_which colleges offer.

College catalogs give information
Mol the size of student population, |

23



Now consider which of the following pieces of information would be useful

in choosing a career for both the three girls and yourself,

" INFORMATION

BThe field of social service pro-
filvides many opportunities for
Bhelping others,

MThe job a person prepares for
may be obsolete in the future.

B Opportunities for careers in
§education are no longer in
igreat supply.

Certain jobs are available in
Mspecific geographic locations.

i Careers in the business field
fmay lead to very high incomes.

Some careers require six to
eight years of education beyond
Ahigh school.

jWorking alone, rather than with
jother people, is characteristic
f certain jobs -

2% o4



Decisions and Situations

What does each of thg following situations have to do with
values, |
goals,
inforration,
choices, and

risk taking?

Counselors sometimes advise students to be "realistic! about their

plans for the future. What.does this mean in terms of the following ?
Values:

Goals:

Information:

Choices:

Risk Taking:

Sandra decides to drop out of high

schocl in her junior year. What does

N this say about the following?
f H y
2 Values:
—~ X e
@ Goals:

—

&1
1
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Information:
Choices:

Risk Taking:

Betsy takes courses tuat are required for high school graduation but

doesn't give any thought to preparing for a career. What might this

mean in terms of the following?

Values:

Goals: ' .

Informat ion: '
Choices: .

Risk Taking:

Susan gets by with passing grades, but most of
her attention is focuied upon boys. Does that say

anvthing about the following?

Values:
Goals:
Information:
Choices:
Risk Taking: . 5}{}
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Sally couild excel in her high school
studies, but she finds it easier to get .

by with as little effort as possible,

What does that mean in terms of the

following?

Values:

Goals:

Information:
Choices:

Risk Taking:

TN
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TF You Decide, What Wil Happzn?

Think about and then write down what the results might be if you made

the following choices,

'To go to college.

go to vocational school.

work in a factory.

join the military.

live on welfare.

8 To remain unmarried.

! To get married next month,

To quit high school,

24
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Mona
Mona looked out the windows of the twenty-third floor plush

law office where she was about to be interviewed for an important

position with a high-ranked law firm. Mona thought about how
she had left her reservation, and gone on to college and then
{éy/- to law school.
After working three years for a law firm in the
state capital, she now had a chance to advance herself
both professionally and financially in this new job. As she
' thought about what had happened to her, she felt a bit uncom-
; fortable. She thought about the many times she had promised
herself that, when the time came, she would go back and work
for her tribe. As a lawyer she knew that there was a éreat
: deal she could do. Even though she sent money to her family,
ﬁz:::f she knew she could be doing more.
If she took this job, she would be far rgmoved from her home area.
She was torn. Should she take this job or go home?
What decisions do you think Mona had to make to reach this point in

her 1life?
What are Mona's choices now?
What do you think Mona valu::8?
Arg,her values in conflict?
What new information might be helpful to Mona before she makes a decision?
What do you think Mona decides? Why?

c9
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Choosing aCollege -

[ [

i

Y] T ee——SBCIENCE—
== £

’ e }a "_' .

/, P

Pretend that you are a high school senior and are trying to decide what
college to attend. Once you know your reasons for wanting to go to college,
you need to figure out which college can best suit those reasons.

You have lots of choices. There are over 2700 colleges in this country.
Obviously you will not want to consider them all, but don't limit your choices

to only a very few,

What are your goals for college?

Following are some characteristics of college that you might want to

consider. Keeping in mind your goals, rank the characteristics according to

their importance to you. You might want to add some characteristics of your

own.
Location (Where: )

Type (Two- or four-year college )
A program for Native American students

The majors that are offered

Student activities

On-campus housing

o
D




Size of student population

Cost of a year of college

What are the characteristics that you ranked as the tcp three important to you?

What colleges do you know of that have the characteristics that are important
to you?

How can you find other information about colleges with the characteristics
that you want? |

To whom can you talk?

What can you read?

61
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Decision Making — Unit for Girls

freedom and control over their lives.

cﬂﬂeO" Skillful decision makers have greater

Objective

Girls will understand decision making.
Background Information

Decision making is practiced by every girl and woman every day of
her life. But because it is such a common act, it is given little
attention until someone needs to make a big decision or one that can
have long-lasting effects. A person does not often think of decision
making as a gkill. Hopefully, the learning experiences that follow
will help girls develop skills in decision making.

What is decision making? It is choosing between two or more choices,
alternatives, or possibilities. The girl who is a skillful decision
maker is likely to have more freedom in her life, because she is likely
to discover or create more choices. She also is likely to have more
control over her life, because she can reduce the degree of uncertainty
in her life. By consciously making decisions for herself, a girl can
limit the degree to which chance or other people determine her future.

Learning Experiences

For Girls 12 to 14 and 15 to 18 Years 0Old

1. Explain to the girls that decision making is a personal matter
and the ''correct" or "best" decision is correct or best only for
the person who is making the decision.

2. If the girls wish, have them share some deciq{ons they have made

and how they went about this.




For Girls 12 to 14 Years 0ld

1. Have the girls complete the activity ''Some Decisions'" on page 9 of
Book II. Have the girls discuss how they rated the decisions. Be
sure to discuss those which they rated as not being under their
control. 1Is this really true? 1If the girls rank some items dif-
ferently, it may be because of different circumstances. For
example, choices about eating usually require little decision
making, but a special méal-or a meal for someone who is 111 mzy

require more thought.

For Girls 15 to 18 Years 0ld

1. Have the girls read the story 'Critical Decisions" on page 9 of
Book III. Have the girls discuss the questions which are included
in the activity.

2. Have the girls complete the activity "A Decision Agent" on page 10
of Book III. Have the girls discuss their answers. Point out to
the girls that when people let others make decisions for them,
they are likely to give up some of the freedom and some of the

control that they should have.

cﬂﬂlﬂ'i Values influence decision making.

Objective

Girla will understand the role that values play in decisicn making.

Background information

A value is something a person prizes, cherishes, or considers im-

portant. Values define the uniqueness of each person. Values deter-

mine what is satisfying to a person.

C4a



It is important to remember that there are no right or wrong
values. The girls in the group may have different values, but this
doesn't mean that personal values shouldn't be respected. A girl can
judge values only for herself.

If a girl knows her own values, she is better able to decide what
she wants to do and then to plan accordingly. Keep in mind that each
person's identity is unique. This is partly because of what she values.
Along with values, a person's goals influence the type of decision she

.makes. The learning experiences on values which are in the unit "Your
Money'" may be used as part of this unit.
Learning Experiences

For Girls 12 to 14 and 15 to 18 Years 0ld

1. Ask the girls, "What kind of decisions can be made without thinking
about one's vélues?" Really, it is hard to think of decisions that
don't relate to values. True, some decisions are routine, but such
a routine-decision as getting up on time to catch the school bus is
related to values.

2. Ask the girls how each of the following decisions involves a person's
valuesy:

Choice of a career.
Choice of a college.
Choice of a marriage partner.

3. Have the girls look at the page of headlines on page 10 of Book II
and on page 11 of Book III. What do the girls think the headlines
say about the values of this country? Remember how one acts is more
indicative of values than what one says.

Ask the girls these questions about the headlines:

If equality for all i1s an American value, why
are there headlines about equality in credit?

Cx
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If quality education is a value, why is there
busing of students or trouble about busing?

If quality education is a value, why is there
trouble with teachers' salaries?

Where do we stand on valuing natural resources?

If good health is a value, why do we have un-
vaccinated children?

Point out to the girls that values can be in conflict.

W Information influences decision making. i

Objective

Girls will understand the role that information plays in decision

making.
Background lisomation

Learning to find information and then deciding the usefulness of
that information is part of decision making.

The more alternatives or possibilities a girl has when making a
decision, the greater her freedom of choice. Finding information for
making choices and determining the truthfulness of this ;nformation is
an important part of the decision-making process. A friend who hopes
for a certain decision may slant the information she gives, or a sales-
person may exaggerate the facts. Considering the source and possible
bias of information is useful wheﬁ making decisions.

Learnisg Exporiences

For Girls 12 to 14 and 15 to 18 Years 0l1d

1. Have the girls discuss '""Choices" on page 1l of Book II and on page
12 of Book III. The stories should help the girls relate a deci-

sion to a specific value, The stories also show how values can

Co



conflict, which makes decision making more difficult. You might

ask the girls to write a similar story, have them exchange the
stories, and discuss‘them.
2. Following are the course reqdiremehts for a student for entering
the University of Wisconsin-Madison. Many colleges and universities
have similar requirements. Make a special effort to have the girls
understand these requirements, so they can plan their courses ac-

cordingly.,

Minimum Admission Requirements

3 years of English
1 year of algebra
1 year of geometry

Required:

Two out of the following three are required:

2 years of foreign language
2 years of natural 7cience
2 years of social studies

Plus:

3 electives from academic subjects

Have the girls complete the activity 'Choosing Courses" on page 12

of Book II and on page 13 of Book III.

for getting more information:

People to Talk To:

Parents

Counselors

Home and school coordinators

Friends

Teachers

Relatives

People in the community who have
gone to college or vocational
school

Things to Do:

Get a part-time job

Volunteer for service in an
activity that can provide
some job experience

Following are some ideas

Things to Read:

College catalogs

Occupational guides, such as the
Handbook of Job -Facts

Want ads in large city newspapers

Things to Think About:

What activities one really enjoys

What school subjects one likes
and dislikes

Short-range goals

Long-range goals

1§
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Explain to the girls the four steps in gathering information:
a. Recognizing what information one already has.

b. Recognizing what new information one ﬁeeds.

c. Recognizing where one can get the information she needs.
d. Recognizing the deadline for making the decision.

Explain to the girls the requirements for high school graduation

from their local high school in terms of both credits and courses.

It is extremely important for students to know what courses and
the number of credits their high school requires for graduation.
This differs from one school to another. However, the typical
requirements for graduation in terms of courses are:

or 4 years of English

or 4 years of physical education

or 4 years of social studies

or 2 years of mathematics
or 2 years of science

== W W

Check the specific requirements for the school or schools that

girls in your group attend. You can obtain this information from
the home and school coordinator or other school counselors. Find
out about both course requirements and credit requirements. Also,

check to see how many electives they may take.

A girl's choice of electives will be determined by her interests,
her abilities, and what type of career she wants. In general, a:
girl has a choice of three plans in choosing her electives. She
may select a college preparatory schedule, a noncollege prepara-

tory schedule, or possibly a mixture of the two. - -

The decision making on course selection ia important for any girl. '

A girl will have difficulty with college work if she takes only

C8
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recretarial and bookkeeping courses. On the other hand, the girl
who does not plan on going to college may want to develop some
vocational skills in high school. Remind the girls of the im-
portance of keeping their options open.

6. Have the girls complete the 'Work Sheet for Courses" on page 13

of Book II and ': page 14 of Book III.

For the question, "At this time my goals for a career are," the
giris might answer, To take high schooi . urses so I can do col-
lege work or To be prepared for either vocational school or college

or To go to vocational school.

So that the giris can complete their class schedule, have a 1list
of courses (both required and elective) available for them to work
with. You could do this with a flip chart or a few handwritten

or typed lists.

If the girls have trouble completing the schedule, you might invite
a8 school counselor to meet with the group or refer the girls to
their school counselor. The girls cglould look at their schedules
as tentative until they check them with a school counselor, but
caution the girls to keep their long-range goals for a career in

mind when selecting high school subjects.

For Girls 12 to 14 Years 0Old

1. Have the girls complete either individually or in grcups of three
or four the "Goals and Action" activity on page 14 of Book II.
Point out to the girls that these goals are only some examples
and that they can write some of their own. Discusz with the girls

that one of the steps in decision making is to set goais. Follow-

M
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‘ing that, a person can plan a course of action.

Have the girls complete the activity "An Alternative' on page 15 of
Book II. See who has the longest list. Have the girls share their
1list of alternatives. Here are some possibilities:

a. Be an apprentice.

b. Attend a college or university.

c. Work full time,

d. Attend a vocational or technical school.

e. Get married.

f. Join the military.

g. Work part time and go to school part time.

h. Just bum around.

Next have the girls discuss what they think is desirable or unde-
sirable about each alternative.

Have the girls complete '"Facts About Me'" on page 16-18 of Book II.
This activity can help girls think about personal informetion chat
should be considered when making decisions. It can also help them
in planning their high school courses. Point out to students that
one of the most valuable sources of information that they have
when making personal decisions is what they know about themselves
and their own experiences. Stress that the information on this

sheet is confidential and for the girls’ own use. Do not ask the

girls to discuss this unless they really want to.

For Girls 15 to 18 Years 0Qld

1.

Have the girls comp:ivic the gctivity "Decisions and Choices' on

page 15 of Book III.

The choice a girl makes when selecting courses is important. Have
the girls look at the case study "A Decision About Courses' on

page 16 of‘Book I1I, and list the facts that Monica has to work with.

Facts: a. Monica needs a college preparatory course if she is
goin~ to a college or university.
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b, She can take six courses.
c. She had four required courses: English, social
studies, science, and physical education.

d. She can take two electives.

e. She likes music.

f. Typing would be a useful skill.
Ask the girls to list all the possible alternatives, The alterna-
tives might include:

Drop chorus because it is not needed for college.
Take chorus because one should do some things that
are fun.

Drop French because she speaks her tribal tongue.
Drop typing because she isn't going to be a secre-
tary.

Take typing because it is a useful skill.

Drop typing and take it later on.
She could get more information from the following. You and the
girls in your group probably know of other resources.

Her parents.

Her older brothers and sisters.

People in the community who are college students.

Home and school coordinators. -

A school counselor.
Point out that girls need to start making these kinds of decisions
when they are freshman, not when they are seniors.

3. Have the girls complete the activity "Is Information Important?" on
pages 17-20 of Book III. This activity should show that the four
types of mistakes when gathering information are common and show up
in both big and little decisions. Hopefully, from the activity
girls will learn that a person can avoid or minimize such mis:takes
and that it is to their advantage to minimize such mistakes.

4, Ask the girls to look at lines A and B in the activity "How Well Do |
I See" on page 21 of Book III. Ask them which line is longer. (They
are both the same length.) Point out to the girls that how one sees

information is sometimes changed by the ways the facts are presented

or by the person'z way of looking at the facts. You might ask
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girls to discuss how TV advertising works to sell products. How
do the ads present information; is it factual or does the informa-
tion become persoral and emotional?

5. Bave the girls complete the activity '"Views and Feelings A/ ect a
Fact" on page 22 of Boﬁk III. Then have them share their answers.
Point out how one's own blases, beliefs, actions, and habits can
affect or cloud the facts. Keep in mind that decisions are affect-
ed by a person's values but that good decision making requires
using information. A good decision maker uses her feelings, values,

and emotions to make choices, but she wants to avoid her own

biases when looking at information.

6. Have the girls complete '"Wnat Is Important Information?" on pages
23 and 24 of Book III. Have the girls share what they thought was
important information for Betty, Bonnie, and Frances. They may or
may not want to share the information about themselves.

7. Point out to the girls how information is affected by one's pre-
ference. A person's own needs determine what information she con-
gsiders useful and valuable, but caution the girls not to let that
prevent them from getting new ideas from information.

Following are some possible questions for discussion:

- What makes some information more important to some
people than to others?

- How could experiences]relate to how you use information?
- Can one always get all the information she needs?
8. Have the girls complete the activity "Decisions and Situations" on
pages 25-27 of Book III. Have the girls discuss what they think

each person had in mind regarding risk taking, values, goals, choices,

and information.

ch
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9, Have the girls complete the activity "If You Decide, What Will
Happen?" on page 28 of Book III. This learning experience should
help girls think about the consequences of some choices they might
mak.-, After they have completed the activity, have them discuss

the ideas that they would like to share with the group.

After considering one's values, one's

cﬂﬂcm goals, and available information a deci-
sion 1is made.

Objoctive

Girls will understand decision making.

Backgroand Information

Once a girl has considered her values and her own particular goals

and has dealt with information, she is ready to select one of the pos-

sibilities open to her.

Learning Experisnces

For Girls 12 to 14 and 15 to 18 Years 01d

Ask the girls to try to list some important nersonal decisions

without any risk involved. They probably can't think of any. The author

can't either.

For Girls 12 to 14 Years 01d

1. Have the girls discuss the activity "Risk Taking" on page 19 of
Book II. Some examples of the risk and uncertainties involved in

taking the scilence course are:

Will she really need that course to do well in
college work?

There might be a new teacher for the course.
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And for typing, some points to ponder are these:
Maybe she can write her papers by hand.

Maybe there will be a summer typing program
in her community.

Can the girls thiuk of decisions that involve risk taking and un-
certainties? If so, have the girls discuss their examples.

Have the girls complete '"Margaret's Critical Decision’ on pages
20-21 and "A Plan for Yourself' on page 22 of Book II. These
iearning experiences should gi.e the girls practice in decision
making.

Have the girls discuss 'Making a Choice" on page 23 of Book II.
Be careful that all girls do not decide that they should take
secretarial courses to "play it safe." That kind of planning

tends to reinforce what this program is trying to change.

For Girls 15 to 18 Years Old

1.

Have the girls either discuss or role play the stqry about Mona.

Then have them discuss the questions at the end of the story on

page 29 of Book III.

The activity '"Choosing a College'" on pages 30-31 of Book III,

could be done for real or it could be a pretend activity by making

up a story about a girl who is a senior. The activity may help

girls consider ideas that they had not thought of before. A school
’

counselor or home and school coordinator might provide you with

college bulletins to use as references for this activity. The

reference book on the University of Wisconsin System should also

be useful.
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