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. INTRODUCTION

The Georgia Life Skills for Mental Health prOgrém " a primary pre-
vention program for alcohol and drug azbuse developed t, e Prevention Unit
within the Division of Mental Health/Mental Retardation, Georgia Cepartment
of Human Resources (DHR). Under avgrént f;om the National Institute on
Drug Abuse (NIDA), Research for Better Schools (RBS) is conducting a three
year comprehensive evaluation study of this program. The first annual
evaluation report for. the program was issued in February, 1979. This
document represents the second annual evaluation report of the Life Skills
proéram.

Research for Better %chools (through its participation in the present
study) and the National Institﬁte on Drug Abuse (through its sponsorsﬁip
of the study) have indicated their belief that the Life Skills program
represents an approach to primary prevention which has significant poten-
tial and therefore merits close evaluative scrutiny. By utilizing community
mental health agencies as the link between program sponsors and public
schools, the Prevention Unit has developed a new program dissemination
strafegy which deserves rigorous testing and careful refinement. As such,
the Research for Better Schools Evaluation Study examines. the Life Skills
program as a prototype which could hold great import for the prevention

field in generai.
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The evaluation consists of both process and outcome components and

has two principal objectives.

1. To perform an intensive and rigorous process evaluation of the
Life Skills program that will:

a. describe and assess the implementation of the Life Skills
© program plan;

b. provide Qngoing feedback to program staff as the basis
for conceptual and operational programmatic changes; and

c. establish a context for interpretation of the outcome
evaluation.

2. To perform an intensive and rigorous outcome evaluation of the
Litfe Skills program that will:

a. assess the effectiveness of the program for participating
teachers; and

b. aséés§ithe effects of the program on participating students.

During the fir;t year, the evaluation focused primarily on process
concerns. In this second year, efforts have been concentrated on both
process and outcome issues. In the third year, eﬁphasis will be placed on
the outcome evaluation, and a full testing of research questions under
well developed experimental conditions will occur.

The purpéses of the present second year final report, therefore, are
threefold. First, it is designed to document the progress and accomplish-
ments of the thfee year evaluation study during its second year. Second, it
is intended to inform NIDA, the funding source, as to how the study is pro-
gressing and as to what findings it has yielded or may be anticipated to
vield. THird, this report is to éerve as a vehicle for the general dis-
semination of preliminary findings and products to both professionals and

interested individuals in the public at large.

N



In Eéeping with the above purposes, this report is organized into three
major sections covering the followina deécriptive areas: Second Year Accom-
plishments; Accouplishments Planned for Third Year; and Work in Progress.

The section on Second Year Accomplishments includes obiectives achieved
during that period and activities undertaken. The section on Accomplishments
Planned for Third Year details the target objectives scheduled to be achieved
during the year and the activities planned to accomplish those objectives.
The final section, Work in Progress, aescribes all fourth quarter préducts
and reports that are still in progresé at the time of this writing. This

section also discusses the results of the second year's work in terms of

the overall three year Evaluation Study.

Description of the Life Skills Program

The Life Skills for Mental Health program was déveloped and is cur-
rently being implemented by the Prevention Unit within the Division of
Mental Health/Mental Retardation, Georgia Department of Human Resources
(DHR) . DHK is ag umbrella human service agency with Eésponsibilities in
the areas of welfare, physical health, mental health, mental retardation,
and juven;le problems.

The Life Skills program is provided as a resource to the public
schools with the sqpport of the State Department of Education, local
school districts, and community mental health centers. The program de-
livery system is such that it involves a training of trainers process

whereby a state training team, representing DHR, conducts an annual set




of werkshops for the purpose of preparing and training a number of com-
munity mental health centei training teams. These teams, in turn, conduct
their own Training of Téachers Workshops with school districts to help
interested teachers understand the basic concepts of the program and
implement the Life Skills Stratedies and Activities in their classrooms.
The Life Skills Activities are designed to help children from 5 to
18 yéafs cope with stress, handle major life decisions, and form more
satisfying interpersonal relationships. These skills are basically the
same skills that ﬁany mental health profesSfonals use and teach when they
work with people in temporary crises. The distinctive intent of this
program fs to teach these skills as an educational experience {preventa-

tive) rather than as a therapeutic experience (curative). As a result,

program recipients should be better prepared to take responsibility for
/

their lives without récourse to drugs and alcohoi. They should be éérg able
to resolve personal problems before they become crises. More specifically,
program developers anticipaté that participation in Life Skills for Mental
Health will help young people:

e ldentify their own personal ‘talents and qualities and
appreciate the contributions they can make.

e Evaluate the alternative choices they have in important
decisions and explore the consequences of each alterna-
tive.

e C(Clarify important value issues, especially in the face
of conflicting messages. When young people have the
opportunity to decide what is important to them and
nave i1earned to stand up for their convictions, they
are less susceptible to peer pressure.



e Express themselves verbally and to feel less anxious in
doing so; so that sharing feelings, standing up for one-
self, and Fesponding openly to others will be options
available to them in positive interactions and in con-
flict situations.

Teachers participating in the program receive 12-18 hours of train-

ing in their area by teams composed ideally of both local community
mental health ﬁersonnel and educators. Teacher% are also provided with
a Life Skills Activity Guide appropriate to the age level they teach.
There are four Activity Guides corresponding to each of the followiné
four age groups: 5-8, 9-]], 12-14, and 15-18.

The Guiées consist of activities that the teacher can employ in the

classroom. The workshops train the teachers to integrate the affective

materials from the Guides with the cognitive materials normally presented

in the classroom. This is done through the use of four strategies that

are taught during training. These strategies, each with their respective

purposes, are outlined below.

e Listening for Feeling - To facilitate students' awareness,
expression, and acceptance of their own feelings; to
facilitate teachers' understanding and acceptance of
their students'lfeelings.

e Behavior Feedback - To help students become aware of
the effect their behavior has on others; to enable
teachers to express that effect in a way that will not
damage the students' self-esteem, but will help students
understand that effect and change their behavior (where
necessary) .

e Values Clarification - To help students become aware of,
express, explore, and affirm their personal values; to
facilitate an understanding of the values of others.
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Role Playing - (a) To facilitate the demonstration of

life situations and intérpersonal relationships; to pro-
‘1ide students the opportunity to experience the thoughts
and feelings underlying their behavior. (b) To facili-
tate learning by both teachers and students; to identify
problems, to explore alternative solutions, to project
consequences of actions, to understand causes of behavior,
and to empathize.



A I't. SECOND YEAR ACCOMPLJSHYENTS

. ‘ . _',‘ _ &:." - ‘
/ The EValuatibn,Stqu of the Life Ski}lé program spans from March 1,
1978 to February 28, 1981. This three year evaluation cgntains both

process and outcome -components. The process evaluation components were
- rd

designed to document the development and impledentation of the Life

]
. v

Skills for Mental Health program and to assess the quality of the train-
i:g which it provides to teachers. The outcome evaldétion Becomes rale- _
'vant after training has oécurred; it Ls in;endéd to determine the effects
of training and the effects of implementation of. the Life Skills program.
The eventual outctomes of interest are effects. on students. However, such'
outcomes are mediated by effects on teachers who deliver the program

to students. Therefdre, the present research is designed to séudy pro-

gfam effects on both teachers and their students.

' During the first year, the focus of the evaluatioh was primarily on
process elements. In the second year, both prdcess aqg ouicome.issues
have been addressed. The third year of the’evaluation will be concen-
trated on outcome elements.

.

This report covers the second year of Research fér Better Schools' |
gvaluation work. The second yegar has been a productive one for both
process and outcome evaluation components. In the process evaluation,
several significant activities occurred. Observations of workshops
for teachers aﬁh mental health workérs wére conducted to investigate the
training process, follow-up instrumentation was developed to provide

feedback on the cffectivencss of the training workshops, and data-on

O
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participation in the Life Skills trainiﬁg sessions was compiled for
use in state and local Life Skills program efforts.

i Work on the outcome evaluation accelerated during the second year.
Insttumentation to measure all student and teacher outcomes was developed ‘
early in the year, and pilot testing occurred in May 1979. Analysis of
the pilot data and instrument revision took place during the summer of
1979, and an overall data analysis plan for the outcome evaluation was
fdeveloped. in fall 1979, fhe first phase of data collection for the
outcome evaluation began with full ;cale pretesting. At the end of the

~ second yea:, pretest‘data had béen coded and readied for'processing.

In the sections which follow, these accomplishments are reviewed

as they occurred during each of the four quarters of the second project

. o>

year.




. . 0 e selected to pilot test o instruments

procetares,

Gt s tor o silot testing of student instru-
\ et T oredures aed selected.

o ! e 0ty I
. ‘ e Coe . L ont describen the activities which
e gt ove oboctives.,
R . Li- trainers was held on March 12-
C v o oinuing Education, A total of 45
' o Cota e b 36 warkohop participants,
L ki, esaluators. The workshop was coordi-
Do HES gttt annoCiate, and Yenia Wiggins of the
N Mearc The meeting'» main topic was
oo oot o the workshop included general
G o o far the amall ogroup sessions, the
: Co ‘ e qronpe ot approsicately 15 members
) ' Yoo ' Ca ot s bued A maiol activities: (a) an
. oo coo s ad geap problen solving sessions
o A b b b uotk whops in the past presented prob=
‘ o e e g edaage of olving thvﬁ; (¢) affective
e c ‘ Coe b L treecaed wag i ey trainers could
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communicate to teachers the importance of integrating Life Skills into

their classrooms; {d) creative ways to affective integration--small group
sessions in which lesson plans and techniques were discussed; (e) group
presentations on affective integration; and (f) a wrap-up/evaluation in
which future activities occurring in the Life Skills program were dis-
cussed and in which participants evaluated the present workshop.

The results of the wrap-up/evaluation in which a total of 19 partic-

ipants took part showed the following results:

e The workshop was successful in meeting its six objectives. On a
scale from 1.00 (very unsuccessful) to 5.00 'very successful),
participants rated all six workshop objectiv s equal to or greater
than 4.00.

e The effectiveness and usefulness of the six workshop techniques
were rated by participants. The scale was from 1.00 (very ineffec-
tive) to 5.00 (very effective) with 3.00 representing an uncer-
tain response. The six means ranged from 3.22 for the techniques
demonstrated during the 'Introduction to the Workshop' to a 4.17
for the techniques employed during the ''Small Group Session on

Affective Integration."

e Workshop participants were satisfied with the opportunity for
participation. (X = 4.39)

e The workshop was rather successful in meeting participants'
expectations. (X = 3.53)

® The mean response for how participants generally felt about the
workshop was 3.61 which was in the 'pleased' range (3.50-4.40).

A complete presentation of the results for this evaluation of the state-

wide meeting of Life Skills trainers follows.

11




STATE—WIDE MEETING OF LIFE SKILLS TRAINING TEAMS
GEORGIA CENTER FOR CdNTINUING EDUCATION
March 12-13, 1979

WORKSHOP EVALUATION

Age: under 25 14 25-34 3 35-45 1 over 45

Number of Respondents: _ 19 Education: 4 B.A.

Field: __ 18 Mental Health 4  Education 15 M.A. or M.%bp. or MSW
Other | | Ph.D.

Average Years Experience: X ='8.06 S.D. = 4.93

A. ATTAINMENT OF WORKSHOP OBJECTIVES

The planned objectives for this workshop are listed below. Please circle the number
which indicates how well you feel each objective was obtained.

Frequency Mean
Objectives:
Very Very Un-
Successful Uncertain successful
5 4 3 2 1
1. To make it possible for members of the pilot 5 10 4 § X = 4.05
teams and members of the new teams to become
acquainted.
2. »To encourage the exchange of training ideas 10 5 2 1 1 X = 4.16
among teams.
3. To encourége teams to see each other as 5 12 1 2 X = 4.21
resources for ideas, exchange of informa- .
- tion, etc.
4. To identify common problems in implementing 8 9 1 1 X = 4.16
the Life Skills program and to exchange
solution ideas.
5. To increase trainers' understanding of the 7 7 4 1 X = 4.00
) concept of Affective Integration.
6. To eﬁplore ways to make Affective Integra- 8 7 3 2 X = 4.26

tion a more vital, practical, and under-
standable part of the total workshop.

v . 1] 6




. TECHNIQUES

Please circle the number which indicates, in your cpinion, the effectiveness and help-
fulness of each technique. -How well did each technique facilitate your learnir.g?

Frequency Mean
Very Very In-
Effective Uncertain effective
5 4 3 2 1
.. Introduction to Workshop 3 5 6 1 3 X = 3.22
. Small Group Session 6 . 4 2 4 2 X = 3.44
_Problem Solving-Sharing Ideas
}. .eneral Session-Affective ( 2 9 2 3 2 X = 3.33
Integration ' '
i. Small Group Session- 9 6 1 1 1 X = 4.17
~‘Affective Integration '
3. Small Group Presentations 4 8 3 1 1 X = 4.06
5.. Wrap-up Session 2 7 5. - 3 X = 3.29
5. EVALUATING THE TOTAL EXPERIENCE S Frequency Mean
' . Very Very
Pleased Uncertain displeased
b 4 3 2 1
1. How do you feel about the workshop? 5 7 2 2 2 X = 3.61
Comments: - Really came off well
- Too much struggle for final
presentation.
« = Very little closure on most topics.
Humor is nice but silliness got in J
the way of things. L
f
2. To what extent was the workshop successful 4 / 7 4 2 2 X = 3.53
in meeting your expectations? “///
_ Comments: - Some lack of confidence about
training teachers - experience
may help.

- Met expectations more than I
thought it would.

—~ Accomplished objectives.

- Good workshop. _ .

- Seemed poorly organized, many activities had little to
no closure, most "leaders' were mediocre in their own
skills.

¢ |




Frequency

Mean

Very

Very
dissatisfied

Satisfied Uncertain
5 4 3

1

How satisfied were you with the oppor- 11 4 2
tunity for participation? ,

Comments: - Would have preferred to meet
others during tasks than
through the exercises.

- Expectations greater than
results.

- Everyone had ample opportunity
to participate.

- Pace was good opportunity to
share at leisure.

- I had little motivation though
much opportunity. .

. What was your major reason for coming to the workshop?

Comments: - Feedback to-improve technique.

(4)To pick-up ideas - learn of others’
experiences. ' ’

(4)To fTearn more aboat Allectlive
Integration.

- Sharpening skills.

- I wanted to!

(5)Further development of my training
skills. ) .

- To serve as a trainer and gain new ideas.

- To learn options for new utilizations
of Affective Integration.

i« a. What one aépect of the workshop was most helpful to you?
(7)Last small group discussion.

(4)Both rap sessions - small groups.
(3)Target Model.

Comments: - Being told to use the method that works best for you.

X=4.39

- The opportunity to exchange research ideas with John, Marilyn, & Linda.

Different Affective Integration models.
Getting to know new team members.
Brainstorming with others.

The importance and necessity of having skilled and knowledgable facilitators.

b. Was there one aspect-that was least (or less) helpful? If so, what? Andwhy?

Please describe.

{

Get-to-know others exercises.
First day small group - not much content.

Smoking participants.
Leaving early Monday afternoon.

Su1g

The problem solving session by Karl and David - they are ineffective leaders,



. b. (Continued)

Organization could have been better.

Small group I was in seemed disjointed.

No tying together of ideas generated.

Mixed expectations of those attending as to purpose of workshop
and the fact that the workshop never took on a direction.

. How much of the material presented in the workshop will be helpful to you as a Life
Skills trainer?

3 ALL 8 MOST - 6 SOME NONE

. List ways the workshop could have been improved to have made it a richer learning
experience for you or to have better prepared you to conduct the Life Skills in-
service workshop for teachers.

Comments: - More problem solving in small groups.

- Have regular classroom teachers present.

- More exchange of ideas in small groups.

- Helpful workshop.

- Make small group sessions more structured and/or eliminate David & Karl as
workshop leaders. ‘ ‘ =

- Sharing scluticns arrived at during problem solving sapsions.

- This one was great. -

- Distribute more materials. .

- Tighten it up - a more "professional’ approach is needed.

- Better planning & organization - get consensus of group at beginning
on immediate goals & objectives.

3. What other topics or issues would you like to see addressed in future workshops?

Comments: - How to measure effectiveness in classroom.
- Research on effectiveness of Life Skills.
- Additional behavioral management approaches in literature.
- Comments of teachers who have been trained and use L.S. in their
classes.
- Some intense study of each area and how to present it.
- How to sell L.S. program to school officials.
- Consultation with parents. .
- Assessment of classroom effect, evaluation tools.

9. What comments do you have about the general structure of the workshop?
(Consider facilities, number of people, length, amount of material covered.)

Comments: (2)Time spacing was nice.
- Variety was good.
- - Liked the Village - less fond of Charlies’.
- Structiure 0.K.
- Would like to stay where workshops are held.
- Motel nicer than Center.
- Sandwich buffet for lunch.
- Motel was excellent.
- Increase number of people.
- Very good.
< - Loose.

15




. (Comtinued)

Could have been better organized.
Trainers failed to realize where different trainers
were before imposing objectives.

Facilities good although slight problem going back and forth.
Number of people adequate.

. General comments or suggestions.

Comments:

Good.

Very worthwhile - inspired me and gave some support where needed.

Right now I'm dissatisfied.

Use some other trainers as state trainers - get more ideas and

techniques circulating. 3

Structure rap sessions at night in several rooms.

Have regular Life Skills follow-ups with trainers.

Very rewarding. '

I liked the people - learned new things and thought the leaders were good.
Disproportionate number of minorities on teams - no minorities as

leaders - subtle racist attitude - facilitiés good and food adequate -
material good. : v .

I felt I had more to offer in terms of skills and experience than many of
the facilitators and felt ambivalence about sharing my knowledge - how were
the facilitators selected?

\

16



Activity 2

A questionmaire was developed and completed to survey teachers after
their attendance at Life Skills Training of Teacher Workshops. This

questionnaire, the Life Skills for Mental Health Follow-Up Survey on

Teacher Training VWorkshop, consists of multiple-choice questions, open-

ended questions, and Likert-type response questions. It is divided into

three parts: (1) a section on the use of Life Skills activities by
teachers, (2) a section on student response or attitude towards the Life
Skills activities, and (3) a section on the usefulness of the Training of

Teachers Workshop. A copy of the survey follows.

17



LIFE SKILLS FOR MENTAL HEALTH

FOLLOW-UP SURVEY ON TEACHER TRAINING WORKSHOP

Name (Optional) Date
School System Grade Level
Subject Specialty ’ No. of Years

Area Teaching Experience

This questionnaire is a follow-up on the Life Skills Teacher Training
Workshop that you attended. Its purposc is to collect feedback for im-
proving future workshops. Please answer each question as honestly ‘and
completely as possible. When you have completed the questionnaire, please

place it in the enclosed postage~paid envelope and return to RBS. Thank
you. ' ’

18
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Part |: Use of Life Skills Activities

. 1. Which Life Skills Activity Guide do you use? (Circle your answer., )

>

A. Ages 5-8

B. Ages 9-11
. C. Ages 12-14

D. Ages 15-18

2. On the average, how often do you use Life Skills activities in your
classroom? (Cnrcle your answer.,)

A. Once a day or more
B. Several times a week
C. About once a week
D. Several times a month
£. Once a month or less

v

3+ Which of the Life Skills actlv1t1es have you found the most helpful?
Please name or describe these activities. (List page numbers when
possible.) g

.

4. Have you tried any variations of the Life Skills activities .or created
any of your own similar activities? Please describe.

f 19




. 5 :
5., Life Skills activities can be employed in a number of ways. Estimate’
what percent of all the Life Skills activities that you have used fit

into each of the following categories: -
% integrated with classroom lessons
3 Used as separate activities
% Introduced at teachable moments
2 Other:

100%

6. Four strategies were introduced in the workshop you attended. Please
indicate how often you have used each of these strategies - before
the workshop and now, after the workshop. :

For each of the strategies, circle the letter that best indicates how
. often you have used this strategy.

A.- Once a day or more

B - Several times a week ‘.

C - About once a week

D - Several times a month

E - Once a month or less

Before Workshop After Workshop

Listening for Feeling A B C D E A B C D E
Behavior Feedback - A B c D £ A B € D E
Role Playing e A- B € -D E A B C D E
Values Clarification A B C D E A B C D E

7. How do the Life Skills activities compare to similar materials you have
used in your classroom that deal with feelings, values or emotions?
Circle your answer.,

. The Life Skills activities are more effective.
The Life S-ills activities are just as effective.
The Life Skills activities are less effective.
The Life Skills activities address different topics and,
cannot be compared to other materials.

E. | have not used other affactive materials.

o O w D>
.

Comments:

20 . ‘ .




Part |l: Student Response to Life SkillsuActivixies -

- 8. How has (have) your class(es) responded to the Life Skills activities?"

" Very positively
Positively
Neutral
Negatively
Very negatively

Mmoo ®>

Comments:

“

9. Since you began using “he Life Skills activities and strategies, have
you noted any chzngas in your students in the following areas?

For each area, circle the letter that best |nd|cates the degreo and
direction of change you have obsérved.

" A. Very positive change

B. Positive change

C. No change -

D. Negative change

E. Very negative change

Behavior Degree of Change ‘ Jk~\\4/
Students® ability to express their A B C O E
t ‘ feelings.
‘Students' ability to accept their - A 8 C D E
feelings. \
“ td
Students' ability to accept the ‘ A B C--D E
feelings of others.
Students' ability to accept the A B C D E
values of others. - s
Students' self-confidence and self- A B C D &
awareness. ' ) . :
Students' ability to get along with A B C ‘D E
one another. ‘
. i : p/

Students' ability to coopcrate and A B C D E
relate to you (the tecacher). ‘
Students' ability to control their J A B C D E-

_behavior and solve problems before
they become major disruptions.

21




Have you seen. any noticeable changes in individual students
began using the Life SKills activities? Please describe.

r o

Part 111:

Usefulness of the Workshop

1.

since yoau

How much of the material presented in the workshop was new' to you?

A. Al ,
B. Most
C. Some . .
D. None . ‘
. 5
12, How much of the material presented in the workshop has been helpful
to you? ‘ : H :
A Al
B. Most
C. Some
D. None
13, Did the workshop meet your expectations?

A, 1t was exactly what | expected.

B. It was close to what | expected. -
C. It was different from what | expected. t
‘D. 1t was

very different from what | expected.

e
Comments:
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oLl e wnat tornat wae your Life Skilly workshop presented?

One oy workshop
T Two cay workshop
T Oae day workshop with later follow-ups
S Two day workshop with later follow-ups
Several Saturday sessions
Geveral evening sessions
Othe

O Would you have preterred a different format?

Ho. | was natisfied with the format.
Yeo., | owould have preferred:

One day workshop

Two «1.\y workﬁh()p

One day workshop with later follow-ups
Two day workshop with later follow-ups
Several Saturday sessions

Several evening sessions

Qther

"I, The planned objedtives of the teacher training workshop are listed
telow.  Based on your experience with the Life Skills activities in
vont lasaroom, please circle the number which indicates how well you
teel cach objective was attained,

Very Very Un-
Ihjectives: Success ful Uncertain - successful

To create an awarencss of the A B c D E
importance of affective educa- '
tion,

To increase understanding of A b c D E
the relationship between affec-
tive and cognitive learning.

To create an understanding of A B c D E
the rationale for promoting

positive affective and cogni-

tive growth us a prevention

strategy ir mental health,

To introduce and demonstrate A 4 C D E
selected classroom activities ‘
in th. Life Skills Program,

O
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Very Very Un-

Objectives: Successful Uncertain successful
To facilitate teachers' per- A B C D E
sonal knowledge and skill in

the four Life Skill Strategies.

To develop and/or increase A B c D E
teachers' confidence in their

ability to conduct Life Skills

activities.

To provide resources for A B C D E-
additional training, consul-
tation and materials.

22. As a group, how would you rate the ability of the worﬁshOp trainers?

A. Very high
B.- High \
C. Medium
D. Low
E. Very low
. A
Comments:

23, Additional comments on any aspect of the Life Skills workshop or
materials would be appreciated,




Activity 3

The trainfng of teachers follow-up survey was conducted during
April and May, 1979. Approximately §OO follow-up questionnaires &ere
mailed out to teachers who had attended a Life Skills for Mént;H Health
Training of Teachers Works%op. The purpose of £he survey was to determine
the workshop's effectiveness in giving teachers an understanding of the
Ltfe Skills program and its ihplementation in the classroom. The survey
itself was designed to elicit three types of information: (1) the kind
and frequency of use of Life Skills activities in the classroom; (2) the
attitude change in students as perceived by thei? teacher as a result

of Life Skills exposure; and (3) the usefulness of the teacher training

workshop.

Activity &

The follow-up surveys were mailed to all previously trained teachers.
During the First Quarter, only about 10 percent were returnéd. To in-
crease the return rate, the cut-off date for receiving the return sur-
veys was extendedrone month. Thus, data analysis and report writing were

delayed until the Second Quarter.

Activity 5
tn addition to fhe State-Wide Meeting gf Life Skills Trainers held
in March, 1979, two other Training of Trainers Workshops were held: one
in Griffin and one in Athens, Georgia. The three-day Griffin workshop

was attended and bbserved by the RBS field specialist. At the workshop,
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two instruments were administered (the Life Skills for Mental Health

Opinioh Survey and the Life Skills for Mental Health Training Workshop

Registration Form), data were collected and an internal summary report

written. Results of the.workshop evaluation, completed by 16 participants,

were:

e The workshop was found to be rather successful at attaining its

objectives. The means for the seven objectives ranged from 4.06
to 4.50.

e The teaching techniques employed 'n demonstrating the Life Skills
program were found to be effectiv . The means for the five tech-

nigues ranged from a low of 3.75 7or lectures to about 4.50 for
skill practice exercises.

® The content of the discussed topics was found to be rather infor-
mative. The means for the nine topics ranged from a low of 3.86
for planning and facilitating Life Skills in the schools to a
high of 4.80 for explaining affective integration.

e In evaluating the total workshop experience, participants were
found to be very pleased with the workshop (X = 4.56), thought
that the workshop was rather successful in meeting participant
experiences (X = 4.44), and were very satisfied with the oppor-
tunity for participation (X = 4.75).

A copy of the complete results of the Griffin workshop is included on the

following pages.
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LIFE SKILLS FOR MENTAL HEALTH

TRAINING OF TRAINERS WORKSHOP
Griffin, Georgia "
January 8-9-10, 1979

WORKSHOP EVALUATION

Jumber of ResponZints: 16 Age: 1 under 25 8 25-34
!ducation: 6 B.A. or equivalent 5 35-45 2 over 45
7 M.A. or equivalent Ph.D. 1 Other

field: 12 Mental Health 5  Education Other
Jjumber of Years of Experience Range: 1 to 10 years X = 5.67 S.D. = 3.77

A. ATTAINMENT OF WORKSHOP OBJECTIVES

The planned objectives for this workshop are listed.below. Please circle the number
which indicates how well you feel each objective was attained.

s Frequency Mean
Very Very Un-
Objectives: ' _ Successful Uncgertain successful
i 5 4 3 2 1
1. To increase understanding of the impor- 6 8 2 X = 4.25
tance of affective education. '
2. To increase understanding of the relation- 8 6 2 X = 4.38
ship between affective and cognitive learn-—
ing. '
3. To reinforce the rationale for promoting 6 5 5 X = 4.06
positive affective and cognitive growth as
a prevention strategy in mental health.
4. To indroduce and demonstrate selected 10 5 1 X = 4.50
classroom activities in the Life Skills
program.
5. To facilitate trainers' personél knowledge 9 7 1 X = 4.50

and skill in Life Skills strategies.




. To develop and/or increase trainers'
confidence in their ability Lo con-
duct Life Skills teacher inservice

workshops.

)

}. TEAGHING TECHNIQUES

« To provide resources for additional
training, cosnsultation and materials.

Frequency Mean
Very Very Un-
Successful Uncertain successful
5 4 3 2 1
6 9 1 X = 4.31
8 5 2 1 X = 4.25
&L

_Pleace circle the number which indicates, in your opinion, the effectiveness of each

technique. How well did each technique facilitate your learning?

l. Lecture

2. Group Discussion

3. Skill Practice exercises
a. Listening for Feeling
b. Behavior Feedback
c. Values Clarification
d. Role Playing

e. Affective Integration

4. Slide/Sound Presentation

'

5. Handouts

7
v

Frequency Mean
Very Very In-
Effective Uncertain, effective
5 4 3 2 1
2 10 2 2 X = 3.75
5 1. X = 4.31
4 8 2 2 X = 3.88
7 3 4 2 X = 3.94
13 2 1 ')E=§:.69
12 1 2 1 ' i'=r4.50
10 6 X = 4‘.63
4 10 1 1 X = 4.00
7 6 3 X = 4.25
29
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CONTENT

. ., _
Please circle the number which indicates how informative you found each toplc. That

is, how much did you learn about each?

If you were familiar with the material and

therefore didn't learn much that was new, please check first column.

Trequency

Mean
Already Very Very
Familiar Informative Uncertain Uninformative
5 4 3 2 1
Rationale and Objectives of 3 7 4 1 X = 4.5
Life Skills Program.
Listening for Feeling 11 4 3 X = 4.57
Strategy. 3
Behavior Feedback ' 8 3 3 3 X = 4.00
Values Clarification. 6 7 4 X = 4.64
Role Playing. 7 6 3 1 X =4.5
Demonstration of Life 1 . 9 5 1 X = 4.53
Skills Activities.
Explanation of Affective 1 12 3 X = 4.80
Integration.
Developing Affective 2 10 4 X =4.71
Integration T.esson Plans. v
Planning and Facilitating 2 3 7 3 1 X = 3.86
Tl.ife Skills in the Schools.
EVALUATING THE TOTAL EXPERIENCE
Frequency Mean
Very 5 Very
Pleased Uncertain Displeased
5 4 3 2 1
How do vou feel about the workshop? 10 5 1 X = 4.56
Frequency Mean
Very Very
Successful Uncertain Unsuccessful
5 4 3 2 1
To what extent was the workshop 9 5 2 X = 4.44
successful in meeting your
experliences?



Comments: - Great - gave me new ideas even with familiar subjects.
- Some pragmatic questions remain, e.g., how to set up a
workshop'.
- First day too drawn out - could move faster.

Frequency Mean
Very Very
Satisfied Uncertain Dissatisfied
5 4 3 2 1
3. ,&ow'satisfied were you with the opportunity 12 & X = 4.75

for participation?
Comments: - Essential for the program.
4. What was your major reason for ceming to the workshop?

Comments: (4)To learn more about what a 1..S. Trainer does.
I believe in the concept and like teaching.
(4)To learn materials and methods. )
Asked to.
(3)To gain new skills and insights.
To be able to be a leader if tne opportunity arises.

5. a. Whaﬁ<one aspect of the workshop was most helpful to you?

Comments;: (4)Role playing.
' \] Application to teachers.
Discussing potential difficulties.
(2)Values Clarification.
(5)Affective Integration.
(3)Doing it - participatioun.
Behavior Feedback.

b. Was there one aspect that was least (or less) helpful? If so, what? And why?
Please describe.

Comments: (2)No.
(3)Listening skills - very familiar with technlque.
Role playing - not comfortable with it.
(3)Behavior Feedback - already knew it - sometimes unnatural.
Talking about doing it.
s~ Much was redundant—tor me. T -
Need more energizing activities.

How much of the material presented in the workshop will be helpful to you as a Life
Skills trainer?

9  ALL 7 MCST SOME NONE




7. List ways the workshop could have been improved to have made it a richer learning

experience for you and to have better prepared you to conduct the Life Skills
inservice workshop for teachers. ) =~

Comments: - Have a retreat.
: - Present Values Clarification first. ,
- 2 day session with required overnight & after dinner session. -
- Overnight stay.
- Haye emphasis on how to use with teachers.
- Have a participating teacher present.
- To have an opportunity to preread the material.,
- More practice leading.
Include video of teacher training workshop.

8. What other topics or issues would you like to see addressed in future workshop? h

Comments: - More role playing with teachers. )

A short lecture on stages ot emotional development.

How to work with hostile feelings of teachers and administrators.
Selling and marketing the program.

Measurement of change in the classroom - simple methods for research in
practice teaching/1eading/facilitating.

o

9. What comments do you have about the general structure of the workshop? (Consider
facilities, number of people, length, amount of material covered.) . E *

Comments: (2)Number of participants good.
(2)Facility good. ’
(2)Workshop was well prepared.

It should be stretched out over a longer period of time.
Trainers good.
Well presented.
Variability of trainers good.
_‘\Rtﬁ appropriate.
All excellent.
Yeed to know participants berter.
Shape of room was not good.
More exercise needed in middle.

10. Genef&l comments or suggestions.
R 4 - T liked it.
- Very good workshop - well done - especially for 3 days.
- How about a "competency-based" module so we can shorten and
intensify the workshop.
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The Athens workshop was held on April 18-20 at the History Village
inn. At this three-day workshop, many topics were covered including an
introdu;tion to the Life Skills program, an introduction to affective
‘integration, active listening/lfstening for feeling st}ategy, promoting
Life Skills program, values clarification strateqy, certification renewal

credit, role plaving strategy, and a wrap-up/evaluation. A ccmplete copy

of the Athens agenda follows.

33




‘//.

adnesday, April 18

8:00 a.m. - 9:30 a.m.

8:30 - 9:30
9:30 - 12:00 noon
-\
12:00 - 1:00 p.m. °
100 - 2:00
2:00 - 3:00
6:00

Thursday, Apri] 19

8:00 a.m. - 9:00 a.m.

9:00 - 10:00
10:00 - 10:30
10:30 - 10:45
10:45 - 12:15
12:15 - 12:30
12:30 - 1:30

LIFE SKILLS FOR MENTAL HEALTH
TRAINING. OF TRAINERS WORKSHOP

. History Village Inn, Athens

April 18-20, 1979
WORKSHOP SCHEDULE

o

‘Registration

Breakfast

Introductory Sessfon
Intro to Life Skills Program
Intro to Workshop
Intro tc each other

.Lunch

Introduction to Affective
Education

‘Active Listening/Listening

For Feeling Strategy
Dinner & Social at

Charlie Williams' Pinecrest
Lodge

Breakfast

Promoting Life Skills in the
Schools

Film: "I Feel...Angry"

Break

- Behavior Feedback Strategy

Midpoint -Evaluation

Luhch

The Litt1& House

The Barn '
(go through buffet)

Forge Room

Exhibit Hall

Group 1 Forge Rcom = -
Group 2 Gilleland Room

Same

“The Barn >

Forge Room
Forge Room

Group 1 Forge Room )
Group 2 Gilleland Room

Exhibit HalT




Training-of Trainers Workshop -
April 18-20, 1979 .

" Page 2

‘hursday (coﬁt[gL

1:30 p.m.

2:00 .

sfoo
7:00

:00

|

20

FrJday, April
" | 8:00 a.m.

/‘9:00

~

'_/ 12:00

1:00 .

[2
-

2:30

2:00 p.m.

5:00

7:00
7:30

9:00 a.m.

12:00 noon

1:00 p.m.
2:30

3:30

r

-

2
-

Evaluation of the Life Skills
Program - Research For Better
Schools

- Values Clarification Strategy

~

Dinner o
- <
Offering Certification
Renewal Credit

Social
’

Breakfast

Role Play Strategy

Lunch

Affective Integra‘jon

Wrap-up/Evaluation
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Forge Room

Group 1 Forge Room
Group 2 Gilleland Room

Exhibit Hall

" Forge Room

Tavern

(upstairs in Hoyt House)

The Barn

Group 1 Forge Room = -
Group 2 Gilleland Room

Exhibit Hall

Group 1 Forge Room |
Group 2 Gilleland Room

Forge Room
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Activity 6
During the First Quarter, four Training of Teacher ‘Yorkshops were

convened: two in Cairo and two in Carrollton. At each of these “work-

. shops, the trainers administered the registration forms and the surveys

and sent the data to DHR in Atlanta.
- N ,
According to an internal report on the Activity of Community Mental
Health Centers, one or more workshops were scheduled to be held at#six

additional CMHCs: Atlanta-Scuth Central; Maéon; Lawrenceville; Augusta;
- v

Athens; and Savannah.

Activity 7 g
During the First Quarter, data were collected from four teacher
s
training workshops. Additional data were mailed to DHR for RBS use from

¢ther workshops as they were held. Short internal summary reports were

written for each convened workshop.

ActiVﬁ?y 8

During the First Quarter, the Activity Logs were sent out periodical-

ly to all trained teachers. On the Activity lLogs, the teachers ware asked
\ .

to keeb a log or checklist of Life Skills activities and then to reciurn
the ¢~mpleted form to RBS. The Activity Logs are being used to solicit
feedback on program use and teache~-perceived impacts and to document the

:. &

! o which Life Skil!< activicies are implemented in the classroom.

Information gathered from .ne Activity Logs was to be used in refining the

data analysis plan ‘or teacher and student outcomes, and dltimately will

‘be of use for the student impact evaiuation.

[

1~
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B. To access the change in classroom climate since the
introduction of LS training.

1. To determine changes in the degree of
affective orientation used in the presenta-
tion of curricular subject matter.

2. 7To determine increased facilitation of stu-
dent participation on an affective level in
class discussions.

3. To determ'ne if teachers make more positive
and supportive statements to their students
and fewer statements of blame.

Preliminar. data cathered during the pilot testing from the two

teacher outcome measures, the Classroom Observation Forms and the Activity

Logs, were to be itsed in refining the teacher data analysis plan. Thus, it

was necessar, that the data analysis plan remain flexibie to allow for

probable changes after pilot testing. After pilot tests were completed,

the teacher instruments were revised and put into a finaiized form. At

<1.-t time, the data analysis plan was finalized for the impact evaluation.
For «tudents, analysis questions were derived directly from the

nreliminary student outcome objectives established at the end of the first

togram year. These objectives are presented below. In general, the
analyai< described student group changes over time and compared the
characteristics Bf the experimental and control samples. The degree of
vxpoure to the Life Skills program was used as a mediating variable.
Preeliminary data collected during the student pilot tests using the

six Newly developed student instruments, The Classroom Observation Form,

Q ' 41:2
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and feedback from the classroom observers were utilized in formulating

the student outcome data analysis plan. The student analysis plan, like
the teacher analysis plan, was constructed to allow revisions to be made

after the completion of the pilot test phase. o

Student Outcome Objectives
1. To assess the effects of the program on participating students,

A. To determine if students have become more accepting
of feelings.

1. To determine if students have developed an
increased ability to identify feelings.

7. To determine if students have developed an
increased ability to accept all feelings as
legitimate.

3. To determine if students have developed an
increased ability to claim feelings rather
than camouflage them.

4. To determine if students have developed an
ability tc recognize personal responsibility
in choosing how to act on a feeling,

B. To determine if students have developed increased in-
terpersonal skills,

1. To determine if students have developed an
increased ability to communicate more satis-
factorily with the teacher and with other
students.

2. To determine if students have developed an
increased ability to express feelings and
needs verbally to others.

3. To determine if students have developed an
increased ability to accept the feelings and
needs of others as important to them.
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L4, -To determine if students have developed an
increased ability to identify conflicting
messages and to negotiate productively when
a conflict of needs exists,

C. To determine if students have developed an increased
ability to accept themselves and the significant people
with whom they come in contact.

1. To determine if students have developed a
better feeling about themSelues as individuals
with talents and personal qualities that are
valuable,

2. To determine if students are less critical of
personal limitations. .

3. To determine if students can better accept per-
sonal characteristics which cannot be changed.

4, To determine if students have developed an
increased ability to appreciate others' talents
and accept their limitations.

5. To determine if students are better able to
clarify important value issues, especially in
the face of conflicting messages,

6. To determine if students have developed an
I o - increased ability to handle anxiety and de-
pression in more constructive ways.

7. To determine if students have developed an
increased ability to make personal decisions.

8. To determine if. students have evidenced an
increase in problem solving activities.,

9. To determine if students have developed an
increased ability to accept the decisions
that others make .

10, To determine if students have developed an
increased ability to accept the values that
others hold as being legitimate for them,

11. To determine if students have developed an
increased ability to generalize learning that
occurs in specific situations to cther simi=~
far situations.

Lo
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Activity 10
Draft versions of the instrumentation documentation reports were
begun in this First Quarter. The teacher instrument documentation report

describes the developmental process for the Activity Log and the Class-

room Observation Form. The student instrument documentaticn report de-

scribes the developmental process for the six student attitude surveys,
including reasons why the entire battery of the Educational Quality
Assessment (EQA) instruments was not adopted for the Life Skills evaluation.

Work on this report continued into the Second Quarter.

Activity 11
In early May, the RBS field specialist and an RBS evaluator met for
three days. During this time, three general activities were accomplished;

(1) progress was made on the teacher and student data analysis plan; (2)
Ao

an agenda was established for the May 30-31 meeting with the Life Skills

e

for Mental Health project monitor in Rockville, Maryland; and (3) one
experimental and one control classroom was observed. |In addition,
general plans and schedules for future evaluation activities were estab-

lished.

Activity 12
The Life Skills evaluation review meeting was held in Rockville,
Maryland on May 30-31, 1979. |In attendance were Dr. William Bukoski (pro-
ject monitor from NIDA), Dr. Russell Dusewicz (RBS), Dr. Marilyn Martin

(RBS), Dr. Linda Martinson (RBS), Dr. John Swisher (RBS), and Ms. Xenia

4




Wiggins (Georgia DHR). The purpose of the meeting was to review the

status of the Life Skills program diffusion throughout Georgia, to detail
progress of the Life Skills program evaluation, and to make plans for the
upcoming implementation of the full scale outcome evaluation of this

program. A copy of the Rockville, Maryland agenda follows.



LIFE SKILLS EVALUATION REVIEW MEETING

2(Rockville, MD - May 30-31, 1979)

Purpose: To review status of Life Skills Program diffusion throughout
Georgia, progress to date in evaluation of the Life Skills Program,
and plans for the upcoming implementation of full scale outcome
evaluation of this program.

Participants: Bill Bukoski (NIDA), Russ Dusewicz (RBS), Marilyn Martin
(RBS), Linda Martinson (RBS), John Swisher (RBS), Xenia Wiggins
(Georgia DHR)

Place: NIDA, Parklawn Building, 5600 Fishers Lane, Rockville, MD

May 30
1:00 - 1:15 Review Agenda (Linda)
1:15 - 2:30 . History and Current Status of Life |
' Skills Program ' (Xenia)
2:30 - 3:00 Overview of Evaluation Study Progress
to Date > (Russ)
©3:00 - 3:30 Developmental. History Document (Russ)
3:30 - L:00 Evaluation Panel Review of Life A
Skills Materials . (Linda)
. L:00 - 4:30 Training of Trainers Workshop Evalua-
tions A (Linda)
May 31
T 9:00 - 9:30  Training of Teachers Workshop Evaluations (Marilyn)
9:30 - 10:00 Preliminary Research Questions and
Variables (Marilyn)
10:00 - 10:30 Instrumentation Field Test Design and
Procedures . (Linda)
L3




10:30

10:45

11:30

1:00

10:45

11:30

1:00

BREAK

tnstrument Construction and Revi-
sion Procedures

LUNCH

Completion of Research Questions and
Impiementation of Impact Study

Discussion of Remaining lIssues and
Wrap-up

Ly

(Marilyn)

(Russ)



Activity 13
Observers were recruited in Georgia from local project staff"recom-’
mendations, Fou; were hiréd~and undertook observations in the pilot
test classrooms in five parts of Georgia: Savannah, Maco;, Griffin,
Thomésvi}le, and Peachtree. Even though the observers were already
.familiar with the Life Skills program and with observation technigues,
they received further, more specific training in order to promote both

valid and reliable performance. Other functions that the observers per-

formed included administration of teacher and student instruments and

collection of all additional data.

|

S . . . ~
\( : Activity 14

¥he observation plan for pilot test classrooms was developéd and
revised. The revised plan‘provided for two observations of experimental
classroom; (teachers trained in Life Skills) and one observation of
control classrooms (teachers with no Life Skills training). In all,
the¢i o vere 24 pilot tést classrooms-+12 experimental and 12 control.
Since tio teachers were seiected from different- training groups, indi-

viduali. :d scheduling of visits was necessary. The observations were

sune .oed at appreximately two-week intervals.

Activity 15

Twenty-four teachers were selected to pilot test instruments ?the

Classroom Observation Form and the six student attitude surveys) and to

try out data collection procedures. The schools of the selected teachers’

L5
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represented five geoaraphical areas in Georgia: Savannah, Macon, Griffin,
Thomasville, and Peachtree. Four grade levels of students (3, 5, 8, and
11) were also represented. These corresponded to the four levels of

the Life Skills Activities Guides. The Pilot Test Sampling Design is

shown on the following page.
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Pilot Test Sampling Design

Life Skills for Mental Health Evaluation P 6ject

Pilot Test dates:

Sample:

0
v

March 26 to May 23, 1979

24 Teachers, - 700 students
12 Life Skills classrooms, 12 Control classrooms

esign:
o
\\‘ 4
‘\ - Geographic Location
Grade Level Urban - Suburban Rural
— ‘
L.S. L.S. .S. '
3rd grade Savannah -~ Priree City Griffin
Con. ' Cun. Con.
/J L.S. L.S. L.S.
5th griade Savannah i Lrec City Griffin
. Con. Con. Con. ’
| / ‘
- L.S. L.g. L.S. . :
oth grade Savannah Macon Griffin
Con. , Con.. ton.
‘ S
| LS. Mamon l.5. LS. |
it1th grade Hacen . Thomasville
: Con. Savannan Con. Con.
47
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Activity 16

A student subject group was selected for the purpbse of pilot
_testing the student outcome instruments and testing data collection pro-
cedJres. The group caBsisted of the 24 classrooms of students whose
Iteachers were selected for participation. There were approximately 30

4
students in each classroom.

Activity 17

in early April, the instruments (six student attitude surveys, the

Classroom Observation Form, and the Activity'Logs) were sent to thg RBS
field specialist in Georgia to begin pilot testfag. The field specialist
served as coordinator of the pilot tests, hiring and training the four
observers who conducted the tesfing. The pilot tests started on March 26
and were completed on May 23, ’-]'9‘;79° The pilot t-;ests were held in five
different areas-of Georgia: Savaqqah, Macoé,‘Griffin, Thomasville, and.
Peachtree City. .-

Twenty?fod: teachers participated in the pilot testing. Twelve
of the teachers served as the experimental group and 12 served as
the control group. The experimental group consisted of teachers who had
attended a Life Skills Training of Teachers Workshop; the control group
consisted of teachers who had no Life Skills experience. The classrooms
involved in the stuay were of grades 3, 5, 8, and 11 with akﬁuburban,

rural, and urban classroom from each grade.
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In the pilot test classrooms, the four observers recorded their ob-

I

servations on the Classroom Observatton Forms, aided teachers in administer-

~  ing ‘the student attitude surveys, and collected and sent all data to the
fiéla specialist in Georgia. The procedures invoived in the pilot testing
were evaluated carefully to detect any inefficiencies, so that changes and
imprerments could be made befgre the impact evaluation would begin in-
September. The pilot testing served the purpose of determining the validity

of the newly developed instruments, and also was used in guiding revisions

to the data analysis plan for evaluating teacher anrd student outcomes.

W3
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o
Second Quarter Accomplishments

e

Objectives achieved %u;ing the second quarter and activities under-

taken to achieve those objectives are described in this section.

The primary foci of the second quarter's evaluation activities were
the pilot testing and pre]iminéry impact study procedures. Other major
evaluation activities during this quarter were observing clasérooms of
teachers trained in Life Skills, conducting a follow-up survey of trained
teachers, developing and finalizing the instrumentation, and preparing

and analyzing the pi*bt data.

Objectives Achieved

Presented below is a list of objectives that were achieved during

1 the second quarter,

:

(1) Contact schools and obtain cooperation for testing.
(2) Report on development of instrumentation.
(3) Compile fact sheet on teachers trained in LS.

{4) Compile fact sheet on community mental health people
trained in ‘LS.

(5) Prepare report on impact data analysis plan.

(6) Finalize interview instrument for Tiﬁ;é{’health per-
sonnel. . "

(7) Prepare report on evaluation design components.
(8) . Finalize drug survey instrument.
(9) Review instrumentation needs.

(10) Summarize plans for fall coordination of LS program.

(11) Analyze pilot data and finalize instrumentation.
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Teacher Outcomes

Figure 1 shows the rescarch questions, variables, and instruments
telated o teacher outcomes Sreveral research questions relate to the
frequency with which the LS activities and strategies are being imple-
mented in the classrooni. Since these variables are unique to the LS pro-

qram, an Activity Log was developed to measure them. On this log the

teacher records trequency, duration, and type of use as well as student
response to the activity.
Teacher attitudes towards the program and towards affective education

are measured by three instruments: (1) the LS Mental Health Opinion

Survey, in use since the implementation of the training workshops; (2)

Teacher Follow-Up Survey, developed to assess the status of classroom

implementation of the LS program; and (3) the Life Skills Teacher Question-

TELUZi’ developed to assess the continued expansion of the program.

The final variable to be measured under teacher outcomes is classroom
climate. Four specific dimensions of this variable, those of highest
priority for the LS program, are listed in Figure 1. The original.prop05al

for the evaluation suggested the Affective Teaching Inventory, developed

by Vicary (1976) as a possible observation instrument for measuring class-
room climate (Figure 2). Further examination of this instrument showed it
to be too narrowly limited for assessing the four dimensions of classroom

climate related to the LS program. Thus, a search proncess for additional

‘observation instruments was initiated.
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Figure 1

Life Skills Evaluation

TEACHER OUTCOMES

) S—

fesearch Questions

Are LS activities being
used in the classroom?

 te et > m——m whe i

independent
Varianles

Exnosure to LS train-
ing

Cof LS activities

Dependent
variables

Frequency and duration of use

Instruments Used to
Nperaticnalize
Dependent Variablcs

Ac.ivity Log - Frequency and
duration of LS activities

Are LS strategies being

“used in the classroom?

Exposure to LS train-
ing

Frequency and duration of use
of LS strategies

Frequency and
strategicn

Activity Log -
duration of LS

Do teachers utilize
effective content
orientation more fre-
quently after thev
have completed LS
training?

Exposure to LS train-
ing (trained vs. non-
trained)

Degree of integration of
LS activities with class-
room content

Activity Log - Percent of
LS activities used with

other subject matter

Is there a relation-
ship between the
utilization of the LS
program and the gradz
level taught?

Grade level taught

Frequency and duration of use
of LS activities and LS strate~
gies

Frequency and
activities and

Activitv Log -
duration of LS
strategies

5

Is there a relation-
ship betwcen the
utilization of the LS
program and the subject
area taught?

Subject area taught

Frequency and duration of use
of LS activities and LS strate-
.S

Frequency and
activities and

Activity log -
duration of LS

strategies

Do teacher attitudes
change after the
teacher has completed
the LS training?

Exposurc to LS train-
ing (traoined v4. non-
trained)

Teacher attitudes

Mentai Health Opinion Survey

Teacher Folliow-un Survey

LS Teacher Qu._stionnaire

1.
Does classroom climate
change aftcr the teoach-
er has completed the
LS training?

l
|

Exposurc to LS train-
ing (trainad v.. non-
trained)

Classroom Ctimate

- degree of positive sup-
portive statements

- facilitation of affec- !
tive student participation!

- facilitation of student '
involvement in solving
behavicr oroblems I

- affective oricntation E

O
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Lite Skills Observation Form

Section 8
Section 8

Section 10,

Saction 7, &
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Figure 2
AFFECTIVE TEACHING INVENTORY

Grade Level Teacher's Name
b Content: Cognitive Affective
(traditional) (social problem areas)
Observation Content (Lesson) Climate {teacher) Climate (Environ.)
Occasion Cog. Orient. Aff., Int.| Neg. Neut. Pos. Dir. Fac.

1.
2.
3.
h L] ' -

|
) l'
y !
Date ‘ ) Time (or class period)

No. of students

Observers |

Use other side for comments




Over 100 existing instruments were reviewed in order to develop a
Life Skills observation form. The large majority of these emphasized
cognitive rather than affective behaviors. Nevertheless, 32 observation
instruments primarily focus on affective behaviors. After screening,

five were chosen as possible candidates for the observation form.

student Outcomes

Figure 3 outlines the major components of the student outcome evalu-
ation. The research questions focus on student self-concept, relation-
ships with others, classroom climate, attitudes towards school, and
behaviors related to school attendance, drug use, and discipline problems.
Three types of measures have been identified for gathering data relevant
to these questions: direct observation, scﬁool records, and survey in-

struments.

In the origihél proposal for the evaluation of the Life Skills program,

four subscales of the 1974 Pennsylvania Educational Quaiity Assessment (EQA)

were designated as possible choices for the survey instruments. These were:

EQA SUBSCALE] LIFE SKILLS OBJECTIVE

Subscale 1, Self-Esteem Intrapersonal Skills
(self-concept)

Subscalie |1, Understanding Others Interpersonal Skiils
Subscale |V, Interest in School and Attitudes Toward Learning
Learning

Subscale V, Societal Responsibility Interpersonal Skil:is

]Getting Inside the EOA Inventory, Pennsylvania Department of Education,

1976.
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Life Skills Evaluation

STUDENT OUTCOMES

Research
Questioens

Independent
Variables

Dependent
Variables

Instruments Used to
Operationalize
Dependent Variables

.the LS program have
ffect on intraper-
1 skills? '

Exposure to the LS
program (LS students
vs. controls)

Self-concept

~ self-awareness

- self in relation to
peers '

- gelf in relation to
parents

- self in relation to
teachers

- locus of control

, Grade 3
Myself, Grades 5, 8, 11

Myself, Grade 3

Myself, Grades 5, 8, 11

Life Skills Observation
Form, Section 9

1f, Grade 3
Myself, Grades 5, 8, 11

, Grade 3
Myself, Grades 5, 8, 11

Myself, Grades 5, 8, 11

. the LS program have
ffect on interper-
11 skills?

GO

Exposure to LS pro-
gram (LS students
vs. controls)

Relationships among class-
mates N

willingness to coop-
erate

- sociability

- understanding and re-
spect for one another

- opportunity for equal
participation

" School Life - My Classmates

Grades 3, 8, 11
Life Skills Observation
Form, Section 9.

School Life - My Classmates
Grades 5, 8, 11

Life Skills Observation
Form, Section 9

School Life - My Classmates
Grades 5, 8, 11
Life Skills Observation

Form, Section 9

School Life - My Classmates

Grades 5, 8, 11
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Figure 3 (cont.)

Research
Questions

Independent
Variables

" Dependent
Variables

Instruments Used to
Operationalize

; the 1S program have .
ffect on interpersonal
15?7  (continued)

Exposure to LS
program (LS students
vs., controls)
(continued)

Stﬁdent—Teacher Relation-
ships

- gtudent attitudes toward
teacher

- student willingness tol
discuss feelings with
. teacher

Dependent Variables

My Class, Grade 3
School Life - My Teacher

Grades 5, 8, 11

My Class, Grade 3
School Life - My Teacher
Grades 5, 8, 11

s the LS program
o an effect on the
ssroom climate?

Exposure to LS
program (LS stu-
deat$ vs, controls)

Classroom Climatc (Degree to
which the classroom climate
fosters...)

-.understanding of others

decisioa-making

- exr ssion of self

understanding of self

acce.tance of classmates

1

positive interpersonal
climate

My Class, Grade 3
School Life - My Class
Grades 5, 8, 11

School Life -~ My Class
Grades 5, 8, 11

‘Mz Class, Grade 3

School Life - My Class
.Grades 5, 8, 11

My Class, Grade 3
School Life - My Class
.Grades 5, 8, 11

~ About My Class, Part 11

Grade' 3
(lassroom Climate Scale,
Part 11, Grades 5, 8, 11

About My Class, Part 1
Grade 3 ' '

Classroom Climate Scale,
Part I , Grades 5, 8, 11

63




_Research
Questions

Independent
Variables ,

Dependent
Variables

Instruments Used to
Operationalize
Dependent - Variables

5 the LS program
> an effect on
itudes towards
001?

Exposure to LS
program (LS stu-
dents vs, controls)

Attitudes towards school

My Class, Grade 3

School Life, My Class

Grades 5, 8, 11
Classroom Situations

Grades 5, 8, 11

s the LS program

e an effect on
ool attendance and
diness? -

Exposure to LS
program (LS stu-
dents vs. controls)

School attendance

Attendance records

S the‘LS program
e an effect on the
quency of disruptive

errals?
2

Exposure to LS
program (LS stu-
dents vs. controls)

Disruptive behavior

\

Disciplinary referral
records

Life Skills Observation
Form, Section 10

s the LS program
e an effect on
g-related be-
iors?

Exposure to LS
program (LS stu-

Jdents vs. controls)
!

Frequency of drug use

Drug Evaluation Question-
naire, Grades 5, 8, 11




As planning proceeded and the outcome design became more refined, eack of
these subscales was re-examined. Closer ana]ysis of the EOA content reveulzed
that tHe subscales were not as well matched to the research questions as
had been hoped.

; | 0f the four subscales reviewed, the Self-Esteem instrument was the
mos t glosely related to the Life Skii]s objectives. However, the Self-
Esteem subscale also‘contained a number of questions not related to thé
Life Skills §elf—c0ncept,variab]e. Substantial revision of the EQA subt

i

. !
scale was required in order to retain the content of the relevant self-

cbncept items and to eliminate those items that were not related.

. The second subscale, Understanding Others, was found to be an index
of tolerance on the dimensions of race, religion, socioeconomic status,
intelligence, and handicaps. Although the Life Skills p}ogram indirectlv
tries to improve the student's tolerance level, this is not a high prior-
ity objective. Due to testing”time constraints, none of these items were
used in the Life Skills evaluation instruments.

The third subscale, !nterest in School and Learning, focused on

such attitudes towards the cogRYtive aspects of learning as type of subject

matter and teaching nfﬁhqiques, rather than the more affective aspects of
I N .

-~
- learning addressed by the\life Skills program. Although much of this sub-
scale was too cognitively oriented for the Life Skills evaluation, portions
of it were applicable. Content from these sections was used in developing

the Life Skills inst-uments on attitudes towards school.

1

v

The fourth subscale, chietal Responsibility, contained situational
questions based on real life cheices. Unfortunately, the format in'which

they were presented was too difficult and confusing to permit adoption.
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The lack of congruence between the Life Skills evaluation needs and

the-content of the EQA instruments prompted a renewal of the search for sur-
vey instruments focusing on measures of seif-concept, interpersonal rela-
tions, classroom climate, attitudes towards school, and drug use and dis-

ciplinary problems.

. Self-Concept. Five dimensions of self-concept were identified as
espeéfally relevant to the Life Skills objectives: self-awareness, self
in relation to peers, self ir relation to parents, self iﬁyre]ation to
teachers, and locus of control. Sixteen.instrumenté were reviewed on
these dimensions. Many of these were immediately eliminated due to the
inappreroriateness éf their content. However, several were considered as

candidates for the Life Skills self-concept instrument.

Interpersonal Relations. Interpersonal relations were divided “into

two categories: relationships among classmates and student-teacher rela-
tionships.. Th; search for instruments revealed a wide diversity of measures,
mast of whicH were not ;ppropriaté for measuring interpersonal relations

- ‘ wiphin the classroom setting. However, four were identified as possible
candidates for measﬁring the Life Skills objectives in this area. Each
instrument had different strengths and weaknesses, but none was suitable
to measure all the aspects of classmate relationships and student-teacher
relationships that were important for the LS program.

Classroom Climate. In addition to self-concept and iAterpersonal

relations, the Life Skills student outcome goals focus on the improvement

of classroom climate. Several dimensions of classroom climate were of
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particular interest. First, student perceptions of the degree to which

classroom climate fosters self improvement were relevant in four areas:

" ‘.

‘understanding of others, decision-making, expression of self, and under-

standing of self. Two other dimensions of classivoom climate also were

related to the Life Skills.sfudent outcome objectives. These were student

acceptance of classmates and student perceptions of the interpersonal

1

climate within the classroom. . . .

The search for measures of classroom climate showed that few instru-

ments exist in the,areé§\jdentified. However, from the few located several

/
v

distinct types emerged. ‘These included sociogram instruments to measure

social interaction patterns, situational questions on group relations, and

multi-dimensional scales designed to assess all possible aspects of the

‘ . -

group climate. :
Review of these instruments made it clear that no single instrument

could cover all the aspects of classroom climate related to the LS program. .

3 . . ! -~ o'
Yet no combination of the available measures provided adequate attention

~to all the dimensions of classroom climate.

Many instruments exist on attitudes towards school, yet most are

v

oriented to the cognitive aspect of learning. From the 13 instruments

reviewed, three were identified as being most highly %riented to the affec-

' n

tive aspects of education. .Since none”of the instruments were suitable

~

for adoption in their original form;-new instruments were developed.

v

Drug Use. In the‘qf?giqal research proposal, two questions .concerning

drug use were presented: J)’Has exposure to the LS program affected the

-“@ .-
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Two other instruments, My Opinion Survey2 and the Drug and Alcohol Survey3,

contained attitude questions that were relevant to the Life Skills objec-

tives. Using these three instruments as models a new instrument, the Sub-

i

stance Use Scale, was developed to meet the needs of the LS evaluation

study.

Schaps, Eric. My Opinion Survey. The Napa Project, Napa, California.
Pacific Institute for Research and Evaluation. 1979

3 Schaps, Eric. Drug and Alcohol Survey. The Napa Project, Napa, California.
Pacific Institute for Research. and Evaluation. 1979

3 Activity 3

As of June, 1979, there had been eight'Training of Trainers (TOT) LS
workshops that worked wit" 25 of a possible 32 community mental health
ce;ters in Georgia. Registration and evaluation forms were used to com-
pile fact sheets on the CMHC people who attended these workshops. The final
profile of the LS trainers of teachers provided proport?onal information
regarding specified age groups, their degéee of education, their fields,
and their yecars of experience within thpi} fields. This profile is pre-

9
sented on the following pages. .
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| “e Skills for Mental Health

Profile of Life Skills Trainers

There have been 8 Training of Trainers (TOT) Life Skills workshops.
June 1977 (32 participants)
October 1977 (Follow-up workshop) (18 participants)

~ July 1978 (50 participants) . o e

November 1978 (Foll w-up workshop) (38 participants)

January 1979 (small workshob in Griffin, Ga.) (16 participants)

March i979 (Effective Integration workshop - follow-up) (25 participants)

April 1979 (55 participants)

May 1979 (Small workshop ‘n Gainesville, Ga.) (19 participants)

Total trained: 152 from 25 (out of 32) CMHCs. Some trainers and
centers are not active in the Life Skills program.

The background infcrmation from the evaluation forms was used to construct
the following profile. Some participants did not fill out evaluation forms.
The information from the October 1977, November 197c, and March 1979
follow-up workshops is omitted be -use it i< redundant.

. : . Progo?tion
Age: 7 under 25 years .05
~ 7h 25 - 34 .55
35 35 - 45 .26
e - =10 T R L]
Education:* 30 BA/égm .33
51 Master's .56 ,
2 PhD/EdD .02
:E Other .09

*This information was not reported for the June 1977 workshop.
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et , Proportion
.Henta]%ﬂéaith : .63

Field: 83 !
: i Education .27
. 13~ other (includes those

who marked both MH and
Ed.) .10

Years Experience in Field:
Range: 1 to 21 years

Mean: -7.11 yeafs
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Activity &4

. Since 1977, approximately 1,000 teachers and 200 other adults have
been trafned in Life Skills at “en different Community Mental Health Centers
in Georgia. The available information about the teachers trained varies.
Although some CMHC teams did not record the teachers' names, most haVé
lists of both names and schools; some have registration forms, and some have
both registration and evaluation forms in addition to mental health ques-
tionnaires.

The Life ékflls team coordinators were asked to send all available
registration forms, evaluation forms, and mental health qugstionnaires to
the Life Skills Evaluation Project, Atlanta office. The profile was based
on -information from 55 registration forms and 76 evaluation forms. Included -
in the registration forms were address, age, and educational level of partici-'
pants, grade level currently teachfng, years of prof;ssional experience,

and previous training (and date.trained) in similar activities to Life

Skills (e.g:, values clarification, PET, etc.). Only the arade level cur-
rently teaching and the years of teaéhing experience were requesfed on the
evaluation form. In an effort to increase the return rate of forms o the
Atlanta office, Team Coordinators were mailed additional forms with a
request for extra fo‘iéw—up efforts. The'completed pri "ile is presented

on the following pages.
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Georgia Life Skills for
Mental Health Evaluation Project:
Profile of Teachers Trained in Life Skills
Since 1977, approximately 1000 teachers and 200 other adults have been
trained in Life Skills at ten different Community Mental Health Centers in

Georgia. The available information about the teachers trained varies.

AV though-some -CMHC—teans- did—not—record—-the-teacher ---names, most -have -~ =~ =~

lists of both names and schools; some have registration forms, and some
have b;th registration and evaluation forms -in addition to mental health
questionnaires.

The Life Skillc team coordinators were asked to send all available
registration forms, evaluation forms, and mental health questionnaires to
the-L:fe Skills Evaluation Project, Atlanta office. .Most registration

" forms and evaluation forms have been received, but several lists of
teacher names and schools have not been forthcoming.

The following profile is based on information from 55 registration
forms and 76 evaluation forms. Included in the registration forms were
address, age, and educational level of participants, grade level currently
teaching, years of professional experience and previous training (and date
trained) in similar activities to Life Skills (e.g. values clarification,
PET, etc.). Only the grade level currently teaching and the years of
teaching experience were requested on the evaluation form. in an effort

to increase the return rate of forms to the Atlanta office, Team Coordinators

have been mailed additional forms with a request for extra follow-up efforts.




-PROFILE OF PARTICIPANTS IN LIFE SKILLS TRAINING

Number and Percent of Participants Responding

Profession Number ' Percent of Total
Teachers ' 77 . 59
K-3 26 20
i-6 23 . 18
7-9 12 ' 9
10-12 14 11
Adults o2
Other Professionals 5b by
Counselor . 26 20
Health Department 9 7
Special Education 9 7
Media-Specialists 4 3
Music 2 1
Reading 2 ’
Principal 1 1
Speech Therapist ] 1
Age*
Category Number
Under 25 [
25-34 19
35-45 -6
Over 45 1
Total Resp. :aents 30

Education Level®

B.A. 23
M.A. 8
®°h.D0. or Ed.D. 0

Ocher

: _Ycher 9
To.al Responde~<s 40

Yexrs of Professional Experience*
(Tota' respondents = 112)

Range: 1-22 years
M .n: 6.31 years
S .: h.24
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Previous Training in Activities
Similar to Life Skills¥*

Values Clarificatjon 7
Role Playing 8
PET/TET o .5
Communication Skills 10
Assertiveness Training 5
Other 7 3

~ No Previous Training __ 26

Total Respondents 43

*Not requested on all forms.
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- Activity 5
The report on the impact data analysis plan was completed during the
“ Second Quarter. The major parts of this report arc summarized below.

Teacher Analysis Plan

In Figure 4, the teacher outcome analyses are outlined. These analyses

vary, depending on the research question and the type of data collection

i

employed.

At the most basic.level, descriptive statistics are to he computed for
questions one and two to do;ument the frequency and duration of LS activ-
ities and LS strategies being uséd in LS classrooms. Descriptive statis-
tics also are to be.reported for Question 3 £0 examine how often LS activ-
ities are integrated with other subject matter in the classroom. At the
next level, t-tests are to be conducted for Questions 1, 2, and 3 to de-
termine if tHere are significant increases from pretest to posftest in the
.requency and du}ation of LS activities, LS strategies, or the degree of

integration of LS activities with other subject matter.
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ViYure

\

Research Plan for Teacher Qutcomes

arch Questlons

Dependent
Variables

Instrument to Measure
Dependent Variables

Teacher Groups
to Complete
the Measures

Analyses to be Performed

activities belng
n the classroom?

Frequency and duration of use
ofLS actlvitles

Actlvity Log - FrequeﬁCy and
duration of LS act]vit!es

LS teachers

Descrintive statistics
t test - Pre/Post

strategles being
n the classroom?:

Frequency of use of LS
strategies

Activity log - Frequency of
LS strategies

LS teachers

Descriptive statistics
t test - Pre/Post

chers utillze

ive content orien-
more frequently
they have com~

LS training?

T

Degree of Integration of
LS activities with class-
room content

Activity Log = Percent of
LS activities used with
other subject matter

I

LS teachers

Descrigtive statistics
t test - Pre/Post
One way ANSUA = Grade levels

re a relationship
n the utilization
LS program and

ade level taught?

Frequency and duration of use
of LS activities and LS ’

“strategies

Activity Log - Frequency and

duration of -LS-activities
and strategies

LS teachers

One way}AHOVA - Grade levels

!

re a relationship
n the utilization
LS program and

bject area taught?

Frequency and duratlon of use
of LS activities and LS
strategles . '

Activity Log - Frequenéy and
duration of LS activities
and strategies

LS teachers

H

One way AMOVA - SubJect areas

0

ycher attitudes
: after the

r has completed
 tralning?

:

Teacher attltudes -

LS Yeacher Questionnaire

Mental Health Opinion
Survey o

!

LS teachers -

)
LS teachers,
ron-lS t-achers

t test - Pre/Post
One way ASOVA = Grade lavels

t test - Pretest, Treatment/Control
t test ~ Posttest, Treat~ert/Control

or
Mne way analysls of covariance

Two way ftOV& - Treatment groups,

frade levels

=

classroom cllmate

e after the teacher
rpleted the LS
irg?

Classroom limate

Life Skills Observation
‘Form, Sections 7, 8, 10

LS teachers,
non-LS teachers

Three staqge analyses
1) ¢ rple comoarisons
2) RS '
3) Pecression
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S On a third levei, one way analyses of variance are to be used to

v investigate'relafionships between specified variables. For research ques-
\ ' -

\ tion three, a one way-ANOVA is to be used to determine if grade level

\ impacts significantly on the degree to which the LS teacher integrates the
"\ "LS activities with other subject matter. Similarly, one way ANOVAs are to
\ ) ,
\ be used to answer research questions .four and five regarding the relation-
— \ 7

i
|

\ships between the utilization of the LS program and the grade level and
a
‘%ubject area taught.

\ Research question %ix on teacher attitudes involves two instruments

and several -different statistical tests. The LS Teacher Questionnaire

\

\ .
is.to be administered. to. LS. teachers on. a.pre/post-schedule. "A t-test

is to be run to determine if there is a significant increase from pretest

)
=+ to posttest in teacher attitudes toward the LS program. next, a one way

AMOVA is to be used to determine if grade level impacts significantly on
teachér attitudes toward the LS program.

The second teacher attitude survey, the Mental Health Opinion Survey,

is to ge administered to both LS treatment teachers and non-LS gpntrol

.

teachers on a pre/post basis. The analyses for this instrument were

designed\to answer two qu§€tipns. First, is there a difference in the
\ :
responses, of LS teachers and non-LS teachers to the Mental Health Opinion

2y

.

Survey? To answer this, an initia! t-test is to be conducted to determine
the equivalence of the LS treatmert «id non-LS control group on the prétesf

scores. |f the two are equivalent 5n [ retest scores, another t-test on
:I i ) 1

their posttest scores is to be conducted to determine if theé LS program

-
i
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not equivalent, a one-way analysis of covariance is wv used to adjust the
. . . . .o . . /
scores in this analysis. The second question involves the relationship /

between teacher attitudes on the Mental Health Opinion Survey and grade /

level. A two way analysis of variance is to be conducted to determine if
grade level significantly affects teacher attitudes on this iAstrument.

The final teacher outcome research question (Question 7) focuses on
classroom climate. Both LS treatment teacherstand non-LS control teaéh-
ers are to be observed on a pre/post basis to provide the data/#or ' .
answering this question. A three stage analysis is to be conducted using
the following independent variables:

, - Treatment group
Geographic location
Grade level

Classroom style
The-analyses are to be performed using essentiaily the same techniques ex-
plained in the data analysis section for student outcomes which follows.
--Howéver,‘the teacher observation'dafé\are to be analyzed first for all grade
.y levels combined, then, if appropriate, separate analyses for each grade levef

are to be conducted.

Student Analysis Plan

Analyses for the impact study for each measure of the dependent vari-

ables iisted in Figure 5 are:schéduied to occur in three stages:

3

Stage One: Equivalence Comparisons on Independent Variables
Stége Twc: Analyses of Variance to Determine General Effects

“Stage Three: Regression Analyses to Determine Relative Contributions

O
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- Research Plan for Student Outcomes

, <

| - B A

T Research Dependent Measures of
/S Questions Variables Dependent Variaples
B

Does the LS program have a
positive effect on intraper-
sonal skills?

Sel f-concept

Mzself, Grade 3

Mysclf, Grades 5, 8, 11

Life Skills Observation Form,
Section 9

Does the LS proéram'have a

sonal skillts?

positive effect on interper- :

Relationships
among classmates

Student-teacher
relationships -

School Life - My Classmates
Grades 5, 8, 11

Life Skills Observation
Form, Section 9

My Class, Grade 3
School Life - My Teacher

.- Grades 5, 8, 11

Does the LS program have a
.positive effect on the class-
room climate?."

Classroom climate

My Class, Grade 3

School Life - My Class
Grades 5, 8, 11

About My Class, Part |
Grade 3

Classroom Climate Scale, Part |,
Girades 5, 8, 1

" About My Class, Part 1l

Grade 3

Classroom Climate Scale, Part
11, Grades 5, g, 1

Does the LS program have: a
positive effect on attitudes
toward school?

Attitudes towards
school

.My Class; Grade 3

School Life - My Class
Grades 5, 8, 11

Classroom Situations
Grades 5, 8, 11

Does the LS program have a
positive effect ‘on school
attendance and tardiness?

-Schd}l attendance

Atgendance records

Does 5he LS program have a

positive effect on the fre-

quency of disruptive refer-
" rals? :

Disruptive be-
hav ' or

Disciplinary referral records
Life Skills Observation Form,
Section 10

"Does the LSyprogram have a
positive effdct on drug-

Frequency of

drug use

~

1

Drug Evaluation Questionnaire,

Grades<8, 11

-

L relatgﬁ,ﬁ!ﬂﬁ iors?

« 7k
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The design is shown below.

¥ X12 ¢
1 ]
Pre Post Pre Post Pre Post
X
21 Y Yoo I Yoo N Yo
X
. 22 Y o 1 o N Y

For any dependent variable measure, a maximum of three two-way analyses
of variance are to be conducted. 1In each case the significance of the treat-
ment effect, the independent variable (sex, ethnicity, or geographic area),
and the interaction effect of the treatment variable and the independent
variable are to be tested.

if there were no significant differences in the pretest scores of
the three treatment groups, all stage two analyses would be run as repeated
measures designs rather than analyses of co-variance. Three analyses of
variance would be performed. Each analysis would be run separately for
each of the three grade levels (Grade 5, Grade 8, and Grade 11). The

variable codes are shown below.

Y = Scores on Myself, G 5, 8, 11

>
1]

1 Treatment

Sex

>
1]

>

2
= Ethnicit ‘
5 nicity
Xh = Geographic location
X

First the model Y = a X, + b,XZ + c]X]X2 + e would be used to test the two
main effects of treatment and sex and the interaction effect of treatment-sex.

Second, the model Y = aZX] + bZX3 + CZX]X3 + e would be usedtto test the

o - 84




O

ERIC

Aruitoxt provided by Eic:

two main effects of treatment and ethnicity and the interaction effect of

‘treatment-ethnicity. Third, the model VY = a3X] + b Xu + C;X]xh + e would

3 3

be used to test the main effects of treatment and geographic location and

the interaction of these two variables.

The results of the stage two analyses would provide information re-
<

garding the significance of the main effects and first level interaction

effects of treatment, sex, ethnicity, and geographic locations. To obtain a

broader picture of overall effects, regression analyses would be conducted

- in stage three.

Stage Three: Regression Analyses to Determine Relative Contributions.

The stage three regfession analyses are to be used to explore relative contri-
butions of each of the independent variables. Any main effect Qr.interac-
tion effect that is significant in the stage two analyses are to be in-

cluded in a stage three regression analysis to determine relative effects.

One regression analysis is to be conducted at\each grade level for each
dependent variable measure.

The general model for the regresuion analyses is:

Y= a i byXy H Xy e b X by XXy e i i)

where a intercept constant

Y = Dependent variable
X"'Xk = [ndependent variables
X, X = Interactions of independent variabies

The exact structure of the regression eqhations can not be specified

until the results of stage two have been determined.
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The three stages described above outline the general analysis plans
for each of the dependeri variables measured by the student outcome instru-
ments. Figure 6 summaviZes the three stage process by outlining the max-
imum analysis plan that would be carried out for any single dependent

variable measure.

Activity 6
The interview instrument for the mental health personnel was devel-
oped by the Georgia field spe;ialistl Thg i”?F[Hme”Fﬂﬂﬂﬁ,Ehéﬂﬂ§¢QFv§9.4
RBS, NIDA, and the Georgia Department of Human Resources (DHR) for com-

ments. This instrument was completed during the Third Quarter.

L3
Activity 7
Major elements from the report on evaluation design components are
summarized below.

Teacher Qutcomes

Teacher outcomes are to be measured through direct observations, sur-
vey measures, and self-reported activities. The instruments to be uscd

'n measuring teacher outcomes were described in the Life Skills for

Mental Health: OQOutcome Evaluation paper. Figure 7 presents the data

collection scheduie for teacher outcomes.
Pretest data on most teacher outcomes were collected in September
379 and posttest data are to be gathered in May i380. Follow-up data on

" the same groups of teachers are to be collected in December 1980.

78
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Figure 6

Maximum Analysis Plan

self: -G 5, 8, 11 (Separate analyses for Grade 5, Grade 8, Grade )

age One: Equivalence Comparisons

XI - one way ANOVA for treatment categories (treatment, control)

X2 - t-tests for sex categories (female, male), pretest score, and postiest scores
X3 - one way ANOVA for ethnicity categories, pretest scores and positest scores

Xh - one way ANOVA for geographic categories, pretest sgores and posttest s ores

:age_Two: Analyses of Variance

Y = alXI + le2 f c]XlX2 + e

Y = ale + bzx3 + CZX]X3 + e

Y = a_ X, + b3Xh + C3Xlxh +

tage Three: Regression Analysis
— v X_ X
Y a + lel + bzx3 + bhxh + bSXlXZ + b6xlx3 + b7xlxh + b8X2 3 + ngth + blO 3%y




Figure,K 7

Data Collection Schedule

N : Teacher Outcomes
TYraining Sept. Dec. Hay Au . Dec.
Period 79 79 80 - B 80
Instrument [ ] L] e __o o __ e [ [ [ ] . [ ] ] [ ] - [ [
Actlvity Log r-————e ~—ae e g

Mental: Health

~——— -—a »
Opinion Survey

TYeacher *~——

Questior *—— Yoo
Questionnalre *

Observation - ° . - PO
Form

L]

From the state of Georgia, approximately 100 Life Skills teachers
and their classes and 40 non-Life Skills teachers and their classes were
selected to participate in the evaluatipn study. C(couperation for testing
. was obtained through direct contacts with district suner 'ntendents and
festing coordinators.

The sample was divided by grade as shc.n in Figure 8.

Figure 8

Teacher Sampling Plan

Grade LS Non-LS
3 25 10
5 25 10
8 25 10
11 25 10
" ~. 2}
' 80
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Each teacher in this sample is to implement tne Life Skills program
as she or he feels is most appropriate for the students in the class.
Since each teacher is to act independently, the individua' teacher is to be
used as the qnit of analysis for all teacher outcome comparisons.

Student Qutcomes

Student outcomes are to be measured using survey instruments, direct
observations, and information from school records. The instruments for

this outcome evaluation have been described in the Life Skills for Mental

Health: Outcome Evaluation paper.

Nata will be collected according to the schedule shown i1 Figure 9.
Pretest and posttest data are to be gathered in September 1979 and .y 190

for all Life Skills treatment students and non-Life Skills :ontrol stu-

dents. Follow-up posttest data are to be collected on tne same group of

students in December 1980.

The student sample was drawn from the third, fifth, eighth and
eleventh grades. Two thousand eight hundred students in approxinate'y .00
Lifg Skills classrooms and 1,000 £tudents in approximately, 40 Non-Life Skills
classrooms are participéting. These students were selected from s -hools in
SavannaH, Macon,A;tianta, Griffin, and other areas. The sample has hr~en
suodivided by grade as shown in Figure 10. All student data will be aralyzed

witt the individual as the unit of measure.
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Figure Y

Data _Col lection Sch_e_d_glg
Student Qutcomes

Sept. Dec. May Aug. Dec.
1979 1979 1980 1980 1980
men” ) e ) ) ) e ) s ) ) ) ) ) ) ) )
sel,, 03 . ———— ——e —
seli, G5, 8, 11 —_— — — ¢
hocl Life, G5, o —— —
R, 11
Clas.g_, G2 . ——— *——a *—=0
3.srcomr Situa- ¢ ——————t ’ >——ae ——o
tions, G5. 8, 11
out Your Class, ——e————g *——o — 9
G3 - .
as;room Climate, r—— -y —— o ——9
GS, 8, 11
Observation ——8 —— . *———8
Form =
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Figure 10°
Student Sampling Plan

Life Non-Life

Grade Skills Skills *
3 700 250
5 700 -, 250
8 700 250
1l 700 250

Student outcome data will be collected primarily through the use of
survey instruments, although direct observations and information obtained
from school records also will be employed. All of these measures were

described in_the Life Skills for Mental Health: Outcome Evaluation paper.

&

Activity 8

The drug use instrument, the Substance Use Scale, was modeled

after the existing Personal Drug Use Scale. Two primary modifications

were made in order to orient the original instrument's content to the LS
goals.

: &
The first involved the drug use categories. Some of the language was

. changed in the Personal Drug Use Scale and some of thercategorieé were

expanded to insure that those substances which were likely to be most
frequently used by 8th and 1lth grade students would be -included in the

Substance Use Scale.

Second, the range of use specified in the Personal Drug Use Scale

was not suitable”for measuring the effects of the klfe Skills progran.

{Ee'fixed time span of the Life Skills program demended specification of




é\barticular time period over which the drug use questions would apply..

Otherwise, ''Recent Use'' could not be distinguished from ''Ever Used'' and

would result in what has been called the cumulative effect (Glenn and

Richards, 1974). The time period chosen needed to be long enough for the

infrequeﬁt user to have had a chance to use a substance, yet short enough ~

for all users to be able to clearly recall the number of times the sub-

+

stance was used. A three month period fit these reguirements best and
. ~.

thus was adopted as the maximum recall period for tne Substance. Use Scale.

The Substance Use Scale éatisfied the needs initially specified for

the Life Skills evaluation. However, a need for an appropriate fifth grade

‘survey was recognized. To meet this demand the Substance Use Scale was

’

"t developed into two sepafate instruments: ﬁy Opinion, Grade 5 and My Opinion

on Drugs and Alcohol, Grades 8, and 11. The revisions were based on two ex-

¢

isting instruments. Changes involved in developfng the My Opinion instru- .

ment were drawn from the My Opinion Survey, Pacific Institute for Research

and Evaluation. ltems that address‘attitudes in the My Opinion ‘on Drugs and

Alcohol instrument. were adapted from the Drug and., Alcohol Survey, Pacific

Institute for Research and Evaluation. Questicn~s concerning actual drug

use were adapted from the Personal Drug Use Scale.

. -

-
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JActivity 9
bUring the second quarter, instrumentation needs for teacher oﬁtcomes
and studerit outcomes were reviewed carefully. A discussion of this review
is Prqsented be low. |

Teacher Outcomes

Y

Of the instruments reviewed in regard to the development of a teacher

r

| .
observation form, each addresses some aspects of the classroom climate,
J . "
! .

but none includes all of the QImensions specified as re]evantffg;the~teach-

| -

er (Figure 1, p.' 53). -To measure each of these dimensions at the desired

level, it was necessary to construct a new instrument, the Life Skjlls

Observatién Form. This form was designed %o measufébg number of variables:

(1) affective orientation of the teacher, (2) degree of positive or ' //

. e

supportive sta7ements made by the teacher, (3) degree of affective facil-

el .- .
itation of student particination, and (4) nature of disciplinary behaviors

S

employed by the teacher.

During the pilot testing, 4k separate observations were conducted in’

1

various classr06m§|usihg the Life Skills Classroom Observation Form. The

data collected in.these observations and thf—fgpments and suggestions of

v

the observers nhave been used in refining and revising the observation ‘

Y \

'v-l ‘_ . .’ .
form. No major changes have been made in the instrument, but several

minor modifications have been tncorporated to better tailor the obscmvation

1
™~

) Form.to the needs of the Life Skills evaluation.

] T v T . ' -
. o o

’ » RN ' o
«

\ ' ¢

- [3

- r \-/\ .
. el
. . L /:
[ v . . -
° . - st ‘-/ ] ’ — {
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The . first section of the observation form (Parts 1-5) has been designed
for use in recording descriptive‘informatic? about the classroom. Two of
the descriptive categories contained in the original observation have been

eliminated in the revised version, because the information they provided

was redundant with that in other categories. In Part 5, Typés of
Presentation, the forrmut has been altered to facilitate the process of

‘recording changes in classroom presentation style.

|
The second section of the observation form (Parts 6 and 7) includes

-atings on the affective behayiors of both teachers and students. In

2/ Part 6, Nature qf Affective Bekaviors of the Teacher, five itcems were

2

eliminated from the original observation form on the basis of observers'

criticisms and results from the pilot test data confirming these criticisms.
)

Three items on teacher disciplinar, techniques were combined with the

teacher affect yuestions and one new item was added. Several other items

} N

were reworded to clarify ambiguities in interpretafion.
Part 7 of the observation form was designed to assuss the nature of

affective behavior of s:ucdents. Pecults from the pi'H>t test data and

o -~ observers' criticisms led to the eliminatic. of six items from Part 7 of

the original observation form. Four items on student reactions to dis-

A }
ciplinary technjques were combined + ith the student arfect questions, and

PR two new items were added. The wording of several other items was revised
;

/

to aid in inter*rctation.
~ : /

|
i

" /
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Four areas -- self~concept, interpersonal relations, classroom
climate, and attitudes towards 'school -~ were examined in relation to
student outcomes. In the search fb( usable existing instruments on self-

cnnceﬁt, none were found to be entirely suitable. 'Thug, two new instru=

i

ments were constructed: Myself, Grade 3 and Myself, Grades 5, 8, Jl,

. -~

Forhatﬂ dhfficulty, level, length, and especially content were all care-
1 .. v
fully coﬁsidered in constructing these instruments. Selected behaviors

3

relatedkto student self-concept are also covered on the Life Skills

s

Observation Form.

Three new instruments were constructed to measure interpersonal

relations. The first was My Class, a 3B item instrumentffor third qrade

/

containing questions on classmates ard teachers as well as classroom

climate. The goal in construéting this instrument was to make it as short
and efficient as pussible while still covering all the re]evant aspects of
relationships with others. _ .

For fifth, eighth and eleventh graders, two segments of the School
Life survey were cogstructed té assess how well the LS pfogram furthered

relationships with others. The first of ;hése was School Life - My

3
S

Classmates, a 23 item‘éegment focusing entirely on the relationships among
classmates within the classroom environment. All the dimensions ident?;
fied as relevant to the Relationships Among Classmates variable afe cov-

‘ L 4 f

ered by the.items in this instrument. The Life Skills Observation Form

.

also .covers several aspects of ihis variable.

. 87
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To measure student-teacher relationships, & second segment was con-

IS

structed, School Life - My Teacher. This 14 item segment carefully ex-

plores the affective relationship between student and teacher, including

general student attitudes toward the teacher and the student's willingness
to discuss feelings with the teacher. Several aspects of the relation-

ships among students and teachers also are measured in the Life Skills

Observation Form.

The completion of the classroom climate measure resulted in several
revised and new instruments. To keep the third grade testing task as sim-
ple as possible, a limited number of items on understanding of others,
expression of self, and understanding of self were included in the My
Class, Grade 3 instrument. Foé measuring interpersonal climate and acceptance

of others at the third grade level, a new instrument, About My Clacs, was

constructed. For fifth, eighth and eleventh grade students, a 29 item
segment of the School Life instrument, My Class, was constructed to measure
the degree to which the classroom climate fosters understanding of others,
decision-mak{ng, expression of sel%, and understanding of self. in addition,

an instrument parallel to the Grade 3 - About Your Class was constructed v

for the upper levels. This was called the Classroom Climate Scale.

Another aspect of classroom environment, disruptive behavior, is covered

in the Life Skills Observation Form.

None of the existing instruments regarding attitudes towards school
was suitable for adoption in their original form. Thus, new items were

constructed and segmented in the following manner. General items on
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attitudes towards school were included in the My Class, Grade 3 instrument

and the School Life, My Class Grades 5, 8, 11 instrument. A separate in-

.ment oriented to specific affective aspects of education, Classroom

~Situations, was constructed for the upper grades. .

\ Activity 10

[l

\ Planning for he fall coordination of the LS program continued.
|
{

Planned activities tur the third quarter included pretesting, coding, and

the preliminary analysis of both the LS and control classrooms.

Activity 11
A1l pilot data were analyzed during the second quarter. The student

survey instruments included in the pilot testing were Myself, Grade 3.

Myself, Grades 5, 8, 11; My Class, Grade 3; School Life, Grades 5, 8, 11;

About Your Class, Grade 3; Classroom Climate Scale, Grade 5; Classroom

Climate Scale, Grades 8,11; and Classroom Situations, Grades 5, 8, 11.

These tests were administered to both the LS and control classes. The
mean total scgﬁ§s were computed to compare the responses of the LS classes
to the control classes. Little difference was found between the two as

can be seen by the following results.
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Mean Total Scores

Instfument LS fontrol
Mysclf, Grade 3 - 25,14 15.56
Myself, Grades 5, 8,kT¥ 3.59 3.55
My Class, Grade 3 \ e 47.16 45.71
School Life, "rades 5, 8, 11 80.06 77.36
About Your Class, Grade 3 3.16 3.65
Classroom Climate Scale, Grade 5 5.7¢ " 5.78

Classroom Situationg, Grades 5, 3, llI - -

in addition to the student survey forms, the LS Observation Form also

was included in the pilot try out. In using this form, the observer first
considered the subjects in the classroom, physical arrangement™ (number of
desks, tables, carrels, ctc.), and observation targel subjects in a num-
erical fashion. Then, the major activities scheduled, modes of presentations,
modes of group participatfon in major actjvity, and staff/student interac-
tion were recorded using percentages. THe nature of the affective behaviors
of staff and students were rated on a scale of 5 (very high evidence) to |1

(no cvidénce). Finally, the nature of disciplinary behaviors was rated

using the same scalc. For each arca of observation, means and percentages

for the Ls classes were compared to those of the control.classes. The

results foui.. .u ihe classroom observations form follow.

]No mean total score was reported for the Classvoos Situations, Grades
5, 8, 11 survey due to the non-positive/negative nature of the responses.

0




Pilet Results Spring, 1970

N
~

-

Pl

LIFE SRILLS FOR MENTAL HLALTH

Classroon Obvarzation For

“chool/Schocl Districe

Lo TCh L EanniOGiny

.f"‘ "

1

e et e o e i e

—

Obsarver - i .
Data Spring, 1129 e i Time Block e
Teathr -
srade Level o Subject Arcs o
(if agplicaoLﬁ
i Subjects in ClassroQi 3. PhYSiiLﬁwffrélﬁifﬁﬂl
NMuinber : Numbe
.Lé———--.ﬂ- L_§ S
1,0 L0 Teachers 30,8 3Q. Individuzi stucert desks
B 2 3 Aides .6 .5 Sonll aroup tebles
22.9 25.0 Students 1.1 1.6 Resc.uirca areas
1.4 1.3 Visitors 4 5.0 Carrcls
1.6 1.0 Other: 2 1 . Teathoer desks
e - — e ] ,&_L—.——-
5.5 1.0 Other s
2. Observation Target Subjects
Eumber Draw map:
s C
1.0 1.0 Teachers 3
97 .3 Aides ) -
20.0 5.4 Students

Rescarch for better Schonls, inc.
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Checked 4. Major Activity Stheduled 7. Mode of Frose oo
s for Observation Period MRecord tig . g obsarva-
: tion pericc.)
. 1.5 C
E‘—'“—‘—-—i; ‘ 1i;§;§r7ﬁnw
! 00 ¥ Life Skills Activity
' 16 16 Lecture
2__~ 92 Academic irstruction
21 42 Question/Answer
3 00 _Tutoring
. 05 00 Drill
3 08 Recreation/free time
‘ T 30 13 Discussion
s 00 Other: |
: - 07 ____Z__l_lr:dividua]ized Activities
: 03 . 15 Group Activities
5. Mode of Group Participation ,
in Major Activity . 03 . 08 Testing/Crading
LS C ) : .
85 Entire class . 03 00  Free time

O}_ _ __OO__ Other:

23 Individual studeats
O

00 _ Other:

81

J9 23 Small groups
W

03

C
6. Staff/Student Iptaraction
[Record time dur.ing observa-
tion period.)

fime 2 Time.

90 09 éingie students w/ staff availahbie
05 09 Single studeét wf single staff
13 jl_____Student aroups «/ stall available
.j!L__ 78 Entire class w/ single staff

03 00 Other:

92
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6 13.62
i

)3 | 3.85
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29 ‘ 1.6¢
|

23 | 2.27
]

20 13,17
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03, ' t.82

17 12.92

10 |3.42

03 |1.58
|
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I

13 |3.33
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observation period.)

Eviden o

Staff: Very. High Hiah
Tvidence

a. agree with or support 5 4
students

b. show concern over individual 5 i
student pregress

c. criticize or maxke fun of g L
students

d. encou age students te 5 4
discuss feelings

e. join in student activities c 4

f. punish studentd for nistares 5 4
or failures

g. develop ''we'’ feclina with g 4
students

h. praise student accorrlisn- 3 A
ments

i. Wiscourage student Guesi.ons 5 4
O\'> requests for help

i. accept student feelings wiith- 5 &
cut making .alue judgments

k. move freely among students 5 i

i. are not aware »oi <’ dent 5 g
feelings

m. &re enthusiastic 5 4

n. arque or disayree with stu- L 4
dents AL

0. are caring toward students 5 4
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3. Nature of Affective Behaviors of Siudents (rate oehaviors at end of
tne observation period.)

in Rati ’ -
in Reting Students: - Very Hich High Scre Littie No:
c - Evidence Evidence Evidence Evigenc: Evidence
— _ : , .
30 {3.33 a. agree with or support class- 5 4 3 2 i
mates
17 {1.17 b. make demands on or threaten 5 4 3 Z I
classmates .

00 |[3.00 c. are able to express feelings 5. 4 2 2 !
52 |1.42 4. are ashamed of their fail- 5 L b 3 2 : i
ures or lack of accomplish- ‘ :

" ments
97 13.18 e. are aware of classmates’ 5 4 2 2 i
feelings
43 i]‘75 f. criticize or mak2 fun of 5 4 3 Z i
. classmates
23 |3.26 g. are able to communicate 5 L 3 2 i
| with classmates
{
.20 13.50 h. show pride in their work and 5 4 3 2 I
accompiishments “
L00 {0,255 i. strike clossmates 5 4 ’ 3 2 i
.13 13,509 j- cooperate and share with 5 b 3 2 '
classtates
.83 13.17 . are caring toward class- 5 4 3 2 l
mates
|
.25 13.75 1. feel frce to request help 5 4 3 2 !
.13 ,1.00 n. make derands or threaten 5 4 3 2 i
staff
i .
.47 13.33 1. are aware of staff fecelinas 5 Jb 3 2 1
.30 11.83 o. are not able o communicate 5 4 3 2 i

with staff




10. Nature of Discip!inary Behaviors (rate behaviors at end of tne
Observation period.) i

in_Rating . ' (
ié/ . Staff: _ Very High High Some Little No
C’ . ~Evidence Evidence Ffvidence Evidence Evidend
‘ ’ . . e . v .
14 12,33 a. tolerate deviant behavior 5 L 3 2 T
27 13.10 5. warn students to stop un- "5 4 3 2 Vo
' acceptable behavior -
}
17 11.92 c. use threats to control 5 4 3 2 I
behavior '
65 {2.75 d. pcsitively'redirect 5 - . 3 2 i
deviant behavior
65 | 1.50 e. involve students in solv- 5 4 3 2 \
- ing behavior probiems
11 11.92 f, use rejection to control 5 L 3 2 1
behavior
Students:
33 |3.40 a. requfre Jittle supervision 5 4 3 2 :
17 | 1.08 b. resist or disobey staff 5 4 3 2 '
21 ]1.75 c¢. take responsibility for S 4 3 2
solvina behavior probileus
37 11.33 d. engage in out-of-bounds 5 4 3 2 )
behavior ’
87 13.42 e. work collaborativeiy with 5 b . 3 2
staf’f :
;10 1.08 f. refuseto follow staff 5 b 3 2 ‘

direcrions




The pilot data analysis furnished several types of inforrnation re-
lated to instrumentation decisions. Results on validity and reliability
are oresented below, first for instruments relevant Lo tcacher outcomes
and then for instrunenis rclevant Lo student outcomes.

Teacher Qutcomes

The teacher outcones research plan included Tive instruments: the

. . /
Activity Log, the LS Men'al Health Opinion Survey, the Teacher Follow=-Up

Survey, the LS Teacher Questiornaire, and the LS Observation Form.

In the pilot study, the LS Observation Form was of primary interest.

The other teacher outcome instruments were validated at different points

in the try out testing. Results for Parts 6 and 7 of the LS Chseivation

Form are presented below.

To assess tne construct validity of Part 6, item to subtotal cor-
rclations were used in Lrder to provide direct information about the item

in relation to thne subtotal score. Figure 11 presents the item to subtotal

correiations for Part 6.
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Fiqure 11

Item to Subtotal Correlations
for Teacher Affective Behavior ttems

ltem to
i [ten Subtotal Correlational
ba .666
6b .612
6c Insufficient data for
calculation
6d .853
be . 726
6f - .811
69 :, New ltem
()h r)lB
6i ' . 746
6] 846
6k .339
61 , .838
61 ' .650
6n .840

To compare' rater agreement for Part 6, the difference between the two

.

responses for each rater pair was computed and averaged over all rater

pairs responding to the item. The findings are precented in Fiqure 12.
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Figure 12 ' -
Mcan Difterences in Responsds ot P”ilﬁf Raters )
on Teacher Affective Behavior |tems
Mean Difference 3
.. - -1 in Paired Responses Humber of
I tem {(f point scale) Paired Fesponses v
ba A B 1 g
6b 1.00 9 -
bc - - .89 g
6d ~1.00 ]
be 0.00 2
6f - 1.00 : 8
-6(; Mew 1tem New |tem ‘
" "~ 6h .13 : 5
6i 1.00 3
6 .29 7 \
K .63 8
. 61 .88 8
Gin . .33 3
6n 1.13 8
Overall - .671 ‘

On o 5 point scale (reduced to a 4 noint scale in the revised version).

o

the average difference between raters over all itemns was ,671. U indi-

vidual dtems, the differences ranged from 1.13 to”0.00.

Results for Part 7 of the LS Observation Form are presented in Figures
3

13 and 14. ltem to subtotal correlations were used to assess construct

validity. These are shown in figure 13.
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Figure 13

Item to Subtotal Correlations
for Student Affective Behavior |tems

Ftem to
ltem Subtotal Correiation
7a .846
7b _ .437
7c 770
7d- .8L46
7e . 848
A . 364
79 . BL7
7t ' New [ier
. 7i New | ter:
7] : 741
7k . 856,
71 - .718
7 - 774
n |. - .587 N

=

To determine the degree of agreement in responding to items, average,

rater differences were computeﬂk\ Results are shown in Fiqure 14,

4




Figure 14

Mean Differences in Responses of Paired
Raters on Student Affective Behavior ltems

~.

)
T
i Mean Difference . }
| in Paired Responses Number of
lte~ ! (5 Point.Scale) Paired Responses
. p—- : .t ;F ¢
i AR 75 i g
b .38 1 g
N 63 | 8 ¢
X 1.20 | 7
j Je ' 63 ! 8
Y 75 1 8
Jg .75 '{ 8
' I en ltem ' New ltem
l 1 ‘ New | tem ; Mew Liem
. : ! | y
le A ! 5
Lo NEEE i 3
. ]~ 1.97% ‘ 6
VI ¥ | 8 -
: i _— I |
{ veralt - n3b J
. v ' ! o, L F9f. On indi-

u! 1 U i)
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Student Outcomes

Pilot results for each of the student outcome instruments are discussed
below. Instruments are grouped according to the variables of interest
for the outcome evaluation.

Self-Concept. Two self-concept instruments were tested in the pilot

study -- Myself, Grade 3 and Myéelf, Grades 5, 8, 11. For both, the reli-
ability levels were acceptable and the factor structures were Very appro-
priate to the aspects of self-concept relevant to the Life Skills evalu-
ation. Results of the pilot data analyses are presented below.

Based on the results of the analysis for Myself, Grade 3, minor mod-
ifications were deemed appropriate and three items were eliminated from
this instrument. The new versién contains.l7 items. Results from the

pilot data for Myself, Grade 3 are presented below.
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Internal consistency reliability:

716
.716

Equal Length Spearman-Brown
Guttman Split~Half

Tentative Factor ldentification:

Two general factors of self-concept were tentatively
identified in this instrument. The first was labeled Inner-
Directedness and the second Outer-Directedness. The factor
loadings for each of the items are shown below.

Factor 1 (lnner-Directedness)
Factor 2 (Outer-Directedness)

Loading on Loading on
I tem Factor |1 " Factor 2
] . 364
2 .398
3 .621
b .126
5 .3L6
6 .324
7 .224
8 .736
9 .489
10 .188 .190
1 - .158
12 .586
13 .bhsg
14 .735
15 456 :
16 . .402
17 .133
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The analyses for Myself, Grades 5, 8, 11, revealed a number of redun-
dant items. On the revision a total of 13 items were eliminated. The

new version contains 27 items.

internal Consistency Reliability:

Equal Length Spearman-Brown = .867
Guttman Split-Half .366

Tentative Factor ldentification:

Three general self-concept factors have been tentatively
identified. These are Self in Relation to Pcers, Self in
Relation to Family, and Self-Awareness. The factor loadings for
each item are shown below.

Factor 1 (Self in Relation to Peers)
Factor 2 (Self in Relation to Family)
Factor 3 (Self-Awareness)

Loading on Loading on Loading on
ILem Factor 1 _ Factor 2 Factor 3
! 553
2 .391
3 556
b 339 i
5 .340
6 637
7 459
8 . 584
9 : .609
10 ' 415
11 i - 555
12 .407
13 -597
14 .h96
15 A7
16 .617
17 664 N
18 -367 - 379
19 . 265 .277
20 402
21 575
22 .381
23 657
24 -595
25 341
26 - 399
27 559
103
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lntérpersonal Skills. Two measures of interpersonal skills were .

tested in the pilot study -- My Clagé; Grade 3 and School Life, Grades 5,
8, i1. After minor modifications, both of these instruments ‘showed ac-
ceptable reliabilities and appropriate construct validity for the Life
Skills evaluation. Details on both of these measures are presented
below.

The results of the analysis and the comments of test administrators

for My Class, Grade 3, indicated seven items that were not appropriate

for this instrument. The revised version contains 2/ items.

Internal Consistency Reliability:

Equal Length Spearman-Brown = .794
Guttman Split-Half .783

Tentative Factor Identification:

Two general factors of interpersonal skills were tentatively
identified. The first was Relationship with Teacher and the
second was Relationships among Classmates. The factor loadings
for each item are shown on the next page. ‘

Factor | (Relationship with Teacher)
Factor 2 (Relationships among Classmates)
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) Loading on Loading on
| tem Factor | Factor 2
‘. 277 ¢
2 244
3 .321
4 . 437 i
5 .333 .365
6 .560
7 -379
8 .315
S -333
10 .183 .128
t .359
12 - .704
13 517
14 .528
15 .bno
16 .b59
17 . 386
18 .652
19 .135
20 .791-
21 ' .51l
22 774
23 . 407 .327
24 ) .107
25 ' .391
26 ©.329
27 .339 . .342

The results of the analysis of School Life, Grades 5, 8, 11, revealed
"a number of redundant items in this instrument. Thus, many were elimin-
ated,'leaving a compact revised instrument with 28 unique items.

Internal Consistency Reliability:

Equal Length Spearman-Brown
Guttman Split-Half

{

923
.923

Tentative Factors ldentified:

Three general factors of interpersonal skills were tentatively
identified in this instrument. These are Relationship with
Teacher, Classroom Relationships among Peers, and Personal
Relationships among Peers. The factor loadings for each item
are shown below.

Factor 1 (Relationship with Teacher) )
Factor 2 (Classroom Relationships among Peers)
Factor 3 (Personal Relationships among Peers)

105

1i4q



. Loading on Loading on Loading on
ltem Factor |1 Factor 2 Factor 3
] .334
2 .618
3 .54
. b .421 .478
5 .507 .
6 466
7 2317
8 -359 v
9 457 476
10 .536
11 .789
12 .635
13 .626
14 .535
N 15 .639
16 .666
17 .663 A
18 .612
19 ) .605 ®
20 .283 .
21 .688
22
23 .546
24 423 ‘ .
25 -759
26 .306
27 .553
28 . 569
Classroom Climate. To measure classroom climate, two primary instru-
ments were originally constructed. (Several other instruments also cun-

2

tained small éegments relevant to»claésroom climate, but these segments
Have been eliminated.) The first of the 6rimary instruments was About
My Class, Part 1 and Part Il. Part | is being included in its original
form as the measure of classroom climate for Grade 3 in the impact. study.
Reliability data on this instrument are provided in Ehe following para-
graphs. Part |l of this instrument is beipg eliminated from the impact

| study due to evidence of low validity and reliability.

l . 1 065 v

o «r . ' 1“1
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The second primary- instrument used to measure classroom climate in

the pilot study was the Classroom Climate Scale, Part | and Part |l for

Grades S, 8, 11. This instrument has been entircly revised. Part | provoed
to be much more difficult for students than had been anticipated. Both

the language and the format caused problems for the students. Using a sim-
pler format and vocabulary at a lower difficulty level, the first part of

the instrument was revised to parallel About My Class, Grade 3. This new

form is entitled About My Class, Grades 5, 8, 11. Since the new form is

substantially changed, no reliability or validity data are available on it
at present. H0wever,'as it parallels the Grade 3 form, one would anticipate
that the reliability and validity figures would be similar to those for

the Grade 3 instrument. Part |l of the Classroom Climate Scale was elimin-

ated from the impact study due to evidence of low reliability and validity.
Much of the content of this instrument overlapped that of other instru-
ments used in the study. Thus, it was determined that the second section

of the Classroom Climate Scal¢ could be eliminated without a major loss of

N : information. Pilot test results relevant to classroom climate are pre-
sented below.

As discussed above, About My Class, Grade 3, was revised to include

only Part | of the original About My Class instrument. Since the number

of items was small, factor analysis techniques were not deemed appropriate.
Instead, item t6 total correlations were computed to verify the presence
of a sincole underlyina factor, represented by.the total score. Results

are shown below.

Internal Consistency Reliability:

Equal Length Spearman-Brown = .835
Guttman Split-Half = 834
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item to Total Correlations::

Correlation with | Significance
| tem Total Score Level
] .716 .001
2 .48 .001
3 .617 .001 .
4 .572 . 001 N
5 .533 .001
6 .650 .001
7 .606 .001
8 461 .001
9 .663 \ .001
10 .692 .001

Attitudes Toward School. Orginally, one primary instrument, the

Classroom Situations measure, and segments of several other instruments
had been proposed to assess attitudes toward school. However, due to

evidence of low reliability, the Classroom Situations instrument was elim-

inated from the impact study, as well as small segments of other instru-

ments. These have been replaced by the Educational Quality Assessment
(EQA) subscales on Interesf in School and Learning at the'elementary,
intermediate, and secondary{levels. Validity and reliability data on
these instruments have been compiled by EQA. Each of these instruments

shows high reliability figures and a subscale structure suitable for measuring

attitudes toward school. Details are presented below.

N
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The Educational Quality Assessment (EQA) subscales on interest in

School and Learning will be used to measure attitudes toward school.
information on the reliability and validity of these subscales is included

in thz manual Getting Inside the EQA inventory, Grades 5, 8, and 11, Penn-

sylvania Department of Education, 1976. Relevant results from this source

are summarized below.

internal Consistency Reliability:

Interest in School and Learning - Grade §

Number of Items 28
Reliability = .88
(coefficient alpha)

Interest in School and Learning - Grade 8

Number of ltems = 30
Reliability = .91
) (coefficient alpha)

Interest in School and Learning - Grade 11

Number of [tems 37
;Reliability =" .86
(coefficient alpha)

[}

i validity:

For each of the subscales on Interest in School and Learning,
’ the EQA has identificd several factors. These are listed below.
Related explanations of these factor structures are contained
. in the EQA manual, Getting Inside the EQA Inventory.

lnterest_in School and Learning - Grade §

Attitude Toward Learning - 18 items
School Climate - 10 items

Interest in School and Learning - Gradc &

Attitude Toward Learning - 15 items
Attitude Toward School - 15 items

-
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Interest in School and Learning - Grade 11

Attitude Toward Learning - 10 items
L Atfitude Toward School - 17 items
Attitude Toward Teacher =~ 10 items

Further Comments on Classroom Climate. As explained above, the

Classroom Situations instrument was -eliminated from the impact study due

to evidence _of low reliability and low construct validity in relation to

attitudes toward school. However, based on the pattern of results on this

instrument, it is hypothesized that the reasons for its low performance on
the relfability and validity measures are due to the specific nature of
‘the questions. Each of the items was constructed to measure Qery specific
aspects of the Life Skflls program, and the items were scored in accordance
with their relationship to the Life Skills goals. Since some of the Life
Skills goals were being achieved by only a very few of the programs, the:
resulting pattern of intercorrefations and overall scores on this instru-
ment Iowered'some of the statistics.

Even though this instrument is not to be.used as a part-of the impact
study, it is to be_admiéistered in the Life Skills testing package, ana

the results are to be used to provide process feedback to projecf personnel

on some of the more specific aspects of the Life Skills Program.

Activity 12
‘In making arrangements for fall testing, the <ample plan was to in-

volve, ideally, 100 Life Skills and 30 control classrooms for the impact

study. During the second quarter, 80 Life Skills and 25 control class-

rooms were contacted by the RBS field specialist and agreed to cooperate.
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Activity 13
During the First Quarter, the teacher training follow-up survey was
conducted. Results of this survey were summarized during the Second Quarter

o and are.presented in the following pages.

The documentation of the follow-up survey on the teacher training

—

workshop involved reporting the resulfs obtained ‘from 60 teachers in 23
_échools. The teaching experience of the teachers ranged from 2 to 33 years,
~with a mean of IO.S'years. Thé methods used to report responses were
direct percentages, mean percgntages, mean ratings, and actual comments

from the teachers. The question which allowed for~these comments .included:

e Which of the Life Skllls activities have you found the mos t
helpful?

.

\ e Have you tried any variations of the Life Skills activities

X or created any of your own similar activities? Please des-
{ cribe.

e How do the Life Skills activities compare to similar materials

you have used in your classroom that deal with feellngs,
values, or emotions?

® How has (have) your class(es) responded to the Life Skills
activities?

e Have you seen any noticeable changes in individual students .

since you began using the Life Skills activities? Please
describe. '

.

‘@ Did the workshop meet your expectations?

e What is the one aspect of the workshop that has been most'uée?ul
to you?

e What is the one aspect that was least helpful to you?

111
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e What additional topics do you think should be covered in future
Life Skills Teacher Training Workshops?
Should any topics be elimingkg??

e As a group, how would you rate the ability of the workshop
trainers?

e Additional comments on any aspect of the Life Skills workshop
or materials would be appreciated. .

¢

bata from the teacher follow-up survey showed positive results. The
majority of the teachers reported that they were employing the L:f2 Skills
activities once a week or more, and they noted an increase in the use of
the four general affective strategies (Listening for Feeling, Behavior
Feedback, Values Clarification, and Role Pjaying). In general, the
teachers felt the change in their students was positive. Results on

direct response questions are presented on the following pages.
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LIFE SKILLS FOR MENTAL HEALTH

FOLLOQ-UP SURVEY ON TEACHER TRAINING WORKSHOP

-

Name (Optional) Date Spring, 1979
¢t , . '
School C{ystem 23 Schools Grade Level
Subject Specialty _ ' No. of Years Mean = 10.5
Area . : Teaching Experience Range = 2 to 33

This questionnaire is a follow-up on the Life Skills Teacher Training
Workshop that you attended. Its purpose is to collect feedback for im-
proving future workshops. Flease answer each question as honestly and
completely as possibte. When you have completed the questionnaire, please
place it in the enclosed postage-paid envelope and .return to RBS. Thank.

" you.
Subject S v Grade Level
Elementary Education 10 Primary 13
Early Childhood ‘ 3 Middle School 17
English . 4 Junior High 15
PE and Health 3 Senior High 4
~ Social Studies 5 ¢ Other 8
’ Special Education 4 No Response 3
Math 5 giotal . €0
Language Arts and Reading 5
Other , 13
No “esponse 8 .
‘Total 60
v
t t
»
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Mean Percent

See attached
summaries.

Percent

31

50
05

07
07

(=1

Life Skills activities can be employed in a number of ways. Estimate
what percent of all the Life Skills activities that you have used fit
into each of the following catagories: '

23] % Integrated with classroom lessons
25 % Used as separate activities '
% Introduced at teachable moments
92 3 Other: '
100%

Four strategies were introduced in the workshop you attended. Please
indicate how often you have used each of these strategies - before
the workshop and now, after the workshop.

For each of the strategies, circle the letter that best indicates how
often’ ydu have used this strategy.

A.- Once a day or more

B - Several times a week

C - About once a week

D - Several times a month

E - Once 2 month or less

Before Workshop After Workshop

Listening for Feelingg A B C D -E A B C D E
Behavior Feedback A '8 c D E A B c ) t
Role Playing ‘A B C D E A B C D E
Values Clarification A B C D E A B C D E

How do -the Life Skills activities compare to similar materials you have
used in your classroom that deal with feelings, values or emotions?
.Circle your answer.

A. The Life Skills activities are more effective.

B, The Life Skills activitics are just as effective.

C. The Life Skiils activities are less effective.

D. The Life Skills activities address different topics and
cannot be compared to other materials.

E. | have not used other affective materials.

Comments:
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6. FREQUENCY OF USE OF LIFE SKILLS STRATEGIES

Listening for Feeling Percent
. Before After
A. Once a day or more ' 26 ' 48
B. Several times a week 29 34
C. 'About once 3 week “ . 16 05
D. Several times a month o 15 07 -
E. Once a month or less 15 05

Behavior.- Feedback
A. Once a day or more ‘ . 07 31
B. Several times a week 26 L6
C. About once a week 28 07
D. Several times a month ‘ 13 11
E. Once a month or less 2% 06

Role Playing
A. Once a day or more A , 06 09
B. Several times a week C . : 02 16
C. About once a week 13 . 20
D. Several times a month 24 21
E. Oncé a month or less 57 34

. Value Clarification
A. Once a day or more 06 17
‘B. Several times a week 11 22
C. About once a week 20 22
0. Several times a month _ 22 21
E. Once a month or less o i 19
116
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Part Il: Student Response to Life Skills Activities

Percent -
~ 8. How has (have) your class(es) responded to the Life Skills activities?
23 5-A. Very positively Mean Rating
56 4- 8. Positively
14 3- C. Neutral 3.9
ok 2-D. Negatively :

03 I- E. Very negatively

Comments:

9. Since you began.using the Life Skills activities and strategies, have
you noted any changas in your students in the following areas?

For each area, circle the letter that best indicates the degree and
direction of change you have observed.

A. Very positive change (5)

B. Positive change (4)
C. No change (3)
D. Negative change (2)

E. Very negative change (1)
Mean Response )

Behavior Degree of Change
3.87 Students' ability to express their A B8 C D E
feelings. '
3.75 Studen%s' ability to accept their A B C D E
feelings.
3.77 Studenﬁs' ability to accept the A B C D E
feelings of others.
3.57 Students' ability to accept the A B C D E
) values of others. .
3.79 " Students' self-confidence and self- A B C D E
awareéeness,
3.77 Student$' ability to get along with A B C D E
one another, . _
3.87 Students' ability to cooperate and A B C D E
relate to you (the teacher).
3.70 ‘Students' ability to control their A B C D E
behavior and solve problems before :
they become major disruptions. ' .
Iy -




10. Have you seen any noticeable changes in individual students since you
began using the Life Skills activities? Please describe.

Part 11l: Usefulness of the Worﬁ%hop

Percent 11. How much of the material presented in the workshop was new to you?

———

05 ' A. All
28 B. Most
58 C. Some ;
08 D. None

Percent 12. How much of the materjal presented in the workshop has been hélEful

to you?

22 A. Al
30 B, Most
43 C. Some
05 D. None .

Percent 13. Did the workshop meet your expectations?
1 A. It was exactly what | expected.
55 B, It was close to what | expected.

. .25 C. It was different from what | expected.

09 D. It was very different from what | expected.

Comments:




14, What is the one aspect of the workshop that has been most useful to
you?

15. What is the one aspect that was least useful to you?

Percent 16. How highly would you rate the success of the workshnp in helping you
to integrate the Life Skills activities and strategies with your
lesson plans and classroom content?

05 5- A, Nery high success Mean Ratihg
32 L~ B, High success :

32 3--C, Medium success

20 2- D, Low succecs : 3?02 ;
11 1~ E, Very low success i

17. What additional topics do you think should be covered in future Life
Skills Teacher Training Workshops? - Should apy topics be eliminated?

PercgEE_lg. Was your attendance at the Life Skills Teacher Training Workshop vol-
untary or required?

L8 A. Voluntary
52 B. Regquired
Percent

19. Did you receive any type of credit for the Life Skills Teacher Train-

ELLElEE. ing workshop? (Circle all that apply.)

35 A. Certification renewal credit.

L6 B. Local school system staff development credit.

22 C. Coursework credit through a college or university.
43 D. No credit options were available.

R
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20.1 In what format was

your Life Skills workshop presented?

"~ Percent . 09 One day workshop
- 145  Two day workshop } ’
_ 19 One day workshop with later fol low=-ups
Ce 19 Two day workshop with later follow-ups
- Several Saturday sessions .
s 12 Several evening sessions
26 Other *

20.2 Would you have preferred a different format?

Percent 75 No. | was satisfied with the format.
25 Yes. | would have preferred:
Percent 07 - One day workshop
. 21 Two day workshop
07 One day workshop with later follow=-ups
. - 21 Two day workshop with later follow-ups
- Several Saturday sessions
- Several evening sessions
-43  Other
21. The planned objectives of .the teacher training workshop dare listed
below. Based on your experience with the Life Skills activities in
your classroom, please circle the number which indicates how well you
feel each objective was attained.
5 4 3 2 !
Mean Rating S — Very —— —— = = Very Un-
— T Objectives: . ~Successful Uncertain successful
416 To create an awareness of the A+ B c D E
importance of affective educa- ’
tion. o
3.95 To increase understar ling of A B c D E
the relationship betw :en affec- .
- tive and cognitive learning.
3.96 To create an understanding of A 8 - C D £
the rationale for promoting ’
positive affective and cogni=-
tive growth as a prevention
strategy in mental health,
4.06 To introduce and demonstrate A B c D E
calected classrcom activities
in the Life Skills Program. i
e
e ———
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" Very Véry Un-

Objectives: Successful Uncertain successful
. N ;.
3,96 To facilttate teachers' per- A "B c D E

sonal knowledge and skill in
the four Life Skill_Strategies.

To develop and/or increase A B c D E

3.82 teachers' confidence in their
ability to conduct Life Skills .
activities.

. To provide resources for A B c D E
3.79 additional training,.consul-
tation and materials.

Percent 22, As Sugroup, how would you rate the ability of the workshop trainers?

19 | 5- A. - Very high : ] f
49 . 4- B. High 9 . Mean Rating
16 3- C. Medium’ 3,65
, 09 2- D, Llow ‘ _
07 I- E. Very low Tt o T e S
Comments
}

- e

23. Additional comments on any aspect of the Life Skills workshop or
materials would be appreciated.
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Activity 14
Drawing upon the LS evaluative resqlts to date, RBS assisted the
DHR in the review and composition of a Joint Dissemination Review Panel
draft submission. This report encompassed descriptions of the program's

goals, strategies, class implementation, costs, evidence of effectiveness,

1

design, sampling, implementation, analysis, and results.
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Third Quarter Accomplishments

The primary focus of the third quarter's evaluation activities was

on pretesting for the impact study. This involved administering pretests

to Life Skills and control
classrooms,

teachers.

students, observing Life Skills and control

and administering opinion surveys to Life Skills and control

Other major activities during this quarter were conducting a

survey of CMHC personnel and completing preliminary arrangements for oro-

cessing the pretest data.

Objectives Achieved

Presented below is a list of objectives that were achieved during

the third quarter.

1.
2.
3.
b,
5.

Complete scheduling
Administer pretests
Administer pretests

Conduct Life Skills

for pretesting.
to Life Skills classes.
to control classes.

classroom observations.

Conduct control classroom observations.

6 —Administer Mental Health 0p|n|on Survexrto Life Skills and

control teachers.

Administer Life Skills Teacher Survey.

Collect Activity Log data

Complete -preliminary arrangemerts for codlng of data.

Complete prellmlnary arra cemeiits for computer processing of

pretest data.

Summarize data from
Second Quartgr with

Skills coordinators.

Conduct mail survey

telephone interviewé conducted during the
Community Mental Health Center (CMHC) Life

of CMHC personnel.
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Activities Undertakcn

The activities described below have occurred during the Third Quarter.

Activity 1

-

The process of contacting schools, obtaining cooperation for testing,
and scheduling pretesting continued throughout September. The RBS field

specialist first contacted active CMHC coordinators. They were asked to

v

call schools where they had trained and arrange meetings between the RBS
field specialist and building principals. At the meetings, the field
specialist explained all instruments aﬁd testing procedures. The princi-
- ‘pals then were asked for their permission to conduct research at their
schools. |If permission was received, the principals then contacted their
teachers. Meetings with teachers were conducted by the RBS field special-
ist or by the tester assigned to the particular school. These meetings

were held to inform the teachers of testing procedures and time require-

ments.

Scheduling of testing and observations was handled in several ways.
In some schools, the principal would schedule all of the testing; in

other schools, a sign-up sheet was used to allow the teacher to choose .the -

—_— o L o _

' \\“>‘ h S 7.77'0 oo . ‘
r'_#_w“AVAW'day and time most convenient to his or her scheduie.

Once the RBS field specialist had ohta?;gaxfhé’cooperation of a

with the district superintendent anc curriculum staff to explain the Life

Skills instruments and to obtain district approval for testing.

124

principal and the faculty of a school, formal meetings then were arranged =~ -



Activity 2

Pretesting of Life Skills student participants began in early Septem-
ber and continued throughout the Third Quarter. Five testers were hired
to conduct the pretesting and the classroom obéervations. Each wa
assigned responsibility for a certain group of Life Skills classrooms.

The instrumentation plan shown on the néxt page lists all instruments
administered to Life Skills student participants. Copies of each of these
instruments are -included in the Appendix. Total administration time
averaged 45 minutes for third grade students and 40 minutes for fifth,
eighth, and eleventh grade students. Few difficulties were encountered in

administering the pretest instruments although teacher conflicts some-

times forced the testers to reschedule testing sessions.

Activity 3

Pretesting »f control student participants began in early October

and continued throughout the Third Quarter. Procedures empﬁoyed for test-
ing the control students were identical to those for the Life Skills
students. The same five testers who conducted the Life Skills pretesting

. conducted the control pretesting. Conditions were similar to those encoun-

tered in the Life Skills classrooms. # !

" Activity b
After pretesting had been completed in:each Life Skills classroom,

the tester scheduled two observation sessions--one for a Life Skills

—

—

\“actjgity~period and one for a regular classroom lesson. These observations

—

—




Instrumentation Plan

~

Research Questions

- Dependent Variables

MeasuresNUfed
~ ,

have a.positive ef-~
fect on'intraperson-
al skills? '

4

Does the LS program )

Sélf-co{cept

f
Mysel f (G3)

Myself (G5, 8, 11)

Observation

Does the LS program
have a positive ef-
fect on interperson-
al skills?

Relationships ambng
peers

Student-teacher rela-
tionships

: My Class (G3)
School Life (G5, 8,

1)
Observation

My Class (63)

School Life (G5, 8,
11

' Observation

Does the LS program
have a positive ef-
fect on classroom
climate?

Classroom climate

About Your €lass (G3)

About Your Class (G5,
8, 11)

Classroom-Situations
— (G8, 11)

Does the LS program
have a positive ef-
" :t on attitudes

, toward school?

Attitudes toward
school

Attitude. Toward
School (G5) -

Attitude Toward
School (G8) « .°

Attitude Toward '

School (GL1) i

.

Does the LS program
have a positive ef-
fect on drug-related
behaviors?

MRS 3

~

Frequency of drug
use

Attitudes toward
drug use

My Opinion (G5)

My Opinion on Drugs .
and Alcohol (G8,
115
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were scheduled at the teacher's comveniencé, and in most cases they were
conducted by the same person who administered the pretests to the ¢lass.’
Observers remained in the ‘classroom for the entire class .period and

recorded their observations on the Life Skills for Mental Health Clazs-

room Observation Form. A copy of this instrument is included in the
- -

Appendix. Observers recorded objective'déta on the classroom environment,
»
and rated both staff and students on the nature of their affective be-

. . ’ \ v
haviors in the classroom. i

.
B

Scheduling was the only noticeable pfoblém in conducting the obser-
vations. Teachers were not - thusiastic abouq.beihg ébserﬁéd, and thus
tended Eo be more reluctant to specify times when the observations could
\\ be conducted. Despite this minor problem, obgérvations were scheduled
‘_E?’»- and carried cut from the beginning onOctober_khrouqh the end of the

Third Quarter.

Activity 5 | /

X ‘». E For the control classrooms only one observétion session was necessary,
‘and it was conducted during a normal classroom lesson. Observation con-

\ .

. ditions were similar to those for the 1S classrooms. All observations

were scheduled in aannce, at ; rime cgnvenient éor the. teacher. The

same person who administered the pretesting-usually- conducted the ohi-or=

vation. The observation form was th¢ same as that used in the LS class-

. . rooms, and the observers were tne <-me five individuals who conducted the LS

r -

O

ERIC

Aruitoxt provided by Eic:
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Ltye vations. NG new probie~s were encountered in conducting the control

whiserval 1 GNS .

Activity 6
while pretesting was being administered in their classrooms, both LS
ane (untru! teachers were asked to complete several surveys related to the

LY prou,rar, T of trese was the Life Skills for Mental Health

Upiniun Survey, 4 thirteen iter questionnaire regarding the role of mental

healtt educatiGr in the classroor. A copy of this survey can be found in
the Append . x

Teachery were requested to complete the survey during the pretesting
perig¢ ang return i1 direstly to the tester or to mail it to the RBS
field specialist. Althougr teachers could choose not to complete the

woivey, the large majurily were very willing to cooperate.

Acrivity 7
The sewund survey to be adninistered to teachers was the Lite Skiils

tur Mental Health Teucher Survey. A copy of this survey is included in the

Aopencin.  On'y LS teachers were asked to complete this 15 item ques-
tionna.re which focused on the frequency with which the LS activities
were ermployed, the types of LS activities and strategies employed, and
1he perceived it fluence st the LS program on the behavior of students.

LY tesLners were asred to complete this survey during the pretesting
e 10g, then tu return it directly to the tester or mail it to the RES
fielu specralist. Yirtuaily all of the LS teachery chose to complete the

R VER Y



Activity 8

Life Skills teachers also were asked to complete the Activity Log for

Life Skills for Mental Health. A copy of the Activity Log is included in

the Appendix. On this log, teachers were fequested to keep a record of
the Life Skills activities tfey used }n their classrooh, the manner in
which the activities were employed, the time spent on each activity, and
the class reaction to the activity. Teachers were asked to maintain this
log for a period of'weeks, then mail {t to the RBS field specialist or

return it to the tester at the time of posttesting.

Activity 9

In the RBS Phiiadelphia office during the Third Quarter, arrangéments
were made for coding the ﬁretest data as it arrived from Georgia. Format
entry codes for each instrument were specified and all avaiiable modes of
data entry were reviewed. The option chosen was to process data directly
from the Lffe‘Skills in;trumgnts to the computer memory via terminal entry.
Programming necessary to .allow this direct data entry was completed during
the Third Quarter. Planning>for a verification system to check the accu-
racy of data entered in the‘computer memory also was begun in the Third

Quarter. o

Activity 10
Preliminary arrangements for data process%ﬁb were completed during
the Third Quarter. Statistical packages were reviewed and alternative

plans for analyses were prepared.. A two phase plan was choser}' For the



first phase of the analysis, in-house statistical programs are to be used

to compile desc}iptive statistics and run basic statistical tests. Then

a link with the UNICOLL computer system is to be made to allow access to

the SPéS and SAS statistical péckages required for the second phase of
A _

the data analysis. This plan provides the highest economy and most flex-

ibility of ahy considered.

Agtivity il

During the Third Quarter, results of telephone'intervieWs with CMHC
Life Skills coordinators i1 twenty-five centers were summarized. These
interviews were conducted to determine the current status of the Life
Skills prograr training. The following questions weré asked:

1. When were your staff traincd-in,the:Life Skills program?

2. How many Life Skills workshops have your staff conducted?

3. How many teachers and other adults have your staff trained?

4. Does your staff have any future workshops planned?
Results showed that 28 percent of the staffs had been trained in 1977,
36 percent has been trained in 1978, and 32.percent were trained in 1979.
Of the 25 CMHCs surveyed, 24 percent had held one to five workshops and
16 percent had conducted between six to ten workshops. In these work-
shops, the total number of teachers and other adults trained ranged from
12 to 235. However, 64 percent of the CMHCs had trained no tca:heré or
other adults.

Regarding plans for future workshops during the current school year;

72 percent of the CMHCs had no future workshops planned while the remain-
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ing 28 percent had one or two workshops scheduled for the upcoming

months .

) Activity 12

LS

The Community Mental Health Questionnaire was mailed to all CMHC per-

sonnel who had trained people in the Life Skills program or who planned

to hold training. sessions in the néar fﬁguref fhe'pggpoSe'of fhe gufvey.
was to determine the CMHC's present leve! of involvement in the Life
Skills program and to assess whether the Life Skills prog?am had enhanced
interactions between the CMHC and other related community agencies. A

copy of the questionnaire is included in the Appendix. Results of the

survey were compiled in the Fourth Quarter.
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Fourth Quarter Accomplishments

The primary focus of the Fourth Quarter's evaluation activities was
on the processing of pretest data. This involved coding of all pretest
data and preparation for pretest data analyses. Other major activities

during this quarter included the design of Student Record Forms, the

--deseription of four mini-studies being conducted as part of the evaluation

study, the compilation of data from the CMHC questionnaire, and preliminary

arrangements for the scheduling of posttesting.

Objectives Achieved

Presented below is a list of objectives that were achieved during

the Fourth Quarter.

1. Complete all classroom observations in Life Skills and control
classes.

2. Deliver all pretest data to RBS.
3. Code all pretest data.
L. Complete arrangements for analysis of pretest data.

5. Begin design of Student Record Forms to collect data on atten-
dance and disruptive behavior.

6. Complete descriptions of mini-studies.
.7. Summarize data from CMHC mail survey.

8. Begin scheduling for posttesting.

Activities Undertaken

The activities described below were completed during the Fourth Quar-

ter.
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. : ~ Activity |
Most classroom observations were completed during ghe Third Quarter,
but a few remained to be carried oQt in the Fourth Quarter. An additional
observer was hired and trained in Savannah to replace an observer who was
having difficulty completing the task due to illness. The remaining ob-
servations were completed with no major difficulties, early in the Fourth

Quarter.

Activity 2
All student sgrveys, teacher surveys, and observat}on forms were
collected from each classroom by Fhe tester and delivered by mail or in
person to the field coordinator in Georgia. The field coord. 3tor logged
the co&tents of each classroom packet, then readied it for shipment to the
RBS office in Philadelphia. Shipment was made in two segments in order
to allow coding to begin in Philadelphia while the final part of the

pretesting was completed in Georgia.

Activity 3

) : As soon as the first shipment of pretest data arrived in Philadelphia,
processing began. Two stages were involyed in the initial data processing.’
First, each classFoom packet was sorted and its contents logged. All
survey forms for each student were grouped together and labeled with the
student's 1D numbe?. This ID number and all forms completed by the stu-
dent then wére logged into a data entry record.

At the %econd stage, data for each student were entered into of f-

line storage on a Z-80 micro-computer. For each student form, the
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micro-computer was programmed to accommodate the format of the survey and>
to check for errors in data entry. This automatic checking feature was
designed to signal coders whenever a data entry was out of range or in
logical conflict with other enfries in the series. Thus, coding errors
were reduced to a minimum.

Using a Hazelton 1200 computer terminal, coders entered data for more
than 3,300 students directly into the micro-computer storage system. Data
from the teacher surveys and the observation forms were less amenable
to direct entry; these data were coded by hand and tfansferred to computer‘

cards for later processing.

Activity &

As data were being coded, preparations for analysis of the pretest
data also were taking place. All plans for statistical analyses were
completed and computer capabilities assessed in relation to anticipated
needs. While the micro-computer offered the capability to Handle basic
analyses involving frequencies and descriptive statistics, a more sophis-
ticated system was needed to run the more complex analyées such as the
analyses Qf variance and regression analyses. Since the micro-computer
offered the capability of linking up with two IBM model 370/168 large
scale computers located at the UNICOLL Corporation in Philadelphia, arrange-

ments were made to take advantage of this feature.

. Once all data entry has been completed, corrected for errors, ard

sorted on appropriate variables, all data will be transferred to the
UNICOLL System where the major components of the pretest analysis will

be carried out.

o ‘ | A -
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Activity 5
During the Fourth Quarter, the design of Student Record Forms to
collect data on school attendance and disruptive behgvior was begun.
First, a sampling of existing school records was conducted. The RBS
field coordinator examined records in several schools and contacted the

central office of the Georgia Department of Education to obtain further

information. This search revealed that schools in Georgia are required

to keep attendance records only. Beyond the attandance data, there
are no established conventions or standards for student records. In par-
ticular, data on student disruptive behavior are often not available.

Based on these findings, a decision was made to use student school
records for obtaining attendanceyénd tardiness data, and, when possible,'
information on disruptive behavior. Forms appropriate for collecting these
data will be developed early in tac i'irst Quarter of the Third Year.

Since not all schools include information on student disruptiVe be -
havior in their records, a second technique will be employed to gather back-
up data in this area. Teachers will 'e asked to rate each of their stu-
dents on changes in disruptive be ior observed over the course of the
school year. These ratings hen will be used to aid in determining the
effect of the Life Skills program on student disruptive behavior. Teacher
Survey Forms appropriate for col.ccting this information will be developed

early in the First Quarter of the Third Year.

Activity 6
The Evaluation Study is a large reses:ch effort involving more than

100 Life Skills classrooms and 40 control classrooms throughout the state
135
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of Georgia. As such, it provides the opportunity to examine separate parts.
of the data in small scale mini-studies. Three of these have been identi-

fied for study as a part of the evaluation effort. Each is described be-

low.

Mini-study #1

The Life Skills training team in Augusta has been very active in
involving high school peachecs and students in the Life Skills program.
The Augusta high school environment is especially well suited to the Life
Skills program since students remain with the same teacher all year,
rather than shifting on a quarterly or semester schedule. Thus, Augusta
) high” school students receive exposure to a single Life Skills teacher for
an entire year before moving on to a different teacher who may or may not
be involved in the Life Skills program.

It is hypothesized that the Augusta high school students will Show
more pronounced effects from the Life Skills program than high school

students who receive only a quarter or a semester of the Life Skills pro-

grit. To test this hypothesis, outcome results for Augusta students will
be o pyv.od to those for Macon students who are on the quarter system.
Minioooy #2

ne Life Skills training team in Savannah has been very successful in

recruiting schools and teachers for the Life Skills program. In several
schools, all the teachers have been trained and have participated in the

Life Skills program. When all teachers in a school are knowledgeable about
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the Life Skills program and are using it ir their classrooms, the cumulative
effect on students may be much higher than for students in schools wHere
only a few teachers are involved in the Life Skills program. To test
this’hyppthesis, data from Savannah schools in which all staff are partic-
ipating in the Life Skills program wil[ be compared with data from Savan-
nah schools in which only a few of the teachers are participating in the
Life Skills program. This '"level of involvement'' variable may prbve to

be a good predictor of the extent to which the.Life Skills program impacts

on student outcomes.

Mini-study #3

This study focuses on the effects of the Life Skills program when
used with children outside the regular classroon. Two classes of emotion-

ally disturbed children and their teachers will participate in the Life

3

: -
Skills program. One class is composed of children who are hospitalized

but attqnd‘jghopl during the‘day; children in the other class live ;?
home but are in a special classroom setting.
This study is exploratory; it is designed to investigate the areas

in which emotionally disturbed chidren are moét affected by the Life
Skills program. Survey data will be collected in the two classrooms using
the standard instruments for the Evaluation Study; observation data wil]
be collected with a more intensive observation form. A copy of this ob-

servationm?orm is presented in the following pages. The data from the

emotionally disturbed children will be compared to data for children in

regular Life Skills and control classrooms.



BIFE SKILLS FOR MINTAL HEALTH

Classroom Observation Farm 2

Sehnod/anoel District

Goserver

Jate_ _ o o __Time Bloek_ to

~Subject Arca

. N, . .. L
1. Subiacts in Classroow 2. ‘Paysical Arrvangement
huber " Numbor

Teathers . _____Individual student desks

A ‘ . Small group tables

_Studznts _____lesouice areas

o Otnees Carrels

Ry

____Teacher desks
___Otner:

Svetcn class ol arrangemznt:

O
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{/‘Major Activity Scheduled for ~ 4. Mode of Group Participation in \-
Observation Period. Hajor Activity
{chack onc category) (check all that apﬁiy) )
. ¢ : . P .
___Life Skills Activity . [Intire Class >
. RAcademic instruction CSaall grogps
_;_TufZZ;%E; ) _ _Individual students
_?~m;Recreation/frée time o biwer: 0
DoStheri .
. T7PE OR Tr~ES OF MATERIAL PRESENTATION
cnect those that are éppropriaLe
a. tectyern )
" )
D. D1sc;§310n R L o
C. Questidn/ﬁnswer: e L
GO
e. Indivicualized activities with Teacihgr help e
£, Individualized activities withoul Teacher help e e
G. Grgup activities wi$ﬁﬂfbacher help . __ _ o
n.  Group cctavities withoul teacher relp e N
i. Testins i_,_ e e
J. Augio/Tisua® prelertie oo oo e e
} S A .
Voo Oweer: 'i_,__ e b e

arrative on paterial presentalion:

O
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Affgclive‘Behavior of Tcachers (Rafe behavior at end of observation pericd).

The teacher's style is:

T ’ &l
o = ' Very High High Some fiu ot
Evidence Evidence Evidence Evidence Applicable
1. dynamic/enthusiastic "4 3 2 ] N/
2. wigry/detonsive G 3 2 N /A
J. tentative/unsure 4 3 2 1 AR
4. deprassed/withdravn 4 3 2 1 N/ K
5. Insecure/apprehensive 3 3 2 1 ' /7
6. pleasant/warm but - ,
distant 4 3 , 2 1 N/A
7. pyeasant/warm
j&closefktudent 4 3 2 1 b/ A
" contact . o
S. patronizing toward stu- g
dents 4 3 Z ] M/A
9. expressive of personal
feelings b 3 i 1 f/A
ceaching technigue: -
15+ sustains student interest 4 -3 ' 2 B 1 ' H/A
11. shous crealivity 4 3 2 ’ 1 N/A
12. is uninspired ‘ 3 2 1 N
13. includes persanai ance-
dotes
15, uses lessons dirvectiy
from tno book w/out 4 3 2 1 N/
innovation
15. 35 apprupriate for the , :
class, age & level 4 3 7 1 N/
“16. s "Loo old" for the ,
class . 4 3 7 )| H/a
i7. is "tuo young' Tor 7 , .
tne class. 4 3 2 1 N/n
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Very High
: _ _ Evidence

Teacher's -attitude toward studcnts:'

16, supportive of students 4

15, shows cuncorn over
individual student

progress . : 4

20. encdurases ctudents

. to-discuss feelings "4

. - \ L
f 5 . \

Z1. tolerates student be-
havior .ihal ceuses Lo
classroom disruption l?

- - . ) S 4

2. Centers on a feuw stu-

\dents Tor responses 4

\ \

- 23. Tnreatens students 4

28. Tibarrasses studants 4

. i
25. Criﬂicizgs s tudeits :
unfairly 4
25. 1mposes value judge-
w2nis on student .
?gzel-inge, Lo 4

2707 Ignores student

observations or s
expressions of fleel- /
ings in discussion 4
28, Uevelons "o Teel-
ing v/ tudenis
29, Accepts studeny feei-
; ings . 4
30, encourages peckonal
angudoies & repponses
from students | 4

|
{
+

31. responsive to §tudents'
facial expressitns and/or

stated concerns &
\,
32. draws in less responsive
‘ students - \, 4
K4
\

r
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High

Evidence ,

[#37

Soinz

Evidence

~

No
Cvidendx

. Rot
Applicable.

N/A

R/A

N/ A
N/I

N/A

N/A

HN/A

N/A

i":/.‘\

‘ WA
\

/A

“ / /,\

N/



Very hiah

Pviaeave
Lasrue Manaaenent;
I Eaplains and/or res
f-’.‘l‘u"; (l(\S\ l'ul(") 4
b e e e ant
Oyt g cU o 4

j‘. 1“'»"!"\ On "\1i‘|in‘j (ll

banhas o discussion 4
Sy e \.n‘,l]!tlt direc:
tion, 4

Il Lascouriaes aaestion,
. Lot N :\‘I'.

!
1

38 Tanor e doviant be-
hiavyoo 4
S Oveorr sacts to de-
viant lohavior 4

SN AN E 7 NI S RUIG
Geviant oehavior 4

Gilo bl he topic Lo
taavad ol foetings 4

o vt o iy behaviw
N (R} ' ;J T \
Very iign
Lvidence
Stad 0L to:

cLooQ ree aabh ur o support
¥ CaaS gl S %
tooao arfficulty conauni-
Cacine Lita the teacher 4
L2 LI
Lo o0, ovaitd Cranoa-
Coa

S, Yeguiee Tittie supers
VIsSien 4

O
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High
fvidenee

Soe
Lvidenoe

No
Cvidence

Not
Applicable

N/A

N/A

[99)
~>
[

N/ A

N/

3 7 ] I ," A
3 J 1 N/ A

W/
N/

N/A

e viors of sundonts (Rate behavioss at end of the observaiion

Sone
Fvidence

High
Evidence

Not
Applicable

(o)
Evidence

N/

N/A
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Wilwed ULl wW oo

Very High - 1ligh
Evidence Evidence

' cooperate and share
with classmates 4 3

. engage in behavior
© that causes class-
rooi: disruplion 4 3

Io work easily with the

teacher 4 3
1. be axare of class-
mates' feelings in
discussion situations 4 3
i. ha =ore of class-
Petes| veziings on oa
- personal level 4 3
j. criticize or rake fun
07 Cla5n a3 ies : 4 3
e '
<. show pride in treir
viork and accompiishiients 4 3
1. take soi responsibility
‘ for s0lving behavior pro-
blems . 4 3
W, feel free to request help 4 3
n. . b2 adle to communicate
vitn classmates in dis-
cussion situations 4 3

Harrative on student hehasiory:

Aruitoxt provided by Eic:
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Evidence

2

~NS

No

Evidence

Not
AnpTicanl::

N/A

N/R

N/A

H/N

N/ A

N/ k

N/A



Activity 7

In the third quarter, a Community Mental Health Questionnaire was
mailed to al! CMHC personnel who had trained people in the Life Skills
program or who glanned to hold training sessions in the near future This
survey was designed to determine the CMHC's present level of involvement
in the'Life Skills program and to assess whether the Life Skills program
had facilitated interactions bétween the CMHC and other community agen-
cies.

Respopses from 2% CMHC trainers were received. Background informa-
tion on the respondents indicated that the majority held coordinator posi-
tions for child and youth service programs. One-third of the respondents
were trained for the Life Skills program in 1977, another third in 1978,
and the final thira in 1979. At their centers, the number of other CMHC
personnel trained in the Life Skills program ranged from one to five with
an average of four new trainees. Most of these personnel were from youth
or drug and alcohol programs, the areas most closely linked with the
Life Skills program. |

Life Skills training teams ranged in ;ize from on~ to 15, but aver-
aged about four. The level of activity for these teams was relativel.
low. Thirty-twb percent had conducted no workshops; 32 percent had Pre-
sented one or two workshops per year; 23 percent gave three to five work-
shops per~ year, and only 14 percent had presented more than five work-
shops per year. Thirty-eight percent of the respondents felt the Life
Skills pro ram had increased referrals in their programs, but the remain-.

ing 62 percent saw no effect.

.



The chart below shows responses to a number of questions on how the
Life Skills program has affected communication with other agencies. The
findings show that communication with the schools and the Georgia Depart-
- ment of Human Resources has increased substantially as a result of Fhe
Life Skills program. Contact with other CMHCs and with‘district school

boards also has increased since the Life Skills program began.

Question . Percent

Has the Life Skillé program affected your CMHC Yes No
communication or contacts with:

the schools? A 84 16

the Georgia Department of Human Resources? 68 32

other CMHCS? | bs 55

the district school board? | kg 55

other state level personnel? 19 81

Activity 8

The first phase of posttesting will take place during the First Quar-

ter of the Third Year, beginning in late April and continuing into May.

Since this is a busy time in many school districts, efforts have been

made during {he Fourth Quarter to begin scheduling for posttesting. This
early scheduling not only assures that the testing dates will be placed on
the teachers' calendars well in advance, but it also provides another
point of contact between the Life Skills teachers and the Evaluation Study
staff. This continuing contact is important in maintaining school and

teacher cooperation.
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[11. ACCOMPLISHMENTS PLANNED FOR THE THIRD YEAR

Objective; and planned activities for the third yeaf of the Evalu-
ation Study are described and discussced in this section. Emphasis will be
placed on the outcome evaluation effort: both the spring posttesting and
the winter posttesting will be completed in the third year. Analyses
then will. be conducted and a final project report will be issued. Projec-
tions for the third year's work are based on current planning which may or
may not require modifications or édjustments in the face of ongoing exper-

ience in the operation of the Evaluation Study.

Objectives for Third Year

Planned objectives for the third year of the Evaluation Study of the

<

Georgia Life Skills fnr Mental Health program are listed below.
1. Conduc; preliminary analysis of pretest data.
2. Hire and train obseévers.
3. Schedule spring posttesting.
L, Administer student a.d teacher spring posttest surveys.
5. Conduct spring posttest observations.
6. Conduct mini-studies. .
7. Code and process spring posttest uata.
8. Conduct comparison analysis.of fall pretest/spring posttest data.
9. Conduct follow-up mail survey of CMHCS and summarize findings.
10. Schedule fall posttesting.
11. ‘Administer student and teacher fall posttest surveys.

12. Conduct fall posttest obscrvations.
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13. Code and process fall posttest data.

14, Conduct final comparison analysis of fall pretest/spring post-
test/fall posttest déta.

15. Analyze data from mini-studies.
16. Prepare final report on the process evaluation.

17. Prepare final report on the outcome evaluation.

Planned Activities for Third Year

The third year of the Evaluation Study will be devoted to assessing
student and teacher outcomes. The data collection desian calls for a
pretest/posttest/posttest pattern. This pattern was selected to allow
the maximum time for demonstration of effects possible under the temporal
constraints of the present study.

The first phase of data collection already has been completed. Pre-
testing was conducted in Fall 1979. A total of 3,337 students and 143
teachers at the third, fifth, eighth, and eleventh grade levels were
included in the samp]e. The éame students and teachers will be included
ip each of the two posttest sessions,.scheduled for Spring 1980 and Fall
1980. All instrumentation for the two posttest administrations will be
identical to ;haf:used in pretesting. Efforts will be made to insure
that administration procedures ‘and conditions are asAsimilar as possible
for all of the testing sessions. Classroom observations also will be
conducted as part of each of the posttest administrations. Data for the
mini-studies will be collected at the same'time as the rest of the post-

testing takes place.
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Data analysis wifl be carried out in three segment;. First, in
ﬂr§prjngrl980{ pre]iminary analyses of the pretest data will be conducted
to asseés initial éample characteristics. In Summer 1980, the second
phase of data analysis will be conducted as comparisons of dgta from the
pretest and the first posttest are made. Finally, in Winter 1981, the
last phase of data analysis will occur as repeated ﬁeasures comparisons
are used to assess the overéll pretest/posttest/posttest results, and data
from the mini-studies are analyzed. All phases of the data analysis will
be carried out in accordance with the research desian specified for the
Evaluation Study.

The final project report will be issued in February, 1981.
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fV. WORK IN PROGRESS

Two products were in progfess at the end of the fourth quarter. The
first Qas a report presenting the rationale and background upon which the
Life Skills Program was based. This report will review the literature
related to prevention proarams and examine how this literature influenced
the desién of the Life Skill; program. Completion of this report is
scheduled for September 1980.

‘WOrk'is also progressing on the Student Revort Forms, which will be °
used to collect data on student attendance and disfhptive behavior. Stu-
dent attendance data-and available information on disruptive behavior will
be collected directly from student records. Forms for recording tnese data
will be completed by May 1980. As a second source of data on disruptive
behévior, teacher ratings will be used. That is, feachers J.il'be asked
to rate each student on changes in disruptive behavior that have occurred
over Ehe course of the school year. Forms for this purpuse will be com-
pleted in April 19€0.

,Various other aspects of the outcome evaluation are currently in
progress. The most important pf these include the analysis of pretest
data and schedul'ing for the first postfest administration. Work on the

mini-studies continues as a part of the overall evaluation effort.
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My Name: - . : - : Date:
(Circle one in each row) '

| am in grade: 1 2 . 3 4 5
lam:  aboy - agirl ,
~ lam:~ Black " White Asianﬂ American American Indian Hispanic .
Myself

- D|rect|ons The ques*xors below are to find out what you like. Read each question
" carefully. Answer each question by circling either Yes or No.

A

“Example . | S Circle your answer
Are you shy?t ) Ves No
1. Are you a happy person? ' | Yes No
2. Are other children often mean to you? , - Yes No
3. Do you usually let other children have their way? Yes No
4. Do you get in trouble at school? o Yes - No
5. Would you like to stay home instead of going to school? Ye%s _ No
6. Do you often feel unhappy in school? Yes No
.7 Do your classmates think you have good ldeas’7 ' Yes No
8. Do you have enough friends? : Yes No
9. Do you like beiiig you? N B Yes No
- 10. Are you easy to get along with? -Yes No
. 11. Does your family think you are important? , Yes No
12. Do you cry easily? ‘ | : Yes No
13. Do you often get in trouple at home? ~ Yes No
14. Can you wait your turn easily? | © Yes No
’ 15. Do you wish you were a different child? | ~  Yes No
| 16. Do you often .break your promises? " | Yes No
l 17. Do you sometimes want to run away'from home? Yes - "~ No
18. Are you good in your schoolwork? Yes No

- 100
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Name: - . Date:

(Circlev one in each category below)

Grade:  § 6 7 8- 9 10 N 12 ,

Ethnic Group: Black White Asian American Amarican indian Hispanic
Sex: - Male . Female

e Myseit

Directions: Itisimportantto krow how you feel abut the statments that follow. For each statement, circl

the one number which shows how much you agree or disagree with the statement. Remember, circle oni
one number for each statement.

Strongly

: Strongly
_ o Agree Agree  Not Sure Disagree Disagre:
1. ltis ea;y for me to get along with others. -5 4 3 2 1
2. My parents ike to know what | think abqut 5 4 | 3 - 2 1
things. o :
3. | feel I'm not as nice looking as most pec')ple. 5 4 3 2 1
4 If | work at something long enough, | will 5 4 3 2 1
© . succeed. : ,
5. There are a lot of times when I'd like to leave | 5 4 3 2 . 1“_
home. '
6. | often feel ashamed of myseif. 5 4 3 2 1
7. Things are all mixed Up in my Iife.h - 5 4 3 | 2 1
8. 1| often wish | were someone else. 5 4 3 2 N
9. I have fun with my parents. 5 4 3 2 1
10. 1 am often unhappy. | 5 4 3 2 1
11. 1 am a lot fun to be with. - ‘ S 4 3 2 1
12. It's pretty 50ugh to be me. 5 4 3 2 1
13.  I'm easy to get along with. 5 4 3 2 1
! . 14. Someone often has to tell me what to do. 5 4 3 T2 1
15. It is hard for me to make friends. - 5 s 3 2 1
! . 16. The kids in my class make me feel important. 5 4 3 2 1
‘ _17. My parents push me too much. 52 5 4 3 2- 1

6 Research for Bétter Schools, Inc. . 161 (Go on to the other s




.18,
| 19,
20.
22.
23.

24

25.
26.

27.

ﬂ Reseafch for Botter Schools, Inc. /

| like being the way | am.

| like to be called qnﬂ_in class:

I'm pretty suré of myself. -

My par_ents expéct too much of me.

| spend a lot of time daydreamirlig'.

My parents understand me pretty well.

The kids in my class ‘make me feel that | am
good at doing things. ' :

| can be trusted.

I get upset easily at home.

AMy family usually consi?jers'my feelings.

/ . 153
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My Name: o ' Date: _

/Circle one in each row)
“famin dee: 1 2 3 4 5.
I-am: a&m’ a girl . . ,
| am: glack White Asiari American American Iindian  Hispanic
) :
My Class

Directions: The sentences below are to find out what your class is like. Read each
- sentence carefully.

If you agree with the sentence circle ﬁ}g
If you don’t agree with the sentence circle No.

E_)éﬂ)lﬁ . o ' Circle your answer
My class is noisy. i ‘ _ . Yes No
| 1. Many children.in my c‘léés like to cause trouble. Yes No.
_ﬁ__z.gm aﬁfaid__f(p.;as{kv_;my_teacher questions. - Yes No
3. Most g,hii'd/ren think our class is fun. | Yes No
4. V,Myft/eachevr likes all the children.in my class. " Yes No
_ 5. Most children like our class. - . Yes ~ No
~ 6. I like being in this class. ' ,4 Yes  No
'7. My teacher is interesied in things | do at home. Yes No
8. In my class | like to work with others. ~ -  Yes No
| 9. | can talk to my teacher about my problems. " Yes No
10. All the children in my class are good friends. Yes No
11. Some children in my class are not happy. - Yes No
12. My teacher understands how | feel. ~ ° Yes No’
13. Children in my class are always fighting. Yes No
14. Some children don't like our class. . | "Yes No
15. My teacher likes some children better than others. Yes No
s
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- 16.
17.
18.
19. |
. My teacher likes to help all the children in myeclqss.
21.
22.
23.
24,
25.
26.
27.

Somé children aon't like other children in the class.

Everybody in my class is‘ my friend.
My teacher listens to me. _
My teacher doesn’t understand me.

All the children in my class like each other.

My teacher really cares about me.
My teacher yells too much.

All of the children in my class know ‘each other well.

The children in my class understand me:
My teacher helps me talk about how | feel.

My class is fun.

/

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
_Yes:

Yes
Yes
Yes

_No'

NG
No

~ No

No
No

‘No

No
No

" No

No
No



Upper Elementary
Intermediate
High School

Name: ” Date:

(Circle one in each category)
Grade: s 6 7 8 9 10 11 12 .
€thnic Group: Black White Asian American American Ir.dian Hispanic
Sex: Male Female
4
School Life

Directions: How students feel about what happens in their classroom is important. For each of the state-
ments that follow, circle the one number that best tells how well the statement describes the c/assroom you
are in right now.

IMPORTANT: Answer all questions only for the class you are in right now.

e ' Strongly Strongly
Agree Agree  Not Sure Disagree Disagree

1. Every student in the class is treated the same. 5 4 3 2 1

2. My teacher ignores some of my feelings. 5 4 3 2 1

3. My teacher understands me. . 5 4 3 2 1

4,  Each student knows the other members of the 5 4 3 2 1

class by their first names.

5. Some groups of students always work together. 5 4 3 2 1

6. My classmates try to understand how | see ' 5 4 3 2 1

things. -

7. All class members help in making class 5 4 3 2 1

decisions
, 8 In this class | feel that when | talk nobody else 5 4 3 2 1
rcally listens. '
9.  All of my classmates get along well together. 5 4 3 2 1
10. Al of my classmates know each other very well. 5 4 3 2 1
11. When we have class discussions | have a 5 4 3 2 1
chance to say what is on my mind.

12. | enjoy being in this class. 5 4 3 2 1

13.  Students in this class do not know each other 5 4 3 2 1
very well.

14. | really look forward to discussions we have in 5 4 3 2 1
this class.
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15.'

16.

17.

18.

19.
20.

21.

22.

23. |

24.

25.
26.

21.

28.

My teacher is friendly and warm towards me.

When we have discussions in class | justsitand
say nothing. _

My teacher appreciates me.

Each member of the class has an equal say in
making decisions.

My teacher tries to understand how | see things.

This class helns me to listen to others better.

This class has helped me to get along with
other people. .

, . -
Each student has the thance to get to knowv all
other 'students in the class.

My teacher is interested in. knowmg how things .. ... .

seem to me.

This class is pretty good at having dischssions.
[ 1

Even when | can’t say quite what | mean, my

teacher still understands me.

Class members enjoy solving different klnds of
problems.

All of my classmates work well together.

| really got to know my teacher in this class.

Strongly
Ag! ee 7

5

5

157

166

Agree

4

4

Strongly

Not Sure Dasajree Disagree

3

3

2

1
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\\_ _ g : ' Early Elementary
My Name: AN Date: __
(Circle one in ea&p row) '
| am in grade: 1 2 3 4 5
| am: a boy a gir. o
| am: Black White Asic  American American Indian Hispanic

About Your Class

Directions: Look at the examples below. Show how well each of the words in the
example describes your class by placing an (X) in the one square that shows how
much the word is like:-your class.

. A lot like Kind of like Not at all like

Example 1: my class my class my class
T Noisy O = 0
Exarmple 2: Try another one.

Kind - L] O O

Now, do the same for all thi> words that follow.
Alotlike  Kind of like Not at all like~
my class my class my class
. Friendly D

2. Hard-Working

3. Gloomy

4. Care about each other

(]

5. Understanding

6. Sad - ' D

7. Easy to be friends with

O O 0 O O

™ f

8. Fun - ]

9. Fight a lot

L
L]

[

e - . r—-q
10. Pleasant . L]

L]

‘ , 15
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Upper Elementary
- Intermediate
- : High Schoot

Name: : Date:

. {Circle one in each category below)
Grade: 5 6 7 8 9 10 N 12
Ethnic Group: Black ~White Asian American American indian Hispanic
Sex: Male Female

About Your Class

Directions: For é‘éch ~word be'ldw, circle the one number that indicates how well you think this word
describes your'clasémates. !

| ,

‘ _ /IMPORTANT: Answé\all questions only for the class you are in right now.

| v
My classmates are:
: ‘Strongly | Strongly
L ) Agree Agree Neutral  Disagree Disagree
1. Friendly 5 4 3 2 1
2. Hard-Working - 5 4 | 3 2 1
3. Gloomy 5 4 3 2 | 1
4. Caring about one another 5 4 3 2 1
5. Understanding 5 4 3 2 1
6. Easy to be friends with 5 4 3 2 1v
7. Unhappy _ 5 4 3 2 1
I 8. Fun 5 4 3 2 1
9. Consideiate 5 4 3 2 1
'/ 10. Unpleasant 5 4 3 2 1
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Intermeadiale -
- High Sg:hool

Name: - i Date:

(Circle one in each category below)
Grade: 5 6 7 8 9 10 11 12

Ethnic Group: Black White Asian American American Indian Hispanic
Sex: Male Female

“lassroom Situations

Directions: For each question, circle the one response that is closest to whaf would be true for your class.

IMPORTANT: Answer all questions only for the ciass you are in right now.

1. Most of the students at your school
a. feel that school is a waste of time.
b. like school and try to do their best.
c. hate every minute they're in school.

e - 2... You need.to_see your teacher about an assignment. You go to your classroom before school begins.
a. Your teacher is having coffee with another teacher and asks you to wait.

b.  Your teacher is busy grading papers and tells you you're old enough to think for yourself.

c. Your teacher is busy, but makes arrangements to see you at another time.

3. Duringclass, a discussioq‘on famiiy relationships begins. One of your classmates talks about the arguments
he has with his father.

a. Your teacher listens and trys to help him understand why these arguments might be happening.

b. The discussion stops quickly because your teacher and the other students are uncomfortable hearing
- about these problems.

i c. Your other classmates join in to talk about problems the'/ have with their parents.

4.. An assembly is taking place and each class has been asked to sit together. You arrive a iittic ‘ate.
" a. You hurry inside to get a place with a small group of class friends. )
b.  You sit down in any available seat with the class because every>r: is friendly.
‘c. 'You must sit in the back because none of your classmates will m:: /e over to give you room.

S. Your class is just beginning a new unit. There are two different ways you might study this unit — either wnte
reports or work on group projects. >

a. The teacher decides that each student will write a report, and those who want extra credit can work on
group projects.

b. The class makes the decision by taking a vote — either they will all write reports or they will all work on
group pro;ects

c. Each student decides whether he or she would rather write a report or work on a group project.

-

-~

o .
]: KC ﬁ’ Research for Better Schools, Inc. 160 1 6 9 (Go on to the other side)

Aruitoxt provided by Eic:




¢

6. During class, results of the class election-were announced. Two of.y'our classmates ran for prcsident. When -
the votes were counted one student won, but only by a few vctes. The other student is very upset. ’

a., The teacher talks to both students together, trying to help the loser understand his feelings.
b. The teacher goes on wi;h things as usual, knowing that the loser will get over it soon.
¢. The teacher asks other members of the class to act out how they think both students are feeling.

- 7. You find out that y,o}u have been chosen to act as schoo! guides for some visiting students. You are
a. happy because-you get out of class for a few hou,s.
I). happy because you enjoy showing your school off to others.
€. unhappy because you are afraid your é!assmat;es will not be friendly to the visitors.

8. As the visitors enter your classroom, they see 2 .
a. students seated in neat rows of desks, facing the teacher at the front of the room. R
b. small groups of students working on various projects all arcund the room.

c. students working on individual projects while the teacher walks around the room to help students.

9. The visitors notice that ) .
a. the students in your classroom seem bored and restless.
b. the students in your classroom seem happy and interested.
c. . the students in your classroom seem tense and unhappy.

1
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h . | . . Upper Elementary

Name: : . . Date: ' 7

~ +(Circle one in-each category below) .
Grade:* 5 6 7 8 9 10 ™ 12 -9

Ethnic Group: =~ Black White . . Aslan American Amenrcan Indian Hispanlc
Sex: Male Female

Attitudes Toward School

Directions: Below are 28 things that you might do in or out of school. Circle the answer whicn best
describes how you feel wh.en you are doing th2 activity. Circle only one answer for each question.

’ - | S N
)
| y & & &
§F & 5¢
T & g 3
. N & N D
S 4 T ¥
- HOW DO YOU FEEL: - _
~ 1. When you think about your schoolwork? 4 3 2 1
" 2. About learning something by reading a book? 4 2 1
3. When you learn arithmetic in school? 4 2 1
4. On days when you can't go to school? 4 2 1
, 5. About having to.remember so many things at school? 4 K 2 1
: 6. When you play games that make you think? ¢ 3 2 1
7. When you learn about science in school? . 4 3 2 1
8. When you talk to your principal? 4 2 1
9. About talking with a friend about the things you have
. ' learned in school? ' = 2 1
10. When you write stories in school? 4 3 2 1
11. When you learn *o read in school? 4 3 2 1
12. When you think about how much your teacher cares
about your class? : 4 3 2 i
13. When *ou have homework to do? 4 3 2 1
14. Abo' .t learning new things at home about science? 4 3 2 1
15. When you think about how fzirly the <hildren are
treatc d in your ~chool? 4 3 2 1
16. When you learn new thin s in scnool? 4 3 2 i
, 17. Wher you talk to your toacher? 4 3 2 1
l ' 18. Wher. you think about how r. uch the principal cares
about the children? 4 3 2 1

¥ N N . .
I .o . [

Adapted from the 1974 Pennsy ania Stude..” Questionna.re, Pennsylvania Department of Education, Educationa. C:ality
Assessment. '
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19,
_ 20.
21.
22,
23,
24.
'25.
26.
27.
28.

. About studying something with a friend?

When you come back to school after a vacation?
When-you are given a book for a birthday present?
About asking your teacher for help?

When you learn social studies in school?

When you think about your classroom in school?
When you practice ybur writing in school?

When you study for a test? '

About reading a book by yourself?

On days when you are ih school?
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Intermediate

Name: : ' Date:

" (Circle one in each category below)
Grade: 5 6 7 8 98 10 1 12

Ethnic Group: Black ~White  Asian American American Indian Hispanic
'Se)ga: Male - Female . _ -

Attitude Toward School

Directions: Below you will find a set of statements. Circle the answer which best shows how you feelabout
each statment. Circle only one answer for each statement.
’ A4

Strohgly disagree

Disagree
Uncertain
Agree
Strongly agree
o _ o
1. Most of my classes this year are boring. 5 4 3 2 1
2. 1 go to 'schooll only becauée | am made to go. 5 4 3 2 1
3. | would like to join a group to learn something new. 5 4 3 2 1
4. | feel that | would like to return to school from time to time 5 4 3 2 1
' during my whole life.
5. | would like to learn a new game even if | lose at it. 5 4 3 2 - 1
6. | don't like to learn new words. 5 4 3 2 1
7. 1ave a need to learn as a thirsty man needs water. 5 4 3 2 1
8. 1 want to keep learning for the rest of my life. 5 4 3 2 1
9. |try to learn things wherever | am. 5 4 3 2 1
10. Stuclying is a waste uf time. 5 4 3 2 1
' 1. |try to remember a new word. | 5 4 3 2 1
E 12. Practice problems and drills are a waste of time. 5 4 3 2 1
13. llike learning how to do something in a new and different way. 5 4 3 2 1
' . 14. | wish that | could learn everything there is to know. 5 4 3 2 1
15. | don't like games that make me think. 5 4 3 2 1
L -16. Itisawaste of time to read atextbook if | won't be tested onit. 5 4 3 2 1
17. | like school. 5 4 3 2 1
l 18. Teéchers 'are not interested in students, 5 4 3 2 1
19. | would like to quit school now or as soon as | am 16. 5 4 3 2 . 1
| 5 4 3 -2 1

l 20. School is a waste of time.

@ Adapted from the 1974 Pennsylvanla Student Questionnaira, Pennsylvania Department of Education. Educational Quality Assessment.
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Strongly disagree

Disagree
’ , Uncertain ‘
- - Agree i D
' Strongly agree . l l \
4. Schools help to make this=a better country. 5 4 3 2 1
2 | like my teachers. - 5 4 3 2 1
3. Going to school is a “privilege”. 5 4 3 2 1
)4, | like to get back to school after vacation. | 5 . 4 3 . 2 1
’5. Most of my subjects this year are worthwhile. o 5 4 3 2 9
26. School is a dull place. ’ : 5 4 3. 2 1-
27. Teachers don't know what they are talking about. 5 ; 4 . 3 2 3
28.  Itis very important to me to learn as much as | possibly can. 5 4 3. 2 1
29. Most homework my teachers give me is a waste of timg. 5 4 - 3 2 - 1
30. | like to do things that challenge me and make me learn. y 5 4 3 2 1
¢ r
> N ’
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& \
, . . High School

Name: : i _ - Date:
{Circle one in each category below)
QGrade: 5 6 7 8 9 10 11 12 .

Ethnic Group: Black White . Asian American  American Indian Hispanic

Sex: Male Female

. Attitude Toward School

Directions: Following is a series of statements. Circle the answer which best shows your feeling about
each statement. Circle only one answer for each statement.

Strongly disagree

Disagree
Agree
Strongly agree
_ Y
"f‘ | enjoy my work at school. . ‘ 4 3 2 1

2. School is usually interesting enough to keep me from

getting bored. 4 3 2 1

3. | find puzzies fun to do. 4 3 2 1

. 4. Teachers talk too much in class. 4 3 2 1

5. School authorities have too much control over me. 4 3 2 1

6. | would rather be out working than remain in school. 4 3 2 1

7. | don't like games that make me think. 4 3 2 1

8. | think this school prepares me to make better decisions 4 3 2 1

about life's problems.

9. There is not enough variety'in the way classes are taught. 2 1
10. .Our school building s nice to be in. 4 3 2 1
11. | try to'learn things wherever | am. 4 3 2 1
12. Students in this school are often given the opportunity to

express their ideas about how the school ought to be run. 4 3 2 1
13. There really isn’t much use complaining to the teachers

about the school because it is impossible to influence

them anyway. 4 3 2 1
14. } get more satisfaction from doing an assignment well than

from receiving high marks. - 4 3 2 1
15. Too much time is wasted during the school day. 4 3 2 1
16. Thereisn't enough variety in the kinds of courses offered by . .

this school. . 4 3 2 1

- 17. Teachers assign too much homework. 4 3 2 1

]: l{ll C«sap(od trom the 1874 Pennsyivanie Student Questionnaire, Pennsyivania Departr .ent of Education, Educations! Quality Assessmont.
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Strongly disa;jree ,\

Disagree
\ Agree
\\ : Sirongly agree
1 | am often bored. _ 4 3 2
19.\ There is little | can do about the way this school is run. 4 3 2
20. \ | think the extra-curricular activities offered in this school
are worthwhile. * , 4 3 2
21. My relationships with teachers are very formal and
impersonal. 4" 3 2
22. | Would rather learn new waysto do things than keep on
doing them in the same way. 4 3 2
23. The courses available in this school are extremely valuable
to me. 4 3 2
24. | often read and study in my courses beyond-what is
required by my.teacher.
25. |spend a lot of my free time reading.
26. | like to talk with my teachers about my ideas.
27. Pupils in this school are given considerable freedom in .
plannmg their own programs to meet their future needs. 4 3 2
28. | think that most of what is taught in this school is
useless ‘in today's world. ' @
29. Most teaohers know what they are talking about. K/ 2
30. | would rather tackle a complicated problem than solve a
simple one. ' 4 3 2
31. Students should have more free time during the school day. 4 3 2
32. Teachers are concerned only with their own subjects. 4 3 2
33. | know about everything | need to know to get aiong in iife. - 4 3 2
- 34. We have too many requlred subjects. | 4 3 r
35. Teachers help us when we need them. 4 3 2
36. There is too much emphasis on getting good grades,
not learning. 4 3 2
37. There are not enough extra-curricular a- tivities offered in
' this school. 4 3 2

i
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Name: : - Date:
(Circle one in each category below) o '
Grade: 5 6 7 8 9 10 N 12

Ethnic Group: Black | White Asian Arr;erican Ame/ican Indian  Hispanic
Sex: Male Female

‘R
<h
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wll Toxt Provided by ERIC

\\

Upper Elementar_y

My OPINION
. A
This survey asks for your opinions about a number of different things. We think

you will find this interesting and you will enjoy answering the questions.

T : 169
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/

We need your help to make this a good study. Itisimportant that you think about
each question and answer it truthfully, If you want to change your answer, please be

sure to compietely erase your first answer. If you object to answerlng a questuon just
leave it blank- .

The only people who will see these answers are professional researchers from
Research for Better Schools, Inc. No information of any sort about individual students
will ever be .given to anyone by the researchers. This means that your answers wull
never be shown to teachers parents, poluce or anyone else.

\‘

PLEASE,DO NOT PUT YOUR NAME ON THIS SURVE .

8

v

Items were adapted from the My Opinion Survey, Pacificilnstitute for Research and Evatuation.

v
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vIRECTIONS: Next to each question chack (x) one answer.

1. DRINKING ALCOHOL (beer, wine, or liquor)...

a. is bad for a kid's health. : yes . . no—___ notsure ______
b. makes a kid feel bad. yes no not sure
C. gots a kid in trouble. yes _____ no ... not sure
d. . makes kids lose their triends. yes . no not sure
6. makes kids do poorly in school. yes . no . notsure
2. SMOKING CIGARETTES ... *

& is bad for a kid's health. yes ____. no .. not sure
b. makes a kid feel bad. yes ... no notsure _
C. gets a kid in trouble. | yes ______ no not sure
d. makes kids |ose their friends. _ yes .. _ no . notaure
e. makes kids do poorly in school. yes no not sure

3. SMOKING MARIJUANA (grass, pot, hash) ...

a s bad for a kid's health. yes no not sure
b makes a kid feel bad. yes no _____ not sure
Cc. gets a kid in trouble. yes no not sure
d. makes kids lose tieir friends. yes _____ N 4 [0 U notsure .,
e makes kids do poc ‘ly in school. yes no not sure
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. Have you ever smoked a cigarette?

never

——— Oonce or twice
——_-3to 10 times
—0 11 tc 20 times
——-21 times or more

. Have you smoked ciaarettes

during the last four weeks?
never ‘
once or twice

— 310 10 times
—11to 20 times

— .21 times or more

. Have you ever drunk alcohol

(beer, wine, or liquor)?
never ‘
once or twice
-3 to 10 times
e 11 to 20 times
—~ 21 times or more

171

1

Have: you had a drink of beer, wine, or
liquor during the last four wecks?

never
——..0once or twice
—3to0o 10times
—__ 1110 20 times
—— 21 times or more

Havk: you ever smoked marijuana? Marijuana
is also called grass, pot, and hash.

never

——-- once or twice
——3t010times
—_11to 20 times
21 times or more

Have you smoked any marijuana
during the last four wecks?

never

once or twice
—3 1o 10 times
——11to 20 times
—__ 21 times or more

30



Name: Nate:

(Circle one in each category below)

Grade: 5 6 7 8 9 10 1n 12

Ethnic Group: Black White Asian American American Indian Hispanic

Sex: Male Female .*

172
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Intermediate.
~High Schoot

$4Y TSPINION ON DRUGS AND ALCOHOL

This survey asks for your opinions about a number of different things, including
your attitude toward drugs, and your use of cigarettes. alcohol, and drugs. We think
you will find this interesting and you will enjoy answering the questions..

~ ‘We need your help to make this a good study. Itisimportant that you think about
each question and answer it truthfully. If you want to change your answer, please be

sure to completely erase your first answer. If you object to answering a question, just
leave it blank. . '

The only people who will see these answers are professional researchers from
Research for Better Schools, Inc. No information of any sort about individual
students will ever be given to anyone by the researchers. This means that your
answers will never be shown to teachers, parents, police, or anyone else.

PLEASE DO NOT PUT YOUR NAiVIE ON THIS SURVEY.

Items were adapted from the Drug and Alcoho! Survey, Pacific Institute for Research and Evaluationand
from the Pennsylvania State Univ_ersiry Drug Education Evaluation Scale, Personal Drug Usse Scale.

Toxt Provided by ERI

El{fCQResearch for Better Schools, In.c. . | ]73 . 1 82



DIRECTIONS: Circle one number next to EACH statement.
' A . a very
avery abad notgood agrod good don't
- bad thing thing orbad thng thing ~ know - $
1. | THINK that ...

a. drinking alcohol (beer, wine, liquor) is . 1 2 3 T4 5 DN
b. smokiné cigarettes ................... 1 r2 .3 4 5 DN
C. smoking marijuana {grass, pot, hash) is 1 2 3 4 5 - DN
d. sniffing inhalants {cnitf glue, snappers,

POPPers, 9as) iS ...vvivervrnnnenennn.. 1 2 3 4 5 DN
e. taking barbiturates or tranquilizers

e — - - (sleeping-pills,-downers, barbs, tranks,

SOANEIS) IS vvrvrnrerreerenennanannnss ‘ 1 2 3 4 5 DN

f.  taking amphefamines or stimulants (pep )
" pills, uppers, beans, speed, crank) is .. 1 2 3 4 5 DN

g. taking serotonin (wagon wheels, :

bumpers)is ..o, 1 2 3 4 5 DN
h. sniffing cocaineis .................... 1 2 3 4 5 DN
i using PCP (angel dust, krysta')is ..... 1 2 3 4 5 DN
j. taking LSD or other psychedelics {acid)

IS it i i i it e . 1 2 3 4 5 DN
k.  using heroin or morphine (smack, junk) T

[ 1 2 3 4 5 DN
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DIRECTIONS: Various substances are listed below. Youmay or may not have used some of these substances. Inthe

first two columns, indicate whether or not you have used each substance ANY TIME in your life. In the last five

columns, show the number of times you have used each substance in the PAST 3 MON "HS, without a doctor's pre-
* scription. Your answers will remain confidential, '

~ Used some time

in your lifetime U: . PAST 3 MONTHS

en have you ... : None in past 1or2 timgs‘i.zl’e corztimes 1or2times  More than
o YES NO 3.months past3 months i+ - ~nth per week  once per day

Icohol (beer, wine, liquon? ................ s Yes No A B R p] E

CIgarettes i iiiieiieaann.n, SRR Yes No B . 0 E

marijuana (gfass, pot, hash)? .................. ‘Yes - No 3 B U E

inhaiants (sniff gue, snappers, poppers, gas)? ... Yes . No A B o L E

arbiturates or tranquilzers (sleeping pills, downers, ‘ .

ranks, SOBPEIS)T .. ....eiiiiiiiiiiiiniieinans. Yes No A B < J E

nphetamines or stimulants (pep pills, uppers, beans,

SPANK) L e Yes No A B > D E

2rotonin (wagon wheels, bumpers)? ...:c.......... Yes No A , B c 4] E

COCRINET ittt e Yes. No A B c r E

P (ange! dust, krystal)? ...... e Yes No A B C D E

0 or cther psychedelics (acid)? ................. Yes No A B c De E

roin or morphine (smack, juhk)? ................. ~Yes  Nc A B C D E

i85




School/School District

LIFE SKILLS FOR MENTAL. HiZALTH

Classroom Observation Form

Observer

Date

Time Block : to

Teacher

Gré 2 Level

1. Subjects in Classroom
Numbe: '
Teachers

— Aides

Students

— Other:

3}

Subject Area

2. Physical Arrangement
| Number

Individual student desks

—— Small group tables

Resource areas

.. Carrels

Jraw Map:

O

E MC w Research for Better'; Schools, Inc.

Teacher desks
—_____Other:

i 1
ot -
)



3. Major Activity Scheduled for 4. Mode of Group Part ..natlon

Observation Period in Major Activity
(check one category) , , (check all that apply)
—Life Skills Activity . Entire Class
Academic instruction ———_Small groups
Tutoring _ Individual students
Recreation/free time o —_ Othe;:
—Other: -

=

5. Types of presentations

Record the number of mmutes the class spends in each of the following categories during the class period.
At the end of the period, total the time spent in each category.

: , Total Time
Minutes per Segment on this Activity

Lecture

Lecture/Discussion

Discussion

Question/Answer
Drill

Individualized .- ctivities

Group Activities
Testing/Grading

Free Time
Other:

6. Nature of Affective Behaviors of Staff (Rate behaviors at end of the observation period.)

. ' Very High  High Some No Not:t
) . Evidence Evidence Evidence Evidence Applicable

The tgeacher tends to:

. a. support students. 4 3 2 1 N/A
b. show concern over individual student prog'réss. 4 3 2 1 N/A
frequently criticize or make'fun of students. 4 3 2 1 N/A
[ d. encourage students to discuss feelings. 4 3 2 1 N/A

e. -tolerate student behavior that causes classroom : '
Vv - disruption. © 4 3 ~ 2 -1 NA

FRIC 7 . o 18y




Very High  High Some No Not
Evidcnce Evidence FEvidence Cvidence Applicable

f. develop “"we” feeling with students. 4 3 2 1 N/A
g. give students the chance to e'xpress their fcelings. 4 3 2 1 N/A
h. discourage student questions or requests for help. 4 3 2 1 N/A
i positi\‘ely redirect deviant behavior. 4 3 ? 1 N/A
j. accept student feelings without making value judgments. 4 3 2 1 N/A
k. be fully aware of stucent feelings. 4 3 2 1 N/A
I. be enthusiastic. > 4 3 2 1 N/A
m. involve students in solving behavior problems. 4 3 2 1 N/A
n. be caring toward students. 4 3 2 1 N/A
Narrative on teach behavior:
. P
s




7. Nature of Affective Behaviors of Students (Rate behaviors at end of the observation period.)

. Very High [—(igh Somo No Not
. ) : Evidenpe Evidenco Evidence Ewvidance Applicabl
Students tend to: . |
a. agree with or support classmates. - 4 3 2 1 N/A
b. have difficulty communicating with the teacher. 4 3 2 1 N/A
c.. be caring toward classmates. -9 4 3 2 1 N/A
d. require little supervision. - 4 3 2 1 N/A
e. cooperate and share with classmates. ‘ -4 3 2 1 N/A.
f. engage in behavior that'ca'uses classroom disruption. 4 3 2 1 N/A’
g. work easily with the teacher. 4 3 2 1 N/A
h. beaware of classmates' feelings in discussion situations. 4 3 \2\ 1T NA
o i. be aware of classmates’ feelings on a personal level. 4 3 2 | 1 N/A
T criticize or make fun of classmates. | 4 3 2 1 N/A
k. show pride in their work and accomplishments. 4 3 2 1 - N/A
) l. také some responsibility for solving behavior problems. 4 3 2 1 “N/A
m. feel free t request Help. | \ 4 3 2 1 N/A
n. be able to communicate with classmates in discussion .
situations. ' 4 3 2 1 N/A

. R
G

* Narrative on student behavior:

:

.

<

.l
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’

LIFE SKILLS FOR MENTAL HEALTH OPINION SURVEY

identification: - {enter last fou?»digits of social security number)
Date:
Age: under 25 25-34 35-45 -~ over 45
Education: degree - Years experienceé:
Field: Mental Health Education - Otner (specify)
This survey is designed to providé valuable feedback to the Life Skills program. It

‘ should be administered both before the start of the training workshop and again after
its completion. Your cooperation is appreciated. . Y

The following stgtements represent commonly held opinions in the fields of education
and mental health. Since these are only opinions, there are no correct or incorrect

responses possible.: For each statement below, please check the response which .ndlcates
most closely the extent to which you agree or disagree with the opinion statec.

1. Good mental health is desirable but not absolutely essential for max i mum cla{iroom

learning. . R
] .2 3 b : '
Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree .
2. The teaching of values has no place in the classroom. &
; ¢ . ~—
1 2 3 L,

Strongly Disagree Disagree Somewhat Agree Somewhat §}rongly Agree

3. Basic skills need more emphasis than Life Skills in the school today.

] 2 ‘ 3 4
Strongly Disagree Disagree Somewhat  Agree Somewhat Strongly Agre

. -

! 4. Affective education is not related to Basic Skills.

1 2. 3 | 4
N . "Strongly Disagree Disagfze Somewhat Agreec Somewhat Strongly Agree

5. Students should ke taught to share and publicly affirn their values.
. ~

. .
! 2 . 3 4
Strongly Disagree Disagree Somewhat  Agree Somewhat Strongly Agree

e

,
»

LY

: ) - . . .
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6. Unless knowledge is related to an affective state in the learner, the likelihood
th@%it will influence behavior is limited.

s .

b o .2 3 oy

Strongly Disagree Disagree. Somewhat Agree Somewhat fgtrongly Agree

7. Children are generally unaware of the effects their unacceptable or disruptive
behavior has on others around them.

1 o2 3 Iy
7/ Strongly Disagree Disagree Somewhat Agree Somewhat A Strongly Agree
‘ . ' 3
B J SR

/

8. Telling a student how he/she should behave- takes away’ tite opportunity for the
student to learn how his/her behavior-affects others.

. /",
L 2 3 4

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

. «

9. It is wrong to teach.children to accept personal characteristics which cannot be
changed. : .
! ! .

™y ___Jp"’,//
Strongly Disagree Disagree Sompwhat' Agree Somewhat trPngly/Aéree

|_‘ ‘} - . }/

10, The way knowledge, affects one's behavior occurs only in the degree to which the

I 0

" by

individual has diEcovered its personal meaning for himself or herself.

- ~ L 2 . 3 T 4 .
. Strongly Disagree Disagree SomeQEaL Agree Somewhat - Strongly Agree
. : i o
v 11. Whepever we..solve; or ‘attempt to solve, a problem for a student we take a

Tearnjng opportun{ty away from the student. e Le .

- . \
N : 2 3 4
Strongly Disagreet' Disagree Somewhat Jfﬁree Somewhat  Strongly Agree
. | - !
) , 1 . . A J//".:
: i — > :
. 12, It is extremely dﬂfficulty to effectively intu.rate cognitive and affective edu-
cation within thé]same curriculum activities.
) - .
. 1‘ 2 = 3 . b

v
Strongly Disagree

“Disagree Somewhat Agree Scmewhat Stronyly Agree /
! ‘

| )
13. Children in schoollshouid be exrosed only to thos: values which are com&only held
by odr own society! (“/% /
I ) . / "
. < : /

a4 | R . 2 3 4
' Strongly Disagree ¢ bisagree Somewhat Agree Somewhat Strongly Agree '
|

}

»

| » - T
[ | | i ' .o
, )

“ . THANK YOU FOR YOUR PARTICIPATION

[ | | 3 - T 191
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/ Nan,:i’é ' : Date ——
/ School System : - . Grade leve) _
Suhject Specialty Area _. A No. of Years Teaching Expt_ariénce — e

" Directlons: This questlonnalre is deagr‘ed to collect 1eedback on the Life Skills program. Since you are
- a participating teacher, it is important to ebtain your reactions to the program. Please ansv/er ‘each ques-
tion as honestly and completely as possﬂ\)le Thank you. i

; }

1. Which Life Skilis Activity Guide do you use? (Circle.your answer.)

A. Ages 5-8
B. Ages g1 .
C. Ages 12-14

D. Ages 15-18

2. On the a*iqrage how often do you use Life Skills activities in your classroom? (Circle yoﬁf answer.)

«

Once a day or more >

Several times a week

About once a week

Several times a month .

Once a month or less ; T~

- " \.\
3. Before you attended your first Life Skills workshop, on the average how often did you use sirnilar
mentai health activities and materlals m your classroom? (Circle your answer)

moow»

Once a day or more
Several times a week
About once a week
Several times a-month
Once a month or less

moow»

4. Life Skills activities can be employed in a number of ways. Estimate what percant of all the Life Skills
activities that you have used fit into each of the following categories.

. Use of Llife Skills Percent of

RS : Activities - 4 Total ,
Used as separate activities s %
Integrated with classroom lessons %

Intfoduced a teachable moments %

Other ] - %

/

i [ 4

‘5A. Four strategies<were introduced in the workshop you attended. Please indicate how often you use
each of these strategies in your classroom by circling the corresponding letter below.

. - Strategy
Once a day = Several times About once Several limEs Once a month
¢ more a week a week a month or less
Listening for Fgeling A‘ _ 8 C D E
Behavior Feedback . A B . C D E
- Role Playing A . B c D E .
. Values Claritication A B o} D E

& ; e o, .
Q QH Rasaarnh for Rattar Schanls ine . ]82 'L d ‘d o {Go on 10 tha othar sida}




<

T - . . - . 3 {J « .
SB. Please indicate the Usefulness of each of these strategies for your class by circling the rorresponding

letter helow.: -
Strategy ; ,
. . Very . Sornewhat Not at

‘ useful Useful © useful all useful
Listening for Féqling A B C o
Behavior Feedback A B C D)
Role Playing A B Cc . D
Values Clarification A B o D

6. For each behavior described below, circle the letter that best indicates the degree and direction of
change you have observed in your students with respect to this behavior since you began using the
Life Skills activities and strategies.

Behavior
Very Very
postive Positive No Negative negative
change change change change change
Students’ ability to
express their feelings. A B C D E
Students’ ability to '
accept their feelings. A B ' C D E
Students' ability to )
accept the feelings of
others. A B C D E
Students’ ability to
accept the values of .
others. A B C D E
Student's self-
confidence and self-
awareness. A B Cc D E
Students' ability to get
along with one another A B C D E
Students’ ability to
cooperate and reiate to
you (the teacher). A B C D) E
Students’ ability to
control their behavior
and solve prcblems
before they become
major disruptions. A B C D E

7. Have you seen any noticeable changes in individual students since you began using the Life Skills
activities? Please describe.

. C

§

8. Other cdmments on the Life Skills program.
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