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Evaluating a Local Gifted Program:

a LEA/University Cooperative Effort

One of the laments heard frompractitionars in the field of education is
the inability of ivory-tower academics to communicate and vori: with them on
solutions to immwediate real-life probleas. In turm, icadenichns qu.stion the
impact of their research and evaluation efforts on school problems (Kerlinger,
1977). 1In particular, the field of evaluation has often been criticized for
not providing relevant, useful information to program .deci‘siton'. makers. (Cox,
1977). 1In spite of the :Lnt:roduction.of the concept of formative evaluation
and the expanded efforts to involve evalﬁators in program descripf:ions (such
as the Discrepancy Evaluation Model prescribes), many evaluation efforts
are still perceived as mandatory, per_functory means of satisfying a federal
grant requirement or a school board's acéouncabﬂity demands.

Evaluation, furthermore, is often perceived as a judgemental process
and a threat to programs rather than as an aid to program improvement. It
is, therefore, unusual to see an already existing, locally funded program
actively seek funds for evaluation efforts. One of the unique characteristics
of the current project is the comimeﬁt to evaluation by the program under
scrutiny. The school system in question, realizing its own financial and
professional limitations in carrying out program evaluation, applied for
etate funding specifically to develop appropriate instrumentation and to
develop and implunent'a complete evaluation plan. Although the Title IV-C
grant also included funds for the development of a fine arts program as an
expansion of the existing program for the intellectually gifted, the primary
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focus of the project was the development and implementation of an evalua-
tion plan for the district's program for the gifted. The uniqueness, of
coursa, lies in anattempt to secure funds to develop an evaluation for a
given program rathar than attempts to fund programs and then attach an
evaluation component.

Background

Evaluations of gifted and talented programs have been criticized for
(a) over-reliance on attitudinal data for assessing program wo'rth, (b) use
of inappropriate (invalid) tests for assessing student achievement, and (c)
lack of careful documentation and evaluatfon of the actual curriculum
implemented in a program.

One impetus for the orig't_nal proposal was the above~mentioned lack of
standardized instruments fo assesﬁ the goals and objectives specified by
the program (primarily in the areas of analysis, synthesis, and evaluation
skills) for the grade levels involved in the program (5~8). Although the
Ross Test of Higher Cognitive Procee;ses (Ross and Rogs, 1976) ha# béen used
to assass achievement, the ceiling was too low for students in the upper
grade' lavels. The scope of skills assessed by Watson-Glaser Critical
Thinking Appraisal (Watson & Glaser,1964) was considered too DAXTOV, as were
the Torrance Tests of Creative Thinking (Torrance, 1974). A second 1irpctus
for sesking funds was a desire to collect valid and zeliable evaluation data,
but & staff ﬁ:l.th expertise in evaluation or the funds to hire external
evaluators was lacking.

Upon receipt of funding approval, the LEA sent out RFPs to a number

of agencies. Our university looked upon this particular project as an
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opportunity to put together a multi-disciplinary team to respc:’ to the
proposal.
Qg;gua FPeatures of the Ezaluét;cn'rgsg

In the initial consideration ofvplanning the evaluation, i: became
evident tnat this project would require expertise from a number of different
specialty areas. It was apparent that the scope of the proposed project
clearly would require the consideration of program evaluation specialists,
meigurenent specislists, and content area specialists. As many evaluatoré
have pOihted out, the content area specialists and research/evaluation
specialists each contribute more to effective research and evaluation efforts
qhnn wotkiqg cooperatively than when working tndividually. Because the
p;onCt callei for tes: development, program evaluation, and curriculum
evaluation as well as cﬁxriculum validation, it was determined that specialists
in the areas of meésurenent, evaluation, curriculum an; education df the
gifted and talented should be included on the staff. The final evaluation
_ team included one faculty member from the Evaluation Research Center, ome
faculty member from Foundations of Education (area of Gifted and Talanted),
and three graduate students drawn from the Department of Foundations and the
Department of Research and Evaluation.
Ihe Planning Grant

Initial funding for the program wns.a small plgnning grant awarded for
Summer, 1979. The most immediate concern§ of this grant were the development
of a plan for evaluation and the drafting of a gpecific instrument to be
used in assessing student achievement in the program for intellectually

gifted students. Details of the test development effort will be presented
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in another paper (Aylesworth, et al., 1980), but a brief description of the
efforts are given here. Pirst, the staff examined the program proposal, the
stated goals and objectives of the program, and existing curriculum
documents (primarily udnn&graphed activity sheets). Then the staff reviewed
existing tests of thé skills described, reviewed thg taxonomy (Bloom, et al.,
1956) and other existing instruments, and from these activities developed

a list of the specific competencies to be assessed. (See Appendix A). An
item generation phase followed. During this period, an attempt was made to
generate both verbal and non-verbal items, and supply arid selection items

(as the objectives suggested). By early fall, a pool of items ;ns available
for pretesting.

A second task undetéaken by the project staff was a description qf the
existing program for the fatellectually gifted and a description of the -evolving
program for students gifted in the fine and performing arts. Using the con-
ventions of the Discrepancy Evaluation Model, a §rogram description was
developed and preseanted to the project staff (See Appen&ix B). The development
of this program description and discussion of the components with administrative
officials and staff pointed to several program concerns which had not been
identified earlier. The most significant ;bservation was the lack of clearly
identified project management responsibility. Although the administrative
assistan; to the superintendent had "legal" responsibility at the local
level and vas designated as the project director, the person most regponsible
for program development and adm;nistration was a teacher from the academic
program. Specific proposals for modification of this administrative

arrthsﬁnnnt were made to the central administrative staff.
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Finally, a proposal for a threeryesr project was drawn and submitted
for spproval.

The Proposal for Evaluation

The orfg‘ih;l project proposal called for the development and implemen-
tation of an evaluation design, the development of assessment instruments,
and the development of a plan for reporting student achievement.

As alr'uult ofy the work of project staff over the s\mef months, it
wvas determined that. the tasks of evaluation and program documentation would
be of limited use without the additional process of curriculum documentation.
Thus,' additional components relating to the development of a cu:"ricultm
framework vere added to the proposed tasks of the team. A summary of
proposed tasks to be carried on by the evaluation team are presented in
Appendix C.

Documentation of.kldmic Curriculum Development

Work on curriculum development by the evaluation staff began with a
review of the curriculum materials provided us by the local program staff.
In this review the following problems were identified:

1. that the units appeared to lack any clear rationale for selecting
activittes;

2. that the activities were exceedingly brief and generally fairly simple
considering the students in the program;

3. that there seemed to be no sequence to the activities—any one could
have followed any other;

4. that there were no clear countent or skill objectives stated or implied,

5. that the curriculum materials were not in a format conducive to

communication to us or others.
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Because of these problems the first meeting regarding the academic

curriculum had these purposes:

1.

2.
3.

4.
S.
6.

2.

3.

1.

to agrea on 8 format that would communicate their curricular activities
and objectives;

to identify specif’c program goals;

to identify their general organization for instruction within which the
daveloped curriculun.would'fit;

to develop a rationale for selection of content;

to develop a rationale for selection of skills;

to point oui the importance of sequence and a variety of ways it could
be accomplished. |

'rmrci these ends the evaluation staff:

constructed and reviewed the results of a questionnaire pertaining to
familiarity.and attitude tcward certain basic curriculum concepts. Rasalts
suggested that the problems identified in the curriculum review were due
to & lack of skills in implementing or communicating concepts rather
then a lack of familiarity with them.

prcsentéd the program staff with some options available in planning

for scope and sequence acroés the four grades of the program; from these
options the program staff elected to develop 24 content units and use
six per yenr‘so that all four grades would be using the same unit with
no repetition of units for students across four years in theé program;
presented an example of a.curriculum documentation format based on

one of their previous un;ts which would identify thé major elements

of their units and activities; revisions were made on the format

presanted based on their suggestions (see Appendix D);

8
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4. discussed program rationale, goals, and general organization for instruc-
tion with the program staff; |

S. discussed criteria for assessing objectives, resources, and activities
with the program staff.

Curricular materials sent to us following the inftial meeting suggested
that the only thing co@nicated was how to document activities. The following were
considered to be the major problems facing us:

l. activities were connected to goals in only the loosest sense; objectives

listed for activities were rarely curricular objectivés; .

2. activities selected were not sequenced in any manner that would allow
for skill development; _
3. activities were not of 8 type that would allow for mhltiplé depth of

inquiry as was necessitated by choice to use the same unit content for

+ .

all students in the program;
4. activities were brief and w?ll below the abilities of the majority of
' students in such a program.

The cvaiuation staff constructed a samnle unit based on the guidelines
developed at the initial meeting to point out a way that these problems could
be overcome. Since we did not feel it was aﬁﬁropriate for us to write their
curriculum, we chose a topic quite different from those they had selected.

In a secound meeting with the program staff,

1. the curriculum problems were identified

2. the sample unit was presented showing how these problems could be overcome
3. we worked with them to develop a unit on a topic they intended to use.

In this we noted a great dependence on the resources of the program as

»
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a gource of simple activities. Accordingly we developed a unit to show
how the resources of their program and community could be used as
resources for activities more appropriate to the students in the program.

4. After preseating this sample unit we worked with them on their plans for
future units. |

Documentation of the Fine Arts Program

- Efforts to work with the visual arts and dramatics programs on documenting
their curriculum began with a review of such programs in the existing
literature. Finding little to guide our process, we began to create a
structure which seemed both efficient and effective in communicating and
organizing the activities of these classes. |

_ During the intcial visit with the program staff, the following
activities took nlace. .

1. A discussion of the need for curriculum documentation for evaluaticn
purposes was held.

2. The evaluation staff presented a structure for organizing goals,
objectives, and activities into a curricular framework and a format for
collecting information was agreed upon (See Appendix E).

3. The combined staffs discussed the appropriateness of the stated program
goals.

4. Agreement was reached that the staff would forward activity cards or
lesson plans as completed.

As only two activity cards were forwarded during the next two months, it

was determined that alternmative strategies for collecting the information

were in order.
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A second on-site visit produced the activity cards for the drama program
and allowed for a begimning of the curriculum design process. The art
program staff agreed to be more prompt in the future but another period of
tvo months elapsed with no further documentation. As a result, it wvas
proposed that glides and tapes of actual classroom activities be produced
and forwarded to th; evaluation team. That process has been the most effective
means of eliziting the documentation sought by the evaluation staff.

Student Progress Reporting Forms

As a result of the interactions of the evaluatioa gtaff wigh ghe
academic program, the art program, and the drama program, it was determined
that a form should be developed which allowed for both the teacher
evaluaticn and the student seif-evaluation. A sample. of these forms
is provided An Appendix F. ’

Other Instruments _

One other instrument is currently being piloted. “Something About
Myself"—a neasufe of students' perception of self in regard to 1ndependence;
responsibility, goal setting, personal competence, and sociability. Students
will also be pre- and post-tested on the Piers-Harris (Piers and Harris, 1969)
and appropriate questionnaires for measuring attitudes tawnrd.the program will
be administered this spring.

Obgcrvacionl of the Team Approach to Evaluation

The team approach to evaluation (the team includes both evaluation and

content specialists) has resulted in bringing about some of the anticipated
positive results of lending a wide range of expert abilities to the tasks.
However, it has also presented at least onme unexpected issue. Early in the

process of program description and review of the program's existing

ig. 4A?.A!1 L | 'l-l
ERIC :a i
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curriculum, it became apparent to those persons working on the development

of the cv;nrricuhr framework that the existing curriculum fell short of meeting
generally accepted criteria for curriculum design. Therefore, persons on

the tesm whose expertise fell in the area of curriculum or education of

the gifted and talen;ad wvere faced with a dilemma centering on the conflict
between the evaluator role and the curriculum coml&nt role.. Rather than
interpreting this circumstance as a diétieulty, we approached it as a

plus for the team. Those persons with curriculum expertise intervened by
providing consultation on improving the curriculum while alldvin:s the

others to maintain more of an objective posture toward the data being

collected.

Benefits to the Agencies Involved
A joint effort such as the one déscribed above should encourage symbiotic

‘relationships rather than a parasitig'fecding of one agency upon the other.

To date we have been able to idenfity a number of benefits and/or potential
benefits accruing to at least three agencies: (1) the university, (2) the
school system, and (3) the state department as the funding source. We hope
that other school diﬂsiona will stand to bemefit from use of the instruments
developed as part of the contract.
Wiu to the LEA
The major benefits to the school system which have accrued to date include
the following:
1. Development of a program description and documentation of program
functions and components. Through this process we were able to identify
and confirm several areas where administrative functions and respdugi—

bility were unspecified and unclear to parties involved in the program.

12
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Furthermore, we were ahle to make several recommendations relative to
;“ administrative structure early enmough in the year for consideration in
C budget proposals and hiring for the coming year. |

2. Cicnrcr apccificatioq of program goals and objectives. Because the
test development process requires considerable delineation to thp
skills to be assessed, the program staff and evaluation staff were
required to caicfully review statements of curriculaf goals as well
as specific objectives.

3. Documentation of existing curriculum. Through the developqgnt of a
mutually agreed upon format for recording information relative to the
day~to~day ;ctivities of the program (both academic and fine arts)
we have been able to collect and organize the existing activities.

We hope that these efforts will provid;’for greater "transportability"

of the program. So often experimental programs only exist in action and
1t is difficult to disseminate more than the administrative procedures.
In this case, there will also be a complete description of the curriculum
for the purposes of bdch dissemination and future program use.

4. Consultation on curriculum development and implementation. Because our
etaff included persons whose fields of expertise included curriculum
theory and practice as well as education of the gifted, we are able to
revievvthe existing curriculum as we go through the documentation
process and suggest specific strategies for modifying the curriculum
according to current practice in the fields of curriculum and education
of the gifted.

5. A system for reporting studenf progress. Specific reporting systems for

the academic and fine arts component of the program were developed

13
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_th:ough a cooperative effort of the evaluation and project staff. (See

Appendix F).

An evlauation plan. The development of a complete evaluation plan
should serve both as a guide for the implementation of the current
evaluation project, but also vill serve as a guide for continued
evaluation efforts after the state funding has ceased.

A needs assessment for determining adminigtrator attitudes and values
concerning gifted and talented students and the current program.
Rasults of this need assessment suggested that principals from feeder
achoola indicate that administrators do not have a clear perception of
thc philosophy and goals of the program or the needs of gifted students.
The project staff also completed this questionnaire (See Appendix G)

A camparison of the two teachers in the academic program show very
close ‘agreement, but a comparison of these teachers' responses to
those of the administrators showed very little agreement on what is
happening in the program of what would be happening. This clearly

suggested a need for further inservice of persommel outside the project

staff.

Other projected benefits to.the program will include: _

A set of validated and normed assessment tools to use in assessing

the program.

Just as the current evaluation design offers a structure for future
evalustion, the current curriculum development consultati&n offers the
LEA a framework for future curriculum development.

An information base for program planning and development over the next

few years.

14
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Bmfiu lto the SEA

 As the funding source, the SEA should expect benefits from a project
which are zturalinblo beyond the pa:ticnln: syatm which receives the funds.
_.,‘!luro lhmld be several specific products associated with this cooperat:l.ve
effort vhich v:lll be uufnl to other programs in the state (lnd perhaps
ptogtm in other ltatu). Anticip‘ud benefits to thc state wvill mclude.

1. A guido for evaluating progtm for the gifted and talentad. Ueing
this particuh: program as a model, a step-by-step guide to evaluation
of such programs will be produced. This guide may be used by the SEA
in guiding other prbgrém through internal evaluation efforts.

2. A model project with complete documentation of program activities and
curriculum The documented curriculum guide should be useful in guiding
others who are in the proc;ss of developing programs i .ci'the::. the
academic or fine arts areas.

3. A test of thinking process skills which assesses those skills commonly
stated among the goals and objectives for programs for t'hci academically
gifted, >and therefore, of use to many programs throughout the state.

‘4. Validation of other existing instiruments which will provide useful
gaga in ihc evaluation of other state programs. '

Benefits to the University

1. As an institution which has masters and doctoral level programs in
both cvaluntion and education of the gifted, this project provided
training oppoi.'tunities for students in working om curriculum development,
test developments and program evaluation tasks.

2. It provided the faculty involved with the opportunity to work coopera=-

tively across departments and to make countributions to their fields
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through the products of the project enumerated above.
It provided facuity with an opportunity to investigate the relationships
between theory and practice, and to improve communication between

themselves and practicing professionals.

16
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| mmrxta | TEST ORJECTIVES POR COGNTTIVE ASSESSMENT INSTRIMENT

PO Analysis |

) a. to define a problem A

b. "to ‘distinguuh relevant from :erelévant information
€. to recognize stated and unstated assumptions

d. cto sclect relsvant hypotheses

s. to distinguish conclusions from supporting statements
£ .. to racognize nbisui:y and con:radic:ion

g§- to recognize basic terms and interrelations

h. to identify motive, goint of view, and bias

1. to recognize sequential rehtionships

Synthesis
1. to generate information to solve a problem
@. to formulate and modify hypotheses |
B. to make valid implicatiomsbased on‘ information
©. to devise a ut.of ;Sstrac: relatiopships_
p. to mc a set of ideas
q. to formulate logical experinenfs
. Te to _adapi utuhls to different situations
(analogy as a special case)
Evaluation
Y. Co identify approp‘r?t:c criteria for evaluation
V. to make judgments fased on comparisons with criteria
- W. to detect fallacious reasoning _ .
Z. to judge vhether information is relisble and valid |

Y. to separate rational from emotional reasoning.
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MIDDLE SCHOOL ENRICHMENT CENTER °*

. The Middle School Enrichment Center is a project receiving Title IV-C and local

‘funds which serves gifted and talented middle school students from the three middle

schools in Saginaw Township, Michigan. The Enrichment Center is housed in one of the
middle schools and operates as & pull-out program with class groups of 12~15 salected
students attending the Center for )5 day per week. The Project has a budget of approx-
imately $130,000, is staffed by a project director, 3 half-time teachers, and a clerk-
sectetary, and is supervised by an assistant superiatendeat. .

- One component of this project, a program for academically gifted students is in
its ‘third year of operation and currently serves & population of 150 middle school
students identified as academically gifted using group I1.Q. and achievement scores.
Though the program uses subject matter content 3s raw material, the focus is not on
acquisition of knowledge, but instead on increasing students' sbilities to utilize
the higher level thinking processes - analysis, synthesis, evaluation, and creative

‘problem-solving. Other goals pertain to the affective domain in terms of values,
understanding oneself and others, and self-directed learning. :

This year, the Enrichment Center has been expanded to serve students identified
as talented in the fine or performing arts. During this first year of operation,
this program component is limited to visual arts and drama. Students are selected
for participation in these programs through the use of locally developed identifica-
tion instruments.. Currently; the program is serving 120 students - 60 in drama and

60 in visual arts. The program goals are related to aesthetic apprecistion and devel-
opment of skills associated with varicus medis.

’

Due to the lack of appropriate evaluation strategies and instruments for prograums
of this type, a third major thrust of the project is in the area of evaluation which
is being handled through a sub-contract with the Evaluation Research Center of the
University of Virginia. In response to perceived needs, the evaluation has been
expanded to include certain curriculum development activities. The msjor goals in
this are are curriculum development in the academic and.fine arts areas leading to
program validation, and development of instrumentation and ar evaluaticu system for
both areas leading to a Model Evaluation Guide. These evaluation activities are

" being monitored by a third party evaluator conducting a meta-evaluation.
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tion Research Center

Art Room - | | ' between values and actions.

Audttorum Students who have increased |
;mt;:z:ional b Klacellaneots - akills asaoctated vith various !
PP media in the visual arts.

Liason S R , - lbum in making aesthetic
Soginav Tovnahlp Comsunity Judguents. |
Schools o = vocal and physical expressive

‘ Titl‘ lv—c ' S .bil‘tie'n ‘
: ' = avareness of the use and effect ‘
University of Virginia Evalua . of costuse and make-up. ::

Meta-evaluation of evaluation

Community Art and Drama Assoc- activities

fatjons - i

- Parents' Crowp - | , 25
'-}valt_m_tlon Congultant . | |
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L
Peaject Director
Visual Arts Teacher

Receptors
| 60 Students

Iacllfttga \
Enrichment center‘IoOI
Art Room

Tnstructional & Hiscellaneous
‘Supplies & Equipment

Llason
~ ERC Evaluation Tean

Comunity Act Associations

LA, 1

PROCRSS | TPy

4.1 Witk the asatstance of the BAC Bvaluation  Students who have {ncreased
Tean acting as curriculum consultants, and the
Project Director, a curriculum for each grade
level 1s developed and docusented, The program
1 devided Into three major sessions progressing
from simple to conplex in terms of media, Each
sesslon {ncludes some exposure to content such as
history or other artists' works but emphasizes

active, partlclpatory studio experience,

= skills in recognizing desipn
elements,

- abilities to make acsthetc |
Judgments,

= skills associated with various
nedla,

Students selected from middle qchool students
vho exprees interest in the program attend the
Enrichment Center for one-half day per week in
clasl groups of 12 to 15 atudents.

Portfollos of student works,

Docuecnted curriculum bused on
Program goals sultable far ropll-

Student progress I8 rvported t pareats, i, )

atudents and "home base® teachers,

Student progress reports.

4l
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m(f
: Evaluatfon Consultant

“llmrlm

* Documentation of project
evaluation activities

LRvEL 11

PROCESS S o

6,0 A third- party .mluator conducts & revie Keta-evaluation of project evalu-
and evaluation of project evaluation activities, tion activitles,

)



Statt.

~ haslatant Superiatendunt
.' Project Divector

B Clark/Secretary

© Visual Arts Teacher
- Drasatic Avts Teachar
Nactlities

. Oftica Space

Kiscellaneous Suppliest |

Equipeent

Liasons

Saginav Publlc Schools
Title 1V-C Offico
WA-ERC

: Mlty art & drama
- snsoclations ,

Pavents' Group

Laves, 1

PROCESS | : , oureuy

5.0 The Project Director conducts linson vork  Project support from the various
vith the thres niddle school principale and the  ldasons,

District Curriculum Council, the Parents' Croup,

and through the sssistant superintendent, the

State Title 1V-C office relative to grant contin- UVA-ERC assistance i curriculu
uation, | o development and evaluation activities

The flnc arte teachers maintain liasons
vith comunity association in thelr respective

- areas.

In addition, regular comunication 1s main-
tained with UVA-ERC relative to curriculum devel-

opment and evaluation activites,



.

Steft
Moistant Suparintendent
Project Director -
Project Teachers

Facilities
 Office Space

Hlocelllneoul} Supplies &
Equipment

Liason |
ERC Evaluation ‘l'ulﬁ

e

PROCESS , C T oumr

4.0 The evaluation sctivities ave conducted
through a sub-contract with the Eveluation
Research Center of the University of Virginia
vho 19 providing an evaluation tesm to vork
closely with the project staff, These activities
consiet of the development snd validation of the
acadeaic curriculum, the development of o fine
arts curriculum, the evaluation of the acadeaic
and fine arts programs, and the drafting of a
Model Evaluation Cuide.

Valtdugd acadenic currlchluu.
Fine arts curriculum,
Acadenic program evaluation,
Fine nrtls progrsn evaluation,

Model Evaluation Cuide In draft
form.

»
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" Project Ditector

- Clovk/Secretary
Asaistant Superintendent

Facilities
Office Space
Sto'uge'iloou

Miscellaneous Supplies & Bquipment

szgt 1

PROCESS

3.0 Under the direct supsrvision of the assis-
tant auperintendent, the Project Divector per- .
forns adninistrative duties vhich fnclude selec-
tion of project staff and arvanging of profess-
iona) development activities for them, The
Project Director 1o responsible for the disses-

* {natdon of project information to district staff,

pareats, and comunity membors, In addition,
the Project Director supervises curriculum

 davelopment, docusentstion, and implementation

including maintenance of the Enrichment Center
and acquisition of resources necessary for im-
pleaentation,

ouThT

Salected and trafned staff,

Inforsad district staff, parents,
and community wembers,

Curciculua development supervision/ |

Bfficiently and snoothly implemented
program, '



T | . PROCESS

Stall 2.0 During this firat year of operation, the
| ‘ fine arts progrea consists of visusl arte and
- Project Blractor dramatic arts cosponsnts vhich serve separate

Visual ‘Arts Teacher groups of 60 students in each component.
~ Drsmatie Arts Toacher | -

Receptors
120 Students

FactHities g |
Enrichment ccnterl Roon
Art Koom
Auditorium
Instmﬁtiona‘l b Miscellaneous
Supplies & Equipment
Liason
FRC Evaluation Team

Comeunity Art & Drasa Assoc-
lacions

OUTPUT

Students who have dncreased

- skills assoctated vith varfous *
media in the visual arts,

- ability in making sesthetic
judgnents. |

~ Students .'who have Increased

= vocal and phystcal espressive- :

- avereness of the use ond effect :
of costuse and make-up, ]




‘g-'sun
1 Projut Mmtor
l ‘ruclur

] egtors
. I‘SO Students
i ;ncuum

lnrlchunt Conter loon

 Instructionsl and ll!mlhmoh
| Suppm and Equiplcnt

‘I.lmn ,
" VA-ERC Evaluation Tesn

Full Tt Provided by ERIC.

EKCB

PAOCESS
1.0 um the mmmu of l:ln 7] lulmloa

Tean actisg o curriculun eomlmu apd the
Profect Divector, s corriculee for mb grade

lovel 1s dmlmd and documented, The' currice

ule are organteed 80 follois, The progean {s
devided {ato.A'to 6 topicll unit“mh each
vait mHlvMod into 4 or'5 pares, each of

* which begiog with o"general Introduction and

proceeds to 2 miety of -cumm from which -
students choose one or more to punue in
breadth or dcpth.

Studbnn are ulaeted fI'OI all llddle
school stidents in the district and mend the
Enrichment Center for one-half day per week in

_ class groupc of 12 to 15 studenta.

Student progrm 1a reported to parents,
students and "hone-base" teachers,

" Studeats vho have lucremd i

e ulf-dlmtion in learnlnl- |

- - guareness ol locnl and vorld-

- avareness of the relatlonsMp 3

oureuT
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: ‘y’--i ’h
Docuunted curm«h bmd o0 pro- ::

',lm mh lulublc for replicltloue

f : | ‘ﬁiﬂ
ltudnt proarm rnpom. RS »?

« akille {n higher level tlllnklnwf:
promm.v._ o

wide soctal insuos. -

‘- undorotauding of themlm nnd 7

‘others, | - .,.f'fff‘i

A_J.‘

between values and actions, "
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SUPPLEVENTAL mcmnou OF EVALUATION AcTIvrTIES

tln ptcpolcl for thu gunt: is unique in its focus on t:he evnluat:l.on of
ln\c::l.lt:l.n‘ ptogtn tathor :han the gemat:lon of an entirely new mcruc:ioul
. 'pmﬂl. me u, :be producu and ptoceues of thcu act:ivit::l.u w111 not be
dmcud at bmu.nc about chnd an:l/ot tucbcr chngc, bue rathet thoy focua o ‘
| cn th. coutrucuon and vandat:l.on of inurmnts, evaluation dnim currieula
tnd uporttng p:oecduns m:.tore, the tudit:l.onal fom: for . reporting the
: 'activithl of the phnning phase and projecting the: 1nplemntatian act:l.v:lt:iu is
not sufficient for describing thc activities to be carried out in thc evalmuon
«Iponiu-t-of the Sagim grant. We thus.offer t'.h:l.s supplmntal outline of the
najor producu and the process for devaloping thou ptoducts. During the planning -
phase (not complete until Augast 31, 1979) a cowplete program analysis will be
ceuphudin order to alaborata upon the geneth]: 'ﬁlan for the three year- i.npienen-
tation phase. At this po;.nt, the following ptodt;cts and nctivit:les have been
identified: |
nnv_clopmht of an Evaluation Design fclat both existi:g and new components
of the Saginaw program for gifted and talentsd students '
Preparation of a Validated and Normed Assessment Instrument for Measuring
Critical Thinking in grades S5 - 8
Preparation of Validated and Normed Assessment Tools for assessment in
the Pine and Performing Arts in grades 5 - 8
Developwent of. a Model Program Development and Curriculum Guide for the
Intellectually Gifted in grades 5 - 8
Development of a Model Program Development and Curriculum Guide for the
-Talented in the Fine and Performing Arts in grades 5 - 8
Dlynlawont of Unit Tests to Accompany Curricular Units
ttw major products have been identified during the planning stage as the
tecu for the first year's activ:l.u@s.




(1) An Rvaluation of the Existing Program for the Intellectually
Gifted |

(2) An Evaluation of the Proposed Program for the Talented in
Fira and Performing Arcs |

(3) A Prom Document and ICurricuium Guide for the Program for the
Intellectually Gifted ~

* (4) A Program Document and Curriculum Guide for the Program for the

Talented in the Fine and Performing Arts

(S) A Draft of a Model Evaluation Guide
Each of these major products is comprised of numerous activities: art -products
and descriptions of the specific activitics, rationale and ptoduct:' outcoxes for
each are inciuded in the sections which follow. 4

 Evaluation of the Existing Program for
the Intellectually G:l.fud :

Tha gensral rationzle for the activities in th:la couponem: has been g:l.vcn
in original propossal. The specific activities to be carried out during the first
year of the prcject are outlined below. | |

I. Program Analysis (to be complete by August, 1979)
A. Analysis of Existing Documents
B. Analysis of Data Collected 1977-1979
C. Site Visits

D. Product = Weritten Description of Current Program
Including History

II. Evaluation Design (to be conplete by August, 1979)
A. Pre-post comparison on instruments in III-A, III-B

B. Post test control group comparison on instruments in III-A
and III-B

C. Attitude surveys

D. Product = Evaluation Plan for 1979-82




";m Chi.!.d SQM-pcrccp:iou (0.3., ‘
o o - independence, telationship to other u.tud
e m-rnudvuen\sma ot mhuu) "
‘J.'ucht: hmp:iou |
t. Aﬂwm:or hmp:ionn ‘
IV..vuttnmn: and Vali.dui.on of s‘lectcd mcmnt:s fron III
A. hmmn: ol Crtl:iul mnkins Skil.lc
1. Pilot r«: of Itm (pu !:ut:) £or Suiuw ltndants

a. Calcuhu item mlyc:l.a data (dttficulcy,
ducr:hniuuon. ubiguity, ct:c )

c. Aaun cqui.vahnt £om¢ nl.ubu:l.ty

d. Rot:l.u instrument and administer as s polt test

e. 6011«: IQ (grs -~ 8) and Rou Test (grs S & 6)
datz for use in construct vandation

2. Assess Content Validity of Instrument - Expert opinion
3. Control Group Validation on Refined Instrument
8. Identify matching populations of mtclhcmny
gifted students (one in a gifted prom, one.
not in a 312:«1 program)
b, Administer refined instruments as & post test
c. Aduinister Ross Test (grs S & 6) '
d. Gathar data on IQ, achievement

e, Assess oqu:l.valent £om raliabi.uty, {nternal
consistency

£. Assess cmergentlduerinimt validity

4. Draw up plan for the coucc:ian of norm group data in
1980-81

5. Prcpm a final ":ndy-t:o-go" instrument and administration
nnm_l - product

e ’ " ;.::l_.,:_ 43 P
B T R P ST

e b- Mu" 1n,s¢m1_gzmmmnsy_ e



;.cum uu-pompuon mtmnt v |
1. Semo procedures as above’ (empt substituting appropriate

.measures for construct validation and ol:lm:l.ut:lng
equival.on: foru rennbuity : ,

S et

C.. Ltﬁ.:udo Su:v.y rom

1. Ancu tn:aml eou:l.stency and content vaud:l.t:y as
: mmmu A _

V. BExternal kpcrt Validation of ID ptoeedu:u, curriculum and -
. program

- VI. Collsct evaluation dtu, analyze data
m. Prepare a £:l.u17 report

Dvaluation of the Finc Arts Component
m rationala for this aspect of the evaluntion is much the same as one
notad !.n tl- mm: propoul wtt:h one significant add:ltiml cou:l.dnrat:lon,

,....J..Wtoc—uoustng achisvement in-the fine™ arts are even mrur than
: thou for -uuing c:itml th!.nk:l.ng skills and will uquitc by thai.: very

: utm ﬂn cou:ldmtion of tmique and more creative uusm‘;;:mfhe plan f.or |

.' th- evaluation o! this .component will be very sinilar to t:hc plnn for cvnlul.tins
the existing program for the intellectually gifted students with one notabla

| .’»d:l.!hnm ti.-in: m: is, the existing prosram has its goals and objcctives
’ idtnl:iﬂcd and hu a prosru in place. The new program is not elﬂnrly defined
'm u l:h. curriculum developed. Thersfore, program mlyus will be a mjor

focus of the academic year and instruments will only be in tryout fomm by June,

. ;930. S b
;? ‘1. Program Analysis (to b; complete by June, 1980)
5
; A. Analysis of: anclaping Program (including an analysis
R of such factors as charmcteristics of successful

"
-
I

iucrncton. cte.)

8. Site Visits

D 2 S U Rt LT B -



uct =, H:i:un Doeunnt Desc*-ibins the kiscins ?roznn
cud. Tts ncvulopmn: : o

e mhati.on D«in

I Amt mtm,on uloc Instrmnc (uc III-A bo].w)

l. ;:f__‘!o.t tn 1 Con:rol. Group c«npamon on Sel.f-perccpt:i.on

' Instrument (’m 111-B under Evalustion of mmng

Py

D!Eodnee - xva.luti.on Phn for 1979-1982
- TXBe, 'let o! Iutmnution

Ao Mlcpunt of smral altemcive strategies for muurins
. lchuvmt in the fine and performing arts (by Jamury. 1900)

8. 'rmnt hrcoptiou Instrument

c. ‘ruchu.' hretpuon Instrument

D. Adninilm:or Perception Instrument
- : £. Community Innm:or Instrumcnt

r. s.u-rerception Instmnt (as in III-B ia Evslution of
Mct:lng Progrm) - *

IV. Befinemont and Validation of Instrunencs in III above
‘A. Achievement in the tim and Performing Arts

1. Assessment of inter-rater reliability, internal consistency

' of proposed strategies (Because we are likely to rely on
video tape, audio tape, product and performance agsessmont
28 well as paper and pencil knowledge this will be crucial.)

B. Same Procedures will be used for III: C - vG as in Bvaluation of
Existing Program

V. Collect Evaluative Data, Analyze and
VI. Prepare Final Report

Preparation of Program Descriptions and A
Curriculum Guides for Both Componants of the Project

One intended outcome of the evaluation afforts is the validation of a
program which can be usefully disseminated. This relies heavily on the documen-

‘:a:i'ou of the 'prognm = a task, often neglected by the staff of programs for the
gifted due to their lack of training in program analysis, systems description writing

45
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1v cou.ec w.m.ng u-um {n Exuung Data
V. Pnpcc Cutrtculu Gnid‘ 1n Ccmjuncticn with rrojcct smz

‘ Dut: of xvalm:ion Manual

Many prograns for the gifted find themselves umable to produce valid and
. endtbu evidence of :w.: oﬂcctivnmt to fuadi.ng agmiu. This ahor:caniag

| "u::louly jeopardises the existence of these progrars. This project offers the -
~'opporctnu7 to providn guidelines to those s«king to evaluate their programs

in an efficient yet jun::l.fublo !uhion through an ongoi.n‘ mh. The
.fmlution ml will document th. evalustion process in a step-by-step fashion
p.v:lng vationale and guidelines for its use plus the m:mnntion described in

: th- praceding ; pages. It will also provide the cnrrenc Sagtnu 'Iouuhip project

pi.ch the mna to carry on an inexpensive, concinuoul noni.tor:l.ng ot i.u own progrﬁ
.' nnd m umumu to others hov evaluation can be carried on by loul peuoml
yu:h e u:l.nhu of consultative tima. During the first year an ou:unq of the
procass of cuphd.ng the £irst yur s act::l.vi.cics will be drm up with sanplc |
'otk pages and instrumsnt development gnideuus provided.
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" and curriculum development. It is therefora proposed that the evaluation team
"also play a substantisl role in aiding the projoct in the compilation of the
i{nformation needed to docu.nnt the program. Because this team will be i{ntimately
familiar with the program as part of the evaluation effort, they will be in a
‘poli.:ion to work with the staff in producing those documents most useful in
dissemination efforts. |

Although this tasl: might be rcasonably classified as program development
rather than evaluation, the proposal to include such afforts under the servicas
provided by the evaluation tesm is justified on the following grounds. Firse,
i:he evaluation team will be conducting a program analysis in order to detcrmine
an evaluation design and thus will be in a position to describe what has been
done in the past, currant activitics and new developments. A particularly fine
opportunity exists within the fine arts program trc accument these new activities
such as the soléet::l.on and appropriate criteria for sslection of teachers/mastars
* from the arts community. Second, classroom teachers have little or no training
and experience in curriculum writing and documentat. © and coumunity arts people
can hnrdiy be expected to be at all familiur writh such tasks. Thus, these
individuals need ti-aining in the appropriste record 4.iping and the syanthesis of
teaching ideas into a curriculum. The <valur "~ _.sm on this project has had
experience in these arcas and will provide the necessavy training, record lkeeping,
instrunentation and feedback in the development of the surriculum. Finally, even
though teachers in a program may be effecrive in demonstrating their activities
.ot in using than for instruction, they usually do uot hn\;e the akills and/or
time to engage in the organization and produccion of curriculer materials while
engaged in full-time positions. Thus, a packsge ceuld ke produced which can be
demonstrated by the teachers and circulated evea more widely tc those unable to

visit the program. Bccause materials such as these are rare for the middle school



age level child for both tha area of intellectual giftedness and fine arts,
these materisls should have widespread usefulness. It has been repeatedly noted
that even well-funded gifted programs are unlikely to undertake such tasks and
produce such documents without con;idcnble cutside support and guidance.

These points chould not mask the usafulness of these activities to the
Saginaw Township program itself. It should not go unnoted that & document which describes
the program, its goals and cbjectives, the activities which might contribute to
the achievement of the 3oals and objectives as well as ways of evaluating
achisvement of those goals will be invaluable to an ongoing program. Too often
a good ides or activity disappears after its use because of lack of an
ormizntioﬁl stru:ture for saving it and incorporating it into the curriculum.

A uwl teacher to a program is often faced with constructing an entirely ncw

curriculua because the old cu:riculv.m-lq)ft with the former teacher. Our goal T
will be to train teachers in: (1) deveicping such a structure; (2) recording
their ;ct:l.vit:lu a3 part of the lt:ructutg and (3) demonscra.t_:lng this process to
othars.

Frankly, ‘in order for a.successful ptogran and curriculum to be in its most
usable form, thars sust be & written record which is organized and conc:l.z.e. A
series of petes and rasndom documents require much interpretation and can often
prove teoe cashexsame for ready understanding. Our fumetion will be not only to
aid in the efforts i the staff to provide a clear, useful document but also to
get exterasl validation of the usefulness of t:he.docunent. The steps in the
process axe given below. ' The process will be carried out with each component
of the programs.

I. Review Existing Program Documents and Lesson Plans
II. Developing and Organizing Structure in Cooperation with the Staff

III. Develop Format for Collecting Data for Curriculum Development and
Train Staff in Its Use




xgnscvnlua:xea_tcnn will srite*and'validete a test of criticel‘””"v
] ikilll-!or?the.ecedonic progrnn »',

v tion;toen'will write and velidate a nea:ure of nelt-_
!oc 'tudiatn in- the acedenic‘program. ,"'w

The evaluation ‘team v111 write nnd p:oduce unit tests for the
am cu:ricnlun.}fq_-- ,

i The “valuetiothenm. in conjuction with tho p:oject stetf, will »]'j
{gﬁdovelop o:met for :eporting student" p:ogrees. :-_ , B
o The evoluntion tenm,will develop a. tormnt fot oxgenizing a 1
cu:riculun.n;f,ﬂ .

= The" ‘evaluation teom-uill develop a bluep:int/outline fo: a
f,nodel anluetion Manual.

»’
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rhe following te;ks have ‘been determined as’ being those of = =
nnjo: importenco in meeting the objectives steted ‘above: o - o

. Evaluation of the Existin _Program for the Intsllectually Gifted.

B !ho genernl tetionele fo: the ectivities 1n this component has
‘been given in the original proposal. The specific activities to be
ca::iod out du:ing the first year of tho project are. outlinod below:

I. P:ogrnn.Analysie (to be complete by Angust. 1979)

A. Annlysis\of Existing Documents
B. Analysis of Data Collected 1977-1979
C. Site Visits

D. Product = Written Description of Cu:rent Program
Including History

II. Evaluation besign (to be complete by August, 1979)

A. Pre-post compe:ioon on instruments in IIX-l.

B. Post test control group comparison on instruments in
III"l o

c. Attitnde enrveys :
D. Product Evaluation Plan for 1979-82 .



III. Development of Instrumentation (trial instruments complete
by August, 1979)

A.
B.
cC.

D.
E.

Instrument to measure Child Progress inuCritical
Thinking Skills

Instrument to Measure Child Self-perceptions (e.g.,
independence, relationship to other gifted,. awareness
and acceptance of talents) :

Parent Perceptions

Teacher Perceptions

Administrator Perceptions

Refinement and Validation of Selected Instruments from III-1

A.

c.

Assessment of Critical Thinking Skills
l. Pilot Test of Items (pre test) for Saginaw students
a. Calculate item analysis data (difficulty,
discrimination, ambiguity, etc.)
b. Assess internal consistency .
C. Assess equivalent forms reliability
d. Refine instrument and administer a post test
e. Collect IQ (grades 5-8) and Ross Test (grades
. .5=6) data for use.in construct validation
2. Assess Content Validity of Instrument - Expert opinion
3. Control Group Validation on- Refined Instrument
a. Identify matching populations of intellectually
gifted students (oné¢ in a gifted program, one
not in a gifted program)
b. Administer refined instruments as a post test
C. Administer Ross Test (grades 5-6)
d. Gather data on IQ, achievement
e. Assess equivalent forms reliability, internal
consistency . -
f£. Assess convergent/discriminant validity
4. Eraw up plan for the collection of norm group data in
980-81 '
5. Prepare a final "ready-to-go" instrument and
adninistration manual = product -
Child self-perception instrument ,
l. Same procedures as above (except substituting
appropriate measures for construct validation
and eliminating equivalent forms reliability)

Attitude Survey Forms

1. Assess internal consistency and content validity as
appropriate

20



V. BExternal Expert Validation of ID procedures, curriculum
: and’ program. ' _ .

VI. Collect evaluation data, analyze data

VII. Prepare a final report

Evaluation of the Pine Arts Component

- The rationale for this aspect of the evaluation is much the same
as cne notad in the earlier proposal with one significant additional.
consideration, i.e., tools for assessing achievemsnt in the fine arts
are even scarcer. than those for measuring gritical :thinking skills -
and will require by their very nature the consideration of unique

 .and more creative assessment. The plan for the.evaluation of this

component. will be very similar to the plan for evaluating the
exigting program for the intellectually gifted students with one

notable difference ~ timing. That is, the existing program has its

goals and cbjectives identified and has a program:in place, The

‘new program is not clearly defined nor is the curriculum developed.

Therefors, program analysis will be a major focus of ‘the academic
year and instruments will only be in tryout form by June, 1980.

I. Program Analysis (to be complete by Juni)jisao)

A. Analysis of Developing Program (including an analysis
of such factors as characteristics of successful
instructors, ect.)

B. Site Visits

C. Product = Written Document Describing the Existing
Program and Its Development

II. Evaluation Design

A. Post testing on Pilot Instrument (see III-A below)
B. Post test Control Group Comparison on Self-perception

Instrument (see III-B under Evaluation of Existing
Instrument) o
C. ' Attitude Surveys 7

D. . Product = Evaluation Planffor 1979-1982.

III. Development of Instrumentation

A. Development of several alternative strategies for
measuring achievement in the fine and performing arts
(by January, 1980)

B. Parent Perception Instrument

C. Teacher Perception Instrument

o1



D. Administrator Perception Instrument

-BE. Community Instructor Instrument ) :

P. Self~Perception Instrument (as in III-B in Evaluation of
BExisting Program) .

IV. Refinement and,validagion of Instruments in III above

A. Achievement in the Fine and Performing Arts
1. Assessment of inter-rater reliability, internal '
consistency of proposed strategies (Because we
are likely to rely on video tape, audio tape,
product and performance assessment, as well as
- paper and pencil knowledge, this will b2 crucial.)
B. Same Procedures will be used for III:C-G as in
Evaluation of Existing Program

V. Collect Evaluative Data, Analyze and:

VI. Prepare Final Report

Pre ation of P am Descriptions and Curriculum Guides for Both
Cmnentl of the groiect , '

A

.I. Review Existing Program Documents and Lesson Plians

II. Developing and Organizing Structure in Cooperation with
the Staff .

III. Develop Format for Collecting Data for Curriculum
Development and Train Staff in Its Use

IV. Collect Missing Elements in Existing Data

V. Prepare Curriculum Guide in Conjunction with Project Staff

Draft of Evaluation Manual

_ Many programs for the gifted find themselves unable to produce
valid and credible evidence of their effectiveness to fundirg agencies.
This shortcoming seriously jeopardizes the existence of these programs.
‘This project offers the opportunity to provide ‘quidelines to those
seckirg to evaluate their programs in an efficient yet justifiable

¥




fashion through an ongoing example. The evaluation manual will document
the evaluation process in a step-by-step fashion giving rationale

and guidelines for its use plus the instrumentation described in the
preceding pages. It will also provide the current Saginaw Township
project with the means to carry on an inexpensive, continuous

monitoring of its own program and to demonstrate to others how
evaluation can be carried on by local personnel with a minimum of
consultative time. During the first year an outline of the process

of completing the first year's activities will be drawn up with

sample work pages and instrument development guidelines provided.
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. APPRNDIX D:

ACTIVITY CAZD FORMAT

A , Co ) ' ‘Date Used

Focus:' '

Objectives I | ) Ruourcea . v . Activity

o

fercqnj: ' - Studcnt:s:’

. Facilities:
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_' APPRNDIX K:

SAMPLE ACTIVITY CARDS FOR PINE ARTS : )

" Usit: Reader's Theater and Voice Level: ALl Date: week of
L RS Jan. 21
T Yocus: Individul Inutputatiou' 4
2 Acuvtg “Rasources
‘LkeDevvalop technical & Teacher: Prav:l.du couection P:inud m:erj.ah;
m vocal ski’ls »of sppropriate matsrial, ‘

m,m & Mpuncm

Providas guidance in uhctiqn

hp:oduetion
of mu'h.l & altorutivq |

R

o£ various forms of litau:uu
. - intarputlzicu
S:udcnt" Sclccto utcr:ul
. Pupu'u and presents oral
, inurputat:ton '

Vocal c:'&c'nu
Reader's theater

Procdm cetivitiu

- Pollowing lcuv:l.ticr-
-Comments: - .

Im 15 min uch day
 for 4 days, 1 hr. fifth

day,
Unte: Photography ) ‘Level: 7,8 Date(s):__ -
Pocus: Visual Coi_ittut =
Objectives . Activities Resources
1. - Recognition of contrast Teacher: Introduces cmpu Caneras, film
‘ as a design element of visual ccntrut & provides Darkroom
2. Skill 1o recognizing & examples - Examples of
... enhaneing v:lml Student: Takes and processes visual contrast
ﬁcou:rut : :

photographs illustrating
visual contrast

e, 2010 8 e Pt MRS e e e bl e i s e v et . PR b s bt oA 2 S 1 S o P —_

Preceding Activities:
Following Activities:

" Commients

Dlrlcroon tochniquu, camera tcchniques Time: 1 hour

Subject mattsr contrast (emphasized by each of 2 days
~ visual contrast) k




Time Alloted s Grade

(Instrumental Objectives)

‘ Spaé:l.ﬂc Goal:
. (Behavioral Objectives)

Procedure:

B. Leading Questions

C. Activities : o

Teacher Preparation:




APPENDIX F: 'ART AND DRAMA EVALUATIONS
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Art Student Evaluation

Neme _ School

Date L . . GCrade
§ I. SEIthbiiitiu - : - l4stle or S | g:u: deal’
- ' - DO progress ~ - _of progress -

Developnent of drawing abilities 1 2 3 4 .3

Development of craftsmanship 1 2 3 4

Dmlypﬁ_nnt.'of design concepts ' 1 2. 3 &

Development of ability to make . ' - ’. ' _;'
‘_mghcucjt\dmts . 1 - 2. 3 & - JEERAS

w w

ncnlamt ot abﬂ:lt:y to create . _ L EERTEE
: Mtweomdu | 1 2 3 4. 5
"Dml.opmt of technieal skills 12 3 e s
R Wozks up to Potential o T | . 2 ' 3 ' "‘4 ”' '-.'~..5
- .. i ..Dmtum (2biiity to ecncencrn:e) N ) N B TR
T (eask commitment) L . 1 '
R ahmpr:ldctnmwoﬂ: DRI TS
e '!todueu work ouuidc o£ clau o 1
| 8

‘ay

:",5. . .nugcgto puucipautnacuvides

. . - I
. - .
£ . o b R -_ ,
- . . . el »’ . P
e . . P .
i i e e b
. . H
N N e .
ot . -
. -
L.
- .
. . , -
- B . . - . o 3
* - - LA e ' " .l Yo, ':q': " ) lat -t
.t L ¢ - . .
1 = * [ : ’ . [V T
. . S . - 2y,
. . . - . A - -
D CL - - ! .
. . b e
h o - = .. : .
. - . - -
R . %
. . L4 - . - e
o . . L
hd .. .
vy . ’ .
. . - -
. . . IS
EARACH hS a2 e s e -~ P
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Drama Student evalustion
Hame _ ‘ ’ Scheol
Date i Crade
I. Dm;emt of Skills: Seldom - - - Ofcen
W1vcncss » Creativity 1 2 3 4 5
Imsgination 1 2 3 & s
Commmnication i 2 3 4 5
Concentration ‘ 1 2 3 4 5
Craftsasmship 1 2 3 4 5
‘ Group Ralations - Cooperation 1 2 3 4 L3
Body Awszreness - Coordination 1 2 3 4 5
Memory | 1 2 3 & 5
. Observation R S T
Self Asgurance ] 1 2 3 4 ]
Mime Activities ’ 1 2 3. & 5
II. BEffort ond Attitude:
Extent to which he spplied him/her-
self in creative activities 1 2 3 4 5
Zagerness to take paxt . o 1. 2 . .3 . 4 5.
Expresezion in creative activities 1 2 3 4 s
Ability and willingness to contribute :
to group activities 1 2 3 be S
Working up to potential 1 2 3 4 S
Enthasiesm for drematic activiey 1 2 3 4 5
. Sensitivity to creative stimulation 1 2 3 4 5
f;uhcr'slimme ' Student’s signature
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APPENDIX G

PROGRAM PLANNING SURVEY
Prepargd by
Caiolyn M. Callahan, Universitﬁ of Virginia
Michael S. Caldvell, University of Virginia

INTRODUCTION

As part of an effort to evaluate the Saginaw Eunrichment Center program
for gifted and talented students, we are interested in ascertaining the
degree to which various groups of individuals have been informed about
the goals and implementation of the program. Furthermore, we are trying
to assess the degree to which there is general agreement among these groups

as to what the program should be. Your cooperation in this effort will be
: greatly appreciated. o

This instrument sctually has two parts. In Part I you will be asked
to respond to a series of statements according to your own personal know-
ledge of various aspects of the program. This is not a test of your compe-
tence in any way, but rather a means of assessing communication between the -
program and you. Part II will require you to state your opinion about what
should be or what you would like to include as part of the program for gifted

students. Your cpinion need not agree with stated goals and objectives of
the pregram. ' _

Please complete the instrument in the following manner:

I. Read the instructions for Fart I found on page 2 vary

. carefuliy and complete all items relatinz to your know-
ledge of the program. It might be helpful to tear page
2 from this booklet to keep beside the answer sheet as
you complete Part I.

1I. Now read the directions for Part II found on page 3 and com-

" " plete this section relating to your opinion. Again, it may

.be helpful to tear out page 3 and keep it beside the answer
sheet while you complete this section.

All items should be answered on the enclosedhanswer sheet.
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PART I

DIRECTIONS: On pages 4 - 6 of this booklat you will find statements which
Tepresent ideas about or descriptions of definitions, goals, and objectives
for programs for gifted and talented students, proceduras for identifying
these students, or teaching strategies and evaluation procedures. In this
section of the questionnaire we wish for you to indicate to the best of your
knowledge whether or not the statement reflects an idea which is consistent
with the program for gifted and talented students in Saginaw.

Each statement is preceded by two numbers, one of which is in paren-
thesss. For Part I, disregard the number in parentheses and mark the num-
ber of your answer sheet which corresponds to the first number. After you

have read each statement blacken the space on the answer sheet aceording to
the directions.. ‘ '

_ Mark A 1if to the best of your knowledge this statement is
inconsistent with the policy of the program for
gifted and talented students in Saginaw..

Mark B 1f to the best of your knowledge the program in
Saginaw has no position relative to this statement.

Mark C if to the best of your knowledge this statement is

‘consistent with but not emphasized in the Saginaw
program for gifted and talented students. :

Mark D if to the best of your knowledge this statement

represents an integral part of the Seginaw program
for gifted and talented students.

Mark E if you do not know the position of the Saginaw program

for gifted and talented students relative to this state-
ment. !

Please read sach statement carefully. It may be helpful for you to

tear this page from the booklet and place it beside the answer sheet as you
respond to items 1 ~ S5,

After you finigh items 1 - 55, please go to the directions for Part II
found on the next page.
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10

i4

16

18

1 (s6)

(57)

(s8)

(59)

(60)

(61)

(62)

(63)

(64) -

(65).

(66)
(67)

(68)

(69)
(70)

1),

(72)

73)

)

- PROGRAM PLANNING SURVEY STATEMENTS |
One of the major goals of the Saginaw Enrichment Center for Gifted and ial
ented Students is the development of skills in self-evaluation. ‘

Giftcd students can be taught more effectively when grouped with other
gifted children than vhen heterogeneocusly grouped.

Gifted children make greater progfnss uhin piaced in special gifted classea
than when they remain in their regular classes for special instruction.

Providing for gifted children within the regular classroom takes up coolmuch
of the regular classroom teacher's time. ‘ :

Antlytical thinking and problem solving skills constitute the central fecus
of the gifted program. . .

The school has to be concerned with the fundamental learnings and skills for

all children and not with special programs for students with outstanding
abilities and needs. :

Chiidfen who have not mastered basic skills should be excluded from the )
Saginaw Enrichment Center for Academically Gifted Students.

The Saginaw definition of giftedness relies on demonstrated achievement
rather than potential.

Gifted students require programs beyond those normally provided by the reg-
ular school program of Saginaw Gounty. = - ‘

It is more important that gifted students master basic siills than it is

‘that "normal” students master basic skills.

Gilfted students are high achievers.

The quantity of work which gifted students are expected to produce is typ-
ically greater than for the "mormal' population of students.

Gifted students tend to bemore socially responsible in terms of being abie
to work independently. ‘

Academically gifted students are above average in all areas of academics.

Gifted students require more rather than less individual attention from
teachers. : :

-Any student with an IQ of at least 130 on a group IQ test will be auto-

matically selected for the academic program for gifted studeats.

Factors of independence, maturity, motivation, and self-discipline are con-

sidered before students are allowed to participate in the Eurichment Ceater.

The most important kind of ability to consider in a gifted program is in-

. -tellectual or mental ability. _ ‘ ‘

Spcciai‘nodifica:ions have been made in the identification procedures to
accommodate culturally different groups of children.



"20 (75) A ltiong eaosugh toaéhcr recommendation can qualify a student for placemént
' in the Saginaw Enrichment Center. : 4

21 (76) Students who miss regular classroom work are required to make ﬁp that
. vork. . '

22 (77) Onme of the primary thinking processes used by students in the Saginaw En-
richment Center is generalization. :

23 (78) One of the primary thinking processes used by students in the Saginaw En-
richment Center is interpretation. .

26.(79) The application level of Bloom's Taxonomy is emphasized by the Saginaw
Enrichment Center. '

«v25 (80) ~This objective is appropriate for academically gifted students: The stu-

dent will be able to predict consequences of certain changes in the en-
vircoment. : : ' '

26 (8l) . This objective is ippropriate for academically gifted studetns: The sgtu-
dent will be able to develop category systems for a given set of objects.

~ 27 (82) This objective is appropriate for academically gifted students: The stu-

dent will be able to translate information from cartoon form to written
form. . . '

28 (83) Classxoom objectivas for gifﬁed students should be the same as for "normal” -

students except that gifted students will be expected to achieve more of
those objectives and at a faster pace.

29 (84) The accomplishment of higher level thinking objectives in a given content
ares is dependent upon mastery of the lower level thinking processes.

30 (85) The negative effects of pulling gifted students out of the regular class-
' room and grouping them in special sections and/or classrooms are greater
than any positive benefits which might be realized from this practice.

31 (86) Grouping for specific subject matter study is the most appropriate glter-
- native for students with specific aptitudes.

TR I 'df C g

«32 (87) | Critical thinking is a major objective of the Saginaw Enrichﬁéﬁf ba&ﬁef;“ |

33 (83) The major goal of the Enrichment Center is to extend activities of the
regular classroom.

V34 (89) Opportunity for independent study is an integral part of the Saginaw En-
richment Center. : : ' '

v'35 (90) The development of creativity is an objective of the Saginaw Enrichment
A Center. '

,/56 (91) Values clarification activities are appropriate activities'for the En-
richment Center. . : '

37 (92) The "Great Books Program” 1is an 1mport§n: part of Enrichment Center Ac-
tivity.
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39

(93)

(94)

“

40
41

42
43
44

45
46
47
48
49
50

51
352

53

35

(95)

(96)

97)
(98)
(99)

(100)

(101)

(102)

(103)
(104)
(105)

(106)
(107)

(108)
{109)

(110)

Teachers of the gifted should be required to attend in-service_traiﬁing
focusing on the eduation of the gifted on a regular basis.

Inetructional materials for gifted students need not be different from
those used by other students, but gifted students can be expected to
interact with the materials at higher levels of intellectual functioning.

Too many supplies are used in a gifted program and denied to the other
children. .

Instructional materials for gifted students should focus upon the devel-
opment of higher order cognitive skills.

Units for the Enrichient Center are 1ntefdisciplina;y in écope.

- Students in the Enrichment Center learn research skills.

Students who qualify for both the academic and fine arts program may at-.
tend both prograums. s

The task outlined below is appropriate for use with gifted and talented
students: Design an animal for a pet from parts of extinct animals.

The task outlined below is appropriate for use with gifted and talented
students: Modify a recipe for use by a diabetic. '

The task outlined below is appropriate for use with older gifted and tal-
ented students: Validate the need for a winter vacation.

The task outlined below is appropriate for use with gifted and talented
students: Classify foods by basic food groups. ' ’

The provisions made within the Enrichment Center are sufficient to meet
the needs of gifted children.

The curriculum for gifted and talented students should focus on process
rather than product.

The program for academically gifted students in Saginaw includes teaching
students about Bloom's Taxonomy and the thinking processes of analysis,

. syathesis and evaluation.

The role of the teacher in working with gifted students chaages focus -

from a provider of information and superivsor of activities to that of a
counselor and facilitator. :

Within the context of a TAG program the focus of student evaluation is on
the process rather than the product.

Standards (both in terms of quality and quantity) should be set higher
for gifted students than for "normal" students. -
Reporting student progress (i.e., grades and report cards) for gifted

students should be_different from the student progress reports for
"normal” students.
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PART II

DIRECTIONS: For items 56 - 110 you will be asked to reread the same stat::-
mants that you responded to in Part I except that this time you will be
asked to state your feelings about the appropriateness of the ideas pre-

sented for a program for gifted and talented students in Saginaw. Please
respond openly with your opinions. : i

In this section, please go back to the first statémenc on page 4. Yo
will begin marking your answer sheet at number 56 which corresponds to the
number in parentheses preceeding that item. For each statement blacken in t:.
space on the answer sheet which corresponds to the number in parentheses prz-

ceaiing the statement. Respond according to the description given below
which best represents your feelings.

Mark A 1if it is your opinion that the ideas implied by this
statement should not be incorporated into the Saginaw
program for gifted and talented students.

Mark. B 1f it is your opinion that the ideas implied by this
statement are appropriate for the Saginaw program for

' gifted and talented students but should receive only
minor emphasis.

Mark C 1if in your opinion the ideas implied by this statement
should be stressed in the Saginaw program for gifted
and talented students. - ‘

'Ydu may find it helpful to tear out this page to keep beside the _
answer sheet as you complete items 56 - 110. - '




