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. 1.0 ‘INTRODUCTION ’ .
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‘This study was undertaken in order to. provide current d;ta and; comprehensive' information about ,.

a

' Chinese language instruction in U.S. higher-educgtion.,>Th1h is not a new area of interest for CAL and ' .
- *. the ERIC CIearinghousé;(in41968 wer'commissioned a.work by James ‘3. Wrenn, Chinese Language Teaching in, :

e

.the United states: The State gg«ﬁgg Art. Two major %orks treating Chinese studies have appeared since:
. Wrenn's publication: Lindbeck (1971), Understanding china and Lambert (1973), Lanquage and Area Studies.
’ Review. However, these contain limited discussion of Chinese i@nguage teaching and treat data through
the end of the 1960s only. The surveys conducted by the Modern Language Assocfatioh\haVe provided
enrollment statistics for Chinese language courses in fall 1970, 1972, 1974, and 1977,f but they offer
only an %indication of -overall tren?q, since the MLA collects only total enrollment figjures for undergra-
duate ‘and graduate courses. Lo o . o ‘ : :

The prebent neport\is’based on“the responseg to a survey questionnaire we"'mailed out early°in 1979.
The report follows the structure of the¢'questionnaire, with the exceptidh of Section 2, a retrospective
view by Wrenn of his earlier report. 'In this section, ‘Wrenn examines the changes (or lack &f them) that
have taken place since 1968 in .the areas of teachex training, materials of instruction, library resour-
ces, and overseas:language-traiﬂing resources, Lo SR e A .

Section 3 of the report provides an .overview df our survey procedures and descriptions of the insti~
tutional categories by which we cross-tabulated: much of the. infgrmation obtained from our respondents.

In addition, we discuss the rate of return 'of the survey and th@ responses obtained from - institutiodrs
Y which, at the time of the survey, hag recently abandoned their Chinese language instructional programs.

: Section 4 treats overall.enrollments and "enrollment trends, and compares them with data obtalined
from the MLA surveys. It examines the number of enrollments in "language-learning” and’ "language-using"
courseq,‘courses'about Chinese offered. in English, summer courses, and extension courses’. It also
describes the undergriduate and graduate*pegrées offered by our respondents''institutidbns and provides
statistics on the number of ‘students having received these degrees during calendar year 1978.

) Section 5 deals with the teachers of Chinese, as described by our respondents. What respon=-
sibilities do they have? What proportion are native speakers, and how, recently have they had the oppor-
‘tunity to upgrade their pedagogical and linguistic training, and their knowledge of current idiomatic
usage in Méndqrin? How many openings for instructional personnel are there likely to be over the next
five years in American institutions of higher education? wWhat instructor-related changes® are considered
by our respondents to be most important for-the betterment of Chinese language instruction on the cam~
puses in this country? - ’ ) . o :

An extensive list of Chinese materials of instruction has been published recently by CAL-~-Dora E.
Johnson et al., Languages of Eastern Asia (A Survey of Materials for the Study of the Uncommonly Taught
Languages), 1976--and the file of these materials at the Center undergoes constant updating. Information .
has not been available, however, about what materials.are most used in first-year through fourth-year
Chinese (both basic texts and character instruction materials) as well. as supplementary materials (both
printed and audiovisual). In Section § of our report, we attempt to .catalogue this information and to

‘.dbtain an assessment from our respondents as to what ‘sorts of materials are most needed, as well as what
méterials of instruction individuals are now developing on' their own. o
' In Section 7, we discuss-a number of aspects of Chinese language instructional“programs in American
higher education. Chinese is taught in American colleges and universities in a variety of different

. types of academic "units,” some:of them quite surprising to the uninitiated 6bservert In addition to
commenting upon this issue, we'cataldgue the various ways in which Chinese-language instruction is orga-
nized and discuss class size and number.of sections of first-year Chinese, as well as the total -number of.
hours of instruction per year per student in first-year through fourth-year language courses. We also ‘
analyze the amount of emphasis placed upon various.language gkille (for example, propunciation, mastery
of érammatical structures, mastery of Chinese characters) ir different kinds of institutions froﬁ_elemen-'
tary through advanced language instruction. We review the kinds of testing that are done both for place~
ment and for demonstration.of achieve ent. We consider study abrcad, including ‘the number of students
who go to the Far East for Chinese lauguage study and what institutions they attend there. Finally, we_
analyze the returns from a small survey done of institutions that provide instruction in Chinese only

through ‘a self-instructional mode. . ' . PER A . .

o In Section 8, we consider questions relating to students of Chinese at the undergraduite and gra- '

- duate 1e6e15. What.is the language éompetence in Chinese of incoming students, and how have they
obEained,thia competence? What if5the language competence‘of departing students? Why are these students

vgtﬁdying Chinese, and what do they end up doing after they receive their diplomas? . L

5'*"’__“““““Séctibn“9“deals”with'the“fundipg“of“Chinese”language instruoction on 'U.S. campuses. ~In addition to - -

analyzing the information returned by our respondents, anreview the results of our investigation of™a*
number of federal agencfes and private foundations that have provided funds in the past- for Chinese '
.language instruction and materials development. -

- i B 4 h . e
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dations that follow from thq information gathered in this research. :
: Even as the data were bding Keypunched and analyzed in summer and fall. 1979, zthere

Sedtion 10 of the report Summarizes the salient findings of our sur

\3

1Y

vey -and enumerates the recommen~

.
was

enyollmenté.iﬁ-chinese language courses were increasing rather dramaticalfy in‘some institu

of the impact on American public opinion of normalization, of relations between the Unit
People's Republic of China. It is. extremely likely, therefore, that the enrollment figures and some of

ed S

.
]

. e
., . .

evidence kit
tlons'Qeéausé
tatés and the

the other information discussed below no longéf'reflebt accurately the current status of Chinese langgage
instructions For instance, enrollments in elementary 'courses in fall 1929 were probably higher th&n in
fall 1978, ‘the year, for which we gathered our data. In any event, the comprehensive data we have =~ =~ .%
gathered .for academic year 1978~79 will serve ‘as baseline information for similar studies to®be conducted

with our questiqnnairqgnar an fdaptation of 1ti-iq the future. \
: s ,

° e

- - ©
. L i . ) PN
. v ' « ’ " =-Q . - ’ > *
. "’.‘ . . . - .. ] ) . . . ) ‘.‘ . . . .
- °2.0 CHINESE' LANGUAGE TEACHING IN THE U.S.: THE STATE OF THE ART - A RETROSPECTIVE view,1 -, BN
’ - - ) . . L * )
. - James J. Wrenn ° i * ‘. .
. 4 . . A . e
. - a ~ . ~ ;5
. N AR -
, N s

M . ¢ €

-In reviewing the state-of~thewart report that I prepared in 1968, it is clear that soqe'of'the

problems *that were with us t

has changed in response to advances in the field and to a different political climate. Somd problems,

ohcg perceived as simple, have begun-to show bheir complexities. /.

- " 2
W .
-

; L,
2.1 The Difficulty of the chinese'Writing System

°
L .

_ RN . .

~We assumed then, and still do, that moat~studen£§,1earp.wcittpn.chinese after they have some control
over spoken Chinese, but that they\leqrﬂ Chinese 'so that they will be better able to"read-chinese, to ,

talk in Chinese with' others about their reading, %nd,”at more advanced Jevels, to cdnduct research’ using
sources igiwritten Chinese. Chinese is still.ﬁ§t stud;ed as,a spoken language alone (evey_though a few’ - °
students have this as -their ultimate goal), and in addition to spoken Chinese, students are expected.to
learn-~and teachers to teach-~-the Chigese writing system‘and the reading of Clinese. The dialect taught

Iy

hep are still with-us, some have been-bzoughg to. partial solution; and ‘much

in American schools. is still Standard chingae_(PutongQua or "Mandarin"), although other dialects are‘é%so

taught’ in a few institutions.

. e . Reading is introdﬁcedpin most Chinésé‘courses, bﬁt*%ecapse‘pf the, difficulty of,ﬁhe writing system :
and its lack of dependence on the spcken language, the level of yeading competence thit is reached aftern
two or three years of study is still so low as to 1eaJE the studegi “fynctionqlly'illiterate."° While
many Of the "familiar" Western languages dre closely related to Bnglish, cﬁ&neée, by contrast, has almost

' no common stock of words that are similar in forquxjmean;ng to any of the European. languages, and it

'uses grammatical categories that are unfamiliar to speakers of méét;;uiqpean languages. In the case of - .

" world, and more and more students and administrators are willing to commit

Q
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Aruitoxt provided by Eic:

‘prerequisite. . . . ‘ .
The single element that, inhibits more rapid increase of institutions offering Chinese langhage

the more familar languages, we can assume that the student, in learning to liste

a parallel competence in reading; we cannot make this assumption for Chineseq .
In"addition,. the continuity of the Chinese writing system forces us to lige with the fact that any ¢

item out of the past can exist in modern usage, so we-must accommodate,our methodologies to the entire

terizes the written r

‘range of script modifications, styles, and literary genfes that charac

last two and one~half millennia of Chinese literary output. .

v

2.2 pemands for Language Training

s

n and speak, -will achieve

ecord of gye - ‘4§ .

. S, L N T
" There is still a strong demand for langﬁaQé training in Chinese, although we no' longer '

-

%
have a sense

of emergency in our need. Americans’now have increased opportunity for contact wiﬁh‘the Ghinese~speaking .

learning and teachiny of Chinese. : -

time iﬁd.rngurces‘to the ~

N
\

But there has . been a shift. As we begin to take for granted the wider availability:of those who. can \‘

' y defined areas, much more is "
needed. We need content specialists who are competent in Chinese. The number of opportunities for

scholars and researchers with advainced degrees in Chinese;has'beéome_sharply_restricted.zf Oppertunities

ih scientific research, business, 'and teaching~~both here and'iﬁ Chinese~speaking areas--are pore widely
.available to-those with competenze in Chinege. ﬂowever,lwe'still need to develop attitudes toward_the

.study of Chinese that will encourage more intelligent and highly motivated students to begin the study of

. Chinese as a foundation'fcr careers in business and in disciplines for which Chinese language .gkills are

speak and read Chinese, we are now aware that in all but a few narrowl

instruction at all levels at the present time ‘is cost. : Federal funding‘fqr language programs has been ~

‘.
.
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o . sharply reduced,” and the prospect that it will be expanded is not sufficiently certain to encourage aca- e
Ao denic ddministrators to commit scarce institutional resources to the expansion of old programs, much less .

'. tO create new ones. .

Ina thig time of financiajl'-st‘ress, unix?er’sity adminisprators are speaking less of humanistic goals
ahd mbre of cost effectiveness. We are’ be.ing encouraged to lbok less at . the quality of our graduate
faculty and mor&d at the quality of our undergraduate instructidn. Clearly, we must dd both.

hd ) . . . L . .

T . . . )
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) 2.3 Teacher “Development - . : : : . : : .

v

- . N - . . ‘A . u
. 0. - . - s
Earlier eupzigties{ abolit manpower l’eaourc_es have abated with time and continual rt:r:a:l.n‘.‘.ng, .especially.
with \::he'.develo'ém’ent‘og a large number of 3pecialists im Chinese linguistics, many of whom aré able Coe Bl
language teachers as-vll.' The need for Chinese language training will continue to expand,. .but slowly; .
' 'we will not need many moze teachers in tlie near future. However, we are still ‘short of qualified T . S
; teachers ‘'vho understand the. importance of, good language habits, who” understand how'to teach language, and
~, . who believe danguage tezching.is important.” : L I ' . _
. .+ - AltHough teachars' manuals for newer materials providé careful ‘directions, the-s;ecific .skilf's N
- required in the teaching-of Chinese to non-native -speakers of Chinese have rarely been .taught formally. $
Bilingual Chinese/English.education has.begun to take a higher: priority. . e
. In many smaller instit\'xtions with limited offéijings_on China, _the expectation persistg that'-so.meone )
~who is "in Chinhese" is necessarily competent to teéach the.language.’ Although’Chinese language teachers cLt
vaye asked less .often to teach Chinese area or ciwvilization courses, there are still"many- individuals who.
are by training and inclination historians or political scientists pressed into sefwmice’as language
K ¢ v : - “ . ; Y . . *

s

Rl

4

. s

teachers, v . R 7 S # ° g - e
AR Thus, although there have been notable improvements in the teaching materials-available to us, the R
. - lack. of formal training in language teaching ind the use of ' part=time ‘teachers whose primary interests  °*

oo are not ‘in language teaching have kept our language-teaching techniques at a consistently low levellof. 2
. - devekopment in many institutioms. ' T ' ' L : * "

. At the secondary school level, ‘there. is considerably les idterest in’developing new programs.in ° .
- Chinese language, and existing programs can be ‘adequately stabfed from the pool of available teacherg,.as ™ *
long as there. is-a small number of ’réplacements for those whq retire€ or change careers., The problemaof, * .
cultural and linguistic adaptation for native Chinese who are beginning to, teach in this countsy have ®
become reduced thi'ough improved English language teaching in Taiwan, where most of our native Chinese - . , -
. . . teachers tome from. The increasing oppoi‘tun'itie'_sj for A'mericans'tp live .in Asia.#n C'n:l.neeegspeaking{‘ com=" 4
. muﬁitigks; ‘during- their undergraduate and Jraduate, training have;made it posgsible 'for them to gain better )
“fluency In the landuage’ . The development 'Of materials for'teaching Cp}nese" language ,that are sui‘ab}e -
« . for us:e -by’‘relatively unskilled_ teacher's has also temporarily reduced the need for expensive teacher- o
‘ Standard Chinese, - ’ a ol ¢ -

i

training programs in’ _ . . . . L
v Because we .havye a relatively stable pépulatipn- of language teachers, many ‘of, whom™have come most . °
"¢ T difectly. from Taiwan and are out of touch with recent changes, we Will continue to have a slow’ accom- .
modatﬂm to, *and 'r:ecognitipn,of, changes in the writing system, lexicon, grammar, and culture- resiilting

from poli't.:ical.‘;ev,e’nts of the past thirty years..,This is a problem that. can be.eff'écti,vely addressed
* through the prepara"t‘ibq and use of materials that present these changes. '
L. R N R ) R . -’ . . R . ) ‘." ".'1
v . .- » - . L E L ' : . . - o N - . . e
, “w2.4 Teaching and Reference Materials " .' . _ J o S -
.. ‘i \\ ) . . _. L € : . . ®, : . . . -
"¢ 7 With the development of new materials:for the a_te,achzng of FCh:I._neae during recent years, it is o - S
inappropriate to rely on Professor Nicholas C. Bodmani's excellent ‘survey of ~_196_5,3 but I will attempt to
preserve the tone of his original in updating my 1968 overview.. I will amit extensive ceminents on the -
particular texts available, since they are treated in- great de'tailhpn pages 1-19 of Jdghnson et-'al.? 1. .
.will limit my comments to texts that both integrate well with the oral-aural approach in its nany forms, ’
and ‘'which are new or have stood the test of time. A .8 e
~ DeFrancis' Beginning Chinese, Intermediate Chinese, and Advanced Chinese ure thorough and include
excellent drill materials. These texts emphasize the basic sentence method. Other popular -texts that
emphasize a somewhat different teaching philosophy are'_Sp'eak Chinesé, Speak Mandarin, and Chinese .
, ~ . Dialogmes. l_!a'th_er than using basic sentences, they+stress a_cg_uia:l_.tio_n, of tye_basic construction types in»
the pattern gentence method, which is weJ.;i exemplified and drilled, but does “not require the degree of )
memorization ' inherent in the basic sentence method. Another philosophy is represented by the situational °
‘method, which emphasizes the acquisition and drill of sentences that are appropriate to a particluar,
.well-defined common social situation, as exemplified in the series of modules prepared under the title
Standard Chinese: ‘A Modular Approach.® This method risks the problems of introducing high=frequency, o ¢
but complex grammatical elements earlier in the course than the other\' materials, in situations where they ,f
—.,, .wo.ulgl-n;at\irally be used, and requires careful“organization and .grammatical notes to help the student . - <,
' master the material, ’ o : o ' : v
+= There are thrée, issues ihvolved in dealing with the ‘intradgction of the written component: when to
» introduce .it,.whether to ‘teach the "full" or "simplified"” script forms first, and whether one should be *
s taught to- the exclusion of the other. It is possible to study sgbken Chinese without 'r:’efeg:’ens:g to the
. T - . . ! . “ .

. .
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~ be doubly valuable.

.

< e °
written ianguage; y of the above materials is suitable for such an elementary or intermediate course. .
However, sEudents\§ e generally interested in'learning to read Chinese, and teachers to teach reading,
either because of an. intrinsic interest in the writings or the writing system, or--more probably--as_.a
toq} for reading in a specific field. In a two-year ssquence of courses, about half the time is spent in

. reading. But thére is a wide variation in the point “at which. the writing system is introdqud and how

much”time is devoted to speech and to reading. A text that introduces speech and reading at the same
time is Elementary Chinese (Beijing 1971), which has been in a continual stage of development since .it
was published as a reader in Beijing in.1958. 1In its later metamor hoses, its basic sentence format has
been supplemented by the Elementary Chinese Companion by John Jamieson and Li-lin ‘shih, which provides
exercises, reviews, and structural and lexical analyses to help overcome the drawbacks of the text and
make it easier “to use. ' . ol . .

Generally, most programs allow two to four weeks before the written component is introduced. Twé
‘approaches are used: in oné,“initial emphasis is oh the characters that represent spoken items with
which the student is alrgddy familiar; in another, emphasis is on the systematic presentation of the
writing system. The Read Chinese sexies of three books ‘and the DeFrancis Beginning Chinese Reader,
Intermediate Chinese Reader, and Advanced Chinése Reader do both; they introduce characters, and base
reading exercises on the materials that are assumed to have been introduced in the oral~aural materials
to which they are companions, Both sets make, no attempt to parallel the companion texts closely, and in
later ' stages the DeFrancis materials. and the more advanced texts in the Yale materials accommodate to the
divergencies between spoken and wfitten 1angdage,/éhd base material more on written than spoken¥models.

-One series, Modern Written. Chinese, A New Approach, presents a more systematic introduction to the
writing system than any of the above materials. /It 'is prepared as a self-study text to be uged with a
teacher, but does not assume familiarity with sﬁokqn Chinese, although it does emphasize that familiarity
with spoken materials is an asset in learbing .to read. ' oo )

The choice of ;cripﬁ styles is partly dictated by pedagogic congiderations, ‘since only Elementarx'
Chinese and its Companion use simplified forms exclusively, and partly by a desiré on the part of the
students (or of .teachers .acting in their students' long-term interests) that they be familiar with the
full forms of characters -as well. Both the DeFrancis texts and Modern fritten Chinese, A New Approach’
present the full and simplified forms of the characters. The DeFrancis texts assume the full forms will
be learned first; the ‘exercises in simplified characters are short and keyed to the lesson in the full
forms. In Modern Written Chinese, the simple or the full forms alone may be chosen, or both may be
studied. If both are selected, the full forms are learned first. This text contains about an equal
number of reading selections in bo?h Taipei 'and Beijing newspapers. N

Although the range of newspapers and books printga in simplifieu characters is increasingly
widespread, and there are a few collections such as Easy Chinese Readings prepared by the Beijing

-

,Language Institute (Beijing, Commerqlél Press 1975),” there is a real shortage of suitably annotated text

materials at, every level and .for every field. /’ ’

Q'*, In view of the’small market, the high cost,qf'typesetting, the planned:introduction of more

simplified characters to the approved list, and ,the prospedt of the need for continual revision, it . .seems
unlikely that materials for students in the West will become widely available as a result of normal text-

* book production forces. The production of such_annotated reading materials is now of high priority. !

StudentS need materials that will present thé-usage of present-day China and supply the annotations Lhat
will help them see the effect.of recent ch§ﬁges--changes that may well be beyond the experience of their

teachers. .To the extent that annotations expand the awareness of both teachers and students, they.will
i I : i 2 - : '

For, reading materials at the intermediate and advanced levels written. the full forms of. charac-
ters, thére are, in addition to those described above, the Intermediate Reader in Modern Chinese by
Harriet Mills, the character version of A sketch of Chinese History by Henry Fenn, the Chinese Newspaper

,Manual prepared by Tien-yi Li, and such texts as I want to Study! and The New Year's Sacrifice, for which

the Chinese Linguistics Project at Princeton has prepared Student's Companion volumes. Toward the end of
two or three years of study, the student will no lﬁnger be working with textbooks and will be expected to
make use of an ihcreasingly wider variety of Chinese sources. :

Remarkable improvement in Chinese lexicography has taken place over the past decade, and many of the

"fruits of years of effort are already available or will soon become available in college bookstores. The

most popular comprehensixg dictionary, available in a number of sizes from desk to pocket, is A New )
Practical Chinese=-English Dictionary} edited by Liang Shih‘chiu and published -in _aipei (1971) by the Far,

East Book Company. Soop to become widely available is The Chinese-English Dictionary, prepared by the <

Chinese~English Didtionary editorial committee of the Beijing Language Institute, published in Beijing in
1979 by the Commercial Press. This has extensive’ examples of modern usage -in simplified characters, with
the examples translated into English: : ’ : Vo

An excellent Chinese-Chinese dictionary, also emphasizipng modern usage, is the Xiandai Hanyu Cidian
(Dictionary of Contemporary Chinese) prepared by the Institute of ‘Language~ of the Chineqﬁ Academy of .
Social Sciences and published by the Commercial Press in Beijing (1978). £ the student is working in

earlier periods of Chinese, he or she will also want the Tz'u Hai, which is written in a modified liter-

ary style ‘but gives full citations of sources. George A. Kennedy's informative and often amusing guide
to the Tz'u Hai (ZH Guide, An Introduction to Sinology) is-helpful to students unfamiliar with its use.
The English=Chinese Dictionary, by Herbert A. Giles, is still available (Cihai 1979 edition, Shanghai’
Commercial Press) and ‘continues to be useful for both classical and documentary styles.
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" 2.5. Audiotaped Matefials.

‘2.6 Movies and Television

C o e———

.Except for the tapes that are the core of the text sSeries Standard.Chinese: A Modular Approach,
taped radio news broadcasts with accompanying glosses (such as those recently done by the University, of
Kansas) or those produced by James-Liang at the University of Pennsylvania with a book of annotations
(Topics on Chinese Society), very little has changed in the prépara;§3n of Chinese language tapes, A
largely for the same reasons noted in my 1968 state-of~the-art report, ' Very few. teachers have the skills
to prepare-integrated programs in which tapes have a full teaching role. Institut;ohal’goals continue to

v be varied, thus limiting the market, and commercial publishers are not willing to enter such a small

field. The university presses that supply most Chinese texts.are not able to absorb heavy losses on low -
volume. We are still where we were in- 1968, dealing with garbled, low-fidelity second and third-
generation copies of tapes. that were often badly cu..ceived and ill prepared. ’

"." But, like radio, audiotape has not died. It is relatively simple to prepare and edit and, unlike
videotape, both the recording and playback equipment are widely available, inexpensive, and built to a
single set of international standards. - S C .

a
o

°Movies and videotaped materials are still under-utilized, partly because the arrangements for using
the equipment are often incovenient, and partly because teachers. are ‘often unfamiliar with the equipmént
that is available to them: It is still true that' emphasis on literacy training operates to the detriment
of training in auditory comprehension and almost assures that a.student with only two -yéars of Chinese
will not be able to understand ‘programs originally directed at a Chinese audience.. While we may assert
with some justification that extensive use of these media should not be made until we changé our priori-
ties, we should‘look at what we are missing when we refuse to adapt our teaching to their use.
' Both tilm and television provide a wide range of siguatiqnaily correct usage, much of which could

‘never find its way into a classroom in any other way. The kinesic range for typical characters is
-sharply defined, for example, as is the full tonal range appropriate to normal conversational and emo~-
‘tionally stressful- situations. All thése elements provide a view of the culture that can be missed even

_ .if one is taking part in it. .

~

Q
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".tas summaries in Chinege.

Movies bring greater clarity o:ii?age than® television, but at greater cost and with some loss of
fléxibility;.sippe'fglm projection. equdpment lacks che capacity fﬁr easy  replay of short segments. For
both television and film, adaptations of the original sound track for- students with lower levels of &
comprehension are expensive, eithér lecause adaptation usually requires that the movies or tapes be owned
by the institution-or because of incompatibility of equipment. Another possibility is careful prepara-
tion of such ancillary material as écripts, notes, and exercises to make- the films easier’ for students at
many levels to use. This method has been used recently at Princeton in the preparation ot study manuals
for two films of the late 1940s, Biao (The Watch)-.and Ai Le Zhong Nian (The Sorrows and Joys of Middle
Age). A similar approach has been employed.in the Chinese videotape project conducted by the
Stanford-Berkeley Joint East Asia Language and Area Center. Four videotapes from TaiWang§gmte1evision"
have been adapted for use in intermediate language instruction and advanced languag€ maintenance for

.Mandarin. Eight language ‘lessons have been written to accompany the videotapgs,’ﬁhd the eleven addi?:

tional tapes are accompanied by lists of characters and short scene-by-scene synopses in English as well
L3 s . . -

B e
1/.

2.7 Computer-Assisted Instruction .

- . 7/ . . . L] e - . L

The television screen has another function when teamed with a_suitably programmed combqtgr: it is .
an excellent/presentation device for various types of computer-assisted .instruction. In recent years as ’
the price of computers and the cost for large memory units have lowered dramatically, we have begun to
renew our interest ir.developing forms of prograﬁméd_learning.: Improvements have been startling; charac-
fers thit are readable--if not aesthetically pleasing--can be stored and presented relatively cheaply,
and a number of experimental programs for the teaching of Chinese language have been developed and
tested. The capability of these systems.has been proven, but the rising cost of computer programming .
kgéps it from being ‘a cost-effective device for teaching reading. For teaching writing~-a more complex
éndvtherefore more expencive programming task--it has the'additional"disadvantage of being kinaesthet- :
ically unsatisfying as well. As more responsive hardware and programming become available at acceptable:
cost, we can look for a revival of interest in computer-assisted instruction in Chinese.
N . 'l . .

2.8 Libraries : o ' o

.

In addition to the textbooks,;reference'works, and taped materials that are generally ayailable,
some of the more important resources for the study of Chinese language and literature in America are
those shared by the community of scholars throughout the country. The most important of these is the

‘totality of library holdings in Chinese language and litarature in the United States and Canadaf' In June

5
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AMEFICAN lIBRARIES'AS OF* 30 JUNE 1975

Ranking -’;;/,;/’ ! 4} . Holdings
n .o 1. brary of Congress Oriental Division ' " 414,963 .
/ 2. Harvard University.. - oo 336,023 T
_ " 3. University of Chicago ‘ , - 210,772 :
: C 4. Princeton University - 220,229 o -
/ ' e 5. Columbia University . -- . . . " 200,818 ) :
6. Cornell University . - . 195,071 : . '
v e 7. -University of California, Berkeley : 173,755 o
: : 8. University of Michigan at Ann ‘Arbor - | ] 169,151 *
© 9, Yale University P _ 164,135 :
10. Hoover Institute Library ' ] .~ 156,709
11. University of British Columbia h ' 137,038 o
12. University of Washington, Seattle* Far Eastern Library 130,398 ' A
13. University of California, Los. Angeles . (83,445) :
. 144 University of Wisconsin ) .. - (78,090)
. 15. Brown University T : h 71,187
. 16. University of Toronto : 60,316
4 17. University of Arizona ' 57,659 -
18. Ohio State University L . ' 85,675 .
" 19. University of Minnesota ' 52,918 K
20. Dartmouth College T : 50,160
o °) estimates ’ T
*additional holdings in the Law Library- 15,000 volumes. ;
In the light of the increasing costs of acquisitions and of the labor costs involved in cataloging
these acqaisitions, there is an increasing need to rely on interlibrary activity and to consider |
libraries as cegional and national resources. However, it is increasingly apparent that the burden of
‘maintaining adequate catalogues for scholarly reseatchers.will become prohibitive in a very few years, -
and although “the- best~-financed. libraries will be able to continue to maintain their collections for a few
years, there must be an increasing emphasis on cooperative cataloguing, searching, and acquisitions.
! Competent librarians in Chinese collections are already working at the limit of their capabilities.
Very few of the librarians and bibliographers responsible for the development -of Chinese collections have
' been trained for the: level of responsibility they have been forced to assume, and there is a real danger . .. -
that they &annot be .replaced. Some good Chinese collections have been developed almost solely.on the I
hasis of the excellent series of reprints now widely available from. many sources.
‘Library acquisitions have put us closer to our research goals. than we were tén years ago. National
'and local collections have expanded, but the challenge for real cooperation in the development of
séphisticated bibliographic controls is still with us. Changes are taking place, but commitment to fund .
the research capability ‘that will carry us into the 21st century: is still lacking.
2.9 Language Laboratories
Language laboratories zs geparate facilities have become less important than they were, largely as a
.result of improvement in the drive mechanism of the portable cassette tape recorder. and the development
of chip circuitry that makes improved fidelity available at a.lower price. This-shifts some of the bur-
den of maintenance and replacement of expensive equipment from the institution to the -language learner
and has accelerated the shift fram scheduled group‘study in the language laboratory to individual study
in surroundings most comfortable for the learner, at times convenient for the learner, and at the pace .
the learner finds best. . . o
There is also more emphasis on the ordering of the content of the tape materials so that they are: :
L more effective for individual study. Such materials§ are often supported with workbooks that offer
\problems for solution, exercises for practice, and self-correcting answer sheets.
This shift of the burden of learning from the classroom teacher to the learner. and away from the
- traditional language - laboratory does not mean that teacher time and:institutional space will be saved:;
rather, the ultimate saving of time requires much more time from skilled teachers or teams of teachers -
and materials planners to make effective use of -the learner's“time. . . ot ] . ’
o ) , 6 h - ) . ',‘ /'
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2.10 'Language Centers in America -

o The national need for an:inténsive year-long .program in Chinese available to the academic community
has been sﬁbstantiqlly met by the successful and regularly over-subscribed Full Year Asian Language
Concentration—(FALCON)—offered-at_Cornell. B . o

Intensive summer programs are offered-at a small number of institutIons‘Iﬁ"aifferent*a:eaa—of'the-
country. Some of these are integrated into the xregular academic year programs and are of the same
’ quality as the.regular programs; others are perceived by some students as lightweight academic vacation
periods. Strong summer programs provide us with tlie opvorturity to meet the professional ard academic

Fa

needs of our most able and ambitious students. Fowever, for scudents in institutions that are not able ° g

"to staff a Chinese language program during the academic year, the benefits of "an intensive summer are
often lost without an opportunity to mgiytatn‘their language skills. Institutional arrangements for °
part-time language teachers, partial credit for part-time 'courses, and informal meetings of students with
. language interests can provide a valuable continuaticn of intensive summer work. These arrangements are
S . difficult to fund at national levels, but represent ‘a low=-cost commitment that should be borne by insti-
' tutions unable to fund ‘& full language program. Careful local management ‘should develop a widespread,
perhdpa~cooperativq, network of individuals who would maike better use of the regular summer and academic
year offerings of larger institutions. . . . N . T oL
somé institutions that do offer academic-year| programs in Chinese do not have regular summer . .
sessions but make use of the summer session at other American of!overseas institutions. The most suc-
. . cessful of these select. students carefully, arrange for supervision by staff members’ competent in
Chinese, and offer a rigorous but varied program of language-learning activities. - Such programs may vary

..,\;

T theirTUinstitutional “affiliation “depending on, the effectiveness of instruction or. other factors, or may =~~~ "

become influential iﬁ‘shhping the curricula at summer sessions to vhich they send students. Examples of
such programs are the Middiebury sSummer Chinese School, administered separately from the academic year
program, and the summer program at the University of Pennsylvania, which has been able ‘in recent years to
make use of unfilled spaces in the Inter-University Prqgram in Taiwan. : ‘

v

" 2.11 oQverseas Language Centers :

There is a small number of centers for Chinese language instruction overseas that have béen so close~-

T Ty identified wWith suceessful language INSEYUCEIon of "ou¥ "studénts that they mist be considered as part

of our national language-teaching resources. They are also a source o! teachers, since many of the best
teachers in these overseas programs are invited to take up teaching po' ts in America. These institutions
exist in Chinese~-speaking communities where both the language and the «alture for which it is a vehicle
make up a more camprehensive language °experience than can be supplied in any institution in the West.
After two or three years of language study in the U.S., the student is equipped to make full use of this
experience. . L . :
The most influential of these ingtitutions is the Inter-University Center, housed at National Taiwan
University and administered by Stanford University; others are located at the Taiwan Normal University,
Fu Jen University, Yale-China. in Hong Kong, and Nanyang University in Singapore. o
In general, these institutions offer Instruction that is likely to be one-on-one but also likely to .
_be slightly iower in quality than that offeted'in America, partly because their best teachers cime to the

*S., and partly because they are out of touch with advances in teaching. This situation has not changed -
' over the past decade: our best students and scholars continue to work with less skilled teachers at a
time when they are having théir most significant expoSure to Chinese culture. T
° : With expanding opportunities for cultural exchange yith China, teaching and scholarship resources in
China will become increasingly available to our students. Currently, however, only a limited number of
opportunities for advanced scholars and researchers.are available through the Committee on Scholarly
Communication with the People's Republic of China. ' . : : : ce- oo
In time, the Beijing Language Institute will become more important to students from America, but BLI
will first have to recover from the. shock of - the loss of many of its linest teachers, who have been sent
" to staff new language programs in Europe and Africa. BLI is also suffering from the growing pains cause
by the expansion of its curricular offerings from one to four years, with major ‘reassignment of :
— . experienced staff members. Other . programs for training foreigners that are now under development at a
. number of universities in China may also become valuable resources for us. ' Enlightened self-interest
’ mandates that we make every effort to help improve the quality of instruction in these overseas institu-
"tions :in every way 'that we are able. -

.

; ' K o 3.0 ' THE SURVEY

. . ) .
3.1 1Identification of Institutions Teaching Chinese

- Pl

In order to ensure the largest possible return:fpr'ouz questionnaire, we first identified jindivi- -

.
: i
N
7
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tion is taking place. We began with the list of 210 institutions that had been reported by the Modern
Language Association in its survey: of college and university registrars in fall 1977. To this list we °
. added several institu!ions whose names we had discovered. through our search of the literature relating to
- Chinese language teachiag. 1In addition, we.contacted the Chinese Language Teachers Association for their
membership list and included those’ institutions that did not appear on the MLA list. Finally, we con~
) sulted the Directorg of Programs in Linguistics . in the U.s. and Canada (LSA Bulletin, No. 20, December
——1978) to be sure that we had not missed any institutions where Chinese was listed as an uncommonly taught
language. By combining these different sourchs ~we- ended up- -with 250 different. _colleges and umiversities
‘on our Initial mailing list. T
In October 1978 all 250 institutions ‘were mailed a letter explaining the project, with a return -
postcard enclosed on which was to be indicated the name of the individual responsible for Chinese
language instruction. It turned out that some 70 of these institutions were not.then teaching Chinese .
using regularly employed instructional personnel. We then constructed a master mailing list of the
remaining 180 institutinns, all of which were mailed the long form of our survey instrument.* 'We sub-
sequently discovered thav 5 of the institutions on our master list of 180 were actually teaching Chinese
in a self-instructional mode, and that 11 of the 70 institutions we had treated as having -abandoned their
Chinese instructional. programs actually maintained a self-instructional program. Our rate of return sta-
tistics are’ based upon returns from both the long form and the self-study suxvey. T '

¢ ) 2 . : .

L) - .
3.2’ Conducting the Survey
4

‘, The intitial .mailing of the survey form was made Iin February 1979. Those institutionsinot returning
2'the questionnnaire were mailed an additional copy of the ‘questionnaire and a reminder letteX\J
55 March 1979. .Those still not returning the questionnaire forms were telephoned in March and april.

. In the process of examining the returns from our initial survey form, we realized that it would be
R ‘valuable, to design two shorter forms, one for institutions’ that housed self-instructional Chinese
v language programs and one for institutions that had recently abandoned chinese'language instruction
e programs. - (A list of respondents to the long survey form may be found in Appendix B.) These short forms

were mailed to respondents in March and April 1979. Coding and keypunching of questionnaire data took
place between June and September 1979. c

3.3 “Rate of Response : . . o e e e

Table 2 shows a return rate of 63.4% for all institutional categories for the long survey form.
Given the length and detail of our questionnaire, we fedl quite pleased with this figure. No doubt a
contributing factor was our procedure of identifying beforehand by name on each campus an individual who
would feel committed to the return of the questionnaire.

" TABLE 2 ",

o RATE OF RETURN OF LONG SURVEY FORM, BY INSTITUTION TYPE

: v ‘ NDEA  lLarge  Small A -d-year 2-year . ‘No -AAUP

“ Center Univ. Univ. College College ' Category ToTAL
. © No. institutions on mailing list 17 72«49 22 12 3T 175~
" No. ,usable returns received o2 46 28 14 - 1 B 1 11
Percent return : e 70.6 63.9 57.1  63.6 91,7 0 - . 63.a
. "‘\\\\\2221:23/1611nstitutions (of the original 250 identified) that reported that, they had no functioning
Chinese guage instructional program as of the date of our survey, we attempted to discover the nature
of the abandoned program and the reasons for its abandonment. Section 3.5 below is an" analysis of the 25 )
responses that we received to our inquiry.s .

As mentioned earlier, 5 of the 180 programs surveyed with our long questionnaire and 11 of the-70
"non-programs" turned out to be self-instructional programs of Chinese, frequently managed according to
sprocedures established by the National Association for Self-Instructional Language Programs (NASILP).

. Programs operating in this mode exhibit special characteristics; the returns of our self-study survey are
-4, discussed in detail in Section 7.7. The rate of return for our small survey on self-study programs. is
" shown in Table 3. ) . ~

"*Our survey form appears as Appendix C in "Chinese Language Study in the Unittd States: The State of the
N Art. Final Report.” ' This report is being processed by the ERIC Document Reproduction Servlce and -has
been assigried Clearinghouse number FL 011 414. It will be announced in a fall 1980 issue of. Resources.in

Education. o
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-RATE OF RETURN CF SELF~-STUDY QUESTIONNAIRE, BY INSTITUTION TYPE

NDEA iarge small 4-year: © 2eyear

3

~In 211, we contacted 191 institutions with our 2 survey forms: 180 institutions with the long form

and 16 (including § from the long-form group) with the self-instruction form. We received returns from

125 institutions, for an overall return rate of 65.4%.

. .
y

3.4-—1nstitution-Types~~~~W—~-n-~m>~";~¢vm~~~;-;~~~»*r~~mi3~~-~w¥

We consider it essential to reflect the diversity of types of Institutions in American higher educa-
tion in the analysis and display of’ information collected in éur survey. .-We have used the institutional
categories defined by the American Association of University Professors. ?/ AAUP), adding only one institu-
tion type to our analysis: programs of Chinese language instruction that are carried out at institutions
housing a Far Eastern language and area center (NDEA center) funded by the United States Departm-at of

_Education. Most of the tables included in this report subdivide tihe responding institutions into. the

following categories:

' NDEA Centers--Instit utions housing either a graduate or an undergraduat :
federally funded language and area studies program. : ; : . “
Large Universities--Institutions which offer the doctoral degree and which
_.conferred-in- the- mbst recent three years an-annual- average--of- 15 or -more.- :. ..
earned doctorates covering a minimum of three non-related disciplines.

Small Universities--Institutions awarding degrees above the baccalaureate,
but not included in the preceding two .categories.

Four-Year . Collegis--Institutions awarding the baccalaureate or equivalent ’ .
degree. ‘ .7 .

Two-Year Colleges =--Two-year institutions with academic ranks.*
b l - ' ] ‘ .
3 S why- Institutions Drop Chinese Lanquage Instruction '

/

institution. Among t%s 25 responses we received to our letter requesting information about the. reasons
for program abandzrment, 22 are from four-year colleges and universities, while 3 are from. two-year
co11eges.. These institutions are evenly distributed across the country; several are well=known, well-
endowed universities.

The commitment of a number of these institutions to Chinese language instruction is obviously not
great: Chinese 1anguage courses were reported to have been conducted by faculty members from English and
physical education. departments, while 3 schools indicated that graduate students from departments other
than foreign languages had been responsible for instruction. Only 2 of -the abandoned programs had been ’

conducted by foreign language departments, while 7 institutions reported that classes had ‘been conducted

through an East Asian area- studies program.. This last result is ;surprising, since Chinese language study

‘is normally considered a rather high priority in institutions with such programs.

Fifteen out of 25 respondents indicated that they had dropped Chinese instruction because of insuf-
ficient student enrollment. The definition of "sufficient enrollment" varies considerably by institu-
tion,-.however. For some institutions, a half-dozen students were insurficient to justify the offering of
a beginning Chinese course; for some ‘other institutions, 30 students were :~t enough. Four institutions

cited lack of funds. g?e of these indicated that despite adequate- enrollment, the program had to be

'Quoted—-with the exception of the first definition--from "Explanation of Statistical Data by
Institution,” RAAUP Bulletin 64, No. 3 (September 1978), p. 211. All NDEA Centers are, by AAUP defini-~
tion, large universities. For purposes of this study, however, NDEA Centers have been placed in a
separate category. ) ’ ‘

b
t,l'\l_
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Center Univ. Univ. College College TOTAL
No. institutions on mailing list . .0 . 6 a s 1 1.
-ao.—usable returns’ receivea B R N S S N 1 ©L 18
. _ s - o o
Percent return 0 83.3, 100 80 100 .  87.5
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'W‘ébandcned when -federal—funding terminated-andvthefuniversity could. not absorb the. tontinuing cost of _the

program. One California institution was forced to drop its. Chinese language instruction because of
passage of Proposition Thirteen. In 4 cases, program. abandonment was due to lack of faculty. Three of

‘these schools explained that when faculty members left, they wére not replaced because of institution-

wide pressure to reduce staffing levels. K .

With regard to the future of Chinese language instruction in these 25 institutions, 5 indicated that
they had definite plans for'teﬁuming classes in Chinese in fall 1979. Nine said that they would indeed
offer Chinese again given adequate enrollment levels and necessary funding. .Seven institutions said that
they would not begin classes, because they were doubtful of the availability of funding. Four institu- ’
tions did not respond to this question. B ’

‘The picture that has just been painted shows the epheme;al nature of instruction in a curricular -

area that can only be caIIEB"méEGfﬁal”‘bn“a*1arge-propo¥£16n—ofanmerican—campuses-;_mhe-offexing_pﬁmgVen
a smattering of Chinese frequently depends upon the presence of a faculty member who is willing to “teach
an overload, or a graduate student willing to assume teaching responsibilities either gratis or for a

small fee (see Section 7.7), or'a group of students willirg to agitate for Chinese instruction and large
enough to assure a minimum enrollment. : . . ot

. L4 , ° . \

o , 4.0 ENROLUMENTS AND DEGREES AWARDED . |
.' . >‘ : - i ! ‘
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ﬁ.\ Data From Modern L&nguage Association surve§s

. ' [

' : . .

Since 1959, the Modern Language Association of America has been collecting enrollment data in .
foreign language studies from the registrars of American colleges and univérsit;es. For the purposes of
the present ‘study, we have gathered MLA data’ for .enrollments in Chinese from the 4 most recent MLA sur-~
veys, conducted'in'1970, 1972, 1974, and 1977. These data, feproduced in Table 4, reflect the rapid
growth in Chinese enrollments from 1970 to 1974--an increase in total enrollment of approximately 74%.
During this time, enrollments in Chinese’ at twé-year institutions almost tripled, undergraduate h
enrollments at four-year institutions grew by.?p{, and graduate enrollments increased by almost 40%. By\
1977, 'however, the MLA data show overall enrollments down by slightly over 7%, *with graduate enrolliments
colleges. ' . . -

. having decreased by more than 30%, over those of 1974, ‘and enrollments on the increase only in two-year

A 3

'I‘ABLEd ) ‘ . ¢ C .
: : ) ) ] ) ~

: M.L.A SURVEY DATA: ENROLIMENTS IN CHINESE REPORTED BY COLLEGE AND UNIVERSITY REZGISTRARS
. : . > : .

<2 -~

. o . . Undergraduate - _ ' ‘Graduate ' TOTAL
- 2-year Institution . o 4-year Institution ' . 5
1970 - BRI - _ 4,898 ’ 796 " 6,075
1922 . . -.890 T . o ‘ 7:351 . w.,__:;rzoqni.__.__.muhu._"”.9,.953__.;.w R
. PN ' ) 1,140 h 8,328 R 1,108 '10,576_
2 -‘1977‘ ) '  01,353 . - %« 7,698 ‘ 78 9,809

Q
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4.2 pata from CAL Survey: Enrollments in Fall 1374, '77, '78
. Y . . . B N

In addition to :équéséing fall 1978 enrollments in Chinese language instructional prograns, we
requested that our respondents furnish us enrollment figures for fall 1977 and 1974. (See.Tableé’5.) We
did this in the hope that we 'would be able to compare thie enrollment statistics we .obtained with those -
obtained by the .Modern Language Association. Our ‘hypothesis was that the MLA figures reflect erirollments
not only in Chinese language, but also in such courses as Chinese literature in translation and other
non-languagé courses that ave given by chthse language faculty. ’ : )

Although the overall rate of response to our questionnaire was quite good, as mentioned earlier, the -

‘fact that we did not achieve a higher rate of return makes it difficult to compare our statistics with

those of the MLA, which are based upon responses from virtually 100% .of the' registrars polled. The
discrepancy is particularly large in the case of two-year colleges: for fall 1977, the MLA survey
reported 1,353 enrollments, whereas CAL survey- respondents reported only 383. We suspect that this

- . . -
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I~ discrepancy is due in part to our .not having identified all the two~-year collegés teaching Chinese.

'”“”‘“““;Anothef“rgason-3séthat*1-two-year—college 4n-California-that_reported almost 500 eprollments in 1977
. {more than 35%. of the MLA~reported enrollments for- tWwo-year colleges that year) did not f£ill out’ our: long
‘questionnaire, but did indicate that about 250 students were enrolled in Chinese as of fall F978.
.- -The CAL sample respresents 63.4% of those institutions teaching Chinese (see Table 2). This group
reported enrollments of 4,891 students in fall 1977; estimated :enrollments .for all ingtitutions teaching
‘chinese would then be 7,992, compared with the 9,809 enrollments reported by the MLA for -fall 1977 (see
“Table 4j. 'One might hypothesize that the ‘discrepancy between these two figures, 1,817 enrollments, is
the number of enrollments in courses about Chinese given in English. ° :

v

) . . . . . c o ‘ .o
L TABLE 5 :

C.A.L. SURVEY DATA: _EFTR'O‘I.}IMENTSTN“QINESE“REPORTED—BY—RESPONDENTS-FROM:CHINESLIAEGDAEB_EBO_GEMS

o

Graduate TOTAL

Undergraduate

2-year Inséituéiohj . 4-year.iﬁst1tution' o

1974 208 S 3,979 .- R =Y 2 " 4,924

. 1977 - " 383. - - * 3,876 . ' 632 4,891 ES

L ems 469 - ‘a,316 67 -, 5,82

The CAL survey enrollment figures, despite the deficiencies that we have just discussed, provide two
pieces of information: concerning trends in Chinese enrollments., First, the CAL survey results corrob-
‘orate'overall trends in enrollments between 1974 and 1977 as reported in the MLA statistics. .That is, .
there were fairly small decreases in both graduate.enrollments and_enfol;ments in four-year institutiqrs T
between 1974 and 1977, and -at the same time, enrollments in two~year institutions were increasing .
slightly. Second, this enrollment trend was reversed between fall 1977 and fall 1978, with fairly
substantial increases in undergraduate enrollments in both two- and‘fgur-Year institutions as well as in
graduate enrollments. Tnese increases.in enrollments%"Iﬁ“iﬁst’lﬁmtémemberedy‘took‘place"befqre the

impact of normalization with the People's Republic:of China could have beeh felt.
. . . . . :‘:
4.3 Enrollments .in "Lanéuage-Learnigj"-and "Language~Using" Courses: Fall 1974, 1977, 1978

.

a

" In the CAL survey form, a distinction was made between 1aﬁ§uage-1earnihg.and language~using courses.
The formii term is used to refer to courses where the primary intent is to develop language proficiency;’
the latter refers to courses conducted in Chinese aboit litérature,_linguistics, history, philosophy,
eté. It was reasoned that . enrollments in language-using courses would be a good indication of the devel- -
opment of functional language ability in Chinese. Table 6.displays the returns obtained from survey ~
respondents. oo R : ) ' C :

For the most. part, enrollments in language-using courses are quite small in comparison to total
. . _enrollments, ranging between 6% and 15%, with a mean of approximately 12%. This is true for all
Tt undergraduate courses, be ‘they located. in institutions having’an NDEA area studies center, a major uni-~
© versity without an area studies center, a college or uniVérSity-bgfefing advanced degrees in a limited
] number of displines, or a four-year institution granting only the bachelor's degree. ‘ ..
¥ © An encourdging trend may be noted, however,  in the percentage of overall enrollments in language~ :
using courées, In virtually all types of 1natitut;onévfthis figure has been increasing. For instance,
in 1974, language~-ysing courses éonapituted app;oxiﬁately_gﬁ of total enrollments; by 1978, the percen-
tage had risen to Mpproximateély 12%. In four-year coileges,'énrol;ments.in language-using courses were
approximately 71:¥ of the total; in 1978, they wére approxihétely 108, : . ' )
-One might assume that a much higher percentage of graduate enrollments might be in cour8es of the
language~using type.'  This, in fact turns out to be the. case in large universities, smaller ones, and
. four-year collegés. We hypothesize that the graduate students whose enrollments are being reported here
s . are studying chieﬁiy language and literature and are therefore obtaining a level of -competence in Chinese
language that will permit them to receive their instruction in Chinese. - For example, .in the institutions
just mentioned, the percentage of enrollments in language~using courses varies from.about 25% to almost::
40%. " o ) . . o :
- The situ;ﬁion is very different in institutions housing NDEA area studies- centers: These ‘institu-
tions, which' include the vast majority of graduate studerits studying Chinese language, show only lhetween
7% and.14% of their graduate Chinese enrollments in language~using courses. The probable reason for
this low percentage, when compared with the other institutions in Table 6, is ‘that graduate students.in
_area studies centers tend to DBe concentrating on advanced work in one of the social sciences rather than

. : - _ S 11
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on Chinese language and/or literatu;e. The fa-~t that the percentage of graduate enrollments in language-
using équrses in these centers increased from about 7% of total graduate Chinese/language enrollments in .
————-1974_to_about 14% in 1978, indicates that théwigggpage>cgmpegence of these students may be on the rise. .
- We will return to the question of language competence of area specialists in section 8 of this report. - - - - .-
3 . ‘v’x.‘ . + . .
TABLE 6 . . .-
LANGUAGE - LEARNING (LIL) AND LANGUAGE, USING (LU) ENROLLMENTS,/
BY INSTITUTION IYPE AND YEAR .
. ) _ S l\~
Type Year LL LU TOTAL __ LL LU LL LU TOTAL
\ NDEA Center 1974 1193 124 1317 451 . -32 {3 1644 156 1800
- 1977 892 -135 = 1027 | 354 - 40 /394 1246 175 1421
1978 1056 T 1541210 ——387—— 61 448 1443 215 1658
. ' . ) o : N R o "
-" ' Large University - 1974 . 1317, 150 . 1467 . 116" 60/ 176 ’ 1433 210 1643 -
- v . 1977 - 1357 189 - . 1546 100 33 133 71457 222 - 1679
v o v 1978 1362 = 244 1606 99 42 141 . 1461 286 1747
.. Small Univergity - v 1974 . 875 - 57 932 44 27 KAl 219 84 1003
T - : 1977 il 923 84 1007 71 99 994 112 1106
1978 962 - 81 1043 : 75 S 104 1037 110 . 1147
Four-yeur C;llege~\'\.,‘,.197£’ 235 18 253 . 5. 2 1 .240 20 260 .
. 1977 . 261 35296 ., 2 6 - 265 37 302 .
s : 1978 - 321 36 357 : 0§ 4 a2s 36 361 . /
o X ' ) R : ;
Two-year College . 1974 - 208 "0~ 208 70 0 0 - 208 - 0 - 208 Ve
1977 . 383 0 -7383_ . 0 0 0. 383 ‘0 . 383 /.
1978 459 10 469 . T 0 ;' 0 0 459 10 . 469 /’
] . . ‘: . ] . \‘\\ o . . '/: '//
Totals ) 1974 3828 349 4177 - 616 121 737 — . 4444 470 491411
L T 1977, .7 3816 443 4259 529 103 632 . 4345-—_546 48917 .
T o 1978 :«- 4160 525 - 4685 565 132 697 4725 657“f‘5382\\
: ) > . ] . . TTre——
—__’____.;;‘. L N ) - ~

4.4 Enrollments in All Coufses-Dealing.with.Chinese Language duringvAcademic Year 1978-1979

e

In addition to the information 3qst.discussed concerning énrollments.ip'fali 1974, 1977, and 1978,
©. the CAL questionnaire sought information about enro;lments'in the whole range of courses in Chinese
language that were offered in academic year 1978-1979. - Respondents were asked to list enrollments in

courses  offered during summer 1978 ‘as well. Tabig 7 displays this. information. . ° :

g

If the returns from our survey are representative of the total population, we may draw’two conclu=t
sions-about the Chinese ‘lancuage instruction in this country, based upon the information in Table 7.

. Eitatl-ggg‘largest portion cf Chinese instruction does hot take place in NDEA language and area centers;
" it takes place in large univérsities that do not have such centers.. Second, the fact that about 30% of
the anrollments reported by .large universities for academic year 1978-1979 are in courses. in English
; «.. about ‘Chinese confirms our hypothesis’ (see Section 4.2) that a fairly substantial portion of MLA-reported
<"" . ' Chinese enrollmerits is actually in courses of this types It apperzs that only a very small amount of
' - . Chinese. sthdy is done during the summertime and in extension.courses. . ) :
) ‘The information contained in Table 7 enables us.to make some inferences about "attrition" in Chinese
language study. In order to, perform a -truly legitimate study. of attrition, one would have to approach
the ngstipg'lonéitudinally, beginning with a group of students in first-year Chinese_ and noting their
subsequent’ ‘progress (or lack of it) for through ﬁhat in this case is a 4-year sequence of courses. As we
‘were not able to do such a study for this report, we are instead, inferring from enrollment patterns
during 1 academic Yyear what might happer over 4 years. During academic year.1978-79, enrollments in °
first-year Chinese for our respondénts totaled 4,706; for _second-year Chinese, enrollments were 2,215, or
47% of those in first year.. Enrollments in fourth-year.chinese'wefe 882, cr approximately 19% of those s
in first year. If these proportions are indicative, of the attrition rates for second- and fourth-year. - T
Chinese studies, Chinese langtage students are about as 'persevering as studerts of the more commonly
taught languages in the second year, and show considerably more staying power than students of the
. commonlyftaught languages by "thé fourth year. ° : . ) ' vt
o, The proportion of second-year studrnts to first-year students varies cohsiderablyfby~inStitution
" type. NDEA centers and large universjties have approximately 41% and 55%, respectively, as many students
* in second year as in fffat._ Spall universities, however, have a surprisingly high 62%, while four~year

'
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colleges/have only 39%. Two-year colleges report only 10% of their ‘irst-year enrollment are taking
'f ' second~year Chinese. For NDEA centers and large yniversities, enrollments in fourth-year Chinese weré

Z7% and 23%, respectively, of those in first year.,K This is a very low rate of attrition, when compared
with enrollmentﬂ in the commonly taught languages. )

. . v

x‘_‘“

/ UNDERGRADUATE AND GRADUATE ENROLLMENTS IN CHINESE COURSES DURING ACADEMIC YEAR 1978-79
i (INCLUDING 'SUMMER 1978), BY INSTIT“J'I‘ION TYPE, WITH PERCENT OF FIRST YEAR ENROLLMENT l‘:_

R, i

// Course Type .NDEA Center Large Univ. Small Univ. 4-yr. Coll. z-yr!4;011. i TOTAL
S ] : o - S " :\\
Y - < vist % 18t % 1st . % 1st . ®ist L% st

Y o _ No. Year ~ No. Year  No. Year  No. Year  No. Year ~"No. Year

/‘ - ) ) . P } N . . ‘. '\5‘4 »
Pirst-yr. Chinese language 1288° - 1767 , =~ . 891 - 295 - 465 - ~'  4706- - .
Second-yr. Chinese language 530 41 ‘968 55554 62T M6~—39-——— 47— 10___2215" 47
'I'h.ird-yr. Chinese language 565 44: ° 429 24 150" 17 96 29 14 02 - 1244 26

: B , : : . / . ' it
. - i . . ’ Y
‘FourthTYr. Chinese language . 342 27 - 401 -23 ,429 " 14 10 03 .0 .0 882 . 19
Summer Chinese language 361__ " 405 .; ) . 66 65 0 697.l
. . . . - . . . " el
Courses in English . 41; = 1754 - 192 . 229 ‘ 0 2586 < %w .
Extension courses .Gb“ S a9 . - o .0 46 .. 163
R . ... S )
- X .
. *The enrollment percentages do not reflect what happens to individual students but simply illustrate that
' ,there is a drop in enrollment after the first year..
P .

e While the figures in Table 7 represent both graduate and undergraduate enrollments, it is .
interesting to_compare -them with the estimated attrltion rate reported by our respondents for their
'undergraduate students; Table 8 presents this information. 4 :

» . 4/
\~\ . ) .
, N . ' ' . TABLE 8 L
N . _ o ) . ) T
N : ATTRITION RATE FOR UNDERGRADUATE STUDENTS REPORTED - s
I~ ' BY RESPONDENTS, AVERAGED BY INSTITUTION TYPE
) ~ . . . ‘ - e B . . o
Of students Enrolled NDEA . Large - Small . ,'/4-year. .. 2~year*
.in first-year Chinese,. Cen.er - University University P College College
) ~ —_—_ - - v _ :
% finish 2nd year g‘\\\ 54 48 . : 56 ,// 64 ST 81 . .
. . . o R . y ) . .
“~ . . ) .
MY #inish 3rd year: : \\ 31 . 29 : 37" .53 -
. N 1 . o ) s P :
. finish 4th year ¢ \7\ _ 24 o4 .2 . C-
. b ’ N T . ;
TWo-year cblleges indicate that 51% of\ their first-year Chinese students go on to take a second
year; Table 7 shows that in actuality this appears to-be an extremely optimistic view, since enrollments ;
in . second-year Chinese were only 10% of thosepfn\g;rst year. Respondents from four-year colleges were C
" also overly optimistic cbout the percentage of students taking second-year Chinese, they indicated that °
» 64% of their first~year students continued their Chin e stu ies, while Table 7 shows that- -enrollments in

second-year Chinese were 39% of those of first-year. And, le these 'same respondents estimated ‘that’..
26% of their first-year students continued through fourth\yea » Table 7 shows that actual fourth~year

_enrollments were only 3% of thoge in first year during acadenic year 1978-1979. with only a very few

exceptions, respondents from: NDEA _centers and large and small iversities were considerably more

. realistic about the percentage of “their first»year students wh GEnt on to study Chinese for 2, 3, or 4 S
. ) years. . ) . \ \'\, . .
- . ’ R T
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4.5 Anticipated Enrollment Trends and Estimated Impact of Normalization » .
with the People's Republic of China :

. Vel . g .

Respondents were asked to anticipate enrollment trends in Chinese language instruction .at their
institutions at both the undergraduate and graduate levels over the next 5 ﬁears% Only.3.6% foresaw a
decrease in undergraduate enrollment in Chinese language; 13.5% thought thit enxpllments would- stay the
same. . Sixty-one percent thought enrollments would increase slightly over the next 5 years, with at least
50% of each institutional category responding that: this would be the case. Approximately 19% of the

responding institutions indicated that they thought Chinese language enrollments would increase by 50%-or. . . .-

more over the next 5 years, Of the institutions indicating this anticipated large growth, 2 presently
. house USOE~funded area centers, 12 are large universities without area, centers, 4 are small universities,
2 are BA-granting institutions, and 1 is a two-year college, T ) ¢ _ . .
With respect to graduate enrollments, of the 52 institutions indicatihg that they had graduate stu-
dents currently enrolled, 32, or 62%, thought--that--graduate- enrollments would increase slightly over the
next § years. Seventeen (33%) helieveéd that enrollments. would stay about the same over the next 5 years.
Only 2 institutions believed that graduate enrollments would increase by 50% .or more. ' - -
' In response to a question about evidence of increased interest in Chinese language study because of
the recent normalization of relations between the United States ahd the People's Republic of China, 72%
of our respondents indicated-that they had experienced more interest on'the part of students, 39% stated
that they had seen more interest from business or professional peoplé who desired: to learn some Chinese
T and—32%-mentioned-that the administration of their institution had expressed some interest in Chinese
language jinstruction. Only 12% said tﬁsiwiﬁéi“ﬁia“ééen“nO'such evidence, and less than 4% said that it
was too early to tell. : - . .

s

. o
\

4.6 Derees Awarded during Caleﬁdar Year 1978 - o } . ‘ : .

Table 9 shows that less than one-third (32%) of the institutions teaching Chinese included in our e

samﬁle offer an' undergraduate degree or a concentration in Chinese language. 'As-one might. expect,. the

- proportion of NDEA centers offering—an undergraduate degree in Chinese {73%) is substantially larger than
that exhibited. in other institutional categories. But it is-surprising to us that 3 NDEA centers, .
according to.our returns, do not offer such degrees. On.the other end of the spectrum, only 1 of 11 two-
year colleges in our sample offers a.degree in Chinese. - The_progprtion_of institutions in the other
categories offering undergraduate degrees or certificate programs in Chinese lies between these two
extremes, as indicated in Table 9. Of the 35 institutions reporting the existence of an undergraduate
‘degree program or concentratinp, 4 offer 2 sepirate undergraduate degree programs. in Chinese, and 1
offers 3 separate programs.

. . - 3 - °

TABLE 9 ' ' '
T, . S o '

' UNDERGRADUATE DEGREES AND CONCENTRATIONS IN CHINESE s

OFFERED BY RESPONDING ~INSTITUTIONS, BY INSTITUTION TYPE . N

: L NDEA ‘Large . " Small ' 4-year 2-year e
Degree Name . Center University University College - - College TOTAL °

’ AR in Chinese o R H LY | PR h' 0o . 0 1 . 1

i BA (no further designation) __ 5§ 3 1 R 0 10
. BA in Chinese lang/lit. . 2 8 . 3 o 0 - ST
BA in Chinese/Asian/Oriental . ' L : .

" area studies . o 1 4 ) 0 -0 0 5

Less than major, Chinese lang. .0 ' 1 2 0- "0 3

Less than major, Chinese ) . . .
area studies ' 0 o 0 ’ 1 - 1 : 0 v 2

No major (or defined less -~ 3 30 21 9 BT 73
than major) program :

T~ Total« LN - 46 28 12 11 108*

‘*Three institutions in our sample did not respond to this question.
14 -
Q
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During calendar year. 1978, )34 undergraduate degrees or certificates in Chinese were conferrea by
the institutions in our sample (see Table 10). The largest number of these degrees (44) was awarded by
institutions housing N9EA- centers, though large universities without such centers were not far behind in

. this regard (42 degrees conferred). ‘Although NDER centers awarded the highest average number of
undergraduate degrees per institution (slightly over 6) during 978, the number of, degrees awarded by -
- small universities is not much lower: 5 degrees ‘conferred per institution.,

o

TABLE 10

UNDERC RADUATE DEGPEES’AWARDED -AND. _NUMBER WTUTIONS AWARDING DEGREES -
IN CALENDAR YEAR 1978, BY INSTITUTION 'I'YPE T ‘

e -
.

, s T . o ‘NDEA o Large .. Small . 4~year . 2-year '. '
: - : . Center University '_' University - College College . TOTAL
K .lzlumber'of institutions 7 . 13 '5“ e 3 S : 2?. - :
. \Num.ber.of'degree .rec,ipien'ts . 44{5' - 42 -~ 28 o 15 10 " 134 _ K
T T T T T  Bhly 18 institutions ih our survey award graduate degrees in Chinese. ~AsS one ﬁight”gueés}“tﬁe"greatm"““_”_
'S majority of these are NDEA centers and large universities (see Table: 11). During calendar year 1978,v ’
. total of 29 graduate degrees was awarded by 13 institutions, 21tof which came from NDEA center institu-~
tions and ctnerhlarge universities (see Table 12).. .
TABl..E 1
- GRI'\.DUATE‘: bEGREES ?FFER'ED BY RESPONDIN.G INSTITUTI.ONS: "BY INSTITUTION. 'l'!_PE
N S . uDEA _ " Large . . Small ; . 4;year~" : o
-.Degree Center, University .Uniuersitx . .College - ©  TOTAL
. " MJAL in’ Chinese : ST e v 3 e L - ) -4
L M.A. in Chinese Studies o 1 - , : s 1w _ 2
- ° . 2 . .
’ M.A., unspecified 3 2 N - . ‘6
_ ‘M.A. & Ph. D., in Chinese- o - .- X . :_ 1, S - . : L
. M.A. & Ph. D.*i;rChinese Studies . -;— . -""*;' 2 o u'._—“— - “": - - 2 \
o . M.A. &'Ph.D. in Linguistics : 9 1 . - o \ .- _ .2 o
. M.A. & Ph.D., unspecified 1 - S - S ‘
- Ph.D. in Chinése ) - - SR - : Sy — .
fn.p:, Chinese literature LI - ) _— .@ - -
Pb:D;, couparative literature ?I ﬁ ;. 1 - - Lo 1
pPh.D., unspecified ‘, - 1. .- 1 . - - 2
.Number of institutions»oﬁfering graduate degrees " . { . ) . 18-;

- ‘This ingtitution ‘is obviously miscategorized in the AAUP classification system, since the AAUP classi-~
" fication for 4-year colleges does not include institutions awarding graduate degrees.: ]
*#Five institutions offer "two different graduate degrees, so the sum of the tallies in this column is 23,

- though only 18 institutions award advanced degrees. s .

3
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N e TABLE 12 . . . S . IR
e GRADUATE DEGREES AWARDED AND NUMBER OF INSTITUTIONS AWARDING DEGREES S
: : IN CALENPAR YEAR 1978, BY INSTITUTION TYPE . .

o, NDEA \ - _ Large _ . Small ' d-year : i
N Center . - University ) University ‘ Cbl}ege . “TOTAL \\ -
R . . . . o . " . ° . ‘\
- .Number of Institutions: . - 5 : 5 e 2 1 13 5\
) T T . « ' - © ° A
. . - P N N,
Number of Degree Recipients SN ' ¢ 10 . 7 : 1 29- N,
a LT
——— . N . .
. [ ) o ” -
) o L & _ 5.0 ,CHINESE LANGUAGE INSTRUCTORS: WHO ARE THEY? v .
. 5,1 Introduction ‘ : _ ; o L. :

. \cademic_institutions 1n_xhg_u.slremphmgitlﬂiiQFY¥9§«EiE}es for instructional staff. In order to
... Aattempt to "standarize" our responses, we defined for our.respondents 4 caEéEB?iéﬁ‘tﬁ“teachiag_staff;;hat .
’, -our consultations ‘led us to believe represented the full range o responsibilities for instruction.in . T —--—-

Chinese ‘language éeaching. The definitions that we included on éhr survey form ate as follows: : ‘e
' M . - . ® o ’ % B
"« “Teaching Assistant (TA)--A graduate teaching assistant, pursuing.a post-baccalaureate degree while
teaching part-time. (Our questionnaire continued to state that TAs are not usually native speakers
of Chinese; the data recorded below will show that this. was an incorrect assumption.)
. - 1 ]

0 . N
» .

' Tutor~--Doeg not carry'respohqiblity for instruction; rather, works with students individually qr in
- small groups, usually under the Supervision of an. instructor/professor. Likely to be' part-time;

, likely to be a native speaker of Chinese: . )
. . . ' L ' T e - - .
Lecturer--A non-tenure=~track positicn.on a fixed-year contract, either working under the direction . '

of an instrﬁctor/proféésor or working autdnomously. .In the former case, a lecturer carries more
requns;pilityhfq; instruction than does a tutor; in the latter case’, a lecturer can be.totai}y
responsible for instruction. Frequently less than full-time; frequently a native speaker of ° v
Chindse. . _ ) ) T \ ' ¢

-Instruétor/Prdfeséor--Usgaily a tenure-track position; Responsible for course develobﬁent and for -~
 instruction, including the coordination of the efforts of lecturers, tutors, and TAs. ..

SIS

R S :

%r—m—*'"”T“qﬁf“ﬁﬁagﬁféﬁnaire requested quite detailed information about teachers of Chinese. . In addition to
“listing the different kinds of teaching staff aécordiﬂg to’ the: abbove~cited categories, respondents were
-'asked to list the names of instructional personnel, their sex, age, rank, number-of years at present . °
institution, tenure status, percent full-time, and highest relevant degree. With these data we antici- .
‘pated being able to-draw a profile of the kinds of individuals teaching Chinese and to be'able to answer
such questions as the following: Are Chinese language teachers.‘(as contraétgd with literature, civiliza-

tion, or area -studies teachers) likely to be female, to be non-tenured, to be less than full-time, and
not to_have reéqived”aan.A._q:~Ph.D.2M Are a:significant -number. of Chinese language teachers: reaching
retirement age, so that we might expect a greater turnover in instructional personnel than has .been the :
case over the past decade? , ’ : . : . . o
* Although quite a few respondents went to-considerable lengths to furuish us with camplete data of *
. the type just discussed, not enough did so to make analysis of these questions possible. ‘We did -succeed,
.. .however, in obtaining good information about the number and proportion of native speakers of Chinese,in -
.the various instructional categories defined above. This information is displayed in Table 13. v .
) Almost three-quarters of the structional staff teaching Chinese in the U.S. today are native-

' 'spéakiqg Chinese: 288 native Chinese out of a total of 390 teachers of Chinese language in ‘our sample.
The lower ranking inigtructional positions of tutor and lecturer are occupied almost exclusively by native
speakers of Chinese: ' 27 of 31 tutors in our sample are native Chinese, as are 74 of 80 lecturers.
Tenure~-track positions, on the other hand, .are much more likely to be held by non-native speakers of
Chinege: 37% of thelinhtrqctor/professor positions in our sample are held by non-~-native speakers of .
Chinese, while the respective proportions for lecturers and tutors are 7% 6 out of-a total 80) and 13%
(4 out of a tctal 31). : ) : o : . ’

N sTable 13 underlines graphically the huge difference in staffing levels betwsen the NDEA center, Lo
‘institutions and all others, including the major universities. ©n the average, NDEA centers employ more
Ry . .o - ) o

. . . . .
. ) . . s .

< .

.. . , 2
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e than 11 teachers of Chinese language per ingtitution; the next nrgest language-teachiné staffs (slightly
. v bv_er 3. teachers per institution) ave found in large universities without NDEA centers. Other types of
institutions average about 2 faculty members teaching Chinese '(though there~sare_ many institutions with a

. ."single individual teaching &hinese). The overall average is 3.5 Chinese language ‘instructors per insti-

. tution. - ) B :
- B e .
TABLE 13
NATIVE AND NON-NATIVE CHINESE I’J}NGUAGE TEACHERS, BY INSTITUTION TYPE
. [y . : ) . . ’ . . ) -
_ _ _NDEA - . Large ! Small 4-year ' 2-year
a .o ] Center University University College College TOTAL
Teaching Assistants . S e ' o '
. ‘Native . ) . : 28 32 . 6 E 2 SR 68
Non-Native . 7 ; 1 .2 2. o . 22
Total : ] . . 35 43 8 4 : 0 - 90
. Tutors’ o ' . oo : '
' Natiye 4 9 . 1 ' 6 7 27
‘Non~-Native - - BT .2 .0 0 1 ;. 4
Total N on R 6 : 8 LB T
" Lecturers ., e’ ¢ S ' .
.. Native . « 32 ) 16 : 12 9 5 74
TTT———___ Non-Native S 6 0 ¢ 0 0 0 -6 .
' Total . . . 38 16 °. 2 -9 s B0
\_'/\ _ Instructor/Professors i . : . . e . .o .
Native 35 4 .22 e .10 8 o119
Non~Native ’ 24 . 32 - : *10 ..ot 2 . 2 70
Total . ' 59 . 76 32 . .{ .12 0 10 o189 U
Total nitive.staff %9 . - 101 -, a1 . 21 20 288 )
N . .- : . ’ . ) .
Total non=native staff . 38 . 457 12 * . 4 . 3 . - 102 iy
Y . . . . . x -~ Ll
. . . a o . . . . . .
. .. Tota) staff - ’ 137 . 146 53 . ' 31 .+ 23 390
‘ BN : . . ' v . =
" Average, staff per institution 1.4 . 3.2 1.9 ‘ . 2.2 ) 2.1 : 3.5 o
. - . 3 . . " . »
5.2 Instrﬁé't‘ibnal*kespons:I.bilities of staff, by Category : _ : ' A '

The intent of our questions concerning staff responsihjlities was to discover whether the standard .'T
‘ mode of staff utilization in the "commonly %aught® languages (i.&+; and lower seniority instructjonal *
personnel assigned to elementary and intermediate level -classes, with sen rsonnel teaching more
advanced courses)\qas also practiced in. thd teaching of Chinese. } ,
The vast -major‘i\ty of institutipns employing TAs for Chinese language teaching are either NDEA centers
..._.-or.,large_nniv:er'sitie'sl without. NDEA centers. In these institutions, TAs are 'used° not only to- teach .inten-
sive and non-intens#_ve first- and second-year Chinese, but also-to teach third- and: fourth~year Chinese.
Only- abott 25% .of our respondents employ Chinese language teachers who fit our description of - . *
"tutor." They" are most numerous in large universities where they are responsible for Chinese lanquage
instruction from the first through the third years. 'NDEA centers also employ a small number of such
& teachers; they ‘also are responsible for first- through third-year Chinese language instruction.’ Small
universities, four-year colleges, and two-year colleges employ very few language teachers fitting our -
. "tutor". definition; in these instit\itfons, tutors are chiefly responsible for first-year language .
ingtruction. ) : . o ° ) o
.~ Approximately two-thirds of the .NDEA centers enploy Chinese 1_angﬁage teachers fitting our definition
° of "lecturer." They are responsible for elementary through fourth-year language instruction. The pat-
‘tern appears to be diff:rent for large universities without. NDEA centers, about half of which employ lec-
turers 'who teach only first- and second-year language. In four-year colleges, approximately two-thirds
of which employ such staff, they are responsible for the first through the third years of'.il;lstruction'.
In NDEA centers, instructor/professors teach everything from first—year through fourth-year Chinese e
lax'l_guage. Such is not the case, however, at large universities not having NDEA centers; at, about 70% of

~

- S

- “these -institutions, - instructor/professors teach first~year Chinese language. Slightly mor€ than :60% PR
Q . . Co ~: . » : . 9,.. ! .
ERIC" - - .« T o . <9
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£\ native speakers, whether they are TAs or tenured personnel. = CF

\ . ' : o ) . . \ ’ v
teach second year; slightly more than 50% teach thirdﬁ and fourth-year Chinese laanguage. Aboutiﬁalf the »
smaller universities indicated that instructor/nrofessors teach Chinese language courses from first -
through third year. For fourth year, the percentage is somewhat lower: ‘slightly over 30$.n Instructor/ , .
professors teach first-~ ahd'secpnd-Year Chinesg language at almost 70% of the four~year colleges, d .
they teach third- and fourth~year Chinese at’ about 50%. Eight out of 9 two-year colleges stated that\ - : T
instructor/professors teach first-year Chinese, and only 5 reported that . instructor/professors teach . :
.second~year Chinese language. B ’ R ) . o
’ We conclude from these data that staffing patterns for Chinese language instruction are somewhat
different from those fcr the commonly taught languages, where staff with less seniority tend to teach -
only 1ower-division'cour§es. As we have seen just above, lower-level staff frequently teach third-year’
"and, fourth-year Chinegse language. This is particularly true with respect to the teaching assignmeqté of ’
TAs in NDEA centers and large uaiversities. In addition, particularly in NDEA cen'ters, we find" that
inst:ructor/professors are teaching not only the more advanced classes but also the lower~level courses.
Theve staffing patterns probably stem from the fact that Chinese -language, teachinq,tend§ to be done byi 4

5.3 Hiring Prattices and Prospects - o g o C L R ‘

RN
[

Respondents were asked whether tfaey evaluate the c'om'petence ‘in Chinese language of-'po'ter;j:ial stafi, -
members. - About 71% of the respondents reported that some sort of evaluation was perfo;med'. Respondind"-“ L.
'in .the affirmative were 85% Sf the NDEA centers, 76% of the large universities, 67% .,of the shnall - univer- '
sitites, Bas of the four-year) ollege?, and 55% of -tlie two~-year coul'lege,s.' There is further «evidence that
NDEA. centers are more careful to evaluate their incoming staff than ‘are other types of institutions. For -
instance, 82% of the NDEA centers respondkd that teaching.assistants' language competence was evaluated,
while for the large universities, the proportion was 67%. 'For the other types of ‘institutions using
teaching assistants (small universities and B.A.-granting institutions), the percentage was closer.to B
- 508, Only 8% of the NDEA centers indicated that they do not eyglﬁate' incoming instruc_tor/professofs.' e

. For large universities, the corresponding percentage was 47%; for small wniversities, 26%; Fdr four-year .
cqllegés, 43%; for two-year colleges, 27%. - . v ¢ T - '

. _ A substantial proportion of institutions--42%~~verifies competence in Chinese’ in ‘at. least 2 ways; s

+'20% check language competence in 3 ways. It is evidefit from our returns that some institytions are more
careful to verify Chinese languaye competence than are others: 75% of NDEA centers indicated that they
‘check the competence of potential instructors by means of two measures, while only 43% of - responding
four-year ‘collages diq the same. Of-‘the NDEA centers, .50% indicated that they verified languagé com-
petence 3 v'fa_ys, while for small univexsities the cc?:resbonding percentage was_;15%. : : t

.

. By far the most frequent type of verification--56%--is the oral interview to assure that a native

Chinese has an actentrthat will be'_cop?pati‘ble'w:l,th the' existing program. The next most frequently used

~ test--40%~--is the oral -interview to '}a‘ssu;_g:'tfaa_\t_‘ a non-native has adequate control of oral Chinese. Only
21% of our 7esgondent;s requife a writing sample, Other methods of evaluation -were -rgp.orteqi by 17% of our

* respondents. ¢ - . o = . .. .
. " With réspe.ét' to the possibilsity“wf Chinese ;l.ang'uage_-tea_.ching openings, in tem'x_re-track positions over’
the neéxt 5 years, 'about-55% of our respondents foresee none; a .total of 38 openings are forecast by 26
different institutions, 21°of which-.predict they will "haveu1 opening only over thé next 5 years. Five.

[ . . - . -

" “slich dpenings were forecast by NDEA cente_:s,"’s by large universities without centers, 7 by smaller uni-
Fow .

-

Y

. <

Q

versities, 2 in’~ four-yeargcolleges, and 2 in"’two~year colleges. - . . , [
Approximately 48% of our .re'é'ponding institutions foresee no opening over the next 5 years for e

" }Chinese language teachers on fixed-yéar contracts. . Thirty-seven institutions indicated.that_they" would

probably be hiring at legst' 1 chine‘se,language instructor on a fixed-year, cantract over the next 5"y'ears, ‘
" the total number of possible openings being 12.. A number of institutions.appeared to be including, :

openings for TA positions in this total. For the most ‘part, instit_‘htions reported that ohly 1 fiked-pear *

contract vacancy would occur; such was the cise with 2- NDEA centers, 12 large universities, ~7'sma11eq_}f§=.*

.universities, 3 four-year colleges, a:d 4 two-year colleges.. - L . . - R ST

. . - e
= SR A
A V. .

5.4 Pedagogical ‘Training and Professional Development Opportﬁnities 4

.

Ré'spondents were asked to indicate whether they provide new teaching staff .of all types with ‘an

" introduction to and training in the teaching methods of their particular programs Overall,.47% of our .
respondents indicated that they do provide some sort of introduction to their .tg'g'ching approach . and : 2
.methods. : By, far the largest proportion of NDEA ,centers (83%) provides this type of* training for incoming
langua'ge.._inss:ructors',. - Approximately half this ~proportion of large and smatl universities provides. such-
training to incoming instructors:. 46% for large universities, 44% for smakler ones.. Thirty-six percent

is the corresponding figure for both four-year and two-year colleges. While .these statistics appear to.
,underline impressively the NDEA centers' commjtment to guality in Chinese' language instruction, it could B
.-be that--at least in part--this training is necessary in order to coordinate the virious pedagogical
approaches of a large teaching staff. . . '

. . \ : . <
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virtually all respondents who indicated that some training in their teaching methods was provided

: described thig activity briefly.: These ‘comments reveal ‘a wide divers /ity of approaches to teacher

L aining, ranging from .extremely perfunctory’ introdugtions to text_and approach, to extensive course

de work, observation, and supervised teaching. -Most frequently mentioned were .(1) discussion or course

O * work in the methodology of Chinese language teaching (althoggh in most institutions this does not appear

“enti— . to-be- overly gtructured, -several- large: departments offer .courses—in—the-methodology- of~teaching the wie e

.o Chinese language);“(z) ‘class observation of experienced instructors; (3) practice teaching supervised

by experiénced instructors. WA very small number of” institutions require new instructors to take course

- swork to prepare them. for teaching;.a larger npmber encourage new instructors to take ‘such course work=~- .

wam~fmemmh,wuusmcanlmwnuu. o

s “Respondents were agked. whether chinese language-teaching staff, regardless of level,. are  provided

: the opportunity to upgrade their. pedagogical competence. Sixty-five percent responded in the affir~

- mative. Comments received, were among the most voluminous on the- questionnaire. Most respondents either .

“T - . implied or .stated explicitly that the initiative for prafessional development rests with the individual -.
instructor,: though some (obviously" responsible for large programs employing TAs or other subordinate
in::;ug;orsT’describe extensive professional development programs. Only one respondent mentioned speci-

i fdcally that one criterion of faculty evaluation on that " campus is the amount of: time devoted to improve-&'g;'

—_— ment of teaching. - -

v ' - The most frequently mentioned professional development experiences are either informal staff

" meetings or more formalized seminars and workshops. _Several on=campus programs sound perticularly_d__——~—-—4l—
‘'valuable; they typically involve weekly or. biweekly meetings ‘of- -instructicnal staff for the coordination
of course content and discussion of .instructional problems. Several such seminar programs involve the

.. ) development of readifig ‘and audio=-visual teaching materials. B

E ' It is a widely held opinion that many- teachers of Chinese in the United states have been away from

the Far East for so long that their usage of Mandarin no longer corresponds to the current idiom.

Furthgrmore, witil normalization of relations with the People's Republic of China, it was difficult--if

not impossible--for a substantial proportion of Chinese language teachers in the U.s{ to return to the

mainland. In order to document this need we asked our respondents whether current teaching.staff, .

) regardless of level,, are provided the- opportunity to upgrade their knowledge of contemporary Chinese. S

o -Only 39% of our respondents were able to respond affirmatively to this question, and in their subsequent’

’ comments, it bacame clear that a sizable proportion of these was referring to workshops and conferences

‘that involved no travel to the rar East. Overall, only about 25% of .our respondents appear to have been
- either to the PRC or Taiwan recently themselves or to have colleagues who have done s0. With the rapid
opening up ‘of exchanged”subsequent to normalization, however ,» it is hoped that increasing numbers of

o teachers of Chinese will have tha opportunityato update their knowledge of current usage through.a visit
e to China.

) As another measure of profassional development, we' asked for the number of language-teaching staff,

at'all levels, who were on leave doing research. 0Only 24% of our respondents (27 .institutions), reported

. 8uch activities. Of ‘the 26 individuals referred to in respondents' comments on this question, 8 were .

. involved in. literary research, 6 in linguistic research, 4 in historical research; and 4 in research of -
~an unspecified nature; another 4 were involved in materials development. :

5.5 Instructor-Related Changes to Improve-chinese Language Instruction

our respondents were given the opportunity to indicate from a list of options -or to make their own
suggestions regarding the changes they beliefed would do most to improve the qpality of Chinese language
teaching. . Respondents were told to rank-order their choices; returns from this question are displayed in
‘" Table 14.: Although not the first priority of the largesdt proportion. of our respondentsf*the most fre- -
quently mentioned pPriority was more thorough ‘pedagogical training before beginning teaching. The sécond
., most frequently mentioned improvement overall was the need for smaller classes in. language-learning
- ‘courses during the first and second years of instruction, mentioned by 31.5% of our respondents. Other
: - . priorities are listed in Table 14. The ‘most frequently mentioned first priority of our respondents was
‘the need for smaller classes. The most frequently mentidned responses nses listed under ”other"‘were the need
for more funding and more staff to accommodate the students presently enrolled and the need for ‘more
accessible study abroad. ’
L° The most interesting and perhaps revealing result from this question is the large number of
. non-responses; 15.3% of respondents did not indicate any response for first ptiority; 49.5% did not indi~
cate any second priority; 71.2%:indicated no third priority. This low response’rate leads one to .
question. whether this matter is 'a central concern of .a substantial number of our: respOnderts. Of course,
it could also indicate that we 8id not phrase ofr question correctly.

e : . " . . " ) §
f © " 5.6 1"0Outreach” Activities of Faculty Members

. . -

i

Efff o . ¢ By “butreqph,_ we mean activities through which university faculty' take their language and cultural
- ,expertise “off-campus® to proviQQ services to the - aommunity at -large for secondary or primary education.
"Porty indtitutions responded,that they engage in some form of outreach activity; 37 of these provided
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Co ‘ON 'U__NIVERS_ITI‘Y CAMI?USES, gig _PER;ENTS OF 'IUI‘.AL'RESPONDENTS
- B T e Second - mira | Totdlw
. Pdssiblg'Changes R : 'ﬁ.._“ Priority Priority Prioxity Rankings 1-3
B Bette; pedagogipal't#aining_bgfore tegching oo 19.5% :1 9.0 S 4.5 . ° 33;3
Smaller classes: . L S . 22,5 6.3 - 2.7 33.3
More natives as teachers - ' 1208 12.6 5ed- 276
Better pedagogicil training, Ths, tutors | . 5.4 0.8 B 243
-Horé visiting pedagoéical expe:té ) - ,;F”Aﬁ;_;g:g;;,_ﬁ__, 9;Drm“i__;;;#5.4;Mm,ﬁfé_ﬂ#~23:u_ﬁ__wﬂfw_._f___
oﬁﬁé’F‘;_—'%“’df—T—._m—"__ T a0 247 R 2007
"#’Bing B o o -.’15”.3-' e 9.6
No second/third mention o - C aos 62.2

S L . TABLE 14 L g

RANK ORDERS OF DESIRABLE CHANGES TO IMPROVE CHINESE IANGUAGE TEACHING . H

o

gommenté on-the nature of these activities. .Seven out Qf 12 NDEA centers (68%) and 35% of large wniver-
sities, small universities, and two-year colleges reported engaging in some form of outreach aqtivityq
'For four-year colleges, the percentage was. 14%, ~ “ . T .
: The kind of outreach varies widely according to the institution's location: those.located near
sizable Chinese ethnic communities tend (as one would naturally -expect) to have more active outreach
programs than those that are not so- situated. For the most part, Chinese staff members at.the latter -
type of institution give lectures,-demonstrations, and slide shows -on Chinese language, culture, art,
history, and current events to local high schools, elementary schools, and - interested community groups.
In areas wﬂere interest is high, these presentations ‘are frequent and numerous; in other places, as one
respondent ‘pointed out, "much more could be done if ‘the invitations were available.” LT
. In the few areas. where Chinese is taught in secondary schools (for example, such urban areas as New

_ York City, Boston, St. Louis, and barious.locations-in California), college and university faculty not

only ‘give the kinds of presentations just referred to but also work with high school Chinese teachers by
heiping to coordinate programs, -giving workshops, and developing materials. One respondent has taught’
Chinese to ‘second- and third-graders. Five institutions reported offering Chinese outside the univer=
sities at off-campus satellite centers or in‘pilot Saturday schools. 1In a few cases, Chinese majors are

-8ent to local schools to cbserve and assist teachers. Three institutions indicated that they participate
" in local high school contests in public speaking- and composition.: : - '

- 4 ¢ : ’
‘The institutions located near Chiilese communities are not only involved .dn educating the non-Chinese

:"cbmmunlgy about China and Chinese, but provide services for the local Chinese populace as well.  For '
.. example, one institution located in New York City pollqborates witp a.bilingqual program in Chinatown. .
Several other institutions report that their faculty offer English classes or private tutoring for native

‘speakers ‘of Chinese. . .Outreach is not limited to the purely academic: one institution, in addition to -
offering classes at Chinese community schools, assists ethnic Chinese residents with their income tax
returns. ' : ' B ' ' ‘

.6.0 MATERIALS OF INSTRUCTION

. B Y
. . L © . . ) . .

Ny

"6.1“ Te*tboéks in‘curfent'Uaage - ] : '}--

Tables 15 through 20 -1list the most commonly ﬁsea fextbook-materials, as rebbrted by ouf"respondanta,

14 L T : h
for first-‘thxough;fourth-year chinesg language instruction. For first and second years, we requested
that our respondents list separately materials used for the basic text ‘and for the introduction of

" Chinese characters. In sone cases, the textbeok -in question does not fit our dichotomy (e.g., .

Aruitoxt provided by Eic:

. DeFrancis' Character Text for Beginning Chinese), so we have consolidated respdnées from' both the basic
- text and the character-learning text categories. :We also consolidated tabulations for series of volumes

under one title, for example, Wang and Chang's Read Chinese Books I, II, III.

a
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Naturally, first— and‘second-year texts were mentioned hany more. times than were third- and fourth-
‘year texts, since the latter courses are given in:a smaller number of institutions #o a smaller number of

students. Tables 15 through 20 do not capture the wide diversity of text usage in all courses.

' of the courses involved, at least 10 different textbooks were’ reported in use by 1 or 2 individuals;
rather than list these here, we refer the reader to the extensive list of materials for Chinese language

instruction in Johnson et al.

By far the most popular’ text for classical Chinese is shadick's A First- Course in Literary Chinese,

‘

-Volumes I, II, III; th3ise materials were mentioned by 18 different respondents.»

TABLE 15
MOST COMMONLY USED FIRST~-YEAR BASIC TEXTS
[ " Text : ’ . .

DeFrancis, John. Beginning Chinese. Rev. ed. NegmHaven,_Cﬁ;"”!aleAUniversity——_:

L_________”_ﬂ———Press7“1963-

For each ™

) No. Times Mentioned o

. 44
Elementary Chinese, Parts I, II. ﬁPeking, China: Commercial Press, 1974. 29
DeFrancis, John.. Character Text for Beginning Chinese. ' New Haven, CT? Yale ] z
University Press, 1964, . ' 25
“Fenn, Henry C. and M. Gardner Tewksbury. Speak Mandarin- A Beginning Text in
j3 Spoken Chinese. New Haven, CT: Yale University Press, 1967. 22
Tewksbury, M. Gardner. pea Chinese. New Haven,”CT: Yale'University Institutel
of Far Eastern Languages, 1948. NS v 17 .
Inter~Agency qanguage-Roundtable. Standard Chinese: A Modular Approach. Wash-
6.

ington, D.C.: Inter-Agency Language Roundtable.

TABLE 16 °

. HbST COMﬁONLY'USED FIRST~-YEAR CHARACTER~LEARNING TE XTS
Text ‘ . : e

Wang, Fred Fang-yudand Richard Chang. Read Chinese, Books I, II, or III.
New Haven, CT- Yale University, Far Eastern Publications, 1958-61.

b _DeFrancis, John. éeginning Chinese Reader: Parts I, II. New Haven, CT:
. Yale University Press, 1966. : : -

Wang, Fred Fang-yu. The Lady in the Painting- Adw Haven, CT: Yale ,
University, Far Eastern Publications, 1957.

“No. Times Mentioned

59 -

o 4 . TABLE 17

R MOST COMMONLY USED SECOND~YEAR BASIC TEXTS
Text : - .

Huang, Parker Po-fei, et al. TwentyiLectures on Chinese Culture: An Intermediate
Chinese TextbGok. New Haven, CT: Yale University Press, 1967._“

‘

Wang, Fred Fang-yu. Chinese Dialogques. New'Haven, CT: Yale University, Far
.Eastern Publications, 1953. .o
' 'DeFrancis,.John and‘Teng Chia-yee. Intermediate Chinese. 'New Haven, CT: Yale
University Fress, 1964. v T : :

. . . L
. - -
.

DeFrancis,lJohn. Character Text for Intermediate Chinese. New:Haven,‘CT:. Yale
University Press, 1965. - " : . ' v

Inter-Agency Language Roundtable. - Standard- Chinese- A Modular Approach. Wash-
ington, D.C.: Inter-Agency Language Roundtable. : i

. No. Times Mentioned

3

12
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Sl e T ' ST . .. . TABLE- 18
MOST ‘COMMONLY USED SECOND=YEAR CHARACTER-LEARNING TEXTS

.

Text" No. Times Hentior;ed
. Wang, Fred Fang-yu and Richard Chang. Read Chinese Books I, II, III. New Haven, . ’
CT: Yale University, Far Eastern Publications, 1958-61. B - - 62 .
Chinese'R_eade}:, Parts I an& IX. Peking, daiha:—-<Coumercia1 Press, 1972. . 45 P
. * N . . . T ) ) ’ ' . . . .
i - s . .. a.. . ) e
Lee, Pad-chen. . Read about China. 2nd ed. New Haven, CT: Yale University, Far —— . e
’ .. Eastern Publications, 1958. v e e N 17
) _berrancis'», John. Intermediate Chinese Reader: Parts .Iyand II. New Haven, CT: Yale /| i —
———4————Oniversity—Press;—196F—  — e — 16— :
Hsia, Linda and Roger Yen, eds. Strange Stories from a Chinese Studioc. New Haven, . e :
- CT:. Yale University, Far Eastern Publications, 1958. ~ - 8
TABLE 19 ' L - v
. - MOST COMMONLY. USED THIRD-YEAR TEXTS ‘ : . ’
Text = . | . ) . - o o No. Times Mentioned
Mills, Harriet C. and P.S. Ni:. Intermediate Reader in Modern Chinese. I,thaca,ﬁN!:'
Coruell University Press, 1967. . . T B 12
L:I.u,o Wu=chi and 'I‘ien-y;i- Li, eds. Readings in Contemporary Chinese Literature. : o .
New Haven, CT: Yale University, Far Eastern Publications, 1964-68. T 10
Chiﬂ_, Yu=Ju. A Primer of Newspaper Chinese. - Rev. ed...”'Neyl Havén, CT: - Yale : . LT S
* . . T University, Far Eastern Publications; 1970. ({reprint of -1956 ed.) 6 '
Huang, Parker Po-fei, et ‘al. Twenty Lectures on Chinese Culture: An Intermediate . :
Chinese Textbook. New Haven, CT: Yale University. Press, 1967. : : 6 L
K - - ’ T [ ) i - . . . L
. . Heu, Vivian. 'Readings from the People's Daily. New Haven ’ Yale University) )
: Far Eastern Publications, 1975. : i . . o 5
' DeFrancis, John. “Advanced Chinese. New Haven, CT: Yale University Press, 1966. ' - 4
. .TABLE 20 -
o _ MOST COMMONLY USED FOURTH-YEAR TEXTS , _ ST
Text - B . e } _ - " " No. Times Mentioned .. -
Liu, Wu-chi’ and Tien-yi Li, eds. Readings in Contemporary Chinese Literature. .New - . 3 ,
Haven, CT: Yale University, Far Eastern Publications; 1964-68.,- ' " 10,
“chi, We_n-shun,. ed. Readings in Chinesé Communist Documents. Berkeley, CA: Univer- ’ L L. /.
_'sity of California Press, 1963. . ) ] : 3 .
L - : . « . - e [ . .
Chih, Yu=Ju. A Primer of Newspaper Chinese. Rev. ed. New -Haven, CT: - Yale - . .
: University,. Far Eastern Publications, 1970. (reprint of 1956 ed.) ‘ 2 :

B - ) . . e

"6.2 Use of Supplementary Materials - ° : o SR

One question in’ our ‘survey form at'tempt'e‘d to discover whether teachers of Chinese in .this country - . - .
are using instructional materials that are not putlished as basic texts, but rather are wused to provide ' )
variatio:. and "real-life” interest in the language classroom. In the commonly. taught languages, a wide -
variety of such materials exist--both printed and andiovisual--that can be adapted by the language - .
teacher. This does not appear to be the case for Chinese language instruction, ‘judging from the respon=- s
ses we obtained, and those supplementary materials that do exist do not seem to be widely used (e.g., '’
videofilms produced at Princeton, Stanford, and Berkeley). We divided the responses relating. to supple- - °

Y
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B ) mentary materials into three parts: printed materials, tapes, and_éideo materials. Supplementary

printed matérials.tend to .be the textbook materials listed in Johnson et alw—and are used most frequently

. - im first-year Chinese instruction. Only 10 respondents- (9%.ofour return) said that they were using such
- materials. Virtually all the "supplementary",audtéiapes th&E/EEE*ﬁsgg~sgem‘to.be the tage programs of
the standard text materials. Only 12 respéﬁdéﬁEE\(11%\ofithe'sample) nmade specific mention of audiotaped
materials. It is very likely, however, that a substantially larger proportion of Chinese teachers does

make use of .-these programs.. Since nggié’ﬁaf'ask whether out Yespondents were using the taped materials-

that . accompany their basic_text; We Gannot verify this point. Only 5 respondents indicated that they
make use of §npp1emeqtdn(-video materials. One respondent is using a slide~-tape presentation, "Young
American Scholars Travel in the People's Republic of China," by Berninghausen-and.Chiang; two respondents
use ths/ rinceton vigeofilm Biao (The watch);rand»one“ofwthese—useS"phe'Princeton—fflw‘xi—Le zhong Nian
(The .sorrows of Middle Age). - : :

\ e . - o : - . . L

. 6.3 Most Needed Materials of Instruction, e ) . KU .
: - T e
Most of our information concerning this topic comes from a question in which our respondents were
. .asked to rank-order a number of types of materials that they might need. The options we supplied are
listed in the left~hand column of Table 21. Responses for ranks 1 through 3 are found in this table as

.~well as an expression of overall 1nteqest (a sum of ranks 1, 2, and 3).
- [N " L

- ' ' 21
; 4 TAB]F.E :

—

MATERIALS OF INSTRUCTION MOST NEEDED FOR CHINESE LANGUAGE INSTRUCTION,
IS BY RANK ORDER, IN PERCENT OF TOTAL RESPONDENTS ‘

' o

Ranked Ranked ' - . Ranked Total %
+» Type of material . . - First Second - | Third - Rankings 1-3
R , . . = -
Graded reading material : 28 - 17 14. ¢ 59
i : . A R . . : - .'.:_,. "5

-Graded listening comprehension materials . . 19 32 12° [ X |

‘ﬂééal-life"'ligténing comprehension material .
?—mfffbm\ghinese_TV and films (Hong Kong and Taiwan) - _ 12 . 9 - .22 43
‘Materials from the Peoples Republic of, China : d - C
. for both listening and reading A .13 - 13 . 1 . 37
’ Better materiéls to teach,Chinese characters .

" to Americans T 12 12 12 36
other . ' : . 8 3 ' 5 16
Missing . ' ‘ ‘ . 9 . 6 -6 4

Gradéd reading material was given first prlorityfby 28% of our respondents; 19% listed ‘graded B

listening comprehension materials as most important. Listening comprehension materials were ranked
second by 32% of our respondents, and "real-life" listening comprehension material from Chinese televi~
sion and film was indicated as thé third most important area fof materials development by 22% of our
respondents. The fact that the first three .options ljsted on our question turned out to have the: largest
proportion of responses for ranks 1, 2, and 3, respe vely, causes us some concern about the validity: of
< ' any conclusions that we may make .here. It could be that a significant proportion of our respondents
"~ simply rank-ordered the first three options in our questionnaire. It could also be, of cburse, that in
constructing our questionnaire, we by chance listed our options in a way that corresponded with perceived
needs. . . .
If one adds the first,'secqnd, and third rankings in order to obtain the percentage of respondents
. who 'mentioned a particular type of material (see the right-hand column of Table 21), one cbtains a
slightly different picture of priorities. oOverall, graded listening materials were mentionqd?by the
' largest proportion of our respondents’ (63%), followed closely by graded reading materials (59%). The
next three categories of materials listed on our questionnaire. fell .well .below those. just :mentioned,
although a substantial proportion of respondents obviously feels that there is a need for these .
materials: "real-life" listening comprehension materials from Chinese television and film (43%),
listening and reading comprehension materials from the PRC (37%), and better materials to' teach Chinese
characters to Americans (36%). A total of 19 respondents indicated a need for a wide variety of other .
. materials, including audiotapes (5 respbndents, which supports even further our conclusion that this is
the first priority of the field), "textbooks from the Far East," ®programmed (selfrcOrrectipg) instruc-

¢

° .
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’ tional materials,™ “bilingual dictionarrf" 'second-year text," "grammar book,” "dialogues," and \ oy
" "transparencies."

One respondent commented upon the need for textbooks "which are designed for teaching students in
America-with no cultural expost e to China...which...teach them to say things ‘that-Chinese say

) frequently...but which also teach . them to, . say things that American students are going to want to'say or’

talk about even if low frequency or unusual\in China, i.,e., ? ‘pass the butter,' 'to hitchhike,’' te1evison
program,' ‘etc.” {This same. respondent mentioned that the materials of. the Inter-Agency Language

" Roundtable's Sta d Chinese: A Modular Approach come closest to achieving this.

<

6.4 ﬁaterials under Development

______Z—_——I T question asking “whether anyone in the Chinese language instruction program was

currenﬁly engaged in developing materials for instruction, 37 of o-r respondents (33%) replied in the
affirmative. Most of ;this materials development is taking place witnin NDEA centers (9 of 12

—~—mm~respondents), large--universities -(16 of -46- respondents), -and small universities (9 -of 28 respondents).

—tit
o

EE

4

fl

Respondents from only.3 of 14* four-year colleges reported that instructional materials were being
developed; none of the 11 two-year colleges reported materials development. A listing of authors,
titles, institutions, and funding sources (if any) may, bt found in Appendix A.

i

| ) : . . -

Sl : : ' :
i « . 7.0 PROGRAM CHARACTERISTICS . ' . -
i : . . .
R

1 . ‘ )
7.l,-0rganizationa1 "Home" of Chinese Lanquage Study ’ - C -~

.\)

s indicated in Table 22, Chinese language instructional programs are to be found in a wide variety
of different administrative units in American colleges and universities. The largest programs tend to be

sit \ted in departments of Far Eastern language and literature.. Such is the case with slightly over half

the NDEQ\centers (7) in our sample and with almost 20% (8) of the large universities in the sample. On
most campuses, however, Chinese is one ‘of the foreign languages taught in a department of modern/foreign..
languages. Aﬁout_h;lf the Chinese\language instruction programs are thus situated in- four-year colleges,

.small universities, and large ones. f\\S\of 1 two-year colleges ‘reporting, Chinese is taught in the.

department of foreign languages. A small number of institutions house their Chinese language instruction
prograims within an area studies program; this accounts for a gmall proportion of all categories of “our
sample, with the exception of the NDEA centers (4 institutions, 31% of the sample). The remaining
Chinese instruction programs, almost 25% of the total,\are housed in one of the following.academic units:
linguistics, Romance languages, Slavic or Germanic languages, neglected or critical languages, a social
science department, other (unidentified academic unit). —.\

Of the institutions. responding to our questionnaire, slightly over 79% indicated that they house .an
area studies program- that relateg, to China (see Table 23). about 19% have a program in Chinese area
studies, while 25% have a Far Eastern area studies program. A large number (34%) took the oppoYtunity to
describe the type of area studies. -program at their institufion. virtually all the large number of write=
in responses (34% of the total) may be assigned to one of our dgsfgnated categories, however.,

While a large proportion of institutions teaching Chinese hds jin addition an area studies program
focusing either on China or on the Far East, “it is the Chinese language instruction’ program that in¢most

‘cases (67%) is solely responsible for determining the language curriculum at the institution.  Fifteen
- percent of our respondents indicated that Chinese language curriculum is determined by language instruc~-

tional personnel in collaboration with area studies' instructors outside the Chinese language program, and
1% indicated other unspecified interdepartmental arangements. .

!
Y Program Structure

-

7.2:1 O;cganization of First-Year Instruction--Non-Intensive vs.. Intensive
v R
At 28% of the institutions responding, first-year non-intensive Chinese language instruction is
directed ‘by ingtructor-professors and taught by them and by lower-level personnel, either lecturers,.

tutors, ‘or TAs. - Approximately 16% indicated that each Chinese language teacher is responsible for his or

her own class; half bf these respondents mentioned that-coordination between these autonomous instructors

"is quite close,. while the other half indicated that there is little or no coordination. Only 1Y spe-

‘cified that a team-teaching approach is used, with teachers sharing the responsibility for several sec~
tions. This. approach is particularly popular in the NDEA centers, however, with ‘4 aut of 12 institutions
reporting this method. A disappointing 45% of our respondents chose not to answer this question, so we
cannot be extremely confident that the procedures jusb outlined are representative of the whole popula-

. tion.

<
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. e . O a7 . . .
- : o . ,/ -
- L ORGANIZATIONAL "HOME® OF . CHINESE TANGUAGE INSTRUCTION, BY: INSTITUTION TYPE
} 0 . . . T o 7 p
. NDEA Large Small " 4~year 2~year »
Academic Unit - [of University ' University College. College TOTAL
2 "Modern, or Foreign Languages .- 1 “19 - 16 7 9 " 52
. n . s ’ B . s :
——T—;——;—Faffsastern Languages‘an?—" ’ 7 8 - 1 0 0 16
' " Literature: .:::7
_‘Area Studies . 4 3 5 3 1 16
Lifguistics | 0 s 1 0 0 6
T slavic or Germanic Languages . 0 4 0 S 1 -6
- -
Chinese Language and Literature 0 2 1 1 0- 4
i 0 '3 L 0 0 4
. Bocial Studies "0 1T T 0 -0 .2
\ ' N '-—r . -
Neglected or, Critical Languages 0 1 0 0 0 1
' e . l
Other, Miscellaneous . ] ] 2 2 0 4
D T — —_— \1
' “ .
N
' N - TABLE 23
. - _ . . :
PRESENCE OF\AE AREA STUDIES PROGRAM, BY TYPE OF PROGRAM AND BY INSTITUTION TYPE
. N ) .
' ‘ . . _\~ _ NDEA Large Small\ 4~year 2~year
o . \\\\gsnter University University College College TOTAL
Chinese Area Studies N3 8 ‘6" "2 2 21
. Far East Area Studies 3 1 7 6 1 28
| . oOther, unspecified 1 1 N 0 0 1
Other, miscellaneous,. with ' . :
comments ’ 5 17 .8 5 3 38
: . ) i
Not applicable or migsing 0 9 . 6. 1 5 21
" ToTAL 12 28 i4 1. 11

46

. i L . . i ] . o .
From the responses in our,samp;e,'it_gppears that very few institutions of higher education in this

countrj:offer intensive Chinese language instruction.

In our sample, 8 of 12_NDE.L centers were teaching -

[ intensive Chinese during academic year-1978-79, as were 9 of 46 large universities, 7 of 28 small univer-

P sities, 2 of 14 four~year coclleges, and nohtwo-yéar colleges. "

Most commonly used by far (56%,of the

total 25 institutions offering intgnqivg Chinese) is the instrugtional.oréghization in which professor/
instructors manage lower~level. instructional personnel; team-teaching is the next most frequently used .

organizational pattern (20% of reporting institutions).

by 24% of the respondents.

7.2.2 . Average Class Size and Number of Sections, First Year .

. . ;n first-year, non-intensive Chinese.
average class size of between 6 and 10 students.

- Autonomous individual instructors were reported -

Fifﬁy-fonr percenﬁ,of,our reapondehté reported-an'average class‘aize of “between 11 and 20 atudénts
Only 8 institutions indicated 5 or less students; 15.repdrted an
Twelve of our respondents (16% of those answering this

queépion)mlndicaﬁed that their claﬂszhize in.non-intensibe'first-year Chinese is 21 students or more.:

25 . . .
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As one might surmise, average reported class size is.smaller for intensive first-year Chinese.
Fourteen institutions (50% of those  responding to this question) indicated that class: size for this type
of instruction is between 6 and 10 students; three institutions (11%) indicated 1=5 students, while 10
institutions'(ipt) indicated classes,of 11-20 students. Only 1 institution indicated a class sizq of
21 or more students for intensive language instruction. . . o

' Hal{ our responding institutions indicated that they had only one section of beginning non-intensive
* Chinese . in fall 1978. (See.Table 24.) Twelve institutions offered no first-year non-intensive rcourses
during fall 1978. -One sees from Table 24 that several of the NDEA-funded centers operate extremely large
multisection elggentary Chinese ‘language instructional ,programs. T .

" A substantial majority of institutions offering intepsive first-year Chinese run only one section at

a time (17 out of 27 in fall 1978). Six institutions reported 2 sections, 2 reported 3 sections, and 1’
reported 4 sections. . : ) " T :

: . TABLE 24

NUMBER OF NON-INTENSIVE (NI) AND INTENSIVE (I) SECTIONS OF FIRST-YEAR CHINESE,
- FALL 1978, BY INSTITUTION TYPE ) . ! :

©

1

No. of NDEA Large. : Small 4-year . 2-year . ©  Total, : Total,

.Sections Center " University University = College College Institutions No. of Sections
NI 1 NI I NI 1 NI I NI - I NI 1 NI I, AwL

t0 . 1 2% 5 41 - 5 16 1 & o 8 12 53 o o
' 1 1 57 27 5 1 6 1 1 5 0 55 17 - 55 17 72
I 33 8 1 8 1 1 1 4 o 24 6 8. 12 . 60
s -2 o 12 0o o0 1 0 0 o 4 2 2 6 18
| 4 1 .0 1 10 S 1 0 e 16 4 20
5 1 0 0 o 0 o 0 o 0 o 1 0 5 0 5
6 1 0 0 o 0 0 0 o 0o o 1 0 6 0 6
7 1 0. o0 0o - . 0 0 00 0 o0 1 0 7 . 0 7

Missing L ué 4 16 3 s ° 6 1 3 - 9 32

TOTAL ° - 12 12 46 46 28 28 14 14 1" e an 49 39 188

o

7.2.3 Emphasis on Various Aspects of Language Instruction

Respondents were asked to estimate the petcentage of emphasis placed on various aspects of instruc-
tion in Chinese language from the first through the fourth year. They were asked to consider not only
the time spent in class, but also the time their students spend with a tutor (if available), langvage
-laboratory work, and. homework. In first-year Chinese instruction, our respondents indicated that from
-15% to 22% of instructional effort is placed upon pronunciation.~ As is the case with virtually all these
estimates, .averages by institution type do not vary by much more than 10%, which leads us to qohclude
-that there is a certain degree of consensus in Chinese language teaching about what is most important.

It should be noted as well that major deviations from these averages are not- shown in our figures here,

. which are averages only. . ‘ S ..

L . For first-year Chinese instruction, most respondents place between 16% and 23% of the total empha-
sis’ on’ grammar mastery, with such mastery being least important. to community college instructors and most
important to respondents from small universities. With respect to developing communicative competence
(i.e., the ability to use known pattérns to express personal meaning), most' respondents cluster around
15%,  with NDEA center respondents averaging slightly over 17%. Oral comprehension (i.e., 'developing the
ability to understand spoken Chinese) is estimated by most Oof our .respondents to merit between 13% and
22% of instructional effort. Oral comprehension appeared to be least important to respondents from four-
year colleges, and most important to community college respondents. ) )

Respondents. were asked to .rate 2 activities with respect to the Chinese writing system:. those

“ designed to develop the ability to read Chinese characters,. and those relating to developing students'
~ability to writg Chinese :haracters. The majority of respondents indicated that the sum of these 2 acti-~
vities should account fé. 'approximately 25% of the effort in a first-year.Chinese' language course, with
approximately 15% of the effort going toward: learning to read Chinese characters, and 10% going toward.
learning to Wwrite them. : -

4
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L The  development of an appreciation of and a knowledge about Chinese culture is not considered an = - ,
: ‘extremely important part of a beginning Chinese language course, judging from. the responses to our :
questionnaire. Chinese culture is deemed worthy of between 4%-and 7% of the instructional effort, with
two-year collegeg’rébommending the latter, and the other types of institutions recommending between 4%
and 5%, - - . ) : co :

Responses to our questionnaire indicate significant changes' in priorities as one goes from tﬁe_elg-
mentary. level to the advanced level of Chinese language instruction. For instance, most respondents -
ihdicatgd that in the first year, about 16% to 20% of the instructional ‘effort is devoted to pronun-
ciation. By the second year, most respondents had reduced this percentage to between 11% and 13%; by Lt

. ‘the third year, the percentage was. further reduced to between 6% and 8%. By the fourth year, the percen-
tage of .overall effort devoted to pronunciation had dipped below 5%. - “

Most respondents reported that between 18% and 25% of their time in first~-year Chinese was spent on
grammar iﬁstg:uction. In second-year courses this figure dropped to 16%, and by third- and fourth-year '
Chinese,. to below 10%: R ' S '

) ' Most respondents reported expending approximately the same percentage of effort on developing com-
municative competence in the second-year as ifr the first year, i.es, approximately 15%. By the third
year, however, this level of effort was down to about 12%, and for the fourth year, below 12%:. For oral
comprehension, respondents ‘from all institution types reported approximately'the same percentage of time
for the first, second, and third years: 15%. By the fourth year, this drops to about 12%. .
" While the emphasis on the development of oral competence decreases from first through fourth year. of.
Chinese language instruction, the reverse .is true for instruction in the chinese writing system. wWhile
10-15% of instructional time is spent on reading chinese characters in' elementary Chinese, by the Secoﬁaj'.
: ‘year, most respondents indicate that approximately 20% of instruq;ional time isspent in readifg Chinese ..
! characters, and in third and fourth years, between 24% and 34%. ‘A similar increase is seen in!the amount
of effort expended in learning to write Chinese characters. In the first year, between 7% and 12% of . .
. instructional time is spent learning the characters. By the secord year, this' percentage is slightly .’
r‘»-——4J~higherr—avgraging—aboutf12%7—by—third—year7*the”average'is higher still--approximately 13%~-where it
remains in the fourth year. ’ . , R - Lo
While Chinese culture is not an important priority in first-year Chinese language instruction, it
' becomes increasingly- important in second through fourth .years. A slight increase in importance is con-~
veyed by our respondents for second year: about 6% of overall instructional effort. :By third year, the S
average is about 11% and remains the same in fourth year. _ _- _ E
Chinese language -teaching in two~year colleges differs significantly from that in four-year academic
institutions in several respects. First, proniinciation appears to be more important at the former, both
in the first and second years (20% of insfructionql effort). Grammar mastery is less' important in two-
year colleges in both first- and second-year courses, as well as reading and writing~Chinese characters. -
Finally, instruction about Chinese culture is more important in comminity colleges than it is in 'four- o
i year institutions. These differences in emphasis probably stem from the fact that- two-year college
s Chinese language 1nstruc§ion is directed to a' predominantly ethnic Chinese student body that is less
-, "academically inclined" than that found in other institutions. In addition, this student body is likely
.+ to have some familiarity with. spoken Chinese'and may not wish to study its grammar or to study inten-

sively the writing system. . o 2

7.2.4 Hours of Instruqtidh per Year . ) !

‘ . . v . ’ -~

In order to determine how much. exposure a student could have to Chinese language by taking.a . -, .
sequence of language courses, we obtained from our respondents information about ‘the number of hours per
week the courses meet and the number of weeks of .instructional time per year (see Table 25).

. Our original :intent was to obtain information about non~intensive’ courses ‘and intensive'courfes, and
to compare the numbet of instructional hours one could .typically expect to receive in each of. these.
Since we did not receive good data to differentiate between the two types of .instruction, Table 25 1lsts.
number of hours for all first- and second-year courses. .It is interestind to note the differen: | number.
0of hours obtained, particularly in first and second year, across.institution types. The higher| number
of average hours in first-year courses in NDEA centers no doubt stems, at least fn part, from th§ fact . . -
that because some of these courses are intensive, they include a significantly higher number of Pougs per c -
".year. Since large universities have a fairly high percentage of intensive courses,. we were surprised at ’
. the comparatively low total (465.hours) for a 4-year sequence of :Chinese" language. ' Noteworthy %b well is
the decrease in numher: of conta?t hours per year over the four-year. span for virtually every institution
type. The only exception to this is a slight rise in number of hours per year between years 2 and 3 in
small universities. We will return to this topic in Section 8 during our discussion of student cdm-
. petence. : S . :

7.3 fTesting - - i ‘ A . ' /

. . . s < I

i
7.3.1- Use of Proficiency Tests for Placement and Promoticn

In réspoQae to the cuestion "Do' you test your students' knowledge of Chinese with a proficiency test
(i.e., a test not designed to measure student mastery of material learned in a -specific couﬁSe)'at any

27 S :
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First-yeax*

.\Third-year

TABLE 25

°

EXPOSURE HOURS PER YEAR, BY COURSE LEVEL* AND INSTITUTION TYPE

"'NDEA Small
Center

Large
University

' "4-year
Level

University College . College

191 150 163 148 ‘ 124

Second-year* - 182 123 139 120

135

127 + 100 144 109 -0

Fourth-year . 109 92 91

Total ‘instructional hours after
following a four-year (two-year for
2-year institutions) sequence

T

609 465 537 475

T E

.:: incoming students, and that such a.fest would be useful for establishing nation

ERI
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7. 3 2 -Need for and Potential Use of standardized.Proficiency Tests

"of the 12 respondents who answered affirmatively made reference to a "homemade” test, usually used for

_petence of incoming students in order. .to ‘place them?"

244 .

2-year =

'For 1st- and 2nd-year courses, intensive and non-intensive sections are considered together with
sections of unspecified intensity.

pointaduring your sequence of language courses?”, 85% of our respondents answered in the negative..

Most
placement at the time of enrollment. 'Another respondent mentioned .a proficiency test administergd only
to students who are in a bilingual instructional-aid program. ‘Two respondents employ the United States
Department of Defense Language Proficiency Test in Chinese to evaluate ligtening, and reading abilities.
Elsewhere in our quesﬁionnaire, we “posed “the "question "Eow_ao_yaﬁ_EVEIﬁifé‘ﬂﬂrTnﬁnese—iangmmyr1xm
Respondents were allowed ‘to indicate- as. many
responses as were appropriate. From our total of 111 respondents, '50:(45%) indicated that Bihce none of
their entering students possessed any" significant Chinese language competence whatsoever, a placement
test’ was not'called for. Of the remainingrespondents, Vvirtually all indicated that they gave incoming
students an informal oral examination, though only 3 institutions mentioned any formal oral' testing (such
‘as the oral interview examifiation performed by U:/S. government language schools). Very few institutions
appear to be using recommendations. from former teachers (5.4% of the total respondents). Thirty respon-’
dents told us that they employed some sort of written test, either reading or writing or ‘both,: in order.
to-evaluate and to place incoming students.
least 1 method of evaluation for incoming students, 39\ use at least 2 methods, and 9% use at least 3.

o

"
-

Eighty~three percent of our respondents answered "yes" to the following question:

"Do you feel ‘that
a standardized test of Chinese -language’ proficiency in listeni

Y Speaking, reading, and writing needs to

_be developed?” Support was highest among. respondents from the laxger universities (92% positive), and

Overall 42% of our respondents indicated that they use at .t

s

least positive. from the NDEA centers (72% positive) and two-year -

. Despite the” overwhelming expression of support for such a standardized test in our statistics, among
those respondents ‘who wrote a comment - ‘on our .questionnajre form, opinion was split nearly. equally, with-
20 respondents making suppqrtive comments, 16 respondents making negative comments, and 3 making neutral.
ones. The most frequently repeated negative remark .was that standardized\ tests would be’ difficult, if
not impossible, to write because of differences in rogfanization, text mater als, vocabulary, methods, .and °
statidards between Chinese language instructional programs. Positive comments were that it .would .be use-

lleges (73%).

. ful to have a- nationwide "yardstick,"” that the test could serve avuseful purpoge .for placement of

[

-language? 1In sum,vthe overwhelming majority of respoadents appear positively disposed to use a

respondent's program.

wide variety of programs with many different goals. -

‘standards - for Chinese

language teaching.
. Eighty=-four percent of our respondents indicated that they would use a standardized proficiency test =
of Chihese, were one available. Very few of our respondents (6%) said that“they would not use. such .a !

", test; it appears that ‘some respondents of the 11% .who aid not answer the question. woul _otherwise have ~
" responded negatively.

. of’ which gave conditions for the use of any such proficiency test.

Of the 93 respondents answering "yes” .to the queation, 37 provide
The greatest concerns
dents were first that the. test be "good," and second that it be suitable for use ‘with the s
For example, would a standardized\proficiency test be available ‘for us
dents (primarily linguistics majorg) whose only goal might be to gain contact with a non-Indo-

s\gwith stuf

Chinese proficiency, if such an instrument (or instruments) would provide the requisite flexibili

36

comments, most "
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7.4 Methods of Utilizing Taped Instructional Materialg

Respandents were asked to indicate both the mode of utilization (traditional language laboratory,
take-hois cassette material, etc.) and the language skill (listening comprehension, pronunciation prac-..........
tice, etc.) most emphasized in their use_of taped—inatyuctional material. . For both these questions; T
‘respondents were provided a list of options; including write-ins, and were asked to rank-order their - -
responses, - T Lo B h .

‘By far the most important method of tape utilization appears to be the "library system," in which
students.attend a language laboratory outside of class time, checking ocut instructional tapes as they a.e *
needed. %nis method of tape utilization was reported to be most commonly used by 48% of our respondents. o
Most institution types reported this level of usage, though NDEA centers and two-year colleges reported
proportions of 388 and 36%, respectively. o ‘. : : _ Y :

’ Take~home cassettes are the most commonly iised mode of tape utilization in 19% of our respondents®
programs, with all institution types reporting very mearly this level of usage. Language laboratory use,

 with all ‘students listening to one tape program, was reported to be the most common type  by~18% of our .
respondents. This node was most common among NDEA centers (31%-=4 institutions) and in two=-year colleges "
(36%~-4 institutions). Only 7% (8 institutions) of Qur respondents reported that the most frequent mode
of tape "utilization involves the use of a tape recorder in the language classroom itself. Three institu-

- - tions reported that they used dial access laboratory systems, and 1 respondent mentioned that the taping
of classroom activity was the most important mode of tape utilization in the program. K

. Overall, 79% of our respondents (88 institutions) indicated that they made use .of a tape library
system, and 68% (76 institutions) told us that take~home tapes were used in their programs. Broadcast of
a single program to students working in a language laboratory situation was reported by'32$ (35
respondents), and a tape recorder in the language class was. uséd by-27% (30 institutipns)-bf our respon= °
dents. . : : LY ' ‘ Co .
Almost as many institutions as use the tape library system supply take-home cassette tapes to stu-"ﬁ'c
dents, which also pexrmits student control over the-inbtructional'}aterial, but’ they are not considered
first-priority usage by nearly as great a proportion of respondents.as the former. '
By.far the largest proportion of respondents (52%) indicated that tape recordings were used pri~
) ) marily for listening comprehension in their programs. Thirty=-two percent of our respéndents use taped
————material mostly for pronunciation practice. In twosgear colleges, houwaver, 6 of 11 respondents (55%) -
N .reported that taped materials were :most important for pronunciation practige, while 4 of 11 respondents
(36%) told us that such materials were most important for listening comprehensicn. Mastery of gram=: .
matical structures is perceived by a very small percentage of our respondents (5&) as the most important
usage of taped material. T o . .
With respect to overall usage of taped material, the pqttern~is gimilar to that reported above.

. Language tapes are us¢d for developiné listening comprehensiori skills by 90% of our fespondents (100
institutions), for pronunciation work py 81% (90 ingtitutions), and  for grammar practice by 67% (74
reapondents)ﬂ Although a very small proportion of respondents consider pattern practice to*be a first
priority utilization of tapes. (only 5%), two-thirds of our respondents report such usage.’ N B

The results just discussed indicate a high level of tape usage in Chinese language instruétion.
oBly 1 institution (a large university) indicated that tapes were not used at all_ in Chinese language
instruction there. However, it would seem that given the extreme difficulty of Chinese for American stu=
dents and the large number of practice hours needed to develop some communicative ability in that
language, any institution seriously dedicated to developing such competence would use taped instructional .
materials to supplement classroom time for- the development of all skill areas dealing with-oral produc=

_ . tion -and reception, . ; ) e

’ . . . ) . - . Y

v [

7.5 Chinese Dialects and Romanizations
The preponqerant'dialect for Chinese instruction in the U.S. is Mandarin. During academic year

1978-79, our respondents reported a total of 155 students (138, undergraduates, 17 graduates) registered s 0

for courses in Cantonese. Of the 17 graduate students, 12 were enrolled in 3 different NDEA centers, and

5 were studying in a small university. Of the undergraduates, 50 were in.4 different.NDEA centers, 24 o

were in 3 large universities, 50 were enrolled in 1 gmall university, and 14 were studying at 1 two-year ..

college.- Among our respondents, there were only 2 students rgporﬁ%d to'be s;udying other Chinese .

dialects. - : - : ) - L.
We asked our survey respondents what.forms of ronanization their students were.able to use after: -
having successfully-completed their sequence. of Chinese language courses. , Judgimg from dur responses, - - -

. there are 3 different fofys of romanization currently heing used in Chinese classes in- this country:- pin
yin, Yale, and Wade-Giles. Pin yin is by far the.most:widely taught; 72% of our respondents. reported

that their students were able to use this romanization, and ‘several individuals indicated that their
instructional program was.adopting this romanization over one used in the past. :-Second -most frequently
.indicated was.the Yale romanizqﬁion; 59% of our respondents reported that their students were able to use
it. The Wade-Giles romanization was indicated by 41% of our respondents. sStudents from 12% of the ’
programs surveyed (13 institutions) are able %o use a fourth romanization, -the National Phonetic Alphabet
(nea). The NPA is particularly useful for students wha plan to pursue study in Taiwan. Regarding usage

M . : . .. " = . : ’ " . ° -
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of different romanizations between institution types, our results show that.pin yin is used in- all 12
NDEA centers of our sample, while other institution types report a less systematic usage of this romani-
zation (between 64% and 86% of total respondents in other categories). The Yale romanization «is used in
appraoximately 65% of all institutions, with the exception of small universities, of which only 43%, (12
institutions) report usage. - Wade~Giles is used by 6 of 12 NDEA centers and by only 2 of 11 two-year

~ colleges (18%). Institutions of .other types fall between these. 2 percentages. -The NPA is used primarily

in NDEA centers ahd large universities.

- . ¢ .

Thirty-nine percent of our reépondents_;ndicated that only 1 romanization is learned by students at
their institutions. For two-year colleges, the percentage is 55%; for NDEA centers, Fhis is the case for
only 2 of 12 institutions reporting. TWenty-nine percent of our respondents told us that their students
learn 2 different romanizations; at 23% of our respondents' institutions, students learn 3 different

. romanizations. In 5% of responding 1nstixutions,_students learn+v4 or more romanizat%ons.

2
.

.
’ -

5;6,‘§tndi Abroad L : ' ) :

- BS we. discuss in, more detail later, extended experience.in a thnese-spesking environment is a vir--

tual necessity in order ‘for the Anglophone American to attain substaqtial oral and written communicative
abiljty in Chinese. For this reason, the "availability of high-quality study abroad opportunities for

Ly

—American—students—ismoffextteme“impﬁttaﬁcet’“Wé‘%ﬁﬁﬁﬁf‘iﬁ"éﬁf‘aﬁ@EtIbﬁnaxte and 1n our supplemental

research to determine the number of Americans studying Chinese abroad and the quality of the "programs in )

which they were enrolled, b&%e@fupon the anonymous comments of_our.réspondents}. In the timé since our
questionnaire data were gathered (March-April 1979), opportunities for Chinese language study have
greatly increased within the PRC, making the ‘data:reported here mainly of historical interest. Several

questions of critical importance that are highlighted by our data will continue to be important,- however,

and will need the continuing attention of those interested in assuring adequate Chinegseé language training '

for Americans. . First, we must recngnize the crucial importance of the study abroad experience for the-
development of meaningful competence in chinese}_this experience must come as early as possible :
(preferably during the undergraduate years), so that individuals receiving advanced training :in their
chosen dfsciplines are not hampered by the need to acquire basic facii;ty }n the Chinese languace.

'_L_;_.tjfone‘n‘. in__these._.puﬁlications-_

-2

_ Second, the sources that fund American éducation must recognize that study abroad in the Far East is
an expensive undertaking and that undergraduates and graduates seeking to- obtain advanced levels of

Chinese. language competence- are worthy of_felldwship support. . Currently, neither undergraduate nor. grad-
uate study of the Chinese language itself makes' one eligible for fellowship support. Third, the . .
strengths and weaknesses of the many overseas institutions offering Chinese language stdy to American-
students must be made known. - This information must be provided to the various institutions 'in this
country that send students abroad to develop their Chinese language competence. Despite the
overwhelmingly positive evaluation by our respondents of the study abroad experience in general, it is
clear that somecprograms are substantially superior to pthers, simply because care is taken to use
appropriate materials and methods and to train instructional personnel to use these tools well. The only
published list of programs we discovered appears in 2°publications of the Institute. of International
Education: Gail A. Cohen, ed., U.S. College-Sponsored Programs Abroad: Academic Year, 1979 and Gail A.
Cohen, ed. Summer study Abroad, 1979. Many of the programs referred to by our respondents are n6£ men-

7.6.1 Ways in which Study Abroad Is Encouraged e, - - . -

The most common way.our respondents’ institutions encourage study abroad is by making appropriate

three-quarters of the large dnhd small uniVersLties responding to our questionnaife.' Only
than half our four-year and two-year colleges reporied ‘doing the same, however. , .
Eifty-nihe percent. of -institutions responding indicated that they accept credits from courses taken.

" abroad. Wwhile smaller. universities and fbur-year.colleges'apgeared to-use this more thar other institu--

tion types (68% and 71%, respectively), only 1 of 11 two-year colleges reported that é}edits from study

" abréad are -accepted.

.
.

The - third most frequently mentioned method of encouraging study abroad is that of. waiving course
requirements in Chinese if a student has received equivalent . instruction abroad; 38% of our respondents
indicated that this practice is followed on their campuses. Procedure varies widely by institutional
type in this matter, however: while 58% of NDEA centers reported waiving course requirements, the prac-
tice was réported by only 29% of four-year colleges. Slightly more than 40% of large and small univer-
sities reported such course waiving. . None of our 11 two-year institutions permits the waiving of course °

-. requirements for study abroad, alghough this may simply be because there are no course requirements.

.\)
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‘7.602 rInstitut;éns and Pfograms in the Far East o .

We asked our survey iespondents.to list the institutions in.the Far East to which they "sent stu-
dents, individually or in groups, between 1976 and 1979. The 10 most frequently mentioned institutions

© 0
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are cited in Table 26; some 26 other. institutions' were mentioned by 1 survey respondent each. The vast

majority of respondents.indicated that studer?ts"went abroad ':Lnd:l.vid\;ally and made their own arrangements, -
rather then 'qo:l.ng’in groyps organized by American institutions. ) . . : T
. . a .. N . . . s . .

.. . . ‘ ; : _ ATBABLE 26 - '. , _’ . . ’ | .

' 2 ' . TEN INSTITUTIONS IN THE FAR msr‘mviﬁc- Rscsiyzn THE MOST = . o S .
.' o Augaxcnn‘ STUDENTS OF CHINESE FROM 1976-1979 .‘ - ~ .
Name. o L ' | o | . ' _ ‘ . " No. 'fime_s Mentioned

' Mandarin _Lan.gua_g‘eIICe;;ter, 'ra:l..pei.' : ' 23 e : -
. Inter-eUniver.:sify ~_Program. for A'cl.iines:e Langxdg_e St':udiés,' Taipei . : :
. (I_\dmini‘ste_re‘d by St;axjiford Upiv'érsity) v . : o ) " C 19
_National Taiwén'Noz;ma.l-Uni;rerstty '_ ¢ ' .‘ :. Lo ‘ - . ‘ ] 16 -
Oberlin. ézogtéam-_ I(Tl_xné_lxa:l.'_t.lpivefsity‘) T | o ,v.' . 10 .
Chinese Univ:ers_ity' of "Hong. kgﬂg - ) o o o | X - v L 7 . ’
'ra:l.p;::l; mnguéf?e nstitute: | - 6
-Yalé-Chira o A i 6 -

- ‘N'ati_o;al Cheng i University - | A : | B K - 6

-Manda;:_;l.__n bé‘ily Ngwé Instéi..tute' . co :_ '- ] . _ ' - < . 4
_________ selsing Language Tnaticess “ ‘ 2

Lo As onu-:nt:l. ned earlier,. the mJb::I_.'ty ‘of our respondents have an overwhelmingly 'pos:l.'tj.ve,:l.mpression of
.. _.-the effect of experience abroad on the Chinese language competence of their students. Only 25% (12 of
~ . 47) of our reppondents comments regarding study- abroad programs "had any negative element in them. .

"+ Institutions feceiving the most positive comments were the Taipei Language .Institute, the Mandarin Daily
.News Institutfe, and the Inte r-University Program in Taipei. Seyeral:critical remarks were madé aBbut
each-of the following institutions: The Mandarin Center in Taipei, Tunghai University in Taipei, °* v
_unnamed ins jtutions.in Hong Kong, Singapore, and Beijing. ~The criticisms reported in our questionnaires o€

. are pot susc ptible to analysis and reporting here, since they are for the. most part quite -general} and ¢

« there are not envugh of them to obtain ‘any sense that they might be representative. -

One study abroad program must be sidgled out for special description here, since in our view .U;

rep¥esents a national res_q_u.;'s_e_f_gt_the_'._dev,e_lopment._oﬁﬁchi‘nese__language..cqnpetence-itha't,—,é:puld—_disappear—oi:',—.

.., seriously degenerate in quality if it does not receive appropriate levels of “supports .Rlmost without -

- exception, in our discussions with various individuals around the country involved in Chinese language . °
teaching, we found that Anglophone Americans who are leaders in Chinese Janguage  teaching and who do not
have -the :advantage of having been brought up “speaking Chinese have spent some time in the :

° IntersUniversity Program for Chinege Language Studies~in Taipei (IUP). In addition, a significant nimber
of native Chinese language .instructors currently teaching in.the U.S. have spent some time teaching at
IUR. Clearly,-thig institution has had a-major impact upon Chinese language teaching in this country and
upon the :level of Chinese competence of several hundred of the most fluent non-native speakers of Chinese

» in the Udited States. - Lo o . T e o
LR IUP, administered by Stanford University, was established in 1963 vith'substantia; funding, -which.
\ lasted over the first 9.years of its existence, from the Ford Foundation. Several other private foun- L
. “l'datiqns have also,contributed.to the sipport of IUP. Since 1970, however, pfincipal support: of IUP has ot

v

come. from various agencies-,of the U.S. government,. chiefly the U:S. Education Department. -
. . For Tearly the ‘past decade;, the program has ,received.support on a year-to-year basis, a situation _

- that has the potential to compromise its guality. Several of the resporndents to our 'survey say that this.
is already happéning. In order for the IUP to continue to ‘be -at the forefront of Chinese language:
teaching, 'several ‘important changes need to. be made . First! quality of teaching needs to be monitored

: - ﬁio:é_ @;;éfully ‘than in’the recent past.. Second, the almost e:_gcvlusively-'ini'lividual tutoring mode that is

'j‘f‘piéséﬂtfy.\utiliz_e’d" at the Center needs to be replaced by small-group (3~5 individuals) instruction, with
a much larger portion of the classes using a fixed cirficulum. . I'tv,:l.‘s anticipated that a considerable”
savings might:be realized by effectim_g‘ this type of change. - Third, the teaching materials utilized by

« the IUP a‘ﬂould be carefully ev‘aln}_:ted a'hdI u;::gri:-;ded.’ Fourth, the language laboratory needs to be updated
and better utilize_d. Fifth, ,{‘ha plagrément apd acl.xievément‘-testing program needs considerable attention
and. improvement. For these changes to take place;: the IUP needs to have firm funding, which can probably

s
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“only come_£rom the federal government. (For nore detailed information regarding the funétioniqg of_fhé: i
MUP, sée the Report on the Joint Evaluation session of Intensive Overseas Language:Programs.) . ?

7.6.3 Numbe; of'Amer%can Students Studying Chinese Language Abroad, 1978-1979. - =,

] . - "y - - K
v Table 27 displays the information we received from our responden{s regarding study abroad during
1978-79. 1It'is interesting to note Ehe_dlfference in study abtpaa.patterns between institutiorn.types.
For NDEA_cehters,'study abroad is clearly a typically gfaduate rather. than an undérgraduate affair: a’
total of 28 graduate students versus ‘12 undergraduates went abroad from NDEA cénters during T978-79.
NDEA center students alsc tend to spend a wpolq»yeargabroad'ragher than a semester or summer:. 30 stu-
dents spent a whole year abroad, versus 10 for a semester or summer during 1978-79. ) ' hd

.

-~

< . TABLE 27 Y . : ’

- N . ” . . . 1 ) N
NUMBER "OF UNDERGRADUATE (UG) AND GRADUATE (G) STUDENTS STUDYING CHINESE ABROAD,

_ .+ BY INSTITUTION TYPE, 1978-7_9 o
$® +'NDEA e Large . : Smail . 4-§ear : 2-yearl. A _ ) S
Center ) Universi&& University College : College : TOTAL 5‘ ) .”
R © ¢ L w s - w & w . o, Cw e TmL T
._Semest.er/s'ummer 6 a- 8 5 ¢ 6 0 ez BERPTEE 1327 9 a1 L. -
‘Whole year - 6 24 37 22 26 6 43 T 121 52 173
Total o 121 28 90 2‘7. 2 6 T8y . T a3 ‘ 253 61 314 -

- . e

. 2
In all other institution types, the pattern for study abroad is different from that just “described: .

‘undergraduate students cutnumbér graduate students in -both large and "small universities, while four-year @

and two-year colleges, of course, send only undergraduates abroad. While NDEA centers have the largest
‘number of students studying abroad per institution (a total of 40 students abroad from 12' NDEA centers),

the majority. of students traveling abroad are from institutions belonging to the other 4 categories ( a
total Of 274+ students abroad from 99 institutions). Thus, while NDEA centers appear to be sending abroad

the largest number of graduate students to do extended language learning and research in Chinese, by far
. ‘the largest number of individuals with some considerable contact with Chinese langiage and culture are

coming from ‘large ahd small universities,. four-year and two-year ~colleges. : S )

7.6:4 .Institutions in U.S. Receiving the Mout Transfer Students in Chinese Languagei
- -2 - In order to gain an impression of the extent of inter-institptiaonal referral for Chinese. language
study within the United States, we asked our responients to which institutions they sent their Chinese
-——~—w~~1anguage-sthdents.w—8y~far-the~mos:~frequent1y mentibned*was*Middlebury”doltege7"which—was—ctted”byfz5““?“——“—"
.. -diffetgnt institutions. Next in order of frerpiency were University of California at Berk:ley (mentioned "
.. . 4 timesj, Princeton and the University of Washington-Seattle (each mentioned 3 times), Columbia - °

: University, -Georgetown University, Seton Hall, and the University of Michigan (each mentioned twice).
Each of the-following institutions was mentioned once: San Francisco State University, Tufts University,

University of British Columbia, University of Pennsylvania, University of Soutnern California, Wellesley -
Co;leg&,'wiﬁtenberg University. =~ . ~ : :

-
° - - -

. .

b 7.7 Self-Instructional Chinese (Seif-Study Programs) ) .

’

. - . = C :
- In an qttempt,to provide low-cc ** instruction for languages with low enrollments (of' which Chinese
A is ‘one), some institutions have-implermen:ed prégrams in a self-instructional mode. These programs’. do not
'\'<,involve the use of full~ or part~tine salaried instructors. Rather, they are guided by faculty (who may
\ or may not know.sqmé’Chinese} who organize the' self-instructional process. These programs, almost all of
them influencéd by the model:promulgated by the National Association for Self-Instructional ‘Language
"\ Programs (NASILP), usually involve wotivatcd, talented students working with materials that lend them-~
" selves to self-instruction, drill sessions with native~speaking tutors, and a final examindtion given by .
".an outside examiner. : : L A ¢ ) c Y
Fourteen institutions returned a special questionnaire that we developed to discover the extenF and
-nature of self-instructional Chinese "language programs. Five oui of .14 programs we identified are
located in 'New York State; the other 9 are fairly widely distributed throughout the eastern and central
Uﬂited States: 1 program each in Kansas, Massachusetts, North Carolina, Ohio, Pennsylvania, Tennessee,
Texas, Virginia, and Wisconsin. The programs are usualiy located in institutions :that can tap the . '
Chinese languﬁge-teéching and testing expertise of a nearby university, although this is not always the )

case.. ' -
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Self-instructional programe ir Chinese do not’ attrace large numbers of students (maximum number

" recorded in a year at 1 institution in our survey was 13), and a program that enrclls a half-dozen stu-

dents one year may have none enrolled the next. In fall 1974, totadl enrollment in all 14 self-
instructional programs.was 38; in fall 1977, 573 in ‘fall 1978, .39« .

N Despite the ephemeral nature’ ‘of. Chinese' instruction on many of these campuses (VASILD programs are
designed to accomodate sugh fluctuations), "the programs themselves ‘appear generally quite hardy. Six
have been in existence since before 1970 4 were established between 197 and 1974,.and the rest between
1975 and 1978; . < - -

Typically, the only self-inetructional course offered in Chinesé fs first year, though 5 schools :
held an intermediate class in fall 1978, and 3 institutions also!offered an advanced-level course (though ~
the enrollment . uas in each case only 1 student). The most common' first-year. texts are DeFrancis'

* Beginning Chinesde and Character Text for Beginning Chinese. For . second—level Chinese, DeFrancis'

Intetmediate Chinese is cited most often.

Instructional time (hdurs per week) varies from school to school. Six bf the 14 schools indicated
that the students spend time with a responsible faculty member; this time does not usually exceed 1 hour

.‘per week. In most institutions; students spend from 1 to 5 hours & week: with a native-Speaking tutor.

The amount of time spent in , the language lab ranges from none to 10 hours a week. Time needed for self>
study in the form of reading and writing homework or taped ex&rcfseé ranges from 2 to. 12 hours per week,

.the total amount of . course work varying from 6 to 12 hours per week. with an average "instriictional year

lasting 28 weeks, self-study students are receiving gomewhere betweer 168 and 336 -hours of "contact time"
with Chinese over an academic year. .

All the Chinese self-instructional programs’ have a faculty member in charge: however, he or she . may
not have -a. background in chinen One institution has a native Mandarin-speaking teacher and a graduate
student tutor who assist the .anjsu~qe department chairman in the management of " the program. In 2 . -
other’ schools, the'.respohsibl . facrity member has some background in Chinese. Faculty with background in
linguistips or some lanquage osn¢' than\chinese head the self-study programs in more than half the insti-

. tutions.

Formative evaluation of student progress varies* sbme institutions administer: periodic quizzes,
while others base ongoing evaluation on tutor reports. Several programs give a midterm ‘examination. At
the end of the course, a ‘final examination determines the student 8 grade.» Nine' institutions indicated

. that an. outside examiner, usually from'a nearby ihstitution with an established Chinese language program,
. administers this test. The examiner is usuakly not only an experienced Chinese ingtrictor but accustomed-

to .oral testing as well.. Frequently, this person is familiar with the Chinese oral: proficiency interwiew

- . developed by the' Foreign Service Institute of the U.S. Department of State.

~.According to our reapondents, students enroll in a self=-study course in chinese for a- variety of
reasons, most of them the same ‘ag those exhibited by:students in courses offdred through regular faculty.

‘(See Part 8 of this report).» Many are pursuing majors in Chinesexarea studies and want to gain some

familiarity ‘with the language. Others are language or linguiftics majors who neea knowledge of a
non-Indo=European language. ..Still others are ethnic Chinese, some of whom are . "looking for an, easy 'A.'"
Some are merely "intellectually curious:" Most students who enroll in self=-study (:hinese do not' continue
with ‘more advanced 1anguage study at other institutions offering that instruction. -
In response to our question .about what lay ahead, most of our self-instructional respondents indi-
cated that they saw no change ih program structure. Several explained that they were hopeful for expan-
sion (principally because normalization of U.S. relations with the PRC had kindled interest in Chinese
language study) but that budget restrictions at their institutions would probably preclude the hiring of
an instructor. It seems that our respondents view_self-instructional Chinese as a cogt-effective way to

._ offer a colirse to students with a passing interest in a 1anguage that otherwise would not be available.

»
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- o © - ' . 8,0 STUDENT CHARACTERISTICS

8.1 Language Competence of Arrivi.g Students o . y : A ’

H
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As mdy be seen from Table 28, a substantial proportion of entering students of Chinese in 3 out of -5

‘institutional categories know’enough of the language to skip the first-year courde.  Four-year colleges

and two-year colleges have only 10% and 18%, respectively, who are placed in classes beyond the first
year. The question in our survey form read as follows: "Of the students registering for Chinese :
language instructlion at your institution for the first time in fall 1978, how many arrived with enough .
competence-in Chinese to place into second-year and above Chinese language courses?" This question war
designed to explore.the kinds of Chinese competence demonstrated by incoming students; the statistics
discussed in this section cannot be compared meaningfully with those discussed in section 4, Enrollments,
of this report.

We ware surprised by the large proportion of new students of Chinese in our reporting ingtitutions

.who entered second-} third—, and- fourth-year 1anguage classes. For example, in NDEA- centers: large uni-
.versities, and small universities, the proportion of new students entering second-year Chinese wasg in the

| . “ o X -~



K ‘\ X .
S R RPN TN R . oy

neighborhood‘ of 20%. Pnrthermore, in NDEA centers, 22% of incoming undergreduatee went directly into
third- or fourth-year classes. %he percentage of third- and fourth-year placements for large and small -
universities was somewhat less: 12% for the former, 18% for the latter: Across all institution typee,
27% of new undergraduate students of Chinese placed beyond the .first year of inetruction.

TABLE 28

UNDERGRADUATE STUDENTS ENTERING AT LEVELS BE_YONﬁ FIRST -YEAR IN FALL 1978, i-BY INSTITUTION 'I'!PE

NDEA . . = lLarge = Small _ 4-';yeer 2-year- ..
Center iJnivereity . University . College College ) TOTAL
"Ne: % No. ¥  -Ne: & Ne. 37 Ne. s < me. %
;o‘tel' e studente ' 184 100 - &5 100 | 451. 100 577 _1‘06' 240 100 . 1977 100,
| Entering at 2nd-yr. level .32 17. 105 zt; ERT R N 0 5 a2t 18 . a0 16
R 3rd;yr. level . 28 13 | 43: 8 55 12 G 5 3. 1 - . RFY: 7
¢ . atheyr, level 17° 9 2 4 @ 27 6 12 2 - - 78 _44I
'i'otal;entering beyond - : _ N . . ) |
ist-yr. level .- . .73 40, 170 © 32 183 41 57 10 42 ‘18 - s25 27 -

" A8 one might expect, a -larger overall ptoportion of” arriving greduete studente enter” coureee beyond
the first year of Chinese: 56% over all institution types (see Table 29). One might expect the percen- .
tages of ‘placement into-#d%anced, Chineee language instruction to be even higher than they are in NDEA
centers, for instance, unless" one takes into account ‘the fact that many of’ the individuale being counted
here are-in reelity rarsuing greduate work in one of the sociel sciencee rether than in chineee language

:_ -per- se.

I .
-0 -* TABLE 29

GRADUATE STUDENTS ENTERING AT. LEVELS BEYOND FIRST YEAR IN FALL 1978, BY INSTITUTION TYPE '

Iy

. NDER . . ) . Large ‘ ) s;nel'l.' . : :
3 » Center’ ., " University .University + TOTAL
‘ . Ne. 8 % Ne. %, -No. % No. %
Total new students L C 26 100 20 . 100. 44 1oo>4 90 100
Entering at 2nd-yr. level 5 19 6 30 57 0N e 1B
| 3rd-yr. level - 8 31 - 5 25 6 14 T 2
. , % _ A
.4th-yr. level = - 6 23 v g 40 1 2 _' 15 17
Total entering~ beyond’- _ . - ’ ' : - . . ) o :
1steyr. level .19 73 19 ‘95 . 12 27 . .50 - 56

-

Where' &) Chineee .language studente ecquire the competence that plecee them in -advanced language

‘courses? For. undergreduates, the largeet proportion has learned .Chinese at home (36%), and the next~-. "

. largest .group are immigrants, who have learned Chinese in the Far East (see Table 30). Only 18% of those’

- students placing beyond. tiret-yeer Chinese have  acquired their competence in high echool or a two-yeer or

four~year college. .-

' For' graduate students, the etory is quite different- 52% of graduate students entering at levels:
beyond first-year Chinese have acquired their ¥nowledge at another institution. While not nearly as
great a proportion of gredueteu students has ecquired their knowledge of Chinese in a netive-epeeking

. environment, the percentage is still enbetentie,l- 30% (17 out of 56 students) have either learncd
Chineee at home in the U.S. or before coming to the U.S.

ERIC
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) For ‘a language that ie asg difficult for speekere of English ae Chinese is, it i§ :lmportent that stu-
dents be“able to. study it over an ‘extended. period of time. . With' this in mind, we asked our respondents -
to list institutions, both in secondary ‘and higher education, from which they regularly received students
who had some competence in Chineee., Table 31 lists this infomution.

i
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TABLE 30

SOURCES G’ coupn'rzncz IN CHINESE * 3 STUDENTS PLACING BEYOND FIRST YEAR IN FALL 1978

Ei; SOurce ot Competence . L Underggaduate G_raduate.
Learned at home ‘ _' . _ o [ - _ ©.190 - 36 . 9 . 16
-Native speeker immigrant T N ' -159 . 30.' : -8 e 1d
Learned Chinese in high school . o o _. 42‘- . .8 - v _ "’ .' 2. : 4
o Learned Chinese at a community college ' T 22 .4 . 5 9
';;?., Learned Chinese at another college _' S B .-__ - 32 . 6 ’ . 29 52
» ' Hiscellaneous prior exposure : : L ‘57 12 _ o .
R _Unaccounted‘.for (no response) ’ . - . ‘23 '_ "4— i o3 -,‘5 .
cmoman : R P 525" 100 ’::" s6 100:' ‘
- .  oasLe 31 ’

.

. i RESPONDENTS' LISTINGS OF SECONDARY SCHOOLS AND INSTITUTIONS OF HIGHER EDUCATION
R : REGULARLY PROVIDING STUDENTS WHO KNOW SOME CHINESE*

Reporting Institution e

School Providing Chinese Speakers

University of Illinois at Chicago Circle ! (unreported)

Noi per:Year - -

[mc"'

University of Pittsburgh

It

Mt. Lebanon High School

Senn Hig_h School
Arizona State Univers}.ty ooe West High School- o ' - o 3
American-Gr'aduste School of International Management, " Arizona State University ) . 2=3
' o : * University of Arizona ‘ 2.
Brigham Young University 2.
Western Washington Univeraity Unknown high school in.. e .

Co : TaFana,' Washington - I 1
University 'of Minnesota o - : Mj\.[nneapolis Central High School fr2
University of Hawaii Roosevelt. High School 2

' McKinley High School - 1

¢ Sun Yat-sen®School L

] Mun Lun School, -3

| ‘ C o -Iolani School - 1-2
L : . S Dunahov School 1-2.
Rutgers University . by Hnnterden High School ~ ' 12
Baruch College, CUNY. - . .. Seward Park High School . . T 20 -
. ) k Washington Irving High School : 20 :

. Monterey Institute of International Studies - Defense Language Institute T 1=2
Washington University (Missouri) wittenberg University 1
Bostbn University _ Harvar'd Extension 2
Ohi}: State University ! Wittenberg University 1=-2
' o o Divillbis High School occasional

11'

* Few r'espondents answered this question.

"
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We would like to think that there are many more colleges and -
universities thet receive beginning or transfer sthdents vho have some prior knowledge of Chinese. .

as .



0 o In order to° ascertain what sort of Chinese’ was spoken by incoming students, we asked the following
question: “"What sort of Chinese was spoken by those students (both undergraduate and graduate) taking a
course. in Chinese for the first time &t your ingtitution in fall 1978, who had acquired their Chinese in

" ethnic communities in the U.S. or who were immigrants?" Of the 501 students’ listed by our respondents,
65% spoke Cantonese, 10% Mandarin, 5% Taiwanese, ‘and 19% other dialects. Specifically mentioned among
L these dialects were Hokkien, 'Hakka, and Shanghai. One respondent’ mentioned that in the past, Cantonese

 had been virtually the only dialect of incoming students of Chinese, whereas recently there had been as
many Mandarin speakers as Cantonese.

TBe2" Language Competence of Graduating Students

o
..

In an attempt to estimate the number of Americans per year who. might be attaining useful ccmpetence
in Chinese, we asked our respondents the following question: "In 'your institution, about how many stu-
" dents per :year, both undergraduate and graduate, achieve speaking and reading proficiency which might be
described.as follows (include in your totals those students ‘who achieve higher proficiency than
. described)?" The  definitions, for  reading and speaking/)listening were adapted from'those used by the’
_-E‘oreign Service Institute for’ its "limited working proficiency" (s-2 and R-2), as described in Jones and

. Spolsky (1975). 'I‘he definitions we used in our questionnaire made no reference to the FSI rating num-
'bers and read as follows- ) . . .

'Readinga‘ can read simple prose, in a form equivalent to typescript or printing on subjects within a
‘familiar context. .

' Speaking/Listening: . able to handle with confidence but.not with facility most social situations
including casual conversatiors about currant events. Can also 'handle limited w_ork requirements.

Table 32 displays the responses to' the question Just cited. It is our impression that the data
appearing in Table 32 do not'reflect accurately the number of American students of Chinese reaching the
§~2/R-2 performance level every year. In fact, we suspect that the. actual number of students achieving,
such performance levels is only a fraction of the number listed in this table.

.

TABLE 32

NUMBERS OF STUDENTS PER YEAR ACHIEVING "LIMITED WORKING 'COMPETENCE"
(FOREIGN SERVICE INSTITUTE S-2/R-2) AS REPORTED BY RESPONDENTS

©

, NDEA Lazrge: Small 4-year 2-year SR
' K Center University University . College ' College TOTAL

S=2, undergrads 153 22t 239 74 . 13 800

© 8=~2, grads . . - 44 29 17 - T 90

' §=2, total S o197 - 250 . 256 74 113 890

§ " R=2, undergrads’‘ . _ © o172 1349 .164 - 79 112 876
‘R=2, grads . a5 .. .. s6 12 - - 13 .

. R-2, total P 217~ 405 176 ... . - 719 112 989

+

o

One reason for our lack of’ confidence in these totals is that they represent the responses of only a .
'seg'ment of our responding group. A substantial proportion of our respondents--in some cases- S0% or more
of an institutional category--did not choose to answer this question. .
Several factors may have contributed to this low rate of response. First, respondents were asked in
this. question to think about  student performance in an unaccustomed way. Also, in attempting to make the
question as.concise as possible, we may not have included enough information about the proficiency level
we were attempting to define,: thereby confusing respondents. Or it may simply have been that the .
) question was located near the end of an extremely time-~consuming questionnaire form, and busy respopdents
) ‘were tempted to skip it. ' .
- - . Another reason for our Jack of confidence in these data is that by the end of 4 years ‘of Chinese o
' language study in a classroom setting, students w~uld not have had enough hours of language training in
Chinese to attain S-2 and R-2 levels. . According to data gathered by the Foreign Service Institute, a
‘student. of average language-learning abilitv takes approximately 1,320 hours of training to attain the '
S~2/R-2 level in Chinese. 'A student studying Chinese in an academic setting would probably not spend as
much as 600 hours in Chinese language training in four years. This figure is arrived’ at by using average
number of contact hours per week for the various Chinese language courses. as reported in Table 25 and by
.assuming-an academic year of 28 weeks' duration. We feel that it is extremely unlikely that courses
taken ‘in additipn to those specifically directed toward language learning would contribute significantly
to filling the 700~hour Pp between FSI requirements and acade!nic language-training time.
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It is widely believed that in order to achieve meaningful canpetence in the Chinese language, some
residence in-a chinese-speaking environment is absoultely mardatory. If one. agsumes that all those stu~
dents ‘who spent at least 1 semester abroad attained an S-2/R-2 proficiency level (an optimistic

‘assumption), the total number of students per year achieving this competence (if 1978-79 is a typical

year) would be 314 (se€e Table 27).

In sum, we believe that there are enough data from other portions of our questionnaire to enable us
to. question -the accuracy of the totals in Table 32. This impression is supported by some of the comments
of our respondents. For example, several stated that they were not clear as to the’ proficiency level
intended. . Several others commented that' it .was their impression that a stugent achieved this proficiency
level after having completed 2 years of Chinese study, while others said that the level descrihed was )
attained, by their students- after 3 years of Chinese study. ' We conclude that the confusion generated by
this.question .is ample testimony %o the need for carefully defined levels of competence for Chinese i

‘lanquage and tests to measure them. ] <

Richard D. Lambert gathered self-reported assessments of language and area specialists’ competence
in speaking, reading, and writing (Lambert, 1973). The data on China specialists were then analyzed in

" detail by Elizabeth T. and Joseph A. Massey (Massey and Massey, 1974). This discussion is the only -

.. determine their reasons for studying Chinese. 1In tallying the vdrious motivations mentioned by the 38
' respondents who chose to comment on this portion of the questionnaire, we made a distinction between

national study of Chinese language competence that we have been able to find. The data used in .this anal-
ysis were obtained from questionnaire forms returned by apprOwimately 50% of the area specialists and
graduate students in area studies. The Masseys determined that”approximately one~third of the pro-

.fessional specialists who had not learned Chinese ‘as children had either no competence at all or very

little competence in Chinese; only.25% of the specialists vwho were learning Chinese "from the beginning"
hads"full competence”™ in Chinese. Both Lambert and the Masseys. used a scale whereby the self-reported
abilities for .speaking, reading, and writing were totaled to obtain a composite score. For instance, an -

“individual - reporting that he speaks, reads, and writes CHinese "easily” would be said to have full com-

petence in Chinese.. The Masseys' analysis conc1uded that reading was the most widely developed skill
(40% of the respondents reported being able to read easily), while 34% said .they were able to speak oo
easily, and only 9% were able to write Chinese characters easily. Interestingly, graduate students
reported higher competence in Chinese than did practicing professionals, which gives cause for some opti-
mism about the trend in the quality of Chinese ‘language instruction.

. The Masseys concluded that those specialists, both practitioners:and graduate students, who had
studied Chinese .both in the U.S. and in China claimed a larger proportion of "full competence” in
Chinege. - This is at least partly because those who have studied in both countries also ‘tend to be those
who have spent the longest time overall studyihg the language: 5 years or more. According to the
Masseys’®, analysis, 2 years' study is needed to progress from no competence or low competence to inter-
mediate bompetence, S years.to obtain .the "advanced intermediate" stage. and 7 years to obtain full com-
petence in reading; writing,-and speaking the language.

The Masseys also.concluded that a "threshold" appears to exist beyond which extended residence in a
Chinese-speaking environment does not significantly influence one's ~ability to use the Chinese language:
at least 1 visit and 2 years' total residence.. The Masseys point out, however; that.travel. to a Chinese~

speaking environment is no doubt’ very valuable in preventing language skills from atrophying. (The above

discussion is paraphrased from pages 78-84 of the Masseys' report ) ¢

.
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8.3 ° Student Motivation_for Studying'Chinese

.r
- . . . . [

Thirty-six percent of our respondents.indicated that'they had recently polled their students to

-

integrative (a motivation characterized by a genuine interest in the Chinese’ culture and civilization)
and instrumental ( a motivation characterized by the desire to use. knowledge of: Chinese for some economic
or social gain). Interestingly, instrumental and integrative totals were almost ‘equal: 37 for the
former and 36 for the latter (most respondents listed more than one reason). Under instrumental motiva-~
tion, the most frequently mentioned reason was the potential usefulness in a career (20 respondents).

- Eight respondents mentioned tourism or” study abroad; 7 ‘made reference ko a knowledge of Chinese as a -

research tool. Most frequently mentioned integrative motivations were a .general interest in the language
and culture of the Chinese people (22 respondents) and an interest in Chinese culture by those with a
Chinese ethnic heritage (7 respondents).

In addition, unrelated to the integrative/instrumental opposition we have just discussed, 7 respon-

“dents mentioned that students found their way into Chinese classes because they were .fulfilling the

foreign language requirement at their institution.*
Certainly the motivations of undergraduate and graduate students differ to a considerable degree.
Although our data analysis di8 oot make this distinction, we surmise- that graduates tend to have-a more

-

*A particularly interesting and thorough exploratlon of student motivation in studying Chinese is

‘Richard Thompson's Survey of Students Taking Chinese Lanquage Courses, 1976-77, done at the University‘of

Hawaii at Manoa, Department 't of East Asian Languages. It must be noted, however, that Thompson 8 student

“population is an. atypical one: over 80% of the students are chinese or'parthhinese.

Q
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pragmatic, instrumental outlook toward the study of Chinese, since they are likely to be pursuing ~
advanced degrees in subject areas other than Chinése language and literature for the most part, while
motivations of undergraduates are more likely to be of the integrative type. P

.
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8.4 Students' Present and Future Career Plans : ’ o e

- B co .

_ In order to discover whether the potential openings for Chinese language instructors in the near °
future might be filled by the students graduating from institutions currently teaching Chinese, we asked
our respondents how many of their stulents who received their degrees in 1978 were planning to teach
Chinese language (not literature or area studies).. According to the responses we received, a total of 16

~undergraduate-students at 9-institutions (6 NDEA centers; 1 large wniversity, 1 small university, and 1 = 777

four-year college) were planning to become: teachers of Chinese. Fourteen graduate students at 9 institu- !
tions (4 NDEA centers, 4 large universities, and 1. small university) gradlating in 1978 were also . '
planning to teach the language.  If in fact ‘all 30 of these individuals set out to find jobs at that

time,” it is likely- that a substantial. proportion of them was.not successful, since, as was mentiored in

‘Section 5.3, qrily- 38 openings for Chinese language instructors are foreseen over the next 5 years. Thus,
At appears that Clinese.language instruction is suffering from the same syndrome afflicting the more com-

monly taught languages: an oversupply of .instructors being graduated by institutions of higher educa~ -
tion. It will be interesting to assess. the status o_f‘thia situation once again after a period of several
years, since it appears from evidence gathered since our survey was conducted that a number of institu~
tions are either r_:_eest:a*.lishing\.or establishing for the first time Chinese lanquage instg\;ctj.on programs
due to the heightened interest in China in the U.S.. today. Another conclusion one must reach upon -

locking at the potential teachers of Chifese indicated by our respondent population is that Chinese

language teachers in ‘the U.S. are coming from .an extremely small group of institutions. ' 7. ) e
-~ The individual .intending to teach.Chinese must receive adequate pedagogical preparation-as well as o
be fully qualified to 'speak, .read, and write the language; he or she must also_have sufficient gram=-' *

matical knowledge of Chinese and of English to explain the great differences'.between their structures.

In response to our .request for a listing of, the pedagogical courses available to students. who want to
prepare themselves to teach Chinese, respondents. from 13 different institutior; (3 NDEA centers, 8 large:
universities, 1 small university, and 1 two-year college) indicated that at leart 1 course relating to °
the. téaching of Chinese was offered on their Campus. When 1 pedagogical course  available, it is typi-
cally offered by the same academic wnit that teaches Chinese hnéuage--l:ast, Asiarn Studies, Chinese :
language, lingu}s_tics_.' etc.~=-and is entitled "Methods of Teaching Chinese" or something similar. 's\One_
institution offers ‘a course entitled "Methods of Teaching Critical;Langquages”; anether offers a combined

" Chinese/Japanese methods course.- When a second course is available to prospective Chinese .language

Chinese or continued seminar work in methodology. . : _ ) ) ey
At the outset of fhis study it was our impression from ;:onversa\tions with numerous individuals

N

teachers (the' case at 6 institutions), its focus is either contrastive linguistic analysis of Engli‘gh and / ;

‘ within. the field of Chinese language teaching that .most of the students who took long. sequences of R f'

Chinese’ lanquage ins_tructidn were not majors in' the language but were seriously interested in agquiring

. _enough Chinese to use it as.a tool. In order, to test this assumption,:we asked our respondents to indi-

14
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cate how many undergraduate and graduate students taking third- and fourth-year Chinese language courses
at their ihstitutions during academic year 1978-79 were majoring in a:disciplinary area other than
Chinese language. ' Table 33 displays results of this inquiry 'and substantiates “our preliminary
impresgion. For both 'gradmﬂ:es and undexgraduates across virtually all institutional categories the per-
centige of non-majors in upper ‘division courses in Chinese lies between 70%.and 87%. The only two per=
centages f.hat. fall outside this range are most likely to be -subject to error, since the group§ they
represent are so small. NDEA centers have a larger proportion of non-ma'jora. in upper divilion ghinese
courses than other institutional categories. One reason.that larger numbers of students may not be
Chinese language majors is that many institutions that teach Chinese .do not offer a major in that
language (see' discussion .of degrees offered by re'spondepts' institutions in Section 7, "Program
Characteristics). .. . ’ - ) : . L )

We were interested to discover whether or not any common patterns exist for employment and. education -
among students of Chinese language. To do this, we asked our. respondents to provide brief information T

"for those individuals who graduated. from their institutions during talendar year 1978 with some con-

siderable competence in.Chinese language. Our previous contacts with college and university ‘departments *
teaching the more commonly taught languages had led us to believe that very little follow-up was done of
students who had graduated.. Since wé were prepared to see the same~situation for Chinese, we were
impressed when respondents from 43 institutions were able to provide information on 135 students who hid
graduated during calendar year 1978. Of this total, 108 had received a bachelor's degree, 9 had 'received
an M.A., and 8 had received a Ph.D. Ten .students' degrees were not specified. ) - .
" -Of B.A. recipients, by far :the largest proportion was continuing academic work: 64 students out of
the total:108. Of these, 29 wére studying some specific discipline other than Chinese language, 20 were
pufsuing graduate work of an unidentified nature, and 15 were engaging in further study of Chinese. A

‘total-of 9 individuals were reported to.be teaching: 6 were teaching Chinese, 1 was teaching English,
" and 2 were teachlng unspecified subjects (which could have included Chinese). Our respondents reporte
"that 15-0of the 108 B.A. recipients were employed i.n_'non-académic jobs, of which 11 were in business and

.
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TABLE 33
. . . L S
. . PROPORTION OF THIRD~ AND 'FOURTH-YEAR CHINESE STUDENTS NOT M_AJORING IN CHINESE
e "NDEA ' Large “mall " 4-year E
Underggaduate Center University University © College . TOTAL
Total 3rd- & 4th-yr. Chinese lang. enroll._ 275, 389 104 67 835 .
Number NOT Chinese majors ) 238 308 -, 86 " 56 .688
Perdent NOT Chinese majors -t 87 - 79 83 : 84 82
Graduate ] )

"Total 3rd- & 4th-yr. Chinese lang. enroll. 123 © 46 ) 13 S 184.
,Number NOT Chinese majors 103 32 6 : .2 143
Percent Not Chinese majors 84 - 70 R 46 100 . .78

B Totals
Total 3rd- & 4th-yr. Chinese lang. enroll. 348 ’ 435 . | LI 69 “1019
Number’ NOT Chinese majors 341 340, 92 58 " 831
_°Percent NOT Chinese majors 86 .78 ° 79 84 82
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commerce. Seven were in the. armed services, and 6 were in other governmental agencies.

Of the M.A. . .

recipients, all but 2 were continuing work toward a doctoral degreer these 2 were employed by the U.S.
government. All Ph.D.'s were teaching or- engaging in other scholarly. activities such as writing books,
with the exception of 1 individual who had gone into international banking.

I
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9.1 Institutional Support'during Academic.Year 1978-1979 .

-

9.0 FUNDING CHINESE LANGUAGE INSTRUCTION

Our - survey form included several questions concerning the funding of Chinese language instruction
sthat were intended to enable us to estimate the total amounts spent, ' the amounts spent by individual
colleges and universities, and thetamount of "outside funding” (grant or contract money from either
federal government or private foundation sources).
rates of response to most of our questions concerning funding.

-out our questionnaire form may not have had _easy access to finanical information.-"
. such information, it is frequently difficult to separate salary spent for language instruction from that
spent on, for’ instance, instruction in Chinese history. when an individual faculty member teaches in more

Unfortunately,. we received mediocre to very poor
In manyicases, the individuals filling

Even with ‘access to

‘than one area. Furthermore, our questions concerning financial matters came at.the end of an extremely
time-consuming questionnaire form.  We bélieve, however, that some interesting and useful data were

obtained; they are reported below.

-]

EY

‘Table 34 graphically demonstrates the wide diversity in funding for salaries for Chinese language

dnstruction on U.S. ‘campuses. Notice that a total of 5 institutiong~~2 large universities, 2 small uni-

versities, and 1 four-year college--indicated

and 3 large,universities réport expenditures of more than $100 000 during academic year 1978-

Chinese language instruction. .

at no money at. all was spent for Chinese ‘language
instruction. .This means either that such instruction on these" campuses was provided as an overload or
that the respondents didn't understand the question.

At the- other end of the spectrum, 3 NDEA centers

79 for |

In an attempt to estimate the total’ expenditures for Chinese language instruction by all.colleges
and universities in the .country, we extrapolated by institution type, using the total-dollar amounts
indicated in Table 34:.. For ingtance, looking at the third column in Table 34, we discover that a total
of 32 large universities~spent $l 238,700 on Chinese language instruction during academic year 1978-79.
Our investigations lead us to believe that there are a total of 72 institutions. in this category (see
.Table 2 in Section 3.3). Assuming that the amount spent for- the 32 institutions .that regsponded to our

questionnaire is representative of the total population of 72 institutions in this category, we concluded
. by extrapolation that all 72 institutions would spend $2,548, 000 during academic year 1978-=79 on Chinese
. language instruction. While this is a risky assumption-to ‘make, particularly for those institutional
.. Categories where the .percentage returns are small .in comparison to the total (especially two-year colle~

ges, butialso small universities), we have done so in order to obtain an order of magnitude estimate.
kdding the’sum of our: extrapolations for personnel .costs to those of extrapolations fori non-persorinel
costs (see Table 35 for our point of departure for these costs), the grand total for direct costs is

$5 614, 000, of which $5,437,000 is personnel costs. R :
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=’ LOCAL FUNDING OF CHINESE LANGUAGE ms'muc'rzon (PERSONNEL COSTS)
'DURING ACADEMIC YEAR 1978-79, BY INSTITUTION TYPE
: : . ~ WDEA "~ » ‘Large . small “.;4year Ziﬁear ‘

._Leyel of Funding . Center ‘ University . University - .College College ‘ TOTAL
so_-'c o . 0 P o2 1 o 5
$700 - 39‘.999 ' o . S s S 2 o 20
.310 000 - $19, 999 S 8:_ Y . 1 1 14.

' 320;000\- 529,999 | S R 4 Ss CR o .12 l
$30,000 - $99, 999‘ e s o . 2 : R 0 16
.s1ooooo+ e 3 S SRR - o 0 s
No response . ) 5 o - 2 - . 5 ’ 8 . 38
Total dollar amoént $641,200 $1,238,700 $338,200 $155,200 $20,000 $2,393,300
AQetaQe expenditure" T o . ) . ) o .. o :

per institution $ 91,600 $° 35,391 - § 17,800 $17,244 “s 6,667 8 3,78
‘TABLE 35

LOCAL FUNDING OF CHINESE LANGUAGE INSTRUCTT & {NON=-PERSONNEL COSTS) BY INSTITUTIONS .
+ -OF -HIGHER EDUCATION DURING ACADEMIC YEAR 1978-79,‘BY INSTITUTION TYPE -

f

3 NDEA. . large _Small 4-year Zryear

. Center ‘Laiiversity University College College TOTAL
No. institutions reporting ST f 6 '_'_ 28 12‘ : 6 . - 2 v . 51
No. institutions reporting 0 expenditures ' 3 ' 5 " 3 : . 2 . 1 ' .‘{2:
No. -N/A‘o: missing . : - ‘ 16 T 13 Y S 8 ‘48
Total dollar_auount T : . . 515,500 . €7 1,400 $4,900 35,300 $600 $57,700.

. -
o

9.2 Outside Support (Governmental and Foundatizn) for Institutional Programs

.As. mentioned above, the low rate of response to our questions concerning financial matters leads us
to interpret our data with a great deal of caution.. It seems safe to say, however, that expenditures by

the federal government, and particularly by private foundations, are extremely small when. compared‘to the"

institutional totals discussed:iin the previous sectinn.

From our total of 111 .respondents to the questionnaire, 11 non-military respondents (we received
questionnaires from 3 of the. federal military academies) indicated that they: had received- during academic
year 1978-79 some amount ‘of federal support. Of these 11 responses, 7 were from NDEA centers, and 4 from

" other sources. One of these 4, a two-yetr college in. California, was using ESEA Title VII. (bilingual
'education) funds for Chinese 1anquage instruction. The other 3 respondents did not describe ‘the federal

source. . 47

Unfortunately, the numher of our NDEA respondents providing a dollar figure for federal support for
Chinese instruction vas inSufficient to enable us to arrive at an average figure. here, thus making. a
dollar comparison between the information in Table 34 and the federal-contribution impossible. For the
single institution that did provide this data, federal support of Chinese lengusge instruction wns about’
13% .of that provided. by the institution itself. .
: Some light is shed on this subject by the report of.N.I. Schneider, "NDEA Centers: How They. Use

"Their Federal Money." Schneider, Senior Program Specialist in the Division of International Education’

UsSe Educati&n Department, ‘notes. that: expenditures in NUEA centers have increased 'in recent years for lan-

'guage instruction across all world areas. Her detailed breakdown shows that in East Asia NDEA centers,

1
i
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l -
‘slightly more than 19% of federal money allocated to salary is spent for .language ipstruction. -
Schneider stresses that most of these funds are used for teaching assistants and native informants, and

' .that these funds have the principal effect of maintaining at the advanced levels lqnguage course

offerings that otherwise would-be unavailable because they consistently fall below/university cut-off
points for self~-supporting instruction. She further /asserts that "the NDEA funds for language

instruction...therefore play a very important role in pursuading university administrations to maintain
this relatively expensive training source"” (p. 170). - - a

Only 4 instituytions reported’that they had received funding from*private sources during academic

year 1978-79.: Three of. these grarits were Véry small; the largest by far was the $30,000- received by a
‘four-year undergraduate institution to help launch a Chinese’ language instruction program. Only 1 insti-

tution. reported receiving money for Chinese language instruction from a source outside the U.S. This
grant of $5,000 from a private donor was used in 1978-79 to help support a study abroad program in
.Taiwan. ’

We..were puzzled by the fact that 5 of the 12 institutions in our 'NDEA center group did not indicate.
that. federal dollars are being,spent for Chinese language instruction. These non-responses may be due to

the fact that these particular centers are spending their federal money for components of their programs
other than language study. ' - . .

t . ._'“ C o L ol

9.3 U.S. Government and-Foundation Support-for Chinese Instruction Not Directly Related to Programs

7

In addition’ to requesting information from our survey respondents concerning program support from -
governmental and foundation sources, we undertook a small survey of U.S. government agencies and selected
foundations to ascertain what projects may have been funded over the past few "years that relate to

“Chinese" language instruction. We will describe briefly below 6 projects funded’ by the federal government

(5 through the Education Department, 1 by the National ‘Endowment for the Humanities) and .6 projects .
funded by 2 private foundations.'’ o
Professor ¥.C. Li, University of Hawaii at Manoa, received a 1-year gra t beginning 1. June 1978 to
produce’ A Reference Dictionary of Mandarin Grammar and Usage for Students - Teachers. This work is
."specifically tailored to meet the problem-solving needs of the teacher and student in a classroom
situation through its extensive arrangement of topics and patterns}in the table of contents .and indexes."

" The following syntactic elements are treated. types of sentences, order ,of elements, function words,

verb phrases, and noun- phrases.

Professor Charles N. Li, University of California, Santa Barbara, and Professor Sandra A. Thompson,

U.C.LsA., received a 2~-year grant.beginning11 July 1977 ‘from the u. S. Education’ Department to produce A
Reference Grammar of Mandarir Chinese. "The grammar ig focused on the semantic -and syntactic patterns Tof
Mandarin Chinese:and e explanations for these syntactic-semantic patterns. It is being written with a
minimal use of linguistic jargon since -our. goal is that the grammar should be used by the teachers and
.students of ‘Chinese who might not have had: any linguistic training.” The grammar is neither trapsfor-
mational nor structural in its orientation, rather "most of the~explanations for the descriptive general-
izations have either semantic or pragmatic bases."

Since 1974, several agencies of -the federal government have ‘been collaborating in the development
of instructional materials for elementary and -invermediate- Chinese entitled Standard-Chinese: A ‘Modular
Agproach, This eurriculum! has been referred to séveral times during the course of our study (see
Sactions 2 and 6). ‘The course is innovative in several ways: programmed drill material is all to be
done individually. with tapes so that class time with the instructor may be used exclusively for realistic

L “ommanicatior in chirnese in pracbical situations; the” organization of the.content is "gituational” in
‘nacure, which permits a certain’ degree of flextbility .with regard to what’ units are covered in sequence.

communication .garnes «ve used extensively to simulate real-life encounters.

ErcEessor C. P, Sobelman, Columbia University, received funds from U.S.E.D. on 1 September 1977 to
pertorm 2 Zv-month project .entitled A Study of- Chinese Language Structures.’ .

"U.S.E.D>» almo funded,’ on 1 July 1977, .a 2-year projpct entitled - "Utilization of videotape Recording
for Interzesinte CUhinese Language Instruction and 2Avanced Language Maintenance,” directed by Professor
Albert Dien of Stanford University. These materials have been alluded-to in Section 2.8. -Fifteen

’",videotapes adapted from Taiwanese television are available  from ‘the project director. The tapes are in.

Mandarin with Chinese subtitles. "They are all, dramas ranging from modern plays about life in Taipei to
slapstick comedy to sword fight £ilms.™
Thé National Endownment for the Humanities funded Professors F. W. Hote ~and T. chen.of the

Chinese Linguistics Project, Princeton University, for the preparation of 10 research manuals. The proj~-
ect began on 1 April 1978, to run for 2 years. According to the summary description of the NEH project, -

“The Manuals are...on the one hand, language-training aids for seminar-level ‘classwork or ‘self-study,

‘ desiqned to assist the scholar to make(yhe transistion from formal language study to independent research

Fa

capacity. On the other hand, they simultaneously serve as .gquides into the intellectual and methodologi-<
cal’ problems encountered upon beginning research in a particular subfield of china studies.™ .
During. the 1960s, private foundations, most notably Ford and Rockefeller, spent large amounts of
money' to further the development of Chinese language instruction in the U.S.,- both at the secondary and
at the higher education levels. This extensive effort is documented_ in Lindbeck's Understanding China..’

In more. recent times, funding_of Chinese language instruction has dwindled to a”very small' percentage of: -
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the funding levels of Eh&'19608- In fact, our survey of private founda%ions discovered only 2 that had
funded Chinese language~related projects since 1975: :Thé International Foundation of Butler, New-Jersey, . _

- and The Robert Sterling Clark Foundation, Inc., of New York. ’ A

N

Since 1976, the International Foundation has funded 5 projects, and at the time we gatheféd our
information had requests pending for several others. Durifng 1976, the Tnternational Foundation funded a
Chinese-English Dictionary project with CETA, the Princeton Upiversity Language Center, and Soochow
University Language Center in';aiwan. Soochow University Language Center received continuing support in
1977, and’'in 1978, Columbia University received funding for scholarly exchanges. According to the chair- -
man of the grants committee, the foundation is “not 'likely to support Chinese language teaching as such

in the forseeable future." .o _ . ) _
In 1975, the Robert Sterling Clark Foundation awarded Stanford University a grant for its "Chinese -

- language and culture study program.” Current foundation guidelines indicate that "this is not-an area in

which the Foundation is currently providing support.”

10.0 CONCLUSIONS AND RECOMMENDATIONS

> e . - . : - . ) o .
In the United States, Chinese has been considered.one of the "less commonly" taught languages since

'this nation had its €yes opened to the laﬁgugges'of the world in the wake of World War II. While nothing
.in the data that we have collected leads us to believe that enrollments .in Chinese will in the near

future overtake those of German, for instance, it ié likely that increased commerce and travel possibili-
ties in China will cause modest increases 1n,enrollments in Chinese study.

According to data gathered through surveys by the Modern Language Association of America, . -

. enrollments in Chinese language“grewmsubstantially*throughfthe'19605'ahd‘the~first*year5vof~the“19708.
" Betweeen 1974 and 1977, however, the MLA statistics show a Slight.decline in Chinese language

" enrollments.. :

-enrollments. The data gathered by our survey indicates that this enrollment decline has probably been

reversed and that over the next few years we can expect modest increases in ‘Chinese language course.

A very small proportion of those individuals sthdying éﬁinesé in institutions of higher eduéation in

-this’ country majors in cHinese language or literature, either at the undergraduate. or at the graduate

- thousands, the' number of Americans attaining advanced le

level. For instance, in our survey population, which reported a total enrollment of 5,382 students in’

'fall. 1978, only 132 undergraduate degrees and 29 graduate degrees were awarded in‘cChinese language-or

literature during calendar. year 1978. While students enéglléd in Chinese courses number in the
els of speaking and ;eading_competence—-enough,»
to ‘be ahle to communicate readily in a variety of social and professional contexts--is ‘very ‘small, pro-
bably nét more than 200 to 300 per year at the most. . ' - | e . .
iOne objective of our study was to -verify the accurdcy of the Modern Language association enrollment —
statistics, which we_hyﬁbthesized to be somewhat high in their estimate of ‘Students aétually_ggudying

,Chinéseilanguagg, since these statistics are obtained from college registrars, who may or may not be very

assiduous in differentiating between courses in Chinese language and those. that might treat Chinese

" lahguage, culture, and literature, yet be conducted in English. Unfortunately, the rate of return of our

questionnaire was not as good as that of the MLA; this means that we have to be extremely tentative in

‘any conclusions we draw. We have estimated that the statistics of the MLA may be from 10% to 20% high

", ades and have not been able to return to the Far East, for whatever reasons, to renew their contact withf 7

Q
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because of .the .inclusion of céurses conducted in English. i ° - R —
‘Compared .to the humber of students enrolled in Chinese language courses overall, ‘the number of stu=

dents studying Chinese abroad is very small: our respondents, reported a total of 314'students abroad =

during the 1978~79 academic year, while Chinese. language ‘enrollments on the campuses of our respondents

. as of fall 1978 were.5,382 students. It appears, however, that such an experience--studying Chinese in

the' foreign environment--is absolutely imperative in .order. to develop a meaningful level of competence.
While our respondents appear happy on the whole with.the experience abroad of their students, it is clear
that the quality of such programs varies widely. Since the largest number of american students traveling
to.the Far East do so on an individual basis, it would be very.useful for them to have a’description of

all available Chinese language schools, including evaluative comments of former American students.

According to the results of our. .survey, more than three-quarters of the individuals teaching Chinese ~

in ‘this cbuqtry today are native speakers of the language. Most of these instructors tend not to be-in
tenure~track positions. Over the next 5 years, it is unlikely that there will be a large number of posi-
rion openings for Chine§e~1anquag¢ teachers in institutions of higher education in this country. For
both tenure-track and fixed-year contracts, approximately half the institutions responding to our :
questionnaire foresee no positions whatscever. Our respondents estimated. that over -the next 5 years, 38
tenurg—track‘openings would open, and 72.fixed—yea;_contract positions. would become available.

Our study provides some supportive evidence for the comments heard recently from several groups of -
visitors from the People's Republic nf China to the éffect that the Chinese ﬁiught in many american
classrooms tends to be somewhat.datea with respect to vocabulary and structure. Our survey results show
that a fairly substantial proportion of Chinese structors in this country have been here for—some dec~
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the.language and culture. In Chinese, as in other langGages, high priority is not. given ‘to the
establishment of exchange programs for individuals whogse primary intent is to improve their teaching.
Until recently, of course, this situation has been compounded by the inaccessibility of China for,suqh

_purposes. ' ’ N . ’

In our survey, we have identified the most fﬁééuently used text materials in the U.S. today for "

Eirst- through fourth-year Chinese language and for clagsical Chinese; this information is’4digted in '
Tables 15 through 20. Most mat 1s used in first- and second-year instruction exémplify one strand or

. Thé, use of andiotaped materialé to.suppleﬁent.standard taped programs'of basic textbooks.is extremely

. another of ‘audiolingual methcdology. The newest materials, Modern Chinese: A Modular Approach have not - -
et achieved wide circuldtion, though they are very popular on those campuses where they are now in use.

hey havérifiz/zg;y’fécently become widely available; several more years will be required “to judge their
acseptance. oo : : : ' - -

qghe materials-df gréat potential value, yet:-in very limited use today, are those available Srom
C. Perhaps the .increased dialogue between American and Chinese language - teachers over the' coming.
11 cause this situation to change. . . v ) . : : ’

ae

race, as'\s the use of video materials, either film ox tape. Materials developed recently by Stanford: «
and Princeteon, though potentially very useful, were shown by our survey to be used in very few institu-

tions.  As
ment,‘had bee
‘the total numb

August 1979, the Stanford materials, developed with a grant from the U.S. Education Depart~
purchased by 24 iﬁs;i;utions (2 of which are in Australia). This is a small percentage of
r of schools offering intermediate and advanced.Chlnese classes, for which  the videotapes -

are designed. .

According to\survey responses, materials. for graded reading and listening comprehension are the'moséf

urgently needed at\this time. ' (See Tabld 21). :

The following commendations follow from the *information thaf_we have gathered during this sﬁfvey.

We do. not present thege as .the result of.wideéprgad proféssional consensus qmoné Chinese. language
‘teachers, although sevkral of them' do express the opinion of the majority of our: respondents.

Recommendations concerning\ Enrolliments and Degrees - E N ‘ s .

-

1. .
. progress in learning Chine§:. It has been demonstrated tha; the level of absolute competence

2.

K

be named a priority language in any -such fédgral initiative.,

- -~
- *

Institutions of higher education must recognize the amount qf: time needed to make significant

obtained by collega graduates in Indo-European languages “is not impressivé. With.the same gxpenf'°
diture of time, the student of Chinese is even less far along an absolute proficiency scalé. The

" best way for colleges and uni%srsities_to-recogqize the - increased workload demandéd of Chinese

language students is to award

larger amountq'of credit for Chinese. language than for the mogé com-
monly taught languages. ’ : :

Young Americans must be provided the opportunity qnd'gncour?@ed'tp-ﬁégin_thé study of ;:}ﬁesé»early:‘

. in elementary or secondary school, at all possible; in undergraduate school, if an earlieg'ataxt

is' impossible. This means that the w rk-in Chinege language teaching currently being done under the,

‘aegis of bilingual educators must be encouraged and should be conducted. in such a way as to enable

monolingual Anglophone students to,deveiep some competence 'in Chinese. Linkages between 'secondary
schools offering Chinese and undergraduate institutions with strong language programs should be
strengthened 50 as to provide the ﬁ@éleét ssible.transition between high school and college for
promising students of Chineae.'-jiniily$ inq;itutidns-df higher education should be encouragad to
maintain strong undergraduate prVQEQQa\sf-chxpese-language instruction and shogld be'équally
encouraged to help -these underqréduatesffind ways toz undertake fairly extensive study in the .Far
East. 1In this way, by the time an indivi<ual has reached the point of graduation from_college,‘he or:
she will have some- meaningful competence ‘in ChinQSe and gill_need only more advanced, specia;-pugpgse
. C N\ o . . - : . -

&

courses at the graduate level. .

Large numbers of students should not’be encouraged to major in Chinese language unless this is a .

second major. As withi much language study today, it\}g-imperative, given the small demand for
Chinese language teachers in particular and foreigm 1agquage tedachers in general, that individuals be
prepared in content areas other than foreign langwage so that they may  find work ‘after they complete

" their studies. This is true not only, at.thg.umderqraduéte level, but at the graduate level as well,
‘and includes East Asian area studies specialists as well\as specialists ;n Chinese. It is heartening
‘to note that at this writing, initiatives are undeY way within the fedeyal government to provide-

incentive grant funds to encourage -students with .other contént ‘area majors to study enough foreign
language to achieve a reasonable level of communicative7com§é§ence§ It is likely ghat Chinese would -

\.
<, :
[
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Recommendatiorns- concerning Instructors B

1.

Institutions of hlghqr education should be encouraged to reward quality language_;éaching with . )
status,  recognition, and financial incentives. Classroom instryctors of foreiqq:languagea“1n;genera1

- . - . c, ) ; N ) _, ‘\‘ . ' . . a
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with talent and initiative should be rewarded with tenure and promotion. =
- o . . 7 S B . . K4

, It is liKely that a significant proportion of Chinese ‘language teachers in'this country -is teaching

« .language that is spmewhat out-of-date, particularly when compared to the language currently in use in
*. the People's Republic of China. :Most academic institutions and teacher exchange programs do not
S ; place a high priority on sending teachers abroad'in order to update their knowledge of the target

: .- lanqguage or culture. " In fact, such travél is typically derided as a "boondoggle" and a free vacation

_ . dual-involved, .and”(b) the structure of the proposed investigation, nothing could be further from the
. . truth. This country needs a teacher ‘exchange program .that will take significant numbers of American
. . teachers of Chinese, whether native speakers or Anglophones, to a Chinese-speaking environment so
that they can-bring up to date their knowledge of the language. This is particularly desirable now

that' larger numbers of this nation's citizens may éngage in study and travel in the PRC.. '

° o~ 3. 'Theré is a'néeg.for:hon-ngti$eAinstfuéfots of Chinese wﬁo are well trained in Bofh Chinese lanéuage
and goreign language pedagpgy. This is not to say that these individuals should replace native
. Chinese who are.currently ‘teaching; as'with all languages, it is important for students to hear

‘native speech and to'have'th opporppniﬁy to converse with native speakers.of the language. However;

native .speakers of Chinese, like all native-speaking language instructors, have not gone through the
procesgf of 1ea}nihg the foreign ngue as a second language. This experienbe is extremely valuable--
if ng ingiépensable--for the secoﬁd\}anguage‘teacher{ and very few native speakers are able to

dupficate it through classroom instriiétional experience alone. e ’

’ Recommendations concerning Materials~of51nstruct-on‘

. .
=

1. Graded reading materials and_listening comprehengion materials for elementary and intermediate
’ ~Chinese ‘language instruction are listed by our s rvey respondents as their first’priority. ' ’

N Py

- 9

N2, The;é‘is also a -need for imaginatively designed addiovisual_ma;efials for use with elementary and
early intermediate language students, (first-;and second-year Chinese). These materials would be. ‘
intended as supplements only and could be ,used for both listening comprehension and reading compre-

3_;‘ . hension, ‘as well as for providing variety of presentation.

I
s

ﬁecomméndations éoncerning 6ther.Aspects of Chinese Language ﬁrograms

. 1. There is a pressing need for national standards of absolute proficiency in Chinese language .(as well
’ as in all other languages taught 4n this country). As is'amp¥g demonstrated in the text of this
report (see Section 8.2), it is not possible at present for-a'variety of individuals, who may be very
‘experienced and talented language teachers, to 'talk with ‘one another about levels of proficiency of )
_students in a meaningful.way.: At"this writing, an experimental effort is under way at the School of
ﬂ&gguage Studies of the Foreign Service Institute, U.S. Department of State, to test.-the feasibility

of using the FSI-developed oral interview test .ih. the academic situation. This pilot study is. being

. conducted for French and Spanish only, hut the oral intérvieJ’exists in Chinese as well and is used
- fairly regularly to evaluate the competence of individuals who are enrolled in self-study of‘ Chinese,
wsing the paradigm developed by the National Association of Self-Instructional Language Programs
(NASILP). ° ; . oo ‘ : o S

j/ s 2. A descriptive.shqdylshoglg Eg;done to. provide information dbout all language instructional programs

. in @hg Far East in chineég- ‘This study should incIudq,qvaluat;ve comments ;n-order to enable indivi-~

: dual American gtudents, who in large part’ travel to the Orient on their own rather than in student
groups, tojmake choices based uypon accurate knowledge about the quality of Chinese language. instruc-
tion that they are likely to encounter. : ’ T

Y & : . . .

“.. 3% The United States Education Department must recogﬂize the importance of the Inter-University Program
in Taiwan for Chinese language instruction.in the United States and take dppropriate action to assure

T+ « its continued viability. il ‘ : B h

- Vo

s

. fe There is a need for continued emphasis on the spoken language at upper levels‘of'chinege instruction
R in U.s. institutions of highef education. (This need exists in virtually all language instruction in
U.S.  higher education, but particularly for Chinese, since it demands such a "large expenditure of
time to achieve meaningful .levels of comminicative competence.) Our survey results indicate a con-
siderable drop in the number of hours per week devoted to truction in iéba(:E::el courses. In
addition, our results show that_wtitingjreceives_inc;eased phasis as students ogress through four
years of instruction. This emphasis is entirely appropriate, givén the inherent difficulty of the
Chinese writing system, What is needed is an increase in the amount of time devoted to instruction.

.
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for the language teacher involved. Given the appropriate controls for (a) the quality pf-the indivi-
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in third- and fourth-year courses particularly, the added’ “time being used for the continued develop-
ment of. both the speaking and listening skills in Chinese language. Coe )..4
5. A public re‘ations effort is nPeded to convince the 1eadership of mAny institutions of higher educa-~
L tion that the Chinese language is not an "exotic frill," but rather a legitimate means of com-
’ © * munication used by one-fifth of the world's population, in a country that appears to be taking on *
’ increased importance with respect to United States foreign policy and economic development. ot
\\. : , " ' -0 o
‘ In conclusion, normalization of’ relations with the People s Republic of China has ’ probabl" rendered
, fout-of—date many of the statistics on enrollments and study/travel abroad~-perhaps even textbook usage~~
in this survey. We hope, in fact, that this is the case, and that the next time such-a study is done~-~'
" perhaps in 5 to 7 years' timé--the results of the present study will be utilized as baseline data. We
also hope that subsequent statistics will show a growing number of Americans gaining sufficient knowledge

"of, Chinese to be able ‘to communicate in a language that is spoken by a significant proportion of-the
people inhabiting our globe.
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NOTES
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1. This title is modelled on my earlieg report, Chinese Language Teaching in the United States. The

State of the Art (Washington, PC: Center for Applied Linguistics, 1968), ED 020 525.

. . 2. For a discussion of the employment of area studies graduates in general, see Sue E. Berryman, et -
al., Foreign Language and International Studies Specialists: The Marketplace anchational Policy (Santa
Monica, CA: Rand, 1979), FL 010 986.  See also several papers or. ‘the topic in President's Commission.on
Foreign Langquage and International Studies: Background Papers and Studies (Washington, DC: U.S. ’
Government Printing office, 1979), ED 179 117.

\

. ' 3. Nicholas C. Bodman, "Chinese," in Conference on Critical Languages in Liberal Arts Colleges
o (Washington, DC: Association of American Colleges, 1965), pp. 18:29, ED 016 956.

’

‘4. ‘Dora E. Johnson, et al., Lanquages of Eastern Asia (Survey of Haterials for the Study'of the

Uncommonly Taught Languages, No. 5), (Arlington, VA. Center for Applied Linguistics, 1976), pp. 1-19
ED 132 835.. :

N

5. For an extended description gf these materials, see James J. Wrenn (forthcoming’in the Journal
of the Chinese Language Teachers Association).

. 6. Association for Asian Studies, tommittee on East Asian Libraries, Library Resources on East Asia
(Switzerland- ’Inter Documentatiqn COmpany AG, 1968), pp. 92-93.

7. "Current Status of East Asian Collections in- American Libraries--A Note on the Final. Version,"
Committee on East Asian Libraries Newsletter 50 (May 1976), p. 47.

8. Ibid. - T T : _ , -

I3 .
+

{Documents 1dent1f1ed by ‘an ED number may be read on microfiche at an ERIC‘I‘brary collection or ordered
from the ERIC Document Reproduction Servzce, P.0. Box ‘190, Azlington, VA 22210.])
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First-yeer Text Heteriels (including supplementary meterials) . N
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APPENDIX A v e . -
B . . .
. ) . : g
° List of Chinese Language Instructional Materials under Development
: - - 0 ") -

— *
. »

NOTE The informetion in thie list is presented as received from our respondents; some ‘entries are not
complete. ‘The entriee .incluge the folfbwing information: author's name, institution, title of

materials, and, if funded, the source of funding, in parentheses. The order of the entries was determined

by - the ‘date of receipt of the x.spondent’s questionndire..

— 5
v

Chang, Washington State U.; Essentiel Chinese. : ' : ’ T
Nyakken and C. Tang, Ohio Y.; Speak Mandarin' supplementary exercieee. Voo

Berningheueen and Chiang, Hiddlebury Collega; writt exercises, vocabulary, eta.

Henry Hung-yeh Tiee, U. of Southern California; Learn Chinese. . ) .
-Patrick Moran, U. of Colorado, Boulder; First Steps in Chineee.t : ’

Patrick Moran, U. of Coleorado, Boulder; edited and expanded Taiwan Elementery Chinese Text.
Teeifeng Lee, Briqham Young U.; Succeed with Standard Chinese (funded by BYU).

Gwang-Tsai: Chen, U. of wisconsin, Madison; Elementary Chinese. - .- B ' !
Ta-tuan Chén, Princeton U.; Beginning Chinese. ’ ’

: (No euthor listed), U. of Hichigan: dittoed materials. ) ~
. A N . L . . Lo
. . o ) . .
First—Yeer Cherecter Hateriels - :. &

RN s N

'/;;? euthor lieted), Tempie U.; Cheracter Recognition.

G. W. Roy, U. of Virginia; Reading and-Writing Chinese.

Patrick Moran, U. of Coloredo, Boulder: First Steps in Chineee Character Anelyeis.
Henry Kuo, Cbnnecticut College: Read Mandarin.

Pang, California State U., Chico: Introduction to Chinese Writing [Video].

e
Ll . .

P : - : . . .

First-Yeer Meteriels--Other - ' . N ’ o o ‘

v

e

San-pow Li, U. of Hichigen: Dictionery for Elementery and=Intermediate Chinese.
Ellie Mao Mok, Baruch College, CUNY; Study Aids--Learn Pa Patterns through Songs. )
" Nora Ching, Ohio Stete Us; Chineae for Trade and Travel (funded by state). . o

.

Second-Year Text Materials : - - : . v o

Chung So, Colhy College: Grammar Review. : s

" (No . author .given);"’ Temple U.: Sentence Patterns Review. - : - : .
Ta=-tuan Chen, Princeton U.; Intermediate Chinese. o °

‘Richard Chang, U. of Illinois-Urbene: A Review of Chinese Grammar !

- "(No. euthor giveni//ﬂf of Michigan: Centonese course. - N A IN
) : ’ ¢ -3
- oo @ .. 1. - o -
Second-Year Character Materials - .. S i S N L

" Hueag and StimsoQYele U.; Written Standard Chinese III. .

3

- (No author given}, Temple U.; Character Recognition.
L G.W. Roy, U. of Virginia: Reading and Writing Chinese.

'\j" 3 - . . i

i Seconthe&r Haterielee-Other R . - _ : )
Constentine Tuag, State U. of New York, Buffalo: Readi g§ in Busineee Chineee.
Walton and Liu, U. of Pennsylvanie: Introduction to Modern China (PRC)e o : e

- Ching~Yi Dougherty, U. of California, Santa Cruz; §) Speeches by Chinese Officials and gg;eigg'vieitorehtg

Q
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‘China [:or treining interpreters]. -
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Third—!ear Haterials.

Yin-lien Co Chin, Vasssr College: Language through. Literature Y funded by unspecified source).

VConltantine Tung, State U. of New -York, Buffalo; Readings on Contemporary China.

Wan, U. of Kansasg; Readings in Modern Chinese.

" Patrick Moran, U. of Colorado: Exercises for Readingh in Chinese Literature.

ﬂ. T. Tang, Princeton U.; Advanced Hodern Chinese.

P 0

'"‘rourﬁhsvear'andaseyond Materials .

" Ce Lien, Central Connecuticut State College; advanced Chinese language reading material.
: H. Tq Tang, Princeton Uey Readings in Modern Chinese.

. Lo

Donald Willis, U.- of Co1o1 do Boulder: 1iterature and language readers.

v

“Classicai Chinese ﬁaterials

e 00 .

ERIC

Aruitoxt provided by Eic:

Ching Tu, Rutgers U.r Readings in Classical Chinese Literature. :
N. Y. Tang, Princeton Us: Readings in Classical Chinese. ST

. )
.

. 1

Othsr Haterials

1

B.’ Kaplan, Hestern washington U.: tapes ‘for. advanced Chinese.

Y. C. LZ, S.Hs Ho, R.L. Cheng} U. of Hawaii; Grammar Handbook (all levels) (funded by USED).
Henry Hung-yeh Tiee, U. of: Southern California; An- Introduction to the Structure of the
Donald Willis, U. of Colorado, Boulder: Etymology, Translation, Structure, and Forms of of

Chinese- Sentence.'

Chinese for

- Students, of. Chinese, .and Japanese [all levels]w .

Cheng~Yu, Calitornia state ‘Ue; Long Beachy (No title given)- “A Multi-Purpose volume

year]. N e ¢ .
Leung, San Joss State Ues videotapes for teaching Cantoneso. :

~(No author given), George Washington Ber Vocabulary Glossarx for Lei-Yu and Luo tuo Hsianngi Chineser
- Bugene Ching, Ohio State U.; Hsu-=Chih=mo apd. Su’ Hsiasman'[third year] (fuhded by OSO). )

oo

Dale Barnes, U. of Pittsburghr A Short Coursg for the PRC.

s

"{third andeourth'
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APPENDIX B *
!

N List of Respohdents to Long Survey Form

- . o ..o L o 3.

" CASE NO. S : " INSTITUTION NAME - °~ . ' INSTITUTION TYPE* .

1 University of Illinois at Chicago Circle - e (]
‘ 2. University of North Carclina, Chapel Hill ' 1 .
N 3 Washington State University : . 1
i 4. {'Merritt College . 4
' 5 " Occidental College. ' : 2 .
6 A Vagsar College - _— . ] o 3
7 v ¢ ' Ppasadena Area Community College P " : d 4
8 " Arizona State University - -~ v
* 9 - . Wayne State University S o - 1,
10 - ' .+ California State- University, Hayward Loy 2 l,( ”
o1 . West: Virginia Untiversity. .. R S T 1 -
¢ 12 B : University of California, sAnta Cruz ’ o S -1 ;
- 13 - ‘' Hofstra University - . = C ‘ A .
14 . T william Paterspr College . 2 )

< .15 .7 . 7 'Fairleigh, Dickinson University . NP 2 !

RIS [} Lo ,'University ‘of Montana - L oo . 1 ;
R % 2 Westérn Michigan University E L. 1
S 1 R © University of Iowa . 1. )
R |- DO Colby College . : . : 3"e :
N 20 . " - New School for Social Research . e S o 1 .
Vel 21 v istate University of New York at Buffalo oo S 2
oo .22 ’ . ¢ University of Texas at Austin - ' 1 :
L : 23" ' Yale University S e . _— 0, ‘

v . 24 % . . Temple-Univérsity ' S “ ‘ N R
IR 25 e ’ Kalamazoo College (dropped; self-instructional program) . S o
26 ° . * " Earlham College . e ’ ' . 3
. 27 T - University of, Tpledo . ) Lo e M ’ JECEEE RO .
Coo 28T © . U.S. Air Force Academy . . : o 2 3
29" - . ' University of: Arkansas. T . 1
| . University of New Mexico _ _— . PO |
23177 University of Florida - . ) ' : ‘ 'ﬂ' ' .
.32 ’ '_ . Hassachusetts Institute of Technology ' ' - . - 1. .
33 . * . University of Virginia : 0" '
. 34. B .. State University of New York at Brockport : . 2
L .35 .- .- . _ wheaton College (Mass.) e 3}
j36' . S ... .American Graduate School of International Management - . 2\"
-37 - . *  Ohio University . [y
s : . Columbia University - 0
. 39 “. + Queens College . . S2 0
- ‘40 o -. Denison University .~ Do 3 3‘\.
41 < University of Alabama - . : 1. .
142 Lo _University of South Carolina, Columbia E : N 1 p
43 ‘ " Middlebury College S A [ 3 .
44 - Western Washington University ' . : : .2
T 45 - - . Long Beach City College <] : ) e -4 R
- 46 L - ]>University of Massachusetts, Boston . 2 "
47 . L . Bowdoin College - . . -3 Voo
. 48 . “University of Kansas - . " Vo
" ag ' Cabrillo College S : A 4 \
50 -+ U.S. Maval Academy'. . S - ) ' 3 :

L8 . . Harvard University ' : 0 . '

52 . University of Minnesota 1 -
53 . ' University of Hawaii, Honolulu . . : 0 ’
54 < . "Pomona College - . : - T 3

ERI
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INSTITUTION NAME ‘ . . INSTITUTION TYPE*

i;j. e 85 - ! University of Southera California

0
s . 56 o University of Colorado, Boulder. . 1
L -y d . Florida State-University ‘ \ 1
. 58° e Wake Forest University ‘ - : 2 .
-3 ; _ University ‘6f Oregon ' - ° ‘ L T 1
60 .. " - Wofford Ccllege T T R s -, o3,
61 - * . I connédticut College. o v ’ 2
©ooe2. . ' De Anra Community Coilege 4
.63 "7 " wasghingtcn and Lee’ University 3 - . .
. 64 ' Brigham Young University' 10 N !
P 65 . © ; Los Angeles Citv College 4
o 66 . - University of tuiifornis, San Diego - - 2
""" YA . . Wittenberg University . I S 3
N .+ 68 _ o Rutgers University S S v . 1
- - 69 - R .». Boston College - o ’ 1
- .70 L U.S. Military Accdemy . : .2
I n . ° State University of New York at New Paltz o T 2 :
s 72 . .-+ Miami, University, Ohio . - .1
3,7 Central Connecticut State College - 2
C L4 . ' University of Wisconsin, Madison- § Bl S
R ' ‘Oklahoma State University . . : 1. .
% . . " California State University, Los Angeles ) ) ) L 2
e 77 o Weliesley College e T o L 3
P 78 ’ ' sacramento City College ' : 4
' - 79 o " Princeton University R : ‘ o
REEE: o -Vanderbilt University = - | o . ' | 1 .
- ‘_' 81 .. - .- oakland University .. .. C oo - ’ 2 .
" ©82- % - . - . Hawaif Loa College . : ' o : . 2 -
83 o .+ University of Wisconsin - stevens Point - » - 2
R:Z S .. Baruch College, CUNY - e . T2
0 eyl 85 - o= University of" Pennsylvania Co S
L ~ 86 T _ Duke University : : . 1
Do 87 . university of Masssehusetts, Amherst - . . | , ) o -
88 . ", Southern Illinois University, cFrbqndale_ : o 1
.. '89 e " University of Illinois,. Urbaria : . - 0
PR S - [ I S Swarthmoré College 3
" 91 o University of Cslifornis, Berkeley 0
a 92 . . . ' Orange Coast College ) ) 2
: .93 . ’ ‘California State University, Chico - . v o 2
94 - " - ! University of California, Sants Barbara g
95 . © University of Michigan 0 /
YL 96 : - Seton Hall University 2 i
Co97 Los ‘Angeles Harbor College : o 4
.98 ) . California State ‘University, Long Beach C RS 2
.99 -4__' .. . State University of New York at Stonn Brook ’ ) 1
100 . | '~ -+ ' Santa Rosa Junior College T S 4
101 L Sanh Jose State University = . - ' : S e 2-
102 . . . Monterey Institute of Internstional Studibs 2.
103 . . ) * Foothill College : 4’
104 - . .- San Diego State University ‘ : ; 2, R
105 o " . washington University, Missouri o . T 1
106 . * George Washington. University ) 1
107 . University.of wushington, Sesttle | 0
108 T Boston.University 1
i 109 - T Ohio State University ) 1
110 . ;' © Tufts University L . \ 1
/ R EE R Undiversity of Pittsburgh 1
- Sz Brown University 1
: * 0 = NDEA Center ’ L

0 : _
1 = 'Large University = ' : - o S 1

2 = Small-University S ) » . ' : . ‘

3 = Four-Year College ' ) L : o - .
4 =-Two-Year College ' ’ : : :
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Peter Eddy (Ph.D., Ohi? State) is director .of the ERIC clearinghouseuon Lanquages and Linguistics.

_ Wrenn (Ph .D., Yale) is’ professor. of linguistics at.Brown University.
 ,13 editor/publications coordinator at the clearinghouse.
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Sophia. Beh;ens (M. S., ‘Georgetown)
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