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area, they often are unable to demonstrate accountability in the larger

At times it seems as if the jobs of teachers, counselors, administrators,

psychologists; social workers; and other professionals working in soeial

in common among the various approaches: This all too common attitude can

lead to a lack of communication and cooperation among the various professiomnal

groups and can even result in various degrees of competition, distrust, and

restriction of outlook potentially limiting to professional effectiveness:

Although based upon erroncous assumptions, this separation among professional

groups accompanied by a narrowing of perspective.within professions often

léads to a self-perpetuating parochialism that restricts creativity and
prevents that flexibility which allows for input from other fields:
In this timé of ‘declining financial resources and increased demands for

dccountability, it can sometimes appear easier and safer to restrict one's
: o 7 .

- approach to a very narrow area and even to adhere very closely to a narrow

interpretation of one specific theory or approach to that narrow aréa. The

fallacy in this kind of parochial attitude is that, although those adopting

it may be able to demonstrate.their effectiveness in their narrowly-defined

sense: In other words, we may be 4ble to demonstrate that, by using out
method, we can train our students or clients to pound nails at a high level

of proficiency,; but we may not be abié'td'demonstrate that they can apply

this skill in order to produce anything of value or to add to-their - P

fuifiliment and growth:

' ¥ The Common Thread

o ' R _

In order to avoid this separation and,iscélation.of professions and the

resulting restriction of approach and 1imitation of ‘effectiveness they

-
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produce; it is necessary to identify the common theme among all the

professions mentioned. According to Hansen, Warner, and Smith (1976),

searching for commonalitics is a major activity in the beglnning Stage of -
&, P 7 7
a group's development before the individuals can-'commit themselvggftc the
. 7

group and find cooperative ways to work together. ‘In‘aqdicion:figiom {1975)

has identified this réccghitian,gf;gbhmaﬁ @tcicugég, cdﬁéé?%s, or attributes

as one of the eleven major curative factors in géogp'tbgr5§y¢ Thus, 1if this
. ) “ A M

parallel with group dynamics is valid, identifying a common frame-of-

reference among prafeSSiaggl'éddcators and othar %éiﬁérg cught to assist in

the development of a récOgniticg of similapities aﬁa.@ore facilitative

working relationships; which can only help our Students and other clienteles.
The most obvious commonality among teachers, counselors, administrators

and others working in Schools and social service agencies is the focus on

human beings. Specifically, members of all of these professions are involved

in helping, assisting, and facilitating human growth and development. The

emphasis may vary among remedial, preventative, or developmental approaches

o . ] } ] . T T e S JE .
‘and between individual, smil group; or large group delivery modes. In
. Ag"

the final analysis, however; it is the growth and development of individual .

human beings that is our focus, and in order to assist in this growth or

development; we must make contact with the person or; as the titles of some

recent workshops have implied; 'you have to reach them to teach (facilitate,
assist) them:" . A logical corollary to this conclusion is that we bave to

understand them to reach thems

S

I have found that changing perspective or looking at Something from
N S JE 5, e llIil oy N T 1
a new or different frame-of-reference has helped me to better understand the

students and clients with whom I am involved in -the teaching and counseling
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processes: Often this perceptual shift involves remembering, reviewing; and

applying some of the basic assumptions and principles about the nature of

lose sight in the moment. Therefore; in this parer; I wtll present what I

believe are §6ﬁé key theoretical principles and constructs ftbh‘thé field of
counseling and psychotherapy which I think can be most helpful to profes-
sional educators and helping personnel in order better to make contact with
and understand the individuals with whom we work.

A Variety of Useful Concepts

Psychic determinism. Freud used this term to refer to his assumption

that all Béﬁéﬁiéf has ééﬁSé(S)'éﬁd hééﬁihg(ssf, Although Freud during some

SFagéS of éﬁ?;ySiS did focus on searching for a éihg;é traumatic iﬁCiaédt or

causé in the past for-a person's éqrrépt distress br%%npraAuCtive behavior
5o , ,

patterns, he worked primarily with people who had special types of problems

o : . S ' ] o o . I . o B
work 1s the ideg that behavior does haye meaning: In fact, a corollary to
. o LY - o L
this proposition, according to Freud, is that most compléx human behavior
{s overdetermined. Therefore most behavior has more than one cause/and also
. J

multiple meanings and purposed. On the onme hand, then; it can be ?%tei_

lectiially reassuring for us to know and to remember that Behaviorjis not
. A

. Lol L . . o . . - i
randofi and that the apparently irrelevant or meahingless behavio:gwe
sofietifies ercounter among our students or clients is purposeful:f At the
: h : .

. o . L RO A | S
same time,; the :overdeterminism concept helps to provide theiproﬁer

&

perspective and to clarify that the student or client behaving/in these

v - FU

ways may not be responding directly to major cues from you, Byﬁ may be
j o



;
trying to communicate or .demcnstrate a picture or image of him%elf or

) herseif which he or she has learned and feels necessdry o, poftrdy for a

variety of reasons. In fact,; Freud believed that the reasons ind méahiage
for behavior exist at different levels of awarcness.

Levels of Consciousness. Onc of Froud's grcdtest chCributiong and

one of the most important concepts in; his theory of human behavtor s that of

levels of consélousness of awareness. Tt is not casy now o Féatiag hey

revolutlonal?‘this concept was. during the Victorian era, put % Was ¢he

source of great controversy in socities (i e.; European 3nd Amefican) which

operated on the éssuﬁptibh;that'appéarahcé and overt or ﬁjﬁifest Stacements

}

,concerning the purpose or meaning of behavior were va11d 3ﬂd comPlEte in

themselves.: Although some current psychological theorists di5a8rée with

Freud s exact descriptions of the CODSCibUS preconscious ; and Uﬁcbnscious,
\ v -

, . oo - R A S : roanei- o
the vast majority deal, to some extent, with the importance of theéSe multiple
, , e - . . . ] - T
levels of awareness. Most of us also have experienced thg sit%ation in
which we réaiize that some‘thought'or information was jus¢ out Of Copscious-

‘ ness at a 1evel which might be cons1derld to be p{econscious In addition,
S e have,all probably also had'the sudden realization,that an ﬂttiﬁﬁae or

“

behavior ﬁé displayed toward another person or authority ftgufa Was
ﬁartiaiiy due to our distorted perception of their similafity to a parenc or

: - e S b -
other authority figure in our past, an awareness of previgesly Un®Ongcisus

meanings for our behav1or. Thus; it is posszbte that a seudeft WO ceems

7 : - - -

extremely upset because he or she has Eot earned an "A" op 3 ?articﬁiaf paper

may be concerned because of his or her belief that the teachef Will be dis-

- ———
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belief tka; the reason for father and mother's divorce and father's: going
awa§ wﬁéh the %tuaéht Qég Sii'§23r9>bid had go do with Fﬁc studeit’s less

* than perfect achievement behavior in the Ghrst_grade: Thus he or she tiay
iirétidhéiiy éhﬁ Uthhscibusiy, biit very stroag%y; feel Ehat the reasoms
for father's apparent ‘rejection iy confirmed every time an "A" 1s not

: » o ) -
‘earned. . s . S B

~ Teleological. Closely related to Freud's construct of psychic
- - Q - : - - - - - - ,\, . - .- - -
determinism is Adler's operational assumption that all behavior is purposeful

» &

4 or meanirgful and?tbat an individual may best be understood by discovering

the purposes or goals of his or her behavior: In oversimplified terms,
whereas Freud believed that the best way to understand the behavior of

individuals; especially neurotics; was to uncover their past; Adler suggested:

that we can better undarstand by learning what an individual is seeking.

Here-and-Now: 4 very important major concept that has been adopted by

a number of theorists over the last thirty years/is the idea that; in order

to help a person and to deeply understand him 4t her, we must deal with them

openly in the present and through our rclationship with them. Such theorists

here-and-now relationshipgdfor helping pecple leatt aboit and understand "
themselves'an§ to. develop and grow from that iéarniqg. In addition, the
terim can also be interpreted to igely a solution to the apparently con-
b\'tradictory past orientation of Freud and future orientation of Adler. fﬁug

tieir current thinking;. feeling, and behavior. -
i Holistic. Perhaps a holistic approach best describes the interpre-
/tationof $he implications of here-and-now just given. Although a number of

S | s
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perhaps the strongest proponents of a holistic approach, Esséntidiiy; a

holistic approach assumes that the individual can only be understood as a

whole entity and that something is alwnys lost when 1ndividual traits or

pieces becomc the focus to sqih 4 extent that we lose sight of the whold
p

person. fhpé the holistic approach is anti-reductionistic. A common corollary
: - i

S A . : Lol : S : _ &
of the concept holds that the individual is more than simply the sum of

separate. indentifiable and measurable parts. In fact, thie Cestalt approach
of Perls suggests tHat ecach person is an brgnnizea whoic or pattern who
4N R
: !

5 , s
sle. To some extent, the concepts dlready pre-

to describe this "organized psychological system of the person that is

currently thinking, feeiing, and behaving in a pUrposeful manner reiated to

past experiences and future expectations. Aithough purists mfght take isspe

with & déénphééié éf Ehé éubéié differences between the' terms, for our

iabeis with thch to describe this organized system Seif concept as ﬁséé
“isy a great aaa;;; of sgyéﬁélagiéai theorists emphasizes the importance of the
way a 5éféaa ﬁgrcéivés; interprets,; and values the self. Roéers' use of the
term "self" as a purposeful; orpanizational system is pérﬁags fost repre-
sentative of the way in which the concept can be applied to worklng with _
people and in facilitatlng their learning and growth, Adler s use of the term-
"lifestyle” goes even a‘step further in trylng to define the qpec1f1c choices

éséunptioné about life into an organized pattern, Which hé cdlléd the

!
AO\:‘

8 .
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lifestyle.

?hénoménoloéicdl A phenomcnolo;tc1t appronch to unders tnndinp human

beingb, as dtfined by Royern; ﬁorls 1nd OLhOIH. lmplies that nch Inddvidual
has a unique view of thc world nnd of hin‘ctf or her ,elf fn 1t and that this

view is both subjective and valid for thxt person The subiectivé world of
the 1ndividual 1s sometimes cniled the phonowenal ficld and is defired as

béing affected by past cxperienco,, prescnt stimult, dnd future bnais and

*éﬁpéctations The key aspect of the concegt 1s that the world in .which

edch of us exists and with which we are dealing and trying to live

productively is a product: of our own perception agd interpretation. A

‘phenomenological approach does &bt necessarily dény the cxistence of an

- P

objective world; but does imply that human: beings 1re motivated by and live

in a world which they have interpreted and whi ch therefore; is as they

perceive it to be. & A very obvioun ekample of the effects of this phenomenal

“

field is that some individuals simply do not increase the frcquency of a

o . « !

specific behavior under a behaviorxmodification program; which sometlmes is
. ,,.;, e , -

wholly or partially due.to the fact thE{ what 1is reinforcing or rewarding to
i

"a

an individu%l depends on the persohus-interpretntion Simplisticall), then,
£ .

reinforcing to everyone- in fact, som peOple even disllke them

Emgaﬁ*; This mzijéi éo'ii'c”e'p'h fﬁ ‘the person-centered counseling théoiy
: [ i

C . : &
beings. Basicaliy, empathy is a special kind of understandlng that invoives

- fiore than the use of the intellect. Itﬂis a deep understnndin which refiects

- - iy

.experience; Empathy involves attempting to’ perceive and understénd the

]

>
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psychologlcal world or phenemennl field of the cliient as he or she sees it;
oo Lol It -l L ,,r DL Lol ooLlL T ,
always remembering the "as {f" quality, The latter conditiop is what

. R s

. separates empathy from sympathy; since sympathy ﬁ/i'\;o'ii}iés;; losingthis

separate sense of identity to the extent that the sympathizer cannot

7 <
Réth&,\ thé empathizer attempts a deep and complete understanding of thé

/ -

other person's thoughts; feelings; values,; and other characteristics while
A

-

tant that hé described it as ond of *his s5i% necessary and sufficient condi=

tions for successful counseling to occur. In other words; she belleved that

being deeply understood is highly growth-producing;

: , 5 . S . ‘
felt blocked 1{n their growth for a considerable period of time.

Unconditional Positive Regard. Another of Rogers' most bagic concepts

and also one of his six neceSsary and sufficient conditions for successful

counseling to occur is unconditional positive rcgard;;‘ﬁe believes that each

of us interently needs regard or warm recognition and respect in order to
develop and grow and that the amount and nature of the regard we receive
from others when we are young strongly affects our self-regard, self-

concept and phenomenologital view of the world: The most facilitative

¢ -

nonjudgemental warmth: It is a sophisticated concept with subtle-
<

_a z o ﬁ 5 - ﬁ . z - - z ,1,;,,, oo ooz
implications not easily undérstcod in thelr entirety: without extenstive

study and training: However, there are two major important factors which

the concept describas: . One is the idea of acceptance of a person and

recognition of his or her inherent*dignity and worth simply because of his
. : 4 ‘

or her existence as a human being. This does not, however, Itply approval

) ' | . o -

oo

Pedi
' :j
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or disapproval of the individial's beliivior,. but crather a4 stispensicn of

judgement and Acceptance of the perdon.  The other aspect encompassed

€

thie fiotion of warmth or caring, and this emot {ondl dis;cus;s;imfh; the con-,
cept 1s dlsc -cofisidered criticil to miximi in't'erp'("rs;'(in:ii i'e.-i'miri;{ and
groii.vth. %i&er@eucic unconditicnal p'm;itiv;«. vepard is similar to the
'atti'riid'e 'exprcs;s"ea By a v'c'ry ;ik>é;c friend in whom y'o'u 'c'o’n’h'd'c’ and who

cofients. Thus ””derstanding one's frnme of reference or empnthiring

{s extremely helpful: -The'potchcinlgfacilitatibe ;trength of the empathy
is directly dependent upon the strength of the’ interpersonal relation-

ship between the.individuai'and the helper; which is maximized by high

ieveis of unconditionai pos itive regard

4

. S B 772/

The Social Nature of Human Béiﬁgs; A very Important basic assump-
[} !

tion of most; if not all; theories of 5éfgaaaii§§ and theories of counsel-

ing ;and psychotherapy is Ehe Beliéf that humans are social beings: - ThS

person centered theory of Rogerq transactional analysis theory of Berme
as contribdted fo by Harri§ and othé?%; the neonnalytic interperson1i
- \: N

Eﬁéa?iéé of Sﬁiiivéa‘aﬁa liorney, and the individual ps)choiogy of Adler

‘aii stress the importance of the need of each indivtdual for recognition,

affection; caring; interaction, and relationshlps witn other peopie For

blocRed when they receive conditional regard or have to eamn affection

froﬁ othéré ana then begin‘to value themselvas conditionally; so_a major
| i : -
o S : . L A . o
. tool for hélping people understand theméelveé and begin to grow again

psychologically 15 the unconditional positive regard offered by the coun—f

v

selor or other caring persqn through a strong relationship Adler ada

ERIC
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% tion,-it is this samé need which, if blocked, thwarted, or’ perceived as

his followers have probably emphasiced. this social ncéed as the major
aspect of personality theory more than any other theorists. Adler's

to belong with othérs, and this need and the style of belonping adopted
(1.¢.; lifestyle) must be understood in order .to understand a person and
: = o S . : ,

his or her behavior. The theorists mentioned heére, then, along with many

others, believe that human growth and development are dependent upon
interactions and relationships with other pcople and that it is through
social relationships that people attempt to meeét their primary nceds..

Ideal Self-Concept. Many psychological theorists discuss the criti~ °

cal importance of the ideal self-concept. The ideal self-concept is most
. vl

often coriceptualized as a learned image of how one ought to be or needs

to be in order to be worthwhile; approved of;dloved; and to belong with

others: It is learned from others, especially from our perceptions of
the expectations our parents: and other significant people have for us

during our early years: The ideal self-concept provides a goal or goals
and motivates us to try to 8row, become, and actualize:. Some theorists
stress the unconscious aspects of the ideal self-concept, as does Freud

who considérs it to be a.part of ithe unconscious superego; while others

such as Berne

emphasize more conscious aspects of the i&ééi'ééif—ééﬁcébif

, .

an undersétanding of the ideal .‘sél'f—';ééhéébt and”its expectations or .re-
T . ~e /”. .‘: Lo T . . . . . V
.quirements for us to receive caring and affection from others and to

> - . N N R I . . " . . " : - ‘ . i . . 7 N .
belong with others 1s very important 1f we arge to help.them grow and learn.

v B -

Life Positions. If human beings have a basic need to be cared
4. . - S ' g ' : :

/ - ST L e e
“dbout and to belong in’6rdér to grow, devélop, and move toward actualizas
: ) ’ - ; [ : .

o coTe oy
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»Eertain‘maladptive behavior patterns which result in self-defeating behaviot

impossible to be met, cah cause considerable psvchological anxiety; distress;
and unhappiness; in other words; onhapoinéss results when: the perceived gap

betWEEn the seif concept as confirmed by others and the ideai seif concept

becomés too great;' Defense medhanisms which distort or deny réaiitv are

used to protéEE aéainst the anxiéév; na&eeéf; if Ehéy become habitual and

styie of their owr, resulting in even less effectlve 1nterpersonai behavior

»o_ L L . ____._._ _ .- - _ o __

more anxxety, more and stronger defensive behavior, and so o Aspects of

the sociai dimensions of this circutar effect have been described in

>

reverse as an adaptive spirai (Yaiom 1975; p;&l); but in the c1rcumstances

described here may be thought of as a maladaptive spiral. All of us have
e

broBahly'Been 5er§1éied by the realization that we are responsible for
. . . - . o

on a recurrlng basis. Clieﬁﬁ% and students with whom we work who are

dealing with developmentally difficult tasks or consistently engaging in

"1,

maladaptiVe behavior often become confused when they recognize their

responsibility for making choices which 16ad to behavior patterns that,

-

reinforce and perpetuite their unhappiness. In-Gther words, why they would
' .

cruciailigsqe to them, and this‘queStion can, itself, lead to further
distress if unanswered. There are a variety of explanations for this

tendene§'toward seif—dcfcating behavior, but perhaps that whioh is most
straightforward and parsimonious; but still compiote enotgh to'provide

understanding, centers omn the concept of 11fe POy sition developcd by Harris

N
a4

as_ a part of transactional 5551y§&§ (1969): Berme pontuiated that every

human bcing has a’ basic need to beion;' ranifest in a need for %éééﬁﬁitiéﬁ
from others at various levels of intiﬁh&y. Harris carried this a step

11 = :

\ |

\
i
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further by suggesting that everyone needs to have a social identity or a
view of the worth of seif and others; and that this identitv needs

cont inuat confirmation from others Learned in the eariy years, there

are four common 1ife positions or socxai tdentities from which one can o

,,,,,, JER IS P -

choose. The most productive is i M Ok - &OU Rf Ok which implies that

one has unconditionai posxtive regard for self and others and which is not

<« -

baséd on éﬁy evaidation; 1t is; then, a recognltlon of and betief in the

p

basic dignity and worth of ail human beings. According to Harris, the 1ife
positions are learned and one is adopted by each individual during the early
formative years. The most common is I'M NOT OK - YOU'RE OK; which results
from conditional regard. The other two positions, believed to be most ;
nonproductive and socially maladaptive, are.I'M OK = YOU'RE NOT OK; wh:ch

‘ can be sociopathological in ibs extreme, and l;h ﬁbl 6k - fédiRE NOT OK,

which can become suic1dal in its extreme. fhroughout life, tnless a great

Y ' R
deal of effort 15 made to change the 1ife positioh ‘an individual will

Al

Cbhtihﬂélly §éé% rééctibhé or étrbké§:frdm dthér pébplé td—ébhfirm this
v . - . }\*‘

pos1tion or identity Thus, one who believes I'M "NOT OK will seek ‘and

;behave'in ways to elidit negative reactions from others. The reason that

this need for constant réaffirmation 1s so strong is that the 11fe pbsition

. is the social identicy; and withoUt a social identicy, one ‘does not feel

that he or she belongs or has any identity at all 'Thns the more i
G

, e 7 a”

which are motiVated by a sociai need even 1f the ‘manner of meeting that

- o . RV g e !y

Aneed is mistaken or mniadaptive 0nder the approprnate circumstinces, an

N s

inquiry which asks if a- self defeatingkbehlvior or p1ttorn of behavior might .

,t K] o
be related to a need for recognition from othors often'elicits a strofg
s w ) , 5
12 ¥

.@‘
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recognition response and-sense qf understanding;, even ‘from young children:

What is especially helpful. is that the understanding of the rotivation for

one's self-defeatinyg Bé?éiié? generally provides a sense of securXty and

relief that the behavior is understandable and potentially 6Béhgea81§ and

manageable: ' ) ' ‘

o

Actualizing Tendency. . It secems to me that; in order to be a really

Al

"~ effective helper or educator; one must have an optimistic outlook concerming i

, : ‘ N T

human nature and a strong attitude of unconditional posftive regard. This, -
! : - o

- i - ',,z\?“ i; \
is not to suggest that a naive; gullible; or Pollyana-like point-of-view s
H appropriate, but rather that it makes little sense to attempt to help people

. learn and grow by applying psychological principles through interpersonal .-

relationships unless one assumes that the results will lead to & bette¥,

. world for individuals and society. It iS sométimes very difficult to maintain
Py . . - -' “r, . I"_ i aJ . X N .

'a positive, hopeful, and optimistic outlook when dealing with a person who :

Z -

fcels so lost, confused, aad’inaacﬁuagp.that they do not beligve there is i
' any hopé. Many, professiocnals rely upon 'their philosophical assumptions and
] , @ S

even spiritual beliefs in theSe cases to hélp them maintain their hope in. -
working with severely discouraged individuals. Rogers has included a .

philosophical assumption in his theory which can also be quite useful in :
these situations; 'that of the actualizing tendency. He believes that mvery
.- - -~ - -- - - .-.‘Z-._>- _ ;- Z.Z-noZooool - R :I I
hqpan being has an inherent propensity to maintain and e

harnice the organism:
B i .

Thus he hypothesizes that people will naturaily both pregerve themselves

and seek to grow or move toward actualization; as long a$ this fendency

is not blocked by conditional caring from self and others. Therefore,
Rogers believes that; if a facilitative atmosphere 1is provided through a

' warm; accepting; understanding relationship or relationships; an individual

ERIC
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can understand, assume responsibility for; and have unconditional regard for

self' and will then naturally and automatically ferove whatever block

applying this assumption, helpers and educators ctan more comfortably use

facilitative techniques productiyely, while av01d1ng the inappropriate

.deveiopment of nonfacilitative dependency among students and clients:

r

. Su y

¢ . L _ .. __ I _____

Y number of concepts from theories. of personatity and of counseting

3

and psychotherapy have been presented The purpose has been‘to assist

. profess1onals can more effectlvely assist students and clients with their

s

T ' learnlng and growth For the most part the psychos0c1al or interpersonal

iy N

aspects of our proféssional act1v1ty have been emphas1zed because it has .

k 1« ’ \_'7 : ! . - - . I
been found thatthe human relationship aspects of . leaTning profoundly s '

‘?3

What conclusions can be draw from-this presentation? In order to ™

' ‘
o
~

5 - . "

behavior is meaningful and represents attempts to be cared about acceptedv

-
e

————— by, and belong with other people and-that the ways in which they expect to
. ~N
SRS / belong are determaned by their own subjective view of the world, which is
e T
influenced by their present interpretation of past experience and future

) s , -
§ ;expectations; A genuine caring acceptance and empathic understanding of :

PR - . -

one' s phenowenologieal viewpoint can greatiy increase the strength of
- ’- l s L=
Ej' facilitative rfiationships, which ‘in turn; assist in.the individual's
ability to remove deveiopmentaiiy difficuit or maladaptive blOcks to the

B N T

naturai tendency fo maintain and enhance the self . For those who wf@h to

o .
. ~

T v s

ERIC

Aruitoxt provided by Eic:



learn more about the theories ;ndlconéépés prééénﬁéa 5ér§; excellent chapters
are p;bvidédvinféattéESGh (1973), Corsini (1979), and éahakiéﬁ yéiéféj. .En

addition the original Qbrkg of some of the theorists mi?ﬁt be of intéréét;;f”

such as books by Rogers (1951, 1961, 1969) and ﬁgf%g (i§65,ii§ééjf Perhaps

the process how sounds easier than it actually is. However, by remembering

these assumptions and applying thie congcepts to whole, unique human beings

-
3

on'a personal level, your helping or téaching effectiveness will incredse.

kil
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