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L Whis presewtation describes .z course,,"txfework
Ptanning, " deszqned to help wcmen evalvate their current job status
and plan career changes commensurate wi*th long-range life goals: The

framework for fhe program is-self-directed learning; through which

women develor coping strategies fof“chanqe. Pa't1c1pant< and leaders
make mutual decisicnps regarding course conten*t;, and participants map
out individual goals: The presehtatlbﬁ lists. several characteristics
of life~planning prodrams; (1) they are developmental, helping women
to accept changes in life planms as natural outcomes of developing ,
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and time management, and qoal-cettlnq. The presentatlop gives
examples of these program traits as they have been realized in

Lifework Planning groups. The append*x provides a course out line.

(Author/CS) 7
Lol
: ) ;
; \: -
>

: A

X
*ii****************************ffff******************************* £ ok ok X
* Reproductions supplied by EDRS are the bes* that can be made *
* v -from the original document, - *

***********************************************************************

-

Cdes




ldl
L

b

@ ) ™ bd
Q A Life Planning Program for the Working Woman
-5’: N . )
o~ R i/ )
H + * N
[ 5
o . . Judy Aanstad Ph D.
LN ‘ , : DiAnne Borders, M:A:Ed:
r 4!" _ T ‘k“ : -
w®
- > e ,
\, ¢ ( :
(. W
S
N [
I'4 !
D
) -
- ) ( ;
Iz
. A
3 - ' N ,
- kS
¥ ,
: . =
° %
=
" 1S X -
v I ” < -
. - ’
R , S
~ "J ’
~ . . : L ‘
N ' - : L B - k .
N e aToIoT - > ' L
F S oucaion e neLraae T _ “PERMISSION TO REPRODUCE THIS
o NATIONALINSTITUTE OF L= - MATERIAL HAS BE N GRANTED BY
— EOUCATION o~ )
o - THIS DOCUMENT »-msfjégn REPRO- v
o DUCED EXACTLY AS RECEIVED FROM -
(<> THE PERSON OR DRGANIZATION ORIGIN. ¢ -
QO ATING IT _POINTS OF VIEW!OR OPINIORS
- STATED DO NOT NECESSARILY REPRE-
SENT OFFICIAWNATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY gy TO THE EDUCM|0N5535§QURCES
{; INFORMATION CENTER (ERIC)."
- e
} . Y - K =
i . ?ﬁ Yo v s -
~N ; R I -
N0 ~ X Jf,(
O

ERIC

Aruitoxt provided by Eic:

o



i i

X

“i A Life Planning Program for the Worklng Woman 7

Women are gbing to work in unprecedented number in this country. They

* usually find themselves, however, in lower paying Jobs; THe course The Working

;,ﬁémani,iifemér3

el

was designed to help women evaluate their current jobf

range life goals: '
- o e L/A- . o . . oL
A self-directed 1qarning model was chosen as the program framework. This=e

confident, active approach to 1ife and career plans. The tourse itseif was

. B . Coa o S o ... I Il Il T
designed as an experience in self-directed learning, including participants/

leaders' mutual decisions - of course content and indIviduai goais for course

olitcomes.
< . -

The desired products - increa51ng self-awareness, seif confldence, and

self«respon51b111ty - were obvious in the initiative- assumed by part1c1pants,

T v

-

EI{[C . -

Aruitoxt provided by Eic:



i

:

A Life ?léﬁﬁiﬁg Program fét;thé;W6tkiﬁg Woman

Women and the Work Fdéce C
7 :

_sixteen years of age, were in the labor force (U.S. Dept. of imbor, 1980).
The increase in working women 1s even greater than that predicted by the

: | . : -
satisfaction and challlenge of paid employment. Nearly two-thirds of women
t‘~ _‘ v

in 1978; however; worked to meet an economic need - they were single; widowed;

|

divorced; separated or had husbands earning less than $10,000 (U.S. Dept. of

Labor; 1979).

So, what happens to these women in the labor force? According to the <
. . ' 4

I R T et
March 1978 Current Population Survey; women's earnings averaged $8,570 and

“« -

men's earnings averaged $14,850. With comparable edusaticn levels womei earn
only three-fifths of what men earn. Only one in ten ferale workers eaatged as

much as the average -male worker in 1977. The average male with no more than
a high school education earns $3;400 to $5;400 more than the average female
college graduate in white collar occupatiods (Young, 1980). These statistics |

are not changing. In 1980 women were still ‘earning about $6 for every $10
S

EN

,‘
-
el
.




Why does this salary discrimination exist? Thére are a variety of reasons,
most félatéd to societal norms for men and women, which are difficult.tb change.
} Onc reason is that there is a 1arger proportlon of relatlvely lees exporlenced

younger workers among women than men . Ohly timé éah Chahgé this. ; A’ éébbhd-

reason is women tend to concentrate in lower paying, traditidaaiiy'fé“?ié jobs
(which is probably why they are lower paying) such as tcaching, social work,
secretarial work, and nursing. Most eloctricians are still men and most steno—-
- : _ . s 7
gréphéré are étiii women. In 1976 electricians avéragéa $10.33 per Eour and

highly skilled experlenced stenographers averaged $4 92 per hour (U 5, Deﬁt, of

or salary dlscrlmlnatlon is that women 1é¢k:some

Labor; 1978) A third reasonf

of the planning and cdreer goal-setting

The Svéﬁgge homenaker who decides to return to work does so at ag§g¥5 and then
3 - TN ot

stays in the job market for an average of twenty~five years (Sheehy, 1974).
Often; it Sééms; a woman réturﬁihg to thé work-fcrcé will take the first;jcb
-

l

\!
11t2;e room for profe551onal development
v . *

.

Need for Life Planning Course ' , .
. - -

The course The warkihg Womar.: LifeworR Plahhihg was developed to'meet;;

e~

job discrimination for women, individual wdﬁéh cafi Fighit siow aeveaop skills @nd .

attitﬁdés which will increase théit‘éfFECtiVéheés in the/work environﬁent; The
Q’ A ~

three main pfmsﬁs of thé course are 1) to glve women an opportunlty to do

-

systematic éafeer plannlng, 2) to teach som%ﬁihills whlch will be useful to
) Y
them as théy b”e'gin' to act on their career plans, and 3) to etficouirage 4 confiden

\

O
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\l\,T f L l .
—TFhe wafkiﬁg Woman: - txiework Plannlng Courbaluvrbeen\offorod for foor
l N i
years at the Lifespan Center, ornce each fall and each spriné/}/&hc response

has_generally been excdiient’ w1th twelve to s1xteen pcople/fllllng a class

. W

[ ¥
each session. « The ctass has been promoted thrcugh a Widélv diStribﬁtéd
. - . ;

"brochure; talks iﬁ thi communlty, 1nformation sent to some of the larger 1ocal

,J

e w

4
businesses, newspaper arttcles - and repommend%tlons by pleased parL1c1pants

Positlve response to the Working Woman course seems to be part of a develoﬁ&ﬂé

support; 1nformatton, and help to succeed Both new?mn¥m1nes like ava and

’2:/' ' - = = [ / f & ' ) f' 5 §i
score this fact. , . - A .
; 7 - . . )
- o o 1»7 N ) ) B — z
Characteristics of Life ws for Women o ‘
= o ;., B . . f \ ) C 3
X A var1ety of career planning programs for women are described in the

Biterature (Caédﬁxéﬁ* Waiworth; & Wdters, 1976; ,’Manig &' Mochizuki, 1972; Rice &
~ & . ) - N

Goerlng, 1977 ’Setne, 1977) Many of these focus on the needs of wcméﬁ‘rétufhi

ing to the job market rather than;those of women aiready’workiﬁé. Within the

~

career counseilng erld only within the last twenty flve years have researchers

E ’ L e P . — g -
-c0n51dered career pianning theories for women. EVén now tHere is no complete

aa . -/ ’ o
T e e o S~ 7 ™~ -
or very useful theory about the career patterns and choiges of women. Zytowskl
“ @

-

(1969) \CInzberg (??71),‘and Super (l957)»have brlefly con gﬂderéé tﬁ? career

development of women; but mosg\éi the1r research focuses onlmalé career patterns.,

Some of the Important char ter1st1cs of 11fework plannlng progyams for

» - \' -
N . \ .

women inci&de: L : N



-~ : : ‘ , o
1) Developmental appyoach. This means active acknowledgenent that

women may make many developmental changes over a lifetime. What is a primary

.

- focus during certain years may not be &S important later. Both Harmou (1970).
i A,

N

_ and Wolfson (1976) have found that carcer patterns of wonen cannot be predicted
from information known about them as college freshmen. It is important, then,
to help working wdMen understand it is natural to make changes in lifé plans

. VA - ., & . . - -

‘to fit developmental needs or values. Shifting Gears presents a he%gfui ratio-

-
e

nale and model for changing while Gail Sheehy's Passages seems to<be the Bible

of developmental changes for women. Actually Ann Morrow Lindbergh's book Gift
From a is also a lovely view of different stages in a woman's life,

.

although it speaks more to the homemaker than career woman.

2) A second important characteristic of a_lifework planning program is

that #t promotes self-confidence in the participants: Most women have learned:

to put others first and to be humble, for so long that thég5iack confidence in
~ ;

themselves. This may especially be true in a work environment. - One exercise

§Eshéve found helpful is to ask eachfwomen to initroduce herself in the most
positive way pcssibiei citing accomplishménts and positive personality trafts;
Wéiie hcing’fhié one — described herself as assistant to the»pres%dent in
a ;uitimiiiicn dollar company and went on to outline -several accompi;;%ments;'
After she f%nishgd she ;aid_she had never before introduced herSelf as other

ihgﬁ a seéfetaryvéi;hcugh ;he had, inaeed, been promoted and was handling major

responsibiliti®s. We need-to learn to acknowledge whp we are; what we can do,

a
- ~

o . . i . g - “, S o R , . oL Lo
-and to feel good aboit I?; ¥ortunately a lot of this happens durinmg the group
& a2 4 -
process in a career planning class. Women begin to-encourage edach othe; and
; R
2

point out accomplishments and skills to each other:

O

ERIC

Aruitoxt provided by Eic:



ERIC

Aruitoxt provided by Eic:

that the woien involve their famllie ana friends i their planning. Mo all @
, :

class itself provldes this® supportmdurlng the eight weeks of meetlngs Some

frlendshlps formed in Clqss scontinue afterwards;/and the part1c1pants are

.
N s

,’ —

lives.

4y A fourth characteristic is that of an emphasis on takiﬁ”
' v y

Y
i

fog self. Often women téhd to réact rather .than act. Many

-
s

parenpa and then a husband to glve them d1rect10n, so this class emphasizes by

. R
- |

%té' ﬁéturé thét hb one can choosé a career direction for ybﬁ/%ut ydﬁfSélf

ool S~ S . . 8 o :
Only you can ask fcr ‘that promotion. By the Very nature of the class the

participants learned even the bﬁtCGmé of the Claéigﬁif up to them, nota§omeone
3

elsj; One 1nterest1ng exercise whlch 111Ustrates this point is called the.

-

"Chalrman of the Bbéf' " Thls exerc1se asks th@ part1c1pants to list the -

¢iduals th comprise the exdcutive bbatd mahagihg théir'liVéSj. Thé pattiCi:

will recognlze that their husband is really the chalrman of thelr board rather

2

than thémSélVEé. Thé§ have tél%gd'bh another person to direct their lives.

5y A fifth characteristic of %n sffective 11fework plarihing program is

1t the women are offered a strategy and means of gathérihg information both

_ about themselves - their interests, values, abilities; pe*sonallty style, back~ 7

. : : \§$
ground Experlences, 51tuatlonal factors = and also abbut the world of: work and
- . %

pdééiblé career bptibhé.

A

Qo



Once the women realize that—most pCOplL have 1little knowledge ‘that about career

pOSBibilitlLb (that,they are not unusual), and tha} there are strdteptoq

for learning abont'optignsﬂﬂthe women, can begin this oxp]oratlon process:

Vocational testlng is generally value:\hy women ; eébeéiall§ at first,; as

Gj A sixth charactcristic of an effective lifework plannxng proprim is

that it allows and encourages the part1c1pants to uLlllZC aii avnIiable re-

sources. We aré too often afraid to ask fo'i what we want: Our fitét line of

resources is rtght there in t%\ﬁclass - the other part1c1pants OEEéﬁ within
5 n

a moderate size group individuals may have information or contacts that can

P

be of use to othété. The sefbnd line of resources is composed of famiiy and

. ~- f
/ - -

friendé; the f1na1 line of resources is made up of those profeSSIOnais the

participants seek out: as. they gather 1nformatlon about caseer options One

wWoman i;koﬁf§fiaSs wrs unemployed, having quitgsn\jneatisfying job; aniné

the course’ she defined what She wanted to do and went to see a frlend of hers

ta

who was also the pre51dent of- a 1arge company When she told him what she

wanted to do ﬁhd asked for a Job héﬂﬁﬂtea.her. Another woman’ in the %1ass'

‘heard about a jOb she thought woi;d be"deal for a classmate. ° She told Jane
s, I’

o / \\ .

g , dec1slon—mak1ng - A -
— goal-setting -

assertive communication R e

.

ERIC
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} i stress manageﬁent
time management

'Indiéidﬁals in the ciass will vary in their level of competency in thosa

areas. iAli of these skills are helpful and tliose most needed may be in-=

élndéd in the ciass These ski¥ls can be uysed both in other séttings for

,,,,,,, S . - : B
other purposes and also in later years as the necessity to ré-evaluate a

&areer direction arises.

Program Framework: Seif Directed Learn;nggModel —
o SN\ - . v

We chose a self directed 1earning model for the Worklng wjhan tlass. This

1earning modei is based on the,theories of humanistic educators (Carl Rogers
and A. W. Gombs; for example) and Malcclm Kncwles work with adult léarnérs.

I 2 » T
Knowles' andragoglcal’ 1earn1ng utilizes planning by both studentsnand teacher,

‘activities such as induiry projects; independent study, and experiential techni=

1970j& 1975); The *'teacher” functlons primarily as a/;gécnrce qu as a

faciilrator

- ]

. Self-directed learning thus focuses on developing coping strategies for.

~

T P L )
éhange; "tearnlng" is viewed as a skill students begin t5 identify soturces

and methods for gathering needed 1nformation, a process they can transfer to

other academlc areas and fo 11fe dec1s10ns Proponents of ‘élf directed 1earn—
1 A u
-eR

1ng beiieve;the result is more effective 1earn1ng because the emphases -on sklf-

_ respons1b111ty and onqas own 1n1t1at1ve promote self confldence in new learning

_ _ Lz € B v

tasks;‘ Seif dlrectedalearnlng 1s also compatible w1th adult developmental

stages, providlng a needed slill for coping with the inev1tab1e periodic :>'

changes in career; family, and persenal 1ife:

1]




had

for. Working Woman. It provided the necessary base fof a comprehdnsive

>

ate model

lifé=planning program; rather than just a carcer plan. 1t tied topcther the .
o C .- ] ] B = '

important characteristics of-1ifework programs for women previously described,

It taught skills especially needed by women; who are generally less skilled in
o : o . ¥ / , ’ o)

self-dircction; self-responsibility; and the decision-making process. And it

was an appropriate base.for the purposes of the course - especially teaching,

e . e
some skills which would be useful as participants began to act on their career

plans; and encouraging a confident,; active approach to life and career plans.

.

The Working Woman participants were.struggling with (and sometimes against)
change -~ dissatisfaction with jbﬁ; the pressures of economics; upheaval in
family structure (children 1éaViﬁé home, -divorce, etc.) and unknowns about self.

Each situation was different. Thé self-directed léarning model was appropriate

N R

because of the ease of adaptation to individual CikcumstahCés and decisions.

!

Thé participants' motivations for coming weré personal ones. The
expectations they presented were to increase understanding of self and the

world of work. They asked for career and personality tests, valués clarifica-

tion, job-search skills, career outlook information, and lists of options they

could consider. The self-directed learning model was an obvious base for the
. ) - o~ ¥ o I -, o

needed work gathering information about self and the world of work, creating

options and seeing the pros and cons of each; making a decision, and moving

o

forward. Beyond this immediate procéss, however, was the acquisition of a

strategy for dealing with the inevitable 'décisions to come, as each woman

continued to develop dand/or change as her circumsStances changed.

"

N, |

~

bia

F O
-
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Program Outlinc ‘ T ‘ ;

- experiencing from the start through the self-directed approach. For example; in

Some women made additional individual plans; such as learnipg to write'a’
resumé and completing this project with a counselor. All were encouraged to

s
T .

work on their particular needs between classes.
- o S ~. By
An important part of each class was tinge for processing. The women dis-

e Lt ,,;,.I, e I,
cussed. the information they had .gathered; the insights they had about them-

- 7 - .

selves; and .the feelings of -both fear and confidence about their %éw_léafhihgs.

v
'

»and possible applications to their decisions. =
- - - - " : - [N : - . .
~ - T - o~ . . : »

Y

_ S - . i . 0 - ) . ° > . i
e . { . -' ( . .

Program Outcomes-- - _ ‘ o

Evidence of the use of the self-directed -learning model Surfaced .often.

o

k - ) : L O e L. =
- Participants' comments reflected a recognition of the coptinuing .process;of.

. self and career development. ' They began to assume more of ‘the.directiéi: of

«

- ‘ . =

O
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supervisors; co-workers; friends; and husbands. The women were intense an

-

The supportive atmosphere was particularly valuable. The women were -

felieved to find "sthers have

'sthers have similar problems," and glad for the opportunity

-~

needed was some reassurance of my skills to get my confidence back. I got

that the first few nights. I came by tonight to tell you I've appliéd to 'the

Culinary Institute." - ,
[}
Some decided to remain with-a job for a whilé because it best fit present
family circumstances. Some were still interviewing or negotiating with super-
: .
: , ,

visors. Others were in the midst of major changes in career fields. And one

e R ST
Increasing. self-awarcness and self-confidence. were perhaps most evidert

in the discussion following the panel: "We could maké the same kind of speech
about our own lives and decisions 1f we just realized it." !

’

\
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Conclusion . | .
The Working Woman: Lifework Planning was designed both to teach coping

» -

oo L § : I : B - . o L B
skills and tq}ﬁéé these skills in the learning process. The self-directed

learning model encouraged self-confidence and self-responsibility as adjuncts

to content learning. Thus content and process were equally important.
N b . . ‘

P
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Introdoction to WOrkIng Woman
Get acquainted exercise - Introduce seif and one thIng

_current ]

The WorkIng WOman'

ob . __ _

IntroductIon to_setf- dIrected 1earning

Large group - pnt tists. together T

TEST:

Plan_for course.-

Group plan - from. large list;

Self-Directed Search

cover in class Eogether
IndIVI fual. plan - other topics to research goals for self (write resumé,

interview, etc: )

Resources - written materlals, people, organIzatIons,
Strong Campbell Interest Inventory o P -
Complete hand0uts for assessing SkIllS an'eachievements

TEST:
HOMEWORK :

>

Lifework Planning

-

.

-

* Small group - tist of what you. wantﬁgeeg to tearn and do

\
each other

S

Job trends, generating JOb options and gob contracts (lecturé)

TEST:
HOMEWORK :

Myers Briggs Type Indicator,

Read . ”Getting a Job"

Complete
friend,

Test Jnterpretation o
Discussion of exercIses compieted for homework

CtﬁSS AND HOMEWORK:

Examples.

Stress management

Lecture cover ing sources of stress, techniqne

'Adjective Checklist'"- - self,
co-worker or supervisor

N

e

personality

job and options. being considered’

hast of descriptive. strength statements from

adjective checklists and MBTI

a demonstrdtion of one relaxation technique
for analyzing test results

"Work Hour"

ounseclor

HOMLWORK.

"Read

f

)

Lt

individuaily,

"Stress - And How To Live With Tt .

in small groups,

family member or

"Activities to_Help You Utilize. Y0ur Test Results
Checklist of interest

. SIS LI D
of stress management;

you like about,

grouped gnto categories; choose\those to

&

1

and

with



VI. Assert&veness (role play and d1$cu551on) ] \
Exercise - Assertlve -Situations on the Job"
HOMEWORK: Read "The NewAAssertlve Woman" and complete exerc1se at end

e

N

VII ) Panel : - -
. - Women in areas of 1ntereqt to part1c1pants disciss personal career paths
' and opportunltles in areas represented
: HOMEWORK. Complete questions for presentatlon next week (optlons,
' strengths, roadblocks, steps of .a plan of action
VIII. Summaries ‘ a . ' . "

Individual preésentation .
Sharing contacts and support

S

O
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