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deserved but much of it; as today, emanated from people unw1111ng
to pr051letlze knowledge outside unlversxty confines and unaware
of the spec1al teachIng requlrements of adult education.

<

¥ip with the Workers
Educational Association

\\
— - ‘ Ll N ]
The character of the movement changed with the inception

of the-WEA set up in 1903 two years after the foundation of the
Laboir Party. The WEA was the creatlon of Albert Mansbrldge,

a soc1a11st, member of the Co- -operative movement, churchman and

adult educator HlS aim was to equlp the workIng class, especlally

publici21ng and runnlng joint classes. The wEA therefore, from
the start 'was a consumers organlzatlon for university classes
and much of its present day problems derive from the secondary

role it has always played Followlng the 1902 Educatlon Act
government grants helped bring class fees within the reach of ",

working people. Very soon most un1vers1ty work was be1ng carried

out Jolntly WIth the WEA. These _new classes reqqued a more
systematic approach than Stuart' s short series of one hour
lectures preceded by a handout and _reading list.and followed by

- a discussion and the sett1ng of essay toplcs. The three year

tutor1al class was born. Thls entalled a small group workIng

lectures, engaglng in wide- ranglng d1scuss1on and writing

fortnlghtly essays throughout a total of seVEnty two meetlngs.,

<.



Intexrwar Developments

In 1919 a historlc report appeared entltled the Final Report
of the adult EducatIon CommltteeAoigtheAMiﬁistry of Reqonstructlon,\

which urged the establishment of an extra—mural departmént w1th

an academic head at every uﬁlvers1ty in Brltaln. _Liberal
education for adults, said. the report should be a standard part
of un1vers1ty pEBViéxon organized by these departments and
financed from local and national pubMc funds:. During the -
1920s extra—mural departments were establlshed at Nottingham,
'Kberystwyth Manchester, Exeter, Hull, Lelcester, Southampton

and Durham From the outset structures varied. 1In some cases

others not. In some cases assoéiatlon w1th the WEA was very

ciose, in others remote. However, most departments now had
full-time tutors who had a teaching and development role in
distrxcts where they were resident. Often the1r work compiemented
the organizational efforts of WEA branches and the1r own full-time
tutors: Bat cons1derab1e dupllcatlon of effort emerged 1n some
roles to the two agenc1es (or Responslble Bodies as they have
,become to be called) in a country where adult education prov1s1on
was st111 deveioplng and uneven. off1c1al regulations in 1924
1ntended un1vers1t1es to prov1de hIgher 1evel more cerebral .

but in pract1ce much overlap ex1sted The émergent LEA prov1s1on

varied in. type and- quality. Most LEAs concentrated upon vocationat
stud1es, i.e. connected with work; and tended to ignore liberal

education,; but some like Cambrldgeshlre with its Village Colleges

: 1
wWere very 1nnovat1ve 0

Postwar Developmernts

-

Local Education Agythorities

The 1944 Education Act imposed a (albeit rather vague) -

. : ‘ i
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; statutory duty‘upon local coiinicils to provide educational
facilities for adults. Most LEAs now take this responslblllty
very seriously and work has expanded to the extent that over
two million students now attend non vocatIonal classes engag1ng

The majorxty of classes occur in the evenIng, onée a week

between September and April do not lead to examinations and are
mostly concerned with physical or practlcal act1v1t1es, forelgn
languages, arts and crafts, music and drama.}1 In addltlon,

LEﬁs give f1nanc1al help and accommodation to voluntary soc1et1es,

like the Women's Inst1tutes and Towhswomen's Gullds, when they

engage in edacatiocnal act1v1t1es.12

has doubléd to over 100 but its work has been overshadowed by
the rap?d expansion of the extra-miiral departments, Jointly
organlzed classes have slumped to less than. 20 per cent of their
work. 'The WEA has rather. lost its partnershlp role and some

cr1t1cs marntaln it has yet to flnd a new one. Frequently

copy the eitra—mural quartment model. But the army of WEA

voluntary workers should not be underestimated .riot its range of
1ntroductory courses for the public undervalued; some of them
are 6f a "standard comparable in. every aspect to many classes
prov1ded by unIverSIty respon51ble bodles" 13, Moreover, follow1ng
' €he recommendations of the government Russel Report in l§73 the

WEA is seeklng to develop its own cons1derable 1nterest in work

Extra-Maral

Structure .
Slnce the war the number of the eXtra—mural departments .
has increased to thlrty—elght ‘employing some 340 full ~-time and

10 000 part-time tut;_ors.15 Three—quarters of the1r sﬁlarles are

| 99
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rest being made up by the UanerSItY Grants COUncll,va

,semI independent body set Up by the Government to administer

blocR grants for the running of universities: Over a dazern
of the newer dEpartments receive no DES grant and derive money

°

from other ‘sources.

reflect internal un1vers1ty attitudes towards them: Some are

accepted as a natural and valuable part of university life and
'others are regarded as mere appendages, irretevant afterthoughts.

The same elItIst vatues wh1ch led to the rejection of Sewell s
Orlglnal plan llve ‘on in many unlver51ty Senate committee meetlngs.
varies but generally it is rising; 1llustrat1ve of this trena

is the: Manchester dIrectérshlp which has’ recently been promoted

to professorlal level. Another development reflectIng anad

re1nforc1ng this trend, has been the gradual replacement of the

orqanlzed admxnlstratIve SUpport, proper offlces for tutors
and a hlgh proportlon of classes held on unlver51ty premIses.

and mystlclsm which have long SEparated British un1vers1t1es

from the rest of society. Campus-based extra-mural departments

tend to employ tutors with responSIbillty to a subJect rather

,than to a geographlcal area. Subject tutors have often shown

gréat initiative and energy In tapping latent demand° 'Tcrglve

one Inst&ﬁéé, colrses for soc1al workers 1n one area,.ﬁhich . -

Liberal Educatlon Courses -
Two- thlrds of the work of the extra—mural departments --

1nvoLv1ng annually over 200,000 students ~-- is still in the .
traditional dred of llberal education; over one half in the

g  ——




: 83 »
) humanlties (archaeology, h1story, Iiterature, phllosophy and
' art), 13 per cent in the sciences and most of the rest in
industrial _studies and social sciences. In this field the

departments might typlcally offer courses -- advertised in a
variety of ways - ranglng from three year tutorial classes,ﬁ
to sessional ciasses of 20- 24 short courses of 6- lO meetlngs,

day schools, single lectures; res1dentIaI weekend schools and

summer schools. Certificate or diploma courses have been a
«QIQ growth area. London, always partlculariy Interested in th1s

field have as many as 5,000 of their annual 20, 000 students
rengaged in Certificate courses. This growth rﬁflects the grow1ng
need for paper qualifications discissed below. Everlng classeg

are held on the campus_or, in collaboration with the WEA and

the LEAs, in schools and educatlonal centres. Class fees at

present are between 30- HOp per meet1ng -- relatively low compared
with some LEA fees -- but students and old—age pensioners can !
usuaIIy enrol at half price. Despite the near nomInaI fees,

the extra-mural classes still attract only a small m1nor1ty of
worklng cIass peopl and a high proportion of their members are

-graduates or profes ional peopIé.'

Some unxver51t1es, like Cambridge, Manchester, BéIStOI and

Oxford have res1dent1al centres offﬁrxng short -stay courses

of a 11beraI and vocatlonal hature., The Manchester centre,

September to AprII and dur1ng the threz(summer months takes,in
two thrée—month international summer séhools, orne for working
people from the Nordic’ countrles, the other for trade promotIon :

officers from the developlng countrles. Manchester also organlzesa

‘ a_three-week summer school at the seas1de _university town of

Bangor in North Wales comprising small, week- Iong sem1nars,

this study/hollday approach has proved popular with foreign

students.

Post Experience Courses -
Along with the 1mproved prov1s1on of state education and

easier access to unxver51t1es since the war, the extra- mural

v

SR 17}

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

94

post eXperlence areas: Courses for soc1al workerS, for example,

courBe.18 Industrlal educatlon has also grown 1mmensely Most

departments now organlze managémént courses and in assoc1atlon
with the Trade Unlon Congress educatlonal department; -a groﬁrng
number of day -release courses for sh0p stewards Some departments
have used their classes to _pioneer soc1al research. The most
famous example is Coats and Siitburn's study of poverty in

Hous1ng Improvement Handbook desxgnéd to help occuiants of poor
housxng to chart the laberynthlne official channels leadlng to

local government 1mprovement grants.lg

are. organized for a myrlad of groups. local or central government
offlcers, councillors, army offIcers, maglstrates, lawyers,
polIcemen, business executives, hospital adm1n1strators, doctors,
clergy, architects, town: planners and farmers to name but a few.
The departments often take the lead in putting on conferences or
symposia (as they are occaslonally grandly descrlbed), for
piaféééiéﬁéis in specific areas. These might be "one—offs"

like the recent conference on North West regIonal government

in the llght of government proposals, or they mlght be annual

events llke Manchester s Sympos1um on BroadcastIng Pollcy or

To organlze these specialist courSes the departments have

to establish ciose worklng contacts w1th a w1de ~range of .

organlzatlons, many of which prov1de the .necessary funds: The
1969 Further qucatIon Regulatlcns prov1de a 75 per cent grant

"towards the cost of providing tuition in any course of llberal

adult education In a programme approved ..." which means that the
closed” spec1a11st courses are 1nellglble for grant- a situation
which the Russel Report urged should be reversed. 20

s

o : ’ S )
- -1 Q'£2 B



‘ 95

. %eaching and Training .
‘) Tutors (occasxonaIIy called staff tutors or 1ecturers) are

expected to be academically up to unIvers1ty standard They are
usually encoura§3d to pnrsue academlc _research and many of them

undertake lecturing duties in 1nte1nal departments. But in
-addltlon they must have good organizational sk111s, be prépared

to traveI to classes and to face audiences of varying ages, social

compos1tlon and 1ntellectﬁal level. Audience size can vary --
anythlng from two or three to 500 ~- but most extra-mural

teaching takes place in smaII groips. and teachlng technlques '
have deveIoped accordlngly. An informal atmosphere is essent1a1

to encourage class partICIpatlon and .to disarm the fears of those

with 11m1ted educational background. The tutor may be faced
w1th a group of diverse quailtles but, at best he must seek
to fire their interest and _extend their 1earnIng abilities to

the 11m1ts., At the very 1east he mist do enough to br1ng them
back next week! The ovdrall standard is high enough to move
the Vlce—Chancellor of Durham Univers1ty to comment that the

extra-mural departments have on_their staff "the most successful

practltloners of the art &f teaChIng that the university has“.21

Whilst full-time tutors have ~ample opportunlty to deVeiop

theIr SklllS, part-timers can face initial difficulties and there
is always a risk that the class will fail. When emponlng
part-timers ‘the departments have to satisfy themselves that a
new recruit has the necessary qualltles anfl potential. Many
part-timérs however (60 per cent in Manchester) are proven
univeysity teachers and many others teach in schools, coIIeges

or poiytechnlcs. Some departments now organize short training

courses for part timers to try to cohmunlcate some of the spec1a1

«be reduced or overcome. .

‘- . Profe531onar*adult education and research exists in some

hnlvers1t1es as a separate department, 1n others as a constItuent
—— part of its extra-mural department In Manchester there is a

Separate department of aduilt educatlon offering post graduate

courses for adult educators in Britain andgthe developlng countries

. S (T v
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" as well as training courses for internal unIversxty staff.
From small beg1nn1ngs adult educatlon research has taken off,
partlcularly in Manchester, Nott1ngham, LeIcester; Oxford; .
Liverpdol and Leeds and in 1ts evidence to the Russel Committee
thg University Council' for Adult EducatIon (UCAE) urged more
research in such areas as: student motlvatlon, learning

prdtesses, and the educational heeds of adults at different

levels of ab111ty and attalnment.22

Russel Report (1973)
R N - 6

Report23 but unfortunateiy it apﬁ%ared preclsely when Britaii

was plunglng 1nto economic recesslon. Government savagely

the prlvate sector. Local government accounting for one-third

of publlc funds, was forced to economise and -adult education
as a low priority area came under the financial scalpel. The »
range of courses was reduced drastIcaIIy rﬁ some areas, and

""" " _The extra-mural departments,
deriving their funds from centrai government éscaped relatlvely
iightiy; Some of the organ12at1ona1 recommendations of Russel,
like the establishment of a national and regional adv1sory
councils have been followed but adult educators wait in vain
for the main measures to be Impiemented. Russel had urged a
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doﬁbllng of the meagre 1 per cent of, the national educational

budget allocated to adult educatIon, but even w1thout a financial
crISIs adult educatlon commands a low prlorlty in Brltaln.24

Most of the top declglon—makers 1n BrItaIn have had rittle

contact with adult e cation; top civil servants have a predominantly
Oxford and Cambridge background the majorIty of ministers too,

whether Conservative or Labour, are university educated. .
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. Open University

N Wwhilst the Russel Report continues to gather dust in the
DES the Open University (OU) - contInues to gather momentum.

The OU was founded with much support from the extra mural

departments, _by Harold Wilson's Labour Government in 1969,
taking 1n its first batch of 24 000 undergraduates in January, 1970
The OU has a Royal charter like any other un1vers1ty and it

exists prlmarlly to confer qﬁgrees although 1t also offers

and telev1s1on (usually at non-peak v1ew1nq hours) The OU
caIcuIates that 65 per cent of student work 1s systématic

thh tutors and students in tutorlals and at 'summer school and
10 per cent wr1tten pro;ect work ori‘ amlnatlons.zsi

whllst an honours degree requiré"kyght, so typically a stadent

will take six years to achleve aib : degree At present there
are 55,000" undergraduates and 13 Yo " post exper1ence students;,
making the OU by far the 1argest un"VersIty in the country.26

The drop—out rate is relatlvelx verf low: only 50 per cent" -
The report of thF OU Committee’ on ContInﬂIng Educatlon 1ooked .
forward confxdently to the expansion of ex1st1ng prov151on and

Ehe Creation of a Delegacy ‘of ContxnUIng Educatlon' in other

words an OU extra-mural department.. !

Extra-miral Departments
. . : N 2

the extra—mural departments with admlratlon t1nged with envy

‘and a 1Itt1é alarm The* egg which they themselVes helped create

T 1ois - -
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has hatched an infant whlch is growing so 1arge 80 quickly that

it threatens to become a clackoo which will take over the whole
nest. Behind the extra-mural movement from the egrlléet days

has been. the assumptIon that working people did not want or need
examinations or “university quallfications and that 1iberal

education was somehow monally superlor to both., Perhaps thisb

time. During the 19505 and 608 when the London University
part time degrees became 1ncrea31ngly p ;ular, it emerqed that
for many people, extra—mural ‘hors a° ceuvres were no substitute

,for main degree courses. But instead of using extra-mural -
A3

expertise to answer thIs demand the Government devised the
highly orlglnal OU ‘and .also showgd financial favour to the
new polytechnlcs wh1ch could offer full and part-time degrees =
more cheaply than the universities,
The sight of new agenciqi carv1ng out thr1v1ng\m¢y empires

in areas of tradltlonal extra-mural interest has left

extra-mural departments feellng by passed and, understandably
a Ifttle resentful. And yet, if these. departments can abandoh

some of their tradltIonal self- effacement a big’ opportunlty

exrsts to play a lead1ng role in a new developmentr Spurred

spare capac1ty by the mId 19803, the Government has been rethinking ‘

ItS pollcy towards unlvers1t1es. A Government dlscussron :
document Higher Educatlon in the 1990s suggested that ant1c1pated

vacant places be fllled by mature students, part1cu$arly worien /;”' \
and working class people and- that provision of part-time degrees

be substanclally e%gpnded 277 Mr. Gordon Oakes, one of the o ~
educatlon mlnlsters, hhs even spoken of un1vers;t1es comprising .

50 per cent mature studehts by the end of the next: decade The

PrOV1d§pg tradltlonal _areas of prdven value contlnue to B
expand the extra-mural departments can usefuﬁly apply the1r .
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special eXpeetise in a ”AFibty of
ible ways: runnlng proparqtory courses tor maturv qtuduntq,

ing: to plan and tgd(h courses 1nvolv1ng matiure qtudvntb,

partlcularl those undextnkan part time duqrooq, offering
part-time dcqreLa, providiiig 4 counselting service for mature j
stodents. and qo on. ’ e ¢ N
For over ()n(' hundred yedrs the c-xtrdﬂpural dppartm(\rlt-; haw_ .
been maklng thcxr distinctlve (ontrxbutﬂhl to Urxtxnh life.
They have’ holpcd (‘()n‘x[(h-r \bly to xcdm ¢ the bafriers -between .
the people and univers 1t1es whth ucadcmxc» with their ”bhc'al
titled and vsoteric subject lidguages ‘tend to construct. It
would be 1ntorLst1nq to discover how mﬂny univdrsities hutsidb
Br1ta1n=organlze events melar to Man(hc ter Univers 1tY'°
Open bays when over 10 000 local people crowd on to thorcdmpus
to Vi%it laboratories and view dlSplay and Lxhxbltlons. There
are signs that at Lloig ljﬂt policy m@k rs are béq;hhihq to

redlize that adult educatloh 15 as v1tal a sector of cducation

as dny other: In the future expansion which now secems Inev1table

‘it is to be hoped that the extra— ralldcpartments wil} be

allowed to play a loadxng role in étkdfﬁiﬁé; rencwing;

re«drlentatlnq and perhaps still most 1mportqnt,—rctrlev1ng

" people who dfbpped out of the cducatlonal system at an earty age.

¢! o
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SECONDARY SCHOOES UNIVERSITIES
+ RND ADULT EDUCATION N ITALY

ARlessandro Casiccia

system extendzng from pre schooI through prlmary school to the

Uﬁiform middle school, there is the advanced secondary schooi
system, cons1st1ng of unxversxty stream secondary schools, art
schools, teacher tra1n1ng colleges, technical institutions

and vocatlonal schoobs Some streams withif this dlfferentlated

ersity secondary
schools: Both of these, but especially the former, were the
product of a typlcally Italian educatlonai ‘tradition emphas121ng
eloquence and the hﬁmanltles. Up unt11 1969 the un1vers1ty

a post in the cIVII service through these schools., Even toda¥
the maln empha51s at the un1ver51ty stream secondary scheols

is on courses with a maInly phllosophlcal and 1dea11st1c content

- 1ig
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‘and this emphas1s on the humanities is complemented by a training

remote fram the practical aspects of ]ife. . -
The d1scuss1on of the IIberallsatlon of un1ver51ty entrance

privileges of the dedle cIaSS namely to attend a university .

stream Secondary school and to receive its dlploma and thu
earn ‘the right to enroll in oné or the other faculty at a

unlverSIty. :
Now, follow1ng 1Q years durlng which un1vers1ty entrance

rethrements were‘?elaxed ~some restrlctlons are beIng refntroduced

In July of 1978, in the draft bill &f & unlver51ty ‘reform measure
which has long been uhder discussion in parllamentary commi ttees;
an artlcle was introduced under which admlss1on to a university
wllZ'be restricted to those having a secondary school deloma
whith "agrees" with the partIcUIar field or d1sc1pllne which

the applIcant wishes to sitdy. Anyone who does not have the
required kind of diploma will have to pass an entrance examination.

Aemaneed Secondary Schools
in addltlon to the unlverslty stream secondary schools
descr1bed above, wh1ch represent the tradltlonal form of secondary

reqh‘rements to a un1vers1ty. Examples of such schools are
the language secondary schools, the arts schools, wh1ch are
subd1v1ded into art secondary schools and conservatorIes, thé .

teach1ng credentlal the techn1cal ‘institutes; wh1ch proVIdé

d1rect entry 1nto certaln forms of employment (e g. as a

(but. whlch wxil not be d1scussed “here) .
Wlthln the context of this tendency to continue to permit

wide access to unive rs1ty, a trend has emerged in recent years

111
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with regard to the transition from secondary school to un1vers1ty,

o froi secondary school to employment A survey conducted in
l975 shows that a very hIgh percentage of those leaV1ng secondary
school desire to ‘enter employment and at the same tifie take &
course . of studies. In 1975 there was a total of 43.2 per cent

of réglstered students who were alsQ galnfully employed _It
remains to be seen how this trend will develop in view of the

plans alluded to above to restrict university entrarnce;

Adult Education in Italy

Itallan adult educatlon Involves few establlshed 1nst1tutlons

; and structures, but is rather _more a questlon of some temporary

controversy and struggles by the trade unions. ItalIan adult
education is character1sed by constant processes of change and

a lack‘of.legislatlve security. 1It is only in the case of the
people* s schools that anthuated laws and decaylng structures
exist wh1ch maintain the function of adult education in a
patrlarchal and d1scr1m1nat1ng form The areas of adult educatlon
to be descrIbed in the follOW1ng ‘are: (1) The outmoded peopie ]
school thb popular education courses and évenlng schools-

(2) pa1d<£ducational leave on the "l!D hour model“: and (3) the

students. .

People's Schools, Popular Education

and Evenlng Schools

Immedlately after the Second World war attempts Were “made
to come to terms w;th the problem of 1lllteracy which Facism

had been unable to solve. Thus in 1947 people s school courses

purpose of the people s school was to Overcofe adult 1111teracy,

and lead to complete middle school ie. to a desired vocational
qualification: The. failire of these initiatives is evident

1319 ,
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from the following data. In 1951752 500,000 adults part1c1pated

in courses of this kind, but in 1961 there were still approXImater

~3,700,000 1lllterates (of these, 2, 600 000 in the south of s

Italy), to wh1ch must be added 4, 000 000 semi- 1lllterates.
Hernice these 1n1t1at1ves have had llttIe real impact and success
and in the year 1974/75 the number of registered students

dropped to 63,700, , : o
In addition to the activities of the people s schools the

MInIstry of Educatlon set up generai popular educatlon courses.
Tc quote off1c1al statements, these courses were almed at

of educatlon" and . theIr purpose was "to give people a clear and

Secare awareness ads_individuals of the nece&ssity of ach1ev1ng

perfection in all aspects of llfe and not .merely in their

vocation::.". )
In the course of the fifties these courses Sllghtly

I

- increased in popularLty but in_ the s1xt1es, desplte ambltlous

plans, they became almost meanlngless.i When these courses were
at their peak the work included the foiiow1ng act1v1t1es.ﬁ
elementary education courses, Preparatory courses for apprentIces, N
summer courses and courses on publlc holIdays, 1ntroductory

courses in music; courses in cultural motivation and contlnuIng

education and socic-cultiral course offerIngs such as lecturE

courses,
Related to these activities, towards the -end of the s1xt1es

the M1n1stry attempted to transform the regional lecture centres i
into sociatl’ centres for continuing aducatlon and cultural 7 \\;
serv1ces. However, this attempt was largely a failure as were .

the so called even1ng schools, which were organlzed by the

_to problems in educatlon All of these actIVItIes in the field

of adult education set in motion by the initiatives taken by
the Mlnlstry had no last1ng success,

o~
[



' :#ﬁ Educatlonai Eeavq Within Y
= T _
¥ The 150. hours are not- the resuit of a reform lawjor other
governmental initlaElve, although the intention of the leglslatron
\IS—COmpletely compatlble with the constltutlon of the Italian
Republlc. It resulted from the workers' struggles which
culmlnated in the 1973 collectlve agreemenf between workers

and management in the metal and engineering industries. In

th1s contract the rlght .of every worker was established to

150 hours of paid educatlonal leave w1th1n a perlod of 3 years:
educatlonal Ieavé w1th1n one.year. Th1s ach1evement, which
1n1t1ally applled only to workers in the industries mentloned
above (l 200 000 in the major pr1vate metal and englneerlng

State part1c1patIon) was soon adopted as a clause in agreements

in other sectors. Many agreements have varIants of this clause:

for example inh the textiie 1ndustry, wh1ch provides for 120 hours
per annum (40 of these w1th pay) or in publlshlng (100 hours of
‘pald educational leave "in two years) or in. the .case of the

agrxcultural workers (60 ‘hours per annum) .

“The total number of hours which each 1ndustr1al undertaking

IS obligéd to grant its employees as pald educatlonal Ieave

can be calculated if the number of employees is mult1p11ed by

30. The present settlement, modified by' the. agreement of 1976
;1n the metal and englneerlng 1ndustry, prov1des for an extens1on

-mlddle school examlnatlons which requIre 450 hours (16 hours
per week dIstrIbuted over 5 days) They are given in the
afterncons and in part overlap w1th WorkIng hours. For the
workers 1n the metal and englneerlng 1ndustry and the textile
maximum of 250 hours In sdme 5ompan1es) the working day is
divided equally into a perlod of work and a perIod of study.

: 1 14 : -
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integrated into the Italian education system. The Mlnlstry
is attempting to have .-the 150 hours courpes changed into a

one year evenlng course, which means that the authorities

recognlze the present form of the 150 hours courses only as .
an experiment. At the moment the Mlnlstry issues an annual

set of regulatlons governIng the maximum number of courses and

some aspects of eourse content. In some regions local governments

fund courses basEd on the 150 hour model if demand exceeds

(1) To emphas1ze w1th1n the Eiéﬁéééfk of xthe 150 hours the

examlnatlon. It is in this area that the greatest number
of paid educatlon lea'e courses are g1ven.ﬁ Nevertheless,

eave courses are atso gIven at the

150 hour educational
. secondary school and‘”'lvers1ty level.
{2) 'To open up the 150 hou
educational leave, but
the unemployed casu’5 workers) In thlS area sIgnIfIcant

not only to workers on paid
o all adults in general {(housewives,

a new system of adult educatlon in Italy.
{3) To hold the 150 hour colrses in the public schools and

un1vers1t1es ~and to prevent them from being pushed as1de into

marglnai areas. ' < -

~* The trade unions do not support, 1ndeed they crItIcIse, the

attempt by the Ministry to change the 150 hours 1nto normal

evening courses. The unions also oppose the exten81on of the

150 hours Into vocational tra1n1ng, because th1s could create
competition for the_ ‘cultural courses within the 150 hours*thch.

are offered by the. secondary and un1vers1ty Level institutions.
Hence the trade unions argue in favour of the creation of a ‘7
separate parallel 1eve1 for- vocational tra1n1ng and upgrad1n§,
which is closely llnked w1th the other areas of adult tralnIng

'1;?$§



- 108

1nst1tut10na1 securlty for both 1eve1s of education, creates

+ a far- reachrng problem especlally at the unIvers1ty ievel It
could help to consolidate an ex1st1n§ tendency, and to support
the tradltronaI Itallan educatlon system W}th;Ifs emphasis on
1deas eloquence and the humanities ; However, not to carry out
this separation would in practice lead to the repIacement of much
of the general and cultural educatlon courses By vocational
educatlon. . B )

; problem has been recognized and discussed, especiaily

at the university level: The result of this discussion was

that a number of 150 hour pa1d educational leave courses were
planned and glven, deailng with the relatlonshlp of academlc
. 1earnIng to problems of the 1ndustrIaI world: for example,

the role of industrial medicin in diagnosing health hazards
at the pIace of work problems of the labour market from a.

~

polltlcal and soclologrcaI polnt of view etc. The partICIpatioh

of workers in these courses was; however, not as great as
anticipated. This wasfprobably because such top1cs were more

spec1a11sed than the workers had_associated w1ﬁh un1vers1ty
ediucation in the- tradltronaI sknse. ' v ; N

“

Partgt%meAStudles for Employed Adults
In addltlon to the 150 hours there are in Italy examples oﬁ

,,,,,,,, 3
fiore spontaneous and 1nforma1 use by workers of un1vers1ty :

structures and 1nst1tutlons. For example, in the course of

mass polltlcal demonstrations attempts have taken place to.

achleve a stratéglc convergence of 1nd1viduaI actlvitles through
"whét is known as ~collective. unIvers1ty projects, which represent

alternatlves to the OfflClal university programmes " An example

of thls is the Department of\PoIItIcal Science at the University

of Turin: . ’ -

A further 1nnovatlon at the unrver51ty 1eve1 was achleved

as of 1968 as a result of wh1ch part time study cons1derably
L

increased and the elitist character of the Italian universities
was brought to an end. The Department of Political Science

11g
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in Turin is probably not a typlcal example in terms of the

number of part -time students. Of the students who were enroiied

at a technlcal school or at a vocatlonal school. In no less

than 25 per cent of the cases; however, more'than six years

had elapsed between their leav1ng school and commenciné part—time
studies. - o .

As the follow1ng table 1llustrates, 83, 2 per cent of
students enrolled in the Department of Polltlcal Science at

'

Stiidents " No. T %
Full-time employed - , 2,258 73.8
Part-time employed 228 9.4
Non-employed - 496 16.2 .
i Housewives ) 18 0:6
Total : _ 3,060 100:0 | 7

i Studies have shown, that approx1mately one th1rd of the
students enrolled had started out as workers and have meanthIe

achlevqﬁ the status of saiarled employees. Both the so—called

Beg;use of the frequentiy Iong interval between leav1ng school
and commencing studles, thé age of part time students is constantly
' 1ncreas1ng., At present 54:5 _per cent of the stiidents are above
the age of 25' 4 1 per cent are over 40 years of age,
In the case of the Department of PolltlcalASc1ence at Tur1n
to a phenomenon known as recycIIng into the educatlon system.
¥ RecycIIng 1nto the educatlon _system means that both workers
and management regard part time studies in functlonal terms.

The workers see it as an improvement of their promotion potentlai

.

( ‘ . ;
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and hence a change to obtain better pay, the empioyers hope to

achleve an 1ncrease in the mob111ty of 1nte11ectual potentlal.

‘mean upgradlng ln the productlon system, i. e.rlncreas1ng the N

quallflcatlons demanded of a worker 1n the sense of giving
«

him or her more responsxb%e work. o
It can be dembnstrated that a un1vers1ty degree obtained

through part tlme studies Ieads to only.a very}llmlted increase '

these inflexible structures w:éch facilitate promOtIOH on the

basis of personal connections™ather than acquired ab111t1es

_To reach a better understanding of this complex ‘problem it
is aiso nééessary to 1ntegrate into the discussion the personai
variables, i.e. the attitudes and expectatlons of the part-time

students. These variables are closely related to the motivation
for the choice of a partlcular programme of part time studies.

and knowledge: a3 : , .

The Department of Political Scrence at Turln conducted a survey
on this subject. The most frequent repiyfto the questlon why

a partlcular programme or course was chosen was general 1nterest
in this field of study” Other frequent answers were "a need

for culturai and poiltlcal orientation” and 1mprovement of social

relatlonshlps and w1denang my cultural horizons": The main

ways: (a) as emphas121ng the exchgnge value. of the un1vers1ty

degree; and_ (b) as empha5121ng the ut111tar1an value of the knowledge
acqulred Interpretation (a) 1mp11es that the part-time studernit

1s indlfferent both towards his vocation and the spec1f1c content

vaiue on the labour market. Interpretation (b) 1mp11es that
there is a need for the direct appllcatlon of the contents of

university studies. The student expects guidance, the gratificatigm........

115
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éf Eﬁitural needs, the acqﬁiﬁltlon of knowleage, all of whlch

and pOlltlcal activities) and also out51de of Jork for exampie
ﬂ{the abllxty to understand better the informatich in newspapers

and books and telev151on, to develop soc;al contacts" to be

active in cultural events and to part1c1pate dlrectly in. polltlca]
llfe.r ) :
In both of the cases desé}ibéa’ however, -part-time study

is the answer to tendencies towards’ downgradlng in the area of
intellectual actIVIty, due to changes on the capltal siaé and
within the 1mmed1ate work sector. The answef consists in an
attempt to reachleve the vatue"” of one' s individual self which
is not dlrectly appllcable in one's job. 5{

<.
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- o UNIVERSITY CIRCEE KCTINITIES IN NORWAY i 'k

o . " Wilfred ié'e'rn"eé N o

s o 0

Slnce 1965 an 1nterstxng expan51on of the faclrltles for” 5

partchpatIon in extra-mural unlver51ty studles has taken place
i ., Such fac111t1es are. pfiméfiiy de51gned for adults engqged in
f

full empioyment This development is _thi resui§~of the ' ¢
Stortlng (Parllmanet) Bill No.,92 1964/65 —- adopted by the '
Stortlng on June 12 1965 In this comprehensxve document

mentlon i1s made, inter. alIa, of ‘the part played by the universities
and hlqher Instltutes in the f1e1d of adult educnt on. It is R

able to play an, 1mportant part w1th regard to educ tory measures
launched in conjunctlon ‘with voiﬁntary adult ‘education organizations,
and the un1ver51t1es have arrived at a flex1ble form of cooperation

by means of the so- cﬂiled unlverSIty circles. The presentation

of the programme outline and the leader must be approved,by

the Unlver51ty and_the Mlnlstry of Eccles1ast1ﬁ$1 Affalrs and
Educatlon, which aISo supervise the activ1t1es The Storting's
résolutlon was subsequently succeeded by a declaratlon made by

the collegla academica at the Unlver31ty of Oslo on Aprll 11, 1969:

v The University undertakes the responslbility
for the .courses on university level which
are held in the districts by  approving both

" the -teachers and the professional content
of_the courses through the Department for

Information Activities, whilst the. Folk 3y

University attends to the practical .
arrangements, the recruitment of the ’ a
participants and the finances:

ERIC

Aruitoxt provided by Eic:



e ' & _; ) R :

oL - i . ‘ . N

\.a.. -

A unlver51ty c;rcle coﬁst1thtes<an alternatlve way for people
:outs1de the unxvér51t1es w1th regard to an 1ntroduct1on to
~‘vocatlo:mal sub)ects on a un1ver51ty level. ‘At the same tlme,i

- a ‘un; ers1ty hxrcié may pro 1&e assrstance‘for Part time students
3 Ewhé aré
» This lagt-

:;f=as a resﬁlt ‘of” the. r1s1ng demand £ r post‘secondary and continulng

prepat;ng for a unlverSLty examlnatlon on their own. -

'entIoned factor has galned increasing. toplcal ‘interest

N

'Thls;deveiopment was foteseen in_ the Stort1ng s

-ed‘sﬁt1op

. As regards tHe qual1fmcatIons reqUIred for
. S partlclpatxon in the colrses, no fixed rule

~ - ' . 'has béen laid' dqwn reSpect1ng general ;
i - ?-educatlon. -This' g es rise to the question

: ‘whether the fual negu1rement for
artiam (matrlculat1on) as'ya'qualification .«

;‘,,ﬁ ' ~ for dmlss1on,to our Unlvers1t1es and:

’ hlghe 1nst;tutes may not more generally
be walved : ;

'From a modest experlmental operatIon of un1vers1ty c1rc1es

w1th a v1ew to preparat1”

for exam1nat1ons which was launched
of 1965 the extent of the activities

today far exceeds any of the ant1c1pated demand ‘In 1976,

noteworth® that some o6f these places had only a few thousand

unlver91§§;c1rcles were belng run in 94 éommun1t1es, and 1t is
1nhab1tants. . .
Theftotal namber of part1c1pants exceeded 18,000, but of X ;

" this number there were certalnly no more than approx1mately
g, 000 who were-enrolled as students at one of ‘the universities =«
‘ "and who were preparihg for un1vers1ty exam1natIons. The 1atgest
number of part1c1pant , total1ng 6, 112 is to be found among
those preparing for their degrée in ph1losophy The other mos t
usual courses offered are mathemat1cs, pedagoqgy, English, German,

Norweg1an, rel1glouq kriowledge, law, pol1t1cal science, h1story

iof the arts, modern mathematics; phys1cs and phonetics. Under

the ausﬁiéés of the Folk Un1vers1t1es in Oslo; Bergen and

,:X‘
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the University of Oslo. It is assumed that the main ﬁ§§pon

for this is to be found In thé’part examination arrangement whlch
has been“introduced in the basic study of pedagogy and which
affords these students the opportunity. of taklng the1r examination
in five stages; This development was also alluded to in the
Storting's Bill No. 92; 1964765, where the follow1ng is stated.

of- the unlverslty c1rc1es it may be
appropriate to go further intc the guestion
concerning theﬂggght to sit for part:
examinations at the universities. . _Also

as regards qgallfxcatlons on un1vers1ty7

level, many persons will need some proof

of the fact” that they actually possess
knowledge corresponding to the requirements
at the uUniversities in the discipline
concerned ; i

The splittlng of the programme-of study into minor entities is
gradually becomlng the practxce as regards other subjects where

the conditions are favourable ~_In this connectlon mention
may be made of the fact that the administrative author1t1es
at the Universlty of Oslo-have called the attention of the

manner that part time students _may also partlclpate : "

) In 1976 the Mlnlstry of Ecclesiastical Affairs and Educatlon
has granted 5 100, 000 Norw.Kr to the university circles. Even
if only 10 per cent of the partchpants, ize: 1,800 students,

pass a unIverSIty *xamlnatlon after hav1ng studled 1n this manner,

the teaching expd
from the State p
gain in terms of

materlal that may elucldate the queétlon are the StatlSthB

nt of view. On the other hand, perhaps the

nowledge is in accordance? Thg only available

t
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Bignifiéant differences., On the other hand it is customary
to maintain that the partrcipants in the unlversity circles

receive far from the same comprehens&ve teachlng faciltities

and a milieu which can be said to be equally as inspiring as
is;thé case at thé univer51t1es.

. The uﬁiVéféiEy circles have been meritiohed in connection
wtth the need for relieving the pressure on the unlversrtres -
others, by Mr. Bondevrk, the then Minlster, dur1ng a

on October 27, 1970. The approxImately 6 112 students who

attend. lectures in their respective local districts with a view
to taklng the examination in phliosophy, brlng a relief of

the pressure with regard to bed51tters and vacancies in the #

reading rooms. On the other hand the unrver51ty c1rc1es br1ng

and admlnlstratlon of the un1vers1t1es and to a certain extent,

also on the teaching staff: Yet, the purpose of the un1vers1ty
but to contrlbute to a kind of regional development which was N
not prev1ously afforded much attention. The unrvers1ty c1rc1es; ;
are part of the same development which has given rise to the
touring State theatre, the tour1ng State galiery, the touri ng
State concerts; and srmIIar activities. B

The great majorlty of those who study at the basxc or
intermedlate level in their subjeéts in the d1str1cts _would not

as a rule have burdened the universities. This partIcuIariy

applles to housew1ves who in their early youth elther had to

to even begln. It.is rather inconceivable that these people

a university for an 1ndef1nrte period On the other hand it

is. not. Impossible that the university circles may become a

»relleV1ng factor if the condItIons are made favourable so that

full-time students deem it to- be their advantage to use the

Pt |
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university circles as'an alternative towards a basic study
examination -- and then later on to appIy for entry to the

(1 T

(2)

(3)

()

(5)

(6)

students in the dlstrlcts must be more effective and’

co—ord1nated\ For the time being it will suffice if one

consultant p051tlon is established at”each unIVErSIty.
Unlver51ty tedching posts must be instituted, involving »
compulsory extra—mural teachlng eIther on a fulI—time or

a part time basis: It will thus be possible to supplement
the teaching which 1s carried on by 1oca1 lecturers:

The MInlstry must prov1de for addltlonal grants to cover the

costs of external,exémlners' fees: An arrangement must :
be established which ensures the adequate payment of permanently

employed university lecturers whg act as external examiners

for the students from the districts. S :
New, and more time—saV1ng methods of evaluatlon should be

set into operatlon. oL o

Experimental use of audio-visual aids should be .introduced
into the district teachlng, combined with short summer and’

weekend courses, and other 51m11ar arrangements.

As Is known; in the National Budget for 1976, the total

net expenses towards unlver51t1es, hlgher 1nst1tutes and

other research work amount to 1: 664, 8 mllllon Norw Kr.
Where there is no research work there is no unlver81ty tuition.

But an increase in research will rnot necessarlly LnVolve
an 1ncrease in university tuition. A rationalization of

the university circle system can ensure the maximum exploitation
of the- tuition section without any disruptio: of the prlorltles

as regards the research section:

o

‘N\‘
I
|
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all employment positions. 'Should this actuaily happen;
shall be faced with educaticnal problems which can not solely
met through the building of new universities:

-

§ 38,
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UNIVERSITY ADULT EDUCATION
IN POLAND ,

Agnieszka Bron-Wojciechowska

- and
Michal Bron Jr.

This paper represents a brlef descrlptlon of the functions
of university adult education In Poland: First of all it
provides the notion of an overview of unlversity adult education.
Second, it describes the structure of higher education in Poland
as the basis for discussing the.range of university adult

education, i.e. studies in adult education, research in adult

education, part time study, and ‘university extension. Third,

it deals with the coordination bodies in Polish university adult
education and other activities. Finally, it ﬁreéénté some
perspectives of university adult education in Poland and needs

for further deveiopment.

Overview of University AdulteEdueation

Four most important actiVItIes can be dlStlngUlBhed in
Polish university adult educatiOn. _First; there are studies

and degrees in- adult education. Those studies are prov1ded by

training colleges for full-time studies as a compulsoty subaect

Mos ’of the studena are being prepared to become teachers or

administrators'within the educationai system. Some of the -
students take M: x. seminars in adult education and specialize

. 127
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Résearch in adult _education is undeértaken in Poianﬂ by
specialists at 'the universities and colleges a's well as by those
who work in the\ 1ndependent research instltutes.

__ Part-time sthdies, primarily evening and extra-mural programmes,
are proviaed by mo t departments\of universities and coiieges
for employed adults. \?hese programmes are on the same level as

full-time studies ana lead to M,A. and M.S. degrees. Part-time

credit study‘is not an integrated part of university extension
activities as is usually the case in English speaking countries:
; _The last area is connected with university extenSion ~which

- -

is something different when compared with univerSity extensIon

‘ elsewhere. There are no separate extension departments which

provide activities for the general public. It is better to

classify this area as that of the popuiariiation of knowledge.

Most of the university staff members popularige knowledge through -

books and essays or give lectures on results of their research.

But those activities are not organized by the university or,
if so, at best, only very sporadicaiiy:

.

Ihe~5t£uetu£e of q;gher Education in Poiand
There were 89 higher educatrbn establishments and 16 affIIIated

~institutions in Poland in %he academic year 1975/76. They

include 10 universities, 18 technical universities;, 7 agriculturai

’academies, & economic academies, 2 marine higher schools, 12

teachers' training colleges, 10 medical ‘academies; 6 higher

schools of physical education, 16 higher schools of art and

muSic and 2 theoIogical academies. BeSides, there were 20 faculties
colleges., In addition there are lé5 study and consulting

centres throughout the country. Both types of institutions

»offer courses for parf-time students.

The PoIish _universities and colleges are run by the State
and are financed from the State biudget, hoth,for teaching and
résearch _.University education is free of charge for the studeiit
as it f;zs on all other levels of education in Poland. The only

: v , | _Z:?é;
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of LubIIn. ‘ o - ; .
The managéﬁentrof higher education system’ is cfntralized.
The highest authority rests with the Rector (President,
:Vice-Chancellor), who governs the school as a pr1nc1pa1 fqr all
éEaff,aéﬁséfs} ﬁe is dlso a chalrman of the un1vers1ty senate.

as a superior aﬁthorlty. The faculty is in turn divided into
departments whléh are governed by directors; Faculty; and
sometimes departments; have an authorlty to give higher degrees
because they possess their own Academic Councils: The departments
are divided 1nto sections. T

To be admltted as a student at Polish unIverSIty or college,
it 1is necessary to receive matrlculatlon from the secondary
school {gefieral or technical) and to pass the secondary school
f1nal examlnatlon. The next step is to apply for and successfully
which is hlghly competItrve’ This is because of _the restriction
on the number of students in Polish higher education system

(numerus clausus).

piaces is controlled by the Mlnlstry of ngher Educatron through
the medium-tetm. In the académlc year 1975/76 there were 468,129
students at Polish universities and colleges. Most of them took
part in full-time studies -- 283;159 (60.5 per ceit) -- while
the rest -- 184,970 (39. 5 per cent) ~-- were part-time students:
In 1975 6,312 students participated in 3—years full- t1me doctoral
studIes, while ll 645 were enrolled in postgraduate studIes
(full- and part-time): up to 2 years: The highest proportion

of studentS are in technologlcal fields (l/3 of the student
populatlon), the second h1ghest enrollment is in soc1al sciences

'depending upon the fleld or d1sc1p11ne. Technology and medIcaI
studies are the longest. Generaily there are two types of
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atudiea, i.e. full-time and paft-time: The tatter is organized
‘as evening courses, extra-mural studies, external and;sandwich

In terms of socIaI bECkground most of the Polish full- time
students come from the inteligentSia {54.1 per cent); followed
by workers' familes (30:5 per cent), while the smallest percentage
comes from farmer familiéi (11.9) ; others make 3.5 per cent:

There are still too few udents coming from workers' and farmers'
families: To increase their number, candidates from these families
are as a rule given same. addItionaI credits in theirruniverSity

entrance examinationn The ‘situation is reversed among part-time
students. A high pe centage of thém are of working class
orthn (48 7 per cent), folloWed by farmers (26 5 per cent)

and colleges along with the teaching is conducted In the sc f\
institutes and other centres. Research is also undertaken 299
research centres subordinaugd to the Polish Academy of Sciences
and the Ministries, as weli\as In central laboratories,rand o
the Tike: Higher education institutions constitute a firm IInk

in this system. More than. 1 600 resesarch topics are dealt with

’

2 ters Dégrees in Adult Education

Studies in Adult Educati

universities and colleges, i.e. there are no Adflt Education

439

There are no separate programmes in adult egyéation in. Polish
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Institutes at the universities. But there are compulsory 1ectures
classes or seminars of éduéatlonal studies. )

Educatlonal studies are offered by 22 hlgher educatlon

1nst1tutlons in Poland, i:e: 10 un1vers1t1es and 12 teacherS'

training colleges.r The educational studies last for 4 years (8
semesters) They are “divided into two parts. the flrst part wh1ch
knowledge,of educatIon. The following subjects are 1nc1uded

in this part: general education, history of education; d1dacE1cs
(teaching- 1earn1ng process), theory of educatlon, comparat1ve

educatlon, re- soc1allzat10n, biology, economy; Statlbtlcs,

methodology of education. etc: &1l students have to take two R
y

-languages and they also have phys1cal training.

_In addition; in the second year of stgﬁy all students
partICipate in compulsory adult _education courses (lectures and
classes) 'for two semesters. The content of the adult education

course is the followlng the concept of éduit education; its

contemporary Poland; teach1ng and 1earnIng of adults, adult

educators and teachers. The course consists of 30 hours of classes
and 15 hours of lectures. The education éaﬁEéﬁi and chosen e

[

method depend apon the teacher and h1s spec1allzatlon in tﬁe

field of adult . educatlon? The curr1culum 1s general and varies

accordlng to the aniversity. Dlscu551on is the most popular

method used dur1ng classes. . S
In the second part of the education stud1es, wh1ch also 1asts

activities. The last named spec1allzatlon is taken by most of
the students, and can be recognized as preparatlon for adult

educatlon as well. In this speCIallzatlon students are be1ng

¢ -
s
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Masters aéaiééé. The oral examination and written thesis can

be chosen from the follow1ng dlSClpllnes of educat1oh: general

care, comparatlve educatioh, vocatlonal educatlon _theory, and

adult €ducation. In the segond year of their study, students

partlclpate in master programme seminars. Altogether they have

projects are mostly empIrIcaI’
All universities and colleges which offer educatIonal studies
have departments or sectIons of adalt educatlon, the staff of”

in educatIonaI and cultural work . These were organizes
adult education departments of the faculties of educatlon and
were avallabIe as electives for all _students from the un1vers1ty.
Students could participate in classes and lectures when they
completed the second year of their owrl studles ) The motlvatloh

and cultural work desire to kinow the methods of research work;

and 1nterest in educatlon through art. There were 4 hours of

classes and lectures every week and dlscus51on was most commonly

examination which conslsted of two colloquia and two examinations.
There»was also a month of practice in an educational or cuIturaI
institution. Students received SPECIEI cert1f1cates, wh1ch were
honouread ' as profe351onal or even post-graduate study. Most of

13
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the stddents came from such facultles as history, geography;

e

education, and phllOSOphy-

work ~started in 1965 at Poznan UniverSIty which i' the only

univerSIty where they still exist. 7In 1966. these studies were

- established in other universities as well; but after 15 yeras of

work they were abolished. The educatlonal _autherities justified
their dec181on as follows: (a) the number of students graduatlng
from each unIverSIty (20-30 persons annually) was too small in

comparison ‘to the high cost, and. (b) the problems of edacatiocnal

‘and cultural work became a part of the regular curriculum in

educatlonal studies. The studies continued at Poznan Un1vers1ty

because the student part1C1pat1pn ha® been greater than anywhere

<

else. The studies there contain two very 1mportant additional -

subjects3 problems of tourism and hiking (with observation and

study of the region), so they can’ prepare students for tourist.

guldance as” well; B

but in 1979 it is planned to establish them at the Unlverslty of

Wars aw .,

Research in Adulthédéeétiéﬁ <

As has been mentIoned abcve,‘there are departments of adult

and in teachers' traInIng colleges. Those departments not only

The following is a llSt of several main reserach toplCS caffiéa

out in various unlversrtIes and research centres. .

carries on research in areas such as: comparatlve stud&es in

adult edocation (Arablc countries, Scandinavian cquntrles, the
Soviet Union); industrial relations (WGTk adqptﬁtlbn, evaluatlon
of vocatIonal and upgradlng courses_ for workxng peopie, education
in creativity at workj, popularIzatIon of knowledge (folk hlgh

school partICIpaﬁtS and their educatlonal needs contents and

133
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- methods of pOpularization of knowledgé in the people 8 un1versities,

methodical education of adult _educators) .
__Researchers in the Cultural Popularization Sectlon at the

lJagiellonian Unlversity of Cracow conduct 1nvest1gations in

education tﬁ&ough art; mass communicatlon, adults' hobbies,

adults' leisure: - ]

__ _The main areas of. research in the Départmen of Adult Education
at the Poznan Universlty are: reading habits of adults, adult

. reading. interdsts, motives of reading, and comparatlve studles

.

in reading habits in Poland and abroad LT
a
University are intérestéd in schools for adults, educational

.policy, pOpularizaﬁibn o? knowledge at peOple 8 universltles,

for teachers.”

" The Department‘of Adult Education at the Torun University
conducts studies in history of adult education in Poland and
in distance. educatIon. _

KE the Un1vers1ty of Lodz a group of adult educators work
mostly on the problems of adults' Ielsure, educatlonal counselllng,
and parent education. ) ;

) _There are many other 1nst1tut10ns outside the un1vers1t1es

which conduct research in adult education. For example, Eﬂéié,
is the Institute for 5c1ence Policy, Technologlcal progress and
Higher ‘Educatiocn in Warsaw The Education Department of the

Instltute conducts research in part time stodies for adults

r

education. ‘ ' .
. Research in ﬁgrlcultural educatIon for adults is undertaken
by the kcadémy of Kgrlculture in Warsaw and Academy of Agrlculture

and Technology in Olsztyn* <

upgrading are undertaken by the- Instltute of Vocational Tra1n1ng
in Warsaw, Warsaw Technical Un1vers1ty and the Institite of

; organization of Engineering Indxjt5y4 W

5]
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Organization and Mechanlzation in Warsaw, and the Teachers'
Training College in Zlelona Gora.

“by the Research Institute of Teachers' Traxning in warsaw; Thé
v

Institute of Educational Programmes prepares programmes and

ﬂlnvestigates thelr value and effectlveneSS at the school for

-

adults ] - ,

'y

Research Instltute in KatowIce . N

Part-time Study

There has been a long tradition of part time study in Poland

The first correspondence courses for teachers were organized

in 1890 In 1916 two-year correSpondence programmes for .

non-qualified teachers were*organlzed Then the correSpondence

unIver51ty and correspondence courses in ‘agriculturé as well as

v

in cooperatives were established.

Today there are four kinds of part- tlme stndy at unlverslties

and colleges i.e. evenIng courses, extra-mural courses, sandwich

'cpurses and external spudles

_The programme of evening study is the same as of full-time

study; but .the studehts have to work more on their own. Classes
and lectures are held in the even1ngs 3-5° times a week. They
are Spec1ally organlzed for courses which need Iaboratorles.

Extra-mural study is organized mostly as guided 1ndependent
study with the help of programmes, syllabuses, counselllng
centres, methodologlcal counselling agencies, text-books, radio

and TV programmes. There are sessions once n two weeks for two »

and examinatlons The extra-mural fomrm is the best for
non-laboratory cou,ﬂes such as ec'nomlcs and humanities.

135 ‘,
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& content of particular sub]ects. Thé students may consult the

time-tabfe of examinations. . )
Sandwich courses, so popular in Great Br1ta1n and the _Usa,
ure stiil-at an experimental stage 1n\Poland. This form of study /

{

has been introduced at Warsaw Technical Unlver51ty in close
cQOperation w1th the Pollsh Flat Factory. Comparatlvely h1gh

effectiveness of this course makes one expéct that - sandwich

courses wiII soon become comion in Poland M

(diplomat programmes whlch last for 38 to 5 years, dependlng
on the course, and master (degree) programmes which last for

5 to 6 years: After completlng a profess1ona1 programme it is

p0951b1e to participate in the masters programme iastlng 3 Sl
1 to 25 years. r

In 1976/77. part-time study was organized at 13 facuitles

for 53 professxons. University courses' were held at 9 universities
and 11 counselllng centres; economic studies Qéié organized at - ﬁ

5 academles of economIcs, 3 un1ver51t1es and 15 counselllng

°agriculture, 1 affIIIated Idﬁltute and’ 12 counselllng centres.

In 1973/74 39.1 per cent of. allistudents part;cxpated in

‘.part -time study, i. e. 28:1 per cent in extra-mural‘study,

9.4 per cent in evening courses and 1.6 per cent in external t

studies. kThe experimental sandwich courses had only a very small
number of students. o -

Today aduits between 21 and 25 years of age prevail. As it was
stressed before; more part time students are of worklng class

orIgIn (54:4 per cent) -and farmer class origin (24.6 per cent)
than the full- t1me students. '
Part-time students get cons1derable support from the state:

those who are attemptlng to enter higher educatioh 1nst1tutlons

get 6 workinq days leave for the entrance examination. - Part-time
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students recelve pa1d educational teave for tlasses, examlnatlons

7spec1al leave of 21 workxng days for wrltlng pro;ects and dlplomas

or masters the31s, evening course students can get also a :
maximum of 5 hours per week Off for study, if worklng students

have to travel to their classes,’ th% travel costs are reimbursed

by thelr employers. . ~
~

Pépulariiatibh of Knowledge

ThHere has been ‘a tradition at Polish unlverSItIes to give
publlc lectures for the wide publlc. First. such lectures and -

cycles of lectures were given by J. Osinski; . professor of "

Colleglum Nobillium in Warsaw in the years 1779 to 1782. The
Vilnius University provided public lecture%‘tﬁiée a year during
1813 to 1822. At the end of the 19th century public lectures
were given by the Unlver51ty of Lwow and the JagIeIIonxan Unlver51ty
of Cracow. . ' . o

Tcday only few act1V1t1es of the unlverslty are open ts the
general public. Public Iectures or cycles of lectures are
organlzed only sporadlcally. The Faculty of Hlstory and thé
Faculty of POllSh L1teraturé of the Warsaw Unlver51ty occa31onally
hlgtgry of Warsaw; history of the Warsaw Castle, great Polish
poets and novellsts, etc.

-Every year all Polish universities and colleges are_open for

a week to the young people who_intend to study at the post seconda ary
level They can visit lectures and décide what they want to study.
TEéEé are atso spec1al courses prov1ded by every school where
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" engaged in this work. There are many publlc lectures _organized

by social and public associatlons and given by unIversxty staff -
and _research workers from Independent inStltuteS. _The blggest

of these associations is Ehe TWP, the éééiéiy for«the Popular 'tlon

ch organlzes Iectures‘at people ] unlver31t1es

~

of Knowledge wt
There are about 4 000 people's universities 1n Poland proVIdI ng
lectures for 2 million adults. Lectures at‘people S universities

are given by univers1ty staff and speclallsts in Gafiaﬁs professions‘

of Sciences, which prov1des only publlc lectures and cycIes of

lectures.i I}B’I‘tturers are the members of the Polish Academy
of Sciences :

Many professors from un1ver51t1es are organlzed in sclentific

societles, such™ as the POllSh Historical Soclety, the Pol;sh
Krchaeologlcal Soclety, and the Polish Amateur Kstronomers'

Association: Theré are also many regional scientific socletxes.

All of these have to deal with sc1ent1f1c problems, publlsh books,

and also popularIze science and knowledge for the publlc, they
organlze public lectures, publlsh popularszng books and Journals,
and organlze competItIons for the youth

written by well- known professors and research workers. There are
aIsc many popular journals for the wider publIc with articles
published by un1vers1ty PECESSSOLS ;

kn €xact number of university staff members partICIpatlng
in popularlzatlon of knowledgé cannot be establlshed as there is
no research- ‘available on this subject. However, it xs known
that _there are not enough unIversity staff who can prov1de lecturges
for the puoblic or write popularizing books. ’

Other Actrvrties

Generally, teach1ng staff in adult educatlon in Poland are
Theyovery often are good Spec1alIStS in

on; how’tq teach adults. Thus, adult education theoretIcIans

Lot
. Q
rd 1\,
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and Eé;ééiéﬁé;; he1p the educators by organizing courses and

seminars in adult educatlon, _and by publlshlng books and articles.

Several groups of adult education théorét1c1ans and researchers
from un1vers1t1es and colleges and adult educators are worklng
together for theof§ building in adult education, for upgrading,
and for broadenlng of knowledge of adult education processes.
An 1mportant 5;6&; 1n this respect is the Andragogical
Section of the Society for the Popularization of Knowledge,

whlch organlzes seminars in adult educatlon with researchers

‘research 1n people s unlveISItIes.

There is also the Andragoglcal Summer School organized by
the Adult Education Sectlon of the Teachers' Uniofi: (It should

be polnted out that in Poland there is only one Teachers Uhioh

. The” latest group is. the Aduit Education Section of the
Committee of Educatlonal Sclences of the Polish Academy of
Sciences. The section has a group of young theorsticians and’
researchers as the aux111ary The task of the section is to

coordlnate and to stlmulate research in aduit education in all

of adult educatlon' its aim is also to educate adult educators,

and to introduce research flndlngs -to the practice.

There is a monthly Journal Oswiata Doroslych (Adult Education)

thch publlshes theoretical art1cles, research flndlngs, problems

of practice, reports on adult education abroad, reviews and
blbIquraphy. It is very useful for theoret1c1ans and practitioners

.alike. The ed1tor -in-chief of the Journal is Dr. Kazimierz
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s of Unlver51tg Adult Educat1;> in Poland -
Needs for Further Development ; ﬁ

The main activities in the develmeent of aduIt education
research can be noticed:. That is because there ~are first attempts
to iﬁtegréte the milieu of all Polish adult education theoretidians
and reSearchq;s. It is the hope that the integration will allow

to define the Mmost significant tasks of study and will start

the exploratzon of blanks in the d;sc1p11ne of adult education.
The second area whlch will develop serlously is part time

study for adults: It will be a result of an arrangement in ‘the

changlng Structure and programmes of post-secondary schooIIng
in Poland. o )
AS to the training of adult educators we have to wait untII

the results of. current. studIes are available: It is Epe hope

that those results will let us prepare the new modern programmes

of educatlon for adult educatzon’

the higher education establlshments to the prllc. This means
not onIy the popularlzatlon of knowledge but also non-credit .
courses organized by unlversxtles and coIIeges. The slow rate
of change in this area is due to the ‘rigid uq1ver51ty structures

and the’conservative attitudes of theyteachers and administration
EEEEE., it can be& expected that the phenomenon of the growing
educatlonal/needs of the soc1ety will contribute to a faster

development in this area p0551b1y much faster than was anticipated.

£




O

ERIC

Aruitoxt provided by Eic:

]

UNIVERSITY D NON-UNIVERSITY
ADULT EDUCATION IN SWEDEN

Bert Frederiksson
1 and
Peter Hammarberq

f the term adult educatiqn (adult training) is understood

to mean the educatxon (trainxng) of adults -- without regard to the
1eve1 of the education -- approximately one third of all adults
take part 1n'adu1t education courses in Sweden. This high
proportion LS partly attributable to the wide variety of courses
offered. _Swedish ‘terminology distinguishes between adult education
at the universities icenventibnai and technical) -- so-called
university education -- and non-university adult education, not
offered by the university. Non-university adult Edﬂcutién cun‘

be offered both at university level and at lower levels. The.
distinction between the terms university adult education and

non-university adult education is based largely on structural

as a starting point. This paper will outline university education

in Sweden first:

v
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began. The goals of this university reform are:
- to increase access to training; o o
- to broaden the range Of courses'and make them more specialized,

- to make more democratic the organlzatlon of training.

DurIng the f1ft1es and sixties mdre and more hlgh school graduates

were anxious to réceibe a Higher education at a university or
a untversity technical institute. InItIaiiy these academlcally

trained people enjoyed excellent job opportunities; but as early‘

as the mId-51xt1es it became eVldent that there were not enough
jobs avallable for certain groups of academlcally trained pers ns..
VAfter that the purpose and quallty of unIve251ty educatlon _was

the begInnIng of the sev’
of the shortage of Jobs fo
In the SItheS, w1th1n

t1es, when the fuill effect was felt
nnIver51ty graduates.

the framework of some exper1menta1
e who had not taken the unlver51ty

models, new groups of peoj

entrance examInatlons were permltted to study seiected subjects.
These students came ‘to the unxver31ty w1th dlfferent experlence

and thus had other expectations and requirements with regard to

an’ academlc tralnlng. B ,
The rapld socIal changes both in Sweden and in other oountrles

influenced the interpretation and evaiuatlon of academic tralnlng.
one of many demands made was for the internationalisation of
training, another was for greater democracy. o

The school reforms in the f1ft1es and sixties Were aImed

were desIgﬁed to remove barriers and enabie all prlmary-school
students to ‘enjoy an acadeMIo—Becondary school education which

would Iead fﬁfther * The same demands were then made of academ1cZ
educatlon.f There was to be easier adccess to unlversitles in
order to remove barriers between secondary sChooI and university.
Bt the same time it became eVIdent that academic education

provided a number of qualiflcations which were becomlng 1ncreasingly

v
v
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under the regulatIons in force at that txme. However, the

expérlmental models _alluded to above -= the offerlng of un1vers1ty

courses in certarn s&bjects to- employed persons -- had had some
positive results and thus it seemed 1og1ca1 to 1mprove and

increase the opportunItles for study by employed persons, poSSIbiy

throngh a conbination of study and employmént The argument in
favour of so-called recurrernt educatlon became 1ncreas1ngly

persuasive:

University Re

_The new SwedIsh unlvers1ty does not break with tradItIon.

It builds on the existing prereqursxtés which apply to the
universities and technical institutes and to numerous other
educational 1nst1tutlons.' ' .

There has always been debate as to_the function of the
unIver ity and how this was to be fulfrlled The problem of
linking academic research and teach1ng with the needs of socIety
has been dlscussed as long as the unlverSIty itself has existed.

Some elements within the new unlver51ty have different roots and
tradItIons to those of the traditional unIverSItles and thus for
them other develOpmental criteria apply. For example the normatl

school Seminars were established in the f1rst half of the
nineteenth century in the context of the introduction of the
compulsory élementary school. The schools of nur51ng were
created in the second haif of the n1neteenth century and schools
of social work can be traced back to the InstItute for Sociale—e

Pollcy Social-Political InstItute in Stockholm which was founded
in 1920.

st Ell of the post secondary 1nst1tutlons shared the
dramatic Ei;é in studeiit enrollment in the fifties asnd sixties.
However, in some un1ver81ty facuItIes, e.qg. the arts faculties,

student enrollment has con51derab1y decreased in the sevenﬁ;es

:igl-!g§

\
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_Some features of the university reform can be attributed

to the reforms which were implemented within the r&gilar school

system_in the decade which preceded this period. Amongst these
was the intention to make university educatIon accessible to the
greatest number of people without regard to sex, social and

geographxcaI factors. A further common problem is prepa iration

for Vvocational and professrona@ life: c
In the fifties and sixties the Swedish ParIIament passed the

ba51c 1eglslat1on governlng the quantltatlve expansion of

post- secondary education and: research. The_unrv rsxtles and

university téchnical. 1nst1tutes, which 25 year earller'had an
enrollment of approximately 3, 000 students qag: had growsn to

became the 1arge scale universities of today.r Newfun;ver51t1es

and technical universities were created, among other places

in Umes; Llnkoeplng and Lulea. New schools of sociial work . and
teacher tra1n1ng institutiocns were established and in 1972 the
univer51ty library school was set up: The tra1n1ng of pre -school .

teachers increased from 200 student places in 1960 to approx1mately
5,000 in 1976 B

An impbrtant feature of the new University reform is
decentraiization, i.e. decisions as to the conterit of the training
and the methods used; deCISionS as to the extension of the
universrtres _are to be made on a decentralrzed ba51s. Hence
the implementation of the reform and the further development

of the unrversxtles in future will be much more dependent on

Basic Univer ”:';::S‘tj} Education

As of JuIy 1 1977 the new un1ver51ty comprlses those
trainlng _programmes whlch préVlouSly had been offered by the
universities and the technlcal university 1nst1tutes (the
agricultural forestry and technoIoglcal 1nst1tutes amongst
others). The unlver81ty now offers a series of progranirnes
which prev1ously could be taken on Ieav1ng the elementary school

but whlch now are déveloplng more and more to be an alternative

114 ._
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at the un1ver51ty stream secondafy school for example the
tra1n1ng of rehabllltatlon therapists and’of le1sure—act1v1ty

counsellors, labonatory assistants and medical technical assistants:

The training of nurses, Some apprentices, as well as the training

of pre -school teachers, regular school teachers and vocational

tra1n1ng teachers is how 1ncorporated within the new universities.

Due to the new unlvers1ty reform post secondary educatron
has received a uniform structure. Step by step it is_ 1ntended

to achieve an increase in the adequate d1str1butIon of funds thhln

the entire un1ver51ty sector, in order to thus develop long- term

_e

courses wh1ch are more closely adapted to the students' wishes

Course Offerings and Programmes ;

_The new basic university education is divided into so—called

traInIng programmes and so-called 1nd1v1dual courses. By

sector of the labour market. one example mlght be the programme
in the behav1oural sciences, whiach is aimed at activities in

the fleld of personneI adminlstratlon, personnel deve10pment

of industrial science: The various programmes are dlv1ded into

¢

the follow1ng groups:

The General Programme: These are programmes which are to cater to

a permanent social need for example, medical training, teacher
training or the. Efaiﬁiﬁa of JournaIIsts.
Local InlelduaL rOg X amme

directed towards the- speciflc wishes; requirements or resources

;: These are programmes which are

of a partlcular place or region. _ , .

Individual Programmes: These are programmes tallored to the needs

of Ind1V1dual students (or a group of students) at the1r request.

The offerings in the individual programmes consist of courses

bl
ST
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which are so devised that they can be taken in stages and hence
make it possible for the student to combine study with gainful

- employment. The Governmert dec1des in each case which general
programmes may be offered and how maﬁy students may be enrolled.
K Uniform and ciear plans are issued for the generat prograniies,
which among other things stipulate. any Bpeéifie prerequisites.
The local authorItIes decide questlons of spec1f1c organization
and the form of the individual programmes at the particular
university or technIcai institute. The latter can make Independ
decxsions relating to local programmes which may be offered

i.e. course offerlngs which can only be offered at one unIverSIty

or technical 1nst1tute.

IndIviduai Trainlnggeeurses : :
4 :
Those who do not WIsh to take an entire programme can take

one or more 1nd1v1dua1 _courses. This can be an 1ndependent

course or part of a programme. Most 1nd1v1dual courses are takeﬁ
in piaéés where there is a un1ver51ty or an institution afflllated
w1th a _university, and they are usually related to subjects in

the fleld of general educatlon whlch prlor to the university

Eﬁé%s,s’** 5 ”:’tém of Credits

To Indicate the duratlon of a course or programme un1ts

system has been 1ntroduced’ in which one week of full -time study g{

is credited with ohne unit ‘Hence a full- -day course tasting one
semester (ca.-20 weeks) receives 20 units of credit. TIf the same

course is given on. a halfdday basis, it will -- in order to

receive the _same nunbe r of units -- be given over two semesters.
Within the framework of the _general programmes 40 to 220.

‘units can be obtained; in the 1oda1 and 1nd1v1dua1 programmes

a minimum of 60 and a maximum of 160 units can be obtaIned

An individual course is normally given 60 units of credlt

116
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and skxlis which are relevant to his subsequent employment
At the same” time it is stressed that the function of the

university must riot be confined to purely vocational training

The linking of studies with subsequent employment is likewise

'not intended to adapt university training to the requlrements

of vocatloﬁal life or the requlrements of the employer. The

reiatIonshIp between university training and enployment must be

v1ewed in a more complex context. The students éﬁéﬁia learn to

renewal of these processes.
In addltlon a-broad range of quallflcatlons is demqnded of '

the traInIng, so as to facilitate Versatile utlllsatlon of
personnel in the various sectors of industrial life. .
Tﬁe ié&isiétion strésées tnat a partiéularly characteristic

tra1n1ng to sc1ent1f1c research: However; this is not meant to
1mply that chalrs’are to be establlshed for the entire un1versity

The leglslatlon stresses two ways in which trainrng and &esearch
are to be linked. Flrstly, the entire basic unlversity training

is to be llnked with tra1n1ng 1n research' secondly, research

directly to the content and problems of the IndIVIduai basic
courses.

'
Admission Requrrements

As of l977 new reguiatrons for admission to progranmmes within

;baslc unlver51ty training apply. There are so-called general

adm1551on requlrements for entrance to unIverSIty, requirements
which are common to the vast majority of university programmes
and in part there are special requirements, which stipulate
speciflc prerequlsltes for certain programmes or courses. 1In
applying for admission to certain programmes both the general

S
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applicant either

- . has ‘had two years of education at a unlversxty stream

secondary schooI or. thé'equivalent education and
- has a level of proflclengi in the Swedish ianguaqe equlvagent

to two. one—year courses thin the . -two-year programme gt

‘the university—stream seéondary sChpol, and
- has a level of profxcienéy in the Engllsh 1anguage equlvalent

to two onglyear courses within the two-year programme at the

university®stream secondary school-

c ) ,
ogy. :

= has reached the age of 25 and has had at 1east four years

X of one's own chlldren or other dePendents, ds well as
,mIIItary serv1ce,'are also counted), and )
- has a level -of proflclency In the Engilsh 1angu;ge equlvalent

to two one—year Colurses within the two—year programme at the .
' 'univer31ty stream secondary school;

or '

country whzch under normal c1rcumstances, lasts untll the

age of geventeen, or is; in some other respECt, entitled

to admissIon to unlverslty in the couptry whéré he received

his secondary school educatlon, and f‘ )
- has a level of profIciéncy in the Engllshjlanguage equlvalent

to two one-year.courses within the two—year programme at

,the UDIV8r81tY stream secondary school and ) .
- has a certain 1eve1 of proficiency in. the Swedlsh ianguage; ~

’"enes Certaln programmes or indiyiduai

cataiogue rélating to specific subjects or one—year courses. at
the university—stream secondary schooi aIthough it is pOSSlble
to fulfill these requitements without actually attending the

11y . i

ERIC

Aruitoxt provided by Eic:



ri
[}

141

¢

unlver51ty-stream SECondary school Where prlo}\knowledge in
v.. one subject only is required; a grade of at least 3.0 in that

e subject is necessary. If the prerequ1s1tes are in several
B sabjects, an average of at least 3. 0 in ai1 subjects is necessary.

age of twenty- f1ve and have had four years of employment experxence.
The Candldate is allowed ‘to decide for himself whether he is
sultably prepared, for example, by virtue of his employment
experience HoweVer, before maklng such a dec151on, it is

emponment experlence. The class1f1catlons dIffer dependlng
whether the candidate is appIylng for a programme or for an
‘1nd1vidﬁal course. CIn: both cases; however, the stlpulation is
that the number of. places avallable must be divided in direct

proportIon to the number of applicants within each group.

Grouplng of Appllcants - Pf Ranklng of Appiicants
by ApplIcants who have completed Points awarded on the :
the threé or four- -year ] ba31s of school certlflcatesﬁ
programme at a un1vers1ty— B with addltIonaI p01nts -
stream Secondary school; . possible for emp yment
or an equlvaienc swedish ‘ experience. (WIgbIn -~
educaﬁlon\ ) -these quota groups

IT Applicants who have completed 2%‘31’ cent of the places

ace *re d f r udents
a two-year proqramme or .hzzifserve or st
. w

Spec1al course at the : se pOIPts,derlYei B
university-stream secondaxy _ ef?;??%??}?ﬁf?bm‘scnbbl
school; or an egulvalent certificates.)
Swedlsh educatlon.
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counts.

cou:ses at the residentlal-
. folk high schools.

requirements in other ways.
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Pojnts awarded for
previous studies and
possibly points:for
employment experience.
Rplnts awarded for
empioyment experlence Qh

appllcants who fall soieiy
within this category are
entltled to the. pIaées

: ‘allocated to th1s group.)

The untversity test examlnes knowledge and skxiis which are
congidered to be general un1vers1ty entrarce requirements, e. g.
'»general knowiedge, vocabulary or the abllliy to read and

years.

The test consists of approxlmately'

’n entlre day. Candldates may repeat the

The resﬁit of the test is valid for a period of two,

tc) SeIection sttemgiefgthe IndiV1dua1 Courses

courses is conducted differently.
a block of places to be allocated according to a
Each case is then evaluated on the basis

to reserve

.system of priorltles.

_As‘'was already xndtcated

experience.
After these placés have been aiiocated on the basis of the

system of priorities, the other applicants are divided into

three groups'

the selection process for indivxduai

The SelectIoh Board 18 entitled
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- appliCants wtthout university traininq as described under

and
- other applicants.

by the applicant himself with regerd to the.course for which
he applies compared to the other courses which he wiil take

should he not get his first priority. As a last resort
selection is made by the draw1nq of lots.

Sufmary

i To sum up,,the followxng are the characteristic features .

of the Swedish university reform:

(a) New admission requxrements are intended to_enable persons
already employed to complete university training: A new

aspect here Is that employment experience has become an

important criterion in the selection procedure and the fact "
that a candidate has reached the age of twenty-five and has N

- had four years of employment experience has been included
} ~ in the 1list of requirements; o
(b) A reorganization of the courses is xntended to create

~ for example, to retrain nurses to become doctors.
(c) New forms of distribution and geographical dispersion are
intended to make. it possible for persons who are already

employed to receive university training outside the traditional

‘existing universrty towns. Onie of these new forms of
7 distribution .18 so-called distance education which permits

the student tc take certaisn sections of a course by. 1ndependent

study and then to study for short periods at the university

L3l



O

ERIC

Aruitoxt provided by Eic:

14 |
within the framework of concentrated course offerIngs )
(lectures, examinqtions etc:): Most of the courses offere?
in this form at present are individual courses in the faculty
of arts. This system makes it possible to combine employment
with study A further form of distribution which has been
considerably extended 1n recent years is the decentralization
of universxty Courses, i.e. the univer51ty organIzes
indiv1dual courses in places where university education is
unavailable: The courses can be moved from place to pl ce

and carriedﬁbver from year to year: Finally, reference

must be made to the con31derable increase in the number of
evening courses in unlver51ty owns ; Normally they count as
half-day courses; i: €. their duration is twice that of the

regular day courses.

>

Non-University Adult Education

—

different forms and programmes. The overwhelming majority
of participants in non—univer51ty adutt education combine the1r

or are 1nvolved in other social actIVItiés. B

Aims of AdultAEdueation

and those who have ‘had a more extensive one: Thus, adult

education is prxmarxly oriented towards the follow1ng groups:

(a) adults who have had only a brief or Inadequate education

in their youth;

i
y
o
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ihi culturally and educationally deprived groups,
(c) employed persons, and

(dl persons living in areas with low population density.

’

Funding
In addition to the general public funding of adult sducation,
which has been considerably inéreased, a law ﬁas introduced

be resolved through _agreement between labour and management).
Specific measures to promote adult education were aiféaay ‘
introduced. For example, the State provides funds- for recruitmernt
and counselling at places of work ‘afrd in residential areas where
new immigrants tend to live. These measures are funded by
special items in the adult education budget.

According to a survey in the academic year 1973/74 approximetely

1)

percentage of male’ students, {29.5 per cent and 28 per cent
respectively). The survey also shows that the difference in

the level of education alluded to above is cqnstantly wtdening. Y
Whereas the better-qualified adults continue to upgrade their '
educational qualifications, a large number of the lower-patd

workers, handicapped persons In socially disadvantaged positions,
persons who are employed for irregular periods and immigrants

have remained at the educatfon ievel which they reached in their
youth. The survey also shows that among the under-educated there

obstacles make it difficult or even impossible for them to
= Do _Iz :,;,:;:', - : ? &? :’rJ "
The Different Forms of Adult Education : s

putsue this interest.

for the planning and coordination of public education in each

g . d53
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of the completely separate social sectors. kThere _is, for example,
the Universlty Authority (UYHA), which is responsible for the

university sector; and the National Board of Education. (56),

‘vhtch is responsible for the school system. The latter is also

responsible for adult education offered outside of the universities.

'Both authorities are in turn responsible to the Mlnrstry of

Education. Sweden has 149 locaI governmeit authorities and
24 provincial 1egislatures whlch in matters of taxation are

relatively autonomous Some local and proV1ncial governments

university system. similarly, the local government authorItieB

and the provincial 1egislatures are rESpons1ble for adult education
outside of the aniversities, and promote it in various ways.

The following is a brief outline of the best-kiiown foris of adult

education not offered by the universities.
(a) In Sweden -there are about. 100 folk high schools which

receive. state subsidles. Approximately half of these folk

high scfls are funded by various ‘organizatiocns (e. g. by

politic profe591onal or religious organlzations) The

number of students has risen steadlly and was about 8;500

~in the academic year 1975/76
(b) In the Fall Semester of 1975 approx1mately 120 000 persons
were enrolled in adult educatlon courses funded by 1local

governments; Approx1mate1y 29 per cent of them were Eaking
courses in the compulsory (9 year) primary school programmes,
approximately 43 per cent were taking university-stream

secondary school courses and 28 per cent were taking practlcal

system In addition there are in Swedein two state schools
for adults (at the university-stream secondary school level)
which are primarily intended for those studerts who,ifor a

varIety of reasons, are unable to pursue their studies in
the place where they normally reside:

< 154
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: .- :

(¢) Adult education aimed at the
an annual capactty of 95,000
intended for ‘adults who; for
unable to find employment or
prograiime of adult education
a very large number of varied

(d) The central professional orga

labour market at préiént has
persons. It is primarily

a variety of reasony, are

who have lost their /job. This
aimed at the labour market offers

courses .

regulation of the labour market. Many professional

associations have their own e
(8) & year ago a special public c
Sweden, the SwedIsh EdUcatlon
and television: ThIs educatic
imp0851ble to estimate reliab
(£) Flnally, there. are apprOX1mat
JoTeb § ations whlch ~as volunt

o
‘Sm\

ducatlonal facilities.
orporatlon was created in
al Broadcastlng Corporatlon,

on medlum is so new that it is
ly the number of users.

ely ten adult ~education

ary assoclatlons, are often

afflllated with specific organizations such as political

or profe551onal associations.
educational acthItIes. In 1
organlzed approximately 270,0

They undertake very extensive

975/76 these associations
00 study circles; with

approx1mately 2.5 million students.: These organizations

also organize the recruitment
of work or in certaIn residen

and counsell*ng at the place

tial areas.” They receive

financial support from the local; provincial and federal
governments. The courses offered by tn@ associatlons can,

to the unlver51ty level.

In 1947 the flrst sweeping re
adult education was undertaken in
Sﬁppbrt for the work of the study
activities of the adult education
by a Specaal law. A certain rate
study c1réfgs and funding was made

2form of Independent and voluntary
Sweden: _The general financial
circles and the general
associations was regulated

of fundlng was set for the

N
e dependent on certain organizational
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conditionB, the legislation imposed no condition Bk tie extent

education, which would reflect “the ideology and interests of the
various popular movements affIlIated with the adult education
aééociations The university study circles were an exception
in that they were supported but onily up to a spec1fic limit,

which was. dependent on the total ~amount expended for state support
of adult education; however, this drawback was removed in
1963. o N

Swedish adult education has been subject to a number of -
influences and st1mu11 from England The university study circles

tutorial classes. The univerSity study CerleS seek to make
it possible to offer programmes at the same tevel as the univerSity

pattern of thought characterlstlc of contemporary soc1ety.
_The activities of the university study circles are the only

kind of independent adult education where certain conditions
were imposed with regard to the qualifications of the _seminar

majorIty are of fered by the soclal sciences and arts depa

with annual part1c1pation of some 35,000 adiilts. The ove;gheimiﬁg, ”

”éﬁtE;

with 420, art and cultire w1th 285, and economics and busxness
administration with 280 study c1rc1es. In many cases the

'university study circles have their courses on the univerSIty

course content in order to enable. thexr stadernts to sit for

the universIty examinations, by thlS method they Obtaln the

1:6

~n
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~ The competltlon from short courses offered by the universities
has caused sofe alarm w1th1n the adult education associations.

primary and secondary 1evel developed since 1967 can be reg*tigg
as an _eleventh adult educatIon assoclatlon, many of the origi

ten associatiochs regard the universities with their new activities
as a. twgifth adult educatIon association. An Adult Education

CommIttéé is grappllng with the problem of where and how to
draw a line between the activities of the adult educatlon

assocIatIons and the programmes which are organized w1th1n the
framework of 1oca1—government supported adult education and the
unlversIty, wherever these courses show a d1st1nct slmllarIty

to those offered by the adult education organ12at1 . The

problem IS aggravated by the fact that the adult educatlon
associations charge a fee for their COUrses, whereas the courses

offered by the un1vers1ty study circles and the local—government
supported courses are free of charge. There is the addltlonal

v
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UNIVERSITY AND zmum‘ EDUCATION o
PR IN SWITZERLAND

Arnim Gretler

Lo Introduction and

+

Swltzerland is a smaII coantry, its unlversltles can be
codnted on the fingers of both hands. Eight of these are
proV1nc1a1 {canton) universitiés (Basel, Bern, Fribourg, Geneva,
Lausanne, Neuchatel, St. Gallen, Zurich); the remaining are
federal technical unlversitIes (Zurich and Lausahgejfr The
country s structure -— above all that of the education )
System -- is federallst and hence a descrlptlon must deal with
pecullarlties and d1st1nctlons rather than uniforn features.

This applles even more so to adult education whlch exists
in many forms but which is fragmented “and uncoordlnated’ It
is based malnly on private 1n1t1at1ves and recelves only modest
public support. Even today it ‘takes Place mainly outside the
univereitles .

__ _This paper on the univer31ty and adult educaeﬁon in Swltzeriand
is inténded as a factual descrlptlon of the situation #s it is

at present However, these very facts -- even though they

reader "himself -- W111 shcw that unlver51ty adult education in
Swltzeriand is still very much in its 1nfancy. This applles

both to the education of. aduIts at unlver81t1es -- at least

if this is measured'by the criteria which are usuaIIy assoclated
with adult educaticn today -- and to the role of the unlver51t;es

X;-IDS
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This paper deséribes first the traditional and then the
more recent,ggntrlbutions by the universittes to adalt education-

are given. The paper then goes into present trends in educational .
policy and future prospects for university adult education and
closes with a short description of the only contribution which
the universities are at present making in the training of adulk

educators.

ion Contributions to
Adult Education by the .
Universities

>

.

In Switzerland two forms of general un1ver81ty or partial

unIverSIty adult educatlon and continuing educatlon have been
widespread and 1nst1tut10naiized these are the audltor system

and the people S universities. The auditor systém 1n particuiar
has _such a long tradition that It is hardly surprising from
thlS poxnt of view 1f a un1ver51ty, asked how 1ong it has

unlversIty was founded In the case of the Unlver51ty of
Basle this would be the year 1460. : ’,

In the following a brief descrlptlon of both systems will

be’ given.

fhe audItor system ex1sts at all Swiss un1Vers1t1es (where

three separate Swiss terms are used to describe them: Audatoren,
Auskuitoren and Frelfachheerer)

Auditors are usually 18 years of ége or biaer; anyone can

partchpat as an audltor in certain un1vers1ty courses (these

are usually lectures) without regard to their previous education
or their present 6ccupatlon, such _courses are; however,; naturaiiy
de51gned for the regqular unlversxty students. A small fee, which

109
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could bo daecrtbed as aymbolic is charged for auditing the
courlos. Taking part in the courses entitles the auditor to g
no formal status or other official recognition. Hence the ir—
qucntion ariaea whether the auditor system can meet the
expectations which today are associated with general

inatitutionalized university adult education~

infofmation about the socio-economic and educational background

Of the auditors, the universities constantly étress ‘that .the
;?auditors are often people who regard the lectures prImarily as
a cultural leieure-time activxty. ‘Thus it is usually courses

in the departments which offer languages and history which

attract the most auditors.

) &

.

Peoplegsguniver31ties Afflllaﬁed w1th UniverSities
N\

It Would be inapproprlate to go into the hIstory of the

Swias people! s un1versit1es heré.r Neverthelese, in the _present
context it is, important that everywhere where: there is a §
university, it is in some way affIlIated with the local people's

univ&é'i;y.

itself It is _administered bY a commxssxon whose :"”'
selected bY the Req&nts of the University.i ‘In other places,

providing the 1hfrastructure (rooms and possrh}h
and faculty (today{uhQWever,'ln ever, decfeasxnh
the rest it restricts itself to taking its plaéé i"-'

Council along w1th the representatlves of the ctfy a

the seconéary schools, the delegates from.the t;ade:

thé employees' assoclations, the party educational ORG:
P2

and the women's and I youth organizations. %

%16'9
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1

Rssociation of the Swiss. People 8 Universities conducted at
various local people's universities duriﬁg the Winter Semester

7 Naturally, the followlng data cannot provrdé abaolutely o
firm informatlon regarding the guestion of a ﬁilter effect which

university with the unlver51ty.r Too many other factors cannot

be monitored, for example, contextual and soc1o—structural B
dlfferences between the areas from which the peOple s unlver81ties :
draw their ;students; as a result no final conclusions can be
drawn as to the effect of i 1ndependent influence exerted by

thlS afflllatlon. Thus, the lelow1ng préSéntatlon is intended

unlver51tles and their part1c1pat10n ;n the wgrk of the people s

unlver81t1es .
The dlSCUSSlOD of this 1nterrelat10nsh1p will compare data

from the . 01ty of Ba§el as an example of a high degree of

afflllatlon ‘between the people's unlverélty and the ﬂmlver51ty,

w1th data from Zurich as an example of a moderate degree of
afflllatlon, and flnally with data from the Bernese Jura, an

area where there is no unlver51ty affll;atlon.

> fabie 1

Enrollment by Sex at People s Univer51t1es

inBasel, ZurIcﬁ\andABerneseAJuza

Rl

: B E »,tﬂ””,Ji:,,,,r,;”'lm .
S~ : g Anjversity affiliation L

‘high ,eéium none - | ¢

Students -

N
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_ The organizational Itnl between the people 8 university and

E%c’?:iversity obviously pas no_influence on the dtattibuﬁion
according to sex in the enroIIment at tha people 8 ﬁhiversities.

Figure 1 °

Enrollment by Age at People's Universitiks
in Basel; Zurich and Bernese Jura
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Educational Statiis University Affiliation of the PU

of PU Enrollees —_—
high medium none
PriMary schootl 3 4% 3 ‘—> 30
' Ergmggy school and - 24 —— 39 «—1— 1§ .
vecational training ‘
Secondaky' 8chool and 47 e—— 39  ~4 39
) vocational training A .
. & / ) ( L o
Middle school 20 &—4+— 13 &—}— 8
. hniversyty ' \
. . Others, no data S 6 ~ 6 A~ 7
ers, 2 ;
Total I - 100% 1008 1008

] v :
S B _
In analysin:T}he data relating to enroliment in terms of formal
education it is; by way of contrast, ev1dent that the degree
of affiliation With the. university exerts a strong idflﬁence
on the enrollment; thimore ‘powerful this influence is, the
greater the tendencyh:sg the people s university to lose its
compensatory function and to attract persons who. already have
. a high degree of formal education.
__Consistent with the differences which were found in demographic
data, considerable differences are revealed in the expectations’
of the pa:ticipantS, i.e. what they hope to achieve by their
_wcrk at the People’s university. They were asked what their -
..ihoBt important expectatIon was of the people 8 university. There :
was a cnoice between the following six alternatives* (1) general :

education, (2) personai continuing education, (3) supplementation

1¢
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(5) improvement of vocational experttse, and (6) advanced courses

Table 3

jjtor persons with varioiu levels of previous training.

Enrollment _by. PersonaI Expectations at

.People’s Universities in Basel,

— _Zurich and Bernese Jura

- 2
i . T AT T
Expectgtigggfof o Universtty Affiliation of the PU
PU Participants- (for — ——
categories 1-6 see text high medium none
_on _pp. 155-156) ] -
21 30 «—— 28 —— 26 .
o 2 © 49 —t— 37 — 27
3 .5 6 ~} 7
_ ‘g R B
4 7 —— 12 —> 19
5 1 —— 3 —f 11
6 - 2 — 4 + 3 -
Do not know ';
No answer - 6 (3 7
. '
S RN -
Ly ‘100% 100% v 1008

*The data shows that where the gpfluence of the unlversxty is

partlcularly strong; an enroiiment with cultural needs predomlnates,

whereas in the case of a people s unlverslty with no unxverSIty
affillation, partlclpants expect a direct 1n§trumenta1 contribution

to’ the improvement in their eltuatlon.
summing up,'lt can be sald that the degree to whlch the
people s university is assoclated with the universlty evxdentiy

has a characterlstlc relatlothIp wIth certa1n distinguishing

(’},
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terms of personaI EXpectatlons of the people s unlver51ty
It is ev1dent that where the unlver51ty ltself organIZés the
people s unIverSIty (Basel), students ev1dently come from the
for cultural encounters. However, where the _people’'s unlver51ty
has no dlrect link with the. un1ver51ty, it is pOSSIble to appeal
to new layers in the populatlon. Hence ltﬂlS _possible to speak
of a genu1nely restrlctlng effect which oéEurs in ca§%s where
e the people s unxversxty is cl ely associated with the university.
At this point reference nf@ds to be made agaxn to the
=g limitations thch were established at the outset of the discussion :

~

= the data avallable hera, namely the degreé of affiliation of

conclu51ve statements about the effect of the one factor on the
other. Above all we lack data as to the causal determlnants
of the relatlonshlp between the people's university and the
unlverslty o . o
It lS in thlS light that one must regard the reservations
volced by reSpon51ble persons in the Swiss Assoc1atlon of
People'ﬁ UnlverSLtles ‘regarding exce551ve dependence on the
unlversitles eSpec1ally, whose paternallsm does not always aid
the people s un‘ver51t1es in the fulfillment of their functions:
A A certaln autono
. appears necessarﬁ,{gﬁnthe people's universities are to be gIiven
an opbortunlty to fnifmll their fanctions in a meanlngful way

pth regard to the publlc education system

through approprlate lhnovatlons.

,Hence what the people s universities are seeking to achieve
' the
general

i {ti tra\i on

og aa
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Recent ContrIbutIons by the Uni
ation

. \

This section of the paper will summarize brlefly the. resuits

of a survey on The Policy of. the wass Universities in the o

Field of General Ccntlnulng Educatlon ‘and Post Dlploma StudIes
which was conducted at adl the Sw1ss unIVér51t1es (11) Follow1n§

thls some forms of unlver51ty contlnulng adult éﬁ&catlon -

ng Education

In the field of general continuing education the above—mencmnéa
survey covered a total of 41 actIVIEIES, (even 1f 1nd1v1dua1

flgures may have in the meantime changed sllghtly, the overall
picture remains essentially valld) These activities are

: distributed as follows among the individual universities:

Basel 6 Bern none; Technical UnlverSIty-Lauianne 2- Techn1ca1

Unlver51ty Zurlch 1; Frlbourg 5; Geneva 8; Lausanne 7; Neuchatel 4;:

St. Gallen 3; and Zurich 5.

Table 4 he
, Breakdowi of Act1v1t;e§7;n N
—Terms of Course Subjects
- (disciplinary emphasis)

Subject Number of Courses
Theology , 7
Law - 2
Economics v 12
Social Sciences 2
Natural Sciences 12
'Rpplled Sciences ' 3
Arts - o ' 5
Interdisciplinary Emphasis 10

« i,
® (\":‘
Sp}
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The low flgures for the technical universities as well
as the University at St Gallen are SﬁtptlSlng; partlcularly
in VIew of the fact that general continuing education in the
natural gciences and economIcs and commerce Seems to be/\
reiatively well developed as Table 4 ghows.

The 1mportance»wh1ch a pkrtxcuixr unlver51ty attrlbutes

a quantltatlve compllatlon of the courses in general contlnulng
education; as long as the quality and nature of the contrlbutxon

made by the unlver51ty to actIv-tIéB of this nature is not
o . t -

taken into consideration.

Table 5{ :
e R
. A b ]
Unlversrﬁy Involyepgnt in ~ =
General’ Cong;ﬁhingt cation : B

3% & _9..'7' o g

AXEE of Involvement

4 T « :
The ﬁniver51ty itself . : = e 30 Lo T
assumes organization aqd C e : B
1mplementa€10n : ’ : 1'

The university supgorts 9
activities-of other . . . B¢

7rganlzatIons with its

The-university supports 13
activities of other J
organizations wath its '

faculty -

The. un1vex§1ty supports - 0
activities of ether )

organizations fInancially

I§ is strIkIng that the unlversitles relatlvely often part1c1pate

-in activities which they themseives have fiot organlzed The
‘Lsame pxcture emerged when the data on bodies charged with the
-organlzatlon of continuing education courses are examined.

’

2
v

1g7
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’ ‘ , Table 6
i Bodzes Respcnﬁlble fqr Organizatlon of
University Level:-General
Continuing Education

Nﬁﬁbe?—éé—ebdr§é§
Body chafgda W1t§79rganlzatlon 12

identical-with 'body engaged

in traditionaf university act1v1t1es
Specially created university body

Special bodies im. which, in addition 9
to university, other organlzatlons '

are represented

“The universxty itself not respon51ble 13 .
for organization

courses it was not p0551b1e to determIne who was réspon51b1e

for the oqganzzatlon), it is eVldent that only to a very limited
degree do the unlver51t1es operate completeiy autoncmously in

the organizatlon,

in all othe, cases other institiutions or organizations are

responsible and the universities limit themselves to the provision

of cases with organzzatxons which are closely or 1oosely connected

withﬁindustry ThlS 51tuation reflects the manlfest ObjeCtIVES‘

of the contxnuing educatlon partICIpants. Kmﬁﬁg the chlef
obJectives are the importance of the productlon sector; the
increasing of productivity and efficiency, and the chirdcterizatioh
of the students is usually a matter of their vocational sfatus.

Iy
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Table 7

Collaboration in:the Provision of? :

University Level General

Type of Collaboration
Intra—unIver51ty
Inter-university, nat10na1 level

inter—unxvefsity, 1nternatlonal level

e
p_4
E
[}
IR
|
o+
-
o}
=B
£
He
et
-
(oW
o]
Q
c
w0
t
]
i~

b

M= 91 3o

Collaboration with the church

Collaboration with profe551onal
organizZations

P ég;é’Collaborat:::cm with mass medla
R

=
[8,]]

bles 8 and 9 is further

unaerscbréa t}~{: 5“1" ‘examin ion\éf the proflle of the
S~ B SO A
- part1c1pantg “in Ur ¥ bxﬂiev gen@ral contlnulng education

courses, of whom 32{77”e former univ rsity students and 15

were not former ﬁnlver31ty students.

.o ' ‘ Table 8
I 5. Z I -
Emjectives Pursued 1n Unlver51ty Level

General Continuing Education

= r ? — - {(Participants) S
¥ . ]
: . - ’ R
Objective o Number
Promotion oriented continuing education 12
Retralnlng ) 0
General enllghtenment - 30
Increasing of individual eompetence 5
3 with reference to society
, Presentlng a spec1fic mode1 of reallty 1

ERIC
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Table 9
ObJectlves Pursued:in Unmiversity Level
= General Continuxng Educatlon

(Sponso£¥4———f

/ R -
— e

T

Changing; the composItIon of the ]
student body

Changing traditional course content
ChangIng traditional methods

C&Enteractlng the reduction in the
function of the unIversIty

Openlng Up the university to ) 1
yractical 1ife (1ndustry)

Openxng up the university to employed [}
persons )

Strateqgy desxgned to counteract the ) 2
social Lsolat;on of the unlver51ty I
-~

‘; Increasing respect for the university 1
" within society . -

e heterogeneous nature of the unlverslty w1th regard to
'fViiﬁity level general contlnuinq education courses is aiso

'7ref1ected ih the figures which pértain to the teachlng faculty.

inra hIgh prﬁportion of the continuan education courses the
instructors a§e~rectu1ted frau putside the un1ver51ty.

Of a total of 108 teaching faculty included in the survey,
42 _came from within the unlverszty. Rmong the 33 who came from
outSIde the uhlversity, 9 came from the c1v11 serv1ce 16 from

— ,,;:::: . flfﬁ

Of the 57 individual post- dipIoma courses which were surveyed
the distrlbution among the 1nd1v1dua1 Swiss universities is

e, 17y
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as follows: Basei 1, Bern 5, Technlcal Univa151ty—Lausanne 9
Technical Unlver51ty—Zur1ch 5, Frxboarq I Genevd 20,
Lausanne 8; Neuchatel 5 St. Gallen none; and Zurich nofie:

The survey shows that post deloma studles are more developed

in the French area of Sw1tzerland than in the German area although

access to the courseS offered by the French language unIverslties
and can part1c1pate in these (by agreement with the Conventions
Romandes). 1In the Gérman language area of Switzerland the
Technical Unlver51ty Zurich is an exceptlon, show1ng an _unusually
strong development of post d1ploma studies for this part of

Athe cowmitry. This is obviously related to the fact that the

3rd cycle for the . time belng appears to be important, above all
in the naturil and applied sciences:

Table 10

CourSé Content;%nAPost ~Diploma Studies
(disciplinary emphasis)

éﬁbject Numbergé£4Cé€r§e§
Theology

Law

Economics

=N gy

Social §ciené§%f
Natural Sciences 2
Applied Sciences
Arts

~N oo

T
B3

Lt
I

Here agaln,ras in the dlscu551on of the data relatlng to general
\contlnulng educat1on, it must be pointed out that. a purely
quantltatlve analysis does not refléct the 51tuatlon accurately.

An evaluatlon of the datd’ relatlng to the nature of the contrlbution
by the universities to these courses reveals a dlstlnctly different

picture.

177



164
Table 11

Unlyersxry Involvement in
P ) Studies

, Number of Colrses

Qhé univer51ty organizes and glves 50
the course - _
: The ﬁh;ygg51ty supports the . 0

activities of other institutions
thh its infrastructure )

The universlty supports the 5
activities of Other institutions

financ1a11y

The unlversity Sprcrts the C2

activities of gther institutions

with personnel '%3

As the survey shows, in most cases the unxversxty itself organizes

the courses. In about haif of the cases the responsible bodies
,are specxfxcaily and exclusively competent for post- dlploma

studies, whereas in the other cases they are 1dentlca1 WL%E

those who offer the other unlvenslty courses.

Table ié

Bodies Responsxbie for Organlzatlon
of Pos i

_Number of Courses

B6a§7f;ent1cal W1th that normally 27 .
offerxng university coirses . B
9psicially created 3rd cycle body - 28

R ‘Mixed groups: in addltlon to
the ﬁnlver51ty, other groups
represented

o
Y

1 ?z? =
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The questlon as to what kind of collaboratlon resulted from
the 3rd Cycle courses produced the followxng answers:

Coilaboratlon in the Provision of
———— Post-Diploma Studles

gype—of Collaboration ﬁuabergéffcouréés
Intra-university o 25
Inter-university, natlonal level él
Inter-university, international level 20
Collaboration with industry CR
Collaboration with mass media . ' 0
Collaboration with international 11
organizations X
Collaboratlon with professional R
organizations

Collaboration with Feéderal Government 22

and Cantons

with 1ndustry seems to be less ev1den¢ in post-diploma studies.

i

It appears that the development of post- deloma studies
represents a klnd of opportunity for the unlver51ties to defend‘
themselves agalnst the transfer of research from the educatlonal

fiﬁdiﬁ&é in the area whlch was already dlscussed namely the
relatively extensive organxzational autonomy ‘enjoyed by the
unlversxtxes in the field of post- diploma studles' it is
corroborated by the data on the recrultment,of teaching faculty.
of a total of 125 teachlng faculty in post deloma studies,
included _in the survey; 50 were. recruited from their own
Epiversxty, while 51 were recrulted from other universities

i
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and the policy of fU§ion.
In order to _elaborate the post- dlpIoma programme model and.
the general contIHUIng educatlon model, a systematic comparlson
is offered 1 below of the fr

characteristics to which refererice has been made above.

equency of occurrence of some central

‘

Table 14

e Mg
£

Comparlsen of central Characteristics of
Uni rsxty ﬁével - General Contlnulng
Edu i =Diploma Studies
> T
Characteristic General Education| Post-Diploma
absolute | as % | absolute
1. Contribution of the
university -
- Assumes organlzatxon o o
itseif 30 58 . 48
- Supports-with::: - : 3
infra-structure 9 17 1 0
'~ Supports with faculty 13 25 | 2
- Supports financially o o 4 - é 5
2. Commlssxoned body ’
- Identical w1th other S c s
university bodies 12 50 27
- Special unlver51ty B L
body 9 28
- HMixed body , y 2
— - J R
i . v
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e

.z Comparxson of Céntra Charaqterlstlcs of

University Level General- Contlnulng

Education and Post-DIpioma Studies (cont'dfy ‘?\

. R ' - : —~ " : N .
Characteristl%s ] . Gééérél Education,| Pgé%—d§§i6ﬁé
| absolute | as absolute [ as'$
3. Subject.
~“| - Theology g 7 18 5 10
I - - - -
’ - Law 2 5 1 2
- Economics 6 16 2 4
- Social Sciences 4 10 1
g - Natural Sciences ‘12 30 28 5
) - Applied Sciences 3 7 ,8 16
N - Arts 5 . ] 13 5 10
4. Methods. o
- Lectures: | 2 26 6 B |
- Semxnars 26 31 55 - 40
- Practlcal work ' 5 42 79 56
N ’ RY
o 5. Faculty o 7 L'
- Recruited within ' o - o L
university 42 55 101 80
- Recruited outside o - -
university .3 45 25 20
6. Cooperatlon
> - Within the unlver51ty 21 36 96 69
- Outside the university 38 64 43 31 |:

,,,,, ' & T ) o
In very general and 51mp11f1ed terms it can be said that the

un1vers§;res organize general continuing education in a féfﬁ
whlch 1nst1tutlonallzes strong exterﬁai co—detetmlnatlon' the

o

. \,
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and courses offered is greatly reduced both because of factors

orlglnatlng at the organlzatlonal 1eve1 as well as through the

emphasls on coliaboratlon with sectors outside the un1vers1ty.
Fpr reasons which cannot be explalned here, the un1vers1ty o
makes itself dependent on other sectors of soclety. An extensxon

of geiieral continuing education thus does not appear normally

to promote autonomy but rather to have the opposite effect

on the othér hand post- d1ploma studIes appear as the act1V1ty

through which the universities emphas1ze ~autonomy: the. un1vers1ty

claims as its respons1b111ty the plannxng, organlzatlon and \

conduct of such programmes and special organs are éreated for
this purpose. Interaction occurs malnly within the educatlonal

instltutlon 1tself- recruitmeit of instructors outside the
unIverslty is m1n1ma1 It is str1k1ng that those dlsclpllnes
which are also promoted outside the educatlonal 1nst1tutlon

BN

obvxousiy prlmérlly knowledge generation., In contrast to the RN

data on general contlnulng educatlon; methods whlch seek the

used- instead moré active methods are employed such as éoiioqulav
and courses which involve student partlclpatlon. o
It must be stressed that the typological dlStlnCtIOH madé

in the models between general continuing edugation as a ‘policy
of fusion;' and poSt—dlploma studies as a pollcy of autonomy,
are naturélly contractions and simplificatiohs of reality. 1In
order to undertake a wider and more detailed ana1y51s, it wouid
be necessary to show where and when the Ind1v1dual universities
initiate the polIcy of fusion within the field of post d1ploma
studies (as for example in the case of the Unlvers1ty of Lausanne
in connection with the IMEDE) or emphas1ze a policy of autonomy
within the field of general continuing educatisn (a8 for example

=

v (D

.



. . . 169
in the case of the Universtty of Geneva and their Secretariat
for Edu ior anente). An analysis of this kind would, however;

go beyond the purpose of this paper.

Examples o s of UniGEEiity
Continuing and Adult Education -

w

9

In thls sectlon flrst two forms of reiatxveiy conventional

at the Faculty of Psychology and Education at the University
of Geneva:

COntanng Educatxon at the Universi t. Gallen
for Economic”— —ratlon and Social Sciences

The so- caiied Contlnuing Education Levq? has existed at the
Univer31ty of St. Gallen, which 1nst1tutlonalIzes the continuing

education of graduates in state and bu31ness adminlstratlon

since 1968. S '
The Cc.. _1nu1ng Qducation Level is an establlshed unit in

Germany ‘and Aﬁstria,

as well as 1ocal commerce teachers;

The professipnal oontiupinq education concept comprises

(1) Orientation Sefinars: at intervals of several years the

attempt is made to prov1dé a sﬁrvey of new trends in the

Id

sd\ences~ these seminars deal with basic or topical subjects.

ERIC
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(3) Method-oriented seminars# the goal ofs these semlnars is the

tra1n1ng or continuxng education of students in the appllcatlon
of recent methods in the flelds of economlcs, administration

and the soc1a1 sciences: N

(éi Seminars oriented towards spheres of respons1b111ty. in.
these 'seminars basic or topical problems from individual
jareas of responsibility are dealt with on an interdiscipl: -ary

basis. utlllslng,new research data:

(5) Branch-oriented semlnarg these deal with problems of

. 1nd1v1dual branches oﬁlthe economy, the courses for commerce
teachers also fall within this category

. N

usually develOp irom research projects of the 1nd1v¢dual 1nst1tutes.

' The superv1sor of a research projéct of this kind usually joins

in the seminar plannlng as the un1vers1ty teacher in charge of

he 1

the project and also gives some reports in the seminar. Bes1des
other 1nstructors from the university, additional teachers from
outside the un1vers1ty ‘as well as persons from 1ndustry and .

government are employed A written guestionnaire is admlnlstered
to e part1c1pants at the concluSIon of each seminar in order

suggestlons for its 1mprovement.
Courses offered by the Cont1nu1ng Education Level must be

financially self- support1ng and approprIate fees are chag ed;;y
In addition to cooperatlon within the university th y

Gawtinuing educatlon seminars also lead to ciose contact

business ahd 1ndustry and with government. Here the Alumni

Council has its function; since it. represents a kind of -
intermedlary between the uriiversity and business and industry.
Relatively close collaboration with the giaféééiaﬂai association

has become institutionalized through the seminars for commerce
teachers. B , ,

‘. In addltion, the Individual institutes of the Un1vers1ty of
gt; Gallen obganlze events (courses; congresses etc.) aimed at
persons active in govetnment and business and 1ndustry, these

have no edicational restrictions with regard to participation.

ERIC
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. The Communaute Romande pour 1'Economie d'Entreprises (COREDE)

The COREDE s a foundatlon in which the five universities
of French Sw1tzerljnﬂ and the regronai 1ndustrles collaborate

(some are also seminar serIes which last longer) and which

normally are conducted outs1de the unlvers1ty, cons1st of.

lectures, colloqula,,work;ng grnups and practlcal work (short

perlods spent in 1nddstr1al plants) dealing with 1nterd1sc1p11nary
774,,,,,,,

tOplCS in industrial management’ There are no. formal admission

.req: rements, although in each casegthe programme contains a

relaftvuly explicit descrlptloﬂ of ‘ge group for ‘which each

seminar is intended. . .

Instructors are recruited from the five ﬁnlvers1t1es as well

as from business and 1ndustry and in part, from government.

fhe SenIor Cltlzens' Universities at the Universities of
Gens 1hatel '

in the Autumn of 1975 course offerlngs at the Unlversity

of Gengza/were extended to include a programme for senior

citize hich cons1sts of lectures, panel discussions, discussions

.fllms/and guided tours. From the auiééi this programme enjoyed

a wide popuiarlty whlch has constantly 1ncrease ; whereas at

the outset there were §38 partlclpants 1n the programme, after
only 6. months there were more than 1, UUO and in the Spring of

1977 the enrollment figure had reached 1, 680. ) -
The programm is organlzed by a commlttee of seventeen )
. o

persahs (of these etht are senior cltlzens) and has the followlng

fgoals. (a) Culturai enr1chment, (b) overcoming the lonellness o

m

of old people, (c) introduction to new. actIthIes, (&) intermix

-of the generatxons, (é) treatment of the specific problems of

old age, and (f} development of intek atlonal soIIdarIty. The
regular teaching faculty of the Un1ve%s1ty offer their services

o ’ 1’:79 L
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B I ) - . K G : ;.;
- L Pe L " ey . :
for the. conduct of the courses

» _The experience gathered with the Senior dﬁ;fzens' Universlty

what emerges is a sociaiiy well- integrated

*’middie class _person who is thus financially better off than
the average pensioner (9) )
on a smaller scale ~and on an experimentai basxs courses
for senior citizens were offered at the University of Neuchatel

in the academic ygar 1976/77. These courses too are being
evaluated with a view ‘to the extension of this activ1ty (3) .

S stem in the Educatxon Departmentsefsthe ;
01l0qy anc Jﬁﬁmxtien of the UnlversIty of Geneva

rIﬁ th§~academic year 1972/73 a system of units and cred1ts

of various factors. On the one hind the Depprtment waﬂrfo'"—ii
various reasons ‘in an, acute criSlS which even threatened to ciose
it down, on the other hand a cons1derab1e potential for 1dea$,,,,
and. proposals for reform was availabler; This situation. coincxded
with the demand by the Geneva T&#achers' Assoeiation that the
University proVIde continuing education of téachers and the

very clearly expressed desire of the Universxty Administration to
contribute to educatIon pérmanente within the framework of

i A
v <

. the University. : ¥ . 3
- The basit idea of the credit system cons1sted in endlng the ’
traditional system of studies which is concereﬁ of in terms.
of semesters and years of study, and in:replacinq it with an
IndividuaiiZed programme which takes 1ntb account the time th

’
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recoqnized as a tuiiy fledged formibf study.i In additibn3t6

the completIon of the degrée programme, e]ements of ba31c
tralnlng and practlcal experlence were —-mted an equai status -

where the student has had at least thr. ars of practical

appealed,prlmarrty to teachers, school 1nspectors, ‘social-
workers and traxnlng personnel for - health care worﬁérs s

Education’ students (from 233 in 1969/70 to: 551 ;n 1976/77) as gf;

well as a radical change in the1r age structure. : e e
o . N - Lﬁﬁ' . - .
) ) Tab}ﬁ LT =
’ Education Department; Universitg of .
Geneva: Participatits by Age,
1975-76
1 - . .| credential | Post-Credential | canaidates | Total | @
N ! R S - ) .
j 77777 years or - .o v T Jgfﬁr'u s
- over — 177 ) 60 "8 ) 245 46.7-
25-29 v |4EEA007 T - I 1 125 | 23.8
under 25 % c oy % 102 154 | 29.5
) S — - : - ¥ - —— S
38 Total -~ . | - 329 69 4 126 : 524 | 100
— — —
B - S - 7
SR % *
As the’ table shows about half (46 7 per cent)ﬁof the present =

: Educatlon students are over 30 years of age. ThIs prcduces a
, ~m1xture of ages w&thin the total student body and leads to
1nteract10n hetween the stﬂdenﬁs with and w1thout vocational
experience. As a result of this structurgl change 1n the student

7T - ;gi o )
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bod y the, Department is changrng more and more
pIro iding basic tra1n1ng to one offering fnrther training.

_The courses offered in. the Department are divided into the
fcIIOwing four areas.,xa} {?cussed on the individual; ({b) focussed .
on - groups, 1nst1tut10ns and soclety, (c) psycho—pedagogxcai ) Fas
and didactic; and (d) focussed on research and methods. As a , i
result of the ;ncréfsed enroliment and the attentlon thch is - !
paid to:iffividual finterests, the number of coutses rose from
44 in the academic year 1972/73 to 111 in the academlc year
1977977 : S ]

Under the system of 1nd1v1du§I choice. there was a change in

the emphasxs on various fﬁnctlons, student counselling and the

organlzatlon of ~individual student - programmes is now as lmportant ’

aS'teachlng Itseif.
A fUrther radical change is taklng place ‘in evaluatlon of
student achlevement. Thrbugh the Introductlon of the cred1t

system, the system under which a satlsfactory average grade is . C e,

.the condition for the successfui compieticn of.a programma?bf
studies has been rep?aced by the system under thch completion

of the 1nd1v1dual courses (obtalnxng the requxred number-éf .

igredits) leads to the successful completion of the degree*or

-

[

vstudy is Undertaken in a wide var1ety of . .ways.

o%hef qualification. ,@he evaluatlon of the 1nd1v1dua1 unIts cf
Y

’ The content*of 1nd1v1dual coufses 1s negotlated between

fundamentally changed The change in course contents has meant

that the céafées are ccnstantly belng revised and adapted to the
partlcular needs of the students,'a fact which == desp1te Yﬁe : o
increase if the number of part -time 1nstructo - has‘meant -

a. cons1derable increase in the work-load of t! e 1nstructor. ;

_Some doubts have been expressed with regard to the research -
policy of the Departiient, since the traditional function of . [’x
lfesearch (generatlon of knowiedge) is confronted w1th a new

L

|
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work in the f1eld)

strlngent adm1ss1on requIrements, ana Ehs bas1c idea of individual
choxce as the underlylng prxnciple of the programme of study,
balance also between precxsefy this almost unlimited choice

and the protectlon of the polyvalence of,a unIverSIty degree
which continues to be regarded 3s necessary. » In order to
preserve this polyvalence,rlt proved necessary to demand rtain -

balance in 1nd1v1dual student programmes between the fou: :.‘ove

mentloned areas, i.e. to impose a measure-of restrictior

the freedom of choice. ) N
ContrIbutlon of theAUn&versltles to the FE ‘

Ira&n&ng of Adult Educators

If one d1sregards certa1n courses which are offered at various

. pos '
unlvers1t1es, above ;all within the framework of programmes in -
Lducatlon, Soclal Educatlon, Psychology and Theology, it is

relatlvely easy "to describe the’ univ ers1t1eS' contribution to
tﬂ?vtralnxng of adilt educatqrs. With the. exceptlon of tne -

University of Geneva, whexe one Ass1stant Professor and several ~

\ifczurers form a Department of Adult Educatlon w1th1n the Féculty

in the ent1re coqntry. Hﬁhce'refere, must agaln be made to

the University oﬂ%geneva. The foiio,
on an earller publlcatlon of the Work @roup for Un1vers1ty.AduIt L3

g 1n£ormat10n is ‘based

*tﬁucatlon (a) ) Lo . . -

%%vancedAStddkesfProgramme in Adult Education in t

Department-of Wdult Education at the Faculty of Psychology \\\\
and Education éf theAUniversity of Geneva )

(l) Hlstory ngmlnstltutronal Framework.l .
Since IBT; it has been pos51ble to acquire in this Faculty a

Y S -
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roviddgithe funding. The Department of Adult Education

\ o f3has one Assistant Professor, four Lecturers and seven

Kssistants and various pgrsons with short-term appoIntments
who are employed from time to time:

The Programme is open to persons active in adult education
- provided that they have passed the State Examination or

.. have an equivalent diploma and have had it least 3 years i

.

ofszxpérience in adult educatlon teaching. In 1977 approximater

Canada studied in the Department __There are speclal courses
for personnel in the womens'; workers' and handlcapped persons'
sectors. : : D
(3) Goal of the Tralning and Types. of DIpioma ‘ N

The Programme is intended to prov1de 1nformat10n about thée %‘:

current sltuatlon in adult educatxon, facIIItate reflection

,on the student's own“experlence in t field, well as
prov1de an opportunlty for academlc work 1n té%gstudént'

field of specxal Interest or the Department s area-of
research. The Dip a is qranted a’v as confirmation §
is 'provided- that the 8 units of study' ectures, -seminars,
. . courses® witk stﬂéent participatlon) have been'%f.ﬁ Nt

The1g§%dgnt 8 programme is Indxvidualiy arrang- o ?Basis .
of consultation.® The Diploma enjoys re1at1vely $bb1ic

B ¥ecognition as a unlver51ty qualification: B ‘9‘-’. -

(4) contents and Methods . - . - O

_ _ Ca

The course contents change from year to year but regularly
deai wIth psychologlcal,'sdblologlcal and economic aspects
of adult educatlon, questlons of teachxng methods, as’ well
&s structural problems of the education system. Points of
paid educationai 1eave, evaluation and workers' educatic

The methods“ﬁre those normally used at unxversxt1ES w1t:7\}

vl .
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which also extends to the admlnlstratlon of the 'Dépaiiﬁéﬂi
The latter alrea y has various publlcatIons to its credit.

(5) Relationshlp withoPractIcal Life and Cooperation with

ucation .

7ctérlst1cs of the work of the Department

Sponsors of Adult

One of the main. cha
is that 1t hasEcros

un1ver31ty work an 'has coIIaborated closely w1th trade

unrons, womens’ organizations, 1nst1tutlons for the handlcapped
the communltles etc.
(6) Orgafization »

The Programme of Advanced Studles is a one—year proqramme
but usually takes two or _more years to complete, above arIl
because of the empha51s on erId work. Various .course
components take place outs1de the unlver51ty, in suburbs,

new housing areas, trade unIon ‘centreg etc: The costs are

llnked to the normal uhlver51ty fees.

versus Non- academ;e;?ralnlng of Adult Educators*

N

Universit

tra1n1ng programmes - the Faculty at Geneva is the soIe " 9
exception -- naturally means that in’ Sw1tzerland un1vers1ty :92
training for aduIt educators is not simply regarded withoat - ‘
reservatlon and uncritically as the perfect solution. Unde:lyinq
‘ this p01nt of view may be an element of justification for tﬁ%
methods h1therto adopted by Swiss adult éducatlon.' The reason‘

».assessment of excluslvely academlc traInIng

>?§ (partxcul' 1y 1n the llght of prq¥IOUS experzence

‘Federal Republic of Germany) overemphas1s on theory in

adult education and overquallflcatlon of adult edﬁcation personnel.

The.latter can be seen in the fact that there are 51mply too
many good; too highly- tralned cand1dates avallable for the///dﬂ/—“\

— - l’ :;

* The- follow1ng remarks are also based On,thg study by
. Armand CIaude. to which reference-was' already made,above. (4)
‘ € They are rggrésentatlve for Swiss adult’education but do not

,,,,,,,,, pect reflect the views of the present author

in every r :
b

75;: c4f
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N 5
1im1téd number of pbsltlons available 1n SwIss adult educatlon.

There are also fields, for exq@ple contlnulng education for

o <

,ﬁorkers or parents, where an exclu51vely academIc trainlng can

fbe a disadvantage rather than an advantage. That_is not in any

sense to imply that for such basic functlons in adult edﬁcatlon,

5personnel should be 1ess welI tra1ned~ it is much_ rather a questlon

special training of adult education personnel whlch from the
Swiss perspective, need not necessarlly be academlc trainin

responsibiiit es:- (a) The draw1ng up of guldelines for the ‘i;

extension%f and collaboration between the Swiss unlver31t1es,
whilst preserving the alitonomy 6f the Swils Pro; ot
in matters of schoolﬂand unIver51ty edﬁcatio ;

and research’ (thegg recommendatlons are made to t"-
Department of the Interlor and the Universities Conference, and
(c) adv131ng the unlver51t1es on the reform of their structure ’

and worklng methods. =
~In- thq summer of 1978 the Kcademlc Council will. publIsh its

Thirdgﬂepd¥tgen—the Exten51on of the wass Unlvers;t%es (15)

/




an entire sectiX of aduit education:

An 1mportant rreq y ’ l OBE ¢ ténsion is .

acces31b1e to a wide cxrc
creatlng spec1a1 continuir duCatlon _courses, also for interested

persons w1thout prev1ous uﬁIver51ty educatlon. In the oplnlon

1ntegrate it into current reform piannlng. Thus deClSlOnS would

be avoided wh1ch could 1ater make the extension of adult education

more difficult". , , o

7o xa . ;l
being tried out in Geneva -- is reg ded ‘as entlrely worthy of

support where an 'pproprlate extension of course offerings is
-,

'@éﬁts -- as is currently

In the mon - university sector of post-secondary education

the Acad ic Council dlagnoses a lack of horlzontal moblllty

[

and of: orf§nized cooperation between the component parts. An
effectlve means of 1mprov1ng such cooﬁgratxon is seen in the
creatlon of tfaInIng proflles, in which components of the training

w

for tra1n1ng (aiGersxfléatlon) at the post secondary 1evel'

of adult educatlon (; N

Assumlng that the prlmary justlflcatlon offered for the requlred
extension of adult educatIon is to prov1de the 1nd1v1dual

Y ﬁhroughout h1s 11fe with the poss1b111ty of realstng and
\;'L,,
:\extendlng his. capaclty to act the Academlc Counc11 expresses

achieve life-~ 1ong 1earn1ng %?Wée even the varlous forms of
signed for recurrent continuing

basic éducatlon are to be de
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educatiO”" ft is consistent with the foregoing goals that
legislation to regulate paid educatlonal leave is called for,

since ic is usually only with the existence of such leglslatIon
that participatlon in longer contInUIng education courses, which
lalternaggpaith employment, is possible. Two other ba51c aspects
of recurrence are also exp11c1tly acce ted: "admission is to

be less dependént on formal proof of achievement than. upon
effectlve prlor training (which can aiso be vaulred through
practical perIence)"; and "the programmes shall in part consist
of units GOf learning which can be COmbined in variocus ways and
whén so combined Iead to a successful completlon of the programﬁe“

A dong road remains to be travelled before the reéommendatlons

the fléld of adult educatlon. It will be even more dIffIcult
to_implement innovations: which reguire leglslatlve or consitutional

changes, i.e. which will require the expression of the opInIons

of the voters. ‘ .. S
Three éxamples from recent and very recent hlstory, wh1ch are
very directly related to the problems dealt with hare, provide

aiaﬁiaé for séépthlsm. : -

of the FederaI Constltutlon with Regard td*the EducatlonfSystem -
was ~accepted by a slim majorltv,ln the pOpular votenbut rejected

by the Provxnces (Cantons) b k. to‘ii% votes. Among other

thlngs this constltuthnal ameﬁﬁment s%ild havefauthorlzed the

Federal Government to- éstabllsh pr;nc1p§%s for thi_organlzatlon
s & -

and exténsion- of adult educ %o ;
On May 28, 19v8 the Swl' }”Lgct5rate§£q§e” e
Law on the Promotlog of the Unlver51tiewﬂL ;

vote of 56.6 per cent: agaInst and 43 per*ﬁent in favour
Since the Prov1nc1al Leglslature of the Prov1ﬁte of Rargan

in_the Autumn .of 1976 rejected by a narrow vote the pr0posal to

sup ort thi progect of an Aargau Un1verslty Inst1 Educatlon, uk‘
the?&?ances that thfs paOJectxzrll be realized h ecreased

- l:\ . 5 F- ': h - .
a R : ) : . ¥ . &
‘f\__.:,‘ - . "\{ ;’ .
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enormously. Among other things the project included the detailed

planning of a Department of Adult E

Ve

189

ducatiop™\ (7, 16)
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Education and SChOOlln An. Yugoslavia have g/intly been
undergolng radicai changes. They are being glveh ﬁpeqiay

.

attention and have more than any other sooiaI proéess become

the subject of pubIIc debates, whlch deal with the 1ssue pr;mar;ly

in connection With work and selfemanagement. _In an ‘et ott E=-u ¢, o
) design an adequate educationai model soc1al 1nterests are : .,
.being given special emphasls. Now more than ever before %?gial

objegtives in education and schooiing are bel‘”fpgg in rel

, Within the devﬂiopments and _changes %n the realm of educi

ag a whoie, changes in the realm of higher educqtion have become
aéaa;;ary— : - s o

‘Some GeneraIuTrEnds,LnetheARealmmef Educatlon . i; a o ;4;

i K

A ,dustrial growth and the ﬁeveiopment of soclal reI%tlons
have”gxe;tiy increased the need for knowledge Therefore in
Yugoslavia,;as in ‘other countrIes, the sshooling of the’ young
was continnously extended~ an ever. grow1ng proportlon of the.a
young continyed théir studies after finishing C u ‘
schooling.: Scmqkig/to 70 per cent of the younf’ the
varied for different areas of. i
uschooling at various typegwof end Iy
Hincreasing need for knoﬁledge, esgec atIy oh £
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to thl% end were some othér factors, such as: 1ncrea51ng

asplratlons for educatlon, "the democratlzatlon 1n the realm of

if cities where education is more readlly avallable, he rising

living standard etc. - -

Not all young people, however, who were exposed to these

which they had been tralned at vocational’ schools. The greatest
differences, however, in the,opportun;tles to enroll at the =~ .

university were due to the fact that the young pecple were ™
trained in different types of secondary schools. Secondary
schools and some secondary vocational schools led directly to
the unIversity whereas the remaihihg types of schools trained
their pupils prlmarlly for a job. as a resuit of which it was
only an excepﬁjbn that their pupllS continued their studies

at a hlgher scholastlc 1eve1 They were admitted to Instltutlons

These examlnatlons, however, were so demandIng that onIy few
puplls from vocational schools or pupils with some other

‘inadequate education' were able to pass them; notwithstandin ng

the fact that workérs were granted this opportunity by law.

Thus part tlme study developed rather slowly Most of the

of | work Orgahi?atioh, étc ). Cand1dates w1th 1nadequate secondary

to adopt. . ) .
In order to do _away with these anomalies; and in order to

give all equal opportunItlés for further studies and at the same

193




O

ERIC

Aruitoxt provided by Eic:

e

T

‘tiﬁé to ééEi;Ey the demands of society for education, a reform

wés launched of :all: educatlonal 1nstitut£ons above the elght year

compulsory school. FIrst the reforn of econdary schooling was

undertaken ‘with the end in view to do away with the duatism
of .the secondary school and to ensire that part-time study was

put on a par with regular studies. Thus adult education at the

unlver51ty level was an extension of part time educatlon at lower -

educational levels. The reform was also to solve' some other

%
urgent educatlonal problems., * }

1ncreas1ngly estranged from practIce and IIfe. The flnal process
of tralnIng and the actual Preparation for a job began only

'after one's enterlnq upon a jOb. The process of tra1n1ng

though the currlcula were too demandlng and too bulky. Thus

the reform brought about changes 4186 in the curricula, which
were not to be tallored as _though they were somethlng statIc

and final but were to follow ‘the concept of life-long educatlon.
Paft of the content of the existing programmes was to be omltted
ané offered later in the form of contlnulng educatlon, whlle

some subjects were to be extended over a longer period of time
and were to be included -in the unIverSIty stadies as oeneral
subjects (these are prlmarily subjects of general educational
value) . . '

. The curriculta of regular schoollng and of part-time schoollng
are d951gned in such a manner that they take Into account later
Eontinulng education follow1ng regular schoollng. Reqular -
studies, part-time study and cont1nu1ng education are'three
equlvalent parallel branches of higher educatlon. As a general
trend in the realm of education also the phenomenon that pas%r%imé

educatlon is glven an Incre351ngly strong emphas1s is d1scern1ble.

children} have been ngen equai social status by the reform.
The reform introduced also technical training into all



o

regular schools, acoeptlng at the same time the experience gained

6

prev1ously by workers who come back to school for further
educatlon. The experlence gained on the _job_is on a par with

the acqulred knowledge in school Thus the schooling of the
young and. that of; adults are fused into a uniform 1nd1V151b1e

« system. This be1ng so the social status of adult educatism has
risen; for it has up tIll now been clalmed that adult educatlon

plays only a subordinated s001al role.
The new aspects of adult/educatlon and its new social

evaluation offer great opportunities for a fast'deyelopmént

- of part- tlme study at the un1ver51ty level and help to overcome

the dlfflcultles of prejudlces agalnst and doubts about part time
"study .at some 1nst1tutIons of h1gher educat;on, especially some

collegés and art aoademles., It is for thlB Teason that the

’

should not be 1gnored whehever we speak of the development of

partvtlme study in Yugoslavra.

part time. study in Yugoslavia ¢an be d1scerned W1th1n this
chronologlcal framework part-time study has ga1ned momentum;
has spread has earned publIc réspect and has at the same- tnme

“The f1rst stage is represented by the transiti B

1rregular stud1es toupart—timefstudy. Even today part- t1me

study is frequently equated wrth Irregular stiudies even though
Eﬁéy are two different and dlstlnct pedagogic phenomena, they

- - are also distinguished in pedagogIc théory and practlces.
Irregular studies are defined as 1nd1v1dual study malnly

on the principle of self—educatlon This form of educatlon

has been resorted to prlmarlly by a person who for’ one or another
out from regular schoollng. Irregular

studies have not b en characterized by ‘any one typlcal:form of

b

»i
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Eﬁé eduéatidnai processf every irrégulsr §tﬁd%ﬁ€ ﬁaé 6r§an12ed

'they no longer keep pace with the rhythm of modern life
eSpec1ally because they are not efficient enough Nowadays time
has;become a decisiﬁe factor in numerous dec1ston5. Fraught

with all the shortcomlngs of self- educatlon, 1rré§q}ar studIes

.are becomlng an 1ncreas1ng1y impractlcable form for ‘meeting

sthe need for knowledge. In the face of all th;s .the studxes S
tdok too: long a tlme while the éffect was rather scanty. Further
jdevelopment moreover,  was greatly 1nfluenced by the. fact thaﬁ
irregular studies could be done only in’some-disciplines,
prlmarily those whlch do not: entail- practlcal experlmental or

laboratory work.” Thus 1rregular students had Jimited poss1b111t1es'

1n the choice of dIsc1pll\es. Irregular study of medicine, ‘
chemlstry, biology and\51mllar dlsc1p11nes was 1mp05s1ble 50 that
‘only social scIences and the humanltles were accesslblg.
Irregular stud1es were. prlmarlly compensatory education in
which. the~cand1dates followed the ‘standard regular programme. :
Part- t1me study, on the other ‘hand; is based on groap.study and
learning by adults, sprIngiﬁg from broader needs of society
(and not only of 1nd1v1duals) for educatlon and is therefore '

qualltatlvely dlfferent from irregular studles.‘ Part-time

N ,,,4

study is not only compensatory study but’also-is- Innovatlve; : -y

- Adult students enrol} and follow programmes specially
desxgned for them ‘They, however,,can follow- also entlrely

novel programmes (1nnovat1onal educatIon), Whlch d1d not vet '’ exlst
at the. trﬁe thése tudents Obtalned their regular schoollng.
Belng based on _previously acqulred knowledge and .experience,

part tlme currIcula normally differ from regular ones; they are
tallored to do Justlce to the prevlous knaﬁledgé and exberlence
of adults. } : . : ‘

The organlzatlon of curricula is closely connected thh

» - .

the problem of the duraEIon of part time study Judging . from R ///

K

n . .

oo sk
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exper;ence, part time study Stlll takes tonger than regular study,
évén though in viaw of the prev10usly acquired knowledge,
experience and maturity of adults one would expect the oppos1te

to be true. The reason for thls protracted duratlon ofzstudy

Students' preVIous knowledge and eXperlenCe are d8f1c18nt slnce

in most cases the criteria are mlss1ng, a11 this is neglected
4nd part time students are offered a repetition of the standard
regular programme. Such a 51tuatlon, however, is a warning

that 1n thls area we are still lagglng behind, for we have

study whereas others are Stlll open.. Frequently part time

study is 1neff1c1ently organlzed the students are offeréd

matevlal they know al zady for our LLLtcLLd are btlll only formal

educatlon, teachlng periods, lectures and subjects.' The material
takes practlcally no Issues, is rlg;dly presented and suffersf

Part-time study has. orIgInated in response to a mass1ve¢’

interest. Unlike former Irreguiar students, part tlme st@dents
do no longer depend on self educatioh only -- part-time study

is a speclal form of hIgher learnlng and fgpresentsfa contlnuous

regular full- t1me study by belng specxally programmed and

organIZed Besides being dlfferently programmed, partrtlme . .
education boasts a different didactic approach: The aims and
objectives of part time educatlon, however, -are the same as

those of regular study, as are the criteria -for the evaluation

of knowledge (however they are arrlved at along dlfferent

routes). o .

In the first stage of the development of part time study

there were only few centers offerlng well desxgned curricila.
Part tlme study was still looked at askance and found 1ts way

where the needs of practlcal life were obvious.
The new ngher Educatlon Act’ whlch each of the Yugoslav
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republics promulgated in the years 1974 and 1975 set part time
study on a. par with regular full-time study.‘ In thasssééénd .
Btaqe oisthesdevelepment part-time study became part and parceI
of the ent1re eduéational system under the new socio-economic
conditiocns in the area of education and schoollng, 1rregu1ar
studies definitely wlthered away. Financial aid was granted
only to group programmes that had been tested and evaluated:

This second stage in the devetopment of part- tlme study was

characterlzéd prlmarlly by a fast quantltatlve growth The

‘

programmes were be1ng offered in entirely new branches of

knowledge.

was characterlzed by certain qualitatIve changes. the relations
between part time and regular education had undergone an alteration.
Part tlme educatlon began to 1nfluence the organization, the

whereas now the influence was also the other way round in
the advanced educatIonai process [1e) many new thlngs had happened

can be summarized as foliows. (a) regular study programmes were
remoided 1nto a more’ cons1stent educatlonal process and began

[

have been artxculating their. currlcuga 8o that single subjects

195 :
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. ‘ supplement each other and tie in with% each other in view of the
- findafental educational @im§ and objectives. : This being §o the

unIversity has attained the character of a mass school. The

teacher is chosen in accordance with the demands of the : .

curriculum and not the . other way round when the teachlng programme

(curriculum) at the un1versity had been tallored to suit the L
,,,,,,,,,,,,,,,,, N

profe551onal 1nterests and specIallties of the teacher.

A compar1son of the programmes of the same dlSClpllne at

various universities rev&aled that they differed widely, whereas
the curr1cula of secondary schools showed pract1cally no

differences. At the unlver51ty level it was frequently found ;

that entire areas of knowledge in one dlSClpllne were m1851ng .3

- because no competent teacher was avallable, whereas other areas

of knowledge were overempha51zed if staff interests were involved.

In some ﬁanerSLty departments two teachers. for the same area
of knowledge were employed‘wlth the result that the subject was

allotted many more teach1ng periods a week. With the development
of part- time study un1vers1ty prograrimes have been sﬁapdardlzed.

The criteria according to wh1ch subjects are be1ng chosen are
dictated by edicational aims and objectlves as they are at
lower level schools.

Thas also the rema1n1ng pattern of study is becomlng better

organlzed and predetermlned As a rule examlnatlon dates are
g;ven at”least orice monthly. Consultations, teachers' office 4
hours and other help. offered to students are also fixed:

The problem of thelduration of study’ is acute. The average
completlon tIme needed for a dlsc1p11ne demandlng 4 years (8
semesters)has béen 7 years. The crowded universities 51mply
cannot endure stich retardatron because It créatés fingncial
aad staff prob} ms. As long as there were only a handful of

sgudents enrolle the

‘at the universities; that is, a low percentage
— =—=-=-"Gf the young generatlon, ~one or another student could afford to
extend his studies: _Mass enrollment; however, makes protractéd
« study no lQnger feaslble.7 ) 3 ) o

Under the influence of part tIme study, didactics at the

: ‘ ~l ()E;
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higher education institutions have been _undergoing a rapid
dévelopment Short courses model has been introduced also in

sine qua non for the so-called year by-year study where the.

student undergoes tests in all the required subjects before the

beginning of the new scholastic year. The short course system

-enables the_ students to finish some subJects immediately after

the end of the course,,at mld-year, or later. Thanks to the
;ntroductlon of the dhort course systeri; the students have had

occaSIonalIy fewer lectures and a greater opportunity for other
more creative forms of study i‘c B

FolloW1ng the practice established in part time study, an
increasing amount of erttEH material is b81ng used ‘also in
regular full time study.r There is also an ever 1ncre531ng
output of text-books, manuals, expositions, written directions,
etc.  Without all these facilities part-time study would not be
feasible but regular full-time study also greatly profits
from them, Ppart- time study has also given an 'impetus to the
use of different audio-visual teachxng aidsywhich up to now have
been rarely used at the university level, even though they Eé;é
been Widely “used at the elementary and secondary school level.

__The above shows that some rathetr unconventional forms of

.education and ever so much practical work have become ﬁart and

parcel,of regular . study. Thas regular study should ~go hand in
hand with cultural engagerient, socio-political actions, and the
practical work in various organizations of associated dabour.

The full-time students are required to do practical work in

7\order to gain experience acquired otherw1se by adults on the
job,, In these ways, the profile of the regular student and that

of the part-time study gxadually approach along several routes. .
This in turn ties in with e fafther development. In the light
of the ex1st1ng trends the. q’estion arises of what is going to

.happen 1n a few years if thed?ubmer Qof part-time students will

increase 80 fast and so stea : The percentage of part t1me

;- 21,0
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rate of development a day might not come when there would be N
no full-time students at aII ’

The answer lles in the reform of part-time educatlon and
in the new Part -Time Educatign Act 1nvolv1ng secondary schools
and 1nst1tutlons of advanced learning .as an undivisible system,
intrinsically connected and Intertwined : After natlon—w1de
publlc dlscus51ons, the Yugoslav constituent republlcs have

promulgated thelr Part- TImeVEducatlon Act in 1977 or 1978. ‘With
thls, part- t1me studyhhas qcached a new stage in which the

entire advanced educatxon system will be transformed 1nto adult

education and will no longer be divided into re ular and part -time
education but into part ~time educatlon and re{ﬁirent educat on.
k student wlll be able to enroll in a unlverslty only afte

in practical work: In the face of the financial capac1t1es

of the organizations of assoclated labour; it is JuStlfled to
expectbthat at least at the beglnnlng part-time stud1es will "~ .
prevall because recurrent educatlon ‘would put them under too'

sent back to school.

The cIearest p1cture of the
part- t1me ~education can be obtag%,
'status of students. In
us of students has been going -

of the prepared Iaw that concetnut;f
Yugoslav1a tHE debate about the St
on for a long tIme It is cloSely donnected with the pollcy of

scholarshlp funds dlstrlbutlon whlch, 1n sp1te of 56veral efforts,

the conclu51on “that our soc1ety 1s not s% rich. (nor is any other
soc1ety; for that matter) as to solve thé problem of the ever
Increa51ng need for and asplratlons after knowledge by srmply .

handing out student grants: Thas an aLtefnatlve solutxon Yhad

to be found: It is obvious that part- t1me study offers such

an alternative. - . . v AN

The part-time studer® has an orderly social siéiﬁsﬁéiéé
{

201
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job ié financiaiir 1ndependenf and can assime hla dutles and

student faIIing in 's StudlLS ) It his ]ob ties ryxth his
_study because he workr in” an. industrlal branch sg;fiar to the
discipline he studie e, then he wlll have even an advantage over
the regular students; h; will bran to tho 1ecture or 1aboratory

a certaIn amount of appllrdble practl(al knOWlCdgL whbroas t he

'greatkf depend On the teacher s rendltlon of the subject.
The pleces of 1nformation held by F part time StudLnt coftie from

scholarshlps and have had the feeling that they stand on the
fringe of social events, have increasingly felt and constantly
pOInted to the dlfferencés in their soc1at status as compared
to that of the part tIme studenég In Splte of some di as;
they have comie to see the advantages of part £ ime study have
begun a struggle. for an Impr0vément of their own status whlth,
however, cannot be radically changed 1f thé§ dovnot qccept new .

: addltlonal respons1billt1es* The reform visualizes a close ¢
tie- In of all stiderits with associated labour bodies: In thHis 7
way the SOClal status of the stﬁdents will change and they will’
graduaiiy assume the character of part time Students.r Br“g
this not only the problem of the fegular students' means of

subsistence can. be solved,gbut also thelr social status extended

1
4

begause they become part and parcei of the productlon and
self-management system. Thusrthe entire hlgher_educatlon
would become part -time, education: 3 )

In this stage of donelopgent of course, whlch is yet to be

'ompllshed ‘not only an attempt must gé made to sélve the problem
of the students' social status but the changes must also 1nvolve

teachlng programmes, ‘the adaptatlonLof educatlon to pract1ca1

neéeds and life¥ the social role of niversity study and other

problems. It wollld not be sufficient if the reform was to

-
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solve only thc problem of the students¥ social status without

making

an attempt at s6lving §uiic concomitant problems which'
currently burden vdun at iii%.iiiii 5C hoollnq One of the major

successes ot Che retorii ii iio doubt in thnt it has brought education

nearer to the workshop and 1ife in qvwx.\l - AU secondary schoots ;!
great efforts are i)(!i'mj il to wolk Ot Umpi-',i'?it curricila N
through which Studeiits would be aaaduJiply (tdlnvd for their )
chosen 7\/70('5airir‘m: The fiitiii(-i‘ Hn- le.svul' ol vd\:u..nu n, the more’ 4
difficult it is to ..\y what .nlm;uatv cducation’ {i)dm-d means;

what in fact will prepare the Ldndrddtv For Hise future jobiahd .
life.

The solution to this problem lies i making edication and

'

work i Ll().;t'ly knlt and 1ntortw1ned process at educational
levels above ec0ndr1r) school: Thus unlvcr51ty.;;study beconies
entirely part- tific study in the 'vé'r'y sense of the word.

In this solution the answer is found to some claims of
somv forcl(gn ped (1(10(11(, rosearchc_s that the more the study time
,has been’ protrautod the more school:nq has bccome ah abstract
structurc 'es'tr'a"n'ij'e'd from real life. - frhe qreatcr the number of
years spent at school; the looser arel the contacts with the

actual difi iAd Obj(‘CthLq of the study triéﬁi'séii)éS; ehe study
has begun to be pursued for its own saké: With the i/'e'a'r's;
also the motivation ior education de creases, the candidates
squeeze out of-the educational process a ba’rc 'mi'n'imum'; as m'u'ch' v
as is absolutoly necessary f&r the conclusion of their study,

sincé for more they lack the mo\xvatxon. The present day needs

il

that; it 1s not enouygh tHat one knows somethlng, that one is.
able to reproduce certaln facts, the criterion for successful
educatlon is that one is capable of usifig that kndwledge in
practicaI Iife that one can apply the acquried. knowledge. . For
this purpos€ part-time study is mﬁcﬁ more suItabie whereas
full-time study is less satlsfactory in, thlS respect.

It is

bF mei’ely
students, but w1l§ become ;the sole educatIpnaI system supplemented

» - -

i
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only by the previously concluded acﬁocimg and recurrent education.

’

; _ —

‘ The Deveiopment _of Part-time Studs
in Yugpslav&a from 1966 to. 1975

The. datﬁ éomplled for the whole of. ?ugoslav1a show some general
trends in ~development. Flrst of a1 1t mist be said that so
far the deveiopment of part- t1me study has been rather Irregular,

there are considerable dlscrepanCIes between the institutions

of higher-education and colledges as 'to the number)of enroliéd

part time students as well .as in the proportlon of graduates.

Iarge measure a questlon of prestIge as to the type of school

and the soC1a1 stroctare of part t1me students (see Tables)

higher educatlon other than un1vers1t1es {4 semesters‘ the same

has bégn true of 1nst1tutlons of advanced Iearnlng. - The development

at un1ver51tles has been somewhat slower. As to the development

of part time study at the unlversltles It has been founp that
the—varlous d1sc1pllnes have diverged and greatly differed. ) L
The. Iowest petcetitage of part-time students has been found at

-art academies. _ It seems thaé}these 1nst1tutlons admlt pr1mar11y
talented individuals tQ exclus1vely full-time study.

‘ The differences in Eﬁé developrment of partsgime study have
alsQ been due to the dlfferent degrees- of compdegity ‘of the
study and tb the nature qf the disc1p11ne.d‘It,— n be sa1d that . T

there is practically o é&ea of knowledge &n whl

about whlch so many doubts have been voiced) . The questIOn, < g

ho,‘zer, is By. means of what methods and forms of work this can _;

be attained The dlfferen§es betWeen the data for 1nd1v1dua1

in?tances (of the 19 lzsted typeg of suéh Lnstltu 1ons) the

4 \
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Englneerlng, School of Statlstics) In all the remalnlng

Some have. been set up echUSIvely for part time students (School

of Polltlcal Sc1ences, which, however, is not 1ncluded in our.

data) later on the number of part time students has decreased

1nto a unlver51ty, as a result, they endeavour to approach one
way or another faculty standards and put empha51s on regular

full ~time study The proportion of graduates from part time.

study has ranged in recent years from 36 to 100 per cent (School

of Economlcs)

In_ the llght,of the type of schools at whlch part-time study
is most developed one can ‘conclude that part-time study develops

under the pressure of economic and societal needs. :

The proportion of part -time students among un1ver51ty
graduates ranges from 0.1. to 32 per cent: The highest percentage
hardly reaches the lower limit of the hitherto d15cus$ed schools.
The data reveal that part tIme study programmes at the un1ver51ty

have developed where it was ea51er, because of the nature of

the work to sh1ft £EGii 1rregular stud1es to adult group studies.

Theserare- Faculty of Law, Faculty of EconomIcs, Faculty of

‘~Philology; Faculty of POllthal Sc1ences, and Faculty of

Philosophy. Actual needs for personneI, however’, demand that
%art -ting study programmes be developed in the areas of technology,

.

mathematlcs, and ‘natural sc1ences, whxch of course, would

present a somewhat more cofplex problem. ) .
The data under dlscu351on are va11d for the whole of YugoslaV1a.

In the summaryjdata, however, 51ght was lost of some SpeClal

problems _which have appeared here and there at the universities

as harbl‘gers of a new development In some places isolated

1slands of part-time education have sprung up fhey have been

,3715
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at _the Faculty of Mechanlcai EngIneering and the Faculty of
ElectrIcal Englneerlng, and less so where one would expect
it froq'the nature of the dlSCIplInéS. “In this stage of the
HAMe been at work.. Part -time study has only recently become
a well-rounded System.

So far we have had a look at the data for Yugoslav1a by
facult1es, two- year post- secondary institutions, academies and
higher level schools. We have seeh that part t1me study varies
greatly in extent It has shown a fast growth especially at
samme h1gher level schools ‘and facultIes. If however, we have
a look at the popuiatlon of. part-time students as_a whole; we
See that 1t grows only slowly. The number of part time students
at two—year post—secondary 1nst1tutlons and faculties has
increased by -12 per cent between—1966 and 1975: The same increase
has been observed in the number o% graduates from among the ranks
of part t1me students in higher educatlon. : . -

There are consrderable differences between the number of
graduates from the ranks of part t1me students at hIgher level =

the one hand and the number of graduates who have fInIshed study

-at_an institution of: advanced learn1ng or faculty (6 per cent).

The TE3ason for such a great d1fference seems to be 1n the fact

that part-time study is better deVelbped at h1gher level schools

than at facultles. Some hlgher-level schools have been set up
exclusively for part-time. study (School for work Organlzatlon,
School of Business, School for _Transportation; School of Political

‘Sciences) It has been only later that these schools have

begun to enroll also full time students. The differences are

die also to subjective factors. Since for a studerit the attainment
of a diptoma of a Wigher level school i's a rather short-term
venture, it represents a much more attractive ob]ectlve than a
diploma that could be attzined in an unknown number of years

and with unpredictable difficulties. “

206




f Table 1
Part-timie Study Graduates in Higher Education
(Percéntage for 1966-1975)
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1966 1967 1968 1965 1970 1971 1972 1973 1978 1975
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Table 1

Q{)lz :

Part-tifie Sgggy Graduates in Higher Education
(Percentages for 1966-1975) (Cont'd)
s 1967 1968 1969 1970 197) __1535 1973 197 1975
18, Econonics 2% 0 ow oun W N W w2
19; Law 2 8% B 0® L 1 3F/ BBy
20, Political Sciences - 14 W 27 13 17 i 1 17 19
21, Medictne © 02 04007 00 0l -0l - -
2. Stomatology : 5 05 2 2 4 2 8 T3
23; pﬁ&r_mééoiogy 206 1 - - 05 = L2 03 -
(B) ACADEMIES
L Academy of Arts -1 - 1 3 - - .- ,
2 Academy of Musxc. 0.6 - 1 1.7 2,7 3 2 ] - :
3. Aeadeny of Theatrical -
_ v Arts (Theatre; Radio; -~ . .. . . - |
* Television) f.m 29 s oms o w9 -
)
(€ EOUR-YEAR
POST-SECONDARY - - - |
~ INSTITUTIONS v |
I Defectology o2 séose 66 T3 6 48 - -
2. Phjsical Ciltire 2316 3_2"8 73 U5 53
3, Economics 225 SL- 7 90 100 9 00 -
i, Administration 55 5% 50 73 68 T2 M 15 T8

5, Political Sciences ) I CRE R SV
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o Table l
Part-tine Study Graduates in ngher Education ¢

—————%Percentages for 1966-1975) (Cont'd)

196 1567 _iééé 1969 1970 1971 1972 1973 197 1975

() TWO=VEAR

BOST-SECONDERY I
INSTITUTIONS S
1, Education T YRR LI TR TR éé 52 ' 55 50
3: Pédagoglcal Academy /03937 | 903 38 43 48 61 | 61
3, Defectology‘ | .- - Y5 54 éé 52 Si 63 . 5 713
6. Yechanical Engineering: 11 25 1 M 5 ¥ N 4 3 3
. Civilbgineering 8 10 6 4.2 B 1 0 4@
6 ElectrIcaI Engxneerlng 7 1 200027 % 18 33l
‘5 Chemistry and T o ? _f o
- Technology - S I AU P R I S VR V.
B Fosd Technology 17 8 3. 18 28 3 5 82 B ;
9, Marine Eﬁélﬁeerxng 0§ 11 095 10§ (S S SR U §|
o mgricltwe ¢ 12 B WK W8 (% % % s
11. Economics | 525 54 59 6 56 55 6 62 6
12 Accountlng 7 MUt 76 719 79 8 68 73T
13, Forelgn Trédé N iéi 53 , 18 6 64 49 | 66 63
14; Statxstlcs o 260 28 40 34 ;2w R o 2029 A1
15, Admlnlstratlon 69 64 T ?4;; 80 55” 67 ; EB_ 69 70 .
16; Law C S8 @ T %4l 5 s st
A ogmization o sabo - - 8 slo» o5 @l oW %
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S aon o e

Among part txmé students am interesting study pattern has

. emergeé‘ FQulte a number gf graduates from a hlgher level sChOOl
enroll at—a faculty,‘for they seem to thrnk that it 1s 51mpler
to atta1n7a faculty. dlploma afterxr they have "finished a higher

level 3chool.‘
! . ) :\},

Conclusion L o ~ -

~ At the’ present time part—tlme study still represents the
more dIffIcult alternative road to a dlploma; The opportunltles
offered by 1nst1tut10ns of hlgher educatlon in total vary greatly.

e . .

~g:aduatesr

)

In various societal documents the potentlal social status of
part t1me study is put on a par with or is even hlgher than that
of regular fulL-tlme ~study. In reality, however, part -time

study Stlll has a poor reputatIon among people and in somie

for educatlonal 1nst1tut10ns wh1ch are to 1ntroduce part time
study 1nto the1f teachlng programmes or whlch are to further

develop them.

3

There is ‘also much uncertalnty as to the cr1ter1a for the
evaluatlon of the knowledge derived from part t1me study.' In -
practiee, gone cases have been found in which these criteria

have been conslderably laxer than those for regular study,

dIscrplIne to diséipllne in regular study. It has, however

eyaluatxon Df kncwiedqe aéqulred in part tlme study 1s hlgher

than usual ”becaUSe part—tlme students prepare themselves for

and have_ the X own experlences as a result of whlch they can

answer more demanding questions”:

O
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~;J.nformally) acqulred knowledge and experlence. Therefore

203

A cons1derable shortcomlng of part time study is. lack of

_reliable crIterIa for the: evaluatlon of the prev1ously (also

part tIme study is frequently speclous and becomes needlessly

cr1ter1a for evaluatlng the experlence of adults is the refusal
to 1ntroduce part- time study in the area of some natural sciences;

technology, medICIné, etc, where the teachers °) not know how

the - experIence of adults ga1ned on the ]ob Here everythlng
is ]udged from the polnt of v1ew of regular full tlme study and-

part t1me students. By reason of all "this some facultIes still

reject part tlme study. : . ‘ o

part-time study is. stIll subject to soc1al d1scr1m1natlon.J
1t attracts prlmarlly students comlng from f1nanc1ally weak
social strata, because it 'is cheaper, while it is 1oo¥ed at .o
askance by students from the upper social strata on account of
its low prestlge. . .

Normatlvely, part-time study is promised a greab future.

.There is; however, stIII a cons1derable d1fference between .the

normatlve pattern of part- tlme study and the actual practrce
in this area. PedagOgues will have to make great efforts in

£ study into a -
I 4
development as a

order to- develop and transform ‘this patte
general system of un1vers1ty studies: ,T
whole however, depends on the 1nterd1sc1pllnary approach Involvxng

a number of specxallsts as we11 as on a rev1sed attitude towards.

part-time study.
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