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Foreword

The critics and the defenders of secondary schools seldom agree,
but they do posse=< a common outlook about the importance of cer-

erally believed to be as 1mportant to the youth of today and tomorrow

as it was to the youth of yesterday:

~ Some educators believe certain other skills to be of equal value. For
instanice, the capacity to solve problems, to demonstrate entry level
career skills, or to develop good interpersonal relationships receives
high marks in many sectors:

Concern is being expressed by the public and by the profession that
too many high school graduates are deficient in these matters. Too
many youth leaving school demonstrate an 1nab1hty to compute well
enough to be intelligent consumers: or lack a reading proficiency suf-

ficient to follow job instructions and basic safety rules:

The question is not one of screening persons out of a diploma.
Rather, the question is one of identifying and remediating deficiencies
early in a student’s career while at the same time verifying to the com-
munity that the end result of secondary education does meet the ex-

pectations of society:

This monograph on competency tests addresses the dual question
of assisting students while at the same time insisting that the diploma
regain meaning. It provides a good background to the competency
test movement, and iébdrfs upon the initiatives taken nationwide to
use performance tests as a requirement for graduation:

NASSP expresses its appreciation to the many schools and school
districts who generously provided examples of their performance tests

for this publication.
Owen B. Kiernan
Executive Director



Introduction

A rising interest in applied performance testing along with a public
concern about the quality of the high school diploma are together
finding a common ground. This common ground; graduation re-

quirements, sets the expectations for students completing a secondary
school education.

Stung by reports about the deficiencies of today's graduate, some
schools are launching efforts to ensure that the high school graduate

can perform some basic skills. The most direct route to this objective is

through competency testing: Here, proficiencies or capabilities can be

assessed rather than assumed. Here, society’s expectations for gradu-
ating seniors can be verified as well as be identified.

The use of tests to verify competencies requnred for graduatlon isa
relatively new but rapidly growing movement in the United States.

The Denver public schools as ploneers have been administering com-
petency tests in basic skills for 15 years. The state of Oregon in 1973
passed legislation requiring graduates of the class of 1978 to derrion-

strate proficiencies in 20 areas. Perhaps because of Oregon's well-

publicized decision; interest grew during 1975 and 1976 so that some

20 jurisdictions currently include competencies as part of their re-
quirements for the high school diploma.

The tests of General Educational Development (GED), sponsored
by the Armed Services, is one form of applied performance test. Older

youth and adults have been taking the GED high school equivalency
test since World War Il. More recently, during the 1975-76 school

year, the state of California began administering *“High School Pro-
ficiency Examinations” to interested students of age 16 and over.
The. certificate awarded to students who | pass this examination carries

a legal status equivalent to the regular diploma.

 This monograph, however, does not focus upon general equiva-
lency examinations. Rather, its purpose is to explore the use of a va-
riety of specific competency tests that measure skill achievement re-
quired for high school graduation. The successful performance of

certain competencies ordinarily is viewed as an important adjunct of

course work. They are not seen by most schools as a replacement for

course work, but rather as one significant step toward gaining the
diploma:



Background

7 In 1973, lmgatlon was introduced in the San Francisco Superior
Court on behalf of a recent high school graduate against the San Fran-

cisco school board for negligence and fraud: “Peter Doe” (a
pseudonym) had been graduated from a high school despite the fact
that he was unable to read beyond the fifth grade level. The plaintiff
claimed that his reading level at graduatlon was below the level of

competence required ta hold a job. He was; it turned out; a student of

average ability who learned to read with relative ease after private
tutoring. The San Francisco schools were accused of negligence be-
cause they gave Peter Doe a diploma that implied he had attained a
level of achievement suitable for graduatlon from high school.

Some years later the lower court’s dismissal of the case was upheld

on appeal for reasons not altogether flattenng to the schools: For

schools to be guilty of negligence; ruled the court; it must be within their
power to prevernit the potential harm . But, the court reasoned, students
may fail to learn for all sorts of reasons, many of which are beyond the
school’s power to control. Moreover; for schools to be guilty of fraud,
the diploma must signify some specific achievzment. To award the

diploma without the specific achievement present would be to behave

fraudulently. But the high school diploma does not seem to signify that
the student has learnied anything in particular; hence, no fraud.

The Public Push

Many citizens view schools today with a certain skepticism. They
feel that despite heavy expenditures the educational dains are neg-
ligible at best. What is the purpose, the public asks, of Séhding students

to school for 12 years if upon graduation these young per:ons cannot

read well or compute accurately? A resistance is growing toward the
mere atfMdance of students in school; new questions are being asked
aboiit the oiitcomes of this attendance.

As a result of this public review and analysis, sciols are being

asked to account for the quality of their products. Thux; the sngmfll

cance of graduation requirements comes into focus: Graduation, as
the capstone of secondary education, logically should reflect some
central priorities of schooling. Citizens are asking for students to
demonstrate these priorities. They want measurable results for the

education dollars spent.

Declining test scores and other malcators of Vmargmal student | per-
formance play a part in the public’s determination to define the high
school diploma. Among the concerns 2re these:
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e Scores on the Scholastic Aptitude Test (SAT) have fallen 44
points on the verbal section from a mean of 473 in 1965 to a

from a mean of 496|n 1965to a mean of 468in 1978.

* The National Assessment of Education Progress {(NAEP)in 1975
reported a decline in science knowledge among American stu-
derits between 1969 and 1973 equivalent to a half-gear loss in
learnmg

¢ NAEP also has reported in a nationwide survey of 17-year-old
students and young adults that “many consumers are not pre-
pared to shop wisely because of their inability to use fundamental
miath prmcnples such as figuring with fractions or working with

percents

Twenty-three million Americans are functionally illiterate,

according to a study sponsored by the U.S. Office of Education.

* Comparative surveys of writing skills in 1970 and 1974 show 13
and 17-year-old youth to be usmg a more limited vocabulary and
writing in a shorter, more “primer-like” style in 1974 than in

1970.
*. The Amerlcan College Testmg (ACT) program has reported a

decline in the average scores of students applying for college ad-
mission.

¢ The Association of American Publishers revised its textbook
study guide for college freshmen in 1975, gearing the reading
level down to the ninth grade

* College officials; business firms; 7apdi rpubhc agencnes express. dis-

may at the inability of younger persons to express themselves
clearly in writing.

The public and many professionals want to reverse this decline: Since
an obvious checkpoint upon the effects of schooling comes at the con-
clusion of the twelfth grade, requirements for graduation take on a

new dimension: The competency test has been the most prevalent

method utilized by districts and schools to assess this twelfth grade
level of student performance:.

Definitions

Although activity surrounding competency-based educanon has in-
creased, much confusion is associated with it. Some definitinns are in
order:
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A competency is a complex capaBnllty apphcable in real life situa-

tions. A competency is not a prototypic skill (such as word or number
recognition ) but a derivative or multiple orie. It is a cluster of functional
understandings; skills and/or attitudes. The outline in Figure 1 clearly
defines the place of éoi'hbétéht:iés in the 'o"v"e'irall é’ch’éi’ha of p’érfori'h"

]ectlves forming a bndge between the broader goals and the more spe-

c1f1c course and performance ob]ectlves Flgure 2 glves some sample

tency chosen here is basic readmg skills. The example couild jUSt as

easily reflect a writing, speaking or viewing goal—indeed any of the

sub-areas of the program goal in the example: Competencies are not
foundation stones but they certainly are the building blocks of educa-

ton.
~ Competency-t based education (CBE)is essentlally a set of | processes
that “facilitate; measure; record and certify . . . the demonstration of .

explicitly stated and agreed upon learning outcomes that reflect suc-

cessful functlonmg in hfe roles 1 The lmphcatlons of thlS deﬁnition are

education. lt presupposes, flrst and foremost, agreement amorng all in-
terested parties about what life related objectives will be the basis of

the required competencies: It demands instructional procedures that
support the development of functional capabilities (hence the close re-
lationship between CBE and individualized, diagnostic/prescriptive

eduication). It calls for measurement techniques that permit an
unbiased and reasonably accurate assessment of the proficiencies.

(This aspect is the major focus of this monograph J It assumes adminis-

trative procedures that verify progress toward and completion of the
various competencies.

Applied performance testing is sxmply the measurement of perform-
ance m an actual or sxmulated settmg Knowledge about a toplc 1s in-

requxred tasks
The U.S. government, as well as business and industry, uses

performanice tests to determine qualifications of job applicants: For in-
stance, the Governmient Printing Office iitilizes performance measures
of various printing tasks as the basis for selecting new employees, and
the General Aviation Administration uses proficiency tests to evaluate
the success of training programs. Use of performance tests will likely
accelerate since recent court decisions have required employment

tests to be job (or skill) specific.

1. Spady, William G. “Competency-Based Eduication: A Bandwagon in Search of a
Definition,” Educational Researcher, January 1977,p. 10.
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Figure 1. Competeiicy-Based Education Schema

Goals and Objectives

Sources

Educational Influence of Demands of Needs of the
Philosophy Tradition Society Individual

L. I ] 1 1

General Goals

v

Program Goals
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(The Competencies)

_ Course Objectives
(Knowledge, Skill or Attitude Focus)

~ Learner Performance Objectives
{Specific Knowledge, Skills and Attitudes)

- ————— Léérning Activities

Performance Assessment
(Performarice Indicators)




O

ERIC

Aruitoxt provided by Eic:

SmnPle Goals and Objectives

General Goal B
Command of fundarmental processes:comm unication skills:

Program Goal )
The goal of the Ianguage arts program is to develop Skl“S in communica-

tion through reading, writmg, hstemng, speakmg, discussing; analyzing,

viewing, non-verbal expression, and creative projects, and through the use

of these skills to foster a greater understanding and awareness of self and

one's fellow man (appreciating).
Program Objective (competencies):

To survive and grow as a person; each student must develop basic skills in

reading.
Cot urse Objectives (concept skill or attltude focus)

The student will follow directions accurately.
The student will understand what he reads.
The student will read with a speed suitable to his age.
The student will Iocate and use lnformatlon effectwely
The student will read representative selections of and understand the
genres of: short story; novel, non fiction, poetry, drama, and magazine
article.
Per:lormance Objectwe (speciflc Iearning outcomes)
The student will identify information or ideas explicitly stated in a reading
selection with 90 percent accuracy.

Evaluahon (cntenon -referenced testlng)
Read the following article carefully. Then Vrespond to itemns 167 through

174 indicating whether the ideain the test itern agrees; disagrees, or is not

suggested in the reading passage:

In secondary schools, driver training is the most obvious type of per-

formance assessment. The writing of an essay and the solving of an
equation, however, are also performance tests. Competency can be

measured by paper and pencil tests as well as by simulated perform-

ance.
Competency (or profxcxency) tests are cntenon-referenced meas-

13




A criterion-referenced test is one that is deliberately constructed to

yield measurements that are directly interpretable in terms of speci-
fied performarice standards 2
Cntenon -referenced tests are not desrgned to determlne an 1nd1v1d

1nd1v1dljal can or cannot do with certain specrflc requrrements Unlike
criterion-referenced tests, most standardized achievement tests are
survey tests designed for normative interpretations: It is possible; how-
ever, to use them as performarnce or proficiency measures. Cutoff
scores or criterion levels can be set by a school district in defining the

competencies it considers important. Teachers then can be asked to

evaluate the individual items on the test for content validity; level of

difficulty, and applicability to the competency to be measured.

Most measurement personnel, however, would probably recom-
mend a specially tailored; criterion-referencedtest to assess comple-
tion of the graduation requirements of a school district. The objectives

to be achieved and the tests to measure them can be developed locally

with success. They might even be developed by a region, parish,

county, or state; but there is danger in a broader focus that local priori-
ties will be overlooked.

The critical element of a performance test is its authenticity. Good
performance tests are congruent with the tasks of life. They are furic-
tional rather than speculative. Performance tests may be simulated,; of

course, but the simulation should mirror reality: Certainly they should
1nvolve the apphcatxon of Sl(lllS and knowledge

that measure competency in readnng and writing. Examples of func-
tional literacy include; for instance, understanding a lease or contract,

reading a newspaper, summarizing a driver’s license manual, explain-

ing a chart, or following written directions: Performance tests in read-

ing and writing ordinarily do not include decoding new words, specu-
lating about a story plot or using syllabication skills.

Competency tests can be used to measure a wide spectrum of be-

havior: They can be applied to specific jobs in specific settings, to basic

educational skills such as addition of numbers, or to more general

capabilities such as reading level: The scope of their use e depends upon

the objectives at hand.
The effective use of competency-based education, then, depends

upon a clear understanding of objectives; and a precise statement of
the behaviors that demonstrate the required competency levels.

2. Glaser, Robert and Nitko Anthony J “Measurement in Leammg and lnstructlon.

in Robert L. Thorndike (Ed. ); Educationai Measurement, American Council on Educa-

tion; Washington, D.C., 1971, p. 653.
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~ The amount of time available to studenits may vaty in competency-
based education; but achievement is held constant. Identical criterion
levels are established for related test groups. As objectives change; of

course; the criterion levels may be adjusted to meet new situations.
Sirice competency-based education emphasizes the achievement of
specified objectives and not the ranking of learners, schools ought to
provide a variety of instructional routes for students. One major thrust
of competency-based education; therefore, is to provide a diagnostic/

prescriptive environment for learning.

Clarifications

Sé'c'o’h'dé'ry éaucéti'o'h ha's Bééh movihg toward competency 'Baﬁe'cf

programmea mstructlon in the early 19605 then movmg to a focus

upon behavioral objectives; the accountability movement and the
who]e educatrona] reform thrust of the late 19605 and ear]y 19705,

catlon
Many educators have defended the fairness of criterion- referenced

measures. As concern for equality of opportunity grew in America,
normed tests came under increasing criticism. This outlook; together
wrth a new emphasrs on consumensm and a thrust by the professron

terest in performance tests as measures of Jndlvrdual progress It was

only a small step from there to begin using these measures to verify
basic skills as a part of the graduation requirements.

 CBE is a movement whose time has come. Not only public pressure
but new evidence from contemporary learning theorists suggests that
educators can redesign approaches to learning in ways that will
guarantee students at least minimal competence in basic skills.

~ Highly applicable are the findings of Benjamin Bloom and his col-
leagues in mastery-learning research. Bloom has given educators a
new working assumption: If students have the necessary pre-
requisites for a particular learning task, up to 90 percent of themi can
learn the material. His findings suggest that educators can no longer
automatically blame the student for failing to learn. The educator must

also look at the instructional system since the cogmtlyeentry level of

one’s learmng accounts for up to 64 percent of a person’s abrhty to
learn a gwen set of matenals lf a student must approach a new ]earn

15



hanndicapped from the outset. Diagnosis and remediation are not op-
tions in the learning process, then; they become absolute necessities.

Bloom has shown that after grade three; prediction of the level of
achievement at grade 12is +.70or higher. By grade three, the corre-
latan between general measures of achievement at adjacent years is
+.90 or higher. In short; ]éérning achievement is largely determined
by the extent to which students possess the prerequisite skills; the cog-

nitive and affective entry characteristics necessary for subsequent
learning tasks 2

The Meaning of the Diploma

It is apparent that several factors have contributed to the CBE
movement. But the question can still be asked: How does CBE differ
from its predecessors?

The verdict in the Peter Due case insinuated that the hlgh school
dxploma in fact had lxttle ‘meaning. What is the real import of the dip-

A conventlonal secondary school diploma signifies a number of
things, not all of them truly meaningful. The diploma implies that the
holder:

Is about 17 or 18 years of age;
Has met minimum district or school attendance requirements;
¢ Has been exposed to about 20 high school courses and collected

18to 23 Carnegie Units of credit; S
* Has received at least “social pass” grades in required subjects;

and

¢ Has exhibited sufficient good cmzenshlp (or acceptable docxhty)
to avoid any serious alsc1phnary proB]ems.

ca]]y, competency based education represents the first concerted at-

tempt of the public and the profession to relate learning outcomes to
life roles and to make the successful demonstration of some of these
outcormes prerequisite to earning a high school diploma. Advocates of
the movement submit that CBE guarantees additional meaning to the

diploma in no less than two ways:

3. Bloom, Benjamin S., Human Characteristics and School Learning. New York:
McGraw-Hill Book Co., 1976, pp. 39-41 and 168-171.

6
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That a student has demonstrated at least a minimum level of
competence in the basic skills of reading, writing and computing.

That a student has not ,o,nly “covered” certain academic content,
but has actually learned it.

Basic Skills Legislation

A bill introduced into the 95th Congress by Representative Ron
Mottl of Ohio would have created a National Commission on Basic

Educatxon The Commission was to set basic standards in reading;

writing, and mathematics and to develop tests that would measure at

appropriate levels whether students were meetmg the standards Most

concepts are 1ncorporated in current legxslatxon (ESEA Title H)
~ Regulations are now being drafted to implement the 1978 Elemen-
tary and Secondary Ediication Act (ESEA). Of particular relevance to

the CBE issue is Title Il on basic skills improvement and Title IX, Part

B on state grants for proficiency standards. Both the Department of

Health, Education and Welfare and Congress are talking coordination

of existing programs in basic skills; but many educators still fear that, at
root; the federal arm is interested in writing control into the ESEA

regulations. The First Annual Basic Skills Conference sponsored re-

cently by the U.S: Office of Education (USOE) stressed the importance

of ‘“let’s not add on,” that projects should stress mutual planning and

sharing rather than new efforts: The law, nevertheless; includes among

basic skills “effective communication, both written and oral” (along
with the usual reading and math). But at the present time, criteria in
written communication are certainly not normative and whatever stan-
dards that exist in oral communication are at the primitive stage.

It would seem that any attempt to control proficiency standards at
the federal level, even in the basic skills, is doomed to failure. There is

little agreement at state and local levels as to what constitutes ade-
quate proficiency in basic skills. The issue is further clouded when
other proficiencies are included in any list of graduation requirements:

Most educators view some form of basic skills requirement for gradua-

tion as acceptable, even desirable, but almost all are equally convinced

that the federal government should not try to set national competency

standards, whether as requirements or as conditions to ESEA aid.

NASSP’s Executive Director Owen B. Kiernan stated the point suc-
cinctly:

17




contihue te be —a IO\,aI tanction, a state responSlblllty, and a federal

concern. To torce the fzderal rsvernment to assume a nationwide
administrativz and/or supervieary role in this delicately balanced
triumvira‘e fes violence to the partnershxp. . We might add, if
the fede: al overnment were to take a hand in educatnona] account-

ability, that it should be in a supperiive role, e g. aiding financially in

the development and evaluatior: of better standards, perhaps re-
search assistance in the testing process. But we oppose the develop-
ment of a national standard, or any suggestion of a federal curricu-
lum *

Gordon Cawelti of the Association for Supervision and Curriculum
Development has suggested that the present attitude toward basnc
skills and proficiency standards at the federal level may represent ‘a

naive hope on the part of the feds that more testing will improve

achievement.” In other words, many educators fear that federal offi-
cials see a solution to the pro“lems of student achievement simply in
collecting more data and pitting on more pressure at the state and
local levels. Nothing could be farther from the truth. Proficiency testing

is indeed a valuable diagnostic tool, even one of accountability; but an

acceptable assessment format must reflect locally agreed upon learn-

ing objectives and standards of proficiency acceptable to the local
community.

‘The States and
Competency Requirements

Aside from the high school equivalency test deve]oped by Cali-

fornia and a national use of the General Educational Development

(GED) test; only the state of Arizona required verified competencies
for graduation as early as 1976. To receive a diploma in Arizona, stu-

dents must demonstrate a ninth grade reading level. Since then,

Oregon has mandated competency-based graduation requirements

for the class of 1978 and the states of Florida, New York, and North
Carolina have standards that become effective in 1979.

a. Statement made to the Congressional Subcommlttee on Elementary, Secondary

and Vocational Education of the Committee on Education and Labor, House of
Representatives; September 20, 1977.



New York; of course; already administers the Regents Examinations
and awards the Regents diploma to students §u66essfully meeting the
standards, but this program affects only the state's college preparatory
graduates. Other states currently are more interested in establishing
basic standards for a single diploma rather than initiating a special dip-

loma which reflects high scholarship. There is some movement in in-

dividual districts and schools toward multiple or diversified diplomas.
but it is too early to predict whether the trend will become more wide-
spread.

In 1969, the California legislature enacted minimum reqmrements
in reading and mathematics, thus becomiing the first state to establish a
specific level of achievement for the high school diploma. The require-
ment was repealed, however, because of much opposition and some
loopholes in the law. Many persons objected to all school districts in

California being required to meet a single standard. A law was then

passed specifically forbidding state authorities to adopt statewide mini-
mum standards for high school graduation. Rather, the state was au-
thorized to propose examiples of siich standards for distribution, as in-
formational models; to local school districts.

Currently, California requires that districts refuse a dlploma to any

student not meeting locally adopted proficiency standards: Effective
dJanuary 1 1979 loca] dlstncts are also requxred to have altemate

Education (RlSE 1975). The RISE commission report recommended
that the learner’s progress in an instructional program should aepend
on demonstrated profxc:ency in achieving specified educational out-
comes. This concept of “demonstrated proficiency” now motivates
most of the efforts in the various states to establish a CBE approach to

high school graduation:
Movement toward a competency-based diploma has been spec-

tacular in several states. Five years ago only a few states showed a seri-
ous interest in venfxed competencxes for graduation Today Well over

state rulings pendmg State efforts tend to fall mto three broad cate-
gories which are actually developmental or taxonomic. The more
sophisticated programs include and build on the more basic ap-
proaches.

(A) A large number of states have opted for a stnctly ”basxc Skl"S

7 certified by some form of profncnency testing. States in this category,m
12 clude New York. North Carolina. Florida. Tennessee, Kansas, ldaho,
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Arizona, and others: This is and will continue to be the most common
approach. '
(B) A smaller group of states is concerned with a “life or survival

skills” approach that requires a range of minimal competencies

thought essential to an effective adult life. Pennsylvama Virginia, and
Maryland favor this approach:. Maryland's “Project Basic™ is a worth-
while example There are five areas of “human activity” in the Mary
land plan that will receive a competency base:

® The basxc skills of reading; writing; and the ability to caleulate.

The rationale is that no person can function as a citizen. a con-

sumer. or an employee without these fundamental competen-
cies.

® The world of work: Economic secunty and a sense of 1dent1ty are

closely tied to what we do for a living: Young people need a vari-
ety of skills and attitudes that will support success in the job
world.

A The world of leisure time. Preparatlon for constmctlve use of

leisuire demands some proficiency &t least in lifetime sports and in
the arts.

* Citizenship. Growth toward aseful cmzenshnp involves many

componernts | but of primary importance are understandnng and

participating in our legal and judicial system; in the political proc-
ess, and in relationships within our plurallstlc society.

* Survival skills. Adults today need a range of skills to cope with
the daily challeniges of our post-technological world including
consumer economic skills, parenting skills, certain mechanical
competencies, and some interpersonal relations skills.

~ (C) Athird group of states. small at present but growing. focuses on

exemphfled by Oregon; California, and more recently the District of

Columbia, are committed to establishing an integral functioning teach-

ing/learning system that will support the development of life-oriented
skills. Educational leaders in these states not on]y want a competency-
based curriculum and evaluation process, but aiso a responsive learn-

ing environment that will make minimum competency a realizable

goal for aIl students

to CBE: As early as 1969- 70 Oregon conducted a broad needs
assessment study and held town hall meetings throughout the state to

permit citizens to express their priorities for education: New state
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graduation requirements were adopted in 1972 and included as part
of the minimum standards for public schools mandated in 1974 and
revised in 1976.

More than a decade of effort has surfaced common agreement on
the need for locally based implementation efforts, for clezr goals and
student outcomes for altematlve  paths in meeting graduatlon require-
ments, and for continuing interaction among all interested parties.

(1) Educational Goals. The Oregon plan sees every student having

the opportunity to learn to function effectively in the six most

common life roles: the Individual; the Eearner;the Producer; the

Citizen, the Consumer; and the Family Member:

(2) Educational Program. Each life role suggests certain knowl-
edge, skills, and attitudes. Stuidents are to have oppottiinities to
achieve these outcomes through procedures to:

(a) Identify individual learning strengths and weaknesses;
(b) Provide learning opportunities responsive to student needs;
{c} Determine and record student progress and report this in-

formation to parents and students.

(3) Graduation Requirements are mandated in three areas:

(a) Attendance provisions that are essentlally conventional ex-
cept that local boards may adopt options such as early or

delayed graduation, credit by examination; and off-campus

~ or independent study learning experiences:
(b) Credit Requirements totaling a minimum of 21 units in

grades 9 through 12, to include the following “areas of
study”™:

1) Langdégé Arts/English — 3 units

2) Mathematics — 1 unit .

3} Social Studies/History — 1 unit

4) Citizenship/Government — 1 unit

5) Science — 1 unit

6) Health Education — 1 unit

7) Physical Education — 1 unit

8) Consumer Ediication/Economics/Personal Finance =

1 unit

9) Career Education — 1 unit
10) Electives— 10 units:
Local boards may alter. the number of elective credits and
establish additional requirements beyond the minimum

7 number: Of particular interest here are the mandated credits
14 in consumer finance and career educatlon
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(c) Performance Requirements in 13 categories. Student trans-

cripts must record the demonstrated minimum competen-

cies necessary to:

1) Read

2) Write

3) Speak

4) Listen

5) Analyze

6) Compite )

7) Use basic scientific and technological processes
8) Develop and maintain a healthy mind and body

9) Be an informed citizen in the community, state and na-
tion

10) Be an informed citizen in interaction with the environ-
ment
11) Be an informed citizen on streets and hlghways

12) Be an informed consumer of goods and services

13) Functxon within an occuopation or continue education
leading to acareer.

Verification of student competencnes in the first six cate:
gories was required for the 1978 graduating class with all 13
mandated for the class of 1981. Local school boards may
establish whatever performance indicators they feel will
serve as evidence of competency in all these areas.

Local Districts and
Competeney Requirements

A number of local school districts; sensing a grass roots desire to

establish “standards” for the diploma, have initiated competency tests.
Denver moved early; requiring for. 15 years that graduates demon-

strate proficiency in four areas: (1) language, (2) reading, (3) spelling,

and (4) arithmetic: The Denver schools have also maintained course

credit requirements:
_ The proficienicy tests in Denver are initially administered dunng the

first semester of the ninth grade. For students who fail this first evalua-
tion, remedial classes are established. Students are retested later. By

the senior year only one and a half percent of the class does not reach

the desired level of competency on one or more of the tests. Certi-

ficates of attendance are presented to students who have not passed

the competencies or the required number of courses but who have
established records of adequate attendanc_e
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Other school districts also have tended to combine competencies
with course work as requirements for graduation. The board of educa-
tion of the Westside Commiunity Schiools, Omaha, Nebraska, adopted
in 1974 graduation requirements that include seven areas of mini-
mum competency as well as course credit. For a Westside diploma,

competencies must be demonstrated in (1) reading. (2) writing;
(3) oral communication, (4) mathematics, (5) consumerism, (6) the
democratlc process, and (7) problem solvrng

The Westside schools administer the mathematlcs competency test

in the ninth grade as a diagnostic tool. It is then re-administered in the
eleventh grade Students who do not pass all of the 17 math com-
assistance as needed.

The written communication test is administered to all sophomores
upon entering their first class in English. Students who do not demon:
strate adequately a written communication competency during the

first semester continue to work with their classroom English teacher
until they have satisfied that requirement:
The consumgr competency test is given to all sophomores. Students

have several addmonal opportunmes throughout the next three years

sumer educatlon course. By passing the course; students also meet the
competericy requirefrients.
The test in reading is administered to ninth grade students the

second semester. Students who do not make a score of 40 or above
on a Gates McGinitie Reading Test, Survey E, are then placed in a de-
velopmental reading program for rermedial work.

The test in democratic process is administered. to juniors in u.s.

History classes. Students must score at least 80 percent on a staff-
developed test to be considered as passing the democratic process
competency. Problem:solving ablhty is evaluated the second semester
of a student's junior year. alsc in the U.S. History class. Students must
that course. 7 o

The oral communication test is administered to second semester
sophomores through the teacher- adviser program.

The Gary. Indiana. Board of Education adopted a resolution in
September 1974. to develop criterion-referenced exams to assess
student competencies in reading: writing; spelling. and mathematics.
The reading test was administered to eleventh grade students for the
first time in January 1976. The requirement to successfully complete
the reading test goes into effect with the class of 1977. Tests in the
three other areas are under development.
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The Nebo School District, Spanish Fork, Utah, has instruments to
verify competencies in career education, music, typing, physical
science; geography mathematics, home economics; Enghsh and art.

The Salt Lake City. School Board of Education adopted as a priority

goal for the 1975-76 school year the establishment of competency-

based instruction and the initiation of programs to verify achievement
prior to graduation from the Salt Lake City School District. By the fall
of 1976 the school district shall have developed a series of com-
petency examinations for students in the areas of Enghsh and

mathematics.

The Los Angeles Board of Education in January 1976, passed a

requirement that all candidates for high school graduation must
demons rate proficiency on a reading test sufficient to affirm that the
graduates read and comprehend at a level adequate to survive in
society:

The Anchorage Borough School District adopted in August 1975,
two proficiency requirements for graduation: basic English skills and

math skills: Students are evaluated during the third quarter of the
tenth grade. Students not meeting the proficiency requirements based
on this evaluatlon are required to enroll in, and pass, special remedial
courses which stress basic skills in both these subject areas.

Parkrose School District No. 3, Portland, Oregon. has developed
several instruments to verlfy graduatlon requirement competeiicies in
mathematics and writing.

Duval County; Floride, has developed a new Functional Literacy
Test (including computation problems) to verify the basic skills re-
qunred for graduation.

Greensville County, Vlrglma has adopted a program of minimum
standards reaching from the elementary grades through high school.

Phillips Academy, Andover, Massachusetts; requires students to
demonstrate competencies in r:ading and writing: Students must
satisfactorily confirm these competencies in English class to qualify
for graduation.

The. Craig City School District, Crang Alaska, has dropped the

Carnegie unit in favor of a spectrum of performance objectives. As a
student masters a specific set of objectives, credit is granted toward

graduation: Mastery is determined by performance tests along with
other measures.

 The St. Paul Open School, St. Paul, Minnesota, has also stopped
basing course credit on Carnegie units. Instead, St. Paul Open School
substitutes. verification of experiences and competencies as require:

ments for graduation: Students prove their ability in each of six general

categories to fulfill graduation requirements:

o
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Ma"n”g schools are interested in the design and use of competency
measures. Most paper and pencnl tests available today, however do
not measue “sarvival skills” or “enabling competencies.” Educators

need to develop, then, these testing devices and procedures. A meas-

ure of student perfoxmance on tasks critlcal to functlonlng in a com-

plex society is a significant measure, indeed.
Expecting high school students to demonstrate profxcxency in

important areas of the curriculum is corsistent with good educational

practice. thtle controversy exists on that ponnt The i issues raised about

competency testing focus upon other matters such as the definition
and determination of the proficiency levels to be required. To establish
and define proficiency levels the goals must be clear, precise, and

understandable: Without a clear statement of goals, competency tests

can become a quagmire.
The use of the test must be considered. Will it be applied as an indi-
cation of general Rnowledge or as a demonstratlon of SDCCIfIC mini-

test result in a certlflcate an addltlonal credentlal or an endorsement

on the traditional diploma?
Since schools want proflcnent graduates the admmlstratlon ot a

competency test should be timed well in advance of graduation. When
students do not reach the minimum level of competency, schools must

respond with remedial programs to help the student reach these

minimum levels. The papoff for competency testing is in appropriate

remediation for students lacklng essentlal competonenesii -
Competency tests should serve not only as an opportunity for
students to identify deficiencies and to demonstrate important skills

but more 1mportantly to provide an impetus for revising program

sequence and content to help students reach desired levels of pro-
ficienicy. The purpose of competency tests is to “screen in” students;
not to screen out students )

Intimately conrected to the questlon of purpose for the tests is the
problem of defining “proficiency.” Will the school test proficiency in
skills and knowledge learned in school or test the application of learn-
ing to tasks which are required outside school? Or; will the school
test both areas?

The minimum acceptable level of proficiency or achievement
must be established. Will that minimum be pegged at a certain grade
level equivalent on a standardized test? If so, what grade level is ac-
ceptable? Or will the minimum level be 100 percent accuracy, or 90

percent accuracy, or 70 percent accuracy on a test of skills or be:

haviors to be learned by the student? Or will results be reported on
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a “pass/fail” basis? Or will they be defined at specified levels of com-
petency above base line. requrrements" .
While criterion levels are absolute, they are not always a priori.

They are genera]]y based on experience; and thelr a550]uteness is
always related to a specific time and situation. When one uses compe-
tencies, criterion levels change as society changes and as the situation
demands. New hypotheses are formulated and tests constantly re-
examined as information is gathered.

School systems must not confuse norms with standards of comrpe-
tency. The purposes of the tests need to be kept clearly in mind: One
caninot assume that a test designed for one purpose can satisfy
another purpose. In addition, the content validity of tests must be
assurec: Schools should make certain that proficiency tests measure

behaviors that reflect the learning opportunities of students.
In summary, the use of competency measures to determine the
attainment of objectives sought involves five considerations. These

include:

Agreement as to the kinds of indicators to be used as evidence of
achievement:

Agreement as to the ways achievement will be documented.

Agreement on the levels of outcome desired.

Agreeinent on the procedures to be followed in judging per:
formance.

¢ Agreernent on remedial g processes, as needed.

Currently there appear to be two genera] approaches to developmg

proficiency tests. One practice is for individual schools or school

systems to develop instructional objectives and then to write test items
which meat these objectives. Test items can reflect noncognitive as

well as cognitive. outcomes

approprlate to examine various competencies are Bemg developed by
a number of orgamzatxons mcludmg Educational Testing Service,
Westinghouse Learning Corporation; the UCLA Center for the Study
of Evaluation; and the Clearinghouse for Applied Performance
Testing. (Ct. Appendix C)-

Either approach may be used successfully The important issue is
not the source of the test 1tems, but their appropriateness to the per-

Test experts generally agree that the chief difference between cri-
terion-referenced tests and norm-referericed tests is that criterion:
referenced tests are used to determine what a student knows rather
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* They are good ways to assess desired achievement if objectives
have been clearly stated.

e They can report a larger amount of specific and detailed in-
formation on pupil competency than can other, more extensive
instruments at a given cost.

s They emphasize mastery of specifics by pupils; although some
arbitrariness can exist in the definition of mastery and in the
choice of specifics to master.

* They are meaningful measures of achievement in that they
establish a common standard for all.

e They allow the freedom for the criteria in one locale to be dif-
ferent from the criteria in another.

® They have the obvious advantage of providing direct instruc-

tional feedback:

Broadly stated, the general purpose of secondary education is
twofold: (1) to nourish the talents of each individual, (2) to develop
in students common attitudes and competenicies sufficient for society

to function:
Many skills can be measured by tests of competency. Complex

behaviors, however, are more difficult to gauge. The determination of

ediicational inputs and the measurement of outputs is still an indefi-
nite science in the affective realm. The documentation of planned
experience, therefore; remains a useful measiire to school systems

desiring that the diploma reflect more than demonstrated proficiency.

Such school systems argue that indicators of performance can

strengthen the evaluation process but they are insufficient by them-

selves as criteria. They do not constitute a complete education. Meas-
ures of performance need to be paired, some schools believe, with

venflcation of expenence to document a comprehensive educatlon

Among the experiences important to learning under this philosophy
is the opportunity to study and work in a group environment. The dis-
cussion; the response of others to one’s actions, the completion of
tasks, the assumption of responsxblhty for others, and participation in

a collective enterprise; all contribute significantly to a social and intel-
lectual preparedness for adulthood.
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Schools using credit requirements believe that the world into which

youth graduate: the world of employers and of institutions of higher

education. wants more than cognitive and psychomotor proficiency.
ThlS world is also seeklng these schools belleve certaln socxal qualmes

in a group settnng The realm of experience as well as of achieverrent,
it is argued, is important to the value of the high school diploma.

The graduate should possess enabling skills that are social as well as
personal. The socialization dimension of education and the experi-
ential dimension of learning necessitate, according to many educators,
the use of units as well as competencies for credit verification.

Finally: persons who propose that course credits be a part of grad

uation requ1rements assert that while some products of experience
rmay be measured, other products may not be so easily evaluated by
measurement. Many persons capable of passing an examination on
sailing or mountain climbing would find themselves in deep trouble
when their knowledge was tested by Mother Nature. Documentation

of the successful completion of a field experience; in this instance;
might prove to be a more reliable measure than other forms of ex-
amination—and so with many courses and programs in the curricu-
lum: The benefit of actual experience can be central to education. In
sum, the diploma should reflect more than academic competency; it
also must encompass the personal growth and development of the
student.

~ The traditional credit system has the advantage of flexnbllzty course
by course, as well as ease of documentation. Educationally; it also
accommodates individual interests. The disadvantage of the credit
system centers around the problem of inconsistent standards. Quality
may bear little relationship school by school.

A second approach to verification, that of competency measures,
allows for specific examination of skills. It also has the advantage of
requiring careful thought about the course objectives and of the com-
petenicies to be measured. This approach can bring a certain honesty
to the dlploma lt can deflne precxse expectatrons and report to
have been attalned

The use of competency measures for graduation suggests some
possible positive and negative outcomes.

Possible Positive Outcomes:

¢ The qiestion, “What is a high school education?” must be
squarely faced.

¢ The statements required for each course will likely result in care-
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fully organized teaching and carefully designed sequential
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immediate attentlon
 Courses of study will likely be revised to correct identified de-
ficiencies.
Sibjects leading to the development of competencies will receive
additional emphasis.

Alternatives and options ot requmng attendance in class will
likely be broadened.

The senior year may gain more holding power because of a new

focus upon requirements and options.

The community will know the minimum performance required in

specnfnc subject areas for the dlploma

Possible Negative Outcomes:

e Confusion over the meaning of a hlgh school dlploma will con:
tinue if each district identifies its own level of competencies and
performance indicators.

e The emphasis on pragmatxc and practical competencies may
result in erosion of liberal education. '

. The emphaSIS on measurable outcomes could result in less atten-
tion to outcomes which are difficult to measure:

e The record-keeping system could tecome burdensome to
teachers and administrators.

e The conflict between “humaneness” and “accountability” may be
intensified as criteria are established and clarified.

e Community disagreement may arise over the nature and diffi

ciilty of competencies.

Dropouts could increase depending upon the level of the min-

imum competencnes

formance

Some schools have cautioned about developmg ambitious lists of

competencies, Keeping account of large numbers of competencies

may become burdensome. A point of view has developed, therefore;

that if competency measures are used. they should focus upon the
more fundamental skills: The greater the apphcatlon of the skill, the

more valuable it will prove to the graduate: Thus; one criterion applied

to determine the inclusion or exclusion of competencies as graduation
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not be submerged in a sea of specxfic competencnes difficult to apply
and burdensome to evaluate. Rather, generalized competencies

shouild receive priority.

Some educators beheve that quahflcatnon for the hlgh school
diploma should include verification by course and by competency
The use of both approaches they feel would strengthen the measure-
ment process and add authentncnty to the dlploma Competency meas-

to document completlon of courses and programs. Together. it is

argued; they make the evaluation picture complete:

Graduation Requirements

A new awareness exnsts that graduatnon requirements should reflect

in some way the public’s minimum expectations for secondary educa-
tion. Whatever constitutes the diploma affects the curriculum. Require-
ments for graduation become, in part. standards for learning: they

shape the outcome of schooling. . __
The NASSP Task Force on Graduation Requirements holds that

the criteria for a high school diploma should be distinctive; represent-
rng an accomphshment mdependent of other factors It must stand on

is prepared,for a jOb. states the tasR, force. nor should it partlcularly
signify that the holder is ready for college. Rather, the diploma should

certify that the graduate possesses the baseline skills and knowledge
essential to an effective adult citizenship.

Expanding upon this viewpoint, the tasR force beheves that effect1ve
adult citizenship involves some degree of self-sufficiency. The diploma,
therefore; should sngnlfy that the holder possesses the skills to acquire

the information necessary to be a citizen and a worker. The graduate
should be a person prepared to learn on his own, an educationally
lndependent being possessing a set of basnc competencies allowing for
life to be pursued in an 1nformed and productlve manner.

graduates be competent in the basxc skills at a ieveI suﬁrcrent to learn

job specifications or to pursue the requirements to enter postsecond-
ary education. The graduate, having acquired the skills to learn in-
dependently; then becomes free to direct himself as interests and cir-
cumstances dictate. He will have reached the “takeoff point” in educa-

tion, casting away dependency and allowing for an autonomous
pursuit of choices which lie ahead.

30
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Finally, the task force proposes that the graduate should also be

sufficiently knowledgeable about democratic processes and experi-
enced in group discussion so as to be an informed voter, capable of

functioning in the local community. The enabling skills which allow a

person to participate in society are not only cognitive, but social as
well

therefore include these verlfled attribuites of the graduates
® an ablllty to read. write, and compute wrth specified proflcxency
® an acquaintanceship with the American experience; to include an

understanding of the process and structure of democratic gov-

ernance;
e the successful completion of a series of courses and/or planned

experiences, some of which involve a group settlng
Concerning the question of the verification of these requirements,

the NASSP task force believes in using two specific approaches:
I: To be verified by competency measures:

A Functronal hteracy in readlng, writing, and speal’ong

B. Ability to compute; including decimals and percentages.
C. Knowledge of the history and culture of the United States,

to include the concepts and processes of democratic gov-
ernance:

Functional llteracy concerns the performance of tasks representa-
tive of adulthood: These tasks include the ability to locate information,
to summarize paragraphs; to interpret maps and tables, to follow
wntten lnstructlons to understand basic manuals (e.g.; for the driver’s
license), and to corroborate written information:

Ability to compute includes an application of the appropriate opera-

tion to problems as well as an understanding of the computational

process itself.
Knowledge of the Amencan expenence focuses upon the central

political, economic, and socxal events of the natron as well as under-

standing the precepts of democracy and its processes in action:

1. To be verified by units or credits
A. Successful completion of credits or units equal to a regular

student course load extending through the first semester of
the senior year.

B. Sufficient attendarnice in cotrses and programs to gain fully

the educational and social benefits of group situations.

The number of units required for graduatlon should be siifficient to
ensure a thorough education. yet not be so large or inflexible as to

preclude early graduation should that be the desire of students and
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their families. The number of units reqmred should also not be so large
as to prevent the graduatnon w1th thenr class of students who have

second semester of the senior year.
According to the NASSP task force; attendance in educational

settings is an important com nent of learning for youth: Good at-

tendance benefits youth academically as well as socially, it is argued.
Group learning assists students to communicate, to work together to

gain perspectwes. and to accept responsibility—all important com-
ponents of adulthood: Also;, good attendance at work is expected

and rewarded in the adult world. A habit of consistency, therefore, is

a beneficial behavior for youth in the long run, the task force asserts.
The task force on graduation requirements also recommended the

use of certificates of competency. These certificates would be awarded

to all students whether or not the requirements of the diploma are
met. Every student who leaves school, whether by graduation,; by

“stopout,” or by “dropout,” would receive a certificate indicating a
specific level of competency in the four requxred areas of readlng
writing; mathematics; and American civilization. For some students
the certificate would indicate achievement well into the college level.

For other students the certificate might indicate achievement at the

rather than nothmg, it Was felt the student mlght be encouraged to re-
turn to complete his education.

The current interest 1n competency tests as graduatlon requ1rements
comes face to face with two central problems, one primarily admini-

strative and one essentially philosophical.
‘The administrative question involves the grade level at which com-
petency tests; if used, should be administered. The schools currently

using competency tests advise early testing, preferably at the ninth or
tenith grade level. An early diagnosis allows students to be given

remedial programs in sufficient time for the required proficiencies to
be achieved before the end of the senior year. A central purpose of
competency tests is to identify and remediate educational deficiencies

for the benefit of the individual as well as to assure society of some

minimum competencies:
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The second, more philosophical question concerns the matter of
what happens to students who do not qualify for a competency-based
diploma: If a single diploma is issued to all students regardless of com-
petency level, then the citizens; the students, and the schools are all
back to the beginning—the diploma “has no meaning.’

To recognize students who have spent four or more years in high
school; but who still lack certain competencies, various suggestions
have been made. These include:

® special diplomas

e certificates of competency

* diplomas with endorsements certifying that the student has (or

hés hbf) met SbéCifiéd competencies

Whatever route is selected By schools for the dlploma will hkely
draw some complaint because qualifications for the diploma fall pre-
cisely between two major requirements of American education: (1) the
demand for excellence. and (2) the demand for equality.

Cémpeteﬁcy Tests in Current Use

A vanety of competency tests are being used by local school districts

and by certain states. Examples of test items from a selected number
of tests are presented here for the reader’s information. These items
are illustrative, only; they are not definitive. The entire test in each
instance must be reviewed to understand the range of competenicies

evaluated.
The National Association of Secondary School Principals wishes to

express its appreciation to the schools and school districts represented
by the test examples. Their cooperation :allows the reader to view a

wide variety of tests in current use.
Most performance tests are copynghted some by commerc:al
pu5hshers Approval for the use of any test items in th:s pubhcatlon

holding nghts.

Illustrations of Competency Tests

Mathematxcs ]

Numerical Profncxency Form F. Denver Public Schools. Colo.
Math Test, Form Y, St. Paul Open School, Minn.
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Diagnostic Test, Immaculate Conception Academy, Washington;
Mathematics: Graduation Requirement Competencier. Parkrose
School District, Portland, Ore.

Reading 7 o 7
Functional Literacy Test, Form B; Duval County Schools, Fla.
Proficiency and Review, Test IV, Denver Public Schools; Colo.
Reading Proficiency Examination, School City of Gary, Ind.

Writing
Proficiency and Review, Test IlI, Language Proficiency, Denver,
~€ole: o
Graduation Requirement Competencies, Form A, Parkrose School
_District, Portland, Ore. S B o
Proficiency and Review, Test II, Spelling Proficiency, Denver, Colo.
Democratic Process )
Democratic Process Minimum Competency Test I, Westside School
District, Omaha, Neb:

Art ) )
At Test, Nebo School District, Spanish Fork, Utah
Art Study Sheet, Nebo School District; Spanish Fork; Utah

Music
Music Test for Junior High School, Nebo School District, Spanish
Fork, Utah
Money Management
Consumerisim: Student Handbook, Westside School District,
Omaha, Neb.



“Proﬂclency and Rovlow, Test 1: Numerical Proficiency, Form F,’’ Denver Public

Schools, Denver, Colorado. Reprinted with permission.

TEST |: NUMERICAL PROFICIENCY

This test is deelgned to measure your,pnderst.andmg

ided into five parts: addition, subtractlon, inean-
ings, multiplication, and division. =~ -

D]ﬁECflﬁNS Solve each. problem,. doing all scratch work in your
test booklet. Then select. your answer from among the

Mark youar answer on the answer sheet by blgc}(enlng
the circle containing the letter_that identifies _your
choice. If you decide_that the correct solution is not
listed; indicate the fifth choice, “None; as your
afiswer. Look at Sample A below.

SAMPLE ITEMS: Sample A: Addition | Sample B: Division
A 200 F 1
~ 400 B 300 ‘ G 9
+ 200 C 600 {515 H 12

D 800 | J 100

E None ' K None

In Sample A, the answer is 600. This answer appears
in the list to the right of the problem, and is identified
by the letter C, On the front of your answer sheet
unde ing "*Test I: Numerical Proficiency,”

you will find a box labeled ‘*Samples,” containing rows
A and B. In row A, the cnrcle containing the letter C

has been blackened.

Now work Sarmple B. Mark your answer on the answer
sheet in row B in the box labeled **Samples.”

In Sample B, the answer is 10. This answer. does._not
appear in the list to the right of the problem; therefore,
*‘None”-is the correct choice. It ig identified by the

letter K. On yoiur answer sheet you should have
blackened the circle containing the letter K in the row

When you : aré told to begin work, turn to page 4 and
start the problems in addition. The answer to the first
problem should be marked in row i _of the column

labeled ‘*Addition™ on your answer sheet.

[no NOT TURN THIS PAGE UNTIL TOLD TO 0D il
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¥ Work the following probleris in SUBTRACTION. Reduce fractions to lowest terms.

121 16
141
211 L I

241 60655 — 1965 =
None

li éui:t’racfi 409 %
1092
41035
419 5';;
None

785

[ e Mo N[N
AN mQaQm

454 - T
1.242

1.836
3.582
3.816
None

12 Subtract:
831
371 229 842 — 2.6 =
3 1,208 3.842 — 2.6

il M Nl ]
Y
*
m o am»

13 $2.86 18  Subtract:

$15.00 — $12.24 =

ol elleN B2
b
\_W\
a3
1
-
Otes W Gl | BIAI

N
> a
N ]
LN}
N
o fea: CI(02

l‘

R nQ oW

14  Sibtract: T
1 hr. 5 min.
1 hr. 45 min,
2 hr. 5 min.
2 hr. 45 min.

None

Ll 459 19 Subtract:
8,108 1-4 4G
1,659 PP 4hr,

1,549 2 hr. 55 min.

AN SOmQ
=
2
©
moIow >

15  Subtract: $18.01 20 Subtract: F 2in.
$16.91 S ( n
$17.01 2 ft. 1in, H
$17.91 1ft-9in. J 1ft2in.
None K None

$20.00
3.09

CHeRe R S
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pcrmlulon.

(19) Tony took S spelling tests. Each test had 25 words. He

spelled the following mmber of words correctly: 23, 19, 24,
22, 25.. Bow many words did he get wrong altogether on the

(20) Augusta drives 3 1/2 miles a day and gets 14 miles per gallon
of gasoline. How many gallons of gasoline does she use each
week?

(21) Ellen wants to cut shelves fram 8 feet lengths of boards. Each
ghelf is 3 1/2 feet long. lﬁwnanybdardswij:lshenéaitbmy
iféhepléns to make 9 shelves?

(Hint: Draw pictures of the length of the boards.)

(52) Werﬂell will pay the lmt pr:.ce Per ounce for sunflower seeds

30 & 15 ounces for 30¢ or b. 2 pounds for 60¢

37

O

ERIC

Aruitoxt provided by Eic:



-5

(23) A-gallen of paint is supposed to cover 400 square feet
(if applied correctly). It is sold in gallon and quart
cang; How many gallon and quart cans are needed to paint
a room with 4 walls 9 feet high and 10 feet long?

{28) You borrow $15,000.00 at 11% simple intérest for ane yeat.
How much money do you repay the bank at the end of a year?

(25) You have a bank balance of $8:34. You make a deposit of
§23.87. A week latér yol wrote check for $5.42 and $1.82.
what was your bank balance then?

(26) Curtains 5 feet 9 inches long are needed for a set of windows:

which of the following comes the closest to the length required?

(a) 48 inches () 60 inches (é) 72— S
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“*Diagnostic Test—Basic Mathematics,”” used by immaculate Conceptlon Academy,
Washington, D-C- Copyright Motivational Development, Inc., Bishop, California
93514, Reprinted with permission.

Page 1
DIAGNOSTIC TEST
(Basic Mathematics)
You have only s0 many minutes to complete each section. You may do your work
oni scratch paper. Copy your answers into the spaces on the right hand side of
the sheet. BE SURE TO COPY THEM CORRECTLY:

I. (5 minutes)

1; 328 2. 4982 3. 62937 1)

+_ 789 68 58185 i
8073 + 07348 2)
+ 836 )
3)-
4)
%, 2%+ 380 + 6 = :
B o 5)
5. 8427 + 400 + 18 + 302 =
II. (5 minutes) ,
] - 6)
6. 573 - 491 = 7. 86542 &. 7,000 -
- 76568 - 5,296 N————
) S 8) —
9. 18888 10. 4002 - 98 = )
o LL1e 9)
oy
I1I. (Bminutes) -
7 7 S - 11)
11. _487 12. 3726 % 28 = 13. 5207
X 53 X 304 12y - -
. 13)
14. 7865 15. 27 X 2005 = -
%335 14)
15)
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vit.
1.
33;

35,

rage 3
DIAGNOSTIC TEST
(Rasic Mathematics)

(6 winutea)

.007 + 65.2 = 32. 1.4 + 00.6 + 60.01 = 31)

28:037 - .0032 = 34. 41.53 - 002.9 = 7 e —

5738 + 9.0032 + :055 = 33) _
34)

Viil. (6 minutes)

36. ..002 37. .48 38.  12.3 7> P
X 87 X 3.2 X_.046 .
37)
- o o o ) I
39. 42 [8.483 0. .03 12754 o
L —
40) -
I1X. (6 minutes)
4L 7% of 23 = 42, 3% of 20 = ]
43. 45 18 300 % of what? 44 What % of 25 ts 57 42)
45. 3.5 1s what % of 107 43)
Wy
) 45) e ——
X. (5 minutes)
46. 1f a ple is cut into twelve equal pleces, three pieces 45
woiild be what fraction of cthe whole ple?
47. You bought a baseball for one dollar and Forty-three 47)
cents. You gave the clerk $5.00. How much change do
you get?
%8. 1 & golf game you started out with 4 golf balls. You 48) —
lost 2 and found S5 Bore. How many did you end up with?
i9. You wish to make a board fence 12 feet long, and 6 feet 49)
high. How many 6 foot boards 4 inches wide will you need?
50: You are to buy hot dogs for a picnic for thirty people. 50)————

Each person \?;;1 eat 2 h’ég @gE How many packages will

you need if there are 10 hot dogs in each package? 33
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Gndunjlon Roqulroment ccmpetenclos," Parkrose School District,

8: Gri
No. 3, Portiand, Oregon, 1975 Reprinted with parmission:

23. The numerical equivalent of one

hundred thirty two and two
hundredths |s:

& 132.2
b. 130.22
c. 132.02.

3
d. none of the above

IF_ A RECIPE GIVES THE FOLLOWING
{NGRED IENTS :

2 cups flour

1§ cups sugar
| tsp; baklng powder
! % cups ml Ik

24, Doubling the reclpe would require:

f.o2 1 éuﬁ; sugcr

3

q. 3 cup; sugar,fh

h. none of the above

25. Cutting the recipe In one-half
would require:

; 3 tap sugar

c. ? cup sugar

&; none of the nbove

26. 5 Is what percent of 27

e. 250%
-
9. Loy

h. nona of the above

CONTINUE ABOVE

27.

29.

3o.

n.

ii.
If there are 20 students in a
class; what percent of the claus

attended school on_the day when
15 students were present?

4
a. 133 3%
b. 5% .
& 133
700

d. none of ‘thé above

6% of 200 is?
e, .1200
f. 60
9. 12

chancé for rain, then:

8. rain_is_not expected == ______
b. there Is _about an _equal chance
i for elther rain or no rain

c. it will more than likely rain
d. none of the above

If a die (one dlce) Is thrown,
the chance of getting a six is:

e. .556{ even

f. less than even

g. more than evén.
h. none of the above

If_a_student recelved the following
scores on _tests: 85, 92, 87, 64,
and 96, what was the average score?

a. 8.5
b, U4.8
c. 85.B

d. none of the above

CONTINUE ON NEXT PAGE
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3.

3s.

If a free throw shooter!s "average' is .810; then he makes dbéi’:t:

. 8 out of 10

e

f. 9 out of 10

g. 2 out of 10 . :
h. noné¢ of the above

Using the graph below, deteérmine the approximate number of students attending school
In the United States in 1960:
Students enrol led

2. 22.5 miltion No. of students In U.S. Schools
5. 7.5 million (in millinns) | —
c. 20 milljon
d. 15 miltion o t
25 25
ot _ . 20
Using the same graph, when did
student enroliment show a o
decreass? 15
e. between 1940 and 1950
f. between 1950 and 1960 10
9. between 1960_and 1970
h. none of the above
5

1940 1950 1960 1970

Using the circle graph below, seiect the correct response from the following
statements.

4. more money Is spent on food than all other items combined.

b. more money is_set aside for savings than Is-spent on insurance,

€. It takes one-fourth of this family's expenditures to pay for shelter.

d. none of the above

$i

“TOP
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““Functional Literacy Test, Form B, and directions from *Development of the Duval

County Functional Literacy-Reading Test and Manual of Directions, Form B,’’ Duval

County, Florida. Reprinted with permission.
: ®

Number 46

On which of these pages would you find the word “nausea”?

REPEAT QUESTION. WAIT 10 SECONDS.

ferent meanings are numbered. Listen carefully to the next question.
P _

At the bottom of the page is the definition_of the word “nausea.” Notice that the dif-

nature . 312 nectar

2 Tocause togrow ina region not native, as | as, one's neorest friend. % Not far away. -4

fruit. ST | Closes narrow; as, a near escape_from death.

na-fure \'nisch-r\ . ,1,,,,’1}:;,mgpliar,qual'i3' 5 Closely_imitated; not_real but -very like;
or qualities; as, the nature of steel. - 2 Kind, as; near silk. 6 Direct; shoct; as, the nearest
sort; or type: as, things-ol - thin sature. way. — prep. Near o or by: close to or
O e s disposition; a5, a man of gen- | upon. — v._To draw near:as, to near home,
érous mafure. 4 The physical universe: as, | near-bv or nearby \'nir-bi, -'bI\ adj. and
the study of nature_ 5. Lile: the workings of | adv. Cloee at hand: near. ]

nimble 36 - noise
pim.ble \'riim-bI\ adj. 1 Quick and light in alfro-glye.arli \ilteo-"glis-r(-Jan\ ». A
motion; agile: as, a mimbie-m t.. .2 | heavy. oily ‘'iquid explosive, from which

t.
Ouick in understanding »nd leamning: quirk- | dvnamite is made.

northwest ) a8 notify
north.west \'north-‘west\ ». -1 The direc- notch \infich\ ». 1 A V-shaped cut in an
tion hal botween niarth and west. 2 The | edge or surface: a nick. 2 A narrow pass be-

ficthwest. part or_region. ——adj. -1 Of or
relating tothe northwest. 2 From the north-
west. 3 Toward thie fiorthwest. — adv. To-

tween two moniitaine._ 3 _A degree: a step:
a peg:as; to turn up the volume of -the radio

a noich. —v. To cut or make notches in.

4. A. 312
B. 316
c. 318

Number 47 47. =&
Bt 8€a (8/sh3 or nd/s 2); 1 the fecling B.
that one is about to vomit. 2 seasickness. R

W N -

if you read directions on a medicine bottle that said “take for nausea" which of the
meanings would apply?
REPEAT QUESTION, WAIT UNTIL ALL STUDENTS HAVE MARKED THEIR AN-
SWER SHEET- ,

43



Number 60

What namber do you dial to contact the Police Department in an emergency if you
live in Jacksonville?

REPEAT QUESTION, WAIT UNTIL ALL STUDENTS HAVE MARKED THEIR AN-

SWER SHEET.

Jacksonville Orange Park _  Baldwin  Middisburg

@ Fire
633-2211 264-3737 266.4233 282-5541

= Police

‘ g &33a 2664221

i e oo _ .ot . o

6 3"3"_'3"2'0"2 264.9612 26:475! 264-6512
Ambulance

- Medical Emergency . o 7 e

3 - 633-2211 83332110 - 63322211 633221

Emergeniy Ambulance I . I
,,463% 633.2211 633-2211 6332211

* Fiorida highway patrol emergency only 3559981
BN (rederol Bureou of Investigation! 355:1401

'%g? U. §. Secret Service 791-2777

other poison control center 389-7751

- important  child abuse registry 725-8388
numbers  crisis and suicido intervention  384-6488

Florida Piib "¢ Service Commission o

Local Otfic:: 384-3351

Consumer Services e

Tolighassee (Toll Free) 1-800-342-3552

I , 6“i¢i:é:3§.;:é 015
PR Y T TN E——

Bi". 3‘0 —n——egliiiii your doctor's numbers here)

60. A. 633-3111
B. 633-4202
€. 633-2211

D. 791-2777

VoA

<"
M




Scliools. Denver; COIorldo l-'leprlntod with permission.

TEST IV: READING PROFICIENCY

?h;s test ;s dealgned to-measure your unéemtanding oé reatﬂng passages
and your knowledge of word meaning. It is divided into two sectiona:
readmg comprehenmon and vocabulary.

Directions and. sample. items for the readmg comprehenslon secf.x"n are
on this page. The directions and a sample item for the vocabulary section
immediately precede the.vocabulary test items. When you réach the
vocabulary section, read thie directions and sample item; then continue
working.

DIFIECTIDNS READING COMPREHENSION SECTION

Thereadmg comp:ehenmon section containia three ahort readmg pmagea.
Each passage is followed by eight test items. Each test itemn i8 a statement
about the preeedmg readmg ‘passage. N't.ei- you have read_the entire pas-

following key.
KEY: On your answer sheet; blacken the circle contaxnxng the letter

A if the idea stated in the test item is in AGREEMENT with

__  the contents of the reading passage; __

D if the idea stated in the test item is in DISAGREEMENT

. with the contents of the readmg passage;

N if the idea in the test item is NEITHER STATED NOR
SUGGESTED in the reading passage.

The following samples are based on the reading matter in the preceding
paragraphs.
SAMPLE ITEMS : Sample A  The vocabulary section contains 26 items.
Sample B You are directed to read the entire passage before

working the items in the reading comprehension section.

The idea in Sample A is NEITHER STATED NOR SUGGESTED
in the preceding paragraphs; therefore, the answer-is N. On the back of

your answer gsheet under the heading ““Test 1V: Reading Proficiency,”

you will find a box labeled ““Samples,” containing rows A and B. In row

A the cxrcle contammg thé Iéttér N has been blackened

is.in AGREEMENT w1th the precedmg para-
graphs; therefore. the answer i8 A. On your answer sheét you should have
blackened the circle contmmng the letter A in the row for Sample B.
When you are told to begin work, turn the page and start readmg the
firat passage. The anawer to the first itetn shiould bé marked ini fow 151
in the comprehension section on your answer sheet.

38 ries 00 NOT TURN THIS PAGE UNTIL TOLD TO DO SO
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»- Read the following article carefully. Then work Items 167 through 174.

KEEP U.S. YOUTH FIT

sage to every school adm
saying why it is urgent that each student be
physically fit. o -

nistrators, the -President said:
toda. s ‘young people are -fun-
y healthier than-the youth of any
previous generation, the majority have not
developed strong, agile bodies. The softening
process gf;g:wxhzntxon continues to carry on

its persistent erosion.” - -
The Rlckoﬁ' of the phymcal ﬁm dnve

each day in eaeh school in the country. -
- Several studies show that ¢ rican youth

other nations. Samples: One test, which 57.9
per cent of the U.S. youngsters flunked, was
given to a similar group in Italy and Austria.
The Europeans had only 8.9 per. cent failure.
And on seven different tests given to boys
and girls in the 10 to 17 age bracket, British
girls ran ahead of American girls 7-0, while
British boys won by 6-1. The U.S. boys were
superior only in “arm power.”” .
- Not only are today’s American
behind youngsters of other countries, they're
not so sturdy as their fathers were. Spring-
field College hias been giving tests periodically
since the 1920's, and national averages were
established on the basis of these teats:
Recently, not one schoo! mmeasured up to the
national averages.

Studies also show that 72 per cent of the
nation'’s schools have inadequate physical

education programs.

KEY: On your aﬁmiﬁﬁ biackes the circle eont;aiﬁiﬁg ths letter

A if the idea stated in tbe test item is in AGREEMENT with the contents of the

reading pasage:

D ﬂﬂuﬁmiﬁﬂiﬁiﬁniﬁbisﬁGﬂEEMEmm&thecontantaof

the reading passags;

ﬂﬁiiﬁﬁﬁﬁiﬁﬁh“MS’PA’l’EDNORSUGGESTEDmthe

roading Dasss:

187 ;i;l;le propoeea physlcai ﬁtnesa pro-
gram requires a. minimum of one
hour's exercise during each school
day:

1868 European children do better on fit-
riess tests than American youth.

169 Lesa than 10 mzrgent of a_group of
European children failed on _a test
which was flunked by over half of the
American youngsters.

170 European _youth develop physlcal

Pags 12

171  On physical fitness tests, U.S. youth

were compared with youth in all

European nations except Italy and
Austria.

172 Bntmh boys scored lower than U S
boys in “arm power.”

173 The *‘‘softnesa’ ‘of today’s _youth_is
due to too many milkshakes, candy
bars; hamburgers; and rich between-
meal snacks.

174 Fathers of today’s American youth
were sturdier than their children are.

Enjm THE NEXT PM;J 39
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“High School Reading Proficiency Examination,” specifically designed for the
School City of Gary, indiana, by Westinghouse Learning Corporation, 1974. Re-
printed with permission.

32. Read this statement:
Women should have the right to be educatsd to their full
potential along with men.
If & péersioh expressed this view, which ideas below would he or she
most likely believe?

1. I woman'l pIace Ia in tHe homs.

2. WwWomen should. refuse to do any housework:. .

3. 1If women do the same work as men, they should receive

_ egqual pay._ . :

4. wWomen should make all of the: imporfaﬁf world decisions:
5. Women and men should share household tasks.

6. It was a mistake to give women the right to vote.

{ A) numbers 1 and 6
( B') numbers 2 and 4
( C) numbers 3 and 5
{ D) numbers 4 and 5
33. Follow the directions below to design a border. Use scratch

paper to draw the border.

(1) You will use squares; circles; and triangles to make
_ . your border.
(2) Draw five squares; four circles, and three triangles

Erase dvery third figure and replace it with a circle.
Starting with the second figure in your line, erase it
and every second figure from then on.

Put a triangle in the first two empty spaces.

Put a square in the next empty space.

Put a circle in the next three empty spaces.

Erase all but the first eight figures.

WIAWN 8BiW

Which border looks like yours?

(a)y JooaAdOOdoA
sy OO0AAOOoO
ey JAOAOOOO
o1 AdooOAAD

DO. NOT CONTINUE. -
UNTIL TOLD TO DO SO.
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37. Read the following paragraph carefully.

All the students in Leslie's ninth-grade class took a trip
to Chicago. A special bus was chartered for the trip. They-
visited the Aquarium, the Planetarium, and the:Lincoln Park Zoo.

At lunch time, the thirty-two ninth graders filed. into the

cafeteria at Marshall Field's. What a lot of hamburgers were
consumed!

A!ter reading tﬁe paragraph iﬁove, which of the fbiioﬁing
statements could you correctly assume?

(A ) Leslie took a ﬁrip to Chicago: . _
( B) The Plarnetarium was the most._ enjoyable part of the trip.
( C ) The bus driver was nervous about driving thirty-two
- ninth graders.
(D) They all ate lunch at one o'clock.
38 Use the chart below to answer the following question
SIZE OF HIGH SCHOOL GRADUATING
7CIIK$SESVOF pUBO;S H;GH SCHOOL
11
1972 ) B it Wiy
2 B » _
(——1 eovs
1973 R, = v MR i
$ 7777 TOTAL
- - -
1974 SN .
72
25 S0 75 100 125 150 175 200 225 250
How many girls were in the graduating class of 1973?
(A) 200
({ B) 100
{c) 75
(D) 125

O
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87, Look carefully at the application form below.
PLEASE TYPE OR PRINT IN-INK
- (Pencil 1s met accoptoble) e
, _ _OEPARTMENT OF STATE (PASIPORT OPFICE USE CRLY)
... PASSPORT APPLICATION __ __ . ... _ R O O OF Endoraoment
(Bafore s 1636 and detach iafomnmalion for Passcort A on

| oages 3 aed §) (lise sypplements) sheels when e 300ce provided is mof adequate)

Y — - ALL APPLICANTS

(First same) (Middie name) (Last ame)

Ny - —Srepates—Gary . T
1 Adundmu-uam.uumquﬁmmtumutmmm P’en'se SEﬂJw’] P“‘PM

_FuaiL PASIPORT 1O, B as 7al<k1y as poss: ble,

i Caii o n‘m"--‘“lﬁmS

Ga.y y S tecples
VAT 2P CO0F e —
oot wos. - aree cote 319 v LB -AS70 i BBY-¥730
Iuvl or ulm - PLACE OF BIATN (City, Stete o0 Province, Covniny)
Doy} {yeer}
23| 43 M//wa.u.kec ) Wise »sin Eviownct

!;hIEh lirie o the appli :i-ion form is completed correctly?

t mistake did this person make in completing this passport
lication?

88 Wha
ap|

'UB

i a ) Ee did not type the information.
(B ) He did not give his birthdate correctly.

(C ) He did not list his complete phone number.
(D)

He wrote in space intended for office use only.

89. Read the following paragraph. i
The three-year-oié ééy had aiiaﬁﬁéaféa in the woods. The
men- searched the woods all night. long. . If anyone found the
¢hild, he was to fire three shots into the air. The boy's .
mother sat in the cabin. waiting for news. . Early in.the _rorning,
#someone fired three shots. The child had been found, asl-ep
uander a bush.
Nhtch 6ne of Eﬁé following phrases shows EFFECT?
(A ) the boy had disappeared in the woods _ __
( B) the men searched the woods all night long
(C ) if anyone found the child _
(D) the boy was three years old
[ i ‘
42 21.
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"Proflclency and Rovlow. Tgst u: Language Proficiency, Form F,’’ Denver Pubiic
Schools, Denver, Colorado. Raprinted with permlission:

TEST Il: LANGUAGE PROFICIENCY

tly written English. There are three types
i errors in punctuatlon. capntal
ization, and grammar. For this test, an-‘“‘error in
punctuation” means that a punctuation mark has been
left out or incorrectly used. An “‘error in capxtahzatxon

means that a capital letter has been left out or in-
correctly used. An “‘error in grammar ' includes errors

in word usage as well as common grammatical errors.

BIRECTIONS: There are two selections in the test. Each line of the
selections is8 numbered and represents one test item.
The words in an-item are usually part.of a_sentence
which begins on a previous line or énds on a later one:
Study each line, Keeping the whole seniteiice in miind,
decide whether. the line is correct or contains one of
the errors listed in the key below

KEY: P &tor in PUNCTUATION.
C  error in CAPITALIZATION
G error.in GRAMMAR
N NO ERROR

Look at the sample iteimis.
SAMPLE ITEMS: Sanplo A Mgy didn't want no
Sample B ice cream. H% MAEE/L d].d.

in Sample A, “didn’t want nc " is an error in grammar.
Therefore.G is_the correct answer. On the back of your
answer sheet under the heading ““Test 111: Language
ProﬁmencyL you will find a_boax_ labeled “Snmples,i
containing rows_A and B. In row A, the circle con-

taining the letter G has been blackened.

Now select your nnswer for Sample B and mark it
on_the answer sheet in row B in the box labeled

“Samples.”
There are no errors in Sample B; therefore,- the correct
answer i8 N. On your answer sheet you should have
blackened the circle containing the letter N in the row

for Sample B.
.~ When you are told to begin work. turn the page. and

start the language items. The answer to the first item
should be marked in row 101 on your answer sheet.

Page 3 , [ o0 Nt TURN This PAGE UNTIL TOLO TO 00 SD] 49
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error in PUNCTUATION .
error in CAPITALIZATION
error in GRAMMAR

NO ERROR

ZQO:

MONEY HELPS

101Tedand3unm.e£ma&l'£/tl:}w """" 7
1ozarrd.wewentb{:hed/wgdmaﬁmw&m

wacanwmanclbetdawnatowckabée

106 Sandra asked, Canhmandmhaueaudahm7'
106 L()Aaz.d.{-fmh(pdl.dntmud aﬁl:hmgh(_()kadueng&l:l:ﬁegazs.
107 acTeJ.pau{ hewhmpmd kagou‘tellpm&u&?'
stogave}ummgéaAf:&i&Egcean We walhs out.
me(Hel:ooba?angwag home. Sandra wanted to see

110 {f the jeffernson Fughzc&ooébmswa&ahﬂﬂ/ak

111 school. She wanted to tease her uncle, Je&&é/monls

112 baseball conch, about llosmg l'}w.game QQ

113 was wowied about gasoline. We parked

114 BJw&UwzéméBm7mem

115 leaving the gym. "Hi, uncle salph,” Sandia

116 called . t@mtwcg omf:ewnwmne&weazscég M.
117 Smith he came over ts the can. wuﬂf/gw

118 swean ko that; he said: %Ezwm@nngﬁz&

e We nghkhwewonL&ounatanpﬂagmhadpmed
120 hmanwwcanﬁmkmg My Smith said.

Laa uu T0 THE NEXT PAGE|
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error in PUNCTUATION .

KEY: P
C  error in CAPITALIZATION
G error in GRAMMAR
N NO ERROR

121 Wwﬁemgol&ont}’w Bus.

122 Uz 6@%»5 umw,nl:w'mg _”uegmﬁs

123 were gefting l:okn.ourl:hemJe.Eﬁ@mom

124 gugzsn.eaﬁ&a&@ﬁm We drove the ¢ ginks

125 home, buckily, < "\azienoughgazs

126 w&enﬁwmmouko&gmbgt’wnobm&
127 Museum. < was alone. ontoul;

128 and wathed home. (_OtwaAntEa/c but i decided
129 tobe@eucaneﬁeuefcmt}w(fiwua of) tiked

30 xiding much bettn than walking, even . feur blschs.

- . fcoonrumznmﬁ] 45
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--Writing: Graduation Requirement Comptencies, Form A.’* Parkrose School Dis-
trict; No. 3, Portland, Oregon; 1975. Reprinted with permission.

2.

(6) -Jean had a dental appointment on monday -orning-at teén o'clozk._ (7) while she
was ariving o the dentists office, a car ran a traffic light and hit _the side of
her automobile: . (8) = Fortunately even though her car was wrecked Jean suffered no
injuries. (9) A taxi was called, and she continued to.the offlce for her appointment.

(10) As Jedn entered the waiting room, the nurse exclaimed, what happened to you?

6. what Is Incorrect In llne (6)?

#) nothlng - the sentence |s correct
b) vmonday® stould be caplitalized
c) quotatlon marks are needed for one phrase
d) ending punctuation Is Incorrect

7. What chsnge should be made In line (7)?
3) @ comma 15 needed after “driving’
B) an apostrophe is needed in 2ne word
c) a comma IS nosded after ')ight"
-.d).. ending punctuation is incorrect

B. wWhat correction Is needed In line (B)?

a) the sentence ls correct as written
b) puniceuat lon_should be an exclamation polnt -
) commas should be_ Inserted sfter 'fortunately" and "wrecked:

4) quotation marks are needed for one phrase
9. What change should be made In line (9)?

&) vofflce should be capita'lzed - -
6) endling punctuation should be an exclamation point

€) & comma_should be_Inserted after i‘continued"
d) nohe - the sentence is crrect as written

0. What punctuation Is missing In ilne {10)?
&) none -.the sentence is_correct as written. - .
B) an exclamation po:nt_ ls needed after 'exclaimed
c) the endlng punctuation Is incorrect
d) quotation marks are needed for one phrase

CONTINUE ON NEXT PAGE



h.
(16) Next; the family traveled through Nevads and crosssd Boulder dam 1ito
Arlzona. _(17)_ Orlving north out of Flagstaff, they approached Grand_Canyon
Natlonal Park from the south side. (18) _They agreed that seeing thls desp. _
Canyon. cut by_the_Colorado River was_one of the highllghts of the trip, (19) Then
the _famlly took the highway throogh four corners, a small_park where the boundar)es
of Utah, Colorado, Arizons, and New Mexico meet. (20) Shortly thereafter they
aritered Mesa Verde & rugged high plateau reglon cut by Several canyons which contaln
prehistoric Indlan dwelllings.
16. What error should be corrected In 1lng (16)7

b) Insert_a comma after ''famlly"

c) 'dam' should be_capltalized
d) ending punctuation Is Incorrect

a) & comma should follow '"'north' . : .
b) the comma_following ""Flagstaff! 1s not needed
c) "south side' should be capitallzed .

d) none - the sentence Is wrlitten correctly

18 What correction should be made In 1ine (18)?
#) "“Canyor''_should_not be capitallzed
b) a_comme_should follow "agreed

c) quotation_marks_belong before "seel;lgij,i;ld after "frlp"
d) none - the sentence Is written correctly

a) remove _the comma following 'corners"
b) ‘“four_corners' should be _capitallzed
c) a_comma_should follow “park' ____ __
d) ending punctuation should be changed

20; What I3 needed to correct 1lne (20)?
;; an_apcstrophe Is_missing In one word
b) Insert a comma after ''Verde'' =
c) ‘"prehistoric" should be capltallzed.
) ending punctuation should be changed

STop 47
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“Proficiency and_Review;, Test il: Speliing Proficiency Form F;,’’ Denver Public
Schools, Denver, Colorado. Reprinted with psrmission;

TEST Il SPELLING PROFICIENCY

This test will measure your ability to recognize cor-
rectly spelled words.
DIR : Each jtem in thia _test contains four words and the
ECTIONS word_ “NONE."” Each_word and _the word *NONE"
are identified by a letter of the alphabet. If you think
a_word is misapelled, blacken the circle on your answer
sheet _containing the letter that identifies that word.
If you think all the words are spelled correctly, blacken
the circle containing the letter that identifies *NONE."
Look at Sample A below.

SAMPLE ITEMS: Sample A Sample B
NONE

£

spelled - correctly.
the answer is “NONE," identified by the
letter E. On the back of your answer sheet under the
heading “Teat II: Spelling Proficiency,” you will find
a box labeled “Samples,” containing rows A and B.
In row A, the circle containing the letter E has been
blackened.

Now select your answer for Sample B and mark it on
the answer sheet in row B in the box labeled *“Samples."”
In Sample B, the second word is misspelled. This word
is identified by the lotter G. On your answer sheet you
should have blackened the circle containing the letter
G in the row for Sample B.

When you are told to begin work, turn the page and
start the spelling items. The answer to the first item
should be marked in row 51 oh your answer sheet.

***** Page 11 DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO
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*sDemocratic Process Minimum Competency Test i,”’ Westside High School, Oma-
ha, Nebraska. Reprinted with permission.

— P
ADVISOR WAME e NOT ACCELPTED
COUMSELOR MAME INSTRUCTOR SI&HA';UE —

DEMOCRATIC PROCESS MINIMUM COMPETENCY TEST ]

Basd sach of tha following atatemente apd daclda whathar thet eituaticn vould

All_the_informaticn you nsed to maks your .
4o not_sttewpt _tn add information of your own to the
t £ durins the test. Place &b X_in the column marked
1da those statements which you would expect to find in o democyatic
soclaty and an X_i6_thé column marked would not expect next tr thoss atotemeste
you would ot expect to £ind in e democratic soclety.

Would-  Would

Expect _not -

Expect
) ( ) 1. The President vetoas a bill passed by Ccnsress.
() ( ) 2. The Presidsat aboliahss tha Suprews Court.

The police break into Jim Jcne's houss without a search .
warrant tc find out i{f he hoa been doing enything Illegal.

~

~

o~

-
Lod
.

asntancad €5 Jatl without a trial.

() ( ) 5. The govarmwent atops tha printing of & nawspapar because Lt

eriticizes the pgcvermment.

() ) 6 Tha Piealdant appolits tha maxt Govarnor of Nebraeka.
() () 7. The Suprese Court daciares the desth penalty umconstleutional:
) { ) 8. Jca > Ks ~ut agalnat governmantal policiee he Ei;ﬁgioi
() ( ) 9. Mra. Jones ia not allowed to wnte bacauas of her racs.
¢ ) () 10. The Prestdant fires & Senstor from Nabraaks.
¢ 3 () I1: Tha Police refuss to sllow on arrested man to phona his lawyer.
() ¢ A pareon ie ercestad for braskini o low that le o€ written
¢ ) € ) Id.Nebrosks requires that all citizens will belons to the esve
religion.
¢ ) () 18 Joa Saith ia token before tha Longress to be put on trial for
wurdar.
() () 15. Mr. Jonas ia fined $10,000 for public drunkennesa.
(G ( ) 1€. Mr, S=ith won over Balf the votaa Lii tha roce fof wmoyor so ha
{a the next aasyor.
() () 17. Nebroekone slect citisena to Tepresent thes in Conigraaa.
[} ( ) 18. THe Presidant otdata that averyona ba in their howea by 10:00
o'clock aaéh night.
B () ¢ ) 19. People are barred frcm all city ecunel] Daatinpe.
50 ¢ ) () 20.Elactions are hald recularly.

57
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Would

Expeaet
)
¢«
()
)
)
«)
)
[
<)
()
()
€
)
)
€ )
()
D)
¢
()
<)
()
)
)
()
¢)

Would

_Net

lﬁiiéf
¢
)
t
()
)
<)
)
)
)
()
)
)
)
)
)
U
)
()
)
)
€
)
<)
()
)

21,
22.
23,
24.
25.

&S,

Only -one candidate ie allowed-on the aleetion ballct.
John Spith ia not allewed ro tun for nffico Pocauss ho diees
not wake snouph wonay.
The Date and plece for an election sre not wade publia.
Conoress declarea that a atate lav nead not be cbeysd.
The Arwy ie ordered by the President to polies the atraste
of s eity vhen no eriefe exists.

Nsbraeks pessss o_law makini it illacal ¢~ drink under a-a
19 in ths etsts of fowe.

A city_fumishae the people with servic eh ee traeh -
removel, trsffié tavulation, anow removal, 8nd road repalf.
Ths Omaha City Couneil prohibite uee of -atudded ancw tires
on Omaha etreste and roade.

jiiél!y,éoﬁnéli sate iiiéi a iiéfibii Ei Eiii elty iﬁl on
industriel eite.

The City of Fremont, Nebrasks, declares war on Conada.
it.,?&liéﬁ,éiiééiii MECB !:15§i ii ,Eiii,;ﬁiiéiﬁfiii,,iiiéﬁiéﬁ
baeauss ha_does not _fesl the candidetes mest hie raquire-

wmente for the Preeidency.

A Iccal T. V., atation attacks the mayor's snow resoval
program.

Paople vote secratly.

Hr. Smith pas
ordar tc chenya a law.

Minority groups are not allcwed into e atste university.
Peopla orranise to elect a man tc represant them.

A _diffarenca of cpinion on s eruciel iseue is solved by ona

person making a deeieion.
t,gi‘cﬁﬁ éi,iiéiii,ﬁ: €o. €He eify socuneil €o ask for an
inves.inaticn of the wmayor.’

e wot ellowed to run for Presidant bacause we

Hr. Swith refuses to pey hie_etate texes because he dose

not arres with the covernor and is willing to go to jail
for hie actione.

iu,niuun Ec,auihi,ihc,p;mify,ior Lnnkinq’ e iav
prohibitinn the smoking cf marijuana.

£d chooses to %o tc prison rathar than take part Zn a

A Eroup of paople brask into the Jall, =emewe o oriernes,
and hanp him v!thout o trial.

iﬁ,,sniti:,ij,niecénd,in,ﬁo ic,,nnslgnﬁi,cgﬂ!;;!;;e;lii to ﬁiii;
pick the next preeidential eondidate of hie party.

A citizen ie upaet with o lceal policeman's spdad teap. _____
taetics and asks for o public haaring te channis this practic

| 38



“Art Test,” Nebo School District, Spanish Fork, Utah. Reprinted with permission.

DIAGNOSTIC [’ALUATION FOR ART SKILLS AND CONCEPTS
Hark on answer sheat only one correct answer. Darken in letter or number.

1. Which of the following does not describe black and white
a, are directlv oprosite on a value scale
b. cian ba used to chanPe the value or shade of a color
€. are the preatest difference one can have in value or ahade contrast

d. are ons of tha chromatie colors

2. Which of the following ia not & basic propérty of color
a. value
. hua

c. chroma

d. intenaity
e. texture

1

3. An exarple of two complimentary colors are

A. rad and oranfe

b. red and purple
c. red and black
d. red and preen
4. Pure color over-npowers frayed colors
a. True
b. Filié

5. Blnc? next to or surronding & colored area will
a. make the color appear less bricht
b. make the color avpear more bricht
¢. will make the color disappear

d. 111 of above

ttghc vaiued colors seem vieually heavier than dark valued colora.

a. true

b. false

7. After lookine at an area of the color red for a period of time, you will

see on a white background (the aftér image)

a. red
b. gTeen
c. black
d. white_

€. all of above

8. 1In order to create green paint, one must mix
&. blue and white
b. yallow and violet
c. yellow and blue
d. blue and red

e. all of above
9. When you mix two complementary colors together you

@. ma¥e the colors appear briphter

b. increase its value

c. lessen its intensity .

d. create a color afterimage

10. ?he intensity of A color 1a increased whan you add gray or black

— a. true
52 b. Falae

59
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11;

12,

13.

1.

15.

16.

17.

2n;

Wh1H color iii & painting would viaually sdvance (seem to come forward)

the most?
a. blue
b. red
c. green
d. wviolet
e, blnck

In paInEIng a livine room to create harmony with some accents; uou" vou
a. use large areas of bright_coloras and small areas of newutral co.oca
b. use large areas of ncutral colors and snall areas of hright colors
c. use all vhite colors

d. uae all dark colors

e. all of above

Bright colors dominate dark colors

a. trne

b, filie

Small Amoints. of one color can be iised to vary the darkness or lightness
of another color

a. true

b, falae

If shadows create an illusion of depth, a collage or relief sculpture
can hé_riade to appear nore three dimensional with

a. color

b, mood ,

c. point of emphasIs
d. ine

e. light

Shadows

4. do not help us_obaerve what_time of day it is

b. aluays are _in the shape of the object caating them
€. fall coward tlie direction of light
d. wmay have shapes that are unlike the object casting them

Shadows are darhast 1hmeaaafe1v ﬂﬁdéihéith an object and gradually get

g. *rue

b. falme

Roueh texture cauae miniature shadows which enables texture to be seen
&. true

b, falsa

A shadow 1 alusvs attached or touches the cbject casting it

a. true

b. false

Which of the followinm does mot describe objécts as they get Farther and
farther avay . . __

a. bluer and grayer

b, smaller

c. more texture and decafl - A I
d. higher on piéture plané or closer to the horizon 1ine

60
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21.

22,

23.

24,

27;

Nne could not distinpuish forms and ahapes if they had no valua contrast
with thair aurroundines

&. true

b. falsa

thich statement is not true when only the contour or outlina of an nhject
is seen -

a8. it appears flat
b. 4t looks 1like a_silhouatte
c. it appeats Emaller

In picture #1 Last Supper what type ot line perspective was used
a8, thras point

b. two point

c. ons point._ .

d. atmospheric perspective

In picture #1 Last Supper the walls would be considered to the fipures
a. positiva space

b. negative space

d. no space

a. all of above

1 f’i&uﬁ i&a; §u22er would be conside?ed ié iié iii fomi Siixﬁﬁ

a. true .

b, false

In picture #1 Last Supper what ceometric shapes have been used to group the
peopla_together

e. trianglées

The actist who painted plcture 71 Last Supper waa
s. Michelangelo =
b. Picasso

c. De Vincid

d. Van Gogh

In painticg #1 Last Supper where is the vanishinpg point located
%, center of floor:

b. center of christ

c. center of ceiling

d. wone of above Gi



i Art Study Shest,” Nebo School District; Spanish Fork, Utah: Reprinted with per-

mission.
STUDENT'S INDIVIDUAL PROGRESS SUMMARY
JUNIOR HIGH SCHOOL-
NAME - SEX - - GRADE
COURSE_—ART — - SCHOOL
ENTRY DATE COMPLETION DATE P ——
L ACHIEVEMENT APPROVED
COURSE OBJECTIVES DATE __BY

REQUIREMENTS
l. I.lst ten 'a’rt related occupanons and

describe briefly-how art relates to

each one: Hand in at time of test.
2. Complete one drawing using one or

two point perspective. Check -

brary for book on persepective. Hand

in at time of test. i
3. Create a piece of promotional art

work which sells an idea or a pro-

duct. {poster, advertisement, &tc:)

Hand in at time of test.

4. Create your own-painting. This may
ba done by using watercolor, color-
ed pencil, ofl paint, crayons; etc. .

Hand in at time of test.

S. Complete all requtrements of the

color work sheets. Hand in a time
of test. —

6. Student must pass test with score of

80% or higher. You should be able to

pass the test- after completing the above

TEST SCORE

DATE 55
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Mprhi:ipisotartmusedbyeverymeeithe:dimcuyumdimctly.
The phrase "I'm not an artist” means little since there are few people who do
mt-padtimuuﬂeringahoutthecolorarﬂstyleofﬂ'eircroﬂdng ruwaaey
vironment. Art is not a field in and of itself. It relates to many profes-
mions and has a definite effect on our emotional and intellectual achievement.

The junior high achool student is required to camplete the requirements
mﬂirndmﬂnhﬂividnlpmsﬂeetpdortoﬂnixgrﬁmﬁtmﬁmjwﬁor
high achool. 'merequixuxmtsarewimind\erangeofanyonetoachxmarﬂ
the test can be passed by carefully studying the attached work sheets which

encampass all the questions given on the test.

mi mmmnsorm
lhgisﬂaepathofanwugpoint. thaéis,amrkmdébyatbolér

5

instrument as it is drawn across a surface. A line is only the repre-
sentation of the edge of samething. A line does NOT exist in nature.

SHAPE: An area which stands out from the space next to or around it because

of a defined boundary or because of a diffei:ence of value, color or
texture.

OCOLOR: Color is a response of our visién to wave 7iengthsi wgths of light reflected fram
an object.

SPACE: Space ié ﬂ'ie measur able dlstance " bebaea” en estsz 51 ishﬁ 3 ﬁoinﬁs

VALLE: The degree of lightness or darkness given to an area by the amount of
light reflected from it. :

TEXTURE: The actual or illusion of the roughness or smoothness of an object.



PRINCIPLES: ARE THE CORRECT WAY IN WHICH YOU ARRANGE THE ELEMENTS.

UNTTY: Ties the elaments together into a camplete um.t

CQONTRAST: The difference between lights and darks.

BALANCE : A oorddition of rest with both sides being equal.

VARIETY: A difference in shapes and forms.

BVPHASIS: A ceiiter of interest; draws attenticn:

TRANSITION: Change from one place or object to another .

PROPORTTION: Relationship of one thing to another.

COLOR WORKSHEET #1...00MPLETE AND HAND IN AT TIME OF TEST.

o (Color wheel is on next page)

INSTRICTIQNS:  Stidy the definitions below then color in the color wheel.

PRIMARY COIORS: (1,2,3 an color wheel) Many colors may be made by mixing
other colors together, however, there are 3 colors which
They are called the primary colors. These three primary colors
can_produce all other colors by mixing them together in dif-

BEiE B VELLOH = REEN

INTERMEDIATE COLORS: (7:8,9.10,11,12 on color wheel) The éntemﬂdi,ﬂwmwm
by mixing a primary color with a neighboring secon-

intermediate color red-orange. Other intermediate colors
by yellow-green, blue-violet, etc.

are - - -1 Aty
dary color.  For example, when you mix red uith orange you get the

ERIC
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COLOR WORKSHEET #1..LOMPLETE AND HAND IN AT TIME OF TEST

o COLORS <o __
L =WARE T s




TO BE HANDED IN AT TIME OF TEST

Light blue.

medium light blue

__ medium blue

| mediun dark blue

dark blue

_ 7,, ‘.7 _
Several shades of one _

color.  Shades are made
byaddtngwhit:eot

Any two colors which are
directly opposite fram.
each-other on-the color K
wheel are called catplimentary NOT including the next pri- black to the ocolor.
colors. mary. They have one color

colors (with arrows) all have
yellow in them.

WARM AND COOL COLORS: (refer back to color wheel on worksheet #1)

1

ALL of the colors we know belong 0 cne of two groups; ‘the. WARM colors or the: COXL
ooiors. Red, orange, and yellow are usually associated with the sun or fire and- = _
are called wamm ocolors because they give the viewer a feeling of warmth. Warm colors

are active, vibrant and attention getting, Blue, greeri and violet are associated

with sky and water and are called the cool colors. Thecoolcolomax:equ.ieﬁ, ’

peaceful;, restful, soothing, etcs
INSTRUCTIONS: - Study the charts and definitions above on color schemes. Then in

dsaquuesbelwnmlmmamdesiqnandcomitinusmgﬂﬁmlarm

_listed below each square. memattmeoftest .
S ————— —— ,,,,,, e
WARM [e00:7)
' 59
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“Music Test for Junior High Schools,”’ Nebo School District, Spanish Fork, Utah.

Reprinted with permission.

REVISED MINIMUM STANDARD MUSIC TEST FOR NEBO SCHOOL DISTRICT JR. HIGH SCHOOLS

Multiple choice — answers may be used more than oncaj thers is only one correct
answer to any one question,
1. Which group of letters 1s all musical notes?
a, H,I,J,K,L,M,N
b, R,S8,T,U,V,W,X
6. C;D;E;F;0;A;B
d. B;F;0;K;1;0:K
e; mone of these

2 = 11 Match the following symbols with the corresponding name,

e, none Bi fiﬁié

9:

10;

T M QL N R we a ()
&
3
5

i1,
12 - 15 Which of the following in each group is a professional singer
of "Pop” gusic? (only one correct amnswer per sst)
12, a. Calvin Rampton 4, Paul Hindemith
b, John Denver e, none of these
60 c. Aaron Copland

67
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i3, a. Prank Sinatra d.

b, Wolfgang Mozart LD
c; Ludwig Van Beethoven

14, & Olivia Newton-John de
b, Georgs Gershwin .

o. Georgs Friadrich Hancel

15, a. Irving Beriin a.

; Karen Carpenter e,
¢, Leonard Bernstein

i6 = 18 Qﬁiéﬁ fHi6te 18 the highest in pitch on

Alessandro Scarlatti
Modest Moussorgaky

none of these
all of these

Samuel Barber
none of these

each ataff?

I S ’
16, é;;‘ & ii j!:7 =
a b e d e
1’7 i?-i—[’%;i'—if
a b 8 a &
18; <3 —® ——
———
Z—1  R——
— - .
a b -] a L]

3
Q__»
T W

O
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31 = 3% Matoh each of the follewing inatruments to its group. o B
(exampie 00. trumpet _ b j the trimpet 15 a brass instrument)

Instruments Qroups
21, oysbals a. otrings
22; oello b; brass
23, clarinet €. woodwinds
2§, trombone 4, percussicn
25. bass drum é. electronic
27. ﬁﬁiiﬁir
28; xylophone )
29. M””Ni' Euita.r(not e’lnﬁrics
30, flute
31, tape recorder

a; opera
bs sonata

d; overtad
8. ooncerto

Which group is the most Gommon vocal classification for a chorus?

W

a. I Tenor b. trumpet ¢, Soprano d. Soprano e, Alto

ji 'Iﬁno’ir tuba Bass Alto Bass

IIT Tenor tamborine Tenor Flute
1 Soprano timpani Basa

37, The term "A Cappella” means:
a: go faster
b, wt‘fi'irm group

fullowing is » choral group?
a; Maérigzal d, Creasndo
b. ¢ a. none of thaese

&2 c.

€9

ERIC

Aruitoxt provided by Eic:



63. Wnat doss —<—____ tell you %o do in mislc?
a. get gradually softer
b. get gradually louder
c. accent

d. spced up
&, none of the sbove

6. wWhat does "rit." tall you to d6 in music?
a. get gradually faster
b. get gradually slower
cs ii; xrndually louder
é; get mduany softer
6., eeparate the notes

65 = 60  Match the folléwing staff notations with their names.

65.

6. I ||

a2 x: repest sicne

67. 2 , 2 b. ?Gm‘:«é(tfoiq)
¢, baas clef sign

68, m d., treble clef aign

- - e. time signatures

70 - 74 Match the following words with their aerind€ionss

70; Accelerando{accel,) a. The combination of two or more parﬁ Iﬁﬁiﬁiﬁ.éﬁaiy
7. xccompm:l.ment b. Music performed by four instruments or voices
72. Bar line ¢; Gradually faster
73 Quartet d: A voﬂicn line used to mark off a measure
74, Harmony e, A pnrf. which sﬁyporf.s the principle melodic line
63
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School, Omaha, Nebraska. pagesa -8. Heprlmed with permission.

1. MONEY MANAGEMENT

. Students will be able to plen s budgut.

. Studerits will be able to cow:: actly write and
B endorse a check. -

"3, Students will be able to corr«ztly balance a
, checkbook. .

4, utudeggg7g§;;7§gia§§éﬁﬁéii&éﬁéifi advantages

and disadvantages of various savings programs.
Budgeting:
A budget is a plan for determining how your money
wiii be spent for things you need, wan%t, and/or
how to save your money. The tocal of your budget
cannot be more than the total of the money you have,
Example: 1If your take home pay for one week is $60,
then vour budget for one week cannot total more
than $60.

Steps in Planning a Budget:

List your short-term and long-term goals.
Figi.i'réfini:oiiié (;ln’clu’dééiéilirfr, gifté, allow-
ance; interest¢ from savings, ete.)

71
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3. Plan according to net pay ratbst than gross pay.
(gross pay - the amount before deductions; i.e.

} (net pay - the amount you actually have to spend)

4. List fixed expenses (expenses that are regular
and need to be paid every week, month, or year).

Examples: rent, light bill, telephone bill, car

payments; insurance; etc.

S. Subtract the total of your fixed expenses from
your net pay.

6. Plan remaining income among flexible expenses

.. (expenses that are tubject to change).

Examples: gifts; coucert tickets; gasoline pur-

chases; new clothing; tickets to sports events; etc.

7. Total of all expenses should NOT exceed net in-
come. . }

8. Re—evaiuate your budget as your needs and in-
come change.

Sample Budget: (Long-term goal: to buy a car)

Gross pay : $200.00
payroll deductions 40:00
Net Income $160.00
Fixed Expenses: .
Payment on stereo $ 25.00
Lay-away payment 10.00
Insurance premium 5.00
Telephone 10.00
_  Savings for car 50.00
Total fixed Expenses §153756
Flexible Expenses: -
Gas $ 7.50
Entertainment ' 15. 00
Clothes 20.00
Gifts & contributions 2.50
Food. = 10.00
_ Miscellaneous —95.00
Total Flexible Expenses $ 60.00
TOTAL ALL EXPENSES $160.00

[-]
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Writing a Check:

The sample check 18 from a publication of South-
west Bank of Owaha. The example below 1s the

preferred way to write a check; and will be used

for grading the consumer test.

Circled numbers on the sample check below éortééﬁbﬁ&

to

the numbered items.

Date the check., .
Write or print in 1nk or type the name of the
person or firm to whom theé check is payable.

Enter %he amount of the check (in figures)
opposite the dollar sign..

Wr.:+ the amount of the check (1n words) under
C1é “PAY TO THE ORDER OF" line. Start at the
‘%t margin.

Slg (DO NOT print) your name on the bottom
1ine EXACTLY as it appears on the bank signa-
ture card. { The card you sign when you open

a checking accou::®) ) o
Record what the payment is for on the memo line.
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It is possible to stop payment of your check by
notifying your bank. A charge wili be made for this

service. A bank service charge ‘may also be made by

Endorsing a Check:

To endorse & ~heck, sign your name on the back.
(upper left end)
Your signature of endorsement must be the same as it

appears on the front of the check after "Pay to the
Order Of". 1f the endorsement 18 to be restricted,
such as "for deposit ouly," these words should be
written above your name.

Examples of endorsements are as follows:

Pay to the order|| For Deposit Only
of XYZ Company John Doe

g;oﬁ,uféﬁgffy

deposits you make: When writing checks, record the
following:

1. check pumber
2. Date of the check
3. The payee {one to whom check 18 written}

4. The amount of the check

5. Subtract_the amount of _the chéck fron the pre-

vious balance and write in the nev balance. Be

register when they are vwritten.
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6. Deposits should be recbrded in the deposit
columin and added to the previoua balance:

A typical page from a checkbook register is shown

below:

When you.- have a checking account, you usuaiiy re-

ceive a statement from the bank once each month: The

bank statement usualty provides a form on the back

of the statement to assist you in reconciling:

You shouid prove the accuracy of this statement vtth

your checkbook in the following way:

1. Look at. your §§ﬁg §E§F§?§“E,f9r,§§§F§?s (other

than checks) made against your account.

2. Enter and.subtract these charges from your check-

~ book register.
3. Remove your cancelled. checks (checks paid by bank

and rsturoned to you with bank statement) from

your bank statement and sort them numerically.

68
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4: Compare the amounts on your cancelled checks
and deposits with the amounts written in your

checkbook register. Check off (v) all can-
celled checks and deposits in your checkbook

statement.

6. Add deposits not credited to your account.
: Deduct all checks outstanding (not checked

off in_your checkbook register and not yet

~ charged to your. account).
8. The adjusted balance of your bank statement

and the balance in your checkbook register,

should be the same.

Banking and Saving:

Banks and savings imstitutions are "money store$"

that deal in money and financial services. A wise

consumer will compare the rates of interest, charges,

convenience; and serivces available at a variety of

banking and savings institutions before Selecting one
or more of them.

1. rommerciél Séﬁk - tﬁéckiﬁg éttﬁuﬁts; passbéok

purchase of government savings bonds

2. savings and loan - (tends to pay higher interest
rates) passbook savings, timed savings accounts,
time certificates of deposit, loans for housing
businesses

3. U. S. Govirnment Bonds - loans to the government
in which the government pays you interest. For
example; you buy a $100 bond for $75; when it
matures, you receive $100
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4. credit union - (offers members fairly good rates

for savings and for loans) a group of people of

the same employer who join together to form a

cooperative association

5. time certificate of deposit - a certificate

tssued to a person who puts money in a savings
institution for a definite length of time,

usually 3 months; 6 months; one year or longer.
The money is on deposit for the specified length
of time at a specific rate of interest: These

terest than other kinds of savings.

6. passbook account = a savings account paying the
lowest rate of interést. Deposits and with=
drawals can be made at any time.

Your checking and savings accounts are insured up

to $40;000 for each account only at banks which are
members of F.D.I.C. (Federal Deposit Insurance
Corporation) and at Savings and Loan Associations
which are members of FSLIC (Federal Savings and Loan
Insurance Corporation).

70
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Future Prospects

Some perplexing CBE questions remain to be answered. Their

resolution will influence the direction competency-based education
and competency testing take over the next five to 10 years:

1. Can competency testing fulfll the expectations of the public?
Is it possible that competency tests will alert schools and motivate

students more effectively than standardized achievement tests have
done in the past? Many think not. Jeanne Chall® asks these ques-
tlons
Was Peter Doe a functlonal illiterate aﬁer 13 years of schoolmg
because the achievement tests he took in school failed to reveal
his reading problem? Or was his problem known but regarded as
intractable; given the school’s resources and personnel? Or was

he possibly not referred for additional testing and treatment? If

so, might not the same thing occur after use of the best of the
state competericy tests?
Perhaps parents, politicians; ana professnonals are bemg somewhat

naive to think that a new form of testing; although more diagnostic,
will accompllsh what older formats failed to do.

2. Will districts and schools survive the flurry of competency test-
reiated iaw smts that may well be just around the corner?

If a student is denied a diploma without adequate time for remedia-
tion; if a weak but sincere student continually fails the competency
standards; if the child of a prominent citizen is refused ‘regular”

graduation, if tests are used that lack careful validation or seem to

discriminate against minorities; can litigation be far. behind? Florida

is already the subject of two suits over its state-mandated compe-

tency testing. Will other states or districts shy away because the
arena is too full of lions?

3. Wdi the search for an equxtable standard ledd to ﬂuctuatmg cri-

teria—up today and down tomorrow?
A very difficult standard will be self-defeating because it will fail too

many: A standard that is too easy will be embarrassing because

above average students and their parents will not take it seriously.

One solution is to sample the competency levels of capable adults in
the attendance area, as the Bakersfield, Calif;; Kern County School

District has done, but will other districts take the time (and money)
to do this? Indeed, will adult competency levels in some areas be

5. Cha.i._Jeanne, “Mlnlmum Competency iri Reading: An Informal Survey of the
States,” i Delta Kappan, January 1979, p: 352.
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too high or too low to be acceptable to school boards or proies-
sionals?

4. WII the current ﬁnanc:al crunch in schools (and in socCieiy )]r rc. 1is-

tricts and schools to focus competency tests solely on ba:. ~kilis
avoid facing the implications of substantial curricular ¢« atives
that broader programs would demand?.

Response to this question will cause many CBE efforts tc be piece-
meal or very llmlted As such they wnll have dlrecl lmpaa onl\ on

superior student will be able to establish competence with uttle,ef ;
fort, perhaps even at the elemeniary or junior high school level. If

competency testing ultlmately affects only the lowest quartlle will it

come to be viewed with suspicion as another covert attempt at

social stratification?

Chi’ig Plpho Of thé Educatlon Commission of the States, a regular
monitor of both state and local competency trends for almost three

years, feels that enthusiasm for mandating minimum competency

testing has plateaued: Pipho spec::i:.:s that the legal issues surround-
ing competency testing and the push ior stronger local control caused
legislative lnterest to peak in 1978. “Mandating at the statewide level,”

he qulps may be hke swattmg flies. wnth a very heavy handle. You
"""""" - ne

While leglslator interest in the CBE movement may have peaked in
1978, its impact probably will carry far into the 1980s and beyond. The
various problems discussed eatlier in this section probably will result in
conservative applications of competency testing and a limited rather
than comprehensive approach to competency based education. Most
school districts will opt for the “safe and sane:” Most states will sustain

or establish statewide proficiency standards in the basic skills but leave
the resolution of methcdology, instrumentation and assessment ques-

tions to local education agencies.
The testing question will not be easnly settled. There is much confu-
sion in the minds of the public fand many practltloners) about the rela-

tionship between educational quality; school programs, and the
measurement of outcomes Not all students can achieve even a
minimal competency level unless the criterion is set so low that the
achievement becomes meaningless. What can_be readily assessed by
paper-and-pencil tests may be very different from the application of
skills in real life: The most defensible forms of assessment are usually
not the most cost effective nor the most efficient in terms of time and

6. Chiis Pipho as quioted in How to Evaluate Education Programs (newsletter), Capi-

tol Publications, January 1979;p. 7.

J

g



personnel. It is Certainly easier to measure basic skills by a paper- -and-

pencil test, whether riormative or criterion referenced; than tc simulate
actual life conditions and to require students to establish survival pro-
ficiency. The public may have a Cadillac in mind when it first views

competency-based educaiion; but when it shops the options and com-

pares the costs; it will be quick to settle for a Ford; or perhaps even a
moped

Qulte to the contrary, competency- based education and testing are
classic examples of inrovation in our schools. A new program or

method when first proposed generates strong support and opposition.

If it survives this early stage of implementation; it will gain proponents

from a larger group in education, the great and influential majority that

ultimately determines the sticcess or failure of any innovation. This is
the winnowing stage. The most outlandish as well as the most sophis-
ticated of the alternatives usually wane in popularity at this time, for
very different reasons: The outlandish are seen for what they are, fads

or fantasies; the highly sophisticated simply require too much work,

tlme money, and commltment from too many people What emerges

So it is with competency based education. CBE grew otit of the be

havioral objectives; individualized instruction reform movement of the

60s and 70s and was brought into public focus by the SAT test score

decline and the back to-basics push of the middle 1970s: What educa-

tional reformers wanted, and still want—a diagnostic/prescriptive ap-
proach to education for every child =is very different from where CBE
is likely to end. But is it inappropriate to try to strengthen basic skills in

those who lack them merely because we will continue to fall short of

an individualized educational plan for most American youngsters?

CBE probably is here to stay even if in a limited and less perfect ver-
sion. But one thing is especially hopeful; if the value of basic compe-

tencies is established and institutionalized, then the validity of an

individualized personalized education for each student cannot long
be ignored.
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Appendix A

Si:hools and Districts

Andalusia Fligh School, 701 3d Street, Andalusia Ala. 36420
Tests students on locally determined minimum competencies in each
course as basis for improving student achievement and curriculum aevel-
opment.
Anchorage Bbrough School District, Secondary Curriculum Director, Anchor-
age, Alaska 99503
For the class of 1979 requires basic skills proficiency m Enghsh and math:

Craig City School District; Post Office Box 166; Craig; Alaska 99921

Requires exit skills for all students: Entire curriculum utilizes behavioral ob-

jectlves and venfication of skills for graduatidn

85017 _
1975: reading proﬂcuency requn'ement

1981 writmg proficiency requn'ement
Denver Public Schools; Supervisor of Bevelopment and Evaluation 414 14th

Street; Denver; Colo: 80202
Since 1959; the district has had -proficiency requirements in Ianguage.

arithmetic; reading; and spelling.
Kern Union High School District, Bakersfield High School, 1241 G Street;

Bakersfield, Calif. 93301
Eleven Kem County high schools have cooperatwely developed pyoficn

ency tests to reflect the 'eading, writing; and computational requirements

- of local entry -ievel jobs not requiring college training:
Los Ani; i<« vified School District, 450 North Grand Avenue, Los Angeles,

Read 1 DI 'o'fi'ciéncy requurement )
Immaculate Conception Academy; 24th and K Street; N:W:; Washington,

D.C. 20037 . o
Ccmplete competency-based curriculum in socual studues

*Listed alphabetically by state.

81



Gary City Schools, Superintendent of Schools, Public School System; Gary,
Ind: 46402 S
Administers competency tests in mathematics, reading, writing, and

spelltng

Hanover Central Junior-Senior ngh School 10120 W. 133rd Avenue,
Cedar Lake;, Ind. 46303 .
Requires students to pass locally developed competency tests for gradua
tion in six subject areas: consumer education and Social studies, math and
science; English and reading.

Phllltps Academy. Andover Mass 0181C
Competency requirement in Englisii.

Detroit Public Schools and Detroit Archdiocesan Schools, 5057 Woodward,
Detroit, Mich. 48202
Venflcatuon requlred in readnng, wntnng, mathematics and problem solvmg

skills in each of the five functional competency areas of the Adult Perform-

ance Level (APL) model: 1) occupational knowledge; 2) govemment and

law 3) health 4) commumty resources; and 5) consumer economics.’

Dominican High School; 917 McKinney; Detroit, Mich. 48224

Exit competencies in personal an- family management, employment sktlls,

civic and social responsubnhtnes aesthetic humanistic appreciation.
Lawton Communlty Schools PO Box ZIS() Lawton MlCh Z19065

performance objegttves in all areas of instruction (K- 12)—by grade level K-
8, and by course 9-12.

St. Paul Oper. School 1885 Unwersxty Avenue St. Faul Minn. 55104
Does not use the Carnegie Unit, but requires various experiences and com-
petencies for graduation.

Southeast Free School; 915 Dartmouth Avenue: SE; Mlnneapolis Minn.

55414 ,
Minimum requu-ements in communication and language mathematics and

science; social perspective and humanities; personal independence and ini-

tiative —all verified by competency.
Westside High School; 87th and Pacific, Omaha; Nebr. 68124

Minimum competencies in reading; writing, oral communication, con-
sumerism ; the demccratic process and problem solving.

Eldorado High School 1139 North Linn Lane, Las Vegas Nev. 89110 7
Seniors must enroll in a basic math course if they cannot pass a mathe-
matics proftclency test at the end of the 11th grade.

West Milford Township Public Schools Newfoundland N.J. 07435
Minimum requirements in math, science, readtng, and language arts.

*See Appendix C for APL Skills and Content Grid with examples of performance
tasks in each content skills area.
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Acaders of the Holy Names; Upper School; 1075 New Scotland Road,
Ajban- Y. 12208.
Con. petency-based instruction in all corses. The student must demon-
strate competency before continuing sequential material.

Ve \hassett Junior -Senior Hngh School Manhasset N Y. 11030
Basic competency requirements in math and reading.

White Plains Public Schools, Superintendent of Schools, White Plalns NY.
Schools provrde remedial instruction in basic skills where need Is evi-
denced by New York State’s Basic Competency Tests (in mathematics and
reading)

Berea High School Beirea79hxo 44017 I
Utilizes the Adult Performance Level Test (see Appendlx C) to assess read-
ing and math proficiencies of 10th and 11th graders. Remedial instruction

is provnded to assist students with skill deficiencies.

Parkrose Schonl Drstnct # 3 Drrector. Program Evaluatlon 10636 N.E. Pres-
cott Street, Portland, Oreg. 97220
Verification of minimum competencies in readmg wrmng, speaRnng hsteni
ing, analyzing, and computing. Oregon state graduation requirements
mandate an additional seven comipetency categories for the class of 1981.
Nebo School District, Office of Administration, 50 South Main Street, Spanlsh
Fork Utah 84660
Requnres verification of competencles in career education; musrc typing;
physical science, mathematics home economics, Engllsh and art:

Salt Lake City School District, 440 East Firs* Street South; Salt Lake City,
Utah; 84111

Gompetency testlng in Englnsh and mathematrcs Competency based in-

struction since 1975-76.

Fairfax County Schools; 10700 Page Avenue; Falrfax Va. 22030
Class of 1981 to establish proficiency in basic English; math, social stud1es
and job entry skills as verified by Virginia's newly required minimum com-
petency tests.

Greensvrlle County Schools Dwrslon Superintendent Empona Va. 23847
Minimum standards set for elementary through high school.

Richimond Public Schools, 301 N. Ninith Street, Richmond, Va. 23219
Mandates a literacy requiremerit for the class of 1978 in advance of Vir-
ginia's general competency standards which are apphcable in 1981 lnltlal
testing covers “survival sklllS givirig verbal directions, and writing para-
graphs. Failing students are  given remedlal mstructlon

Lincoln. ngh School; 311 Lincoln Street, Wisconsin Raplds Wis: 54494

Basic skill performance examinations required in English and math (com-

putational and practical applications).
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Addmotial Competency 1equirements

Connecticut

Language arts

w‘ ;rgia - B
Cateer development

Eogical reasoning

Gomposmon

Hawaii.
Decision makinr
Prokicm solving
Independence in learning
Physical and emotional health
Career development
Responsublllty to self and others

Indiana
Government _
Consumer skills
%cxence
Kentucky
Language skills
Study skills
Maryland
Spryi;val skills
l:eiéii}e
VC;xitlizenshi'b
Massachusetts
Speaking
Mlchlgan
(Grades 4 & 7 only)
Sclence
Social studies
Art
Music
Health education
Missouri 7
Gove;gment
Economics
ansqmer skills

Montana ... -
Government; history
Reasoning
Consumer skills

Science
Health, drugs

New Hampshu'e

Language arts
Mathematics
U.S:and N.H.government
and history
New Mexico
Government, history
Consumer skills
Health, drugs
Problem solving
Commiunity resources
North Carolina
Language skills
Oregon
Analyzing -
{For-Class of 1981) ]
Use basic scientific and
- technological processes
Develop and maintain a healthy
mind and body--
Be an informed cmzen in the
 community, state, and nation
Be an |nformed citizen in
interaction Wlth the
envuronment
Be an infornied citizen ¢ - streets

and highways

Be an informed consumer of
goods and services
Function within an occupation
or continue ediication lez i
to career
Yermont

Reasoning

Vlrgnma ]
Job entry skills

Teniiessee.

~ Grammar

Utah
Problem solvmg
Govemiiental processes L
Consumer skills 81
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] o ) Append 3
Commercial Publishers of Competency Tes

Q

The Aiiiéﬁéaﬁ College Testing Program; P.O . Box 168,

Pubhshes the Adult Performance Level (APL) Program in two forms, Adult

and High School: The APL Program has six measures: a Survey Test (pri-

manly on aid in_curriculum. and program planmng) and five Content Area

tests in Community Resources; Occupational Knowledge .Consumer Eeo-

nomics; Health; and Government and Eaw: The five content tests focus on

five basic skills related to adult success: identification of facts and terms; read-

ing; writing; computation and problem solving. (Cf APL Grid for the resulting
content-byskills matrix). The APL materials are based on the results of a
University of Texas {Austin) research project funded by the United States Of-
fice of Education. The Texas research team developed a general theory of
funictional competency, a taxonomy of associated adult performances; and
objectives and performance indicators that meet adult success criteria {i.e., in-
coime, ediication and occiipational status). A national assessment was con-
ducted

BEckman-Beal 3425L Street Liiiéiilii,l\ebr 68510

Publlshes the Beckman Beal Mathemancai Competenczes Test measurlng 48
skills in areas such as percentage, probability, estimation, computing area,
etc:

Cal Press, Inc., , 76 Madlson Avenue New York N Y 10016 )
Publishes a competenc"-based readmg program entitled Reading. for Everp-

day Adult Living (REAL). The test measures the ability to read familiar mate-

rials such as advertisements; signs; programs; maps; forms; recipes; news-
paper type amcles etc

California Test Bureau/ McGraW Hiil; Del Monte Researcii

Park, Monterey: Cali* 93940
Publishes proficier. =y . neasuring everyday nfe .Julls in readmg. mathe-
matics,a.-" ©  .position. iiistruments for the high school level are:

® Senio. f—l:gh Assessment of Readmg Performance (SHARP)

* Test of Performance in Computat:onal Skills (TOPICS)
® Test of Everyday Writing Skills (TEWS)

* This listing is nict interided to be exhaustive or an endorsemient of the testing instra-

ments themselves.
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Those for junior high use are:

. Performance Assessmient in Readmg (PAIR)
¢ Assessment.of Skills in computation (ASC)

~ ® TEWS Junior High Edition
Educational Testing Service, Rosedale Road, Princeton.

N.J. 08540

Publishes the Bactc Sktlls Assessment (BSA) that measures prof1c1enc1es in

readmg wntmg skills and mathematics. BSA standards of performance are
based on a national survey of school districts, recommendations of internal
and external advisory boards, the findings of th:a 2 Right to Read Pro;ect and
Natnonal Assessment of Educatlonal Progress results ETS d:stnbutes a secura

Mass. 02107 (and five regional offices). N
Pubhshes SCORE a criterion -referenced measurement service that produces

custorm- -made tests in reading/language arts and mathematics for states; coun-

ties, districts, or individual_schools. Users order copies of SCORE  catalogs

comalmng nearlu 1,700 objectives in reading/language a:.; or math; match

the objectives 1 i1 local needs and designate the ones desnred Houghton Mif-
flin designs test booklets of as many items per objective as the user specifies,
drawing from a bank of 5;200 carefully validated items. The tests may be used
for a vanety of purposes inciuding minimum competency examinations, exit

\¢ 'ts assessing end-of-year proficiencies, accountability measures of basic skills
ma.stery etc

Bbulevard bos ﬁmgelzs Calif. 9@525
Publishes the IOX Basic Ski ills Tests in readmg. wntmg, and. mathematICS

10X's current focus is aDphed performarnice lesting growing out of its earlier.in-

terest in instructional objectives and item bankina. The Basic Sifr(l§7Te§ts are

intended as minimum competency tests for high school gracination re~:.
ments

N.Y. 10017
Pubhshes the Adkins Life Skiiis €ompetency Program, including evaiuac ..
instruments.
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APL Skills and “ontent Grid

CONTENT AREAS »[CGNMUNITY

SKILLSy - | RESOURCES

| CONSUMER
¥ CONOMILS

oCr.

HEALTH -

GOVERNMENT

IDENTIFICATION | Knowing what a
OFFACTS AND time zone is
TERMS

©ewing what “ba
are needed P switch”is
for clerical jobs ‘ .

Knowing what the
ac:mal human

| lternperatuvels

Knowing what the
Bill of Rights

| says

Reading a bus
schedule

READING

Readinga waritad | Readinga con-
L -vact -

Reading a pre-

| scription label

Reading a ballot

Writinga
letter to make
hotel reserva-
tions

WRITING

Filing a consumer

Filling out a
complaint

W-4Form

Answering a
medical
questionnaire

Writing a letter
to a legislator

COMPUTATION | Computinga

plane fare

Finding the best

Computing over-
; earn buy

time earnings

Computing a
déily dosage

Computing a
statute of limita-
tons -

Determining
where to go for
help with a
problem

PROBLEM
SOLVING

Deciding which of
two decisions is
better in economic
terris

Deciding what to
say to a bother-
some co-worker

Deciding which
meal is best,
given a setof

Determining

whether a given

situation or.

preconditions |

 actionislegal
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