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Introduction o

One of the advantages of a democratic aociety is that it promotes continual public

' nctutiny of its public schools and allows for citizen participation in changing tha )
educational system. It 1a ironic, therefore, :hat :his p:uceaa now threatens to lead -
us to abandon the basic gonl that our public education system was created to achieve!

" ths promotion of democracy itself. My primary recommendation to Federal legislstors
“who uou;d build a background for educational action 19 the 1956’: ia that they begin
by reaffixming this historic goal. _

-nanffir-aiiqn would involve 1) reviewing the egalitarian goal 1:3;15, 2) recognizing
necessary educational objectives that derive from it, 3) acknowledging vhat progreas
ve have made in rsaching these objectives, 4) e;aninins the current trends vhich‘
contradict the goal and its inherrent objectivea. and 5) analyzing the rationale which
unakes these trends appear acceptable, ?

It is my hope that thie procedure would lead Federal policy makers po reaffirm
our educational objectives, to structure Federal policy on an asgessment of how far ve

have yet to go to achieve them, and to commit the Federal government to tl;e kind of

research which will determine the most effective ways to get there.

Reaffirming an Historic Purpose

1. Jefferson's Goal for Education’
A recent article by R. Freeman Butts reviews how our Pu§11c schools Qere established

1 In revising the laws of Virginis, .

as a political investment in the future of democracy.
Thomas Jefferson "...proposed a system of public ichools. governed by public officials
and supported by public funds, to overcome the political inequities and privileges

inherent in private educstion." (Butts, 1979, p.7) It was Jefferson's contention that

1. Bducational Vouchers: The Private Pursuit of the Public Purse. Phi Dell:t Klppg_
(61/1), September 1976, 7-9.
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public achools would help break down family, class, and economic privileges and
help guarantee that eac@ citizen would have ap opportunity to develop his or her
potential. This, Jefferson balieved, would pot only promote democracy, but would
also creata an alert citizenxry eager to sustain denociacy. . ) .
As Butts notas, this principle gﬁined its nationallacceptance state by state,
and our comnitment to it remains {n the state coustitutions. Yet as Federal funds
have finaPcn& an increasing percentage of public school operation and ednc;tional

development, these funds have been allocated with stringent stipulations that they be

spent in a mannar that helps eliminate inequalities in educatiobal opportunity. The

Federal governaent has aometimes found it neceasary to exercise this control defensively--

by withholding funda from states and éifiea where there is disparity in the quality of
ecucational opportunity. This fact demonstrates that we have aq:'yef effected fuliy
equal opportunity in education~-even within local systems; but it also indicates that

the Jeffersonian goal fo; education is Federal as well as state policy.

2. Recognizing Objectives Inherent in the Goal \\ _
"I balieve that two objectives can be logically deduced from our goal of democrat-
tzing America by creating equal educational opportﬁnity for all our citizens: 1) As

there ia no'onc;curriculum that can fit every individual, wa have pursued an objective
|

of building diversity into our educational programs; This cbjective has tried to -nct-

the diverse needs, abilities, talents, and-interests of our citizens at all economic
l;vela in all geographic regions. 2) At the same time, we have been committed to
developing each citizen’s potential into 88 viable a commodity in modern societ? as
possible so that both the society and the individual can achieve success. Thua our.
goal to provide equality in public educatioh has been bound to an objective which

would provide quality education at the same tine.z .

2. 1 am obligated to note that Butts® article indicates he wosld not agree that
meeting individual ueeds or interests or preparing- citizens to succeed in jobe
can be deduced from Jefferson's political purpose in proposing public aducation.

" 4
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3. Acknowledging~tﬁe Progress We Have Made

N

+ The goal of democratizing our society by attempting to guarantee everyone quality

education has developed slowly but continuously in our nation. And much of our

' progress has been relatively recent- In a powerful argument for what our scﬁoola have

acconpiished. Harold Hodskinaon3 vrites that in the past 30 .years, we have done for

over 75 percent of our students in elementary and secondati grades what we were

expected to do for & fourth of them in 1950--get them prepared for ths higher education

they seek. He points out tﬁit this has diaaticall} broadened the ;fbup of students

taking col}ege entrance exans-and that although we might have expected a very dramatic

drop in the scores on such exams, the scores have actually fallen off by only & few
_gueag?ona.

.Although Hodgkinson's point is an effective response to critics who cite declines
on college entrance ;:;ns as an argumeat-thai our achools have.failed, 1t does not I
poi;t out that our conbrehensive,'public schools have Peen intended to‘lerve the non-
college-bound student as well., In argqin; that we are beset with "compelling problems
that must be solved 1f free public e;ucation is to ;urvive,” Virginia Sparling,
president of the national PTA, recently ;cknowledged that *U.S. #chools educate more
people to a highg; level than any other nation, ..."4 If literacy is defined in terms
of very basic conp;;;ﬁcy, we have achieved nearly total nafional literacy for all
citizéns who are not th;;cally or paychologically handiéapped to degrees that nake
them 1neduga£le.s Understandably, this 13 not yet adequate., Even if the literacy

necessary to function effectively in society did not chanée a8 soclety develops, we

would be eager to educate pur citizens to much higher levels of literacy. This

3. wWhat's Right with Education. Phi Delts Kappan (61/3) November, 1979, 159-162.,

'4, Xids, Teachers, and Parents: MGive Us Better s¢hoola." U,8. News and World

Report, (87/11), September 10, 1979, 31,

- S. For a book~length analysis of literacy in the United States, see Cook, Wanda

- Ranksza. Adult Literacy Education in the United States. Newark, Del.: Inter~
national Rsading Aslociation, 1977,

-
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mbition explaine some of the criticisi that prods our educationsi systen to develop
. more effective methoda, materials, and teschers. _

Our 1ntenae co;cetn over educatioa in the U.S. has, when coupled with ita

dc-ocfatizing purpose, guided our comprehensive system to the position of world leader~

ahip that Sparling noted. That success hss led other nstions to turn to it as a

" model, Yet, aven in the face of this external recognition, internal public expectancies,

criticism from both our educational and lay communities, and media focus on the )
negative are promoting educationai trends which threaten the very existence of our

cnuptchnnaive public schools by locking us 4in on a course that would abandon Jefferaon'a

goal,

-

As Dnnisl Tanner notes iz a recent aﬂ::l.cle,6
It 13 ironic that in the 19708 various American commissions anz\
panels advocated that we-abandon the American invention of com~ ~
o prahouaive schooling st a time when advanced nations, after
. long and continuing effort toward educstional reform, are be-
ginning. to make significant progress toward instituting this
nodeloo;oThil novement reflected the need for e more highly
 educated populace ;o meet the 1ndu;trisl and technical demands
of post-wsr developmeng and "slso’ 28 & means towsrd socisl and
political justice in terms of gocisl mobility and economic
qualiti."7 -
It appeara that the critical concern thst may lead us to toss the bsby out with

the bath water has not clouded the objective perspective of nations such as Sweden and

Great Britain, which eee the best studente in the U.S., performing st least on a par

¢

6. Splitting Up the 'School System: Are Comprehensive High Schools Doomed? Phi Delta
Kappan, (61/2), October, 1979, 94,

7. The intarnal quotation 1s cited from "The International Context." 1In Caroline

Bamn and B, Simon, Hslf Way There: Report on the Britiah Comprehensive School
Reform. London: McGraw-Eill, 1970, p. 1.

k—~J
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with‘thnir ouna and who note the rest oé our citizenship being better prepared for
the tqchnolﬁgicaliage'by our comprehenaive echools than their citizena are prepared
by their elitist, separatist educational syetems. Their observation 1e vérified. for
exanple, by tha pumber of U.S. cig;zens‘who have won Nobelrprizes 15 science the
past 20" years. _Seventy-ghzc; pave gone to Americans, The country that ie closest

to thai diatinction is Grest Britain with 22.9

-

It 1e my contention=—as well gs that of many others who preface their understanding
of education on its Jeffersonian mission--that some of the prevalent educ ,cional trends
and forces are anti-egalitarian and could lead us to abandon our historic educational

goal, . \

Minimum Qbipetency'tgggggg, Foremost of:auch noveman;s 1s the national sweep to
ﬁini;;; competency testing legislated at the state levels=—and in some states at the
local level. In a matter of only a very few years, minimum competency testing hsa
been ;dopted in gome form in nearly every statg. The ;tatgd purpose of such tests is
to hold students reéponsible for the content the test covers before promotion or
graduation 1s granted. An sccompanying purpose is to guarantee that teachers will
teach vhat the test measures. ‘

The major threat of ninimum competency 18 ita tendency to force low achievers
out of ouf schools, roturaing us to the dsys when a majority of students quit school
bef;re gyadqéglon. One of the very valid educational problems—that has beea a
traditional concern has been the number of students who quit our achools. Althouéh

school drupout.haa been dramatically reduced, it is still as high as 25 percent before

-

8. Wolf, Richard M. Achievement in America: national report of the United States for
the International Edvcational Achievement Project. New York, New York: Teachers
College, Columbiz University, 1977.

9, "“U.S, scientists' hold on Nobel prizes seema likely to loosen acon." The

[touisville} Courisr-Journal, Oct. 31, 1979, p. All. )
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the completion of grade 12. I argue that in the light of our continually improved
; abiligy to keep students in school,. our present dropout rate‘is still wuch too high,
! r -
but it £s not a “national disgrace” as a former U.S. Coumissioner of Educstion recently

10 7he fsct thet we have kept more and more children in school should be

conﬁended.
. f . -
vieved s# an sccomplishment, as ghould the fact that in the past 20 years the

percentsge of students who seek higher education has tr;pled. By studying such trends,

we ghould be able to determine how we can more fully-denocfatize fﬁe high school
diploma. What could become a national disﬁrace 18 the srowihg tendency to judge
academic success by a nerrowing, academy-approved content and to fail all those {

. / ‘ )
students who will not or cannot master such a curriculum. The impact of rigid adherence

to minimunm competency testing can only be to frustiate many more students into quitting
school. |

The ngritocr;cy resulging from winimum competency reflects th; recommendations
of seversl nstional panels in recent years, which as Tanner noted, have suggested
that comprehensive education of ail citizens 18 a mistake. 1In 1969, the National °
Advisory Council on Voc;tional Education advised agsinst encouraging broad segments
of soclety to seek college education. In 1971, the U.S. Commissioner of Education

proposed work experience to promote career choice in the very first years of educséion.

In 1976, the Nationsl Panel on High School and Adolescent Education appropriately

called for more awareness of socigty'z educational responsibilities outside of schools,

but it did so with the rationale that providing equal opportunities inside the aschool

18 an unreasonable burden. Contrast this Federal impetus with Jefferson's proposal

for schools as a vital soclal equalizer.

Clearly, the impact of minimum competency testing is to.veer our educational

system away from its dual commitment to equality and quality in education. Minimum

competency testing wili foster quality education for only students of higher intellectusl

capacity. And evén that capacity will be meagured by a very narrow content. The

r—

10.

Kids, Terschers, and Parents: "Give Us Better Schools.” U.S. News and World

Report, (87/11), September 10, 1979, 31. ,
=2port. g
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result will bring some finuncial relfef from the responsibility of educating all our

. eitizens; but our schools will no longer be tools to prepare and mold our citizens

into a stronger naéion. Rather it will separate them into educated intellectual
elitists on tha ona hand and those who have been rsjected by the schools as failures

on tha other.

The Voucher System. Sepsration by umritocrlcy is complemented by another ,
educltional trend=-the voucher aystem-which prumiaea to base an elitist ayaten on
the very aocial and econcmic determinera that Jefferson asw a3 threats to Zcrmocracy.
Briefiy. the vouchgr a&atem proposes to allow parents to use public money to send
their children to any school tﬁey chiose. By applying their vouche;s along with
peéédnal funds, moxe affluent~fam%lie9 can afford private schools; leas affluent
families will need to rely on a severely diminighed, fund-stafved public systenm.
Whereas some private Qchools appropriaiely exist on private fuﬁda because they
enphesize pa;ticula: educational theories and methods, the voucher system will allow
parents to bypass raciai integration'andfor select their schools on purely elitist

principles.

Proposition 13, 1In California, where the voucher system stands itg best chance
for early acceptance, tax revuits have‘already cut educational expenditures. The
result 18 that public gschools face an austerity similar to that which they could
experience under a voucher Bystem. Increased clags 8ize and the elimination of
apecill programs destroy a school g ability to deal with dtverse needs, and vhile the
more capgble gtudent may have the native resources to surviva with less loss of
intellectual development, the less cspable studerts--and particularly the intellec-
tually handicapped--are stripped of the attention needed to provide them with the

educational opportunity to develop what potential they ﬁave.

[
r
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It 18 no coincidsncs that such tax cute have spurred tha formation of private
schools in California, pfoniaing to encourage schools wbyse enrollments are determined
by elitist, socloeconomit factors. Nor is it coinciden;al that Californie is the hot

bfd of ths wovement to legislate the vouéher aystem, which ﬁould fiﬁancially weeken

the comprehensive sducational system. .

"Back to Basics." I believe that the "back~to=basics" movement in educetion in

the United States is closely linked to both the trend to minimum competency testing N
and movements that would strip public schools of public funds.

The relation of the "batk-to~basics" movement to minimum competency testing
stems from an important limitation inherent in testing. In teading; for example,
testing cannot neasure readership, which 18 the life activity that instruction should
develop. Readership involves the 1life habit that develops when the reader synthesizes

‘what he ‘or she reads into a structure of life concepts and values. A student develops
readership during and following this ay;thesis; he or she acts on whaF 418 read and.
conaequently understands how being able to read i1s a viable and essential life skill.

‘ Jeffgf.on unde:g;ood;thia, or he would not have proposed that educaticn would carry
over into citizenship. Teat makers understand it too, bg;,they have not yet devised
a means of neaauri&s hovw individuals comprehend a ?gssi;e by synthesizing it into
thetr individual structures of concepts; nor’;aﬁ/;est makers follo§ the reader about
measuring how he or she uses what 1is ugdef;:ood in a passage.

What tests measure is oftenJyﬂcﬁ<nore concrete In geading, too many tests
measure factored subskills /1651;ted from the chi{ﬂ's experience. If such tests are
adopted as the deternineé'of student success, tae 1solated ~ubskills becone.the
emphasis of the curriculum, gnowing that the student’s promotion or graduation will

depend on his or her score on a test, the teacher will teach to it, emphasizing the

artifically factored skills it measures. Knowing that the test coes not messurs how

_F,,fé' much of a reader the student actually i1s, for example, the teacher will tend not to

10
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develop _rudcul;:lp bmu;c it ia not‘ an;nething the test will hold the teacher
" accountabla for.
s Since the “back-to-basica" movement ia often articulated in factored skilla
“ that can be definad for accomtability, ita proponenta welcome competency exams
that tend to reflact this elph’uis. Thua both trends can reinforce each other and

promote the devalopment of lower laval thinking akilla at the expense of the higher

level akilla meaaured on college antrance exans. This is ironic, fo;,_ic i the

scora daclina on auch testa that proponanta of minimum competancy and "back-to-basica™
hava sdopted as their prime ut'imle.
The "back-to-basica"” movement would sssure that aducatora emphasize particular’
skills. I baliave that auch control of the curriculum will serioualy hamstring the
. ability of the achorls to meet the diverse needs of students and that those whose

diverse neads are ignored will fall behind and by the wayside as they lose interest,
fail to laam, and fail competency teats. In this way, the "back-to-basics” movement
andoraea achoola based on s urﬁtocracy. - '

\ " Many proponents cf the “back~to-basics" wovement boldly admit that t.fley endorse
rigidly controlled content in orde-r to guarantee the teaching of values they believe

are basic, traditiomal, and valid. This ia-the pesiiion of the Council for Basic

Education, and it 1s proudly purported by Paul Copperman, who calls himself the’
“intellectual l‘eader of the back-to-basics movement.” If such forces are allowe;i

to 'e-xerciu this form of censorship, they can limit school content to ideas that tend
to be valid for a limited segment of our population. This would impair the tb:l.l:l.ty.
of educatora to teach to their students' particular backgrounds and interests. Most
importantly, the control of content to instill approved value systems will o‘pen

the door to indoctrination by any 1deologists who gain control of the spproval
procedure. This p;:tential of the "back-to=basics" movement to limit the content of
curricula links it to trenda that would alrip our conpreheﬁa:lva educational ayatem

of funda and would promote an elitist system where parenta could reward an

indoctrinating curriculum with public money.




*Parr: let's Build on the Strengthe

. 10

How .ffir-ntié;‘altulcc defengive funding. Even though the ti.ads reviewed
briefly above gein thair endoreenent at stete and local levels, I believe it 1a
easential that i;deril policy makers understand the counter relevance of these
trends to our dusl netional commitment to equality and quality in education. The
Federal government must alvays effect .its impact on our educational systea through
atate and local entities, and just as it has had to protect equal educational
opportunities from the effects of, racialsegregation and other biases, I believe
it must guard against iitereste that would lead to the abandonment of our co-ptahcnltvc o
echools. An cftirnation of the denocratizi;g purpose of education assumes that -

Federal support to ths development of educational change will pronote the attain-

ment of that goal.

5. Analyzing the Rationales Behind the Threatening Trends ; B . _- :_- __“:fi
The key support for all of the trends described briefly above comes from declines
reported on nationally administered tests. In general, the curreant appl;catioﬁ of |
such statistics to the evaluation of our schools hQu been careless at best and
1rreapona%ple at worst. fhe flagrant misuse of these data in the national evaluat%on
of our schools has Seen fraught with the following i1llogical and unecientific pracéices:
a. Declines on some teasures have dominated the rationale for drastic educg-
tional change wheteas score comparisons from other test; which uhoﬁ no
decline have been relatively ignored. There has, for example, been
agonizing over score declines on college entrance exams, such as the
Scholastic Aptitu&e Tests (SAT); yet, the fact that students have held

their own on a battery of achievement tests designed by the same agency -

that produces the SAT has gone virtually unnoticed.

b. Score comparisons from other studies demonstrate pupil improvement mixed

with very slight declines--depending on age levels and the skill or subskill

measured. These include the most carefully conducted achievement comparisones
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ve have; yet the encouraging results of our National Asseasment of
Educational Progress in reidins,ll for example, have had very limited
dissemination aﬁd exposure, as have éghe: encouraging sr.udj.ea.l2
c. By ignoring sowme of ;he better data, the critical analyst often mixes
and cun$inea data in totally unacceptaﬁlé ways. Aptitude acores (SAT)
are combined with or accepted ag achievement scores; scores from one
T tegt dre compared to those from another which meaaures subakills with 4
a totally different emphasis; acores from one population are compared
to scorea'o} a population from a significantly different socioeconomic
environnenti‘scores for ;Se levels\are conpared to'those for grade levels:
coup;r{sons are made with no consideration of change; in vital factors
such as age differences, dropout rates, soc{peconomic‘shifgs, ete}
declines on math scores are lumped with reading scores; etc.
Dependable product comparisohs using atudent achievement scores are
extramely difficult to obtain. We do not now have data that';g even close
to adegquate to support or condemn our ;ducatipnal system ;r to reliably

dictate sweeping educational changes; but a mega-analysia of the beat we

do have gives mixed indications at worst.

11. Reading ip America: A Perspective of Two Assessments. Denver: the Aspessment,
Education CommisStion of the States, 1976. ’

12. Coock, W.C., Adult Literacy Education in the United States. Newark, Del::
International Reading Association, 1977.

Farr, R.; Fay, L.; and Negley, H. Then Ahd Nows Readin Achievement in Indiana
{1944~45 and 1976). Bloowington,. Ind.: School of Education, Indiana University, 1978,
Farr, R.; Tuinman, J.; and Rowls, M. Reading Development in the United Statea:

Then and Now. Bloomington, Ind.: Indiana University, 1974.

Fisher, Donald. Functional Literacy and the Schools. Washington, D.C.: National
Institute of Education, 1978. (ERIC FD # 151760) : .

Larsen, J.J.3 Tilman, C.E.; and Cranncy, A.G. "Trends in College Freshman Reading 1
Ability.: Journal of Reading 19:367-69; February 1976. oo

.

Wray, M. A Comparison Study of the Reading Achievement of Sixth Grade Students ;
- in 1917 and and Etghth Six
Cin LQ 78. Haster's thesis. Bowling Green, Chio:. Bowling Green State University,

Q 1978. (Unpublighed) -
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d. The use of 'SAT score declines to promote minimum competency and emphasis
- ~ of the "basics," ia, as noted gbové, ironic. The test measures a very
high level of literacy; it does not measure minimum competency in basic
skills. Equally iﬁportant, such tests measure oqu a portion of students
in two grades; thus to use it to evaluate performance of all students in
thoge gradea is inappropriate. To use it to aq;ack education across the
board is an outrage we have sﬁm;how overlooked.

e. As we rely on test scorea to guide the current impetus far educational
change, we remain relatively ignorant of the processes that actually
educate. We need to focus on teacher behavior in research and development
as weli as in evaluation. f

I believe that a latrge share of the responasibility for an emphasis on carelessly

interpréted educational data lies with the media. In reporting on education, the

media have given an almost singulgr emphasis to crit;cs who make careless use of

dat;. There are some understandable causes of this situation. One is the press’
seeming conviction that bad. news sells. Another is that t; be able to presént\alert,
" informed coverage of test scores, for example, a reporter must have adequate knowledge
of testing, the area tested, and statistics. This knowledge bage covers numerous '
technical considerations. Since not even the televisicn networks seem‘willing to
approach education news with that special expertise, the media tends to take any
data-based criticism of our schools as unchallengeable fact. The repetitive printing
and airing of attacks on our schoole has convinced the public that thefekare severe
crises in education. Yet we simply do not have adequate data to support that alarm.
£ other educational areas are trested like resding, the media's careless use of ;

data and the tendencj to ignore encouraging information recommend a more objective

Public forunm.
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Recommendations

P The coqaideration of current eﬁucational trends I have cited és threats and

of the rationales that appear to auppﬁrt them recommends a Federal perapective

that is somewhat dgfensiée._ Yet with this Q§fenaive reaffirmation of the democratizing N

purposs of education, the Federal government can do much to encourage educational
change and davalopment that can help us realize our dual commitment to quality and
equality. I believe there are several general steps that Federal policy makers ,

can follow to logically asure this:

1, First, the Federal Government can establish a ayatem, procedure, or ",

apparatus to continually re-evaluate educational needs. Sudh a procedure
would need to probe the various aspects of contemporaxy citizenakip to
determine what kind of literacy and mathematical akills, for example, are
basic to ;he success of socliety aﬂd the individual. It could determine how
basic the development of critical thinking skills are to the suatenance of
a democratic-nation and what values relate to that objective., Thia would
'aaaure both that societal changes are defined for the consideration éf
educationsl change and that thoae changes would not abandon the principl;'
of providing eaucational opportunity to all citizens.

2, With a continuoualy updated validity of néeds as objectivea, the Federal
Government could promote careful assesa@ent of what our schoola'have
accompliahed, are accomplishing, and must yet accomplish in order to meet

' those cbjectivea. This would alloﬁ us to build on our strengtha. The
Federal Government could commission very care?ully structured trend‘studies
that would collect and create significant data, and which would make viable
interpretations of that data to su;gest possible concluaiona about the

atatua of education. Such studies must, of course, conaider all relevant

teat, educational, and societal factors.
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It is vital that this qpntinual assessment of where we ;re coasider
prﬁﬁesa as vell as product. As noted, the power of tests to reveal
educatiﬁnal accompliuhhent is limited, and we know embarrassingly little
about what actuslly is happening in the classrocm. New research mcthodologiés
are developing to 9110“ uﬁ}to“portray tyéical teagher_beﬁavior and !)'
profenn;onilian, and the Federal Government shoul& give heavy endor;ement'
to this descriptive effort.

Coupled to a current description of u) where we need to go vith education,

b) th far along that paty we are, and ¢) ;h;t we are now doing to qlose the
gap, the F;deral Government can encourage educational research and defelqpmgnt
to atﬁempt to discover more effective methods and prooedu;ea to get there.

We need extensive efforts to determine‘what mefhodologien are nont‘effective‘
in the classroom. -

I believe this third and very vital phase of Federal involvement should
élace a heavy emphasis on research related to procedure as opposed to product.
Ther; has never been a pronounced Federal emphasis on improving teacher ‘
;racticen or teacher education. Thus the Federal Governmeng‘nhould contribute
to the improyement of t;acher education by incresning its fundipg of

experimental preservice and inservice training. I believe that the role of

_the teacher is the key to improved instruction. Yet the average elementary

teacher will take less than one year of courses in professional education
preparatory to beginning teaching ayé the secondary teacher 9;11 take leag}f
ihan a gemester. There is no kuarantee that any one course will deai with
the best practices and methodologies. -

Teaéhex; .education programs that incorporate a f:lfl:h year of :lnl:/ern
teac. ing, or differentiated staffing, or 1ncrease9 ff;la-experiencdf'in
schoola lhould'be{encourgged. In addition, government funds can be of vital

assistance to school systems and education institutions in upgrading the

' preparation of teachers by promoting :he'developnent of better courses.
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The Faderal Government, should encouraseland fund additional educational

Yegearch efforts that are directed toward the solution of known problem

areas in education.n Fﬁr example, it is a well established fact that children

\fro- low socioeconomic backgrounds are more apt to experience reading

difficqltiea thaﬁ chiidren from middle or high socioeconomic backgrounds. ™
We need to continue. to expend resourcea to develop reading methoda, |
n;teriala,'iid p?éérams that can be used more effectively with auch
populations, tnhihg sccount that children do not.sll have the same back=-
ground of experiences aﬁamapportuuities. Thus, & child from one locality
can differ extenaigely/fron 8 child in another locality. iecauae of thia,

their needs--and consequently the appropriate instructional methodology

_ and materials to be used~—should differ.

In promoting such development, ‘Federal incentives should encourige
changes that more effectivgly link instruction within the achool itself
to the educational opportunities in and responsibilities of our soclety
at large. This effort should not only make education more effective but

ahould heip educate the public that it is unwise to expect achools to

‘accept sole resp&usibility for the intellectual and skill development

of our children.
finaliy; ;he Federal Government haé the obligation to effectively
disseminate the informatio; it generates with public funds. This has not
always been the case in the past. For eiample, the Federal Government cut
fundin; of the National Asaes;ment study to a point where ;he contractor
has been unable to carry out effective dissemination of its findings.

If teachers, professional educators, parents, decision makers, and

the public at large are to express their concern and have input into

decisions affecting education, they need to exercise that 1nput_£ron a

.fully informed perspective.
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