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" cludes a discussion of how parents and teachers learn from each other. In addi-
-tion, the physrc.rl social, emotional and 1ntellectual development of children are

*

-The 1mportance' of 'the hOme-schoor relationship has been recognized by

" many educators. Indications are that when parents and teachers form a working
* relationship early, children and. adults benefit. The focus of this book is-on en-

abling parents, teachers and other caregivers to develop home-school suuatlons
where children and adults can ‘learn and grow in positive ways. Chapter One in-

examlned in relaflonshlp to parent-teacher roles and act1v1t1es
The importance of establlshmg a curriculum- early in the life- of the Chlld is -
explicated in Chapter Two. The way children learn as a result of home environ-

.ments and the_ beneﬁt of home-scho6l communlcatlons is- also explored Speclal'"“"'

: cons1deratlon 1s given to helplng “children: develop positive behaviors early in life

~and’ also. on_involving them and. their. caregivers in better utlllzrng }'uman and.'f..

material resources ‘Chapters Three and Eouir are devoted to dlscussmg the bas1c

" roles of parents and teachers and howa:these roles effect the home-school relation-

ship:’ Changcs in the parenting process and in the' teachrng process are exammed

“as'they related to developing productrve parent involvement programs

Chapter Five contains an explrc tion of the major goals. parent-teacher

_ groups need to attend to. “The 1mportanc of creating productlve leammg settmgs
“improving parent and teacher self concepts and establlshmg eifective communica-,

. “‘tions, ‘systems are a fewsof the goals’ exar\mned In \,hapter Six a famrly-schoolo o
systems approdch to the- teathmg~leam1ng process is. descrlbed “This" chapter ,

provides a synthesis of: the. orgdnlzatronal concems parents ‘and ‘teachers need to -

‘Le aware of as they plan programs Flnally, an appendix is included which: enablesﬂ
the reader to review the1r ideas about parent 1nvolvement s
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s conducwe to effective
Indeed a much broader view- (than has been used in: the past) of parent in- .
olvement in: the school is’ needed Parents and teachers must come. to reahze that' o
h more 1mportant tl an’ the1r words in effectmg the chxld N
';.‘self concept Wh‘e parents and teachers work m complementary, supportlve typefﬁ- -

NS

A The. need for a strong famlly-school relatlonslnp has’ never been greater in
- our-society. The problems existent in- famllles and’ schools are solvable when -

~’parents and téachers work together as-a team.. Homié. env1ronments inneed of re- = .
~ pair’such as' “the child abuse-neglect home; economrcally depnved famrly, and the - .

that a new approach to home chool-commumty relatlonshlps is. needed

. family “under- stress are indicative ‘of the. need for- meamngful parent mvolvement .
- Similarly, the financlal soc1al ‘and’ related problems faced: by schools are evrdence' SR

‘The traditional’ concept of involving parents in- the process of educatmg the1r .

chrldren has% typlcally been. restrlcted to .one way commumcatlon aporoaches . i
Either the parent is talkmg at the teacher or the teacher is. talkmg at thv parent. -

"Yet the real purpose of parental mvolvement in the educatronal process is to

, foster -an 1mproved leammg climate and’ support system for the child: Parent-'_
fodels 'do little to. foster the development of envrronmentsﬁ"

‘teacher confrontatlon‘

‘teractlon and leammg for the child.” L e e

thelr behavrors are mu

, upon the belief that"the parent is’ t}le first* ‘and most 1mportant mfluence in the -
o Chlld s’ development' lt h01ds that the parent llke all other teachers must first be:‘__ S

C e

_'and commumty’iworkmg and?;leammg together as a- tcam “This concept is" bullt»-- .



a growing, compassronate person in orderto be an efiective narent.

-Further, vital to this.concept ‘is the belief that the parents’ goals for therr‘_

The roles of parenting, like the roles of teaching are, however; dlverse and

' always in need of renewal ernchment and growth Bemg a competent parent is’
) indeed a skill building process. Current emphasis on the parent as.af involved
- person in the schoohng process is a usefv‘ perspectrve if the focus is on the parent '

asa member of the teaching-learning team. - ‘

When teachers and/or parerits perform their roles in narrowly perceived, iso-

lated ways the mvolvement congcept is not being fulfilled. The focus of the educa-

’tlonal process must be on the young child, w1t1Lparents and Leachers in Jomt sup-
o po:t as facilitators and- models — setting and maintaining “the stage for learning.
_“Parents  and teachers ‘bécome f;stronger riore-insightful” 1nd1v1duals when they
- . participate_in: “joint determination of the educatronaligrogram in which their chil-

"7 dren have- ‘optimal . condltlons necessary for growth toward becomlng functlonal B
and developlng persons S oo o

. Parents can.provide teachers wi th personal lnformatlon about the character-‘ o
_ istics, habits, learning styles, and behaviors of their children. In turn, parents can
- "learn from teachers: another * view’: of how~ thelr children relate-to other people, .
nd-how - their children are makmg progress in the actlulsltron of: the necessary ;

fteracy and llfe skills. 7 -

: chrldren are snmlar to the ones held by the-teacher and the school. This common' :
~ gét of goals should become the starting place of a cooperative relationship. '

L1kew1se ‘teachers can teach parents ‘new ways. of help1ng the1r chlldren‘
' accomphsh educatlonal taslg.s ~and. suggest appropriate ways of- supporting - ‘their

children in sol\‘g’ng developmental and/or soc1a1 problems that. emerge as a normal -
- part of the growing-up process. Teachers can leam from parents the unique quali-

-~ ties. and special talents and- attributes of their chlldrer‘»»Thus, in ‘the .authentic

o,

;sense of. parent- teacher xnvolvement parents -and teachers éan teach and learn
_""from each other

others

* can learn to. value openness and experlence the feehng of trust and strength that .
- .evolves. from such a relationship. They can provide directions in which <hildren.
" can develop empafhy for thie problems invalved-in: becomrng a. useful individual
7 and the need for belng sens1t1ve yet ‘capable of meetmg the dlverse needs of .

The parent teacher partnershlp 1nvolves a mutual teachxng—leammg process
:f 1n ‘which growth in".all “the- followmg areas of human development is fostered‘ :
through the constructlun of a v1able educatlonal cllmate .

o :PHYSICAL DEVELOPMENT OF THE CHILD Parents and teachers must work,
';‘together to promote the healthful developmentz -of chlldren This effort should .
" ‘begin in the pr“school years through teachsr, ‘contacts with commniunity agencies .
- i— and cher groups who work to prov1de parents w1th 1nformatlon on’ proper dlets s




. and ass1stance in: handhng the phys1cal care of the young 1nfant Such act1v1ty
should be antlnued throughout the life of the child with cont1nuous empbhasis.

- upon prevention of physical disabilities in the child. In this_same. peispective it

is 1mpcrat1ve that-parents and teacher communlcate continuously about possible
- physical problems the Chlld is undergorng and formulate approaches to solvmg
these problems The proper physical development of the child is dependent upon - '

the* type of physrcal activity in which tire-young child is involved. Parents and
teachers through their mutual involvement with chi ildren should provice a planned
~ sequence,of . phys1cal exercises appropriate to the developmental stages and
1nd1v1dual charactenstlcs of the children.

. - w/

SOCIAL DEVELOPMENT ‘OF THE CHILD Parents are 1nvolved in -the social
development of the child throughout life. Yet it .is during the infant and early
“childhood- years that parents, through theit emotional support of the chrld ass1st

- the ‘child - in develop1ng a constructive self-social ‘system.. . This type of- parental _

lnvolvement in the soclo-educatlonal dev‘élopment of the child is often overlooked
as a major fofm of assistance parents give to-the school and the soc1ety

Parents who nurture the child so that he develops a positive self concept and

a set of pos1t1ve social behaviors (so the child can_participate effectlvely in the -
=school setting) have made a- major contribution to the. school. Likewise, tex hers

- who prov1de a leamlng climate of acceptance for young chlldren have taken a step ‘i
toward construct1ng the - needed - bongs of trust between themselves and the L

parents fora 3foduct1ve parént- teacher volvement program
As the child develops and emerges. through later ch11dhood and adolcscence
parents and: teachcrs need. ‘to contlnue their. 1nvrlvement through gurdlng and™

supportlng the young learners product1ve soc1al ‘habits. When parents model con-

~ structive problem solv1ng behaviors for their. chrldren and -provide. reahs‘t1c 1imits
- of behavror for them they meiullfﬁhng‘an 1mportant (but not often observable)

“involvement functlon In the same ‘respect“teachers contnbute to the social de- -

g velopment of the chlld by prov1d1ng a- learmng setting in Wthh chrldren can'

‘ partlclpate in- soc1a1 act1v1t1es that promote the development of a sound self-

soc1a1system Tl T S “

3 EMOTIONAL DEVELOPMENT OF THE CHILD The chlld of today is grow1ng :
- up’ina constantly changrng ‘world. The ‘massive changes in the technologlcal and -

E ', socral environmént _in- which the Chlld develops necessdnly 1nvolves parents and R

teachers in- spec1al efforts to attend to the emotional life of the: chlld

mental

R

d1 g"emotlonal guldance (structure a dally schedule appro-'

1 nodel of :
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The teacher (and auxihary prof'essronal staff) confronts a diffic ult but
unreachable chalIenge of fac1htat1ng and/or initiating the development of posmve
‘mental health behaviors anmong the children in their classrooms. To the child who '
" has experienced a constructive ‘emoticnal life in the home the teacher will be
v1ewed as a source of cont1nued emotlonal development To. the chlld who has

'“vrewed with a sense of mystery, possrbly dlstrust and certaxnly a hope that

= something better exists in school than so exists in the home.

, . The teacher who allows for the time and activities in"which: chlld»ren become.‘
mvolved in exploring their- affectlve life contributes. positively to-the emotlonal

e deve10pment of the child.. An orderly, dlverse, and- personahzed mstructlonal

: '«set»tlng (as.. deslgned by the

. teacher) ¢an provide all chrldren ‘with a place where

T » constn}ctlve emotxonal behavior is poss1ble Parents and teachers worklng together
.. to-build” relatlonshlps .and environments: whete children ﬁnd meaning and order
- to otheir hves are. fulﬁlhng the real meanmg of the phrase Parent Teacher Ins

S volvement L

‘ The teacher whio acknow dges the idea that the pnme respons1b111ty for- the
: ’Chlld lies: w1th tile parents and that parents want to do what is best. for therr chlld

- are able to reach out to‘parents, and welcome them as valued associates. She also B
provxdes an’ atmosphere ‘of encouragement for the - parent to develop their own

att1tudes henc‘e ga1n the1r trust. o
INTELLECI' UAL DEVELOPMENT OF THE CHILD The most effectlve parent- o

Bt l.her mvolvement role utilized in’ enhancmg the chrld $ cognitive development L

by where parent and teacher partlcxpate w1th the chxld in the- teachlng-leammg_" |
_process from infancy through adulthood A prime role parents play in provxd ag
and. sustalnrng developmental gams “of their chxldren is the attitude they convey

L to “the chrldren about life. The -parent- who mvolves the child in exploratory

' ;,ac*.mties and encourages ‘the cunosrty shown by the Chlld is mdeed readylng

that Chlld for a'successful school experience.- N
Parents and teachers who cooperatlvely establlsh settings in: whlch the young

‘ chrld can handle coricrete- materxals and explore new events in an enjoyable nan-
ner are provldmg a basis for the successful mtellectual development of that child.

‘ '.When parents and teachérs teach and learn. from each other they provxde the best

: model for children to mtemahze in thexr cogritive gxowth and development. )
Parent 1nvolvement is’ mdeed an- educatlonal process .in -which parents,

teachers, ‘and chxldren learn from each other in a mutually" rewarding ‘mariner.

The concept “of parent mvolvement as it'is explored and detailed throughout-f
this book; is considered. to be: the means by 'which all_ members of the learning,
,_team strive to enhan,e each other through positive home-school experiences.

b
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_ Discussion Questions ‘ o

. I L -

1. Too often, m the past parent- teacher communications have been of a rather

formahc .ic-manner in ‘which the ‘teacher talks'and the parent listens. What are -

e your thotghts.on’ the ways in wlnch parents and tea?:hf'rs should communicate
- with ‘each other? -~ -, _ T S .

2. Having read th1s chapter what are some aadltlonal ways in Wthh parent in-
volvement can be made a truly educatronal endeavor for all members of the
lea.mng team? . . _ . P

PR R ‘ . - ~

. FE . Suggested Readmgs :
: v l . Patncra Markun, Parentmg Washmgton Df‘ Assoclatlon for Chrldhoocl Educa-
‘tion International, 1973~ .0 D .

:\_-

2, Edward 1. Kelley, Parent Teacher Interacnon Seattle Washmgton Specral.'

, 'Chrld Pubhcatron, 1974. - .. 3 S .

: 3 Donald Elrhorn “Thchl:}gy As A Center of Human Development » Educa— .
it 1 :

‘?‘nonalLeadershtp No 971.. .- .,

‘ "’;4, Kevin J. Swick &'R. Eleanor Duff The Parem‘ Teacher Bond Relatmg, Re-
- sponding, Rewarding. Dubuque,‘.lo,wa Kend_all/ Hunt PubllSh¢!§grllﬁ978
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denc among more .each year. Educators and parents are begmnmg to work -

'tOgether in organ1 ga’ meamngful~ cumculum for young chrldren ‘Child de- .
velopment researchers habe added to ‘the 1ns1ghts people can use-in: orgamzlng

- effective environments’ for “young chr.dren The concepts of a curnculum for in-

. fants, toddlers and young children, although relatlvely new, is emerglng as .a

" significant’ part of the effort to involve children in a more. sequentlal ‘and orderly o
set of . leammg expenences The basis- for afly effectlve parent involvément pro--
gram iiust’ begm before the ‘"’**‘1 of the chlld and &xtend throughout *hc chrld-

f‘_hood years el

ST . ‘.

- "CURRICULUM BUILDING BEGINS EARLIER THAN WE THINK' R

Most parents-to-be accept the 1dea that human development begms at least .
-during  the gestatlon period. Recent work in the. ﬁeld of human development
however indicates that how we live; what 'we eat an,d our general pattems of
ffgnctronmg influente the future lives of children. Thus anessential mgredlent.
of any effort to ﬂnprove the lives of cl'rldren must begin w1th the hablts of future”
"parents School or co'nmunrty heah‘ programs des1gned to rmp\ove ‘the llves of
o yoﬁngqadults wrll have ‘a s1gn1ﬁcant impaét on’ the health of future: generatlons o
- Our values and _ym‘ohdes of" behavror are usually consonant w1th the way we hope .
our chrldren wrll live. The way weobehave ‘sets the-siage for a ‘curriculum weim- " W
pose (conscrodsly or not) on-the newbom Parent education efforts that focuson. -
helpmg adolescent& and young chlltlren form positive behaviord w1ll ‘have a long Cle
term effect on the kind of parents they will eventually become.«This Nso’ helds - """
. true for those non~parents who eventually Jom child care professlons o1 com- '
munlty serv1ce roles G . _ o N

- . A
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S e PREGNANCYAND THEGRAND DESIGN -

. Tl‘e realrzatron thgt “I” am pregnant brmgs reactrons from delrght to de- .. - — §
pression. - The 1n1t1al attitude toward.'the possibility of hav1ng -a child is_ itself -
- influential in the way one approaches raising'a young- chi ld . The way a person
treats -their body, the: k1nds of ‘mental, nutritional, and health habits they have
- directly -influence the status of the newborn. Research ﬁndrngs=’related to this
".aspect of human- development indicate that excessive use of drugs, poor nutri-
. .-tional . hab1ts extreme menial stress, and other ‘abnormal’ 'states of behavior
@a’n‘ong pregnant women increase the risk of birth defects as well as decrease the:
_-chancss of healthy”development of the newborn.
Pregnant mothers who. pract1ce sound  health habrts ent nutrrtrous foods.
» 6“ ~view pregnancy as-an- enjoyable expenence, and receive _proper medical attentron T
B generally have healthy babies. In a very real sense the grand desrgn ofa mean1ng- S
ful lrfe for children is -initiated ‘well in advance of their arrival. What happens in oL
the home-to-be (among fathers and mothers) not only establishes a framework" . ol
~ for be1ng bom but also sets the ctage for how the chi 1d will be treated upon N
arrrval :

- .. T T
R .

- ACONSTITUTION FORINFANTS *. .~ - e

“We solemnlf swear to protect hold, and nurture our child\to the very e
best of our abilities,”. If every parent-to-be was asked to think of the above ST
'tatement a humane set. 'Jf parenting behaviors would be more. a realrtv than a
dream. The continuous increase in child abuse cases in our culture is. evrdence LT

¥ enough to’ warrant parent educators to ingrain. in people ‘an appreciation’ for C N
safeguardmg ‘the infant from 1njury or abuse Knowing how - to handle the baby, - ‘
" prepare “his rcom, and organrze a. mean1ngful day of actrvrtres are key parentmg
behaviors. 4 safe enwronmentors a place where infants can explore- w1thout danger,
“.and live wrthout fear: of excessive noise, unsanrtary condrtrons or abusrve parents 4
srblrngs or peers Envrronments in wh1ch infants have access to porsons areleftto =
'.f crawl toward open “windows, or. exist in’rat mf.,sted care centers are s1tuat10ns;""'“':( N
that create fearful and abused children. - : N
For those who treasurex human’ lrfe the safety facet of the cumculum s
: evrdent becunty is the: base and love is the begrnmng of human growth To be
held cuddled and loved is a basrc rlght of. all infants. Researchers have found that
chrldren who lack this essentral 1ngred1ent in therra.hves are handrcapped 1n therr'i e
Jlater attempts~to funct10n Takrng time'to. massage the 1nfants body, holdrng hrm :
r'gently dunng feedrngs and playmg wrth him at’ ‘bath times. are Just a few. curr1cu-' e
> lum bas1cs for parents and child care workers who rruly have the mterests of :
chrldrcn as their prronty in life. - S :

Love is more: than holdmgs, it is more encompassmg—nurturance Makrngz

sure 1nfants are ~\,properly nourrshed regularly cleansed recerve plenty of rest '
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have adequate opportunltles to crawl move tlmngs 1n un1son communicate with
others and are cared for during illness as. well as protected from devastatlng
* diseases are some ways parents and others ‘nurture .infants. Technical engineers
7 spend millions of dollars building a ‘highway curriculum. With the application of
. -the.same finances and zeal to the formation of a community centered curricut
for infants the safety, mental secunty, and intellectual competence of fyture - =
generatlons can match the pride many people now take in their hlghways

N

[ . - RN PR LT LT T L i

THROUGH @HE EYES OF A TODDLER A NEW DAY IS POSSIBLE'

; ’loddlers love to explore expenence “their growth i visible ways and to see i
themselves as powerful and influential in making thlngs happen: Just as growrng is
" an ever re‘newing process so the needs of toddlers are s1mllar and yet unique from
~infants: Certamly they need alife space’ that 1ncludes proper nutrition; adequatew—w .
o safeguards affectronate ‘others,. appropnate rest,-and actl\(lty ‘and alone times to
\ 1ntegrate all the things in which they are suddenly enmeshed Beyond these needs >
. \_ however, tgddlers have a basic need for growrng' They are now ‘realizing that thsy
are! I exist, I am- so,mebody and I amto be somebody' Toddlers like to see tfhem-
\selves in mitrors, play.with one or two other children for short penods*of time, go
~ places with people, be a part. of things they were uninterested in® asrnfants and in
'general want to know, expenence and make things happen. .
Although these new explorers want to invent, change, and control therr ,
destiny they are also observers'of adults. They are very malleable and }nfluenced ‘
— " “by- the way. parents and other caregrvers behave They see our most 1ns1gn1(cant
habits as 1mportant If people’scteam at them, they learn to scream. If they"are B
rigidly scheduled and -isolated from new exploratlons, they leam to ‘fear the new, -
the unexp‘orrd If toddlers are without. gurdance and left totahy to act upon im-
: pulse they. fau to learn how to explore wrthln safe and sensible structures.’ -
‘Eager! to explore and growmg raprdly toward early childhood these" 1nqu1s1-
tlve toddlers need a balanced curriculum. ThPy’need parents and caregivers who .
; ,provrde gurdance (not dlctatorshlp), safe env1ronments for explonng and 1n-~
L venting (not chaotic nor rigid learnlng settrngs), and gxamples of canng and useful
- ‘adults behaviors.- Any‘?lome or school curriculum for toddlers should include an-. - -
4 i emotlonally stable enviroriment.. Essentral ‘to the toddlers belng is the realuatlon .
- that ‘things are" basrcally okay Penodxc famlly disputes. or patental- arguments are"
L "accepted by~ chrldren when the continuity of parent-and: sibling-behavior refleci: ?' -
. pos1t1ve and acceptlng modes of llfe Acceptance by others (especrally slgnlﬁcant
-0 thers) in home and school is v1tal to the Chlld s sustained’ affectrve development
T As- toddlers recognlze 1t is. okay to be un1que and strll functlon as accepted group.
o ,members they tend to::bulld self conﬁdence in the1r individual selves and organize ,
, constructlve modes of relatlng to the needs and reasonable demands of other TS
S ‘ﬁ‘people T T A : ‘

1'/
e
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The phys1cal settlng of the home and school influence the curriculum in
‘which. toddlers function: A well organized setting that contains materials’such-as . -
blocks, kitchen utensils, slmple puzzles, drawing and painting tools and realistic

"Home and community items is an environment where toddlers can learn. Such as
env1ronment must incorporate safety measures for the pr\otect10n of the children.
Electrical outlets should be covered, poisons kept in locked places and fire
hazards cleaned up or fixed. Indoof and outdoor play areas need to be cleaned
often and malntenanced regularly SO broken glass rusty cans, and other dangerous
‘items are kept away frem the children. Safe streets anid enclosed play areas make

. possible a curriculum where toddlers can move about, make things, and lnvent .

..sand castles without fear of harm. “ '

, Soclally, although egocentric, the toddler is naturally drawn to group situa-
tions — espec1ally within the ‘safety’ of the famlly and in’settings where she is the

- -center of attention. Just as toddlersrandomly reach for new objects they also test
out their newfound social wofld. Does he like me? Will she hold me? M¥ but he is
‘scary! 'Oh, that feel§ warm! Maybe the words are lacking but the feelings of at--
tachment ‘(once limited to mother. father, or other adult caregiver) are now
cautlously extended to the oufer social world. Curricula experiences for young -
children should incorporate positive contacts with children and adults thus
enabhng them to build a set of constructive social behaviors. '

Experiencing the visible signs of life — the initial emergence of consclousness

— is a vital aspect in the life of toddlers. The recognltlon of friendly-faces, being-a '
part of family outings, peeking at the bumps on Aunt Helen’s face, maklng a mud

’ * pie that others are proud of, playing with other children, and enjoying special

' events ‘as part of the. famlly are.some of the more valuable learn1ng experrences a

» curriculum for toddlers should 1nclude o '
. Balancing the cumculum is always 1mpo“r1:ant to the way chlldren learn,

mature, and behave. It is espcclally important to help chlldren ‘balance’ their
© daily- 1nvolvement with act1ve expenenclng~ and- w1th more qu1et ‘alone-times. -
- Human behavror patterus are formed very, early in llfe Learmng to like one’s self

- and to value others as well as'to be at peace whlle alone. is not learned at twenty-

two -but certalnly can be 1n1t1ated during the early years of life. Just as a picture is

- .often valuable as a classroom lecture so it is-with the models parents and other "’
- caregivers-set for children.-Instead of “it’s-time’ for your nap. Ellen,”.try “let’s .
. rtest together Ellen. ” ‘Rather- than the no, no, no’s we often barrage the toddler

‘with let us try to offer avenues for ‘that creatlve energy Jenny wants so badly to~:
release and use in ﬁndlng herself L S ‘ s

i

THE EARLY CHILDHOOD YEARS .
VISIONS DREAMS "AND LOVE AFFAlRS

The totallty of belng a chlld is expenenced more completely dunng the early
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childhood years than at any time during life. This feeling of togetherness, how-
~ ever, emerges only when conditions during- lnfancy and toddlerhondhave been - -

facilitative of the integrative nature of human growth When .young chlldren are

treated in mechanical ways they behave 2 robots and form mechanlstlc living .
“modes: " R—

The two worlds of fantasy and reallty are both ‘real’ wcrlds to young chl-

di‘vl’l Helping children. to- use _these ‘worlds is_the challenge facing pgrents,

teachers, and other careglvers People who work wrth young-children-in-ways-that
--enable themto-grow through ‘applying their visions and dreams toward under-
standrng “themselves and others -as. meaningful “are” traty’ "responsible caregivers.
s " For example, Jimmy is descnblng what happened to him last nlght to his
‘ - father durlng brealk:fast. ~

~ Jimmy: - This. dragon came right into my bed I know he was . ' ' “.a—j
T th1rstv so | gave him water. He was happy 1hen| o

Father:“ Wow that was excrtlng' What happened then"

J immy: The dragon klssed me and fle\rrlght through the
~window.

El

 Father:  That dragon was sure strong. TR . S
Jimmy: Yup' - . ) o f

Jlmmy and daddy — at work maklng a currlculum of fantasy whlch also .. = 7
links' up to the real world of language development social behav10rs and the Lo
' enhancement ‘of creative: thinking skills. : S e
. Or,. let s-peak in-on Linda who is. busy in the. ‘dress up corner of the Chll-m— O
7 dren’s World ‘Day Care Center. Linda is putting on a large hat and patting her face” '
~ with a wet sponge. Now she is setting a tablz, later she is_calling her uncle in S
New York. The ‘world of play is also Linda’s ‘leammg center’ for part of each'day. ~
It is a place where she can ofganize her:life-and make it work the way she wants it
too! Later, L1nda will join- Mlke and ‘Sally in cllmbmg on.wooden toys, ‘Tunning
and playing in other small’ group ‘games.. And, at:lunch; she will sit with Jim, Ed,
Maria, and Sally and eat a nuiritious meal. Then a short rest perlod and still later
a story told by.Mr. Rint a volunteer father who comes often to share stones and
games with the children." - i5 o
Other scenes-at Children’s World lnclude Bllly sawrng wood Mark dancmg o
* to. music, Suzi draw1ng pictures of frogs ‘and fish, -and Mrs. Linert setting up a
, . water play area for George who just, happened to br1ng his new wooden boat to’
e school«Many othef-aeuvrhes—af »—planned—for—and—wrth—thewyoung-ehﬁdren Field—
‘ trips .to- places. in. the. communlty where children-can-see and part1¢1pate in. ex-f T
- - pand:ng their world are a regular part of the curnculum I R
" g The'teachers and staff at Clildren’s ‘World recognize that the most 1nt1mate '
/ ' and 1mpresslonable forms ot early chlldhood learnlng take place in the home

v e e e & . - -
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- -setting. “‘Parent 1nvolvement and parent education are 1mportant part of our
" program,” says Mrs. Lrnert “We want the center to be a place f r the entire
family — and the communlty too!”
SN Mrs—r‘Lrnert contrnue§' A~ parentﬁresource file. 1s_used.1hroughout the year
and-we are now trylng -t0 visit parents who are at work so the children can see
" - what their parents do dur1ng the day.” “We have a parents corner where ideas for
: home“learmng actlvrtres and books and games are on display.” T he worlds of

chlldren’s'rnterest in being a part-of family activities.. ..
- A walk through the ne1ghborhood sharing a story w1th a’ four year old

learning and growrng are many — and parents have a captlve aud1ence in the1r o

- playing kickba l in the yard, getting groceries at the supermarket, relaxing to-

gether at home, v1s1t1ng the local library, attending a family film, making holiday
, decoratrons / vrsrtrng relatrves and friends, and dorng famlly things together are en-
o r1ch1ng expenences for young chrldren and therr parents '
! 'them to ask questrons and to develop their interests is. a ‘teachrng behavror
parents/can and often do perform with artistic skill. Involvrng chlldren in clean1ng -
the housé bakrng cookies, washing windows, rakrng leaves and plannrng family

Ll ,outrngs ‘prompts the children and parents to grow in an integrative manner. To.be -

‘, éncluded in-the important famrly activities is to be recognized asa part of life.
/}/ A curricylum for the early-childhood years can and must be based upon the
contrnurty ‘of life — “involving children, parents, and other caregivers in experi-
st encrng the drversrty of Human life. Meetrng grandfather (or a foster. grandparent)
- é /fo take a ‘walk through history or visiting ‘mom’ at the. canning factory are the

,./'to visualize their chxldren as posrtrve forces emergmg tQ become a part of the
/ communrty S ~ |
Success at being, who you are is-an essential link in shaplng a currrculum for
- -.young chrldren “I did"it” can then become “We did it.” I can ‘brush’ my teeth
now,” “1 can tie my shoes now,” I made my toast. ” Burldrng successful leamlng .

‘of growing - when children find self and others as valued members of the human."’
‘community. - : o -
- 'What kind of cumculum can’ most effectrvely nféet the needs of 1nfants ‘

; S . toddlers, and young chrldren" ‘Thé- answer exists in- the- adults who shape the
4o 4 environment in which children live. As adults are about the business of organizing

/krnds of'experiences that-allow children-to sense-a: contrnurty in-life-and -for:adults - - -

'.'settlngs where chrldren can- burld a ‘sense’ of power is'the most 1mportant task for - B
- early childhood educators “The. transrtron from ME TO WE can be a natural part -~

o a currrculum for and with: young ch11dren théy must 1ncorporate growth promot-

:; .r‘leamlng spaces, vanety and balance .in. darly routines and opportunltles for thl"
T dren to mature and 1ntegrate the1r llves in productlve ways :

o.ing facets such as: s01 nd parent-child: relatrons proper nutrition; safe and secure’ "
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ON CHILDREN AND BFHAVIOR
R The way infants and young chrldren leam to behave takes place witlin the
" context of" their- cumculum What kind$ of eéxperiences do they have? How are
they mtroduced to group situations — gradually and sequentially or randomly.
- and w1thout regard to their devcloprnent" Do they have meaningful contacts with
~ adults who value them? Are they previdéed opportunrtlcs to learn how to function
successfully with: others? Is their a social frimework in which they CAN study
how people behave and- function — thuslearning about differences and common- .’
——— ————glities-0f-human behavior?_These "questions, not often asked in a serious manner
- by careglvers, prov1de dlrectlon to the way chlldren and adults leam how to
" behave, .
-Children and adults leam ‘about behavror together Mother and Chl]d affect
each others behavior by the nature of their ¢ expenences with each other. Knowrng
“something about the rec1procal processes of adult-child leammg can enhance the.
_"‘”relatlonshlps of children and adults.. Mothers-who have “sticcesstul” experiences ~ ©
~ with theirtinfants are usually very posmve about paretiting ‘thus promoting a .
productive setting for the child to learn about behav10r Child care workers who
find " en'oyment in their relatronshlps vmh.-ch1lclren—mc>st--hkely—ha\ﬁe—recewed«w.:-~
‘ 'posmve signals from the children about the1r place in the care center, The feeling
. that we teach and learn-from each-other-is-now- becommg a generallzed concept
substant1ated by the findings ¢ of the behavioral sciences. . . -
We (as human bemgs) do not live ‘on bread alone. Ouf. psychologlcal makeup
. "'_’mﬂuences jour behavior .as much as our. psychologrcal state. The writing - of
" Richard- Farson about the way- children- in. our. soc1ety are treated is 1nd1cat1ve of .
the need for recognizing the ‘personal 1ntegnty of each child and adult. Further; -
the work of Selma’ Frarberg makes clear ‘the ‘need for adults-and “children to
_ ‘nourish each others ‘minds as well as thelr bod1es The recognmon of infants as _
- .. . . important, is or is-not’ communlcated s.o them very early in life. Whether it is.:
' ' call-,d ‘trust,’ ‘attachment,’ or by some’ other term, the recognltlon by others that
‘I’ am needed is a startlng pomt that early chlldhood cumcula must be based on
_in"theory and fact. .
“Jlmmy likes to dress up and be llke his fatherl\” “Mary is ‘so nice to the
.. other children, she’s just like her mother.”” 1t1§ frue that children and adults tend”
to reach as “high or as low as the models and images of human behavior they see
S . reflected -in’ _their: mrrrors of llfe The plctures of life drawn' by young chlldren
" reflect very accurately the way ‘they 'se¢ and thus behave. Parents and other
Ce caregivers who llsten relate help, and encourage children to be a part: of life are .
’ 1mplement1ng acurriculum that- will 1nﬂuence children and’ prov1de them wrth a.
'starf toward becomlng useful ancL Joyful members of the human communlty

-
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ON CHILDREN AND ENERGY“ -

The terms chlldren and energetic are used in a. synonymous context by
parents, teachers, and others who work with young’ children. An entlrely new
set of words, phrases, and' concepts are rapldly becoming a part of our lives.
‘Non-renewing resources,’ ‘transltlon energy - options,>~‘energy crisis,” and other
phiases appear daily in the news we read and watch. Shortages of various raw
‘materials and’ ‘contrived- ‘shortages of other materials have caused adults and-
children to alter their way of seeing the future - from unhmlted means toward a
more fallible view of what-we-can and cannot do!

"A critical issue in our lives is how we will organize the phys1cal and soc1al

, env1ronments to maximize the growth- of ‘human beings without.inviting an eco=_ - I
- system disaster. As-in .many other mstances children and adults can learn from,

and w1th each other about how to use. (and conserve) energy sources in efficient

and yet creative ways. Learnmg about energy and the environment begms as early a

in life as the development of ‘habits’ iir children.
The effects of adult modelmg on chlldren is evident-in the way chlldren

" formalize thelr styles. of living. Think for a ‘moment about the followmg adult'
_behavjors as they affect children:

IS N \

T L P OO SO | ——
- [}

_The way we éat and what we eat; * L \‘\
~The things we throw away; =~ . ' R
—The vacatlons wetake; . T \.
" —The way we' dr've, : : IR

~—The way we treat each other
. —The'way weuse electricity and gas;
-—The water we use and misuse; . B ;
"—The way we treat ourselVes T N 5y

Young chlldren are very” mmressmnable and-look to us for leadersh1 cIfwe

: waste food 'so let us ‘not. cntrclze our chrldren for followmg our example Through '
‘a ConSCIOUS effort parents ‘teachers, and other caregivers can orgamze -a curricu- .

lum of expenences where children can learn to view and use the‘physlcal e,nv1ron—‘

‘ment in a sane and decent ‘manner! Learmng to do more with less resources is.a
;‘ jbaszc skzll aII of our chtldren need m order to functzon capably durmg thezr
- lifetime...." . - e PP
Es ’__f’An 1mportant part of 1earmng how to ise the env1ronment productlvely in-:
" volves learning how to make judgments pertinent. to the. quality: of life as opposed L

% to makmg cholces wh1ch slmply meet ‘our. personal needs.-What is: 1mportant even

vitat-to life — energ to heat our homes and place of Work or the prohferatlon of -~

.lelsure vehlcles that consume needlessly the precious resources we have Teft?

- Our’ chrldren ‘will face the “choices of quality’ lmng for or abuslve life

. styles for afe w Wlll we. as adults prov1de them W1th skllls to handle these de-a :




- ~~m1tted ifito. dreams - and-plans: for the next generatron -And; then there was-atime ™ -
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cisions — chorces Whlch wrll determrne whether clvrhzatron as we’ know it can
. survive? '

oo

TOWARD A NEW DAY WITH OUR CHILDREN

£
9

Durmg the depressron years when many people were pleasantly surprised to

have survived’ expenences in which money, food, resources and lelsure actrvrtres
were scarce the future was defined as a Better tomorrow for children. What

“mothers; fathers, teachers and yes — non-parents — ‘had te go wrthout was trans-

_of plenty' Abundance affluence. — not for all — but certarnly for too many. who

were not prepared todeal with- makrng-chorcesA-when.E_\LERX_’[BING seemed
possrble ‘Mass: transportatron lc,ngthy vacatrons, food-a-plenty, large’ houses, ‘big
automobrles seductive: clubs, eXpanded bank _accounts,” and- -endless credit were

-signs ‘of a culture group that superﬁcrally had\mast'erg the 1mmed1ate en-

vrronment' T T~

A generatron of chrldren were rarsed in an envrronment in- whrch the “I” .

rergned supreme' “Too much — too soon’ became a common sayrng among thos

T Wwhoo had ‘seen-and lived-in- trmes -of challenge-and-growth ~A’ social-malaise set in_.
dunng the times of affluence —<to be sure it did not infect all people but subtly .
“seduced many who -felt- the comfort of hvrng for- é‘oday wrthout the 1mmed1ate~"

‘worry of tomortow.”

~AND NOW we. are eXpenencrng a trme -of lrriit?g‘ﬂvhere people are. gradually :
'realmng“‘that tomorrow ‘can ‘BE. only with" their- involvement-in- plannrng, and
_developing settings - .that will make it possible. The chrldren of today will inherit

a world where- they must do more wrth. less in terms of resources and- space. ‘They

+ 'will need to orgamze new life styles in whrch the qualrty ‘of lrv1ng is more rmpor-

- tant than'the. quantrty of goods people have accumulated Smal‘e‘r homies; less use

of natural resources, and more equrtable drstnbutron of hfe suppol’t servrces wrll

be necessary for human survrval
.- What we do today as chrldren and adults wrll shape the krnds of decrsrons

" made by peoplc in‘the year 2000.. ‘,Chrldren are wa.chrng us as we make our many - 4
choices -that shape therr lrves and either grve meaning ‘or blasphemy to ourlives.: = ...
'Together, as’ chrldren and adults, we can help each other organrze the 1n1t1al

- arrangement where

; - conservatron of resources is the rule rather than the exceptron, ,
= utxllzatron of food and other resources is equrtablrzed S

, logrcal arrangemen -
© - basic health, social, and—safe—ty—semmes are. shared among all p
: and based upon the 1ndustnous behavror of people, N BN

PE

e

—’the nature- of human relatronshrps is valued more. than the techno-

we
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~ —an educated world cmzenry ex1sts to enhance the quahty of life by( ‘
utlhzlng the diverse. talents of people in all cultures Lt ‘
" There. are those cyn1cs who will see all- of this as a mlsgulded JournEy Yet
_ dunng the past ﬁfty years manklnd has w;tnessed slgnlﬁcant gains in the quality
" of life only to be off set by abuses in the way that wealth has been shared. To-
gether, with our children we can move toward a new day where quahty hvrng is
the concern of all the people on this earth : - ¢ . SR

< . LY

Drscussron Questlons

- - . - . <

e . ) “ - . v P

"
1. 1dentify and d1scuss ways schools and other communlty agencles can ass1st

. . “future parents in preparing for. being effectlve parents. o

L 2.Inl developing_preschool programs for mfants and toddlers, what steps should o

: be taken to insure parent participation? e S

‘e .o @ M oo ~

K

R T Suggested Readmgs

) Anme Butler,-“Todays Chxld - Tomorrows World . Young ChlIdren 1976
4-11. . . :

g Rlchard Farson Blrth-nghts New York Pengum 1978 edrtlon 7
Selma Fralberg, The Blrthnghts of ChlIdren New York Bale Books 1977

q, U

%h Van: Camp, “The World Through Flve-Year-Old Eyes,” ChtIdhood Educa- ”
tion 1\978 246-248. : e : : | N
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such roles for the ’l. But in perfomnng these and other roles parents are ngt
"simply added help tothe school staff; they are, and. must be, an integral part of

_the educational process "as’ parents And_the_ parentlng process is: changmg from .
A the predommant two parent farmly to more var1ed arrangements iy

@ ~ S s ik
e o . . -

SR THE CHANGING NATURE OF PARENTING

R - 3 *, ! ¢
e The development of workable parent-teacher 1nvolvement programs must be'
" based upon an’ understandmg of the parenting process _The emergence ‘of the two -
.parent worklng farily, increased societal pressures. for-individuals-to fulfill' more -
T self-centered goals, and - the ‘concurrent ‘shifting of a. communrty-centered value
. system to.a more individualistic orientation 'havé created a very-complex set of -
o socral and psychologrcal vanables in wh1ch parents and chrldren must carry on the B
:process of famlly living."
ial ‘bonds .of the famrly whlch ex1sted in the past such as the ex-«
'strong parental relatronshlps, ‘one parent- working. famrllcs, and”
n “roles in terms of family functlons have all ‘but ; vanished. In
L thelr place a var1ety of famrly sltuatxons have emerged ‘Today-it is common for
" teachers to find ch1ldren in therr classrooms to be from oné parent famllles, two ;
.+ - parent workmg familie S and parent surrogate famlly settmgs :
SR Many soc1al and ‘e onomu forces have 1mp1nged upon the famrly dunng the
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-past twenty-ﬁve years The productlon of goods and services on a mass scale has

increased the expectatlons of people.in terms of their desired life -styles. The R

' *-"'avallabrllty of conveniences, media and rapid transit forms of transportation. have
_ mads it more desirous for people to increase their material style of living. In order
_to acquire these goods and services many parents have had to 1ncrease thelr t1me
~on the job and decrease their time in the home. '_
These ecdnomlc changes have effected the social, settlng in wh1ch people
~exist.. As ‘mo bmen have entered the labor market their desire to achieve a
'more" indep t status w1th1n the society has increased. Siifflarly, those men
- who have taken on two ]ObS to pay the increased costsof living have less time to ™

devote to ‘family and school activities. The rapid economic and concurrent .

.. -societal value changes have cffected - ‘parental and famlly relations in'many ways.
. iThere are -more- d1vorced couples today" than‘i‘n times past-and parents who-are

together find they have less time to spend w1th each other thelr chlldren and/or‘ :

. as volunteers in school: and civic events

The American. family- of today-i is ex1st1ng wrthln a socral settmg where trad1-' N

‘ tlona “family and ‘parenting roles. are very drfﬁcult to 1mplement ona day to day <
* basis. The family today is not-as it was in 1940 nor. should it be, expected to have - -
—stood -still~as “the- culture changed~—lndeed ‘the.rural- family- of tlmes “past ‘may be: ..
' imore:a: nostalglc dream than a reality. The supposedly ‘stable and chlld-centered.
famlly of ‘early rural. Amenca seems to_have collapsed from the:very. same eco-
" nomic and social COl’ldlthl’lS that are effectmg parents and chlldren today

‘ xAlthough some parents and childrén have been ‘negatively effected by con- ) |

- temporary “social ‘changes, it must’ be noted that many. families are together and

functxomng as well as, if not better than, fam1hes of past ecades The 1mportant

»- thing:] for. educators to remember as they develop parent inv vement programs is
E ’that the parentlng process is more complex and diverse today han at any-timé in . .y
: our hrstory Thus, an. effectlve parent 1nvolvement program 'll conta1n many_..,‘ ,

w drffereﬁt ways for parents to become lnvolved 1n the school !

e o ;3:‘3-\\; Vo
PARENTS PERFORM MANY RQLES

-

Parents are. rnvolved 1n the educatlon or m1seduc 1on of theln chlldrcn ff0m |
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- Every ‘parent is first an individual who has.developed and cénfinu‘es- to'de-
“velnp a personality, composed of attitudes and behaviors that—influefice their
performance as parents. Before an individual can be a competent and aring’
‘parent, he must fifst be effective as a person. Individuals-who feel good ‘about
tiiemselvés and who find fulfillment in-their personal lives make for more effec- -~
tive parents fthg,nﬁ,thc‘)sé«-indiVid"uals who find life as Qersonally.‘djsabpoiﬁting_ and
feel incapable of functioning as growing, becoming human beings. B

Parents; as’individual, persons, must have a personal life in which ntheiy can . '

explore, enrich und develop their interests in constructive ways. Parents who have

hobbies, social interests and other “activities. not: only ‘develop their individual - -

™. selves, but “also’ provide ‘their children with -models- of -pasitively ~ functioning .
* human beings. As these parents bring'a whoieness to’life, they also bring acom-  *_ -

- ‘pleténess to” the process of parenting. Educators who are telating; to parénts «

~ -should understand them-in terms of their selves as well as' their, more formal

P groles, . . i s S e e

—parentin

& -

'~ THE PARENT AS PRODUCER. _
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‘ “- - 'An integral part of.thesparenting. process 1s the role of -production ofrgqods : ;
and services by parenig?Parents spend much time during their pafenting years - . .

.

in -work efforts .which provide the ¢conomic sustenance “for their families and ™~ R

contribute to:the well-being of other meinbers of the gomrmunity. ="~ = T

e

.._4 Anzimportant_ aspectmdf_t_hi‘.sﬁ_p_a;r.q;n_t'_irig;‘rglqw_is"-.-ftl{e funétion the producing

gods nd services for othefs plays in establishing a positive work model” for -

“young child. Whatever career ortask the parent ;per‘f‘orrﬁs,'hey is involved in .

P - depicting a way of life ‘fvo;‘the‘;,young;learnertIt-is"not’_fsojfiﬁiiéhfvﬁhéf,the_par_ent L
" is'doing in_the world of work .2s it is the way he is doing it.’An individual may be " "

‘. + + . working in-the steel mills of Gary, Indiana, the com fields of lowa, or the cotton

e - mills of Maine; the important ‘questions ‘tevolve around how the-individual ap- =
. .proaches his. work and the model he provides for his children in terms of produs-

R '.ti\'/it)"f‘as it relates to the ‘maintenance of societal ,«g’og_l,sg?ln/‘dés_ighiﬁg:parent in- ,:- e
- . volvement programs, educators need to incorporate -the work:folés parents per- - ‘
; form in the plans and activities of the program. e e RS

S . s

B . The, moﬂs},‘,‘cbmiﬁo‘n ‘beha\fidr’ m'¢iﬁ6e’r_s of our sociefy perform ié"thq con- S
" sumption of goods and seivices: Parents are among the largest group of con-

-sumers. in our society. They. buy_homes; foods, utomobiles, vacations, clothes
.-~ and consume.many. resources such as natural gas, oil,"and coal.-Thus, parénts .
7 establish through their buying habits, a model f consumer habits;-a-map.of ="

“buying “modes. for-their-children.” Parents, as consumers;’ can provide a ‘positive 7
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model “for : their children by developing constructive and balanced, consumer -
spend1ng patterns. Currently our society is confronting a situation where sources
_of energy, are.less than the demand ‘for them. Parents and teachers can model
frugal use of these valuable tesolirces and thus develop j e younger generation
an appreciation for these n non -teH jéwable energy sources t ,
. . The effective educator involves parents in consu les in two ways; one,
1nvolv1ng them in consumer zducation programs, and - fwo, 1nvoly1ng them as
: classroom resources -in consumer education urits of study for the students.
. Parents are always eager to-learn more. about how to maximize use of . their _
' ﬁnances .In.the same respects, most parents' would be happy to visit the class- °
‘room and explain how ‘they spend finances .to support their famllles The parent
e as a consumer of goods and services is a role: \whlch educators need to focus on
" more in the teachlng-leammg process, All: mem\bers of the human commumty
need to leam to do more w1th less consumptlon of} resources

——i

< Ve

o THE PARENT AS EuUCATOR

. NEY
Parents are the first and potent1ally the most cont1nuous educators chlldren B
‘ever have durmg their “hfetlme The decisions parents make when choosing a place .
“to live, how: to feed- the 1nfant when and ‘where to spend time’ ‘with their chlldren ‘
“and how-they will. d1sc1p11ne ‘the young_ toddler all comb1ne to become the- first
: curnculum chlldren experience: Dunng the chlldhood years parents eitheét educate__
‘their childfefi by providing them with' conslstent andé"secure environments where
sal leamlng matenal' and- expenences are*plentlful or m1seducate theu‘ chlldren by
falllng to become 1nvolved in the important tasks cf child rearing: - S :
' The school can foster and facllltate this role by 1nvolv1ng parents in parent
. educatlon programs that focus on ways they.can promote the development and *
learnlng of their chlldren In add1tlon many parents w111 benent by being | 1nvolved
5 . in the leammg process as 1t occurs in “the school env1ronment “There are many 0
S parents who because of economic and/or soc1al problems are~unable to carry
. out the1r educatlonal role: w1th ‘their chlldren School leaders have a. speclal re--
o sponsnblhty to support these parents throughr»chlld care; programs the. use’ of L
“home aides’ to ass1st parents w1th child-care problems and the provision ‘of adult o
- educatlon programs where 1nd1gent parents can acqmre useable skllls for- resolv1ng‘ -
e the1r problems Together, parents and- educators- are the' most potent educatlonal"'f"i -
ek and soc1al forces in the llves of children. : :

3

¥

THE PARENT AS ETHICAL MODEL ', T IO

filae s 8 Parents teach~values—-—att1tud and morals by thelr examples and throughi
TR '”’thelr 1nvolvement -and ‘
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should promote responslble work - and plav habits, encourage respect for authorrty L
and require -in children ‘a respect for cultural differéences and the. nghts ofin- .
“dividuals to” pursue the1r mterests without 1rratrona1 interference from others.
The school is or should be an extension of the. family and thereby: encourage
“the formatlon of productrve behav10rs among children. ‘Teachers and. parents can
,_ass1st each other in this endeavor by involving themselves in- parent-teacher ‘educa-
tion: sess1ons in: whrch the ethrcal proolemssconfrontrng young leamers are ex-
plrcated ‘and d1scussed The obJectrve being to develop some common agreement; . .
. among- themselves (parents and teachers) on how to promote positive: ethical o
: .development in the younger generatron As parents and educators are 1nvolved in -7
"« “this. process; they- will find ways to 1mprove the1r own lrves and thus prov1de_f o
’ 'ethrcal models for therr chrldren S N
. N

- "‘THE PARENTA° COMMUNITYMEMBER R T

[y s

o People who become parents are. usually (unfortunately not always) 1nvolved"_
in community events Schools of every type require the support of community-
_ members’ and parents are key people in bnrgrng about a better relatronshlp be- "
. tween the’ school and the communrty ‘As members of the community parents: L
- serve: their fellow citizens by.paying taxes, nurtunng their children, partrcrpatmgi o
“in the: operatlon of youth programs, servmg as members of communrty boards ‘
. and by involving themselves in various polrtrcal and social service, toles. . &
T s‘afnvecrtlzensm\lleiommumty Jparents” acqulre many skills that. educa- ,
- £ tors need to capitalize on in- terms*of reachrng out”to improve: their communrty‘,
‘relations. When school’ personnel view’ parents ima. multl-drmensronal perspectrve
°they will® find- them:to" ‘be. rnterested and capable of promot-" aim
1mage of the. schoal to all members of the ‘community.-
P Parents as 1nd1v1duals are d1verse in the roles they perfo :
BRI all school personnel to gain a better understandrng of these arent-ng roles and to
"~ begin’ utrlmng parents as partnefs in dqvelopmg a more: fi \ctional school pro-
~ gram.:In. the- same perspectlve parents need" to: realrze ‘th gnrﬁcant role that
" teachers and other ‘schodl. leaders pldy in shaping the. lives#of - therr chrldren
N Parents are not s1mply parents nor are- teachers Just teachers; beyond k
- caring roles are 1nd1v1duals who have many skllls to contnbute o the.

S N R

,/f : - MEANINGFULINVOLVEMENT FOR ALL PARENTS

T.fefe are many.parent* who des1re to be 1nvolved in school programs but are T
never approached by educators ‘in- ‘the"proper” fashron Each parentmg team is". s
unrqe in the way. they llve work and function’ as_the famrly leadershlp ‘coordi-
: nators A m'ajor weakness m our educatronal programs has been the tendency to: .

1nvolve only those parents who best .symbolrzed what we thought parents'_r o




Humanics Limited + - S c R C T

R "

should be lxke Such an educatlonal vrewpornt of parent 1nvolvement has elrml-
nated many people from the educational prograiu. The two paren. worklng
family ;-for-example, may not he able to do the things that the one parent working
famlly cz;.n do but such a famrly can be 1nvolved in the educatlonal program ln

:‘A many ways : T T \
: Edtfcators have utrlrzed or supported the use of mdmduall 1nstructlonal
/ : approaches w1th chrlaren A similar application: of the concept of in 1v1duallza--

_tion ‘to partent 1nvolvement programs is ‘needed. Parents are -individuals with .

s unique: srtuatrons ‘that change as their children develop and.astheir families are. -
" involved in acqumng an-identity. Consider the.foilowing as examples of varying
parental situations. and--as possible” ways -of . adaptrng the parent lnvolvement

process to the speclal needs of each famlly ’ :

-’ - N

Example One v

THE PARENTING TEAM SITUATION Ed and Mary Johnson have three
: young childreén (one is in third grade, one in k1ndergarten andthe baby ‘is just a .
year old) They . both work full time” 1n order to make the needed finances for
. »operatmg their household Mr. Johnson' is 3 welder and’Mrs Johnson a secretary
A Mrs. .»ohnson s mother watches the baby during" the day The Johnson’ s spend
=" their weekends dorng the chorés such-as housecleanmg, shopplng and washlng
the clothes They are’ known as good parents whose ‘childrén are: ‘well behaved in -
school ‘and- communlty But Ed ‘and Mary Johnson admit they’ know very llttle
about the school and wrsh they could be of more lgelp to. the school ; s

[
-

-,
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grade is confused and rarely at hothe. Bob is too good and too quret' He is dorng DI S,

poorly 1n°school and is es_sennally lost-in-terms-of his’ identity. Bob likes his dad gy

7 and— wants to be. w1th his dad. Mrs. Renz dates many men and: spends her free .

- ? tlme entertammg ‘her fnends in her apartment Sheis 1nterested in the educatlon- -
of her chlldren ‘but’ has never felt welcomed 1n the school '

o PARENT fNVOLVEMENT 'POSSIBILITIES Lisa Renz is among a grow1ng
number of s1ngle parents who are ‘left with" the ]ob of- ralslng their ch.lldren
‘Mrs.-Renz. is 1nvolved W1th her cluldren ina very d1fficult s1tuat10n a pred1cament
educators are qu1ck to- condemn but often fail to understand The s1tuat10n in_
ch L1sa :’Renz ex1sts 1s mdlcatlve of the problems many smgle parents confront'

z famlly 1n deahng w1th tl e1r problems The school in'conjunc-
1€T. SO%Glal agenc1es, can arrange for home asslstance helpers and/or
skrlled' child: care workers to help with some. of the. home management tasks In L
add1t1 ) e school m1ght“'be able to- provide the chlldren “with tutorg or. other
tnstructronal servrces to <aid’ them ‘in marntarmng the1r studies. Speéal school
programs can be- developed for smgle parents asa way of 1nvolv1ng them:in school . .-
functrons The 1mportant thing:is* that- parents like Mrs. ‘Renz have. much-to con-. PR
tr1bute to their. children and. the school " Capable teachers and related school : :
o personnel should  organize. their ‘parent . mvolvement programs 10’ 1nclude all
e parents in aproduct1ve home-school relatlonshlp e A

% Exampl(’Th’ee ’, '_ o v‘ T o Lo -

THE PARENTING TEAM SITUATION Dr and Mrs Elton -are the parents cLTT
‘of: three chlldren Aron isin srxth grade, Sally in'her. thlrd yedr of h1gh school and -

Joe is-a’ sophomore in- college Dr. Elton is a very successful dentlst and- active - e
member of many . community: serv1ce groups Mrs. Elton is a homemaker and&en- N

‘. Joys helprng w1th communlt‘ pro;ebts and school events The ‘Eltons young '

famtly is: u’c)denly growrng v’ and Mrs. Elton now: ‘has:mor t1me ‘to-devote to"

wurchy communlty affa1rs The Elton famlly has” the1r problems but are - B

'looked up to 1n the commun1ty as very fine people . ;' R NEEEE

i PARENT VINVOLVEMENT POSSIBILITIES The Eltons are. enterlng a” .; LT
_ stage_ of paren ing in which their children are more autonomous and self-sufficient T
Jin handling their own lives. Mrss Elton, ‘who no longer is confronted with the:task - e
' eetin of»mfants/or very young children, can become more involved - ' /’ \

: 1n school andi ommumty actmtres She may des1re to become a classroom volun- -
' dle some of. the organrzatronal tasks of the parent-teacher organrza- e
D ‘:;,Elton "who has always been act1ve in commu'nty events would be an
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in vanous capacltles and desirz to be of assistance to the school Pérceptive school
s leaders will take every opportunlty to 1nvolv'= parents’ such as the Elton’s in school
" programs and activities. ,
The Johnson s, Clton’ s and Mrs Renz are parents who, although they have
quite dlfferent situations, are 1ntcrestcd in being effectrve parents and involved in
e the educatlon of their children. There are other parents who, because of their ,
L unique prs edicaments, can- only find a- meanmgful relatronshlp with the -school .
~ when cducators provide a flexible parent-teacher 1nvolvement program For ex--
IR . ample there are homesg where grandparents uncles aunts, the’ eldest daughter -
! . or other parent-surrogates are the primary. care g1vers for the children. The school -
..+ - ‘must involve these * parents’ in the educatlonal program accord1ng to thelnndlv'a-
S ual needs and aspirations. L e SR
‘ The parenting process’ today is enac Mmany—ehffcrent;W
~ parents who, are in varying family settings. Parents perform many roles and are -
indeed 1nd1v1duals who have talents and skills they can use in the home the. com-- -
~munity;and-the school A major ‘challenge faclng educators is the development of
parent-teacher partnershlps in which every parent and teacher can find purposeful
drrectlon In thelr attempts to nurture their children.

L

- Dlscussnon Questmns . -
v T : .

- 1. Parents of mfants and toddlers are busy oeople _What would be the meost _
Y R »etfectlve way to help such parents acquire some initial contacts_wlth_.school,——
SO : personnel" G —_— ... -

. Parents who have specral prob ems such as an alcohollc ‘mate,.a. child on: drugs .

v L ‘or. related. marital . problems often- feel uncomfortable about partlclpatlng in ¢
L , .schaol e\ents What are some approaches you think Gould be used o involve

- . the parent who has sp‘eclal problems m school events and | programs

b

(S
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_The instru _process.is.a. composite.of:the. teachrng and- learn
t1es that fake place in-the home school and community. School . programs are
operated in.many. different ways: ranging from the: self-contarned classroom to
the open space corncept of learning. It is common to find varving school organrza- }
tional patterns w1th1n the same school district= Some examples of organrzatnonal

;desrgns being used in schools today- are: thé nongraded program, 1nd1v1duallzed
. instruction, mdmdually gulded educatlon, lnformal _open. educatron and the

* Humanics Limited - « - e o e e S g e r.r___,,:.;;,

- —Iearning centers design.

PU————

The way- ch11dren are- 1nvolved in’ the process of edu‘cahon is also 'hanglng T
As Opposed to the once popular large group instructional approach a vanety of
small group and individualized’ teachmg-leamlng modes are now being utilized in

"~ schools ‘throughout our society:, The use’ of computers and various' multr-medla

dev1ces has altered the way’ chlldren learn:’ Vanous methods of grouping children .
for 1nstructron is another example -of the ever changing nature of the educatlonal
process. Thus; as the parenting process is.now typified by dlverslty, so the: teach-
ing process is now. exemplified by varying methods and pr0cedures used to involve:
students in the learnlng arrangement ) -

°

N
. +

.. THE CHANGING NATURE OF TEACHING

Capable teachers have always used a variety of methods and materials in

o AV the1r instructional program “The teacher of today, however must be prepared toh <o

take on many rolec organize diverse instructional settrngs operate ‘sophisticated
‘equipment, select appropnate leamlng materials,” evaluate pupil performance,
“communicate with staff, children, parents and communrty, and continue to im-
-prove their professlenal expertrse through m-servnce educatlon programs ln es- .

30 7RI
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o "'sence the teacher of to'iay must be a person who is about the process of self
\ rénewal and. continuously in search of .improved methods of helping chrldren and

' parents participate in a meaningful learnmg arrangement.

L Teachers, like parents, perform many roles in attempting to help children- -
learn. Teachers and parents by the very nature of their lives are (or should be) - et et
idealists. They see in children a chance for a better life as a result of their efforts. D

. The-various™ roles “teachers perform. are oftén taken for granted. The over-pro- .

; fessionalization of teachers has created a situation where the lay person often per-

celves ‘the.-educator as a téchnocrat who is. unconcemcd_aboutthe—ehﬂdren—the'——‘_‘_’__
__,_famrlyor—rhetommtrnfﬁy

' THE TEACHER AS PbRSON

"\ ) The teacher who goes beyond the lesson plan to reach chlldren in a personal . ... .-
sense is -actualizing. the real meaning of teaching. Teachers above all else are per-.
‘sons w1th hopes, fears desires and convictjons. Teachers are people who want to
‘ expenence life and share it with infants, cRildren and their parents in a productive
manner Each teacher is a person with a set of experiences that shapes- the1r attl-
'tudes toward other people; especlally the children’ they teach. . -
R 'One of the characteristics of teach fs is the diversity of llfestyles cultures -
‘and. behefs they represent. As: chfldren proceed wrth thelr schoollng they may en- B
' counter teachf‘rs who are mamed an i

eals expenenced teachers who are.. WlSe declsron makers and teachers from;
\many other backgrounds Thrs personal diversity ‘which exists w1th1n the pro-*
~_fession| is a vital force in the. process' of education., It: should be ‘nurtured and =
e chenshed rather than feared or dcstroyed by c1tlzens and parents of all com-
-»"munrtles o R :
L Educators must contnually renew. \helr personal selves and utrhzel them-‘ ;
- selves’ as\pos1t1ve faltors:. in the. teachmg~learmng process. Whatever the. personal

life -of' | the teacher it can, when used: appropnately, bea- productlve part of the
leamm

—

, [ penences of the children. Teachers -who attempt: to- ennch the1r pe/r-/// ‘
- sonal lives| through travel; educatlon and.selected ‘récreational activities wsually - :
‘ ‘, 1mprov 3 thelr teachlng llves too! The teacher who never finds time to br more of: ;
~.their se\lf wrll eventually be: unable to enact: the nurturance skllls so vital it :
teache ﬁhlld-parent relatlonshlps SR R

g L

1THE TE V_;‘CHER A3 PROFESSIONAL

RN :the teacher plans organlzes and 1mplements a program ‘of. leamlng srtuatrons in
chlldren can, develop new Skllls or expand upon thelr ex1stmg set of

R . LN . . " . . L
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. : One of the most important but often’ overlooked behaviors of the teacher\rs
the ethical and’ attitudinal perspective he or she enacts in relating to children and ‘
- their parents.’ Children do not.come to. ‘school alone; rather, they bring with them "
a-set of beliefs they have developed: within the home. envrronment ‘The pro- :
fessronal teacher responds to the total life. context of children and includes the— -
family in 1nstructional concerns as well as adapting the classroom to the needs of |
childrén: from dwerse ‘home environments B
4 UThe comp&e ties ‘of our-social setting and the ever increasing demands for
Well educated peo le has‘effected the roles- teachers must perforr™. in and out of -
-—the ‘classroom - tmg In addition to knowrng content and disseminating- 1nforma-.
“tion~ todays teacher must-be- able.to. facilitate- the leaming of the ch'ld}by organiz- . ..
g an where *he child and ! the parents ‘c'a “relate’th substance<of;%;;l~»~7;%~%%

—schoo1” to 0 their 1iv .and o the future “world in which they hope to participate }
~Too oftén the term professional is equivocated “with the term technical. The -
echnical skills the: teacher uses such as diagnosing student needs planning class-

—_room- 1nstructional actrvrties, selectlng appropr1ate leaming matenals and evalu- " S
., ating pupil progressas vital links to successful educational programs Yet, the. ~ = " '
B 'professronal person i above all elsé an idealist ‘with“a’human‘road-map ‘that teads R
toward a better ‘existence for peopl‘e The truly professional teacher isa person - v

' . -to_involve themseives,

children and parents 1n a continuous examination of life through well planned ‘ o

————’-learmnEEegments _6_ - :
-, : : 1

7 THE TEACHER AS A MODFL

. Teachers are among the adult models children contmuously havq,.‘s:r_o,ntactl R
~ with and thus often.. look to as a source of jdeas and-tiioral reason. The wayin .
-.which educators conduct themselves is 1mportant in terms of the model of l)e-
,havror they set- for: children ‘Teachers have: always *been- signiﬁcant in- their in«
-+ fluence -upon’ children:; In ‘the complex society of‘today the modeling 1nfluence 1s""l
-of” ‘special importance’ because ‘the children of today need pos1t1ve human ex- -
- amples: they can relate and respond to at home in the school and throughout the V ‘
",community L UL B B .
Teachers (and related educatlonal personnel) who plan and 1mp1ement o
R parent involvement programs are .modeling cooperative - _behaviors for children: -
.~ The teacher-isolate, that. teacher who remains aloof from external family ~and - - ‘
o community 1nembers is’ enactlng a negative example for children. Such ateacher ~
is limiting the- instructional environment .to’ the-classroom and thus delifmiting the =
leaming possibilities for the children and their parents: Today’s children’ need'as ~.
jf..!'many examples of cooperative living ‘as is. possible within ‘the- cultural setting. g
) ,Teachers ‘must mcorporate pos1t1ve social behavrors in the.instructional model SRR
‘ lthey present to children ~—.in and out.of the school setting '

E o WJien -a'teacher ignores a- child 1n the classroom he is communicating to the ‘

-

o :
[ X . ~
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Chlld that he is un1mportant The non /erbal behavior of the teacher is often a key
factor in the ‘type of instruction being provided children. Childres * &% parents
need_to be lrstened to, involved. in classroom decisions: and ‘ma e a part of the .
teachmg-leamlng team. Teachérs provide chlldren and parents with a model of
how- they believe the ‘world should. work ‘by the way’ they either relate and re- .
spond to the. total family or fall to mvolve parents and chlldren in school events.

e
. -

NEW ROLES FORTEACHERS O

) e e et A R AT

'ﬂ_m,_ﬂ_Ihe changes that have taken place in our socnety have Pffected parents and
‘teachers and the roles they perform in their personal and professional llves ~The
nature of parenting has changed. The nature of teaching has changed. A necessary'
part of the teaching act today is the enactment.of new roles by the.educate
and-out of the classroom. These ‘new’:roles are the keys. teachers' mug
makmg the teachlng-leammg -process- meanmgful to children, parents and: them-
selves. A]thoug’h these roles have been ‘a pari_ of teachrng in the past they have
taken on a new meaning  in educatro

: eamlng in our soc1ety

wii

e 1S 8 wil o)
—THE T E’ACHER‘PERSC’

, ‘ Co
Amldst all of the 1nnovat1ve approa:hgs_to teachmg 1ntroduced dunng the
/ past twenty-years (mcludmg“The affectlve educatlon movement), the focus of the
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The authent1c teacher is rcounselor in dealing wrth the lrves of' the chrldren 1n the . -
H_;cla_ssroom ‘When a choice has to be | made between_ the lesson plan and the nceds -
h of the children the te: cher-c chooses in favor of the chrldren
B Parents are. often ‘desirous - of being in - touch ‘with other’ ‘people who are- B
humane in" the1r approach to life. Teachers who are posttlve in their contacts wrth ‘ S
parents wrll be: sought out by parents for counsel on matters pertarnrng to thelr_,j_r; T
» ch11dren and themselves as ‘parents.. Parent 1nvolvement programs ‘need teachers
- and patents, ‘who can counsel each otherin a trusting and confidential man“ﬁer An - -
S effective teacher<ounselor - enters into’ parent-teacher relatlonshrps with the atti- -
tud .f leamrng from parents as weh as. assrstmg parents 1n an' way possrble

T
“d

W

THE TEACHER—ORGANIZER

T ; As school leaders have attempted to adopt more fle’)gble_lea,m_lng programs

—ee—the- classroom teacher has become more e of an:organizer of learning situations than:

' dtssemrnator'o ,,_1nformatron CA key to lrfelong leammg relates to the 1nd1v1dual s

abrlrty to’ loeate ‘and. us€:info: Jtto_n_andex :

" teachers organrze the” learning - env1ronment they - must utrlrze plannrng skrlls

-, assessment procedures and human relatrons skrlls to formmate the proper envrron- -

——-————menHorleammg-to*takepl : S e
“In order to maximiz he alue of classroom learnmg s1tuatlons teachers need RN

to involve parents in the organrzatronal process and to-organize learning situations - - - “

where parents, teaehers~and children: work together on protects of mutual value to.

all concerned. As: classroom env1ronmenfs are - planned by. teachers the needs ands -

7 situations’ of the families of the communrty should be a part of the orgamzatlonal N

¢ concerns used t=o develop cumcular actmttes for chrldren and parents e -

THE TEACHER-FACILITATOR

A major r‘oncem of teachers today is. the frustratron they expenence in at-.
temptmg to relate to- chrldren and their. famrltes ‘on'a personal basrs "Many -
_ teachers want tos: nurture support respond and foster more humane clrmates in-
: whrch young ch11dren leam These ‘same teachers desire personal relattonshlps Co
- with .parents: and citizens of the communtty “The skills ‘of reaching and’ teachrr‘g R N
_ chrldren are of ne "ess1ty very 1nt1mate human skrlls that reg,Jre_theteac—l\erto’b‘E’T
S _.a human beingof tie hrg,hest,q J ' R
S 'Feache?s"faﬁlrtate the development of the Chlld by tnvolvmg parents (regard- - e
“less. of the1r s1tuatron or background) in the learning process and by supportmg" S ’
parents as’ partr’lﬁs in the child care process. Teacher-facrlrtators are aware of-the - -
srgmﬁcant role. parents play‘ the educatronal process. and are’ cognrzant ‘of the -
. problems parents face 1n;attempt1ng to meet the needs’ of their ‘children..To facili- -
~ tate ‘is-to assist, ma ke poss1ble orto foster the cond1t10ns vttal to the growth of =

Lto'asstst
human berngs Teachers above all else must be facrlltators — makrng possrble the

';.,_,._i. et s -
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emergence of a new generatlon that can make life. meanmgful Soclety\ in tum . -
*‘must be supportive of teachers in their endeavor to be quality- eduicators who - T e TR
"make leammg relevant to. chlldren parents and cmzens of the commumty

THE E AC‘JER-TE AM MEMBER L e e e e -

) -The- process of educatlon is no longer conducted only w1thm the- conﬁnes‘" o
of the self-contalned single teacher directed format. This is not saymg that self-
* contained classrooms are. unproductlve places for teachmg and learning, It is to
~say that current: teachmg-leammg practlces are beglnmng to. focus on teaming. . |
" The. teacher team member is cogmzant of the shared nature of. learmng and skllled‘ to
in workmg with team memdbers_m a cooperatlve~supportrve way., - SERET
S ~~The”teacher as team’ member realizes that the teach1ng-leam1ng team’ is com- =
o pnsed of children, parents, teachers ano cltlzens of vaned backgrounds fromt _
'-.communrty We tea rfeader; organizing, coordlnat- o
—--mg’aﬁ'c7rchestratlng the people within the home-school commumty env1ronment o ,
' to bnng about a: contmuous teacher-leammg. cycle where everyone is part,o£1he_-——»——-——-“'-—
action. Whether teachers_are funetionlnmn“self'co_rﬁained classrooms non-graded ;
#Wopen space desrgns they must be team: members and- team leaders Fom
_.._Parént involvement. programs’ flourish ‘when the concept of: teaming is predomi- -+ 0
o “nant in the actmtles conducted by parents chlldren teachers and crtlzens of the '
' communlty R '
Teachmg 1n the socrety today is exc1t1ng, challengmg, demandlng and can be
3-' reward1ng~1f educators: retognize. that they are one resource for chlld te gutlhze
_oint their: growth process Parents; .children, crt;zens and the comple of the..
human. env1ronment *dre sources upon whlchethe ‘teammg teacher bullds ‘a'rele-
- vant: school cumculumﬂ ’I‘eachmg today requlres that educators be more than , o
o 1nf0rmatlon d1ssem1nators theyff must be persons professzonals 'orgamzers e
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oA COMMO\I GOAL

. Parents and teachers have a common goal of guldlng chrldren in the dlrectlon
- of becomrng humane persons who value themselves and other 1ndrv1duals and who ™
- -are capable ‘of: partlclpatlng in the human’ endeavor to create a better life. for all

citizens of- the - ‘world: As teachers and parents- formulate; theu- home and school \5\
,-partnershlp they should make sure “that what- they attempt to do corncldes w1th N

their goal_ f helpmg chﬂdren ecome posltlye and secure people e ) \

ACOMMON PARTNERSHIP _ ';

_ Teacders, and - parents have y. are the real
social leaders of - oy :
-3 they confront the challenges of helpmg Chlld n become mature and re- .
sponSrble persons, (4) they search. for ans__ rs“related to the process ‘of- human RO
‘development, andLL_he'are usually .growing. ive-peopl wh TR
-+, support to- perform the tasks of* nurtunng the young of the socrety Parent° and ,,__’.;;
. - teachers, as they. form- thechome-sehool partner.iip, ne 5, Tieed to. be supportlve of each R
* “other;. grasplng ‘the s1gn1ficance ‘of the roles . they: perform and’ crevelopmg an -
o nderstandmg of ﬁle specral s1tuatrons each: confronts in ‘attempting to teach and e S
- parent-young chddren In th1s way an authentxc teacher-parent partnershlp wnll
*. emerge. and beneﬁt everyone in the: c\ommunlty "

;ACOMMON FFFORT I RS e T
The teacher-parent relatronshrp mvolves a cot mon effort to prov1de chrldren I o
. w1th the hlghest quallty env1ronment in_ which they can develop their selves inthe -~
~“most positive way possible. This common effort involves parents and teachers. in .~
. many: mutually beneﬁcral activities: ‘Parents and teachers perform skllls sach as .’
o assrstrng the child ‘in’ understandmg thé world. around hrm provldn.g for tne child .
~ in terms of baslc sutvival needs such as food, love and secunty, and’ facrlrtat\ng the
child- S0’ he: can begin to develop self suffiClent behav1ors so- v1tal to functlonmg' ’
1n group sntuatlons '
U In order to: estabhsh a common effort and a meanmgful relatlonslup,»,
__,_teachers and, parents need to be-in: t ouch with each other. Teachers must be =
' reaching . parents_m terms of the- chrld 4s " he. is -behaving in ‘school. erewxse o
P ‘parents must:be_ responsive to, teacher needs and involved in the school. The com- ‘
mumcatxons 'etween teachers and parents must be of a. posrtrve and facllrtatlve?
~ nature if- th “con ‘f'effort they are’ about is -to take place in a. productxv
. fashion.. . T e e T T

Ay oo

i exammed by people w1thm ratronal settmgs, canbea . “
g_and socrally meamngful expenence Parents and teachers e
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are key people in the designing and 1mplement1ng of the life settings in' which
~children: exist. Teachers and parents set examples — through their own behavior
‘on how to- llve Ch11dren model these behawors and thus establlsh a modeof Te-
’ ,latmg to other. people. .
The nature of teach1ng and parentlng has changed The challenges confront-,‘
V,,from ‘and - become a part of through partlclpatlon in llfe . Thus, teachers and_- —
parents need to establish a team\relatlonshlp with the1r primary pumosgl@ng@e I

_enhancement of life for their chlld_re‘n_amdme_mselves/~* T

3 Discussion Questions

- 1. What are some of the ways 1n wh1ch teaching -has changed dunng ‘the past
# thirty years? How have these changes effected the way Jparents and teachers ‘
- - work together? - " - g e
' 2 In recent years the re. ‘has been a great deal of d1scuss1on about the competent~"”—.‘_‘:‘ S
. teacher ‘and the competent parent’. List (and then ‘discuss as a group) the

' f";thlngs you belleve make up a competent parentaand teacher e _‘ : T

. Suggested Readmgs\ o SR .
"J(John C Berclay, Parent Involvement in the SchooIs Washmgton D C Natlonal W R
Educatron A: soc1atlon 197‘7 P e SRR e o

S S

. x‘ e A
Alexander Frazner, Adventurmg, Mastermg, Assoczatmg New Strategzes for . R
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y:
»young lea: nersythh‘ the best fpossxb educati

and.involvement can often

‘;A’mﬁﬁ' goal of paren €
d nvn‘onments and condmons for learnmg By workmgj
parents and teachers can talre"f‘
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N . .
sessrons whrch\focus ‘on posrtrve guldance techniques for children should be de-
srgned and 1nst1tuted\ for joint teacher—parent partlclpatlon Emphasrs of the”
sessions should be upon’ 1the importance of adult behaviors in affectrng self-control -~ °
\and Sle-dlSClplll’le in childre \as opposed to the traditional, pun1t1ve concept of ~
~discipiine. - . " :

- 2.Parents and teachers w1ll work together in provrdmg children w1th a. .
physically safe- and educatronally relevant educatronal progfani. _‘:‘or example
parent-teacher groups may cunduc* annual revrew sessions related to the phys1cal

»,settmgoftheschool I Cole e Sy

E -3.Parents and teachers will work together to develop home nerghborhood

school and community, settrngs conducive to the healthy social and emotional

development of the child. Parent-teacher groups may provide the lmpetus for . &

desrgnlng productlve youth programs in the commun1ty v
. IMPROVED COMMUNICATIONS AMONG |
S ‘ PARENTS TEACHERS CHILDREN T

A vrtal goal for -any parent~teacher 1nvolvement program is o 1mprove the
quallty of human interaction among the. members ‘of the learning: team: The
1mplementatroﬁ of the. followrng objectrves can be an 1n1t1al step toward the

. accompllshmenttof this goal.”

.o

.‘ ‘-
. o

. Parents ‘and teachers w1ll plan and 1mplement oa-gorng opportunrtles for-
parent-teacher dlscussrons of issues. and concerns related to the \*ducatlon of the1r )
~ children. For example parents and teachers wrll attempt to IOl T e
. a,Make the most. of 1 numerous 1nformal contacts..*. - . :
b Mamtam contln ous commumcatron w1th each other

‘\r

T where chrldre,n can' communrcate wrth them on the1r concerns.: (At approprrate
stages of developmen’t the chrldren w1ll be 1nvolved 1g conferences )
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cally j?}‘s‘t“’e to he relatxonshrp between the ‘child and his parents Then from -
) sucﬁ ‘an awareness, to' look for ways to 1mprove ‘and strengthen that relationship. :
y. . By unplementmg the followmg objectrves parents and - teachers can, begin to con-
- struct; é‘ clrmate for mutual self-enhancement R . .

17 Parents and teachers will work toward developmg comnrunrcatlon styles '
by@whrcn they relate posmvely to each other and thus model approprlate inter- .. -
" action skrlls for. thelr chlldren e ,
S as Teachers need .zpportunrtres tor 1ntrospect10n and reflectron w1th
ol respect to their. personal and . professional - attltudes about worklng .
s cooperatlvely w1th parents They need experience, through whrch to
I develop appropnate communrcatron and teammg skills. . ' r ,
b Parents should have opportunmes to-be- gulded toward understandlng' '
‘ ways they can support the professlonally tramed teacher They also
~need experrences in developrng therr communlcatlon and teamrng skllls B .
2 Parents and: teachers will, develop act1v1t1es which prov1de opportunltles-, S
. .for them: to: recogmze -each other as 1mportant people who perform very-. signifi-
" cant functions in the ‘learning- process. " Opportunitigs: should  be provided for
parents and teachers to dlscuss and deslgn (what for them and therr part1cular <
s1tuatroa) may be a workmg model of 1nvolvement , .
. 3. Parents and- teachers will- develop an’ understandmg of thp roles and'
. functrons of. the vprocesses of parent1ng and teachmg The effective. teacher or
b efficlent parent recognizes the rieed to understand (and: modrfy behavrors a§
. soc1etal changes occur) the current trends in these two v1tal roles o

IMPROVED PARENT TEACHER EDUCATION PROGRAMS

‘

RIS order for parents and teachers to contlnuously perform in effectrve," '
- ways’ w1th chrldren they : need to be mvolved iy on-gmng educatronal programs
+The- followrng objectlves prov1de one: perspectlve by whlch thls goal can be

accomphshed S R TR

e . S /1.‘, e

” 'l Parents and teachers wrll work toward provrdmg SuppOl’t to the concept T

of on-gomg educatlonal m-servrc. programs Agg_rltLQrt_should%e‘gwen to Jomt )

programs and expenences The parent-teacher organlzatlon mrght sponsor 1n- o
rograms fort achers and parents as-a part’ of theitannual | program. ‘"

2~-"Parents and: teachers will develop, in: cooperatlon with:school’ admmlstra— '

; rogra' "‘uch parents can acqurre 1nformatron on

related to the parentmg process. Parent educatron for.effec-

"s burlt upon the recogmtlon of the parent as; an active

with therprogram evolvmg from the Jomtly determrned needs of both.‘-j' .




- N v ) . .4.-4‘ s ' '
B al : . - -Humanics Limited ; s PRSI

.
Fiel

3 Parents and teachers in cooperatron w1th the scho_ ‘:fadmlmstratrcn wrll
'promote and develop quality 1n-serv1ce and staff 1mprOVement programs: Effec-
“tive and successful admrnlstrators recognrze that stabrlrty and trust in the school
is built when the- adm1n1strator scrves acuvely as’ a true: 1nstruct10nal leader In
-this leadershrp role he encourages openness, drscussron opportumtres for clanﬁ-
.‘catron of issyes, and he-makes deécisions which take into account the concems of
the parents chlldren and professxonal staff of the school drstnct T 7 v

o

“:g’ . s . . - RTINS
o

IMPROVED COMMUNITY AWARENESS AND INVOLVEMENT PROGRAMS

Commumty support of the educatrve process is essentlal to the development -
- fand ma1ntenance of. qualrty educational - programs Parent-teachcr lnvolvement
~groups should work toward kPeplng the communrty 1nformed on what 1s hap- o
E ’,penmg ‘1in. school and aware of the s1gn1ﬁcance of- quallty educatlon programs
"-The followrng objectlves provrde a useful format for accomplrshrng this' goal: : l
_ - 1Parents and teachers will develop ‘means,_ by whrcn they ‘can keep the: o
'\communrty 1nformeu of | the klnd of educatron programs that the’ publrc sup- R
‘ported schools are. provrdrng for young chrldren Jornt efforts.i in developrng 1nfor- *'IV
jmatlon systems newsletters and televrsron are 1mperat1ve to effectrve school
k communrty relatrons : a :
. 2.Parents and teachers wrll develop a vanety of prOJects (educatlonal and
: soc1al) whrch mvolve the: school and commumty in. partnershrp efforts to enhance*/
- the- lrfe of the chrldren and young people in t@ communrty Jorn ‘
E recreatronal and student ‘work programs are just’ two ex nples o?possrbl “§chool.
i communlty cooperatlon b

anal. am;eture in :wmeh,they ean ageomplish-th
he‘ following objéctlvesp ov:d ‘a
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accomplrshrng this 1mportant goal

. 1. Parents and teachers wrll work together in formrng an organrzatlonal
. structure’ by which a useful and on-going parent-teachier groupscan function.- °
Successful and effectrve programs are_structured around openness, srncenty
5 and,supportrve attitudes as opposed to’ control power, and ownership. L
- 2. Parents and teachers will cooperate in developing mutual and consrstent
trmes throughout the school year for holding parent-teacher organrzatronal meet-
' 1ngs Attentron wrll be g1ven to famrly-lrfe schedules , : §
-3 Parents and teachers will work. toward makrng the parent-teacher organrza-
; tlon af ‘area for drscusslon and problem solving byvall members of school-com-
munrty settrng :

g <

o IMPROVED TEACHEKADMINISTRATIVE RELATIONS
" As the educatron plofessron has entered the era of negotlatrons many school-
. communrty settrngs have'been overwhelmed by. legalities, have expenenced con-
',frontatlons among: staff and admrnrstratlon, and generally, have been negat1vely
o effected in terms of personal relatronshrps Parent and teacher groups ‘must ad-
- “_;f_;dress themselves "to " developing :means to improve the human' interaction and -
-[human relatlons ‘of all the school staff. The: followmg are some specific objec- .
’ _f_ !trves parents and teachers can use as guide posts in workmg toward accomplrsh~

1ng thrs -goal. : ,

Y

l Parents and teachers wrll work together in sponscrmg and 1mplement1ng
school staff adm1n1strat1ve communication and- problem solv1ng sessionss .
_ 2. Parents and - teachers- will w.)rk ‘toward developrng constructive settings: o
~ ;Trn Whlch the school admlnlstratron can “carry out its functions in’ posrtrve ways:. -
- Emphasrs upon. clarity and openness on the part of all members of the learning '
“;team can greatly enhance possrbrlrtres for support by the parents _ ~
: 3. Parents and teachers will‘'work cooperatrvely with- the school administra- ‘
‘gtrve team: in developnng the best of possrble 1nstructronal programs for students
in the drstnct Chances of success with. respect to cumsnlar changes are greatly
P fenhanced when parents understand and support the change T NI

|

e ol

‘-teacher mvolvement groups can perform a valuable functron in- sup- ‘- <Ly
' portmg the school - system in. constantly revising, up-datmg, and. expandrng therr L
: cumcular and extra-cumcular actrvrtles Consider the followmg objectrves as some
e speclflc ways of attemptmg to accomphsh thls objectrve

-

Py ' " . . - . -
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1. Parents and e chers will work together in prov1dmg support for expanded
curriculum offerings in school program.

2. Parents and teach®ug lel form curriculum study commlttees to prov1de
. constructive suggestlons for
progrant. :

3. Parents and teachers wrll sponsor speclal fund raising events in order to’
provide financial support to the district in acqumng materials and: resources
,= needed for 1mplementmg a qualrty mstructlonal program :

IMPROVED SOCIAL CLIMATE AMONG PARENTS AND TEACHERS

~

Social mteractlon among parents and teachers prov1des an opportumty for
developing mutual understandmg and social growth so necessary for fostering a .

positive parent-teacher organization. The -following are ‘examples of -objectives. .
‘which are .useful for 1dent1fymg the tasks needed for accompllshmg this. goal.

1. Parents and teachers wrll orgamze various social pro_[ects which’ bring
them together i m productlve social interchange throughout the year

2. Parents and - teachers will assist each other ifi carrying out special events
~such as American Education Week, Teacher Apprec1atlon Dav and Parent Thank.
“You Lunches, makmg the most of opportumtles to recogmze the 1mportance of ’
~ each othér’s strengths. -
' ﬁi& Parents and teachers w1ll work toward developmg some. commumty wide

‘social events where the entlre commumty can participate in both formal and j"
informal . educatlonal programs Attentlon to Senior Citizen groups, open forum’

v_sesslons focusmg on topics of- interest-to the citizens: of the local commumty can
) brmg schools. and commun1t1es closer together )

PR

IMPROVING ADULT AND CONTINUING EDUCATION PROGRAMS

.‘\ 4

. As our soc1ety has become more: complek 1t is: v1tal ‘that effectlve, on-gomg
._-adult educatlon programs exist .in the form of public educatlonal offermgs

Parents and teachers should consider the followmg objectlves as modes of 1mple-

,mentmg adult and contmumg educatlon programs m the1r school dlstncts

1 Parents and teachers w1ll work- together m sponsormg adult ennchment

and bas1c educatlon classes The» school’s resources are valuabre to adult famlly
: .members as well as to: 1€ young ¢ child.” = o~ - i
-2, Parents and teachers will cooperate w;th area acommumty colleges in

o 7Iprov1dmg adults of all,- ages and, backgrounds w1th educatlonal and retrammg .

i pOSSlblIltleS

-gomg cumculum 1mprovement m the school’s

[
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. 3. Parents and teachers w111 work together to provide special parent educa-
- tlon programs geared toward baslc child development skills-and knowledges as a
part of*this adult: educatlon program When the school and families support and - A
.respect each other, trust evolves whlch allows parents to be receptnve of the'
“Sincere educator s attempts to be of asslstance

/

: S IMPROVEMENT IN PROVIDING AN EQUAL
L . OPPORTUNITY EDUCATION SETTING '

One of the most 1mportant goals of any parent-teacher organlzatlon must be
- the continued assurance of an equal” ‘educational opportunlty for every child in
the-school district.- The following are minimal, initial obJectlves that shoulo be

1mplemented in'an effort to accomplrsh this goal, - .

, 1. Parents and teachers, in cooperatlon with the school adm1n1stratron will

- draft ‘a bill. of educatlonal rights for all people in the communrty Simply drawing.

. attentron to the-educational needs. of a community and’ estabhshmg some com-
A mun1ty-w1de goals to be accomphshed can do much to ra1se the educatlonal s1ghts :
. ofeveryone. : ‘ ‘

' 2*Patents and teaghers will mclude in: the1r organlzatlonal settmg the mech-
v "_anlsm for promoting (as far as poss1ble) equal instructional settlngs in each scheol—

- 1n the d1stnct Attentlon wrll be focused on teach_g;assrgnmmt’development and

Dt

e N

_ 3 Parents ~and te: achers wlll make every effort to 1nvolve members “from

s every facet ‘of the community. in thexr programs- and. orgamzatlonal structure.

o (szen Advnsor\ Board and- PTO’s should be. in operatron m each school in: the
.- district)s T : : :

i

“Parents and teachers need to have baslc goals and specrfic obJectlves by
;_,whrch they can operate in order to-attain quallty educational and social programs-—- i
in their ‘community. A. ‘major weakness in many schools today is thelack of ®
parent -teacher partnershrps Schools: are only as effective as the ‘peopl€ (parents; '
" children, teache/s(admlnlstrators and citizens) who operate them. Pargnt-teacher
orgamzatlons can make a tremendous contributionto the school and ommunnty R
by implementing the goals and objectlves put forth in this chapter-and by expand: 4
. nﬁ "these ideas through exammatlon of local problgms and needs as they relate to\
etter future of our clnldren o TS - : .o '

N
. i <

l.,‘

SR E Dnscussnon Questlons . o T

3

1. Parents of d1str1ct 2 in Overhead Falls Mrssoun have complamed to the schoo: -
‘board that no plan exlsts by whlch they can be involved. in the educatlon of & =




their children. The ‘Board of Education has asked each school in the district to
draw up a set. of objectives to reSOIVe this problem. As a member of the staff
what would your posltlon be on an objectrve list for a parent- involvement

~ program? -
2. Having read thls chapter of the book what additional objectives should ‘be de-
, veloped for. parent 1nvolvement programs"

Suggested ﬁeadmgs S o
Ira J. Gordon Buzldmg Effectzve Home-School Relatzansths Boston.. Allyn &
Bacon Inc., 1976.

Mary B. Lane Educatzon for Parenting Washmgton D. C Natronal Assocratlon
~ for the Educatron of Young Chrldren 1975 '

Ann Cale et al “Reachlng Out to Parents ” Teach

5

974, pp. 120
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- process 'S0 learners wxll
r 'productnve living. The. process of life i lS developmental and T -
- stance and structur ‘Smce the famnl_y_an_d_the school_ e—nnstxtutnons structured

 the children and the adults , s
.~ = . - Another assumptlon underlylng a famlly-school systems approach to early P
o 'chxldhood educatnon is. that both famnly and - school l\ave a responslbnlnty to
provide a loglcal humane and competentxmode of 1nvolv1ng chlldren parents and
- -teachers in. meanmgful life expenences An unfortunate happenmg in-our soc1ety o
today is that many children: and adults are expenencmg life in a chaotic and non- "
drrected manner Inherent m a: systems approach is'the cooperatnve development ’
_ofa learmng plan of actnon by famnlles and schools Such a plan would include
: goals and objectnves that are reflectnve of the needs. of parents, teachers and chll~
dren-as they emerge in the famnly-school relatnonshlp .
A \major weakness in-our educatnonal system is the lack of famnly~school- .
) communlty communlcatrons on the purposes and leammg modes utllxzed in home
~ and school env1ronm': ts. Thlscommunlcatnons gap ‘has occured as a result of the
‘Gurfent patterns wherein famnlnes and schools operate in’ 1solatlon A systems ap-
- proach:to famxly-school rélations is premised on the concept that everyone inthe . ¢
‘_commun1ty will - be invo d.in ‘the plannmg and 1mplementat10n ofia develop~ E
mentally-based approach"‘ (0 ma1nta1n1ng quality llfe-support services. - o ,
‘ Contmunty of lnfe expenences is beneﬁclal to. every member of the human T

“~

~n

R
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_.needed materials, and to support requrred staff to coordi 1
- program. Physrcal space.must be avarlable for parents and teacher tousgasa -

" meeting. place for conduc inc CC ; 1 1ngs”and other
activities v1ta1 to: developmg an effectrv, home-schof"

- Humanics. lelted .
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2

communlty A famnly-school systems approach is further premrsed upon thﬁdea
that the- cont1nu1ty of development can be be provnded-for most effectlvely when
‘people -are workmg to_blend-the- 'envrronments of home and school. 1nto reasoned

a d,mutuallmt’plementary settings. Families and schools requ1 $-syste Lic
planning -and - organization in their respectlve settlngs 1n ways that assure’ con-

t1nu1ty of development - o et AP

“Parents,. teachers, and™ chrldren are contmually in need of renewal ﬁndmg

based tipon -the.idea that adults and chlldren can find contmuous opportunltles

. for self renewal when they are in communlcatlon with each other

R BASIC COMPONENTS

' .
Any socnal system functrons most effect1vely when 1t is orgamzed in a-
meamngful way. and the people 1nvolved utilize it to enhance the human condl-

tion. Famrly-school systems.may vary in _their" structural deslgn apd in_the. pro- ,',_..ﬂ.

cedures used to accompllsh a functlonal home-school relatlonshlp Essential to the

-wortkability “of -any- famlly-school system are, however, at least - four baslc com-
- ponents. ‘There must be: orgamzatnonal arrangements whnch mclude prov1s10ns for L
B badgetmg, physlcal space staffing, and specmc plans for actron :

- Financial support Wlll be. necessary to Itrarn parents and teachers, acqurre
'nage the -

~New “meaning in.what they .are doing and exploring dlfferent ways of accomphsh- .
ing. their goals A famlly-school systenis approach to early . chlldhood education is
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the lead in assurmgrthat some plan of action is developed Parents, teachers and -

:j'chrldren should be. 1nvolved in the’ development of such a plan. A famrly-school

systems - approach to early~ ‘childhood education is based upon the ‘idea:that
plannmg and: contmuous 1mprovement are essentral to the development of all -~

human berngs and thelr rnstltutrons
. Essent1a1 to the success of famrly-school programs is a clearly delmeated plan

of actron on how the famlly and school are. to .function. Many parent—teacher .
orgamzatronshave farled to bnng about : any meanrngful home-school partnershrpsf

~ because they “lacked a systematrc mode of" operat1ng “As famrly-school systems :

approaches are. developed it is essent1al to involve as many people as poss1ble in

“the: plannrng stage Further, partrcrpants shouldJater be involved in ongomg train- -

" ing: and development sessrons 1n whreh they define 1mplement and 1mprove thelr
plan ina systematrc fashron o

An. 1mportan fpart of th1s plannmg is to conduct a needs assessment Forms

: are available. for.a

tacts W1th school pemonnel Regardless of the.

pe-of assessmenrused"rt"rs vital™
i that home-school leaders acqurre informatron on how parents percerve therr needs

N 1n relation to the School the types of goals that parents believe to be the focus of L

e a famrly-school program' andthe extent to whrch the assessed heeds are reflectrve
- of a cross-section of the entrre'communrty R » -

*The first" recomrnendatlo' is for the responsrble staff member to gather com-

prehensrve data on the past performance of the famrly-school system For ex-

- ample, the staff person should  list each type of involvement. procedure that has »

L ’ been utrlrzed in'the 'past Substantrve data should be collected § ‘on. thrngs ‘such as:,
~"The actu 51“ nurﬁlT ef ot parentteacher Eonferences conducted m the past
” school year..

. ',‘( meetlng in addltron to the number of parents and teachers attendrng
a;. '~ . —The frequency of newsletter d1stnbutron SEER

The second step in completlng thé needs assessment is to 1nvolve parents and

communrty agenc1es in a talk sessron ‘This session’ would have ‘three main pur-
poses (1) To. 1dent1fy the felt needs of the parents and others 1nvolved 2) To

o establlsh obJectrves that parents; teachers and agencies’ plan to accomplrsh during
- the year, and (3) To /- th
effective 1n ag omplrshrng the stdted objectrves

: needs ln additro;_,v aluatlorr sg'ategres wrll be effectrve only when the ex1st1ng
- program 1s clearly deﬁned at the outset o N

sing: the percerved needs % parents in relatron to the1r con- :

L= The number of parent-teacher meetmgs held and the toprcs for each ~

identif nt_he communrcatron strategres whrch would bemost ‘

“”'R",
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FORMULATION OF OBJE”T IVES :

-n ~

~ The. data gathered dunng the needs assesSment process should be used as the o
. basis for developing a set of usable famlly-school program obJectlves It is most
- important to involve parents and teachers (and others who w1ll have a tolé in the

rmplementatlon stage) in developmg these obJectrves There are four essentlal
steps in the systematlc development of program obJectlves

CA flrst step is-to ‘organize” the identified needs mto clusters from ‘which -

E specxfic ob_|ect1ves can be formulated For example; thereemay be' a category of

needs related to family asststance such as med1cal aid; social services, and child
care needs: ‘Another category of needs may- relate to home-school communica-

~ . tions and. could ' be grouped under the famtly-school reIattons heading. By cate-

gorizing needs whrch were identified dunng the- needs assessment process, m more. "
functlon"al_pr,grmobjectwes can-be-developed:—
A second step in-the- -process-is- to- prioritize” needs from hlghly 1mportant to -

less xmportant Th1s step will require mvolvement of parents ‘and educators in -

determmmg ‘the . most urgent. needs A useful ‘way of accomphshlng this task

_would be to_ make a list-of the ‘identified needs and to use the list-as the. ‘basis for
- dlSCUSSlOn Emergmg from such dlSCUSSlOn sessions could be a pnonty llst such as

: the followxng SO T ‘, ‘

o , FAMILY-SCHOOL SYSTEM NEEDSW__.__.;.I

- L High- Prlonty : » :
A. Estabhshment of better home-school communlcatlons o
"B. Involvement of commumty agencles in school programs o
C Development of~a chlld care‘center. . . .. LT
D Formation of a""" after school program : o

,_____‘_________'_——4——'— "
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' for organrzmg a plan to eventually have such a program . : _
A fourth .step involves the famlly-school team in pnntmg and d1ssem1natmg
! the agreed -upon program objectlves This process can be accomphshed by de-
' veloping'a guldebook whrch explams the focus of the program. for the' school year o
This" step could :also be accomphshed by mcorporatmg the objectrves into the.,; ;
school manual or through publrcatlon ii the local newspaper or a newsletter The_
. finalized list of program objectlves will’ become the bas1s for selectlng and-imple-
- mentmg appropnate strategles to accomphsh the objectlves

| ALTERNATIVE STRATEGIES FOR FAMILY-SCHOOL COMMUNICATIONS

_______f______,___—-—-—

B
S Commn_nrcatlon is the key to the. marntenance and functlonlng of any
‘human system As home-school" coordmators (or their: altematlves), parents; .

'~ teachers, and .other. ‘community persons : ‘become mvolved in formlng a systematic -

: famrly-school worklng relatlonshlp, they should select appropriate: strategles to.
carry . out their functrons -An 1mportant part of. selectmg useful strategies 1nvolves, .

" the matchmg 'ol’ program objectlves to" famnly-school-commumty needs, then
"appropnate technlques must be chosen to accomphsh the obJectlves ‘,jfig; ' i
e *ar iny,- differpnt strategies and techmques which . parents and o

“.teachers can choose to -use 1n their working relatlonshlps Each strategy has a

"purpose and- can usually be _elated to- meeting .specific. needs and objectlves of

. the famrly~school srtuatlon ‘A’ systematic ‘match between needs and selected.

'strategles is essent1al for develop1ng an effective home-school program “The fol- - -

lowmg list of needs and appropriate communlcatlon strategres exemphfies tech-

nrques ‘as they are related to meet1ng 1nd1v1dual famlly and/or school needs ‘

R
od
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CHART A
" FAMILY-SCHOOL . - ~ **STATED OBJECTIVES | , ‘SUGGESTED 'C(')MVMUNICATION
p;obleni solving , ' S '
- sharing information Individual Parent-Teacher
confidential situation : Conference
personal support R ,
. common concerns Group Conferences -
:————irparenteducation. N -
problein solving ‘ .
relatmg to famlly ‘ , o
miodeling for chﬂdren *  Home Visits
personal contacts
‘parent education , , -
relat'ing' to school - X -
~learning together’ School Visits .
modelmg fot children .
‘parent educatlon -
mformatlon ‘ A
mvolvement 3 Newsletters
assistance ’ - ~ -
an_nbuncem’e'nts s - .,
assessmg needs ~ ' ) : ‘
determuung interests Inventones and .
setting a direction \ ‘ Quesnonnaues
‘infdirhatiéh" ’ e
o commumcatlon . Telephoning . -
K awareness‘ o :
paren educatxon g . S
citizen mvolvement Television: 4
awareness i 5 * ) R
Ve . ~ Radio, NeWspépéf
e ' and Shde Presentatlon '
s " Anécdotal regords Test
‘data, Program. charts, '_ e

" Humanics Limited -

- and Wosk samples
S e
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‘ of home vrsrts and conferences would be more effectlve strategies. Each famrly- T
. school’ program wrll be smgular since current practrces and percelved needs drffer
based on vanables unlque to speclﬁc programs «

IMPLEMENTATION OF SELECTLD STRATEGIES

In 1mplementmg a. famrly—school systems approach to early chrldhood educa-

- B ,_:-~for the parents, chrldren teachers, and adm1n1strat1ve team It is of extreme im-
' -portance th-at this. new" expenence bea constructlve one SO’ that the program can
. be developed and expanded wrth each succeedmg year As commumcatlon strate-
- ) gies are: selected and program act1v1t1es orgamzed these must relate to the needs:_"
.- and. objectrves 1dent1fied and. developed by the parents and communr y‘,agencres

tion’it is 1mportant to remember that this- -will be (in’ most cases) a new expenence' R ‘

~during the plannmg sessions.- It is also extremely ‘imiportant to schedule activities " -
“and programs at times and in’ ‘places convenient for parents and. teachers Ques-

<-tions such as the' followrng should be asked by those 1nvolved m 1mplement1ng-

. ‘famﬂY'SChOOl pr01ects o s |
l Is the- program ‘well orgamzed and reflectlve of the needs parents and'
* teachers {dentified.as h'igh prt@nty Concerns? o 4

2. Have' the mechanlcal aspect of ‘the program been attended to by in-" o
: d1v1duals ngen “specific’ ass1gnments" (It is very d1scourag1ng to attend a
T '_program where equrpment does not functlon')
: grams srmply because they are unaware of them
f people are ‘to be" 1nvolved in some: aspect of the program have they
been notlﬁed -and, remlnded of the1r ass1gnmeuts" ' ;
.~Has a method f 1mplement1ng the program or act1v1ty been estab-'

X e\o at1o S arem
Communrca\mon is a ke



creasmg the success level of such projects.
As is the case with any system in Wthh human belngs work together, prob-
_ lems do -arise and should be dealt with ‘in 2 logical manner. The” following are. -

’.< Humanics Limited

kS ) B s B . ¢

problems -common - to “the introduction and implementation of ‘home-school
programs that ‘involve people in facrhtatmg the development and 1earmng of
families and schools .

,"— In some cases “parent and teacher att1tudes are not conducrve to close
o workrng relationships. This may be caused by a, lack of tra1n1ng ormay . '

7 result from prevrous times of isolation from each other.
Due to the varymg work schedules of parents and the very demandmg -
job of. teaching it is' common for the scheduling, of confefences. and

: home visits to become a problem Thorough plann1ng in, advance (in - -
4 ;;‘whrch theé needs of parents ‘and teachers are taken 1nto cdnslderatlon)
~ -can help.to allevrate th1s'problem : . , .
When people work together on a cont1nuous basis; communrcatlon gaps ,
“and. 1nterpersona1 d1sputes are.a normal part of* the process Training -

sessions on how to effectrvely communlcate wrth people can help to

~minimize this problem. -

"As new modes of famlly-school operatrons are 1ntroduced problems of :

,coordrnatron -record keeping; and systems: management are. lrkely It

~ takes time to work out an effective system: The more thorough the pre-
- planning and the more cogent the deﬁmtrons, the fewer the problems

when the | program is 1mplemented I

Effectlve 1mplementatlon of a famrly -school systems program is dependent o :

upon the behavrors and SklllS of the" program team. Staff members m;?lved in -
plann1ng and 1mplement1ng thrs type of- program should be: sktlled in human rela— IR

“tions: technrques and proﬁclent in’ management and admrnrstratlon of programs o
Programs ‘which are effectrvely planned and. 1mplemented wrll becom° the basls' )
for successful cont1nuatlon of famrly-schoo,l 1nteractlon 1n future years B

- e‘ PROPER EVALUATION ‘ B

[ —

R .._,,
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certaln ob]ectrves were not accompllshed why not? - - “ ot

) f — What'were the reactiorts of parents and’ teachers to-the way the program R

functroned" Did.they find the conferences group meetrngs, and-other =~ 3
‘events meanmgful and. relevant to 1mprov1ng the famrly-school s1t- '
uatlon"

= Drd the personnel such as the home-school coordrnator functron effec- -
trvely" Were the financral resources, physrcal space; and adm1n1strat1ve :
arrangements sat1sfactory in- terms of ach1ev1ng the obJectlves of the
program" : I
— To what. degree d1d the trarmng and deVelopment sessions’ succeed in T
fac111tatmg ‘parents. and teachers in. accompllshlng the1r tasks" Were . ' S
teachexs and. parents able to’ acqmre an, understanchng of how. the pro-
gram functloned and were they. able to 1mplement needed commumca—
“tions to make the. program work? | : : :
.~ What were ‘some of the: strengths and’ weaknesses of the program" What
aspects of the program were lughly successful" Where could the~pro- o
: gram be 1mproved" How? = =
There are many techmques to use in conductmg the evaluatron Aﬁ end of - ,
‘the school year meetmg in: whlch parents and teachers assess the program m terms LT e
p .of ongmal ob)ectrves ‘curtent’ accomphshments, and requxrements for the next B
‘_‘_school ‘year is: one if'method for evaluatmg famrly—school programs Other .ap- .
o proaches mclude the use of program evaluatron sheets, parent-teacher 1nterv1ew
' sessions, on oing program and. actmty evaluatron statements, 1nformal feedback
B and product,outcomes result1n from actmtres 1mplemented dur1ng the year
. The ‘basic purpose of any. evaluatron progess is to. ultlmately 1mprove the per-~ .
formance and. effectrveness of the system Those 1nvolved \8 attempt1ng to bting.
. about a- workable 'famxly—school relatronshxp certamly»want .some . knowledge a
. of their program. Were. the objectrves accomphshed" ‘Were.
Ky 'famrly-school relatronshrps 1mproved" What specrfic actmtles resulted from the
o ',"program" Were these act1v1t1es useful in accomphshlng program goals" As parent-
{teacher team answer these questrons they should be able to develop future p‘lans

L]

children and adults.
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‘ mental needs of ¢hildren and famrlres must.end. The development of every human. '

T
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A FAMILY-SCHOOL SYSTEMS APPROACH UTILIZING THE TOTAL TEAM

The parade of soclal servants that visits the home (especrally homes of faml-
lies: with speclal problems) is almost endless The waste of energy, tlme, materials,
and human resources;is contmually ev1denced in the delivery of various ‘medical, .
educatlonal SOClal and’ economrc services. The practlce of’ vtrllzmg ten-or ﬁfteen K
drfferent agencies (operatmg 1n autonomous modes) to ‘meet: different develop- '

bemg is a process in. whlch the blologlcal social, psychologlcal and mtellectual’}f’? .
facets are. 1nterdependent Co R U

.....

~an effectlve mode of assTstmg~sr‘hools and famrlles, should 1ncorporate the use of o .

related human semce groups ina sys ematic fashion. The famrly and the school S
\\ .‘; e R
wheén worklng together, prov1de at:’in t1tutlon'-l\arrangemenb in: whlch all com- -~
mumty ‘agencies. can. effectively function: This s yste% modeL should” \.t;hze a
multl-servrces approach through workmg\thh all’ commumty agencies in an effort e
to provxde quallty care for’ children, parents, and teachers Thls might be accom-s»
“plished through the formatlon of fam.ly-s hool support teams Whlch doctors e
health ‘care agencles, famrly service: groupsz educators’ and parqnts functlon as A
team. The systematlc 1mplementanon of famlly-school approac estc:
hood educatlon can bring about t] klnd of. relatlonshlp among homes, schools ,
and communmes requrred to make these mstltutlons meanmgf | mechams' sjfor:
soc.ral 1mprovement ' r E L

y L » I ;
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A and chrld care workers are ; aware of the need for i 1nvo vmg parents
\ “in the educatlon of young ch11dren Undergraduate .courses that focus ‘on. child
’ growth and deve10pment usually. devote chapters to the 1mportance of the parent-
infant relatlomrp Thls involvement of the parent with the infant. extends into -
! “the chrldhood\yeK f you have had the opportunlty to’ observe or, better yet
/ N work with schools of"day care programs you probably have some 1dea o£ the i im-_
Ll portance of parental 1nvolvement in early chlldhood educatlon program - \
‘ "eachers . of many backgrounds have - been heard to Say If only the1r
parents would ‘be supportive. of. the school'” L’nkewrse, many parents feel un-- . .~
wanted when it- comes to pamcrpatlon in educatronal programs. for thelr children.. o
“In talklng with a- recently divorced . parent about her involvement w1th the school .=
thrs was the response: “I don’t go to the functions anymore. | went once and felt .
left out ~ looked at — you know what I mean" I got the feellng I was a‘bad
parent becau‘Se I was d1vorced 3 N R
, Involvmg parents is ‘more than having: an ‘open house at the school It is a
g process of: 1nvolv1ng ourselves as_gducators and child advocates in openmg our
G mmds and leamlng settmgs to all parents : B I IR -

” . . . ‘ "

R TR TN L OBJECTIVES
o ) ) . . T . ; i
’l To deﬁne and dlscuss the vanous components that comblne to make up the o

parent 1nvolvement rocess.

)

' . -2.To explam how thé parentmg process has changed and how the changes affecl
) the parentdlnvolveznent process. - : !
T T Vs
. "3.To 1dent1fy the major objectlves of a parent 1nvolvement program |

ERIC
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parentdl 1nvolvement means parents ‘doing thlngs for the school such as coordl-

[ R O

i - 7. Humarigs Limited

. 4. To d1scuss the communrcatlons process as 1t relates to parent 1nvolvement and
identify various modes of involving parents in the educational process.

5.To plan:a program to involve parents wbo usually avord the school or early
lear'ung center : :

-  PARENT INvoLVEMENT: WHAT IS IT?

o i
'ljhe term parent mvolvement means somethlng drfferent to. each person, de-
g upon thelr point. of v1ew “To some educators and child care workers

natrng a’ bake s,ale or handling. lunch room’ supervrsron Other people perceive

parent mvolvement to mean that parents become involved i in programs where they - N
- are- educated about .certain aspects of child care or about new’ cumculum 1deas'

being 1mplemented in the school program. Still other educators see ‘real’ parent

" involvement té exxst when parents are declsron making partners in terms of what
‘happens in thé leamlng setting. Each of these parent involvement perspectlves has’.
“some merif. Yet each lacks somethlng when cons1der1ng a comprehensrve view_of .

parent 1nvolvement e
The idea of 1nvolv1ng parents in the educatlon of therr chrldren must be based -

‘ona partnershrp attrtude between parents and teachers. The term parent lnvolve-"* e

‘ment is. mrsleadmg in that it implies that parents are not mvolved and they are the
*_ ones to become involved. ‘When the teacher develops a supenor attrtude toward

the parent; a “l want you to .. .7 attitude, the results are trag1c> erewrse when

parents view teachers in a subserV1ent manner the parent mvolvement program is

‘ meaningless. Any helping relatronshlp must be. burlt upon a mutual trust, and re~

spect. Thus a parent- teacher partnershrp must!exrst ‘before a parent 1nvolvement o

program can have’ meanmg ) ,/ . : v

 When parents and teachers are together on the1r thlnkmg they are ready to
do things as a fteam “There’ are- at least three facets of'a comprehénsive parent:

f teacher partnershlp () Parent-Teacher Educatlon Qy Parent-Teacher Partjcz-'

patzon and (3) Parent-Teacher Involvement.. - ,
The parent~teacher education facet is the Iearnmg part of the partnershrp

-1t means that parents and teachers involve themselves in becommg knowledgeable
E about the {1ssues or events they are dealmg w1th

R

P “A group of parents who are interested in settmg -

" up-a Chlld care center are enfolledgmx series .of" :
“early chrldhood courses in the school’

cation program e

ult edu-

“The staff of the local preschool have ‘been con-
cerned aboutthe lack of home-school communica

k3 é
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- o i tlons in the1r program and have developed a weekly
Vm-servrce group to explore ways they can improve
' the communlcatlons between home and school ”

. “The parents and teachers of the first grade chrl-f o
~©dren are concerged.about the discipline problems © 4
existent in the 82:::‘)01 They have set up aseriesof .~ -
_ ‘listen and learn’ sessions to gain a: better under- -
-k : standmg of the problem

Notice that in the above examples parents and teachers are learnlng, some-

““times in separate groups and in ‘other situations together. The teach1ng-leam1ng
situation is growth oriented ‘and considered a mutual “concern and common pro-

cess for parents and teachers. To design educational programs for parents without
similar expenences for early childhood. educators is nots conducive to develgp-
ing an effective home-school relatlonshrp When teachers and parents are learnlng,
growing, and teachlng each other they will be lnformed part1c1pants who base

 their decisions on rational information.

With the proper approach a constructive parent-teacher 1nvolvement effort

' Vcan be 1mplemented -The. involvement facet of the parent-teacher partnershlp can

take many different forms: Again it is important that involvement act1v1t1es bea
mutual undertakmg by’ parents and teachers The 1nvolvement aspect ‘of the

- parent- teacher partnershrp is ‘the- domg part of the proeess: Parents can-do many,

things to make the school a meanmgful place for children and’ teachers Teachers,
within their capacities,” can help parents with thelr home env1ronments And

.parents and' teachers can do many thlngs together which are beneficlal to them" .

rand thelrchlldren T L S a L - .

) Example' Mr Tumer enjoys makrng wooden -
tables and- spends a great deal of time in his ‘wood
_'-'worklng shop -He is making: many different 1tems
for the new klndergarten such” as puzzles, blogks, "
a wood worklng corner,’ ‘work tables, outdoor playi"
' equlpment and wooden countrng rods s I D

' A-Example Mrs Fawley teaches fourth graders but L
. as-a-part; of her m-servrce education expenencev-i'
e contract w1th the' parent teacher-orgamzatlon she
g ‘ tutors first. graders lWhO are having- problems w1th.\

'the1r school work 1. e -

o

. Example Mrs James is'a smgle parent and is un-
“.able to: attend ‘the "school . functions (she: works,
dunng the day and early even1ng) However she is




A _HumanioskLll‘nltéd &

-~ an excellent seamstress and is maklng many of the E
.~ costumes for the school play.

ExampIe M. Jinsen teaches ﬁrstvgrade and is very'
" concerned with the problem of child abuse. As a.
part, ofi his in-service contract wlth the - parerit-
.teacher-orgamz’ahon he spends - four evenings a
‘month . working at the emergency shelter care
center for abused ch11dren ,*‘7’ ‘

<

Example: Mrs.. Fenwrck Mr." Nolsin and- Mrs. . Ly

Renzalt (parents and 1eachers) are actwe members -
" .of the Johnson County Parent-Teacher Organiza-
“.tion. They have/ spent the last two years. ‘putting
together - a program for help1ng parents |1 teach each
other about. proper child care practices. They are-
“now presentmg their program to .parent-teach%
groups throughout the county S

These examples “of parent ‘and teacher 1nvolvement actmtles prov1de a v1ew'

of the doing. aspect of the. home-school relationship. Parents and teachers are, in
these examples, helping’ each other make their lives and thus therr children’s lives

- more meanmgful It is worth noting that parent-teacher mvolvement (the domg) is
: d1rect1y built upon-the parent-teacher educatron {the leamrng) ‘facet” of the pro-

gram., Domg w1thout preparatory learning and plannmg 1s never purposeful or.
frurtful whether with children, parents or teachers. =+ -

Parent-teacher partlcrpatlon is the. declston maklng part of the home-school
partnership. Unfortunately, too many ‘ediuicators have avmded the use of parents -
‘in maklng decisions with regards to curriculum development school finances, and’
- . other areas of the school setting. As teachers and school admlmstrators we have

been eager to involve parents in helpmg us wrth clencal tasks lunchroom super-- E

_vision duty and field trip management but we have- ‘been less than enthusiastic in_

our attempts to involve. parents in’detision makmg roles.~— koo o

Parents and teachers need. to utllrze educatronal opportumtres to prepare:

themselves for- cooperat1ve deC1s10n makmg Professional - educators  have (ora'

: should have) the expertise to coordmate and implement educatronal programs

o Parents have much to contnbute to enrich- the leammg settlng Both parents and .

~-teachers need to. listen to each other in a responsive manner in makrng decisions -
~ . about all aSpects of the schoollng process. These decisions must be made by edu- -
 cated pe0ple 1nd1v1dua1s who contmuously are searchlng for constructrve ways to

_educate young children:: " S \ ;

~Many parents spend trme w1th their cluldren and have excellent 1deas on how '

. _,preschool krndergarten and prlmary school programs - could be improved. The
effectlve early chlldhood educator lnvolves pare\uts in decldmg how the learning




" Humanics Limited

‘environment will operate. - ‘When parents and teachers cooperate in thé decision

" making process in“a meamngful way the resulting program for children is more
. reflectlve of the way. we ‘want those . chlldren to live as chlldren young people
.and adults AR E s _
"Parent involvement is a parent-teacher effort to develop educatlonal 1nvolve-l

ment, and partlcrpatlon expenences which are beneﬁclal to themselves and thelrv
children educatronally and sooeally

4.

~

THE PARENTING PROCESS IT HAS CHANGED

"Parent 1nvolvement programs of today and tomorrow must be developed by
. parents and teachers who understand the. changlng 'nature of the parenting pro-
cess. The fam11y of today is more diverse ‘than the family of past. decades The

,parentlng process today is character1z d by the followrng ‘
—An 1ncrease in one parent famllles, whether due to d1vorce death ‘or

~ other causes

—~A decrease in the size of famllles The famrly of six or- seven chlldren
¥ has been replaced by the family of two or three children. , : '

e . T~ A cont1nu1ng ifcrease of d1vorces and a corrc spondrng 1ncrease 1n one’

~ parent families.”

- = An increase in the drverslty of ways in whlch chlldren are ra1sed such as
fathers taking on the chrld care tasks or grandparents assumlng the ..

_ major role of cltlld care in the famlly <o Y
— An increase'in the number of mothers worklng, leavrng them w1th fewer
opportunrtles for mvolvement w1th their chlldren Sk

nuclear famrly and the emergence ofa myrard of parentrng styles

stood by parents or therr clnldren. Rl

‘ K c rearlng tasks«:neCessary to- the pos1t1ve development of self concepts in

o ;—;young chrldren thus ,bnngrng about 1ncreased chrld abuse-neglect-j; ]

s The parentmg process as it has changed has alsq effected the ways' m Whrch
fam111es hve The followmg drenexamples of famlly life as. 1t‘occurs in our soc1ety

nm——— —-—_~_—~ Y

R B Example Mr Gordon was recently d1vorced\:rnd’(“
: - S was grven custody and the responsrbrlrty to care"' :

= Aachange in the sex tole 1dent1tres of many parents not fully under- .

ad

/ : - = A d1sappearance of the extended famlly, tcont1nu1ng drssolutlon of the ‘_ R
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lO Jim who is 8 and Mane who is 7) have good

:_school records but. have been\ affected by the
. turmoil . exrstent in . the ‘home durmg ‘the. events -

leading up to the. drvorce They are now ad)ustmg .

~'to the'situation and doing adequate work in their
o 'respectlve classroom srtuatrons Mr. Gordon s
‘mother, who is. seventy-two watches the chrldren :
‘when he must be absent for work Mi. Gordon con-
. tinues-to be very mterested ‘in school and com- .
~ munity’ events but no longer has; the time to dothe
* things he used. to be able to do. He makes a com-, :
"fortable salary and the . Gordon famnly llves ina...

' small’ town area Grandmother Gordon 1s in good

, ealth ‘and is. thinking" of movmg in with the °

’ Gordon famrly to help w1th the house keeplng .

' chores

y,'Example Ms erllams is among a growmg number o |

of - people who are smgle and: adoptlng chrldren .

‘She has’ taken on the. parentmg dutles for 3 year
...old Margaret. Mae, as. her. fnends call her, is:‘a
', county health nurse. She lives tn a small but com-

* fortable apartment and is. actlve in tryrng to'im>
prove the health program ‘in, the local’ schools She: .
-.dates dlfferent men and has.a capable baby sitter. -

to watch Margaret ‘when she is gone.. Dunng the. -

- day while ‘she ‘is at work” young: Margaret is at-:
tended to in the ‘Country View Day Care. Ms."
Williams makes enough money to keep her small
apartment functlonlng smoothly She is =plann1ng
16" have Margaret s teeth ﬁxed and is. also makrng(
plans to" mvolve young Margaret int more soclal;
expenences Mae’ Wllllams enjoys belng ‘a parent . -
and 'her: fnends and- nelghbors ‘marvel at how she.
has made such a n1ce llfe for Margaret

Example.

c1ty They are both hard work1ng pe0ple who en= .

joy: thelr two chrldren Wlllram and Robert. -Mr.
M0nez works 1n a steel factory and when unem-
ployed last year he worked at a supermarket»
Mrs: Monez works as a ‘waitress’ in the l—lolrday Inn.

When her husband was-: temporanly out of work
she also worked the morn1ng shift, at the Holrday .

Dav1d and Llsa Monez llve ina small‘
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_ Inn as-a cléanup person. Wllllam who is| ten and
. ,Robert who is nine attend. the public-sctiools and < -
. lare consldered good students. They are a tive in )
" athletics and music and take care_of themselves .
' when. the1r parents are at- work. The Monez \family R
llves in a ‘woiking class nelghborhood are \active . .
. church - membérs and are ‘interested .in school'
. activities ‘but -are often unable to attend s~hool
- ‘functlons - |

As the examples 1nd1cate the parentmg process is carr.led out- in many dlf-
ferent ways. and by varying- parentlng teams. Thus parent inv lvement programs -
. need to be developed in such a way that all paren{ts, regardless oftﬁnr 'situation,

can be a part of the. program As you can see. (from the e ples and” ‘possibly.
. from your own obServatnons) parents today may live in variou settlngs be the
sole’ parent live in"a two parent working s1tuatlon have adoptefi

_and ‘work in “other situations. This d1vers1ty which exists in fam lies needs to be
a2 cons1dered when parent 1nvolvement programs are planned

e
s

PARENT INVO LVEMENT GOALS AND OBJ ECI' IV S

i > .

‘ - Why do SO many parent 1nvolvement programs have dxfﬁculty in- reachxng
3 "v{.the people we need to help" Why do many parents and teachers become d1sen-

: ,they should accompl'
people tho have

at school Thls 1s to be the thlrd conference th\ year

children” or live” -
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~ and at the other two conferences the blame was placed on Billy and his .
mother Would you go to thls conference if you were.Mrs. Wllson?

p _ - Blue Hill- Krndergarten has fourtopen house programs a year Mr. and ¢
L. " Mrs. Kline went.to the first open house and llstened to a speaker they
: ' could not’ understand and listened to the: PTA officers tell how they ,
had done SO much for the school Would yozi go back for another open
&house\program? o

- Mrs Heltner has supemsed the lunchroom for three years Each year»
‘the teachers have promised that they woilld make sure another adult i 1s, ,
there to help her with this jOb ‘But each, year Mrs Heltner ends.'up
domg the- 1unchroom supervrsron by herself If you were Mrs Helmer -
wouldyou agree to do zt agam7 o . Sl

—-The Farryview Day Care‘rs a publlcly sponsored program for chrldren '
" of low: income: fam111es They have sent home notes to the parents who
have not. shown up for the- parent programs, All the programs are held
TR + in the "evening. Mrs. Gozalez “received -a note. She works. mghts and
o . doesn t feel she w0uld have anythlng to contrrbute to the program. No
: one at the day: care center has ever tontacted her except through notes.
How would you feel zf you were Mrs. Gozalez?

In order to avord srtuatrons where parents or teachers feel unwanted parent
" 1nvolvement programs should be. des1gned to accomplish the followrng goals
N sl Leadershrp teams who attempt to develop parent 1nvolvement programs
T “should - be composed of ‘people. who-are representatlve of the entrre'
. school-communrty populatlon -
4 -+, 2.Parent 1nvolvement programs should arm to assrst chrldren parents and
k » -:teachers to: 1mpro€'e therr self 1mages and abrhtres to leam and grow.
- together T PP
—-«--3-.»--Programs desrgned to enhance the home-school relatronshlp should aim’ ©
“7.‘to include -all parents and teachers in pos1t1ve experrences w1th— each IR
, , ,other and their children. " oy ’
.~ 4, Those: leaders ‘who deslgn parent 1nvolvement programs should attempt. .
o ~: to offer ava ety of events’ and actrv1t1es at various times $0_ that every
parent and: teacher can find somethrng they llke and can attend

S B AN - . +
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programs should make every attempt to mvolve parents and. teachers
‘in the decision making process as well as othef important goals.
voO9A partnershrp approach to parent-teacher 1nvolvement should be a goal
- . -of program’ leaders.: -
g 10. Those who become rnvolved in. parent-teacher programs must be con-
' stantly rem1nded that they model behavrors the1r chrldren develop and
use. - ~ & .
, Programs desrgned to urprove home-school relatronshrps should reflect the o
diversity of - parent and teacher life styles as well as goals that are descnptrve of o
*‘Awhat we want chrldren to be hke as they develop ' ‘

.o AR — ] - ) )
PARENT IN\,}OL'VEMENT: MET'HODS AND TECHNIQUES : J
\ :

Many early chtl\dhood teachers and school admmlstrators complain that ‘
parents in their program just do not partrcrpate in school related activities. Parents
voice srmrlar complalnts that they are never invited to partrcrpate in the school -
programs ~All of this verbal .concern by parents and teachers needs to be chan- .
tneled into constructive lmvolvement situations. As an 1nd1v1dual 1nterested in the
lives of young children you certainly realize’ the need for a contrnuous and posi- s

“tive rélatronshrp between the home and the school There are many techmques L
" . for'involving parents in early chrldhood programs but all of these techmques are
, dependent upon p0srt1ve parent-teacher communrcatlons ' ,

: COMMUNICATIONS IS THE KEY! L g i

What happens between parents and teachers (or does not happen) that so' '
often causes parent—teacher relatronshrps to ‘deteriorate or worse dissolve? An '
exammatron of . some parent-teacher contacts wrll help us fo 1dent1fy some of the'

problems' I B . N :

Telephone\Conversation

"Mrs. E'dw,a'rds_:" ‘ “Mrs Junlper I really don t under-‘
o T _stand why you. are havrng Bobby,, ’
_ - -color. a’ lot of crrcles He already.~
g e knows hrs colors o

* Ms. Juniper; * H.“Mrs Edwards 1 use the d1stnctj' B
Z ..o Kindergarten guide and - that " is.
‘,l‘vf‘what T'm supposed to teach You o
- _~should talk -with " the: Director. of
- ""‘»/‘,Cufnculum I’m domg my Job "o

5 " . . g “

com
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AConference A \\

Mr= Hall teaches ﬁrst grade and has hls desk orga- .

, : . ‘nized-today for conferences” with the parents. He |
- nhas his desk situated so he is behind it and'a Ghair
L " in front of it for: the parents to sit on during the
conferences. ‘Mrs. Palmer has just amved Each-
conference is scheduled on.a ten minute. ‘intetyal

\

time pattern. .~ . e AN

-

- Mr. Hall oo Mrs Palmer Just s1t nght here‘\v.» o
AR Sorry that you are: laté. As you \
E ' know we must keep nght on time.

w -

Now let me tell you that Jamesis ~ s

not doing” well .at all. ‘He falls ~\.
s S *asleep a great deéal and nevercom-=  \
- o pletes his’ work on tlme Nowhe’s .+ \
) : not 'a bad boy heis just not’ get-". N,
= . ‘ting on with it. His.reading and . \:.
e . 'math’ scores are pootr. He "just cN
' . doesn’t seem, to be ready for ﬁrst N
-~ grade. Or. maybe somethmg LT
wrong at home!’ (with a glanng T AN

look-at Mrs. Palmer) Is there - = = \

somethmg at home, Mrs. Palmer" =

Mrs. Pal_mer:' ’ Yes, Jlmmys father and 1 Just, o
recently separated '

‘Mr. Hall: = Oh!. I see. Well I suggest you work

T ©' more with Jimmy, he needs it.
. S e Any questlons that “you have, » .
U .. Mrs. Palmer‘? R . MR

-
~

Mrs. Palmer: . No

T ,' . - _’.v . -

These two parent—teacher commumcatlon sltuatlons happen more often than ‘
- -any of us would hke to .think. Not all teachers behave in such a’'manner. Yet no -
" teacher should ever. behave th1s way When a parent such as Mrs ‘Edwards /imtlates o
'contact W1th teachers about some aspect of the cumculum we as educators shouldf Dl
".fwelcome 1nterest and concem of the parent When you. conduct a conference be
" more. personable than Mr Hall was w1th Mrs Palmer Never sit beh1nd a desk but’ A .

provrde a’? vhere. you allow the parent some. aCCCSSlblllty to you
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. ﬂextbtlzty, and dependabtlzxty Applyrng these four behaviors to th‘e parent-teacher . -
'communrcatlons process 1s the key to making such 1nterchanges successful for
parents and teachers. ‘ / -
The approachabéle person is an mdrvrdual with whom people feel comfort-~
~"able. Mr. Hall could have been approachable in his behavior’ by setting the sfage SO -
- Mrs. Palmer could feel she|was with a teacher that’ cafed and-was genuine - in his
concem for her chrld For example, Mr Hall could have done the followrng

- A ‘Mr.;Hall: o _Hi- Mrs Palmer' How are, you ‘to- - -
e R L day" I really apprecrate your tak- . .
. . ~ing time to visit: w1th me today. -
\ o B, ' S ' rWould you llke a cup of coffee?

. Mrs. Pilmer:| - Yes, thank you The classroom”"' Co o
o o . looks so nice.- Oh i <may 1 have _ \ / .
' L L. . . -some donuts, too? A : : ’ S

- Mr. Hall: - : .Yes please have one and I want‘ to
' ~|" show you the bulletin board that
VoL i ) I ermy helped to make SR
\\ SR Mis. Palme'r; The chrldren made thrs" It is’

’\; _ \ e L ’ really n1ce' o L :

Now Mr. Hall has set. the stage by allow1ng Mrs. Palmer to relax 1nteract and ob- .
\ -serve. the surr'\undmgs in. which the conference will take place By hav1ng some:. ~ -
: refreshments avarlable and- some work the children' “have developed on: d1splay '
Mr. Hall exhrbrts a genuine:a ; d posmve concem for ermy whlch should be the
focus of the conference Conbasi e
‘ ' Sensmvzty"rs necessary for makrng parent-teacher relatronshrps meanrngful
. The sensitive-pefson communicates a desire to’ understand?,,the other person: in"
Lo posrtrve ways in both:their \lerbal and non-verbal behaviors. Mr. Hall mstead of
T talklng >at Mrs.. Palmer about \her home llfe could have shown more of a posltrve
concem for her lrfe by appro\achmg the srtuatron\ in a way such as the followmg
IR E

Mr Hall \Mrs Palmer I‘V‘ want to~ tell you" W

s»,,v

how:: dellghted 1.am ‘to- have . e
Jlmmy in the classroom He gets L :

. ‘ dren and is a very well behaved‘g'."“i o
lchrld R |

-

7 Mrs Palmer; : ‘J;rThat is'so good to know asI have . o S
SR AT been concemed about Jnnmy He" L ‘

71
i
i
A
1 5\ a
H
{
{
|
i
i
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. .- hasn’t-been sleeping well at night."
o 0o How.is he domg in his- school
PR © o owork? o L
S '_'Mrﬁ.ﬂ_,,Hall:_;‘,' _‘_f Well there is nothing to be alarm- ~
Lol led about “but’ he is. having some
e T, difficulty in reading and’math but
- 000 0+ has :done -very - well ‘in.social .. . -
.+« . gtudies. 1 must say I have' been C
~ concerned that Jimmy seems very - e

L © 7 withdrawn lately ‘and doesn’t seem,

e ,to care about school s <he dld

- i earller in the year Is it somethmg
. Eae § mlght have done" Sometlmes I
' ‘ﬁet very busy Mrs.. Palmer and
. . -may bave done some llttle thmg
o tohurtJlm R

‘Mrs. Palmer:; : No I dont thmk Lt 1s you at, all
' : . Mr. Hall. In fact J'mmy really

 likes you I should' tell you that { " ciy

Mr. Palmer’ and~ 1 recently sep- -

e . arated and it has been drfﬁcult TR

e f-;tlmeforJlmmy ARy PR

s

Thxs approach to the conference by Mr Pall md1cates he ls concemed about.

J1mmy and. the farmly in'a constructlve fashlon T hefact that Mt Hall pomts out

~ positive aspects of Ji 1mm) ’s behav1or and j is wlllmg to entertaln the possxblllty that
"o he (Mr ‘Hall): may be a s0urce of the problem 1nd1cates to Mrs Palmer that she i lsc o
L dealmg “with’ a Sensltlve person. “The emergent portrayal of the famrly situation is
~freely given’ by Mrs Palmer because. Mt Hall, has shown that he truly would like

L _;to see ermy domg better i in hrs school work : Vo e

.n»\

to Erow, -]ch‘ange and dlrect
. Parents and teachers need to de elop ﬂexlble attltudes and behavx rsas they com-

takeuthe l' d in dev

“F lex1blllt
nd teachers’

like alf human bemgs, want to have optlons SO they can ﬁnd room
their motlvatlons toward constructlve outcomes

ch: other Teachers, as’ skilled .child ‘care workers,. will-have to
'ng th;s (

Ms Jumper : Mrs Edwards lm sorry to: hear
ST you re upset I went through the R

S o ) ‘/

a secur1ty valve in the commumcatrons process Parents L

e

‘ mponent of the parent-teachcr commumcatlons 2t

+_process. For example_,;when Mrs. Edwards: called Ms Jumper about the réason .~

" why she was teachlnr B b‘the color scheme she ('Ms J umper) could have respond-
'ed a_;follows ‘ i e r
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_ colors at_the begini%ng of the year , o
. - and none-of the children knew =~ . = . o
‘them. But. I must: admit. the Chll- o ‘ ‘
dren . were. still getting: used to . ST
~-school. ‘and- maybe 'many of them . * - e
+-did know their colors: I'm glad -~ .~ .
S s . you: called' Why don’t' you stop - . L
oo . by some: aftemoon or I'll ' be: . . .- o T
A ‘ ST happy to visit you as I- really 'do
. h T A «' - want to make sure amdoingmy =~ . "~
S " best. for Bob and: the rest of the = . S
- B children. . .

: o Mis: Edwards . Why thank you, 1. cértainly will - ;
L - ' o ~visit and 1 didn’t mean to sound -~ . - s,
e . .. .. so upset.'I was just, well 3a little .
T o concemed about Bob.
The response by Ms J umper to. Mrs Edwards mqulry mdlcated a deslre on
Ms J umper s part to look at. the sltuatlon conmder altematlves and f“mda mean- -

s L " ,‘» Mr Welton Sure Mr bRalsto
o T > yourlson is Just’_,
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: the parents ru"'t his word.

for 1nrolv1ng of elnts in the educational proceSs keep in mind- that‘ communlca-_
the kKey to makmgethem wortk . Sensitive, ﬂexrblc, approachable and de-
pendable teachers can utrlize any of the parent involvement techniques because

they are open to parents, desire. the1r 1nvolvcment and. want to work with the_

parents to lmprove the home-school settlngs

PARENT INVOLVEMENT TECHNIQUES

.8"

~

: There are many techmques you can use-to oevelop parental mvolvement in
your *school. The different: techniques can ‘be used:to meet vafious néeds of -
parents, chtldren and teachers: Before dec1dmg whlch techmque to use you should_r S
develop an understandmg of the: chrldren in your classroom and. an. awarenessof =~ -
“their famrly situation. Many parents are at work or. for other legrtrmate reasons"'"" e

-are nnable to attend ‘parent mVOIVement sessions. As you des1gn various act1v1t1es
and «functrons cons1der the followmg examples of parent 1nvolvcment technrques
ias me ns to achleve__a_ full~ and meanlngful parent-teacher partnershlp ', /‘“‘

TECHNIQUE ONE Mrs Joseph 1s attemptlng to. get more fathers
1nvolved in school and home activities with thelr chlldren. “This’
year she is hav1ng thewl_undergarten chlldren plan a p1cn1c lunch for -
. then' Ffathers 118 -of "the 25 fathers have' agreed ito_come. to the
' p1cn1c Three of ‘the. chlldren ‘have no- father 1n the'.
.ho and are bnngrng a brother oruncle: “o the picnic. Mrs. .
Ioseph s also planning‘a: ather-chlld talent show hese 1nformal
and ‘flexrbly schedu d events can be used. in other-,ways ‘too.
r en successful for Mrs.. Joseph Each o

Lf aspects of parent 1nvolvement communrcatron is the key to bnngrng“
pos: 1vehome-school relatronshrp As you examine the Varlous methods 7

‘g
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" conferences or, where approprlate home visits are used to mar\n- :
' taifi home-school commumcatlons o 7

~ S

TECHNIQUE THREE Mr. Wmdet is pnncrpal of the Fort Beet .-/
?arly Learmng Center. The center is a public. school for Kinder-
arten-primary grade chrldren and their families. Mr. Windet has
 formed a parent-teacher-crtlzen advisory - council. Members of the

“ commrttee were selected by Mr. Wrndet to. represent a Cross: /

sectron of. the communrty He eventually would like to make the
advrsory councrl elective posmons The" meetrngs are held, on’ a
rotatxngbasrs in the homes of the committee members (xncludrng
Mr. Windet’s. home) Once a year thls commrttee ‘holds an ope
heanng at the school so all 1nterested persons can: partlcrpate in

e

5 ‘\‘

TECHNIQUE FOUR Mr S‘
Clty Kmdergarten Program
+ ‘a. dramatic.increase: in. chllq/ abuse-neglect cas s in:th
Mr Snrpes\workmg coope atlvely with. the county famil
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; formatlon on prOJects the children ha\e done as well as eventsthat

are. bemg planned for the parents: It is a brief but dehghtful news-

. letter- that always -has something. specral about some Chlld or,

parent. on the. front.page. Mrs. Fortney is proud of the’ newsletter

S as it has prompted much mterest among’ the chlldren and parents

TECHNIQUE SIX Dr Mrlton Planjet is drrec*or of the Early

. Childhood Program for S\alenta City Schools As the schiool district

is located in a large urban area he utilizes various electronlc devices
to reach ‘parents. and citizens. In two schools Dr Planjet is experi-

i ‘ mentlng w1th a call-m-telephone recorded message center.. Each
‘day"a” message is recorded in Wthh the. events and act1v1t1es the .
"chrldren w1ll be domg that day are explalned Parents can call any-

. tlme ‘of" the day to hear the message and thus find out what their’

chlldren did. that day as well as acquire some 1deas on’how they

.+ can follow .up, with home act1v1t1es Dr. Planjet is-also utlllzlng a
~ local television statron to hlghllte varrous act1v1t1es that are taklng

place in the early ChlldhOOd program of the drstnct He is planmng

_some’ televrsed -parent’ educatlon programs deahng wrth child care,.
_home learning practrces and parental- 1nvolvement opportunltres
\ w1th1n the local d1strlct P RL

TECHNIQUE 'SEVEN: Mrs. Burton téaches Kindergarten -in
Ranchview Schools. ‘Many_ of the children. hve in homes where

few. readlng matenals are available. Thus many’ of .the chlldren

have . drfﬁculty leammg to read: Mrs Burton has’ developed ‘a

‘slmple booklet that gives: parents some 1deas on' how to- help the1r

chlldren w1th handhng books; games and ‘other readmg\ materlals

‘ Each year she invites the parents to school and. holds some readmg

help sess1ons and also utilizes these sesslons to get to know the.

ﬂparents In conjunctron w1th the help sesslons ‘Mrs Burton has -

organlzed ‘a‘book lendlng llbrary The llbrary conta1ns matenals :

,chrldren and. parents can ‘borrow. for use at home Although only .

v in use for one year‘

fvldes transportatron for parents who need rt to’~ get to the story”‘,,_.., S
"Q-hour tlme e » : ~ E

offera story hour for chrldren program The school dlst‘nct pro-

* ?"TECHNIQUE EIGHT: Dr. James Watoon is 4Super1ntendent of

Schools In an attempt torr'each parents of pre-, o

’any children and parents have used the‘ o
g hbrary ‘ Mrs Burton has also- worked w1th the county hbrary toi»--

A !
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: p_rogram,.' In cooperation with the county. library he has.developed -

w . a home visitation program. A trained home visitor is a part of the
\\ -+ mobile llbrary van staff. This library staff visits each part of the -
\_\ o . county once a month They take books and materials. to people
\ " vin rural areas- of the’ county. By goihg with’ the library staff the
A .home visitor can. visit homes and talk. with mothers and fathers
: \\ ‘of the children throughout the county. The program.has beén -
\ very successful thus far .as many parents’ are followrng up the

« visits ‘with inquiries they never knew about. Dr. Watoon is now
.attempting to get the county héalth ofﬁces to: send a nurse along "

D o on the moblle van visits. As Dr. Watoon" says, A healthy and
. llterate hbme- env1ronment will make sg:hool more meanlngful to )
young children.” ?\ '

: Vo
"When you’ select and utlllze _specific technlques for 1nvolv1ng parents in the
educatlonal process keep 1n m1nd that commun1catlons is needed to make them .
- work. ST - b : -
It is also unportant to remember. that parent-teac' er partnershlps muat be .
based on a concept of teamlng Each of us can learn from. others. As you leam
‘from fellow teachers and parents you w1ll find your teach1ng to become ‘more
meamngful As you" deslgn and use vanous parent 1nvolvement technlques ‘ask
yourself the. followrng questlons to see if the act1v1ty is reflectlve of what you'
- want to aCcompllsh DR : / :
: . Havel 1nvolved the parents in plannmg the act1v1ty"
2. Isthe program or act1v1ty well organlzed publlshed and planned"
3.Is the event offered at'a time afd place convenient to parents to attend?
4 If you ‘were (or are) a parent would you thrnk the planned act1v1ty worth
.the tlme to attend : Sl

-
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be to redch all parents and-teachers involved in the' home-school arrangement.
Programs, vary in style and content but do have a’common goal of enhancing the
- relationship among parents and teachers. Some programs are designed and imple- -
mented at the - district“level: Others are organized at the Jlocal level and some
teachers develop a program to' meet the needs of the children and parents within .
their cIassrophi.‘~ RN o . . R ,
" A problem that often

o ‘ m " that of _"é)“‘(is_t‘s' w'ithintéll‘”'types‘j’of pdrent invélvcmeﬁt programs -
"'is the non-participation of ‘parents who- feel alienated from.the school environ- -

- ment. This problem should be the focus of your initial planning—Why-do many
parents refuse to participate? The answers are. many V’buftfal‘l of them are related =~ - .
to low. the program is planned and presented to the parents. "~ ~ s

ESTABLISHING A PURPOSE FOR THE PROGRAM.

~* ‘Although there are many’ sensible. program goals such'as the enhancement

of the parent-teacher-relationship and ‘the improvément of home “and school -

- learning  environments eaqh:jparent,inv'blvem‘erjt"; effort f-‘Shv(‘)lllvld begin with the

_development of the purpose of the endeavor. You as the teacher have one idea
. (albeit impottant) of ‘what the program should be like. You must have the imput

*  from parents (as many parents.as possible in terms-of how they ‘see the orienta-

tion of the program developing). A truly cooperative effort should bring abouta” - .
 parent-teacher partnership in which the purpose ‘reflecis the needs of home'and

school. As a part of the-planning process the, following are necessary steps you
meaningful reasons for having a

should" take to.-assure the' development of
71, Acquaint yourself with the families who will be involved in the program.

- What types of families make up the community? What are theirneeds? . -

. 2. Assess What parents’ think of the schools by taking an inventory of how =

~ " they see education in the community: What would they like to see the

‘ _program accomplish? Ar 4 '

naking the program work?
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PLANNINGV AND IMPLEMENTINGTHE INITIAL PROGRAM.

The s1tuatron in: whrch many parent-teacher groups find themselves is*that
they know what they: want to accomplish but are unsure of how: to go ‘about it.

has the time or because ‘of a™we tried that ten years ago” att1tude The most
effectrve approach s to select one- or two pnonty goals of the program and
1nforma1 but most appropnate example of howvone par nt-teacher group planned

and 1mplemented the1r program
. !

THE RIDGEVILLE PARENT~TEACHER TEAM g " -

; 'M Regrna Thompson teaches second grade at ergevrlle Elementary
School: Last year she held a few parent evenlngs in her classroom and found them
to-be qulte helpful to her.and the parents Toward the end of the. school Jyear she-

- surveyed the parents’ of ch11dren in the school and found they had some, concerns
" abotit the school and were qulte 1nterested in. gettrng 1nvolved 1n a parent-teacher
: fgroup She talked with the burldrng principal and he’ was open to her d1scuss1ng
the idea W1th the staff it their next meeting. Mrs Thompson found that’ there [3

-

‘were three other. teachers:who were 1nterested enough to srgn up for duty to help
"'orgamze the prolect ‘ o : , :

Some groups attempt to do it all at once and usually disband in turmoil. In other...- .
cases the plans of. the parent-teacher-orgamzatlon are never started because no one -
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lmm,unlzrng 1nfants and young chrldren aga1nst serrous and somet1mes life destroy-,..

- ing - diseases. The drrectorrof the county health board confirmed that smany chil- |
dren were not berng, mmumzed Mrs. Thompson ‘the.three planmng team-mem-

bers and three’ county health nurses formulated a school~commun1ty’ plan to en-
courage parents o make sure. therr children were 'mmunlzed o
prOJec (school 1mprovement ‘and " the 1mmumzatron 'program).‘
stance of the 'ergevrlle Parent Involve ment. Program for the school. -
-yéar. ‘The. plannr g te'am “decided to conduct and end of the yea"assessment to
see how these two prOJects had proceeded In addltlon they hoped that asar ult

-

of these actmtres the membershrp would rncrease and act1ve partrcrpatron in the‘ :

program would be broadened to 1nclude more parents and teachers 1n the com-'
munlty . : o s ; K b B .

EVALUATION AND PRQGRAIM IMPROVEMENT \N

An unfortunate happenrng that negatlvely affects parent mvolvement pro-,,

grams is" that the same people show. up each year wnth the same- program ‘plan as.'",h )
was used in: the prevrous year. “Just as teachers need to 1mprovethe1r 1nstructlonal R

’

plans the people who plan parent 1nvolvement programs must t1nuously assess ° 3

- the needs of parents and teachers and mcorporate therr findmgs into future pro-,i_z

, gram plans An effectwe way to, conduct th1s evaluatlon is. t“ ask questlons such'
> as the followmg o iTa
1. Were the marn ob]ectrves of the propos,

parent involvement prOSram for"__[

“this school year achreved" If so how were they achreved If notwhy were =

they not achleved"

2 Were parents' from all facets of the commumty invo ved in- the,parent'.'g_k s S

_‘t why was this. the_yt
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. EXERGSES el S

Instructzons “The followmg SeCthl’l ‘of-this text conta1ns a- senes,v"f‘ ,

- of exercises for you to complete. Section One .contains objec- | -. -

tive - type test statements, Section’ Two:: contalns individual

prOJects you can do to show hew you would apply the informa- -

“tion - in - th1s text:ito real life sltuatlons ‘and Sectlon Three in= """
-cludes some d1scussron 1tems you can utlllze 1n your classroom

sem1nars T LI ST

e e 1

'Unde'rline the T (true) or F (falsej‘ in- fro'nteof each statement

accordmg to whether you belreve the statement to-be true {or
false.; : ~,;’ TR e TS

K

Parent 1nvolvement is necessary in educatlon because most
~ parents lack knowledge about their. chlldren S »
A truly meanlngful parent 1nvolvement program utlllzes parentsw '
to: help W1th the clerical tasks but all

: ‘the. declslon maklng ‘
process. to Temain in the hands of the p ,ofessronals

. One 1nd1cator of the changlng nature of the. parentlng process
s ‘the recentvn
”-'The changmg Hroles that' mothers and fathers‘ are performmg' -
: }today does: atfecti the ‘parent 1nvolvement process as it is con-

se in the divorce rate in the Unlted States.: -
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When communlcatmg with parents about problems thelr chnl-“

dren are havmg at school make it clear that you expect them to.
do. their part in cleanng up ‘the situation.
Teachers who spend time listening to the personal sltuatlons of

the parents are 11ker to have good commumcatlons with them B

nrelated 1ssues ERE : -

lnformal parent mvolvement act1v1t1es such as’ holdlng noon _
ar picnics for the. fathers sho.uld be ¢ olded as "‘f‘y dlsrupt'

famlly life. ' : -

A constructlve parent 1nvolvement practlce ‘is to schedule ‘

parent-teacher conferences at t1mes convement to the ‘parents..

‘When the: school district - budget does not allocate funds for,

3

parent-teacher conferences there is. llttle the teacher can do to L

“have a prégram for the parents : :
‘An: excellent parent mvolvementatechmque is to share in the re-
sources of other commumty agencres in prov1d1ng famxhes w1th,_;,_,
serv1ces such as hbrary story hours and county health programs o

the concept of teamlng
Although evaluatlon is" an nnportant part of the teachlngpro-
- cess it 1s<not a major part of conductlng effect1ve parent mvolve- 3

- ment programs P Lok

A major problem that often confronts those people'who plang '

parent 1nvolvement programs is that some parents feel uncom- ST

fortable. and unwanted w1th regards to the school settlng s
Teachers who attempt to gam vrnput from parents about thei

‘program the t 7 ‘ i
Parent-Teacher Advxsory TeamS‘should__ e‘composed,of patents' t
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Section Three (Semrnar Drscussron Probes)

I}’ﬁtldn Twof — (Indmdual Projects)'-"’"‘;;
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:

Intemew several dnfferemg

. how. these: different people percerved the functxons of a pasenit involve- :

“ment program A e

'ference After the ‘conference’ talk with the parent and the teacher about
d1fferent asp-ots of the conference How did the teacher plan for the
: conference" How did the parent feel about the conference" If you had
conducted- the conference how would you have behaved? Now outline*
a bas1c plan you would use m conductmg a parent-teacher conference

i ”pate in - such programs. As. you desrgn the act1v1t1es ask s', eral parents
and teachers 1f theyi would ﬁnd the program act1v1t1es to be useful

buxldmg ‘ o » S ‘
Desrgn a. comprehenslve parent-teacher mvolvement program«

~If. at all possible (and where. appropnate) sit in on a parent-teacher con- :

e
.
3

‘you' explam how. the goals, procedures, act1v1t1es and follow-up work

wﬂl be handled

o N

s;the.v?é)?-‘it'r:

’. {group formulated heir program goals:
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2 A key 1ssue in. many schools today deals wrth what should be emphasnzed e
“in the program of studres provided young chrldren Many parents are
demandf ‘g" back *o the basrcs curnculum for therr chrldren Many . -
shou]d he: demands of parents for a back to the basrcs cumculum be.
handled ~Why’must the parents demand -a change in'the cumculum" Do
you ‘thin i sch'ol d1str1ct has mvolved ‘the: parents \m a contmuous” S

mination f ‘the cumculum" :What should be the parents role in- -
curricull m development" B e A

3. What gare ‘some of ‘the hrngs we should do as ducators t"' make the.

: school or earl lea’" ing centera plac ‘;\_vhere eye yone in the communrty
“can learn and ’gr w as productive human beings? . .

1. TL ©ats and teachers of Ilhnors Drstnct 4000 have been mvolved in.a
constant tur =" ver the goals of the: school' You as_students and '
teachers mvolued it carly childhood education have been. asked toactas”
- in§ervice ducators ‘to: help these parents’and teachers 1mprove therr, -
commumcatron skills. " ¢ ; : S
a. What approach would you take m terms o;“ mvolvmg the-parents and~~.—-i—'fr~ :

. teachers in some: communrcatrons leamlng srtuatlons" L o o

AR b What communrcatrons behavrors would you emphaSrze in. your 1n-_ L

S - “service educatron program" - i B
;{ ~“¢.'Why do so_many parent-teacher communrcatrons srtuatrons culmrnat o '
SRR ¥ conflrct" How.¢ ould these srtuatnons be solved" :

5. Whv is it 1mportant to evaluate the- outcomes of parent-teacher mvolve- o
ment programs" What are’ some construcﬁve modes of conductrng such-,:v
an evaluatron program" S :

~
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: James A Levme Who Will Ralsé The _Children? New Options for’ Fathers and
‘ Mothers (Phl}adelphla J. B: Llppmcott Company, 1976), pp. 35-45

* Patricia Markhun; Ed_; Parentmg (Washmgton D.C. Assocratlon For Chrldhood .
1 Educatlonal Intematronal 1973) pp 2-9 T . , o
Report of the Jomt Commrssron on Mental Health of Chrldren The Mental Health -

of-Chlldren Servxces Research and Manpower (New York Harper and
_Row,. 1973), Pp: 6-24. .

Report To ‘The Presxdent thte‘House Conference on Chz]dren (Washmgton ‘
. D.C. US Govemment Prmtrng Office, 1970) p. 5 !
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Anthony 1. Coletta, Ph D. _
Workmg Together A Gurde to

Parent Involvement will build more co- -

: operatrve home/school relatxonshrps

Parent. mvolvement can facrhtate dra-

matic results in-child. development
When schools and. parents cooperate

Susan Brown and Pat Komhauser

Workmg Parents~ How To Be Happy Wzth Yo.;r
Chrldren i5 designed to make a positive impact on -
- the home and family life of working parents, This
mvaluabl ook presents dazens of easy and effec-
tive techniques which’ promiote constructive and.
enJoyable parent/child interaction without distupt-

ing the families daily- routines. Working: Barents
can help any parent’ explpre altematrves to day’

" care, create a ‘“child comfortable” home, consrder
some of the latest “parentmg” techniques ahd

. self concepts 1mprove ¢hildrens moti-
* vition accelerates mﬁchevement is
herghtened ‘The actmtres in - this -

manual promote trust ‘between home

‘and school by creating a’ partnershxp '

based on clear. communlcauon This

prattical handbook in¢ludes: plans for .

_parent participation in the clagsroom,
-alternative approaches to. teachrng

establish. learmng-,and activity centers in their own -
homes In-addition to innovatjve techmques which
encourage parent mvolvement smany ‘“age flex-
ible” independent play actmti’es for. chlldren are
suggested These activities will help parents learn . .

- parenting skills, creatmg home based ‘
 activities, supplementsito parént pro- -
. grams,  helpful . child - development
- guides and, checklists, and many other .
: constr‘xctrve appllcatrons :

lations conducrve to-their childrens

. and growth Working Parents i3 rec-
ommended reading for all parents who'work,.and

_want to improve the quality of time they snend
'wrth their children.

[
e
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