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Foreword

The Fund ror the Improvement of Postsecondary Education was established in 1972 ‘to
improve postsecondary education.’”* This mission is executed primarily through awarding granis
to colleges. universities, and other institutions and agéncies ty carry out a variety of reforms and
Improvement activities. The Fund’s guidelines describe general problem areas common to wide
segments of postsecondary education. Applicants compete for limited resources distributed in
modest grants which typically do not exceed two years duration. Proposals are evaluated for
significance of the problem addressed and the appropriateness of the proposed solution. in this
way the Fund seeks to be responsive to the diversity of institutional initiatives, Consistent with its
seed money capabilities. the Fund encourages cost-effective initiatives that are likely to become
both seli-supporting and adaptable to other locations and situations.

The demonstrated successes of many of these projects deserve to b2 known by a wide
audience. Public and private policy-makers. administrators, faculty mambers. and all concerned
with improved educational practice, should have access to these findinas. The need for a better
understanding of the total array of educational possibilities is especially pressing. The post-
secondary student population is changing in size, age, and needs, while public and private
financial resources to meet those needs are increasingly constrained. The Fund accepts as
basic to its mission a responsibility to communicate and share. as widely as possible, its own
understanding of successful educational improvements. In order to share this information, the
Fund has initiated two series of reports which will communicate the outcomes of itS programs.

REPORTS FROM THE FUND, like the one that follows, written by Fund staff, describe groups
of projects with a common theme or which address a common problem. The projects are ex-
amined, and comparisons are made in order to draw some general lessons from their ex-
periences. These lessons will, we hope, have broad applications in postsecondary education.

REPORTS FROM THE FIELD, are derived from reports submitted to the Fund by its grantees.
In these documents, indiv.dual project directors describe features of their projects which may

have significant implications for wider use.

Titles and copies of both series of reports may be obtained from:

The Fund for the Improvement of Postsecondaty Education
400 Maryland Avenue, S.W.

Room 3123, FOB-6

Washington, D.C. 20202

Telephone: (202) 245-8091

We, at the Fund, hope that these reports will be useful to those engaged in the task of pro-

viding effective postsecondary educational opportunities for all.
M@Z&dﬁ
Charles I. Buntin

Acting Director




Preface

.The Fund for the Improvement of Postsecondary
Education was established in 1972, Since then, its
principal strategy for bringing about improved prac-
tice and policy has remained quite consistent: seed
money support for practical ideas for reform and im-
provement, in order t0 insure that these projects
genuinely spring from their Jocal settings rather than
from Federal guidefines, the Fund has remained a
non-categorical program—chailenging the post-
secondary field with broadly-defined issues and con-
cerns, but avoiding narrow or predelermined funding
categories for formutas.

Because the Fund does not make its decisions by
category. institutional type. or ctient group. it is par-
ticularly important to undertake later analyses of
project experiences and outcomes, examining a
diverse range of projecis which in fact have com-
mon themes or concerns. The series Reports from
the Fund represent one effort to present the results
of such analysis to the field.

The first report in this Series, Projects/Women,
was published in 1977. It analyzed the trends in pro-
jects submitted to and supported by the Fund from
1973 through 1975, The repori that follows covers
the years 1976-1973 and inciudes some com-

parisons with our experiences in the earlier period.
The easlier edition was widely read {reprinted three
times and still on sale at the U.S. Government Print-
ing Office); we hope this second analysis will be
eqgually useful.




Iniroduction

Beyond the realm of the Fund's work, conditions
in the field of postsecondary educafion for women
have changed. For the first time. women account
for more than half of the students enrolled in col-
leges and universities. and they are demanding an
education which respoads to their specific needs.
Younger and older women Students have appropri-
ately questioned whether the traditional liberal arts
degree or teaching credential is a sufficient educa-
tion inr satisfying employment in a technologically
oriented society. And, given the lingering discrimina-
tion in certain occupations, and armed with only the
vestiges of inadequate. gbsolete elementary and
secondary education, women may feel the need of a
degree which, in part, compensates for past defi.
ciencies by equipping them with gualifications to
compete for jobs in certain sectors of the labor

- force that remain male enclaves.

Since 1975 more funding for women's education
has become available within the Federal govern-
ment. Within the Office of Education, programs
funding community and vocational education have
stepped up their support for women's projects. And,
the Women's Educational Equity Act {WEEA), pro-
vides $10 minion for the express purpose of pro-
viding support for women's educational equity at all
tevels of schooling, not just postsecondary
education,

Given this increased activity, one might have ex-
pected (o see a drop in the level of support for
women's programs at the Fund. Quite the opposite.
As Fund staffers gathered the information for this
report, they were delighted to discover the degree
to which the Fund has increased its support for
women's projects. The Fund awarded 16 grants in
1973-75 totaling $2.3 million. For the following 3
years, 1976-78, the Fund made 28 grants totaling
$3.8 million--a 65 percent increase n total Spend-
ing for women'’s projects. Meanwhile, the Fund's
appropriation increased by only 25 percent,

A number of factors account for this dramatic in-
crease. The word is out that the Fund is interested
in women's education, SO more proposals were sub-
mitted. However, the increase in the number of pro-
posals did noi beq:n lo proportionately equal the in-
crease in funding, reflecting improvement 1n the
overall quality of the 1976-78 proposals. They were
more thoughtiully conceived and targeted toward

the Fund's stated concern for learner-centered
change.

Although women students represent one catalyst
for change and improvement, they are not the only
ones. Academic feminists are creating a virtual
revolution in the ways they conceive and transmit
the curriculum. Courses on women’s studies and
discipline-based reexaminations of the roles of
women in society have given new life and fresh
perspective to teaching and scholarship. Beyond. the
campus. community-based and working women are
making new demands on, and thus finding new links
with, postsecondary education.

During 1976-78, some of the most creative
energy for the reform and improvement of post-
secondary education seems to have some from
women administrators, faculty, and community
organizers. Many of their ideas built on eadier Fund
projects and fortunaiely, the Fund was able to help
these women launch their activities.

Math anxiety is one such area in which the Fund
has played a significant role. In 1974, the Fund
awarded a grant to Wesleyan University in Middle-
town, Conn., to establish a "Math Anxiety Clinic.”
The proposal, written by Sheila Tobias, & historian
and then associate provost had the support of the
mathematics department. The clinic helped
Wesleyan improve ils curriculum and student ser-
vices. It also Increased the number of women and
minorities taking mathematics and science related
courses. But the project’s impact at Wesleyan was
nothing compared to its influence on educators
heyond Middletown. News of the clinic spread
quickly-and overnight the Fund.saw a dramatic in-
crease in the number of proposals which addressed
the problem of the underrepresentation of women
and minorities in math. The majority of these re-
quested funds to establish math clinics on their own
campuses. These projects did not receive grants
unless the authors demonstrated that they would
likely improve upon existing practice {i.e.. the
Wesleyan concept) or adapt on-going programs to
meet the needs of different student clienteles. The
strongest proposals not only tackled math anxiety at
the collegiaie level, but also addressed problems at
earlier stages in women'’s education as well as later
on when women Seek employment in male-
dominated fields.




Projects/Women—-Ihe predecessor of lhis report—
noted a number of problem areas that had nol been
addressed. such as leadership developmenl and the
relationship of affirmative aclion 10 tentre. Happily,
the Fund received more proposals Ihal focused on
increasing the number of women in management
and enhancing the mobility of women in academic
administration. One rneasure of Ihe Fund's own
response to enhancing women's career mobilily is
the grant award process itself. Nearly one-third of
all Fund project directors are women. In addition to
projects specilically geared to women. Ihey are
applying then altention to a broad array of improve-
ment concerns—including awarding credit for
experience-based learning, program evaluation,
creating cluster colleges. bringing education lo |he
worksite, and making museums more accessible 10
communily groups.

Despite these evidences of improvement, a re-
cenl report noted that more charges of sex
discriminalion are filed against postsecondary in-
slitulions than against any other enlerprise in
America. Leadership and management posilions are
stili filled primarily by men: and the probiem of
declining numbers of women on the laculty remains
unaddressed by Fund applicants.

in 1976, the Fund published its first report en-
titled, Projects/Women. This brief paper described
16 dilferent grants awarded to improve women's
education during the Fund's initial 3 years. This
report is divided inlo Ihree sections: a brief over-
view of Ihe types ol proposals received; descrip-
lions of selected projecls lunded; and observations
regarding the patterns of support from t973-78 and
projections for (ulure improvement areas.

Proposals Heceived

As in lhe first 3 years, proposals received by the
Fund in 1976-78 addressed 0 the needs of adult
women constituted the single largest category of
grant applications, These proposals emphasized
education services to help women make transitions
from home to career, job to campus, economic
dependency 10 independence. The best submissions
ollered some specilic (orm of service: assessment
of life experience, career explosations, educational
advisement, inlormation and referral.

Qider women students pose a parlicular threat to
long-standing assumplions aboul Ihe higher educa-
tion experience. The 4-year residenlial lock-step no

longer suffices as the normal route for mithons of
postsecondary learners, The reality of holding a job.
combined with childbearing and childraising re-
quires colleges to find ways of becoming more llexi-
ble it Ihey wish to altract, enroll, and relain aduit
women learners. Thus, many of the mos| compelling
and boldest proposals for educational change focus
on |heir heeds.

-

Unlortunately, many proposais from colleges and
universities often appeared to be nothing more than
thinly-disguised recruitment efforts. They [acked
strong community lies and a sense 0f Iocal employ-
ment needs and cpporlunilies. These proposals
rarely incorporated internships or a curriculum
which mel bolh th2 employers’ and employees’
needs. A telling problem with weak proposals was
the assumption that the regular academic pro-
gram—existing courses. majors, and on-campus re-
quiremenis would suffice for oider women. On the
olher hand, thoroughly individualized approaches.
for example. a curriculum which seemed lailor-
made 10 a specilic woman'’s current aspirations
seemed equally problematic. Few Students who
have been away from academic life (or some time
can handle an excess of independent study or even
want to. In many respects, the stronges! proposals
attempted 10 inlegrate a number of learnirg
strategies—independenl and group Sludy: class-
room learning and interships. liberal education and
job training.

The important difierence between more recent
proposals and earlier ones concerns levels ol insti-
tutional supporl. Althgugh many applicants still
requested funds 10 start a women's center or pro-
gram, many more soight “bail-oul” monies—opera-
tional funds to maintain established projecls. This
phenomenon was widespread, especially among
campus-based programs. Risk capital is geiting
scarce. but equally troubling is the fact that worlhy
programs are being |hreatened with buoget cuis.
The Fund is increasingly Leing perceivsd as a lasl
resort [0r new programs which deserve campus
supporl but cannot get it. In this era of liscal re-
trenchment, the "'last hired, firss fired” syndrome 1S
often discemible in these quarters,

Proposals from non-coliegiate seclors such as
community and working woinen’s organizalions or
fabor unions tend to be al earmer stages ol develop-
ment. These groups are icoking lor seed money 10
gel (resh programs oll the ground. Ultimalely,




however, they must deal with the problem of main-
taining the activities after the Fund support has
ended. Since the educational aspect of the project
is often not direclly related to the organization’s pur-
pose {but perhaps an extension of it} the applicant
has an especially difficult time demonstraling insti-
tutional commitmenl and prospects for survival.
Nevertheless, during t976-78 as in t973-75, pro-
posals from non-educational instilulions appeared to
be highly competitive and frequently in the best
position to bridgs gaps between women, education
and the labor force.

In addition to proposals dealing with the problems
of adult women and "'math anxiety,” the Fund con-
tinued {0 receive proposals which focused on the
study of women per se. Several proposals asked for
funds to establish women'’s studies programs of to
help individual faculty members revamp a particular
course to include the rotes and contrbutions of
women. A few proposed to use the media as a way
of insuring broad impact; others wanted to integrate

*women’s studies and career education for
traditionally-aged students {18-22). Still others sought
support to develop curriculums which reflected the
life experiences of their students such as the role of
women in the labor movement or family history.
These proposals reflected a sensitivity towards
designing a course of study geared to meet specific
learner needs. Merely adding a few female names
into a history survey class was not a sufficient reex-
amination of the curricutum 10 warrant a Fund
grant,

Proposals Funded

Although projects for adult women workers still
constitute the largest category of grantee, the
newer awards reflect shifts in emphasis and activi-
ties. More supporl has gone to non-coilegiate
groups such as the Lutheran Social Mission Society
in Philadelphia and the National Congress of
Neighbormhood Women in New York City. One of the
most interesting national efforts to tackle the educa-
lional needs of working women is the National Com-
mission on Working Women in Washington, D.C.
with regional programs in Six cities.

Working and Working Class Women: Women
who must work have always felt isolated from the
world of higher education. Not only are they women,
but their style and their pocketbooks do not allow
them to gain easy entry into the continuing educa-
tion programs which proliferate everywhere. Their

lives are rooted in their families and in their need to
earn money; their confidence has been eroded by
years away from school, and they are alienated by
what is typically offered at most campuses. And yet.
at the same time, the need for increased knowledge
and skills for survival in the complex modern world
has become more pressing. and they have begun to
seek help. .

In t976-78, the Fund received a number of imagi-
native proposals from community-based groups
attempting to bridge the two worlds in order 10 pro-
vide educational opportunities for these women.

Both the Lutheran Social Mission Sociely and Ihe
National Congress of Neighborhood Women estab-
lished college programs in working class neigh-
bdrhoods which use the neighborhood and ils ethnic
background as a basis for the curriculum. Both pro-
grams are tied to higher education institutions which
award academic credit. Courses are conducted in
familiar sites in the communities and are designed
to increase the women's leadership skills, and to
improve their academic and basic knowledge.

Brooklyn College (N.Y.), is attempting to serve the
same clientele by offering courses in the com-
munities and at the coliege on Saturdays. This pro-
gram is cc-sponsored by the Women's Center and
the Women's Studies Program. In order to reach the
working class women, courses meet in six com-
munity sites. For exampte, English as a second
language is taught |0 Hispanic women in
Williamsburg and Russian immigrants in Brighton
Beach. The most distinctive aspect of the project's
academic component is a 12-week, free, non-credit
course which provides basic skills instruction so
thal students can successfully matriculate into
Brookiyn College.

The maijority of working women in these programs®
target groups work at traditional female jobs, usually
in the clerical categories which cover one-third of
all working women. Most are not aware of the
educational and career opportunities that exist for
them, so that the harriers to occupational mobility
for women clerical workers are both exlernal and in-
ternal, the inadequacy of occupational and career
counseling services persists as a root cause for the
disproportionate numbers of women in low-paying.
low-status jobs.

In response 10 this nead {0 inform working
women about career and educational options, |he




Nationai Manpower Institute’s Center for Women
and Work collaborates with six working women's
organizations to develop the tatter’'s career counsel-
ing capacities. Staft persons within the organiza-
iions are being trained o conduct the counseling
sessions as well as series of seminars designed to
give the women belier understanding cf the indus-
tries which employ them. The Fund's project at
Women's Enterprises of Boston is also concerned
with giving low-income women information about
more lucrative fields. Many of these women wish to
move into technical occupations but lack the neces-
sary information, counseling, and education to make
the switch. Women's Enterprises recruils par-
ticipants through the media and counsels them into
pertinent education programs in schools or directly
into training provided by industry. Approaches in-
clude expanded evening programs, industry-school
pastnerships. and liex-time schedules.

Women at Home: Two recent grants that focus
on the educational needs of adult women emptoy
media and advanced technology to reach them in
their homes. Red Cloud Productions, a Boston-
based company run by women, is producing a
series of five television videotapes on life manage-
ment skiils. Each program touches on a different
aspect of ptanning for and coping with change. Led
by a moderator, a group of women discuss their life
experiences and how they have faced and suc-
cessiully managed transitions. These conversations
are taped and at the end of the 2-year grant period
the series, tenlatively entitled "*How 10 be
Eifective,”” will be broadcast over public tetevision
and marketed to educational film distributors.

WYES, public television in New QOrleans, is pro-
viding inlormation to women wishing to reenter the
educationat system via telecast. The station has
designed monthly segments of a series of live
s0-minute counselicg and information programs
dealing with such questions as the locations and
curricular offerings of postsecondary education in-
stitutions, financial implications of returning to
school, and necessary family adjusiments like child
care. Telephone lines are open at WYES studios to
enable direct conversations between viewers and in-
studio guests: in addition, Spanish-speaking viewers
are able to hear a simultaneous translation of the
program by tuning to Tutane University’s radio
station.

Each of these media grants offers services to
women who have not yet decided to enroll in an

academic program. in fact, both are reaching
beyond the typical continuing education student.
These efforts are directed especiaily to women
haunted by self doubt and concerned about their
future. They are not at the stage of w.""ing into a
campus continuing educafion office 0i wven know-
ing what they should expect once they get there,
The "distanced” nature of these counseling and
role modeling projects may make it easier for many
bewitdered women to cope more ellectiveiy with
change and seek support from educational institu-
tions in the process.

Campus-Based Programs for Women in Transi-
tion: During 1976-78, the Fund suppo:tad a variety
of campus-based women's programs. Some focus
on helping women through the difficult transitional
stage between home and the college environment,
(once they have decided to enroll). Others are new
academic programs designed to respond to the
needs of adult women eager to enter the workforce
as quickly as possibte and complete their BA
degrees. One project conducted at Mary Baldwin
College, a women'siiberal arts institution in Virginia,
is adapting the Empire State (N.Y.) modei of an in-
dividualized adult degree to women Seeking educa-
tion in the region. Loretto Heights College in Denver
Is adapting the Unlversity Without Walls (UWW)
maodel, specifically tailored to older women. Fund
staft betieve that the learning process for adults is
often retated to learning about oneself, one's
society. and the values through which self and
society are related. Hence, the aforementioned proj-
ects offer transition activities which focus on such
issues while inculcating basic academic knowledge
and skills.

Five Fund-supported projects provide some com-
bination of information, career ptanning, counseting,
tutoring, and advocacy for women returning to
school. They are Vincennes University, a community
college in Indiana; Syracuse University's Regional
Learning Service in upstate New York; a collabora-
tion among the Cooperating Raigigh Colleges in
North Carolina; State University of New York, Col-
tege at New Paltz; and Incarnate Word College, a
Catholic institution in San Antonio, Texas,

At first glance, one might wonder why the Fund
supported these projects over other proposals sub-
mitted by colleges and universities. First, each iden-
tified the needs of the locai population. Incarnate
Word is a bilingual effort geared especially to
Spanish-speaking women. New Paltz is particularly
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concerned with rural women who could benefit from
an individualized program bul do notl know how 10
sel il up. The Vincennes Program for Adull Studeni
Success, approprialely dubbed PASS, works ex-
clusively with welfare mothers.

Another fealure which sets several of.lhese
grants aparl is the collaboralive nalure of the proj-
ecl. The Regional Learning Service al Syracuse, an
early Fund graniee (see Profects/Women) is exiend-
ing ils services by working with a local community
college. The Cooperaling Raleigh Colleges project
uses the facilities of the 15-sile Wake Counly public
library syslem 10 house an information and counsel-
ing office. Both the Mary Baldwin and Lorello
Heighls projecis are adapling features of exisling in-
dependent degree programs and are employing the
technical assistance of persons involved in the
Emnire Slale and Universily Withoul Walis net-
works. These granis appear 10 make exiensive use
of exisling resources {one of the Fund's eight
hightighled problem areas) beyond their cambus.

Three campus-based granis focus parlicularly on
work and inlernship opporiunilies for women. Norh-
easlern Universily in Bosion, Mass., implemenied
its Career Competence Portfolio Project. begun with
Fund support in 1978. Wilh the heip of 10 employers
in the Bosion area, the universily and representa-
lives from. business organized a curriculum which
prepares women 10 qualify for vacant positions. By
eliminaling traditional job descriplions which tended
10 screen qui candidates wilh non-traditional job
backgrounds. the Norlheasiern efforl assisled
women in gelling an education and a job as well. Al
nearby Middiesex Community College, located In a
suburb of Boslon. a Fund-supported project focused
in on job training and job referral—two critical
needs of women reeniering the world of work. The
college assists sludenis 10 sign up for appropriale
lecnnical courses and then helps them to find jobs.
A 2-year project al the Universily of Kenlucky in
Lexin@lon also emphasizes work-relaled educalion
for relurning women. Inlernships relating 10 the
career goals of women have been developed, large-
ly in the privale seclor, with financiai compensation
provided by the employer. This efiort has been car-
ried oul by the universily's Office of Experiential
Education and carries academic credil for women
inlerns as well.

In one sense, il is not Surprising thal several
Fund granis for adult women lake on the employ-

menl question. As women conlinue 10 increase In
ihe labor force, a curriculum Is needed which com-
pensales for lhe’ailure of many adult women 10
foresee thal eventually they would be wage eamers
as well as homemakers. Another Fund projeci al the
Kelter Graduaile School of Management, specifically
designed for younger women {18- g 20-year-olds),
represents an efforl 10 1ackie the problem before
women decide on career and life choices. The
major objeclive of this grani is to give 1alenled
women an introduction 10 the world of business and
graduale siudy through a summer inlernship pro-
gram following the Student’s junior year.

Similarly, a Fund supporied project al Calalysi, a
national organization concerned with the expansion
of career opportunilies for women, deals with the
difficullies young women face in career planning
and wilh liberal aris colleges’ avoidance of career-
orienied educalion. Calalysl received funds 10 work
with five schools 10 help them develop a beller
career planning program for their women sludenis.

Unforiunately, the Keller and Calalyst granis were
ihe only ones 10 emphasize career and work issues
for traditiona!l undergraduale women. The allention
in the field is clearly on returning women, and
perhaps thal is how il should be, al least for the
lime being. Bul one cannol help byt cbserve thal
colleges must begin early 10 address the career
educalion needs of their women stugents. Merely
beefing-up a job placement office or sponsorship of
an occasional resume-wriling conference will not
make the problem of helping women find produclive
non-sex slerolyped employmenl go away.

Studying Women: in addilion 10 suppording an
up-dale of the Selon Hall Universily Law School's
Women and the Law COlor video casselle Series,
{see Projects/Women) the Fund made iwo new
granis in the area of women's sludies in the period
of 1976-78. An award wenl 10 the Greal Lakes Col
leges Associalion in Ann Arbor, Mich., 10 eslablish a
collaboralive women's sludies program for the 12
colleges of the consorlium. This project was
unusual because il was the firsl allemp1 10 design a
cooperalive curriculum, avoiding duplication of
courses or facully etforl. In an era of declining
budgets, this approach seems particularly cosl ef-
feclive and is already beginning 10 serve as a model
for other instilulions.

A national efforl 10 uncover the losi hislory and
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iiterature of women was undertaken with Fund sup-
port by the Modern Language Asgociation’s {MLA)
Commission on the Status of Womhen. This project,
begun in 1976 and entitled, “‘Teaching Women's
Literature from a Regionat Perspective’” was a
deliberate effort to broaden general knowledge of
women in pioneer life. Eight teachers in three
geographic regions designed, taught. and evaluated
a new course on women's studies: in the South at
the University of Alabama, in the West at the
University of Colorado, and in the Midwest at Case
Western Reserve University in Cleveland. Working
with students in research teams, these women
facutty members found diaries, letters, journats, and
memoirs which are filling in missing pieces of
women's history By the final year of the project,
1978-79, pertinent courses had been taught in 16 in-
stitutions and students were producing slide-tape
shows and booktets tor dissemination to their local
communities.

While the Fund does not give monies for individ-
ual résearch or scholarly fellowships, projects like
those approved for MLA and Seton Hall incorporate
the discovery of new knowledge. with built-in
mechanisms for sharing this information with a
wider audience.

Breaking into Male-Dominated Fields: During
1976-78, four new projects which addressed the
relationship of women to mathematics were sup-
ported by the Fund, one each at Spelman College in
Atlanta, Ga., Stephens College in Columbia, Mo.. the
University of Michigan, and the University of Wash-
ington, Each of these efforts works with a different
student population and a different intervention
strategy. Ali add to the growing store of knowledge
concerning math anxiety. Two—Spelman and
Stephens—are women's colleges.

The Spelman effort is designed fo increase the
participation of black women students in a freshman
catculus course. To do this, Spelman implemented a
multientry level model focustng on pre-calculus
mathematics. On the basis of test results, students
enter the mathemafics sequence at a point consis-
tent with their preparation. The project is using a
combination of learning techniques including in-
dividualized instruction and a computerized tutoring
system. Stephens College has tumed its attention to
the laculty and counseling support system. The proj-
ect, therefore, attempts o deal with students’ math
anxiety by sensitizing and training faculty advisers.

The goal is to convince the adviser to encourage
competent women students 10 take math. As evi-
dence ol the college’s commitment 10 the project, it
is being co-sponsared by the counseling and math
departments.

The University of Michigan project uses educa-
tional gaming to combat math anxiety among
women enrolied in continuing education. Nationally
known games such as “Queries ‘N Theories” and
"WFF ‘N Proof” as developed by Layman Allen
have already been tested among minarity children
with iearning problems. The Universily of Michigan
project is the first attempt to see if the games can
wark to benefit adutt women. The games are played
over the telephone and serve as a unique form of
remediation.

The project at the University of Washington
centers on the concept of spatiai visualization. It
helps prospective elementary and secondary school
teachers deal with their own math anxiety so that
tHey will not pass it along to their students. As com-
pared to the Stephens and Spetman projects, this
one ¢an best be described as a teacher-training
math anxiety project. )

Following up on an early Fund grant, (the Purdue
Proiect on Wemen in Engineering), Georgia Institute
of Technology submitied a proposal and received a
smatl grant to study the prablems women exper-
ience in engineering programs across the country.
Georgia Tech had recently conducted a drive to in-
crease women In the engineering field and wanted
to share its expertise white determining what others
were doing. The project direciors are looking at the
30 most successful and the 30 least successful
schools in terms of percentage of women enrolled
and percentage of women graduates.

At Polytechnic Institute of New York, a school
known for its programs in engineering, a Fund proj-
ect is working to increase the number of minority
women in management. Working cooperativeiy with
New York City Community College. Ihe project stait
recruits promising Black and Hispanic women
graduates from secretariat and liberal aris 2-yea~
transfer programs and Supports them for the 3-y¢
M.S. in management de<ree. The project offers p
sonal and vocational counseling, an ortentation to
careers in management, and courses in math and
social science for students before they even set
foot on the Poly campus. These efforts and support




sevices have helped to keep the women enrolled
throughout their courses.

Finally, two recent Fund grants are beginning to
deal with the problem of underrepresentation of
women in academic administration. A small 1-year
evaluation project at the American Council on
Education’s (ACE) Office of Women is helping ACE
staff understand the effectiveness of their National
Identification Program, funded principally by the
Carnegie Foundation. This program includes na-
tional forums in which outstanding women ad-
ministrators discuss current issues with higher
education leaders who are in a position to recom-
mend these women for advancement. A grant to
Project HERS (The Higher Education Resources Ser-
vice) at Wellesiey College in Massachusetts Is sup-
porting a series of technical skills seminars for
women faculty in entry to mid-level administrative
positions throughout the New England area. The 100
selected participants attend five weekend seminars
on such topics as fiscal management, organizational
behavior, leadership skills, management information
systems, and governmentiuniversity relations. In this
way, HERS hopes to achieve its primary goal of
enlarging the pool of women qualified to exercise
academic leadership in higher education.

Conclusions and Future Directions

The p,ojects discussed in this update reflect two
themes—the.basic continuity of improvement con-
cems during 1973-78 and the increasing need to
focus efforts more specificany on particular aspects
of a given problem, in this case, postsecondary
education in sesvice to women. The majority of
Fungd grants remain geared to serving adult women
students. enhancing the career aspirations of tradi-
tionally aged women students, developing materials
on women'’s contributions to culture and society and
incorporating them into the curriculum, Thus, the
1976-78 projects have much in common with the
eariier ones.

However, recent activities are more focused,
more sophislicated in their change strategies. and
demonstrate greater differentiation in the service
provided. For example, each of the math anxiety
projects tackles a particular aspect of this now
commoniy perceived problem. The University of
Washington works with prospective elementary
school teachers to help them overcome their fear of
numbers and Stephens is attempting to increase
enroliments of women students in math and math-

relaled fields by retraining their academic advisers.
Each represents a different strategy and inlervenes
at a different junciure in the educational process

Similarly, the Fund has given several recent
grants which follow ug on earlier work toward in-
tegrating career and liberal arts education; these
activities are also more focused than their
predecessors. In the past, the Fund supporled {he
establishment of a comprehensive center for career
planning, now it has aided individual programs on
minority women in management and business in-
ternships for liberal arts majors.

In addition to offering more carefully delineated
activities, several new grants focus on ''second-
»stage’” activities which build on previous work. For
example, in 1978, the Fund supported an update on
the Seton Hall Women and the Law project. The
legal status of women had changed markedly in the
4 years between Seton Hall's initial grani and this
new revision project. Also in 1978, the Fund gave
support to Georgia Tech lo disseminate information
on successful efforts to increase the number of
women completing engineering degrees. This follow-
ed an earlier grant to Purdue which established one
of the first women in engineering programs in the
country. Finally, two evaluation projects funded in
the 1976-78 period—FERA (Formative Evaluation
Research Association in Mich.) and the University of
Massachusetts in Boston-—evaluated women's
educational programs begun in the last decade. and
shared the resulting information with  program
developers for women. By supporting second-slage
activities, the Fund has helped broaden the impact
of worren's programs beyond their own campuses.

There is a troubling aspect, however, to the in-
creasing differentiation and specianzation of
women's projects. Programs have become more
fragmented, each guarding its own piece of turl. In
the past, idealistic project directors representing
coalitions of we en faculty and staff tried {o tackle
all aspects ¢ . .men's education. Now they are
understaniiat  more circumspect, and have set
more realistic goals. The danger is that projects
with more limited goals 1ose the total feminist vision.
They begin to emulate the male educational models
which have made arbitraty distinctions between do-
ing and thinking, cognition and development, liberal
arts education and education for work. Unfortunate-
ly, it is already happening.




Women's projects have become increasingly iso-
laled from each olher. In this process, discipline-
based women faculty idenlify primarlly as re-
searchers, eschewing lheir previous commitmeni 10
teaching. Women’s siudies program direclors view
ihemselves as administrators, fighting- instilutionai
battles 10 keep courses alive. Counselors are now
claiming thal they are the only irue activist/feminists
because their elforls are directed beyond the cam-
pus 10 community organiz.g. This ""balkanizalion”
has led 10 a siluation in which women have begun
1o pit themselves against each other {or university
support and external funding. That each of these
groups needs the other has gollen lost in the rush
10 defins goals, gel funds and stimulate change.

Perhaps the time has come for feminists to bring
ihese Separate aclivilies together again. In s0 doing,
they would not viclale the concept of ditferent roles
and functions based on an individual's axpertise, but
rather, create a comprehensive approach {6 non-
sexist education. Sonie examples of new compre-
hensive ellorts might include joint aclivities between
working women's organizalions and women's

siudies programs; curricuium reform efforls which
use adult development research and iiteralure as
primary sources for program design; joinl research
and curriculum projects linking neighborhood
women's organizalions and community ang 4-year
colleges; facully developmeni programs wmicn
disseminale new research on women inlo course
syllabi and systemalic efforis 10 increase the
number of women in fields in which ih&y have been
underrepresented.

Furthermore, the Fund recognizes thal women in
different regions of the country have differenl needs
as well as perspeclives t0 share. Thus the Fund
welcomes proposals from women's groups and
campus-based programs which build on existing
models and adapt them %o local circumstances. Fre-
quently this will entail collaborations belween
women in different parts of the country.

in these and other ways, the Fund expects to
maintain and, depending on the qualily of the pro-
posals submilted, exceed current levels of support
for women’s projecis in the future.




Table 1

Fund Grants for Women’s Projects

1976-1978

Projects

Grant Amounts {fiscal year)

1977

Amencan Louncil on Education
1 Dupont Circfe
Washington, D.C. 20036

$ 10,000

8rooklyn College
Women's Center
Brooklyn, NY 11210, . .

Catalyst
14 E. 60th Strest
New York, NY 10022 .....

East Harlem 8lock Schools
94 East 111th Street
New York, NY 10029 . ..

Formative Evaluation Research Associates
1130 Hill Street

Ann Arbor, Ml 48104 . .. ..

Keller Graduate School of Management
{CBA Institute)

10 South Riverside Plaza

Chicago, IL. 60608 , ......

Middlesex Community Coliege
Widening Opportunity Research Center
Bedford, MA 01730 .

Modern Language Association
62 Fifth Avenue
New York, NY 10011 . ......

National Council of Negro Women
198 Breadway, Suite 201
New York, NY 10038 . ...

Northeastern University
203 Churchill Hall
Boston,MA 02115 .. ...,

113,707

Opening the Doors Wider in Nursing-Health Careers

780 American Legion Highway
Roslindate, MA 02131 ... ..




Table 1 {Continued)

Grant Amounte (fiscut yam)

1977

Temple University
Con tinuing Education for Women
Philadelphia, PA 18122

$ 51,746

Weltesley College
Department of Mathematics
Wellesley, MA 02181

Women’s Inner-City Educational Retource Service
(WINNERS)

90 Warren Strest

Roxbury, MA 02119

Women’s Institute of Alternative Psychotherapy
Box 356
8outder, CO 80302

Georgia Institute of Technology
School of Industrial and Systems Engineering
Atlanta, GA 30332

Great Laker Colleges Association
220 Collingwood, Suite 240
Anr &rbor, Ml 48103

University of Kentucky
Office of Experiential Education
Lexington, KY 40506

Loretto Heights College (LUWW)
3001 S. Federat Boulevard
Denver, CO B0236

Mary Baldwin College
Aduit Depree Program
Staunton, VA 24401 . ., .. ..

State University of New York-New Paltz
Project Second Chance

Hohmann House

New Paltz, NY 12561

60,466

69,450

Vermont State Colleges
Cffice of External Programs
P.0, 8ox 823

Montpelier, VT 05602




Table 1 {Continued)

Projects

Grant Amounts {fiscal year)

1977

Wellesley College {HERS)
Cheever House
Wellestey, MA 02181

$ 71,240

University of California-Irvine
Irvine, CA 92717 .

28,383

Center for Human Services
The Learners Cooperative
5010 Wisconsin Avenue, N.W.
Suite 408

Washington, D.C. 20016 . .,

Enchanted Places
504 Porter Street
Taylor, TX 76574

Greater New Orleans Educationat Television
Foundation (WYES)

P.0. Box 24026

New Orieans, LA 70184 . . .. ..

Incarnate Word College
4301 Broadway
San Antonio, TX 78209

Lutheran Social Mission Society
1340 Frankford Avenue
Philadelphia, PA 19126

" University of Michigan
Mental Health Research {nstitute

AnnArbor, MI 48109 .. ...........

National Congress of Neighborhood Women
11-29 Catherine Street
Brooklyn, NY 13211 ....,..,......

National Manpower Institute
Center for Women and Work
1211 Connecticut Avenue, N.W.
Washington, 0.C. 20036 . ... .

Poly technic Institute of New York
333 Jay Street
Brooklyn, NY 11201




Projects

Grant Amounts {fiscal year)

1977

Red Cloud Productions
334 Broadway
Cambridee, MA 02139

$125,707

Seton Hall University
1111 Raymond Boulevard
Newark, NJ 07102 . ..

Spelman College
Department of Mathematics *
Atlanta, GA 30314

Stephens College
Columbia, MO 65215

Vincennes University
Student Counseling Center
Vincennes, IN 47891, ...

University of Washington
Mathesatics Education
115 Miller Hall DQ-12
Seattle, WA 98195

Women's Enterprises of Boston
739 Boylston Street
Boston, MA 02116

U5 covErvEwT PRt ECE e 62376271498




Discrimination Prahibited

No person in the United States shall, on the grounds
of race, color, or national origin, be excluded from
participatioi in. be denied the benefits of. or be
subjected to discrimination under any program o7
activity receiving Federal financial assistance, or be
S0 treated on the hasis of sex under most education
programs of activities receiving Federal assislance.




